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Abstract

Private English Tutoring Centers in Kazakhstan: Analyzing the Promise of
English through the Lens of Linguistic Entrepreneurship and Language

Commodification

In the era of global capitalism, the English language is presented as an asset that
can provide material and social success, rationalizing the worldwide dominance of the
English language. Therefore, this research attempts to present how the promise of the
English language reinforces the need to invest more intensely in its learning. This has
given exponential rise to the functioning of private tutoring centers in the world as well as
in Kazakhstan. Scholars in applied linguistics have begun to view the intersection between
English and market forces from the conceptual lens of what they describe as neoliberal
ideology and language commodification. Neoliberal ideology of the commodification of
the English language as the dominant language forces the prioritization of English as a
language of education. Therefore, this qualitative study on the perceptions of various
stakeholders sought to answer the following research questions 1. How do the owners of
private tutoring centers view the potential benefits of English language learning for their
clients? 2. How do the students attending private tutoring centers view the potential
benefits of English language learning for their future? 3. How do the parents of those
students who attend private tutoring centers view the potential benefits of English learning
for the future of their children? 4. How does neoliberalism govern the whole English
language enterprise and affect students and their parents’ language perceptions,
preferences, and practices of students? To fill the gap in the Kazakhstani literature on this
form of private education, this thesis explored the beliefs of owners of private tutoring
centers, parents, and students to study the English language learning enterprise from the

theoretical prism of linguistic entrepreneurship and language commodification. The data
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were collected through semi-structured interviews conducted online. The data analysis was
done adopting Clarke and Braun’s six steps for conducting thematic analyses. The findings
demonstrated that the power of neoliberalism has led to the ‘mushrooming’ of private
tutoring centers all over. This has mainly happened due to the increasing demand of
English from the potential clients, who understand that to ensure their employability
potential in the current labor market and to enhance their socio-economic status, English

can be a potent resource for them to stay competitive in the current labor market.

Keywords: linguistic entrepreneurship, private tutoring, neoliberal governmentality.
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AHaaTna

Ka3zakcrangare!l Arplimbiz Tininig Keke Penerutopisik OpraibIiKTapsl:
Jlunrsuctukajabik KocinkepJik sone Tingik Kommoandurkanus Ipusmacst
apkbLIbl ArpulbIH Tininin Kenemerin Tannay

XKahannaplk KanmuTanu3M I0yipiH/e aFbUIMIBIH TiTi MATEPHAIIBIK )KOHE dJIEYMETTIK
TaOBICTap/Ibl KAMTAMACHI3 €TETIH aKTHB PETIH/IEe YChIHBUIFaH. Ochltaiiiia, OyJ1 3epTTey
aFBUTIIBIH TUTIHIH IMePCIICKTUBAIAPHI OHBI 3ePTTEYTe HEFYPIIBIM KapPKBIH/IBI KapaxxaT cany
KQKeTTUIIIH Kalail KyIeHTeTIHIH KepceTyre Thipbicaibl. by jkeke peneTUTopIIbIK
OpTaNIBIKTApABIH aeme e, Kaszakcranma aa >KyMbIC ICTE€YIHIH SKCTIOHSHITHAIBI OCYIHE
okeni. KoanOansl THHTBUCTHKA CalaChIHIAFbI FAIBIMIAP aFBUIIIBIH TLTI MEH HAPBIKTHIK
KYIITEPIH KUBLIBICYBIH HEOTUOEpa bl UCOJIOTHS KOHE TUIJII TayapFa alHaIAbIpy Jem
aTaJlaThIH TYKbIPbIMIaMaJIbIK MPU3Ma apKbLIbl KapacThipa 0acTaibl. AFBUIIIBIH TUTIH
YCTEM TULT pETiHJIe TayapFa allHAIIBIPYIBIH HEOJIUOESPa bl UICOJIOTUSCHl aFbUIIIBIH TUTIH
OuTiM TiTi peTiHae 6achIMIbIK Oepyre MokOyp erei. Ocputaiima, opTypIIl Myaesi
TapanTapAblH KaOblIIayblH canalibl 3epTTey KeJlecl 3epTTey cypaKkTapbIHa JKayar oepyi
kepek: 1. J)Keke peneTUTOPIIBIK OPTAIBIKTAP/IBIH HeJIepl 63 KIUEHTTEPIHEe aFbUIIIbIH TUTIH
YHPEHYIH BIKTUMAaJT apTHIKIIBIIBIKTAPBIH Kaslall kepeai? 2. JKeke peneTuTopIIbiK
opTanbIKTapra 6apaThlH CTyACHTTEp OOJalaK yIliH aFbUIIIBIH TUTIH YHPEHYIIH bIKTUMAaT
apTHIKUIBLIBIKTAPBIH Kanail kepeni? 3. JKeke peneTUTopIIbIK OpTaIbIKTapFa 0apaThbiH
OKYIIBLIAP/IBIH aTa-aHalapbl OallamapbIHbIH OOJAlIaFsl YIIIH aFbUTIIBIH TUIIH YHPEHYIIH
naigaceIH Kanaii Oaranaiinel? 4. Heonnbepanusm OYKiT aFbUIIIBIH TUTA1 KOCITOPBIHIBI
Kanail 6ackapabl )KoHE CTYJICHTTEp MEH OJIap/IbIH aTa-aHaJapbIHBIH TiIAI KaOblIAaybIHa,
OKYIIBIIAP/IBIH KaJlaybl MEH MpaKTUKachIiHa Kanai ocep eteni? Kaszak omeOueTinaeri sxeke
611iM OepyiiH OChI TYPIH/IET'1 OJIKBUIBIKTBIH OPHBIH TOJATHIPY YILIH OCHI JUCCEpTalUsia

JKCKC PCIICTUTOPJIBIK OPTAJIBIKTAPAbIH I/Ienepi, aTa-aHaJlap MCH OKYHIbUJIAPpAbIH afbUIIIBIH
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TUTIH JIMHTBUCTUKAJIBIK KCIMKEPIIK MEeH TULAIK KOMOAU(DUKAUSHBIH TEOPHUSIIBIK
MIPU3MAaChIHAH YUPEHY Typalibl Ko3KapacTapsl 3epTTeNli. JlepekTep OHIalH KYPri3uireH
KapThIIaid KYphUTBIMIAIIFaH CyX0aT apKbLIbl )KMHABL. JlepeKkTepii Taaay TaKbIPhIITHIK
Tangay xxyprizy ymid Kiapk nen bpayHHBIH anTsl KaJaMbIH KOJIJJaHA OTHIPHIIT )KaCaJIJIBI.
KopbITbiHABIIap HEOTMOSPATU3MHIH KYIII )KEKE PENETHTOPIBIK OPTAIBIKTAP IBIH
""caHpIpayKyJIaKTap CUSAKTHI TapalFaHbliH" KopceTTi. bys Heri3iHeH Ka3ipri eHOek
HapbIFBIH/A )KYMBICKA OpHAJIacy dJIEyeTIH KaMTaMachl3 €Ty )KOHE OJIapAblH dJIEYyMETTIK-
SKOHOMUKAJIBIK MOPTEOECIH apTThIPY YIIIH aFbUIIIBIH TUTI 0JIap YIIIH €HOEK HapbIFbIH/A
0acekere KabUIeTTI OOJIBIN KalyFa MYMKIHJIIK O€peTiH KyaTThl pecypc 00J1a alaThIH IbIFbIH
TYCIHETIH QJIeyeTT1 KIMeHTTEP/I1H aFbUIIIbIH TUTIHE JETeH CYPaHbICHIHBIH apTybIHA
OaiIaHBICTEI OOJIIBI.

Kiar ce3nep: TMHIBUCTUKAJIBIK KOCIIKEPIIK, KEKE PENETUTOPIIBIK,

HEOIMOepaIbIK YKIMETTUTIK.
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AHHOTANUA

Yacrable Penneruropckue LlenTpbl Anriuiickoro SI3pika B Kazaxcrane:
Ananus IlepciekTuB AHrjmiickoro f3pika yepes Ilpusmy JIMHrBHCTHYECKOT O
[MpennpunumaresbcrBa u SA3bikoBoit Kommoaupukauuu
B smoxy rio6ansHOro KanuTaau3Ma aHTITUHCKUH S3bIK TPENOJHOCUTCS KaK

JOCTOSTHUE, CITIOCOOHOE 00eCIeYnTh MaTepUaIbHBIN U COLMAIbHBIN yCIeX,
palOHAIN3UPYsI MUPOBOE FOCIOJCTBO AHTJIMHCKOTO si3bIKa. TakuM 00pa3oM, 3To
HCCIIEA0BaHUE IBITAETCS MOKA3aTh, KAK NEPCIEKTUBBI aHTVIMMCKOTO S3bIKA YCHUIIMBAIOT
HE00X0IMMOCTh 00Jiee HHTEHCUBHO BKJIa/IbIBaTh CPEACTBA B €T0 M3Yy4EHHE. DTO MPUBEIO K
AKCMOHEHIMATLHOMY POCTY QYHKIIMOHUPOBAHUS YACTHBIX PEIETUTOPCKUX LIEHTPOB KaK B
Mupe, Tak u B Kazaxcrane. Ydensle B 001acTU MPUKIIAHON TUHTBUCTUKH Hadalln
paccMaTpuBaTh NEPECEYCHUE aHTIINNCKOTO S3bIKa M PHIHOYHBIX CHJI Yepe3
KOHIIENTYalbHYIO IIPU3MY TOTO, YTO OHH Ha3bIBAIOT HEOJIMOEpaIbHON HACOTI0THEN U
IIpeBpallleHueM si3bIKa B ToBap. HeonmbepanbpHas naeon0rus NpeBpalieHus aHIJIniCcKoro
A3bIKa B TOBAp KaK JOMUHUPYIOIIETO S3bIKa BBIHY)KIAET OTJaBaTh IIPUOPUTET
aHIJIMICKOMY Kak s13bIKy 0Opa3oBaHus. Takum 00pa3oM, 3TO Kau€CTBEHHOE UCCIICI0BAaHUE
BOCHPUATHSI PA3JINYHBIX 3aMHTEPECOBAHHBIX CTOPOH JTOJDKHO OBIJIO OTBETHTH Ha
clIeyolure Bonpocsl uccnenosanus: 1. Kak Biagenbibl 4aCTHBIX PEIETUTOPCKUX
LIEHTPOB BUJAT OTEHIIUAJILHBIE IPEUMYILECTBA U3YyUEHHSI AHITIMMCKOTO A3BIKA JUIsl CBOUX
kiueHToB? 2. Kak CTyZeHThI, ocenaoIe YaCTHbIE PEETUTOPCKUE LIEHTPbI, BUAAT
MOTEHIHAJIbHbIE PEUMYILECTBA N3YUYEHHs aHTJIMHCKOTO sI3bIKA 1JIsl CBOero Oyaymiero? 3.
Kak poaurenu yganiuxcs, HOCEIAIONINX YACTHBIE PENETUTOPCKUE LIEHTPBI, OLIEHUBAIOT
MOTEHIUAIBHYIO MOJIb3y U3YUSHHsI aHTTIUICKOrO s3bIKa Juid Oyaymero ux aereit? 4. Kax
HEOJIMOepaIN3M YIpaBiIseT BCEM aHTJIOS3bIYHBIM MPEIIPUITHEM U BIUAET Ha BOCIIPUATHE

A3bIKA YHAIlIUMUCA U UX POAUTCIISIMU, TPCANIOUYTCHUS U IIPAKTUKY yqaumxc;l? YTo0bI
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BOCTIOJIHUTH MPOOEIT B Ka3aXCTAHCKOH JINTEpaType Mo 3TO (opme yacTHOro 0Opa3oBaHMUs,
B HaHHOfI Auccepranuunu OBLIIN HUCCIICAOBAaHbI B3rJIsAbl BJIAJCIBLCB YaCTHBIX
PENETUTOPCKUX LIEHTPOB, POAUTENEH U YHaIlMXCsl HA U3yYEHUE NIPEANIPUATHS 110
HU3YUCHUIO aHTIINHCKOTO SI3BIKA C TeOpeTI/IHGCKOﬁ MPU3MBI IMHIBUCTUYCCKOT'O
MPEINPUHIMATENBCTBA U SI3BIKOBOM KoMMOoandukauu. JlanHeie ObUH COOpaHbI C
MTOMOTIIBIO TIOJIYCTPYKTYPHUPOBAHHBIX HHTEPBBIO, MPOBEJICHHBIX OHJIAMH. AHATU3 TAHHBIX
ObLT BBINIOJIHEH C MCTIOJIb30BaHKUeM LiecTH maroB Kitapka u bpayna ans npoBeneHus
TEMaTUYeCKOro aHanu3a. BeIBoIbI MOKa3aiy, 4YTo cuila Heoaubepain3Ma MpuBeia K Tomy,
YTO YaCTHBIC PENIETUTOPCKUC HEHTPHI CTAJIN «PA3SMHOXKATHCA KaK FpH6BI)>. B ocHOBHOM 5TO
MPOU3O0IILIO U3-3a PACTYILETO CPOCa HA AHTJIMUCKUIN SI3bIK CO CTOPOHBI MOTEHIIUATBHBIX
KIIMCHTOB, KOTOPBIC ITIOHUMAIOT, YTO IJIA oOecrieueHns ux IIOTEHIIMaJIa pr210yCTp0f/'ICTBa
Ha TEKYIIEM PBIHKE TPYy/a U MOBBIIICHUS UX COLUATBHO-?)KOHOMHYECKOTO CTaTyca
AQHTTIUHCKUHN S3BIK MOKET OBITh JIUIsl HUX MOLIHBIM PECYPCOM, TO3BOJISIIOIIIUM OCTaBaThCs
KOHKYPEHTOCIOCOOHBIMH Ha TEKYILIEM PBhIHKE TpYJa.

KurroueBble ci10Ba: TMHIBUCTUUYECKOE MPETPUHUMATEIBCTBO, YaCTHOE

PEIICTUTOPCTBO, HCOJ'II/I6CpaJ'IBHa$I TOCYydapCTBEHHOCTD.
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Chapter 1: Introduction

For decades now, in the rapidly growing global market driven by the ideas of
capitalism, education has become a promising and prosperous source of profit. The
neoliberal linguistic entrepreneurship produces desires for socio-economic advancement
through language proficiency, creating competitive and uneven conditions for students,
teachers, and speakers of languages. The signs of this impact of neoliberalism on education
have also been prevalent in the Kazakhstani context. For instance, within the framework of
the trinity of languages in Kazakhstan, where “Kazakh is the state language, Russian is the
language of interethnic communication, and English is the language of successful
integration into the global community” (Tussupbekova et al., 2018, p. 37), the prestige of
the English language has grown exceedingly among the population. Moreover, the
international neoliberal market situation has also affected the demand for English language
competence. These demands have resulted in the “mushrooming” (Manan, 2021, p. 1) of
private tutoring (PT) centers all over Kazakhstan. Yilamu (2018) delineates the primacy of
the English language that started in the early 1990s and remains an essential part of the
cultural landscape in Kazakhstan. At the same time, English, as the most widespread
foreign language in the post-Soviet bloc, gives provision for advanced knowledge and
economic enhancement (Hasanova, 2007). Moreover, the ever-growing presence of the
English language in Kazakhstan signifies its prevalence in business and social life and
reinforces the sense of cosmopolitanism and modernization (Yilamu, 2018). Therefore, the

significance of English language competence among the nation remains at a high level.

For the purpose of enhancing their chances of being competitive in the labor market
and improving their fluency, people tend to prefer English language lessons with native
speakers (NS) rather than with non-native English speaker (NNES) teachers, regardless of

their competency, proficiency, etc. (Simpson, 2018). De Costa (2017) claims that this
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investment in language repertoire is promoted as the duty of the citizens to enhance their
human capital and contribute to the community. However, with that being said, it
highlights the importance of the notion of language proficiency as an ideology that

promises socio-economic enhancement.

The growing focus on accountability, competitiveness, and profit illustrates the
impact of neoliberalism on language education (De Costa et al., 2016). As Holborow
(2018) points out, major international languages (e.g., English, Chinese, French, etc.) have
become valuable commodities in the global market. Since English has become a de facto
foreign language in many countries (Butler & Lino, 2005), it has led to the upward upsurge
of English language-related services and products in the global market. This neoliberal

ideology of language has become constitutive of linguistic entrepreneurship.

Manan (2021) refers to the term language commodification as conditions where
languages are considered a form of profit that can be gained through a market exchange
rather than in any other way. Moreover, Park and Wee (2012) claim that the notion of
language commodification allows languages to be valued as economic resources to be
cultivated for material profit, and they can also be acquired as a skill. This leads us to
neoliberal language education being a strong illustration of linguistic entrepreneurship. In
this sense, De Costa et al. (2016) explain the term linguistic entrepreneurship as “an act of
aligning with the moral imperative to strategically exploit language-related resources for
enhancing one’s worth in the world” (p. 696). Therefore, the present chapter commences
with the background information about the factors affecting English language acquisition
in private tutoring centers, language commodification, and neoliberal linguistic
entrepreneurship. It also provides the problem statement, research problem and research

questions, and significance of the study.
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Problem Statement

Since Kazakhstan has only recently embarked on the expansion of the English
language, the global trends of the commodity of language disseminated throughout the
country with rapid speed. Therefore, the English language teaching (ELT) market has
become in demand, and entrepreneurs take quick actions to make a profit out of something
that has become essential for including on the resume. This has led to the “mushrooming”

(Manan, 2021, p. 1) of private English language tutoring centers in cities and towns.

Since English has consolidated itself as a global lingua-franca, it is hard to deny its
influence in the world. According to Park (2011), the primary promise of the English
language implies social inclusion in the sense that “reaching a certain goal of measurable
competence in the language is assumed to provide economic and social advancement” (p.
445-446). Hence, the prioritization of English as the language of education stems from the
neoliberal ideology of the commodification of English education as being international,
global, and of high quality (Piller & Cho, 2013, as cited in Sah & Karki, 2020). However,
closer observation shows that such a promise functions to hide the unequal relations that
social integration projects aim to eliminate (Park, 2011). In the Kazakhstani context, such a
promise was presented by the initiative of the first president, whereby he introduced the
notion of ‘global competitiveness’ for the near future since it would broaden the

information horizons of the nation (Karabassova, 2020).

Since mainstream schools in Kazakhstan fail to provide sufficient understanding of
certain grammar concepts and vocabulary, and they lack the preparation classes for the
high-stakes entrance examination (e.g., IELTS, SATS), people tend to rely on the private
tutoring centers to increase their linguistic proficiency (Akimenko, 2017; Hajar &
Abenova, 2021). Based on the statistics provided by the Ministry of Education and Science

(MoES) of Kazakhstan, in 2014, 35% of youth aged 14 to17 and 45% of adults aged 26 to
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27 years have a rather unsatisfactory level of English level proficiency (p. 219). However,
according to OECD reports (2017), those statistics are far from the truth, and the
percentage of people with poor proficiency in the language is higher than stated. This has
created the need for additional hours of self-learning. Parents’ investment in their
children’s acquisition of English through different strategies, including private tutoring and
English-only kindergartens, requires enormous effort, time, and money (Park, 2011). In
this regard, concerning Kazakhstan, Kalikova and Rakhimzhanova (2009) state, “while the
main factors driving the demand for private tutoring are educational, it is important to
acknowledge the impact of socio-economic and socio-cultural factors on the private
tutoring market in Kazakhstan” (p. 101). Hence, families with high incomes have no
difficulties sending their children to private tutoring centers. In contrast, low-income
families have nothing else to do but accept the fact that the mainstream school system does
not fully prepare students to compete in the labor market successfully (Akimenko, 2017).
Considering the fact that the cost of delivery of English language tutoring (ELT) constantly
increases, depending on the global and local economic situation, it enhances the inequality
among different social classes (Neilson, 2009). Furthermore, the emerging trends of ELT
have increased the supremacy of native speakers over local ones in the private tutoring
centers, which also leads to the increase of the charging fee. However, evaluating the
efficiency of such private tutoring centers seems not feasible since there are no regulations

and policies at the governmental level for setting up and operating those centers.

Overall, from the perspective of Kazakhstan, the deficiency of research in the
language commodification field is one of the main obstacles to identifying ways of
improving private education. Hence, more studies should be done on the perception of

different stakeholders, including students, teachers, and owners of private tutoring centers.
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Research Purpose

Based on the aforementioned information, the purpose of this research is to identify
the principal characteristics of ELT driven by the new commaodities and analyze the
growing influence of neoliberalism on language entrepreneurship. Moreover, it will aim to
explore the perceptions of the owners of PT centers, students, and parents on the promise

of the English language.

Research Questions

The research aims to answer the following questions:

1. How do the owners of private tutoring centers view the potential benefits of
English language learning for their clients?

2. How do the students attending private tutoring centers view the potential benefits of
English language learning for their future?

3. How do the parents of students view the potential benefits of English learning for
the future of their children?

4. How does neoliberalism govern the whole English language enterprise, and affect

students and their parents’ language perceptions, preferences, and practices?

The Significance of the Study

The present research is significant in several ways. Firstly, no research has been
done on the Kazakhstani context related to the commodification of language,
neoliberalism, and linguistic entrepreneurship, and private tutoring is considered one of the
least studied areas of education. Therefore, the current study aims to fill the existing gap in
these fields. Next, it can be considered an initial step to capture major stakeholders’
(owners of private tutoring centers, parents, students) voices and understand their thoughts

on the promise of the English language. Furthermore, this research study can be beneficial
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for the policymakers and researchers by making them aware of the problem regarding the
availability of education for all, regardless of their financial situation. Furthermore, since
the challenges and weaknesses of the private tutoring sector will be examined in this
research work, it may help improve the quality of education. Moreover, those teachers,
parents, and students who read the thesis could improve their awareness of learning
methods since the insights from the stakeholders will shed light on the effectiveness and
differences between native speaker teaching and local teacher teaching. It is worth noting
that by exploring the perceptions and needs of students and parents, the findings of this
research paper might be valuable to the owners of private tutoring centers to improve the
quality of the services it provides. Furthermore, the Ministry of Education and Sciences
may find this project insightful in developing the accreditation system of the private
education sector and exploring the growing linguistic entrepreneurship field. Finally,

researchers may use my thesis work as a baseline for the future research that will be held.

Outline of the study

The present study consists of six chapters. The first chapter contains the
background information about the research subjects and provides information about the
research purpose, problem, questions, and significance of the study. In the second chapter,
the literature review was presented by effectively analyzing and summarizing the wide
range of sources. This chapter expands the critical concepts related to the research, starting
with the language commodification and continuing with the English language as a form of
a commodity. This is followed by presenting neoliberalism and neoliberal governmentality
as a driving force of the linguistic enterprise. Furthermore, it analyzes linguistic
entrepreneurship, private tutoring, and its benefits. It also disentangles the discourses
around native and non-native English teachers and their difference. This chapter is

finalized with the conceptual framework used in this research. The third chapter presents
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the methodology and includes the description of the research design used, research site,
sampling, data collection instruments and procedures, data analysis procedures, and ethical
considerations. Chapter four includes all the main findings of the research, followed by the
discussion chapter, which analyzes the obtained data regarding the literature. Finally, the
last chapter focuses on the main conclusions drawn from this research work, limitations

with further ways for implications, and recommendations.
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Chapter 2: Literature Review

Introduction

The previous chapter focused on the background information on language
commodification, linguistic entrepreneurship, and the promise that the English language
brings to the world and Kazakhstan. In addition to that, the research purpose, problems,

research questions, and significance of the study were introduced.

Since this study explores the perceptions of owners of PT centers, parents, and
students, it was rational to scrutinize the notion of commodification and linguistic
entrepreneurship and examine prior literature on this topic. First, the term language
commodification is elaborated to provide an understanding of the concept and precisely
identify its components. Following that, the English language as a form of a commodity
was discussed. Next, this chapter unravels the diverse approaches to neoliberalism, further
developing the notion of neoliberal governmentality. This is followed up by a review of
some literature on linguistic entrepreneurship, private tutoring, and the benefits of private
tutoring. This chapter also elaborates on the native and non-native speaker teacher
discourse. Finally, the chapter ends with a delineation of the conceptual framework of this

study that guides the research throughout.

Language Commodification

In the light of recent changes in how language is perceived and treated, the debates
around the term language commaodification have heated up, especially in the field of public
policy (Heller & McElhinny, 2017). One of the pioneers in this research area Heller
(2003), claims that in contrast to essential characteristics of a person and his talent,
language commodification makes language an ability that can be measured. Further,

Rubdy and Tan (2008) stated that the attitude towards languages as a commodity is
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becoming increasingly relevant in the context of language rights and the debates about
language in education. With the purpose of reconsidering the relationship between
language and identity and generating new subjects of competition and social choice, public
and governmental systems that assemble and disseminate linguistic sources were

challenged by commodification and authenticity marketing (Heller, 2003).

The research around language commodification (Cameron, 2000; Duchéne &
Heller, 2012; Duchéne, 2009; Heller, 2003, 2010, 2011; Pavlenko, 2012; Rassool, 2007;
Rubdy & Tan, 2008) has shown the shift in language perception in the community.
Similarly, Duchéne and Heller (2012) have noticed a proliferation of studies of the notions
like language and culture in economic terms. Indeed, there is an organic relationship
between language, economy, politics, human resource development, and the labor market
(Rubdy & Tan, 2008). For instance, Rassool (2007) presents languages in terms of the
business as a marketable commodity, where these languages constitute an investment for
customers. This investment is used in the labor market since language is a part of

individuals' cultural capital that refine their portfolios.

The scope of the objects of commaodification covers the whole spectrum from micro
to macro, from concrete objects to wide notions (Simpson, 2018). Therefore, Simpson
(2018), in accordance with different scholars (Del Percio & Duchéne, 2012; Duchéne &
Heller, 2012; Gray, 2010; Heller, 2003, 2010; Irvine, 1989; Rubdy & Tan, 2008) listed a
variety of ways in which commodification is used. These are the “ELT coursebook as a
commodity, language itself as a commodity, English proficiency as commodified skill, and
linguistic performances as commodities” (p. 252). Consequently, Bourdieu’s (1991) notion
of the linguistic market can be regarded as a foundation of the study of language
commodification. He states that the linguistic market is where language exchange is

considered an economic exchange, and language is perceived as a communicative resource
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with linguistic capital. Analogously, Heller (2010) indicates that the current concerns about
language as a commodity point to a specific and emergent form of this exchange value and

calls for an explanation on two levels.

Level one pertains to the extent to which forms of exchange that are now
considered interchangeable for money and other substantial goods used to be viewed as
issues of intellectual competence or good education (Heller, 2003; Kelly-Holmes, 2000). A
prominent example is a standardized language for jobs. Level two regards the degree to
which the commaodity circulation, which previously depended on the other resources over

time, relies upon language resources (Duchéne, 2009; Heller, 2003).

However, McGill (2013) critiqued this perspective on language commodification.
Based on his statement, it seems impossible to make at least minimal arguments in favor of
language commodification because there is no direct evidence of economic co-
measurement undertaken by people associated with the production. Moreover, in this
regard, Block (2018) disputed whether the conceptualizations of language
commodification are in line with Marxist economic theory. Finally, Heller and Duchéne
(2016) replied to McGill’s criticism, stating that they concentrated on people’s perception
of making language a replaceable capital that possesses particular value in economic terms.
Hence, the analysis of criticism towards language commodification research has shown

that this term can be considered as the process when language obtains economic value.

The English in the Form of Commaodity

From the discussion above, it can be concluded that describing languages as a
commodity can be tenuous; however, it is possible to say that they have commodity-like

features (Simpson, 2020). For example, in the case of the English language, Simpson
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(2020) noted that albeit English itself is a commodity, it has the value of use and exchange;

therefore, it has gained the commodity form.

The importance of the English language in the world is due to the fact that its socio-
economic status has risen. Subsequently, the demand for its commodity also has expanded.
In addition, people usually consider English as a key to the world of consumption and
prestigious, highly paid jobs (Akynova et al., 2014), and the English language is perceived
as a commodity with multi-dimensional functions (Rubdy & Tan, 2008). The
internationalization process of education worldwide has led to the further promotion of the
English language as a commodity. Overall, according to Park and Wee (2012), the English

language is portrayed as a source of economic capital and commodity.

Nowadays, the English language is an essential tool for social inclusion and a ticket
for economic and social enhancement (Park, 2011). Similarly, Gao and Park (2015) state
that improving the English language competence indicates the professional value and
responsibility of a person. For instance, the study by Manan (2021) reports that Pakistani
students consider English as a tool for “social survival” and that it “can open the doors to

all forms of social, cultural and economic capital” (p. 13).

Although many authors have conducted a considerable number of studies, the
notion of language commodification has not been explored sufficiently. In these papers,
researchers (Cameron, 2012; Preece, 2014; Tan & Rubdy, 2008) aim to trace crossings

between neoliberalism and language (Manan, 2021).

Neoliberalism

Neoliberalism has long been known as an ideology and as an economic policy. Ong
(2006) suggests that neoliberalism can have multiple meanings depending on one’s

vantage point. For example, Harvey (2005) delineates this term as “a theory of political,
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economic practices that proposes that human well-being can best be advanced by liberating
individual entrepreneurial freedoms and skills within an institutional framework
characterized by strong private property, rights, free market, and free trade” (p.2).
Concerning the broader field of education, neoliberalism denotes political rationality,
which determines the modern management of the population, institutions, and practices,

consisting of language and subjects. (Rojo & Del Percio, 2019).

It is crucial to describe this term precisely. Hence, this study adopts the
multilayered approach to the interpretation of neoliberalism suggested by Larner (2000)
and Steger and Roy (2010). The proposed structure expounds that neoliberalism contains
three distinct and interrelated dimensions. The first dimension is the policy package, a set
of concrete public policies focused on the market freedom’s neoliberal principles. Second,
a mode of governance refers to specific modes of governance that are premised on
particular rationales and power relations. Finally, ideology eventually forms the expression
of two other dimensions, which deserves special attention as it also helps to understand
better the expression of neoliberalism as a governance model and a set of policies. In this
framework, neoliberalism is a set of political-economic theories and practices. These
diverse aspects of the concept support and strengthen each other at the deepest level with

the ideological aspect (Yilamu, 2018).

Dardot and Laval (2018) declare that neoliberalism illustrates certain existential
norms in western societies and other parts of the world that follow them for the sake of
modernization. Similarly, Ong (2007) states that the current popular view on neoliberalism

considers it savage capitalism expanding norms of unhindered markets all over the states.

Furthermore, based on the body of literature on neoliberalism, Ganti (2014)

identified four lines of investigation. These start with neoliberalism as a set of economic
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reform policies. According to Harvey (2005), it centered on the reduction of the regulation
of the economy, commerce, and manufacturing along with the privatization of state assets.
Second, as a prescriptive development model, it characterizes different labor, capital, and
state roles with advantageous economic, social, and political aftermaths (Boas & Gans-
Morse, 2009). Third, as an ideology that treats market exchange as an ethic that acts as a
guide for the choices and actions of people, state, and corporate actors (Bourdieu,
1984,1988; Treanor, 2005). Last, as a technology of governance that embraces and
proclaims the notion of the free market with market values to all institutions, that
interpolates every member of the community into an entrepreneurial self in every sphere of

life, swaying individual behavior (Brown, 2015; Gershon, 2011; Steger & Roy, 2010).

In the case of language and education, it can be considered as both factors playing a
crucial role in the forms of the changes that people and institutions want to induce when
they invest in, implement, and enact neoliberal ideas. Moreover, at the supernational level,
the consideration of the knowledge economy targets the neoliberal awareness of human
capital. Similarly, Rojo and Del Percio (2020) state that educational institutions are crucial
since they produce the future workforce that can deal with the flexibility and instability

that the neoliberal economy generates and governs.

Neoliberal Governmentality

The term “governmentality” was first introduced by Foucault (1991). He
emphasized that it is a study of all the power processes that govern the people’s conduct,
not through any forcible form of government but through oblique control of the
population’s conduct with the agreement of those governed (Ferguson & Gupta, 2002;
Manan, 2021). In other words, Foucault (2009) described this term as ‘the conduct of

conduct’ that has a variety of approaches and technics to make subjects manageable or
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governable (Manan, 2021). Therefore, the literature discussed here is based on Foucault’s
concept of governmentality and governmental rationality. All in all, neoliberal
governmentality is defined by Dean (1999) as “human conduct in all contexts, by various
authorities and agencies, invoking particular forms of truth, and using definite resources,
means and techniques” (p. 3) since it refers to the innumerable ways in which people’s

behavior is guided by calculated means.

Furthermore, the understanding of the term neoliberal governmentality was
developed. Based on Larner (2000), neoliberalism can be understood as governmentality in
accordance with political rationality and discursive practices that shape and inform its
governance process. Thus, it is the consolidation of the political shifts at a macro-level and
the production of subjects corresponding to these political and economic changes referred

to as neoliberal governmentality.

The possibility of using complexities, equivocation, and the unforeseen
circumstances of modern political formations and allowing critical response and
intervention illustrates the governmentality approach’s convenience (Larner, 2000). From
the perspective of educational practices, the notion of neoliberal governmentality using the
globalized techniques that follow a global set of rules entails a supranational authority on
education policies (Larner & Le Heron, 2004). Recently, scholars have turned their
attention toward the concepts of language and neoliberal governmentality (Flubacher &
Del Percio, 2017; Gao & Park, 2015; Holborow, 2015; Rampton, 2016; Del Percio, 2018;
Rojo & Del Percio, 2020; Urciuoli, 2020), and in accordance with the body of literature,
Manan (2021) states that researchers study the current state of capitalism and neoliberalism
using the conceptual lens of neoliberal governmentality to illustrate how these terms

derived from signifying the form of governance as an economic policy.
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Research and Linguistic Entrepreneurship

Neoliberalism describes how modern society works, including the notion of the
‘entrepreneurial self’, which is a personality model. Linguistic entrepreneurship is a unique
and innovative notion that contributes to the existing literature in the field of
sociolinguistics and applied linguistics to research the topic of neoliberalism and language.
De Costa et al. (2020) explain linguistic entrepreneurship as the strategic use of linguistic

resources to improve one’s worth.

Language education policy is shaped by the national level policies and actions that
include ministries, institutions, and private corporations that are capable of affecting job
practices; therefore, it appears to be challenging to encounter the extent to which linguistic
entrepreneurship is a problem that is appropriate to the people who respond to top-down
policies (Li & De Costa, 2017). Similarly, Hornberger and Johnson (2007) suggest that in

order to understand the language policy, the bottom-up approach should be adopted.

De Costa (2020) states that, on the one hand, language commodification
concentrates on the language ideology shift that eventually leads to a change in the role of
language in the field of political economy. On the other hand, linguistic entrepreneurship
highlights specific processes. People and institutions use these processes to come to terms
with ideal neoliberalism and develop a unique sense of self as a subject through a number

of ideological, historical, economic, and political conditions.

From the prospect of linguistic entrepreneurship, under neoliberalism, language
commodification works by extolling people’s language skills as a target of
entrepreneurship. As a result, this can be a perspective from which our critical
understanding of the borders of the neoliberal promotion of ideas is formed. Thus,

language learning and a democratic vision of multilingualism are strengthened (De Costa,
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2020). The effect of neoliberalism and linguistic entrepreneurship mediates language

learning and teaching based on social beliefs (Kubota, 2020).

Private Tutoring

The term private tutoring (PT) has gained much interest from scholars in the
educational sphere (Bray & Kwo, 2003; Bray & Silova, 2006; Dang & Rogers, 2008; Gok,
2010; Kim, 2016; Silova, 2011). This significant research scale has engendered various
viewpoints on the definition of the term PT. For example, Bray and Kwo (2013) explained
this term as an extension of provision within the primary school education framework,

which provides academic subjects tutoring for financial gain.

The term ‘shadow education’ is also used as an interchangeable notion with PT.
One of the first researchers who used this term was Stevenson and Baker (1992). They
described this term as an educational process designed and supposed to improve students’
academic results at school that is considered additional tutoring outside formal school.
However, Bray et al. (2016) state that this term cannot fully emphasize PT in their recent
research. That is because PT does not always entirely follow mainstream education and
later may lead to a situation where recipients of PT are further ahead in the curriculum than
their peers (Bray et al., 2016). One type of PT described by Bray and Kwo (2014) concerns
personal growth and supplementary training and covers subjects not taught in schools.
These include arts, music, religious education, leadership courses, and related curricula

(Bray & Kwo, 2014).

Bray (1999) described three forms of PT. The first form is one-on-one tutoring,
which occurs in either the tutor’s or the student’s house. Next is tutoring in small, medium,
or large study groups. Finally, some of the classes can be held online through phone calls

or video-conferencing using the platforms like Zoom or Google Meet.
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Private tutoring has expanded massively over the past decade. This growing
phenomenon of PT has several reasons. For example, Baker and Le Tendre (2005) present
three strategies for its growing demand: enrichment strategy, national, and remedial
strategies. According to Bray and Kwo (2014), this is a widespread phenomenon in Asian
countries like Hong Kong, China, and South Korea. Bray (2009) also states that this
phenomenon of PT has gained much recognition in post-Soviet countries. This is due to the
fact that in Soviet times, little or no attention was paid to PT since, based on socialistic
views, school education was considered idealistic and flawless (Silova & Bray, 2006, as

cited in Abenova, 2020).

In Central Asian countries like Kazakhstan, Kyrgyzstan, Turkmenistan, and
Uzbekistan, the PT industry became visible after the collapse of the Soviet Union (Hajar &
Abenova, 2021). Unfortunately, the research regarding PT in the Kazakhstani context is
relatively scarce, and only a few empirical studies exist (Akimenko, 2017; Hajar &
Abenova, 2021; Kalikova & Rakhimzhanova, 2009). This phenomenon has developed as a
response to the inadequate salaries of schoolteachers and the ineffective curriculum at
school. Similarly, Barrow and Lochan (2010) note that in 1991, when the Soviet Union
fell, one of the reasons for the rise of private tutoring was the downfall of teacher salaries

which made teachers look for an additional source of income.

Moreover, this can be considered an adjustment to the new realities of the post-
Soviet period and choosing an education that was not available before during the years of
the Soviet Union (Pussurmanova, 2017). Henceforth, Kalikova and Rakhimzhanova (2009)

state that:

while the main factors driving the demand for private tutoring are educational, it is

important to acknowledge the impact of socio-economic and socio-cultural factors
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on the private tutoring market in Kazakhstan. Post-Soviet transformation towards a
free-market economy has triggered the commercialization of education, which has

both positive and negative implications for society. (p. 101)

Thus, since the number of private tutoring centers has grown all over Kazakhstan, and even
more parents and students are turning to the private tutoring sector, it appears to be

essential to emphasize its effectiveness.

Benefits of Private Tutoring

Private tutoring is believed to impact students' achievements in many fields of
education positively. For example, the study by Kwo and Bray (2014) with secondary
school students in Hong Kong showed that they see PT as a preparation for further
examination since schoolteachers tend to concentrate on general knowledge, whereas
tutors emphasize examination techniques. Similarly, the study of Hajar and Abenova
(2021) with Kazakhstani students claimed that they felt that PT assisted them in preparing
for university entrance examinations and achieving their primary goal to attend a selected
university. They mention that six out of eight students did not receive the preparation for
high stake exams such as SAT or IELTS at their mainstream schools. These statements
concur with Bray and Kwo's suggestion (2014) that PT mainly highlights only one
dimension of education, that is 'learning to know'. Other pillars consist of learning to be,

learning to do, and learning to live (UNESCO Delors Repost, 1996).

One of the main differences between PT and mainstream schools is teaching
methods. Kwo and Bray (2014) declare that the small size of the class and self-motivated
students with specific purposes make it easier for tutors to make the study conditions more
comfortable. Moreover, the individual approach toward each student in the school

classroom is rarely possible due to time constraints and class size factors.
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Native versus Non-native English teachers in the neoliberal linguistic market

Cummins (1991) declares that language and culture are craftily tied; therefore,
based on their teachers' L1, students make presumptions about the formers' cultural
background and knowledge. This tendency can also be seen in the discrimination toward
NNES regarding the issue of employment decisions (Braine, 2010; Clark & Paran, 2007).
These discriminative acts are often covered up because students prefer NS to teach them
rather than NNES (Sung, 2012). Apart from such viewpoints, Phillipson critiquing native
speakerism described it as a blind belief that is based on the precedence of one language,
culture, and pedagogy over others (2016). However, Medgyes (1998) points out that both

groups can be considered good teachers regardless of linguistic backgrounds.

In the area of ELT, there is a presumption that the ideal teacher of the English
language is NS, unlike NNES (Sung, 2014). In this regard, scholars question whether NS
English teachers are better qualified than NNES per se (Phillipson, 1992). For instance,
Phillipson (2016) highlighted that British Council was created as a major pseudo-academic
business that operates within the neoliberal and consumerist paradigm, which sends under-
qualified native speakers of English to the Far East countries and illegitimately employs
monolingual employers to the positions that require skills of a multilingual expert (e.g.,

teacher trainers and consultants working on language focused projects).

Concerning the dominance of NS and differences between NNES and NS teachers,
there has been a discourse among the scholarly community. Indeed, NNES teachers'
pedagogical and linguistic resources are as equally valuable and respected as NS teachers'
resources. That is because NNES teachers mostly show empathy for the learners' needs and
problems, can predict language difficulties, effectively teach learning strategies, and there

are benefits from having the same mother tongue (Sung, 2014). However, Reis (2011)
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states that NNES teachers have insecurities in their language competency as non-native

speakers of the language.

An increasing number of empirical studies have been conducted to capture students'
perceptions regarding NS and NNES teachers. For example, Ferguson's study (2005) found
a stronger preference for NNES over NS teachers, concluding that teachers' qualities are
more relevant than their linguistic background. On the other hand, other empirical studies
have shown that students favored NS teachers of the English language. For instance, Butler
(2007) found a clear preference for native English-speaking teachers among Korean
elementary school students. Likewise, Park (2011) declares that parents in Korea invest
heavily in their children's English language acquisition from an early age, sending them to

short-term study abroad programs aspiring for their children to have a native accent.

Labeling a student or a teacher as NS or NNES appears to be debatable. First of all,
defining who is NS and who is NNES is problematic. This is particularly true nowadays
when the English language is considered a lingua franca, and in most countries, students
start emerging into language learning at a very young age. This distinction between NS and
NNES increases the topic of heritage-related and economic consequences. It shows that
belonging to a particular ethnic group is a privilege that comes with opportunities related to

being a native speaker.

This contrast between native and non-native speakers remains a hot topic for L2
identity research. In this regard, De Costa and Norton (2018) claim that this interest in race
and ethnicity should be considered in close relation to the term neoliberal turn, as Pujolar
and Jones (2012) note that this has resulted in marketization and authenticity intending to

make a profit.
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Conceptual Framework

In order to understand the neoliberal forces that drive private English language
tutoring centers and explore the beliefs of owners of such centers, parents, and students, an
appropriate conceptual framework that would guide this research was required. In the
rapidly developing globalized world that has created power relations among various fields
from micro to macro levels, neoliberalism is now perceived as an economic policy and as a
form of governance that expands the market. Therefore, this study aims to use the notions
of linguistic entrepreneurship, language, and neoliberal governmentality as a conceptual
lens to analyze them further. A number of researchers (e.g., De Costa, 2019; Gao & Park,
2015; Manan, 2021; Rojo & Del Percio, 2020; Urla, 2019) have adopted this lens to

conduct their studies.

The concept of linguistic entrepreneurship originates from the work of De Costa
(2016), in which he describes this term as an actor that provides particular alignment with a
moral imperative to use language capital to improve one’s worth. Therefore, the analysis of
linguistic entrepreneurship allows us to investigate the emphasis on competitiveness,
accountability, and profit. This paper examines language teaching as a form of linguistic
entrepreneurship to highlight the significance of neoliberalism in the language learning
niche and educational practices (e.g., Flores, 2013; Phan, 2017; Philler & Cho, 2013).
Moreover, the influence of neoliberalism has enhanced the urge to promote language skills
for profit and posits that the construction of language management as a capital provides

£conomic success.

The current research work conceptualizes the notion of neoliberalism as a form of
governance. McCowan (2015) claims that its goal is to create productive workers focused
on more modern markets. In the private sector, this appears to be a source of profit.

According to Rojo and Del Percio (2020), neoliberalism is defined as political rationality.
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Therefore, neoliberal governmentality is a specific form of this neoliberal rationality. In
this sense, languages have become the focus of this rationality (Flores, 2017; Rojo & Del
Percio, 2020; Urla, 2012). For example, Flores (2019) explores the transfer to an
entrepreneurial frame that promotes the competitive system compared to the punitive one.
This entrepreneurial frame encourages institutions to adjust to the new needs of the global
market to be chosen by clients (parents, students). This process illustrates how neoliberal

governmentality works.

In light of neoliberal governance, the concept of languages is essential in the social
construction to become a ‘successful’ individual. Therefore, it can be considered as
evidence of the influence of economic principles within the neoliberal outlook of the
progress in the world on the process of turning into the form of governance of certain
attitudes and subjectivities of people (Rojo, 2020). Hence, the language-as-a-resource view
is associated with the multilingual turn, where English is a resource that is essential for
education and employment opportunities both in English and international contexts

(Norton, 2014).

Moving into the concept of elite multilingualism, Barakos and Selleck (2019)
described it as an aspect that provides a sense of social prestige and privilege. Moreover,
they stated that elite multilingualism also gives access to particular groups of individuals
and social groups with the help of linguistic abilities and resources. In this regard, the
knowledge of several languages or elite multilingualism positions the language as a source
of an “elite way of living and being” (p. 362). Thus, one of the primary justifications for
investing in language learning is to increase learners’ knowledge capital to get access to

better job opportunities.



ANALYZING THE PROMISE OF ENGLISH LANGUAGE 23

Guided by this proposed framework, this research work has followed a particular
methodology with the purpose of investigating the beliefs and experiences of owners of

private tutoring centers, parents, and students on the promise of the English language.

Conclusion

Overall, the literature review chapter has presented various insights into the
promise of English in relation to language commodification and linguistic entrepreneurship
from various perspectives. More precisely, it reviewed the language commodification term
in-depth, looking at English as a commodity concept. The next part discussed
neoliberalism, following with the relevant studies from the various contexts of neoliberal
governmentality. Furthermore, it dwelt upon some criticism of linguistic entrepreneurship
research, including national-level policy and ideological principles. Hence, it led us to the
notion of private tutoring and a further examination of its benefits using examples from
different countries and contexts. After that, it focuses on the controversy over native and
non-native speakers of English, examining the relevant empirical studies. Finally, the

conceptual framework on languages and neoliberal governmentality was presented.

This chapter provides the background of this research work to answer the research
questions efficiently. The next chapter describes the employed research design, research

site and sample, instrument and data collection procedures, and analysis.
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Chapter 3: Methodology

Introduction

The previous chapter focused on reviewing the relevant literature connected to
English language promise, the commodification of language and linguistic
entrepreneurship. It also explained the theoretical underpinning related to neoliberalism
along with rationalizing the conceptual framework of this research work. The Methodology

chapter aims to elaborate on procedures that are needed to answer the following questions:

1. How do the owners of private tutoring centers view the potential benefits of
English language learning for their clients?

2. How do the students attending private tutoring centers view the potential benefits of
English language learning for their future?

3. How do the parents of students view the potential benefits of English learning for
the future of their children?

4. How does neoliberalism govern the whole English language enterprise, and affect

students and their parents’ language perceptions, preferences, and practices?

This chapter describes the research design first. Moreover, the reasons for
implementing the qualitative case-study method are given. The following sections depict
on research site and sampling procedures in the research. Then, data collection
instruments, procedures, and analysis of the collected data are described and provided. The

chapter ends with the ethical consideration issues.

Research Design

Qualitative research has been chosen as the most appropriate based on this study’s
research purpose and its research questions. Strauss and Corbin (1990) define this type of

research as “any kind of research that produces findings not arrived at by means of
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statistical procedures or other means of quantification” (p. 17). Qualitative research allows
the researcher to obtain more comprehensive information (Hoepfl, 1997) and “to pose
general, broad questions to participants and allow them to share their views relatively
unconstrained by researchers’ perspective” (Creswell, 2014, p. 211). Furthermore, the
qualitative approach was adopted to capture the participants’ opinions on Private English
Tutoring mediated by the globalization and commaodification of everything. It cannot be
achieved with the quantitative research study since one of the characteristics of this type of
research is gathering the data with prepared set of questions and answers and analyzing
using some instruments (Creswell, 2014). As opposed to this research approach, the
qualitative study focuses “on describing, understanding, and clarifying a human

experience” (Polkinghorne, 2005, p. 139).

The interview-based qualitative research was chosen to obtain more detailed and in-
depth information directly from the interviewees. In other words, general open-ended
questions will help participants of this study to manifest their voices and viewpoints on the
commodification of the English language and the ‘mushrooming’ of private tutoring
centers. Moreover, it allows the researcher to have a comprehensive idea of information-

rich participants’ viewpoints.

Research Site

The study was conducted at two private tutoring centers in Nur-Sultan, the capital
city of Kazakhstan, and at two in Semey, a city in the East part of Kazakhstan. The choice
of the cities is justified by the fact that Nur-Sultan is the leading scientific and educational
platform, and Semey is a small town where the trend of private tutoring centers is
expanding. This factor was likely to ensure that participants may have different attitudes

towards the central phenomenon of this research. Furthermore, most of the students are
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Kazakhstani citizens and are multilingual. The selected private tutoring centers have had

an experience working with native and non-native English speaker teachers.

Moreover, the purpose of choosing the centers is because they are well-known
centers in the cities Nur-Sultan and Semey and host students and teachers with different
educational backgrounds. Furthermore, some of these private tutoring centers are
renowned for their partnership with various language learning centers in several other
countries. Overall, these factors were thought to be beneficial for this study and have
influenced the gained information from the participants. Furthermore, the students and
teachers have experienced academic exchange opportunities and, therefore, are expected to
help gather rich and insightful information. Due to the COVID-19 pandemic, the
participants had a chance to choose between online meetings via ZOOM- a video

conferencing program and offline interview modes.

Sampling

The target audience of this research work are owners of private tutoring centers,
parents, and students. All the participants for the research work were recruited based on
purposeful, maximal variation sampling. According to Creswell (2014), this method is
beneficial since it shows various perspectives and therefore elaborates on the complexity
of the world. Therefore, there was a particular criterion for choosing the respondents.
First, the owners of private tutoring centers must have at least one native English speaker
as a teacher. Next, parents must have their children currently studying at one of the
language tutoring centers. Finally, the students should be over the age of 18 and attend

English language courses at tutoring centers.
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Overall, there were 12 participants: four were the owners of private tutoring
centers, four were parents of students, and four participants were students taking English

language courses in those centers and were above 18.

For the recruitment of the participants, the researcher sent them invitation letters
through e-mail, WhatsApp, and Instagram, which are the social networks that are highly
popular among Kazakhstani citizens. Then, the informed-consent forms were distributed to
the participants that could “guarantee them to certain rights, and when they sign the form,
they are agreeing to be involved in the study and acknowledge the protection of their
rights” (Creswell, 2014, p.167). This consent form contains information about the
procedures of data collection, possible benefits for the participants, and how the interview
tapes are stored. Regarding the personal information of the participants, their names were
replaced by pseudonyms during the process of data collection and interpretation. The
participants were also informed that participation in the research work is voluntary and that

they can withdraw from the study at any time.

Data Collection Instrument

The study used the semi-structured interview as the main data collection
instrument. These semi-structured interviews were held one-on-one with each participant
separately, either online or offline, based on the participant's preference. Interviews
contained open-ended questions with additional probes to clarify certain aspects based on

research questions and problems.

This type of interview is described as the most time-consuming and costly approach
by Creswell (2014). However, it allows the researcher to interview in a more conversation-
like style. It is better than just a question and answers session since the participant will feel

more comfortable. Besides, a semi-structured interview makes it possible to change the



ANALYZING THE PROMISE OF ENGLISH LANGUAGE 28

order of questions and add new ones. This type of interview allows interviewees to
influence their understanding and approach to the subject or context (Briggs, 1986).
Moreover, this method provides the researcher with a detailed description of participants'
experiences and opinions while confronting the different challenges underlying their
continuing interactions with various factors such as choice of the language center, choice

of the tutor, and potential of English knowledge in the neoliberal market.

The interview consisted of approximately 20 questions and included probes (see
Appendix A). The teachers and students were asked to answer different sets of questions
prepared beforehand and match their positions and roles. The interview location and time
were negotiated with each participant individually, regarding their preference and
convenience. With the consent of participants, the interviews were audio-recorded and

stored on a personal computer.

The participants preferred an online interview mode using the Zoom platform. The
strength of this platform includes “the ability to securely record and store sessions without
recourse to third-party software" (Archibalt et al., 2019). This feature is essential in terms
of the research since the high protection of the data is necessary. Moreover, the choice of
the ZOOM platform is justified since it has various features (screen sharing, video

recording), and ensures security, interactivity, and ease of use.

Interviews lasted from 35 to 40 minutes and were recorded with the researcher’s
laptop. Based on the various linguistic backgrounds of the participants and their
preferences, the interviews were conducted in participants’ preferred languages, either

Kazakh, Russian or English, to freely share their thoughts and ideas.
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Data Collection Procedures

After obtaining ethical approval from the NU GSE research committee to conduct
this research, the data collection process was conducted in a few stages. Firstly, the
researcher started the recruitment process of the participants. They were recruited with the
help of WhatsApp, email, Instagram, and any other appropriate channel of communication.
Then all the voluntarily recruited participants were provided with an electronic copy of the
consent forms before the interviews. It was provided in three languages (Kazakh, Russian
and English) to avoid ethical issues. The consent form guaranteed the safety, anonymity,
and confidentiality of the research and included explaining benefits and risks and
participants’ rights (see Appendix B). Overall, four owners of private tutoring centers, four
parents, and four students signed the consent form confirming their willingness to
participate in the study. After receiving the signed consent forms, the researcher started the

negotiation process of interview mode suitable for each participant for individual meetings.

Before starting the interview, the researcher explained the main aspects of the
research, mentioned the voluntary basis of the participation, and reminded about their
rights, the issues of anonymity and confidentiality, and data security. Each participant was
also informed that they had the freedom to withdraw from the study at any time with no
further consequences. Next, since the interview questions were developed in three
languages (Kazakh, Russian and English), the respondents were asked their preferable
language. Also, the researcher asked participants for oral permission for note-making and
audio recording of the interview at the beginning. Finally, at the end of each interview, the
researcher assured the participants of anonymity, confidentiality, and data security and

thanked them for contributing to the research work.
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Data Analysis Procedure

Once all the data were collected, the next step was to determine the most
meaningful and salient data for analysis. First, the audio-recorded interviews were
carefully checked and transcribed by the researcher. This was done by using computer
applications or manually, depending on the quality and audibility of the recordings. Then,
those transcribed interviews were carefully read to “select specific data to use and
disregard other data” (Creswell, 2012, p. 240). The researcher used the thematic analysis
of Braun and Clark (2012) to analyze transcribed interviews (Appendix C). Braun and

Clarke’s thematic analysis has the following six phases:

1. Familiarizing yourself with the data.

2. Generating initial codes.

3. Searching for Themes.

4. Reviewing Potential Themes.

5. Defining and Naming Themes.

6. Producing the report (pp. 60-61).

To analyze the data efficiently, we need to ask questions like “How does this
participant make sense of their experiences? What assumptions do they make in
interpreting their experience? What kind of world is revealed through their accounts?” (p.
61). Therefore, the data can be described in rich detail and the thematic analysis helps to
structure for generating codes and themes. Moreover, Braun and Clarke (2012) note that
revising the data that you have is essential since the new ‘potential’ codes emerge every
time. Moreover, during this process, the aim is the set of themes that most accurately

capture the significant data and “the overall tone of the data, in relation to your research
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questions” (Braun and Clarke, 2012, p.9). Overall, using this analysis, the main themes and

sub-themes were determined. These themes are described in the following chapters.

Ethical Considerations

Creswell (2014) states that the research work must be done in an ethically
defensible manner as an ethical enterprise. First, the researcher informed the participants
that none of their personal information would be disclosed during or after the interview

and ensured the study's safety, anonymity, and confidentiality.

With the permission of participants to keep their identities anonymous, the
researcher used numeric codes to replace their names. Moreover, the names of research
sites are not disclosed, ensuring that participants will not entail retaliation or punishment of
respondents by the employer or any other party. The recorded audio and its transcribed
version are kept on the researcher's personal computer. Only the researcher has access to
those files. The security of all the files is guaranteed. The written consent forms are also
stored by the researcher. The names of the private tutoring centers were not described in
detail. The respondents do not know about the participation of each other since the
interview will be one-on-one. It also allowed participants to feel less pressure and
discomfort while answering the questions, positively influencing the findings. The
prepared questions were sent in advance, and participants were informed that they could

skip any guestions or withdraw from the study at any time.

Regarding the possible risks from the research, there are minimal risks associated
with the study. In order to ensure that the study does not impose more than minimal risk,
the ethics approval form was obtained from the Nazarbayev University Research

Committee.
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Conclusion

This chapter presented a thorough description of the methodology of the study on
English language commaodification and linguistic entrepreneurship in the Kazakhstani
context. It included research design and site justification, sampling, data collection
instruments and procedures, data analysis, and ethical considerations. A total of 12
participants took part in this study, including four private tutoring center owners, four
parents, and four students. The current study adopted a qualitative approach using semi-
structured one-on-one interviews as a data collection tool. The next chapter will focus on

the description of the main findings of this research.
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Chapter 4: Findings

Introduction

The current chapter discusses the main findings drawn from the data that was
obtained through semi-structured interviews. The data was analyzed using Braun &
Clarke’s (2013) framework of thematic analysis. Since the participants of this research are
from various groups of stakeholders who may benefit from the private tutoring centers and
hold certain beliefs about it, this chapter aims to present the findings that are aimed to

address the following research questions:

1. How do the owners of private tutoring centers view the potential benefits of
English language learning for their clients?

2. How do the students attending private tutoring centers view the potential benefits of
English language learning for their future?

3. How do the parents of students view the potential benefits of English learning for
the future of their children?

4. How does neoliberalism govern the whole English language enterprise, and affect

students and their parents’ language perceptions, preferences, and practices?

The current chapter begins with biographical information of respondents and

followed by the detailed analysis of the obtained data.

Respondents’ Biographical Information

This section contains the information about the biographical details of the
participants. They include owners of private tutoring centers, parents whose children
experienced attending these centers, and students. Participants were selected from two

different cities, Semey and Nur-Sultan. More precisely, six participants were from Semey
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and six from Nur-Sultan. Five participants were male, and seven participants were female.
Their age ranged between 19 and 45. To keep their identities confidential, their names

were replaced by pseudonyms.
Table 1

Biographical Information of Owners of PT center

Language center works

Participant _ City
since
Akerke 2020 Nur-Sultan
Bekzhan 2016 Nur-Sultan
Farhat 2017 Semey
Ulpan 2021 Semey
Table 2

Biographical Information of Students

Participant Age City

Saya 22 Nur-Sultan
Katya 23 Semey
Almas 19 Nur-Sultan

Zhadira 23 Semey
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Table 3

Biographical Information of Parents

Participant Child’s age City
Sanzhar 17 Semey
Sarah 8 Semey
Maxim 15 Nur-Sultan
Fariza 17 Nur-Sultan

The following section presents the main findings.

Research Question 1: How do the Owners of Private Tutoring Centers View the

Potential Benefits of English Language Learning for Their Clients?

This section seeks to analyze the promise of the English language from the
perspective of private tutoring center owners. Throughout the data analysis process, several
themes emerged. The main themes drawn from the data include remedial strategy,

enrichment strategy, and role/status enhancement.

Remedial Strategy

Remedial strategy refers to the general aim to fulfill specific academic criteria at
school or other educational institutions. Therefore, while exploring the data concerning the
benefits of English from the perspective of the owners of private tutoring centers, some
similar characteristics were identified. The data analysis showed that four participants
agreed that parents of school-aged students consider that the courses in the English

language help their children get good grades and make steady progress in their academic
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studies. We can also assume that one of the benefits of going to the additional languages
course is that it helps students be more competitive. Similarly, Farhat noted that students
from grades two to five usually focus on their grades, and after that, their goals change. It
is evident that parents pay for the English language courses to help their children be on the
same level as their peers or outdo them in specific criteria. Given the multitude of the
English language potential, it is considered an investment in human resources. Hence,
since English has this global value for integration into a globalized society, the critical and
competitive education system appears to establish a competitive atmosphere among school

students. In this regard, Bekzhan quotes:

Extract 1:

...there is a chain reaction, when a friend comes to us and then his friend joins the
lessons with his friend, and they learn together. Because their friend shows some
improvements and gives great feedback about his language learning journey
(Bekzhan, January 14, 2022).

The positive feedback of one of the students also motivates other parents to gain a
competitive advantage to further invest in their children’s linguistic capital. Thus, it is
noticeable that parental influence here is strong, leading private tutoring centers to

capitalize on parents’ desires and anxieties about their children’s competitiveness.

Furthermore, it is noticeable that nearly all participants understand the issue of
overcrowded schools and introduce it as one of the main reasons for the school students to

attend a private institution. The extract from one of the interviews is a clear example of it:

Extract 2:

If we take a public school, then in each class there are more than 30 children, and
the teacher cannot devote time to each. So, parents send their children to
educational centers so that they do not lag, or even know in advance future topics
that they will study at school (Akerke, January 13, 2022).



ANALYZING THE PROMISE OF ENGLISH LANGUAGE 37

Therefore, since private tutoring centers provide an individual approach and use particular
teaching methods, they are able to interest students and hold their attention, reaching a
specific goal in language learning. By doing so, these centers charge their clients prices for

the service, which has a damaging effect on educational equality and economic mobility.

Enrichment Strategy

Another important finding that emerged during the data analysis was what | term as
‘enrichment strategy’. Enrichment strategy can be explained as preparing for a high-stakes
examination, e.g., getting admitted to an elite school or university. English language
preparation and proficiency can potentially enrich learners. This may manifest in IELTS,
TOEFL examinations, United National Testing (UNT), and elite school exam preparations.
However, Bekzhan noted that “not everyone has a high level of English, so they enroll in a
regular course, first raise their level, and then prepare for exams like IELTS” (Bekzhan,
January 14, 2022). Moreover, all the participants agreed that the general English courses
are the most popular among their clients. It turns out that some students first need time to
improve their initial level of English, and then they start preparing for high-stakes exams.
Even though Ulpan’s private tutoring center does not have IELTS or TOEFL courses, she
mentioned that preparatory courses for Nazarbayev Intellectual School (NIS) are in
demand among fifth and sixth-grade students. This exclusive reliance on the private
educational sector creates resistance to school education. It is evident that parents do not
expect much from school education, which eventually reduces the responsibilities of the

government and the mainstream schools regarding quality English language provision.

The data illustrate the positive impact of English language learning. Some excerpts
from the interviews show how the participants articulate their views on the potential
benefits of the English language. For example, Bekzhan stated that their clients learn

English to “prepare in advance for admissions abroad” (Bekzhan, January 14, 2022).
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Likewise, Ulpan noted its current importance, “when entering the university, English
became, one might say, a key factor in many areas” (Ulpan, December 25, 2021).
Moreover, Akerke quoted, “even children understand it, and they say that they want to
study in England, America and so on” (Akerke, January 13, 2022). Thus, some students
learn the English language for integrative purposes. To be precise, they consider studying

abroad as a first path to further integrating into the foreign society.

In alignment with other participants, Farhat notes that it is essential to have a
sufficient level of English for the graduating students of universities. Therefore, they are
motivated to pass state exams to get a master’s degree and multiply their chances of getting

state scholarships. Farhat states:

Extract 3:

First of all, they (students) study English thinking that they need it to get accepted
for a master’s degree. Basically, most students do not go to language centers
because they need English. They just want to use it and get to the master's program
and forget. That is why most first- and fourth-year university students attend

English courses (Farhat, January 15, 2022).
This extract illustrates that some young people use English only to reach specific goals.
Farhat said that the role of the English language in Kazakhstani society does not have a
massive impact on people since it is not used in everyday life. However, it is considered an
asset in academia and the labor market. Bekzhan noted that “English simplifies life since
everything is unified” (Bekzhan, January 14, 2022). From this standpoint, it is contended
that efforts toward local languages are ideologically informed by values and assumptions.
Therefore, the neoliberal affective regime governs the transformation of the English
language in education to a critical element in a market economy and profit-making entity.

Overall, this finding illustrates the owners’ awareness of providing services of private
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tutoring centers relying on their clients’ neoliberal worldview and subjection to the current

socio-economic competition.

Enhancing Human Capital

Bourdieu's (1991) explanation of 'capital’ draws on understanding theories of
capital, language, and symbolic power. Symbolic capital is a source of holding certain
prestige and honor. In contrast, social capital refers to power connections, and economic
capital is material resources that one holds, including income and assets. Cultural capital
refers to knowledge, skill, and cultural appreciation resources. Thus, another central theme
that appeared while analyzing data indicates the value of language competencies that the
economy can utilize. Goldin (2016) describes the term ‘human capital” as a group of skills
and abilities that a working human possesses, they are regarded as an asset. Moreover, it
encompasses the people’s investment that increases their productivity as well as
competitiveness in the labor market. While answering the question about the motivation of
the PT centers' clients, participants noted the importance of the linguistic skill for
sharpening their worth as competitive individuals, underpinning their thoughts and stating
that the English language has a considerable impact on the world. Therefore, they are
highlighting its symbolic capital. For example, Akerke said, "Well, it is not for me to tell
you that English is the international language, and it is needed. Even now, if you know
English, the whole world is open to you™ (Akerke, January 13, 2022). Another participant
discusses the English language as social capital and underpins its symbolic prestige. Ulpan
stated, "now we can say that there are no borders and people from different countries
communicate and conduct business, negotiations, and everything contributed to the fact
that we needed a common international language and English became this language"

(Ulpan, December 25, 2021). Thus, language proficiency skills are valuable and essential
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in the modern world where neoliberal and entrepreneurial subjects are governed by the

desire for monetary gain and improvement of competitive position.

Moreover, taking into account the influence of the English language in a non-
English speaking country like Kazakhstan, Farhat emphasized its influence, stating,
"people in Kazakhstan consider English as a social elevator, to get promoted quickly"
(Farhat, January 15, 2022). This notion of quick promotion and elevation can cause some
discourses. English proficiency cannot be referred to as a key since good competence in a
language is controlled by the linguistic market regulated by power institutions (Park,
2011). Regardless of English language proficiency in Kazakhstan, it is possible to get a
prestigious job. Nevertheless, this tendency is disappearing. As mentioned above, the
socio-economic competition pushes people to enhance their linguistic skills and get some
advantages while looking for a job. Therefore, the belief among citizens that the English

language is indispensable for social survival is getting more prevalent.

Thus, we can see that for now, there is no massive influence of English among
people, and it is only used as a tool that can help individuals reach their goals. Similarly,
Akerke said, "English has become a key factor of acceptance to various jobs and
universities where Medium of Instruction is English, just like Nazarbayev University"
(Akerke, January 13, 2022). This excerpt demonstrates how the symbolic value of English
as a lingua-franca in a neoliberal enterprise shape linguistic ideologies and practices. It
further causes linguistic marginalization and hierarchy where the particular variety of a
language is privileged. Hence, the whole linguistic enterprise and neoliberal forces result

from the free trade market economy that is a driving force of human welfare.

Overall, owners' perceptions of the commodification and neoliberalization of the

linguistic enterprise are demonstrated by their rational use of lexicon connected to certain
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aspects of entrepreneurship. As Manan (2021) states these used lexical items may illustrate
the fortification of neoliberalism through language policies, practices and perceptions.
Using the words like skill, essential, power, money, and promotion in their vocabulary
indicates the reinforcement of neoliberalism and, consequently, the prevalence of private

education in Kazakhstan.

Research Question 2: How do the Students Attending Private Tutoring Centers View

the Potential Benefits of English Language Learning for their Future?

The following section provides an overview of students’ perspectives on the
promise of the English language and their motivation to study the language at a PT. The
major themes derived from the data analysis are English competence as a gatekeeper,

social benefits from English, and dissatisfaction with school education.

English Language as an Exchange Value

The commodification of language is a condition when language is valued for its
economic profit that can be brought through exchange value. However, under the illusions
of what sort of economic and social development can English language bring, there is a
chance that underlying problems of the policy implementation and enterprise regulation
can be overseen. Reaching specific evaluated language competence is believed to provide
certain socio-economic benefits, regarded as a promise of the English language. However,

Park (2011) notes that these promises hide all the social disproportion and inequality.

According to participants' answers, one of the primary reasons for learning English
is access to a broader range of jobs, university opportunities, and countries. In addition, all
the respondents highlighted the importance of learning a language to get social mobility.
As Almas stated, "l would also add traveling abroad as privilege of English. You know, in

any country, you may need English” (Almas, December 25, 2021). Similarly, Katya said,
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"I love traveling, and | can assure you that English is a must for it. There are no boundaries
with English” (Katya, January 13, 2022). Thus, English is mainly considered a world
language by students. Since the travel industry is getting more popular in Kazakhstan, we
can assume that young people want to explore the countries without obstacles. For
example, Zhadira stated, "when | was a kid, | watched a lot of American sitcoms and
therefore wanted to visit Los Angeles and New York to see everything with my own eyes"
(Zhadira, January 15, 2022). She also highlighted that this dream further led her to her

future career, and now she is advancing her language skills to be proficient in her job.

The other participants also emphasized the monetary gain through linguistic skills.
For example, Saya said, "In many spheres, | noticed that people require English at a high
level, like upper intermediate and higher” (Saya, January 14, 2022). Additionally, Almas
presented a similar viewpoint stating, "the opportunity for a high salary and a good
position is my main motivator” (Almas, December 25, 2021). These quotes demonstrate
that students consider measurable attainment of linguistic skills as a valuable exchange
capital. Hence, we should keep in mind that resistance to neoliberalism is hardly possible.
Based on Heller (2010), the policies requiring English language education led to language
commodification as a result. Consistent with the literature, the findings reported that the
participants who said that English has significant capitalistic value also agreed on its

importance in the long run as an investment. For example, Katya stated:

Extract 4:

I think in nearest future everyone will speak in English and it will be required at
work, at university and even at schools. It seems to me there will be something
vital, so many parents are concerned about English. Furthermore, | think that in
return for this investment, you can get privileged while getting into a job or like
university. In general, it is a skill that you will eventually need. As I said, it is vital
(Katya, January 13, 2022).
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Additionally, Zhadira emphasized its value in terms of communication value stating:

Extract 5:

I think English can be considered an investment. Because as it was mentioned
before, if we consider any profession to be a professional, English language skill
has prevailed the impact on it. Since only with Kazakh or Russian, you will not be
able to access a large amount of information and, therefore, will not be as

competitive in a job market (Zhadira, January 15, 2022).
It is important to note that throughout the interview, participants mentioned the importance

of the linguistic skills at a proficient level to further employment.

Social Benefits

Another theme that appeared during the data analysis process is the social benefits
of acquiring specific language skills. In particular, Katya stated, “In my current work, I
realized that knowing English how to say it pushes you on top of others” (Katya, January
13, 2022), meaning that it helps you be one step further than others. Likewise, Saya

quoted:

Extract 6:

“English is still considered as a luxury, and I also noticed that maybe because like
sometimes parents believe that if their children know English, they are gifted, they
are better than others and their peers are, and it brings them a belief that knowing
English provides them better education in the near future” (Saya, January 14,

2022).

These quotes demonstrate similar viewpoints to the owners who even compared
English to an elevator that provides you with quick promotion. Comparison of English to
an elevator is explained by its importance in many companies and workplaces. It does not
seem very easy to get a well-paid job without competency in foreign languages, especially

English. For example, Almas stated, “In today's world, everyone needs to know English to
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ensure the best possible life for themselves” (Almas, December 25, 2021). These findings
are similar to what Bourdieu described as a symbolic capital of a language. Bourdieu
(1991) described symbolic capital as a source that provides certain prestige and

appreciation in a particular social culture (as cited in Manan, 2021).

Dissatisfaction with School Education

One of the most common reasons for attending English courses appeared to be the
low quality of English language classes at school or university. It is worth mentioning that
in Kazakhstani schools, the English language is studied as a foreign language from the
primary school. This decision was made to increase the competitiveness of graduates and
improve the export potential of the educational sector with the initiative of the first
president of Kazakhstan. Mehisto (2015) states that the Ministry of Education and Science
(MoES) has increased the amount of time English, Kazakh and Russian are taught.
However, despite the attempts of the government to increase the proficiency of citizens,

this goal remains unachievable for many.

Similarly, based on the participants' answers, we can assume that the graduates do
not get sufficient proficiency in English language at school and thus go to the private
sector to develop their skills further. For example, Almas quoted, "at the moment, the
quality of teaching at universities and schools is not enough for confident everyday
knowledge of English, not to mention like entrance exams" (Almas, December 25, 2021).
Zhadira made her statement clearer by adding what she thinks is in demand at schools and

universities. For example, she said:

Extract 7:

In general, I think that there is enough time devoted in schools and universities to

learn English. However, its quality does not stand up to criticism. | think that in
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schools and universities, students enroll in courses for this reason (Zhadira, January

15, 2022).
On the other hand, Saya showed her dissatisfaction with another field. Comparing schools
and private centers, she highlighted that the teaching methods in these two organizations

are different. She stated:

Extract 8:

Some teachers teach according to the old methods. As we were taught, this can be
said to be a really old-fashioned process, and we can say that students do not master
it so much. Moreover, the centers recruit teachers who already know more about
the approach and how to teach, or they themselves studied abroad or have some

kind of certificate (Saya, January 14, 2022).
Additionally, Katya shared her own opinion stating that government will not provide any
improvements in the English education sector since now they work on the promotion of the

mother tongue. She said:

Extract 9:

Government should, but I do not feel that they will take any major actions for now.
Because government is concerned about their state language more than about
foreign languages, say, they have to increase the state language. For example, as we
talk about our country, our country's primary goal is to increase the popularity of

state languages (Katya, January 13, 2022).
From these extracts, it is clear that governmental institutions cannot provide a satisfactory
level of education and cannot prepare for the high-stakes examinations. Therefore, students

have to attend additional language courses at private tutoring centers.
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Research Question 3: How do the Parents of Students view the Potential Benefits of

English Learning for the Future of their Children?

This section includes the significant themes encountered among parents who
provide quality education for their children at private centers. The findings showed that
parents focus on their children's future and therefore invest in them to give them up-to-date

skills that can be used in various fields.

Neoliberal Forces as a Language Learning Motivation

Piller and Cho (2013) noted how neoliberalism determines the global spread of the
English language serving it as a hidden language policy. Moreover, Rojo (2018) noted that
nowadays, neoliberalism is beyond an ideology and can be determined as a form of
governance. That means that neoliberalism not only governs such fields as the economy
but has integrated into society, and individuals are obliged to behave based on certain
principles (Rojo, 2018, as cited in Manan, 2021). In the present study, the participants
mentioned their long-term goals, noting the significant impact of English proficiency on
achieving them. As was previously mentioned, parents consider language courses a long-
term investment and an essential part of human capital development. For example, "it is an
investment for the future, no matter how you look at it is a language that you need"
(Sanzhar, December 25, 2021), stated Sanzhar. These findings broadly support the studies
of other researchers in this field. Cameron (2012) commented on the role of English in
today's society, saying that English has played a crucial role in the world, and it is further

expected to reinforce its position as a world language in a new form of capitalism.

Also, it is essential to mention that parents send their children to private centers at a
young age. For example, Sarah's child is only seven years old, and she shared her plans for
the future of her son and stated, "to study in such countries like America or England one

should speak very proficient English, like native speakers™ (Sarah, January 13, 2022).
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Throughout the interview, the importance of the native level was mentioned only a couple
of times. Most participants referred to the high level of proficiency and linked this
advanced level with good pronunciation and accent. If parents showed a positive attitude
and endorsed the idea of a native speaker, owners were quite negative concerning them.

For example, Akerke commenting on the work of foreign teachers, stated:

Extract 10:

I was not very satisfied with their work. And they (foreign teachers) are ask for a
lot of money. They ask from 8-10 thousand tenge per hour. Kazakhstani teachers
can work out the lesson directly for the same money or less. You know, local
teachers will prepare in advance for the lesson, they will bring cards, toys.
Foreigners, no matter how many times they have come to my center, they just sit at
the table. Sometimes I had to pull out a lesson, because I noticed that students
rolled their eyes, and | was afraid that the next time the students would not come
back (Akerke, January 13, 2022).

On the other hand, parents and students claim that lessons with foreigners help them
overcome their language barrier and improve their overall language proficiency. This high
symbolic capital of native speakers results in private tutoring centers charging higher

tuition fees. Hence, this idealization further cements neoliberal notions.

Furthermore, the participants noted that a diploma about you having English as a
medium of instruction at university could strengthen the chance of getting a higher-paid

job. Maxim said that:

Extract 11:

If you graduate university in English, it does not matter if you graduate in America
or Kazakhstan. If you received a good education in English, then you are
considered an international professional in your field. Sometimes you need to be

requalified. However, it will be pretty easy (Maxim, January 16, 2022).
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These quotes show us that the pragmatic acceptance of the power arrangements among
Kazakhstani citizens exists. These were imposed on them both on the international and
domestic levels. Overall, in the neoliberal structure, people tend to believe that studying at
EMI school and EMI university give them certain symbolic capital. Therefore, English

proficiency forms a capital that is related to educated class of people.

English Language Learning and Responsible Citizenship

In 2007, the former president Nazarbayev promoted the concept of trilingualism,
promoting the usage of three languages, Kazakh, Russian, and English (Karabassova,
2021). Furthermore, in 2016 he stated “Now, in order to move forward, for education, for
the formation of a young person who will be able to support himself, his family and raise
children, English is needed,”. It states as an example of how neoliberalism reframes
education policies and promotes language learning as a responsibility of a good citizen;
hence promoting linguistic entrepreneurship. De Costa (2016) in relation to moral
obligations defines it as an act of compliance of strategic use of language to increase one’s
worth. When presenting their beliefs about the role of the English language in Kazakhstani
society, participants emphasized the positive impact that the language has on society. As
Sanzhar put it, “no one forces us to learn English, it depends on one’s understanding of
things” (Sanzhar, December 25, 2021). Likewise, mentioning the governmental support
programs, Sarah said, “Learning English is not forced by anyone. I have a choice, and the
government also sponsors” (Sarah, January 13, 2022). Thus, with the support from the
governmental agencies, Kazakhstani citizens show the willingness to learn the language

since it is presented as an ultimate lifeline of social survival and a key to prestigious life.

Another interviewee, Maxim, drawing parallels with another country, explained his

point of view on a similar topic:
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Extract 12:

English language is considered a language of international communication. You
can explain what you want and what you need in any foreign country. If we
consider India, since the British Empire conquered them, they had two languages,
and Hindi did not disappear anywhere. Similarly, in Kazakhstan, people can learn
English with no worries, and it will remain a language of international

communication (Maxim, January 16, 2022).
Indeed, the fear about the influence of English on the mother tongue exists. However,
participants pointed out that English has not yet penetrated deeply into society and does not
pose a threat to the Kazakh language. One of the most crucial views held towards the role
of the Kazakh language was about learning and using all the other languages like English
and Russian but fundamentally cherishing the mother tongue. In other words, they thought
that speaking several languages was an asset and did not decrease the status of the official

language. In this regard, Sarah said:

Extract 13:

For example, Kazakh is my native language. Yes, | know our culture, I know the
Russian language, | know their culture, and I understand their world. I already
know two worlds. Moreover, | study English. So, | found out about the third world,
it turns out they have their own sense of humor, some of their own, yes, traditions

and their own culture, this is all very interesting (Sarah, January 13, 2022).
Likewise, Fariza shared her own experience, comparing it to her child’s language learning

journey:

Extract 14:

Even though | was born and raised in the Soviet Union, | had never stopped using
Kazakh, even though when | was a kid, Russian was promoted, and you had many
roads open with it in front of you. The same thing is happening with English

nowadays (Fariza, January 16, 2022).
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In other words, positive attitude about the role of English languages among participants

was noticed, and state initiatives seem to motivate citizens to learn languages.

Language as a Profitable Tool

Views of the interviewees on the impact of language on the life comfort appeared to
be somehow similar. In concision with the research done by Manan (2021), the multitude
of the English language potential is seen as symbolic capital and cultural asset. For
example, Sanzhar stated, “English is, if not the key, then an important asset on the way to a
successful future, and therefore I am ready to invest in the English of my children”
(Sanzhar, December 25, 2021). From this extract it is clear that participant sees language
skills as an economic capital that is a resource in a form of an asset, income and wealth.
Moreover, all the participants agreed that they are ready to invest heavily in their
children’s education. It includes not only private tutoring centers but also short-term study

abroad, lessons with native speakers and even English-only educational institutions.

In particular, Sarah noted that English is a great capital for employability, “if you
graduate in English, then it doesn’t matter if you graduate in America or in Kazakhstan, if
you received a good education in English, then you are considered an international
professional in your field” (Sarah, January 13, 2022). In the present study the interview
transcripts of parent participants showed that all of them are concerned with the financial
burden of this investment and yet are ready to pursuit this English language learning trend
to provide skills that can be utilized as a profit-making tool. This can be seen in the

following extract:

Extract 15:

It’s certainly an expensive pleasure to send a child to such sections, because my
child not only goes to English courses, but also to football, piano and so on. And

although it is an expensive pleasure to send it to a quality center, where there are
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teachers with experience also foreign teachers, | consider this a contribution to the
future... English, of course, is not the main thing, I understand this, but it is, it's like
a bonus or something like that (Fariza, January 16, 2022).

Under such conditions, where English perceived with superior status and considered as a
foundation for whole linguistic entrepreneurship enterprise, these neoliberal ideologies
generate unattainable hopes and desires for socio-economic success. Nevertheless, it is true
that English language provides certain qualities such as self-sufficiency, social mobility
and inclusion. Overall, as Fariza has noted English does not give an ultimate pass to
various social provisions, but that profit can be gained from English if the social structures

and constraints of linguistic market are taken into account (Park, 2011).

Research Question 4: How does Neoliberalism Govern the whole English Language
Enterprise, and how it Affects Students and Their Parents’ Language Perceptions,

Preferences, and Practices of Students?

In this section, the emerged themes on the effect of neoliberal governmentality on
the language learning enterprise are described. The collaborated thoughts of parents,
students, and owners will be juxtaposed, giving precise data on the thoughts of different

stakeholders.

In light of the current views on neoliberalism and entrepreneurship, the participants
shed light on the language perceptions and preferences. Therefore, it is evident that English
has become an intermediatory between transnational flows of economic and cultural
capital and knowledge. Moreover, the government considers the English language a
necessary instrument for integrating into the globalized networks of politics and economy
(Block et al., 2012). Based on the interviews, we can assume that the paradigm of
neoliberal competition became even more vivid due to the emerging private education

sector. For example, one of the owners, Farhat, noted, “If the head of the state commented
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that English is essential, tomorrow you will have a bunch of new clients” (Farhat, January
15, 2022). The interview data also suggest that linguistic entrepreneurship replaces the
ideal goal of language learners with a neoliberal desire for socio-economic-oriented
success. These findings also reflect the enduring effect of social inequality for learners,
teachers, and language users shaped based on the rosy promises of the English language
that is implied by the neoliberal system. For example, the participants’ interview
transcripts showed that the lessons with native speakers cost much higher than with local
teachers, despite the level of education or certificates. In particular, this is because people
tend to consider that native speakers are linguistic model for the learners of a target
language since they possess oral communicative competence (Kramsch, 1997; Sung,
2014). Overall, the higher the symbolic value of the idealized native-speaking teacher,
higher the tuition fees that the private tutoring center charges and as a result, higher the
prestige of studying in such education center (Price, 2014). However, the research that
exists concerning this controversy illustrated that the attitude towards NS is inconsistent.
Overall, the prevailing perceptions about the English language illustrate the hopes and

desires to accomplish specific achievements through neoliberal linguistic entrepreneurship.

Conclusion

Summing up all the findings, most of the participants shared similar views on the
promise of English language in the current globalized world. The majority of the
participants have acknowledged the impact of English language in a sense of, social and
economic enhancement in the context of Kazakhstan and highlighted the perspectives it
proposes. The widespread ideologies of English language as a lingua-franca caused
competitive environment where citizens are expected to demonstrate their worth with

linguistic proficiency. However, the parent participants also noted that Kazakh language
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and Russian languages are cherished and do not see English language as a threat to their

mother tongue.

Overall, the globalized market economy has impacted participants consideration of
English language as an essential part of human capital development. Hence, owner
participants state that this demand has motivated them to open their business to get profit.
According to the contextual framework and relevant literature, the findings will be

elaborated in the following chapter.
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Chapter 5: Discussions

Introduction

The current chapter discusses the findings of the study. It provides findings from the
qualitative research method, namely semi-structured interviews with 12 participants from
three groups of stakeholders. Moreover, the preceding chapter provides findings of this
research work guided by the theoretical framework and existing literature on linguistic
entrepreneurship, neoliberalism, and language commodification. This study aimed to
explore the aims and perceptions of various stakeholders on the promise of the English
language and the effect of the neoliberals on the private English language teaching
enterprise. Therefore, the following research questions will be discussed in this chapter:

1. How do the owners of private tutoring centers view the potential benefits of

English language learning for their clients?
2. How do the students attending private tutoring centers view the potential benefits of
English language learning for their future?

3. How do the parents of students view the potential benefits of English learning for

the future of their children?

4. How does neoliberalism govern the whole English language enterprise, and affect

students and their parents’ language perceptions, preferences, and practices?

This chapter is divided into three parts in accordance with the significant findings to

give comprehensive answers to the research questions.

Language as a profitable commodity

Kubota (2020) states that due to the influence of neoliberalism, the students’ and
researchers’ linguistic goals are substituted with the ones that are socioeconomic

advancement oriented. Such neoliberal ideology of language, along with the English
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language hegemony, creates foregrounding of linguistic entrepreneurship. This is in line
with the opinions of the participants of this study. Four participants who are the owners of
private tutoring centers shared that the current competitive job market created a demand
for the English language, hence the flow of clients does not diminish. To exemplify
further, one participant mentioned that there are students with various motivations for
learning English in their center, and mostly it depends on students’ age groups and their
needs. This finding seems to align with Kubota’s (2020) statement that neoliberal linguistic
entrepreneurship changes the language learning goals of learners from the ideal goals to
the socioeconomic advancement-oriented ones. However, in the Kazakhstani case,
language learners and their parents mostly rely on capitalizing on their bilingual skills,

similar to South Korean and Singaporean cases.

The findings also discussed that linguistic entrepreneurship mirrors economic
entrepreneurialism. It means that similar to linguistic entrepreneurship, in economic
entrepreneurialism, individuals tend to combine their motivation with the fulfillment of the
good citizen’s duty while choosing the language to learn. One participant has mentioned
that any speech of influential politician that includes the significance of English brings the
big number of motivated clients. This finding seems to resonate with Lo Bianco’s research
(2020), who studied the connections between linguistics and economics based on four
Asian linguistic entrepreneurship studies. Linguistic entrepreneurship is positioned as the
main component of neoliberal language ideology (De Costa, 2016). Moreover, based on
this notion, linguistic competence of an individual is treated as a capital that further leads
to socioeconomic advancement. Lo Bianco (2020) found that depending on the age of the
language learner, the potential benefits of English change, and added that adults need
additional certificates and formal recognition of their language proficiency. This leads to

the subsequent finding that has emerged in the current work — the commaodified language
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promises. Deploying Heller’s (2003) description of language commodification, it considers
the language a measurable ability. Hence, here, we consider IELTS or any high-stakes
exam preparations that provide specific benefits with the aim to ‘cash in’ their advantage in
the work environment and social life. Therefore, these findings appear to be particularly
relevant in the neoliberal market. Similarly, Park (2014) also contends that such exams
illustrate the new reality in the neoliberal job market filled with initiative and responsible
neoliberal workers creating additional competitiveness. It shows that these tests are
predominantly used as capital and may not illustrate the full proficiency of the individual.
Alibek (the owner of the PT center) gave similar viewpoints stating that after achieving the
desired results and receiving certificates of language proficiency, some of the clients tend
to stop learning the language. More specifically, owners of private tutoring centers find it
extremely easy these days to open and have a business in the linguistic entrepreneurship
field not only because there is a growing demand, but because it is a competitive enterprise
that strives for neoliberal entrepreneurial desires. Overall, linguistic entrepreneurship is an
ideological condition where various stakeholders’ policies and practices are constrained,
and it is a moral imperative imposed by global and governmental structures (Barakos &

Selleck, 2019; De Costa, 2019; Preece, 2019).

English as an imagined panacea for the future

The current research reveals that language proficiency and especially the elite
multilingualism ascertain access to prestige and privilege with the help of linguistic
resources. From the lens of sociolinguistic and discursive perspective, researchers have
identified that there is a general preference of one language over others, driven by the
shifting motivation towards neoliberal-oriented goals. The mentioned term of ‘elite
multilingualism’ accelerates the certain social status and material capital, belongings and

prestige through language and linguistic capital, which in fact is acknowledged as an asset
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useful for business, innovations and entrepreneurship. This position was further elaborated
by Barkos and Sellek (2019), who presented the elite multilingualism as a source of the
elite way of living. In addition, another research by Manan (2021) claimed that students of
Private Tutoring centers considered English language as an emancipatory tool that could be
used as an exchange for the desired profit. Similarly, deploying neoliberal governmentality
as a conceptual lens, Manan’s study (2021) found the participants’ perspectives on the role
of the English language as an advantaging tool. Additionally, the findings showed that all
the participants from three groups saw the particular social enhancement of English in
different domains. Similarly, Piller and Cho (2013) also argue that the privilege of the
English language is used as a gatekeeping mechanism and as a tool for social survival. This
heated pursuit of English language acquisition is often referred as “English frenzy” (Park,
2011, p. 446). Inthe Kazakhstani context, the similar trend is seen. For instance, for the
sake of successful acquisition of English language, parents are ready to invest heavily for
the private tutoring and study abroad. Five participants out of eight (excluding owners of
PT centers) also noted that even though there is an extended number of PT centers and
prices also range from low to high, quality education is expensive, and it may be a
financial burden for some families. Therefore, what drives people to invest in their
language resources is the self-development, and self-capitalization and the value of an
individual. Nevertheless, the participants’ belief that English is an elevator that brings
social enhancement, privilege and enables quick promotion appears to be shallow, since
the languages are not in a vacuum and “languages do not exist in a neutral social space”

(Park, 2011, p.443).

Undoubtedly, English is a highly favored language and a necessity, and it can
confer advantages. Nevertheless, people tend to refer to it as a panacea that can heal their

adversity in economic, social, and psychological terms (Manan, 2021). These rosy
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promises of participants lead to the reinforcement of embedded “structures of competition”
(Piller & Cho, 2013, p. 29) As Lo Bianco (2020) argues, “promise, encouragement, and
deferral of benefit is a sequence that imposes pressure for compliance and normalizes the
hierarchies in the communication world the mothers, students, infants, and professors
confront.” (p. 141). In the case of this study, parents tend to believe that the English
language brings competitive advancement in terms of school grades and for the future of
their children, it is an investment. Students consider English as a necessity for high-paid
job opportunities and promotions and flexibility in terms of traveling. For owners, the
English language is the main source of income. Even though PT institutions create and
enhance certain social and economic gaps among the population, one owner stated, they
are only interested in the financial benefits. This structural interpretation is borne out by
Park’s (2011) statement that language regimes created by the governmental power
structures and inequality are where languages exist. Therefore, the choice of English is not
an individual choice but in a political and economic terrain that is a matter of collective
imperative. Consequently, in order to identify the pervasive promises of English to some
workers and disadvantaged communities, there is a need to study the evaluation
mechanism of “the political-economical context of the capitalist market” (Park, 2011, p.
445). In this regard, the unattainable assertions about the economic, social, and political
development scatter. Which is by understanding the underlying mechanisms of the
language competence measurement and value, people tend to see the problems of the
ubiquitous promise of English that was hidden under the false belief in exclusive socio-

economic advancements provided by English (Park, 2011).

The workings of neoliberal governmentality

In the light of the neoliberal era, the English language has become the dominant

language and an instrument for promoting individual ideologies and the concept of
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competition in various spheres of life. In line with Manan (2021), the findings of the
current paper suggest that the global influence of English language made it a tool for social
survival. As a result, individuals ought to enhance and garner their skills to thrive in a
competitive societies, entwining the current dictation of the market (Kubota, 2020; Manan,
2021). Besides, the everyday life of individuals is also affected by the neoliberal regimes
affecting learning processes, actions, behaviors and subjectivities which makes it an

enhanced form of governance (Foucault, 1980, as cited in Manan, 2021; Rojo, 2020).

The findings from the current research showed that the neoliberal factor has an
impact on overall language learning strategy and creates self-imposed pressure on
competitiveness. Moreover, it signified how neoliberalism governs people's day-to-day
lives, highlighting the value of everyday practices and self-examination and even changing
their social media habits. For example, one of the parents, Maxim, states that he was
surprised when he noticed that his child started watching videos in English for
entertainment. Hence, the strategies that learners use for language learning come from self-
imposed urgency and usage of Foucault's (1988) ‘technologies of the self’. A previous
study by Manan (2021) showed similar participants' viewpoints stating that language
learners who work hard on their linguistic skills have been termed efficient, competitive
individuals. Moreover, the investment and strategies used by them are determined by the
affective regimes of neoliberalism and influence of English language in the globalized
world, governing the daily lives and leaning strategies. Similarly, Urla (2011) mentioned
how neoliberal governmentality fluctuates the cultural values that establishes certain
disciplines of social life using language as commodified tool and main principles of
competitive society. ‘Technologies of the self” suggested by Foucault (1988) can be found

in the findings of this research, since the participants interview transcriptions illustrate the
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adopted approaches and practices showing the self- development and urgency which is

described as a ‘self-made speaker’ be Rojo (2020).

The data analysis of the interviews showed that neoliberalism influences students'
learning strategies. This finding illustrates that the competition culture among people that
neoliberal governmentality imposes dominates the self-developing technics with the
purpose of value maximization. Similarly, the owners of private centers noted that some
clients want to improve specific skills or learn vocabulary that focuses on their work,
business, or specific exams. This phenomenon is similar to Bourdieu's symbolic capital,
where the person is given certain prestige and power in a particular culture. Therefore, this
symbolic power of the English language has increased over the past decades and,
consequently, has the economic power that provides a good salary and good position at

work.

Moreover, the native level of language acquisition appeared to be necessary for the
parents and students. De Costa (2018) states that this distinction between native and non-
native speakers in relation to the neoliberal turn has led to the marketization that brings
high profit. Participants noted that they mostly rely on the teacher's qualifications rather
than ethnicity since it does not matter in the first stages of language acquisition. Despite
the preference for local teachers at the early stages, participants admitted that it is
challenging to afford lessons with native speakers. Moreover, De Costa (2018) states that
"ELF (English as a lingua franca) does not differentiate between native and non-native

speakers of English, and views code-switching as a bilingual pragmatic resource™ (p. 101).

In the Kazakhstani context, the role of languages is identified clearly, where
"Kazakh is the state language, Russian is the language of interethnic communication, and

English is the language of successful integration into the global community"
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(Tussupbekova et al. 2018, p. 37). Furthermore, interview analysis showed that participants
see positive changes in the Kazakh language, and its level of prestige is being
reconstructed. In this regard, the English language has gathered prevailing privilege and
social status that provides access to certain social groups. Moreover, considering that the
English language is highly promoted in Kazakhstan as a tool that enhances individual and
national competitiveness, a parallel with Piller and Cho's (2013) study can be made, where
they noted that the English language is viewed as an embedded competitive structure in the

Korean context.

Conclusion

This chapter has attempted to discuss the significant findings in relation to
theoretical framework and literature. The findings chapter has demonstrated the
understanding of neoliberal forces that drive English PT centers and the promises of the
English language from the perspectives of owners, parents, and students. It has been found
out how neoliberal forces and a constant competitive atmosphere shape and influence their
viewpoints. The participants' perceptions concerning the rosy promises of English
illustrated their collective imperative reinforced by neoliberal governmentality. It is
manifest in “how neoliberal rationality as a normative order of reason governs the minds of

learners and teachers without governing” (Manan, 2021, p. 2).

Moreover, considering the status of Kazakh, Russian, and English in the country,
participants mainly highlighted the value of the English language as a transactional
commodity in the world market while cherishing other languages. Hence, the prestige of
Kazakh and Russian in the country is not in danger based on participants' opinions.

Overall, participants viewed the language as a resource that could help them achieve their
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goals. However, sometimes these opinions concerning the language can be one-sided and

referred to as a panacea which is a superficial understanding.
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Chapter 6: Conclusion

The previous chapter discussed the main findings of this research, aimed at
investigating the promise of English language in the neoliberal era through the prism of
linguistic entrepreneurship based on the twelve semi-structured interviews with owners of
tutoring centers, parents, and students. The study also attempted to illustrate people’s
perspectives on the widely spread notion of linguistic entrepreneurship. Four research

questions were formed to guide this thesis:

1. How do the owners of private tutoring centers view the potential benefits of
English language learning for their clients?

2. How do the students attending private tutoring centers view the potential benefits of
English language learning for their future?

3. How do the parents of students view the potential benefits of English learning for
the future of their children?

4. How does neoliberalism govern the whole English language enterprise, and affect

students and their parents’ language perceptions, preferences, and practices?

The final chapter presents conclusions of the current study as well as it explains the
limitations and proposes further implications and recommendations for the stakeholders in

the education field in general.

Main Conclusions of the Study

The first main finding of this study is related to the neoliberal ideology governing
people’s language choices, which is based on the belief that the English language is a key
to socio-economic enhancement, along with the global English language hegemony. This
rationality in support of English language enterprise foregrounds the whole linguistic

entrepreneurship. Therefore, it has close connections to the market economy that dictates



ANALYZING THE PROMISE OF ENGLISH LANGUAGE 64

the language-for-profit discourses. In particular, owners of private tutoring centers
maintained the ideologies of self-development, self-discipline, and their clients’ choices
governed by neoliberal subjectivities that happen subconsciously. This finding is primarily
attributed to the desire to enhance linguistic skills, be competitive in the job market and
convert attained skills into imagined valuable benefits. When speaking about the
educational prospects of the English language, all the owners of tutoring centers agreed
that language proficiency enriches students through international testing systems like
TOEFL, IELTS, and UNT. It is also manifest in the elite school examinations and the
university entry exams. The entrepreneurs find it a good opportunity for profit making and
thus provide various courses for exam preparation. Such an attitude is a demonstration of
neoliberal governmentality. The participants stated that the new reality of the neoliberal
market accelerates the requirements for different job positions, justifying the need for the

English language.

In line with the above beliefs, another significant finding revealed that students
acknowledge the English language as a valuable asset in various spheres, which is
contemplated to provide social status, prestige, and material capital. Though students have
mentioned the importance of other official languages in the context of Kazakhstan, they
also noted the need for English language competence for their resumes. Deploying
linguistic entrepreneurship as a conceptual lens, this study found that the deferral and the
promises about the benefits pressure students to attend private tutoring centers to learn the
English language. Some participants referred to the English language as an elevator, a tool
that helps them reach their goals faster. Similarly, parents’ perspectives showed that they
invest in the English language for future local and international job perspectives. In
addition, they revealed that in Kazakhstan, lessons with native speaker teachers cost

higher, and people are ready to pay for its prestige. However, owners noted the difficulties
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of finding and employing knowledgeable native speakers as English teachers and stated
that they prefer employing NNES teachers who have sufficient qualifications and

certificates.

Overall, most participants elaborated on the importance of the English language as
a lingua-franca and an exchange tool and its role in the global market. However, since
English has only the exclusionary force and does not warrant the job position or economic
advancement, participants rely on it as an additional tool considered an asset. Considering
the language situation in Kazakhstan and the trilingual language policy, private tutoring
centers started ‘mushrooming’ all around the country. Therefore, learners from various
social and economic classes are able to receive private tutoring. However, the quality of
these centers is questionable and needs thorough analysis. Investing in the English
language requires valuable assets like money and time and provides linguistic proficiency

in return, essential in the globalized neoliberal society’s labor market.

Limitations and Further Implications

In addition to the significant finding mentioned above, the current study has certain
limitations. One of the substantial limitations is the sample size. Admittedly, the research
findings cannot be generalized since it considered only two cities in Kazakhstan, and
stakeholders' perceptions may vary depending on the region of birth. Moreover, the
political situation that happened in January 2022 also significantly affected the schedules
of interviews and caused psychological pressure on the researcher and participants. Due to
this factor, it was challenging to make site observations for the researcher. The next
limitation in this study is the lack of sources and academic papers related to private

tutoring, neoliberal governmentality, and entrepreneurship in Kazakhstan.
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Considering these limitations, further implications can be endorsed to contribute to
the studies in the field of private tutoring and linguistic entrepreneurship in Kazakhstan.
First, since the study used only semi-structured interviews to collect data, site observation
and quantitative methods can be employed in further studies to give a broader perspective
on the Kazakhstani context. Moreover, the bigger sample size that will include different
regions of Kazakhstan can shed more light on the various perspective on the researched
phenomenon. Finally, teachers' and policymakers' viewpoints on shadow education can

give essential data to be further analyzed and compared to the other stakeholders'.

Recommendations

The findings of the study and conclusion suggest some recommendations to various
stakeholders. Firstly, it appears that there is a lack of data concerning the private education
in Kazakhstan, and this paper sheds light on the perceptions of parents, students, and
owners of the private tutoring centers on the level of English language in the nation;
therefore, it needs some regulations from the government. Furthermore, the number of PTs
in the country is growing, and not every such school can provide quality education, which
can hinder the overall statistics of the language proficiency of citizens in the long term.
Moreover, this study's findings can be considered a good illustration of the reflection of PT
center owners concerning the issues of the socio-economic situation and educational and
job perspectives of the people. Because these findings illustrate some trends and methods
of language learning, this study can be a source of general information that can change

some ideologies and viewpoints of clients of such centers.

Reading the current research work and its conclusion, students and parents could
take a critical look at their beliefs concerning the idealized views concerning the promise

of English. In addition, through this study, these PT institutions can be informed about the
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intellectual and social gap they may widen. In this sense, particular discounts and material

help from PT centers and government could resolve this issue.

Overall, this study has contributed to the field of linguistic entrepreneurship and
private tutoring. Employing neoliberal governmentality as a foregrounding framework, the
researcher explored how people perceive the promise of the English language in a
globalized world. In general, the global market is driven by the ideas of capitalism;
therefore, people tend to strive to be competitive in every aspect, which has led to an
increase in the number of PT centers. Living in Kazakhstan, this trend can be noticed even
in small towns. Therefore, | was curious to explore people's perceptions of this trend and

explore the influence of neoliberalism on the linguistic enterprise.
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For owners of private tutoring centers

Questions

Probes

1.

Would you please mind sharing some
general information about your center?

- When did you open it
- How long have you been running this
center

Could you please tell me what motivated
you to launch this center?

We observed that English tutoring centers
have expanded and spread faster in
Kazakhstan over the last decade or so.
What do you think are the reasons for this
spread?

Has globalization contributed to this
phenomenon? Please give your views

Who are your clients and what generally
motivates them to attend language centers?
Please shed some light on this

What services do you provide to your
clients?

- What kind of courses

What kind of courses are your clients
interested in?

- What areas of English they want to
learn/improve (e.g. reading, speaking,
listening, writing, other)

As you see, how much time do learners
usually spend on learning English within
and outside the center?

What do you think is the potential benefit
of English language learning?

- Is English worth investing?
- Why do parents invest on English?

10.

Would you mind sharing, roughly how
much do different courses cost?

- How expensive are those courses?
- Can students of all classes afford them?

11.

What do you think of the role of the
English language in Kazakhstani society?

- Is English really inevitable to learn?

12.

What kind of teachers do you generally
employ for teaching English here?

- What qualifications do they have?
- Are they locals or non-locals?

13.

What is the difference between the local
teachers and non-local English teachers in
term of salary/pay/rate?

14.

Who do you think can teach better in the
context of Kazakhstan? Local or non-local
English teachers?

- How?
- Why?

15.

Could you please elaborate on the
procedure concerning the assignment of
teachers to particular students?

16.

Many observers fear that English is a
threat to indigenous languages and
cultures around the world. Some even call
English as a killer language. How would
you respond to this observation/fear?
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17.

Any other comment or observation you
would like to make regarding the same
issue?

For parents

Tell me about your children.

How old are they?
How is their English level?

We observe that English language tutoring
centers have expanded and spread faster in
Kazakhstan over the last decade or so.
What do you think are the reasons for this
spread?

Has globalization contributed to this
phenomenon? Please give your views

What do you think of the role of the
English language in Kazakhstani society?

What do you think of the role of the
English language in Kazakhstani society?

Is English really inevitable to learn?

What motivates/motivated you to get your
kids admission in the private English
center?

Why do they need to learn English in
private centers?

Is it not enough for children to learn
English in the government schools?

Do you think the government should
provide facilities in the schools for better
English language learning? What is your
take?

What do you expect your child/children to
achieve through English language?

It seems there is some kind of social
pressure on parents as well as students to
take care of the English language. What
are your feelings about social pressure for
your children to learn English?

10.

Is English worth investing?

11.

Could you please share, roughly, how
much it costs to meet the expenses of
children’s English tutoring?

12.

Can you afford to spend on your children’s
English language needs in the private
center?

13.

Do you think English will play an
important role for your children in
realizing their dreams in the future?

How?

14.

Do you think once your children master
their language competence, it will be easy
to do whatever they want to do?

15.

What kind of teachers do English centers
generally employ for teaching English?

What is their qualification?
Are they locals or non-locals?

16.

What is the difference between the local
and non-local English teachers in terms of
pay/rate?

17.

Who would you prefer to teach your
children? Local Kazakh English teachers
or native speakers?

Why so?
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18.

Who do you think can teach better in the
context of Kazakhstan? local or non-
local/native speaker.

- How?
- Why?

19.

How much time do your children spend on
English-related activities in the centers and
at home? How?

20.

If your children engage in English-
learning activities at home, what kind of
activities are those?

- Inwhat forms?
- How do you as parent facilitate that
process?

21.

What were the results of your actions to
support your children’s English learning?

22.

How much of English do you think your
children should learn?

- What level of English do you think would
be enough for your children to perform

well in the market?

23.

How are your children responding to their
English language education?

24,

What can be done to improve English
language teaching at Private Tutoring
Centers?

25.

Many observers fear that English is a
threat to indigenous languages and
cultures around the world. Some even call
English as a killer language. How would
you respond to this observation/fear?

26.

Any other comment or observation you
would like to make regarding the same
issue?

For Students of Private Tutoring Centers

Could you please tell me about your
experience of studying English in private
tutoring center?

When did you start attending Private Tutoring
Centers?

What do you think of the role of the
English language in the Kazakhstani
society?

What motivates you to study English?

What are your short and long-term goals
for studying English? What is the most
important goal for you?

- Isthere any end goal?

How important has English become in
today's world?

- Is English learning inevitable?

What motivated you to get admission in
the private English center?

Why did the need for learning/studying
English arise?

- Isitnot enough for you to learn English in

the government schools/university?

Do you think government should provide
facilities in the schools for better English
learning?

What do you expect to achieve through
English language?

- What does English promise?

10.

It seems there is some kind of social
pressure on parents as well as students to
take care of their English language. What
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are your feelings about social pressure to
learn English?

11.

Is English worth investing?

12.

Could you please share, roughly, how
much it costs to meet the expenses of
children’s English tutoring?

13.

Can you afford to spend on your children’s
English language needs in the private
center?

14.

What potential benefits do you imagine
English learning can get for you?

Where do you place yourself after learning
the English language?

15.

How much time do you spend on English
related activities in the center and at
home? How?

What kind of activities are those?
Do you practice English in your day-today
life (i.e., with friends, siblings etc.)?

16.

What kind of teachers do English centers
generally employ for teaching English?

What is their qualification?
Are they locals or non-locals?

17.

What is the difference between the local
and non-local English teachers in terms of
pay/rate?

18.

Who would you prefer to teach you
English? Local Kazakh English teachers or
native speakers?

Why so?

19.

Who do you think can teach better in the
context of Kazakhstan? local or non-
local/native speaker.

How?
Why?

20.

What have been the results/ outcomes of
your actions to English learning?

21.

How much of English do you think you
should learn?

What level of English do you think would
be enough for you to perform well in the
market?

22.

what can be done to improve the English
language teaching in Private Tutoring
Centers?

23.

Many observers fear that English is a
threat to indigenous languages and
cultures around the world. Some even call
English as a killer language. How would
you respond to this observation/fear?

24.

Any other comment or observation you
would like to make regarding the same
issue?
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7Kexe peneTUTOPJIBIK OPTANBIKTAPALIH Hesepi yIIiH
Cypakrap
1.  OpTanbIK Typasbl Kbl aKNapaTieH - Kamran amreig
OeicceHi3? ) )
- Ci3 Oy OpTaNBIKTHI KalllaHHAH Oepi
0acKaphII Keleci3
2. by opranbIKTh anyra He TYpTKi
OorFaHbIH aiiTa anackl3 6a?
3. bi3 conrsl omkbpUIABIKTa Ka3zakcranga
aFBUIILIBIH TLTIH YHpeTy
OPTaNIBIKTAPBIHBIH KEHEHII, Te3
TaparaHbIH OaiKaIbIK. by Tapamyapiy
cebenTepi Hee JeT OWIaichI3?
4. By kyObUThICKa JkahaHIaHy BIKITAT STTI
Me? O3 mikipiepiHi3ai ouUTaipiHi3aep
5.  Ci3niH KIMSHTTEPIHI3 KiMJep JKOHE
OJIap/ibl TUT OpTalIbIKTapbiHa OapyFa He
bIHTANTAHABIPabI? OchiFaH 0ipa3 kKaphIK
TycCipiHi3mm
6. Kiuenrrepinisre Kanmai KpI3MeTTEPIi - Kanpait kyperap
YCBIHACHI3?
7. KuiuenrtrepiHi3ai kaHmai kypcrap - Omap arbUIILIBIH TUTIHIH KaHAa# cananapbiH
KbI3BIKTBIPa/IbI? yipeHrici keneni/keTingipeni (MbIcabl,
OKYy, ceilney, ThIHAY, XKa3zy, T.0.)
8. Kepin oThIpFaHbIHBI3IAH, CTYCHTTED
O/IETTE OPTAJIBIKTA HKOHE OJIaH THIC JKep/ie
AFBUIILIBIH TUTIH YHPEHYre KaHIla YaKbIT
KyMcanapI?
9. AFBUIIBIH TUTIH YHPEHYIIH KaHaal - AFBUIIIBIH TUTIH UHBECTUIIMSIIAYFa
naigacel 6ap nen oitnaiceiz? TYpapibIK ma?
- Henikren ara-aHanap arbUIIIBIH TUTIHE
WHBECTHILIMSA caagpl?
10. OpTypdi Kypcrap HiaMaMeH KaHIia - By xypcrap KaHIIATBIKTE KBIMOAT?
Typazpl, Oemice anace3 6a?
- bapnbIk CBIHBIN OKYIIBLIAPHI OJAP/IbI Alla
aia ma?
11. Arpummsi TiniHig Kasakcran - AFBUIIBIH TiTiH YHPEHY IIBIHBIMEH
KOFaMBIHJAFBI POJII Typajbl HE 6ommaii ma?
OMITalChI3?
12. MyH/a aFpUILIBIH TUTIH YHPETY YIIiH - OmapasiH KaH#a#i OuTiKTiTIT: Oap?
o/IeTTe KaHAal MyFaIliM/Iep )KYMbIC L
icTeiini? - Onap‘ JKEPriMiKTi TYPFRIHAP Ma, orie
JKEPriTiKTi emec me?
13. XKeprinikri MyFamimMaep MEH JKepriiKTi
eMec aFbUIIIBIH TiJli MyFaTiMIepiHiH
JKaJIaKbl/ToJIeM/CcTaBKa OOMBIHIIIA
aflbIpMaIIbUTBIFBI Hefle?
14. Ka3akcTaH >kaFIaibIHIa KiM KaKChI - Kanaii?
cabak Oepe anmajapl Jer OWIaich3?
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KeprimikTi HeMece KeprilikTi emec
aFBUIIIBIH MyFasiMzepi me?

Henikren?

15.

Benriini 6ip ctynenTTepre Myranimaepi
TaralbIHIAY TOPTIOIH TYyCiHIIpim Oepe
anaceI3 6a?

16.

KemnTereH capamnmibsuiap aFbUIIIBIH TiTi
OYKLI aJieMJIeT] JKepriTiKTi XaJIbIKTap MeH
MOJIEHHETTEpre Kayill TOHIIpei e
Kopkassl. Kelibipeynep TinTi aFbUIIIBIH
TUTIH enTipymn Tin aen ataiapl. Ciz Oy
Oaiikayra/KOPKbIHBIIIKA KaTai xKayar
oepep emiHiz?

17.

Ja11 ocbl Mocernere KaThICThI OacKa
KaHzai qa 0ip TyciHikTeMe Hemece
€CKepTy alTKBIHBI3 Kelemi Me?

ATa-aHanap

bananapbIHbI3 Typasibl alThbIn OepiHi3LIi.

OmnapbiH Kacel Heteze?

OmnapapIH aFbUTIIBIH TiTI JSHIeH Kaaai?

COHFBI OHXXBUIJBIKTA Te3ipel< TaparaHbIH
OaiikaiiMbI3 . By TapanynbiH cebenTepi
HeJie Jien Oilaichi3?

Byt kyObuibicka skahaHgany bIKIas erTi
me? O3 mikipiepiHi3ai Oiaipinizaep

Arsuminbig TiTiHIH Kazakcran
KOFaMBIHJIAFbl POJIi Typaibl He
oinariceI3?

Arputibid TUTIHIH Ka3akcran
KOFaMBIH/IAFBI POJTI TYpasbl He
oinariceI3?

AFBUTIIBIH TiJIH YHPEHY IIBIHBIMEH
6onmaii ma?

BananapbiHbI3/bl XKeKe aFbUTIIBIH TUTI
OpTaJbIFbIHA KaObUIAayFa HE TYPTKI
00JI 16/ MOTUBALUATIA B ?

HenikTen onapra )eKke OpTanbIKTapaa
aFBUIIIBIH TITIH YHPEHY Kepek?

BananapapiH MeMJIEKeTTIK MEKTenTepae
aFBUIIIBIH TIJIH YHPEeHYi JKeTKimKci3 6e?

Ci3ziH OHBIHBI3IIA, YKIMET aFbUIIIBIH
TLJTiH JKaKCBIPaK YHPEHY YIIiH
MEKTeNTep/Ie Karaai jkacaybl Kepek me?
Ci3xiH Ke3KapachIHBI3 KaHai?

Cizniy 6anaHpI3/0ananapbiHbI3 aFbUIIIBIH
TiJi apKBUTHI KaHAAH JKETICTIKTepre
JKETeHl Jet KyTecis?

AFBUIIIBIH TUTIHE KAMKOPJIBIK XKacay
YILIiH ata-aHajap MeH CTYJSHTTepre
KaHJaii 1a Oip oJeyMeTTiK KBICHIM 0ap
cuskThl. Ci3iH OananapbIHbI3IbBIH
aFBUIIIBIH TUTIH YHpPEeHyl YIIiH
QJIEYMETTIK KBICBIMFa JIETeH
KO3KapachIHbI3 KaHaii?
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10.

AFBUIIIBIH TUTIH MTHBECTHIIUIIAYFa
TYpapisIK ma?

11.

Bamanapra arpUIIIBIH TUTIHEH cabak Oepy
LIBIFBIHAAPBIH OTEY YIIIiH [aMaMeH
KaHIIIa TYpaThIHBIH OeJice anackl3 6a?

12.

JKexe opranbikTa OanamapbIHBI3IBIH
aFBUIIIBIH TiJIIHE JETeH KAXKCTTUTIKTepiHe
aKIa >KyMcaii anacei3 6a?

13.

AFBUIIIBIH TUTI Ci3/11H OaIanapbIHbI3IbIH
OoJamaKTa apMaHIapbIH XKYy3ere
ACBIPYBIH/Ia MAHBI3IBI POJT aTKAPaIbI JCTT
oiinaricei3 0a?

Kamaii?

14.

Cizniy olbIHBI3MIA, Ci3IIH OanaaapbiHbI3
©3JIepiHIH TUIJIK KY3bIPETTIIITiH
MEHTepreHHEeH KeHiH onap KalaraH
HOPCEHI JKacay oHai 0onaasl Ma?

15.

AFBUIIIBIH TUTIH OKBITY YIIIH aFbUIIIBIH
OpTaJbIKTaphl 9ETTE KaHAAMN
MyFaiMzepal nainanaHambi?

OnapapiH OUTIKTIIIT KaHIaki?

Ounap >KeprilikTi TYPFBIHAAD Ma, dJ1JIe
KEprilikTi emec ne?

16.

KeprimikTi %oHe KEpriliKTi eMec
aFBUTIIBIH T1JI MYFaTIMICPIHIH
JKaJTaKpl/CTaBKa OOMBIHIIIA
aflbIpMaIbUIBIFbI Hefle?

17.

BananapbiHpI3ra KIMJII OKBITKBIHBI3
keneni? YKepritikTi Ka3ak aFbUILIBIH
MyFalliMJIepi Hemece aHa TUTiH/Ie
celneitinnep me?

Henikren onaii?

18.

KazakcraH >xarmaifbIHa KiM JKaKchl
cabax Oepe ayajpl Jet oiaice3?
JKEPTUTIKTI HeMece JKepriTiKTi emec/aHa
T,

Kanaii?

Hemikren?

19.

Cizniy 6ananapbIiHbI3 OpTaIBIKTapAa
JKOHE YiiJle aFbUIIIBIH TiTiHE OaiIaHBICThI
ic-mmapanapra KaHIIa YaKbIT >KyMCaipI?
Kamnaii?

20.

Erep ci3nin 6ananapeIHbI3 yilne
aFBUIIIBIH TiIH YHPEHY 9peKeTTepiMeH
aliHasbICcca, OJIap KaHAal opeKeTTepre
sKaTamsl?

Kannait popmanapma?

Ci3 ara-ana petinzme Oy mporecTi Kajait
JKererecis?

21.

BanmanapsIHpI3I6IH aFBUIIIBIH TUITIH
YiipeHyiH Konmayra OarpITTaIFaH
OpeKeTTepiHi3IiH HOTIDKEeCI KaHaai
oomnasl?

22.

CizziH 6ananapbeIHBI3 aFBUIIIBIH TiTIIH
KAHIIAIBIKTBI MEHI€PYl KepeK Jen
oinarice13?

Ci3zgiH OHBIHBI3IIA, Ci3/1iH OaTaTapbIHbI3
HapPBIKTA YKAKCHI JKYMBIC iCTeyl YIIiH
aFBUIIIBIH TiJIH OLTYIiH Kail JeHreli
JKETKUTIKTI 00181617

23.

Ciznin 6ananapbeIHBI3 aFBUIIIBIH TUTIH
YiipeHyre Kanaii Kapaimsr?
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24,

JKexe peneTuTOpIBIK OpTaIbIKTap/aa
aFBUIIIBIH TLTIH OKBITY/IBI XKaKcapTy YIIiH
He icTeyre 6omap?

25.

KemnTereH capamnmibsuiap aFbUIIIBIH TiTi
OYKLI oJieMJIeT] JKepriTiKTi XaJIbIKTap MeH
MOJIEHHETTEpre Kayill TOHIIpei e
Kopkassl. Kelibipeynep TinTi aFbUIIIBIH
TUTIH enTipymn Tin aen ataiapl. Ciz Oy
0aiikayra/KOPKBIHBIIIKA KaTai xKayar
oepep emiHiz?

26.

Ja11 ocbl Mocernere KaThICThI OacKa
KaHzai qa 0ip TyciHikTeMe Hemece
€CKepTy alTKBIHBI3 Kelemi Me?

7Kexe peneTUTOPJIBIK OPTANBIKTAPABIH CTYICHTTEPI

JXKeke peneTUTOPIIBIK OPTANBIKTa
aFBUIILIBIH TUTIH YHPEHY ToKiprOeHi3
TypaJibl alThIn Oepe anacel3 6a?

JKexke peneTUTOPIIBIK OpTAJIBIKTApFa Kalian Ooapa
OacraabIHBI3?

AFBUILIBIH TUIIHIH Ka3aKCTaHIABIK
KOFaM/JIaFbl PeJll Typajbl He OiIaichI3?

Ci3i aFbUILIBIH TUTIH YHPEHYTe He
BIHTAJIAHABIPAIIBI?

AFBUIIIBIH TiJIIH YHPEHYIET1 KbICKA JKOHE
y3aK Mep3iMJIi MaKkcaTTapblHbI3 KaHIai?
Ci3 yIIiH eH MaHbI3Ibl MaKcaT KaHIai?

- Cownrpl Makcat 6ap ma?

Kasipri anemje aFbUIIIBIH TiI
KAHIIAJIBIKTHl MAHBI3bI OO IbI?

- AFBUIIIBIH TUTIH YHPEHY MYMKIiH eMec re?

Jeke arbUIIIBIH OPTaIBIFBIHA TYCYTE He
TYPTKi Oonapl?

HenikTeH aFbUILIBIH TUTIH YHpEeHY/YHpeHY
KaXXETTUTITT TYbIHIIbI?

- Ci3re MeMIIeKeTTiK
MEKTEeNTep e/ yHUBEPCUTETTEPAE aFbUIIIBIH
TUTIH YHApPEeHy XeTKilikci3 6e?

Ci3niH OMBIHBI3IIA, YKIMET MEKTEIITep Ie
AFBUIIIBIH TLTIH JKaKChIpaK MEHrepy YIIiH
JKargai xKacaybl Kepek me?

AFBUIIIBIH TiJTi apKBUTEL HE KyTeci3?

- AFBUNIBIH TN HEeHi yoae eTemi?

10.

ATa-aHajap MeH CTYJCHTTEpr'e aFbUIIIbIH
TiJIiHE KAMKOPJIBIK Kacay YIIiH KaHaai 1a
0ip oIIeyMeTTIK KBICHIM 0ap CHUSAKTHL
AFBUIIIBIH TiJIH YHpPEHYyTe AeTeH
QJIEYMETTIK KBICBIMFa Kayail Kapaiichei3?

11.

AFBUIIIBIH TUTIH MTHBECTHIIMSIIAYFa
TYpapIIbIK 1ma?

12.

Banmanapra arpUIIIBIH TUTIHEH cabak 6epy
LIBIFBIHAAPBIH OTEY YIIIiH IIaMaMeH
KaHIIIa TYPaThIHBIH OeJice amackl3 6a?

13.

7Kexke opranbikTa OanaxapbIHBIBIBIH
AFBUIIIBIH TiJIIHE JAETeH KAXKETTLUTIKTepiHe
aKIa xymcaii anace3 6a?
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14.

AFBUIIIBIH TUTIH YHpPEHY Ci3 YIIiH KaHaai
QJIeyeTTi apTHIKIIBIIBIKTap Oepe anajbl
Jien oMyaice3?

AFBUIIIBIH TiJIIH YHPEHTeHHEeH KeliH
©31HI311 Kaiia KoschI3?

15.

OpTaibiKTa KoHe Yii/ie aFbUIIIbIH TiTiHE
KATBICTHI iC-IIIapaiapra KaHIa yaKpIT
)kymcaricei3? Kamaii?

Byn kanpmaii ic-opekerrep?

Ci3 e3iHI3IIH KYHIEIKTI eMipiHi3ne (SFHH,
JOCTapBIHBI30CH, OaybIpIapEIHEI30EH XKoHE
T.0.) aFBUIIIBIH TLTIH YiipeHeci3 6e?

16.

AFBUIIIBIH TUTIH OKBITY YIIIH aFbUIIIBIH
OPTANBIKTAPbI SETTE KaHaan
MyFaiMep/i naiinananab?

OsapapIH OUTIKTLIITI KaHTaki?

Ounap >KepriTikTi TYPFBIHAAD Ma, J1J1e
JKEePTiUTIKTI eMec re?

17.

KeprimikTi %oHe KeprilTiKTi eMec
aFBUIIIBIH Tl MYFATIMICPIHIH
’KaJlaKbl/CTaBKa OOMBIHIIIA
alBIPMANIBUTBIFBI Hefle?

18.

Ci3re arbUIIIBIH TLJTIH KIMre YHpeTKeH/Il
Kasaicei3? JKeprimikTi Ka3ak arbUIIIBIH
MyFaiMzepi HeMece aHa TUTiHIe
celnenTiHaep me?

Henikren onaii?

19.

Kasakcran skarqafbIiHaa KiM jKaKChl
cabak Oepe anmajbl Jer OMITaiChI3?
JKEPTiTIKTI HEMece JKepriIikTi emec/aHa
T,

Kanaii?

Henikren?

20.

AFBUIIIBIH TiTIH YHPEHYTe KaThICTHI
OpeKeTTepiHI3AIH HOTIKEC] KaHaal
ooup1?

21.

AFBUIIIBIH TIJIH KAHIIAJIBIKTHI YHPEHY
KepeK JeTl OWIaichI3?

AFBUIILIBIH TIJHIH Kail JeHreii HapbhIKTa
JKAKCBI HKYMBIC 1CTEY YIIIH KETKUIIKTI e
oiinaiiceI3?

22.

JXeke peneTHTOPIBIK OpTATIBIKTApAA
AFBUIIIBIH TLTIH OKBITY/IBI KaKCAPTY YIIiH
He icTeyre Gonap?

23.

Kemnreren capamnibuiap aFbUIIIBIH T
OYKLI dlieMJIeT] )KePriUTIKTI XaJbIKTap MeH
MOJCHUETTEpre Kayill TOHAIpe Il Aet
Kopkansl. Keiibipeynep TinTi aFbUIIIBIH
TiTiH eTipym Tin gen araiinsl. Ci3 Oy
Oalikayra/KOpKBIHBIIIIKA Kanail xayan
oepep emiHiz?

24.

JaI1 ocBI MacesIere KaThICThI OacKa
KaHJaii na Oip TyciHikTeMe Hemece
€CKEepTy alTKBIHBI3 Kemeli Me?
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I[JIH BJIAJICJIBIEB YACTHBIX PENCTUTOPCKUX HIEHTPOB

Bonpocsr

1.

He moruu GBI BBI MOJETUTHCS HEKOTOPOU
ob1elt napopMaIeli o BareM IeHTpe?

KOT'/Ia ThI €r0 OTKPBUI
Kak naBHO BBI paboTaere B 3TOM IeHTpe?

Ckaxure, HoXalylcTa, 4To HOOYAMIO Bac
OTKPBITh 3TOT IIEHTp?

MBI 3aMETHIIH, YTO IIEHTPHI 00ydIeHUs
AHIIIMICKOMY SI3BIKY PaCIIUPSUTICh U
pactpoctpansick B Kasaxcrane ObicTpee
3a TocJIeJHee IECATUIIETHE UITA OKOJIO
toro. Kak BeI ymaere, KaKOBbI IIPHYHHBI
TaKOro pacrpocTpaHeHus?

Cnoco0cTBoBaa J11 [100ann3anust 3TOMy
apneHuto? IloxanyicTta, BRICKaXKUTE CBOE
MHEHHE

KTO Balllu KJIMCHTHI U UTO BOO6H.IC
MOTI/IBI/IpyCT HUX IIOCCUIATh SI3BIKOBBLIC
nentpsl? [loxanyiicra, mposeite cBeT Ha
3TO

Kakue yciyru BbI IpefocTaBiisieTe CBOMM
KiueHTam?

Kakue kypcel

Kakue Kypcbl HHTEpeCyIOT BallnuX
KJIUEHTOB?

Kakwue 0051acTH aHIIIHICKOrO SI36IKa OHU
XOTAT U3Y4UTh/YIyUIIUTh (HAIIPHUMED,
YTEHHE, Pa3rOBOPHAsl peyb, ayJUPOBaHHE,
MUCHMO U T. [I. )

Kak BbI BuiuTe, CKOJIbKO BpEMEHH
yyaruecs: OObIYHO TPATST HAa U3y4YCHHE
AHIJIMICKOTO 53bIKA B LIEHTPE H 32 €ro
npeaeramu’?

Kak BbI AyMaeTe, B Y€EM NOTECHIINAJIbHAsA
T10J1b3a OT U3YYCHUA AHTJIUHCKOrO SI3bIKa?

CTouT T MTHBECTHUPOBATH B AHTITMACKHUI?
[Touemy poauTeIH MHBECTUPYIOT B
AHTTIMHCKUHN S3BIK?

10.

He mormnu G5l BBI HOIETHUTHCS, CKOIBKO
IIPUMEPHO CTOST pa3Hble Kypchl?

Hackonbko goporu 3té Kypebi?
Moryrt 11 UX MO3BOJNUTH ce0€ YUCHUKU
BCeX KJ1acCoB?

11.

Y0 BBI AyMaeTe O POIU AHIIUICKOrO
SI3BIKA B Ka3aXCTAHCKOM 0011ecTBe?

H3Yy4EHHEC AHTJIMICKOrO SI3bIKa HEN30EKHO
?

12.

Kaxnx yaureneit Bbl 0OOBIMHO HAHUMAETE
JUTS TIPETIOAABAHMS 3[1ECh AHTTTMHCKOTO
SI3BIKA?

Kaxkas y aux xBanmgukanms?
OHH MECTHBIE WIIM HE MECTHEIE?

13.

B uem pa3HHIa MEeXIY MECTHBIMH
VUYHUTEINSIMUA M HEMECTHBIMHU YYHUTEISIMU
QHTTIMHCKOTO SI3BIKA C TOYKU 3PSHUS
3apIUIATHl/3apIUIaThl/CTaBKH?

14.

Kak BbI ;ymaere, KTO MOXKET JIydlIiie
npernojaBaTh B KoHTekcTe Kazaxcrana?
MecTHbIC WU HEMECTHBIC YIUTEIs
AHTJIMICKOTO sA3bIKa?

Kak?
ITouemy?

15.

He mornu ObI BB no,up06Hee pacckas3aThb O
NOPAAKE 3aKPCIUICHUS y‘II/ITeJ'IGI\/'I 3a
KOHKPCETHBIMHU YUCHUKAMHU ?
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16.

MHorwue HaOII0IaTeNT! OMacatoTCs, 9TO
AHTJIMACKUH SI3BIK MPEJCTABISACT YIPO3Y
JUTS SI3BIKOB U KYJBTYpP KOPEHHBIX HAPOJIOB
BO BceM Mupe. Hexotopsie naxe
HA3BIBAIOT aHTJIUHCKUMN S3BIKOM-YOUUTICH.
Kak ObI BBI OTpearupoBaii Ha 3TO
HaOmoaeHue/cTpax?

17.

JIroObIe Apyrue KOMMEHTAPHUHU HITU
3aMEYaHusl, KOTOPHIC BBl XOTEIU OBl
cZienath o TOMY ke Borpocy?

st poautenei

Pacckaxure MHE 0 CBOMX JACTAX.

Cxonbko um net?
KaxoB ux ypoBeHb aHrnuiickoro?

TIOCJIE/THEE ICCSITUIIETHE WITH OKOJIO TOTO
HEHTPBI 00yUEHHS aHTIIUHCKOMY SI3BIKY
PacUIMPHWINCh U PACTIPOCTPAHHUIINCh B
Kazaxcrane ObicTpee . Kak BbI 1ymaere,
KaKOBBI IIPUYHUHBI TaAKOI'O
pacrpocTpaneHus?

Cnoco0cTBOBaa JIM [I00AIN3anuUst TOMY
aBneHuo? IloxkanyiicTa, BEICKaXKUTE CBOE
MHEHHE

YT0 BRI ;yMaeTe O POJIH AHTIIHICKOTO
S3bIKA B Ka3aXCTAHCKOM 0011ecTBe?

Y0 BBI AyMaeTe O POIU AHIJIIUICKOrO
A3bIKa B Ka3aXCTAHCKOM 0011ecTBe?

U3y4eHHE aHITIMHCKOTrO S3bIKa HEN30EXKHO
?

Uro MOTHBUPYET/IOOYIUIIO BAC OTAATH
JeTeil B 4aCTHBIN aHTTTUHCKUN eHTp?

[louemy UM HYKHO YYUTh AHIVIMACKUM
A3BIK B YACTHBIX LIEHTpax?

Pa3Be HeocTaTouHO U1 AETEN U3y4yaTh
AHIJIMHCKUH S3BIK B TOCYapCTBEHHBIX
HIKomax?

Cuwnraere JH BbI, YTO IPABUTEIHCTBO
JIOJKHO TPEOCTABHUTH B IIKOJIAX YCIOBHS
JUTSL JTYMIIeT0 U3y9eHHs aHTITUICKOr0
si3pika? YTo BB qymaere?

Yero BBl 0KUIAETE OT CBOETO
pebeHKa/ ieTeid, KOTOpble JOCTUTHYT C
TIOMOIIBIO aHTJIMICKOrO SI3bIKa?

Kaxercs, 4To CyliecTByeT Kakoe-To
COILIMANIFHOE JaBIICHHE Ha POAUTENEH, a
TaKKe Ha YIEHUKOB, YTOOBI OHH
3a00THIUCH 00 aHrIuiicKoM s3bike. Kak
BBl OTHOCHTECH K COIMAIHLHOMY JAaBIICHHIO
HA BaIllUX JIeTeH B IDIaHE U3yUCHUS
AHTJIMICKOTO A3bIKa?

10.

CrouT TM HTHBECTHPOBATH B AHTTHHACKUIA?

11.

He moruu Obl BBI IPUMEPHO CKA3aTh,
CKOJIBKO CTOUT MOKPBITH PACXO/bI HA
PETETUTOPCTBO aHIIIMICKOTO S3bIKA IS
neren?

12.

MoskeTe 1M BbI IO3BOJIMTE cebe TPATUTh
JACHBI'KM Ha U3YYCHHUC AHTTTHACKOTO SI3BIKa
BalllMHU J€TbMHU B 4aCTHOM ueHTpe?
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13.

CunTaere JIM BB, YTO aHTTIMHUCKHUH S3BIK
OyZeT Urpath BAXXHYIO POJIb JTS BAIIHX
JIeTell B peaan3ali UX MEUTHI B
Oymymem?

- Kak?

14.

Kaxk BbI tymaere, Kak TOJBKO Ballll I€TH
OBJIAJICIOT S3BIKOBOM KOMIIETCHIIMEH, UM
OyJZIeT JIETKO JIeNaTh BCE, YTO OHU XOTST?

15.

Kaknx npenonasarerneii 00bI9HO
HAaHMMAIOT B IIEHTPax aHIJIMICKOTr o sI3bIKa
JUIA IPENOoAAaBaHUs aHIIMHCKOrO sA3bIKa?

- KakoBa ux xBanmudukarys?
- OHH MeCTHBIE WJIM HE MECTHEIC?

16.

B uem paszHulla MEXKI1Yy MECTHBIMU U
HEMCCTHBIMU YUUTCIAMU AHTJIUHCKOT O
A3bIKa C TOYKH 3pCHUSA OILIATHI/CTaBKH?

17.

Koro 651 BBI IPeAIIOUIN HAYIUTh CBOUX
nereii? MecTHble Ka3aXxCKUe yauTems
AHIJIMICKOTO S13bIKA WJIM HOCHTEIH sI3bIKa?

- Ilouemy Tax?

18.

Kak BBl ;ymaere, KTO MOXKET JTydlie
npenojaBaTh B KoHTekcTe Ka3axcrana?
MECTHBII MIT HE MECTHBIH/HOCUTEh
SA3BbIKA.

- Kax?
- Ilouemy?

19.

CKOJ'IBKO BPEMCHHU Balllk JCTU TPATAT Ha
3aHATHA 110 aHFJ’IHﬁCKOMy SISI)IKy B
neHtpax u qoma? Kak?

20.

ECHI/I Balllu A€THU 3aHUMAKOTCS I/ISyLIEHI/IEM
aHTJIMHCKOrO A3bIKa J0Ma, 4TO 3TO 3a
3aHATUSA?

- B xakux popmax?
- Kak BB, Kak poauTens, Crioco0CcTByeTe
3TOMY Tporeccy?

21.

KakoBbI ObLH pe3yabTaThl BalluX
JIEMCTBUM 110 NOIJIEPKKE U3YUEHUS
aHIINICKOTO SA3bIKa BAIIUMHU JAE€TbMU?

22.

Kaxk BbI Iymaere, CKOJIBKO aHIJIMHCKOTO
A3bIKA JOJDKHBI BBIYYHUTH BallK AETU?

- Kak BbI qymaere, Kakoro ypoBHs
AHITIMHCKOro OyIeT JOCTaTOYHO, YTOOBI
BaIllM JIETH YCIEUIHO paboTaly Ha PHIHKE?

23.

Kaxk Bamm netu pearupyroT Ha o0y4eHue
AHTJIMHACKOMY SI3BIKY?

24.

UTo MOXKHO cIeNnaTh Al YayqIIeHUs
MIPENoiaBaHUs AaHITIMHCKOTO A3bIKa B
YaCTHBIX PENETUTOPCKUX LEHTpax?

25.

MHorue HaOMI0aTEeNN ONACAIOTCs, YTO
AHTJIMHACKUH S3BIK MIPECTABISET YTPO3Y
JUTSL SI3BIKOB M KYJIBTYP KOPEHHBIX HApPO/IOB
BO BceM Mupe. Hexoropsle naxe
HA3BIBAIOT aHTIIUICKUH SI3BIKOM-YOUUIICH.
Kaxk 651 BBI OTpearnpoBajiy Ha 3TO
HabmoaeHue/crpax?

26.

JIro0Oble npyrue KOMMEHTApUH HITH
3aMe4aHus1, KOTOPbIE BBl XOTEIH ObI
CHIeNaTh 10 TOMY K€ BOTpocy?

I[.JIH CTYA€HTOB YaCTHbIX

PeneTHTOPCKUX LEHTPOB

Pacckaxure, noxanyiicra, 0 CBOEM OIIBITE
M3Y4YEeHUS aHTTTMHCKOTO S3bIKa B YACTHOM
PETIETUTOPCKOM IeHTpe?

Korna BEI Hayay mocemars 4acTHbIe
peneTUTOPCKHE TICHTPHI?

Yro BHI AYMacTe O poJIin AHTIIHICKOT O
SI3bIKAa B Ka3aXCTaAaHCKOM 06IIIGCTBG?




ANALYZING THE PROMISE OF ENGLISH LANGUAGE 96

YT0 MOTUBHpPYET BAaC U3y4aTh aHIJIMACKUAN
SI3BIK?

KaxkoBsI Batiu KpaTkOCpO4YHBIE U
JIONITOCPOYHbIE LENIN B U3YYE€HUU
aHnIMickoro a3pika? Kakag 1eiab st Bac
caMas BakHas?

EcTb 1 KoHEYHAas 11eNn?

Hackonbko BaskeH aHTJIMACKHH S3BIK B
COBpPEMEHHOM Mupe?

N3ydeHne aHTTIMHACKOTO SI3bIKa
HEN30€KHO?

Urto moOymuIIo Bac MOCTYIUTh B YaCTHBIN
aHTJIMACKUN 1eHTp?

[Touemy Bo3HUMKIIA TOTPEOHOCTH B
U3y4EeHUH/N3Y4EHUH aHTIIUHCKOrO S3bIKa?

BaMm HenocTaTouHO yUUTh aHTTTUHCKUN
SI3BIK B TOCYIapCTBEHHBIX
HIKOJIaX/yHUBEpCUTETaX ?

CunraeTe M BbI, YTO PABUTEIBCTBO
JIOJDKHO TIPEOCTABUTH B IIKOJIAX YCIOBHUS
JUTS JTY4IIETO U3YUSHUS aHTJTUHCKOTO
SI3bIKA?

Yero Bl 0)KUAAETE JOCTUYD C IIOMOILBIO
AHTJIMHCKOrO A3bIKa?

Yro obemaer aHrTHHCKAIA?

10.

Kaxercs, uTo cymiecTByeT kakoe-To
COIIMaJIbHOE JIaBJICHHE HA POAMUTENEH, a
TaK)Ke Ha YYEHUKOB, YTOOBI OHH CJIE/IUIIN
3a CBOUM aHTJIUHUCKUM SI3BIKOM. UTO BEI
JlyMaeTe O COLMAJILHOM JIaBJIEHUHU C LIEJIBIO
W3YYCHHS aHTIUHICKOTrO si3bIKa?

11.

CrouT 1 HTHBECTHPOBATH B AHTTTMHACKUI?

12.

He moruu Obl BB IPUMEPHO CKa3aTh,
CKOJIBKO CTOUT MOKPBITh PACXO/bl Ha
PENeTUTOPCTBO aHIIIMICKOrO SA3bIKA IS
neTen?

13.

MoskeTe 1 BBI IO3BOJIHUTH ce0e TPaTHTD
JCHbTY Ha M3y4eHHE aHTJIMHCKOrO SI3bIKa
BalllMMH JEThMH B YaCTHOM IIEHTpeE?

14.

Kak BbI mymaere, Kakue OTCHIIUATIbHbIE
MIPEUMYIIECTBA MOXKET IIPHUHECTH BaM
H3Y4EHUE aHIIMICKOro s3bIKa?

I'ne BBl ceOst MO3UIIMOHUPYETE TIOCTIE
U3Y4IEHUsI aHTJIMHCKOT O s3bIKa?

15.

CKOJIBKO BPEMEHH BBI TPATHTE Ha 3aHSATHSI
0 aHTJIUHCKOMY SI3BIKY B IIEHTPE U A0Ma?
Kak?

Yt0 9TO 3a AEATENBHOCTE?

[IpakTukyere a1 Bbl aHIJIMHACKUH S3BIK B
MOBCETHEBHOM JKU3HM (HAIIPUMeED, C
TPY3BSIMU, OpaThsIMH U CECTPaMU H T. 1.)7

16.

Kaxnx npenonaBareneii 00br9HO
HAHUMAIOT B IICHTPaX aHTIUICKOTO S3BIKa
JUTS IPENOAABAHNS aHTITMHCKOTO SI3bIKa?

KaxoBa ux xBanudukamms?
OHH MECTHBIE WIIM HE MECTHEIE?

17.

B 1em pa3HHIa MEXIY MECTHBIMH U
HEMECTHBIMHU YUUTEIISIMHU aHTITMHACKOTO
SI3BIKA C TOYKH 3PEHMUS OIUIATHI/ CTAaBKU?

18.

Koro 651 BBI IPEANIOWIN HAYINTh BAC
AHTIIMICKOMY SI3BIKY? MeCTHBIE Ka3aXCKUe
YUUTENS aHIJINHCKOTO S3bIKA WITH
HOCHUTENH sI3bIKa?

[Touemy Tak?

19.

Kak BbI ;ymaere, KTO MOXKET JIydlIiie
npernojaBaTh B KoHTekcTe Kazaxcrana?
MECTHBIH WJIM HE MECTHBIN/HOCHTEIh
SI3BIKA.

Kak?
ITouemy?

20.

KaxoBbI pe3ynbTaThl BalluX A€HCTBUI 11O
W3YYEHHUIO aHTIMHCKOTO sI3bIKa?
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21.

Kak BbI tymaeTe, CKONBKO aHIIIMHACKOrO
BaM CJIEAYET BEIYUUTH?

Kax BbI nymaeTe, Kakoro ypoBHs
AHINIMICKOro BaM OyZleT J0CTaTOvHO,
YTOOBI YCIEIIHO PadOTaTh HA PhIHKE?

22.

YTO MOKHO CACJIaTh I YITydlICHUA
npenogaBaHus AHTJIMACKOTO SI3BIKa B
YaCTHBIX PEIICTUTOPCKUX HeHTan?

23.

MHorue Ha0II0JaTENN ONACAIOTCs, YTO
AHTJIMHACKUH S3BIK MIPEJICTABIISIET YTPO3Y
JUTS SI3BIKOB U KYJIBTYpP KOPEHHBIX HApOJIOB
BO BceM Mupe. Hexotopseie naxe
HA3BIBAIOT aHTJIUACKUH SI3BIKOM-YOUUTICH.
Kak ObI BBI OTpearupoBaiy Ha 3TO
HaOJroIeHNe/ cTpax?

24,

JIroObie Apyrue KOMMEHTAPHUU WU
3aMEYaHus1, KOTOPBIC BBl XOTENIU ObI
c/lenath IO TOMY e Borpocy?
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Appendix B

Consent Form

Private English Tutoring Centers in Kazakhstan: Analyzing the Promise of English through
the Lens of Linguistic Entrepreneurship and Language Commodification

DESCRIPTION: You are invited to participate in a research study on the promise of
English language and language commodification. You will be asked to take part in an
interview. Depending on your choice it will be held face-to-face or in an online format by
ZOOM. Based on your preference, the interview will be in either Kazakh, Russian, or
English language. If you give your consent | will audio record the interview. Your name
and all the other information that may reveal your identity will be changed in all the
documents, files, and thesis itself.

Your opinions are valuable for this research since they will contribute to the expansion of
the literature on the investigation of language commodification in the Kazakhstani context.

TIME INVOLVEMENT: Your participation will take approximately 40 minutes

RISKS AND BENEFITS: This research work exposes you to minimal risk. The names of
participants will be changed by pseudonyms in order to protect your confidentiality. The
information about you and the institution will be coded. The interview questions were
thoroughly checked to be tactful and psychologically comfortable. There will not be a
direct benefit to you from participating in this interview. However, your answers are
valuable since they will help to grow data on the English Language Commaodification in
the Kazakhstani context and to investigate the attitudes of different stakeholders towards it.
You will also get an understanding of the new promises of the English language in the
neoliberal era. Your decision whether to participate in this study or not will not affect your
status, grades, or work.

PARTICIPANT’S RIGHTS: Participation is completely voluntary, and you have a right
to withdraw your consent any time or discontinue participation in this research work any
time with no penalties or loss of benefits to which you are otherwise entitled. The
alternative is not to participate. You have the right to refuse to answer any questions. The
results of this research study may be presented at scientific or professional meetings or
published in scientific journals.

CONTACT INFORMATION:

Questions: If you have any questions, concerns or complaints about this research, its
procedures, risks and benefits, contact the Master’s Thesis Supervisor for this student
work, Associate Professor Syed Abdul Manan at syed.manan@nu.edu.kz

Independent Contact: If you are not satisfied with how this study is being conducted, or if
you have any concerns, complaints, or general questions about the research or your rights
as a participant, please contact the NUGSE Research Committee to at
gse_researchcommittee@nu.edu.kz.
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Please sign this consent from if you agree to participate in this study.

Signature: Date:

| have carefully read the information provided;

| have been given full information regarding the purpose and procedures of the study;
| understand how the data collected will be used, and that any confidential
information will be seen only by the researchers and will not be revealed to anyone
else;

| understand that |1 am free to withdraw from the study at any time without giving a
reason;

With full knowledge of all foregoing, | agree, of my own free will, to participate in
this study.
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BEPTTEY ) K¥YMbICbHI KEJICIMIHIH AKITAPATTBIK ®OPMACbI

Kazakcranmarsl Arputiibie Timin OkeiTyasie XKeke Menmrik Optansikrapst: Tinai
Kommeprmsutanaeipy [pusmacser apkeuisl Arsininbid TiniHig Kenemeria Tanmay

CUITATTAMA: Ci3 arpUIlIbIH TUTIHIH OOamarsl MeH TULI1
KOMMEPIHSUTAHIBIPYFa apHAJIFaH 3€PTTEY KYMBICHIHA KATBICYFa MAKBIPBUTBITT OTHIPCHI3.
AtanraH 3epTTeyiH MaKcaThl-HEOIHOepaIIbIK SKOHOMUKAHBIH Ka3aKCTaH IBIK
KOHTEKCTET'1 aFbUIIIBIH TUTIHIH KOMOIU(UKAIUIChIHA dcepiH aHbIKTay. Ci3gaeH OipHeme
apHaiibl KypacTBUIBIPFaH CYpaKTapra skayan oepy cypanaabl. Ci3miH TaHIaybIHbI3
OolibIHIIIA cyx0aT 6apeichl OeTe-0eT Hemece oHmaiiH Gopmarra ZOOM xenici apKbLIb
eteni. Ci3/11H KajayblHbI3Fa OailIaHbICTHI CyX0aT 0aphIChl Ka3ak, OPbIC HEMECE aFbUIIIBIH
Tingepinnae etedl. Erep ci3 3 kenmiciMiHi3/1 OepceHi3, MEH aynoxka3z0ara cyxoat 0apbIChIH
x#a3zaMbIH. Ci3/11H aThIHbI3 XKOHE CI3/11H KeKe OachbIHbI3Fa OaliJIaHBICTHI AlllaThIH Oapiia
aKrapat OapibIK KyXaTTapaa, haingapia xoHe JUCCePTAUSHBIH 031H/€ 03repTiIe/Il.
Cyx0aTrka KaTbhICy €pIKT1 Typ/ie OTKI3UIeAl )KOHE erep KaThICyaH 0ac TapTKaH >KaFaaiiaa
ci3re emKaHaai 3usIH TUMENT.

Ci3aiH miKipiHi3 )KoHE KO3KapaChIHbI3 OCBI 3ePTTEY YIIIIH MaHbBI3IbI, ce0e01 Oy
x)yMbIc KazakcTaHIBIK KOHTEKCTE TUIIH KOMMEPIHSIIAHABIPBUTYBIH 3epTTeY OOWBIHINA
onebueTTep/i KEHEUTYTe BIKIAI €TeTIH 00JIa IbI.

OTKI3BIJIETIH YAKBITbBI: Cyx6arka kareicy mamamer 40 MUHYT
YaKbITBIHBI3/IbI aJlafibl.

3EPTTEY ) KYMBICBIHA KATBICY/bIH KAYIIITEPI MEH
APTBIKUIBIJIBIKTAPBI: 3eprTey )kyMbIChIHA KaTBICYIBIH KayinTepi mekreyni. Ci3niH
AHOHUMJIUTITIHI3 OCH aKnmapar KYMHUSUTBUIBIFBIH CaKTay YIIIH CI3/IIH aThI-)KOHIHI3 JaKaIl
aTneH aybIcThIpbuTaibl. Ci3 )koHE MeKeMe Typaibl ManiMeT mudpiaeHeni. Cyxoar
CYpaKTapbl OapbIHIIIA OPBIHBIMEH 00JIYBI YIIIH MYKHUAT Tekcepiiai. Ci3 yiiH ockl cyxOaTka
KaTBICY/IaH TiKeNeH maiiaa 6onmaiiapl. JlereHMeH, Ci3/iH KayanTapblHbI3 KYH]IbI, OUTKEH1
oJlap Ka3aKCTaH/ia aFbUIIIBIH TUTIH KOMMEPIMSUIAHIBIPY TYPaJibl AEPEKTEPIl dKUHAYFa
YKOHE OFaH dPTYPJIi MY TapanTapIbiH KO3KapacklH 3epaeneyre kemekreceai. Conmai-
aK, 13 HEOJMOEepaJI bl IOYIp IeTi aFbUIIIBIH TUTIHIH KaHa MEPCIICKTUBATIAPHI TypPasIbl
TYCIHIK anacki3. . KUBIHIBIK TYABIPATBIH CYpPAKTap KE3ACCTIPIeH KaFaai/ia ci3 oap/sl
JKayarchl3 KaJIIpIpa anachl3 HeMece cyx0aTka KaThICy/laH 0ac TapTa ajachl3

Ci311iH OCBI 3epTTeYTe KaThICy Typallbl MICMIIMIHI3 C13/IIH MOpPTEOEHI3re HEMece
JKYMBICBIHBI3Fa 9Cep CTIICH/Il.

KATBICYUIBI KYKBIKTAPDI: Katbicy TONBIFEIMEH €pIKTi OOBIN TaObLIa IbI
KOHE Ci3 Ke3-KeJIMeH YaKbITTa 63 KelICIMIHI3/l KalTaphll allyFa *oHe Jie Ke3-KeJIreH
YaKbITTa OChI 3epTTeY KYMBIChIHA KaThICY/Ibl TOKTaTyFa KYKbIFbIHbI3 Oap. Ci3fiH
KaTBhICYbIHBI3 €PIKT1 TYp/E eKeHiH xabapiaiiMbr3. Ci3 Ke3-KeIreH cypakTapra skayarl
OepyzeH 6ac TapTyFa KYKbIFBIHBI3 0ap. OChI 3epTTeYAIH HOTHXKENEpi FhIIIBIMU HEMeCe
KOC10M KHUHAJIBICTap/a YCHIHBUTYbI HEMECEe FhIIIBIMU JKypHAJap/ia sKapHusIaHybl MYMKIH.

BAWJAHBIC AKITAPATHI:

Cypakrap: Erep xypriziain OTeIpFaH 3epTTeY KYMBICBIHBIH MPOLIECi, Kaymi MeH
apTHIKIIBUIBIKTAPhI TYpaJIbl CYpaFbIHbI3 HEMECE IIaFbIMBIHBI3 00JIca, Kenecl OailaHbIc
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Kypaligapbl apKbLUIBI 3epPTTEYIIIMEH XadapiaacybIHbI3Fa 0onaael: AccucteHT [Ipodeccop
Caitenn AOayn Manan syed.manan@nu.edu.kz

JTEPBEC BAHJIAHBIC AKITAPATTAPBI: Erep Gepinren 3epTTey 5KyMBICHIHBIH
KYprizuryiMeH KaHaraTTaHOay HeMece cypakTap OCH marbIMAaphIHbI3 0osica, Hazapbaes
Yuusepcurerti XKoraps! binim 6epy mektebinig 3eprrey KomureriMen kepceTinren
OaiiaHbIC Kypalaapsl apKbLUIbl XabapiaacyblHbI3Fa 0omaner: +7 7172 70 93 59,
ANIEKTPOHJIBIK TotnTa gse researchcommittee@nu.edu.kz

3epTTey KYMBICBIHA KaThICYFa KeIICIMIHI3/I1 OepceHi3, OepiireH Gopmara Kot
KOIOBIHBI3/IBI CYpaiMBbI3.

e MeHn GepuireH popMaMeH MYKHST TaHBICTHIM;

e Maras 3epTTey KYMBICBIHBIH MaKcaTbhl MEH OHBIH MTPOLIEYpachl )KalbIHIA TOJIBIK
aKrmapar Oepuil;

e MeH XHHaAKTaJFaH aKmapar MMeH KYIHs MAJIIMETTepre TeK 3epTTEYIIIHIH 031He
KOJDKETIM/I1 J)K9HE MJIIM OOJIaThIHBIH TOJBIK TYCIHEMIH;

e MeH Ke3 KellreH yakpITTa elIKaHAai TYCIHIKTEMEeCI3 3epTTey KYMBIChIHA
KaTbICyJaH 0ac TapTybIMa OOJaTHIHBIH TYCIHEMIH;

e MeH XoFapblia aTalbIl 6TKEH aKIapaTThl CaHaJbl TYPAE KaObUIIAl, OChl 3epTTeY
KYMBICBIHA KAThICYFa 63 KeJIiCIMIM/I1 OepeMiH.

Koubr: Kymi:
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O®OPMA NTHOOPMAIIMOHHOI'O COI'JIACUA

Yacrasie Llentpsr OOyuenus Anrimiickomy S3biky B Kazaxcrane: Ananu3 IlepcniexTus
Awnrnuiickoro f3sika uepe3 Ilpusmy Jlunresuctuueckoro IlpennpuHumarenscTsa u
Kommeprmanuszanuu f3pika

OIIUCAHME: Bbl npuriameHs! IpUHITH Y4aCTHE B UCCIIEJOBAHUH, IO U3YUYEHHUIO
MIEPCIIEKTUBAM aHIJIMMCKOIO A3bIKa U KOMMEpLMaIU3aluy si3pika. Bam OyneT npeayioxkeHo
MIPUHATH YY9acTHe B HHTEPBBIO B 0dmaitn popmare mim sxe yepes ZOOM, o nosxenanuio
ydacTHUKa. B 3aBucumocTtu ot BBaux npeanourenuii codecegoBanne OyieT NpoXoIuTh
Ha Ka3aXxCKOM, PYCCKOM HJIM aHIVIMMCKOM s3bIkax. Ecim Bel magure cBoe cornacue, s
3aMuIlly MHTEPBBIO Ha ay/no3anuck. Barie uMs u Bcs Apyras nHGopMaius, KoTopas
MOJKET PacKpbITh Ballly JUYHOCTh, OyIyT U3MEHEHBI BO BCEX JIOKYMEHTaXx, (ailnax u
CaMOM JAMCCEpPTaLUH.

Baie MHEHHME 04eHb BayKHO I 3TOTO MCCIIEI0BaHus, IOCKOJIbKY OHU OyIyT
CIOCOOCTBOBATDH PACIIMPEHUIO JTUTEPATYPHI MO UCCIIETOBAHUIO KOMMOIM(UKALIUY S3bIKA B
Ka3aXCTaHCKOM KOHTEKCTE.

BPEMS YYACTUSA: Bame yuactue norpedyet okoso 40 MUHyT

PUCKHU U ITPEUMYUIECTBA: Dta uccinenoBarenbckasi paboTa MOIBEpraeT Bac
MUHUMAaJbHOMY pUCKY. VIMeHa yJacTHUKOB OylyT U3MEHEHbI Ha TICEBJOHUMBI B LENSIX
3aIIMTHl Bamel KoH(uaeHnampHOCTH. MHbOopManus o Bac U yupexaeHuu OymayT
3amudpoBaHbl. Bompock! 17151 HHTEPBHIO OBLIN TIIATENBEHO MPOBEPEHBI HA TAKTUYHOCTH U
MICUXO0JIOTHYECKYI0 KOM(OPTHOCTD. [IpsiMOIL BHITO/IBI /I Bac OT y4acTHsl B ATOM
cobecenoBanuu He Oynet. Tem He MeHee, Balll OTBETHI LIEHHBI, TOCKOJIbKY OHU IIOMOTYT
coOpath JaHHBIE O KOMMEPIHAIN3ALUN aHTJIUHCKOTO SI3bIKa B KA3aXCTAHCKOM KOHTEKCTE U
M3YYHUTh OTHOLIEHHE K HEMY Pa3IMYHbIX 3aMHTEPECOBAHHBIX CTOPOH. BbI Takke nmoiayuure
MIpe/ICTaBJICHUE O HOBBIX MEPCIEKTHBAX aHTJIMHCKOTO S3bIKa B HEOJIHMOEPAbHYIO SIIOXY.
Baie pemenue yuacTBoBaTh B 3TOM UCCIIEIOBAaHUN WJIM HET HE MOBJIMSET Ha Balll CTaTyC,
OIICHKH WJIU paboTy.

IMPABA YYACTHUMKOB: YyacTue sSBs€TCS MOJHOCTHIO I0OpOBOIBHBIM, U BBl nMeeTe
MIpaBo B J1000€ BpeMs 0TO3BATh CBOE COTJIACHE U MPEKPATUTh y4acTue B ITOU
HCCIIeA0BaTEIbCKOM paboTe 6e3 KaKuX-Iu00 MTpa@HBIX CAHKIIMA WA TOTEPH
COIMAIBHOTO MaKeTa, KOTopbli Bam npenocrapisiu. Takxke Bol umeere npaBo He
OTBeuaTh Ha Kakue-1100 BOMPOCHL. Pe3ynbTaThl 3TOT0 UCCIeA0BaHUS MOTYT OBITh
MIpPe/ICTaBJICHbl HA HAYYHBIX WM MPO(ECCUOHANBHBIX COBEIIAHUSAX UITU OMyOIMKOBAHBI B
HAy4YHBIX JKYpHaJax.

KOHTAKTHASA UH®OPMAILIUA:

BOl'lpOCLI: Ecmu y Bac ecTp kakue-1160 BOIIPOCHI, OITACCHUA UJIN ’KaJI00bI 1O noBony
9TOI'0 UCCIICAOBAHMS, TPOUCAYPHI €TO ITPOBEACHU I, PUCKOB U MIPEUMYIICCTB, Br1 MoxeTe
CBA3aTbCA C UCCIICAOBATCIIEM, UCIIOJIb3Ys CICAYIOIINC NaHHBIC! AccHcTeHT Hpo@eccop
Caifen A6ayn Manan, syed.manan@nu.edu.kz

He3aBucnmble KOHTAKThI: ECiiu BB HE YAOBJICTBOPCHBI TEM, KaK ITPOBOJUTCA 3TO
HCCIICA0OBAaHUC, CCIIN Y BAC €CTh KaKue-JI100 HpO6HeMBI, ’KasI00bI HITH BOIIPOCHI 110 IIOBOAY
HCCIICAOBAHU UJIN BalllUX IIPAB KAK YUaCTHHKA, Br1 MmoxeTe cBsa3aThesa ¢ KomureToM
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Uccnenosanuit Beicmeii [konsr O6pa3oanus Hazapbaes YHUBepcuTeTa no aapecy
gse_researchcommittee@nu.edu.kz.

[ToxanmylicTa, MOANUININATE JaHHYIO GopMy, eciiid BBl COrTacHbI y4acTBOBATh B
HCCIIE0BaHUU.

e ] BHUMATENBHO M3YYWJI NIPEICTABICHHYIO HHPOPMALIUIO;

e MHe npenocTaBuIv NOJHYI0 HH(OPMALIMIO O LEJIAX U POLESYpPE UCCIEI0BAHNUS;

e ] noHumaro, Kkak OyJqyT UCIOJI30BAHBI COOpaHHBIE JAHHBIE, U YTO AOCTYI K 000
KoH(UIeHITMATEHO N HHPOpMauK OyAET UMETh TOJIBKO MCCIICIOBATEIb;

e ] moHumaro, 4TO BIpaBe B JIOOONH MOMEHT OTKa3aThCsl OT y4acTHs B JAaHHOM
uccienoBaHuu 0e3 00bsICHEHUS IPUYNH;

e C MOJHBIM OCO3HAHUEM BCETO BBIIEU3JIOKEHHOTO 51 COTJIaCEeH MPUHSTh y4acTHE B
HCCIIEIOBAaHUU 110 COOCTBEHHOM BOJIE

TToamuce: Mara:
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Appendix C

Transcription Sample of Interview (English)

Interviewer: Thank you for accepting the invitation. Could you please tell a little bit about

yourself?

Interviewee: Thank you for inviting me. Currently I am working at an office as a sales
manager. However, my major is English philology. I studied English and German. | am

from Semey and now | attend English language courses at private center.

Interviewer: Could you please tell me about your experience of studying English in

private tutoring center? When did you start attending this center?

Interviewee: Well, | started two months ago, ... I decided to go for IELTS preparation.
And | searched all language centers in our city and I chose the better one for me (pause). |
chose this center because of my teacher. He has got a lot of international certificates, he
has IELTS eight, and he also studied in China and he is still studying in China but like
online now. That is why | decided to choose this center. So, there were only two of us in
the group. | was surprisingly amazed (pause), because | would like to learn and study in a
small group rather than in a large group. However, only one girl joined us and there were
only three of us. So, the classes were three times a week like an hour a day. | was pretty
glad. Cause for me it seems like a lot of hours of preparation and by the way the cost was

at a reasonable price and not so cheap it was like average price for two months course.

Interviewer: Thank you. And since you are studying English in Kazakhstan, what do you

think about the role of the English language in the Kazakhstani society

Interviewee: Well usually the majority of people who study English are students, the

young people, majority of people. However there are some examples of adults or working
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people the main reason why they are learning English it is because of their purposes maybe
education someone wants to study abroad someone wants to work abroad sometimes
English is required at work because of that they usually study business English maybe
there is one more example for example intrapreneurs they study English because they are
business is related with foreign partners and for negotiations they should no English for
transporting goods for buying products they should know English pretty well especially

business English for communication with foreigners.

Interviewer: You also talked about motivation of people for learning English. Would you

like to add more? What motivates you to study English?

Interviewee: Well, for me it is a long story (laughs). I studied English since | was 12 since
childhood. My main major is English philology and studying languages is my passion |

don't have to have extra motivation for this.
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