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Abstract

Kazakhstan faces teacher shortages and teacher attrition, despite government efforts to
increase the prestige of the teaching profession. High teacher attrition rates for novice
teachers are attributed to the lack of support available, which can be addressed by the
provision of mentoring programs. However, there is a lack of knowledge about mentoring
programs for novice teachers in the context of Kazakhstan. The purpose of this study is to
explore the components of mentoring programs for novice teachers through the main
stakeholders’ experiences and attitudes in Kazakhstani mainstream schools.

This qualitative study used semi-structured individual and focus group interviews to
collect data from 21 participants at two sites. Sites and participants were recruited using
purposeful sampling and the collected data were analyzed using thematic analysis. The study
presents the mentoring programs purposes, organization, structure, and main stakeholders'
relationships derived from the experiences and attitudes of three types of participants: school
administrators responsible for a mentoring program, mentors, and novice teachers as
mentees.

The findings revealed that mentoring offers professional guidance to mentees who are
actively involved in the process. There are formal and informal mentoring types co-existing
in schools which use a variety of mentoring approaches. Mentors were allocated based on
years of teaching experience and evidence of continuous professional development. No
training was provided for the role. The content of the mentoring programs was flexible to
meet the needs of mentees, but with a common focus on teaching and bureaucratic issues.
Mentors provided feedback rather than assessment of mentees. The study makes
recommendations for policymakers and school administrators about the addition of formal
mentor training and the content of mentoring programs.

Keywords: mentoring program, mentoring novice teachers, mentors, Kazakhstan
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Anjaarna

Kazakcran MmyraiiiM MaMaH/ABIFBIHBIH O€/IENiH apTTHIPY JKOHIHAET1 YKIMETTIH KYII-
XKIirepiHe KapaMacTaH, MyFaTIMICP/IiH JKETICIIeyiHE KOHE OJIap IbIH CAPKBLTYbIHA TaIl OOJIBIIT
oteIp. XKaHaman O6acTaraH MyFaliMIEpAIH KOCINTEH KETYiHIH )KOFapbl KOPCETKIMTepi
TOIIMIepITiK OaF1apiiaMachlH YChIHY apKBUTBI IICTITUTY1 MYMKIH KOJI )KETIMII KOJIJIay IbIH
YKOKTBIFBIMEH TYCIHAIpineal. Anaiina, KazakctaH KOHTEKCIHE Kac MyFalliMIepre apHaIFaH
ToIMrepItik OarapiaManapsl Typajibl OUTIMHIH keTicrieyuriiri 6ap. byn 3eprreynin
MaKcaThl JKac MyFallIMJIEpre apHAJIFaH TOIMTEpIIiK OaraapiiaManapablH KOMIOHEHTTEPIH
Kazakcrannarsl xanmsl OuTiM OepeTiH MEeKTeNTepAeri HeT13r1 My el TapanTapablH
TOXKIpHOECi MEH KO3KapacTaphl apKBIIBI 3€PTTEY OOJIBIT TaOBIIAIbI.

Bbyn camansl 3epTTeyae eki Mekrente 21 KaTbICYIIBIIaH AEPEKTEP/Il )KUHAY YIIIH
KapThUIal KYpbUIBIMbI )KeKe jKoHEe (POKYC-TONTHIK CyX0aT KOJAAHbUIIBI. MeKTenTep MeH
KaTBICYIIIBLJIAp MAKCATTHI IPIKTEY/1 KOJIAAHY apKbUIbl TEPLUTII, aJl )KHHAJFaH MAJIIMETTEP
TaKbIPBINITHIK TAJIAAYAbI KOJIJIaHY apKbLIbl TalIaHIbl. 3epTTEyae TIIIMIEPIIIK
OarapiiamManapblH MaKcaTTapbl, KATBICYITBUIAPIBIH VI TYPIHIH - TOIIMIEpIIiK
OarapiiaMachiHa XKayar OepeTiH MEKTEI OKIMIILIIT, TOIMIepIIep KoHe KaHadaH KeIreH
MyFaTIMJIED - TOKIPUOECi MEH KapbIM-KaThIHACBIHA HETI3/IETCH HEeT13T1 My eli
TapanTapAblH YHBIMAACTHIPBUTYHI, KYPBUIBIMBI )KOHE KaphIM-KaThIHACKI KOPCETLITEH.

Hotmwxkenep TomiMrepitik mporecke OeJICeH/ I KaThICaThIH jKac MyFaliMIepre Kocion
OarpIT-O0araap OepeTiHiH KopceTTi. TomMrepiKTiH SpTYpIi TOCUIAEPIH KOITaHATHIH
MEKTeNnTep/ie TOMIMIEpIIIKTIH KaTap KYpeTiH pecMH xkoHe Oelipecmu Typaepi Oap. Tonim
Oepyuiiiep Ko KbULIBIK OKBITY TOXKIpHOeci MeH Y3/IIKCi3 KociOu JamMyIbIH JoJesi HeTi31H,1e
yiectipinai. bys pen yiniH emkanaai oKpITy xKypriziimeres. TomiMrepiik
OarapaamManapblHbIH Ma3MYHBI TOJIIMIepIepAiH KaKETTUTIKTepiH KaHaFaTTaHAbIpyFa UKeM/li

0071161, OipaK OKBITY MEH OIOPOKPATHSUIBIK Maceneepre Kom koHuT Oemninail. Tomimrepiep
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Kac MamaHapra Oara emec, Kepi Oaitnansic 6epai. 3epTreye cascaTkepiaep MEH MEKTEel
OKIMIIIUIEpIHE TOMIMTepIIep i PECMU TalbIHAAYIbI KOCY JKOHE TAIIMIEPIIiK
OaFgapaMachIHBIH Ma3MYHBI TYpaJIbl YCHIHBICTAp Oepiieti.

Tyuiin co30ep: TomiMrepItik OaraapiaaMacsl, Kac MyFaIIMAEPIIH ToIIMrepiepi,

tamimrepiiep, Kazakcran
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AHHOTAIUSA

Ka3zaxcran crajikuBaercs ¢ HEXBaTKOW yYHUTENIEH U UX UCTOLEHUEM, HECMOTPsI Ha
YCHJIHSI IPABUTEIHCTBA IO MOBHIICHUIO TIPECTHXA podeccun yuanTens. Beicokne
MOKA3aTeN BHIOBITHS HAUMHAIOIINX YYUTEeH U3 npodeccru 00BICHIIOTCS OTCYTCTBHEM
JOCTYIHOM NOJJEPKKHU, KOTOpasi MOXKET OBbITh pellieHa IyTeM IPEJOCTaBIECHUS IPOTpaMM
HacTaBHUYecTBAa. OHAKO CYLIECTBYET HEAOCTATOK 3HAHUM O MporpaMmax HaCTaBHUYECTBA
JUIS HAUMHAOIMX yuuTelied B KoHTekeTe Kasaxcrana. Llenbro JaHHOTO uccieaoBaHust
SIBJISIETCS M3Y4YE€HUE KOMIIOHEHTOB MPOTpaMM HAaCTaBHUYECTBA JJIs1 HAUMHAIOIINUX YUUTEIeH
Yyepes OMBIT U OTHOIIEHUE OCHOBHBIX 3aMHTEPECOBAHHBIX CTOPOH B Ka3aXCTAHCKUX
00111€00pa30BaTEIBHBIX MIKOJIAX.

B sTOM KauecTBEHHOM HCCIIeI0BaHUU HCTIOIb30BAMCH NOMYCTPYKTYPUPOBAaHHbBIE
WHIUBUAYaJIbHbBIE U (OKYC-TPYIIOBbIE HHTEPBBIO AJIsi cOOpa NaHHBIX OT 21 ydacTHHKA HA
JIBYX y4acTKaxX. YUacTKU U YYaCTHUKHU ObUTM HaOpaHbI C UCIIOJIb30BAHUEM
[eJICHANTPaBJICHHOM BRIOOPKH, a COOpaHHBIC JaHHBIC OBLTH MPOaHATM3UPOBAHBI C
MCII0JIb30BAHMEM TEMAaTUUYECKOTO aHalu3a. B uccienoBanuu npeacTaBieHbl HEIU IPOrpaMm
HACTaBHUYECTBA, OpraHU3allysl, CTPYKTypa U B3aMMOOTHOIICHUS OCHOBHBIX
3aMHTEPECOBAHHBIX CTOPOH, OCHOBAHHBIE HA OIBITE U OTHOILIECHUSAX TPEX TUIIOB YUaCTHUKOB:
aJIMMHHUCTPATOPOB IIKOJI, OTBETCTBEHHBIX 32 IPOrpaMMy HACTABHUYECTBA, HACTABHUKOB U
HAYMHAIOIIUX YYUTEJIeH B KAUeCTBE MOAONEUHBIX.

Pe3ynbTarhl nokazanu, 4T0 HACTABHUYECTBO MpeaiaraeT npodeccuoHaIbHOoe
PYKOBOJICTBO ITOJOIEYHBIM, KOTOPBIE AKTUBHO Y4acTBYIOT B nporecce. CylecTByroT
(dbopmanbHbIe U HEPOPMAIIbHBIE TUIIHI HACTABHUYECTBA, COCYILIECTBYIOIINE B IIIKOJAX,
KOTOpBIE UCIIOJIB3YIOT PA3IMYHBIC MTOAX0 bl HaCTaBHUYECTBA. HacTaBHUKM OBLITH
pacrpeeneHbl Ha OCHOBAaHUM MHOTOJIETHETO OMBITA MPENOJaBaHUs U CBUIETEILCTB

HEMPEepbIBHOTO MPO(eCcCHOHATBHOTO pa3BUTHs. [ 3T0i posu oOyyeHue He TPOBOAUIIOCH.
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CopneprkaHue mporpaMM HaCTaBHUYECTBA ObLIO THOKUM JIJIs YI0OBJIETBOPEHUS MOTPEOHOCTEH
MIOJIOTIEYHBIX, HO C OOIIMM aKIIEHTOM Ha MPEIoIaBaHue U OI0OPOKpaTUYECKHE MPOOIEMBI.
HacraBHuku npenocraBuiiv 0OpaTHYIO CBSI3b, a HE OLIEHKY MTOA0IEYHbIX. B nccnenoBanumn
JA0TCsl PEKOMEHJAlMK JUIsl IOJIUTUKOB U aIMUHUCTPATOPOB LIKOJI O JOOABIECHUU
(opMasIbHOM TTOTOTOBKH HACTABHUKOB M COJICPYKAHUU MIPOTPaMM HAaCTaBHUYECTBA.
Knrouegwvie cnoga: mporpaMma HaCTaBHUYECTBA, HACTABHUYECTBO HAYMHAKOIINX

y4uTeNel, HacTaBHUKH, Ka3axcran
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Chapter 1: Introduction

1.1. Introduction

In many countries, since the late 1980s, there has been growing attention to the
impact of mentoring programs with almost all studies affirming a positive influence on the
reduction of teacher attrition (DeAngelis, Wall, & Che, 2013), increased teacher retention
(Parker, 2010), reduced teacher shortages and teacher turnover (Ingersoll, 2001). These
studies have explored various types of mentoring programs and the components which
directly affect the effectiveness of the program and satisfaction of the practitioners.

This chapter will present the problem statement of the study, the purpose of the
research, the research questions, the significance of the study, and an outline of the thesis.

1.2. Problem Statement

Teacher shortages present a challenging issue for many countries (Ingersoll, 2001)
and teacher outflow is recognized as an international problem (Organisation for Economic
Co-operation and Development (OECD), 2005). Each year there is a growing demand for
teachers in Kazakhstani schools. In 2014, the teacher deficit was 2994 which was higher by
918 compared to 2013 (Ministry of Education and Science of the Republic of Kazakhstan &
National Academy of Education named after I. Altynsarin [MOES RK & NAE], 2015). In
2018, there were 5267 teacher vacancies which increased by 315 teachers over the previous
year (Ministry of Education and Science of the Republic of Kazakhstan & JSC “Information
and Analytical Center” [MOES RK & JSC IAC], 2019). Despite students enrolling in teacher
education courses, graduates do not enter schools because of the low prestige of the
profession (MoES RK & NAE, 2015). Thus, the number of retired teachers working in
schools is increasing (OECD, 2005). Furthermore, most of the newly enrolled teachers leave

their profession shortly after they are engaged in the process. In Kazakhstan, novice teachers
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comprised about 40% of the teachers who left schools in 2018 (MoES RK & JSC IAC,
2019).

The beginning period of the profession for novice teachers is considered as the most
challenging and one of the reasons for leaving the profession is a lack of support during this
time (Clark, 2012; Ingersoll & Smith, 2004; Wayne, Youngs, & Fleischman, 2005).
According to Ingersoll and Strong (2011) skills and knowledge taken from preservice
preparation seems insufficient to succeed in a job and the OECD (2018) reports the need for
an increase in the quality of Kazakhstani preservice preparation. Consequently, new teachers
require additional help through, mentoring programs.

The Kazakhstan education system’s concept of mentoring is a legacy from the Soviet
Union; however, mentoring is not common in all schools. The implementation of mentoring
depends on the initiative of the school administration to assign a veteran teacher as a mentor
for a novice teacher (Kadyrova, 2017). Based on the Ministry of Education and Science
(MoES), a mentoring program for novice teachers should include the following phases:
adaptation, self-learning, self-reflecting and self-evaluating (OECD, 2014).

A review of the literature reveals that mentoring can have a variety of components
such as mentoring type (Desimone et al. 2012; Johnson & Birkeland, 2003; Nottingham,
Mazerolle, & Barrett, 2017), approach (Bynum, 2015; Du & Wang, 2017; Roff, 2012),
duration (Carver & Feiman-Nemser, 2009; Wayne et al., 2005), intensity (Brannon et al.,
2009; Polikoff, Desimone, Porter, & Hochberg, 2015), content (Good & Bennett, 2006;
Kadji-Beltran, Zachariou, Liarakou, & Flogaitis, 2014), and nature of the relationships (Hadi
& Rudiyanto, 2017; Hudson, 2016) which can shape each mentoring program. Moreover,
these components seem to affect the effectiveness of the mentoring program and satisfaction

of the participants.
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According to the OECD (2014) report, there is a lack of available information about
mentoring for novice teachers in Kazakhstan. In particular, little is known about
organizational and structural characteristics of mentoring in schools. Moreover, there is a
lack of clarity about the provision of appropriate mentors which directly affects the quality of
the mentoring process (Kajs et al., 2002; Polikoff et al., 2001). Exploring existing mentoring
programs for novice teachers in Kazakhstani schools will be an initial step in addressing the
issue of teacher shortages, by focusing on the development of novice teachers through
mentoring. Additional knowledge about the characteristics of mentoring and its components
may close the gap in knowledge about Kazakhstani mentoring by providing information
about effective components and identifying ways to improve mentoring programs for
Kazakhstani novice teachers.

1.3. Purpose of the Study

The purpose of this qualitative study is to explore the components of mentoring
programs for novice teachers through the main stakeholders’ experiences and attitudes in
Kazakhstani mainstream schools. In this study, the main stakeholders are considered to be
novice teachers, assigned mentors, and school administrators responsible for the mentoring
program. A mentoring program will be defined as a support system for newly employed
teachers provided by the school administration, where experienced teachers are assigned to
assist the induction and professional development of a novice teacher. Novice teachers will
be defined as teachers with no more than three years of teaching experience (Paula &
Grinfelde, 2018).

1.4. Research Questions:

The main research question for this study is: What are the experiences and attitudes of
the main stakeholders towards mentoring programs for novice teachers in Kazakhstani

mainstream schools?
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The research will be guided by the following sub-questions:

1. How do stakeholders understand the purpose of mentoring program for novice
teachers?

2. How do stakeholders describe the organization and structure of a mentoring
program for novice teachers?

3. What are the relationships of main stakeholders involved in a mentoring program
for novice teachers?

1.5. Significance of the Study

Locally, this study is beneficial for the school members such as administrators,
mentors and novice teachers as they will gain knowledge about the various components of
mentoring and will be able to improve their mentoring programs by considering the effective
components. Understanding of the mentoring program components will facilitate reshaping
of mentoring programs where school administrators reconsider mentoring types and
approaches, mentor-mentee matching, and mentor selection. Mentors and mentees may
reconsider mentoring content, meeting frequency, and mentor-mentee relationship.

The research topic is significant for policymakers as it can address Kazakhstan's goal
of “attracting, developing, and retaining teachers” (OECD, 2014, p. 164). An in-depth
understanding and description of mentoring programs from main stakeholders’ perspectives
can reveal valuable knowledge for Kazakhstani policymakers to improve current mentoring
program. The results of this study present a framework of mentoring components in
Kazakhstani mainstream schools within the framework of existing scholarly literature. This
framework can be used to consider effective and missed components of a mentoring program
for novice teachers. Improved mentor programs can reduce attrition of young teachers that in

turn may improve the retention of novice teachers in Kazakhstani schools.



MENTORING PROGRAMS FOR NOVICE TEACHERS 5

Globally, this study results will contribute to the existing body of knowledge about
mentoring programs for novice teachers. In particular, the study is valuable in terms of filling
the gaps in the literature about mentoring programs for novice teachers in Kazakhstani
mainstream schools.

1.6. Outline of the Thesis

This thesis consists of five chapters. The first chapter (Introduction) presents the
problem statement, the purpose of the study, the research questions and the significance of
the research.

The second chapter (Literature Review) provides a review of previous studies related
to mentoring programs for novice teachers. It includes three main sections, where the purpose
of mentoring programs, the organization of mentoring programs, and the structure of
mentoring programs are widely discussed. Further, it presents the conceptual framework of
this study adopted from Wood and Stanulis’ (2009) quality induction program which shows
the main components of mentoring.

The third chapter (Methodology) describes the position and role of the researcher,
research design, sites and participant recruitment, data collection procedure, data analysis,
ethical issues, and measures of research quality.

The fourth chapter (Findings and Discussions) presents the main findings of the study
through themes supported with participant data. These findings are discussed according to
conceptual framework and literature review of this study.

The final chapter (Conclusion) includes a summary of the main findings of the study,
recommendations, limitations of the study and implications for further research, and

summary of the entire thesis.
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Chapter 2: Literature Review

2.1. Introduction

The purpose of this study is to explore the purpose, organization, structure, and
relationships within mentoring programs for novice teachers through the main stakeholders’
experiences and attitudes in Kazakhstani mainstream schools. This chapter presents a review
of the literature relevant to this study in four sections. The first section reviews studies
regarding mentoring program goals for novice teachers. The second section identifies
organizational aspects of mentoring programs for novice teachers. The following section
reviews studies concerning structural characteristics of mentoring programs for novice
teachers. The fourth section reviews literature related to relationships in mentoring programs
for novice teachers. Finally, the conceptual framework of this study is presented.

2.2. The Purpose of Mentoring Programs

There are broad definitions of mentoring. Petrovska, Sivevska, Popeska, and Runceva
(2018) define mentoring as an interactive process with two levels of people involved in the
process. The workplace purposefully appoints an expert colleague to provide support in
achieving the goals of the workplace. Further, Sullivan (2014) defines mentoring as a process
where ““ an older and more experienced mentor ... helps shape and guide the career of a
younger and less experienced individual known as the mentee” (p.72).

Mentoring processes can differ in complexity, based on the purpose of the program.
The simplest forms of mentoring are a type of induction, introducing the novice teacher to the
school culture, including staff and curriculum, in order to welcome newcomers (Bland,
Church, & Luo, 2014; Brannon et al., 2009). Complex processes focus on educating novice
teachers to enhance personal and professional development (lancu-Haddad & Oplatka,

2009).
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2.2.1. The school administration role. From the perspective of the school, as an
organisation, mentoring that assists with the induction of new graduates can assist their
socialisation into the organisation. According to Warsame and Valles (2018), providing
school support can close the gaps from the pre-service preparation. Support can be initiated
by the school administrators by providing them with mentors to avoid teacher attrition
(Ingersoll, 2011).

School administrators are responsible for controlling the mentoring process by setting
the goals, timelines, and indicators of success (Du & Wang, 2017). Brock and Hope (1999)
believe that a school administrator has to be equally active as a mentor in the mentoring
process. They emphasize a school administrator’s role in embedding novice teachers to the
school culture and Hope (1999) notes that the frequent interactions of a school administrator
provides professional development for novice teachers in many ways (as cited in Lambeth,
2012). Mentees value the involvement of the school administration in the process, increasing
novice teachers’ confidence and reinforcing their significance as professionals in the school
(Tillman, 2005). Nevertheless, Ganser (2002) believes that school administrators have to
concede authority to the mentor in the mentoring process. He suggests avoiding interference
to the mentoring process, thus supporting the role of mentor and respecting a mentor-mentee
relationship.

2.2.2. Type of support. All definitions of mentoring stress its purpose in the
provision of support for novice teachers. However, studies reveal that different types of
support are significant to the novice teacher. Authors differently name support types, but
overall two categories have emerged from the literature. The first type is work related
support, called career, professional, or pedagogical support. The second type is concerned

with a novice teacher’s well-being, called emotional or psychosocial support.
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Kram (1985) classifies mentoring functions into career and psychosocial support.
Career support addresses professional and instructional needs in order for a novice teacher to
perform a job (as cited in Israel, Kamman, McCray, & Sindelar, 2014). Gilles, Carrillo,
Wang, Stegall, and Bumgarner’s (2013) study of mentees' perception on mentoring provides
specific teaching functions of mentoring and categorizes it as pedagogical support. In
particular, it includes “teaching strategies, management strategies, team teaching,
observation, demonstration and/or modeling, helpful feedback about teaching, and guidance
with assessment” (p. 82). Similarly, Schatz-Oppenheimer’s (2017) study on mentors presents
a mentor function category labelled as professional support. She defines it as support inside
the classroom where the focus is on “practices, needs and problems encountered during
teaching” (p. 283).

Emotional support is equally important for novice teachers (Greiman, 2017; Israel et.
al, 2014; Parker, 2010; Schatz-Oppenheimer, 2017). Gilles et al. (2013) describe mentors'
emotional support for mentees as including “acceptance, confidence, dialogue, being listened
to” and creating a trustful environment” (p. 81) which is similar to Kram’s (1985)
psychosocial support.

Kram (1985) states that psychosocial support increases a novice teacher’s job
efficiency (as cited in lancu-Haddad & Oplatka, 2009). Gilles et al. (2013) prioritize
emotional support stating that it serves as a “gateway; it forms the foundation for other kinds
of support” (p. 84). Researchers believe that emotional support promotes the trust of mentees
to the mentors, where they are positive and willing to follow their mentors. Schatz-
Oppenheimer (2017) states that emotional support includes explanations to the novice teacher
about the significance of the profession. Parker (2010) states that mentees who have a high
degree of emotional support are more likely to remain in their position, compared with

mentees receiving less emotional support. Mentors note that emotional support is a complex
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issue requiring time (lancu-Haddad & Oplatka, 2009; Schatz-Oppenheimer, 2017). Greiman
(2017) reports that the mentee satisfaction level increases with the level of support provided,
both in the professional and psychosocial domains.

2.3. The Organization of Mentoring Programs

The organization of mentoring programs comprises functions before implementing
the mentoring program for novice teachers. Program organization includes deciding on the
mentoring type, the mentoring approach, and the criteria for mentor selection.

2.3.1. Types of mentoring programs. The literature presents two types of mentoring:
formal and informal. Formal mentoring refers to officially assigned mentors by the school
administration to assist novice teachers (Johnson & Birkeland, 2003, as cited in Desimone et
al., 2012; Smith & Ingersoll, 2004). Formal mentoring occurs in an organized way, where
goals and expectations are established with specific guidelines and both the mentor and
mentee are aware of their responsibilities (Nottingham et al., 2017). Formal mentoring works
best in enhancing professional development while Parker’s (2017) research shows that
mentees demand informal mentoring relationships where they receive more emotional
support.

The main consideration in formal mentoring is the matching of mentor with mentee
and one of the methods in getting maximum effect from mentoring is matching mentor and
mentee by the same subject (Desimone et al., 2012; Gagen & Bowie, 2005). According to
Parker (2010), mentees having mentors in the same building with the same subject are less
likely to abandon their occupation. In contrast, DeAngelis et al. (2013) claim that having a
mentor with the same teaching discipline does not have a direct effect on novice teachers
career intentions.

According to Johnson and Birkeland (2003), informal mentoring occurs when the

novice teacher personally selects a mentor to ask for help without anyone's designation (as
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cited in Desimone et al., 2012). Informal mentoring is less structured and more spontaneous,
where there is a lack of scheduled meetings, goals, and expectations. Despite these features,
studies suggest informal mentoring has benefits (Du & Wang, 2007; Ragins & Cotton, 1999).
For instance, Du and Wang’s (2017) study points out that informal mentoring covers “both
career and psychosocial functions” (p. 325). Correspondingly, Ragins and Cotton’s (1999)
study supports it, adding that novice teachers with informal mentors are more satisfied than
novice teachers with formal mentors. Furthermore, they describe the disadvantages of formal
mentoring as being short-term where mentoring occurs only for an assigned period, with less
mutual understanding and comfort in the mentor-mentee relationship, and less motivation as
both mentor and mentees have not personally selected their desired partners.

Mentees informally select mentors based on their skills, knowledge, and personality
(Cox, 2005) often aligned to similarities with their personality. According to Gagen and
Bowie (2005), one of the most effective types of matching between mentor and mentee
should be based on personality. However, Clutterbuck’s (1998) similarity and difference
model based on personality and experience suggests that the maximum similarity of
personality and the maximum similarity of experience lead to minimum learning (as cited in
Cox, 2005, p. 407).

Du and Wang (2017) recommend a hybrid model of mentoring, beginning with
informal mentoring and making it formal. Desimone et al. (2012) suggest informal mentoring
as part of a support system which will close the gaps of formal mentoring. In addition,
Bynum (2015) states that informal mentoring can be used when formal mentoring is not
possible. He introduces collaborative and peer mentoring as types of informal mentoring.

2.3.1.1. Mentor-mentee relationships. Relationships between mentors and mentees
have an impact on the effectiveness of the mentoring (Hadi & Rudiyanto, 2017) and in

promoting the mentoring process (Hudson, 2016). Hadi and Rudiyanto (2017) believe there



MENTORING PROGRAMS FOR NOVICE TEACHERS 11

are two types of mentor-mentee relationships, which are congenial and collegial, and both are
necessary for successful mentoring. According to Barth (2006), a relationship built on
personal issues is called congenial while a professional relationship is collegial. Barth (2016)
notes difficulties in achieving a congenial relationship between mentor and mentee (as cited
in Hadi & Rudiyanto, 2017). Hadi and Rudiyanto (2017) explain that mentors tend to be
formal in order to be professional and assume this will gain them more respect for their
professionalism.

Hudson’s (2016) study presents a model of forming mentor-mentee relationships
which consists of three concentric circles. In this model, professionalism is represented at the
outer layer, along with enthusiasm, expectations, and sharing information. The core attributes
include respect and trust where mentor-mentee interactions occur in “a supportive, friendly
and personally non-judgmental environment™ (pp. 39-40). The middle layer comprises
supportive, sharing practices and resources, and collaborative problem solving. Despite
indicating professionalism as a secondary issue, it is a necessary element in reaching the
mentoring outcomes.

2.3.2. Approaches of mentoring programs. The initial concept of mentoring was
developed as an individual approach, where one mentor is assigned to one mentee. However,
recently alternative models have been developed.

Parker (2010) and Roff (2012) state that mentoring should be individualised to
effectively support novice teachers in the first year. Nevertheless, Salleh and Tan (2013)
argue that a mentoring approach has to be aligned with the culture of the receivers and should
consider their context in order to be effective. Their study suggests the effectiveness of group
mentoring, where multiple mentees are present. Based on Salleh and Tan’s (2013) findings,
an individual mentoring approach cannot be practical in a collectivistic culture like China, as

they learn and work better as a group and they apply group mentoring, whereas group
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mentoring cannot be suitable for individualistic cultures. Furthermore, group mentoring can
provide a broader forum for novice teachers to discuss and share experiences (Good &
Bennett, 2006).

Multiple mentors may be more effective than a single mentor. According to Bynum
(2015), collaborative mentoring can comprise several mentors assigned to one mentee.
Mentees have flexibility and diversity in receiving support while mentors also reduce their
workload by sharing the responsibility. Based on Higgins and Kram (2001), multiple mentors
provide a mentee with developmental networks that improve knowledge and skills through
various perspectives and expertise (as cited in Xu & Payne, 2013). In the case of a single
mentor, one mentor has to satisfy all the needs of the mentee.

2.3.3. Mentor qualifications. There are various criteria for selecting mentors to a
mentoring program. Kajs (2002) claims that mentors are mainly appointed based on teaching
expertise and less attention is given to mentor personality, management and mentoring
methods in relation to the novice teacher. Kajs (2002) suggests considering criteria developed
by Zimpher and Rieger (2001) as minimum requirements for mentors. According to Zimpher
and Rieger’s (2001), prospective mentors: “(1) are seen as experts by peers; (2) have
demonstrated the ability to analyze their own teaching using a reflective process; and (3) are
willing to handle the many responsibilities associated with the mentoring role” (as cited in
Kajs, 2002, pp. 60-61).

Polikoff et al. (2015) present another way of assigning mentors where the focus is on
mentor’s “pedagogical knowledge, content knowledge, and ability to mentor adults”. They
justify these criteria, by stating the significance of “pedagogical knowledge” in improving
mentees’ best teaching methods, “content knowledge” based on the frequent needs of
mentees about the teaching subject, and “ability to mentor adults” affecting the success of the

mentoring (p. 80). Consideration of these mentor criteria are believed to be necessary so that
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mentors are ready for the position and produce better results in the mentoring process (Kajs.
2002; Polikoff, 2001).

Mentor preparation is significant in introducing the mentor role (Gagen & Bowie,
2005) and supporting mentors to be successful (Zimpher & Rieger, 2001). Some mentoring
programs offer special mentor training while others do not provide it. Many programs assign
experienced teachers as mentors without prior training. According to Gagen and Bowie
(2005), mentors acknowledge the requirement of training in order to better address the needs
of novice teachers. They emphasize the need to renew their pedagogy and learn modern
methods. Mentors mentioned the need for support and guidance in feeling comfortable and
competent during the process (Kadji-Beltran et al., 2014). Mentors performed better when
they knew what was expected from them (Gagen & Bowie, 2005). Garza, Ovando, and
Ramirez (2008) summarise the expectations novice teachers have of mentor-mentee
relationship: “development of a close professional working bond, teaching-centered
instructional leadership, guidance to navigate the administrative bureaucracy, and clear
communication between both parties” (p. 15). In addition, they want mentors to be “willing,
caring, ethical” (p. 17). The willingness of mentors is directly related to their motives for
becoming a mentor.

2.3.3.1. Mentor motivation. Prior studies classify different types of motives for
mentors. Woolfolk (2004) presents two main types of work motives: extrinsic and intrinsic.
Intrinsic motivation is based on the person's tendency “to seek for challenges, interest, and
personal growth in the job”, while extrinsic motives include “rewards and punishment such
as salary, financial incentives, promotion, and so forth” (as cited in Iancu-Haddad & Oplatka,
2009, p. 49). Furthermore, lancu-Hadda and Oplatka (2009) found both motives in mentors,
including altruistic motives where mentors desire to benefit mentees without any personal

gain.
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Ginkel, Verloop, and Denessen (2016) classify mentor motives as other-focused and
self-focused which is similar with Jansen, van Vuuren, and de Jong’s (2014) protege-based
and self-focused motives. Other-focused motives are based on the mentee and close to the
altruistic motives in sharing and helping others in creating professionals. Self-focused
motives are based on the mentor and similar to the intrinsic motives focusing on self-
development.

Along with self-focused and protege-focused motives, Janssen et al. (2014)
discovered three other types of motives. Organization-focused motives - aiming to benefit the
workplace, relationship-focused motives - seeking for mutual benefit, and unfocused motives
where mentors expressed their actions “without prior intentions to perform this behavior” (p.
271).

2.4. The Structure of Mentoring Programs

Mentoring program structure refers to the organisational details of the mentoring
program for novice teachers. Program structure includes the duration of mentoring, the
intensity of the program, the content, and assessment processes of novice teachers.

2.4.1. The duration of mentoring. Program duration is considered a significant
element affecting the effectiveness of mentoring (Kadji-Beltran et al., 2014) and influencing
the level of satisfaction in mentors and mentees (Greiman, 2007). The mentoring period for
novice teachers varies depending on the purpose of the program. For instance, as an induction
to the school environment it can last one day. Alternatively, it can be extended to weeks,
months, and years (Wayne et al., 2005).

Carver and Feiman-Nemser’s (2009) study analysed three different mentoring
programs in the United States, providing knowledge on the different length of mentoring
programs and their purpose. They present one year and two year mentoring programs for

novice teachers. According to Carver and Feiman-Nemser (2009), mentoring programs
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organized for one year are focused on “on-site support and guidance” for first year novice
teachers (p. 309). One-year mentoring provides initial preparation where support is daily and
assistance-based to develop novice teachers’ content and pedagogical knowledge inside the
classroom.

Some programs continue their support throughout the second year of novice teaching,
stating the significance of additional time for focusing on professional development. It is
suggested to extend a mentor-mentee relationship for at least two years (The Texas Teacher
Mentoring Advisory Committee, 2015 as cited in Warsame & Valles, 2018). According to
Carver and Feiman-Nemser (2009), the second year of mentoring is more about attendance of
novice teachers to various workshops and lectures to continue their professional
development.

2.4.2. The frequency of mentoring. Allocated time for collaboration of mentor and
mentee has an impact on the success of the mentoring program (Kadji-Beltran et al., 2014).
Womack-Wynne et al. 's (2011) research, which focused on the teacher’s perception of first-
year in the profession and mentoring, claim that the amount of time for collaboration is
essential for job satisfaction and the future development of novice teachers. The significance
of the meeting frequency and its influence can be seen by the practitioners' complaints
about lack of time for collaboration (Carol, Trigos, Yang, Jenny, & Barri, 2013; lancu-
Haddad & Oplatka, 2009; Roff, 2012). Carol et al. 's (2013) survey and Roff's (2012) case
study on mentees perceptions about a mentoring program revealed the unavailability of the
mentors and insufficient time spent with mentors as weak points of the program stated by
mentees.

According to Carol et al. (2013), the busyness of mentors with other school duties
made mentors unavailable in critical situations for novice teachers. Similarly, lancu-Hadda

and Oplatka (2009) and Kadji-Beltran et al. (2014) study results reveal mentors’ concerns
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over lack of time for arranging regular meetings with their mentees. There is already an
excessive workload in the teaching profession, so becoming a mentor means adding another
responsibility. Some of the programs try to reduce the workload by excluding mentors from
homeroom duties, giving time to the mentor for observing and reflecting on the teaching of
mentees (Carver & Feiman-Nemser, 2009), while others do not consider it.

Strictly scheduled mentoring meetings during school hours can occur weekly or
monthly. The advantage of this type of scheduled mentoring is that there is a time specifically
given for mentoring while other work can be rescheduled. Brannon et al.’s, (2009) study
points out that weekly meetings can become a “bit redundant and overwhelming”, without
clear purpose (p. 3). Mentees state that their needs can emerge in times when a meeting is not
set and at other times there is no need for the meeting time. Monthly meetings focused on
control of achievements and a list of specified topics to be discussed. Mentees found monthly
meetings really helpful as the topics were around their needs (Brannon et al., 2009).

The frequency of mentoring plays a role in the satisfaction of mentees where trust is
built through the time spent together between the mentor and mentee (Polikoff et al., 2015).

2.4.3. The content of mentoring. Adequately created and well-organized content for
mentoring programs can lead mentees to successfully cope with the issues they face. Many
studies investigated the main needs of novice teachers, in order to fulfil those needs and
prepare them to handle issues (Brannon et al., 2009; Good & Bennett, 2005; Lambeth, 2012).

Novice teachers commonly emphasise the content of the subject, while they are
inattentive to how students receive this knowledge (Gagen & Bowie, 2005). Kadji-Beltran et
al. (2014) claim that subject knowledge and knowledge of its delivery are two main pillars of
successful teaching. Hawkinson and Cannata (2009) emphasize both active learning and
content in order to have maximum effect from the mentoring frequency (as cited in Polikoff

et al., 2015, pp. 80-81.)
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The content of mentoring programs has been classified according to a variety of
categories. Darling-Hammond et al., (1999) classified teacher preparation topics into three
main categories: “knowledge about learners and learner, knowledge about curriculum and
teaching, and knowledge about context and foundations of education” (as cited in Lambeth,
2012, p. 8). Du & Wang (2017, p. 322) used the terms “pedagogical competence, procedural
aspect of teaching, and linguistic content knowledge”.

Good and Bennett (2006) present more specific topics acknowledged as important by
novice teachers: classroom management, lesson plan development, instructions to improve
writing skills, teacher evaluation. These are similar to the topics noted by Gordon and Maxey
(2000) who included professional duties such as managing, assessing, knowing and providing
student needs, receiving teaching resources, utilizing effective approaches, and adapting to
the teaching environment and role (as cited in Lambeth, 2012, p. 6).

In addition to professional knowledge, new teachers need to adapt to the school
environment. Novice teachers need to discover the rules of the organization. Du and Wang
(2017) call this the “tacit knowledge in a workplace” (p. 322). Their findings revealed that
novice teachers have to delve into the workplace routines because rules can be stated in one
way while the things have to be done in another way.

Novice teachers’ needs can vary based on their professional developmental stage so
listening to novice teachers is important in order to respond to their needs. According to
Bartell (2005), effective mentoring has to regard all the differences and requirements of
novice teachers (as cited in Lambeth, 2012). Learning is built on daily circumstances and
addressing the needs of mentees at these times is significant for mentees’ best understanding
(Kadji-Beltran et al., 2014). It is suggested that mentoring content should be flexible to be

effective and in accordance with novice teachers’ requirements (Lawy & Tedder, 2012).
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2.4.4. The assessment of mentees. Some mentoring programs include assessment of
novice teachers based on the teacher evaluation system used in the specific context. Carver
and Feiman-Nemser (2009) presents three types of assessment embedded in a mentoring
program for novice teachers. The first one is portfolio assessment where novice teachers
“select a unit of instruction around an essential concept in their subject area, engage students
in an exploration of that concept over several lessons, assess and reflect on students’ learning,
and reflect on their own teaching” (p. 304).

Another type is formative assessment of novice teachers, where the focus is on teacher
performance and students’ academic achievements. Mentees are not assessed in the first year
of mentoring as both portfolio and formative assessment are completed in the second year of
the mentoring program. The third type is ongoing assessment in a one year mentoring
program following the teaching standards.

In many mentoring programs, no formal assessment of mentees occurs. Instead, the
programs focus on providing only feedback to assist the development of the mentees.
Feedback is one of the crucial elements of the mentoring program for novice teachers (Range,
Duncan, & Hvidston, 2013; Rienbenbauer, Dreisiebner, & Stock, 2017). A mentor observes
mentee lessons’ and assesses mentee performance. For instance, Range et al. (2013) present
observations of novice teachers in three stages. “Pre-observation” includes lesson planning
with clear objectives. Then, “observation” of mentees' lessons for specific purposes such as
classroom management and student interactions. Later in the “post-observation” the mentee
gets “(a) reflective questioning, (b) constructive feedback, and (c¢) future growth” areas (pp.
49-51). In the Riebenbauer et al. (2017) study, mentors provide feedback for mentee “lesson
planning, in-classroom work, as well as on their contribution to general school-activities and
their teaching personality”. Mentees appreciate feedback received immediately after the

lesson observation (p. 63).



MENTORING PROGRAMS FOR NOVICE TEACHERS 19

2.5. Conceptual Framework

From the literature reviewed, a conceptual framework has been adopted from Wood
and Stanulis’ (2009) fourth-wave induction program components. Although Wood and
Stanulis’ model is specifically noted for induction, they refer to mentoring as a critical
component and for this reason, their model provides a relevant framework for this study.
Their study represents four different periods of induction programs which are called waves as
it is “appropriate for describing the historical ebb and flow (initiation and culmination) of
induction programs” (p. 2). They define quality teacher induction based on a “continuum of
learning-to-teach” (Feiman-Nemser, 2001), “conception of comprehensive induction”
(Britton, Paine, Pimm, & Raizen, 2003), and “quality mentoring framework™ (Odell and
Huling, 2000) (as cited in Wood & Stanulis, 2009, p. 3). Wood and Stanulis (2009) identified
nine main components of quality teacher induction presented in Table 1.

Table 1

Wood and Stanulis' (2009) quality induction program components

# Components Sub-components

Mentor selection

Mentor incentives

Matching novices and mentors
Mentor preparation

Mentor release or service delivery
models

Educative mentors’ preparation and
1 mentoring of novice teachers

Reflective inquiry and teaching practices
Systematic and structured observations
Developmentally appropriate professional
development

Formative teacher assessment

gl B~ W

Principal as novice teacher recruiter
Facilitator of site-based mentor
preparation and mentoring

Novice teacher advocate

Builder of a supportive school culture
for novice teachers

6 Administrators’ involvement in induction
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. i Novice teacher orientation
A school culture supportive of novice i .
7 Sanctioned time
teachers L .
Collegial interactions
g Program evaluation and/or research on
induction
9 A shared vision of knowledge, teaching,
and learning

This study classified Wood and Stanulis (2009) components with sub-components into
the three domains: (1) The mentor, (2) School support for novice teachers, and (3) The
mentoring program structure. The way these components have been drawn together to provide

a conceptual framework for this study is shown in Figure 1.

School Support

Mentor

Mentoring

for Novice
Teachers

Program

Structure

Mentor Incentives

Facilitator of Site-Based Mentor
Preparation and Mentoring

A shared vision of knowledge,
teaching, and learning

Mentor Release or Service
Delivery Models

Collegial Interactions

Systematic and
structured observations

Matching Novices and Mentors

Novice Teacher Orientation

Developmentally appropriate
professional development

Reflective inquiry and
Mentor Selection Sanctioned Time . q ry
teaching practices
| | I
. . Formative teacher
Mentor Preparation Novice Teacher Advocate
assessment

Builder of a supportive school
culture for novice teachers

Program evaluation and/
or research on induction

Novice Teacher Recruiter

Figure 1. A conceptual framework of this study adopted from Wood and Stanulis' (2009)

quality induction program components.
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The mentor domain comprises Wood and Stanulis’ (2009) component of “Educative
mentors’ preparation and mentoring of novice teachers” which includes five sub-components:
mentor incentives, mentor release or service delivery models, matching novices and mentors,
mentor selection, mentor preparation.

Two program components of Wood and Stanulis (2009), “Administrators’
involvement in induction” and “A school culture supportive of novice teachers”, are joined as
school support for novice teachers. “Administrators’ involvement in induction” has sub-
components of principal as novice teacher recruiter, facilitator of site-based mentor
preparation and mentoring, novice teacher advocate, and builder of a supportive school
culture for novice teachers. “A school culture supportive of novice teachers” includes novice
teacher orientation, sanctioned time, and collegial interactions.

Six remaining components of Wood and Stanulis (2009) are combined as the structure
of the mentoring program for novice teachers. Components in this domain are “A shared
vision of knowledge, teaching, and learning”, “Systematic and structured observations”,
“Developmentally appropriate professional development”, “Reflective inquiry and teaching
practices”, “Formative teacher assessment”, “Program evaluation and/ or research on
induction”.

The conceptual framework comprises the main components of the induction program
and within these components mentoring programs will be explored in Kazakhstani

mainstream schools.

2.6. Conclusion

This chapter discussed the empirical literature related to various aspects of mentoring
programs for novice teachers. Based on previous studies, it was revealed that there are
different components of mentoring which shape a mentoring program and this study

discusses mentoring components through purpose, organization, and structure of mentoring.
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Under the heading of mentoring purpose, the role of school administrators in mentoring and
types of support for novice teachers in a mentoring program were identified. The
organization of mentoring programs comprised types and approaches of mentoring which
lead to the consideration of mentor-mentee relationships. Another organizational
characteristic was provision of mentors where mentor qualification and mentor preparation
were discussed. Mentoring period, intensity, content, and assessment of mentees were
components linked to the structure of mentoring programs for novice teachers. The chapter
concluded with the conceptual framework of this study adopted from Wood and Stanulis’
(2009) quality induction program.

These mentoring components were revealed in an international context where there is
a gap in literature about mentoring programs in Kazakhstan. Thus, this study aims to explore
the mentoring programs for novice teachers in Kazakhstan mainstream schools through
considering various components stated in literature. The next chapter presents the

methodology of the study.
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Chapter 3: Methodology

3.1. Introduction

This chapter provides a rationale for the qualitative methodology of this study. The
aim of the study was to explore mentoring programs for novice teachers through the main
stakeholders’ experiences and attitudes. The research questions of this study sought to
describe, explore and discover the goals of people involved in mentoring programs and the
characteristics of the organization and structure of mentoring programs through the main
stakeholder’s experiences and attitudes. A qualitative approach suits the nature of this study
as it aims to develop a “deep understanding of the social setting or activity as viewed from
the perspectives of participants” (Bloomberg & Volpe, 2012, p. 27). This chapter presents the
design of the research study, the position and role of the researcher, the justification for the
selection of the research sites and participant recruitment, the data collection procedure, the
process of data analysis, ethical issues, and measures of research quality.

3.2. Research Design

An identification of the research paradigm is significant for the researcher as it frames
the research actions (Bhattacherjee, 2012; Glesne, 2011). The paradigm itself is defined by
the researcher's assumptions of “how we see the world” (ontology) and “how we study the
world” (epistemology) (Bhattacherjee, 2012, p.18). This qualitative study follows the
interpretivist paradigm where the goal is to understand human ideas, actions, and interactions
in the specific context (Glesne, 2011). Thus, the study seeks to understand mentoring
programs for novice teachers in Kazakhstani mainstream schools through the experiences and
attitudes of the main stakeholders who are novice teachers, mentors, and the school
administration.

The researcher's epistemological assumptions are subjective, with an understanding

that reality is “socially constructed and ever changing” (Bhattacherjee, 2012, p.19). Thus, this



MENTORING PROGRAMS FOR NOVICE TEACHERS 24

study examines the different perspectives of stakeholders involved in mentoring programs for
novice teachers because collaboratively they are the creators of the programs. Three groups
of stakeholders are involved in the study. This makes the view “varied and multiple” and
common for the interpretivist paradigm (Creswell, 2009, p. 8). Understanding several
perspectives from the same context can reveal the thoughts and actions of these social groups
(Glesne, 2011, p. 8). In the case of this study, the thoughts and actions of teachers (as
mentors and mentees) and administrators involved in school-based mentoring programs are
examined. Therefore, this research intended to understand mentoring programs for novice
teachers through three different social groups’ experiences and attitudes: administrators of
mentoring programs, the mentors and the mentees.

3.3. Role of the Researcher

An interpretivist study emphasizes the importance of the interpretation of the
researcher who actively interacts with participants. Consequently, this type of study requires
consideration of the researcher's role in it (Creswell, 2009).

The researcher is an employee of the “USTAZ” Professional Learning Centre which
is an educational organization aiming to enhance professional knowledge of teachers by
conducting various courses. In this role, the teacher interacts with a variety of schools and
teachers. The researcher’s position in the USTAZ” Professional Learning Centre assisted
with access to relevant sites. The center has a collaboration agreement with ten mainstream
schools of Nur-Sultan and the research sites were recruited within these ten schools being
convenient in accessibility and availability. However, the researcher is not employed within
any of the research sites, in order to prevent “backyard” research, which “compromises ...
the researcher's ability to disclose information and raises difficult power issues” (Creswell,

2009, p. 177). The researcher has not experienced a mentoring program and is not in the
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position of a novice teacher, mentor, or school administrator. This fact reduces chances of
bias and potentially incomplete and compromised interpretation of the data.

The researcher’s role involves interaction with previously unknown novice teachers,
mentors, and school administrators about a mentoring program in two school organisations
with which the researcher is familiar through her role in an external organisation.

3.4. Research Sites

A purposeful sampling strategy was used in selecting schools having criteria such as
being a mainstream school and having a mentoring program.

School site recruitment occurred firstly, by contacting the site gatekeepers who are the
school principals (see Appendix A for letter of invitation to school principals). The principals
were contacted via emails and phone calls. An appointment was made to introduce the study
and gain consent to access the site and permission to recruit participants. The study aimed to
include two mainstream schools from Nur-Sultan and the two schools first agreeing to be
involved in the research were selected for the research sites.

3.5. Participants

The target participants of the study are novice teachers, mentors, and school
administrators. The purposeful sampling is relevant for this qualitative study, where
participants are selected based on specific criteria in order to “get information-rich cases to
study in depth and learn a great deal about the issue” (Patton, as cited in Glesne, 2011, p. 44).
Thus, participants in each category were selected according to specific criteria. Novice
teacher selection was based on teaching experience (no more than three years) and being a
mentee with an assigned mentor. Teacher mentor needed to have an assigned mentee within
their first three years of teaching. School administrators had to be responsible for the
mentoring program inside the school. For the mentor and mentee participants, a maximal

variation sampling strategy was used to consider different potential influencing factors such
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as: gender, teaching subject, and for mentors, years of teaching experience (Creswell, 2012).
This participant selection strategy was helpful in exploring the multiple perspectives of
stakeholders across a substantial range of participants.

To recruit participants, the school principals were asked to organize a meeting with
teachers or allow the researcher to participate in a regular school meeting, where the
researcher could present the whole school with research information. VVolunteers were asked
to contact the researcher if they were interested in participating in the study. The study sought
to conduct individual and focus group interviews. Individual interviews were conducted with
school administrators, while focus group interviews were done with mentees and mentors
separately. The researcher presented volunteers with a research information sheet and a
consent form (see Appendix B for informed consent for focus group interview participants
and Appendix C for individual interview participants). In total, 21 participants were selected
for this study: nine novice teachers, ten mentors, and two school administrators.

3.6. Data Collection

The data were collected in two ways: the first one by conducting focus group
interviews separately with mentors and mentees (see Appendix D for focus group interview
questions for mentees and Appendix E for focus group interview questions for mentors). The
second one was by individual interviews with school administrators (see Appendix F for
individual interview questions for school administrators). For interpretivist research which
adopts a subjective approach, it is significant to talk with individuals who have broad
knowledge and experience about the research issue. Thus, this study used a focus group and
individual semi-structured interviews to “explore in detail the experiences, motives, and

opinions of others and learn to see the world from perspectives other than researchers”

(Rubin & Rubin, 2012, p. 3).
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Focus group interviews were held separately for one group of mentors and one group
of mentees in each school. In total four focus group sessions were conducted. The groups
were homogeneous in terms of position to allow a “free-flowing and relaxed conversation”.
Moreover, focus group interviews facilitate discussions, where participants can express their
multiple perspectives on the mentoring program freely (Glesne, 2011, p. 131). The focus
group sessions were held in schools and conducted in the Kazakh language. Each focus group
lasted about one hour and a half. All participants gave permission for the recording of the
session.

School administrators were interviewed individually to avoid authority influence on
other groups of participants. They are responsible for mentoring programs and have higher
positions than mentors and mentees. By conducting in-depth interviews, main stakeholders
revealed their experiences and attitudes towards mentoring programs. It was significant to
explore their views on the issue, as well as their interpretations, to answer the research
questions. In-depth interviewing helps the researcher to control the type of received
information, by asking specific questions and specifying personal information i usually
allows to get some important details (Creswell, 2012).

3.7. Data Collection Procedure

After receiving ethical approval from the Graduate School of Education Ethics
Review Committee, the researcher established contacts with site gatekeepers - school
principals. The informed consent form of the research was introduced to the school principals
and permission to conduct the research was confirmed. School principals were asked to
facilitate a meeting with teachers to disseminate the research information sheet and to enable
volunteers to contact the researcher. VVolunteers were introduced to the informed consent
form and an appropriate time, place and language for the interviews were discussed and

agreed upon. The day before the interview, the researcher contacted the participants to
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remind them about the interview and they were asked to send the signed consent form.
Interviews were conducted at a time, location, and language convenient for the participants.
The researcher conducted the interviews after establishing an open rapport with the
participants. The researcher used an interview protocol to make notes during the interview
and thanked the respondents at the end of the interview.

3.8. Data Analysis

Data analysis followed the steps of Rubin and Rubin (2012) which are: transcribing,
coding, sorting, summarizing, integrating, and generating. All the recorded interviews were
transcribed and then translated into English. All transcripts were de-identified to ensure the
confidentiality of the participants. The data was thoroughly read to get a “general sense of the
information” (Cresswell, 2012, p. 185). Based on the conceptual framework, developed form
the literature review, the main aspects of mentoring such as program purpose, organization,
structure, and mentor-mentee relationship were used to develop priori codes used in the
coding process.

Transcripts were coded with the researcher searching for themes and patterns in the
data (Glesne, 2011, p. 187). Thus, codes were sorted into categories and major themes were
revealed. Then, coded data was organised based on schools and within the school according
to the three different groups. The data was displayed in a summary table where constant case
comparison was used to see the differences and similarities in the two schools’ mentoring
program and in the participants of the mentoring program. Themes were analyzed and framed
according to the research questions. An inductive approach allowed for a thorough
investigation into separate data and the subsequent generation of a large and consolidated
picture (Creswell, 2012, p. 238). An audit trail is presented through a sample of a coded
transcript, a list of used codes, a data display, and themes in Appendix G.

3.9. Ethical Issues
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The study was conducted in accordance with the ethical standards and processes of
Nazarbayev University. In particular, this study protected “the rights of participants to
privacy, to reflect on and mitigate deceptive aspects of research, and to consider issues of
reciprocity” (Glesne, 2011, p. 172). However, participants' anonymity and even
confidentiality cannot be completely preserved due to the choice of data collection
instruments. Participation in this study was on a voluntary basis and participants were
provided with informed consent form. The level of confidentiality was explained to
individuals and focus group participants. Issues of confidentiality were explained to the
participants on the informed consent sheet.

By nature, confidentiality cannot be guaranteed in a focus group. Participants were
required to respect other focus group members' privacy, by not disclosing any content
discussed during the study. Focus group interviews were conducted in places, so that other
people outside the group could not identity them as being in the group or a participant.

As the three types of main stakeholders are linked to each other and there could be
issues of power and authority in the relationships, it was essential to preserve confidentiality
between the groups of participants. Participants were given pseudonyms to protect their
identities. No identifying information is included in this thesis. The collected data was
securely stored in a password protected computer. Five years after finishing the study, the
researcher will destroy the recorded interviews, emails, consent forms, all notes and
information about the participants.

Participants experienced only minimal risks, such as the loss of time from the
interviews. To address this issue, interviews were conducted at the most convenient time for
the interviewees. The researcher informed all participants about their rights not to answer any
questions they are not comfortable with and about their rights to withdraw at any time during

the interview or the study, without any penalty and harm.
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3.10. Measures of Research Quality

This study was designed to ensure that it addressed issues of quality in qualitative
research. Evaluation of qualitative research is based on a researcher’s evidence, on how
description and analysis align with reality of the case or participants (Bloomberg & Volpe,
2012). Trustworthiness of this research is considered by credibility, dependability, and
transferability criteria. Credibility was ensured by recording and taking notes throughout the
research process. Furthermore, by gaining information from various representatives, it
enhances the robustness of the final conclusions about the mentoring process. Referring to
dependability, data collection and data analysis procedures are interpreted thoroughly and in-
detail in this study and are available for review in the audit trail presented in Appendix G.
The context of the research sites and the background of participants is presented in rich
description in order to allow transferability.

3.11. Conclusion

This chapter presented and justified the methodology of the study. The study utilized
a qualitative interpretivist paradigm in exploring the components of mentoring programs in
Kazakhstani mainstream schools through the main stakeholders’ experiences and attitudes.
Two schools were selected by a purposeful selection process, where three groups of
participants were recruited by a maximal variation purposeful selection, with a total of 21
participants. Semi-structured individual and focus group interviews were the main tools for
the data collection. Thematic analysis was used in the process of data coding and categorizing
into themes. Finally, ethical considerations and measures of the research quality were

presented. The next chapter presents the findings with discussion.



MENTORING PROGRAMS FOR NOVICE TEACHERS 31

Chapter 4: Findings and Discussions

4.1. Introduction

This chapter presents the findings of this research study on the experiences and
attitudes of the main stakeholders towards a mentoring program for novice teachers in two
mainstream schools of Kazakhstan. The findings will be presented and then discussed in
relation to the literature and the research questions. Analysis of data from three groups of
stakeholders revealed four themes related to the following research questions: (1) How do
stakeholders understand the purpose of mentoring programs for novice teachers? (2) How do
stakeholders describe the organization and structure of a mentoring program for novice
teachers? (3) What are the relationships of main stakeholders involved in a mentoring
program for novice teachers? In this chapter the findings from 21 participants at two sites are
presented.

Wood and Stanulis’ (2009) induction program components were used as a conceptual
framework for this study. The findings of the study are grouped into the three following
themes: (1) Main stakeholders’ understanding of a mentoring program for novice teachers;
(2) Organization and structure of a mentoring program for novice teachers; (3) Main
stakeholders’ relationships. Each theme presents and discusses Wood and Stanulis (2009)
relevant components. This study classified nine induction program components of Wood and
Stanulis (2009) into three domains based on their relationship: (1) Mentor, (2) School support
for novice teachers, and (3) Mentoring program structure. Results of revealed mentoring
components of this study are presented within these domains at the end of this chapter.

4.2. Description of Sites and Participants

A summary of the participants is presented in Table 1. Participants consisted of ten
mentors, nine mentees and two school administrators. The data were collected from two

mainstream schools. Selected quotations from responses of participants are used as evidence
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to support the findings. Participants’ responses will be identified by their role in the

mentoring program and an assigned number. Sites will be referred to as School 1 and School

2.
Table 2
Participants and sites
Participant type School 1 School 2
School Administrator School Administrator 1 School Administrator 2
Mentors Mentor 1 Mentor 5
Mentor 2 Mentor 6
Mentor 3 Mentor 7
Mentor 4 Mentor 8
Mentor 9
Mentor 10
Mentees Mentee 1 Mentee 5
Mentee 2 Mentee 6
Mentee 3 Mentee 7
Mentee 4 Mentee 8
Mentee 9

Both sites are located in Nur-Sultan and considered as mainstream schools. Seven of
novice teachers were in the first year of teaching and two of them in the second year of
teaching profession. One out of nine novice teachers were male while eight of them females.
All mentors were females having more than 18 years of teaching experience. Both school
administrators are in the position of vice principal of scientific methodological department
who responsible for mentoring programs for novice teachers.

4.3. Main Stakeholders’ Understanding of the Purpose of Mentoring Programs for
Novice Teachers
In order to explore participants’ understanding of mentoring, it is necessary to look at

how they define mentoring processes. Thus, two sub-themes emerged: (1) Mentoring as
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professional guidance where a novice teacher has to be a self-learner and (2) Mentors
intrinsic and extrinsic motives.

4.3.1. Mentoring as professional guidance where a novice teacher is a self-
learner. Overall participants define mentoring using words such as “helping”, “teaching”,
“sharing” and “guiding” novice teachers. There is a clear alignment between mentors and
mentees in characterizing mentoring as a guiding process. For example, Mentor 3 mentions:
“In helping mentees, for example in lesson planning, we do not directly say what he or she
has to do” while Mentor 9 says: “They [mentees] have to try and [be] eager to learn by
themselves”. Thus, mentors avoid being prescriptive by seeking the mentee's opinions or
actions to promote self-learning. Mentees also point out that they do not perceive mentoring
as receiving prepared things, where mentors do the mentees’ jobs as Mentee 2 says: “Mentors
should only guide us, while we have to work further individually” and Mentee 7 states: “It is
not appropriate to expect everything from school, novice teacher[s] have to work
themselves”. They acknowledge that mentors have to provide only guidance, while the
responsibility for the work is with the mentees.

The guidance and help provided for novice teachers is specifically administrative and
pedagogical. For example, participants commented:

Sometimes regarding documentations which are unfamiliar for us. For example, when

we first saw an annual plan it was a problem to create it. (Mentee 6)

...you came to the new place, and you don't know many things as an example of

reports which you are doing for the first time, and in those conditions you ask the

mentor. (Mentee 4)

First of all, they encounter problems when they have to create annual and daily lesson

plans, they have problems with scheduling, how to divide lesson hours into terms, or
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where to put lesson hours when there are holidays. And in these cases, mentors have

to help novice teachers. (Mentor 7)

Furthermore, student work and assessment were added by School Administrator 1:
“classroom management like organizing students into the lesson, reports, assessments like
formative or summative. All these will be guided by the mentor”. Overall, all participants
view mentoring as focussed on help in a professional or pedagogical area.

Only one participant identified mentoring for emotional help:

At the beginning, the young specialist needs psychological support before

approaching the teaching methods... returning with another status. It means they are

coming with another perspective/vision so they first need psychological support. We
have to motivate them by saying that “You make the right choice of profession which
is great and you can do it” and then they will earn confidence so novice teachers are

like students. (Mentor 4)

Within the conceptual framework of this study, this sub-theme explores “A shared
vision of knowledge, teaching, and learning” component. Arends and Rigazio-DiGilio (2000)
highlights the mentor-mentee mutual understanding about the mentoring process (as cited in
Wood & Stanulis, 2009, p. 14). This study explored mentor-mentee mutual understanding of
mentoring as professional guidance where a novice teacher has to be a self-learner.

In this study, mentoring is defined as professional guidance for the mentee which is
consistent with Sullivan's (2014) mentor function as “helps shape and guide the career” of
mentee (p. 72). According to lancu-Haddad and Oplatka (2009) and Sivevska et al. (2018)
the mentoring is an interactive process of two levelled teachers, which is similar to the way
mentoring has been perceived in this study. Mentoring programs provide professional

assistance, as this study’s participants reported receiving guidance in pedagogical areas such
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as lesson and curriculum planning, assessment, and providing reports (Gilles et al., 2013;
Schatz-Oppenheimer, 2017).

Unlike other mentoring studies which have emphasized the significance of providing
emotional support for novice teachers (Gilles et al., 2013; Greiman, 2017; Israel et al., 2014;
Parker, 2010; Schatz-Oppenheimer, 2017), this study did not identify emotional support as a
significant component of mentoring of novice teachers. Interestingly, in this study only one
mentor mentioned emotional support while mentees did not reveal dissatisfaction about the
lack of emotional support. This can be related to the mentees’ understanding of mentoring as
professional guidance where mentee requirements are from mentors only in professional
areas.

4.3.2. Mentor motivation based on intrinsic and extrinsic motives. Acceptance of
the mentor position was voluntary in both schools. Mentors reported intrinsic motivations for
taking the position. Specifically, mentors noted the personal and professional satisfaction of
the role:

We gladly take this position because of trust. Even so, we are just happy to help

someone else by providing guidance to them. (Mentor 4)

| accept being a mentor with pleasure and we assume it as a great responsibility.

(Mentor 1)

Sometimes they [mentee] do things that you helped so greatly and you feel very

pleasured and happy. (Mentor 9)

These quotes demonstrate the positive feelings of mentors where they characterize mentoring
as a source of satisfaction.

Other frequently cited benefits include mentor’s learning from mentees. Mentor 1
notes: “Novice teachers always come with new things and I want to learn those new things

from them”. Mentor 9 says: “Sometimes we learn from novice teachers as they are modern”.



MENTORING PROGRAMS FOR NOVICE TEACHERS 36

This represents two-way learning where mentors gain modern perspectives from mentees.
Mentees are also aware of this two-way learning. Mentee 6 notes: “Some teachers ask to
teach new things, stating that we are young” and from Mentee 4: “They consider [us] as a
new generation and new perspectives and we use modern methods”. All stakeholders
mentioned the assistance provided by the mentees to the mentors in digital literacy. For
instance, Mentor 10 declares: “We have difficulties in computer programs while they can do
it very quickly” and Mentee 8 states: “we can give positive energy, new things like teaching
of new computer technologies”. In addition, School Administrator 1 highlights: “Novices
good at technology usage and they have a lot of great ideas”. Overall, mentors receive
advantages from the mentoring process, through learning from the mentees, especially with
digital technology.

Along with intrinsic motives, some participants reported altruistic motives, especially
their concern for mentees. Mentor 7 replies: “Because they are novices | help to avoid that
their weaknesses can be seen in front of the students”. This shows the mentor’s concern for
the professional identity of the teacher where she wants to avoid damaging the reputation of
the mentee. Likewise, Mentor 3 claims: “We will help them because they came to our school
and we also passed from that stage as being a novice teacher”. In this case, there is a sense of
common goal in having the same workplace and a sense of empathy in passing through the
same period.

There is a lack of extrinsic motivation, especially in the form of financial incentives
for mentors, as is highlighted by the following participants:

Some teachers refuse to be a mentor because of additional work without payment.

(School Administrator 2)

So far there has been no additional salary for being a mentor. (Mentor 7)
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There are no incentives for mentors, it is considered as additional social work.

(Mentor 1)

Therefore, extrinsic financial rewards are not motivational factors for the mentors. In fact, the
lack of any financial reward may be a disincentive for mentors. Nevertheless, there are other
extrinsic motivators to recognise the mentors’ services. School Administrator 1 says: “we
give to the mentors additional days off on holidays with the saving of salary”. School
Administrator 2 mentions: “we give additional days off in holidays and honour letters in
celebrations”. This was supported by Mentor 6 who states: “but on holidays they give some
days off”. In other words, mentors’ extrinsic motives comprised rewards in providing extra
holidays and honour certificates.

Mentor motives cover two components of the mentor domain in the conceptual
framework: “Mentor incentives” as a compensation for their function and “Mentor release or
service delivery model” as a given time for their function (Wood & Stanulis, 2009). In this
study, mentor incentives comprise additional day-offs in holidays and appreciation letters
from the school administration while Young (2007) suggests financial incentives to enhance
mentor participation (as cited in Wood & Stanulis, 2009, p. 6). Another incentive for mentors
can be stated as mentor’s learning from mentee. Learning contemporary practices and new
uses of technology can be compensation for a mentor's function. Regarding mentor release or
service delivery model, there is no special time for mentors to perform their functions as it is
complementary to the main job. Thus, in this study the identified model is the “no release
time” where mentors perform mentoring “additional to the full-time teaching” (Wood &
Stanulis, 2009, p.8).

Given the voluntary position of mentors in this study, it is important to understand
what drives mentors to take the position. All three types of motives described in prior studies

were evident in this study (lancu-Hadda & Oplatka, 2009; Woolfolk, 2004). Despite having
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some forms of extrinsic motives, mentors’ main motives were intrinsic and altruistic.
Intrinsic motives included mentor’s interest and personal growth in the program which is
similar to Woolfolk’s (2004) example of intrinsic motives. For instance, mentors reported
benefits of the program as mentees teach them technology issues. Furthermore, mentors
claim their help without any personal motives where they just help because they work in the
same school or because of having passed through this same period in the profession. This is
similar to lancu-Hadda and Oplatka’s (2009) study describing altruistic motives as “altruistic
desire to help a new teacher as a result of their own experiences as novices” (p. 59).

In conclusion, mentoring is about the provision of guidance which must be acted on
by the novice teachers as self-learners. Mentors have access to a limited range of extrinsic
incentives, like additional holidays and certificates. However, mentors are driven more by the
intrinsic motives of personal learning and altruistic motives of helping novice teachers.

4.4. Organization and Structure of Mentoring Programs for Novice Teachers

This section presents the findings about the organizational and structural
characteristics of the mentoring program for novice teachers evident in two different schools.
Figure 2 presents major differences and similarities in the organization and structure of the
mentoring program for novice teachers in each school. Both schools implement a formal
mentoring program type where a school officially assigns mentors for the novice teachers.
Nevertheless, the schools differ in their mentoring approach and mentor-mentee matching.
School 1 practices an individual approach, assigning one mentor for one novice teacher and
mentor-mentee matching based on the same teaching subject. School 2 uses a group
approach: there is a special platform of novice teachers and mentors are assigned to the group
based on teaching-oriented topics. Along with a formal mentoring type, both schools
comprise an informal mentoring type as novice teachers perceive other teachers as their

mentors as well. This in turn, leads to multiple mentoring approaches where there are more
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mentors for novice teachers.

School 1 School 2
vy
Mentoring Type Formal Mcntoring Informal Mcntoring Formal Mcntoring
Mentoring Approach Individual Mentoring Multiple Mentoring Group Mentoring

(the novice teacher platform)

\ ¢

Same teaching subject

Mentor-Mentee Matching Topic

Figure 2. Mentoring programs for novice teachers in School 1 and School 2

These findings are presented and then discussed within the five sub-themes: (1) Co-
existence of a formal and informal mentoring type with a multiple mentoring approach, (2)
Mentor qualifications based on teaching expertise and certificates of professional
development, (3) One year of mentoring program for novice teachers with active and passive
periods, (4) Flexible mentoring content based on novice teacher needs, and (5) Feedback as a
form of mentee assessment.

4.4.1. Co-existence of formal and informal mentoring types with multiple
mentoring approaches. Both schools practice formal mentoring where the school
administration officially assigns mentors to novice teachers. However, within the formal type
of mentoring, the schools differ in their mentoring approach.

School 1 provides novice teachers with mentors using an individual approach as
mentioned by the School Administrator 1: “We appoint mentors for the novice teacher as
soon as they fill e-portfolios. We call a mentor and introduce [mentor] to the mentee”. In this
approach, each novice teacher gets a personal mentor to work with individually. School 1

considers the same teaching subjects in matching mentors with mentees. From the
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perspective of School Administrator 1, matching mentor-mentee based on the same teaching
subject is necessary in helping novice teachers as she notes: “Of course [we match by the
same teaching subject], we look at the profession. Because how a mathematician can oversee
a biologist?”. Nevertheless, mentors argue that having the same subject does not affect the
process as Mentor 2 from School 1 reports: “It is not necessary to have the same subject
mentor as teaching approaches are the same everywhere”. Similarly mentees of School 1
support the insignificance of the subject matching as Mentee 1 says: “While conducting open
lesson I asked another teacher who has a different teaching subject”, while Mentee 3 states:
“T ask teachers who are personally close to me. No matter if we have the same teaching
subject or not”. The opinion that subject matching is not necessary is consistent with
stakeholders at School 2 where mentors are assigned based on topics.

School 2 contrasts with School 1, by having a group mentoring approach instead of an
individual assignment of mentors. School 2 uses a mentoring program within the Novice
Teacher Platform - a platform created by the school administration as a support place for
novice teachers where they professionally collaborate and communicate with each other for
organized events.

Novice teachers are supported by mentors assigned according to specific topics:

We have teachers who passed various courses so school administration allocates them

by topics. For example, one teacher responsible for effective teaching methods,

another one for assessment, third one for lesson planning and so on. We organized an
event where mentors were introduced to the novice teachers and we said that
depending on the questions [based on topics] they can ask these mentors. (School

Administrator 2)
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In other words, the novice teacher platform contains about 10 mentors who are identified by
their expertise in relation to specified by topics. Thus, mentees have access to multiple
mentors where they can interact with any mentor of their choice based on their needs.

Apart from a formal mentoring program, informal mentoring also occurs in both
schools. Almost all mentees stated that they have additional teachers whom they regularly
approach even if they are not officially their mentors. Mentee 4 says: “I teach English
language and here [English department] we have about 20 teachers. | can go to any of them
and they always help me and never refuse”, while Mentee 5 says: “there are also teachers
who are close to us, older teachers, experienced. Surely we are asking those teachers as well”.
Having informal mentors seems to foster mentee development:

| also have more than one mentor. There is a teacher who is named as a mentor and

looks at me, but I do not only take from that teacher, you should not look at the

experience of only one person for development. (Mentee 2)

In the same way, mentors believe that having multiple mentors is an effective way of
developing novice teachers. For instance, Mentor 4 says: “We also suggest novices to attend
other teachers’ lessons and get something useful”, whereas Mentor 10 says: “We suggest to
participate in other experienced teachers’ lessons so every subject every teacher can give
valuable things”. Thus, mentors encourage a multiple mentoring approach which leads
mentees to interact with other teachers and form an informal mentoring type.

The formal mentoring is facilitated by the school administrators, linking to the role of
“Facilitator of site-based mentor preparation and mentoring”. Besides, Wood’s (2005) “site-
based formal and informal ways in which novice teachers can interact with each other” is
similar to the Novice Teacher Platform (as cited in Wood & Stanulis, 2009, p. 11). One of the
components in the mentor domain is to consider “Matching novices and mentors” in creating

an effective mentoring program. Schools differ in the mentor-mentee matching. In School 1,
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mentor-mentee pairing is based on the same teaching subject, whereas in School 2 it is based
on topics. The mentoring approach identified a component of school support for novice
teachers where a multiple mentoring approach is seen as “Collegial interactions”.

Previous studies on organization of mentoring programs for novice teachers
categorize mentoring as formal or informal (Johnson & Birkeland, 2003, as cited in
Desimone, 2012; Nottingham et al., 2017; Smith & Ingersoll, 2004). This study’s results
align with these findings as both schools have formal and informal mentoring. Participants
reported that they formally assign mentors to help novice teachers and introduce them to the
mentees where both are aware of their responsibilities. This is consistent with the description
of formal mentoring by Nottingham et al. (2017). In addition, participants claim to receive
support from other teachers and consider them also as mentors, which is consistent with an
informal mentoring type mentioned in Johnson and Birkeland (2003, as cited in Desimone,
2012). In this case, novice teachers select teachers as their mentors personally without
someone's assignment. Studies state that informal mentoring is beneficial in terms of
covering both pedagogical and emotional support (Du & Wang, 2017) and mentee
satisfaction of the program (Ragins & Cotton, 1999). Participants highlighted that they feel
free to select close people to them as informal mentors. This is important for the provision
of emotional support with mentees choosing informal mentors based on personality (Cox,
2005).

Prior studies of formal mentoring support matching of mentor and mentee based on
the same teaching subject (Desimone et al.,2012; Parker, 2010). The results of the current
study are partially consistent with these studies as only one school considers matching
mentor-mentee by the same subject. Interestingly, another school lacks subject matching
alternatively allocating mentors based on educational topics. This can be related to the focus

of the school on teaching practice rather than subject content of the novice teachers.
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Another organizational characteristic relates to the mentor-mentee approach. School 1
noted an individual approach where the mentor individually works with the mentee. This
result is consistent with Parker (2010) and Roff (2012) where they note that the individual
approach is effective in helping novices. School 2 reported the use of a novice teacher
platform which is similar to the group mentoring approach noted in prior studies (Good &
Bennett, 2006; Salleh & Tan, 2013). According to Good and Bennett (2006) group mentoring
is useful in terms of creating a friendly and open community for novice teachers.

If individual and group mentoring approaches are used in the formal type of
mentoring, informal mentoring enables access to multiple mentor. As mentioned earlier,
mentees obtain support from more than the assigned mentor. Interestingly, formal mentors
direct their mentees to other teachers for help with specific issues. This finding aligns with
Higgins and Kran’s (2001) study where mentors believe that multiple mentoring provides
mentees with various perspectives and expertise (as cited in Xu & Payne, 2013).

To summarize, both schools have formal mentoring type applied through different
approaches: the mentor-mentee individual approach in School 1 and group of mentees
approach in School 2. However, there is also the existence of informal mentoring in both
schools where novice teachers select other teachers as their mentors as well. Informal
mentoring provides multiple mentoring approaches which seems effective in meeting the
needs of mentees. Informal mentoring may close the gaps of formal mentoring (Desimone et
al., 2012) or occur when formal mentoring cannot work (Bynum, 2015). Thus, the existence
of informal mentoring may lead to the modifications in formal mentoring like reconsideration
of mentor-mentee matching based on other aspects like personality match.

4.4.2. Mentor qualification based on teaching expertise and certificates of
professional development. School administrators in both sites select mentors for the

mentoring program based on specific criteria. For instance, School Administrator 1 claims:
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“Mentors have to be qualified, knowledgeable, experienced... Teaching experience should be
at least 15-20 years...we look at attendance of levelled courses, completion certificates from
the Center for Pedagogical Excellence”. In school one, the length of teaching experience is
considered one of the main criteria for selecting mentors, where knowledge is linked to the
length of teaching experience. Another criterion is holding certificates for courses. School
Administrator 2 says: “We allocate mentors based on their experience and what kind of
courses they attended and in which topics they are capable”. This reveals the importance of
attending professional development courses which are linked to the expertise of teachers.
Mentors also mention these criteria and the ability of mentors to share. Mentor 2 responds
that a: “mentor is a great teacher, who has great experiences in different fields, who studied
different courses and does courses for others”. Schools believe in the length of teaching
experience and evidence of additional professional development as the basis for mentor
selection.

There is no prior mentor training for the program in either school and mentor
perspectives regarding the need of mentor training comprises two opinions. In School 1, one
out of four, and in School 2, three out of six mentors supported the idea of mentor training. In
particular, they perceive mentor training as an an opportunity for continuous learning:

we need training as there is a quote: live a century- learn a century. It is not that |

know everything and you stop learning. We also have a lot of things to learn...If a

person doesn't develop he cannot teach anything to anyone. (Mentor 6)

Mentors are aware of requirements in learning contemporary methods through professional
development. Mentor 8 says: “Nowadays everything is modernizing, So we also have things
to learn”. This can be explained by fast changes in the education system where old techniques

cannot work or are replaced with modernized ones. Another example is:
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| think 1 am not complete [enough qualified] to be a mentor. It seems that I have a lot

to learn. | can teach first order necessary things but | do not think that | have reached

such a level to be a mentor, even though I know the further study steps. | want to have
training that teaches how to systematically solve various problems...if there is training

that teaches everything systematically, | need those courses. (Mentor 3)

In this case, a mentor perceives mentor training as a systematic mentoring process where they
know how to present or use their knowledge.

In contrast, the other half of mentors do not see the requirement for mentor training as
they feel appropriately skilled and knowledgeable to guide novice teachers. Mentor 8 states:
“T do not think I need a course as there is a day-to-day practice so | have experience that suits
the level of novice teacher”, while Mentor 2 says: “I have 40 years of teaching experience. [
think I am ready to be a mentor”. In this case, mentors believe that extensive teaching
experience is sufficient to mentor novice teachers. In addition, mentors point to other
professional development events that serve as training for mentors as Mentor 5 says: “We
have this regular Nazarbayev Intellectual School training and workshops [professional
development] where a lot of important issues are discussed”. Mentors think that different
educational seminars can serve as an alternative for mentor training.

This sub-theme responds to the two components of the mentor domain in the
conceptual framework. The first is the “Mentor selection” which is a crucial part of the
mentoring process (Wood & Stanulis, 2009). In this study, mentor selection is based on two
main criteria which are length of teaching experience and evidence of continuous
professional development. They can be linked to some of the criteria presented by Wood and
Stanulis (2009). For instance, Moir and Gless (2001) state “a quality instruction practice of
three or more years" linking to the length of teaching experiences and Norman and Feiman-

Nemser (2005) state “commitment to ongoing personal and professional growth” linking to
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the continuous professional development (as cited in Wood & Stanulis, 2009, p. 6). The
second is the “Mentor preparation” where “mentors participate in professional development
to help them develop a repertoire of knowledge and strategies to help novice teachers
improve their practice” (Wood & Stanulis, 2009, p. 7). This study lacks special mentor
training focused on mentoring novice teachers but other professional development courses
perceived as an alternative for mentor preparation.

In this study, participants reported a lack of specialised professional learning to
develop skills and knowledge associated with the process of mentoring. Those teachers
supporting the idea of additional training were mainly focused on additional training related
to pedagogical and content knowledge and skills, rather than the development of skills related
to coaching, providing constructive feedback and addressing the needs of adult learners.
Some participants supported the need for continuing professional development. Gaden and
Bowie (2005) state that mentors need training to cover the needs of mentees in the best ways
and learn modern teaching methods. This study’s mentors also stated learning of
contemporary teaching techniques along with systematic teaching of mentees through mentor
training.

Most of the mentors stated their readiness for being a mentor. They noted their
confidence based on daily practice and many years of teaching experience. This result
contradicts Kadji-Beltran et al. (2014) where mentors needed preparation to feel comfortable
and competent in the mentoring process as this study’s participants felt competent based on
their teaching experience alone.

To sum up, mentor selection is based on two main criteria: teaching experience and
certificates of professional development. Regarding mentor preparation, some agreed on the
necessity of it in terms of being up to date and life-long learning, while others disagreed,

stating the sufficiency of gained experience and other training courses.
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4.4.3. One year of mentoring program for novice teachers with active and passive
periods. At both schools, teachers are considered as novices for the first three years, with the
mentoring program provided for this period. School Administrator 2 (School 2) said:
“Mentors are assigned for three years” and mentors corroborated this by stating: “three years
mainly, maximum five years” (Mentors of School 1). However, the actual mentoring process,
in practice appears to comprise the first year only. Mentee 2 claims: “We approached the
mentor a lot in the first year....but now we are separate”. Mentee 6 acknowledges: “But
compared with previous year [first year of mentoring], it is easier now [second year of
mentoring] as we have everything [annual and lesson plans, reports]”. Furthermore, Mentor 4
states: “first year of mentoring where they [mentees] learn most of the things while in the
second year it is rare to ask for help™. In fact, it is only in the first year that novice teachers
actively interact with their mentees.

Even in the first year of mentoring there are active and passive periods which are
recognised by the frequency of meeting between mentor and mentee. For instance, Mentee 7
asserts: “At the beginning [ st term] I approached a lot about planning, diary etc. But now
[3rd term] maybe once in a week or even I do not approach”. Mentee 9 says: “at the
beginning there were a lot of documentations so I asked my teacher. But now I have learned”.
Further, Mentor 1 and Mentor 9 support this by responding similarly to how often they meet
with the mentees stating: “Often at the beginning of the year they approach a lot”. Thus, in
one year of mentoring, the first half comprises frequent interactions between mentor and
mentee while the second half is limited.

The meeting frequency of mentors and mentees is based on the mentee’s
needs. Mentee 3 says: “I approach a mentor when I have problems asking what I can do”
whereas Mentee 5 states: “I approached when I had problems with filling an online diary”.

Mentor 2 states that meetings occur according to: “the needs of the mentees. There may be
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different days each time”. Mentor 8 affirms the spontaneity of meetings: “If novice teachers
have questions they come to ask...there are other issues but we always find time for them
[mentees]”. There are no scheduled meetings that demonstrate the flexibility of the process.
Mentor 7 points out: “We agreed initially to ask when they need help”. According to Mentor
3: “Every time we meet, they ask something”.

The mentoring process appears to be facilitated by the proximity of mentors and
mentees. Mentee 4 mentions: “I do not search and go to the mentor as we sit in the same
classroom so she always helps me”. This shows that physical distance between mentor and
mentee can play a role in the frequency of interaction. Moreover, Mentee 9 declares: “We ask
teachers sitting with us in the same classroom or teachers near our classrooms”. This suggests
the importance of locating the mentor and mentee in proximity to ensure frequent mentor-
mentee interactions. Another feature affecting the frequency of interactions is having the
same teaching classes. Mentor 2 states: “We work in parallel classes; I often work in parallel
grades with mentees and we meet every day to discuss topics and teaching methods”. In this
case, mentor and mentee unintendedly interact more as they discuss the common teaching
topic. To put things differently, within the subject matching of the mentor-mentee, having the
same teaching grades seems effective in ensuring mentor-mentee interaction.

Referring to the conceptual framework, “Novice teacher orientation” and “Sanctioned
time” of the school support for novice teachers domain were identified within this sub-theme.
Novice teacher orientation is considered as an introduction to the workplace where school’s
“rituals, norms, and expectations” are explained to the novice teacher (Wood & Stanulis,
2009, p. 13). In this study, a mentoring program is provided for novice teachers is explored as
novice teacher orientation, an induction into the profession. The actual period for the
mentoring program comprises the first year for novice teachers. Another sub-component is

sanctioned time for novice teachers in order to collaborate with mentors where they “plan,
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reflect, on and develop instructional strategies” (Wood & Stanulis, 2009, p. 13). This study
found a lack of strictly scheduled time for mentor-mentee interactions, and instead,
prioritized being flexible in approaching the mentee needs.

The findings showed that the practical period of the mentoring program is one year,
even though mentors are officially assigned for the first three years. This was consistent with
mentoring periods mentioned in Feiman-Nemser’s (2009) study, where a one year mentoring
program supplied novice teachers’ first order needs. The first order needs of participants in
this study were planning, assessing, and filling reports. Unlike, Carver and Feiman-Nemser
study (2009), in the second year of mentoring the participants of this study did not focus on
professional development. This can suggest to consider professional development in terms of
critical educational topics into the content of the mentoring program.

Despite the mentoring programs in this study being unstructured, mentees appeared
satisfied with the level of interaction. This was unlike prior studies which identified novice
teachers’ dissatisfaction with the availability of mentors (Carol et al., 2013; lancu-Haddad &
Oplatka, 2009; Rof, 2012). Moreover, lancu-Hadda and Oplatka (2009) and Kadji-Beltran et
al. (2014) state mentors’ worry about time scarcity for mentee collaboration. This study’s
mentors did not mention the lack of time for interactions with mentee; they highlighted the
priority in responding to them.

Having shared teaching grades and physical proximity between mentor and mentee
have previously been noted as important factors. Parker (2010) offers mentor-mentee
matching by locating in the same building and by the same teaching class. Moreover,
Feiman-Nemser (2001) emphasizes the significance of matching a mentor-mentee with the
same grade level. He acknowledges time limitations of pre-service preparation on focusing

each teaching grade and states that the mentee gets “nuances of the grade level or subject
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they have been hired to teach” through having a mentor with the same grade level (as cited in
Clark, 2012, p. 198).

In summary, while the mentoring programs are officially provided for three years,
only the first year of it comprises a practical process. The frequency of mentor-mentee
interaction in the mentoring program depends on the mentee’s needs, with interactions
characterized as being flexible. Two factors, having parallel teaching classes and close
location between mentor and mentee, were identified as possible promoters of good mentor-
mentee interactions.

4.4.4. Flexible mentoring content based on novice teacher needs. There is no
specific content in the mentoring program in either schools. In School 2, mentors are
assigned to specific topics and mentees seek the help of a mentor based on their need for
assistance in the specified topic. As Mentors of School 2 state: “Everyone creates their own
plans”. Moreover, mentors’ plans aligned with the novice teacher platform as School
Administrator 2 noted: “There is a one year plan for the novice teacher platform. We have a
leader of the platform who is a novice teacher and who controls and organizes the systematic
work of the platform”.

Similarly, School 1 mentors create their plans individually as School Administrator 1
informs: “Mentor creates a plan which is approved by school administration and works with
that plan”. Thus, the content of the program varies across the mentors. In the creation of
content, mentees are involved as Mentor 2 says: “The plan is created with a novice teacher”.
School 1 mentees’ responses revealed the focus of the content based on the mentor’s
qualification, which is the same in School 2. As an example, Mentee 1 says: “My mentor
focused on how to do research projects as she was very qualified in that area” while another

Mentee 2 reports: “We work on different topics such as lesson study, research topics”.
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Both schools’ content of mentoring programs for novice teachers is mainly about
pedagogical knowledge. Examples include:

When a novice teacher arrives in the fall, we will teach how to create annual and

lesson plans, then we teach how to conduct open lessons, how to work with students,

assessment methods, and then, by the end of the year, we teach how to evaluate and

conclude their work. (Mentor 1)

They [mentors] do workshops, explain topics such as planning, assessment, filling

journals and diaries, and lesson study. (Mentee 7)

There is a lack of teaching subject knowledge in the content of mentoring. In fact, only one
participant, Mentor 2 noted: “Sometimes mentees need help in the content of higher grades.
For example, in math there are difficult problems and you have to show and explain solution
ways, that kind of work we also do”. In this case, the mentor included subject knowledge into
the content of the mentoring program.

While a whole school coordinated mentoring curriculum is not evident, the
participants indicated that individuals were adopting a systematic process of working in both
schools. For instance, Mentor 1 says: “There is a plan. Then the work goes systematically
from small to complex, and it is based on the teacher's growth level”. Mentee 4 states: “in the
first term we will do this in the second term we will do these topics” and Mentee 8 claims:
“We did a one year plan at the beginning of the year. There are also self-conducted events of
novice teachers, but we are not working with the plan”. Nevertheless, mentors argue that
systematic planning does not work often as there are some unplanned issues arising. Mentor 3
points out: “We did not work only with a plan, there are many things out of the plan...issues
that are not mentioned in any paper and not included in the plan but require a

recommendation from someone”. Mentor 9 supports Mentor 3 by saying: “We do not only



MENTORING PROGRAMS FOR NOVICE TEACHERS 52

work with the strict plan. In which areas they need help we approach that problem”. These
quotes represent that mentoring content is flexible and responsive to mentee’s needs.

4.4.5. Feedback as a form of mentee assessment. While school administrators have
a role in the assessment of novice teachers, the assessment process is not a formalised
component of the mentoring programs in either school. Both school administrators revealed a
formal way of assessing novice teachers, independent of the mentoring program:

Every teacher's work can be seen by their students. There are big quarterly reports. At

the end of a term, the level of education in that term is monitored, students are

monitored, and then the quality of knowledge is visible. It is obvious whether the

quality of a child's education is certified or not. (School Administrator 1)

Because every teacher's given education’ quality is represented. Through the students

term marks the teacher's education quality is revealed. (School Administrator 2)
Novice teachers indicated that they are aware of the assessment of their work. Mentee 6
states: “There is a rating of teachers based on their works done. For example, achievements
of students, course attendance, conducting open lessons”. Mentee 4 says: “There is a quarter
rating. In the collective meetings they show results, giving notifications if work is not done or
oppositely praising if the results are good”. Analyzing mentee work through rating and
monitoring are a formal way of assessment done by school administration, which is separate
to the mentoring programs.

The activity undertaken by the mentors is best described as the provision of
constructive feedback to facilitate continued professional learning. The feedback provided is
not specifically linked to the formal assessment process of novice teachers, although some
mentors use the language of assessment. For instance, Mentor 5 claims: “Of course they are
assessed but not by marking. Only by suggestions” and Mentor 4 says: “We evaluate and

compare inside ourselves, internally”. Mentor feedback mainly focuses on the strong and
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weak points of the mentee’s lessons. As Mentee 2 states: “They [mentors] observe your work
like open lessons and make discussions and give suggestions” while Mentor 6 informs the
way they are providing feedback: “This part was good but this part needs a modification”.
These quotes demonstrate that mentees are provided with feedback by mentors observing
mentees open lessons where they analyze the lesson and provide recommendations.

Within the conceptual framework of this study, this sub-theme covers the four
components in the domain of mentoring program structure. “Systematic and structured
observations”, “Developmentally appropriate professional development”, and “Reflective
inquiry and teaching practices” are related to the content of the mentoring program for novice
teachers. Wood and Stanulis (2009) describe lesson observations followed by feedback from
the mentor. Similarly, this study discovered mentors’ observing lessons and providing
feedback for novice teachers. Nevertheless, this kind of activity occurs rarely and is
unplanned. Further, mentoring program topics were about planning, assessment, and
documentation. These topics were around the classroom issues and there were no broader
educational topics which show a lack of appropriate professional development. Besides, it
represents the lack of reflective inquiry focusing only on classroom issues (Wood & Stanulis,
2009). Wood and Stanulis (2009) present “Formative teacher assessment” where mentors
assess mentees based on specific criteria. For instance, observation feedback can be
structured as “(a) how much a novice teacher focuses on specific students, (b) what students
are off-task and for how long, or (c) what kind of classroom interruptions occur and how are
they handled” (p. 10). Based on this study, mentors do not use formal assessment
mechanisms, instead they provide suggestions by presenting the lesson’s strong and weak
points.

This study’s results show the content of mentoring programs is individualised for each

mentee, based on their needs. This result is consistent with Bartell (2005), characterizing
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effective mentoring as covering the needs of mentees. This study’s mentors highlighted
difficulties in following strict plans as there are issues that can arise spontaneously. This view
is supported by Kadji-Beltran et al. (2014), claiming that learning is situation-based, where
the needs of mentees can occur unplanned and needs arise which need to be covered. Thus,
this study’s mentors use flexibility in the content of the program following the
recommendations of Darling-Hammond et al. (1999) and Lawy and Tedder (2012) where
they state that effective mentoring should be flexible which covers the needs of the novice
teachers.

While other scholars have identified the learning in mentoring programs as linked to
multiple fields of teaching such as teaching knowledge and subject knowledge (Kadji-Beltran
et al., 2014) or “knowledge about learners and learner, knowledge about curriculum and
teaching, and knowledge about context and foundations of education” (Darling-Hammond et
al.,1999, as cited in Lambeth, 2012, p. 8), the participants in this study focused only on what
can be called pedagogical and administrative knowledge. To be specific, most frequent topics
were lesson planning, teaching methods, and documentation which are stated in Good and
Bennett’s (2006) study as important issues for novice teachers.

Mentors in this study reported providing feedback rather than mentee assessment.
While school administrators described formal assessment mechanisms for novice teachers,
these assessment procedures were independent of the mentoring programs. Riebenbauer et al.
(2017) note mentor feedback as one of the key elements of a successful mentoring program.
They note the usefulness of “direct feedback to the student teachers after each lesson” (p. 63).
Similar to Riebenbauer et al. (2017) and Range et al.’s (2013) results, mentors provide
feedback for conducted lessons of mentees. Range et al. (2013) present “constructive
feedback” as one of the steps in lesson observation, where feedback can be “low-level telling

phrasing and higher order questioning” (pp. 50-51). This study’s mentors reported feedback
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as suggestions showing strong and weak points of the lesson similar to feedback categories of
Range et al. (2013). Nevertheless, this study lacks specific formative assessment as described
by Carver and Feiman-Nemser (2009).

To sum up, there is no common content for mentoring programs as it is created by
each mentor with the involvement of a mentee. The content is mainly based on teaching and
documentation issues. The mentoring process is not organised by planned content, but is
shaped by the needs of the mentees. Moreover, novice teacher assessment is not based on the
mentoring process. Novice teachers are formally assessed by school administrators and
provided with constructive feedback through observations of lessons by mentors.

4.5. Main Stakeholders’ Relationships

This theme presents data on the relationships between the main stakeholders of the
mentoring program. The emerging sub-themes are: (1) School administration-mentors
relationships, (2) School administration-mentees relationships, and (3) Mentor-mentee
relationships.

4.5.1. School administration-mentors relationships. Despite selecting mentors
based on specific criteria, there is no control by the school administrators over the mentors.
To demonstrate, School Administrator 1 responds to a lack of strict control over the
mentoring program saying: “Nowadays it is required to work with trust. Trust between
students and teachers, trust between mentor and mentee”. Thus, relationships between school
administrators and mentors are built on trust and responsibility. Further, Mentor 1 claims:
“Because of this trust we take it with high responsibility and there were no refusal cases
[refuse from mentor position]” and Mentor 4 says: “school administration selects us by
appreciating our work...school administration itself approves us and only then we gain the
thoughts that we are able to be mentors”. Mentors appreciate trust from the school

administration and thus, receive positions with high responsibility.
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4.5.2. School administration-mentees relationships. A supportive relationship is
established between the school administration and mentees of both schools:
We interview each young specialist and ask if they are receiving help, where you
suffer and what questions you have. We say that the door to our office is open at any
time, come and ask without embarrassment, even if it seems a trifle, it can be
important. (School Administrator 1)
We pay attention to the novice teachers, what they are saying and what kind of
problems they want to solve. (School Administrator 2)
Thus, school administrators consider the needs of novice teachers, to make them feel
welcomed and significant. Similarly, mentees value the support of school administrators:
There are no complaints because school provides all the necessary conditions. For
example, they support you when you go to the competition, considering all the things
such as travel and food. It is a shame not to work when all conditions are made.
(Mentee 2)
Open to our any idea, if you will tell [school administration] they support you.
(Mentee 5)
Moreover, participants highlighted the school principal’s role.
Our school principal loves and supports novice teachers. Principal pays great attention
to them...by giving responsible work, noticing where they are interested and trying to
open them, appointing mentors. (Mentee 10)
The principal calls us [mentees] and asks what problems we have in school. (Mentee
7)
This shows that support comes from the top where the school principal prioritizes the needs

of novice teachers.
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4.5.3. Mentor-mentee relationships. There are professional and personal
relationships between the mentors and mentees. One of the most common descriptions of the
relationship was maternal, with mentors being described as “mother” figures.

| am like a little daughter of my mentor. She bears my pranks. Her demeanor, her

composure, I can learn a lot from her, she is not angry with anything. And she always

smiles, no matter what. | respect and love her for that. That's probably why I'm acting

like her daughter. (Mentee 2)

My mentee, on the contrary, treats me like a mother. Last year | was a mentor to her

older sister. | had been ill for some time, so she visited me in the hospital, called and

wrote messages every day to know my health condition. We have a great relationship

whether it is teaching or personal issues. (Mentor 4)

In my case, | am the Head of the English subject department, so all the English novice

teachers are like my children. (Mentor 8)

However, some participants reported their interactions only in a professional way. For
instance, Mentor 7 claims: “My relationship is official as mentees communicate when they
need help, help in work”. While mentees respond:
More officially because my mentor is elderly. For example, we young people can
communicate with each other, but I am ashamed to talk closely with the mentor. We
can talk about some things freely, but I will not be too free, | will keep an official
style. (Mentee 4)
We approach someone who is like a friend. We rarely contact old mentors, only in
case of work, mainly approach mentors who are almost like us, with little experience.
(Mentee 5)
In this case, contrary to other participants, the age of the mentor influenced the professional

nature of the relationship between mentees and mentors.
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This theme revealed the administrator’s two roles presented as “Novice teacher
advocate” and “Builder of a supportive school culture for novice teachers” in the conceptual
framework. The first role occurs when novice teachers perceive their principles as their
advocates. How novice teachers describe their principals as advocates varies considerably,
but it seems to be mainly positive (Wood & Stanulis, 2009). This study uses school
administration personnel, including both principal and other administrators who are
responsible for a mentoring program. This study mentions a positive school principal who
considers novice teachers and provides conditions for their development. Thus, a school
principal is considered a “novice teacher advocate”. For the role of “Builder of a supportive
school culture for novice teachers”, findings revealed direct interactions with novice teachers
and the school administration which is similar to Wood’s (2005) description of the role of
principals: “interacts regularly with novice teachers at the site” (as cited in Wood & Stanulis,
2009, p. 12).

Ingersoll (2001) notes the significance of school support for novice teachers and this
study finds participants’ describing school administrations as supportive. Brock and Hope
(1999) state that a school administrator needs to be the main figure in the mentoring process.
Prior studies specifically state the importance of the school principal role (Tillman, 2005;
Youngs, 2007). Interaction of the school principal influences the novice teacher’s
professional development (Youngs (2007), self-belief and significance as a professional
(Tillman, 2005). In the same way, participants reported the special attention of school
principals to the novice teachers through meetings where problems and opinions of mentees
were asked. Further, participants highlighted school principals’ efforts to engage mentees
through allocating work which is the point of Youngs’ (2007) research about the professional
growth of novice teachers. In addition, Tellman (2005) states mentee exceeding appreciation

to the school principal than mentor, even if they are thankful to the mentor help.
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Prior studies emphasize the mentor-mentee relationship in promoting effective
mentoring (Hadi & Rudiyanto, 2017; Hudson, 2016). According to Hadi and Rudiyanto
(2017), successful mentoring includes two types of mentor-mentee relationships, which are
congenial and collegial. In this study, Hadi and Rudiyanto’s (2017) both types of mentor-
mentee relationship are found, where congenial is similar to personal and collegial as
professional relationship. Barth (2016) states that establishing congenial relationships is the
most difficult type. Although only one mentor articulated the value of personal support as
part of the mentoring process, the participants descriptions of the relationships between
mentors and mentees as internal, in fact suggests that personal support is being provided
within the role. The description of the relationship as maternal suggests a component of care
that goes beyond a professional focus. In this study, a mentor's age seems to influence the
mentor-mentee relationship. Interestingly, participants following professional relationships
stated the older age of their mentors as a barrier for close relationships, while participants
following personal relationships described their mentors as their mothers.

The relationships in this study were characterised by high levels of trust and respect
between people in all roles. The school administration ensures mentee support by providing
them with special attention. Mentors and mentees communicate both professionally and
personally.

4.6. Creating Effective Mentoring Programs for Novice Teachers in Kazakhstani
Mainstream Schools

The findings from this study are now linked back to the nine induction program
components identified by Wood and Stanulis (2009), which are classified into three domains:
(1) Mentor, (2) School support for novice teachers, and (3) Mentoring program structure. The

findings of this study are represented within this framework in Figure 3.
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Figure 3. Mentoring program in Kazakhstani mainstream schools derived from this
study.

4.6.1. Mentor. This domain represents mentor issues considered as significant by
Wood and Stanulis (2009). Four of the mentor domain components are identified in some
ways while mentor preparation is lacking totally. Mentor incentives were revealed in a form
of additional days in holidays and appreciation letters from the school administration. Also,
gaining knowledge from mentee in technology and modern issues were another form of
mentor incentive. The mentor position is extra to the mentor's main teaching and this aligns
with the “no release time model for service delivery”. In matching a mentor with a mentee
the same teaching subject in School 1 and topic matching in School 2 are considered.

Selection of mentors based on the teacher's length of teaching experience and continuous



MENTORING PROGRAMS FOR NOVICE TEACHERS 61

professional development. There is a lack of mentor preparation which Wood and Stanulis
(2009) emphasise. According to Schwille and Dynak (2000), mentor preparation comprises:

(a) understanding new teachers’ needs and development, (b) studying one’s own

teaching and mentoring practices, (c) participating in simulations of mentoring

situations, and (d) working with other mentors to share and learn. (as cited in Wood &

Stanulis, 2009, p. 7)

Thus, the mentor preparation component is removed from the mentoring program
components for novice teachers in Kazakhstani mainstream schools.

4.6.2. School support for novice teachers. A school administration shows support
for novice teachers in terms of providing a mentoring program, creating a communicative
platform, and directly interacting with them. This responds to four out of three roles delivered
by Wood and Stanulis (2009) administrator’s support for novice teachers. Formally
implementing a mentoring program for novice teachers and the novice teacher platform cover
the roles played by school administration as facilitators of site-based mentor preparation and
mentoring. In addition, the one year period of mentoring for novice teachers responds to the
component of novice teacher orientation. There is no sanctioned time for the mentor-mentee
interactions; mentor-mentee meetings are done in a flexible way. School administrators
directly engage with novice teachers and consider their problems and opinions, thus they are
advocates and builders of a supportive school culture for novice teachers. Along with formal
mentoring, informal mentoring involves a multiple mentoring approach. This shows school
culture as supportive where novice teachers have collegial interaction. This study is limited to
identifying the role of “Principal as novice teacher recruiter” as this study lacks information
about novice teacher employment procedure and it was excluded from the conceptual

framework.



MENTORING PROGRAMS FOR NOVICE TEACHERS 62

4.6.3. Mentoring program structure. This domain included six components of
Wood and Stanulis (2009) where two of them were explored in this study. There is a
consensus among participants in describing mentoring as a professional guidance for novice
teachers. In particular, a novice teacher’s role of being a self-learner in the mentoring
process. This responds to the component of a shared vision of knowledge, teaching, and
learning. The structure of the mentoring programs showed informally organised mentee
lesson observations by mentors, where feedback is given in an informal way. So, there is a
lack of systematic and structured observations. Nevertheless, constructive mentor feedback
identified in facilitating continues professional learning, but not formal assessment process.
Mentoring area was around classroom issues which contradicts the Wood and Stanulis (2009)
understanding of developmentally appropriate professional development and reflective
inquiry and teaching practices. Therefore, systematic and structured
observations, developmentally appropriate professional development, and reflective inquiry
and teaching practices were lacking in this study.

The last component is “Program evaluation and/ or research on induction”. Wood and
Stanulis (2009) believe in the necessity of this element as it “(a) keeps the program grounded
in novice teachers’ needs, (b) produces information on how well the program is functioning,
and (c) identifies areas for program improvement” (p. 14). Notwithstanding, this study did
not contain any information responding to this component, thus component is unexplored.

Overall there was a consistency in domains of the mentor and school support for
novice teachers in the conceptual framework as most of the mentoring components were
found in Kazakhstani mainstream schools. Results represent schools' awareness of providing
support for novice teachers in a form of mentoring programs. There is a consideration of
mentor issues such as mentor selection, mentor-mentee matching, and mentor incentives.

However, mentor preparation is found as a significant element being missed in the schools.
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Results regarding the domain of mentoring program structure, represents lack of most
components. It is this area which school could address to improve their mentoring programs.
Most of the missing components were related to the content of the mentoring program. Thus,
results show to reconsidering the mentoring content for novice teachers in Kazakhstani
mainstream schools.

4.7. Conclusion

This chapter presented the findings of the study revealed though the process of data
analysis from individual and focus group interviews with 21 participants from two schools.
The first part of this chapter introduced the main stakeholders' understanding of a mentoring
programs through their definition of the mentoring process. The second part explored the
organization and structure of mentoring programs. Mentoring program types, approach,
duration, frequency, content, and assessment were described along with mentor qualification.
The third part presented the relationships among the main stakeholders in the mentoring
program. The last section presented these finding in relation to the conceptual framework of
the study to conclude with a model that reflects the mentoring program components in

Kazakhstani mainstreams schools. The final chapter will provide the conclusion of the study.
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Chapter 5: Conclusion
5.1. Introduction

The purpose of this study was to explore a mentoring program for novice teachers in
Kazakhstani mainstream schools through experiences and attitudes of main stakeholders.
This research focused on mentoring programs’ components through exploring mentoring
programs purposes, organization, structure, and the relationships of stakeholders in mentoring
programs for novice teachers. This chapter summarizes the thesis by addressing the guiding
research questions of this study: (1) How do stakeholders understand the purpose of a
mentoring program for novice teachers? (2) How do stakeholders describe the organization
and structure of a mentoring program for novice teachers? (3) What are the relationships of
main stakeholders involved in a mentoring program for novice teachers?

This chapter comprises four sections. The first section summarizes the main findings
based on the guiding research questions. The second section presents recommendations for
mentoring program stakeholders. The third section highlights the limitations of this study,
implications for further research, and contribution of the study. The last section provides a
summary of the whole thesis with an emphasis on the contribution of this study.

5.2. The Summary of the Main Findings

5.2.1. How do stakeholders understand a mentoring program for novice
teachers? The results of this study identified the purpose of mentoring programs as the
professional support for novice teachers, which is consistent with the scholarly literature. In
particular, participants described mentoring support as leading and guiding of novice
teachers. There was a mutual understanding between mentor and mentee about mentoring as
professional guidance and the position of novice teacher in the mentoring program where a
novice teacher is required to be a self-educator. Besides, exploring mentor motives revealed

mentors’ benefit from the mentoring process. Participants reported mentors learning from
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mentees in contemporary and technology issues. Thus, another purpose of mentoring can be
the two-way learning process where there is an exchange between mentors and mentees.

5.2.2. How do stakeholders describe organization and structure of a mentoring
program for novice teachers? Two types of mentoring were found in this study: formal and
informal mentoring. Formal mentoring was implemented using individual mentor-mentee
approaches and a group approach. There was consideration of mentor-mentee matching based
on the same teaching discipline or allocating specific topics for mentors. Along with formal
mentoring, informal mentoring occurs which enables a multiple mentoring approach.
Schools’ select mentors on the basis of teacher’s teaching experience and evidence of
continuous professional development. These criteria are believed to qualify teachers as
mentors and schools do not consider special mentor preparation is needed.

The mentoring program structure is characterized as one year. Within this one year,
participants reported active mentor-mentee interactions in the first half while being passive in
the second half. Mentoring program content was flexible based on the needs of novice
teachers, lacking a prescribed systematic process. Mentoring content was focused on
classroom teaching and bureaucratic issues which was inconsistent with the existing
empirical literature. Feedback for lesson observations was considered a valuable component
of mentoring but did not constitute assessment by mentors.

5.2.3. What are the relationships of stakeholders involved in a mentoring
program for novice teachers? Overall, positive relationships were established among the
main stakeholders of these mentoring programs for novice teachers. Relationships between
school administrators and mentors were built on trust and responsibility. School
administrators feel confident about mentors, while mentors perceive mentoring as a valued
responsibility. Participants highlighted the special attention of school administrators to novice

teachers in terms of considering their needs, problems, and ensuring their socialization to the
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school. Thus, supportive relationships were found among school administration and novice
teachers. Mentor-mentee relationships were created in both personal and professional ways,
despite emphasising the professional focus of the relationships. Some participants described
mentor-mentee relationships more closely as mother-daughter relationships while others
stated their communication was only based on work.

5.3. Recommendations

The main recommendations derived from this study are related to the content of
mentoring programs for novice teachers and the provision of qualified mentors.

5.3.1. Mentoring content with clear objectives and timelines. There is no general
content of the mentoring program for novice teachers, instead each mentor creates his or her
own plan. The mentoring process is characterized as flexible based on mentees’ need in
classroom teaching and with bureaucratic issues. Thus, this study revealed a lack of
systematic and structured observations, planned, developmentally appropriate professional
development, and reflective inquiry and teaching practices as advocated by Wood and
Stanulis (2009). Policymakers should consider providing some additional structure to the
content of mentoring programs by including core objectives and suggested developmental
timelines. For instance, core objectives can be linked to the national teacher attestation where
mentoring can prepare novice teachers. School administration can modify mentoring content
by including school’s objectives for mentoring programs. Mentoring content with specific
objectives with timelines will ensure a systematic way of mentoring which will affect the
mentoring period, frequency of mentor-mentee meeting, and mentoring outcomes.

5.3.2. Mentor selection criteria and mentor preparation. Mentors are selected
based on their teaching experience and certificates of continuous professional development.
However, teaching experience with professional development certificates cannot be the

guarantee of a quality mentor. It is recommended to set some specific criteria for mentor
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selection like interpersonal skills and a focus on quality rather than years of service in order
to ensure the mentor quality.

This study did not identify Wood and Stanulis’ (2009) mentor preparation component
in mentoring program. Policymakers should organize special mentor training where models
and theories of mentoring novice teachers are introduced. Mentor preparation will expand
their professional awareness about the effects of mentoring for novice teachers. Mentors’
strong theoretical knowledge about mentoring will lead to the systematic and methodological
approach to the mentoring process, thus improving the mentoring outcomes.

5.4. Limitations of Study, Implications for Further Research and Contribution of the
Study

Acknowledging the limitations of the study is significant for trustworthiness of the
data (Glesne, 2011, p.214). There are some limitations of this study which further research
can address in the future.

The study is limited in participants (21) and site (2) number due to the time provided
for completion of the study. Therefore, results cannot be generalized to all other mainstream
schools. However, the transferability of the results can be explored and the results may serve
as a basis for exploring, comparing, improving mentoring programs in Kazakhstani schools.

The nature of the study, interpretivist qualitative research, enhances the researcher's
role where data collected, analysed, and interpreted from the researcher's perspective. Despite
that this study gave the meaning to the data analysis and interpretation of the results, as stated
by Schram “interpretation is always negotiable and incomplete” (as cited in Glesne, 2011, p.
214). This study explored mentoring programs for novice teachers through the Wood and
Stanulis (2009) quality induction components. Two of the components of mentoring in the
conceptual framework, “Principal as novice teacher recruiter” and “Program evaluation and/

or research on induction”, were unexplored due to the lack of information in the data.
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Despite these limitations, this research makes a valuable contribution to the
knowledge of a mentoring program for novice teachers in Kazakhstani mainstream schools.
This study provides data which can benefit various stakeholders of mentoring program. The
data presents mentoring components found in Kazakhstani mainstreams schools. It describes
functioning components as well as lacking components of mentoring programs for novice
teachers which were revealed in accordance with scholarly literature.

For policymakers and school administration, results can be used in improving the
mentoring program for novice teachers in order to support and retain novice teachers in the
profession. They can refer to the components and reconsider mentoring content and mentor
provision. For mentors and mentees, this study will help them to improve the mentoring
knowledge where they make modifications in their practices.

5.5. Conclusion

This thesis presented research on a mentoring program for novice teachers in
Kazakhstani mainstream schools through experiences and attitudes of mains stakeholders. In
six chapters, the thesis has covered the introduction of the study, review of previous
literature, the applied methodology of the study, findings and its’ discussion with relation to
previous research. This study makes a contribution to the knowledge of a mentoring program
for novice teachers in Kazakhstan. The findings have the potential to help the policymakers,
researchers, school administrators, mentors, and novice teachers to make improvements in

mentoring programs for novice teachers.
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Appendices
Appendix A: Letter of Invitation to School Principals

Dear )

My name is Nazerke Karimova, and | am a Master Student in Educational Leadership:
School Education at Nazarbayev University. | am conducting research on the field of
education under the supervision of Elaine Sharplin — Professor of Graduate School of
Education (GSE) at Nazarbayev University. The topic of my research thesis is “A Mentoring
Program for Novice Teachers in Kazakhstani Mainstream Schools: Experiences and Attitudes
of Main Stakeholders™.

Nazarbayev University Institutional Research Ethics Committee has given approval to
approach schools for my research. A copy of their approval is contained with this letter. |
invite you to consider taking part in this research. This study will meet the requirements of
the Research Ethics Committee of the GSE.

Aim of the Research

The purpose of this study is to explore the components of mentoring program for novice
teachers.

Significance of the Research

Study results will give valuable knowledge about mentoring programs that can be used in
creating an improved mentoring structure, curriculum, and processes or improving the current
mentoring program

All information collected will be treated in the strictest confidence and neither the school nor
individual learners will be identifiable in any reports that are written. Participants may
withdraw from the study at any time. The role of the school is voluntary and the School
Principal may decide to withdraw the school’s participation at any time.

Attached for your information are copies of the consent form and interview questions.
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Thank you for taking the time to read this information. If you would like more information
about any aspect of this study, please contact me on the details below or my supervisor Elaine

Sharplin, elaine.sharplin@nu.edu.kz, +7777192 9961.

Best regards,

Nazerke Karimova, nazerke.karimova@nu.edu.kz, +77470395952

Consent

Please sign the consent giving your written approval for me to conduct my study in your
school.

Give my voluntary consent to conduct this study at my school. I realize the
educational purpose of this study. I understand that participation of the school and staff in the
study is voluntary. | have read the NUGSE Ethics Approval, Information sheet in the
Invitation letter and received answers to all my questions.

| am aware that if I am not comfortable with how the research is conducted, or if any
problems arise with the research or the rights of participants, | can contact the Research
Committee of the Graduate School of the Nazarbayev University at

gse researchcommittee@nu.edu.kz

Principal:

Signature Date

Researcher:

Signature Date



mailto:elaine.sharplin@nu.edu.kz
mailto:gse_researchcommittee@nu.edu.kz
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Appendix B: Informed Consent for Focus Group Interview Participants
Introduction. You are being asked to take part in a research study entitled “A Mentoring
Program for Novice Teachers in Kazakhstani Mainstream Schools: Experiences and Attitudes
of Main Stakeholders”.

Procedures. The purpose of this study is to explore the goals, structure, and mentor-mentee
relationship of mentoring program for novice teachers. | am seeking volunteers who are novice
teacher having no more than three years of teaching experience and being mentored, AND
teachers having experience of being mentors. You will be asked to participate in a focus group
interviews with other mentees or other mentors. You WILL NOT be asked to discuss this topic
with your mentor or mentee. Focus group interview will take approximately one or one and a
half hours.

Risk. You are likely to experience only minimal risks such as the loss of time from conducting
the focus group or individual interviews. However, you have the right to withdraw from
participation in the research at any time, up until the finalization of the thesis.

Benefits. For you and the school, the anticipated benefits from participation in this study will
be the ability of mentors and mentees to reflect on your experience, to identify effective
practices in the mentoring program and make recommendations for improvements. Moreover,
an in-depth understanding and description of mentoring programs can reveal valuable
knowledge for policymakers in creating an improved mentoring structure, curriculum, and
processes or improving the current mentoring program.

Compensation. No tangible compensation will be given to you. A copy of the research results
will be available at the conclusion of the study (a digital copy of the final version of the study
will be disseminated to participants by emails).

Confidentiality & Privacy. The nature of a focus group is such that confidentiality cannot be

guaranteed. Participants will be required to respect the privacy and the confidentiality of other
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focus group members by not disclosing any content discussed during the study. Focus group
interviews will be conducted in locations so that persons outside the group cannot identify them
as being in the group or as a participant. Participants will be given pseudonyms to protect their
identities. No identifying information will be included in publications. Collected data will be
stored in a password protected computer. After five years of finishing the study, the researcher
will destroy the recorded interviews, emails, consent forms, all notes and the list of participants.
Voluntary Nature of the Study. Participation in this study is strictly voluntary, and if
agreement to participate is given, it can be withdrawn at any time without prejudice, until the
time of presentation of the thesis.

Points of Contact. It is understood that should any questions or comments arise regarding this
project, or a research related injury is received, the Principal Investigator should be contacted.
Any other questions or concerns may be addressed to the Nazarbayev University Institutional
Research Ethics Committee, resethics@nu.edu.kz.

Statement of Consent

I, ,  Qive

my voluntary consent to participate in this study.

The researcher has clearly explained to me the background information and objectives of the
study and what my participation in this study involves.

| understand that my participation in this study is voluntary. | can at any time and without
giving any reasons to withdraw my consent, and this will not have any negative consequences
for myself.

| understand that the information collected during this study will be treated confidentially. |
respect the privacy of other focus group members and | will not disclose any information

discussed during the study with other people.
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Signature: Date:

L,
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my voluntary consent for the audio recording of the interview.

Signature: Date:

Researcher:

Signed Date

Give
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KocbivMma B: ®@okyc-ToNTHIK cyX0aTKa KaThICYIIBLIAPABLIH AKNAPATTAHABIPbLIFAH
KeJicimi

Kipicne. Cizgen «Ka3akcTaHHBIH HET13T1 MEKTENITEPIH/IET1 )KaHAaH KSITeH MyFalliMIepre
apHAJFaH TATIMIEpIIiK OaFraapiamMaiap: Heri3ri My IIelli TapanTapabH ToKipuOeaepi MeH
Ke3KapacTapbl» aTThl 3epTTEY KYMBICHIHA KATBICY Cypasabl.
IMpouenypanap. by 3epTreyaiH MakcaThl - )kaHa/laH KeJIreH MyFalliMepre apHaIFaH
TOIIMIrepITik Oar/iapiaMaHblH MaKCaTTapbIH, KYPbUIBIMBIH KOHE TOIIMIEPIIiK KapbIM-
KATbIHACBIH 3epTTey. MeH Y1l JKbU1/IaH apThIK €EMEC OKBITYILBUIBIK TOKIpuOeci 0ap koHe
TaiMrep OOJIFaH JK9HE TANIIMIep peTiHe TaKipubdeci 6ap MyFaniMIepIeH TYpaTbiH
epikTinepai Baemid. Ci3aeH 6acka TomMrepiepMeH Hemece 6acka TaMrepiaepMer Qokyc-
TONTBHIK cyx0aTka KaTbicy cypaiaabl. Ci3/IeH OChl TaKbIPBINITHI TAIIMIEpiHI30€H HeMece
YKETEKIIHI30€H TaJKplIay cypaiMaiabl. @OKyC-TONTHIK cyX0aT mamMaMeH Oip KapbiM
caraTka CO3bLIabl.
Kayin. ®oxyc-Ton Hemece xeke cyx0aT )KYpri3yZeH YaKbITThI )KOFalTy CUSKTHI €H a3
ToyeKenepre Tam 00JIybIHBI3 MYMKIH. Anaiisa, ci3 AuccepTalusIHbl asKTaFraHra AeHiH Ke3-
KEJIT'eH yaKbITTa 3epTTeyre KaThbicyaH 0ac TapTyra KyKbIFbIHBI3 Oap.
APTBHIKIBLIBIKTApbI. Ci3re )koHEe MEKTEIIKe OChI 3ePTTEeYIe KaThICyIaH KYTUIETiH
apTHIKUIBLIBIKTAP TAJIIMIEpIIep MEH TONIMIEepIEepAiH Ci3A1H TOKIpUOCHI3 Typalibl oiijay,
TOIIMrepITik OarapiaMachIHIAFbl THIM/I1 TOKIPUOEH] aHBIKTAY JKOHE KEeTULAIpyre
YCBIHBICTAp jkacay KabineTi 6omaasl. COHBIMEH KaTap, TOIIMIepilik OaraapiaMmanapibl TEPEeH
TYCIHY XoHE CUMAaTTay cascaTKepiiep YIIIH KeTULIIPUIreH TOIIMIepiK KYPbUIbIMIbI, OKY
KOcCHapiapblH JKoHE MPOLECTEPIH Kypy HeMece Ka3ipri TaIMrepIaik OariapiaMaHsl

XKakcapTy OOMBIHIIIA KYH/IbI OLTIM/II alliajpl.
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Otemakpl. Cisre enrkanaail eTeMaxsl OepiIMeiii. 3epTTey HOTHKENEpiHiH KelipMesepi
3epTTey asKTaIFaHHAaH KeHiH KOJ KeTiMIi 0oaabl (3epTTeyaiH KOPHITHIH/BI HYCKACHIHBIH
IUPIBIK KOIIIPMECci KaThICYIIBUTIAPFA IIEKTPOH/IBI TOIITA APKBLIBI TAPATHLIABI ).
Kynusabuibik. @OKyc-TONTHIH CUMATHI KYIMMSUTBUIBIKKA KUK Oepy MYMKIH eMec.
Katsicymbinapaan 3eprrey 0apbIChIHIA TAIKbUIAHFAH Ma3MYH/IBI )KapHsiiamaii, Goxyc-
TONTBIH OacKa MYIIENEPiHiH XKeKe eMipl MEH KYNHUIbUIBIFBIH caKTay Tajan erieal. Pokyc-
TONTHIK CYX0aT TONTaH THIC aaM/ap OJapAbl TONTa HeMece KaTBICYIIbI PETiH e aHbIKTal
aIMaNTBIH Xepiep/e oTki3uneal. KaTeicymbuiapra skeke 0achlH KOpFay YIIiH jKaJlFaH
ataneiMaap 6epunemi. CoilkecTeHIIPETIH aKapaT XKapHusulaHbIMIapFa SHT 13 UTMEH /1.
JXunanran gepekrep MapoabMeH KOpFaliFaH KOMITBIOTEPIEe CaKTalabl. 3epTTeyAl Oec KbIT
asiKTaFaHHAH KeHiH 3epTTeyIlll )Ka3bUIFaH cyx0aTTap/ibl, 3JeKTPOHAbI NOLITaIap bl KeIiciM
HBICAHJAPbIH, OAPJIBIK jka30aap MEH KaThICYIIbLIAP TI3IMIH YKOSIIBI.
3eprreyain epikriairi. Ocel 3epTTeyre KaThiCy KaTaH TYP/AE €piKTi OOJIBIT TaObLIAIbI, Erep
KaTBICYFa KeliciM Oepiice, IUCCepTallisSHbl YChIHBIIFaHFA JCHIH Ke3 KEJITeH YaKbITTa 3UsH
KENTIPMECTEH aJIbIM TacTalybl MYMKIH.
Baiinanbic. Erep ocel xo0ara KaTbICThl KaH/aii-/1a 61p cypakTap HeMece ecKepTyliep
TYBIHJIaca HEMece 3epTTeyre OalIaHbICTHI XKapakaT ajica, HEeTI3r1 3epTTeyIrire xadapiacy
kepek. Kes-kenren 6acka cypakrap MeH mMacenenep OolibiHina HazapbaeB YHUBEPCUTETIHIH
HNucTuTynmoHanaplk 3epTrey 3THKa KOMUTETiHe, resethics@nu.edu.kz sxyrinyre Gonaspl.
Keuicim Typaasl Mmastimaeme

Mem, )

OCBI 3epTTeyre KaThbICyFa ©3IMHIH KelTiciMiMlI OepeMiH.
3epTTeylli MaFraH 3epTTeY/IH HET13r1 MAJIMETTepl MEH MaKCaTTapbIH OHE MEHIH OChI

3epTTeyre KaTbICYbIMHBIH MOHIH HAKThI TYCIHIIPIL.



MENTORING PROGRAMS FOR NOVICE TEACHERS

MeniH OyJI 3epTTeyre KaTbICybIM €pIKT1 €KeHIH TyCiHeMiH. MeH Ke3 KEeNTeH YaKbITTa KOHE
eIIKaHal ceOenci3 KemiciMiMal KalTaphlIl aja ajlaMblH, )KoHe OYJI ©31M YIIiH emIKaH ai
KAFBIMCBI3 cajapiaapbl OOIMaIbL.

Ocpl 3epTTey OapbICHIH/IA )KHHAIFAH aKIMapaTThIH KYIHUS TYP/AE CAKTaJaThIHBIH TYCIHEMIH.
MeH ¢okyc-TonThIH 0acKa MYIIEIePiHiH KYIMHICHIH KYPMETTEHMIH JKOHE 3epPTTCY
OapbIchIHIa 0acKa agaMIapMeH TaIKbUIAHFAH aKIapaTThl Kapus €TIICUMIH.

Kousr: Kynt: Mem,

Cyx0aTThIH ayanoxka3z0acblHa MEHIH €pIKTI KeliciMimMal OepiHi3.

Koubr: Kyni:

3eprreymri:

Ko xoiibliran Kyni

84
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Appendix C: Informed Consent for Individual Interview Participants
Introduction. You are being asked to take part in a research study entitled “A Mentoring
Program for Novice Teachers in Kazakhstani Mainstream Schools: Experiences and Attitudes
of Main Stakeholders”.

Procedures. The purpose of this study is to explore the goals, structure, and mentor-mentee
relationship of mentoring program for novice teachers. | am seeking volunteers who are school
administrators responsible for the mentoring program inside the school. VVolunteers are asked
to participate in the research process that will conduct one-to-one interviews. One-to-one
interview will take approximately one hour.

Risk. You are likely to experience only minimal risks such as the loss of time from conducting
the focus group or individual interviews. However, participants have the right to withdraw from
participation in the research at any time, up until the finalization of the thesis.

Benefits. For you and the school, the anticipated benefits from participation in this study will
be the ability of school administrators to reflect on their experience, to identify effective
practices in your mentoring program and make recommendations for improvements.
Moreover, an in-depth understanding and description of mentoring programs can reveal
valuable knowledge for policymakers in creating an improved mentoring structure, curriculum,
and processes or improving the current mentoring program.

Compensation. No tangible compensation will be given to you. A copy of the research results
will be available at the conclusion of the study (a digital copy of the final version of the study
will be disseminated to participants by emails).

Confidentiality & Privacy. Any information that is obtained during this study will be kept
confidential to the researcher. Participants will be given pseudonyms to protect their identities.
No identifying information, including the location of the school, will be included in

publications. Collected data will be stored in a password protected computer. After five years
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of finishing the study, the researcher will destroy the recorded interviews, emails, consent
forms, all notes and the list of participants.
Voluntary Nature of the Study. Participation in this study is strictly voluntary, and if
agreement to participation is given, it can be withdrawn at any time without prejudice, until the
time of presentation of the thesis.
Points of Contact. It is understood that should any questions or comments arise regarding this
project, or a research related injury is received, the Principal Investigator should be contacted.
Any other questions or concerns may be addressed to the Nazarbayev University Institutional
Research Ethics Committee, resethics@nu.edu.kz.

Statement of Consent

I, ,  Qive

my voluntary consent to participate in this study.

The researcher has clearly explained to me the background information and objectives of the
study and what my participation in this study involves.

| understand that my participation in this study is voluntary. I can at any time and without
giving any reasons to withdraw my consent, and this will not have any negative consequences
for myself.

| understand that the information collected during this study will be treated confidentially.

Signature: Date:

I, ,  Qive

my voluntary consent for the audio recording of the interview.

Signature: Date:

Researcher:

Signed Date




MENTORING PROGRAMS FOR NOVICE TEACHERS 87

Kocsimma C: 7Keke cyx0aTKa KaTbICyIIbLIAP YIIIH AKNAPATTAHABIPbLIIFAH KeJIiciM
Kipicne. Cizgen «KazakcTaHHBIH HET13T1 MEKTEIITEPIH/IET1 )KaHATaH KSITeH MyFalliMIepre
apHAJFaH TATIMIEpIIiK OaFaapiamMaiap: Heri3ri My el TapanTapablH ToKipuOeaepi MeH
Ke3KapacTapbl» aTThl 3epTTEY KYMBICHIHA KATBICY Cypasabl.

Ipouexypanap. by 3eprreyain MakcaTsl - )KaHaJaH KeITreH MyFalliMJIepre apHaJIFaH
TOIIMrepITik Oar/iapiaMaHblH MaKCaTTapbIH, KYPBUIBIMBIH KOHE TOIIMIEPIIIK KapbIM-
KaTbIHACbIH 3epTTey. OChl 3epTTey YIIIH, MEKTEI 1IIIHAET1 TONIMIepiiK OaFraapiaMachiHa
YKayarThl MEKTEN OKIMIILTITT OOJIBIN TaObUIATHIH epIKTUIepAl 131eiMiH. EpikTinepai xeke
cyx0aT 3epTTey MpoIECiHEe KAThICY bl cypaipl. JKeke cyx0ar mamaMeH Oip caraTThl aiajibl.
Kayin. ®oxyc-Tom Hemece jxeke cyx0aT KYPri3yAeH yaKbITTHI JKOFAITY CHSKTHI €H a3
ToyeKeJiepre Tam O0ybIHBI3 MYMKiH. AJlaiiia, KaThICYIIBUIAP TUCCEPTALUSHBI asKTaFaHFa
JIeH1H Ke3-KeJreH yaKbITTa 3epTTeyre KaTbicyJaH 0ac TapTyFa KYKbUIbI.
APTHIKIBLILIKTapPbI. Ci3 06H MEKTEN YIIIH OChI 3ePTTEeYTe KaThICYJaH KYTUICTiH
apTHIKIIBLIBIKTAP MEKTEM OKIMIILTITHIH OJIAPBIH TOXKIPHOEC] Typalibl oiyay, TOIIMIEPITIK
OarapiiaMaHbI3AaFbl THIMI1 TOKIPUOCHI aHBIKTAY JKOHE KaKCcapTy OOMBIHINA YCHIHBICTAP
Kacay MYMKIHAIT1 6omanbl. COHBIMEH KaTap, TOJIMIepITik OaraapiaManapibl TEPEH TYCIHY
YKOHE CHUIIATTay cascaTKepJiep YIIIH KEeTULAIPUITeH TOIMIEPIIIK KYPbUIBIMIbI, OKY
YKOCTIapJIapbIH KOHE MPOLIECTEPIH Kypy HEMece Ka3ipri TOIIMIepiik OarapaaMaHbl
xakcapTy OOMBIHIIA KYH/IBI OLTIM/II aIliajibl.

Ortemakpl. Cizre emkanaail ereMakbl OepiiMenii. 3epTTey HOTIXKENepiHiH KellipMenepi
3epTTey asKTalFfaHHaH KeHiH KoJ eTiMI1 0oJiaabl (3epTTey/IiH KOPHIThIH/IbI HYCKAChIHBIH
UQPIBIK KOIIpMECi KaThICYIIBUIAPFA AMEKTPOHBI TIOIITa ApKbUIBI TaApATHLIAbI).
Kynusinibuibik. Ocbl 3epTTey OapbhIChIHIA allbIHFAH Ke3 KEJTeH aKmapaT 3epTTeYIire Kymus
6o0ubIn Kanaiel. KaTeicymbiiapra skeke 0achblH KOpFay YIIiH KaJlFaH aTajasiMaap oepiieni.

XKexke OachlH KyalIaHIBIPATHIH aKIapaT, OHBIH iIIiH/AEe MEKTENTIH OpHaJaCKaH *epi
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XKapusulaHbIMJIapFa eHri3iMeil. JKuHanran nepekrep mapojibMeH KOpFaliFaH KOMITBIOTEPe
cakTanabl. 3epTTey/i Oec )KbUI asKTaFaHHaH KeHiH 3epTTeyIli )Ka3bUTFaH cyxoaTTap/pl,
AIIEKTPOHBI TOIITANIAP I, KETICIM HBICAHIApbIH, OAPIIBIK jKa30anap MeH KaThICYIIbLIap
TI3IMIH JKOSIIBL.

3eprTeyain epikriairi. Ocel 3epTTEyre KaThiCy KaTaH TYPAE epikTi O0JIBIT TaObLIA B, eTep
KaThICYFa KelliciM Oepiice, IUCCepTallMsIHbl YChIHBIIFAHFa JEHIH Ke3 KEJITeH YaKbITTa 3UsH
KEJTIPMECTEH aJIbIll TaCTalTybl MYMKIH.

Baiinansbic. Erep ocel xo0ara KaTbICTHI KaHAal-1a OIp cypakTap HeMece eCKepTyJiep
TybIHJIaCa HEMeECE 3epTTeyre OailaHbICThI JKapakaT ajica, HEeT13r1 3epTTeylIire xadbapiacy
kepek. Kes-kenren 6acka cypakrap MeH mocenernep 6oiibiama HazapbaeB YHUBEPCUTETIHIH
WNHcTuTynmoHanaplk 3epTrey 3THKa KOMUTETIHE, resethics@nu.edu.kz sxxyrinyre 0osassl.

Keuicim Typajbl masimaeme

Mem, ,

OCBI 3epTTEYre KaThICyFa 63IMHIH KeTiCIMIM/I1 OepeMiH.

3eprTeyini MaraH 3epTTEYIiH HET3T1 MAIIMETTEP1 MEH MaKCaTTApPhIH )KOHE MEHIH OCHI
3epTTeyre KaThbICYBIMHBIH MOHIH HAKThI TYCIHIIPII.

MeHiH Oy 3epTTeyre KaTbICYbIM €pIKTI €K€HIH TyCIHEMiH. MeH Ke3 KeJTreH YaKbITTa KOHE
eIIKaHai ceOernci3 KemiciMiM Il KalTaphll ajla ajJaMbIH, )KOHE OYJ1 ©31M YIIIIH eITKaH1ai
KaFbIMCBI3 cajapiaapabl O0JIManIbl.

Ocpl 3epTTey OapbIChIHA KUHAIFAH aKIapaTThIH KYIUsS TYP/AE CaKTaTaThIHBIH TYCIHEMIH.

Komsr: Kyni: MEH,

Cyx0aTThIH ayano ka30acbiHa 63 epKIMMEH KEeTICeMiH.

Komsr: Kyni:

3eprreyi:

Koxa xoiiburan Kyni
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10.

11.

12.

13.

14.

15.

16.

Appendix D: Focus Group Interview Questions for Mentees
Are you involved in the mentoring program at this school?
Tell me about your experience of being mentored.
What is your role in the mentoring process?
How do you define mentoring?
What is the general goal of being mentored?
How was the mentoring process established? (Were you able to choose or recommend
your mentor? Is your mentor in the same discipline as you? Was being mentored
voluntary or mandatory?)
Describe your mentor’s role in the mentoring process?
In what ways do you collaborate with your mentor?
How often do you interact with your mentor? In which areas do you ask for assistance
with your mentor?
What qualities do you think are important in a mentor?
Can you describe the relationship with your mentor?
What are your expectations from your mentor?
What is the role of school administrator in the mentoring process?
What is the best thing about your mentoring program?
How does the school need to change to support better collaboration between mentors
and novice teachers?

Would you like to make any other comments?
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Koceimma D: Tosim anymsl ¢pokyc-ToObIHA apHAJIFAH cyX0aT CYpaKTapbl

1. Ci3 ocbl MeKTenTe TAMMIepIIik OaraapiaMachsiHa KaTbicachl3 6a?

2. MaraH TomiM aiy TOXIpUOCHI3 Typasbl alThIN OepiHi3.

3. Tonmimrepik mpoIneciHae Ci3/iH peTiHi3 KaHaan?

4. Ci3 TomiMrepiikTi KaJlaif aHBIKTaiChI3?

5. Tonimrep 60yAbIH Kallbl MaKcaTbl HE?

6. Tomimrepmik mporieci Kanai Kypbutas? (Ci3 ©31HI3AIH TOTIMIepiHi3 i TaHIall HeMece
ycbIHa anachl3 6a? Ci3AiH TOIIMIepiHi3 Ci3 CUAKTHI TOpTinTe Me? TamiMrep epikTi Me,
onye MiHIeTTI Me?)

7. TomiMrepik MPOIECIHAE TIMIMIEPIHI3IIH POJIIH CUITATTaHbI3?

8. Ci3 e3iHi3IiH TATIMIepiHi30€H Kajlai )KyMBIC icTeici3?

9. Ci3 e3iH3AIH ToMIMIrepiHi30eH KaHIIAIBIKTHI KUl apanacacki3? TomiMrep/eH Kai
cajanap/ia KeMeK cypanchi3?

10. TonmiMrepae KaHai KACUETTEP MAHBI3ABI JCT OUITANCHI3?

11. Ci3 e3iHI3/1IH TOIIMIepiHI30€H KapbIM-KaTbIHACTHI CUITATTAN ajlachkl3 0a?

12. CizniH ToNMIMIepiHi3eH He KyTeci3?

13. TonmiMrepitik mpoLeciHae MEKTEN SKIMIIICIHIH peJi KaHaain?

14. CizniH TomiMrepitik 6araapiaMaHbI3IaFbl €H KaKChl Hopce?

15. TomiMrepnep MeH xaHa/aH KeJIreH MyFaIiMIep/liH bIHTBIMAKTACThIFbIH KaKCapTy
YIIIH MEKTeI Kalail e3repyi kepek?

16. Koceimina 6ip TyciHikTeme Oepriqi3 kene me?
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Appendix E: Focus Group Interview Questions for Mentors
Are you involved in the mentoring program at this school?
Tell me about your experience of being a mentor.
What is your role in the mentoring process?
How do you define mentoring?
What is the general goal of being a mentor?
How was the mentoring process established? (Was being a mentor voluntary or
mandatory? Were you able to choose or recommend your mentee? Is your mentee in
the same discipline as you?)
Describe your mentee’s role in the mentoring process?
In what ways do you collaborate with your mentee?
How often do you interact with your mentee? In which areas does your mentee ask for
assistance with your mentor? In which areas mentees ask for assistance?
What qualities do you think are important in a mentor?
Can you describe your relationship with your mentee?
What are your expectations from mentees?
What is the role of school administrator in the mentoring process?
What is the best thing about your mentoring program?
How does the school need to change to support better collaboration between mentors
and novice teachers?
What should be the outcome of successful mentoring program?

Would you like to make any other comments?
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Koceimma E: TanimMrep ¢poxyc-ToObIHA apHAJIFaH cyx0aT cypaKTapbl
1. Ci3 ocBl MEKTeNTe TANIMIepItik OargapiaaMacsiHa KaTbicachl3 6a?
2. Tonmimrep 0oy TOKiIpHOCHI3 Typasbl alThIN OepiHi3.
3. TomiMrepiik mpoLeciHae Ci3/IiH POTiHI3 KaHaai?
4. Ci3 ToNmIMIepJIiKTi Kajail aHBIKTaHChI3?
5. Tonimrep GOJTyAbIH KaJlllbl MaKcaThl He?
6. Tonmimrepiik mporieci Kanai Kypsuiasl? (TomiMrep 601y epikTi Me, dJiie MIHAETTI Me?
Ci3 e31HI3/11H TOMIMIepiHi3 Il TaHall HeMece YCehiHa anacki3 6a? Ci3/1iH MEHTOPBIHBI3 J1a
COJI TOPTINTI Me?)
7. TomiMrepTik MPOIECIHAET1 TOJIM ayIIBIHBIH POITIH CUIATTaHbI3?
8. Ci3 ©31HI3/A1H TJIIM ayIIBIHBI30EH KaJlail )KYMBIC icTeici3?
9. Ci3 031H3IH ToTIM aTYIIBIHBI30€H KaHIIAIBIKTHI kH1 apanacacei3? Ci3zeH Kau
cajanap/a kemek cypananbl? TeIHIaymbIIap Kal canaiap/ia KOMeK cypanibl?
10. TomimMrepae KaHaal KaCHETTEp MaHBI3IbI JICTI OMIAChI3?
11. Ci3 e3iHI3/11H TAJIIM ayIIBIHBI30€H KapbIM-KAaThIHACBIHBI3/IBI CUTIATTal anachl3 60a?
12. ToniM anymbIHBI3aH HE KyTeci3?
13. TomiMrepik MpoIeciHae MEKTEI SKIMIIICIHIH peJsii KaHaan?
14. Ciznin TomiMrepitik OaraapiiaMaHbI3AaFbl €H JKaKChl Hopce?
15. TonmimMrepiiep MeH >KaHaJaH KeJITreH MyFaliMAepAiH bIHTBIMAKTACTHIFbIH KaKCapTy
YIIIH MEKTeI Kamail e3repyi kepek?
16. CotTi TomiMrepitik OarapiaaMaHblH HOTHXKECI KaHai 00J1ybl Kepek?

17. Kocbimia 6ip TyciHikTeMe Oepridi3 kene me?
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Appendix F: Individual Interview Questions for School Administrators
How do you define mentoring?
What is the main goal of mentoring program in your school?
How long has a mentoring program been available in this school? How was the
mentoring process established?
How do you select mentors? Are there any criteria? What qualities do you think are
important in a mentor?
How do you match mentors with mentees? Are there any criteria?
What is your role in the mentoring process?
Who creates the content for mentoring program? And how the process is going?
How is the mentoring process evaluated/controlled?
Who is the dominant person in mentoring program?
What are your expectations from mentors and mentees?
How often are do you actively involved in the mentoring process? In what ways?
Can you describe your relationship with mentors and mentees?
Can you describe the relationship between mentor and mentee?
How do you ensure the effectiveness of mentee-mentor collaboration?
How does the school need to change to support better collaboration between mentors
and novice teachers?
What should be the outcome of successful mentoring program?

Would you like to make any other comments?
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Koceimma F: Mekren skimuistirine apHaJraH »eke cyx0aT cypakrapbl

1. Ci3 TomiMrepiikTi Kainaid aHbIKTalChI3?

2. MexkTeOiHi3aeri TomimMrepitik OaraapiaMaHblH HEeT13r1 MakcaThl KaHaai?

3. Ocsl MEKTENTE TAIIMIepIliK OarapiamMachl KaHIa yakeITTan Oepi 6ap? Tomimrepiik
MpoILeci Kamail KYpbULIbI ?

4. Ci3 Tomimreprepi kanaii Tannanceiz? Kpurepuiinep 6ap ma? TonmiMrepae kanaait
KacCHETTep MaHbBI3/IbI JCT OUIaNChI3?

5. TomiMmreprepi ToliM aymbIIapMeH Kaiai colikectenaipeciz? Kpurepuitnep 6ap ma?

6. TomimMrepIik MpoIECiHE CI3/iH POITiHI3 KaH an?

7. Tomimrep:ik 6armapiraMaHbIH Ma3MYHBIH KiM kacaiei? [Iporiecc kamait xypemi?

8. Tomimrepiik mporieci Kayiai OararaHasl / OaKbLIaHAIBI?

9. Tomimrep:ik 6armapiiamMana KiMm 6aceiM?

10. TonmiMrepiiep MEH ToIM alylIbLIap/iaH HE KyTeci3?

11. Ci3 TomiMrepIlik mpoleciHe KaHIIAIBIKThI kui KaTbicachiz? Kamaii?

12. TomiMrepiiep MEH TOIM alylIbIIapMEH KapbIM-KaThIHACBIHBI3/bI CUMIATTAN alachl3
6a?

13. TomiMrep MeH ToJiM alyIIBIHBIH apachIHIaFbl KapbIM-KAaThIHACTBI CUIIATTal anachl3
6a?

14. TomiMrep- TomIM anymibl OipJecKeH >KYMBICBIHBIH THIMAUTITIH Kajlall KaMTaMachl3
eteciz?

15. TomiMrepnep MeH xaHa/laH KeJIreH MyFaliMIep/liH bIHTBIMAKTaCThIFbIH KAKCAPTY
YILIH MEKTeIl Kanail e3repyi kepek?

16. CotTi TonmiMrepiik OaraapiaMaHbIH HOTHXKeC] KaH1al 601ybl Kepek?

17. Kocebimia 6ip TyciHikTeMe Oepridi3 keie me?
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Appendix G: Data Analysis Audit Trail

Contents
1. Asample of a coded transcript
2. A list of the codes | have used
3. Display of the data, Summary table
4. The themes
1. A sample of a coded transcript

95

Transcript

Coding

Memos

How do you define mentoring?

A:

Teacher, trainer, guider. The word mentor itself means sharing the educational or teaching
experience. When novice teachers come to our environment, they come with theoretical
knowledge and, as a result, they encounter some obstacles in the work, such as how to write
how to do it. First of all, they encounter problems when they have to create annual and
daily lesson plans, they have problems with scheduling, how to divide lesson hours into
terms, or where to put lesson hours when there are holidays. And in these cases, mentors
have to help novice teachers. In fact, | set myself the goal of being a mentor when novice
teachers arrive. Novice teachers always came with new things and | want to learn those new
things from them as well as | want to share what | know. | have been working as a teacher
for 34 years, and over the last 20 years, | have been a mentor. In 1998 a good novice
teacher arrived and | learned a lot of things from her. In that time, we had traditional
teaching and we had exchange of experience. | think that there should be a connection
between young and old and I try to use this chance by setting the goal of being a mentor.

You?

B:

I have finished the first level course for teachers and | am a trainer in this school. We are
teaching novice teachers many different teaching methods as said by my colleague. For
example, sometimes when a young specialist is required to give an open lesson, first we ask

Female
Experienced
Kazakh subject

Def
Sharing

Nov T— problems
-Planning
-Scheduling
-Lesson structure
-Sequencing
Help

Motivation

-2 way learning
-Sharing
connection
Female

Trainer 1% level
Experienced
English subject

Goal

Is it collaborating
old and youth in
general? Why there
is need connection?




MENTORING PROGRAMS FOR NOVICE TEACHERS

96

a young specialist how he or she will conduct the lesson and what are his or her ideas about
the lesson? Then we set up each part of the lesson advising them in order to make the lesson
high quality. Every novice teacher we mentor always praised by their lessons. Being a
mentor is to teach teaching methods. How to effectively conduct lessons, how to interact
with children. Mentor is a great teacher, who has great experiences in different fields, who
studied different courses and do courses for others such as lesson study, why some children
underperform. And teach novice teachers to all of them in order to increase their levels.

Is being a mentor voluntary or mandatory?
B:
When school administration offers us to be a mentor, we cannot refuse it because we have a
lot of experience and so there are so many things, we can share with novice teachers. It is
voluntary because no one forced us to be a mentor. When we are called as mentors, we look
forward to helping young professionals with pleasure.

So, this means you can refuse the offer?

C:

It is not about refusing, if we know somethings while novice teachers lack some knowledge
such as what is annual or lesson plans, where to take them, how we cannot help them, even
if we are not mentors we will help them because they came to our school and we also
passed from that stage as being a novice teacher.

We guide them where to take plans and how to make exams. Universities provide
theoretical knowledge but in real situations they don't know many things also they feel
confused in front of the students. And as experienced teachers we know these things, we
experienced these things and we show them from where to take what things no matter if we
are mentors or not. It is not just because we are mentors, it is because we want to help.

Teaching Nov T

- teaching methods
-conducting open lesson
-asking

-advising

-high quality lesson
-effective lesson
-interact with children
Mentor is

-great teacher
-experienced in different field
-studied different course
-do courses for others
Purpose

-Increase level

School admin offer
Cannot refuse
Voluntary

Why they are mentor
-Experienced
-Sharable

-Helpable

Female
Novice mentor
English subject

Nov T lack knowledge
-annual plan

-lesson plan

-plan sources

What is level here?
Professional and
Pedagogical

Why they cannot
refuse?

Why teachers help
novice t?

It’s not necessary to
be a mentor to help.
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A:

In the first place we consider our school administration’s trust in us that we are able to
educate novice teachers into professionals. Because of this trust we take it with high
responsibility and there were no refuse cases.

D:
We gladly take this position because of trust.

A

It is strange to refuse at that time. | consider it to myself as an insult. When they offer me to
be a mentor and if | refuse and say like | have been a mentor for a while and there are other
teachers who can be a mentor, | take it to myself like weakening of my position. | ask
myself, are you tired of teaching? So | kinda judge myself. So in these cases, as said by my
friend I accept being a mentor with pleasure and we assume it as a great responsibility.

D:

At the beginning, the young specialist needs psychological support before approaching the
teaching methods. They come as young specialists and even if they are graduated from this
school they are returning with another status. It means they are coming with another
perspective/ vision so they first need psychological support. We have to motivate them by
saying that “You make the right choice of profession which is great and you can do it” and
then they will earn confidence so novice teachers are like students. When they enter the

Mentor
-experienced
-knowledgeable

Motivation

-same working area
-experience of being Nov T
-wanting to help

-not about being mentor

Guiding

-plan source

-making exams
Universities
-theoretical knowledge

School admins role
-trust

-Educate professionals
Mentors feel
-Responsibility

-No refuse

Female
Experienced
Math subject

Position
Trust

Mentor feels
-Gladly

Trust that they can
educate
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class, they will step with the confidence and work with class with confidence. Therefore,
first it is psychological support and only then move to the pedagogical support. We first get
acquainted, we talk to them, and then we can move to teaching methods. We ask what kind
of help they need and how to do it.

Do mentors and mentees have the same teaching subject?

B:

It is different at times. For example, as a trainer, we taught third level teaching to all
teachers where there were all subjects. We created a sample lesson with all subject teachers.
The young specialist has the same subjects as the mentor. And if any novice teacher asks
for help, other subject teachers help them too. It is not necessary to have the same subject
mentor as teaching approaches are the same everywhere.

What are the benefits of being a mentor?

B:

There is no benefit.

D:

So far there have been no incentives/benefits. We are glad to help the new specialist, we try
to do what we can. Even so, we are just happy to help someone else providing guidance to
them.

A:

Last year | participated in a competition called “the best mentor”. I had two great novice
teachers, both of whom | am very proud of, who participated in many competitions as well.
In the competitions | had to present the achievements of my mentees, and with the help of
them | won one of the honor places. So with the help of my mentees I had a great
achievement.

How many teaching experiences need to be considered as novice teachers?

Refuse

-strange

-insult

-weakening of position
-judge myself

Mentor feels
-great responsibility
-pleasure

Psychological support
-young specialists

-another status

-another vision/perspective

Motivate
-confidence

Structure/Steps
-introducing
-talking

-teaching methods

Asking
-Need or help areas
Mentor mentee matching

-same subject

Same subject
-not necessary

Motivation

Not necessary to be
a mentor to help

Professional growth
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3 years mainly maximum 5 years

A:
For one mentor one mentee. If there are less mentors, more than one mentee is given for
each mentor.

B:
Two mentees given mainly, depends on the number of novice teachers

C:
Although we are not mentors, we still help

B:
No one will refuse to help saying that you are not my mentee. We help young specialists
who ask for help.

What work is done with young specialists? Is there a special plan?

A

There is a plan. In the plan, we plan the year for teacher growth, for example, when novice
teacher arrives in the fall, we will teach how to create annual and lesson plans, then we
teach how to conduct open lessons, how to work with students, assessment methods, and
then, by the end of the year, we teach how to evaluate and conclude their work. Then the
work goes systematically from small to the complex, and it is based on the teacher growth
level.

Is this plan the same for everyone?

Everyone creates their own plans.

Teaching methods

No benefits

No benefits
Helping
-Sense of happiness

Benefit
-mentee collaboration

Mentoring approach
-one to one
-one to more

-one to two
Mentoring type
-Informal mentoring
-Informal mentoring
Growth plan

-systematic
-simple to complex

Plan created together
but with different
objectives

Article (quick
meeting also helpful
for novice teachers)
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Do novice teachers involve in the creation of the plan?

A:

The plan is created with a novice specialist. As a mentor | sit with my mentee because they
also need to have their own mentoring plan. By looking at the mentee’s plan, we align our
plan.

D:
Exchanging experiences, attending novice teacher lessons, they attend your lessons.

C:

We did not work only with a plan, there are many things out of the plan. For instance,
novice teachers can be appointed as a homeroom teacher. So there are questions from
novice teachers such as “how to work with children, I have problems with this child, this
student does not study, what can | do, problems with parents, how to inform parents,
difficulties with problematic students, how to react to these problems” issues that not
mentioned in any paper and not included to the plan but requires to ask a recommendations
from someones even if they know theoretically.

How often do you meet novice teachers?

B:
By the needs of the mentees. There may be different days each time. Once a week.

C:

Everytime we meet they ask something.

D:

If novice teachers have questions they come.

No specific appointment times?

B:

Content

-annual plan

-lesson plan

-open lesson
-student interaction
-assessment methods
-self-evaluation

Different plans

Curriculum
-Nov T involvement

Mentor Plan
Mentee Plan

Content
-lesson observations

Informal content
-homeroom duties

Meeting frequency
-flexible

-not scheduled
-once a week
-based on needs

Parallel classes
foster meeting
frequency

Mentee should first
approach to the
mentor

Mentee can be
embarrassed?
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We work in parallel classes, we often work in parallel grades with mentees and we meet
every day. Because of parallel classes, there are the same topics so we discuss how mentee
is going to conduct lessons and in what ways | am going to explain it, also we discuss
writing assignments. Sometimes we meet very often but it depends on the mentee itself.
There are types of novice teachers who will not approach just walking outside and they
blame mentors or others that nobody is teaching or helping them, stating that they are
novice and they cannot do some things. That type of novice teachers they don't want to
learn. In some cases, we go to them but they will have lessons stating that they are busy so
we feel like we bothered them. That is why novice teachers have to come to the mentors
because they have problems. If novice teachers are aware of their weaknesses and come to
ask for help it shows motivation to grow. But if they do not come there is no hope for.

What are the topics most frequently asked by mentees?

B:

It is hard to differentiate. It depends on the needs of novice teachers. The most important
thing is the usage of teaching methods and difficulties facing during the lesson. Others
cannot be considered as a frequent issue.

A.

plan should be flexible depending on the students and there have to be various options. So
questions mostly about the lessons.

D:
In our school, classes are divided into lyceum and ordinary classes. The lyceum classes are

to work with each type of class where there is different content like classes with
problematic behaviour.

Most novice teachers are having trouble in teaching. They ask how to explain a lesson or if
| explain this topic in this way will they understand. So | suggest looking at the level of the
class, also they ask if it is ok to have a one lesson plan for 5 classes, so | explain that lesson

moving forward fast while ordinary classes need slow temp until students understand. How

-every meeting

Mentor mentee matching
-parallel classes

Frequency
-every day
-depends on mentee

Mentee
-asking help
-know weaknesses

Mentee asked needs
-teachings methods
-lesson process

-teaching
-planning
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Are there any evaluation systems for mentees? How does a novice teacher know if he
or she is doing well?

D:
We evaluate and compare inside myself

C:

They come as young specialists, and they come as teachers, they had been studying for four
years, and they have to come to schools consciously not either because they had no choice
or had no job. There shouldn't be a reason to be a teacher only to earn money. There are two
types of novice teachers, as said by my colleague, one type who runs away from learning
while the other type who really wants to work with students and teach them. Second type of
mentees start searching and learning before coming to us. And only then they ask things
that they don't understand, they know theoretically, but in practice they ask for help. For
example, basically we have a problem with beginners students, they have to learn the letter
in the first class, they can read the letter in the second class, they can read at once, they
cannot read, we discuss the problem in an open chat and suggest things for novice teachers
to each term like do it here, in this ter , please do this in the next term. Everything depends
on the specialists; they have to learn and search.

D:

We do not just evaluate. We attend their lessons, analyze, and in a way that they understand
explain weak parts of the lesson, focusing on each step, and providing suggestions that they
will remove in the next time.

A:

One of the evaluation criteria is when teachers begin to prepare a student for the
competition, which shows high achievement of the teacher; if a teacher sends children to
various competitions without a doubt it shows teachers confidence and a lot of good things
can be expected from that teacher.

What is the role of school administration in the mentoring program?

Internal assessment
Informal assessment

Nov T types
-learner
-not learner

Experience of bad mentee
Theoretically know
Practically ask
Suggestions
Responsibility of mentee
Assessment

-by lesson observation
-suggestions

Good mentee
-preparing students for
competitions

Mentor expectations
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A:

We provide reports for each term. It used to be a folder called “Mentor mentee work”, but
now it is done with trust. We work with our mentee, and nowadays both plan, writing and
reports have been reduced, so there is no report, and the formality has decreased. There is
no such folder at this time, we have a connection with my mentee so we work with that
connection. In the past, we had to send reports to the vice-principal and provide with
written reports. Now we do report at the end of the academic year. Even during the terms,
we are always ready to provide reports based on the school admins requirements, if they
call we bring it to them.

Are there any examinations or evaluations of mentors?

B:
No we are not checked. Why we are a mentor if they will check us.

A
It is seen by our mentees, if mentees are good then the mentor is doing well.

C:
Well, they can examine us for example when mentees give open lessons where we help to
plan that lessons.

B:
Everyone participates in those open lessons, where everything can be seen (work of the
mentee and mentor)

D:
We also do open lessons to share experiences with mentees.

Do you feel ready for mentoring? To be a mentor?
C:

School admin

-no control

-reduced workload for teacher
-based on trust

Report
-at the end lyear

Mentor is high status

Evaluation by mentee
achievements

Lesson observations
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| think 1 am not complete (enough qualified) to be a mentor. It seems that | have a lot to
learn. It's been 18 years now since being a teacher but it seems that | know a little. I can
teach first order necessary things but I do not think that | have reached such a level to be a
mentor, even though I know further study steps.

B:

, Itis not that | know everything and you stop learning. We also have a lot of things to
learn. For instance, when we read something interesting we keep it in mind to use it. If a
person doesn't develop he cannot teach anything to anyone.

D:

I do not recommend myself to be a mentor, school administration selects us by appreciating
our work, they choose by looking at our annual achievements, working experiences,
attending our lessons. School administration itself approves us and only then we gain the
thoughts that we are able to be mentors. You cannot just select yourself as a mentor or take
a novice teacher as a mentee.

Do mentors require special training courses?
C:
| think | need it.

A

Until this moment, | didn't think | needed to.
B:
| don't think mentors need it.

A:

| do not think I need a course as there is a day-to-day practice so | have experience that
suits to the level of novice teacher.

B:

We have this regularly NIS retraining and mentoring workshops where a lot of important
issues discussed

C:

Requires for mentor training
-a lot to learn
-reach mentor level

-ready
-lifelong learning
-learn to teach

Mentor selection

-lesson work observations
-annual achievements
-working experiences

School admin role
-motivating
-trust

Not needed as
-Day to day practice
-have level suited for Nov T

What is the mentor
level?
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| want to have training that teaches how to systematically solve various problems. Although
| can teach novices for required formal things by speaking orally. But there are more things
such as how we examine novice teachers, how to participate in their lessons, even if the
teacher conducted a lesson greatly there are students that did not understand. In those
cases,where was the mistake and how to research that. | try to search for it, but if there is
training that teaches everything systematically, | need those courses.

How do you describe your relationship with mentee?

Very good

D:

We have versatile interaction. At the same time, they can call just to find out how I'm
doing.

A

This year’s mentee differs from mentees that I had in previous years. My former mentees
came to me like magnets while the latter one does not come very often. | call or write
messages about asking needs or learned things of the mentee.

B:
It depends on the person himself, if a novice teacher is confident then mentee does not
approach much.

A:
She does not come close to me. Her lessons start in the afternoon while | have lessons in the
morning. We have a connection but it is not as close as it was before with my mentees.

D:

My mentee, on the contrary, treats me like a mother. Last year | was a mentor to her older
sister. | had been ill for some time, so she visited me in the hospital, called and wrote
messages everyday to know my health condition. We have a great relationship whether it is
teaching or personal issues.

-regular training mentoring
workshops

Need training to learn
-systematically solve
-examine Nov T
-lesson evaluation
-research

Positive relationship
Formal

Informal

Positive experience

More like negative or ambivalent
if they do not come

Rare interaction
-Confident mentee

Distant relationship

Great relationship




MENTORING PROGRAMS FOR NOVICE TEACHERS

106

C:

In my case, | am the Head of the English subject department, so all the English novice
teachers are like my children. Although, there are various types of novices. Some novices
really create a good and close relationship while others can keep a formal relationship.
Another type of novices stays in the middle considering themselves as a lost one stating that
anyone looking after them. However, | think they are not children and they have been
studying for 4 years. They came consciously as a teacher and | do not think that someone
has to look after them instead they have to follow and run to the others in asking help and
learning something. Moreover, they are young and mostly not married so they have time to
learn. Based on their problematic areas they have to study and investigate them. All this
should be run by a mentee. They do not have to think that if they are novice someone must
teach them.

What are your expectations from mentees?

D:
We look forward to seeing them as a good specialist in the future, being a professional, a
respected good teacher and experienced, qualified.

A
To be worthy to bear the name of teacher. To have a great interaction with students,
colleagues, and parents. Also, to be attentive to various tasks.

D:
Depending on a novice teacher. We expect them to be eager to learn but there are novices
who just pick up what they need and then lose far away.

A
There are times when novices can ask you to substitute them in classes. Yes we also try to
help in those cases.

-personal issues
-teaching issue

Type of mentee
-close relationship
-formal relationship

Mentor expectations
-have time

-to approach first
-identify weaknesses
-study and work

Mentor expectations
-qualified specialists
-respected

-great interaction with all

stakeholders
-attentive to tasks
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Do you always accept their favors?

D:
We accept their favors at the beginnings

A:
| feel ashamed to refuse

What features/qualities should a good mentor have?

C:
Have to be open

D:
Welcoming person who will accept novice teachers

A
It is necessary to have knowledge, willing to teach, to have experience, quality.
To have love for his teaching subject and person who is beloved to his profession.

D:

Not who talks too much but works a little.

C:

Teacher who is able to work with every child. For instance, in English subject it is
significant to interact with every student, some of them can be ashamed to speak. It requires

identifying and studying these children. Person who can transform these skills to the
mentee.

Do you direct your mentees to the other teachers, colleagues?

B:

-eager to learn
-not only approach when they
need

Qulaities of mentor
-open

-welcoming
-knowledgeable
-willing to teach
-experienced
-qualified

-loves his profession

-hard working

-workable with students
-transform skills
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Of course

D:
Yes, because we also gain knowledge by participating in each others lessons. Therefore, we
also suggest novices to attend other teachers lessons and get something useful.

How do you work with a mentee in the first year and in the second year?

A:

Work on the latter is weakened. As a novice teacher gains self-esteem, experience and
begins competing with other experienced teachers. In general, in all teachers, this
competition feeling arises and teachers begin to grow. Therefore, work is slowing down at
the end.

D:

And then you get a new mentee, newcomer. The most significant is the first year of
mentoring where they learn most of the things while in the second year it is rare to ask for
help. The main thing is that we have to be both as a teacher and as a psychologist which
also should be explained to the novices as there are psychology of the students.

A

It is important to educate novice teachers as well. Guiding them and explaining about their
profession and relating it to their lives. Explaining that there will be sweet moments as well
as difficulties so enduring and passing of these challenges will redefine them as great
specialists. Moreover, to help in finding the best way in the most difficult situations.

Mulltiple mentors
Informal

Program
-intensive at the beginning
-slow at the end

Sense of competition

Mentor role
-teacher
-psychologists

Profession
-guiding
-explaining




MENTORING PROGRAMS FOR NOVICE TEACHERS 109

2. A list of the codes | have used
Case Attributes
Mentors
Experienced teachers
Different teaching subjects
Coding Categories
1. How do stakeholders understand the main goal and organization of the mentoring
program for novice teachers?

Definition Goal Mentoring type
Sharing Increase level Formally assigned
Helping Educate professionals mentors
Teaching Same subject
Guiding matching
Asking
Advising
Mentoring approach Mentor qualification Mentor motivation
One to one Experienced 2 way learning
One to two Knowledgeable Experience of being
Multiple mentors Attended various novice teacher
course Same working place
Teach to other courses

2. How do stakeholders describe the structure of the program?

Duration Content Assessment

Frequency Development plan Internal assessment
Not scheduled Small to complex Informal assessment
Flexible Different plan Lesson observations
Based on mentee needs Prep students for comp

3. What are the experiences of stakeholders involved in a mentoring program for novice

teachers?
Relationships Attitudes Expectations

Trust Honor Eager to learn
Responsibility Pleasure Mentee approach
No refuse Gladly Good specialists
Supportive Happy
Formal
Informal
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4. Display of the data, Summary table
F1 F1 Quotes F2 F2 Quotes
Definition Leading 1: Mentoring when person leads you Helping 5: Helping in teaching
Helping 2: Answering to the questions of novices in | Difficulties difficulties
Teaching the adaptation period and helping Advising 6: Asking for advice in issues
Guiding 3: Mentoring is teaching freshman Teaching like parent or teaching
Unknown things unknown things, guiding to the right Sharing 5: Showing guides
Adaptation direction 6: Helping in any issues and
source for asking questions
5:  Teaching  ability of
experienced teacher what she/he
knows
Outcome Development 1: In order to learn specialists, showing School improvement 7: School development
Increase level guides, helping to achieve level, develop Mentor success 6: Provide with results
Level achievement thoughts. Mentee success 5: Both mentor and mentee
Self-learning 3: You can’t just go the mentor; you have to
approach with idea
Mentoring Formally assigned mentors | 4: Head of the Subject Department tells us | Informal mentoring 6: We have novice teacher
type Subject matching our assigned mentors Mentee platform platform...we do not have one

2: This is your mentor and you can
approach to her when you have questions
All: Yes, of course, mentors have same
teaching subject

Same teaching subject
Multiple mentoring

to one assigned mentors

8: We approach to our Head of
the Subject Department who is
teachings the same subject as
we are

5: Even if we do not have
officially assigned mentors,
there are a lot of old and
experienced teachers around us
whom we approach
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approach
2" year passive
approach

Mentoring Multiple mentors 2: I also can say that I have more than one | Personally close 6: 1 ask teacher who are
approach Same teaching subject mentor Individual selection personally close to me. No
Informal mentors 4: Yes, for example I teach English subject | Informal mentoring matter we have same teaching
and there are about 20 teachers and they all | Multiple mentors subject or not.
help try to help me All: We all have 1-2 teachers
1: While conducting open lesson I asked whom we regularly approach
another teacher who has different teaching 5: There is always experienced
subject teacher near the novice teacher
6: In various group activities
they consider to match novices
with experienced teacher.
Mentor Professional 4: They choose teachers with great teaching | Experienced 7: has got great teaching
qualification | Experienced experience and attended various courses Qualified (teaching experience and we ask from
Have achievements 1: Teachers experiencing a lot of things and | methods) them
Attended various courses achieved some level of success in their 6: Depending on teaching
profession experiences and teachings years
5: Who uses various teaching
methods and conduct great
lessons.
Mentor Mentor benefit 4: They consider as a new generation and | Mentor benefit 5: Sometimes they ask how we
motivation Digital learning new perspectives and we use modern | Student interaction engage with students as we are
Modern perspective methods 2 -way learning young and students love us.
1: We have new ideas, new insights. We can 6: Some teachers ask to teach
give positive energy, new things like new things, stating that we are
teaching of new computer technologies, young
8: Mentoring is not only they
teach us we also can teach some
things
Duration 1* year active 5: We approach to the mentor a

lot in the first year, but now we
are separate, still we have some
things to ask
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6: But comparing with previous
year, it is easier now we have
everything,

Frequency Mentee problems 3: I approach to mentor when I have Mentee questions 8: Based on what kind of
Same place problems asking what I can do At the beginning active | questions I have
Problems 4: I do not search and go the mentor as we | meeting 7: At the Dbeginning I
sit in the same classroom so she always Same place approached a lot about planning,
helps me. diary etc. But now maybe once
2: I approached when I had problems with in a week or even I do not
filling online diary approach
9: At the beginning there were a
lot of documentations so I asked
my teacher. But now I have
learned.
6: We ask teachers sitting with
us in the same classroom or
teachers near our classrooms
Content No systematic plan 4: In the first term we will do this in the Prof Development 5: We work on different topics
Term topics second term we will do these topics Courses, Trainings such as lesson study, research
Mentor strength 1: My mentor focused on how to do a External topics.
research projects as she was very qualified | Regular Internal 6: Novice teachers sent to the
on that area. trainings various training courses, also
No systematic plan we have weekly Saturday
training workshops
5: Beside working with
experienced teachers, they sent
us to the learning courses like
Orleu courses
Assessment | Teacher ranking 4: Each term ranking of teachers done by Open lesson 5: They observe your work like
Criteria different criteria Assessment open lessons and make
Admonition Ranking discussions where it is assessed
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Appreciations

4: Sometimes they make an admonition
about your missed works or vice versa
make appreciations on your successful
work.

Criteria
Incentives

6: There is ranking of teachers
based on criteria such as
student achievements, attending
courses, giving open lessons
etc. Based on these points you
get incentives if points high.

4: There will be no change if mentoring will
be removed as others help us.

Relationships | Supportive community 2: Not only my mentor is helping me, all Supportive community | 6: But we can approach to any
Friendly other teachers also helping Consider novices teacher, ask what we want to
Formal Provide conditions know
Informal 4: Teachers never refuse when we 7: The principal calls us young
Respect approach, always help professionals and asks what

2: 1 feel responsible as my mentor problems we have in school.
responsible for me, so I approach to her in 5: Open to any our ideas, if you
any cases will tell them they support you
1: I have informal relationship as we went school admins

to same sport type, interested in same thing 6: School already doing

2: I am kind of her daughter everything to us.

3: We have more formal relationship but I

feel free to ask anything and express my

thoughts

4: She knows her subject in high level, that

is why I respect her

Attitudes Positive 2: I think mentoring is great and correct Positive 6: They help us as they can
Great program organized for novices Helpful 7: When we approach, they are
Correct 3: With a great teaching experience mentors | Great chance not angry and always find time
Teach a lot can teach us a lot of things Taught to help
Systematic plan 1: If we will work with systematic plan 6: It was a great chance to
Other ways of help maybe we ask not to remove program participate on experienced

teachers lessons

5: For example my subject is
geography and she taugh me all
the things
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2: We are teaching novice teachers many
different teaching methods

2: we can share with novice teachers.

3: We guide them where to take plans and
how to make exams.

Expectations | Results All: As they guide us, they expect results Self-learning 6: Novice teachers have to learn
Success 2: As person do a work, he or she aims to Collaboration modern things by themselves
Achievement be a successful to reach some achievements | Guiding 5: Everything should be done in
School trust All: School can only rely on us while Development collaboration in order to
Mentor -mentee success and enhancement of the work is in | Improvement develop
responsibility the hands of mentor and mentee Role model 8: Primary obligations on us to
Self-learning 1: School does not interact closely but it learn

expects results 5: Mentors should only guide us

2: It is not appropriate to expect everything while we have to work further

from school, novice teacher have to work individually

themselves 7: Our school supports
collaboration of experienced
teachers with novices to
improve and develop school
6: When experienced teachers
don't do it, we keep going
same.

F3 F 3 Quotes F4 F 4 Quotes

Definition Sharing 1: The word mentor itself means sharing the | Teaching 5: Mentoring is teaching to
Overcome problems educational or teaching experience. Helping someone, helping all together
Helping 1: they encounter some obstacles in the Sharing to someone
Teaching work... and in these cases, mentors have to 6: Sharing of own experience
Guiding help novice teachers. and teaching of own

experiences

8: helping how to do things,
guiding

9: mentoring is helping in all
sides
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Teach courses
Achievements
Life-long learning

different courses and do courses for others
3: We have this regularly NIS retraining and
mentoring workshops where a lot of
important issues discussed

Outcome Increase level of novice 2: And teach novice teachers to all of them
teacher in order to increase their levels.
Educating professionals 1: we are able to educate novice teachers
Psychological and into professionals.
Pedagogical support 4: At the beginning, the young specialist
needs psychological support before
approaching the teaching methods.
Mentoring School assign mentors 2: When school administration offers us to Informal mentoring 7: There 1s no assigning one to
type Subject matching be a mentor...t is voluntary because no one | Mentees select one mentors as was in previous
forced us to be a mentor. Mentor voluntary years, now novices selects by
2: The young specialist has the same themselves whom to ask
subjects as the mentor. 5: Novices teachers looks and
asks from whom they want
6: School admins tell us to help
novices
9: Being a mentors is
voluntary, you can pick one to
help
Mentoring One to one 1: For one mentor one mentee. If there are Multiple mentoring 10: We observe novice
approach One to two less mentors, more than one mentee is given teachers and try to help them
Mentee number for each mentor. with their weaknesses
Multiple mentoring 2: Two mentees given mainly, depends on 10: We suggest to participate
the number of novice teachers in other experienced teachers’
4: Therefore, we also suggest novices to lessons so every subject every
attend other teachers’ lessons and get teachers can give valuable
something useful. things
Mentor Experienced 2: Mentor is a great teacher, who has great Need for traning 9: Nowadays everything is
qualification | Attended courses experiences in different fields, who studied modern so we also have things

to learn
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2: I have 40 years of teaching experience. I
think I am ready to be a mentor, but it means
that we have to be always in a way of
development.

4: they choose by looking at our annual
achievements, working experiences,
attending our lessons.

1: I do not think I need a course as there is a
day-to-day practice so I have experience that
suits to the level of novice teacher.

1* year active
2" year rare

4: first year of mentoring where they learn
most of the things while in the second year it
is rare to ask for help.

Mentor Mentor benefit 1: Novice teachers always came with new No incentives 7: Because they are novices [
motivation New things things and I want to learn those new things Additional day offs help to avoid that their
Experience of being a from them 2 -way learning weaknesses can be seen in
novice 3: we will help them because they came to Digital help front of the students
Working in same school our school and we also passed from that 5: There is no incentives for
No incentives stage as being a novice teacher. mentors, it is additional social
4: So far there have been no incentives. We work
are glad to help the new specialist 6: But in holidays they give
some days off
9: Sometimes we learn form
novices as they are modern
9: There are a lot of benefits of
a being a mentor, you learn a
lot
10: We have difficulties in
computer programs while they
can do it very quickly.
Duration 3 to 5 years All: 3 years mainly maximum 5 years




MENTORING PROGRAMS FOR NOVICE TEACHERS

117

Comparing

Preparing students
Mentor success = mentee
success

Attending open lessons

1: One of the evaluation criteria is when
teachers begin to prepare a student for the
competition, which shows high achievement
of the teacher;

2: No, we are not checked. Why we are a
mentor if they will check us.

1: It is seen by our mentees, if mentees are
good then the mentor is doing well.

3: Well, they can examine us for example
when mentees give open lessons where we
help to plan that lessons.

Suggestions
Lesson observations

Frequency Based on mentee needs 2: By the needs of the mentees. There may Initial agreement on 7: We agreed initially to ask
Not scheduled meetings be different days each time. Once a week. approaching when they need help
Flexible 3: Every time we meet, they ask something. | At the beginning of 6: They come based on having
Having parallel classes 4: If novice teachers have questions they the year often questions
come. 8: Term ends about exams
2: We work in parallel classes; we often 5: Often at the year beginning
work in parallel grades with mentees and we 9: At the beginning of the year
meet every day. they approach a lot
Content Different Plans 1: There is a plan. Then the work goes Plan All: There have to be plan
Created with novices systematically from small to the complex, Flexible 5: Mentors working plan as
Small to complex and it is based on the teacher growth level. Based on mentee well as mentees
Flexible All: Everyone creates their own plans. needs 9: We do not only work with
Topics out of the plan 2: The plan is created with a novice the strict plan. In which areas
specialist they need a help we approach
3: We did not work only with a plan, there that problem
are many things out of the plan.
3: issues that not mentioned in any paper
and not included to the plan but requires to
ask a recommendation from someone’s
Assessment | Informal assessment 4: We evaluate and compare inside myself Informal assessment 5: Of course they are assessed

but not by marking. Only by
suggestions.

6: This part was good but this
part needs a modification

10: Evaluate while attending
their lessons. Analyze their
lessons
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Depending mentee type

trust.

1: T accept being a mentor with pleasure and
we assume it as a great responsibility.

4: Even so, we are just happy to help
someone else providing guidance to them

2: There are types of novice teachers who
will not approach just walking outside and
they blame mentors or others that nobody is

Relationships | No refuse 2: When school administration offers us to Supportive 5: We can’t just leave novices
Supportive community be a mentor, we cannot refuse community alone
Trust 3: It is not just because we are mentors, it is | No refuse 7: We help to any novice
Responsibility because we want to help. Responsibility teacher who asks help in any
Informal mentee-mentor 1: Because of this trust we take it with high | Trust time
relationship responsibility and there were no refuse 10: There is a great support for
cases. novice teachers, our principal
4: school administration selects us by loves more novice teacher
appreciating our work...School 10: School admins make
administration itself approves us and only responsible novices to various
then we gain the thoughts that we are able to school activities
be mentors.
4: We have versatile interaction. At the same
time, they can call just to find out how I'm
doing... My mentee, on the contrary, treats
me like a mother.
3: so all the English novice teachers are like
my children.
1: In the first place we consider our school
administration’s trust in us
Attitudes Pleasure 2: we look forward to helping young Pleasure 5: Because you are responsible
Look forward to help professionals with pleasure. Happy for novices you give attention
Gladly 4: We gladly take this position because of Mentee type to them

9: It also depends on mentee
type, some of them don’t want
to learn

9: Sometimes they do things
greatly that you helped so you
feel pleasured and happy
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teaching or helping them, stating that they
are novice and they cannot do some things.
3: There are two types of novice teachers, as
said by my colleague, one type who runs
away from learning while the other type
who really wants to work with students and
teach them.

Subject matching

them
Of course we look to their subjects. Because
math teacher cannot lead a biology teacher

based on topics

Expectations | Collaboration 1: I think that there should be a connection Self-learners 7: Try and eager to learn by
Mentees have to learn between young and old Good professionals themselves
Good professionals 3: Everything depends on the specialists; 8: When we are trying to learn
they have to learn and search. new things everyday as an
4: We look forward to seeing them as a good experienced teachers, novices
specialist in the future, being a professional, also have to aim to increase
a respected good teacher and experienced, their knowledge
qualified. 9: Learn things and
be a good professional
15 I 5 Quotes 1 6 I 6 Quotes
Definition Helping Help for less experienced teachers Helping If there experienced teachers
Sharing Sharing of own experience or guiding Asking they ask help from those
Guiding novice teacher teachers
Asking guestions about
teaching methods
Outcome Increase the level of novice | By all these actions enhance the
teacher professionality of the mentees
Quality
Mentoring Formal mentoring Yes as a school admin we allocate mentors | Informal mentoring That is why this year we did
type School assigns mentors Then we immediately assign mentors to Allocating mentors not documented by one to one

mentor but created novice
teacher platform
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We have organized an event
where we introduced mentors
based on their areas that novice
teachers can approach to them
depending on their needs

School admin approves
Courses

school admin and works with that plan

Resach lesson
Practice

Mentoring Multiple mentoring Because our novice teacher are
approach Mentee selects passionate about news and they
Based on interests approach to the mentors based
on their interests and work
further
There is no only one mentor
Mentor Qualified Mentors have to be qualified, Experienced We allocated mentors based on
qualification | Experienced knowledgeable, experienced. It is very Attended various their experience and what kind
Knowledgeable important. Teaching experience should be at | courses of courses they attended and in
least 15-20 years Topic specification which topics they are capable
Have certificates from various levelling We have experienced teachers
courses completed various courses so
we assigned them
Mainly teaches teachers who
attended courses
Mentor No incentives Some teachers refuse to be a mentor because | No incentives For example, we give
motivation Additional days off of additional work without payment Additional days of additional days off in holidays
We give to the mentors additional days off | Appreciation letters and honour letters in
on holidays with the saving of salary celebrations
Novices good at technology
usage and they have a lot of
great ideas
Duration 3 years Mentors assigned for 3 years
Frequency
Content Plan Mentor creates a plan which is approved by | One year plan There is a one year plan of

novice teacher platform
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Tranings

We sent novice teachers to the various short
courses and trainings

Trainings

For example, mostly is
conducted research lessons. In
the 1% week collecting data, 2"
week co-planning,3™ week
research lesson, and 4" week
lesson analyzes

We always try to send novice
teachers to the various training

Assessment

Assessment
Observations
Open lessons
Monitoring
Student success

We observe teachers how they conduct
lessons

How mentors work with mentees, self-
development, applying for attestation

Each term teachers provide reports.
Monitoring of their works there you can see
general knowledge quality of students
Every teachers work can be seen by their
students

Observations
Open lessons
Self-development
Monitoring
Knowledge level

We observe many things like
teacher attending competitions,
their open lessons, how they
work with students

Whether they have certificates
of trainings

Also, each term monitoring
which shows each teachers
knowlage giving quality
percentage

Knowledgeable
Educated

lack practice.

Relationships | Supportive community We try to engage with novices and ask do | Supportive We pay attention to the novice
Open they have all conditions or ask problem areas | community teachers, what they are saying
Friendly We say to approach at anytime and what kind of problems
Respectful First of all we try to provide all conditions to they want to solve.
Trust them (mentor and mentee). For example,
aligned their timetables
There should be friendly, respectful, open
relationship between them
Nowadays requires to work with trust. Trust
between students and teachers, trust between
mentor and mentee
Attitudes Requires practice Novice teachers are good at knowledge but | Positive Nowadays novice teachers are

knowledgeable. They read a lot
of books about relationships,
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They are very active, eager to learn, well-
educated

leadership. I learn a lot from
them

Expectations

Self-development
Love to their jobs
Well educated
Good professionals

Each novice teacher have to do further
development by themselves

Love their works

We expect to mentors well educate mentees
Teach all the things that they know
Resulting in good specialist who is satisfied
and wants to be as their mentors

Expectations

I expect from them a lot of
things as they are aware of
self-development
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5. The themes
1) Theme: Main stakeholders’ understanding of mentoring goal
Sub-themes:
a) Definition
b) Outcome
2) Theme: Organization of the mentoring program
Sub-themes:
a) Mentoring type
b) Mentoring approach
c) Mentor qualification
d) Mentor motivation
3) Theme: Structure of the mentoring program
Sub-themes:
a) Duration
b) Frequency
c) Content
4) Theme: Main stakeholders’ mentoring experience
Sub-themes:
a) Relationships
b) Attitudes

c) Expectations
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