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Abstract

Kazakhstan’s former president Nursultan Nazarbayev determined the main vectors of
the prosperity of Kazakhstan in a Globalized world as the establishment of a new trilingual
language policy and integration of modern technologies in education. This language policy
implied the development of Kazakh, Russian and English and the population’s proficiency in
them through trilingual education starting from the 7th grade. This has occasioned a demand in
quality teaching of the three languages. Integrating the upgraded curriculum requires new
approaches in teaching English as a foreign language (EFL), including a transition to the
communicative language teaching approach and the application of new methods. However,
Kazakhstani EFL teachers generally resist the adoption of novel pedagogical techniques because
of the Soviet education they received and the assumptions that old methods like monolingual
practices in teaching EFL are the most appropriate (Burkhalter, 2013). Therefore, it is crucial to
explore practitioners’ views on modern practices like translanguaging in EFL teaching.

This qualitative study aimed to answer two research questions: What are practitioners’
views on translanguaging in Kazakhstani EFL classrooms? What is the role of the first language
(L1) (Kazakh, Russian) in Kazakhstani EFL classrooms? Online semi-structured interviews
were used as data collection instruments, and the data was analyzed using Saldana’s (2013) first
and second cycle coding methods. Macaro’s (2001) framework was used to analyze the
practitioners’ views and Lin’s (2015) framework on the role of L1 was employed for the
identification of the roles of Kazakh and Russian in Kazakhstani EFL classrooms.

The research showed that Kazakhstani practitioners realize the usefulness of
translanguaging as a pedagogical tool and practice the use of L1 during EFL lessons; however,

they do not view it as an advanced and necessary practice. Moreover, they view translanguaging



viii
TRANSLANGUAGING IN KAZAKHSTANI EFL CLASSROOMS
as mainly useful in the initial stages of learning a foreign language, namely in primary school

classrooms. Hence, it is vital to conduct more research on the practices of EFL teachers and

whether they are ready to apply translanguaging for developing students’ proficiency in English.

Key terms: translanguaging, EFL, mother tongue, trilingual education.
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AOcTpakT

[Tepssiii npe3ueHT PecniyOnuku Kazaxcran onpenenun OCHOBHBIE BEKTOPbI Pa3BUTHUS
Kazaxcrana B r1100ainu30BaHHOM MUPE — CO3AAHUE HOBOM S3bIKOBOM NOJUTUKU U UHTErpaLlus
COBPEMEHHBIX TEXHOJNOTUH B cdepy oOpasoBanus. llepexon K TPeXbSI3bIYHON IOJUTHKE
[oJipa3yMeBall pa3BUTHE Ka3aXCKOro, pyCCKOI'O U aHIVIMHCKOIO SI3bIKOB, a TAK)KE OBJIAJIECHUE
BCEMHU TpeMs si3blkaMu HaceneHueM KaszaxcraHa MOCPEACTBOM Ppa3BUTHSL TPEXbSA3bIYHOIO
oOpa3zoBaHusl B IIKOJAaX, HauMHasi ¢ 7 kiacca. [lanHoe pemieHue TpeOOBao oOecredeHus
KayeCTBEHHOI'O IIPEIN0/IaBaHuUsI BCEX TPEX SI3bIKOB B IKOIaX. OHUM U3 1IAroB ObLIO BHEAPEHUE
OOHOBJIGHHOTO  cojepKaHMsl oOpa3oBaHMs, KOTOpPO€ IOApPa3yMEBAaeT HCIIOJIb30BAHNE
COBPEMEHHBIX TEXHUK OOydYyeHHS HMHOCTPAaHHOMY SI3bIKy, BKJIOYas IepexoJ] Ha
KOMMYHHUKATHUBHYIO METOJUKY OOyuY€HHUs aHIVIMHCKOIro si3blka Kak uHocTpaHHoro (AKUN).
Opnaxo, cyniecTByeT o0liee MHEHHE O TOM, YTO Ka3aXCTaHCKHE YUUTENsl aHTJMHCKOTO Kak
MPABWJIO MPOTHUBSTCS BHEAPEHUIO HOBBIX MEAArOrMYecKUX METOAOB M3-3a MOJYyYEHHOTO0 UMHU
COBETCKOr0 00pa30BaHUs U MPEANOIOKEHHUHM, UTO CTapbleé METOJIbl, TAKME KaK MOHOS3bIUHAs
IpaKTHUKa TMPENoJaBaHUsl aHIVIMWCKOIO s3blKa KAaK HWHOCTPaHHBIM, SBISIOTCS HaubOosee
s ¢pexruabiMu (Burkhalter, 2013). [ToaTomy kpaiiHe Ba)KHO U3y4YUTh B3IJIs/IbI IPAKTUKOB Ha
COBpPEMEHHbIE NPAKTHKH, TaKWe TPAHCIMHIBU3M (WIM MCIOJIb30BAaHUE POJHOTO SI3bIKA
CTYJEHTOB) Ha YpOKaxX aHTJIMHCKOTO SI3bIKA.

OTO0 wuccrnepoBaHWe ObUIO HAMpaBJIeHO HAa TO, YTOOBl OTBETHTh Ha JBa
UCCIIEOBATEIbCKUX BOIIPOCA: KAaKOBO MHEHHE IIPAaKTUKOB O TPAHCIMHIBU3ME (WM
MCII0JIb30BaHUE POJIHOTO SI3bIKA CTYACHTOB) B Ka3aXCTAHCKUX KJIacCaX aHITIMHCKOTO SI3bIKA KaK
nHocTpanHoro? KakoBa pojib epBOro sA3bika (Ka3axCKui, pycCKui) B Ka3aXCTAaHCKHUX Kilaccax

AHIJIMICKOTO s3bIKa Kak WHOCTpaHHoro? B kauecTBe WHCTpyMEHTOB cOopa JTaHHBIX



TRANSLANGUAGING IN KAZAKHSTANI EFL CLASSROOMS

MCII0JIb30BAIMCh OHJIAWH-UHTEPBbIO, U JJAaHHBIE AaHAJIM3UPOBAIIUCH C UCIIOIb30BAaHUEM METOJI0B
KOJIMpOBaHUs TiepBoro W Broporo 1wmkiaa Saldana (2013). Mogens Macaro (2001)
MCIIOJIb30BAIACh JIJISl aHAIM3a B3TJISIIOB IMTPAKTUKOB, @ MoJienb Lin (2015) o posu poTHOTO s3bIKa
Obly1a MCII0JIb30BAHA JJISl OIIPENIEIEHMSI POJIEH Ka3aXCKOT0 U PYyCCKOIO SI3bIKOB B Ka3aXCTaHCKUX
KJIaccax aHIJIMHCKOTO SI3bIKa KAK HHOCTPAHHOTO.

HccnenoBanue I0Ka3ajlo, YTO Ka3aXCTAaHCKUE IIPAKTHKU OCO3HAIOT II0JIE€3HOCTb
nepeBojia Kak MeAarornyeckoro HHCTPyMEHTa U MPAKTUKYIOT UCII0JIb30BaHUE POJIHOTO S3bIKA
Ha ypOKaxX aHIJIMICKOro si3bIKa KaK MHOCTPAHHOI'O, OJIHAKO OHU HE CUMTAIOT 3TO NEPEJOBOU U
HeoOXoauMoN mpakTukoi. bonee Toro, oHM paccMaTpUBAaIOT TPAHCIMHIBU3M KaK IOJIE3HYIO
IIPAKTUKY B OCHOBHOM Ha HauyaJbHBIX 3Talax M3y4€HUs MHOCTPAHHOIO S3bIKA, a UMEHHO B
KJ1accax HauajabHOMU 1IKoJbl. Cle10BaTeNIbHO, OUE€Hb BaKHO IPOBOAUTH OOJIbILE UCCIEA0BAHNUN
0 MPAaKTHUKE MPEroaaBaTeseil aHrINICKOro A3bIKa KaK HHOCTPAHHOTO U O TOM, TOTOBBI JIM OHU
IPUMEHSTh TPAHCIMHIBU3M JJIs TOBBIILIEHUS YPOBHS BIIAJEHUS YYaIlUMHCS AHTJIUHCKUM

SI3BIKOM.

KirroueBble TEPMUHBL: TPAHCIMHIBU3M, aHIVIMACKUHN SI3bIK KaK MHOCTPAHHBIM, POJHOMN S3BIK,

TPEXBA3BIYHOE 00pa30BaHUE.
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AOcTpakT

Kazakcran PecnybOnukaceibiy Tyareim [Ipesupenti KaszakcransbeiH skahanmanran
QJIeMJIeT] JaMYBIHBIH HET13T1 BEKTOPJIAPBIH — ’KaHa T1JT casicaThlH KYPY/AbI KOHE Ka3ipri 3aMaHFbl
TEXHOJIOTUSIIApIbl Oi1iM Oepy canacblHa KipiKTipyai alKbIHIAABI. YII TLIII cascaTKa Kelry
Ka3aK, OPbIC JKOHE aFbUIIIBIH TIJIEPIH TaMBITY/Ibl, COHAN-aK 7-ChIHBINTAaH OacTal MEKTENTep/e
yuI Tingi O6utiM Gepyai HaMbITy apKeuUTbl KazakcTaH XaiKbIHBIH OapJibIK YII TUIAI MEHTEpYiH
MeH3ei. by mremriM mMekTenTepae OapibIK YII TUIMI camaibl OKBITYIbl KAMTaMachi3 €TYIl
tanan erti. KagammapaeiH Oipi kaHapThuFaH OuUTiM Oepy Ma3MyHBIH €HTI3y OOJIIBI, OJ
aFBUIIIBIH TUTIH IIET TUTl PETiHAE OKBITYIBIH KOMMYHHUKATHUBTIK 9MIICTEMECiHE KOIIyai Koca
QJIFaH[a, UIeT TUTIH OKBITYABIH 3aMaHayH TeXHUKAIAPBIH MaliJaaHyabl KO3AeHIl.

Anaiia, Ka3aKCTaHIBIK aFbUIIIBIH Tl MyFalliMepl ©31epiHiH KeHECTiK OuTiM arybiHa
YKOHE aFrbUILIBIH TUTIH HIET TUIl PETIHJE OKBITYABIH KONTUIAl TOXKIpUOECl CUIKTBI €CKl JICTep
HEFYpJIbIM THIMJII 0okl TaObwIaAbl AereH 6omkamra (Burkhalter, 2013) GaiinaHbICThI jkaHa
MeJAarOTUKAIIBIK OICTEP/l EHTI3yre Kapchl OoJyiajbl nereH oprak mikip Oap. COHIBIKTaH
MPaKTUKTEPJIIH aFbUIIIBIH TUTI cabaKTapblHAA TPAHCIMHTBH3M (HEMECe CTYACHTTEP/IH aHa
TUTIH KOJIJAaHy) CHSKTBl ONICTI KOJJaHyJarbl Ka3ipri 3aMaHfbl ToXipuOere JiereH
KO3KapacTapblH 3epTTEY 6T¢ MaHBI3IbI.

Byn 3eprrey KyMBICHI €Ki 3epTTey cyparblHa jkayan Oepyre OarbITTalFaH: MIeT TuT
peTiH/Ie aFbUIIIBIH TUTIH Ka3aKCTaHABIK CHIHBIITapAa OKBITYIAaFbl TPAHCIWHTBU3M (HEMece
CTYIEHTTEpAIH aHa TITiH KOJJaHy) Typalbl MPaKTHKTEPiH MiKipi KaHmai? KazakcTaHmbIK
CBIHBINITAp/Ia aFbUIIIBIH TUTIH MIET Tl PeTiHJAE OKbITyAa OipiHIm TUIAIH (Ka3ak, Opbic) pei

Kanmai?
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Jlepektepai xKuHAY Kypaibl PETiHAE FaJaMTOPAaFbl cyxOarrap MaigalaHbUIABI JKOHE
nepekrep Saldana (2013) GipiHIni koHE EKIHINI UKLl KOJATAY SIICTEPiH KOJJAaHA OTBIPHII
tanganael. Macaro (2001) Momeni mpakTUKTEP/IiH KO3KapachlH Tajaay yimix, aia Lin (2015)
MO/IelTi aHa TUTIHIH Peti Typalibl Ka3aKCTaHAbIK CHIHBINITApa aFbUILIBIH TUTIH IET TUTl peTiHge
OKBITYJIaFbl Ka3aK JKOHE OpPbIC TUIASPIHIH POJIiH aHbIKTAY YIIiH Hai1aiaHblIIIbl.
3epTTey Ka3aKCTaHABIK MPAKTHKTEPIIH ayJapMaHbBIH MEAarorUKalblK Kypal pPeTiHIe
naianel eKeHiH TYCIHETIH/AITIH KOHE aFbUTIIBIH TiTi cabaKTapblH/a aHa TUTIH HIET TiJi peTiHge
KOJIJAaHATBIHJBIFBIH KOPCETTI, ajaiila oJap MYHBI O3BIK JKOHE KaKETTI Taxipube mem
canaMaiiipl. COHBIMEH Karap, OJap TPAHCIMHTBU3MAI HETI3IHEH IIeT TIMH YHpeHyHdiH
OacTankel Ke3eHIEpiHe, aTan aiiTKkanaa, 0acTayslll CHIHBINITAPAA TAlIabl THKIpUOE peTiHe
KapacTeipanbl. JleMeK, aFbUIIIBIH Tl OKBITYIIBUIAPBIHBIH IIET TUTIH OKBITYJAarbl TOXipuOeci
Typalbl OHE OKYUIbUIAPJBIH aFbUIMIBIH TUIIH MEHrepy JEeHrediH apTThIpy YIUiH
TPAHCIMHTBU3M/II KOJJIaHYyFa JTalblH HEMECE NalblH €MECTIT1 Typalibl KeOipeK 3epTTeysep

KYPri3y ©Te MaHbI3/Ibl.

TyHiHal TEpMHUH ce3/ep: TPAHCIAWHIBU3M, aFbUILIBIH TUIl LIET TUIl PEeTiHxAe, aHa TiMi,

ymrriia 6imim 6epy.
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Chapter 1: Introduction

Translanguaging is currently a widely discussed term, which identifies a very effective
tool for teaching in bi-/multilingual classrooms, and in teaching foreign languages.
Translanguaging dispels boundaries between named languages in the process of teaching and
learning (Otheguy et al., 2015), raises students’ motivation to learn, allowing them to express
their ideas to a full extent and acts as a scaffolding instrument (Garcia, 2009, p. 228). A unique
characteristic of translanguaging is that it allows the use of several languages in one classroom
and views every language as a resource. Hence, this instrument can be beneficial for the
Kazakhstani education, where the issue of languages is actual and needs improvement.
Currently Kazakhstan is striving to raise the status of the Kazakh language, sustain the cultural
value of Russian and make English a language of instruction in higher education as stated in the
“State Program for the Education and Science Development 2016-2019” (MoES, 2016). The
“Trilingual Education Policy” proposed by the first president of the Republic of Kazakhstan
requires its citizens to have a high proficiency in three languages: Kazakh, Russian and English
(2007). Since English is a foreign language for the majority of people of Kazakhstan, precise
attention should be paid to it at every level of the educational system.

EFL teachers as agents, whose role is to realize the government’s plans have been given
a high level of responsibility and are thus under pressure to make real changes. The successful
employment of novel methodologies in teaching English by these practitioners affect the whole
nation’s accomplishment of actually meeting the required standards set by the government.
Therefore, it is pivotal to explore their views on the practice of translanguaging, learn about the
role of the first language (L1) in EFL classrooms and discuss the readiness of Kazakhstani

practitioners for the employment of modern techniques recognized by researchers worldwide.
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Statement of the Problem

Traditionally, teaching EFL was based on a monolingual bias where the target language
and students’ home languages should be separated. In order to attain success in learning, it was
believed that English-only teaching approach and the restriction of other languages in English
classrooms were efficient (Portoles & Marti, 2017). Consequently, it is possible that teachers in
EFL classrooms secretly employ translanguaging (Garcia & Wei, 2014). Yet, it appears
unintentionally, therefore it is not a controlled process, and this is often either ignored, or
instructors do not pay enough attention to it (Escobar & Dillard-Paltrineri, 2015; Garcia, 2009).
Furthermore, instructors who do not consider translanguaging as something important for
learning and teaching processes, do not purposefully open space for in-class translanguaging
(Escobar & Dillard-Paltrineri, 2015). This practice goes against modern studies which view
translanguaging as a crucial meaning-making communicative tool, which breaks the boundaries
between named languages (English, Chinese, Russian and others) (Garcia & Wei, 2018).

Previous empirical studies on educators’ beliefs about translanguaging shed some light
on the concept of translanguaging in the context of Kazakhstan (Amaniyazova, 2020;
Tastanbek, 2019). However, both studies recommended that more participants be interviewed,
and a wider range of research sites be covered for obtaining more comprehensive and evident
knowledge. Additionally, there is no research on Kazakhstani EFL teachers’ views on
translanguaging in their EFL classrooms. Consequently, this can be problematic to the
successful implementation of current reforms and the resulting transition to trilingual education.
Purpose of the Study and Research Questions

The purpose of the study is to explore Kazakhstani EFL teachers’ views towards
translanguaging in their EFL classrooms. The research also aimed at learning about the role of

L1 (Kazakh, Russian) in Kazakhstani EFL classrooms based on the practitioners’ opinions and
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ideas shared during the semi-structured online interviews. One of the goals of the study is to
provide thorough information on the Kazakhstani teachers’ views in order to fill some gaps in
Kazakhstani research. The research questions of the study are:

1. What are practitioners’ views on translanguaging in Kazakhstani EFL classrooms?

2. What is the role of L1 (Kazakh, Russian) in Kazakhstani EFL classrooms?
Significance of the Study

The study might be of help to EFL teachers who need to acquire knowledge on the
concept of translanguaging, its benefits and the scope of its use. The work elaborates on the
views of 11 practitioners from two Kazakhstani schools and can be a successful resource for
teachers to learn about the opinions and practices of their colleagues. The work might contribute
to the development of current research in the sphere of multilingual education in Kazakhstan
and add to the knowledge about teachers’ views on translanguaging. Policy makers might
consider the results of the study to improve teacher-training programs for EFL practitioners.
Outline of the Study

The first chapter of the study overviews the background of the research problem,
presents the research questions, the purpose and the significance of the work. The second chapter
is devoted to the review of the existing literature related to the research topic. In particular, it
demonstrates the studies of the concept of translanguaging, its historical development, issues
related to its use in education, its benefits and its presence in the current context of Kazakhstan.
The third chapter elaborates on the methodology of the research and includes such parts as the
research site and sample, data collection instrument, data collection procedures, data analysis
and ethical considerations. The fourth chapter demonstrates the findings of the study. In the fifth

chapter, the main findings of the research are analyzed in accordance with the reviewed
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literature. Finally, the sixth chapter outlines the conclusions, implications, limitations and

recommendations for the future study.

Chapter 2: Literature Review

The following part is dedicated to the analysis of the existing studies on translanguaging
as a concept, its use in secondary education, main functions, benefits and limitations, the role of
L1 in EFL classrooms.

Williams (1994) first introduced the term “translanguaging” meaning the systematic use
of two languages inside the same lesson. A number of scholars, especially Baker (2001) and
Garcia (2009) later popularized it in their scholarly works. One of the developing ideas
suggested by Baker (2001) is that translanguaging is a process of meaning-making, developing
understandings and forming experiences by two languages. Thus, both languages equally
contribute to the dynamic development of literacy, mental skills, and learning (Lewis et al.,
2012).

The following literature review overviews both the conceptual and theoretical
frameworks of translanguaging with the purpose to gain insight into practitioners’ views on
translanguaging in EFL classrooms. It also aims at providing a better understanding of the
central notions of the study.

Translanguaging from the Multilingual Perspective

MacSwan (2017) suggested his own view on translanguaging, which he called a
multilingual perspective on translanguaging. Unlike Garcia (2009) and Otheguy et al. (2015),
the author denied individual multilingualism and believed that every person has a unitary
linguistic system constructed as an idiolect or individual language and he recognized the

existence of discrete languages and multilingualism. Moreover, he argued against the grammars
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of bilingual individuals as a unitary system, which were not differentiated. He also claimed that
while students use their grammars during lessons, they code switch from one language to
another, therefore stating that an individual uses separate grammar systems. Thus, MacSwan
(2017) distinguished mental grammar from linguistic repertoire. In addition, Prada and Turnbull
(2018) also analyzed the concept of translanguaging from the perspective of multilingualism,
but suggested a different conceptual framework undergirding the multilingual turn. They
explained multilingual turn as a progressive view on common terms foreign language or second
language, replacing it with the additional language in pedagogy. This way the researchers built
up the idea of non-discrimination of languages and broke the problematization concept of
languages and speakers as foreign or second versus native speakers. They perceived
translanguaging as a metaprocess that connects linguistic practices, helps students to
communicate their real identities and take advantage of their bilingualism. This refers to an
active use of students’ home languages in different activities: warm up, discussions, comparing
texts in their home languages. The authors concluded that students would have a chance to
perceive knowledge and practice it in their home languages before doing activities in target
languages.
Translanguaging as a Biliteracy Tool

Hornberger and Link (2012) viewed translanguaging through the lens of biliteracy and
identified it as a pedagogical strategy for developing literacy and language of students. They
assumed that one language and literacy develop in relation to other languages or literacies,
settling biliteracy development concerning the context, media and content. The authors believed
that translanguaging practices in the classroom bring value to all the points along the biliteracy
continua: context, content, development and media with learners’ communicative repertoires,

which develop during the learning process. Another study (Kwon and Schallert, 2016) which
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analyzed translanguaging through the biliteracy continua framework conducted an experiment
with advanced biliterate adults and described the participants’ translanguaging practices during
their reading process. The experiment showed that the translanguaging practices of the readers
occurred as an intentional response to the contextual influences of the text and the purpose for
reading. None of the participants used only one language to think-aloud or summary tasks, but
rather they used the full potential of their linguistic repertoire.

Translanguaging as a Pedagogical Tool

According to Wang (2019), the monolingual approach in education was based on
Krashen’s comprehensive input hypothesis, where Krashen stated that the use of students’ L1
would negatively affect the learning of L2. Further Swain (1985; as cited in Wang, 2019)
developed the idea in his theory output hypothesis and later the supporters of a monolingual
teaching approach grounded their studies on the above-mentioned theories. They believed that
the acquisition of L2 was built on the same principles as learning of L1, thus, spreading the idea
that learners can successfully learn their mother tongue only if it is not mixed with other
languages.

However, in the course of time, many scholars started questioning the correctness of the
hypotheses. Phillipson (1992; as cited in Wang, 2019) expressed objections to the monolingual
teaching, in which he demonstrated five main assumptions about English language teaching and
learning. They included the following: the most effective way to teach English is through the
monolingual approach; the best English teacher is a native speaker; the earlier English is taught,
the better; more English should be taught during the learning; the use of other languages would
result in the quality of English dropping.

According to Milroy (1992; as cited in Mazzaferro, 2018), the first attempts to chronicle

Standard English were mostly based on the myths and ideology without really having linguistic
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proof. The idea emphasized the beliefs about purity of the language and its ancient history.
Further Cook (2001; as cited in Wang, 2019) also claimed that these assumptions influenced
many generations of foreign language teachers and students and were accepted as the foundation
for language teaching. More importantly, Wang (2019) described some practices of foreign
language teachers who prohibited the use of other languages in English as foreign language
classrooms (EFL) and imposed fines for this.

On the contrary, Anton and DiCamilla (1998; as cited in Garcia and Wei, 2014) stated
that using students’ L1 encourages the acquisition of L2. Later in 1990, Jacobson developed the
idea of a bilingual education pedagogy, which opposed the strict separation of languages, and
the approach he used was called “concurrent approach” (as cited in Garcia & Wei, 2014, p. 58).

Supporting the previous ideas, Swain and Lapkin (2000; as cited in Garcia & Weli, 2014)
pointed out that the use of students’ L1 had three main functions: advance the task as learners
receive a joint understanding of it; enable students to focus on vocabulary and grammar;
emphasize interpersonal interaction.

Today in the 21st century language classrooms are shifting from monolingualism to
translingualism, which encourages the cooperative and concurrent use of languages instead of
treating some languages as non-existent or negatively affecting the process of learning (Garcia,
2011; as cited in Wang, 2019).

Otheguy et al. (2015) offer the clarification of the term translanguaging, which applies
to both education and language in general. Scholars point out that the term translanguaging was
initially driven by the same conceptual terrain as code switching by many researchers, although
while code switching may imply the switching between languages, translanguaging aims to

purposefully use the whole potential of a person’s linguistic repertoire.
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However, Garcia and Wei (2014) stated that translanguaging as pedagogical practice
does not only cross the boundaries between languages, but also creates a space where competing
languages, as well as knowledge and doing (which emerge from school and home) are linked
together. Thus, translanguaging undermines language hierarchies and enlarges the practices,
which are naturally valued at home and at school. Above all, translanguaging goes beyond the
use of a linguistic “fund of knowledge” and recognizes the benefits of every child’s differing
linguistic repertoires (Garcia & Wei, 2014, p. 69). When adopting translanguaging, teachers in
all classrooms would comprehend that their students’ linguistic repertoires would never match
their own or each other’s, and all their linguistic practices would be advantageous for learning.

Specifically, translanguaging as a pedagogical tool implies a blending of students’
repertoires of practice, considering these as strengths. However, this does not mean that teachers
who practice translanguaging have to be bilingual. Teachers become facilitators who set up
group work and project-based activities for students who can then take control of their
knowledge and language practices during class discussions and interactions (Garcia & Wei,
2014). This leads to a very significant function of translanguaging, described by Velasko and
Garcia (2013, as cited in Garcia & Wei, 2014), in that translanguaging promotes the learners’
belief in themselves, as well as their capacities as they regulate their learning, thus, emphasizing
that learning is not a product, but a process.

While translanguaging considers the students’ linguistic repertoires as diverse and
dynamic, very often, formal education accepts independent linguistic systems and “native-like
speaking” as the target of language learning (Ruuska, 2019, p. 60). The separation of languages
is practiced by using translations from one language to another and working towards native-like
expressions without transferring from other languages (Duvfa et al., 2011, as cited in Ruuska,

2019).
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Therefore, Otheguy et al. (2015) highlighted the importance of translanguaging in the

teaching and assessment of students and suggested that the use of translanguaging allows
bilingual students to break linguistic boundaries in their interaction with teachers and
monolingual students. Bilingual students fully demonstrate their mental abilities using their
mother tongues, and it allows them to fully express their personalities while communicating.
Additionally, Wei and Hua (2013, as cited in Mazzaferro, 2018) claimed that translanguaging
deals with a process of knowledge construction, which prompts changes in an individual’s
cognitive skills, ideologies and experiences.

In an empirical study conducted by Kampittayakul (2018) on the role of translanguaging
in improving Thai learners’ interactional competence, it was evident that with the prompt of a
teacher for using translanguaging in class, their interactional skills greatly improved. The study
revealed that students’ and their teacher’s use of translanguaging created a learning space to
enhance interaction and listening.

In the works of Garcia and Wei (2018) and Otheguy et al. (2015), it is stated that
translanguaging goes beyond the concept of the named languages, like English, Chinese,
Russian and Spanish. They argued for the idea that languages should belong to any nationality
or country. Translanguaging, according to Garcia and Wei (2018), presents the heteroglossic
aspects of languages and renders the monoglossic concept of a language as a single entity called
a named language. Furthermore, Otheguy et al. (2015) highlighted that a correct understanding
of translanguaging implies a return to the idea that named languages are social but not linguistic
objects. Accordingly, language is an “idiolect” or a sequence of different structural and lexical
features from different named languages (p. 289). They form a person’s mental grammar, or a

unitary system of linguistic features.
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Additionally, Otheguy et al. (2015) highlighted the importance of translanguaging for
education, especially bilingual education. They used the term translanguaging pedagogy and
indicated its main goal. They believe that the goal is to ensure that students are engaged in
learning, adding to their meaning-making repertoire through translanguaging. As pointed out
further by Garcia and Kleyn (2016), translanguaging pedagogy considers both the internal and
external senses of students, where the external sense is a medium of instruction at school and
the internal one is the first language of the student. However, the internal sense is privileged in
translanguaging pedagogy. Here, it would be worthwhile to refer to the study of Rabbige (2019),
who researched the impact of translanguaging on students’ participation in the EFL classroom.
The author highlighted that teachers’ translanguaging practices may improve their students’
participation, but only if teachers do not restrict students from using translanguaging
themselves.

Moreover, Garcia and Wei (2014) focused on the scaffolding function of translanguaging
in education where teachers allow their students to express their understanding in different ways
like drawing and using visuals and gestures to enable students to understand them better. In
some cases, teachers would also create listening centers where students can hear school texts in
a language they can understand well. Baker (2001) advocated the idea that translanguaging
promotes a deeper and more sophisticated understanding of the learnt subject. He explained that
the process of learning a material in one language and writing it in another should be considered
as digested.

It is necessary, however, to analyze the scaffolding strategies of translanguaging in
practice. Durmus (2019) analyzed studies on the use of L1 by teachers in EFL classrooms and
came out with the main reasons for its use. They included the development of a constructive

relationship with learners, encouraging correct understanding and managing a disciplined
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environment in the classroom. All these dimensions mentioned above provide necessary
scaffolding for students.
Teacher-Directed Translanguaging

Garcia and Wei (2014) stressed that translanguaging as transformative pedagogy
requires concise planning and structuring on the part of teachers. It is crucial for teachers to use
translanguaging in their pedagogy, not only because translanguaging promotes each learner’s
engagement in the educational process, but also because it allows teachers to transform their
instruction in such a way that all learners are cognitively, socially and creatively challenged to
learn. This is achieved through the appropriate linguistic input provided by the teacher and the
construction of linguistic output in interactions and collaborative group work.

Thus, translanguaging transforms both ways of teaching and learning (Garcia & Wei,
2014). Although recent studies discuss the potential of this transformative pedagogy and its
benefits, not much research is conducted on the obstacles, which teachers can face while
implementing this innovative approach (Garcia, 2009, as cited in Charalambous et al., 2019).

Another problem which concerns scholars regarding translanguaging in education is a
duality of its theory, where, on the one hand, students do not speak languages, but use the
linguistic features of their language repertoire. On the other hand, the theory of translanguaging
supports the idea of blurring the boundaries between languages, like national and state languages
(Garcia & Lin, 2017).

Connected to this issue, translanguaging is criticized for not sufficiently attending to
macro-structures of power and social imbalances (Block, 2014, as cited in Garcia & Lin, 2017),
thus being resistant to monolingual policies in education and supporting neo-liberal ideologies.

However, when describing the purposes of translanguaging, Turner (2019) included such points
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as social justice and reflection on language inequality. This purpose is connected to an
understanding of power and privilege.
The Role of L1 in the EFL Classroom

In order to identify the role of L1 in the EFL classroom, a number of empirical studies
are reviewed in the following section. Binh (2015) reviewed the use of L1 in EFL classrooms
from a sociocultural perspective. According to the study, students’ use of L1 facilitated their
interpersonal communications and allowed them to create a supportive and friendly
environment. Through the establishment of good interpersonal relationships, learners developed
smooth and effective interactions, contributing to each other’s progress in the understanding and
completion of tasks. The author also described two roles of L1: interpsychological and
intrapsychological. The interpsychological role reveals a collaborative interaction between
peers where they develop each other’s understanding of tasks through interpersonal
communication, whereas the intrapsychological role displays learners’ personal speech, which
supports their cognition process while completing cognitive tasks.

Another study which was conducted by Littlewood and Yu (2011) on L1 and target
language use in foreign language classrooms analyzed the conflicting ideas about the exclusion
of L1 in the process of learning a foreign language. The study focused on the reasons for
teachers’ approach to the use of L1 in Hong Kong. Qian (2009, as cited in Littlewood & Yu,
2011) mentioned two Chinese teachers who switched to L1 when teaching a foreign language
for “social” (appraising, encouraging) and “methodological” (translation, clarifying) causes (p.
69). Littlewood and Yu (2011) analyzed the factors regarding why teachers use the L1 even
when they feel guilty for using it in their classrooms. One of these factors was the strategic use

of L1 in learning.
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Hence, L1, as stated by Littlewood and Yu (2011), is applicable for clarifying the
meanings of the words, structures and utterances, which promotes the faster learning progress
of students. Another factor lies in the meaning-making function of the L1, where the translation
of what something means is viewed as a cognitive process. Lastly, the activities which teachers
can create based on interrelation of the L1 and a target language were considered.

One more study, conducted by Mouhanna (2009), investigated EFL learning at an Arabic
secondary school in the UAE after the implementation of a new monolingual policy, which had
become widespread. As it was mentioned above, the role of L1 is significant for EFL learning
and can be an effective tool for learners’ comprehensive understanding of complex vocabulary,
concepts and instructions. In addition, the author stated that the main rationale of the
administration to exclude L1 from EFL education was that secondary school teachers over-
relied on the L1. However, the results of the study revealed that lower level students also relied
on L1 as a scaffolding tool for their learning and indicated this as being effective.

A further study on students’ opinions about the incorporation of L1 in L2 lessons by
Bartlett and Gakuin (2017) demonstrated the effective impact of L1 on students’ learning, which
resulted in higher levels of student motivation. The research which involved translanguaging
practices disclosed some significant problems related to Japanese EFL student learning like their
lack of motivation and unwillingness to participate.

The studied and analyzed literature demonstrates different perspectives on
translanguaging in the pedagogy and bilingual education context. The empirical studies
provided some knowledge on the use of L1 in the EFL classrooms. It was evident from the

literature, that more research on translanguaging in Kazakhstan should be done.
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Theoretical Framework for Practitioners’ Views on Translanguaging

In order to analyze practitioners’ views on translanguaging and answer the first research
question of the study which is how the practitioners view translanguaging, Macaro’s theoretical
framework (2001) of “continuum of perspectives” was adopted (p. 535). The virtual position
where the L1 is fully excluded can be applied to a practitioners’ negative view of
translanguaging due to their monolingual practices and monolingual approach in teaching. In
contrast, the maximal position, which diminishes the idea that highlights the pedagogical value
of translanguaging can refer to teachers who view translanguaging as a last resort. Finally, the
optimal position, which implies some pedagogical value of L1 use and accepts its positive effect
on some aspects of learning, can refer to practitioners who view translanguaging as a meaning-
making tool. According to Wang (2019), the optimal position model is receiving more support
from teachers and is starting to come into effect in Hong Kong ESL teaching practices. The
author also mentioned some factors influencing teachers’ virtual position such as their
assumptions related to L2 teaching, school policy and foreign language competences.

To answer the second research question of the study on the role of L1 in the EFL
classroom, Lin’s (2015, as cited in Wang, 2019) three-dimensional framework of L1 use in
classrooms is slated for adoption. The first role is the ideational function which is significant for
clarifying subject-related knowledge and is mainly used for providing access to the content in
L2 through an explanation, elaboration and translation of content to students; textual function,
the second role, is one which the teacher uses for making transitions between different activities;
finally, the interpersonal function is one used by students for negotiating shifts in frames and

footings.
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Translanguaging in the Context of Kazakhstani Education

Since Kazakhstan gained its independence, it started to move towards the growth of its
economy, setting new goals such as to enter the list of 30 most developed countries in the world,
as was stated in the address of the former president of the Republic of Kazakhstan “Strategy
Kazakhstan-2050” (Nazarbayev, 2012) and to establish itself as a large financial hub within
Central Asia as declared in “100 Concrete Steps” (2015). The “100 Concrete Steps” program
implies a gradual transition to education taught in the English language in the high schools and
universities of Kazakhstan.

The program “100 Concrete Steps” (2015) of the development of the Kazakhstani
economy and of its competitiveness in the world arena required the population’s acquisition of
IT skills and English fluency. It became the base for the formation of a new language policy of
Kazakhstan. The first noteworthy policy, “Trinity of languages” (Nazarbayev, 2007), was
proposed and initiated by the former president Nursultan Nazarbayev. The policy suggests that
the people of Kazakhstan should be proficient in three languages: Kazakh, Russian and English.
The most appropriate way to realize the policy was to work out new reforms and projects in
education. Hence, the government announced and started to integrate the “trilingual education
policy” as well as the “Roadmap of Trilingual Education Development 2015-2020” developed
by the Ministry of Education and Science (MoES) in 2015.

The subsequent attention paid to the development of the population’s proficiency in
English is crucial, and the steps for the realization of the language policies within Kazakhstan
have been set forth in the “State Program for the Development of Languages 2011 — 2020~
(MoES, 2010). Within the context of implementing the “State Program for the Development of
Languages 2011 — 2020” (MoES, 2010), over this ten-year period, Kazakhstani policy makers

formulated a strategy for the development of languages in three directions. The first direction
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was aimed at expanding and reinforcing the social and communicative functions of the state
language, the second direction involved sustaining the cultural functions of the Russian
language and the third direction implied the development of foreign languages in Kazakhstan.
Thus, one of the objectives of the state program was to teach foreign languages, such as English,
in mainstream schools. According to the program, the expected number of state language
centers providing services for the study of English and other foreign languages was to
have reached 100 % by 2020 (MoES, 2010).

The “state program for the development of education in Kazakhstan 2016 — 2019~
(MoES, 2016) also pointed out a vital issue regarding the framework of language development
within the educational system of Kazakhstan. As stated in the SPED 2016-2019 (MoES, 2016),
there is a high demand for subject teachers proficient in English, yet only 49,8 % of teachers
have high or first-degree qualification.

The government decided to realize these new goals through the newly implemented
reform “upgraded curriculum of the Kazakhstani education” in 2016. The curriculum includes
the learning of EFL starting from primary school, the transition to the standard of the Common
European Framework of References for Languages (Al, A2, B1, B2, C1, and C2) and the
introduction of new methodologies for teaching English.

However, despite the efforts of the government to develop reforms, programs and
projects for an effective realization of the former president’s idea, the rates of English fluency
among Kazakhstani citizens remains low. According to the English Proficiency Index 2019,
Kazakhstan placed 93" in the rating list of 100 non-English speaking countries (Seilkhanov,
2019). Moreover, the rate has fallen by 1.36 compared to the year 2018. Therefore, in 2016 the
index reached 54, and then 67 in 2017, 93 in 2019, and finally, 92 in 2020 (EF Education First,

2020).
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The “Roadmap of Trilingual Education Development 2015-2020” has set a number of
goals and tasks for the educational system, including the implementation of communicative
approaches in teaching languages and the integration of cross-curricular topics at schools
(MoES, 2015). The policy has been designed to take into account problems regarding the general
low English proficiency of the population of Kazakhstan.

Communicative Language Teaching approach (CLT) is considered to be the most
effective methodology in modern foreign language education. It is a learner-centered approach
which improves learners’ language skills by focusing on aural-oral proficiency, but it is also a
monolingual approach which emphasizes the use of a target language and evades the use of L1
in the classroom (Spada, 2007). However, after analyzing recent studies on EFL in the
Kazakhstani context, it is logical to conclude that Kazakhstani students face difficulties with
speaking in English because of the pressure to communicate in English in the classroom by
avoiding the use of their L1. In her empirical study, Suleimenova (2018) pointed out that
secondary school Kazakhstani students have speaking anxiety during their EFL classes. One of
the reasons why students feel stressed and pressured is that EFL teachers try to lead their lessons
in English and learners often do not understand the teachers’ explanations. The author claims
that the transition from the traditional grammar-translation method to the communicative and
direct approaches in teaching has made students anxious, since they are not ready to fully
express themselves using only English, and yet they are not allowed to use their L1. Another
crucial point mentioned by Suleimenova (2018) was that students usually used their L1 to
communicate with peers and it was significant for them, but since this changed, they no
longer feel safe to communicate with their peers. anymore. Additionally, some students
according to the study, felt ashamed if they could not express their ideas properly in

English before their peers. According to Beisenbayeva (2020), Kazakhstani students have a fear
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of speaking in English because they are constantly being corrected by their teachers and mocked
by their classmates when they do not speak “proper” English. Accordingly, the researcher also
mentioned the importance of using students’ mother tongue when teaching a foreign language.

Since the issue of L1 use in Kazakhstani EFL classrooms proved to be a significant one,
it is necessary to consider new approaches where the use of L1 in EFL teaching and learning
can be beneficial. Translanguaging is one such constructive pedagogical practice which supports
the use of L1 in the EFL classroom. Aoyama (2020), in an empirical study of the partial use of
translanguaging in the EFL classroom in Japan, identified several functions of L1 during the
completion of communicative tasks in L2. Students used Japanese words as fillers before
lengthy expressions in English, and used L1 for back channeling, asking for help, and giving
equivalents during discussions in English. L1 also played the role of a metalanguage for
discussing the tasks and accelerating these tasks with peers. According to the study, students
preferred using partial translanguaging as it facilitated their speaking and supported their speech
when they did not know some English vocabulary. In his study, Durmus (2019) noted that the
strategic and reasonably dosed use of the mother tongue in foreign language lessons could be
efficient and assist the class. Moreover, the scholar suggested some reasons why the instructors
choose to use the mother tongue in foreign language teaching, like saving time for explaining
complex tasks, giving instructions, checking understanding, and creating positive social
relationships in the classroom.

The Kazakhstani context is unique in all terms, but foreign studies and experiences in
EFL teaching can enhance the improvement of the current policies and teacher training

programs.
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Chapter 3: Methodology

This chapter is aimed at explaining the methodology used to conduct the study, namely
qualitative interview-based research. The part includes research site, data collection instruments
and data collection procedures. According to Trumbull and Watson (2010), a qualitative
research approach allows the scholar to develop a deep understanding of the phenomena
capturing the participants’ perspectives. Respectively, to answer the research questions and to
provide a deeper understanding of the Kazakhstani EFL teachers’ views on translanguaging, the
study used a qualitative research design since it is more relevant than the quantitative research
design in studying the views of EFL teachers. Also, the feature of the qualitative research
method is concerning with the meaning participants of the research attach into things in their
lives. The emphasis in the qualitative research is on people and their views (Taylor et al., 2015).

In qualitative research, the researcher collects data directly from the participants, so in
order to build the trustworthy relationship with interviewees it was decided to conduct a semi-
structured interview with open-ended questions via zoom. During the interviews, the teachers
shared general information about their working experiences and practices in a relaxed
environment where the researcher interacted with them prompting and directing the teachers
(Dornyei, 2007). The purpose for choosing the mentioned tools of data collection was to gain
comprehensive information from the practitioners. As noted by Corbin and Strauss (2015), both
qualitative researcher and participants of the research are fully involved in the research process
and are parts of this process.

The qualitative research approach was chosen for the study, because it allows studying
people’s perspectives and understandings framed by their live experiences. Qualitative

researchers have a chance to develop concepts and insights analyzing the data they receive from
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participants, rather than assessing the preconceived theories and hypothesis after collecting the
data (Taylor et al., 2015). Since the researcher explored the views of teachers, it was necessary
to consider that qualitative research is concerned with the meanings people connect to the
realities. In qualitative research participants and their settings are viewed holistically, namely
people or groups are not divided into variables but are considered as a whole. Further, the
qualitative approach enables the researcher to know the participants personally and experience
what participants experienced in their everyday lives.

Research Site and Sample

Research Site

Two Kazakhstani gymnasiums in Semey were chosen as a research site for the study.
The first school was a gymnasium with in-depth learning of EFL with Russian medium of
instruction. The second school was a Kazakh-medium of instruction gymnasium. Two different
types of schools were chosen in order to explore the issue considering various aspects of
teachers’ practices and make a research data sophisticated.

The choice for the research site is related to the anecdotal evidence that Kazakhstani
gymnasiums and lyceums have quality teaching of EFL. It implies the number of hours
dedicated to teaching of English, high-qualified teachers who may practice monolingual
approach because of high English proficiency or on the contrary, support modern teaching
approaches in teaching EFL due to constant professional growth.

Research Sample

11 EFL teachers from two Kazakhstani secondary schools were selected as the
participants of the study using purposeful homogeneous sampling strategy. As stated by Flick
(2018), qualitative research method requires the application of sampling based on the substantial

criteria. This implies consideration of specific features of the participants or a group, which are
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relevant for a particular study. According to the author, purposeful sampling aims at gaining
insights from the field or on issues under the study from certain participants provided by them.
It is essential in purposeful sampling to refer to participants, who can provide rich information
from their knowledge and experience, answer questions one-on-one, reflect and articulate.

The researcher determined the number of participants based on the ideas that for
qualitative study there are no strict calculation strategies for the size of the sample (Gronmo,
2020). However, in order to obtain rich data, it was decided to recruit 12 participants. This
number ensured that in case if some participants cancel or do not agree to take part in the
interview, data received from the study will be deep and comprehensive. However, during the
recruitment process, one of the prospective participants could not be reached due to the issues
at work.

Homogeneous sampling strategy defined the following characteristics for the
participants: (1) having more than two years’ experience teaching EFL at school; (2) have a
good command of Russian or Kazakh languages. Both characteristics were confirmed by the
gatekeepers and further described by the participants during the interviews.

After receiving the contacts of the prospective participants from the gatekeepers,
participants received personal invitations to take part in the study via WhatsApp. Each
participant had studied the Informed Consent document and after signing it, started their
interviews.

Participants’ details are presented in Table 1.

Table 1

Study Participants

Name Language knowledge EFL teaching experience
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Participant 1 Russian, English 20 years
Participant 2 Russian, Kazakh, English 10 years
Participant 3 Russian, Kazakh, English 17 years
Participant 4 Russian, Kazakh, English 15 years
Participant 5 Russian, Kazakh, English 2 years
Participant 6 Russian, Kazakh, English 16 years
Participant 7 Kazakh, English 11 years
Participant 8 Kazakh, Russian, English 5 years
Participant 9 Kazakh, English 13 years
Participant 10 Kazakh, English 5 years
Participant 11 Kazakh, Russian, English 5 years

Data Collection Instrument

Before conducting the interview, Consent Form with the clear description of the study’s
background, participants’ rights, risks and benefits, contact information of the interviewer were
prepared, distributed to the participants, printed out in two copies, signed by them and kept in a
safe place.

In order to explore EFL teachers’ views and perceptions of translanguaging in their
classrooms, it was decided to conduct face-to-face interviews with teachers via zoom due to
Covid-19 pandemic situation. Interviews with teachers aimed to find out their views towards
translanguaging and to learn about practices of translanguaging in their teaching. As it was

mentioned by Bell (2009), the main advantage of the interview for the study is that interviewer
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could investigate the participant’s ideas, feelings and motives through facial expressions, voice
and tone of the participant, which the survey for instance cannot do.

The study was conducted by selecting a face-to-face semi-structured interview with the
teachers as the main instrument of the study. According to Corbin and Strauss (2015), semi-
structured interviews allow the researcher to maintain the consistency of the concepts, which
are covered in each interview. In addition, semi-structured interviews are organized in a way
that researcher covers main topics from the list of questions of the interview and is free to add
more data shared by the participants (Corbin & Strauss, 2015).

As stated by Brinkmann (2018), semi-structured interviews are more advantageous than
structured interviews in making bigger use from the knowledge-producing potentials of
dialogues, providing more space for the researcher to interpret the data from different angles of
interviewee’s perspective. Moreover, the interviewee receives an opportunity to become visible
as a knowledge-producing participant in the research process. Semi-structured interview is also
advantageous for the researcher as it enhances the researcher to focus the dialogue on the issues
that are important for the study.

Moreover, employing interview as a research instrument, grants the researcher to
conduct a purposeful conversation, which provides descriptions, texts, and narratives, which the
researcher reports in accordance with the research interests (Brinkmann, 2018). In addition,
before conducting the interview, it was important to outline a plan, so the interview protocol
was prepared beforehand.

Data Collection Procedures

After potential participants studied the Informed Consent in detail, they signed the

papers and sent the electronic copies back. Due to the occupation reasons, one of the participants

cancelled the participation in the study. Thus, 11 face-to-face semi-structured in-depth
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interviews were conducted by via zoom. The appropriate dates and times of the interview were
discussed with every participant beforehand via WhatsApp.

Before each interview began, it was made sure to ask for the participant’s permission to
record the interview for the further analysis. Each interview started with the introduction part,
later it was asked what language of interview is mostly convenient for the participant. The
interviews began with general questions including practitioners’ teaching background
narrowing down to specific questions related to their views on translanguaging and the role of
L1 in EFL classrooms.

For interviewees convenience the interview was carried out in a friendly manner and
replaced term “translanguaging” with “use of Russian or Kazakh”, “use of mother tongue”.
During the dialogue, the researcher ensured a clear understanding of the interview questions,
clarifying some parts when necessary. The participants also made sure that they understand the
information correctly and asked additional questions.

Data Analysis

The interview was audio-recorded with the consent of the participants, transcribed in
written form and coded. The researcher employed Saldana (2013; as cited in Miles et al., 2014)
first cycle and second cycle coding methods. Thus, initial codes and categories were identified,
then analyzed and after the most significant themes and categories were selected.

Descriptive coding was determined for the study data interpretation as it allows the
researcher to express what was seen and heard during the observation (Saldana, 2021). It assigns
labels to data summarizing it in a short phrase or in a word (Miles et al., 2014).

While creating the codes the researcher created a list of codes applying deductive

approach where the initial list consisted of more than 50 codes and was gradually decreased to

a shorter list. Later the second cycle coding was applied to the data. Different subcategories like
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Translanguaging for Grammar and Translanguaging for Vocabulary were grouped into one
category Translanguaging as a pedagogical tool. During the second cycle, the researcher created
pattern codes and then identified major themes of the Findings part: Views of the practitioners
on translanguaging in Kazakhstani EFL classrooms; practices of the EFL teachers; factors of
monolingual teaching approach and the role of L1 in the EFL classroom.
Ethical Considerations

Before conducting the research study, all ethical principles were considered in order to
provide sufficient protection of confidentiality, anonymity and data storage throughout the study
timeline. Therefore, after receiving the permission to conduct the study from NUGSE Research
Committee, it was important to organize the process of distributing the Consent Form to the
participants of the study and have them informed about ethical rules, rights, risks and benefits.
The consent was received both in verbal and written form. In order to comfort the participants
of the study it was important to pay attention to the information on study’s purpose and aims.

According to Dornyei (2007), qualitative data often includes participants’ private
information they would not likely to share with others, therefore it was crucial to guarantee a
safe and sufficient way to keep the data from the interviews. To prevent any leak of information

in future it was decided to destroy the data after a while.

Chapter 4: Findings

The following part aims to present the main findings of the study on practitioners’ views
on translanguaging in Kazakhstani EFL classrooms.

The findings of the research data were guided by the research questions:

1. What are practitioners’ views on translanguaging in Kazakhstani EFL classrooms?

2. What is the role of L1 (Kazakh, Russian) in Kazakhstani EFL classrooms?
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The data for the analysis were obtained from semi structured online (zoom) one-on-one
in-depth interviews with 11 EFL teachers from two Kazakhstani secondary schools. The data
were analyzed by virtue of coding approach to identify the main themes and categories.

The chapter is organized according to the themes and categories that emerged from the
research questions and the analysis. The first part demonstrates the views of the practitioners on
translanguaging in Kazakhstani EFL classrooms. The second part presents the practices of the
EFL teachers, which include monolingual teaching and use of translanguaging in the classroom.
The third part reveals the factors that allow for a reasoning behind monolingual practices and
teaching approaches. Finally, the fourth part elaborates on the role of L1 in the EFL classroom
and teachers’ attitudes towards the use of L1. It is necessary to mention, that one of the studied
schools in Semey have applied trilingual education in several classes.

Practitioners’ Views on Translanguaging

This section presents the teachers’ views on translanguaging, and it is evident that
translanguaging is mainly viewed as a useful tool for teaching and learning EFL. The teachers
demonstrated the following views during the interviews: a) translanguaging as a meaning-
making tool; b) translanguaging as a pedagogical tool; c) translanguaging as a cross-linguistic
instrument; d) translanguaging as a scaffolding tool; e) translanguaging as a tool for developing
cognitive skills; f) translanguaging as a last resort.

Translanguaging as a Meaning-Making Tool

Many of the interviewed teachers shared the view that translanguaging or a simultaneous
use of several languages like Russian, Kazakh and English in the EFL classroom improved
learners’ understanding of the English materials. Seven participants of the interview considered

translanguaging a tool that helped students to understand the teacher’s language during their
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lessons, learn the idea of a text or sentences and obtain a more comprehensive understanding of
the material. So, Participant 1 mentioned:

Ah... I try to use English most times in the lessons, but sometimes I use Russian. For
example, when students do not understand anything, or they have problems at the lesson with
understanding or with their behavior (Participant 1, December 1, 2020).

It was mentioned by the practitioners, that many students struggle to perceive the
teachers’ speech correctly, some even have challenges to understand at least some words. As
stated by Participant 4:

First, | try to speak English. Then, of course, in Russian. I explain in Russian because
some students cannot understand at all. They understand better in Russian than in English. Not
all the students, some students understand in English without any mistakes or difficulties
(December 1, 2020).

The mentioned ideas can be supported by the studies of Baker (2001), who emphasized
the importance of translanguaging for the extensive understanding of words and expressions in
L2 by the students. Moreover, Otheguy et al. (2015) pointed out that translanguaging adds to
the students’ meaning-making repertoire when it is used in the classroom.

Apart from this view, the results of the study also suggested that many practitioners view
translanguaging as a tool helping them to explain new grammar, new vocabulary and complex
knowledge.

Translanguaging as a Pedagogical Tool

A common view among the seven interviewees was that they feel it necessary to use

Russian and Kazakh languages to introduce new grammar topics and pointed out that it is

challenging to explain grammar to students in English.
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More importantly, Kazakh and Russian languages were viewed as a resource for the
grammar learning process. For example, Participant 9 said:

| try to create a bridge between Kazakh, Russian and English when explaining grammar,
because all three languages have many similarities. We try to explain to the school
administration that Kazakh is needed to make comparisons when explaining grammar (January
06, 2021).

Additionally, there was an opinion, that translanguaging makes the process of teaching

grammar in the EFL classroom faster and easier, as mentioned by Participant 10:
When | introduce grammar, learners can nod their heads showing that they understand the topic;
nevertheless, it might not always be true. | use Kazakh for explaining past, present and future,
comparing tenses in Kazakh and English. Kazakh is used to not do a double job (January 07,
2021).

For the vocabulary part, five participants stated that use of the mother tongue is
inevitable when introducing new words and word expressions. Participant 7 explained:

It is necessary for students to have the full picture when they learn something. We use
Kazakh for providing a comprehensive understanding of the words and expressions. | try to let
students touch, hear and see the objects, for example, if we learn the word “pencil case”, it is
not enough to just name the word in English (December 28, 2020).

Therefore, for complex vocabulary, some of the interviewees would use Russian and
Kazakh equivalents. For the words, the use of L1 assists students to create associations, jokes
and clearer understanding of some expressions. Another idea presented by two participants was
that learners had to hear the words in Kazakh in order to perceive the “direct” meaning. AS it

was mentioned by Participant 10:
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We use Kazakh mainly for introducing new vocabulary, for instance, if we sometimes
do not show the picture and do not name the words like “ball” in Kazakh (“dop” in Kazakh),
students would not understand the meaning of the English word. Very often, we use Kazakh for
explaining new words, word expressions and sentences telling the names in Kazakh directly in
order to make learning simpler (January 07, 2021).

Not many studies focused on the impact translanguaging makes on teaching grammar
and vocabulary, however, it is possible to make a parallel between these findings and the
students’ biliteracy development aspect. As stated by Hornberger & Link (2012),
translanguaging practices create a space for practitioners who resource from the L1 in their
pedagogies and develop the learners’ whole biliteracy repertoire.

Translanguaging as a Cross-Linguistic Instrument

The results and ideas presented in this section are closely connected to the pedagogical
aspect of translanguaging. Therefore, the data provided many important insights and thus
require explicit discussion.

The majority of the participants (10 out of 11) agreed that all languages have some
common features and that this can be an asset for learning foreign languages. Many of the
interviewees noted that there is a codependence between the mother tongue and a foreign
language. Practitioners explained that if students developed all skills in their L1, then they are
most likely to succeed in developing these skills in a foreign language.

According to the results, both students and teachers benefit from the fact that languages
are interrelated. During the learning process, students and teachers explore the differences and
similarities between their mother tongue and English. Some interviewees expressed their
opinions that students should first learn some concepts in theirL1, and after that, in any other

language. Since learners think in L1, they first have their ideas in L1 and then transfer them to
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English. Three participants viewed students’ L1 as a resource for knowledge, which should be
transferred to a foreign language. Participant 10 claimed:

Kazakh language is rich for its verbs, so we use this opportunity to teach English verbs
and actions. It is a crucial help (January 07, 2021).

The teacher noticed that Kazakh language is rich for verbs and viewed this feature as
advantageous for teaching EFL. Participant 11 expressed another opinion:

All languages are relatively connected. Even when | studied German, | always relied on
my knowledge in English. The more languages the individual speaks, the better. I am always
happy for a person who speaks several languages. Just use your previous knowledge (January
8, 2021).

Translanguaging as a Tool for Developing Cognitive Skills

During the interview, four participants expressed the same opinion that translanguaging
helps to improve students’ cognitive skills. The interviewees viewed translanguaging as a tool
promoting a better memorization of new words, through the creation of associations on the part
of the students, who conduct critical analysis while comparing a foreign language and their L1.
As stated by Participant 3:

For example, these days | have been noticing that there are many words in Russian which
were borrowed from English. When students hear the word “leader” it is easier for them to
understand it because they associate it with the Russian word “lider”. I name the word and then
provide the meaning in Russian. | use the analogies in Kazakh “tith” which is a tooth, and “teeth”
in English (both words have similarity in pronunciation), so it is easier for students to memorize
the word, maybe this way they memorize words. There are many analogies in Russian and | try

to point it out (December 02, 2020).
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Participant 7 expressed the awareness of the use of L1 in teaching English and shared
own experiences:

| believe that we should use Kazakh to make students understand the material, especially
when introducing new vocabulary. For example, when students learn a new word “apple”, we
can show the picture and my students will understand the meaning, but it is necessary to name
the word “alma” in Kazakh. This way they memorize the word better (December 28, 2020).

Both extracts demonstrate a significant role of translanguaging in improving students’
cognition during the learning process. In the case of the first example, translanguaging created
a space for students’ critical thinking, because the learners made connections between the terms
in L1 and a foreign language and found it fascinating.
Translanguaging as a Scaffolding Tool

The results showed that teachers use Russian and Kazakh during the EFL lessons in
order to organize the classroom activities effectively. Hence, two main purposes as scaffolding
tools were indicated during the analysis: managing organizational process of the lesson and
providing psychological comfort to students. These findings support Binh (2015) study where
translanguaging plays a significant role in the creation of a comfortable environment in the
classroom and motivates students to participate in the class more actively.
Managing organizational process

Three interviewees emphasized the importance of using L1 in the classroom for setting
the aims and plan of their lessons, together with giving clear instructions, which students would
follow during the lesson. Two participants shared their views about the positive effect of the use
of students’ L1 for meeting the needs of the students, which implied simpler learning and saving
time during the lesson. Two other brilliant examples of viewing translanguaging as a scaffolding

tool were using students’ L1 for evaluating the learners’ understanding of the topic and the fact
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that the learners often use their L1 to explain things to their peers in order to help them.
Participant 5 mentioned:

Primary school children usually help each other during the group work. Students help
each other sometimes in English, but usually in Russian. They explain things to each other
(December 08, 2020).

Participant 5 also shared the practice when teachers can use translanguaging as a
scaffolding tool:

Since my students are very young | do not make remarks and if they answer in Russian
correctly, I try to support them, saying: “Yes, you are right...”. Meanwhile, I repeat their answers
in English, so they agree with me and then repeat after me in English. | realize he or she has
understanding but cannot express the understanding in English. Then I try to help my students
(December 12, 2020).

As seen in the extracts, translanguaging for the learners is a natural process, which
contributes to their social relations in the classroom and adds to their knowledge. Students help
each other and receive support from their peers using their L1. According to Extract 13,
translanguaging operates as an instrument for the teacher to check on a student’s understanding
of the content of the lesson.

Providing Psychological Comfort to Students

From the above-mentioned results, the participants stipulated the significance of meeting
students’ needs and providing psychological support to them as being another element of
scaffolding. A common view amongst a few interviewees was that the motivation of students is
closely related to the use of the students’ L1 during the lessons. Two participants stressed out
that if teachers restrict the use of the students’ mother tongue in the EFL classroom, then learners

may lose their motivation to learn a foreign language and speak English. Two other interviewees
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noted that the use of the students’ L1 during the lessons helps teachers to create a positive
environment in the classroom and ensures the psychological well-being of the learners.

Participant 10 noted:

If we restrict the use of languages other than English, it would demotivate, learners to
speak and they could turn away from learning and attempting to speak English. | personally
feel that L1 plays a noteworthy role in learning foreign languages. We were students too and |
can say that it was quite overwhelming to perceive knowledge in a foreign language constantly
(January 07, 2021).

Surprisingly, only one participant brought up the view that allowing the use of L1 during
speaking and discussions enables students’ self-expression. The interviewee added that it is
crucial that students have an opportunity to express themselves in their mother tongue, because
this way, they can share their true opinions.

Translanguaging as a Last Resort

There was a view on translanguaging as a last or extreme case technique amongst five
interviewees. Teachers mainly supported the idea that translanguaging can be useful at the initial
stage of learning EFL and the use of L1 should depend on the students’ level of knowledge.
Participant 3 shared own practices probably based on the beliefs that L1 should be used as a last
resort:

We use ppt slides with pictures and put the expressions under the pictures like “go to
school”. Looking at the picture and reading the expression, students try to guess the meaning of
that expression. Then only when the picture is not clear for the students’ understanding, only
then we use Russian (December 02, 2020).

Teachers who participated in the interview pointed out that they first employ English for

explaining grammar, vocabulary or texts and sentences, but they also mention the use of gestures
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and pictures, which can be considered as translanguaging (Blackledge & Creese, 2017).
Interviewees prioritized the use of English, mentioning that they only recruit or resort to Russian
or Kazakh when students still do not get the idea or when students cannot guess the meaning of
the words.

Participant 3 emphasizes the fact that there are higher requirements for the students’
English proficiency, that is why teachers try to manage the situation themselves, believing a
monolingual approach would be helpful for improving the students’ speaking skills:

Well, we understand that it is better to use English on the lessons and only in extreme
cases, we can use Russian. This way we create English speaking environment. There is no strict
rule about using languages, that is why we must manage it ourselves (teachers). The
requirements to the language literacy level of students have become higher, that is the main
reason (December 02, 2020).

EFL Teachers’ Practices

For analyzing Kazakhstani EFL teachers’ practices, following questions of the interview
were addressed to the participants:

1. What languages do you use for introducing new materials to the students?

2. Do you make remarks when students use Russian or Kazakh during class discussions?
Why? Why not?

3. What languages do you use when teaching new grammar to students?

4. What languages do you use when teaching new vocabulary to students?

Overall, the results suggested that all practitioners who were interviewed applied
monolingual approach in their teaching. The majority of interviewees agreed that they make
comments to their students when learners speak in Russian or Kazakh during the lesson.

Practitioners practice constant comments like “Speak English!”, “We try to speak English”,



35
TRANSLANGUAGING IN KAZAKHSTANI EFL CLASSROOMS
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“Stop talking”, “Ask in English”, “Try to express the same thing in English”, “It is a lesson of
English, we should speak English”, “Speak Kazakh on the lesson of Kazakh”.

Every interviewee expressed their endeavor to conduct lessons in English, justifying it
with personal examples of successful monolingual learning, usefulness of speaking English for
both students and teachers and positive effects on students’ cognitive development. Participant
5 mentions translation, which might be viewed by the teacher as ineffective because current
communicative approach emphasizes maximal use of English and communication in English.

When students work in groups and we learn simple phrases, they start translating them
into Russian, | sometimes tell them off saying: “Let’s do it in English. How do you say it in
English?” (December 08, 2020).

Participant 5 used own experiences to form the views about translanguaging, recalling
the memories about university courses she attended and claimed that monolingual approach in
her classroom seemed effective for her personally. However, it is important to remember that
the level of knowledge of primary and secondary school children is lower than the level of a
university student who attended pre-service courses:

| want my students to revise words in English; I want them to work in English. | believe
that if it is a lesson of English, we should speak English because talking from my own
experience: When | attended courses at the university and we had an American instructor, she
only spoke English. We had a rule to forget all the other languages (Russian or Kazakh) when
you enter the class, it was more interesting for me to study, because | practiced English and
revised my knowledge. My mind worked. When we were allowed to use Russian, | thought:
“Why should I think? Why should I recall things?”” Even now when I mostly speak Russian, I

start to forget English (December 08, 2020).
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According to Participant 3, students use L1 because it is easier for them to communicate
in L1 with each other, Participant 3 also realizes the difficulties her learners face, as they do not
have English-speaking environment, but she still insists on them speaking English:

It is impossible to prohibit the use of other languages, saying, “Don’t speak in this
language”, but it is necessary to comment “Try to speak English”, “Ask in English” if they speak
other languages. Sometimes when | give the task in pairs where students need to ask questions
to each other, students start speaking Russian. Then | come up to them and say: “Ask in
English.” I believe that they struggle because they have no speaking environment that is why
they switch to the language, which is easier for them to communicate in (December 02, 2020).
Use of Translanguaging in the Classroom

If we turn to the actual practices of translanguaging in EFL classrooms, it is essential to
refer to the results in this section. Seven participants had the same code translanguaging
practices after the analysis and the code included teachers’ speaking in Russian and Kazakh
during the EFL lesson, applying L1 for pedagogical purposes, L1 for giving examples and
allowing students to use their L1.

Five out of seven interviewees referred to the pedagogical use of translanguaging like
making meaning and providing a more comprehensive explanation of grammar and vocabulary,
and three interviewees said that they greet children in three languages (Kazakh, English and
Russian), allow students to speak other languages during the lesson and reply to students using
the same language which learners use for questions. Participant 2 mentioned that it is important
to respect the learners’ choice and comfort:

I allow students to use other languages. | cannot disturb my student saying no if he or

she speaks the language, which is convenient for them (December 01, 2020).
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Participant 4 uses her classroom as a space for speaking Kazakh and developing Kazakh
language skills by the students:

At the beginning of the lesson, | would like to speak or greet them in three languages in
order to speak more in Kazakh. Yes, and in my class, | usually speak in Kazakh and in English.
(December 07, 2020).

Factors of Monolingual Teaching Approach

A significant number of participants of the study, which is five interviewees out of 11,
agreed that school administration supports the idea that EFL teachers should use more English
during the lessons. Participant 5 pointed out:

Of course, school administration attends our lessons and always asks that we conduct
lessons in English (December 08, 2020).

Some practitioners emphasized that they do not receive instructions from the school
management regarding the use of languages other than English in the classroom. However,
Participant 8 confirmed that they receive feedback when administration attends open lessons:

The school management attends our lessons and recommends using English on EFL
lessons (January 06, 2021).

Participant 4 pointed out that some older teachers at school make remarks to younger
teachers for not using as much of English during the lessons as possible:

Some older teachers do their remarks to us if we speak our native language more during
the lesson (December 07, 2020).

EFL Classroom as the Only space for Speaking English

During the interviews with practitioners, most of the interviewees justified their attempts

to prioritize use of English in the EFL classroom. Three participants out of 11 expressed their

care for students’ progress in learning a foreign language and compared situation in Kazakhstan
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with the situation in European countries. Thus, they believed that more attention should be given
to revision of English materials at home and practicing English at English clubs. These teachers
viewed EFL classroom as the only space for practicing English for many students in Kazakhstan.
That is why practitioners try to avoid translanguaging, as Participant 11 claimed it:

Well... I will repeat myself: “If this is a lesson of EFL then we should use English...”
There is always a chance for students to speak Russian or Kazakh outside the classroom, but not
English in their everyday life (January 08, 2021).

Both Participant 11 and Participant 1 agree that EFL classroom is the only place for
practicing English for the majority of the students, Participant 1 also mentioned English clubs
as an opportunity for the learners to communicate in English, but doubted that all her students
can attend such clubs:

I do not feel anything bad (smiling and giggling) about using L1, but I would like
students to speak English in my lessons because it is the only chance for them to speak English,
for some of them. If they do not go to different English clubs, they can speak only at our lessons.
So, I think it is a chance for them to speak English (December 01, 2020).

Role of L1 in the EFL Classroom

The final part of the Findings chapter exposes to the role of L1 in the EFL classroom
and practitioners’ attitudes towards the use of L1.

Since interviews were carried out with teachers from Kazakh-medium and Russian-
medium secondary schools, it was newsworthy to discover that all the participants employ three
languages (English, Kazakh, and Russian) for academic purposes in their classrooms. The study
revealed that teachers realize the “resourcefulness” of each language and do not view Kazakh

and Russian languages as conflicting or competitive.
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The results suggest two main roles of L1 in the EFL classroom: base or fundament for
building up new knowledge and pedagogic tool supporting teaching of grammar and vocabulary
in English. Eight participants out of 11 advocated the significance of L1 for building up new
knowledge as a base and underlined similarities between L1 and English that is crucial for
learning. Participant 6 pointed out the learners’ emotional attachment to their L1:

Of course, our learners are very emotional, and they always try to compare foreign
language and the mother tongue. They first think in their mother tongue and rely on it (December
10, 2020).

Participant 11 viewed L1’s role pedagogical tool for learning grammar and vocabulary:

One of the most significant roles. | believe mother tongue is a base or a fundament for
learning a foreign language, with the help of which we learn new things (January 08, 2021).
EFL Teachers’ Attitudes Towards L1 Use

In summary, the results show that most of the practitioners adhere neutral attitude
towards the use of L1 in the EFL classroom. However, it was evident from the previously
discussed data, that EFL teachers practice translanguaging and realize the importance and a
positive effect of using L1 in the EFL lessons.

Only Participant 5 was straightforward when expressing the opinion about the effect of
L1 use and the answer was negative. Although, the example that the educator provided proved
the reverse result:

We try to teach learners to think and use English, and when we explain the material in
Russian, students start to be lost in language and forget things. Later they try to answer only in
Russian. When they have read the text, they do not try to understand the meaning of the text in
English, but just start translating the text into Russian. Learners say: “We have understood the

text!” But I would like my students to use English (December 08, 2020).
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However, when the interviewer asked Participant 5 whether the students knew the
meaning of the text in Russian, the teacher agreed.

In contrast, Participant 9 supported the use of L1 in the EFL classroom, justifying own opinion
with the need to develop Kazakh language in Kazakhstan:

In my opinion, nowadays we have a huge problem with our mother tongue. Not so many
people speak Kazakh very well. Our students learn English faster than they learn Kazakh and it
is therefore critical that English and Kazakh go hand in hand in Kazakhstani education (January
06, 2021).

The results obtained from the analysis also suggested that practitioners teaching at
Kazakh-medium of instruction school view EFL classroom as a space for developing Kazakh
language. They believe that modern students learn English well and are highly motivated to do
it; hence, translanguaging in Kazakh would motivate learners to speak Kazakh too.

Participant 4 expressed her aspiration to involve Kazakh language in the EFL lessons in
order to help learners learn their mother tongue and practice Kazakh herself:

| fully support multilingualism. | believe we should raise multicultural identities. |
always feel sad because many of my students cannot speak Kazakh so I try to integrate the use
of Kazakh on my lessons (December 01, 2020).

Conclusion

The Findings chapter demonstrated that all the interviewed participants of the study view
translanguaging as a resource in the EFL classroom, pointing out that they use L1 for
pedagogical and organizational purposes; consequently, they held maximal position towards
translanguaging.

None of the interviewed practitioners expressed negative view of L1 use and did not

view English, Kazakh and Russian as competitive or conflicting. However, the findings showed
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that the EFL teachers in their practices based on their learning experiences and personal

assumptions about the best pedagogies.

Chapter 5: Discussion

The purpose of this chapter is to discuss the findings of this study, which aimed to
explore practitioners’ views on translanguaging in Kazakhstani EFL classrooms by answering
two research questions: (1) What are the practitioners’ views on translanguaging in Kazakhstani
EFL classrooms? (2) What is the role of L1 (Kazakh, Russian) in Kazakhstani EFL classrooms?
The discussion is interpreted through the lens of two conceptual frameworks: Macaro (2001)
and Lin (2015), which were described in the literature review chapter and highlight the views
of the EFL teachers together with the role of L1 in learning L2.

RQ1: What are the practitioners’ views on translanguaging in Kazakhstani EFL
classrooms?

The results of the study indicated that the majority of the interviewed practitioners view
translanguaging as a valuable asset for different learning and teaching purposes: (a)
translanguaging as a meaning making tool; (b) translanguaging as a pedagogical tool; (c)
translanguaging as a scaffolding tool; (d) translanguaging as a last resort. These findings are
discussed in accordance with the dimensions of the conceptual framework (Macaro, 2001) and
findings that have been studied in the international and Kazakhstani literature.

Finding 1. The majority of practitioners view translanguaging as a useful tool for making
meaning while an explanation of materials is conducted in English; they emphasized that
students better understand teachers’ speech when the mother tongue of students is involved.
Additionally, the interviewees pointed out that the use of L1 is necessary for teaching complex

vocabulary and grammar. This finding confirms that of Otheguy et al.’s (2015) study that the
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main goal of translanguaging is to engage students in the learning process and add to their
meaning-making repertoire. The results also accord with Swain et al.’s (2000, as cited in Garcia
& Wei, 2014) finding that L1 has three main functions: (1) to advance the completion of a task
through students’ having a joint understanding of it; (2) to enable students to focus on
vocabulary and grammar; (3) to emphasize interpersonal interaction. The results of the study
are consistent with those of Littlewood and Yu (2011), who suggested that L1 could be used for
clarifying the meanings of words and this clarification hastens the learning process.
Finding 2. Practitioners view Translanguaging as a Pedagogical Tool. Indeed, teachers tend to
realize that similarities between different languages only benefit the learning process. The
interviewees shared their experiences with using their students’ mother tongue to create
associations, which constructed an effective and entertaining process for learning new words.
Moreover, the process of discovering the similarities between L1 and English positively affected
the students’ motivation to learn and speak in English. This finding is in agreement with those
obtained by Garcia and Wei (2014), who stated that translanguaging does not only cross the
borders between languages, but also creates a space where competing languages, as well as
knowledge and doing are connected. Moreover, through translanguaging, the benefits of every
child’s linguistic fund of knowledge are recognized. The interviewees also pointed out that
learners develop their skills in English well if they have succeeded in developing these skills in
their L1. This finding supports the work of Hornberger and Link (2012), who viewed
translanguaging as a pedagogical instrument which encourages the development of biliteracy.
They believe that one language and literacy develops in relation to other languages and
literacies.

Additionally, teachers’ practices of using students’ mother tongue influences their

students’ processes of cognition. The interviewees mentioned that using L1 for introducing new
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vocabulary resulted in students’ enhanced memorization of new words. The participants were
very confident when expressing their opinions about the necessity of naming the words in L1
so that students have a clearer image of these words and can make direct associations with them.
The teachers stated that students create their own associations using their mother tongue. These
results reflect those of Wei et al.’s (2013, as cited in Mazzaferro, 2018), who claimed that
translanguaging engages in the construction of knowledge, which prompts individuals to
improve their cognitive skills, ideologies and experiences.

Finding 3. Practitioners’ view Translanguaging as a Scaffolding Tool in the EFL classroom. A
few participants of the study highlighted the importance of translanguaging for creating a
comfortable environment in the EFL classroom. This included the use of L1 for providing
psychological support to the students who can be demotivated to learn and speak a foreign
language if the teacher restricts the use of the students’ mother tongue. The interviewees
concluded that it is significant that learners express their ideas using L1 if they cannot do it
using English. This result supports Rabbige (2019) study, where teachers’ translanguaging may
encourage the participation of students in the class but only if the teachers do not restrict the
students’ use of translanguaging. In addition, the result matches Velasko et al.’s (2013, as cited
in Garcia & Wei, 2014) observation that translanguaging strengthens the learners’ belief in
themselves and their capacities as they regulate the learning process.

The participants emphasized the value of using the students’ mother tongue for
organizational purposes in the classroom. Consequently, they explained that they use L1 for
managing students’ behavior, giving clear instructions and sharing the plan of a particular lesson
with their students. In fact, one interviewee highlighted the significance of talking about the
aims and goals of the lesson together with the learners. Additionally, the advantage of saving

time during their lesson was noted by two participants.
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Finding 4. Practitioners View Translanguaging as a Last Resort. Five interviewees out of eleven
stated that they always try to introduce materials in English and when the students don’t
understand after several trials, the teachers resort to the Russian and Kazakh languages.
Moreover, these teachers instruct the learners to speak English if the latter start speaking Russian
and Kazakh during the lesson.

This result is in accordance with a recent study conducted by Amaniyazova (2020), who
concluded that Kazakhstani teachers in trilingual schools preferred and supported the
monolingual approach in the classroom. This was justified by the teachers’ belief that L1 does
not positively affect students’ learning of the target language. Furthermore, the fact that the
instructors viewed the classroom as the only space for practicing the target language was also
taken into consideration. This study therefore confirms the same factor.

Finding 5. Monolingual and Translanguaging Practices of EFL Teachers. The practitioners
shared their experiences teaching EFL and expressed their opinions about monolingual
practices. Mostly, the teachers based the belief that English should be taught in English on their
own learning experiences. Another reason for practicing the monolingual teaching approach
was the participants’ knowledge that learners do not practice English outside the classroom.
Therefore, teachers feel that they are obliged to speak English in the EFL classroom, which is
the only space for their learners to communicate in English and to practice using the language.

The study showed that the school administration, which, according to the interviewees,
support the monolingual approach in the EFL lessons, also impacts the practices adopted by the
teachers. This result reflects the findings of Mouhanna (2009), who also emphasized the role
of the school administration in the use of L1 in secondary schools. In the case of Mouhanna’s
(2009) study, L1 was completely excluded from EFL classrooms due to the belief that the

teachers over-relied on the use of L1 in their teaching. However, the study also indicated that
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lower level students used translanguaging as an effective scaffolding tool. However, further
research on the school administration’s beliefs and attitudes should be conducted in Kazakhstan.
At the moment it is still unclear as to whether this factor should be considered while analyzing
the EFL teachers’ views and practices due to the lack of such research.

Ultimately, according to EFL teachers’ views on the use of translanguaging, it was
evident from the interview results that the practitioners were neutral towards the use of L1 in
the EFL classroom. Most of them held the opinion that the use of translanguaging in the EFL
classroom does not affect the learning process negatively, and thus, the teachers are not against
it.

When applying all the analyzed data to Macaro’s (2001) conceptual framework, we can
conclude that the interviewed practitioners hold a Maximal Position, which implies the
realization of the usefulness of L1 for teaching grammar and vocabulary, as well as for class
management. Nevertheless, the teachers expressed the view that L1 must be used with children
of younger ages and at lower levels of knowledge. The same view was discussed in a recent
study about Kazakhstani teachers’ beliefs about translanguaging (Amaniyazova, 2020).

RQ 2: What is the role of L1 in the EFL classroom?

Finding 6. Two main roles of L1 were indicated by the results of the research. One of the roles
refers to L1 being fundamental for the acquisition of new knowledge. The practitioners believe
that in their learning, students rely on their knowledge which has been obtained in L1. According
to the teachers, learners always try to compare their mother tongue to the foreign language and
also make associations with the words in their L1 while they learn new vocabulary. The
technique of comparing languages and creating a link between them is often used by the

teachers, too.
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The second role of L1 in the EFL classroom, which was revealed by the results of the
study, is to facilitate the learning of grammar and vocabulary in English.

According to Lin’s (2015) three-dimensional framework of the role of L1, the Kazakh
and Russian languages complete ideational functions, which is unpacking, translating and
elaborating the content learnt in L2. However, Lin is mostly focused on the field-specific
meanings of the academic content. Lin’s (2015) framework includes using students’ everyday
experiences to make a parallel between learning an L2 and learning science; nevertheless, it is
believed that material in EFL can be consistent with the examples contained in the framework.
Finding 7. Interestingly, practitioners view the EFL classroom as a space for developing the
Kazakh language. One anticipated finding was that the interviewed teachers supported the use
of the Kazakh language more than Russian in EFL lessons They justified this choice by stating
that since learners are highly motivated to learn English, and if the Kazakh language is involved
in the process of their learning, they have a chance to practice Kazakh and consequently become
interested in using their mother tongue more often. Some practitioners also expressed their own
ambition of practicing Kazakh more frequently.

Conclusion

Overall, the findings of the study met the expectations of the researcher and complied
with the reviewed literature. The participants of the interview expressed their views answering
the interview questions and added to the interviewer’s knowledge about some factors that affect
the use of L1 during the lessons. One of the factors, which was considered before conducting
the interviews, was the instructions made by the school administration. The interview results
proved that the question about these instructions was significant. Additionally, the interviewees
shared their ideas about concerns that students do not practice English outside the classroom,

which also affected their choices of using L1 in the EFL classroom.
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Chapter 6: Conclusion

This study was aimed at exploring the practitioners’ views on translanguaging in
Kazakhstani EFL classrooms and the role of L1 in the EFL classroom. Based on the qualitative
analysis, it can be concluded that Kazakhstani EFL practitioners view translanguaging as a
useful pedagogical tool, but only to an extent. In their practices, the interviewed teachers tend
to frequently employ a monolingual approach, while nonetheless realizing the value of the L1
in the learning and teaching processes. They mostly use translanguaging for teaching complex
vocabulary and grammar and draw on it when students need further elaboration and clarification
of the topics, new words and expressions. It is crucial to emphasize that the teachers do not view
translanguaging as a negative or conflicting phenomenon, but rather, they perceive it as a natural
process. Additionally, practitioners insist on the use of translanguaging mostly in primary school
classrooms where students’ level of knowledge is low. Nonetheless, the teachers pointed out
that L1 operates as a bridge between students’ previously learnt knowledge and the knowledge
they create in English. Yet, they believe that translanguaging is a temporary technique, which
should be avoided when the learners have high enough skills to speak and understand English.
These practitioners’ views comply with Macaro’s (2001) optimal position where instructors
recognize some pedagogical value of L1, but with a constant exploration of whether and in what
ways L1 should be used in the classroom.

Surprisingly, the roles of L1 in the EFL classroom were clearly indicated by the teachers
during their interviews. Most of the practitioners shared the opinion that L1 plays a fundamental
role in the learning of L2. Furthermore, they stressed the significant place of the L1 as a base or

a fundament of the foreign language acquisition process and the formation of knowledge.
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The second role of L1 identified by the practitioners was to support the learning and
teaching of grammar and vocabulary. L1 plays a role of a facilitator between students and their
teachers, who explain new knowledge using a foreign language. As discovered by the results of
the study, L1 (Kazakh and Russian) fulfills the ideational function which is to provide
instruction about the content of the EFL lesson in L2 according to the Lin’s (2015) framework.

The research design employed for the study allowed the researcher to analyze the data
and answer the research questions effectively. Zoom interviews which were conducted
synchronously were convenient for the teachers, who were quite busy with lessons and their
extra-curricular activities. Thus, it was possible for the researcher to read the body language and
emotions of the participants, which helped provide a complete image of their individual
characteristics. Semi-structured interview questions enabled the researcher to ask additional
questions to clarify their answers and to further examine their views in a more in-depth manner.
The teachers felt comfortable asking their own questions and checking whether their opinions
had been understood correctly by the researcher. Moreover, during the interview, which was
organized in a friendly manner, the practitioners were encouraged to voice their opinions and
make their own conclusions during the conversation. At the end of every interview, they
expressed their intention to learn about the results of the study and to know about the views of
their colleagues. The interviews created supplementary questions and notable insights. It was
surprising to find that the EFL classroom is perceived by the Kazakhstani EFL teachers as a
space for developing the Kazakh language within the country. The practitioners shared their
hopes that using the Kazakh language in the EFL classroom would motivate their learners to
practice this language.

The research clearly illustrated the practitioners’ views and perceptions of

translanguaging and the use of L1 in the EFL classroom, but it also raised the question of the
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need of students to use translanguaging during the learning process. It is evident from the ideas
shared by the EFL teachers that students usually try to draw on the L1 for communicating among
each other in order to help their peers and also use L1 to learn new vocabulary. However,
knowing that EFL teachers often restrict the use of L1 during discussions and for asking
questions, it is important to learn whether students need more support for using L1 during their
learning.

Due to the findings of the study, it is recommended that educators deeply analyze and
revise the teachers’ training program for EFL teachers. It is evident from the research that the
EFL teachers are striving to improve their language skills and their knowledge about modern
tendencies in the sphere of linguistics. However, many teachers lack sufficient knowledge and
information on modern approaches to the teaching and learning of EFL.

Further study should be done on the development of a multilingual educational system
in Kazakhstan which considers the use of L1 on L2 lessons and also takes into consideration the
interrelation of the languages. The study did not intend to explore the different roles of Kazakh
and Russian in EFL classrooms; nevertheless, the findings demonstrated that three languages
(English, Kazakh and Russian) can collaborate effectively in one EFL classroom.

The study contributes to the existing knowledge about the translanguaging practices in
Kazakhstani secondary schools together with the views, assumptions and beliefs of
practitioners. The research, conducted through a qualitative research design, confirmed the
analyzed literature on the concept of translanguaging, its pedagogical use in the foreign
language classrooms and raised some additional questions and issues.

Compared to previous studies, the use of translanguaging is not viewed as something
uncommon or negative by the teachers, but rather as a less efficient technique for higher-level

secondary school students.
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Implications

This research has contributed to the knowledge about practitioners’ views on
translanguaging in Kazakhstani EFL classrooms in both Kazakh-medium and Russian-medium
secondary schools. Since most research about translanguaging in Kazakhstan is focused on
Content and Language Integrated Learning (CLIL) and English as Medium of Instruction (EMI)
classrooms, the study may be particularly relevant for research in the context of Kazakhstani
EFL classrooms. Consequently, the study has added to the most recent academic works on
translanguaging in Kazakhstan.
Limitations

It is beyond the scope of the study to address the question of EFL teachers’ real practices
of translanguaging due to the impossibility of conducting observations during the Covid-19
pandemic. Previous studies have shown that teachers’ beliefs and views shared in interviews
can differ from their actual practices.
Recommendations

It is recommended that other stakeholders’ views like those of school administrators and
students be examined in future studies. This will paint a whole picture of the features of EFL
education in Kazakhstan, including possible challenges and opportunities for implementing
multilingual education.
Key Insights

Throughout the study, the researcher aimed to analyze EFL practitioners’ views and
knowledge of the existing tendencies in EFL education, and hence addressed particular
questions during the interviews. However, the most significant insight taken from the research
was that, currently, EFL teachers are very interested in this type of research. The practitioners

of the study were curious during the interviews and attempted to share their own ideas related
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to the development of the English and Kazakh languages in Kazakhstan. Therefore, there is the
hope that Kazakhstani policy makers will consider the opinions of all the stakeholders involved
in the system of education and give the practitioners the right to speak up and share their brilliant

ideas.
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Appendix A
Interview protocol

Time of interview:

Date:

Location:

Researcher: Inara Akhmetova
Participant: Participant

1. Could you please share your teaching experience?

2. What language(s) do you use when explaining/introducing a new material to the
students?

3. Do you use Kazakh or Russian (other language) to clarify some information when
explaining a new material to the students?

4. In what language do you respond to students’ questions if they ask them in Russian
or Kazakh (other language)?

5. Do you make remarks when students use Russian or Kazakh (other language) during
class discussions and why/why not?

6. What language/languages do you use when teaching new vocabulary to students?

7. What language/languages do you use when teaching new grammar to students?

8. How do you feel about students’ use of other languages during the class?

9. Do you think that use of other languages like Kazakh or Russian impact negatively or
positively the learning and teaching processes of English? Why?

10. How can the use of other languages (Kazakh/Russian or other) affect the learning
and teaching process of English?

11. Are there instructions from school management, which you receive concerning the
use of Russian or Kazakh during English lessons?

12. What do you think about using only English during English as a foreign language
classes?

13. Could you think of a role of the students’ mother tongue (Russian, Kazakh) in the
lessons of English?

14. Do students face some challenges in understanding materials in English and which
way do you support students?

15. Is there anything you personally would like to share?
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HpOTOKO.TI HHTEPBLIO

Bpewmst uHTEpPBBIO:

Jara:

MecTo npoBeneHus:
Uccnenosarens: MHapa AxmeToBa
YyacTHUK: Y4aCTHHK

1. He moruu ObI BBI paccka3aTrb O CBOEM IIE€AArOrn4eckoM OmbITe?

2. Ha xakoM s3bIke (sA3bIKax) Bbl OOBSICHSE€TE / 3HAKOMUTE CTYAEHTOB C HOBBIM
MaTtepuaaom?

3. Hcnonb3yere M Bbl Ka3axCKUM WM PYCCKUH (ApYrod s3bIK) Ul MOSCHEHMS
HEKOTOpoi nH(popMaluu npu 00bICHEHUN HOBOTO MaTepHalla CTyJJeHTam?

4. Ha xakoM s3bIKE€ Bbl OTBEUAETE HA BOIPOCHI CTYIEHTOB, €CIIM OHU 33JAI0T UX Ha
PYCCKOM MJIM Ka3aXCKOM (APYroM sI3bIKe)?

5. Jlenaere nu BBl 3aMEYaHHUs, KO YYaIUECS UCIONb3YIOT PYCCKUM MM Ka3aXCKHUM
(IpyToii A3BIK) BO BpeMsi OOCYXIEHUS B KJIacce, U IoYeMy / oyemy HeT?

6. Kakoif s13bIK / sI3bIKM BbI HCIIOJIB3YETE, KOIJIa YUUTE CTYIE€HTOB HOBOH JIEKCUKE?

7. Kakoii s13bIK / SI3BIKM BBI UCTIOJIB3yeTe MPH 00yUEHUH yJaIIuXCsi HOBOW TpaMMaTHKE?

8. Uto BbI TymMaeTe 00 UCIOIb30BAHUY YUAILIMMUCS IPYTUX SI3BIKOB BO BpeMs 3aHATHI?

9. Cuuraere AU Bbl, YTO HUCIIOJIB30BAHHME JAPYTUX S3bIKOB, TAKUX KaK Ka3aXCKU WM
PYCCKHI, OTPULIATENBHO WM TOJOKUTENIBHO BIMAET HA MPOLIECCH U3YUYEHNUS U NPENOIaBaHUs
aHTJIMICKOTO si3bIKa? [louemy?

10. Kak ncnonp3oBaHue JIPYTUX SI3BIKOB (Ka3aXCKOTO / PYCCKOTO MJIM JIPYTHX) MOXKET
MOBJIMATDH Ha MPOIECC N3YUEHUS U MIPENogaBaHus aHTJIMICKOTO A3bIKa?

11. ITomyuaere 11 Bel MHCTPYKIIMH WIIM IOPYYEHHUS OT PYKOBOCTBA IIKOJIbI KACATEIBHO
MCIIOJIb30BAaHUs PYCCKOTO (Ka3aXCKOTr0) 3bIKOB HA YPOKaX aHIJIMHCKOTO KaK HHOCTPAHHOTO?

12. YUro Bel nymaere 00 MCIIONB30BaHMM HA YPOKaxX AaHIVIMHCKOTO SI3bIKa TOJBKO
AHTJIMHCKOTO s3bIKa?

13. Bel MokeTe MpOaHaIU3UPOBaTh U OTBETUTH KaKasl pOJIb Y POJHOTO S3bIKA A3bIKA
CTYIEHTOB (pyCCKHM, Ka3axCKuUi) B IIpollecce M3yYEHUs AaHIJIMIICKOro fA3blKa Kak
MHOCTpPaHHOT0?

14. DBbIBAalOT M y YYEHUKOB TPYJHOCTH C NOHMMAaHUEM MaTepHalla Ha aHTJIMICKOM
A3bIKE M YTO BB fenaere, 4ToObl TOMOYB UM MOHSTH ATOT MaTepuan’?

15. Xotenu 651 Bl 106aBUTH 4TO-TO OT cebs?
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Cyx0art )KypHaJbl

Cyx0ar yakbIThl:

Kyn:

OTKi3y *epi:

3eprreymi: AxmeroBa Muapa
Myme: myme

1. Ci3 e3iHi3/iH MeJaroruKanbIK TKIPUOCHI3 Typasibl alThII OepiHi3IIi.

2. OkxymbLiapra Kail Tuige (TUiaepae) jkaHa MaTepuaiabl TyciHaipeci3 / kaHa
MaTepUaIMEeH TaHbICTHIPACHI3?

3. Okymibutapra »aHa MaTepHalbl TYCIHIIPY Ke3iHAe Keilip akmapaTThl TYCIHIIPY
YIIIiH Ci3 Ka3aK HeMece OpbIC TUIIEpiH (0acka TiT) KoJgaHackl3 6a?

4. Oxyuisliap opeic HEMece Ka3ak TuliHae (b6acka Tinjae) cypakrap Koiica, Kail Tinme
xayarn Oepeci3?

5. ChIHBINTAFRI TATKbUIAY Ke31H/AE OKYIIBLIAPIbIH OPBIC HEMece Ka3ak TuAepiH (backa
TLIJI1) KOJIIaHFaH Ke3/ie ¢i3 03 MiKipiHi3ai Oinaipeci3 Oe sxoHe Here / Here onai emec?

6. Oxympliapra aHa JEKCHUKaHbl YHpeTy OapbIChlHIA C13 KaHmail Tuiml / Tinaepal
KOJ1J1aHaChI3?

7. OkyumbUlapra >KaHa TpaMMaTHKaHbl OKBITYAa i3 KaHmah Tinal / Tiigepai
KOJ1J1aHaChI3?

8. OxymbutapiblH cabak GapbichiHa 0acKa TUIAEPAl KOJIIaHybl Typajibl He oiylaiichIz?

9. Ci3ain olbIHBBIIA, OacKa TUIAEP/Il, MBICAJIBI, Ka3aK HEMECE OPBIC TUIAEPIH KOJIAaHy
aFBUIIIBIH TiJIIH OKBITY MEH OKBITY MPOIIECTEePiHE KaFbIMChI3 HEMECE JKaFbIMIBI dCep eTel et
oitnaricei3 0a? Henikren?

10. backa Tinaepai Konaany (Ka3ak / opblc HeMece 0acKanapbl) aFbUIIIBIH TUTIH OKBITY
MEH OKBITY IPOIIECiHe Kajlail ocep €Tyl MyMKiH?

11. [leren Tini cabarbl peTiH/IE aFbUIIIBIH TUTIHETT OpbIC (Ka3aK) TUIAEPiH Maiijananyra
KaTBICThI MEKTEI OaCIIBIIBIFBIHAH HYCKAY HEMECE HYCKAYJIBbIK anachi3 6a?

12. AFpUTIIBIH TiTi cabaFbIH/IA TEK aFbUIIIBIH T1TIH KOJIAaHY Typalibl He OMIaichI3?

13. AFBUIIIBIH TUTIH IIET TUII PETIHAE OKBITY YAEPICIHJIE CTYACHTTEPIIH aHa Tiii (OpsIC,
Ka3aK) peJii KaHJal eKeHiH Tajujar, xayarn oepe anacblz 6a?

14. Oxyubliap aFbUILIBIH TUTIHAE MaTepUabl TYCIHYI€ KUBIHIBIK KOpe Me JKoHE Ci3
oJlapra MaTepHalbl TYCIHY YUIIH He icTeici3?

15. ©3iHi3neH OipaeHe KOCKBIHBI3 Kene Me?
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Appendix B

INFORMED CONSENT FORM

Practitioners’ views on translanguaging in Kazakhstani EFL classrooms.

DESCRIPTION: You are invited to participate in a research study exploring the
teachers’ views on the use of the first language of students (Russian or Kazakh) in their
classrooms. You will be asked to participate in an online one-on-one interview with the
researcher. The interview will consist of approximately 15 questions in English, Russian or
Kazakh languages depending on your preference. If you express your agreement, the interview
will be tape-recorded. Your name, name of the school and any personal information will be
anonymous in all stages of the study and in all documents, including electronic files and the
study itself. All the collected data and recordings will be kept on the personal lap top of the
researcher, which will be protected by the password and kept in the special secured box with a
password. All written and printed documents, including consent forms, will be kept in the
special secured box.

TIME INVOLVEMENT: Your participation will take approximately 40-45 minutes.

RISKS AND BENEFITS: The risks associated with this study are very minimal, because
all the personal data of the participants and their identity will be anonymized and kept
confidential in a safe place accessible only for the researcher. The interview will not cause any
psychological discomfort or harm to the participants and will be conducted in an open and
friendly manner. The time of the interviews will be negotiated with the participants beforehand,
so it doesn’t affect the participants’ engagement at work.

Although there are no directs benefits of the study, the research can be beneficial to
teachers who get an opportunity to share their views and opinions, it may bring food for thought
to the practitioners and motivate them to be engaged in the scientific research. Teachers’

views will contribute to the development of the research in Kazakhstan. Your decision
whether or not to participate in this study will not affect your employment.

PARTICIPANT’S RIGHTS: If you have read this form and have decided to participate
in this project, please understand your participation is voluntary and you have the right to
withdraw your consent or discontinue participation at any time without penalty or loss of
benefits to which you are otherwise entitled. The alternative is not to participate. You have the
right to refuse to answer particular questions. The results of this research study may be presented
at scientific or professional meetings or published in scientific journals.

CONTACT INFORMATION:

Questions: If you have any questions, concerns or complaints about this research, its
procedures, risks and benefits, contact the Master’s Thesis Supervisor for this student work,
Associate Professor Xabier San Isidro at xabier.sanisidro@nu.edu.kz

Independent Contact: If you are not satisfied with how this study is being conducted, or
if you have any concerns, complaints, or general questions about the research or your rights as
a  participant, please contact  the NUGSE Research Committee  at
gse_researchcommittee@nu.edu.kz

Please sign this consent from if you agree to participate in this study.

* [ have carefully read the information provided;

* [ have been given full information regarding the purpose and procedures of the study;
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* [ understand how the data collected will be used, and that any confidential information
will be seen only by the researchers and will not be revealed to anyone else;

* [ understand that I am free to withdraw from the study at any time without giving a
reason;

 With full knowledge of all foregoing, I agree, of my own free will, to participate in this
study.

Signature: Date:
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®OPMA NTHOOPMALIMOHHOI'O COI'JIACUA

B3rnsapl OpakTHKYOIIMX CIEHMAIMCTOB Ha HCIOJBb30BAHHWE TPAHCIMHIBH3MA Ha
YPOKax aHIIMKUCKOro sA3bIka B Kazaxcrane

OIIMCAHME: Bbl npurnamensl OpUHITH y4acTUE B MCCIEAOBAHUU IO H3YYEHHIO
B3[JII0B U MHEHUM Yy4YWTENEH AaHIVIMMCKOrO sA3bIKa HA HCIIOJIB30BAHME POJHOIO S3bIKa
(pyccKoro Wi Ka3axcKoro) Ha ypoKax aHTJIMHACKOTO s13bIka. BaM OyneT mpennoKeHo MPUHSTh
y4acTHe B MHAMBUYalIbHOM OHJIAH HHTEPBbIO, KOTOPOE OyIET IPOBEACHO C UCCIIE0BATENIEM.
[TpuMepHOE KONIMYECTBO BOIPOCOB B MHTEPBbIO — 15, Bbl MO)keTe MpOMTH MHTEPBHIO Ha
PYCCKOM, Ka3axCKOM, aHIJIMMCKOM s3blke 1o Bamewmy sxenanmro. C Bamero cornmacus,
MHTEPBBIO OyIeT 3amucaHo Ha ayauo-ycTpoilcTBo. Bamie nMmsi, Ha3BaHHE IIKOJIBI, a TaKXkKe
nro6as Bama nuunas mHpopmanus OyAeT aHOHMMHOW Ha J1I000M 3Tale MCCIeJOBaHUS U BO
BCEX JIOKyMEHTaX, BKIIIOYasi AJIEKTpOHHBIE (ailmbl m camo uccienoBanue. Bes coOpaHHas
uHpopMaLus M ayAMO3alucH OyAyT XpaHUTbCS B JIMYHOM KOMIIBIOTEpPE HCCIIEI0BaTes,
KOTOpBI Oyner 3amuineH napojeMm. Kommprorep OyaeT HaXOAUTHCS B CIIEHUAIBHOM SIIHKE,
3alMIEHHOM NapojeM. Bee pacrieyaraHHble JOKYMEHTHI, BKIII04ast popMbl HHPOPMALTMOHHOTO
cornacus OyayT XpaHUTHCS B CHELUATIBHOM SIILUKE, 3aLIUIIEHHOM [1apoJIeM.

BPEMS YUACTUS: Bame yuactue norpedyer okono 40-45 MUHYT.

PUCKU U ITPEUMYIIECTBA:

Pucku, cBs3aHHBIE C HMCCIIEJOBAaHMEM OYEHb MHHMMAIbHBI, TaK Kak BCS JIMYHAS
UH(POpPMAaLKs YYACTHUKOB UCCIIEOBAHMS M UX JINYHOCTH OyIyT CKPBITHI U OYAYT XpaHUTHCS B
0€e30I1acHOM MecTe, TOCTYITHOM TOJIBKO JJIs MccienoBarens. IHTepBbIo He MOBJIeYeT 3a co00i
Heyn00CTBa TCUXOJIOTMYECKOT0 XapakTepa, TaKkKe Kak M yiep0a yJyacTHHKaM HMHTEPBBIO.
WuTepBbio OyaeT mpoBOIUTHCS B OTKPBITON U Jpykeckoil ¢opme. Bpems uHTepBbiO Oyaer
00roBOpPEHO C YYaCTHUKAMHM 3apaHee, C LeNIbl0 HE OTBJIEKAaTh YYACTHUKOB OT UX paOOTHI.

He cMoTps Ha TO, YTO HMCCIIEJOBAHME HE NPHUHOCUT IPSMBIE BBITOAbl YYaCTHHKAM,
UCCJIEJOBAaHUE MO3BOJIUT MPAKTUKYIOLIUM CIIeHUaINCcTaM (YUUTENSAM) MOAEIUTHCS B3I 1aMU
U MHEHHEM, a TaKK€ MOXET CMOTHMBHPOBATh MX 3aHUMAThCSl HAYYHBIM HCCIEJOBAaHHEM.
Barmsiael yuuTeneil BHeCYT HEOLCHHMMBINM BKJIAJ B pa3Buthe KazaxcraHckod Hayku. Bamre
pellIeHne O corjacuu MO0 0TKa3e B y4aCTUM HUKAKUM 00pa3oM He nmoBnusieT Ha Bamry pabory.

I[TPABA YUACTHHKOB: Ecnu Bbl npountanu JaHHY0 GOpMYy M PEUIMINA NPUHSATH
ydacTue B JJaHHOM HCCJEIOBaHMHM, BBl NOJDKHBI NOHMMaTh, 4To Bamie yuyactue sBisercs
T0OpOBOJIBHBIM M YTO Y Bac ecTh mpaBo 0TO3BaTh CBOE COIJIaCHE WJIM MPEKPATUTh y4acTHE B
mro6oe Bpemsi 0e3 mTpadHbIX CaHKIMKA M 0e3 MOTepU COLMAIBHOrO IMakeTa, KOTopblii Bam
IIPEIOCTaBIsIN. B KauecTBe albTepHAaTUBBI MOKHO HE y4acTBOBAaTh B MccieloBaHMU. Takxke
Bb1 umeeTe npaBo He OTBe4aTh HAa Kakue-11M00 BOpockl. Pe3yiabTaThl JaHHOTO MCCIIEI0BaHUs
MOTYT OBITh IIPEJICTABICHBI MM OMYOJIUKOBAHbBI B HAYYHBIX UM MPO(ECCHOHATBHBIX LIENSX.

KOHTAKTHAA MTHOOPMALIMA:

Bonpocsr: Ecnu y Bac ecte Bonmpochl, 3aMedaHusi WK Kajo0bl 10 MOBOAY JaHHOTO
HCCJIEIOBaHMs, TPOLEAYPHI €0 MPOBEIEHUS, PUCKOB U IIPEUMYIIIECTB, BbI MOXeTe cBA3aThCS €
PYKOBOJUTENSIM Marucrepckoro Te3uca wuccneponarens: Jlouent, Xabier San Isidro
xabier.sanisidro@nu.edu.kz

He3aBucumble koHTakThl: Eciim Bbl He yJOBIIETBOPEHBI NPOBEACHHEM JIaHHOTO
UCCIIIOBaHMsl, eciii y Bac BO3HMKIM Kakue-InOo mpoOiaeMbl, »KajoObl MM BONPOCH, Bl
mMoxete cBsa3atbesi ¢ Komurerom MccnenoBanuii Breicieit konsr O6pa3oBanus Hazap6aes
YHuBepcUTETa, OTIPABUB MHCHMO Ha 3JICKTPOHHBIH aapec gse_researchcommittee@nu.edu.kz
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[Toxanyiicta, MOANMUIINATE JIaHHYIO ¢GopMmy, eciu Bbl coriacHsl y4yacTBOBaTh B
UCCIICJOBaHHH.

* S1 BHUMATENBHO U3YYWII IPEJCTABICHHYIO HH(DOPMAIIHIO;

* MHe npeocTaBuIy NOJIHYH HH(MOPMALUIO O LENsAX U NPOLEaype UCCIeT0BaHMS;

* Sl nonumaro, Kak OyAyT MCIOJB30BAHBI COOpPAHHBIC TAHHBIC, M YTO JTOCTYII K JIFOOOH
KOH(pHIeHIIMATbHON UH(OpMAIMK OYAET UMETh TOJIbKO UCCIIE0BATENb;

* 5l moHmMmaro, 4To BHpaBe B JIOO0H MOMEHT OTKa3aThCs OT y4acTHS B JIaHHOM
UCcleIoBaHUU 6€3 00bsACHEHUS IPUYMH;

* C IOJIHBIM OCO3HaHHEM BCEr'O BBIIIEU3JIOKEHHOTO 51 COIVIACEH NPUHATH y4acTHE B
UCCJIEIOBAaHUU 110 COOCTBEHHOM BOJIE.

IHomnuce: Jara:
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3EPTTEY ) K¥MbICHI KEJICIMIHIH AKITAPATTBIK ®OPMACHI

AFBUIIIBIH TiTIH ST TUJT PETIHE OTETIH Ka3aKCTaHABIK CHIHBITITAPIAFBI TUT aybICybIHA
MYFaJIIMIECPAIH KO3KapacTapbl

CUITATTAMA: Ci3 oxymslapAbIy chIHbITapbIHAa Oipinmi Tinaepin (Kasak nemece
OpbIc) KoNAaHybIHA MYFATIMIEP/IIH KO3KapachlH aHbIKTayFa OarbITTaJIFaH 3epTTEy KYMbICHIHA
KaThICyFa INAKbIppUIbIN  OTHIpCch3. Ci3  3eprreymiMeH oOHiaiH Oerme-Oer cyxOaTka
makpIpbuiach3. Cyx0ar mamameH 15 cypakTaH Typajbl KoHE CypakTap Ci3[iH KajlaybIHbI3Fa
OaillaHBICTHI aFBUIIIBIH, OPBIC HEMEce Ka3ak TUIACepiHIAe KOWBUIATHIH Oonaisl. Erep ci3
KeNmiciMiHI3al OepceHi3, cyxOar ayamo jka3z0ara KaspUiblll aibiHaAbl. CI3diH eCIMiHI3,
MEKTEeOIHI3/IIH araybl J>KOHE Ke3 KeJIreH J>KEKe akmapaT 3epTTey JKYMBICHIHBIH OapibIK
caTbUIapbIHJA JKOHE OapiblK KyXKaTTapla, JIEKTpOoHAbl (ailnaapnaa, 3epTTey >KYMbICHIHBIH
©3iH/Ie A€ KachIpblH O0o0janel. bapiblK JKUHAIFaH MOJIMETTEp JKOHE ayauo kazdanap
3epTTEYLIIHIH KYNUs Co30€H KOpFrallFfaH eKe KOMIIbIOTEPIH/E JKOHE KYNHS Ce3 OpHATbUIFaH
apHaiibl MamkKaaa cakrajblHalubel. bapiblk jkas0amra jxoHe Oachlll MIBIFAPBUIFAH KYKaTTap,
3epTTey )KYMBICHIHBIH KeliciM (popManapbIMeH Koca apHaiibl KOPFaJIFaH IarKaja CaKTaablHa/Ibl.

OTKI3UIETIH YAKBITHI: Ci3nig KateiCybIHBI3 IIaMaMeH 40-45 MUHYT yaKbITBIHBI3IbI
ayajpl.

3EPTTEY XK¥MBICBIHA KATBICY JIbIH KAVYIIITEPI MEH
APTBIKIIBIJIBIKTAPBI: Bapnblk KaTbICyHIbUIApABIH JKEKE MOIIMETTEpl JKAaCBIPBIH HKOHE
3epTTeylIire FaHa KOJ JKETIMJI, Kayilci3 jKepae CaKTaJaThlH OOJNFaHIBIKTaH, 3epTTey
YKYMBICBIHBIH KayinTi 00Jly BIKTUMaAbIFbl eTe TeMeH. Cyx0aT KaThICylIblIapFa emKaHail
MICUXOJIOTHSUIBIK BIHFAHUCBI3IBIK TYFBI30alIbl HEMece 3USHBIH THT130€H/l, KepiCiHIle, alllbIK
XKOHE epkiH MoHepae okyprizineni. CyxOaT yakpIThl KaThICyIIbUIApMEH —aJbIH-ajia
TaJIKBUIAHA/IbI, COHJBIKTAH JKYMBIC YaKbIThIHA KaTap KeIMEHIi.

3epTTey KYMBIChIHA KaThICYBIHBI3/IbIH TiKeJIeH apThIKIIBIIBIKTAphl O0IMaca /1, 3epTTey
JKYMBICBI ©3 OIJIapbIMEH >KOHE Ke3KapacTapbIMEH OeJliceTiH MyFajiMiepre *aHa uiesuiapra
JKOJ allIblll, FBUIBIMH 3€pTTEy JKYMBICTApblHA KbI3BIFYIIBIIBIKTAPEIH OATYbl MYMKIH.
MyranimMaepaiH Ke3kapactapbl KazakcTaHmarbl 3epTTe€y KYMBICTAPbIH JaMBITY OarbITBIHIA
naiiganel 6onaapl. Ci3fiH Kabbuiay HEMece KaTbicyaH 0ac TapTy Typaibl MIEHIMIHI3 Ci3IiH
YKYMBICHIHBI3Fa EIIKAH/IAal ocep eTIen Ii.

KATBICYIIBI K¥KBIKTAPBI: Erep Ci3 OepinreH (opMaMeH TaHBICHIN, 3epTTEy
’KYMBICbIHA KaThICyFa MIemiM KaObuigacaHbl3, Ci3[iH KaThICYBIHBI3 €pIKTI TYyplle €KEHIH
xa0apraiimMb13. COHBIMEH KaTap, KaJlaFaH yaKbITTa albINIIyJl TeJIeMel jKoHe Ci3/iH 9JIeyMETTIK
KEHUTIKTEepiHI3Ie el KecipiH TUT130el 3epTTey *KYMBIChIHA KaThICY Typasbl KeJiCIMIHI3 1 Kepi
KaliTapyFa HeMece TOKTaTyFa KYKbIFBIHBI3 0ap. 3epTTey KYMBICHIHA MYJIZIEM KaThICTIaybIHBI3Fa
Jla TOJBIK KYKBIFBIHBI3 O0ap. Connaii-ak, Kanaail na Oip cypakrapra skayan OepMeyiHi3re Je
ob6nen Oomambl. bBynm 3epTrTey JKYMBICBIHBIH HOTHIKENIEpl aKaJeMHUsIIBIK HeMece Kocion
MakcaTTap/a 0acrnara YChIHBIITYbl HEMECE IIbIFapbUIybl MYMKIH.

BAMJIAHBIC AKITAPATAI:

CypaxkrapbiHbi3: Erep sxypri3unin OTBIpFaH 3epTTey *KYMBICBIHBIH HPOIECi,KayIi MeH
apTHIKUIBUIBIKTAPEl TypaJibl CYparblHbI3 HEMece IIaFbIMbIHBI3 OoJica, Keneci OaiimaHbIC
KypaiJapbl apKbUIbl  3€pTTEYIIiHIH MAarucTpibIK Te3uci OOMBbIHIIA  KETeKIIiCIMEeH
xabapiacysiHbI3Fa 6omaabl. Associate Professor Xabier San Isidro, xabier.sanisidro@nu.edu.kz

JIEPBEC BAWJIAHBIC AKIIAPATTAPEIL: Erep Gepinren 3eprrey KYMBICHIHEIH
KYprizulylMeH KaHaraTTaHOAacaHbI3 HEMECE CYpaKTapblHbI3 O€H IMaFbIMAAphIHBI3 0OoJica,
Hazap6aeB Yuusepcuteti Xoraps! binim 6epy mexTeOiniH 3eprrey KoMuTtetiMen kepceTiiaren
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OaiimaHpIC Kypajaapbl apKbUIBl XabapiiacybIHbI3Fa OO0Naabl: dSJCKTPOHJIBIK IOIMITAMEH
gse_researchcommittee@nu.edu.kz.

3epTTey KYMBICBIHA KaThICYFa KeNiCiMiHI3Al OepceHi3, OepiireH ¢opmara Koi
KOIOBIHBI3/IbI CYpaiiMBbI3.

* Men Oepinres ¢popmMaMeH MYKUST TaHBICTHIM;

* MaraH 3epTTey JKYMBICHIHBIH MaKcaTbl MEH OHBIH INPOLEAYPAChl KAWBIHIA TOJBIK
aKrmapar Oepiii;

 )KunakranraH akmapar IeH KYITUs MOJIIMETTEepre TeK 3epTTEYIiHIH 631He KODKEeTIMII
YKOHE MAJIIM OOJIATBIHBIH TOJBIK TYCIHEMIH;

* MeH Ke3 KereH yakbITTa CIIKAHIai TYCIHIKTEMECi3 3epTTey KYMBICHIHA KaThICyJaH
0ac TapTybiMa OOJATHIHBIH TYCIHEMIH;

* MeH JKoFaphiJia aTalbIll ©TKEH aKMapaTThl CaHaj bl TypJe KaObLIAaIl, OChl 3EPTTEY
YKYMBICBIHA KaTBICYFa 63 KeliciMiMIi OepeMiH.

Kosnsr: Kyni:
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Appendix C
Transcription Sample of Interview 1

Introduction of the research by the researcher and instructions about the interview.

Interviewer: Could you please share your teaching experience?

Participant 1: Ok. | am an English teacher at gymnasium .... and I have been teaching
for 20 years. At first, | taught in the primary school, but now | work at secondary school.

Interviewer: Aha. Ok. Excellent. Good. | am very excited, | am very impressed.

Interviewer: So, what languages do you use when explaining, introducing a new material
to the students?

Participant 1: Ah.. I try to use English most time of the lessons, but sometimes | use
Russian. For example, when students don’t understand anything or ehh they have problems at
the lesson with understanding or with their behavior.

Interviewer: OK. So, use it to deal with the behavior, right. Do you use Russian to clarify
information when explaining a new material? Actually, you’ve mentioned that yeah... But again
to clarify, to make them understand better?

Participant 1: Yes. Sometimes | use Russian language. For example: when | try to
explain difficult grammar material, and students don’t understand how to translate the sentence
with, for example: present perfect tense or something else... And when we work with
vocabulary, sometimes | try to give them synonyms, pictures or try to give definitions but when
they don’t understand the meaning of the word, I can translate it from English into Russian.

Interviewer: Ok, all right. So you use translation. All right, excellent. In what language
to the students’ questions if they ask them in Russian, for instance. Yes, sometimes they do ask
you questions in Russian, but in what language do you try to respond to them? Reply to them?

Participant 1: Yes, they usually ask questions in Russian (smiling), not in English.
Sometimes I try to answer in English, but if they don’t understand, I answer in Russian. When
students are little, for example, fifth grade, sixth grade, I answer in Russian. But, for example,
for students in the ninth grade, at first, I try to answer the questions in English. If they don’t
understand me, | can answer in Russian.

Interviewer: Ok, excellent, all right. The next question is: Do you make some remarks
or do you correct them, or do you say: “...this is wrong...” when students ask in Russian or
Kazakh? Maybe sometimes they use Kazakh as well during class discussions. Why and why
not?

Participant 1: (Smiling and giggling) They usually use Russian during discussions while
working in groups, for example. When | am standing near one group, they are speaking just
English, but the other groups are speaking Russian at the same time and | usually turn to them
and say: “Please, try to speak only English (Smiling and giggling)”.

Interviewer: All right, good, ok. So, you have mentioned that already and the question
is: What language(s) do you use to introduce a new vocabulary? You have said that with
vocabulary you usually try to help them using Russian, but introducing a new vocabulary do
you use English or other languages?

Participant 1: While introducing vocabulary | usually use English. English or maybe
pictures if it is nouns, for example, if they are nouns (correcting herself).

Interviewer: Ok. Great. And what languages do you use when teaching new grammar?
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Participant 1: If grammar is not very difficult, I use English language to explain it. When
grammar is difficult, is not difficult, it is easy... oh, sorry. When grammar is difficult, I use
Russian of course. When grammar is easy, I use English. But if they don’t understand, I can use
Russian, it is not a problem.

Interviewer: All right, excellent, very good. So, very interesting question now yeah: How
do you feel about students’ use of other languages during the class? How do you personally
feel?

Participant 1: When they use Russian language, for example?

Interviewer: Yes, when they use Russian or Kazakh or any other language?

Participant 1: I don’t feel anything bad (smiling and giggling), but I would like students
to speak English in my lessons because it is the only chance for them to speak English, for some
of them. If they don’t go to different English clubs, they can speak only at our lessons. So, I
think it is a chance for them to speak English.

Interviewer: So, do you think that the use of other languages like Russian or Kazakh
impact negatively or it impacts positively on the learning and teaching processes of English?

Participant 1: I don’t think it’s negative, because sometimes it helps them to understand
clearly some information, to help their partner, for example, if the partner doesn’t understand
anything at the lesson. It is not a problem if they help each other in their own language. While
working groups some students can translate something for the other students to help them to
understand. It’s good.

Interviewer: Ok. And are there instructions from school management which you receive
concerning the use of Russian or Kazakh during English lessons?

Participant 1: No, we don’t have such instructions.

Interviewer: Ok, good. What do you think about using only English during English as a
Foreign Language class?

Participant 1: If the students are excellent (giggling) and they can speak English
perfectly, understand everything, it is great. But we don’t have such classes with only perfect
students.

Interviewer: Ok, all right. Good. Could you think of a role of the students’ mother tongue
in the lessons of English. What | mean is: the role of Russian and Kazakh, the main role of it
during the class?

Participant 1: When they speak mainly in Russian and mainly in Kazakh?

Interviewer: No, just the use of these languages, the role of it for you as a teacher.

Participant 1: I am sorry; I don’t understand your questions.

Interviewer: Ok, yeah. What | mean is when you personally use Russian, how do you
see the role of it in general? How do you see the role of Russian language in the class? Yeah in
English class?

Participant 1: Russian for students is a native language, so it can help them understand
information, to understand the grammar forms, the meaning of the words. To understand the
difference between languages, between their own language and a foreign language. It’s very
important to understand some differences.

Interviewer: Yes, sure mhm, ok. So, you mean it is a helping tool yeah? Helping
equipment for students?

Participant 1: Yes.

Interviewer: | have two more questions and that would be all, ok? So the next question
is: Do students face challenges in understanding materials in English? And which way do you
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support students? When they receive materials only in English yeah what challenges do they
get, what difficulties do they face?

Participant 1: Yes, sometimes they do not understand the meaning of the word, the
meaning of the sentences, how to translate the grammar structure, for example. First, I try to
understand in English, of course, use, for example, timelines, explaining the grammar; use some
examples and when they don’t understand I try to use examples from their own language, from
Russian. It helps them understand the structure, the meaning of the word or the translation of
the sentence.

Interviewer: OK, very good. And the last question is: Is there anything you personally
want to share maybe, I don’t know would like to share. Just overall to this topic, maybe your
general opinion.

Participant 1: Yes, some years ago we thought that we should use just only English
language in our lessons and if it is just English — it is a perfect lesson when students don’t speak
Russian or Kazakh, just speak English. But I think that some students understand nothing during
the lesson, but they raise their hands, they read something but don’t understand what they read,
they write something, copy from the blackboard, but they don’t understand what they are writing
and it’s not a good idea to use just English language. If teacher sees that students don’t
understand something, the teacher should give them explanation or translation maybe in their
own language. For example, when we give some students difficult words, we try to give
definitions, synonyms, pictures, but some students can understand the meaning of the word, but
other students can think of other words and don’t know how to translate these words. Then we
ask students: “Could you please translate this in your own language?”” Then we can see whether
they understand the meaning correctly or not. So, I think we should use own language. Some
years ago | was on CELTA course in Ust-Kamenogorsk and our trainer, he was from Britain
said us during the teaching practice: “Oh, why don’t you translate this into your own language?
It’s so easy and it takes so little time, but you try to understand the word in English again and
again and they don’t understand. Please, translate it to them”. Then I agree. Yes.



