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Abstract

The curriculum inherited from the Soviet Union was criticized for being centralized,
rigid, inflexible, overloaded and knowledge-based (Yakavets, 2014; Fimyar, 2014). After the
collapse of the Soviet Union curriculum change has become a major issue in education in
Kazakhstan (Yakavets, 2014). As one of the responses to this issue, in 2001 the Government of
Kazakhstan initiated several substantive reforms (Yakavets & Dzhadrina, 2014). In 2016
Kazakhstan initiated a new curriculum reform in mainstream schools of the country, aiming to
develop learner’s personality obtaining basics of higher-order thinking skills (SESPE, 2015). The
number of empirical studies about teachers’ views as well as about factors affecting the
implementation of the recent curriculum reform in Kazakhstan is very limited.

The purpose of this study is to examine primary school teachers’ perspectives on the new
curriculum reform and factors influencing the implementation. The research questions explore
how teachers implement the new primary curriculum reform; what factors support the
implementation; and what factors constrain the implementation. A qualitative research method
was used, within it the collective case studies were conducted to do in-depth examination of two
cases: a rural and an urban mainstream school. Maximum variation purposeful sampling was
used to select twelve teachers as the participants. Data were mainly collected through eighteen
individual semi-structured interviews. The secondary data collection tool was document analysis.

Findings show that the teachers are experiencing many changes. Most of them are
positive about them, as they see that their teaching is improved and pupils became more
motivated through inquiry-based and student-centered learning. Though some factors help
teachers implement the new curriculum reform (professional development, teacher collaboration,
beliefs about pupils’ greater learning), there are also barriers hindering the implementation such
as increased workload, paperwork and lack of time. They are caused by greater lesson

preparation, introduction of criteria-based assessment and complexity of the new curriculum
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content. Teachers also lack the resources for implementation and face with the issues of learner
diversity and big class sizes. The main difference between the rural and urban contexts is that
unexpectedly, but rural teachers are more enthusiastic about recent changes compared to their

urban colleagues.

Key words: curriculum reform, factors influencing the implementation, primary school,

secondary education, Kazakhstan.
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TakpipbIObI: «Ka3zakCTaHHBIH J)KaHAPTHUIFAH O1TIM Oepy Ma3MYHBIH €HT13Yy: MYFATIMACP/IIH KO3-
Kapach»
Agnarnoa

Kenec OnarpiHan Mypa O0JIBIN KaJIFaH OKY OarapiiaMachl OpTalbIKTaHIbIPbLIFaH,
MKEMCI3 JKOHE IIaMaJIaH ThIC TEOPUSIIBIK O11iM Oepyre OaFbITTalFaHbl YIIIiH ChIHFA YIIIBIPAJIbI
(Yakavets, 2014; Fimyar, 2014). Kexec Opmarbl biApIparaHHaH KeifiH OKy OaraapiaMaHbl KailTa
Kapay Kazakcrangare! 6imiM Oepyeri Mmanbi3 sl Macenere aiHanas! (Yakavets, 2014). Ocbr
Mmocerere kayan petinae, 2001 sxbutbsl Kazakcran Ykimeri Oipkatap tyOereitni pegopmainap
Kyprizyre 6acramambuiblK xkacansl (Yakavets & Dzhadrina, 2014). 2016 xbinsl KazakcTaHHBIH
OapJbIK KMkl O11iM Oepy MEKTENTepiHAe KeH ayKbIM/IbIl JaFIbLIap HETi3/IepiH MEHIepeTiH
TYJIFAHBIH YHJIECIM/II KaJIbINTacyblHA OAaFBITTAIFAH )KaHAPTHUIFAH O151iM Oepy OarapiiaMachl
enrizunin 6actansl (SESPE, 2015). Ka3akcranga sxaHapTeuiral Oitim Oepy Oargapiamacsl
Typaibl MYFaTiMJIEP/iH Ke3-KapacTapbl )KOHIHE )KOHE OHBIH EHT1311yiHe ocep eTeTiH
(baxTopap KeHiHAe IMIUPUKAIBIK 36PTTCYJICPIiH CaHbI OTC IICKTEYJIi.

3epTTeyliH MaKcaTbl — 0acTaybIl MEKTEN MyFaliMJIEpiHiH KaHAPThUIFaH Oi1iM Oepy
Oarapiamachl Typaibl Ke3-KapacTapbl MEH OHBIH €HT1311yiHe ocep eTeTiH (pakTopiaapblH
3epTTey. 3epTTey cypakrapsl: «1) Myramimaep skaHapThUIFaH OiniM Oepy OarmapiaMachiH Kaai
enrizyzne? Kannait ¢pakropnap xaHapTbuiraH 06151iM Oepy OarapiaMachIHbIH €HT131TyiHe OH
pIKMabIH TUri3eai? Kangait ¢pakropriap xaHapTbuiFad 0u1iM 6epy OarnapiaMachbiHbIH
eHri3inyiHe Keaepri kentipeai?» Camnanbl 3epTTey 9/1ici MaiJanaHbUIIbl, OHBIH 1IITHIE €Ki
KEHCTI1: aybUIBIK XKOHE KaJaJIbIK KaJbl O171iM Oepy MEKTENTEepiH TePEHIETIN 3epTTey YILiH
«PKBIMABIK Keiic-cTaau 3eptreyi (collective case studies)» sxyprizinai. OH eki MyFamimai
KaTBICYIIBI PETIHAE TaHJAy YIIIH «MaKCHUMaJ/Ibl BApHALUAIIBIK MAKCATThI 1piKTEY 9/1iCi

(maximum variation purposeful sampling)» naiinanansuisl. Jlepekrep HeTi3iHeH OH Ceri3 JKeKe
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KapThUIal KYPBUIBIMIBIK HHTEPBBIO apKbUTBI )KHHAIBI. JlepekTep i )KuHayIbIH KOCBIMIIIA
KYpaJibl — KY)KaTTap/ bl aHATH3CY OOJIIbI.

3epTTey HOTHXKENIepl MyFalliMICPAiH KOIITEreH 63repicTep Il €HT1311T KYPreHIH KOpPCeTe .
OmnapapiH Ke0ici aTaaMBIII ©3repicTepre OHTAWIBI Kapay/ia, OMTKEHI 0JIap 63 MeAaroruKaibik
TOXKIpUOEIIEePiHiH JKaKcapFaHbIH 0aiikapl. COHBIMEH KaTap, MyFaJIiMIEp 3€PTTEY KOHE
TYJIFAIBIK-1aMy (JIMYHOCTHO-OPHUEHTUPOBAHHBIN) 9/IICTEPiH KOJIIaHy apKbLIbI OKYIIbLIAP IbIH
OKYFa JIereH bIHTACHIHBIH KOTepUIreHAITiH Oalikaapl. Keibip dhakTopnapabiy (kociOu gamy,
MYFaJIIMJIEPMEH BIHTBIMAKTACTBIKTA OPEKETTECY, OKYIIBIIAPABIH O11iM1 TEPEHACTUIII
JKaTKaHBIHA CEHY) MYFaliMIepre KaHapThUIFaH OiniM Oepy OaraapiaMachiH €Hri3yre
KOMEKTECIIT )KaTKaHbIHA KapaMacTaH, JKaJIIlbl )KYMBIC KeJIEeMiHIH Ko0er0l, Kara3 )KYMBICBIHBIH
Ke0er01 )kKoHE yaKbIT TalIlIbUIBIFBI CUSAKTHI OaFJapiaMaHblH HI131U1yiH KUbIHIATaThIH OipKaTap
kenepriiep 6ap. Onap cabakka JTaibIHIATY )KYMBICHIHBIH KOO€I01, KpUTEpUAIIIbI Oaranay
JKYHMECIHIH EHT1311yl %oHe OKY OaFapiaMachiHbIH Ma3MYHBIHBIH KYPJEICHIIpUTyIMEeH
OaiinaHpICThl. MyFaliMziep, COHBIMEH KaTap, )KaHapThUIFaH Ma3MYH/IbI CHII3Y YIIiH
pecypcTapAblH TaMlIbUIBIFBI, OKYIIBUIAP TEHTeHIepiHIH OPTYPIILIITi )KOHE CHIHBINTAFbI Oasanap
CaHBIHBIH THIM KOIITIr MocelNenepiH Ke3aecTipin keneai. KyTnereH HoTHke — aybUIIBIK JKOHE
KaJlaJIbIK KOHTEKCT apachlHIAFbl HET13T1 allbIpMaIIbUIBIKTAPAbIH Oipil aybUIIBIK MYFaTIMICP/IiH,
KaJlaJbIK opinTecTepiHe KaparaH/ia, COHFbI ©3repICTEpre IeTeH bIHTa MEH KYJIIIIBIHBICTaphI
JKOFapbLIay.

Tyuiin co30ep: *aHApTbUIFaH O11iM O6epy Oarnapiamachl, €HIi3yre acep eTeTiH

daxTopnap, 6acTaysll MeKTel, opta 6iim, Kazakcran.
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Tema: «Bueapenue oOHOBIEHHOTO cofepxkanus oOpa3oBanus B Kazaxcrane: uccinenoBanue

B3TJIs110B y‘lHTCJ’ICfI»

Annoranus

VYuacnenoannas o CoBerckoro Coro3a yueOHas mporpaMma Mo iBeprajiach KPUTHKE 3a
CBOIO LICHTPAIM30BaHHOCTh, HETMOKOCTD, MEPErPyKEHHOCTh U 3HaHUE-1IeHTpUIHOCTH (Yakavets,
2014; Fimyar, 2014). [Tocne pacnaaa Coserckoro Coro3a, mepecMoTp yaeOHOM porpaMMbl CTall
Ba)KHBIM BOIIpOocOM B oOpa3oBanuu B Kazaxcrane (Yakavets, 2014). B kauecTBe 01HOTO 13
pemieHuit Ha 3Ty npobiemy, B 2001 roay npasutenscTBO Kazaxcrana HHUIIMHPOBAIIO Pl
cymectBeHHbIX pedopm (Yakavets & Dzhadrina, 2014). B 2016 roay Bo Bcex
00111€00pa30BaTENBHBIX IIKOJIAX CTPAHBI HAYAJIOCh BHEIPEHNUE OOHOBJICHHOTO COJICPKAHUS
00pa3oBaHus, HANIPABJICHHOE HA PA3BUTHUE JIMYHOCTH, 00JIAIAI0IIET0 OCHOBAMH HABBIKOB
mmmpokoro crekrpa (SESPE, 2015). Konu4ecTBO SMIMPHYECKUX UCCIIEAOBAHMM O B3TIIAAaX
y4uTelieil Ha OOHOBJICHHOE coJiepyKaHie 00pa30BaHus v 0 (pakTopax, BIMSIONIMX HA BHEIAPEHHUE
naHHoi pedopmbl B Kazaxcrane, 10CTaTOYHO OTPaHUYEHO.

[enbro 3TOrO UCCIEOBaHUS SIBISETCS U3YUYECHUE B3TISA0B YUUTENeH HadalbHOM IIKOJIBI
Ha OOHOBIIEHHOE Co/iepKaHue 00pa3oBaHus U (PaKTOPOB, BIUAIOIINX HA €€ BHEAPEHUE.
Bonpocamu uccnenoBanus sipnsitores: «1) Kak yuurenst BHeIpSIOT 0OHOBIEHHOE CO/Iep)KaHUe
obpa3zoBanus? Kakue (hakTopbl ciocoOCTBYIOT BHEAPEHUIO OOHOBICHHOTO COCPKAHUS
oOpa3zoBanus? Kakue (hakTopbl NpensTCTBYIOT BHEIPEHUIO OOHOBIEHHOTO CO/IEP KaHUS
oOpa3oBanus?» bbul HCMONIB30BaH KaueCTBEHHBINM METO]] HCCIEAOBAHNUS, B PaMKaxX
Ka4eCTBEHHOTO MeTo/1a ObLIO MPOBEICHO «KOJUIEKTUBHOE Kelic-ctaau (collective case studies)»
JUTSL YTITyOJI€HHOTO U3YYEHHUS IBYX KEHCOB: CENbCKOM U rOpoAcKoi 0011eo0pa3oBaTeIbHOM
koL, 171 BEIOOpa IBEHAAIATH YUUTENEH B KAUeCTBE YYACTHUKOB MCCIIEIOBAHUS

UCIIOJIL30BAJICS METO/] «IIEJIEBOT0 0TOOpa MaKCHMMaJIbHOW Bapuanuu (maximum variation
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purposeful sampling)». IlepBuuHbIM HHCTPYMEHTOM cOOpa JaHHBIX OBLIO BOCEMHAIIATh
WHMBUIYaIbHBIX TIOJYCTPYKTYPUPOBAHHBIX HHTEPBBIO. BTOPHUYHBIM HHCTPYMEHTOM cOopa
JIaHHBIX OBLT aHATU3 IOKYMEHTOB.

Pe3ynbTarhl HCCIEIOBAHUS TOKA3bIBAIOT, YTO YUUTENS BHEAPSIOT MHOXKECTBO
M3MEHCHU. BOJBIINHCTBO U3 HUX MOJIOKHUTEIBHOTO MHEHHUS 00 9THX W3MEHCHHUSX, IIOCKOJIBKY
OHH HAOJIIOIAIOT YJIyUIIECHHs B CBOCH IeIarornIeckoi mpaktuke. boiee Toro, yuuress Takke
OTMEYAIOT MOBBIIICHHE MOTUBAIIMH YYAIIUXCS, B CBA3H C MCIIOJIb30BaHHEM HCCIIEA0BATEIBCKOTO
Y JIMYHOCTHO-OPMEHTUPOBAHHOTO 101X0/1a K 00ydeHui0. HecMOTpst Ha TO, YTO HEKOTOPHIE
(haKTOPBI MOMOTAIOT YYUTEISAM BHEAPSITH OOHOBJIEHHOE COJIEPKAHUE 00pa30BaHMsI
(mpodeccnoHanbHOE pa3BUTHE, COTPYIHHIECTBO C YUHTEIAMH, YOSKIEHHOCTE B 6oJice
rI1yOOKOM 00yYEHHH YYAIIUXCs), CYIIECTBYET TAKKE PSIJ] MPEMSATCTBUM, MEIIAOIIHX
BHEJPEHUIO, TAKUE KaK IIEPErPYKEHHOCTb, YBEIMYEHHE 00beMa OyMaXKHOM paboThl M HEXBATKa
BpeMeHu. OHU BBI3BaHbI YBEJIMUCHHOM PaOOTOH MO MOJrOTOBKE K yPOKaM, BHEIPEHUEM
KPUTEPHAIBLHOM CHCTEMBI OIIEHMBAHMS M CIIOXKHOCTSIMH B COIEPYKAHMH YI€OHOMN POrPaMMBI.
Vuurens TakKe OTMEYAIOT HEXBATKY PECYPCOB ISl BHEAPEHHS OOHOBJIEHHOTO COJICPIKAHUS H
CTaJKMBAIOTCS C MPOOJIEMaMHU Pa3HOYPOBHEBOCTH YUAIIIMXCSI U TIEPETOTHEHHBIX KITaCCOB.
HeoxumanHo, HO OCHOBHBIM Pa3InIMeM MEXKY CETbCKMM U TOPOJICKAM KOHTEKCTaMH SIBIISICTCS
— CeJIbCKUE yUHuTes 0oJiee SHTY3HACTHYHBI K HEJABHUM H3MEHEHUSIM 110 CPABHEHHIO C MX
TOPOJICKUMH KOJIIETaMH.

Kniouesvie cnosa: 0OHOBICHHOE COfiepKaHUe 00pa30BaHust; HaKTOPhI, BIUAIOIINE Ha

BHCIPCHHUC,; HAYAJIbHAA IKOJIA, CPEAHEC 06p330BaHI/Ie; Kazaxcran.
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IMPLEMENTATION OF NEW CURRICULUM REFORM 1
Chapter 1: Introduction
1.1. Introduction

The curriculum inherited from the Soviet Union was criticized for being centralized,
rigid, inflexible, overloaded and knowledge-based (Yakavets, 2014; Fimyar, 2014). Therefore,
after the collapse of the Soviet Union curriculum change has become a major issue in education
in Kazakhstan (Yakavets, 2014). Responding to this issue, the Government of Kazakhstan
initiated several substantive reforms in 2001 and since then has developed policy documents that
define and regulate state policy in education (Yakavets & Dzhadrina, 2014). One of these
documents is The State Programme of Education and Science Development in the Republic of
Kazakhstan for 2016- 2019 (SPESD, 2016), which is the foundation document that drives the
education reform in Kazakhstan.

The participation of Kazakhstan in international schemes of student assessment - The
Programme for International Student Assessment (PISA), Trends in International Mathematics
and Science Study (TIMMS), Progress in International Reading Literacy Study (PIRLS) — helped
the Ministry of Education and Science to benchmark the quality of education in the country
against other academic systems in the world. PISA results revealed that Kazakhstani
schoolchildren “lack the skills of applying their academic knowledge in unfamiliar situations and
real-world settings and that the influence of past traditions in the education system still abound.
There is a tendency to memorise knowledge, adopt highly didactic methods of teaching and have
a system of assessment geared to memorization” (McLaughlin et al., 2016, p. 14).

In addition, different international institutions and organizations started to provide
Kazakhstan with financial and technical aid in order to promote neoliberal education reforms
(Yakavets, 2014) and thus, a lot of international studies have been conducted to explore the
situation in education of Kazakhstan. One of these studies was conducted relatively recently, in
2014 by Organization for Economic Cooperation and Development (OECD). According to

OECD (2014), the previous Kazakhstani curriculum enacted before September of 2016 was



IMPLEMENTATION OF NEW CURRICULUM REFORM 2
academically-narrow, consisting almost entirely of academic subjects in grades 5 to 9 and
heavily theorized, and allocating little time on practical applications, making students ill-
equipped to apply and use the knowledge they have learnt in real world situations. Therefore, the
OECD review team (2014) suggested reforms would focus on the development of the higher-
order thinking skills, become more practice based and maintain students’ motivation and
enthusiasm for learning, particularly engage and be accessible to academically challenged
students and under-achievers (OECD, 2014).

1.2. Policy Context

Kazakhstan started the implementation of the comprehensive curriculum reform, aspects
of assessment of pedagogy and teacher development. A new curriculum, new assessment system
and new pedagogic approaches have been piloted in 20 innovative schools, called “Nazarbayev
Intellectual Schools” (NIS) since 2011. In 2015, the NIS system of the curriculum, assessment
and pedagogy was adopted and then piloted in 30 mainstream schools of the country, identified
as “pilot schools” (McLaughlin et al., 2016). The national training centre ORLEU and the
Centres of Excellence of NIS located in different regions of the country, with the support of the
University of Cambridge Faculty of Education, started to massively provide a national
programme of professional development for teachers and school leaders (McLaughlin et al.,
2016).

The national effort to upgrade the schooling curriculum led to the development of the
new State Mandatory Standards for Primary and Secondary Education. Even though this study
will focus on the primary education curriculum, it is worth noting that the new curriculum
reform (which is often referred by the participants of my study as “obnovlyonka” — shortened
from Russian “obnovlennoe soderzhanie obrazovaniya”, or “renewed content of education”) in
both primary and secondary education sectors is aimed to prepare students’ functional literacy
and be able to function successfully in the 21% century and develop the learner’s personality

obtaining basics of the following higher-order thinking skills: functional and creative use of
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knowledge, critical thinking, research skills, use of ICT, and a variety of communication
methods, including language skills and skill to work individually and in group (SESPE, 2015,
p.13).

The new curriculum reform is directed to: improving the quality of learning and
upbringing by implementing education objectives in the form of ‘expected learning outcomes’;
implementing trilingual educational policy by creating the necessary conditions for providing
educational process in Kazakh, Russian and English languages; combining academic and
practical elements of education, providing learners with the fundamentals of theoretical
knowledge and abilities to apply the knowledge in solving practical tasks; spiral development of
subject knowledge and skills providing in-depth and complex subject content of age-related
abilities; implementing the principle of integrating upbringing and learning unity via
interdependence and interrelationship of educational values and the system of expected learning
outcomes that define the substantive basis of every day educational process; ensuring students’
wellbeing, as well as creating supportive environment to meet learners’ special needs in getting
the additional educational services; ensuring equivalence of primary education in a variety of
types of secondary education institutions; supporting and developing innovative practices in
educational institutions; ensuring objective evaluation of educational organizations’ operations
for assuring quality in education (SESPE, 2015, p.2).

The basic values of the content of the new education standards are: patriotism and civil
responsibility, respect, collaboration, work and creativity, openness and lifelong learning
(SESPE, 2015, p. 13).

This new curriculum reform is to be implemented stepwise. As it was mentioned above it
started its implementation in 30 pilot schools throughout Kazakhstan in September 2015. As for
its dissemination in all schools of the country, the new curriculum is implemented stepwise:

1) in Grades 1 —since 1 September, 2016;

2) in Grades 2 —since 1 September, 2017;
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3) in Grades 3 —since 1 September, 2018;

4) in Grades 4 — since 1 September, 2019 (SESPE, 2015);

1.3. Problem Statement

During the last few decades, many countries try to implement different curriculum
reforms and thus, education reform has been a widely discussed topic all over the world: China
(Dello-lacovo, 2009; Li, Ni, Li & Tsoi, 2012; Wang, 2011), Singapore (Lam, Alviar-Martin,
Adler & Sim, 2013), Hong Kong (Chan, 2010; Cheung & Wong, 2012; Morrison, 2003), USA
(Porter, Fusarelli & Fusarelli, 2014; Manouchehri & Goodman, 1998), UK (Ryder, 2015),
Australia (Lowe & Appleton, 2014; MacDonald, 2003), South Africa (Bantwini, 2010; Jansen,
1998), Israel (Avargil, Herscovitz & Dori, 2013), Libya (Orafi & Borg, 2009), Latvia (Misco,
2010) and many other countries.

Teachers and their perspectives in the context of different reforms have been also widely
studied in the international arena through examining teachers’ beliefs (Underwood, 2012;
Mansour, 2009, Crawley & Salyer, 1995, Milner et al., 2012; Pajares, 1992), teachers’
experiences (Wang & Clarke, 2014; Ryder & Banner, 2013; Craig, 2010), teachers’ perceptions
(Bantwini, 2010; Donnell & Gettinger, 2015), teachers’ response (Elmas, Ozturk, Irmak, &
Cobern, 2014; Mellegard & Pettersen, 2016; Ryder, 2015; Song, 2015; Yin, 2013) to the reform,
as well as the challenges they face in the implementation process (Flores, 2005; Li & Ni, 2012;
Charalambous & Philippou, 2010).

The common finding of all of these studies is that teachers are the key to the success of
reform efforts. For example, Donnell and Gettinger (2015) believe that any educational change is
predominantly a teacher level phenomenon. It is evident that different factors at school and
system-level affect success of any educational reform, but teachers remain the centerpiece of a
transformational educational change. Similarly, other researches also reveal that teachers are
crucial to the success of educational reform efforts (Fullan, 2001 as cited in Johnson, 2006;

Haney, Czerniak, & Lumpe, 1996).



IMPLEMENTATION OF NEW CURRICULUM REFORM 5

However, the number of empirical studies about teachers’ views as well as about factors
affecting the implementation of the new curriculum reform in Kazakhstan is very limited.
1.4. Statement of Purpose

The purpose of this qualitative study is to examine primary school teachers’ perspectives
on the new curriculum reform and factors influencing its implementation.
1.5. Research Question

The research question that guides this study is the following: What are the teachers’
perspectives on the new curriculum reform and what are the factors influencing its
implementation?
This overarching research question includes the following sub-questions:

1) How do teachers implement the new curriculum reform?

2) What factors support the implementation of the new curriculum reform?

3) What factors constrain the implementation of the new curriculum reform?
1.6. Definition of the Central Phenomenon

The central phenomenon of this study is primary school teachers’ perspectives on the new
curriculum reform and the factors influencing the implementation of the new curriculum reform
in Kazakhstani mainstream schools.
1.7. Significance of the study

First and foremost, this study is significant as it explores teachers’ perspectives about the
curriculum reform and factors influencing the implementation and thus, gives the participants an
opportunity to share their views, perceptions, attitudes and experiences about the implementation
of the new curriculum reform.

Next, the amount of research generally on new curricula and education reforms
implementation is not extensive in Kazakhstan, especially on examining the role of teachers’

perspectives in this process. Thus, the study will contribute to the literature and discussions
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about the importance of teachers’ perspectives on the new curriculum reform and the factors
influencing its implementation.

Another important significance of the study is its benefits to me as a novice researcher
doing a qualitative research within the Master’s programme. The knowledge and skills that |
obtained in the process of conducting the research and writing a thesis are of a particular value
for my personal and professional growth.

Finally, it is hoped that the findings of the study will contribute to understanding
teachers’ perspectives on the new curriculum reform and factors that influence its
implementation and develop research-informed knowledge of Kazakhstani educational
professionals, including policymakers, education authorities and school leaders. This can lead to
improving the reform implementation policy, the content of the new curriculum or to providing
more comprehensive support to the teachers in the reform implementation process.

1.8. Outline of the Study

The thesis consists of six chapters. Chapter 1 sets the context of the study by providing
the problem statement of the research, policy context and leading to the purpose of the research
and research questions that need to be explored within the study. It also defines the central
phenomenon of the study and provides information about the significance of the study. Chapter 2
presents a review of the literature and studies made in the field of curriculum reform
implementation and factors affecting the implementation of the curriculum reform from the lens
of the teachers. Chapter 3 describes the research design, the site and sampling selection
techniques and the data collection procedures. It also provides the description of data analysis
procedures along with my reflections and insights on my role as a researcher. Ethical
consideration that guided me during the study is well presented at the end of the chapter. Chapter
4 presents the findings of this study and the answers to the research questions. Chapter 5 presents

the discussion of the results. Finally, Chapter 6 provides the overall summary of the study,
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suggestions for future research.
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Chapter 2. Literature Review
2.1. Introduction

In the previous chapter, the research background, problem statement, research purpose,
research questions and significances of the study were introduced. This chapter presents review
of the literature related to the topic. It describes literature that discusses the definition and
importance of reform implementation. Then it reviews the literature describing the factors
influencing the curriculum reform.

2.2. Reform implementation

Fullan and Pomfret (1977) in their research on curriculum implementation, claim that
implementation is not merely a continuation of planning and adoption processes, it is an
important phenomenon in its own right. More specifically, they define it as “the actual use of an
innovation or what an innovation consists of in practice” (p. 336). There are five dimensions of
implementation in practice: changes in a) subject matter or materials, b) organisational structure,
c) role/behavior, d) knowledge and understanding, and €) value internalization — all of these
dimensions are applied towards an innovative idea or development (Fullan & Pomfret, 1977).

According to the authors, subject matter components, include the content of the curriculum
as transmitted by a teacher to a student or as expected to be acquired by students themselves.
Almost every curriculum can be categorized by its subject-matter content as the concept of
subject matter is very closely associated with the notion of curriculum,

Changes in the organisational structure involve different alterations in formal arrangements
and physical conditions — different approaches to students’ grouping, different arrangement of
space, provision of new human resources, and of curriculum resources and materials.

The third dimension — changes in people’s role and behavior is considered as an essential
aspect of organizational structure, because in education, these changes usually regard new

pedagogic techniques, new ways of planning and new curriculum development roles for
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teachers, new role relationships between teachers and students, teachers and heads, teachers and
consultants, and etc.

The fourth dimension of implementation involves the knowledge and understanding that
users have built about different components of innovation, such as its philosophy, values,
assumptions, objectives, subject matter, implementation strategy, and other.

The dimension of value internalization is related to user’s commitment to implement
various components of innovation. The authors clarify that there should be a link between the
valuing and particular aspects of other components of implementation.

Through discussing these five dimensions, Fullan and Pomfret (1977) aim to comprise
different components of implementation contained in the fifteen studies that they reviewed in
their research. The authors then discuss several reasons of importance to examine
implementation. The first reason is related to the fact that we will not know what has changed
without making an effort to conceptualize and measure it. When we plan and adopt an
innovation, we tend to be concerning about monitoring its outcomes. Then there is a wrong
expectation that the innovation will be implemented more or less as planned and will be reflected
in the classroom as intended. In fact, the whole area of implementation is like a “black box”,
“where innovations entering one side somehow produce the consequences emanating from the
other” (p. 337). The second reason to study implementation concerns the importance of
understanding why so many educational changes fail to succeed. Here the authors try to
determine some of the most problematic aspects of innovation. They believe that the main
difficulty is related to the necessities in certain organizational changes that the curriculum
change brings in. The third reason presented by the researchers states that if we do not focus on
implementation, it may lead to disregard of the implementation, or to its confusion with other
aspects of the change like adoption (decision to use an innovation). Finally, it is necessary to

study implementation, because it can be difficult to interpret learning outcomes and relate them
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to potential determinants of implementation without examining the implementation itself (Fullan
& Pomfret, 1977)

Thus, it is important to examine implementation in order to discover whether or not any
change has been taking place, as well as to understand why change occurs or fails to occur
(Fullan & Pomfret, 1977).

2.3. Factors influencing the implementation of the curriculum reform

According to Fullan and Pomfret (1977), there is a significant number of implementation
factors due to the complexity of the phenomenon of implementation per se. However, the authors
attempted to identify certain common factors deriving from various studies of curriculum
implementation that they analysed. They categorized those under four broad categories, where
each of them contains specific variables.

i) Characteristics of the Innovation: (a) Explicitness (what, who, when, how) and (b)

Complexity;
i) ii) Strategies: (a) In-service training, (b) Resource support (time and materials), (c)
Feedback mechanisms, and (d) Participation;

iii) Characteristics of the Adopting Unit: (a) Adoption process, (b) Organizational

climate, (c) Environmental support, and (d) Demographic factors;

iv) Characteristics of Macro Sociopolitical Units: (a) Design questions, (b) Incentive

system, (c) Evaluation, and (d) Political complexity (Fullan & Pomfret, 1977).

Factors affecting the implementation of the reform can also be built around Ajzen’s model
(1991) theory of planned behavior as cited in Kennedy and Kennedy (1996). According to this
model, intention statements “are more informative and predictive of likely behaviour than
attitudes alone” (Kennedy & Kennedy, 1996, p.354). Attitude should not be considered as the
single determining factor of behaviour, it focuses on behaviour intention. Intention is partly
derived from attitude, but there are two more important elements: subjective norms and

perceived behavioural control. Subjective norms “reflect not the individual's personal beliefs but
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what the individual believes others think about the behaviour concerned” (p.355). “Others” here
means individuals who might influence on a person because of their social or professional
relationship. For teachers, others can be colleagues, principals, department heads, ministry
officials, parents and students. Teachers who are initially keen on a reform may then be affected
by a negative view of their principal, colleagues or parents.

Believing that teachers are free to implement the curriculum at their own pace is idealistic.
Curriculum complementation is always accompanied by control and accountability. Kennedy
and Kennedy (1996) consider the importance of behaviour control in policy implementation.
They distinguish between external control factors and internal control factors.

Perceived behaviour control describes the level of control which people believe they have
over a change. Behaviour control factors can be internal or external. Internal factors may consist
of teachers’ skills and capacities to implement a new curriculum or the amount and clarity of
information presented about it. Whereas external factors can include circumstances and
environmental considerations such as over-assigned official duties, working in a traditional
school structure, institutional support and cooperation. These internal and external factors make
up a teacher’s perceived behavioural control. It is important to note that if teachers accept an
innovation as something which is out of their control, they may not implement it, even if their
attitude to it is positive (Kennedy & Kennedy,1996).

As can be seen, there are a number of factors which can affect the educational reform
implementation. Some of them may support the implementation, while others may become the
constraints for its successful implementation and there are numerous empirical studies that
summarised them. For example, one of them describes the barriers like the difficulty in lesson
preparation, insufficient content knowledge, insufficient knowledge or application of new
teaching practices, poor quality textbooks, difficulties in changing roles of teachers and students,

lack of support and training for teachers, lack of patience to see the permanent effects of new
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pedagogies on students, students’ level of readiness, time limitations and content overload
(Elmas et al., 2014).

Similar findings were also found in Kazakhstan. According to Ibraimova (2017), who
studied challenges met during the implementation of the integrated curriculum in Kazakhstani
secondary schools, both school administrators and teachers reported having the following
challenges when they implemented the integrated curriculum: (1) lack of instructional resources,
(2) insufficiency of required, ongoing professional development, (3) lack of lesson preparation
time, (4) challenges in multilingual teaching of core subjects, and (5) parent-student’s
unpreparedness. The first two barriers were found to be concerns of both school administrators
and teachers, while the last three were noted by teachers only.

Meanwhile, the next part of this literature review focuses on the importance of the
following factors: (a) teachers’ professional development; (b) teacher collaboration; (¢) the
access to teaching resources; (d) teacher workload and lack of time; (e) the level of teaching
experience; and (f) learner diversity and big class sizes.

2.3.1. Teachers’ professional development

The most common prerequisite seen as necessary for successful implementation of the
curriculum reforms is provision of teacher professional development opportunities. The
importance of professional development has been studied widely (Haney, 1996; Johnson, 2006;
Sargent, 2011; Roehrig & Kruse, 2005; Donnell & Gettinger, 2015; Park & Sung, 2013; Powell
& Anderson, 2002). Access to high-quality training programmes is also essential to support
teachers in rebuilding themselves professionally, to help them manage through the change
process required by the reforms (Xu, 2009 as cited in Sargent, 2011) and to achieve successful
implementation of a curricular innovation (Park & Sung, 2013).

However, some teachers may find professional training as burdensome as teachers did not
have time to attend the workshops. That is why very often it is not the quantity of professional

development programmes that matters, but the quality. Training courses should be designed in a
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way that help teachers solve their practical problems directly and effectively (Cheung & Wong,
2011).

Verspoor (1989) as cited in Park and Sung (2013) suggests four elements for successful
professional development supportive to curricular reform: “permanent and locally available in-
service training, the establishment of effective systems for teacher supervision and support,
adjustment of the content of teacher training to the teachers’ own level of knowledge and
experience, and encouragement of teachers’ motivation and commitment” (Park & Sung, 2013,
p.18). The importance of the continuity of professional development is well described in Johnson
(2006), who believes that a key problem in getting professional development experiences is its
duration. The studies that he reviewed argue that only sustained professional development
experiences can initiate change in beliefs and teaching practices. For example, the courses which
last less than 80 hours in total are not effective in stimulating change in practice (Supovitz &
Turner, 2000 as cited in Johnson, 2006) or one-day workshops are not likely to influence
teachers’ understanding about the new teaching strategies (Loucks-Horsley et al., 1998 as cited
in Johnson,2006). Similarly, the participants of Kazakhstani study reported the professional
development courses that they received were ineffective because they did not involve ongoing
support and were mostly incidental (Ibraimova, 2017).

2.3.2. Teacher collaboration

Fullan (2017) believes that one of the effective ways to get teachers motivated is to build
collaborative professionalism, which is defined as a culture where “the teacher with a degree of
autonomy interacts with other teachers, figuring out the best things to do to get results for the
particular students they are working with” (p. 9). According to the author, this will allow
teachers start experiencing the success with their pupils in relatively nonthreatening
environment, with the teachers, who can be helpful (Fullan, 2017).

The significance of the growth of a collaborative culture and a learning community in the

schools have been also pointed out by empirical studies (Cheung & Wong, 2011; Porter,
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Fusarelli, & Fusarelli, 2014; Sargent, 2011). Powell and Anderson (2002) state that in order to
ensure the standards-based curriculum is turned into actual practice, a school has to design a
‘community of practice’, which means to build “a supportive school culture that is characterized,
in part, by sustained collegial support from administrators, fellow teachers, and other educators”
(p, 131). Another way of enhancing the collaboration is encouraging peer observations. 96
percent of the teachers of the study conducted in Gansu province in China participated in peer
lesson observation in one semester. The study reveals that such activities allow teachers to
interact, share experiences and support each other in reform implementation process (Sargent,
2011). Similarly, another researcher believes there should be mentorship between teachers, that
teachers should have an opportunity to observe the classes of other teachers, and have ongoing
support from district administrators (Johnson, 2006).

2.3.3. Access to teaching resources

Another factor influencing the implementation is teachers’ access to teaching resources.
The importance of access to resources in reform context is discussed in many international
studies (Milner et al., 2012; Sargent, 2011; Orafi & Borg, 2009). This includes curriculum
materials and any other teaching resources which promote the implementation of the reform,
such as Internet access, special equipment, and consumable supplies. For example, Sargent
(2011) believes that teachers and schools need to have access “to libraries, reference materials,
computers that are connected to the internet — and the know-how and capacity to conduct
Internet research” (p.50). It was also found that resources are a particular issue for teachers of
science, because besides curriculum materials science teachers also need science specific
equipment and consumable supplies (Johnson, 2006).

Similarly, in Kazakhstan’s context, Ibraimova (2017) found that, as a result of an issue of
lack of teaching and learning resources, many teachers had to buy or bring some of the
instructional resources themselves, including resources for different experiments and research

activities. Another Kazakhstani study also reveals a lot of issues associated with the lack of
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resources. A key recommendation of the study was that it is essential to provide schools and
teachers with the resources required; otherwise it may seriously affect the reform
implementation, especially in rural school settings (McLaughlin et al., 2016).

One of the propositions for success of the reform, according to Fullan and Miles (1992),
is admitting that “change is resource-hungry” (p. 750). The authors claim that change requires
extra resources for professional development, for new space, for new materials and above all, for
time, which is another major obstacle in many studies.

2.3.4. Teacher workload and lack of time

The new curriculum is usually perceived as burden and excessive work by teachers as it
requires lesson planning and use of constructivist and inquiry-based approaches (Bantwini,
2010). In the study of factors affecting the implementation curriculum reform in Hong Kong,
Cheung and Wong (2012) found that the biggest constraint in the reform implementation was
teachers’ workload. This may lead to teacher resistance to accept the reform and hence, to the
use of traditional teaching approaches, because teachers usually lack time for implementation
(Misco, 2010). For example, rural teachers of China consider the student-centered teaching as
more time-consuming and unpredictable than the whole-class lecturing, because the latter allows
teachers to control the teaching pace and secure the cover of the required content of the
textbooks within the specific timeframe that they are given (Wang, 2010). Manouchehri and
Goodman (1998), who conducted an ethnographic research to study the process of evaluation
and implementation of 4 standards-based curricular materials, also found that time was a serious
issue for successful implementation of the curricular materials. Apart from that more than 55
teachers stayed longer hours after school to check students” work, learn new content of the
curriculum or work with parents.

2.3.5. Teaching experience

The level or amount of teachers’ experience may be another factor affecting the reform

implementation. According to Elmas et al. (2014), experienced teachers are more confident with
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teaching coming from their former practices. Changing their practices means risking failure for
them. This can lead established teachers to resist any changes in implementation and poor use of
the approaches recommended by the curriculum (Elmas et al., 2014). However, besides their
own resistance, experienced teachers were seen to impose their beliefs on their colleagues. For
example, in one of the schools from the sample of Johnson (2006), a novice teacher, who worked
closely with a so-called “veteran teacher” (who did not want to accept standards-based
instruction, experiencing a cultural barrier related to their beliefs) as a mentor, also ended up not
wanting to buy into the use of the new standards.

2.3.6. Learner diversity and big class sizes

Learner diversity and big class size is another critical barrier in reform implementation.
Bantwini (2010) in his study conducted in South Africa found that, while the new policy
recommended having the teacher/learner ratio as of 1:40, in reality these ratios ranged from 1:50
to 1:80. Apart from that the learning abilities of the students were likely to vary in this country
(Bantwini, 2010).

In Kazakhstan’s context, the problem of learner diversity was found in a study of
Ibraimova (2017). The author states that many teachers observe the general discrepancy between
the pupils who went to pre-school institution and those who did not. The latter category of
children is usually narrow-minded, they lack good speaking and thinking skills, they struggle
learning phenomenon from different perspectives and lack the ability of connecting the learning

within various subject areas.
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Chapter 3: Methodology
3.1. Introduction

This chapter provides a methodology used in this study. First, | offer a description and
discussion of my rationale for employing a qualitative case study design to examine teachers’
perspectives on the new curriculum reform and factors influencing the implementation. After
that, I briefly describe the selection of site and participants, including entry negotiations,
sampling and recruiting the participants in two schools. Next, | present the data collection
methods, which included individual semi-structured interviews and document analysis. | also
reflect on my role as a researcher. | then describe the way | analysed the collected data. The
chapter closes with ethical considerations of the study and a brief summary of the chapter.

3.2. Research Design

In this section the research design is described with its rationale justified. | opted for a
qualitative approach to study the implementation of the new curriculum reform and in particular
examine factors that have an impact on the implementation. By so doing, | have collected rich
and descriptive data which explore understanding about the phenomenon of my study and value
participants’ subjective experiences and meaning-making processes (Leavy, 2017).

Within the qualitative inquiry approach, I conducted collective case studies of primary
school teachers. This research design enabled me to do in-depth examination of two cases,
search for patterns within them and investigate “a phenomenon, population, or general
condition” with data gathered through in-depth interviewing (Glesne, 2011, p.22). In this study
examining two cases included the exploration of teachers’ perspectives on curriculum
implementation and factors influencing the implementation in rural and urban contexts.

3.3. Site and sample selection

This section describes the site and sampling selection procedures, including the process

of recruiting the participants in two schools (urban and rural).

3.3.1. Site selection
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Each case included one school and thus, I studied one rural and one urban school. The
case of the rural context was studied in a village in Akmola region (Akmolinskaya oblast’). The
case of the urban context was explored in Astana, a capital of Kazakhstan. As mentioned earlier,
all mainstream schools of Kazakhstan started to implement the new curriculum reform in grades
1 in September 2016, so both schools had more than 13 months of implementation experience by
the start of data collection.

3.3.2.Sampling

If quantitative researchers often use random sampling in order to select a large and
statistically representative sample to draw generalizations, qualitative researchers do not aim to
produce generalizations and thus, select their participants purposefully (Glesne, 2011).
Purposeful sampling allowed me to select “information-rich cases” from which I was able to
learn “a great deal about issues of central importance to the purpose of the inquiry” (Patton,
2002, p.273). As | was interested in studying the factors affecting the implementation of the new
curriculum reform, the most important criterion was that the participants of the study had to be
primary school the teachers.

The participants were recruited on a voluntary basis which meant that a teacher could
participate in the study only if they expressed their willingness to do that. In order to develop
many perspectives (Creswell, 2014) and to search for common patterns across a range of
variation (Glesne, 2011), maximum variation sampling was used. According to Cohen, Manion
and Morrison (2011), maximum variation sampling also helps “ensure strength and richness to
the data, their applicability and interpretation” (p.115). This purposeful sampling strategy
enabled me to include the primary school ‘classroom teachers’ (uchitelya nachal 'nyh klassov)
and ‘subject teachers’ (uchitelya-predmetniki) of different mediums of instruction (Kazakh or
Russian). Classroom teachers are the core teachers in primary schools of Kazakhstan and they
normally teach majority of subjects in Grades 1 to 4: First Language (Kazakh or Russian

depending on the language of instruction of the class), Literacy, Mathematics, Natural Science,
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Knowledge of the world, Music and Handicraft. In some cases, they also teach such subjects as
Self-cognition and Physical Education. Subject teachers teach additional subjects that classroom
teacher does not have teaching qualifications such as Second Language (Russian for Kazakh
classes, Kazakh for Russian classes) and English. Maximum variation sampling also allowed me
to select the classroom and subject teachers of different age groups, different years of experience
and with different language of instruction, because I was interested in getting data from both
experienced and non-experienced teachers, of both Kazakh and Russian grades.

As a result, I had the following number of participants and interviews:

Rural school:
1) 2 classroom teachers and 2 interviews with each of them;
2) 2 subject teachers and 1 interview with each of them;
Urban school

1) 4 classroom teachers and 2 interviews with each of them;

2) 4 subject teachers and 1 interview with each of them;

The detailed explanation on the participants is presented in Tables 1 and 2.

Before recruiting the participants, | went through entry negotiation process. | was
concerned about getting access to the schools, because it was my first experience of approaching
the gatekeepers as an individual researcher. According to Glesne (2011), a gatekeeper is “the
person who must give their consent before you may enter a research setting, and with whom you
must negotiate the conditions of access” (p.57) and getting gatekeeper’s support and trust may
take time (Creswell, 2014). Having read the literature on research, | realised how important it
was to negotiate my access to the schools with the respective gatekeepers.

3.4. Recruiting participants in a rural school

The first school that | entered was a rural school. | knew a person who used to work in

that school; she introduced me to the principal and vice-principal of the school. They read my

introductory letter issued by NUGSE administration (see Appendix A) and | explained them the
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nature and the purpose of my research. As a result, they granted me their approval to collect the
data from their teachers. It is a small ungraded school (malokomplektnaya shkola) with 90
students and 18 teachers in total. Therefore, the teacher-student ratio of the school is 1:5. The
language of instruction of the school is Kazakh.

The school had only one class in each of four primary Grades (Grade 1-4), so there were
only four primary classroom teachers. Thus, two out of these four teachers have implemented the
new curriculum reform as one of them teaches in Grade 1 and another one in Grade 2. The
subjects that they teach include: Kazakh Language, Literacy, Mathematics, Natural Science,
Knowledge of the world, Music, Handicraft, Self-cognition and Physical Education. Among the
primary school ‘subject teachers’ implementing the new primary curriculum reform, there were:
one teacher of Russian language and one teacher of English language.

| explained the potential participants the purpose, method, ethical norms and rules that |
would be following and told them about their rights as participants. Then | clarified that all the
information they would share would be confidential. This is described in more details in ‘Ethical
considerations’. Finally, I explained the teachers what benefits their responses may bring to the
research, to the pedagogical community of Kazakhstan and outside. | distributed the consent
forms (see Appendix B) in a language convenient for them. All necessary documentation was
translated from English into Russian and Kazakh beforehand. All of those teachers expressed
their interest to participate in my study. As a result, I recruited four participants in the rural
school (see Table 1).

Table 1. The profiles of the participants from the rural school

Teacher Subject Language of instruction Grade
Dinara Classroom teacher Kazakh 2
Nazira Classroom teacher Kazakh 1
Altyn Russian language Kazakh 1&2
Asem English language Kazakh 1&2

Note. Only pseudonyms are used
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3.5. Recruiting participants in an urban school

The process of negotiation with an urban school was very different from the rural one.
First of all, because | had no acquaintances in any mainstream schools of Astana. | was
interested in conducting my study in a ‘mixed school'” (smeshannaya shkola). Two out of ten
mixed schools of Astana agreed to accept me if I come with an official letter from Nazarbayev
University about my research. | approached one of them with the introductory letter and the
consent forms (see Appendices A and B). The vice principal of the school read them and granted
me the permission to conduct the study in their school.

It is a big school with over 2,000 students, although an estimated capacity of the school is
1500 students, whereas the number of teachers is a bit more than 100 teachers. Therefore, the
teacher:student ratio of the school is 1:20, leading to double-shifted classes and overcrowded
classes. For example, every primary classroom teacher works on double-shifted schedule and
with about 30-35 children in each Grade.

I was allowed to approach every teacher individually. As with the rural school, |
explained the teachers my role and all the research related information: the nature and the
purpose of the research, research method, and ethics. | distributed the informed consent letter and
tried to give them as much time as they needed to take a decision. Unexpectedly, but the teachers
did not require a lot of time, they were agreeing immediately. Appreciating the fact that a
research participant needs to have sufficient time to make their final decision to take part in the
study (according to the research ethics principles), I valued teachers ‘prompt agreement and
enthusiasm to help me with my study and data collection. Thus, there were no difficulties with
recruiting participants in the urban school too. The only concern that the teachers had was to find

time for being interviewed, because as mentioned earlier, the school have double-shift schedule

! A school with Kazakh and Russian Grades, i.e. with the teachers of both Kazakh and Russian language of
instruction.
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and thus, primary teachers work 8 am to 6 pm every day. They stated that they could dedicate me
their time only when the classes would be cancelled or on Saturdays.

As the urban school was much bigger than the rural one, I decided to get more data from
it. However, in order to be able to compare the data from two settings meaningfully and credibly,
I had to keep the number of participants proportionally equal. That is why the number of urban
participants was twice more than their rural colleagues. So, I recruited four classroom teachers in
urban school, two of them were from Russian-medium Grades and the other two from Kazakh-
medium Grades. There were a teacher of Grade 1 and a teacher of Grade 2 in both Russian and
Kazakh Grades. The subjects that they teach include: Kazakh/Russian Language 1, Literacy,
Mathematics, Natural Science, Knowledge of the world, Music, Handicraft, Self-cognition and
Physical Education. As for ‘subject teachers’, | recruited: one teacher of Russian language for
Kazakh Grades, one teacher of Kazakh language for Russian Grades, and two teachers of
English language-one teacher in Kazakh Grades and another one in Russian Grades. As a result,
| recruited eight participants in the rural school (see Table 2).

Table 2. The profiles of the participants from the urban school

Pseudonym Subject Language of instruction Grade
Mariya Classroom teacher Russian grades 2
Dana Classroom teacher Russian grades 1
Ainura Classroom teacher Kazakh grades 2
Saltanat Classroom teacher Kazakh grades 1
Madina Russian language Kazakh grades 2
Leila Kazakh language Russian grades 1
Gulmira English language Kazakh grades 1&2
Aiman English language Russian grades 1&2

Note. Only pseudonyms are used

In total there were twelve participants from both schools.

3.6. Data Collection
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All research projects initiated under Nazarbayev University Graduate School of
Education (NUGSE) involving data collection from human subjects must be approved by the
NUGSE Research Committee (NUGSE, 2017). Therefore, before studying the participants I had
received my Ethical Review approval from NUGSE. After that | got my thesis Supervisor’s
approval on these methodological considerations and on supplementary documents. The
fieldwork of my study lasted from December 2017 to February 2018. This included entry
negotiations with gatekeepers and selecting participants. The actual data collection started on 11
December, 2017.

| mainly collected data through individual interviews with teachers. The secondary data
collection tool was document analysis. The interviews were audio recorded with the prior
consent of the participant, as | needed to get a nearly complete record of the responses and allow
myself to be focused on the course of the interview (Glesne, 2011). When | identified which
documents could be useful to analyse at schools, | was asking permission to use them from the
appropriate individuals in charge of the materials as suggested by Creswell (2014). After getting
permission, [ made sure that [ “examine the documents for accuracy, completeness, and
usefulness in answering the research questions in the study” (Creswell, 2014, p.223).

3.6.1. Interviews

Interview is a powerful and flexible tool for data collection, which enables to get data
through different channels: verbal, non-verbal, spoken and heard. It is considered as flexible,
because although it can be controlled in terms of its order, it still gives some space for
spontaneity where the researcher can deepen into some issues which can contribute to the results
of the study (Cohen et al., 2011). Therefore, interviews enabled me to gather teachers’ deep
reflections about the new curriculum reform.

Among different types of interviews, the semi-structured interviews were identified as
suitable for this study as they allowed me to establish certain questions before the interviews, but

to add or replace them during the interviews depending on the course of an interview (Glesne,
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2011). This gave me some flexibility to ask the questions that | found suitable to the particular
interview context or change the sequence and wording of some questions, depending on
participant’s personality, her responses and the general flow of the interview.

I can rely on and make conclusions only from the data that the participants gave me
through their responses. In fact, the data can differ from the reality. | cannot guarantee that it
provides teachers’ real thoughts, feelings or practices. Nevertheless, I believe there is
triangulation of the data, because | interviewed different individuals of different categories in
different period of time. I think I thereby increased the validity of my study.

All interviews were held in quiet and private rooms of the schools, in mutually
convenient time. Each interview lasted no more than 60 minutes. They were conducted in
Kazakh or Russian languages whichever was chosen by the participant as the convenient one. |
have very good level of Kazakh and Russian, so no translators or interpreters were needed for
interview sessions and for the transcription of data.

Glesne (2011) suggests making sure that the necessary level of trust is built with
participants and the researcher, before starting to ask questions about a topic, as this allows them
to be open and expansive. That is why it was very important for me to make sure that | was not
perceived as an expert or authority who was expected to talk, but as a learner who was ready to
listen. This also enabled the participants to feel encouraged “to be as forthcoming as they can be”
(Glesne, 2011, p.60). On the one hand, it was not always possible to gain participants’ trust
through one interview. That is why I think that some of the subject teachers were not able to be
as open and expansive as the classroom teachers could be, who were interviewed two times. On
the other hand, | noticed that during the second rounds of interviews some of the classroom
teachers were becoming less enthusiastic and were giving shorter answers as if they were tired of
being interviewed again. This could also be driven by their fatigue from the workload and by
lack of time.

| started from the experience questions since they are usually the easiest ones for
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participants to respond to and are good places to get them talking comfortably (Patton, 2002 as
cited in Glesne, 2011). 1 avoided asking dichotomous yes/no questions, as they could lead to
short responses and leading questions, as they could give certain directions in which the
interviewers want their respondents to answer (Glesne, 2011). The questions were open-ended
in order to ensure that no constraints or limitations were given to the responses. An open-ended
response to a question enabled interviewees to create the options for responding (Creswell,
2014). Follow-up questions were asked where necessary, in order to get deeper reflections of the
interviewees on the factors affecting the implementation. At the end of each interview |
expressed my appreciation and gratitude to the participants.

The difference between the content of interviews with classroom teachers and subject
teachers was that the former participants were asked more in-depth questions, which obviously
requested more expanded and detailed responses. In addition, since classroom teachers teach 7-9
subjects, consequently they had more information to share and to compare. The interviews with
subject teachers represented the data on those language subjects, which were beyond the scope of
classroom teachers’ subjects.

| conducted two interview sessions with each classroom teacher, constituting four
interview sessions with classroom teachers in rural school and eight interview sessions in urban
school. In total there were twelve interview sessions with classroom teachers. | conducted one
interview session with each subject teacher in each school, constituting two interviews with
subject teachers in rural school and four in urban school accordingly. In total there were six
individual interviews with the subject teachers (see Table 3).

Table 3. Number of interviews within the schools and the teachers

School Classroom teachers Subject teachers Total
Rural 4 2 6
Urban 8 4 12
Total 12 6 18

Note. Classroom teacher-2 interviews with each
Subject teacher-1 interview with each
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3.6.2. Document Analysis.

Another valuable source of information in qualitative study can be documents, because
they help a researcher understand the central phenomenon in the study and represent a good
source for text (word) data for a qualitative study (Creswell, 2014). I considered the following
documents as sources of information: State Educational Standard on Primary school education,
textbooks, teacher guides, assessment handbooks, grade journals, pupil’s record books and
pupils’ formative and summative assessment works. Documents were sometimes helpful for
triangulating what the participants told me during the interviews.

3.7. Data analysis

| transferred all 18 interview files and my notes from the document analysis on my
laptop. Interviews were transcribed verbatim as I believed that verbatim transcription would
allow me to get back to data and reflect on and analyse it as much as | needed. Probably that is
why data transcription was more time-consuming and challenging than | had expected. |
transcribed the data and reflected on the transcriptions as soon after the interview as possible,
because this enabled me to gain the idea of how | was progressing as a researcher, what needed
to be improved, what had been learned so far, and what needed to be explored on following
sessions of interviews (Glesne, 2011).

| kept all the transcribed data into two main categories: (a) data from the urban school,
and (b) data from the rural school. Each category was subdivided into two data sets with data
from the classroom teachers and the data from the subject teachers. | coded data manually by
dividing the transcribed texts into segments and identifying the themes for each code. Then |
made a list of codes under each transcript and framed them into several categories against my
research questions and the literature review. | combined the categories of all transcripts using
different colours and analysed these categories for my findings.

3.8. Researcher Role
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The way | was perceived in rural and urban schools was very different from each other.
In rural school | felt many eyes on me even when walking through the corridor, because it is a
small school in a small village where everybody knows each other, so the school community
immediately noticed a stranger in their village. Whereas in an urban school, I think I was noticed
only by the primary school staff. Since it was a big school with a separate block for primary
school, I spent most of my time in that block only and thus, | was not overviewed by other
teachers of the school. In addition to that I visited the school only when the classes were
cancelled or during Saturdays.

| admit that | felt more comfortable and more welcomed to conduct my study in the rural
school rather than in the urban. I think there were a lot of factors that affected on it. One of them
is time. The number of hours that rural teachers teach a day was 5-6 hours in average, whereas in
urban school this number was twice more, because they had children coming to the second shift
after the lunch. And although I did not bother teachers during their classes and conducted my
interviews when they had classes cancelled or on Saturdays, they seemed to be exhausted. | felt
like most of them wanted to answer my questions very promptly and go back to their work (e.g.
to do the planning of lessons for the following week, to work on providing feedback in students’
record books for their parents, etc.). However, | tried to involve them into the interviews in a
way that would interest them to provide well thought, full responses. After a few questions the
teachers were becoming more involved into the interview and | could notice their increased
interest in the flow of the discussion, but not all the teachers. Whereas in rural school most
teachers took their time to respond to the questions, by reflecting, recalling and choosing the
right words to provide their responses.
3.9. Ethical Consideration

As part of Ethical Review requirement, | first have completed the Collaborative

Institutional Training Initiative Program (CITI Program), which:
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...1s dedicated to promoting the public’s trust in the research enterprise by providing high
quality, peer-reviewed, web-based educational courses in research, ethics, regulatory
oversight, responsible conduct of research, research administration, and other topics
pertinent to the interests of member organizations and individual learners (“CITI Program
Mission Statement”, n.d.).

This training is part of the evidence that | am fully aware of ethical regulations of the research.
| then got my ethics application reviewed and granted approval by the NUGSE Ethics
Committee. According to the ethics guidelines, I followed all the ethics principles in my study.
Participants were selected voluntarily and were informed on the purpose of the research, their
role and the researcher’s role in it, as well as their rights in the study such as the right to
confidentiality and anonymity, the right to withdraw from the study at any time they wished and
the right to omit any questions that he/she may not wish to answer. All of this information was
clearly stated and explained in the informed consent form, which is a very important document
that “protects and respects the right of self-determination and places some of the responsibility
on the participant should anything go wrong in the research” (Cohen et al., 2011, p.77). | also
informed the participants that | was not going to inspect their knowledge or skills, that there was
no right or wrong answer. | also made sure that my interviews did not bother their agenda.
According to the definition provided under CITI program, “Risk is the probability of
harm or injury (physical, psychological, social, or economic) occurring as the result of
participation in a research study” (“Research Ethics and Compliance Training”, n.d.). | tried to
conduct the research in a way that minimized any potential risks in relation to the participants.
One of the biggest potential risks is associated with identifying participants’ identities
and/or the school, where the participants work, especially in the rural school, because it is
located in a small village. That is why | do not indicate even a name of the village, | only write
that this school is located in Akmola region (Akmolinskaya oblast) and name it as the rural
school. | ensure anonymity by using pseudonyms and do not show descriptive characteristics

(Glesne, 2011) to ensure confidentiality. | presented the data collected in a way that do not
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embarrass or harm the participants. The content of individual interviews and documents analysis
were not shared with the school administrators and other officials.

However, | must admit that there is still a small possibility of the risk of participants
being identified at school level, especially in the rural context, because it is a small rural school
where | interviewed only four primary teachers, because there were no other teachers who have
been implementing the new curriculum reform. I also treated the participants with respect and
gratitude for expressing their interest to participate in my study.

The access to all hard and soft copies of the data, including contact details of the
participants were with me and the Supervisor only. A computer was used for sorting,
referencing, coding, storing and displaying data. The computer was protected through password
access in order to further assure confidentiality (Glesne, 2011). As suggested by Glesne (2011),
I will remove all hard and soft copies of the data after the study is completed.

3.10. Chapter summary

This chapter presented the research approach and methodology of the study. | used

qualitative case studies in order to explore teachers’ views about the new curriculum reform in

Kazakhstan and the factors that support and constrain its implementation.
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Chapter 4: Findings
4.1. Introduction

In this chapter | present the findings of my research about the implementation of the new
curriculum reform in the two schools of Kazakhstan with a particular focus on teachers’
perspectives about it and on factors affecting the implementation. Data were generated from the
individual interviews with a sample of primary teachers from the school in Astana and another
school in a village of Akmola region (Akmolinskaya oblast’).

This chapter is presented according to the following themes: (1) Implementation of the
new curriculum reform; (2) Factors supporting the implementation of the new curriculum
reform; (3) Factors constraining the implementation of the new curriculum reform; and (4)
Summary of the chapter.

4.2. Implementation of the new curriculum reform
As mentioned earlier, the new curriculum reform is implemented stepwise:

1. in Grades 1 — since 1 September, 2016;

2. in Grades 2 — since 1 September, 2017;

3. in Grades 3 — since 1 September, 2018;

4. in Grades 4 — since 1 September, 2019 (SESPE, 2015);
Therefore, it has been implemented in the two schools which included in this study since
September 2016 in Grades 1 and since September 2017 in Grades 2. A great deal of changes has
been introduced to the curriculum content, to assessment and to pedagogy since then.

Ten out of twelve teachers of the both urban and rural schools who participated in this
study are mainly positive about the new curriculum reform. These teachers differ from each
other in a lot of characteristics: age, work experience (varying from 4 months to 30 years),
implementation experience, language of instruction and contextual environments in which they

work (see Table 4).
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Table 4. Information about the participants of the study

Teacher Subject School Work New curriculum reform
experience implementation experience (since)
Mariya CT* Urban 16 years September 2016
Ainura CT Urban 27 years September 2016
Dana CT Urban 15 years September 2017
Laura CT Urban 5 years September 2016
Dinara CT Rural 10 years September 2016
Nazira CT Rural 4 months September 2017
Aiman EL** Urban 5 years September 2016
Gulmira EL Urban 1 year September 2017
Asem EL Rural 1.5 year September 2017
Madina RL*** Urban 11 years September 2016
Altyn RL Rural 12 years September 2016
Indira KL**** Urban 30 years September 2017

Note. Only pseudonyms are used.
*Classroom teacher

**English language

***Russian language

****Kazakh language

Thus, there were only two teachers who were mostly reluctant to accept the reform, one
teacher in each school: an urban classroom teacher, Dana and a rural Russian language teacher,
Altyn. Dana’s work experience is 15 years, Altyn’s work experience is less for 3 years.
However, Altyn used to work as a librarian for about 10 years as her first specialization is a
librarian, which means that in general her work experience is about 22 years. Altyn does not
seem to be committed to teaching in general. She admitted that working in the library was
quieter and thus, less stressful. She chose to become a teacher mainly because she believes it is
always easier to find a job for a teacher, rather than a librarian, especially in a village. On the
contrary, Dana admitted that she loves teaching, especially primary grade learners and that she
chose this profession deliberately many years ago. The only common feature that | could find in

both teachers is their support of the Soviet education system, which may be one (but not the
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only) of the reasons for their reluctance to accept the new curriculum content, assessment and
pedagogy. For example, Altyn acknowledged: “I support Soviet education system more, because
we used to explain a topic thoroughly at that time. Now it is very different”.

All other teachers of the rural school seem to be very positive and supportive about the
new curriculum reform. Surprisingly, but they seem to be much more enthusiastic about the
recent changes and innovations compared to their colleagues from the urban school. They say
that they are very pleased to take part in such an innovative reform and that they are convinced it
will lead to great changes in current young learners’ mindset. They are also delighted about the
fact that there is more attention to the teachers’ capacity building now and that it became more
interesting to teach now rather it used to be before.

4.2.1.Changes in the curriculum content

The interviewed teachers reported that it was difficult for them to change their beliefs
about the previous curriculum, because they got used to it and it was convenient and not as
complicated as the new one. On the other hand, they are very pleased that they started to
implement the new curriculum, because it totally transformed their understanding and vision
about what a curriculum should be like, what topics it has to include and what it has to develop
in pupils. As a rural classroom teacher says: “New content of the curriculum changed my
perspectives about education. Only now | can see the drawbacks of the previous content of
education. It was inconvenient and monotonous” (R_CT Nazira).

Overall, teachers report that the new curriculum content has close connection with
everyday life, it is more practical, it is focused on developing pupils’ understanding than drilling,
it develops four language skills, including speaking skills and that it has cross-curricular links.
An urban classroom teacher shares: “Main difference of the new curriculum from the previous
one is that a child touches and observes everything on practice now. This helps him/her

memorize new knowledge. There is more practice, rather than theory now” (U_CT_Ainura).
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According to the study participants, the most practical subjects now are Natural Science,
Knowledge of the World and Math. Teachers report a lot about interesting activities they conduct
at these subjects.
Classroom and subject teachers also report that there had been too much focus on
beautiful handwriting, teaching literate writing (writing without mistakes), grammar and on
meaningless drilling in language subjects before. For example, an urban teacher asserts:

During the traditional curriculum we were specifically teaching pupils calligraphic
writing. Then we were asking them to read their writing aloud, but until now we did not
realize that all these activities had no positive effect on child’s development. A child
could write and read, but either he understood his writing or reading was not important
(U_CT_Ainura).

From the findings above, we can see that there are considerable changes in the new curriculum
content, such as focus on application of knowledge, developing pupils’ understanding,
developing language and speaking skills as well as introducing cross-curricular links.

4.2.2.Changes in the assessment

Changes in the assessment system also included many aspects including the
implementation of the criteria-based assessment. Teachers also call the new assessment model as
a “non-grading assessment system” (bezotmetochnaya sistema otsenivaniya), because they do
not use the usual marks (2, 3, 4 or 5) which they used to apply during the previous five-point
scale assessment model. According to the participants of the study, teachers apply the following
novel features instead of marks now: 1) provide formative feedback? to pupils and parents based

on pupils’ daily performance and on formative assessment results, 2) allocate scores based on

2 Teachers provide feedback to pupils and their parents in pupils’ copybooks or Record books (dnevniki) now
instead of allocating marks as they used to do. Feedback can consist of short words as: ‘excellent, very good, good,
bad or very bad’, as well as the sentences describing what is good or what areas should be improved. Feedback can
be given against pupils’ daily performance or formative assessment results. In order to write feedback in pupils’
record books, both urban and rural classroom teachers gather pupils’ record books on Fridays and complete them
with their feedback on Saturdays.
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students’ results in summative assessment >, and 3) allow pupils to do self and peer assessment.
Generally, teachers see a lot of benefits of introducing the new assessment model.

Formative feedback instead of grades. First and foremost, teachers realize that giving
formative feedback instead of grade allocation is less stressful for primary grade learners.
Feedback is usually perceived as if a pupil can still do something to improve his work or
performance, allows them to take a step back and revising the topic, because teachers try to write
about areas for improvement, whereas a grade can be accepted as a final judgment. As a rural
teacher of English asserts:

Children like praising... they wait for compliments. When we write feedback indicating
areas to improve, they process it and bring an improved work next time. When we give
only positive feedback, they are more than happy; they are ready to move mountains. |
think if we had simply allocated them grades instead of feedback, they would have had
negative psychological impact on them (R_EL_Asem).

The teachers of the two schools observed that the pupils were getting adapted to formative
assessment, and they do not regard it as an assessment. An urban classroom teacher describes the
way she assesses formatively as follows:

I conduct formative assessment in the beginning of each lesson for 5 minutes. | may ask
some pupils orally and distribute cards with short tasks to others... Children are not
scared at all. They know it is just a formative assessment (U_CT_Mariya).

Interestingly, the participants did not mention about assessment for learning, i.e. how formative
assessment is used for diagnostic purposes, which is one of the main purposes of formative
assessment. The participants also reported that parents had a lot of questions and concerns about
the formative and the summative assessments, which is why the schools have conducted a lot of

explanatory meetings for parents.

¥ There are two types of summative assessment introduced within the criteria-based assessment model: Summative
Assessment for Unit (SAU) and Summative Assessment for Term (SAT). SAU is conducted at the end of a unit and
takes 20 minutes of a lesson. SAT is conducted at the end of a term and takes 40 minutes of a lesson.
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Summative assessment. The next novel feature of the new assessment model is changes
in summative assessment. Teachers consider this type of assessment as very fair, because
summative assessment results are deduced through scores and descriptors, not through teacher’s
subjective opinion expressed in a grade. All participants of the study are pleased with the
introduction of ‘score-based assessment’ (otsenivaniye po ballam) as they think that an
opportunity to conduct fair assessment is really motivating for children. As a rural classroom
teacher shares:

Every summative assessment has its scores and descriptors, which are available for pupils
and their parents. As a result everybody can see how good the task was completed. Pupils
do not get offended if they get a low score, because they understand that it is not a
teacher’ subjective grade, they realize that their assessment depends on the number of
scores they get (R_CT_Dinara).

However, teachers have a lot of concerns about the summative assessment due to different

reasons, such as lack of proper understanding of the way to conduct it, difficulties of the content
of some summative tasks, and lack of time to complete them in 20 minutes as required by the
Standard.

Self and peer assessment. The next change introduced with the current assessment
system is pupils’ self and peer assessment. The participants report that they give pupils
descriptors or criteria based on which pupils assess their own or their peer’s work or
performance. Teachers admit that pupils enjoy assessing themselves and their peers very much,
which increases pupils’ motivation to learning. Some teachers also believe that self and peer-
assessment develop some level of responsibility in pupils. For example, a rural classroom teacher
asserts:

Pupils see how well they did the task through self-assessment too. For example, before
pupils used to complete a task, submit it to a teacher and that was it. It was a teacher’s
full responsibility to allocate a grade to this child, whereas now pupils take part of this

responsibility on themselves through self-assessment (R_CT_Dinara).



IMPLEMENTATION OF NEW CURRICULUM REFORM 36
According to the findings above, there are a lot of changes introduced by the new assessment
system, such as introduction of formative feedback, summative assessment and self and peer
assessment.

4.2.3.Changes in the pedagogy

On the one hand, teachers admit that they still have a lot to learn about new pedagogic
approaches and that there are a lot of factors which hinder use of some of the methods described
in the new curriculum reform (which predominantly relate to experiential and action learning) or
learned from the training courses. On the other hand, all of them acknowledge that there is
already a huge difference between their traditional and new lessons, because the new curriculum
reform along with the professional development programs affects their pedagogic views
considerably.

First and foremost, a lot of teachers report that there is a considerable change in teacher-
pupil interaction and their respective roles at the lesson as there is a shift from teacher-centered
to learner-centered learning. There are a lot of strong statements that teachers make on this point;
one of them is the following:

If before teachers were explaining everything by extensive writing on the board and if it
was the teachers who were mostly speaking and pupils were just listeners, now it changed
considerably. Now teachers only guide the pupils, facilitate the learning, while pupils do
a lot of things on their own (R_CT_Nazira).

Teachers assert that giving pupils such independence by acting as a facilitator enhances pupils’
motivation and teaches them to be self-dependent. They also affirm that pupils enjoy when the
lessons are held as inquiry, when they do more practical life activities and when teachers use
new teaching methods and IT technologies. As one classroom teacher states: “They (pupils) have
spark in eyes when they attend current lessons” (U_CT_ Mariya). Another example of using new
methods is described by a rural teacher of English: “Before the teachers used to teach in the same

way lesson by lesson. Implementation of the new curriculum reform requires from teachers
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applying new approaches every lesson. This makes the teachers grow professionally”
(R_EL_Asem).

Teachers have clearly faced with a lot of changes in their teaching, such as shifting from
teacher-centered to learner-centered approach and using a lot of new teaching methods.

4.2.4. Summary of the section

To sum up, the discussed changes in curriculum content, in assessment and in pedagogy
give us a general picture of the new curriculum reform process from the teachers’ perspectives.
Most teachers of both urban and rural schools have quite positive and supportive attitude towards
the novel features of the new curriculum reform. However, when comparing teachers’
perspectives within the two schools, it was found that rural teachers seem to be much more
enthusiastic about the recent changes and innovations compared to their colleagues from the
urban school. Generally, all participants of the study, only two teachers (one from each school)
were found to be reluctant to accept the new reform.

The findings also show that the goals of the new State Educational Standard described in
the Introduction chapter are being achieved gradually. Teachers of the study report that the new
curriculum reform has changed students’ roles from passive listeners to active participants of the
learning process, as well as teachers’ roles who now act as a “facilitator” of the learning process
by creating learner-centered environment. This is being achieved with the help of new teaching
approaches and new curriculum content, such as shift to application of knowledge in solving
practical tasks, development of four language skills and introducing cross-curricular links.

The findings also represent that the criteria-based assessment model has been
implemented in two schools, which is another important strand introduced by the new
curriculum reform. However, it is worth noting that there seems to be some misunderstanding
and concerns about the new forms of assessment among the teachers and parents. These findings
may help policymakers to be aware of the ways teachers are practically implementing the new

curriculum reform and what ways can still be improved.
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4.3. Factors supporting the implementation of the new curriculum reform

The study findings demonstrate the following three major factors which support the
implementation of the new curriculum reform by teachers of the two schools: (a) Professional
development programs; (b) Teacher collaboration; and (c) Teachers’ beliefs about greater pupils’
learning. They are described in detail below.

4.3.1. Professional development programs

Professional development programs offered to the teachers play very important role in
helping with implementation of the reform. The teachers in this study shared a lot of positive
feedback about the different training courses which they had attended under the new curriculum
reform, except a few teachers who were not satisfied with the content of some of the trainings.
They supported their statements by pointing that some training did not meet teachers’ needs,
neither that the techniques learned at the trainings could be applied by teachers in their
contextual environment.

Most teachers noted that educational authorities had not been interested in teachers’
professional development before as much as they are now. As a rural classroom teacher
commented:

One of the biggest opportunities that we have had since the beginning of the new
curriculum reform implementation, is that there is so much focus on teacher capacity
building now. We are trained more frequently now, than we used to be before

(R_CT _Dinara).

Moreover, they see that the format of trainings changed dramatically as they became more
practical and engaging and they really help teachers: 1) get understanding about innovative
features introduced by the new curriculum reform, 2) learn about new pedagogic approaches, and
3) meet teachers from other schools.

Among these trainings, the Level Courses delivered by National Training Centre Orleu,

courses of Centres of Excellence of NIS and other courses organized by Nazarbayev Intellectual
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Schools on the new curriculum content, on criteria-based assessment model, on new pedagogic
approaches were mentioned by the participants.

Getting understanding about innovative features and learning new methods. According
to the teachers who attended Orleu Level Courses, these courses were the best compared to all
other trainings and workshops that they have ever participated in. As the urban classroom teacher
claimed: “Level courses are the best. We gained more independence after them. We learned to
develop our lessons, to become the authors of our lessons, because the courses equipped us with
new methods for lesson development” (U CT Dana). The teacher of Russian language from the
rural school said: “In 2014 I already knew what to expect from the new curriculum reform,
because the Level courses prepared me to it. They gave me basic understanding about the new
curriculum reform” (R_RL_Altyn).

The participants commented positively about the other courses as well, because they
introduced new concepts and new teaching technologies, such as shift to learner-centered
learning, organising inquiry-based learning, developing critical thinking, organizing group
works, collecting feedback from pupils and etc., which are to be used under the new curriculum
reform. The classroom teacher from the rural school stressed the importance of the courses:

| am grateful for all courses that I have attended so far. All of them were very useful.
They taught us a lot of methods and concepts, which were very new for us and which we
need to know to implement the new curriculum reform (R_CT_Dinara).

Meet teachers from other schools. Another advantage of any training is that they gather a
lot of teachers from different schools into one place. This gives teachers an opportunity to meet
and communicate with their colleagues from other schools. All participants of the study affirmed
that any chance to meet other teachers was of particular value for them, because they appreciate
any opportunity of sharing experience, discussing the challenges and establishing informal
professional learning communities, which consequently leads to building collaboration within
the schools. As the teacher from the urban school stated: “We try to not miss the trainings,

because we know that there will be a chance to meet with colleagues from other schools and
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exchange our knowledge and experience” (U _CT Dana). An opportunity of meeting teachers
from other schools help the teachers implement the new curriculum reform, because they
introduce the new knowledge and experience that they get from their colleagues to their lessons,
share lesson plans with each other and keep in touch with each even after the trainings. This will
be analysed in greater details in the next section 4.2.2 Teacher Collaboration.

However, there is an issue with the insufficient number of trainings as there are still a lot
of teachers who have not received any training since the beginning of reform initiation. As an
example, in the urban school only 10 out of 30 primary classroom teachers received training on
the new curriculum reform. Hence, the non-trained teachers find the new curriculum reform
much harder than their colleagues who attended at least one training. As one teacher explained:
“I completed the Level courses, so it was easier for me to understand a lot of innovative aspects.
Meanwhile the teachers who have not attended any trainings really struggle to implement the
new curriculum reform” (U_CT Dana).

As can be seen, most of the teachers report that professional development training
supports them in the new curriculum reform implementation, because most of them really help
teachers grow professionally, build understanding about the new curriculum reform, learn about
new teaching technologies and build communications with other teachers. Teachers are always
willing to attend any training, but there is insufficient number of trainings, which consequently
leaves a lot of teachers being non-trained.

4.3.2. Teacher collaboration

The next factor promoting the implementation of the new curriculum reform is enhanced
teacher collaboration. All participants of the study from the two schools reported that there is
strong collaboration of teachers within and between the schools now. The collaboration takes
many forms: sharing experiences through in-school events, peer lesson observations, and online

communication.



IMPLEMENTATION OF NEW CURRICULUM REFORM 41
In-school events. In-school events aimed at supporting teachers in the implementation
process takes such forms as sharing experience or reports at staff meetings, delivery of training
sessions and master classes by trained teachers, organizing in-school teacher discussions,
encouraging constant consultations between Grade 1 and Grade 2 teachers, and sharing
curricular resources between teachers. For example, an urban classroom teacher of Grade 1 says:

When there is something which is not clear for us, we consult with Grade 2 teachers who
always welcome us. They help us get rid of some concerns that we may have about the
new curriculum reform, by clarifying some new concepts, sharing their past experience in
implementing certain novel features of the new curriculum reform. | am glad that we can
rely on these teachers at least...(U_CT_Dana).

Peer lesson observations. The participants from the urban school also observed the
positive effect of the peer lesson observations. According to them, the teachers who did not have
much experience with implementation of the new curriculum reform attend the lessons of their
experienced colleagues who had attended trainings to understand the novel features or when they
want to get practical knowledge on teaching within the new curriculum reform. However, the
teachers from rural schools did not mention about the lesson observation during the interviews.

Online communication. With the help of the progress in information technologies the
teachers now have an opportunity to communicate with each other online. According to all
participants of the study, use of ‘WhatsApp’ application facilitates teacher collaboration
considerably, especially when communicating with teachers from other schools. Some of the
participants reported that WhatsApp chats had become a kind of learning community for them,
because they share a lot of useful information and support each other there. These teachers are
very grateful for the professional development programs, because one of the ways the
collaboration is built - as a result of the trainings. A rural teacher acknowledged it by describing
a way she became a part of such network:

We (the trainees) keep in touch with each other even after the training... We created a

WhatsApp chat and constantly consult and share ideas with each other there... There is
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strong teacher collaboration and teacher network built now, which enhances the
implementation of the new curriculum reform (R_CT_Dinara).

To sum up, teachers claimed that as a result of improved collaboration within and between the
schools, teachers become less selfish and stop competing with each other; they learn to respect
and listen to each other; they learn to give constructive feedback rather than critique. In general,
they learn to work with each other in collaboration, which help them implement the new
curriculum reform.

4.3.3. Teachers’ beliefs about greater pupils’ learning

The next factor which facilitates implementation of the new curriculum reform is
teachers’ beliefs that pupils are benefiting from the novel features of the reform. Almost all of
the participants of the study report that the new curriculum reform enables pupils to: 1) develop
inquiry skills, 2) express their ideas freely and develop problem-solving skills, and 3) become
more collaborative.

Develop inquiry skills. Some teachers of the both urban and rural schools commented that
the new curriculum reform helped pupils develop good inquiry skills. According to the
interviewees, during the old curriculum it was a teacher or a textbook that were the main sources
of information, whereas since the implementation of the new curriculum reform neither a
teacher, nor a textbook has provided full information about a new topic or unit, because pupils
have been expected to make efforts to find it on their own. As a teacher of Kazakh language
from the urban school stated: “Before a strong pupil used to be the ones who studied hard,
revised a lot, now this is not enough. Today a strong pupil is also the one who searches a lot”
(U_KL_Indira).

In addition to that, allowing pupils to do independent search without relying only on
teachers’ words transformed some teachers’ beliefs about their pupils’ abilities. As one
classroom teacher acknowledges:

We were not used to believe in our pupils, we thought we knew more, because we were

elder and smarter, but in fact when we started giving pupils more freedom, especially in
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information search, pupils were giving us responses which were much more expanded
than we had expected, some of them were new and useful for teachers too. We had
undervalued our pupils before, underestimated their abilities, we had not allowed them to
unfold (U_CT_Mariya).

Pupils express their ideas freely and develop problem-solving skills. Another positive
effect of the new curriculum reform is related to pupils’ ability to communicate their ideas freely
which is mentioned by the majority of the participants. For example: “Pupils feel more
comfortable at the lesson now. They are not afraid of expressing their ideas” (U CT Laura). The
same classroom teacher also believed that through learning to express the ideas in freely, pupils
also learn to develop problem-solving skills:

Kazakh people are generally quite closed, who do not express their ideas freely. We
(Kazakhs) usually follow and limit with what we are told to do by elder people, whereas
the new curriculum reform teaches pupils to communicate their perspectives freely and
solve the problems that they may face with in their lives.

An opportunity to develop problem-solving skill given with this reform was also noted by
another classroom teacher, who believed that: “Through the new curriculum reform we teach
pupils to ensure they will find a way in any situations, and that they will not be afraid of
challenges and will know how to solve problems” (U_CT_ Mariya).

Become more collaborative. The next beneficial effect on student’s learning observed by
the teachers concerns the development of collaborative skills in pupils. Most of the urban and
rural classroom teachers as well as an urban Kazakh language teacher noted that pupils became
more open to each other, they enjoy working in pairs or in groups collaboratively, they learned to
listen to and respect each other’s opinion, and generally they became more supportive to each
other. As one teacher commented it:

Children are becoming friendlier... If before, every pupil was more selfish and thought
only about his advantages, now there is more cooperation between them. There is no
division into small groups, they like sharing with each other. Pupils are becoming more
open to communication and cooperation in response to the new curriculum reform
(U_CT_Mariya).
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It is worth mentioning that the findings about pupils’ greater learning and development are very
much correlated with the basic values of the content of new primary education standards, which
basically consist of: patriotism and civil responsibility, respect, collaboration, work and
creativity, openness and lifelong learning (SESPE, 2015, p. 13).

4.3.4.Summary of the section

To sum up, this category described the three major factors which supported the
implementation of the new curriculum reform within the teachers’ perspectives. Interestingly,
regardless urban and rural area, the teachers report similar findings. Although we cannot
generalise because of having only two schools in a sample, they are still essential to consider. If
the teachers state that these factors are helpful, the policymakers and school administrations may
benefit from providing more opportunities for professional development and teacher
collaboration as well as enhance teachers’ beliefs that the new curriculum reform is better for
pupils. Teachers themselves may also continue being proactive and support each other.
4.4. Factors constraining the implementation of the new curriculum reform

In order to lay the foundation to understand the implementation and to enhance it, it may
not be enough to know only the factors which promote the implementation of the new
curriculum reform, it is also important to learn about the factors that constrain the
implementation. This study found the following of them: (a) Increased workload, paperwork and
lack of time; (b) Complexities of new curriculum content; (c) Learner diversity and big class
sizes; (d) Lack of teaching resources; and (e) Teaching experience.

4.4.1. Increased workload, paperwork and lack of time

The most prominent hindering factors for all participants of the study are the increase of
their workload, increase of paperwork and thus, lack of time to deal with them. These factors are
mainly driven by greater preparation to a lesson and use of new assessment system (conducting

formative and summative assessments).
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Greater preparation to a lesson. As there are a lot of aspects of the new curriculum
reform that the teachers are not familiar with, they now spend more time to study the content of
the new curriculum, assessment and pedagogic approaches. Teachers report that now they have
to plan every stage of a lesson, which they consider as a good practice, but at the same time it
causes huge workload and takes a lot of their time. Apart from that, a lot of teachers in both
urban and rural schools noted that there was an issue of shortage of tasks and exercises in current
textbooks, which enforced teachers to search relevant tasks and exercises. As an urban classroom
teacher noted:

Teachers have to find a lot of information on their own. Preparing for one lesson is taking
huge time now, because current textbooks do not have the tasks followed by texts. For
example, in “Literacy” there is lack of tasks for copying the text. Children should practice
writing from the printed text (U_CT_Dana).

As a result, the teacher wastes a lot of time to find these tasks or type them herself, to
print and then cut them for each pupil.

Formative and summative assessment. The issue of increased workload arising from
introduction of formative and summative assessment was noted by all rural and urban teachers.
According to the interviews with the urban teachers, they conduct formative assessment at every
lesson of each subject, allocating 5-10 minutes on that. Their colleagues from the rural school
agreed to conduct only two formative assessments a week per each subject. This agreement was
made within their internal staff meeting, based on the flexibility given by the policy makers to
conduct the formative assessment as many times as teachers need. However, minimizing
formative assessment tasks till twice a week does not help teachers decrease their workload and
paperwork, because they have to conduct it for each subject. I tried to count this number with
one teacher and here is what | got: 8 subjects multiplied by 2 formative assessments are equal to:
8x2=16 formative assessments with one pupil. Then if we multiply 16 by 14 pupils (the average

number of pupils in a rural class), we get: 16x14=224 formative assessments printed, checked
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and graded per week. This number is more than twice bigger in the urban school, because as |
mentioned, urban teachers conduct formative assessment every lesson and because they have
about 30 pupils in a class. Graded formative assessments are then collected in special folders —
pupils’ portfolios. Keeping portfolios is another burdening paperwork for teachers, because
attaching this extensive number of formative assessments into child’s portfolio requires a lot of
time and energy.

The results of the formative assessments should also be reflected in pupils’ record books.
As mentioned in previous sections, teachers write formative feedback in pupils’ record books,
instead of grades now. As an urban classroom teacher explains:

We have the new record books now, which have a special space to comment on what a
child needs to improve or why we praise him. It is great that we now give feedback in this
form, but at the same time it is very difficult to write feedback to every pupil. It is
additional workload for a teacher (U_CT_Mariya).

Apart from formative assessment routine, conducting summative assessments (SAU and SAT)
imposes additional workload on teachers. Classroom teachers conduct approximately three SAUs
and one SAT every term in each subject, which means they have to prepare four summative
assessments per subject, conduct them, grade them against the descriptors, and then put into the
pupils’ portfolios. As a result, rural classroom teachers stated that they usually allocate 3-4 hours
a day for paperwork after classes. This time does not include the time that they spend giving
extra classes for lagging pupils, or for completion of summative assessment tasks as pupils are
not always able to finish them in 20 minutes of the lesson.

Urban classroom teachers cannot afford to spend extra hours with struggling pupils,
because they already work two shifts with 30 pupils in every class, but they work late night at
home and on Saturdays at school in order to prepare for the lessons and write feedback to pupils.
As an urban teacher claimed: “We wish we could devote a few hours for lagging pupils after
classes or we could better prepare to the lessons, but we do not have time for that”

(U_CT_Dana).
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Although both urban and rural classroom teachers reported about increased workload,
when comparing the results of the study within the two contexts, | found that urban teachers
seem to be more overloaded than the rural ones. Possible reasons for that will be presented and
discussed later in the thesis.

4.4.2. Complexities of the new curriculum content

All teachers affirmed that generally, the content of the new curriculum was more
difficult compared to the previous. It is related to such factors as: introduction of complex topics,
moving the topics from higher grades to grades 1 and 2, and to the inconsistency of the content
in some subjects.

As an example of complex topics, some teachers reported that some topics seemed to be
difficult even for parents, because according to the participants, parents do not always feel
capable to help their children with explaining the topics or with hometasks. According to a rural
classroom teacher, rural parents even question whether the new curriculum suits the academic
level of rural children: “Parents ask me whether new curriculum content suits their children’s
academic level. They believe that the new curriculum content is more appropriate for urban
pupils, because urban children are more prepared to the school” (R_CT Dinara).

However, urban teachers do not find the new curriculum content easy either. An urban
classroom teacher Dana thinks that the new curriculum content neglects pupils’ age physiology
in many subjects. For example, she believes that studying the history of Saks and Tomyris in
“Knowledge of the world” Grade 1 is too early, because pupils are too young to get real
understanding about the Saks and Tomirys, they do not realize the importance of having such
ancestors. As a result, pupils have memorized learning, rather than deep understanding of some
topics. Another example of arduous topic in ‘Knowledge of the world’ Grade 1 is studying
magnet and electricity, which used to be a topic of Grade 6 before, according to another

classroom teacher.
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One of the most difficult subjects is Math in Grade 1, as a lot of classroom teachers
shared their challenging experiences with teaching current Math and already noticed their
consequences. For example, an urban teacher was convinced that now pupils have mechanical
drilling in Math, rather than semantic memorization:

First, we learn to write the numbers for a week. The next week we start studying ‘two-
part numbers’ (dvusostavnye cifry) ... The third week we already have to start studying
‘expressions with brackets’... The content of Math curriculum became too complex.
Pupils drill everything mechanically, without semantic memorization (U_CT_Dana).

Another urban classroom teacher noticed inconsistency of some topics in Math: “There are
“leaps” in Math textbooks and subject programmes. For example, we study the topic “Increase to
several units” (Uvelichit’ na neskol ko edinic), but then there is a task to a completely different
topic in the textbook” (U_RL_Mariya).

4.4.3. Lack of teaching resources

Another barrier of the implementation of the new curriculum reform is related to the issue
of shortage of teaching resources, which mainly involves curricular materials, papers and IT
resources.

Lack of curricular materials. Although a few teachers reported taking advantage of
having some of the new curricular materials, the majority still feel shortage of. Some of the
urban and rural classroom teachers reported on deficit of curricular materials, such as course
plans (long-, mid-, and short-term plans), assessment materials in some subjects (formative and
summative assessment tasks) and teacher guides in Grade 2. Deficit of these resources constrain
teaching against the new requirements. For example, many teachers pointed out the value of the
teacher guides (metodicheskie posobiya), because they are one of the tools that help teachers
build understanding about the novel features of the new curriculum content and pedagogy and
develop lesson plans. However, both urban and rural teachers of Grade 2 declared that they had
not been provided with teacher guides when they had moved to Grade 2. As one teacher

explained: “We were provided with Grade 1 teacher guides last year, but we have not received
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any teacher guides for Grade 2 this year. It really causes a lot of difficulties for us”
(R_CT _Dinara).

Lack of papers. Lack of papers was another notable barrier mentioned by all participants
of the study. Teachers consume a great deal of A4 papers when they print assessment works for
pupils, especially for formative assessments, and they are very pained that they have to buy
papers, especially because their salaries are not high. Besides that, rural teachers are forced to
travel to the district centre, because there is no Stationery shop in their village. The vice-
principal of this school stated that the school was not able to provide the teachers with the
papers, because the rayono (district centre) did not provide the school with them either.

Lack of IT resources. When referring to IT resources, teachers usually commented
about: access to computers, interactive boards, resource-based websites such as Bilimland*,
iMektep® and SMK® (Systemic Methodical Complex) and access to the internet. The problem of
the lack of access to IT resources concerns all key stakeholders of the learning process: the
teachers, the pupils and their parents. As mentioned in previous sections, according to one of the
requirements of the new curriculum reform, pupils have to develop inquiry skills and a lot of
teachers already notice this progress in their pupils, however, there are still some pupils who
cannot access internet because of lack of access to it at home. Rural pupils can access the
internet only through their parents’ cell phones (though not all parents may have them), but the
speed of the internet connection in the rural area is very low. In the urban school the situation is
expected to be better, but in reality, it is not. According to one classroom teacher, there are pupils
from low-income families, who have poor living conditions:

We have a contingent of pupils with low SES. They live in houses which are going to be
pulled down. Of course, they have neither computers, nor internet back home. This

* https://bilimland.kz/kk
¥ https://imektep.kz/kz
8 http://www.smk.edu.kz
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curriculum reform does not take into account the contextual factors of its users
(U_CT _Dana).

Apart from that the teachers do not have the internet connection in their classrooms either in both
urban and rural contexts. Teachers use their cell phones to connect to the internet in the class. As
another teacher of urban school described:

We do not have internet in our block; we use cell phones for internet when we want to
show something on the interactive board... As for searching related to preparation to the
lesson, we usually do this at home. We have internet in a Computer Science classroom,
but there are 15 computer, whereas the number of teachers is 100 (U_CT_Ainura).

The situation in the rural school is almost the same. Rural teachers say that lack of internet

connection sometimes hinders using interactive board. As for the subject teachers, they do not
have even the interactive board, because they were not installed to classroom teachers only.

Resource-based websites Bilimland and iMektep were described as a source of interesting
video resources. They seem to be more common for teachers compared to SMK. Some teachers
reported about uselessness of the materials uploaded on SMK, others on the contrary describe
SMK as a valuable collection of lesson plans, didactic materials, audio and video resources.
There are also the teachers who have never used this platform, because they could not or have
not tried to register in it, though it is worth noting that all three platforms require registration. In
any case teachers appreciate existence of these three platforms at least, because some of the
materials there, are very helpful sometimes.

4.4.4. Learner diversity and big class sizes

Another critical constraint of the new reform implementation is the learner diversity and
big class sizes with these learners.

Learner diversity. A lot of teachers were convinced that the developers of the new
curriculum content had not taken into account learner diversity of mainstream school pupils, who
do not go through any selection process as the ones conducted in Nazarbayev Intellectual

Schools (NIS), or in lyceums and gymnasiums, though the latter two types of schools implement
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the same new curriculum reform. All pupils of both schools were enrolled according to their
residential address, which means a school has to accept every applicant if he/she lives in the area
devoted to the school. Lack of school autonomy in selecting pupils results into having three
categories of children in primary grades. An urban classroom teacher claimed:

In NIS’ there are highly selected pupils, whereas we have three levels of pupils, those
who: 1) attended pre-school education institutions, 2) studied at home with parents, 3)
were not prepared to a school at all (U_CT_Ainura).

This leads to having different learning abilities and academic preparedness of children, whereas
the requirements of the new curriculum reform are the same for everybody. That is why almost
all classroom teachers were assured that the new curriculum reform was very efficient for fast
and strong learners, but very hard for lagging and struggling learners.

Apart from that, two teachers reported having one pupil with special needs in their
classes. Both teachers reassured that the new curriculum content was not achievable by children
with special needs at all. In addition, these children require much energy and time at the lesson,
whereas teachers cannot afford working with them individually, either they do not seem to be
confident to teach them against their special needs. Another example of learner diversity
involves teaching migrant children. A rural teacher of Russian said that she had a lot of migrant
children who had moved from China in her Grades 1 and 2, who really struggled studying
Russian, because they had never learned it:

| have about 60% of migrants in Grade 1 and 50% in Grade 2. Their academic
performance is generally good, but their level of Russian is too low, whereas the
academic standards prescribed by the new curriculum content are the same for everybody
(R_RL_Altyn).

Big class sizes. Another critical comment made only by the urban classroom teachers

regards the number of pupils in the classroom. This problem does not bother the rural school,

because they have about 15 pupils in a class, whereas this number is twice bigger in the urban

" The teacher is making a comparison with NIS pupils, because it is NIS’s experience that has been translated to the mainstream
schools within this reform
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school. Teachers reported that organising pair or group works with 30 children hinder getting the
benefits from the activities. They suggest having 25 pupils in class would be ideal. In fact, the
issue of overcrowded classes and schools with double-shifts is very common to Astana. There
are some schools which work even in three shifts (Malakshinova, 2018).

4.4.5. Teaching experience

The next factor which can impede the implementation is teachers’ teaching experience.
Both experienced and novice teachers as well as vice-principals stated that experienced teachers
found it more difficult to adapt to the new curriculum reform, because of having entrenched
views and beliefs stemming from their extensive experience of delivering the previous
curriculum. For example, an experienced teacher of the urban school admitted that she and her
two colleagues with the experience of more than 25 years had been very resistant in the
beginning of implementation, because they had questioned the relevance of the new curriculum
reform and mistrusted the new teaching approaches.

Young and novice teachers are assured that the new curriculum reform affects them much
faster and that they are less scared to implement it: “For such a young teacher as myself, this
curriculum reform is fabulous. I like it very much, because it is new and meets modern teachers’
and pupils’ needs. However, experienced teachers do struggle adapting to it” (R_EL Asem).

4.4.6.Summary of the section

Thus, in this category | analysed the major factors which constrain the implementation of
the new curriculum reform from teachers’ perspectives. Similar to the supporting factors,
regardless of the urban and rural context, the teachers experience similar challenges during the
implementation, complaining about the complexity of the new content, learner diversity and lack
of teaching resources, which lead to increased teacher workload and lack of time to cope with it.
The amount of teaching experience was also a barrier for some experienced teachers.

The only factor which differs within the two schools is teacher workload, which was in

greater amount among the urban teachers. This is also related to the problem of big class sizes,
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found in the urban school only. These findings cannot be generalized either, but are still
important to count as they show the policymakers what to take into account when revising the
standards of education and new curriculum content to minimise or ideally remove some of these
factors. They may also be helpful for school administration in identifying the steps to be done to
ensure better implementation and to support teachers in this process. Taking into account that the
teachers are reform implementers themselves, and school administrators are expected to take on
more independent leadership, these findings may also help them in raising awareness of these
issues and solving them collectively.
4.5. Summary of the chapter

Overall, in this chapter | examined and interpreted the data from my study of teachers’
perspectives about the implementation of the new curriculum reform and factors affecting its
implementation in two schools. Most teachers hold quite positive beliefs about the new
curriculum reform. Teachers’ statements about their experiences demonstrate that they
implement a lot of changes in the curriculum content, assessment and pedagogy. Findings also
show that there is no major difference in different teachers’ reporting about the factors which
support and factors which constrain the implementation. This allows us to conclude that there
should be improvement made in relation to curriculum content, provision of resources and
professional development to enable teachers to cope with their workload, learner diversity, big
class sizes and reluctance to accept the new curriculum reform. Apart from these factors, the
reluctance can also be caused by teachers’ teaching experience, which may also be considered by
the policy makers.

The main discrepancy between the two contexts is that unusually, but rural teachers are
more positive about this reform compared to their colleagues from the urban school, which may
be caused due to bigger overload of the latter sample of teachers. Another difference is related to

the issue of big class sizes, which was also noted in the urban school only.
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As we will see in the next chapter, the findings of this study are correlated with a great deal

of other studies conducted on similar topics.
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Chapter 5: Discussion
5.1. Introduction

In this chapter I discuss the findings of my research, through analyzing them in relation to
the literature review and research questions. The chapter consists of four sections. The first
section describes general information about the teachers’ perspectives of implementation of new
curriculum reform in both schools. The second section presents the factors supporting the
implementation of the new curriculum reform. The third section discusses the factors
constraining the implementation of new curriculum reform. The last section provides a summary
of the chapter.

5.2. Implementation of the new curriculum reform

The biggest majority of teachers of both urban and rural schools who participated in this
study describe their positive attitude to the new reform and its novel features. They reported
about certain changes that they noticed in their belief system, behavior and practices. Similarly,
the study of Dello-Iacovo (2009) also presents some ‘shining examples’ of reform
implementation, where individual schools accepted it with enthusiasm.

However, two teachers were very critical about the new curriculum reform. One of the
possible reasons of their negative attitude towards the new reform can be related to the fact that
they feel more comfortable with pre-reform approaches, whereas research shows that: “Teachers
who were more comfortable with pre-reform approaches tended to be more critical of the reform,
exhibited more intense concerns about their capacity to manage the reform, and were more
worried about its consequences on student learning” (Charalambous & Philippou, 2010, p. 14).

An unexpected finding here was that rural classroom teachers looked much more
passionate and enthusiastic about the curricular innovations compared to the teachers from the
urban school. They were very excited about being part of such an innovative reform as well as
the opportunities that it has been bringing to their professional lives. Although urban teachers

experience the same opportunities and also see the benefits that the new curriculum reform
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brings to them and their pupils, they do not seem to be enjoying the recent changes as much as
their colleagues from the rural school. I think one of the possible reasons for that can be related
to the fact that urban teachers are more overloaded, as they teach double-shifts and have 30
pupils in each class. So, they work with about 60 children from 8 am to 6 pm every day, whereas
rural classroom teachers finish their work by 2-3 pm and have no more than 15 pupils in a class.
Therefore, urban teachers simply looked more exhausted and thus, less willing to adapt to the
new curriculum reform. The bigger commitment of the rural teachers to implement different
components of innovation can be also related to the “value internalization”, which is one of the
dimensions of implementation in practice determined by Fullan and Pomfret (1977) in the
Literature review chapter. The rural teachers may be more positive, because they value, accept or
agree with particular aspects of other components of implementation, including the philosophy,
aims, and objectives of the curriculum (Fullan & Pomfret, 1977)

5.2.1.Changes in the curriculum content

According to the analysis made, the main positive novel features of the new curriculum
reform are related to the following: the new curriculum content has close connection with
everyday life, it is more practical, it is focused on developing pupils’ understanding than drilling,
it develops four language skills, including speaking skills and that it has cross-curricular links.
For example, teachers start realizing that the previous curriculum used to give pupils a lot of
unnecessary information, which pupils might never need to apply in their lives; or that ensuring a
pupil understands a text he is reading or writing is more important than simple expressive
reading or calligraphic writing of it. Overall, teachers find the content of the new curriculum
more interesting, efficient and useful compared to the previous curriculum, which they say
affects their practices too. McLaughlin et al. (2016) also found teachers’ positive attitude to the
curriculum in their study of Kazakhstani schoolteachers’, school principals’ and other
stakeholders’ attitudes and perspectives towards the implementation of novel features of the

primary education curriculum. They found that generally, teachers implementing the new
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curriculum reform showed a more positive attitude toward curriculum content compared to their
colleagues working with the traditional curriculum. The authors also concluded that perceptions
and practices of many teachers and head teachers changed significantly since the introduction of
the new curriculum reform (McLaughlin et al., 2016).

5.2.2.Changes in the assessment

The new criteria-based assessment model enables teachers to reconsider their beliefs
about student assessment. Teachers find formative feedback more motivating and less stressful
for pupils than allocating a habitual grade. The study did not reveal directly, but it became
obvious from the interview data that teachers misinterpret the purpose and the functions of
formative assessment. They perceive it as a quick assessment taken in a form of short tasks, tests,
brief oral interrogation about the past topic, using stickers with ‘smiles’ (instead of grades) or
asking pupils to write feedback about their understanding on stickers. The teachers seem to have
limited understanding of formative assessment. Similar findings were noted by a study of
McLaughlin et al. (2016) who found that formative assessment is understood in its own right in
pilot schools of the country and teachers do not have confident understanding of formative
assessment, which is probably acceptable as it is less than 2 years since the beginning of reform
implementation.

The other two types of assessment: summative and self/peer assessment are also reported
to be motivating and building self-dependent skills in pupils. Summative assessment is
particularly valued for allowing fair assessment, which excludes the use of teachers’ subjective
opinion. This became possible because teachers now allocate scores based on clear assessment
descriptors and rubrics. The reliability and fairness of summative assessments are also
highlighted in the study of So and Lee (2011).

Rubrics and descriptors are also used in pupils’ peer and self-assessment. Pupils like
assessing themselves and their peers, while teachers notice that this assessment helps enhancing

pupils’ motivation to learning and develops responsibility.
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5.2.3.Changes in the pedagogy

Nearly all the teachers who participated in this study claim that there is still a lot to learn
about the pedagogic approaches required for modern lessons, but they also admit that they have
already learned a lot of new teaching methods and have used them at their lessons actively. The
main sources of knowledge about new teaching approaches are mostly the curricular materials
and teacher trainings. They state that they conduct the current lessons as inquiry-based, practical,
student-centered, by applying relevant teaching methods. Fullan and Pomfret (1977) claim that
changes in individuals’ role and behavior takes a vital part in any organizational structure, as in
education, these changes are usually related to the new pedagogic techniques, new ways of
planning and new curriculum development roles for teachers, new role relationships between
teachers and students, teachers and heads, and etc.

Similarly, Dello-lacovo (2009) state that many teachers tried to adjust their teaching
practices, by using more discovery and participatory teaching approaches to encourage pupils to
develop independent thinking and creative thinking skills. Another study explored that teachers’
knowledge of pedagogy was enhanced as a result of coherence between professional
development and teachers’ goals for learning, which hence led to integration of changes into
their teaching and assessment practices (Li et al., 2012).

5.3. Factors supporting the implementation of the new curriculum reform

The analysis in the Findings reveals that there are three major factors which support the
implementation of the new curriculum reform in both schools. | discuss each of them in this
section, through my analysis made in relation to the literature review and research questions.

5.3.1. Teachers’ professional development

The importance of providing professional development opportunities to teachers
implementing innovations and reform is discussed in many studies (Cheung &Wong, 2012;
McLaughlin et al., 2016; Avargil et al., 2013; Charalambous & Philippou, 2010). Educators,

researchers and policymakers agree in unison that building school capacity by providing
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professional development opportunities is crucial in educational reform (Donnell & Gettinger,
2015). For example, Avargil et al. (2013) found that, one of the factors that helped decrease
teachers’ resistance to accepting the reform was the intensive professional development
programs that they passed through. These findings were echoed in my research too. The most
prominent factor facilitating the reform implementation is professional development programs.
Almost all participants find the current training courses incredibly useful, because they allow
teachers to get understanding about innovative features, learn about new pedagogic approaches,
and meet teachers from other schools. Only a few teachers were not satisfied with the quality of
trainings as some of them did not meet teachers’ needs or contextual realities. When, in fact
research suggests that an effective professional development that promotes implementation of
reform should be: “(a) continuous and ongoing, (b) differentiated to meet the needs of individual
teachers, and (c) relevant or applicable to teachers’ own classroom settings” (Donnell &
Gettinger, 2015, p.50).

Apart from that there are the teachers who have not been trained at all, but still teach
within the new curriculum reform. Apparently, the non-trained teachers find the new curriculum
reform much harder compared to their counterparts.

5.3.2. Teacher collaboration

The next factor enhancing the implementation of the new curriculum reform is enhanced
collaboration of teachers within and between the schools. The collaborative activities mostly
included sharing experiences through in-school events, lesson observations, and communication
through online chats. Teachers value any forms of collaboration, which was also found by
McLaughlin et al. (2016). According to their study, the teachers were engaging in different forms
of collaboration, including joint planning, lesson observations and training session. And although
collaborating was very new and unusual for teachers in some cases, they still talked of it being
valued. International research shows that “collaboration needs to be a priority in schools in times

of rapid and radical societal changes, given the related need for teacher support, affirmation, and
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empowerment” (Kutsyuruba, 2011, p.556). The literature reviewed by Misco (2010) establishes
that collaborative colleagues at school promote implementation of the reform through providing
an impetus and generative push.

One of the most common types of collaboration reported by the interviewees of this study
is communicating through WhatsApp chat. I notice teachers’ positive emotions when they talk
about these chats. I think it is because teachers feel very comfortable communicating with lots of
other teachers in such an informal, but beneficial way. They use it as a learning platform, where
they ask questions and support, share news and knowledge with each other. According to Defise
(2013), teachers can benefit from using ICT to share with their reflections and solutions to the
issues. The author states that a virtual platform can provide real support for teachers.

5.3.3. Teachers’ beliefs about greater pupils’ learning

It was also found that teachers’ beliefs about greater pupils’ learning enhances better
implementation of the new curriculum reform, because teachers become very motivated when
they see the direct effect of new curriculum reform on pupils’ progress. The major effects that
the teachers have noticed so far are that pupils learn to develop inquiry skills, communicate their
perspectives freely, develop problem-solving skills and be more cooperative with peers. | found
the same ideas by Berlin and Jensen (1989) who state that teacher change depends on their
beliefs about student learning. In other words, teachers must be convinced that the new way is
beneficial for them and that it will lead to greater student learning (as cited in Powell &
Anderson, 2002).

5.4. Factors constraining the implementation of the new curriculum reform

As mentioned earlier in the Findings, there are also some factors which constrain
implementation of the new curriculum reform. | discuss each of them in this section, by
analysing them in relation to the literature review and research questions.

5.4.1. Increased workload, paperwork and lack of time
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Greater preparation to a lesson and use of new assessment system increases teacher
workload and creates more paperwork to the teachers. Greater lesson preparation and use of new
assessment forms are considered as a negative change in this particular context, as the teachers
lack the teaching resources needed and time to prepare to the lesson against the new standards
and requirements. Ibraimova (2017) found similar findings in Kazakhstan’s pilot schools, where
teaching under the new curriculum reform also requires considerable lesson preparation and
planning, compared to regular classes which teachers used to hold before. Besides the fact that
many teachers of her study reported having difficulties with lesson planning, they also reported
not having time for it, because current lesson planning requires thorough work, sufficient timing
and considerable effort. The participants of another Kazakhstan’s research also report
experiencing the increased workload, which are also caused by more lesson planning time due to
the need to search for additional resources and develop materials (McLaughlin et al., 2016). The
same issue was also found in Latvia, where teachers lack time to plan for implementation and are
generally underpaid and overworked as Kazakhstan’s teachers are (Misco, 2010).

In addition, the findings also show that teachers work longer hours after school. Rural
teachers usually stay 3-4 hours after classes every day, while urban teachers happen to work late
night at home and on Saturdays. Education authorities should not overlook the issue of shortage
of time, because teachers who work in non-supportive and isolated environments may use the
time demand “as a rationale to either shy away from using the materials or to argue against the
value and practicality of the programs” (p. 36, Manouchehri & Goodman, 1998).

The comparison of the findings within the two schools shows that urban teachers are
more overloaded than their colleagues from the rural school. One of the possible reasons for that
can be related to the bigger number of working hours and bigger class sizes in the urban school.
As a solution to the issues of increased workload and shortage of time to complete it, urban
teachers suggest assigning a tutor or a teaching assistant to each classroom teacher, who would

be doing all paperwork. They believe that this would allow the teachers to better focus on lesson
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delivery and thus, would positively affect the quality of lessons. However, Cheung and Wong
(2012) in their study conducted in Hong-Kong found that although school principals hired more
teaching assistants to create more time to teachers and reduce their workload, the biggest
hindering factor was still teacher workload.

5.4.2. Complexities of the new curriculum content

The third significant issue inhibiting the implementation was associated with teachers’
concerns about the level of complexity of the new curriculum content. Nearly, all the teachers
cited that now the content of the curriculum is more difficult than it was in the previous
curriculum. They link it to the introduction of complex topics, moving the topics from higher
grades and to the inconsistency of the content in some subjects. The findings also reveal that
rural parents doubt the adequacy of the new curriculum content for their children, as rural
children are usually less prepared to the schools compared to their counterparts. McLaughlin et
al. (2016) support this view, but in their study, it was the rural teachers who believe that the new
curriculum is more difficult for their pupils, compared to the urban children.

The issue with the complex content of the curriculum is related to what Fullan and Pomfret
(1977) call as subject matter component as this dimension measures the content of the
curriculum acquired by students themselves or through their teachers, the sequencing in which
the content should be acquired or transmitted and the medium of transmission. Thus, the
decisions of curriculum design and development are usually taken around questions as what
subject matter to include, in what order, and through what medium (Fullan & Pomfret, 1977).

5.4.3. Lack of teaching resources

Although the situation with the resource provision varied within two schools and even
within the Grades 1 and 2, these are the main challenges that the teachers face with in relation to
access to resources: late or no provision of curricular materials, no provision of resources for
printing, lack of computers, lack of interactive boards and no internet connection. Provision of

human resources, of teaching resources and materials are identified as changes in alterations in
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the organisational structure (Fullan & Pomfret, 1977). There is a lot of empirical studies
underlining the importance of providing teachers with resources. For example, Sargent (2011)
examined the access to key resources for successful implementation of the reforms in the rural
context of China and found that only less than quarter of teachers reported having ample access
to teaching supplies and only 26 percent of teachers reported having ample access to reference
materials (Sargent, 2011). The deficit of appropriate teaching materials was also noted by
Underwood (2012) in his review of Asian studies (Hong Kong, Japan, Philippines) and by
Milner et al. (2012) who found that “in general elementary teachers saw the benefit of making
science relevant to their students and meeting state and national standards, but there were many
perceived impediments to teaching science such as lack of time, resources, and materials” (p.
127).

However, the most common inhibiting factor mentioned by all the participants was lack
of internet connection and the hindering consequences that it leads to are inability of teachers
and pupils to access the internet for teaching and learning purposes and poor use of interactive
board. Access to the internet has also been noted as a limited resource in a study of Sargent
(2011). 92 percent of principals of his study reported that the school had computers, however,
only 49 percent reported that the computers had internet connection. Lack of access to the
internet cuts “the power of computers for providing teachers and students in rural primary and
junior middle schools access to information and reference materials to support inquiry learning
and other goals of education” (Sargent, 2011, p. 70).

5.4.4. Learner diversity and big class sizes

Learner diversity and big class sizes were determined as other barriers of implementation.
Teachers complained that because mainstream schools were not allowed to conduct a selection
of enrolling pupils, there was huge difference in pupils’ learning abilities, resulting to pupils of
higher ability, pupils of middle ability, pupils of lower ability and pupils with special needs. This

became a serious issue since the implementation of the new curriculum, because as mentioned
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earlier, the content of the new curriculum is more demanding compared to the old curriculum.
The number of pupils in the urban classroom goes up to 30 children, which also constrains
covering the demanding content and conducting activities prescribed by the new curriculum
reform. The same factor was identified by Cheung and Wong (2012) as the one which hinders
successful implementation of the curriculum reform. The researchers point out that teaching
smaller class sizes would assist teachers to cope with the increasing learner diversity in a
classroom. Moreover, smaller class sizes would enhance more interaction with pupils (Cheung &
Wong, 2012).

5.4.5. Teaching experience

Last but not least, the study demonstrates that the implementation of the new curriculum
reform also depends on teachers’ work experience. The findings of this study demonstrated that
teachers with the experience of up to 25 years were more reluctant to accept the new curriculum
reform compared to their younger colleagues (0-5 years of experience), who were on the
contrary quite enthusiastic about the novel features introduced through the new curriculum
reform. Similar tendency is found by Hargreaves (2005) as cited in Donnell and Gettinger
(2015), who claims that different teachers interpreted curricular change in different ways,
depending on their years of experience. Early career stage teachers (5 or less years of
experience) were more open to changes compared to their colleagues with more experience. It
was related to the fact that younger teachers were trained to cope with innovations at their recent
pre-service trainings. They were also taught to look at teaching innovations positively, rather
than viewing it as a negative process. Meanwhile, late-career stage teachers (over 20 years of
experience) were more likely to be resistant toward changes and to mistrust or criticize new
teaching practices. Hargreaves (2005) found that the longer late-career teachers had been
teaching students in a certain way, the more negatively they viewed new practices. Mid-career
stage teachers (6-20 years of experience) had mixed perceptions of educational changes. On the

one hand, they were better in coping with change because they had enough competence and
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confidence which they gained through teaching experience. On the other hand, they were
concerned about innovations that required them to get new knowledge and skills (Donnell &
Gettinger, 2015).

5.5. Summary of the chapter

This discussion aimed to condense and analyse the main findings of the study within the
research questions and corresponding literature. As we learned, most teachers have positive
response to the new curriculum reform. They have been implementing many changes since the
beginning of implementation of the new curriculum reform, which are mostly caused by the
introduction of the new curriculum content, assessment and pedagogy.

Though findings demonstrate that there are some factors which help teachers implement
the new curriculum reform, such as professional development courses, enhanced teacher
collaboration and teachers’ beliefs about pupils’ greater learning, there are also the barriers
which hinder the implementation. The biggest constraints were identified as increased workload,
paperwork and lack of time. The participants struggle to cope with the enhanced routine and
paperwork caused by the greater lesson preparation, introduction of criteria-based assessment
and the complexity of the new content of the curriculum. Apart from the deficit of time, a lot of
teachers also lack the knowledge and skills as well as the resources to manage their increased
workload. Additionally, the amount of work experience impedes experienced teacher to adapt to
the new curriculum innovations.

The difference between the findings in the rural and urban contexts was related to
teachers’ overall enthusiasm about the reform implementation. Rural classroom teachers
appeared to be more pleased and more enthusiastic about the main changes implemented by the
new curriculum reform. This can be related to the fact that urban teachers are more overloaded,
as they work in double-shifted schedule and teach 30 pupils under each shift. Rural classroom
teachers’ workload is two times less; they finish work by 2-3 pm, while the number of pupils in

rural classes does not exceed 15 children.
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It has implications on teachers’ practice, policy implementation and the further research.
While policymakers may recognize that teachers play important role in the reform
implementation, they should also worry about teachers’ thoughts and opinions; they should listen
to their voices, if they aim to achieve successful implementation. The implications of the study

will be discussed in greater details in the Conclusion chapter.
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Chapter 6: Conclusion
6.1. Introduction

This chapter summarizes the results of this study. The purpose of the research was to
examine the primary school teachers’ perspectives on the new curriculum reform and factors
influencing the implementation. More specifically the research focused on studying how the
teachers implement the new curriculum reform, what factors support and what factors constrain
the implementation. This final chapter consists of three sections. The first section provides the
overall overview of the findings according to the three research questions. The second section
shows implications of the study and suggests the recommendations. The third section provides
limitations and suggestions for future research.

6.2. Revisiting research questions

6.2.1. How do teachers implement the new curriculum reform?

Most teachers have quite positive and supportive views about the new curriculum reform.
They experience many changes in the curriculum content, assessment and their pedagogy. They
admit that their lessons and generally their teaching practice have improved considerably, as they
observe pupils’ enhanced motivation to learn. Pupils’ roles changed from passive listeners to
active learners, while teachers became facilitators of the learning process. This shows creation of
learner-centered environment, which is achieved through the use new teaching approaches and
new content of the curriculum, such as shift to application of knowledge in solving practical
tasks, development of four language skills and introducing cross-curricular links.

The findings also demonstrate teachers’ experience in application of the new assessment
model — a criteria-based assessment. There seems to be overall misunderstanding and increased
concerns about the new forms of assessment.

The main difference between the two cases provides an unexpected finding. The rural
classroom teachers expressed greater enthusiasm about and pleasure from implementing the

novel features of the new curriculum reform. This may be caused by the fact that the urban
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teachers appear to be more overloaded, as they work for double-shifts and have about 30 pupils
in each shift. The workload of the rural classroom teachers’ is two times less; they finish work
by 2-3 pm, while the number of pupils in rural classes is no more than 15 children. There is no
discrepancy found between the classroom and subject teachers’ attitude towards the new
curriculum reform and their experiences in implementing the new curriculum content, using new
assessment modes and pedagogy.

6.2.2. What factors support the implementation of the new curriculum reform?

The research found three major factors which support the implementation of the new
curriculum reform according to the teachers’ perspectives. They include: professional
development programmes, teacher collaboration and beliefs about greater pupils’ learning. It is
these factors that allow teachers observe the positive effects of the new curriculum reform as
well as the opportunities that it brings. Comparing the two contexts, it can be seen that regardless
urban and rural area, the teachers report similar findings.

6.2.3. What factors constrain the implementation of the new curriculum reform?

Similarly, to the supporting factors, regardless urban and rural context, the teachers
mostly experience the same constraints since the beginning of the reform implementation, which
includes the complexity of the new content, learner diversity and lack of teaching resources,
which lead to increased teacher workload and lack of time to cope with it. The amount of
teaching experience was also a barrier for some experienced teachers.

The only difference within the two cases is found in a greater amount of urban teachers’
workload and less amount of time to cope with it. Some of the possible reasons for that are
discussed under the summary of the Research Question 1 above.

6.3. Research implications and recommendations

Given the topicality of the research topic in Kazakhstan as it concerns one of the major

curriculum reforms implemented since the collapse of the Soviet Union, the research findings

have contributed to the body of knowledge and understanding of the implementation of the new
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curriculum reform, and particularly of primary school teachers’ perspectives about it and factors
that influence its implementation. Although, the study is subject to several limitations described
in the next section, the research presents several implications on and recommendations for
educational policy makers and schools.

6.3.1. Implications and recommendations to policymakers

While policymakers may recognize that teachers play important role in the reform
implementation, they should also assess the gap between the intended and the current situation.
They may benefit from using the findings of this study to facilitate implementation of the new
curriculum reform. One of the findings under the first research question shows that most teachers
lack profound understanding of the nature and purpose of the new forms of assessment.
Policymakers may help teachers improve their understanding about the criteria-based assessment
model by organising professional development courses focused on this particular aspect of the
new curriculum reform or by issuing more and better quality assessment guides and handbooks,
involving clear implementation guidelines and instructions on the new assessment modes and
pre-prepared formative and summative assessment works. Teachers may also advantage from the
supply of other teaching resources such as teacher guides in Grade 2 and lesson plans.

Under the factors promoting the implementation, the teachers mostly highlighted the
significance of professional development and improved teacher collaboration. Provision of
bigger number of efficient professional development training in various areas and of support for
collaboration (e.g. establishing learning communities, encouraging sharing on online platforms,
organising seminars within schools etc.) may help teachers cope with increased workload,
complexity of the content of the new curriculum reform, the learner diversity and big class sizes.
However, the policymakers may also need to make a considerable revision of the content of the

new curriculum reform in order to make it more appropriate to the academic level of mainstream

pupils.



IMPLEMENTATION OF NEW CURRICULUM REFORM 70

Last but not least, the policymakers may benefit from allocating more resources to the
schools, as their deficit really hinders teachers successfully implement the new curriculum
reform. Provision of additional human resources: teachers, teaching assistants and so on, may
help teachers decrease their workload and paperwork. The teachers from the urban school may
particularly advantage from that, as it may allow them to work in single-shifted schedule (to
teach to one grade only) and with smaller number of pupils in a class. Similarly, equipping the
schools with sufficient number of IT resources, such as computers, interactive boards and
internet connection may also positively affect on teachers’ adoption of the new curriculum
reform.

6.3.2. Implications and recommendations to schools

School administrators may also enhance the implementation of the new curriculum
reform by providing space, opportunities and other means to allow teachers to build the
knowledge and understanding of the aspects of the new curriculum reform. One of the ways of
doing it is to create a supportive atmosphere where teachers are not afraid of raising the issues as
they are aware that they may receive necessary help or may solve them collectively. In other
words, school leaders should continue providing opportunities for building strong collaborative
culture within the school and with neighboring schools. For example, schools may establish
small and sustainable professional learning communities. This may encourage teachers to be
more involved into joint-planning, sharing and consulting with each other through regular
meetings or online chats. Schools may also consider continuing organising in-school seminars,
workshops and master classes as they were found to be very helpful.

Alternatively, schools may introduce mentorship practices, where Grade 2 teachers or
trained teachers would be mentoring Grade 1 or non-trained teachers respectively. However, it is
very important to introduce the abovementioned practices making sure it will not be burdensome

for teachers. School administrators should help reduce teacher workload, not increase.
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Finally, schools and teachers may also continue being proactive and support each other in
the implementation process. As Fullan (2017) says:

One thing I say to principals and teachers and district people is, your job is not to
implement government policy. It’s to exploit government policy for local priorities, to be

less on the receiving end and more on the initiation end. So, it’s a proactive solution
(p.10).

6.3.3. Implications and recommendations to pre-service teacher training institutions

Pedagogic universities and colleges may consider revising their curricula against the
requirements set for the teachers under the new Standards of Education. This may contribute
significantly to the preparation of the young teachers to the current school needs.

6.4. Limitations of the study and suggestions for future research

The research presented in this study is subject to several limitations, which are discussed
in parallel with respective suggestions for further research in this section. The first limitation
concerns a sample of the twelve participants and only from the two schools of Kazakhstan.
Consequently, the findings of the study cannot be generalised to all schools of the country.
Further research may use a bigger sample and other research sites as the teachers’ perspectives
and experiences about the implementation of the new curriculum reform may vary in different
schools and in different regions of the country, depending on various contextual factors beyond
the scope of this study.

While there are many other stakeholders of the process, like policymakers, school
administration, students and parents, the study reveals only teachers’ perspectives as the key
implementers of any reform. For the future research, examining the views of other stakeholders
with regards their perceptions, attitudes or experiences towards the implementation of the new
curriculum reform may also be beneficial in establishing a clearer and broader image of the

reform implementation and thus, may allow taking better informed decisions.
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The third limitation is a time constraint. Data collection lasted for one and a half month,
which is a relatively short period of time for extensive and quality data collection. In addition,
the urban teachers seemed to be busier and less enthusiastic about taking part in the research
(although, all the teachers were recruited on a voluntarily basis only), this could potentially
affect their responses, as some of them seemed to be less expanded and less thoroughly thought.
On the other hand, the data collection was conducted only after 13 months of implementation, so
it could be too early for teachers to reflect on their perspectives on the new curriculum reform, as
well as for me as a researcher to examine the central phenomenon of the study. Conducting a
longitudinal study may allow a more in-depth investigation. Moreover, teachers’ views, opinions
and perceptions may change as the implementation process unfolds.

The next limitation is connected with the data collection instruments. This study is
limited with the data gathered from the interviews and document analysis, while conducting
surveys would allow examining bigger number of teachers and lesson observations would allow
examining teacher behaviours and practices in the classroom. Therefore, using mixed method
approach with methods of data collection such as survey questionnaires and lesson observations
would allow triangulation of the reported interview data, as teacher behaviours are not always
consistent with their beliefs (Pajares, 1992). Fullan and Pomfret (1977) also believe that we
should be cautious about relying on “reported use” as a measure of implementation of a given
innovation as “it may not represent the possession of the knowledge and skills necessary to
implement the curriculum behaviorally” (p. 339). The authors add that the problem with this
measure is not about teachers deliberately being dishonest with the researcher, but that it may
only reflect their attitude of acceptance.

Finally, this study did not find significant discrepancies in teachers’ views and in the
affecting factors within the two schools. Thus, future studies may investigate the differences

between the experience of the new curriculum reform implementation in urban and rural
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mainstream schools in Kazakhstan. Similarly, it may be valuable to study the implementation of

the new curriculum reform within the different subjects.
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Appendix A

Introductory letter from NUGSE

AcTaHa Kajachbl

ATbIHIAT bl

Ne OpTa MEeKTeOiHiH IMPEKTOPbI

Kypmerri

Hazap6aeB YuuBepcureri XKorapsi 611im 6epy mekTedi Kazakcran PecriyOnukachiHbIH
O1iM Oepy canachlHa MaiAackl )KOHE BIKIAJBI 30p AYHUEXKY3UTIK Y3/iK yiriiepre cait 06imim 6epy
MEH FBUIBIMH 3€pTTeY KYpri3yai Makcar eteni. Hazap6aer Yuuepcureri XKorapsl 6i1im 6epy
MEKTeO1H/Ie KY3ere achIpbUIaThIH MarucTparypa MeH JOKTOpaHTypa OarnapiaaManapbl OOHbIHIIA
O1s1iM anaThIH cTyeHTTep OonamakTa Kasakcran Pecybmukacs! 6i1imM Oepy MekeMenepinie
JKYMBIC i1CTEeIl, MEKTEIKe JIeHiHT1, OpTa jK9HEe KoFaphl O11iM Oepy cajanapbIH/Ia )KOFaphbl
JIeHreiie yiaec KocaTblH 001aIbl.

bi3 ocsl xat apkpuisl cizaen Hazap6aeB YHuBepcuteti XKorapsl OitiM 6epy MeKTeOiHIH
MarucTpatypa cTyaenti I umpanoBa Anust A6onkepeeBHa o3iHiH «Ka3zakcTaHHBIH
KaHAPTBUIFaH OU1IM Oepy Ma3MYHBIH €HT13Y: MyFaIiMIEp/IiH Ke3-Kapachl» TaKbIpbIObl OOMBIHIIIA

Acrana KajlaChbl aTbIHdarbl No opTa MeKTe6iHI[e FBIJIBIMH 3CPTTCY

YKYMBICBIHA KeTiciM OepyiHi3/li CypaliMbIH. ATajaFaH MarucTparypa CTyA€HTI MOJIIMET KUHAY
#yMbIchIH 2018 sxpuiabiy 10-31 KaHTap apaibIFbIHAA XKYPrizel.
bi3 aranraH CTYIEHTTIH 63 3epPTTey KYMBICHIH JKOFaphl JICHIel/e OTKI3eTiHIHE XKOHE OCHI

3epTrTey Kazakcran PecryOnukachiHbIH 0151iM Oepy cajachlHBIH O/1aH apFbl JaMybIHA YJIECIH
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TUTI3eTiHIHE ceHeMi3. JKoFraphiaa aTaiFaH FRUIBIMH 3€PTTEY )KYMBICHIH JKY3€Te achIpy alIbIHa

Hazap6aeB Yuupepcureri JKorapsl 611iM 6epy MeKTeOiHIH KOMUCCHUSCHIHBIH IMIENTIMIMEH

OexiTiiaenl.

bonamrakra 013/1iH apamMbI3aFbl BIHTBIMAKTACTBIK KYIlIeiie OepeTiHIHe YMITTEHEMIH.

Kypmernen,

Hazap6aeB YuuBepcureti JKorapsl 6i1iM Oepy MekTeO1 eKaHBIHBIH OpbIHOACAPHI

Jason Sparks
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Appendix B
CONSENT FORM

I, , agree to take part in a study on exploring

primary school teachers’ perspectives on the new curriculum reform and factors influencing its
implementation in Kazakhstan.

| understand that, as a participant in the study, I will be interviewed one time if | am a
subject teacher and two times if | am a classroom teacher in a place convenient for me. |
understand that the interview(s) will be conducted in time and place convenient for me. |
understand that an interview will last no longer than sixty minutes and will be tape-recorded. |
understand that interview questions will be directed to study.

RISKS AND BENEFITS: I understand that there are no potential risks associated with
this study since I will not be asked any sensitive questions and I will not be identified by my
name in the study, nor will my school be identified. However, | understand that there will be
possibility I might be identified by people who work closely with me due to the small number of
participants. | understand that the data will not be available to the administration of my school
and will not be used to evaluate my performance as part of any school or system evaluation.

| understand that | will have access to all raw data collected about me. | also understand
that all the data collected during the study will be secured in a locked file and that only principal
researcher and her supervisor will have access to the primary data. | understand that all data will
be destroyed once the researcher has successfully completed all requirements of her Master’s
program.

| understand that while I may not benefit directly from the study, the information gained
may assist both researchers and educational professionals to better understand teachers’
perspectives on the implementation of new curriculum reform and factors influencing its
implementation in Kazakhstan and beyond. | understand that if I wish a summary of the findings

of the study will be sent to me, and that | could obtain a copy of the thesis in full.
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PARTICIPANT’S RIGHTS: | understand that my participation is voluntary and that |
may withdraw at any time I wish. | understand that no evaluative judgment will be made about
me if | choose to withdraw from the study.

| also understand that I will be free to raise questions or concerns with the principal
researcher or her supervisor throughout the study, and that I may refuse to answer any of the
questions during the interview.

| understand that the researcher will record the interview to ensure that no data will be
lost. I understand that the results of the study will be used for scholarly purposes only.

CONTACT INFORMATION:

| understand that if I have any questions, concerns or complaints about this research, its
procedures, risks and benefits, | may contact:

- the principal researcher of this study: Aliya Gimranova, aliya.gimranova@nu.edu.kz,
phone number: +77015364689.

- the Master’s Thesis Supervisor for this work: Duishon Shamatov,
duishonkul.shamatov@nu.edu.kz, phone + 7 7172 709364;

- the NUGSE Research Committee if | wish to speak to someone independent of the
research team at gse_researchcommittee@nu.edu.kz, +7 7172 709359.

I have read and understood the conditions under which I will participate in this
study and give my consent to be a participant.

Signature: Date:
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®OPMA COIVIACUA

H, , Aar0 CBOC€ CorjiaCuc€ Ha y4yaCTuc B

MCCJICI0BAHMH TI0 U3YUYEHHUIO B3IISI0B YUUTENICH Ha OOHOBJICHHOE COIepyKaHue 00pa3oBaHus U
(dhakTOpOB, BIMAIONINX HAa € BHeapeHue B Kazaxcrane.

S noHmMaro, 4To B Ka4eCTBE YYaCTHUKA UCCIICIOBAHUSA, 5 IPUMY YIaCTHE B OJTHOM
WHIUBUIYaIbHOM UHTEPBbIO, €CIIH S YYUTEIb-IIPESIMETHUK U B IBYX WHIUBUTYATbHBIX
WHTEPBBIO, €CIIN 51 YUUTEIb HAYaIbHBIX KJIACCOB. S MOHMMAl0, YTO UHTEPBBIO OyIeT/OyayT
MIPOBOJIUTHCS B YIOOHOE ISl MEHSI BpEMS U MECTO. S| MOHMMal0, YTO HHTEPBBIO OYACT NITUTHCS
He OoJiee MeCTUAECATH MUHYT U OyIeT 3alIMCaHo Ha TUKTO(OH.

PUCKU U ITPEUMY HECTBA: f noHumaro, 4To NOTEHIUAIbHBIX PUCKOB,
CBSI3aHHBIX C ATHM HCCJIEI0BAHUEM, HET, TaK KaK MHE He OyIyT 3a/1aHbl IeTUKATHBIE BOIIPOCHI U
MOsI TMYHOCTh, KaK U Ha3BaHUE ILIKOJIbI, HE OyIyT pacKpbIThL. TeM He MeHee, sl IOHUMAIO, YTO
€CTh BEPOSTHOCTH OIPEACIICHUS] MOCH JTUYHOCTH JIFOJIbMH, KOTOPBIE pabOTaIOT CO MHOM M3-3a
MaJICHbKOT'O KOJTMYECTBA YYACTHUKOB. Sl MOHMMAIO, UTO Y aIMUHUCTPAIIMA MOEH IIKOJIbI
JOCTyTa K IaHHBIM He OYJIeT U, YTO 3TU JaHHbIE HE OyyT MCIOJIB30BATHCA IS OLICHKU MOeH
JIeSITeIIbHOCTH, B KQUECTBE IIKOJIBHOM OLICHKH UJIN OLICHKH CHCTEMEL.

S monumaro, 4to y MeHs OyzeT AOCTYI KO BceM HeoOpaOOTaHHBIM JIaHHBIM 000 MHe. S
Tak)Ke TOHUMal0, YTO BCE JIaHHbIe, COOpaHHBIE BO BpeMs UCCIIEOBaHUS, OyIyT 3alUIICHbI B
3a0J0KMpOBAaHHOM (haiiie U, YTO TOJIBKO TIIaBHBIA UCCIIEOBATENh U €€ HAyYHBIH PYKOBOAUTEIh
OyIyT UMETh IOCTYI K EPBUYHBIM JaHHBIM. S MOHUMAl0, YTO BCE JAHHBIE OYIYyT YHUUTOKEHbI
MoCIie TOTro, Kak UCCIeI0BaTelNb YCIEITHO BBIMOIHUT BCe TPEOOBAaHMUS CBOEH MarucTepcKoi
MIpOrpaMMBl.

S noHumaro, 4To, AaKe €CIU AJI1 MEHSI HUKAKOW HEMOCPEICTBEHHOM BBITOJIBI OT
UCCIICIOBaHMsI HEe OY/IET, MOTy4YeHHass HH(OpPMAIIKs MOKET TIOMOYb KaK UCCIIEIOBATENSAM, TaK U
CHeIMaMCTaM B 00J1acTH 00pa30BaHusl JTyUIlle MOHATh BIMSHUE YOSKICHUN U TPAKTHKU

yuuTenel Ha BHeApeHne OOHOBIIEHHOTO COJiepKaHusl 00pa30BaHKs HayallbHOM IIKOJIbI B
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Kasaxcrane u 3a ee npefenaMu. Sl MOHMMAr0, 4TO, €CIIN MOKENAI0, 1 MOTY IOJIYyYUTh KPATKOE
U3JI0KEHUE Pe3yJIbTaTOB MCCIIEIOBAHUS U KOIIMIO MarucTepckoi paboThl B IIOJHOM 00bEME.

IMPABA YYACTHMKOB: Sl nonnmMaro, 4To MO€ y4acTHE SBISIETCS JOOPOBOJIBHBIM U
YTO y MEHs €CTh IIPABO OTO3BATh CBOE COIJIACHE U IIPEKPATUTH y4aCTHE B UCCIIEIOBAaHUU B
ar060e Bpemsl. Sl MOHMMAl0, YTO MOM OTKa3 OT y4acTHs B UCCIIEIOBAaHUU HE CTAHET IPUYMHOM
BBIHECEHMSI KAKOT'0-JINOO OLIEHOYHOI'0 CYXKIEHHs 000 MHE.

A Taxoke MOHMMAIO, YTO 51 MOTY 3a/1aBaTh BOIIPOCHI UJIM BBIPAKATh CBOKO
00€eCIIOKOEHHOCTb INTABHOMY MCCIIEI0OBATENI0 WIN €€ PYKOBOJUTEIIO Ha IPOTSKEHUH BCErO
UCCJICIOBaHMS U UTO 5 BIIPaBE HE OTBEYaTh HA KaKue-JIMOO BOIPOCHl HHTEPBBIO.

51 moHMMaro, 4TO UCCe0BaTeNb OyIET 3aKUChIBATh HHTEPBBIO HA AUKTO(OH, B LIEIIX
o0ecreyeHns: COXPaHHOCTH JIaHHBIX. S MOHMMal0, 4TO pe3ysIbTaThl JAHHOTO UCCIIEOBAHUS
MOTYT OBbITh UCIOJIb30BAHBI HCKIFOUYUTENILHO B HAYYHBIX LIEJIAX.

KOHTAKTHASA UH®OPMAIUA:

51 moHMMaIO, YTO €CJIM Y MEHsI BO3HUKHYT BOIIPOCHI, 3aMEUaHUs UIIH KaJIOObI 10 MTOBOY
JAHHOTO HCCIIEI0BaHMs, IPOLIEYPBI €r0 IPOBEACHUS, PUCKOB U IPEUMYLIECTB, S MOTY
CBSA3aThCA C:

- [NIAaBHBIM HCCIIeloBaTeseM JaHHOM Marucrepckoil padbotsl, Anueit I ' umpaHoBO#, 1Mo
tesnepony: +77015364689 unu, oTIipaBUB MUCHMO Ha JIEKTPOHHBIN ajipec
aliya.gimranova@nu.edu.kz;

- Hay4HBIM PYKOBOJUTEIIEM MarucTepcKoro uccaeaosanus, yimonom [llamaroseiv, no
tenepony: +7 7172709364 nnu, oTpaBUB MUCHMO HA AJIEKTPOHHBIN aapec
duishonkul.shamatov@nu.edu.kz;

- Komurerom uccnenoBanmii Beicuieit mkonsl o0pazoBanust HazapOaeB YHuBepcurera
JUIs OOpalIeHus K JIMIly, He3aBUCUMOMY OT KOMaH/Ibl McclieloBaTeNei, o Tenedony +7

7172709359 wim, oTnipaBUB MUCHMO Ha 3JIEKTPOHHBIH ajipec gse researchcommittee@nu.edu.kz
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S npouuTasi(-a) 1 NOHsI(-2) YCJIOBHSL, IPU KOTOPBIX Oy1y y4aCTBOBATH B JAHHOM
HCCJIEIOBAHUM U COIJIaceH(-HA) NPUHATH B HEM y4acTHe.

IMoanucek: Jara:
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KEJIICIM ®OPMACBHI

Mes, , bacraysIil MEeKTen

MYFaJIIMJICPIHIH )KaHAPTHUIFaH OUTiM Oepy OarmapiamMachl Typaibl Ke3-KapacTapbl MEH OHBIH
EHTI31ITylHE ocep eTeTiH (PaKTOpJIaphIH 3ePTTEYre OAFBITTAIFAH 3€PTTEY KYMBICBIHA KaThICYFa
KeJiciMimMIi 6epeMiH.

3epTTeyAiH KaThICYIIBICHI PETIHE MEH IIOH MyFajliMi 0oJicam, Oip jKeKe HHTEPBBIOTE;
OacTayblIIl CHIHBIT MYFaJIiMi 0oJicaM, €Ki )KeKe HHTEPBBIOTE KaThICATHIHBIM/IBI TYCIHEMIH. MeH
WHTEPBBIO/IH 631Me BIHFAWJIbI YAKbITTA )KOHE BIHFAMIIBI KEPJIC OTKI3ICTIH TYCiHEMIH. MeH
WHTEPBBIOIH Y3aKTHIFbI JIIIBIC MUHYTTAH ACHANTHIHBIH KOHE OHBIH JUKTO(POHFA >Ka3bUIaThIHBIH
TYCiHEMIH.

3EPTTEY X KXYMBICBIHA KATBICY/IbIH KAYIII MEH
APTBIKIIBIJIBIKTAPBI: Maran 1mietid cypakrap KOWbUIMAWTBIH/IBIKTAH, COHJIali-aK MEHIH
JKOHE MEKTEITIH aThl el JKep/ie KOPCEeTIIMEHTIHAIKTEH MEH aTaJIMBIII 3€PTTEYTe KaThICYIbIH
QJIeyeTT1 KayIliHiH )KOFBIH TYCiHeMiH. [lereHMeH, 3epTTey KaThICYIIbIIAPbIHBIH CaHBI a3
OoJFaHIBIKTaH, MEHIMEH O1pre »KYMBIC ICTeUTIH afaMIapIblH >KeKe 0achIM/Ibl aHBIKTAY
BIKTUMAJIJIBIFBI OapbIH TYCiHEMiH. MeH MeKTel oKIMIILUTITIH/E IePEKTepre KO )KETKi3y
MYMKIHIIUTITIHIH )KOKTBIFBIH KOHE OYJI IepeKTep MEKTENTIK Oaraiay Hemece KylieHi Oaranay
peTiHe MeHiH KbI3METIM/I1 Oaranay YIliH naiganaHbUIMaNTBIHIBIFBIH TYCIHEMIH.

MeH o31M Typainbl 0apibIK OHIEIMEreH JepeKTep MaFraH KOJDKETIMI1 O0IaThIH IBIFbIH
TYCiHEMiH. 3epTTey OapbIChIH/IA )KUHAJIFaH OapJIbIK AepeKkTep OyFaTTaiaFaH (aiiia apKblUIbl
KOPFaIaThIHBIH KOHE 0acTamnKpl AepeKTep HeTi3r1 3epTTeYIli MEH OHBIH FHUIBIMH JKETEKIITICiHE
FaHa KOJDKETIM/II OOJaThIHABIFBIH TYCIHEMIH. 3epPTTEYIl MaruCcTPIIiK OaFraapiIaMachiHbIH OapibIK
TaJanTapblH COTTI OpbIHAAFaHHAH KeiiH, 0apIbIK AePEKTEp KOUBUIATHIHBIH TYCIHEMIH.

3epTTeyaiH MaraH Tikemel maigacel Ooamaca Ja, ambIHFaH aKnapar 3epTTeyIIliep MeH
Ol1iM canacbiHBIH MamaHaapbiHa Ka3akcTaHmarsl :KoHE MIETENAeT MyFaTiMAepAiH CeHIM-

HaHBIMJApbl MEH TXKipUOeIepiHiH KaHAPThIIFaH OUTIM Oepy OariapiiaMachlH €HTi3yre TUT13eTiH
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BIKITAJIBI )KOHIHJIET1 TYCIHIKTI )KaKcapTyFa KOMEKTECe aJlaThIHBIH TyCiHeMiH. MeH 3epTTey
HOTIIKEIIEPiHIH KOPBITHIHIBICHIH )KOHE JIe KallacaM, MAaruCTp KYMBICBIHBIH TOJIBIK KOIIIPMECiH
ajia aJlaThIHABIFBIM/IBI TYCIHEMIH.

KATBICYHIbBI KYKBIKTAPDBI: MeHn 3epTTeyre KaTbICyIIBUIBIFBIM €PIKTI €KEHIH JKOHE
Ke3-KEJIreH YaKbITTa 3ePTTEY JKYMBICHIHA KAThICY TypaJIbl KeliciMiM/Ii Kepi KalTapbIl, OFaH
KaThICy/1aH 0ac TapTybIMa KYKBIFBIM OapbIH TYCIHEMIH. 3epTTeyre KaTbiCyJaH 0ac TapTKaHbIM
MEH TYypaJIbl MAUBIMIBI ITIKIp HIBIFApyFa ceOern 00JIMaNTBIHBIH TYCIHEMIH.

CoHBIMEH KaTap MEH 3epTTeY KYMBICHI OOMBI HET13T1 3epTTEYIire HeMece OHBIH
JKETEKIIICIHEe CypaK KOIFa HeMece ecKepTienep Oulaipyre 00IaThIHBIH XKoHE KaHAai 1a Oip
MHTEPBBIO CYpaKTapbIHa JKayarl OepyeH 0ac TapTyFa KYKbIFbIM OapbIH TYCIHEMIH.

JlepekTepiH caKTaayblH KaMTaMachl3 €Ty YIIiH 3epTTeYIIl HHTEPBbIO1 TUKTOPOHFa
JKa3bIll OTHIPATHIHBIH TYCIHEMiH. MEH 3epTTey KYMBICBIHBIH HOTHUXKEIEPi FBUIBIMU-3EPTTEY
MaKcaTTapbIH/Ia FaHa KOJI/IaHa aJaThIH/IbIFbIH TYCIHEMIH.

BAWJAHBIC AKITAPATDBI: MeH >xypri3ifin oThIpraH 3epTTey KyMBICHI, OHBIH
TOpTiOi, KayIi MEeH apTHIKIIBLUIBIKTAphI TYpajbl CYpaKTapbiM HEMECE MIaFbIMBIM 00Jica, Keneci
TYIFajgapMeH OaiilaHaca anaTbIHBIMIBI TYCIHEMIH:

- Heri3ri 3eprreyuli, [ mMpanoBa AnusimeH, +77015364689 tenedonsl Hemece
aliya.gimranova@nu.edu.kz s1ekTpoHBIK MOMITACH aPKBLITHI;

- MarucTpJIiK 3epTTeyiH FhUIbIMU XeTekici, [IlamaTos Jlyiimenmen, + 7 7172 709364
tesnedonsl HeMece duishonkul.shamatov@nu.edu.kz 35eKTpOHIBIK MOIITACH! APKBLIBI;

- 3epTTey ToOBIHAH JiepOec TysiFaMeH Oainanbicy yiiH Ha3zap6aeB yHuBepcureTi
XKorape! 611iM 6epy MekTeOiHiH 3epTTey KomuteTiMeH +7 7172 70 93 59 tenedonbl Hemece
gse_researchcommittee@nu.edu.kz 31eKTPOHIBIK MOIMITACH! APKBLIHI.

MeH aTaJMbIlI 3epTTEyre KaTbiCy IIAPTTAPBIH OKBII, TYciHaiM. MeH 3epTTeyre
KaTbICYFa KeJliceMiH.

Koubr: Kyni:
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Appendix C
Interview protocol (for classroom teachers)
Thesis title: Implementation of new curriculum reform in secondary education of
Kazakhstan: Study of teachers’ perspectives

Date:

Time:

Participant’s name:

Instructions before the interview:

[After introducing myself, | remind the participant about (a) the purpose of the study, (b)
the measures assuring the confidentiality of the interviewee (the name of the participant and
other people mentioned in his/her stories will not be revealed), and (c) the duration for the
interview.]

[Turn on the tape recorder.]

Interview questions:
¢ How long have you been working as a teacher? How did you become a teacher?

e What were your perspectives on education and curriculum prior to the implementation of the
new curriculum reform?

e \What were your practices (teaching practices) prior to the implementation of new curriculum
reform?

e What do you think the goals of the new curriculum reform are?

e What do you think about the content of the new curriculum?

e What are the differences of this curriculum from the previous curriculum? What are the
curricular materials like?

e How does this new curriculum reform change your beliefs and practices?

o What were your expectations from the new curriculum reform? Were your expectations met?

If yes, in what ways, and if not, why not?
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e How did you build your understanding about the new curriculum reform? How did you learn
about its components?

e What were the factors that supported the implementation of the new curriculum reform?

e What were the factors that constrained the implementation of the new curriculum reform?

e What opportunities have you had since the beginning of its implementation? How do you

think they affected your perspectives?
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Appendix D
Interview protocol (for subject teachers)
Thesis title: Implementation of new curriculum reform in secondary education of
Kazakhstan: Study of teachers’ perspectives

Date:

Time:

Participant’s name:

Instructions before the interview:

[After introducing myself, | remind the participant about (a) the purpose of the study, (b)
the measures assuring the confidentiality of the interviewee (the name of the participant and
other people mentioned in his/her stories will not be revealed), and (c) the duration for the
interview.]

[Turn on the tape recorder.]

Interview questions:

. How long have you been working as a teacher? How did you become a teacher?

o What were your perspectives on education and curriculum prior to the
implementation of new curriculum reform?

. What were your practices (teaching practices) prior to the implementation of new
curriculum reform?

o What do you think about the content of the new primary curriculum?

. What are the differences of this curriculum from the previous curriculum? What
are the curricular materials like?

o How did you build your understanding about the new curriculum reform? How
did you learn about its components?

o What were the factors that supported the implementation of the new curriculum

reform?
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o What were the factors that constrained the implementation of the new curriculum
reform?
o What opportunities have you had since the beginning of its implementation? How

do you think they affected your perspectives?
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IIpoToK0.J HHTEPBHIO
(11 yunTesieil Ha4aJIbHBIX KJIACCOB)
Haspanue uccnenoBatenbckoit padoTel: BHenpenne oOHOBIEHHOTO COAepKaHUs
oOpa3oBanus B Kazaxcrane: uccienoBaHue B3IJISIOB yUUTeENEH

Jara:

Bpewmsi:

HNms yyacTHHKA:

HNHcTpykuum 10 Ha4Yajia HHTEPBLIO:

[[Tocne npencTaBnenus cedsi, HAMTOMHUTh YYaCTHUKY O (@) Leiu uccienoBanus, (0)
Mepax, o0ecreynBarIuX KOHPUIEHIUAIBHOCTh YYaCTHUKA (MMSI YH4aCTHHUKA U IPYTUX JIIOJICH,
VIIOMSHYTBIX B €ro/ee OTBeTaxX, He OyIyT pacKpBhITHI) U (B) MPOJOKUTEIFHOCTA UHTEPBBIO. |

[BxmrounTth qukTO(dOH. |

Bonpochl HHTEPBBIO:

e Kak nonro Bel paboraetre yunrenem? Kak Bol cranu yuntenem?

e KaxoBsl ObuTn Bamm B3risiasl Ha 00pa3oBaHue B y4eOHYIO MPOrpaMMy J0 BHEIPCHUS
OOHOBJICHHOT'O CO/IepKaHMs 00pa3oBaHus?

e KaxkoBa 6bu1a Bama npaktuka (mpakTuka npenojaBaHus) 10 BHEAPEHUs] OOHOBJIEHHOTO
coJiep>kaHust 00pa3oBaHUS?

e Kak Bbl qymaere kakoBbI 11€711 BHEAPEHUSI OOHOBJIEHHOTO COJIEpKaHUs 00pa3oBaHUsI?

e Uro Brl gymaere o coaepxaHuy 0OHOBJICHHOH yueOHOM nMporpaMMbl HaualbHOM HIKOJIbI?
e Yewm oTimyaercs 9Ta yueOHasi mporpaMma oT npeabiayiieii? KakoBbl 10MOTHUTEIbHBIE
y4eOHbIe pecypchi?

e Kaxk ob6HOBIIEHHOE coziepaHue 00pa30BaHMs U3MEHHIIO BaIllK YOCKICHUS U TIPAKTUKY?
e KaxkoBsl ObuTH Bamm oxuianust oT 0OHOBJIEHHOTO COJIepKaHusl 00pa3oBaHUs?
CooTtBercTBOBaNO JIn 0HO Bammwm oxxunanusam? Ecnu ga, To, kakum obpazom? Ecim HET, TO

Mo4YeMy HeT?
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e Kaxk Brl chhopmupoBanu cBoe moHUMaHue 00 0OHOBJICHHOM cojiep)kaHuu oopazoBanus? Kak
BbI u3yunnm ee KOMIIOHEHTHI?

e Kakue pakTopsl CIOCOOCTBOBANIM BHEAPESHUIO OOHOBICHHOTO COJIEpKaHUsl 00pa3oBaHUs?

e Kaxkue GaKkTopbl MPEnsSTCTBOBAIN BHEAPESHHIO OOHOBJICHHOTO COJIepyKaHust 00pa3oBaHus?

e Kakue BO3MOXKHOCTH y Bac mosiBuiinch ¢ Havyajaa BHEPEHUS OOHOBJICHHOTO COJICPKAHUS

obpa3oBanus? Kak BbI TymaeTe OHH MOBJIHUIA Ha Bamum B3risiasl Ha o0yueHue?
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IIpoToK0J HHTEPBLIO
(1711 yuuTeseii-npeaMeTHUKOB)
Haspanue uccnenoBatenbckoit padoTel: BHenpenne oOHOBIEHHOTO COAepKaHUs
oOpa3oBanus B Kazaxcrane: uccienoBaHue B3IJISIOB yUUTeENEH

Jara:

Bpewmsi:

HNms yyacTHHKA:

HNHcTpykuum 10 Ha4Yajia HHTEPBLIO:
[[Tocne npencraBnenus cedsi, HAMTOMHUTH YYaCTHUKY O (@) Leiu uccienoBanus, (0)
Mepax, o0ecreynBaroIuX KOHQUIESHIIMATIBHOCTh YUaCTHUKA (MMS YHJaCTHHUKA U JPYTHUX JIIOJICH,
VIIOMSHYTBIX B €ro/ee OTBeTaX, He OyIyT pacKphIThI) U (B) MPOJOIKUTEILHOCTH HHTEPBDIO. |
[BxmrounTth qukTO(dOH. |
Bonpochl HHTEPBBIO:
e Kak nonro Bel paboraetre yunrenem? Kak Bol cranu yuntenem?
e KaxoBsl ObuTn Bamm B3risiap! Ha 00pa3oBaHue U y4eOHYIO TPOrpamMMy 10 BHEIPEHUS
OOHOBJIEHHOT'O COZIEp)KaHUsl 00pa3oBaHus?
o Kakopa Obi1a Bama nmpakTuka (mpakTrka MpernojaBaHus) 10 BHEIPEHHUs] OOHOBICHHOTO
coJiep;kaHusi oOpa3zoBaHUs?
e Yro Brl gymaere o conmepkaHuu OOHOBJIEHHOM YIEOHOM MpOrpaMMbl HA4aIbHOM TITIKOJIBI?
e UYem ornmuaercs 3Ta yuebHas mporpamMma ot npeabiaymeii? KakoBbl 10nonHuTebHbIE
y4eOHbIe pecypchi?
e Kak Brl chopmupoBanu cBoe moHMMaHue 00 0OHOBIEHHOM cojiep:kaHuu oOpa3oBanus? Kak
BbI n3yunim ee KOMITOHEHTHI?
e Kaxkue akTopsl ciocoOCTBOBAIN BHEAPEHUIO OOHOBIICHHOTO COACPKaHUS 00pa3oBaHus?

o Kaxkue (baKTOpBI NpEeTATCTBOBAIM BHCAPCHUTO OOHOBJICHHOT'O COJACPpKaHUA O6p8.30BaHI/I$I?
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e Kakue Bo3MoxHOCTH y Bac mosiBunuch ¢ Hauasa BHeAPEHUS! OOHOBJIEHHOTO COAEPKaHUS

oOpasoBanus? Kak Bbl JymaeTe oHHM MOBIWSUIM Ha Bamy B3risiabl Ha o0yyeHue?
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HNHTEpBBIO MPOTOKOJIBI
(0acTaybllll CHIHBIN MYFAJIIMI YIIiH)
FouibiMu skyMBICBIHBIH aTaybl: Ka3akCTaHHBIH jKaHAPTHUIFAH O11IM Oepy Ma3MYHbBIH
EHT13y: MYFaIIIMIIEP/IiH KO3-Kapachl

Kyni:

YakKbIThI.

KaTbicylILIHBIH ATBI-’KOHI:

HNuTepBBIO DacTamMac OYpbIH:

[©3imM1i TaHBICTHIPFAHHAH KEeHiH KATHICYIIbIFa KEJIeCl aKmapaTThl €CiHE caJaMblH: a)
3epTTeY )KYMBICHIHBIH MAKCaThI, (9) KATBICYIIIbI )KOHIH/IET1 aKNapaTThIH KYITUSIIBUIBIFBIH
KaMTaMachl3 €TETIH Iapanap (KaTbICyIbl MEH OHBIH JKayalnTapblH/a aTaliFaH aJamaapablH
aTTapbl KapusUTAaHOAWTHIHBI )KOHIH/IE) JKoHE (0) MHTEPBBIOIIH Y3aKTHIFBIL. |

[ AukTodoHIBI KOCY. ]

HNHTEpBBIO CYpaKTapBHI:
e MyraniM GOJIBII KYMBIC ICTEI KYPreHiHI3re KaHila yakbIT 0011617 byl MamMaHIbIKKA Kaai
KeITiHi3?
e JKanapreutran Oi1iM Oepy Ma3MyHBI €HTI3UITEeHre JIeliH O011iM Oepy »koHe O11iM O6epy
Oarapiamachl )KOHIHJIE KO3-KapachHbI3 KaHaal 6011b1?
o JKanapreutran OiiM Oepy Ma3MyHBI €HTI31ITeHre IeHiH Ci3/IiH TOKIpHOEHI3 (OKBITY
TOXKIpuOEcCi) Kanaai 6011617
e JKanapreutran Oi1iM Oepy Ma3MyHBIH €HT13Y/11H MaKcaTTapbl HeJle AET Oi1aiCchI3?
o JKanapTeutran oKy OarmapiaMachbiHBIH Ma3MYHBI )KOHIHJE MIKIPiHi3 KaHaai?
e by oKy OarapiiaMachIHBIH aJIJIBIHFBI OKY OaF1apiiaMachblHaH albIpMaIIbUTBIFGI Hesle?
KoceiMina oky pecypcrapsl KaHaaii?
e JKanapreutran Oi1iM Oepy Ma3MyHBI Ci3/11H CEHIM-HaHBIMAAPBIHBI3 O€H TIXKIpHOEH13/11 Kanai

e3reprTi?
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e Ci3 xaHapThUIFaH OUT1iM Oepy Ma3MyHBIHAH HE KYTTiHI3? O Ci3liH KYTKEHIHI3Te cail KeJIi
Me? Caii kesce, Kanaiima? Caii keIMece, HEIKTEH JKOK?

¢ (i3 xaHapTbuIFaH O1J1iM Oepy Ma3MyHBI TypaJibl TYCIHIT1HI3/11 Kalaid KalIbIITaCThIPIBIHbI3?
Ci3 OHBIH KOMIIOHEHTTEPIH KaJlald 3epTTeiHI3?

o Kannaii ¢pakropiap sxaHapThUIFaH O11iM OEpy Ma3MYHBIHBIH €HT1311yIHE OH BIKIAJIbIH
TUT1311?

o Kannaii gpakropnap ’kaHapThUIFaH OLTIM Oepy Ma3MYHBIHBIH €HTI31TyiHEe Keaepri KenTipi?
e JKanaprteurran 6isiM Oepy Ma3MyHBIHBIH €HT13UTyiHEH Oepi ci3 YIIiH KaHaail MyMKIHAIKTep

naiina 6onapl? Ci3aiH OMBIHBIZIIA, OJIAP CI3/I1H OKYyFa JAeTeH Ko3KapachIHbI3Fa Kanai ocep eTTi?
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HNHTEpBBIO MPOTOKOJIBI
(m9H MyFrasimMaepi yurin)
FouibiMu skyMBICBIHBIH aTaybl: Ka3akCTaHHBIH jKaHAPTHUIFAH O11IM Oepy Ma3MYHbBIH
EHT13y: MYFaIIIMJIEP/IiH KO3-Kapachl

Kyni:

YakKbIThI.

KaTbicylILIHBIH ATBI-’KOHI:

HNuTepBBIO DacTamMac OYpbIH:

[©3iMi TaHBICTHIPFAHHAH KEWiH KATHICYIIbIFa KEJIeCl aKmapaTThl €CiHE caJaMbIH: a)
3epTTeY )KYMBICHIHBIH MAKCaThI, (9) KATHICYIIIbI dKOHIHJIET1 aKIapaTThIH KYMHUSIIBUIBIFBIH
KaMTaMachl3 €TETIH Iapanap (KaTbICyIIbIl MEH OHBIH JKayalTapblH/Ia aTaJFaH aJaMIap/IbIH
aTTapbl KapusUTAaHOAWTHIHBI )KOHIH/IE) JKoHE (0) MHTEPBBIOIIH Y3aKTHIFBIL. |

[ AukTodoHIBI KOCY. ]

HNHTEpBBIO CYpaKTapBHI:
e MyraniM OOJIBIIN KYMBIC ICTEI KYPreHiHI3re KaHila yakbIT 0011617 byl MamMaHIbIKKA Kanai
KeITiHi3?
e JKanapteutran Oi1iM Oepy Ma3MyHBI €HTI3UITEeHre JIeiiH O011iM Oepy »koHe O11iM O6epy
Oarapiamachl )KOHIHJIE KO3-KapachHbI3 KaHaal 6011b1?
o JKanapreutran OiiM Oepy Ma3MyHBI €HTI31ITeHre IeHiH Ci3IiH TOKIpHOEHI3 (OKBITY
TOXKIpuOEcCi) Kanaai 6011617
o JKanHapTeutraH oKy OarmapraMachiHBIH Ma3MYHBI )KOHIH/IE MKIPIHI3 KaHIai?
e by oKy OarapiiaMachIHBIH aJIIBIHFBI OKY OaFapiiaMachblHaH albIpMaIIbUTBIFGI Hefle?
KoceMina oky pecypcrapsl KaHaaii?
e Caii kence, Kanaima? Caii KkeIMece, HENKTEH KOK?
e Ci3 xaHapThUIFaH OU1IM Oepy Ma3MYHBI TypaJibl TYCIHITIHI3/ Kajail KaJbIITaCThIPABIHBI3?

Ci3 OHBIH KOMIIOHEHTTEPIH Kanai 3epTTeiHi3?
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o Kanmaii ¢pakropiap xaHapThUIFaH O011iM Oepy Ma3MYHBIHBIH €HT131TylHE OH BIKIAIBIH
TUT1311?

o Kannaii gpakropnap ’kaHapThUIFaH OUTIM Oepy Ma3MYHBIHBIH €HT131TyiHEe KeJaepri KenTipi?
e JKanapteurran 0i1iMm 6epy Ma3MyHBIHBIH €HT131IyiHEH Oepi ¢i3 YIIIiH KaHAal MYMKIHIIKTED

naiiaa 6onapl? Ci3/iH OMBIHBIZIIA, OJIAp CI3/IIH OKYyFa JIeTeH KO3KapachlHbI3Fa Kallail ocep eTTi?



