Family Language Policy for Early Trilingualism in Kazakhstan: Parents’ Beliefs about

Children’s Multilingual Development

Anara Zhanseitova

Submitted in partial fulfillment of the requirements for the degree of

Master of Arts

Multilingual Education

Nazarbayev University Graduate School of Education

May, 2023

Word Count: 22535



PARENTS' BELIEFS ABOUT MULTILINGUAL DEVELOPMENT

Author Agreement

AUTHOR AGREEMENT
By sigming and submatting thas license, [ Anara Zhanszeitova grant to Nazarbayer
Universaty (MU} the non-exclusive nght to reproduce, convert {as defined below), andfor
distnbute my submassion (including the abstract) worldwide mn print and electronic format and m
any medium, inclodmg but not hmited to audio or video.

I agree that WU may, without changing the content, convert the submission to any
medium or format for the purpose of preservation. I alse agree that NU may keep more than one

copy of this submission for purposes of secunty, back-up and preseration.

I confirm that the submission 1s my onginal work, and that I have the nght to grant the
rights contained 1n thas license. I also confirm that my submuission does not, to the best of my
knowledge, infringe upon anyone’s copynght.

If the submission confains material for whach I do not hold copyright, I confirm that I
hare obtained the unrestnicted permission of the copyright owner to grant WU the nights required
by thas license, and that such thard-party ovwned matenal 15 clearly 1dentified and acknowledgad

within the text or content of the submission.

IF THE SUBMISSION IS BASED UPON WORE THAT HAS BEEN SPONSORED
OR SUPPORTED BY AN AGENCY OB ORGANIZATION OTHER THAN NU, I CONFIRM
THAT ITHAVE FULFILLED ANY RIGHT OF EEVIEW OF. OTHER OBLIGATIONS
REQUIRED BY SUCH CONTRACT OF AGREEMENT.

NU wll elearly identify my name{s} as the author(s) or owner(s) of the submission, and
will not make any alteration, other than as allowed by this license, to your submission.

I hereby accept the terms of the abore Author Agreement.

Author’s signature: Date: 19052023




PARENTS' BELIEFS ABOUT MULTILINGUAL DEVELOPMENT iii

Declaration

DECLARATION

I hereby declare that this submission 15 my own work and to the best of my knowledge 1t
contains no materials previously published or wniten by another person, or substantial
proportions of matenial which have been submitted for the award of any other course or degree at
MU or any other educational institution, except where due acknowledgment 1s made in the thesis.
This thesis is the result of my own independent work, except where otherwise stated, and the

views expressed here are my own.

Signed:

Date: 19.05.2023



/S
“A

Dear Anara Zhanseitova:

PARENTS' BELIEFS ABOUT MULTILINGUAL DEVELOPMENT

Ethical Approval

53 Kabanbay Batyr Ave.
Astana 010000

Republic of Kazakhstan
10 October 2022

This letter now confirms that vour research project titled: Family Language Policy for
Early Trilingualism in Kazakhstan: Parents® Beliefs about Children*s Multilingual
Development has been approved by the Graduate School of Education Ethics Committee of

MNazarbayev University.

You may proceed with contacting your preferred research site and commencing your

participant recruitment strategy.

Y ours sincerely,

g‘aw/"/ oL SEAE

Syed Abdul Manan

On behalf of:

Dr Matthew Courtney, PAD
Chair, GSE Ethics Committee
Graduate School of Education
Nazarbayev University

Block C3, Room MO27
Office: +7 (7172) 70 6659
Mobile: +7 708 274 9564

email: matthew courtnevi@nu.edu kz, gseirecianu.edukz




PARENTS' BELIEFS ABOUT MULTILINGUAL DEVELOPMENT

CITI Training Certificate

/. Completion Date 19-Aug-2022
.. Expiration Date 18-Aug-2025

~x PROGRAM

Record ID 49650865

This is to certify that:

Anara Zhanseitova

Has completed the following CITI Program course: Not valid for renewal of certification
through CME.

Students conducting no more than minimal risk research
(Curriculum Group)

Students - Class projects
(Course Learner Group)

1 - Basic Course
(Stage)

Under requirements set by:

Nazarbayev University

Collaborative Institutional Training Initiative

Verify at www.citiprogram.org/verify/?we49dd490-a4f1-4a9e-a986-e6e45185b1be-49650865




PARENTS' BELIEFS ABOUT MULTILINGUAL DEVELOPMENT Vi

Acknowledgment

The journey was long, and challenging, but interesting, just as our professors

promised us initially.

First, I want to thank myself for going through the challenges and doing my best to
improve my work just because | wanted to, and not because it will be checked. Then, | want
to thank my dearest spouse, who supported me through all ups and downs. | am infinitely
grateful for the life that | met such an intelligent man. And | am even more grateful that he is
my husband. And surely, | want to express my gratitude to my family just for being my

family — I love you all wholeheartedly.

| also want to thank my cohort — MA 2021-2023 — you all are the best people.
Without you, this master’s degree would not be as enjoyable as it was (the program is great
and all, but people make it so much better). Specifically, | want to thank all the people | have

study-buddied with, you made studying much better and easier!

Last (but certainly not the least!), I want to thank my supervisor, Syed Abdul Manan,
who was always available to answer questions and support the journey yet allowed me to feel
responsible for my work, without intervening in my freedom in creating and exploring.
Parallelly, | want to thank my academic English instructor, Ainur Almukhambetova, for
being there and supporting me from the beginning till the very end, for helping to solve every

issue | came across.



PARENTS' BELIEFS ABOUT MULTILINGUAL DEVELOPMENT vii

Abstract
Family Language Policy for Early Trilingualism in Kazakhstan: Parents’ Beliefs about

Children’s Multilingual Development

Kazakhstan actively promotes trilingual education, encouraging the acquisition of the
Kazakh, Russian, and English languages within its educational system. However, there may
be imbalances in the exposure of children to each of these three languages in society, which
might result in uneven multilingual development. Thus, parental involvement is essential for
sustaining early trilingualism and preparing the children for trilingual education, but the
parents’ beliefs about multilingual development may influence the effectiveness of the family
language practices aimed at early trilingualism. The study aimed to explore this issue from
the perspective of parental beliefs using the research questions which focus on understanding
parental beliefs about multilingual development, identifying the factors that shape these
beliefs, and exploring how these beliefs shape FLP practices. The study employed qualitative
methods with data collection instruments of written narratives and semi-structured
interviews. Seven parents practicing FLP for early trilingualism with their children
participated in this study, and the data were analyzed using thematic analysis. The findings
suggested that participants do not pursue multilingualism for its own sake, but rather because
they understand that each of the three languages is vital to different life aspects. The findings
also indicated that beliefs play an essential role in shaping language usage patterns. The
influencing factors were complex and diverse, with a possible connection with Kazakhstan's
historical and political background. The implication of the study is a possible contribution to
a better understanding of the promotion of multilingualism in the Kazakhstani context using
the parental beliefs’ perspective. This study’s results may be used as an informational basis
for further research on the family language policy for early trilingualism. Recommendations

were made for parents to consider starting a conscious approach to FLP, for trilingual
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education policy implementers to use the understanding of parents' values and attitudes to
design relevant and efficient programs, and for policymakers to include parents as an

important stakeholder in the educational system.
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AHjgarna

Ka3zakcranaarsl epre YIITUIALTIKKe apHAJFaH 0TOACBLIBIK TiJl casicaTbl: aTa-

aHaJapAbIH 0ajajapablH KONTIJAi JaMybl TypaJibl ceHimaepi

Kazakcran o3 6151iM Oepy *KyHeciHe Ka3ak, OpbIC )KOHE aFbUIIIBIH TUIIEPIH MEHTepY/Ii
BIHTAJIAHIBIPY MAaKCaTBIMEH YIITLIAI O11iM Oepy/i OesceH Il Typae AaMbITyaa. Aaiina
KOFaMJia OChI YIII TUIIIH OpPKaHChICHI 9p TYPJIl ICHIeiae Ke3aecyl MyMKiH, OYJT KONTLII1
JTaMyIbIH O1pKesKi 0oirybiHa Kenepri 00rybl MyMKiH. COHIIBIKTaH, epTe YIITULIUI JaMyFa
KOJI J)KETKI3y JKoHE Oajianap sl YIII TUIe OLTIM allyFa TalbIHay YIIiH aTa-aHajdapIblH Oy
yZiepicKe KaThICybl 6T¢ MaHbI3/Ibl. bipak, ara-aHajgapabIH KONTUII 1aMbITYFa KaThICThI
CeHIMJIepl epTe YIITUIIITIKKE OaFbITTaIFaH 0TOACHUIBIK TUT TOXIPUOCCIHIH THIMIUTITIHE dcep
eTyl MyMKiH. OCbI 3epTTey KYMBICHI aTa-aHaJap/bIH KOITUII JaMy TypaJbl CeHIMAEPiH
TYCIHYyTE, OCBI CEHIMIEP/Ii KAJIBINITACTHIPATHIH (haKTOPIIApIbl AaHBIKTAyFa JKOHE OCHI
ceHIMAEpAIH 0TOACHUIBIK TLT TOXKIpUOeNepiH Kanail KalbINTacThIPaThIHBIH aHBIKTAyFa
OarpITTANIFAH 3€PTTEY CYPAKTAPbhIH MMalijjajiaHa OTBIPHII, aTa-aHa CEHIMJIEPl TYPFBICBIHAH OChI
MOCEeJIeHI 3epTTeyre OarbITTanFaH. 3epTTey ka3oaina OasHaay MEeH *KapThllail KYPbUIBIMIBIK
cyx0aT Kypanuapbl apKblIbl CallabIK SAICTepAl KOIAaH bl by 3epTTeyre OananapbIMeH epTe
YIITUIAUTIK YITH OTOACHUIBIK T cascaThl TOXKIPUOECIH KOMAAHATHIH KETi aTa-aHa KaThICThI
KOHE JIEPEKTEP TaKbIPHINTHIK Tal1ay apKbLIbl TANaH bl 3epTTEYAiH HOTHXKenepi OoilbIHIIA,
KaTBhICYLIBUIAP KONTUIIUIIK JaMyFa KeNTUIAl 00y YIIiH FaHa YMTBIIMANIbl, KepiCiHILe, YIII
TIA/IIH OpKaNCBICHI OMIP/IIH CaH TYPJIi aCMEKTUIep] YIIIiH MaHbI3/(bl €KEeHIH TYCIHT€HHEH
KOMNTUIIITIKKEe YMThUTaIbl. HoTHXKenep coHpIMEH KaTap aTa-aHajlap/blH KONTUIILTIK MeH Tl
KOJIJIaHy asiChl Typajibl CEHIMIEPiH KAIBINTACTHIpYAa KO3KapacTapAblH MaHbBI3IbI PO
aTKapaTbIHBIH KepceTe/i. Ocep eTylIi GakTopiaap KypAeii )KoHe alyaH TYpJli eKeHi, api
onapasiH Ka3zakcTaHHBIH TapUXU JKOHE CasICH JKaFIalibIMeH OalTaHbIChl Oap OOTYbI BIKTUMAT

eKeHl AHBIKTaJIObI. 3epTTey;[iH CaJiAaphl aTa-aHa Ko3KapacChbl apKbLIbI KaBaKCTaH
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KOHTEKCTIH/IE KONTIIUTIKTI 1IrepiieTy/l ®KaKChIpaK TYCIHYTe BIKTUMAJ YIECIH e KaThIp. by
3epTTEYAIH HOTHKEIEpl epTe YIITUIIIIIKKE KaThICThI OTOACBUIBIK T1J1 CasCaThIH OaH 9pi
3epTTey YIIiH aKIMapaTThIK HETi3 PETiH/e Mai aaHbLTybl MYMKiH. ATa-aHanapFa 0TOACHUIBIK
T cascaThIH CaHaJbI TYPJE YCTaHYAbl KApacThIpy, YIITLIAI O171iM Oepy casicaThIH JKy3ere
achIpyIIbLIAp YIIIH aTa-aHaHBIH KYHBUIBIKTAPhl MEH KapbIM-KaThIHACHIHA COMKEC JKOHE
THIMII OaFaapiaamMaiap/Isl 93ipiiey YIIiH naigaiany xoHe cascaTKepiiepre ara-aHajaap.ibl
O1mimM Oepy KyieciHe MaHBI3IbI MY/ICITI Tapall PETiHAC KOCY CUSKTHI OipHEIIe YChIHBICTAP

KacaJlabl.
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AHHOTANUA

CemeiliHas A3bIKOBAs MOJIMTHKA PAHHETI0 TPEXbA3LIYMNA B Ka3zaxcrane: npeacraBjaCHus

pOLlI/ITe.]'Ieﬁ 0 MMOJUA3SBIYHOM Pa3BUTHUHN aeTen

Kazaxcran akTHBHO IPOJIBUTAET TPEXBbA3BIYHOE 00pa30BaHKE, TIOOMIPSIS U3yUYECHUE
Ka3aXCKOI'0, PyCCKOT'O M aHIJIMMCKOTO A3bIKOB B paMKaxX CBOE 00pa30BaTEIbHON CUCTEMBI.
Tem He MeHee, B 00111eCTBE MOXKET OBITH AMCOAIaHC B UCIOJIB30BAHUN KAXKIOTO U3 ATUX TPEX
S3BIKOB, YTO MOKET IIPUBECTU K HEPABHOMEPHOCTH MHOIOSI3BIYHOTO pa3BUTHA. Takum
o0pa3om, ydacTHe poAMuTeNIel B 3TOM IpoIiecce HE0OX0IMMO ISl TOAIeP>KaHUs PAHHET O
TPEXBSI3BIYHS U TIOATOTOBKH JIETEH K TPEXBSI3BIYHOMY O0YUYCHHIO, HO YOSKICHHS POIAUTENCH
O TIOJUSI3BIYHOM PA3BUTUHU MOTYT BIHATH HA 3()()EKTUBHOCTH CEMEHHBIX S3BIKOBBIX MTPAKTHK,
HaIlpaBJICHHBIX HAa PaHHEE TPEXbA3bIUME. ITO UCCIICJOBAHNE HAIIPABICHO HA U3yUYEHUE 3TOTO
BOIPOCA C TOUKH 3PEHUS POJUTENBCKUX YOCKICHUHN C UCTIOIb30BAaHHEM UCCIIEI0OBATEIbCKIX
BOIIPOCOB, KOTOPBIE COCPEIOTOUCHBI HA MOHUMAHUU POJUTENLCKUX YOSXKIEHUH O
MHOTOSI3bIYHOM Pa3BUTHH, BBISIBJICHUH BIUSAIOMUX (PAKTOPOB, (HOPMUPYIOIMIUX 3TU
yOexXJIeHHsI, U U3YYeHHUHU TOTO0, KaK 3TH yOeXIeHUs BIUAIOT Ha IPAKTUKY CeMEHHON
S3BIKOBOM NOJUTHKU. B MiccienoBaHnn NCIOIB3YIOTCS KAYECTBEHHBIE METOBI C TAKUMU
MHCTPYMEHTaMHU cOopa JaHHBIX KaK MMUCbMEHHBIE paccKa3bl U MOJIyCTPYKTYpUPOBAaHHbBIE
MHTEPBBIO. B 3TOM HCCIe10BaHNN IPUHSIIN YYaCTHE CEMb POIAUTENEH, KOTOPBIE MPAKTUKYIOT
CEMEWHYIO A3BIKOBYIO ITOJUTUKY JJISI PAHHETO TPEXBS3bIUNS CO CBOUMU JI€TBMHU, U
coOpaHHbIE JTaHHBIE OBUTN MPOAHAIN3UPOBAHBI C UCIIOJIB30BAaHUEM TEMAaTHUYECKOT0 aHAIIN3A.
Pe3ynpTaThl IOKAa3bIBAIOT, YTO YYACTHUKU HE CTPEMSATCS K MHOTOSI3BIUUIO PAJIU CAMOIO
MHOTOSI3bI4Hs, & CKOPEE TIOHUMAIOT, YTO KaX/IbIil U3 TPEX A3BIKOB BAXKEH JJIS Pa3INUHBIX
aCIEKTOB UX >KM3HU. Pe3ybTaThl TakkKe MOKa3bIBAIOT, YTO YCTAHOBKU UTPAIOT BAXKHYIO POJIb
B (DOPMUPOBAHUU POAUTEIHLCKUX MPEICTABICHUI O MHOTOSA3BIYMHU U chepe NCIOTb30BAHUS

si3pIKa. Bausoniyue (I)aKTOpLI OKa3aJIuCh CJIO0XKHBIMU U pa3HOO6p8.3HLIMI/I, C BO3MOKHOH
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CBSI3bIO C UCTOPUYECKUM U nonuTuyeckuM ¢ponom Kazaxcrana. [locnencTsus uccieaoBanus
3aKJII0YAI0TCS B BOBMOKHOM BKJIAJI€ B JIyulllee MIOHUMaHHUE MPOJIBUKEHUS MHOTOS3BIYMS B
koHTekcTe KazaxcTana ¢ TOUKH 3peHust pOAUTEIbCKUX YOSk IeHui. Pe3ynbTaTsl JaHHOTO
UCCIIEIOBaHMS MOTYT ObITh HCIOJIb30BaHbl B KaUyeCTBE MH(POPMALIMOHHOM OCHOBBI JIJIS
JabHEHUIINX UCCIIEJOBAaHUM S3bIKOBOM MOJUTUKH CEMbU B OTHOIICHUH PAHHETO
TpexXbsA3bluMsl. BbUIO cIeaHo HeCKOIbKO PEKOMEH AU, TAKUE KaK: POJUTEISIM
paccMOTpeTh BO3MOXHOCTh OCO3HAHHOTO MOJX0/1a K CEMEHHOM SI3bIKOBON MOJTUTHKE; JIUIIAM,
peaIM3YIONIUM OJUTHKY TPEXbSA3BIYHOIO 00pa30BaHMsl, UCIIOJIb30BATh TOHUMAHUE
LIEHHOCTEW M OTHOILICHUS POAUTENEH IS pa3pabOTKU aKTyallbHBIX U 3P(PEKTUBHBIX
MIpOrpaMM; a MOJUTHKAM, BKIIOYUTh POIUTENECH B Ka4eCTBE BaKHOM 3aMHTEPECOBAHHOMN

CTOPOHBI B ITPOLECC 06p330BaHI/I${.
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Introduction

Background Information

Kazakhstan has been continuously developing its educational system since gaining
independence in 1991 (Karabassova, 2018, 2021; Ayazbayeva, 2017). The country’s
historical and political background played a significant role in the direction of these
developmental reforms, either through ideological perspectives or socio-economic
circumstances. One of the vast historical factors is Kazakhstan’s existence under the Union of
Soviet Socialist Republics (USSR) till 1991. Under the USSR, Kazakhstan experienced
various educational changes and obligations, the most prominent of which was the

Russification policy.

Starting from the 1930s, the Russian language becomes compulsory to learn in
secondary schools (Karabassova, 2020, Smagulova, 2008). According to Suleimenova (1994,
as cited in Smagulova, 2008), Kazakh-speaking professionals were not given any benefits
anymore starting from 1941. That way, the social and political environment in USSR raised
the prestige of the Russian language compared to the Kazakh language, which made the
Russian language “a power-holding language in Kazakhstan” for a long time (Karabassova,
2021, p.557). The Russian language started dominating in many areas as education and day-
to-day speaking (Karabassova, 2021). In the 1950s, the Kazakh language was “totally
repressed” and the share of Kazakh schools and universities diminished vastly (Karabassova,
2020, p. 40). After that, the Kazakh language was not taught as a subject since 1955 and the
Soviet government cut the funding of Kazakh schools (Karabassova, 2020). All these actions,
aimed at the russification of the Kazakh nation, considerably affected the linguistic context at
that time. Russian was the primary language of education, and the Kazakh language was
constrained. Society also started preferring the Russian language for its economic and

political benefits.
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After gaining independence in 1991, Kazakhstan tried to implement Kazakhization
policies to recover and raise the overall status of the Kazakh language in society
(Karabassova, 2021). The government decided to confidently implement and promote
Kazakhization policy through different means because the Kazakh language was in the
position of a “minority language in its own titular republic long enough” (Smagulova, 2008,
p. 449). The Kazakh language gained its national status in 1989 and then, in 1995 the
Constitution of the Republic of Kazakhstan stated that “The Kazakh language is the national
language of the Republic of Kazakhstan” (Law of the Republic of Kazakhstan Concerning

languages in the Republic of Kazakhstan, 1997).

One of the most significant decisions was to oblige candidates for highly symbolic
positions, such as the President of the country, to know the Kazakh language at a proficient
level (Smagulova, 2008). This proficient level refers to the “ability to read and write
accurately and to express ideas and speak publicly effortlessly, without any difficulties”
(Smagulova, 2008, p.451). Additionally, the Kazakhization process continued by transmitting
all the state paperwork to the Kazakh language. The Kazakh language was planned to be
included in all spheres of state development, so it was crucial to establish its official language
status. The unification of the Kazakh language was also conducted through standardization so
that the language could “fully meet the new demands placed upon it” (Smagulova, 2008, p.
453). Finally, the share of Kazakh medium of instruction (KMI) schools and universities
started to increase. There was a 24% increase in the percentage of students studying in
Kazakh-language schools from 1988 to 2006 (Smagulova, 2008). Generally, the Kazakh

language started its revitalization process.

On top of that, the first president Nursultan Nazarbayev (2007) emphasized the

importance of the English language in the modern world. As a result, a trilingual education
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policy was introduced: “Kazakh as the state language, Russian as the language of interethnic
communication, and English as the language of integration into the global economy”
(Nazarbayev, 2007). This policy was mainly introducing the English language because
Kazakhstan was always a multinational country where the communication language was
historically established as the Russian language (Smagulova, 2008). This trilingual education
policy is designed for Kazakhstani people to acquire three languages in school settings, even
though each language’s share in a student’s repertoire may differ due to different levels of
exposure or other factors. However, the government attempts to provide an opportunity for
developing trilingualism. These developments are also bound to affect family language
planning in general, and parents’ role in particular as to how parents plan for the trilingual
development of their children. As such, children’s multilingual development may depend on
their parents’ language beliefs and language attitudes. Parents’ role could be influential in
managing and determining their children's language practices and multilingual development
following the current trilingual education policy. Thus, multilingual families experience the
need to establish certain linguistic arrangements on which language to use and when, and
these decisions result in the family language policy (FLP) in the aggregate (Hollebeke et al.,
2020). Against this backdrop, this research seeks to focus on the role of FLP and parents’
language beliefs and attitudes in the development of their children in the context of early

trilingualism in Kazakhstan.

Problem Statement

Kazakhstan promotes trilingual education that begins in preschool, and while this
provides children with the opportunity to learn Kazakh, Russian, and English languages at a
young age, there may be imbalances in terms of exposure to each language. These imbalances
may result in children developing only academic competence in one language and, for

instance, only communicative competence in others. Therefore, in monitoring children’s
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language development, parents’ involvement in the implementation of FLP may be critical in
sustaining the holistic development of early trilingualism (Piller & Gerber, 2018). The
effectiveness of FLP, on the other hand, largely depends on parents' beliefs about
multilingual development. Meanwhile, FLP is currently not discussed enough in connection
with trilingual education policy in Kazakhstan, therefore, this study aims to explore this
connection from a parental beliefs perspective. This is done through the analysis of the
interrelation between parents' beliefs, the factors which shape beliefs, and their FLP practices.
Given the scarcity of research on this topic in the Kazakhstani context, this study is deemed
important to gain a better understanding of family language planning and parental beliefs

about early multilingual development in the country.

Purpose of the Study

The purpose of this study is to explore the situation with the family language policies
for early trilingualism in Kazakhstan from the perspective of parental beliefs about
multilingualism. To be precise, it is aimed to a) understand what the beliefs of parents on
multilingual development are, b) identify what factors shape these beliefs, and ¢) how the

beliefs mentioned above shape the Family Language Policies of families.

Research Questions

1. What are the beliefs of parents about their children’s multilingual development?

a. What are the influencing factors that shape these beliefs?

2. How do participating parents’ beliefs on multilingualism shape their family language

policy (i.e., linguistic practices of a family)?

Significance of the Study
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The importance of this study lies in shedding light on parental beliefs and practices in
relation to family language policy for early trilingualism in Kazakhstan. The study explores
how parents perceive the concept of multilingualism, what factors shaped their beliefs, and
how their beliefs influence their language plans and practices for their children's multilingual
development. This is the first step in exploring the role of the FLP in early trilingual
development in Kazakhstan. The study's findings may assist researchers, educators, and
policymakers in better understanding some parents' perspectives and attitudes toward
trilingualism, as well as the role of families in supporting multilingualism in Kazakhstan.
Furthermore, the study's findings can be used to help develop effective strategies for
promoting multilingualism in early childhood education in Kazakhstan and other similar
contexts. Educators and policymakers can design culturally relevant and appropriate
programs to support children's multilingual development in the early years by understanding
how parents perceive and value trilingualism. Overall, the significance of this study lies in its
potential to contribute to a better understanding of how to promote multilingualism in

Kazakhstan and other contexts with similar linguistic diversity.

Outline of the Study

The thesis consists of six chapters. The first chapter is an introduction to the thesis,
which includes a description of the background information on the research context, research
problem, research purpose, research questions, and the significance of the study. The second
chapter is a literature review section, which outlines the conceptual framework and reviews
the existing literature on the related topics. Chapter three covers the methodology of the
thesis and consists of research design, research procedures, and analysis. The findings of the
research are presented in Chapter 4, while the discussion of the results is covered in Chapter
5. Lastly, chapter 6 includes the conclusion of the thesis, together with the limitations and

implications of the study.
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Literature Review

This chapter reviews existing literature on FLP and multilingualism around the world.
It starts by focusing on the central concepts of the research and describing the conceptual
framework, then covers the international studies done in the related fields, covering
components of FLP, factors affecting FLP and multilingual development, and the outcomes
of these phenomena. Then, it reviews the available research done in these fields in the

Kazakhstani context.

Central Concepts of the Research

The concepts central to the research are multilingualism and family language policy.
First, this section revises the literature available about multilingualism. Then, it is narrowed
down to early trilingualism, and the literature is reviewed about the definitions of this
concept. Second, the section presents studies about the family language policy. Afterward,
the two components of FLP central to the current study are reviewed: language beliefs and

language practices.

Multilingualism

Multilingualism has been researched under the framework of bilingualism for some
time because bilingual acquisition started emerging as a research field a long time ago in
comparison with the trilingual (or multilingual) acquisition (Barnes, 2006). In her review of
bilingual and multilingual education, Cenoz (2012) defines multilingual education as “an
umbrella term that includes bilingual education as its most common type but also refers to
other types of multilingual education with three or more languages” (p. 2). Similarly,
multilingual acquisition refers to acquiring two or more languages, while bilingual
acquisition includes exactly two languages. In other words, multilingualism is the ability to

use more than one language in day-to-day life.
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The vast research has been done in the field of the benefits of multilingualism and had
shown that multilingual development can lead to cognitive, linguistic, and socio-cultural
benefits (e.g., Adesope et al., 2010; Bialystok et al., 2012). For instance, Adesope et al.
(2010) conducted a meta-analysis of 63 studies that explored the cognitive correlates of
bilingualism and reported that “bilingualism is reliably associated with several cognitive
outcomes, including increased attentional control, working memory, metalinguistic
awareness, and abstract and symbolic representation skill” (p. 207). Actively using multiple
languages may also have benefits such as the protection of older people from cognitive
decline (Kroll and Dussias, 2017). There are also other possible cognitive benefits of
multilingualism, like enhanced executive control, cognitive flexibility, attentional control,
and increased metalinguistic awareness (Bialystok, 2017). However, all these benefits of
multilingualism may vary depending on various factors such as acquisition age, the

languages, exposure amount to these languages, and other factors (Paradis et al., 2021).

However, there are also challenges to multilingualism in addition to its benefits.
Namely, there may be language dominance, language mixing, and language loss in
connection with multilingual development. Language dominance is the tendency to prefer
one language over the other by a multilingual, which can result in an imbalance in
multilingual development (Paradis et al., 2021). This may create some difficulties for the
parents in ensuring active early trilingualism. Language mixing is when a multilingual
speaker uses the elements from one language in a sentence in another language (Myers-
Scotton, 2006). Language mixing may lead to miscommunication or confusion, especially in
the early ages. Lastly, language loss is a process of weakening or losing the language because
of the lack of usage or absence of opportunities for the usage of the language (King, 2000).
This may be an issue when the language has a low level of presence in society, which may

affect the exposure amount.
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Early Trilingual Development

This research considers trilingual acquisition, which is the acquisition of three
languages — in our case, Kazakh, Russian, and English. All the literature above is applied to
this concept, the only difference is that early trilingual development is a narrower term that
includes the exact number of languages (three) learned. Concerning the age of acquiring these
languages, early trilingualism has multiple possible scenarios for development with different
exposure and timing factors. Barnes (2006) describes two main types of acquisition order
formula for early trilingualism suggested by Cenoz (2001): first is when all three languages
are acquired simultaneously starting from birth, and second, is when a child first acquires two
languages at home and only later adds the third language due to schooling. The first case,
when the third language is introduced simultaneously with the first two languages, is defined
by Quay (2001) as ‘trilingual first language acquisition.’ In both cases, however, early

trilingualism is outlined as having three languages in the repertoire at an early age.
Family Language Policy

This research explores the early trilingualism developed in family settings, therefore,
it is important to define family language policy which directly affects the way early trilingual
development happens. The wide conceptualization of FLP in literature started at the
beginning of the 21% century. The field of FLP first emerged as a result of a link between
child language acquisition and bilingual development (King and Fogle, 2013). Currently, this
field has expanded to a more complex one, including a “broader range of families, languages,
and social contexts,” referring to the family as a dynamic system, and also incorporating

trilingualism and multilingualism (King and Fogle, 2013, p. 172).

As for the topical definitions of the concept, King et al. (2008) describe FLP as “overt,

explicit decisions about how language is allocated within family communication” (p. 907).
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However, most of the time, families do not purposefully plan their family language policies
(Caldas, 2012). Instead, they just maintain linguistic practices that have been historically
formed due to political or social circumstances in their country. According to Caldas (2012),
“the sociolinguistic reality is that family language policies lie along a continuum ranging
from the highly planned and orchestrated, to the invisible, laissez-faire practices of most
families” (p. 352). In other words, family language policy is a concept that is measured on the

continuum rather than categorized.

Language Beliefs and Language Practices

Spolsky’s (2004) framework for language policy (LP) is taken as the framework basis
for the concept of family language policy in this research because the literature on FLP has
been adapting this framework for language policy widely (e.g., Hollebeke et al., 2020;
Kaveh, 2020; Yin et al., 2021). According to Spolsky (2004), LP consists of three
components: beliefs, practices, and management. These three components are applied to
family settings in the following way. Language beliefs are ideologies or beliefs families
generally hold about how valuable and prestigious a language in a society is (Kaveh, 2020).
In other words, “language ideology is language policy with the manager left out, what people
think should be done” (Spolsky, 2004, p.14). Language practices in a family may or may not
correspond to the beliefs of the family, but overall, this component is explained as “what
people actually do” and what linguistic choices they make (Spolsky, 2004, p. 14). This is
what people practice linguistically in family settings (Hollebeke et al., 2020; Yin et al.,
2021). Lastly, language management is any attempt to shape language practices and usage.
That is what parents choose to implement for adjusting the linguistic practices of their

children and themselves (Kaveh, 2020; Yin et al., 2021).
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The current research takes two components of FLP — beliefs and practices and
explores the connection between them in the context of early trilingualism. The reason for
focusing on these two components is the potential impact of parental linguistic beliefs on
linguistic practices in a family. Research has shown that parental beliefs and practices may
have an impact on a child’s language development. For example, parents that provide a rich
linguistic environment for their children and who are frequently engaged in verbal
interactions with children can promote the acquisition of languages and the development of
vocabulary (Hoff, 2006). Additionally, parents’ attitudes and beliefs about bilingualism can
influence the success of the bilingual acquisition of children (Garcia-Sierra et al., 2016). That

is why the study chose to focus on the connection between beliefs and practices.

Conceptual Framework

Before researching on such important and vast notions as FLP and early trilingualism,
it is crucial to establish a conceptual framework for the research. Thus, the current research is
based on the conceptualizations which were described above, with the adaptation of these
concepts to the local context and the scope of the research. More precisely, the concept of
FLP is largely based on Spolsky’s (2004) framework for language policy, concerning the
adaptations of this framework to the family context by other researchers, which were

discussed above.

The conceptual framework of this research is presented in a visual form below in
Figure 1. The three main concepts are chosen according to the research questions. The
concept of influencing factors is derived from the research question Nela (What are the
factors that shape these beliefs?), the concept of parental beliefs from the research question
Nel (What are the beliefs of parents about their children’s multilingual development?), and

the concept of linguistic practices in a family is derived from research question Ne2 (How do
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the beliefs of the participating parents about multilingualism shape their family language

policy (i.e., the linguistic practices of a family)?).

Figure 1

Conceptual framework

Family
language policy

1

Linguistic
Parental beliefs practices in a
family

Influencing
factors

WW

These three concepts form cause-effect relations as such: influencing factors affect parental
beliefs, and parental beliefs shape the linguistic practices in a family, this relation is shown
by blue arrows under the boxes in Figure 1. The parental beliefs and linguistic practices are
taken from the components of the FLP, which is illustrated by the black arrows above the
boxes in Figure 1. This conceptual framework serves as a basis for the theoretical part of the
research and guides the researcher in the exploration of this field. The research questions and

data collection instruments were based on and aligned with this conceptual framework.

Family Language Policy: Factors and Outcomes

The review of research on FLP suggests two main themes: a) the factors which
influence the formation and success of FLP, and b) the outcomes and effects of the FLP. This

section will focus on these two themes one by one.
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Factors Influencing FLP

Much research effort has been dedicated to the exploration of the factors which can
influence the way certain linguistic beliefs and practices are shaped, leading to the
establishment of the FLP (e.g., Curdt-Christiansen & Huang, 2020; Curdt-Christiansen, 2013;
Smith-Christmas, 2016). All in all, these factors can be divided into external and internal
factors regarding their connection to the family language policy. External factors do not
directly depend on the family itself and include economic, political, and environmental
factors, while internal factors are directly related to the family, i.e., its structure and

background (Curdt-Christiansen, 2013).

The research on external factors suggests that recommendations from other people
may influence the decisions regarding the FLP (Okita, 2002, as cited in Hollebeke et al.,
2020). This also echoes the work of Caldas (2012), who emphasizes similar external factors,
for example, language socialization (as peers in the preschool will influence the linguistic
experience of the child) and the schooling options (as parents need to decide if they want to
raise their children multiliterate or multilingual). Similarly, the availability of public
education and the cultural significance of the languages in society is an important factor, as it
directly influences the family decisions on language practices (Curdt-Christiansen, 2009;
Curdt-Christiansen & Huang, 2020; King et al., 2008). Lastly, digital media is an emerging
but crucial factor that is affecting many spheres of our lives, including FLP (Curdt-

Christiansen & Huang, 2020).

The internal factors include the following influences: emotional factors (relationships
in a family), identity factors (ethnolinguistic origins), cultural factors, parental impact and
beliefs (the role and responsibilities of a parent), and child agency (children’s role and

actions) (Curdt-Christiansen & Huang, 2020). More specifically, these also include parents’
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expectations (Curdt-Christiansen, 2009) and the sociological backgrounds of families
(Caldas, 2012) which may concern parents’ personal experiences with their linguistic
repertoire, the linguistic experiences of other family members, and family size (more siblings

in a family entail less control of the linguistic practices of a child).

Spolsky (2004), on the other hand, highlights four types of factors that influence the
emergence of linguistic beliefs: sociolinguistic, sociocultural, socioeconomic, and
sociopolitical. Sociolinguistic factors are those which impact the beliefs about which
languages are acceptable or not; sociocultural factors are factors that influence the values
attributed to different languages; sociopolitical factors are which come from the policies and
political factors; socioeconomic factors are the factors that consider the economic benefits of
different languages (Ayazbayeva, 2017). These four types of factors in combination with the
internal and external factors discussed above are taken as the directional basis for exploring

the factors influencing parental beliefs.

Outcomes of FLP

Previous research findings suggest that family language planning plays an important
role in a child’s multilingual language development, especially oral language development
(e.g., Piller & Gerber, 2018; Yin et al., 2021). Some authors argue that FLP “shapes
children's developmental trajectories” and that children’s school accomplishments are
associated with FLP at home (King et al., 2008, p.907). Curdt-Christiansen & Huang (2020)
argue that an FLP that includes conscious home language maintenance correlates with “a
harmonious and cohesive family relationship” (p. 180). King et al. (2008) emphasize the
linguistic outcomes of the FLP, which may include the cognitive development and

educational achievements of a child.
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Additionally, FLP is claimed to be important for language maintenance as well.
Hollebeke et al. (2020), for instance, explored the connection between FLP and linguistic
outcomes both in terms of an individual and a family. They systematically analyzed 191
research works in this field and derived their conclusion based on different types of
outcomes: linguistic outcomes such as proficiency, language use, and language maintenance;
socio-emotional outcomes such as emotional language use, linguistic and overall well-being;
cognitive outcomes as conceptual knowledge, linguistic creativity, reading speed, and
accuracy (Hollebeke et al., 2020). The authors concluded that “FLP does play a crucial role in
explaining observed outcomes” (Hollebeke et al., 2020, p.29), i.e., especially linguistic, and
cognitive outcomes. The socio-emotional outcomes, however, seem to be more indirectly
derived from FLP practices through linguistic outcomes, in other words, socio-economic

outcomes may be treated as derivative (or secondary) outcomes (Hollebeke et al., 2020).

Factors Affecting Early Trilingual Development

There is a plethora of research conducted on the exploration of the factors which
affect the early trilingual or multilingual development of children. One of the most discussed
factors in the literature is the input quality and quantity, which is known to be a crucial factor
influencing the active multilingual development of a child (e.g., Arnaus Gil et al., 2020;
Barnes, 2006; Quay, 2001). Arnaus Gil et al. (2020), for instance, highlighted the importance
of the quality of input of minority language in family settings for developing active
trilingualism in children. Quantity of input is important to sustain the minimum requirement
for language acquisition, but more is needed to sustain functional multilingualism. Quality of
input, in contrast, is important for supporting active multilingualism but is also not enough
alone. As opposed, fostering a linguistic and cultural environment in addition to the

institutional environment plays an essential role in active multilingualism.
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The literature review also identified home support as an important factor affecting the
multilingual development of children through the conversational style of the interactions
(Arnaus Gil et al., 2020; Chevalier, 2012), the language choice of parents at home and
parental discourse types (Quay, 2001). Chevalier (2012) discusses the role of parents or
caregivers in early trilingualism: she argues that the interactional style (i.e., intensive,
encouraging, and motivating interaction) of communication with children plays a crucial role

in developing active trilingualism.

The presence of social factors has also been explored by many authors, among which
the most prevalent factors are institutional support (Arnaus Gil et al., 2020), socio-economic
status (Yin et al., 2021), the dominance of the language in society and L2 status (Barnes,
2006). According to Arnaus Gil et al. (2020), when the majority language of society is
supported at home, it negatively affects the child’s competence development of a minority
language. This may become one of the obstacles to developing active bi- or trilingualism.
Furthermore, the usage of a minority language at home may be decisive in developing active
multilingualism but cannot guarantee it due to the individual peculiarities of children (Arnaus
Gil et al., 2020). Lastly, there is also research evidence that early multilingual development is
also affected by some linguistic factors. For instance, Barnes (2006) and Cenoz (2001)
highlighted the relevance of the cross-linguistic influence, whereas Chevalier (2008)
emphasized the importance of the type of exposure to the language. Cenoz (2001) also claims

that the distance between languages influences multilingual development.

Overall, multilingual development and its success depend on various factors such as
the age of acquisition, language input, language attitudes, and motivation. For example, the
age of acquisition may affect the multilingual development process (Barnes, 2006; Singleton,
2005). Language input, which is what the learner receives and processes in the target

language, is claimed to be an important factor by many authors (see for example Arnaus Gil
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et al., 2020; Barnes, 2006; Chevalier, 2008; Quay, 2001; Unsworth, 2013). Additionally,
motivation and positive attitudes toward languages may lead to better language learning

outcomes (Gardner, 2001).

Research in the Kazakhstani Context

The research in Kazakhstan lacks studies on family language policy. However, there
are several studies worth mentioning that connect to this research from several perspectives.
First of all, several studies on trilingual education policy explore the issue from the
implementation, conceptualization, and outcome evaluation perspectives (see for example
Karabassova, 2021; Ayazbayeva, 2017). Language ideologies and beliefs are other fields
where several research works were done mainly in connection with the post-soviet changes.
Smagulova (2017) discussed how implicit ideologies were promoted and established during
the Kazakhization process. Meanwhile, Ayazbayeva (2017) explores the situation with
trilingual education in Kazakhstan from the perspective of parents by researching their
opinions and perceptions. Ayazbayeva (2017) suggests that the rationale for exploring the
parents’ perspective is that the implementation and acceptance of the language policy are
largely based on the parents' opinions. She concluded that the trilingual policy is yet to
influence the opinions and ideologies of parents. Additionally, parents are threatened by the
trilingual policy because they believe that it is leading to the Kazakh language’s loss. In
conclusion, the author suggests that more awareness among parents is needed about the goals
and values of trilingual education policy. However, since the study was done 6 years ago,
there may already be some changes in the beliefs of parents concerning the trilingual
education policy. Another study by Kambatyrova (2022) suggests exactly that: the findings
illustrated that most of the parents “support the trilingual education policy from the political,
economic and cultural perspectives” (p. 2). She also outlined that these parents believe that

the introduction of teaching in three languages should be gradual to avoid challenging
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children, because “the academic ability and giftedness of children, according to parents,
determine children’s successful studying in English and in three languages in general”
(Kambatyrova, 2022, p. 12). The current study will try to explore parental beliefs in a similar

manner to these studies, but not limiting the research to trilingual education policy.

Catedral and Djuraeva (2018), on the other hand, focus on the connection between
language ideologies and FLP from a new perspective. The authors use the notion of
‘chronotopes’ to describe the images of linguistic ideologies according to time, space, and
moral personhood. These may include personhood in terms of a nation, i.e., as a part of a
post-soviet country or as a part of an independent country, as the authors call it. They
construct this model on the idea that parental ideologies about languages have a considerable
influence on linguistic practices. According to this model of “chronotopes,” people’s
linguistic practices are defined by how they imagine being a “moral” unit of a certain
community. For instance, Kazakhstani people seek to become “patriots and multifaceted
moral people,” as the authors describe (p. 4). The method of exploring this topic in Central
Asian countries is an ethnographic study, which included “semi-structured interviews, casual
conversations, field notes, online data, and participant observation” (p. 5). From the results of
this study, the authors concluded that language ideologies and beliefs ought to be explored in

a more detailed and contextual way by analyzing the chronotopes.

Another study done by Amantay et al. (2017) have touched upon the revitalization
policy of Kazakh language and the parents’ ideologies on this matter. The results of this study
have shown that although all four participating families acknowledged the significance of the
Kazakh language and supported the idea of revitalization of the language, the linguistic
practices varied: some families did not use Kazakh language at all, while some had Kazakh

language as the only language in use (Amantay et al., 2017). The authors also concluded that
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some participants associated the Kazakh language with the culture and history, which they
connected with a deep and significant role of languages (Amantay et al., 2017). A separate
study on a similar topic by Valieva et al. (2019) explored the influence of three different
factors on their language usage practices: citizen’s beliefs, community practices, and
intervention practices (p. 862). They found that the influence of beliefs is higher than the
other two factors (Valieva et al., 2019). Additionally, the findings showed that the main
factors which identify these beliefs are if the language is widely spoken in society or is

necessary to use.

To conclude, the Kazakhstani context has separate studies done on the topics of
language ideologies and language policy, trilingual education policy, parental beliefs, and
family language policy. These studies help to lay the basis of background information on the
Kazakhization policies, trilingual education policy implementation and parents’ beliefs about
it, language ideologies and influencing factors. In summary, some parents are threatened by
the trilingual education policy because they fear that it will negatively affect the maintenance
of the Kazakh language. Some parents, on the other hand, support the trilingual education,
but believe it should be introduced gradually. Concerning the revitalization of the Kazakh
language, parents consider it important, but their linguistic practices are not always aligned
with it. Generally, parents seem to connect the Kazakh language with the culture and history
of the nation. Lastly, beliefs are found to be more influencing on the language use than

community and intervention practices.
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Methodology

This study aimed to explore the situation with FLPs on early trilingualism in the
Kazakhstani context and, more specifically, parental beliefs about the multilingual
development of children and the influencing factors. This chapter describes the methodology
guiding this research study. The chapter is organized into the following sections: (a) research
design, (b) research site, (c) research sample, (d) data collection tools, (e) data collection

procedures, (f) data analysis, (g) ethical issues, and (h) summary.

Research Design

The research approach was qualitative, which studies “things in their natural settings”
(Denzin & Lincoln, 2013, p.7). It was suitable for answering research questions because of its
exploratory and flexible nature (Dérnyei, 2007). A qualitative research design is also a good
fit because this study focuses on the beliefs of the parents, and beliefs cannot be easily
quantified. These beliefs of the parents may vary, and the variables of this research are thus
ambiguous, which makes the qualitative approach the best start (Creswell, 2012). The
approach allows a researcher to “explore a problem and develop a detailed understanding of a
central phenomenon” (Creswell, 2012, p. 16). Since the fields of FLP and parents’ beliefs
about children’s multilingual development lack research in Kazakhstan, it is important to
explore in-depth the current issues in these fields and deduce the thematic directions for

establishing the research foundation for this particular context.

Research Site

The research was conducted in three cities in Kazakhstan — Almaty, Astana, and
Kokshetau. The selected locations were suitable for finding families who practice FLP as
these cities are urban areas in Kazakhstan, where families who might practice trilingualism

live. Additionally, as this research uses interviews as a research tool, the research site was
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chosen by the geographical locations available for the researcher, for the feasibility of face-

to-face interview choice for the participants.

Research Sample

The chosen population for this research was parents who currently practice any FLP
for children’s early trilingualism. In other words, families, where young children are
learning three languages (Kazakh, Russian, and English) or where parents are at least
attempting to establish an early trilingual development for their children, are the research
sample of this study. Therefore, the sampling strategy used in this study was purposeful
sampling, when “researchers intentionally select individuals and sites to learn or understand
the central phenomenon” (Creswell, 2012, p.206). This strategy was suitable because the
research population is specific and cannot be positioned or detected by larger-scale groups in
society. The sampling strategy was criterion sampling, which allows the researcher to recruit
participants “who meet some specific predetermined criteria” (Dornyei, 2007, p. 128). There
were two main criteria for the recruitment: 1) the participants’ child(-ren) should be at least
trilingual (Kazakh, Russian, and English), and 2) this trilingualism should be purposefully
obtained. The participants were recruited by asking several questions to ensure they satisfy
these two criteria, via different feasible informational channels (social networks and chats
with parents). According to Dornyei (2007), the sufficient number of participants for the
qualitative study would be from 6 to 10. For this study, 7 participants were found and

recruited.

Data Collection Tools

There were two data collection instruments in this research: written narratives and
interviews. The written narratives were obtained in the form of participants’ linguistic
biographies or autobiographies, which are defined by Pavlenko (2007) as “life histories that

focus on the languages of the speaker and discuss how and why these languages were
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acquired, used, or abandoned” (p. 165). The participants were expected to write a narrative
based on the guiding questions the researcher provides (see Appendix A). These guiding
questions included some background questions as well as questions about general linguistic
beliefs and practices. This instrument focused on “exploring the experiences of the
individual” (Creswell, 2012, p. 507) and helped to get “the participants' own descriptions and
interpretations of events and behaviour” (Dornyei, 2007, p.157). This helped the researcher to
gather preliminary information about the participants and their language beliefs and practices.

This step also allowed for conducting more narrowly focused interviews later on.

The second data collection instrument was a semi-structured interview (Dornyei,
2007), as the topic required a data tool that is flexible and open to discussions (see Appendix
B). More precisely, a semi-structured interview consisted of questions and probes prepared
beforehand but did not limit the interviewer if additional questions arise (Dornyei, 2007). The
interview was conducted either online or face-to-face, depending on the convenience of the
participants. The interview protocol contained 10-14 questions and lasted approximately 30-
60 minutes. This sequence of instruments allowed the researcher to gather deeper information

about the participating families’ linguistic beliefs and practices.

Data Collection Procedures

The data collection procedure started at the end of November after the approval of the
GSE Ethics Committee and lasted till January 23rd. First, the recruited participants were
provided with information about this research. They were asked to sign the informed consent
form (Appendix C), which included information on the purpose of the study, what is expected
from the participants, the degree of confidentiality, and the possible risks of the research
process to the participants (Dornyei, 2007). Then, the participants were asked to write a
narrative about their and their children’s linguistic experiences based on the guiding

questions. The researcher sent to them the list of guiding questions (see Appendix A)
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electronically (either via WhatsApp or email). They were notified that the questions include
hints and examples in brackets or italics. The researcher explained to them what they need to
do, and that the researcher is available to support their writing process via messengers. This
step helped to obtain general background information about them and preliminary
information about their linguistic experiences (Pavlenko, 2007). Participants were given one
week to write their narratives so that they could have an extended time for thinking and
describing their experiences. After that, the researcher used the written narratives for
preparing and adapting the interview (using probes) to maximize the resourcefulness of the
interview answers. Secondly, the researcher conducted interviews with parents to obtain more
in-depth information on the parents’ beliefs about multilingual development, background and
contextual factors behind these beliefs, and language practices in the family to construct the
overall picture of the FLP on early trilingualism. After gaining consent from the participants,
the interviews were audio-recorded either via a suitable app (Zoom and WhatsApp) online or

a voice recorder in the event of face-to-face interviews.

Data Analysis

The data analysis was based on the six steps of thematic analysis of the qualitative
data by Braun and Clarke (2006), which consists of six phases, which will be described

below.

Phase 1: Familiarizing with the Data

This phase is based on one of the most important aspects of data analysis: becoming
acquainted with the collected data. Immersion in the data was done by actively reading and
searching for meanings and general patterns. Before starting the coding process, it was
important to read through the collected data at least once to find potential patterns and ideas.

This phase was critical and could not be skipped because it laid the foundation for the data
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analysis as a whole. For this purpose, the researcher transcribed all the data and read through

it to get familiar with it.

Phase 2: Generating Initial Codes

After getting acquainted with the data, this phase of analysis focused on the
generation of initial codes from it. These initial codes determined the interesting data patterns
and features that were further evaluated meaningfully. This phase helped to organize the data
into meaningful groups and patterns. Coding could be done manually or using software, and

this study used NVivo software to generate codes.

Phase 3: Searching for Themes

This phase moved the analysis from initial codes to identifying potential themes. The
codes generated in the last phase were now organized into potential themes and were grouped
within the identified themes. To categorize the codes, visual representation in the forms of a

table and mind map was used (see Appendix D and Table 1).

Phase 4: Reviewing Themes

Phase 4 focuses on refining the candidate themes that were identified in the previous
phase. This included reviewing the codes grouped in each of the potential themes to ensure
that data within themes cohere meaningfully together and that the distinctions between
themes are clear and identifiable. For this purpose, the researcher reviewed the coded data

extracts and checked them for a coherent pattern.

Phase 5: Defining and Naming Themes

The fifth phase includes defining and refining the themes that emerged in the last
phase. This entails determining the essence of each theme and the data it included. In this

phase, the researcher performed a detailed analysis of each theme to identify the story it tells
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and how it fits into the overall story. The sub-themes were also identified to help organize the

large and complex themes.

Phase 6: Producing the Report

During this last phase, it is crucial to consider the structure of the report and to ensure
that it is well organized to present the themes coherently. For this purpose, the researcher

discussed each theme in its section with the relevant data extracts to illustrate the key points.

Ethical Issues

The participants’ confidentiality was kept throughout the research. During the data
collection, the participants were assigned pseudonyms and these pseudonyms were used in
the data analysis and report. The research results and the conclusion were checked for the
elements which might identify the participants to the readers (D6rnyei, 2007). Any specific
and detailed information which might give a hint for recognizing this family was not included
in the study results. There may be a risk of breaching the confidentiality of the participants
due to audio recordings’ storage after the research has been done. Therefore, firstly, the data
was secured with a password through a zip archive, and secondly, will be stored only for one
year for further possible research purposes. Also, the data is stored in a password-protected

device to ensure no access to the data to anyone except the researcher.

There were no significant risks associated with the research for the participants. By
adhering to all ethical procedures and guidelines, the minor risks connected with maintaining
the participants' confidentiality were managed. However, as this research includes an
exploration of personal practices and beliefs, it involved ethical issues which needed to be
addressed (Dornyei, 2007). More precisely, the interview included questions about family as
in their linguistic practices and unconscious language ideologies. These queries may be

sensitive to some people because language beliefs are closely related to the personal beliefs
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of people, interpersonal relations, traditions, and other possibly sensitive topics. Thus, it was
important to minimize the risk of making the participants uncomfortable. For that,
participants were informed that their participation in the research is fully voluntary and that if
they wish to withdraw from the research, they may do so at any stage of the process.
Additionally, the researcher ensured that the participants know that they do not have to
answer all questions and may refrain from answering questions that they find sensitive. The
semi-structured type of interview allowed the researcher to skip some questions if the
participant wanted to skip them. As Dérnyei (2007) claims, the research shall, first of all,
consider the need to protect participants from any physical or mental harm which may occur

as a result of participation in the research.

Summary

This chapter has discussed the research design, participants and research site, data
collection instruments and procedures, data analysis process, and ethical considerations of the
research. The research is qualitative with written narratives and interviews as data collection
instruments. Since the collected data was large and deep, the approach to the analysis was
chosen to be a six-step qualitative data analysis as described in Creswell (2012). The findings

and discussion gained from the analysis were reported in the next sections.
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Findings
This study aimed to explore the family language policies for early trilingualism from
the perspective of the parent’s beliefs about the multilingual development of their children.

For this purpose, the following research questions were used:

1. What are the beliefs of parents about their children’s multilingual development?

a. What are the factors that shape these beliefs?

2. How do the beliefs of the participating parents about multilingualism shape their family

language policy (i.e., the linguistic practices of a family)?

The previous chapter described the methodology of this study, including the research
design, instruments, and procedures. This chapter focuses on the findings of the study. The
findings are organized correspondingly with the themes extracted from the data, and Table 1
below presents the themes and subthemes which were identified from the data. The chapter is

organized into several sections which group the themes as presented in the table.

Table 1

The visual representation of the themes

Theme Subtheme

Beliefs of parents about the multilingual development of their children (RQ1).

General beliefs about multilingual
development

Advantages of multilingualism
Benefits for uprbinging
o Other positive beliefs

Parents’ positive beliefs about multilingual
development

Difficulties of multilingual development
Parents' concerns associated with
multilingual development

Parents’ negative beliefs about multilingual
development
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Factors that shape the beliefs of parents about multilingual development (RQ1a).

Political factors

Economic factors

Family and society-related factors

Environmental factors

Individual factors

o

O O O O (@)

o O

O O O O O

The Soviet influence
The shift since Independence
The trilingual education policy as a motivator

Job and educational opportunities
Globalization

The Influence of the Nuclear Family

The influence of Extended family

The Influence of Child’s Social Interactions.
The influence of Society

The influence of the internet and media
Cultural context

Personal interest

Influence of educational experience
Attitudes toward the Kazakh language
Attitudes toward the Russian language
Attitudes toward the English language

Linguistic practices in a family shaped by beliefs and factors (RQ2)

The Kazakh language practices

The Russian language practices

The English language practices

Beliefs of Parents about the Multilingual Development of their Children

The findings in this section are organized around three main directions, which were

then organized into subsections: general, positive, and negative parental beliefs about the

multilingual development of children.

General Beliefs about Multilingual Development

The first theme captures the parents’ general understanding of multilingualism and

multilingual development. This theme is presented first as it is important to understand how
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the parents understand these concepts before presenting their positive and negative beliefs

about multilingual development.

A common view amongst participants was that multilingual development refers to
obtaining speaking competence in several languages. While one participant stated that
multilingualism is using several languages in daily life, the other touched upon the degree of
competence needed for multilingual development: “Speaking well and expressing opinions in

these languages is multilingualism, in my opinion” (Participant 1, November 30, 2022).

The analysis identified different opinions about the number of languages in which
linguistic development can be considered multilingual. Three of interviewed participants
reported that multilingual development starts with four and more languages mastered.
Another three respondents think that developing three or more languages is considered
multilingual development. Only one parent indicated that two or more languages are enough

for the person to develop as a multilingual.

These two extracts show that participating parents do not consider themselves to be
multilingual because they know only two or three languages respectively: “No, I don't think
so, because I only know two languages in real life. I do not consider myself multilingual.”
(Participant 3, December 3, 2022); “I don’t [consider myself multilingual]. I speak only three
languages fluently.” (Participant 6, January 15, 2023). These beliefs are important in
exploring how parents’ beliefs about the multilingual development of their children may have

some connections with how they perceive themselves in terms of multilingualism.

Only one parent of those interviewed reported that she considers multilingualism and
multilingual development to be different in essence. She claimed that multilingualism is
about the person’s talent to learn languages: “Well, this is when a person simply, you know,

has such a talent, when he grasps many languages on the fly, he can calmly speak on them.
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Well, some kind of innate inclinations in a person.” (Participant 4, December 24, 2022).
Meanwhile, multilingual development, according to her, is purposeful learning of several
languages:
Multilingual development is when the goal is already purposefully set in the family, or
the child must develop knowledge of several languages. And this is how | differentiate
them [multilingualism and multilingual development]. That is, here, in the first case, it
comes from external motivation. That is, parents or the environment motivate a person

[to learn languages]. And in the second case, it is internal, from within a person, that a
desire is obtained (Participant 4, December 24, 2022).

The last but equally important finding is obtained from the answers of one parent
about the typology of multilingual development. To be precise, Participant 5 indicated that
multilingual development is not only about individuals, but it is also about families,
countries, or communities:

Multilingual development, | understand, is the development of languages in one

person's life, I would say so, so it's maybe not one person but the family too. So, in the

country, for some communities, multilingual development is not just about the person

but to look narrowly, 1 would say that person develops languages with the help of the

environment so, it's all interconnected. (Participant 5, January 12, 2023).

This section presented the general beliefs of the participants, which could not be
classified as either positive or negative beliefs. Overall, it included parents’ definitions of
multilingual development, the appropriate number of languages needed for multilingualism,
as perceived by parents, and other related beliefs. The study shows that parents display a
limited understanding of multilingual development and hold the view that multilingual

development starts with mastering at least three languages.

Parents’ Positive Beliefs about Multilingual Development
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This theme includes the positive aspects of multilingual development that parents
revealed. The beliefs about multilingual development were largely positive in most of the
participants’ answers. Mainly, these beliefs could be categorized into the following
subthemes: advantages of multilingualism, beneficial effects of bringing up children, and

other positive beliefs.

Advantages of multilingualism. The majority of codes from the interview data were
associated with this subtheme, as can be described as advantages, benefits, or gains that
children can obtain from multilingual development. Generally, most of the parents reported
similar views describing the advantages of multilingual development. They used such
descriptions as “it will benefit them [children] in the long run”, “there are only benefits”, and
“there are way more beneficial effects than harmful ones”. One parent thinks that

multilingual development will generally help children in their lives.

Five parents highlighted some economic advantages associated with multilingual
development. For instance, some of them believe that multilingual development positively
influences the education of their children, although participants’ opinions varied. For
instance, one parent thinks that multilingual development helps children in school. Another
two parents believe that it is advantageous in terms of the resources available for children in
different languages:

For example, it is related to his studies or projects, or if he participates in some

research, it often requires a comprehensive search for information. Therefore, he

knows three languages and can get information related to his project in each language.
I think this is useful. (Participant 3, December 3, 2022).

Another economic advantage of multilingual development that parents reported is job-
related advantages. One parent thinks that it is beneficial for working with various

documentation. Two other parents indicated that multilingual development may be
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advantageous during and for work: “Well, firstly, this is beneficial in professional activity, |
think, because in the future they will work as specialists somewhere.” (Participant 7, January
23, 2023). This extract shows how one parent believes that multilingual development is

beneficial for children as future professionals or specialists.

The majority of parents also have indicated the social advantages of multilingual
development of children. For example, three parents highlighted the benefit of multilingual
development for opening opportunities to travel or even live abroad.

In short, with Google, you can even travel with a translator to help, you can live

anywhere with it. But still, when you know the language, it's completely different.

That is why we are now in a century when, thanks to the Internet, everything is

available. Here, it seems to me, if a person is multilingual, then this is really cool.
(Participant 2, December 1, 2022).

This extract illustrates how a parent values the advantage of multilingual development
for being able to travel and use the languages you know fully. Another social advantage that
was found in the data is communication. This group of opinions includes mostly
communication and relationships with different people — relatives, society, and people from
other countries. Several parents believe that it is important to know languages and to be

multilingual to be in good relationships with other people.

One interesting discovery about the benefits of multilingual development is that some
parents associate multilingualism with freedom. This included different types of freedom.
One parent has indicated that multilingual development gives freedom of communication and
“geographic freedom”. She thinks that freedom of communication consecutively brings
freedom of education and learning: “Well, first of all, it is freedom of communication. And
that is freedom of learning. That is, you can choose what language you want to study in.”

(Participant 2, December 1, 2022). Another parent agrees with this opinion, as she also claims
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that multilingual development gives freedom of choice when using educational materials and
literature. In other words, both these parents associate multilingual development with the

freedom of learning.

Benefits for upbringing. Apart from the advantages that multilingual development
can bring to the lives of children, parents also discussed some positive effects of multilingual
development on the personality and general upbringing of their children. Overall, all parents
answered this question differently, even though they all agreed that there are beneficial
effects on the way a child grows up as an individual. One parent believes that multilingual
development promotes personal growth and increases self-confidence: “A person who can
freely convey his thoughts and understand others, without the use of outside translators, has a
great advantage, such as ... inner self-confidence.” (Participant 4, December 24, 2022). As
she claims, this beneficial effect is obtained when competence in those languages is good
enough to not need translators. Another parent mentioned that multilingual development
positively impacts the thinking ways of a child: “Learning in three languages fosters a sense
of inner and external unity by forcing you to think in three distinct ways.” (Participant 1,
November 30, 2022). Participant 7 has a similar opinion: she thinks that multilingual
development widens the horizons of a child, and not only at the local level but also at the
global, international level (January 23, 2023). However, she takes responsibility for these
effects, claiming that it will be a positive effect only if she “chooses the appropriate content”
that her children get. Meanwhile, another parent noticed that her child illustrates two positive
effects of growing up with three languages in his repertoire: a good memory and better

speaking skills.

Other positive beliefs. Several parents expressed some generally positive beliefs

about multilingual development. All three of them agreed upon the point that all languages in
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a multilingual repertoire are important both for themselves and their children. One of the
parents even affirmed that this is how perfect multilingualism should be:
I see this equal importance [of languages] and | see this perfect multilingualism is
how it should be. So, see the concept that should be in our minds, and everyone’s

minds in a multilingual country. So, everyone should think so. (Participant 5, January
12, 2023).

Another small but still very important observation that one parent expressed is that
kids acquire languages better than adults. She compared it to the property of the sponge to
absorb water: “Since I understand that a child in her childhood is like a sponge, absorbs
everything and learns much faster than an adult.” (Participant 4, December 24, 2022). This
belief was expressed in the context of this parent’s decision on the early introduction of

different languages into the repertoire of her child.

This theme included the positive parental beliefs about multilingual development,
which illustrates that parents are generally positively inclined towards the multilingual
development of their children. Mainly this was shown by the statements about the beneficial
effects on upbringing such as personal growth, increased self-confidence, and development of
different thinking ways, and claims about the advantages of multilingualism in fields such as

education, job, and literature.

Parents’ Negative Beliefs about Multilingual Development

Difficulties of Multilingual Development. The first difficulty upon which several
parents agreed is the unwillingness of a child to speak the Kazakh language in particular. As
they state, their children do not express a desire to use the Kazakh language in their daily
lives, even though some of these children go to the Kazakh Medium of Instruction schools.
This matter was further probed to understand the reasons underlying this ‘unwillingness to

speak the Kazakh language’, and parents were asked the reasons why they think it is
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happening with their children. Two parents reported that they believe that this unwillingness

is the result of a too-late introduction to the Kazakh language to their children’s repertoire:
For example, we spoke Russian all the time. And now we are trying to introduce him
to the Kazakh language. But, of course, he has some resistance. He tells me “I don't
need Kazakhstanchik” (meaning that I don’t need Kazakh language). That is, if there
is resistance [towards the Kazakh language]. And if [I introduced Kazakh] from birth?

Or if he heard spoken Kazakh language from birth, it would be much easier.
(Participant 2, December 1, 2022).

In this extract, a parent talked about her 4-year-old son, who does not want any Kazakh
language in their conversations. This, as a parent explains, is a strong resistance to using and
learning the Kazakh language which was created because they did not introduce the Kazakh
language earlier. As they explained, they have mainly relied on the school for the
introduction of the Kazakh language into the repertoire of their children because they do not
often speak Kazakh themselves. However, with two of the elder children, this family has used
private tutoring classes in the Kazakh language to support learning in school. So, the
youngest child started learning the Kazakh language only in kindergarten, which the parents
believe was a bit late for the introduction of the Kazakh language. Another parent also talked
about the importance of the introduction time in her own experience, as she describes how
her first-born child has difficulties with the Kazakh language in comparison to her second-

born child, who learns and uses Kazakh much easier because of the early introduction.

Another difficulty of multilingual development at an early age that one respondent
mentioned is the absence of the English language in the linguistic environment in our
country. She says that her child can practice and use Kazakh and Russian languages freely,
but when it comes to the English language, there are no people who speak English around
them. Another parent mentioned the same difficulty but about the Kazakh language exposure.

As this participant claims, in their environment, there is not much Kazakh language used,
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which makes it more difficult to learn and practice. This family is from Kokshetau, a city in
the northern part of Kazakhstan. As the participant describes, the majority of the people
living here have the Russian language as their first language. This may relate to the historical
background of Kazakhstan being a part of the USSR and the degree to which different parts

of Kazakhstan were under the influence of the Russification policies.

Generally, a couple of parents expressed their opinion that raising kids multilingually
is a difficult process overall for the children, especially in the very beginning. One parent was
worried that learning different subjects in different languages in school may be overwhelming
for young children. Furthermore, one participant believes that the internet makes it even more
difficult to raise children multilingually because the internet influences children’s linguistic
exposure and practice a lot.

But still, this Internet addiction in children goes too far. And so, the Russian language

is being introduced more, the language is being introduced faster. Well, no matter how

we try, of course, to speak to them in Kazakh... well, at least the elders speak. But the

younger ones, of course, are already more difficult to remake, because this is all the
same content, it already has a very strong influence. (Participant 7, January 23, 2023).

The internet was revealed to be a very strong influence according to the data, for example, the
extract above shows how this parent struggles to encourage their kids to speak the Kazakh
language because the dominant language of the content they consume on the internet happens
to be Russian. The other parts of the data from all the parents also illustrated a big impact

from the internet, but this is discussed in a separate section below — the Internet or content.

Overall, the surprising revelation from the data was that many parents highlighted
how the internet hugely affects the linguistic repertoires of their children. While some parents

discussed the positive usage of the internet, such as catching up on new words in the English



PARENTS' BELIEFS ABOUT MULTILINGUAL DEVELOPMENT 53

language, others expressed their worries about how the Kazakh language gets suppressed by

the abundance of the Russian language in the content the children consume on the internet.

Parents' concerns associated with multilingual development. Several parents
expressed their worries about the risks of raising children multilingually. Two respondents
expressed their concerns about a child’s speech development as a result of introducing
multiple languages simultaneously in early childhood. One parent reported that her child had
a slight speech development delay because of exposure to several languages at the same time.

Our doctor, the speech therapist, said that it was because of these differences, the

difference between home and kindergarten and he recommended to switch

kindergarten in order to know that our child could speak one language. (Participant 6,
January 15, 2023).

However, as this parent shared, they continued raising their child multilingually, and
his speech started developing normally in a couple of years. The other parent did not report
any specific issues with her child's speech development, but she reported that earlier she was
concerned that multilingual development could lead to confusion or delay in language
acquisition, but then she understood that it is just a ‘myth’:

| thought that maybe it will be better to speak only Russian or only Kazakh, at least

for their first three-four years because | thought that it will be better for their speech

development. After all, we have this stereotype that if a kid starts to learn, like three
or four languages at once, it will be very harmful to their speech development, right?

But it is a stereotype, it's a myth. So, then | realized that it is not true, that it's wrong.

So now | can talk about the benefits of raising multilingual kids. So that is why I'm

doing everything I can do. (Participant 1, November 30, 2022).

One parent also expressed fears about the potential loss of the Kazakh national
identity and language as a result of multilingual development. This parent felt that exposing
her child to multiple languages would diminish his connection to his national identity and

culture:
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And today it worries me very much that these [Kazakh] traditions may end on us,
those who do not know the Kazakh language well. Therefore, it is simply necessary
for our nation... And now, at the moment, | understand that anyway, it is more
important to preserve the Kazakh language, to know and teach it to your children. It's
necessary, it's crucial. Otherwise, it seems to me, you can lose your nation.
(Participant 2, December 1, 2022).

Especially in our context, she highlights, the Kazakh language may be in a diminished
position in comparison with the Russian language since their children are exposed to the

Russian language much more than they are to the Kazakh language.

Finally, one participant expressed concerns about the potential risk of mixing
languages during the process of multilingual development. This parent was worried that her
child might not be able to separate or distinguish between different languages, leading to
confusion and difficulties in communication. This is seen as a risk for her young child
because she thinks that mixing languages is not a good thing: “It makes me sad because we
need to speak clearly one language at a time.” (Participant 6, January 15, 2023). In this
extract, she talked about her own ‘mixing of languages’, which she is afraid will be the same

for her child because of the exposure to all three languages at the same time.

To sum up, it was identified that some parents hold concerns about potential risks
associated with multilingual development: speech development delay, loss of national

identity, and mixing languages.

Factors Shaping Parents’ Beliefs about Multilingual Development

This section focuses on the influencing factors which shape parents’ beliefs about
multilingual development. The section is organized by five main themes reported in
subsequent subsections: political factors, family-related factors, linguistic entrepreneurship

and economic factors, and individual factors.
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Political Factors

This theme is based on the information about political events and contexts that these
parents experienced, and which influenced their beliefs. This includes three subthemes: (1)
the Soviet influence; (2) the shift since independence; (3) the trilingual education policy as a
motivator. These three units were categorized as political factors because they describe

political decisions that the governments made, and that affected parents’ beliefs.

The Soviet Influence. Several parents have mentioned the USSR and the historical
background of Kazakhstan in the USSR while talking about the factors which shaped their
beliefs. Three of the parents reported that their childhood was in ‘USSR times’ and their
beliefs have a connection to their linguistic practices of the time. Two of them claimed that
while being a part of the USSR, the Russian language was prevalent in their day-to-day lives
more than the Kazakh language was. Mainly they touched upon this when talking about why
they used Russian more in their childhoods. Another parent described the influence of the
USSR on the literature which was available for education:

Now, before independence, as you know, we studied only Russian textbooks. We paid

a lot of attention to the Russian language. There was not much literature in the

Kazakh language. We had to read it translating it from Russian. Therefore, there was

no great need for textbooks in the Kazakh language. (Participant 3, December 3,
2022).

In this extract, the participant discusses how there was no literature available in the
Kazakh language, and because of this, they had to study the literature in the Russian
language. She brought this up when she described how she needed literature in the Russian
language for advancing her education level, for which it was necessary to start learning and
using the Russian language. Similarly, another parent also described how she felt like in the

post-Soviet years when the society largely welcomed Russian-speaking people. She says: “As
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a child, 1 used Russian as a tool to communicate with strangers. There was a belief in our
school that it is better to speak Russian because everyone would be happy to answer your
questions. How silly I was!” (Participant 6, January 15, 2023). This comment demonstrates
her Russian-favoring beliefs from her childhood. The participant also shared that her friends
also favored the Russian language and tried to persuade her to go to the Russian medium of

instruction school with them. All of this made her think that the Russian language was better.

In summary, this section has shown the data that connected the parents’ beliefs to the
Soviet influence. This included the availability of the literature only in the Russian language,
which resulted in the necessity of the Russian language to advance education levels.
Additionally, this section described how the Soviet Union affected the beliefs about the
prestige of the Russian language, which one participant highlighted by describing her

childhood beliefs.

The Shift since Independence. Only a few parents connected their linguistic beliefs
with the gaining of the Independence of Kazakhstan and with the Kazakhization policies. One
parent referred back to their family’s past, indicating that her father needed to start using the
Kazakh language more rather than the Russian language that he went to school with.

| was born back in 1987 when our country was still part of the USSR. The Union

broke apart when | was only 4 years old, but nevertheless, the echoes of time

remained in places audible. ... At home, we adhered to the rule that we need to speak

in Kazakh. ... My father graduated from a Russian school, but he, as a Kazakh, still

needed to switch to his native language. (Participant 4, December 24, 2022).

She mentioned it when explaining the reasons why their family had a Kazakh-
language-only policy at home. Also, she mentioned that she was a little child when the USSR
dissolution happened, so this practice of enforcing the Kazakh language in a family happened

around gaining Independence years. Another parent did not refer to the past, instead, she
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mentioned noticing a pattern of ‘Kazakhization’ happening in society nowadays. She
connects it with the realization of the importance of the Kazakh language against the
background of the prevalence of the Russian language in our society, especially on the issue
of mixing Russian and Kazakh languages: “Russian is becoming a mixing language with
Kazakh. Frankly, | speak both Kazakh and Russian at the same time and it really makes me
sad. Unfortunately, | do it unconsciously. But I’'m working on it.”” (Participant 6, January 15,
2023). The mixing of these languages is seen as a negative practice by that parent about the
Kazakh language since she mainly refers to the Kazakh language practices. She reported that
now she tries to speak Kazakh with strangers and in all possible interactions within society:
“But Kazakh will always be in the first place. Now | try to speak Kazakh with strangers. For
instance, when | get into a taxi, | say hello in Kazakh. When I go to restaurants, | ask for a
menu, bill, etc. in Kazakh. ... I have a blog on Instagram, and I sometimes try to write things

in Kazakh only” (Participant 6, January 15, 2023).

To sum up, this section reported the findings on some parental beliefs being changed
since Kazakhstan gained independence and a pattern of Kazakhization happening in society.
One parent noted that mixing Kazakh and Russian languages is negative, thus they are

making efforts to speak more Kazakh in everyday interactions.

The Trilingual Education Policy as a Motivator. Almost all of the participants
mentioned the influence that the trilingual education policy had either on their beliefs or on
their decisions regarding the linguistic practices of their children. This had been discussed by
participants mainly as a political reform that made them think about their linguistic practices
in a family. In other words, not the addition of the English language to the education policy
has a major influence on the beliefs of the participating parents, but the state-level reform’s

ideology of the trinity of languages.
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The majority of participants reported the positive influence of the policy on their
lives. Two of them claimed that the introduction of this policy acted as a motivator: to make
children learn three languages for one parent and to learn the Kazakh language for another
parent. They both see the long-term benefits of the policy. Another parent believes that this
policy gives an ‘ocean of opportunities’ and she reported that she already sees positive results
from her older children. However, she also noted that the policy would even be better if it
would start from a very young age. She suggests “more engaging and interesting cartoons in
three languages for the youngest children” for it to work for the youngest too (Participant 2,
December 1, 2022). Another participant’s opinion differs in that matter - she thinks that even
though trilingualism is a demand of modern times, “it is better to teach young people another
language after they have mastered their own language” (Participant 3, December 3, 2022).
Lastly, one parent mentioned how this trilingual education policy directly affected her beliefs
about the multilingual development of her children.

The awareness of this policy gives the direction of bilingualism which I consider very

helpful for our brain and social prosperity. When the first child was born, there was

not so much attention from the government, maybe. As | understood, | didn't realize
the seriousness maybe, but when, after four years | saw this policy and | just realized

that it was so important for living in the country. So, this influenced my decision too.
(Participant 5, January 12, 2023).

This extract illustrates how this parent connects her decision on their family language
policy with the introduction of a trilingual education policy. She compared the experiences
she had with the first child to the beliefs she obtained with the introduction of the trilingual
education policy and decided that it was a positive influence that helped her with the

linguistic decisions with a second child.

Economic Factors
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This section includes factors related to the economy, or in other words, to linguistic
entrepreneurship. Linguistic entreprencurship is “an act of aligning with the moral imperative
to strategically exploit language-related resources for enhancing one’s worth in the world”
(De Costa, Park, & Wee, 2016, p.1). This theme will cover all the beliefs which were
connected to languages being a resource for economic or entrepreneurial advancement. In
other words, when language learning is motivated by a job, education, or other economic

factors such as being competitive in a globalized world.

Job and educational opportunities. The data provided some insights into the
influence of job opportunities on parental beliefs about multilingual development. In one
parent’s case, the desire to apply for a job in an international organization where English
proficiency is required has motivated them to learn the language:

| hope to apply for a job in an international organization where | could practice my

English. ... regarding the importance of English, maybe the opportunities that will

emerge in my future have influenced my learning English. And yeah, so my

motivation here is also instrumental. (Participant 1, November 30, 2022).

This excerpt, as the participant also points out, illustrates the practical reasons why
they choose to learn the language. Similarly, the English proficiency of another parent is
believed to be crucial to their ability to pursue higher education and improve employment
opportunities. It is also the current primary means of communication at her employment. This
shows how their motivation and opinions about the languages that are essential in life are
influenced by their chances of employment, which in turn affects their career prospects.
Another parent added that the work requirements could force families to learn a specific
language. She reports from her experience that Kazakh families learn Russian when working

in places where Russian is the main language: “Even if they are a Kazakh family, I guess
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[they speak Russian] because they work in the places where Russian is in the first place.”

(Participant 6, January 15, 2023).

This section highlights the practical aspect of learning a language that can increase job
opportunities. It is evident that job prospects play a crucial role in parental beliefs, as they
acknowledge the importance of learning a language that can enhance their career prospects.
Thus, these findings suggest that the instrumental motivation behind learning a language is

more pronounced when it comes to job opportunities.

Globalization. The globalized world has also had some impact on parental beliefs.
One respondent emphasized the need to be mobile, global, and adaptable to trends for future
success. Consecutively, she believes that multilingual development is a necessity in the
modern globalized world. According to her, English is the primary language to emphasize
and learn, as it is necessary for comfortable travel, communication, and feeling at ease in a

globalized world:

Well, English, of course, is the first language we focus on because | now adhere to the
policy that the earth was created for humanity, for every person, and | instill this view
in it that it should not be tied to Kazakhstan, not even to our mainland, but she must
be a person of the whole planet. Therefore, to travel freely, communicate, and feel
comfortable, she must know English, as it is now in the first place. (Participant 4,
December 24, 2022).

Another parent stresses the value of studying English as a first foreign language
because it can lead to new opportunities and horizons. One more parent points out that
learning English is essential for studying and exploring the world. All three parents place a
high priority on English as a crucial language for their kids' multilingual development,
highlighting the significance of this language over the world. They see it as a tool that will

enable their kids to adapt better and succeed in the globalized world. According to these
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parents, knowing English well is valuable and can provide one an advantage in many areas of

life.
Family and Society-Related Factors

This theme included all the family and society-related factors to a child’s multilingual
development. This theme is divided into four subthemes: the influence of the nuclear family,
the influence of the extended family, the influence of the child’s social interactions, and the

influence of society.

The Influence of the Nuclear Family. This sub-theme presents findings that were
connected with the nuclear family, including the parents and siblings or any other family
members who live together in one household. One of the most significant factors shared by
one of the participants was the strong ideological view of the father towards the Kazakh
language, which led to the internalization of the belief that the Kazakh language is necessary
for Kazakh people to know:

Because my father had a very powerful model sense towards the Kazakh language, it

came, this attitude came to me. And that's why I just feel that | am Kazakh. We are

Kazakhs, and | feel it in my blood, (giggles) that we should speak it because it's our

native language. (Participant 1, November 30, 2022).

Similarly, several participants reported that their parents’ emphasis on how the
Kazakh language is important played a significant role in shaping their attitude towards the
language, making them value the Kazakh language more consciously. Findings also showed
that the language that is spoken in the family during childhood influences the participants’
linguistic identities, as seen in the case of participants whose mothers spoke only Kazakh in
their childhood, leading to the family speaking only Kazakh. Thus, despite speaking Russian
as their primary language in day-to-day life, most participants consider the Kazakh language

as their native language.
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The Influence of Extended Family. The influence of extended family, particularly
grandparents, was found to be a significant factor in shaping the language attitudes and
practices of several participants. The majority of these participants indicated that their
grandparents always spoke the Kazakh language, which had a considerable impact on the
presence of the Kazakh language in their lives. As one participant commented: “When I went

to visit my grandparents, we spoke only Kazakh.” (Participant 7, January 23, 2023).

This influence can play a crucial role in the preservation of the Kazakh language in
families, as grandparents often serve as the custodians of cultural traditions and values.
Moreover, the study also revealed that one participant spoke Kazakh only in her earliest
childhood because she lived with their grandmother: “Until the age of 4, | spoke only
Kazakh, because I grew up with my granny in a Kazakh village.” (Participant 2, December 1,
2022). Despite speaking Russian as their primary language from the age of four, the
participant still considers Kazakh their mother tongue and values the language respectively.
Another participant also highlighted the influence the grandparents had on her beliefs:

Regarding the Kazakh language certainly, it's relatives who influenced the most

because my parents and my husband's parents are always talking about the importance

of the Kazakh language. Maybe, if we didn't have this constant talk, maybe | wouldn't
have realized the importance of Kazakh because I've always like been super practical.

Like, I have to confess, I did say like, things like “Oh, I'm not going to use it. I'm not

going to need it in the future because we use Russian now. And maybe we will move

abroad then we don't really need Kazakh”. Right, but yeah, I have to confess I did say

that. It's a shame, | know. But now, the situation is like vice versa. | recognize the

importance of Kazakh now. (Participant 1, November 30, 2022).

She expressed the way grandparents in a family influenced her beliefs directly in this
extract. As mentioned above, grandparents sometimes may play a crucial role in defining
attitudes towards languages, especially about the culture and nation. As one parent even

mentioned, her kids speak Kazakh mostly with their grandparents and have no other sources
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of the practice of everyday Kazakh: “My children mostly speak Kazakh to their grandparents
... and like some relatives, but regarding like this informal talk to their peers and close
friends, like they have no one to talk to in Kazakh.” (Participant 1, November 30, 2022). The
other parents also discussed how the recognition of the importance of the Kazakh language
was a result of the grandparents in the family highlighting it all the time. These findings
demonstrate the importance of the extended family, particularly grandparents, in transmitting

and preserving language and culture across generations.

The Influence of Child’s Social Interactions. Some findings showed that parents'
beliefs might be significantly influenced by their children's social interactions. Parents
frequently adjust their opinions in order to better suit their children's needs and their friends'
relationships. This is demonstrated by the way parents see their Kids interact with their peers
in particular languages, causing them to think that these languages are crucial for their child's
development. For instance, one parent saw her child messaging friends in English, which
made her aware of the language's status for her child, which in turn convinced her she needs
to pay close attention to the development of the English language. She added that her son
values learning Kazakh because of his classmates and teacher:

And for my younger child, my son, Kazakh is more important. And | see that he uses

it with his teacher. | see that the teacher influences this a lot. Because he likes the

teacher, he always tells me about the teacher, what the teacher told, what the teacher
showed ... it's so important for the peers of my son, they are Kazakh speakers and
they are Kazakh by ethnicity and it's more important for communicating, they

communicate, they exchange information, they grow with it. So, it's a very important
aspect. (Parent 5, January 12, 2023).

She discussed it in the context of what languages she believes are important for their
children and in this extract, she highlighted the importance of the Kazakh language. These

observations suggest that the beliefs of parents can be shaped by the social environment in
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which their children interact, highlighting the importance of peer relationships on child

development.

The Influence of Society. The findings also shed light on how society can influence
the multilingual development of children and the beliefs of parents. One parent highlighted
the significance of the Kazakh language for her and how being exposed to a Kazakh-speaking
environment while growing up at her grandmother's house influenced her attitude toward the
Kazakh language. She is sure that she could quickly learn the language if she were immersed
in a Kazakh-speaking society again. She believes that linguistic proficiency is shaped by the

cultural norms and language practices of the society in which one grows up.

Another parent described her experience of growing up speaking Kazakh but
switching to Russian when interacting with representatives of other ethnic groups. She
believes that to establish connections with people, speaking the language which they
understand (Russian in that case) was necessary, which implies that parental beliefs about

language use are affected by the sociocultural context:

As a child, | spoke Kazakh, when | grew up, that is, from high school, | began to
speak Russian because | met representatives of other nationalities in my social
environment. ... The languages | know have a great impact on my life, that is, first of
all, they are very necessary to communicate with people. ...I think multilingualism is
necessary to communicate and to be in a relationship with people. (Participant 3,
December 3, 2022).

Moreover, the parent acknowledged that societal factors played a more significant role than

personal choice in her language selection:

Of course, my choice is not like that, it’s on external factors, I am surrounded by
people who speak these two languages, people who know two languages. Therefore, |
think that the external factors had a greater impact [on my language choices].
(Participant 3, December 3, 2022).
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Another parent discussed how her lack of practice and exposure to Russian during
school days was compensated by her interactions with friends and strangers outside of home
and school. She believed that these experiences enabled her to acquire the language and use it
in different settings outside the classroom. Therefore, parental beliefs about multilingualism
are also shaped by the social interactions and activities people engage in. Overall, the analysis
of the extracts highlights the influence of society on beliefs about multilingual development.
The sociocultural context in which parents grew up, their experiences, and interactions with

others, sometimes impact their attitudes and beliefs about the use of different languages.

Environmental Factors

This theme presents the findings that concern the surrounding environment as an
influencing factor. It includes the following subthemes: internet and content, cultural context,
and personal interest. These subthemes were organized into this theme because they create a

surrounding environment for a child’s linguistic development.

The influence of the Internet and media. The most influential factor that was
revealed from the collected data was the Internet. It largely affected the linguistic practices of
the children, which in turn influenced the beliefs of the parents about which languages their
children learn and use. Overall, parents seemed to acknowledge the importance of exposing
their children to multiple languages and cultures for their multilingual development, but face
challenges in finding suitable resources and maintaining consistency in their efforts due to the

large influence of the Internet on the lives of children.

For instance, participant 1 expressed her concern about the lack of entertaining
content in languages other than Russian, which limits the children's exposure to Kazakh and
English languages. She highlights the importance of a diversity of content that is engaging

and appealing to children to maintain their interest in learning the Kazakh language.
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Participant 2, similarly, discusses the benefits of using interesting and colorful cartoons to
teach languages to children:

The most important thing is that they [cartoons] need to be very interesting and

colorful. You probably went to all these cartoons, and watched Chinese, Korean, and

English bright cartoons... Although I was told that there are such cartoons in the

Kazakh language, I did not find them. I turn them on, for example, for my youngest

son, he does not want to watch them. Then, accordingly, he switches again to this

English, Chinese cartoons, for us, for adults seems like some kind of, well, 1 will

roughly say, stupidity, but the child hangs on to it, he watches, he looks, he learns

from these [cartoons]. Therefore, I think if the situation with the Kazakh language
was better, then, probably, children would watch all this with great interest.

(Participant 2, December 1, 2022).

Finding content that is both in the child's target language and is visually appealing is
crucial, she noted. This parent is also aware of the limitations of Kazakh language content
and the availability of content in other languages that can be more appealing to children.
Another participant discussed the role of television programs and their influence on the
child's language learning. She emphasizes the value of programs in the Kazakh language to

support language growth and says that the Internet should and can offer more resources for

language learning.

One parent commented that the exposure of their children to language and culture was
influenced by their own preference for Russian. She recognizes the role of literature and the
media in children’s learning of the language and describes her efforts to provide children with
resources in Russian and Kazakh. In general, these examples highlight the importance of
providing children with interesting, multilingual information for their development. They also
draw attention to the challenges parents encounter when looking for such resources and

ensuring coherency in their efforts.
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Cultural context. The many opinions provided by the parents throughout the
interviews serve as evidence of how complicated and multidimensional the topic of the
impact of culture on parental attitudes regarding the development of multilingualism is.
Parent 3 quotes a Kazakh pronoun to underline the value of understanding one's native
tongue and appreciating other languages: "Know everything about another language, respect
your own language. It is better to teach new languages only after young people have mastered
their native tongue” (December 3, 2022). Many Kazakh parents agree with this viewpoint,
seeing the Kazakh language as a symbol of their country's pride and sense of identity. For
example, Parent 4 claims that since they are Kazakh, Kazakh should be the main language
used at home. Participant 5, on the other hand, mentions the Kazakh language as a personal
favorite because of its adaptability in communicating with people of diverse ages and
generations. Parent 7 also advocates for the use of one's mother tongue, claiming that every
nationality should use its own language. This point of view emphasizes the importance of
preserving one's cultural history as well as the importance of language as an instrument for

cultural expression.

Overall, these opinions demonstrate how culture and identity shape parental beliefs
about multilingual development. Parents' beliefs about the importance of their native
language, their cultural identity, and their personal preferences can all influence the language

practices and strategies they employ at home.

Individual Factors

Personal interest. The answers from several participants reveal the influence of
personal interests on parental beliefs. Participant 1's love for Russian literature and interest in
English movies and series seem to positively affect her motivation to improve both

languages:
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The world literature, poems, and novels available in Russian greatly affected my love
to the Russian language. ... I have always been fond of English, and movies and
series that | watched in English positively affected my motivation to improve it.
(Participant 1, November 30, 2022).

On top of that, this participant’s instrumental motivation to learn Turkish comes from a
planned trip to Turkey, which demonstrates that personal interests can be a motivating factor
for learning new languages. On the other hand, Parent 2 emphasizes the importance of
interest, perseverance, and motivation for multilingual development. Despite being a
Russian-speaking family, their second son studied in a Kazakh school, indicating that interest
and motivation play a crucial role in language learning.

Because if we take my second son as an example, we have a Russian-speaking family,

but he studied in the Kazakh language for all 12 years. Therefore, | think that it is

probably more about interest and perseverance, and there should probably be some

motivation [to master a language]. (Participant 2, December 1, 2022).

To sum up, one parent underlines the necessity of speaking the native tongue when
visiting another country, while another participant argues that language acquisition resistance
may be caused by a lack of motivation and issues comprehending the grammar of the
language. Another parent's love of English, admiration for its sound, and participation in
sharing their knowledge of foreign language acquisition on social media show how personal

interests can encourage people to learn new languages.

Influence of Education Experience. The interviews also showed some influence of
the educational experience in shaping the beliefs of the participants. For instance, one
participant mentioned their active participation in linguistic Olympiads in the Russian
language during their 11 years of attending a Kazakh-medium linguistic gymnasium:

| also actively competed in and won multiple linguistic olympiads in the Russian

language at the regional and republican levels. ... I was interested in languages like
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I've always been interested in languages. | was like, pretty comfortable using Russian
and I really was fond of Russian literature. ... That's why I chose Russian, and my

teacher, he also motivated me to choose Russian. (Participant 1, November 30, 2022).
This experience emphasizes the significance of the educational journey in developing or
strengthening good attitudes about language learning and usage. Similarly, another parent
shared their experience of attending a KMI school but struggling with English language
proficiency due to a lack of motivation from teachers and emotional engagement in the
learning process:

But with English things did not work out for me. Although we learned it in school, my

level did not advance anyhow, unfortunately. ... My teachers did not motivate me in

any way, they did not engage me emotionally in the learning process. (Participant 4,
December 24, 2022).

This example emphasizes the significance of teachers' roles in facilitating language learning

and motivating students.

Attitudes toward the Kazakh language. All participants expressed diverse and
complex views about the Kazakh language, which they associate with their identity, culture,
and practical needs. For instance, one participant identifies as a multilingual Kazakh and
recognizes the importance of the Kazakh language in the future. She feels hesitation about
sending their children to a Russian-medium instruction (RMI) school due to concerns about
the potential negative influence on their Kazakh language skills, even though the primary
language of communication of their children is currently Russian. Another parent highlighted
the challenges of maintaining the Kazakh language in a globalized world: “I respect my
language. ... But I know that it is local. That is, knowing the Kazakh language, I can only use

it in Kazakhstan, no one needs it outside of Kazakhstan.” (Participant 4, December 24, 2022).

Another participant expressed her positive attitude towards the Kazakh language and

emphasized that it comes from the introduction of the trilingual education policy, which gave
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her motivation for promoting Kazakh among her children. Another parent prioritizes the use
of Kazakh in everyday interactions and expresses affection for the language. The final
participant discussed the lack of practical opportunities to use Kazakh, but recognizes its
depth and usefulness in professional contexts, given Kazakhstan's state language
requirements. Overall, these data imply that parents' sentiments toward the Kazakh language
may sometimes influence their beliefs about the importance of teaching it to their children. A
complex combination of ideological, cultural, practical, and policy elements relating to the

Kazakh language shapes these opinions.

Attitudes toward the Russian Language. One parent places a high value on learning
Russian because they believe it is a necessary skill for gaining access to the best literature and
cultural works in the world. Another participant holds the language in high regard since it is a
part of their identity and they love and appreciate it for its clarity and simplicity. Another
parent, who has pleasant memories of using the Russian language as a child, shares this
viewpoint. Participant 7 believes that Russian is their mother tongue and has helped them
have a wider view of the world: "I consider Russian to be my native language since | have
spoken it since birth. Thinking more broadly was made feasible by learning Russian. January

23, 2023 (Participant 7, January 23, 2023).

These attitudes towards Russian have an impact on how the parents view multilingual
development in their children. They see language as a critical component of their children's
linguistic repertoire and an essential tool for their future success. The parents' high regard for
Russian may also influence their language practices at home, as they may prioritize the use of
the language and encourage their children to learn and use it. Overall, the attitudes toward the
Russian language may also be an important factor sometimes in shaping parental beliefs
about multilingual development and language practices in the home from the perspective that

is tightly connected with the personal experiences of the parents.
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Attitudes toward the English Language. The parents that were interviewed had a
range of opinions about the English language. Some people had a positive opinion of it and
perceived it as a universal language of science, technology, innovation, and the internet that
may lead to new career prospects. For instance, one participant noted wanting to apply for a
position where they could practice their English, as was mentioned earlier. Another person,
however, felt differently about it. Even though they thought it was fascinating, they were
stressed to learn it. Another parent, meantime, had a very favorable opinion of English and
thought it was lovely and interesting.

I love English very much. I adore how it sounds. I’m into English series and books.

Now I do everything in English. I have an Instagram page where | share my

experience and knowledge of learning foreign languages. (Participant 6, January 15,
2023).

They even used it to share their experience and knowledge of learning foreign languages on
social media. The last participant highlighted the importance of English for communication

beyond one's country: “As for English, I think, well, it's definitely necessary, because it kind
of opens doors outside of your country for communication.” (Participant 7, January 23,

2023).

Overall, the attitudes toward the English language seemed to shape the parents' beliefs
about multilingual development by highlighting the potential opportunities that learning the

language can provide.

Family Language Practices

The Kazakh Language Practices

The interview answers indicated that parental beliefs sometimes played a role in

shaping Kazakh language practices within families. For example, one parent shared how she
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tried to ask for translations of words in Kazakh from her children frequently to maintain the
active vocabulary in Kazakh:
What | tried to do is that sometimes they do not know several things in Kazakh, so |
try always to repeat these words. “What is this?” It's, for example, it's "kak Oyxet
ctoJ Ha kazaxckom?" (“How do you say ‘table’ in Kazakh?). So that's why I like I try

to use this approach, like always translating the words for them. (Participant 1,
November 30, 2022).

She always translates words for her children when they do not know certain words in
Kazakh and tries to repeat these words often, indicating the value placed on maintaining the
Kazakh language within the family. Another parent also emphasized the importance of
preserving the Kazakh language for future generations, viewing it as a fundamental aspect of
Kazakh culture, communication, and employment. Due to these beliefs, despite her low
proficiency in the Kazakh language, she considers the Kazakh language the most important
both for her and her children:

The most important... So, I say that for some time now, my attitude towards my

native language, Kazakh, has changed. And, of course, it seems to me that this is still

a more important language than others, well, it's just an important language.
(Participant 2, December 1, 2022).

As a result, they try introducing activities such as language challenges to encourage
the use of the Kazakh language in the family and also pay great attention to the development
of the Kazakh language apart from school. Another participant emphasized that they try to
speak Kazakh within the family and especially with the elder generations. In a similar
manner, one parent mentioned encouraging their child to read Kazakh literature and speak to
her in Kazakh to improve her conversational skills. The importance of exposing their children
to Kazakh medium instruction was discussed by Participant 5, which was described as their

efforts to give their children the opportunity to learn the language. Generally, the practices
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that the parents describe were largely aligned with their beliefs about the great importance of
the Kazakh language. Even though they all expressed different reasons why the Kazakh
language is important for them and their families, the result was almost the same for
everyone: these participants place importance on the practice and development of the Kazakh

language in their families.

The Russian Language Practices

One parent stated that their children prefer to communicate in Russian in most
situations since it is easier and more comfortable for them. She believes that their peers help
maintain the language by playing and speaking Russian. Parent 4, on the other hand, is
purposefully encouraging bilingualism in their daughter by enrolling her in a Russian
language school and emphasizing the necessity of being fluent in both Russian and Kazakh.
Similarly, another parent prioritizes reading books in Russian to develop language skills in
her child, while also paying more attention to Kazakh for their other child. These findings
showed that parental beliefs and practices can shape the use and maintenance of the Russian
language within the family context and that they may be influenced by factors such as ease of

communication, education, and personal values.

As the data suggests, the Russian language is mostly maintained in families naturally,
without any additional effort. This is explicitly portrayed by the practices of the Russian
language that parents described:

To maintain the Russian language, | have to confess | do not, | don't do anything

because it means that it happens super-naturally. (Participant 1, November 30, 2022).

As for Russian | uh she reads a lot of books. This child reads a lot of books in Russian
she asks, talks in Russian, she likes reading. I think it develops already Russian
language, so | think that I don't need to develop Russian. (Participant 5, January 12,
2023).
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Russian language... We do not do anything for its development, they learn it via the
Internet. (Participant 7, January 23, 2023).

This aligns with the parental beliefs about the Russian language which were mainly

communication-focused, as we have seen earlier in the section on attitudes toward the

Russian language.
The English Language Practices

The practices of the English language were divided into two main types: private
tutoring and media. Several parents reported that their kids attend English language courses.
One participant reported that her children attend an international kindergarten where extra-
curricular activities and lessons are conducted in English.

They attend the international-standard kindergarten, so they have like extracurricular

activities in English, they have, like, extra lessons with native speakers, they're really

cool lessons, we would call like, role plays, all of them are in English. So, all of these

things like super influences their motivation, and their ability to speak to learn in
English. (Participant 1, November 30, 2022).

In Participant 2's case, they view English as an international language that opens up
opportunities for learning, travel, and personal development. Therefore, they ensure their
children have extra hours of English lessons and use various learning materials, such as
videos, to supplement school programs. Another parent’s approach is also structured, with
their child receiving one-on-one lessons with a tutor and using applications and movies with

English subtitles to support their learning.

Almost all parents mentioned the second method of encouraging and strengthening
English language skills through the use of technology and media. One participant mentioned
a range of English-language content in their home, such as cartoons and novels, that the

parent routinely utilizes to support the English language development of her child. Another
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parent, likewise, sees English as a language that opens possibilities. They urge their children
to use English to converse with English-speaking friends or consume English media, and they
believe that going to English-speaking nations will aid their children's language acquisition.
Finally, another respondent shares her belief that starting to learn English at a young age is

beneficial, and she uses films and songs to interest her child.

Summary

In conclusion, the findings of this study have provided some insight into Kazakhstani
parents' attitudes toward multilingual development. The general views, positive and negative
beliefs about multilingual development topics highlight the various attitudes and viewpoints
about language learning and acquisition in this context. Furthermore, the study found
various contextual elements, including political, social, environmental, and economic
concerns. The investigation of attitudes toward languages revealed the intricate interaction of
elements that impact the linguistic opinions of Kazakhstani parents.

The study of Kazakh, Russian, and English language practices indicated that the usage
and preference of these languages are influenced by a variety of factors, including social
circumstances, education, and cultural background. Overall, this study contributes to a better

knowledge of the attitudes and practices underlying multilingual development in Kazakhstan.
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Discussion
Introduction

The previous chapter presented the findings of this study. In this chapter, the findings
are discussed in relation to previous research on the topic. The purpose of this study is to
explore family language policy for early trilingualism from the perspective of parents' beliefs
in the multilingual development of their children. To achieve this purpose, the following

research questions were posed:

1. What are the beliefs of parents about their children’s multilingual development?

a. What are the factors that shape these beliefs?

2. How do the beliefs of the participating parents about multilingualism shape their

family language policy (i.e., the linguistic practices of a family)?

This chapter is framed according to these research questions, so first, it presents the
discussion of the findings respective to each research question and then concludes with the

summary of the most important findings.

Benefits and Challenges of Multilingual Development

Parental attitudes toward their children's multilingual development were generally
positive, including attitudes toward the benefits and advantages of multilingualism. Many of
these ideas were reported by parents based on their assessments of how their children's
trilingual and sometimes multilingual development affected them. This is in line with the
literature that explores the evident advantages of multilingualism for children. For instance,
the results of the meta-analysis of Adesope et al. (2010) point to a possible link between
bilingualism and improved working memory. King et al. (2008) discovered additional

benefits of the FLP for multilingualism, including cognitive growth and academic
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improvement. Overall, the research points to the advantages of multilingualism, however, it is

important to remember that these advantages differ from child to child.

However, the study identified some negative parental beliefs about multilingual
development. These included the difficulties of early multilingual development and the
potential risks of multilingualism. The following issues were raised by the parents: the
children's reluctance to speak Kazakh due to the language's late introduction and low
exposure in society; the absence of English in the immediate environment; the language's low
usage in Kazakhstan's northern regions; and the absence of high-quality content in Kazakh.
According to some studies (Arnaus Gil et al., 2020; Barnes, 2006; Chevalier, 2008; Quay,
2001; Unsworth, 2013), input quantity and quality are crucial elements for maintaining
language development. Research thus supports parents' beliefs that it is challenging to
maintain multilingual development without language input. In other words, it could be
challenging for parents to raise their children trilingually because both English and Kazakh
may not be widely spoken in our community. These factors may also result in language
dominance, which was described in the literature review as a tendency of multilinguals to
prefer one language over the other, which can result in an imbalance in multilingual
development (Paradis et al., 2021). In the participants’ cases, the Russian language
sometimes may be the dominant language of trilingual children because of its prevalence in
society. This also may lead to some difficulties in ensuring balanced trilingualism, since

Kazakh and English languages may receive less attention from the child.

The risks that parents believed multilingual development can pose may be connected
with the fact that multilingual development is a relatively new trend for Kazakhstani parents
and there may be a fear of the unknown. Prior research suggests that the connection between
multilingual development and speech development delay is complex and can vary depending

on various factors, such as the age of language acquisition, language exposure, and the
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individual child's characteristics. Some studies suggest that exposure to multiple languages
may increase the risk of speech delay in young children, particularly if the child is not
exposed to consistent input in any one language or if there is a lack of support for language
development in the home or educational environment (Paradis et al., 2021). Additionally, the
risk of speech delay may be higher in children who are exposed to a second language later in
childhood or who have language disorders or developmental delays (Petitto et al., 2012).
Other studies, on the other hand, have found that bilingualism and multilingualism can have a
positive impact on language development, particularly in terms of cognitive benefits and
linguistic flexibility (Bialystok, 2009; Jasinska & Petitto, 2017). The age of bilingual
exposure is related to the contribution of phonological and semantic knowledge to successful
reading development. Overall, the findings from the literature on the relationship between
multilingual development and speech delay are controversial, and individual factors such as
the age of language acquisition and support for language development may play a significant
role. Therefore, it is important to evaluate each child's unique characteristics and needs to
identify if multilingual development is causing all the speech delay-related risks that parents

expressed.

Another risk that parents expressed was connected to the loss of national identity
concerning the status of the Kazakh language. The literature review suggested that parents
may be threatened by the trilingual education policy in Kazakhstan because they believe that
it is leading to the Kazakh language’s loss (Ayazbayeva, 2017). Parents in the current study
are similarly concerned about the Kazakh language’s loss. This fear might stem from the
historical experience of the Kazakh language being oppressed in the past, meaning that
parents who have seen how the Kazakh language was oppressed once do not want to see it
the second time. However, this explanation was not stated explicitly by the parents in this

study, thus this needs to be explored further.
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Multilingualism as a Commonness

One of the surprising findings was that most of the parents believed that multilingual
development is about three or more languages only. Two of the parents even reported that
only people who know four or more languages are multilingual. Meanwhile, it was concluded
in the literature review that multilingualism is the ability to use more than one language in
day-to-day life because it includes the notion of bilingualism. These parents’ beliefs display
misinterpretation of multilingualism, which stems from the fact that bilingualism (Kazakh
and Russian languages) is quite widespread among parents. This may lead to some
difficulties for the children since their parents also treat trilingualism as a common
phenomenon, not realizing that it comes with hard work. This also might be a reason for
children’s unwillingness to speak or learn certain languages, which was reported by some

parents. This issue may need to be further explored.

The Value of Each of Three Languages as an Umbrella Factor

The parental beliefs about the multilingual development of their children are found to
be constructed through separate beliefs about each of the three languages (Kazakh, Russian,
and English). Multilingualism is perceived favorably, but the discussion of why it is
important was focused on the individual languages’ value. Overall, parents do not pursue
early trilingualism for the sake of multilingualism only, rather than that, they pursue
multilingualism because each of the three languages is believed to be significant due to a
variety of reasons. This variety comes from a range of factors, which were reported in the
findings section individually. The most prominent factors now will be analyzed and discussed

in the following subsections.

Traces of the Russification Policies
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As reported in the findings chapter, the analysis identified three political factors: the
Soviet influence, the shift since independence, and the trilingual education policy. The
parental beliefs connected to the Soviet times are well aligned with previous literature. To be
precise, the parents’ experiences in their childhood portray how the Russification policies
influenced the population’s everyday lives. The dominance of the Russian language in day-
to-day speaking (Karabassova, 2021) can be traced from parents’ descriptions of their
Russian-dominant environment; Russian being “a power-holding language in Kazakhstan”
for a long time (Karabassova, 2021, p.557) can be connected with one parent’s comment that
she believed it was better to speak Russian to strangers; and the Russian being the primary
language of education is portrayed by one parent’s comment that knowledge of Russian was
crucial for advancing the educational degree. These findings generally connect to the
dominant ideology of the times both during and after the Soviet Union, which was
fundamentally shaped by the long-held colonization of the Soviets and the Russian hegemony
(Karabassova, 2021; Johnson, 2004). The USSR’s ideology was that linguistic differences
among the Soviet nations will diminish over time and it will lead to their ‘merger’ (Yakavets,
2014). This ideology led to the belief that other languages than Russian were less important
(YYakavets, 2014). The beliefs presented above may well be an illustration of the political and
historical background of Kazakhstan. The Russification policies resulted in Kazakhstani
people neglecting the Kazakh language and preferring the Russian language over it. This
influence affected the experiences of the participating parents in their childhoods, and

accordingly was reflected in their beliefs at that time and may still have echoes nowadays.

The Glimpses of Post-independence Kazakhization

Gaining independence did not turn out to be a major influence on parental beliefs
about multilingual development. However, there were some mentions of its influence from a

couple of parents, which may be a representation of a gradual shift toward wider usage of the
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Kazakh language. This process might have resulted from the Kazakhization policies which
were implemented after gaining independence. One prominent example worth noticing is that
some parents related the knowledge of the Kazakh language to more career prospects. It is
well aligned with the literature, which has pointed out that Kazakhstani people seek to
become “patriots and multifaceted moral people” (Catedral & Djuraeva, 2018, p. 4) and
displays the active process of nation-building and formation of national identity. On top of
that, all participants reported that they must know the Kazakh language since they are either
Kazakh or live in Kazakhstan. In other words, knowing the Kazakh language seems to be

perceived by participants as a requirement for being a citizen of independent Kazakhstan.

Trilingual Education Policy as an Ideological Stance

In contrast to the findings of Ayazbayeva (2017), who states that the trilingual
education policy has yet to influence parental beliefs, the trilingual education policy showed
some influence on the beliefs of the participants in the current study. This policy has
influenced parental beliefs from an ideological perspective, as was discussed in the Findings
chapter. The first president’s ideological statement that he proposed with the introduction of
the trilingual education policy (Kazakh as the state language, Russian as the language of
interethnic communication, and English as the language of integration into the global
economy (Nazarbayev, 2007)) seems to be the central factor which began the influence. This
ideological statement was probably a timely observation that the first president set as a
direction to follow. It had its fair share of aid in the modification and acceptance of the
changes toward globalization. It may be seen from the answers of the parents how the
trilingual education policy and its ideology started the thinking process: some parents came to
their own understanding of trilingual development, while others reached the acknowledgment
of the importance of trilingual development. Generally, the statement of the first president

may have helped the idea of trilingual development to settle in our society.
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Multilingualism as a Catalyst for Education, Employment, and Global Competitiveness

Concerning the effect of globalization on parental beliefs, several parents have
expressed beliefs about the importance of knowing English in a globalized world. Generally,
the parents’ associations with global citizenship are positive, such as new horizons and
opportunities in the world. The English language seems to be considered a tool for being
adaptable and successful nowadays. This may have been influenced by recent events in the
world. Namely, the COVID-19 quarantine, which accelerated the development of online
learning and working, may have been a factor in determining the importance of being a
global citizen and being adaptable to new realities. On a similar note, education and career
opportunities are believed to be catalyzed through multilingualism. In other words, being
multilingual opens many doors and opportunities in the fields of education and job, according
to most of the participants. These beliefs mainly came from personal experiences of parents,
and Caldas (2012) in this regard has indicated that the linguistic experiences of parents may

be an important factor in the formation of FLP.

The Intertwined Influence of Family, Peers, and Society

The findings indicate that the nuclear family’s influence is twofold: on the one side,
there was an influence from parents, and on the other side, there is an influence from spouses
and children. This influence from the two sides is not necessarily uniform. For instance, the
findings showed that several participants gained the ideological stance of valuing the Kazakh
language from their parents, which persists in participants’ beliefs till today. This is
supported by the literature review: Caldas (2012) has mentioned that the personal experience

of parents with their linguistic repertoire is an essential factor in FLP.

From the perspective of the children’s influence on parental beliefs, Caldas (2012)

highlighted the influence the family size may have on the linguistic practices in a family,
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claiming that more siblings in a family entail less control of the linguistic practices of a child.
However, one parent has reported that they started consciously planning the linguistic
development of their second child after their experience with the linguistic development of
the first child. In other words, in this particular case, more children led to a more conscious
approach to FLP. This only shows that there may be some situations when the closest family

members, especially children, influence parental beliefs differently.

The findings of this study also suggest that the decisions regarding the FLP are
influenced to a certain extent by extended family members and relatives. This is in line with
the work of Okita (2002) (as cited in Hollebeke et al., 2020), which emphasizes the role of
other people's recommendations in shaping language practices within families. As it was seen
from the findings, the grandparents were a big influence on the FLP of the majority of the
participants, because they act like custodians of the cultural heritage. The grandparents were
reported to be a primary source of Kazakh language practices in several families. This may
have two possible explanations. First, it may be the Kazakh culture’s peculiarity of close
relationships with grandparents. Secondly, as mentioned above, Caldas (2012) identified
several factors that influence FLP, including the linguistic experiences of other family
members and grandparents. For instance, in the case of Kazakh grandparents, because the
Kazakh language has been oppressed in the past, it could lead them to want to preserve it as

much as possible.

Furthermore, the study found that acquaintances and friends of children play a crucial
role in shaping their language practices. Interestingly, current friends of children have much
more influence than friends and acquaintances of the parents. For instance, children tend to
use certain languages when talking to friends, and parents notice the importance of these

languages for their kids, which in turn affects their beliefs about languages. These findings
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echo Caldas's (2012) work on external factors such as language socialization, for instance,

with peers in the preschool.

These findings align with some of the research in the literature regarding the influence
of social environments on language development and the language beliefs of parents. One
study has shown that parents' beliefs about language learning and language use are shaped by
the social context in which their children interact, including their relationships with peers and
teachers (Chesterfield et al., 1983). Additionally, research has shown that parents often
prioritize the languages that are valued by their children's social networks, which can

influence their beliefs about the importance of different languages (Karpava, 2022).

The society in which the family is situated also plays a role in shaping the FLP.
Generally, the parents in the study believe that the environment is crucial in learning a
language. This may be correlated with the popularity of sending children to study abroad,
because parents may want their children to immerse themselves in the English-speaking
community for a better learning experience. However, this is not covered by the scope of this

research.

The Importance of Digital Technologies for Promoting the Kazakh Language

The literature review reported that the influence of the internet and digital media has
grown exponentially in recent years (Curdt-Christiansen & Huang, 2020). According to the
findings of the current study, this has also affected the linguistic practices of children and
subsequently parental beliefs. While parents believe that it is important to expose children to
multiple languages, they claim that finding good resources on the internet is often
challenging, especially in the Kazakh language. According to several parents, Russian is the
dominant language of the content their children watch on the internet, and other languages,
especially Kazakh, lag behind. The parents who agreed about this issue take two different

stances: passive recipient and proactive. Passive recipients just accept the influence of the
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internet because they believe that their children will, either way, choose the content in the
Russian language. After all, it is more engaging and interesting for children. Proactive

parents, on the other hand, try to use the internet as a resource that will help them achieve
their FLP goals. For instance, some parents use digital media and cartoons to support their

children’s English learning path.

Almost all participants stated the demand for more interesting and engaging content in
the Kazakh language, as they struggled to support the Kazakh language development without
such an impactful resource as the internet. This issue could be common for Kazakhstani
parents who wish to balance the development of both Kazakh and Russian languages since
the internet and technology are a crucial part of our lives. This is an issue that needs to be
considered thoroughly not only on the family level but also on the state level. The reason why
it is that important is that this issue cannot just be solved by restricting internet usage in
families, instead, it should be used for the better by creating opportunities for children to

develop the Kazakh language through engaging and quality resources on the internet.

Cultural factors also seem to influence parental beliefs about multilingualism from the
perspective of identity formation. This is consistent with previous research, which indicates
that the cultural significance of the languages in society and the identity factors such as
ethnolinguistic origins can play a significant role in defining family decisions on language
practices (Curdt-Christiansen, 2009; Curdt-Christiansen & Huang, 2020; King et al., 2008).
The Kazakh language seems to be perceived as a symbol of national identity by parents. One
possible explanation for that may be connected with the historical background of the Kazakh
nation. Since Kazakh people were nomads, oral literature and culture may have been crucial
to preserving the national identity. Consequently, the Kazakh language, which was the key
element of oral literature, may have developed and settled its value and connection with the

national identity.
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Language Practices as a Marker of Language Valuation

According to the literature review, parents’ beliefs and attitudes toward multilingual
development can influence the success of the multilingual acquisition of children (Garcia-
Sierra et al., 2016). Generally, attitudinal factors lead to beliefs about the types of usage of
certain languages. To be more precise, the Kazakh language was treated as a symbol of
national identity and culture, thus it is believed that, for example, communication with
grandparents is to be in the Kazakh language. The Russian language, on the other hand, is
perceived as a practical tool for communication, thus it is mainly believed that the Russian
language is important for communication in society. Lastly, the parental attitudes towards the
English language are majorly positive, especially in connection with the possible
opportunities it can give. As a result, it is believed that the English language is a crucial tool
for the future of children. These beliefs which come from the attitudes towards languages
shape and influence the family language practices. Namely, each of the three languages is
used in the spheres of life that the parents believe they should be used in. This will be

discussed in detail in this section.

The Kazakh language is mostly considered to be a national identity symbol. Most of
the beliefs about the Kazakh language are connected to its cultural and national significance.
Additionally, all parents believe that the Kazakh language must be present in the linguistic
repertoire of the Kazakhstani people. As a result, according to the findings, the Kazakh
language is never taken away from the practices of the children, it is always present through
different means. For example, even if the family speaks Russian primarily, the parents try to

encourage their children to speak only Kazakh with their grandparents.

The Russian language is a means of communication according to parents. The

internet, society, and peers influence the practices of children in such a way that the Russian
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language is a primary means of communication for them. Respectively, parents respect the
importance of the Russian language for their children. This natural acquisition and
maintenance of the Russian language are quite reasonable, considering that some parents
have mentioned that the Russian language is dominant in their immediate surroundings. The
literature review also identified that the dominance of language in society is an important
factor in FLP (Barnes, 2006). Furthermore, even though these parents claim they do not do
anything for maintaining the Russian language, they still do not hinder the usage and
development of Russian. This may also be considered an action. The beliefs towards the
Russian language are not negative, which leads to such practices of not hindering the usage

of language.

The English language’s practices, on the other hand, were the most active. This
included private tutoring and digital media as tools for learning English. In other words, the
English language obtains special attention for learning because of its low amount of presence
in society. The extensive use of digital media may be of an easy and engaging nature for
learning. As was described in the previous sections, English is believed to be a language that
will open up many opportunities for children. As a consequence, parents put a lot of effort

into developing their children's English language knowledge.

Overall, the FLP practices of the participants were not purposefully planned, just as
was expected from the literature review. Instead, as Caldas (2012) describes, families just
maintain linguistic practices that have been historically formed due to political or social
circumstances in their country. However, some parents purposefully maintain the balanced
trilingual development in their children, by making sure all three languages get a fair amount
of acquisition and usage. This alone may be considered a strong attempt of managing their

family language policy.
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Conclusion

The purpose of this study was to seek insight into Kazakhstan's family language
policies for early trilingualism. To be more specific, it aimed to a) understand what parents
believe about multilingual development, b) identify what factors shape these beliefs, and c)
understand how the aforementioned beliefs shape families' Family Language Policies. The
last chapter presented a discussion of the findings of this study. This chapter will now
conclude the study and present the summary of findings, the limitations of the study, the

implications, and recommendations for further research.

Summary of the Major Findings

The study focuses on Kazakhstani parents' attitudes toward their children's
multilingual development. The first research question found that parents are typically positive
about the benefits of multilingualism for their children, including benefits in terms of
education, employment opportunities, communication, and personal development. However,
there are some negative beliefs, such as difficulties in maintaining language input and the
risks of speech delay. The literature supports some of these ideas, but it also demonstrates
that there are numerous and complex links between speech delay and multilingual
development. The digital era and globalization of the world, according to the study, may have
an impact on parents' beliefs. The study's findings indicate that it is vital to evaluate each
child's unique requirements and circumstances while weighing the hazards and benefits of
multilingual development. One noteworthy discovery was that most parents hold the view
that multilingual development begins with three or more languages, while two of them
believe that multilingual development begins with four or more languages. This could be due
to Kazakhstanis' long-standing bilingualism, which has raised expectations for linguistic

development.
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The purpose of research question 1a was to investigate the influencing factors on
Kazakhstani parents' perceptions of their children's multilingualism. Overall, it turns out that
individuals pursue multilingualism not for the sake of multilingualism, but because each of
the three languages is essential to different aspects of their lives. Political factors such as
Soviet influence, independence years, and the trilingual education policy, according to the
study, have influenced some parental beliefs. As a result of Soviet policies, the Russian
language predominated, negatively affecting how the Kazakh language was perceived. The
responses from parents show the effects of Kazakhization policies implemented after
independence. These strategies attempted to incorporate Kazakh into all aspects of state
development. From an ideological aspect, Kazakhstan's first president's trilingual education
policy influenced parents' attitudes, with the concept of a trinity of languages being the
dominant influence. Participants also appear to assume that speaking Kazakh is required in

order to be a citizen of Kazakhstan.

The study also revealed that a range of social factors influence parents' ideas
regarding FLP, including parents' own upbringing, present family members, extended family
and relatives, children's acquaintances and friends, and the society in which the family
resides. These elements' impacts are not always consistent, and certain circumstances can
encourage more deliberate FLP techniques. Furthermore, grandparents were discovered to be
the primary source of Kazakh language practices in numerous households, probably as a
result of the peculiar Kazakh culture’s deep links to grandparents and their desire to preserve
the language due to the history of the Kazakh language being persecuted. Finally, current
friends of children have far more influence on linguistic practices than friends and

acquaintances of parents.

It has also been determined that the internet and digital media have a significant

impact on kids' linguistic habits and, in turn, on parents' beliefs. According to parents, it can
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be difficult to find quality resources in the Kazakh language, and the majority of the online
content that their children watch is in Russian. Concerning the internet's influence, parents
either passively accept it or actively use it to further their objectives for family language
practices. Additionally, parental beliefs are also influenced by cultural factors, such as the
cultural significance of languages and the significance of language to national identity.
Specifically, Kazakh culture places a high value on the Kazakh language as a marker of
national identity, perhaps as a result of the historical significance of oral literature in

upholding the identity of the nomadic Kazakh people.

In the study, linguistic entrepreneurship factors that affect parents' perceptions of
multilingualism were identified. These include globalization, education, and employment
opportunities. Some parents think that learning languages like English can increase their
children's and their own job opportunities. Others believe that multilingualism is good for
education because it gives people access to resources in a variety of languages. Finally, some
parents believe that learning English will help their children succeed and adapt to a
globalized world. This belief may have been influenced by the COVID-19 pandemic and the
quickening development of online learning and employment. Overall, parents' linguistic
experiences and connections to global citizenship have a significant impact on how they view

multilingualism.

Furthermore, the study found that attitudes play an important role in shaping parental
beliefs about multilingualism and the type of usage of the language. Language attitudes and
multilingualism are influenced by factors such as national identity, communication
practicality, and future opportunities. Kazakh is regarded as a symbol of national identity and
culture, Russian as a useful tool for social communication, and English as a critical tool for
future opportunities. These attitudes shape beliefs about the various types of language usage

in various contexts.
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The study also investigates how parental beliefs about multilingualism shape their
family language policy (FLP), or a family's linguistic practices. The findings show that
parental beliefs about each language are important in shaping their FLP. The Kazakh
language is viewed as a symbol of national identity and culture, and parents believe it must
be present in Kazakhstani people’s linguistic repertoire. As a result, even if the family's
primary language is Russian, the Kazakh language is always present in children's practices.
Russian is regarded as a means of communication and is widely spoken in society, so parents
recognize its significance for their children. Some parents do not actively promote the
Russian language, but they do not prevent it from being used and developed. English, on the
other hand, is thought to open up many doors for children, and parents work hard to develop
their children's English language knowledge through private tutoring and digital media.
Overall, FLP practices are found to be not purposefully planned, but some parents try to
ensure their children have a balanced trilingual development by ensuring that all three

languages receive an equal amount of acquisition and usage.

Limitations

Despite the study's important findings, some limitations must be acknowledged. For
starters, the scope of the study did not include important factors such as age, ethnicity,
education level and type, work, and income, all of which may be important in determining
why certain factors are important in shaping parental beliefs and family language policy.
Secondly, a more diverse pool of participants rather than only parents could have offered
richer and broader insights. For instance, the study might explore the beliefs of teachers,
students, school principals, and others. These limitations were mainly due to time shortage
and a narrowed scope of the study; therefore, these may be taken into consideration for future

research.
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Implications of the Study

The importance of family language practices in promoting multilingualism and
language policy is highlighted in this study. This study’s main implication is to lay the basis
for future research on family language policies in Kazakhstan either generally or in
connection with the trilingual education policy. This study may be considered a first step in
exploring the influence FLP may have on early trilingual development and subsequently the
trilingual education policy’s success. More precisely, since the study explored in depth the
parental beliefs about multilingual development, and found numerous factors that influenced
these beliefs, the findings of the study can be used to set the direction for further research. In
other words, the study’s findings may be used as an informational basis for future research
about FLP, parental beliefs about multilingual development or languages, and their potential

connection.

A more precise implication for future studies is the need for more research into the
factors that influence parental beliefs and attitudes toward multilingualism. The research
could consider participants' socio-economic status since this factor was not covered by the
scope of this research, but it has the potential to have a significant impact on parental beliefs
and attitudes toward multilingualism. Future research could delve deeper into this topic.
Specifically, the research could look into the effects of age, ethnicity, education level, work,
and income on these factors to gain a better understanding of the issues at hand. More diverse

samples could be used in future research to reach deeper and broader insights.

Recommendations

Stakeholders can develop targeted interventions to support the development of
trilingual education and maintenance of the Kazakh, Russian, and English languages in

Kazakhstan by understanding the beliefs and attitudes that shape these practices. The study
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has developed several recommendations for various stakeholders, including parents,

policymakers, and educators.

1. Parents may consider starting a conscious usage of family language policy aimed at
their children’s multilingual development, since their (parents’) beliefs about languages may
influence the linguistic development of their children as found from the results of this study.
It can include such steps as analyzing the current FLP, identifying goals for the multilingual
development of their children, and establishing the rules and practices for achieving these

goals.

2. For the further development and implementation of the trilingual education policy
or any other language-related policies, the policymakers and educators may want to use the
understanding of how parents perceive and value multilingualism and separate languages for
the better implementation of the policies. This may include supporting the FLP in the families
by designing relevant programs, aligning the curriculum with the values and beliefs of the
parents, and using the research findings for considering the factors which may influence the

educational processes.

3. For the educational system of Kazakhstan generally, it may be useful to include
more in the educational processes one important stakeholder — parents. It may contribute to a
holistic implementation of educational policies and may support the children’s multilingual
development. The study’s findings can be used to help develop effective strategies for
promoting multilingual education in early childhood in cooperation with parents since the
study’s results showed that the parents’ beliefs about each language affect directly the way

the language is used.
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Overall, the importance of this study’s results lies in the possibility of contributing to
a better understanding of the promotion of multilingualism in Kazakhstan and other similar

language environments.
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Appendix A

Written narrative guiding questions

Family Language Policy for Early Trilingualism in Kazakhstan: Parents’ Beliefs about

Children’s Multilingual Development

1.

Please describe yourself and your family generally (e.g., age, where you come
from, occupation, education level, ethnicity, how many children you have, and any
other relevant information).

Describe your language experiences. In other words, what languages do you speak,
where and when you learned them, and what is your current proficiency level in
these languages? You can indicate your proficiency according to the next scale: 0
— No Proficiency. 1 — Elementary Proficiency. 2 — Limited Working Proficiency. 3
— Professional Working Proficiency. 4 — Full Professional Proficiency. 5 — Native
/ Bilingual Proficiency.

Which language(-s) do you consider your mother tongue? Why?

Which languages were prevalent in your childhood? (e.g., in your school — both
official and informal use, cartoons and TV you watched, talking with neighbors,
parents, grandparents, friends, extracurriculars like arts and sport, reading books,
etc.).

What influences did each of the languages you know have in your life? (e.g., how
certain languages impacted your self-identity, opportunities, job, movies, series
you watch, communication with people, and others).

Which languages your child knows and which of them he or she uses in different
contexts (at home; with grandparents, friends, or relatives; watching cartoons and
tv; extracurriculars; when counting and referring to weekdays, etc.)? You may
categorize the usage of each language she/he knows if you wish.

Have the trilingual education policy in KZ impacted your life? If yes, how?
(Education, communication, exposure to this language, etc.). What are your

thoughts about this policy?
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A KOCBLIMIIACKI
Xazbamra 6asHIayFa apHAIIFaH KETEKII CypaKTap

Ka3zakcranmarbl epre YIITUIILTIKTI 1aMBITyFa apHaJIFaH OTOACBUIBIK T cascaThl: aTa-

aHayapbIH OanagapAbH KONTUIAl 1aMybl Typabl Oi1apbl

1. O3iHi3/1 xKoHEe 0TOACKIHBI3ABI KAIBI CUTIATTAHbI3 (MbICAIbL, HCACHIHBL3, MYbLIAH
JiCepini3, KaCIOIHi3, OLNiM Oeneellini3, YImblHbl3, KaHWA Oananybl3 bap scane backa oa
muicmi aknapam).

2. Tingik ToxipuOeHi3ai cunarransi3. backama aiftkanna, i3 KaHgai Tingepae
ceIelici3, oJapapl Kail Kep/ie KoHe KalllaH YHPEHAIHI3 )KOHEe OJI TIIAeperi Kas3ipri
neHreiiniz kaugai? Ciz 03iniz0in webepnicinizoi keneci wikana bouviHua basanail
anacwis.: 0 - Men 6yn mindi oinmenmin. 1 — Bacmayviu Oeneeil. 2 - Lllekmeyni scymvic
oinixminiei. 3 - Kaciou sicymvic oinikminiei. 4 - Tonvik kaciou oinikminik. 5 - Ana
mini/Koc minoi xcemix meneepy OeHeeli.

3. OsiHi3miH aHa TUTiHI3AI Kail Tui(aep) aen canakchiz? Hemikten?

4. Bana ke3iHi3ae KaHaai tinaepae coineninis? (mvicanst, cizoiy mekmebinizoe pecmu
Jicane betipecmu nadalany, ciz KOPeH Myaibmauibmoep, KepuiiiepmeH, ama-
AHANapMeH, ama-adiceepmen, 00CMapMen IH2IMeNeCy, OHep HCIHE CNOPM CUSIKIMbL
CHIHBINMAH MbIC HCYMICIAD, KIMan oKy dicone m.o.).

5. Ci3 6u1eTiH TUIAEPAiH OPKANCHICHI CI3/IIH OMIpiHI3re KaHaai acep eTTi? (Mmbicanvl,
beneini 6ip mindep o3iKi30i Kaial aHLIKMAYbIHbl3ed, MYMKIHOIKmepiKizee,
HCYMBICHINbIZEA, CI3 KOpemiH (uibMOep MeH meneuloyiapea, adamoapMmeH Kapbim-
KamulHACLIHbI32A JicaHe M.0. Kaaail acep emmi).

6. Ciznin OamaHbI3 KaH Al TSP/l OiIe Tl KoHe 0JIapIbIH KaHCBHICHIH KaHIai
XKaraairapaa naigananansl (yruoe, amacel Mer 22iceci, 00Cmapwl, mMyblCMapblLMeH
Oipee, Myn1bm@uibmoep Men meneuoyiap Kepy, cabakman mulc Heymvlcmapoa,
JAHCYMbIC KYHOEPIH canay dcane aman emy, m.6.)? Kanacanspl3, oa Ou1eTiH opOip TUIIL
KOJIZIaHy CaHaTTapbiHa Oesryre 00JaIbl.

7. Kazakcranmarsl yi Tiine 6utim 6epy casicaTsl Ci3AiH eMipiHisre acep erti Me? Erep
comaii 6ouica, kanaii? (Oky, Kapvim-Kameinac, mindiy emipiyizoe 6onysl, m.6.). byn

casicaT TypaJjbl HE OlaichI3?
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Hpuiioxkenne A
HaBoasmme BOIIPOCHI AJIs1 IMCbMCHHOT'O ITIOBCCTBOBAHU A

CewmeiiHas A3bIKOBas IOJIUTHKA PaHHETO TPEXBA3BIYHA B Kazaxcrane: MMpEaACTaBICHUA

poauTenen 0 NOJHUA3bIYHOM Pa3BUTHUH JIETEN

1. Tloxanyiicta, onuImTe ceOsi K CBOIO CEMBIO B IIEJIOM (Hanpumep, 8o3pacm, omkyod
8bl pOOOM, npogheccusi, yPoOB8eHb 0OPA308AHUSL, IMHUYECKAS NPUHAOTIEHCHOCTb,
CKOIbKO Y 8ac demeltl u 1100as Opyaas cOOMEemcmeayouas UHGopmayusi).

2. OnumuTe CBOH A3BIKOBOM OMBIT. J[pyruMH CIOBaMH, Ha KaKUX S3bIKaxX Bbl TOBOPHUTE,
IJIe ¥ KOTJIa BbI MX BBIYYMJIH, M KAKOB Balll TEKYIIUH YPOBEHb BIIAJICHUS STUMH
si3bIKaMU? Bol mooiceme ykazamo cgoe macmepcmeo no ciedyrowell wikane: () — He
enaoero azvikom. 1 — nemenmaproe macmepcmeo. 2 — Ocpanuyennasn paboyas
keanugurayus. 3 — Ilpogeccuonanvras pabouas keanugpuxayus. 4 — I[lornas
npogheccuonanvras keanuguxayus. 5 — POOHOU 361K UIU HA YPOBHE POOHO20 S3bIKd.

3. Kakoii s13bIK(-1) BbI CYMTAETE CBOMM POIHBIM si3bIkOM? [Touemy?

4. Kakwue s3bIku OBUIH pacCIpPOCTPAHEHBI B BallleM AeTCTBe? (Hanpumep, 8 sauteli wiKoe
— KaxK oguyuanibHoe, max u HepopmanvbHoe UCNONb3068aHUe, MYTbMPUTLMBL,
KOMOopble 8bl CMOMPENU, PA3208OPLL C COCEOMU, POOUMENIMU, 6AOYUKAMU U
0e0yuKamu, Opy3biMu, 6HEKIACCHbLE 3AHAMUSL, MaKue KaK UCKYCCMB0 U CHOp,
umenue KHue u m. 0.).

5. Kakoe BimsiHuE OKa3ai Ha Bally KU3Hb KOKIBIH U3 SA3BIKOB, KOTOPHIE BBl 3HaeTe?
(ranpumep, kax onpedenennuvle A36IKU NOGIUAIU HA MO KAK 8bl ONpedeiseme 800
JUYHOCMb, HA 8AULU BO3MONICHOCU, pAOOMY, PULbMbL U CEPUATbI, KOMOPbLE 8bl
cmompume, obwenue ¢ a00bMu U m. 0.).

6. Kakwue s3p1ku 3HaeT Bamr peGeHOK 1 Kakne W3 HUX OH UCIOJIB3YET B Pa3IMUHBIX
KOHTEKCTax (doma, ¢ babywkamu u 0eoyuramu, Opy3bamu, pOOCMEEeHHUKAMU, 34
NPOCMOMPOM MYTbMPUILMOS U menenepedat, Ha GHEKIACCHbIX 3AHAMUSX, NPU cueme
U ynomuHanuu 6yonux oneti u m.0.)? Bel MoxeTe KilacCu(pUIUPOBATh N0 rpyHam
MCTIOJIh30BaHUE KAXKIIOTO SI3bIKa, KOTOPHI OH/OHA 3HAET, €CITH XOTHUTE.

7. TloBnusiia 1M MOMUTHKA TPEXbA3BIYHOTO 00pa3oBaHus B KazaxcraHe Ha Ballly KHU3Hb?
Ecnu na, To xak? (Obyuenue, obwenue, npucymcmeue s3vika 8 HcusHu u m.o.). 4Yto

BBI JlymMaeTe 00 3TO! MOJIUTUKE?
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Appendix B

Interview protocol

Family Language Policy for Early Trilingualism in Kazakhstan: Parents’ Beliefs about

Children’s Multilingual Development
Time and date of the interview:
Place:

Participant: Parent (pseudonym)

Interviewer: Anara Zhanseitova

Purpose of the study: to explore the situation with the family language policies for early
trilingualism in Kazakhstan from the perspective of the parent’s beliefs about their children’s

multilingual development.

1. General questions according to the written narrative of the participant.
2. Please give me your definition of multilingual development or multilingualism.

a. Do you consider yourself multilingual? Was it by your choice or because of

external factors?

b. What do you think of your child’s multilingual (trilingual) development? What
are the advantages and difficulties? Do you think raising children multilingual

can have any beneficial or harmful effects on them?

3. What is your attitude towards the Kazakh/Russian/English language? What factors
affected your beliefs about these languages?
a. How do you think, in which aspects of life Kazakh/Russian/English language
is important for your child? (or any other language a child speaks)
4. s there a most important language for you? For your child? Why?
5. How do you place all languages you speak in order of importance? What factors

affected this order? (parents’ opinions, society, political and economic factors)
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6. Do you agree with the first president’s statement about three languages? “Kazakh as
the state language, Russian as the language of interethnic communication, and

English as the language of integration into the global economy” (Nazarbayev, 2007).
7. Have you ever heard of Family Language Policy? What do you think it is?

a. Do you have any explicit Family Language Policy in your family regarding

trilingualism?

8. What practices do you use to promote the English language knowledge of your child?
(Could be anything ranging from cartoons in English to speaking to him in English).
Why?

9. What practices do you use to maintain or promote other two languages (Kazakh and

Russian)/generally trilingualism? Why?

10. How do you ensure the balanced development of three languages in your child’s

linguistic repertoire?

11. How do you define your identity? How do you connect it to the languages you speak?

Probes (or possible additional questions):
1.  Which languages do you speak to your child? Other caregivers?

2. Which languages do you use for talking with family, talking with friends, talking to
parents of your child’s classmates, talking to school staff, social media, television, the

internet, chatting, or listening to music?
3. Why do you think it is important to be multilingual?

4.  What would you like to do to promote further development of trilingualism in your

family?
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B KochiMmIacel
Cyx0ar xaTTamachl

Kazakcranmarbl epre YIITUIIITIKKE apHAJIFaH 0TOACHUIBIK T1JT CasicaThl: aTa-aHaJIapbIH

Oananap/pIH KONTili JaMybl Typajbl CeHIMIEpi
OHriMesiecy yakbITbl MEH KYHI:
OpHbI:

Kartpicymbl: Ata-aHa (6ypkeHIik

aThl)
Cyx0aTmbi: AHapa XKancenroBa

3eprTeyain makcatbl: Ka3zakcTaHmarel epTe YIITUAUNIKKE apHATFaH 0TOACHUIBIK TiJl
casiCaThIHBIH aFIalibIH aTa-aHaAJIAp/IbIH OajaapbIHBIH KONTUII 1aMybl TypaJIbl

Ko3KapacTapbl TYPTbICBIHAH 3CPTTCY.

1. KaTbIcymbIHbIH jka30aia 0asHiaysl OOWBIHIIA KAl CYpaKTap.
2. Kentinai jamy HeMece KONTUIIUTIKKE aHbIKTaMa OepiHi3.

a. Ci3 e3iH1311 kenTul Aen caHaiicez 6a? Ci3/iH TaHIaybIHBI3 O0JIIBI Ma, JJIJIe

CBIPTKBI (hakTOpiap acep eTTi me?

6. banmanp3apIH kenTuLAl (YIUTUIAL) JaMyBsl Typajibl He oinaiicei3? Kannait
apTHIKUIBUIBIKTAp MEH KUBIHABIKTap 0ap? Ci3/11H OMBIHBI3IIA, KO TUIAl MEHIepreH

Oananmapapl TopOueney ojapra KaHan ga Oip maiaansl HeMece 3USTHIBI 9cep €Tyl MyMKiH 0e?

3. Kazak/opbIc/aFbUIIIBIH TUTIHE I€T€H KO3KapachlHbI3 KaHaai? by Tinnepre nerexn

CeHIMIepIHI3Te KaHaai gakropap acep erri?

a. Ciznin 6anmaHpI3 YIIIH Ka3ak/OpbIC/aFbUIIIBIH Ti1i ©MIpAIH Kail camachlHa MaHbBI3 b

Jien oialichI3? (HeMece Oana CoMIeHTIH Ke3 KeareH 0acka Tijije)

4. Ci3 yuIiH eH MaHbI3/1bl Ti1 6ap Ma? A 6ananbi3 yuriH? Hemikren?
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5. Ci3 ceitneitTiH O0apibIK TUIAEPAI MaHBI3ABLIBIFBIHA Kapail Kajail opHaizacTeipachki3? by
TOPTINKE KaHaal dakTopiap acep eTTi? (ama-ananapoviy nikipi, Koeam, cascu dcoue

IKOHOMUKATBIK (hakmopap)

6. TyHFBIII IPE3UACHTTIH YII TiJ1 TYpasibl alTKaHBIMEH Kelticeci3 06e? «Kazax mini —
MeMIeKemmiK mii, opvlCc mii — Yimapanelk KAmvlHAC Mili, agbliublH mini — scahanoviy

akonomukaea kipicy mini» (Hazapbaes, 2007).
7. Ci3 0TOACBUIBIK TiJ1 casicaThl Typajibl €CTiNiHI3 0e? by He nen oitnalchiz?

a. CizziH oTOAChIHBI3 A YINTUIAUTIKKE KaTICTHI HAKTHI OTOACBUIBIK T1JI casicaThl Oap

ma?

8. bamaHbI3IbIH aFbUTIIBIH TIJIIH MEHTepYyiHE BIKNAJI €Ty YIIiH KaHaai Toxipudenepai
KoJ1aHacel3? (AzvLiwibin mininoe2i Mmynomeunbmoepoer 6acman OHbIMEH AbLIUbIH MiliHOe

colinecyze Oeliinei Ke3 KeleeH Hapce 00aybl MymKin). Hemikren?

9. backa exi Tinai (Ka3ak )kKoHe OpbIC)/ Kbl YIITUIIUTIKTI cCaKTay HeMece HacuxarTay YIIiH

KaHaai Toxipudenepi koananace3? Hemikren?

10. banaHpI3pIH IMHTBUCTHUKANIBIK peNepTyapbIHAAFHI VI TUITIH YHIeCIMIl JaMybIH Kayiai

KaMTamachI3 erecis?

11. ©3 TysIFaHbI3IbI Kalai aHbIKTaiCchI3? OHBI 13 COUICHTIH TIIACPMEH Kalai

OailTaHbICTHIPACHI3?

blkmuman koceimwa cypaxmap:
1. Ci3 GananpI30eH KaHJail Tinnepae ceitneiiciz? backa kaMmkopuibuiap me?

2. Ci3 kaii Tinmepai naiaanaHacel3: 0TOACEIMEH Coliecy, TOCTapbIMEH COMIeCy,
OanaHbI3/IbIH CHIHBINITACTAPBIHBIH aTa-aHaJapbIMEH coiliecy, MEKTel KbI3METKepJepiMeH
celiiecy, alleyMEeTTIK JKeTli, TeTeAu1ap, MHTEPHET, yaTTa coiiecy HeMece My3bIKa ThIHIAY

Ke3inne?
3. HenikreH kenTinai 001y MaHBI3IbI A€T OUIACHI3?

4. OtbachIHbI31a YIITUAUTIKTI O/IaH 9p1 JAMBITY YIIIH HE 1CTETiHI3 Kenei?
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IMpuaoxenune b
IIpoTOKOI UHTEPBBIO

CewmeiiHas A3bIKOBas IOJIUTHKA PaHHETO TPEXBA3BIYHA B Kazaxcrane: MMpEaACTaBICHUA

poauTenen 0 NOJHUA3bIYHOM Pa3BUTHUH JIETEN
Bpemsi u 1aTa HHTEPBBIO:
Mecro:

Yuacrauk: Poaureis (TICEBIOHNM)

HccnenoBarenns: Anapa XXanceutona

esab uccaeg0BaHMsl: U3yUYUTh CUTYAlUIO C CEMEMHOM S3bIKOBOM MTOJUTUKON PAHHETO
TPEXBbA3BIIUS B Kazaxcrane ¢ Toukn 3pCHUA HpeILCTaBJIeHI/Iﬁ ponHTeneﬁ O ITOJIUA3BIYHOM

Pa3BUTHH CBOUX JeTeit.

1. O6H_II/Ie BOIIPOCHI IO MIMCBMEHHOMY pacCKaldy y4aCTHHUKA.

2. [loxkanyiicra, 1aiiTe MHE Ballle ONPEAEICHINE MHOTOS3bIYHOIO Pa3BUTHUS WIIN

MHOTI'OA3bIYNA.

a. Cunraere 11 Bbl €051 MHOTOSI3BIYHBIM? DTO ObUIO MO BalleMy BbIOOpY WK U3-3a

BHEUIHUX (HaKTOpOB?

0. UTo BBI JyMaeTe 0 MHOTOSI3bIYHOM (TPEXBA3BIYHOM) PA3BUTHUHU Balllero pedeHka?
KaxkoBbl npeumyiiectBa u TpyiHocTH? Kak BbI ymaeTe, BOCIUTaHUE JIETEH Ha HECKOJIBKUX

SI3IKAX MOKET UMETh JIJIsl HUX KaKoe-TO 0JarOTBOPHOE WUITH BPEAHOE BO3/ICUCTBUE?

3. Kak BbI OTHOCHTECH K Ka3aXCKOMY/pyccKoMy/aHIIMiACKoMY s13bIKy? Kakue (axkTopbl

HOBJIMSUTA HA Ballle MHEHME 00 dTHUX A3bIKax?

a. Kak BbI tymaere, B KakMX aclekTax *KH3HH Ka3aXCKUI/pyCCKUIA/aHTTMICKHUNA S3bIK

Ba)KEH JUIs Bamero pedeHka? (uiu 11060t Opy2oii A3blK, HA KOMOPOM 2080pUm peOeHoK)

4. Ectb 1 anis Bac camblid BaxHBIN s13b1K? J111s1 Barero pedbenka? [Touemy?
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5. Kak BbI paccraBisieTe Bce A3bIKHA, HA KOTOPBIX TOBOPUTE, B MOpsiiKe BaxkHOCTH? Kakne
(hakTOpbI MOBIUSIIM HA ATOT NOPSAOK? (MHeHue podumereti, 0dwecmeo, noiumudeckue u

IKOHOMUYECKUEe Pakmopbl)

6. CornacHsbl JU BHI C 3asBJICHUEM IIEPBOro NpE3UACHTA O TPEX s3pIkax? «Kazaxcrkuil kax
zocydapcmeeHHbld A3bIK, pyCCKML? KAK A3bIK MENCHAUUOHAIbHO20 06W€HM}Z U QHSIUUCKULL KAK

A3bIK uHmMezpayuu 8 muposyro s3xonomuky» (Hazapoaes, 2007).
7. Bbl Korga-HUOYIb CHBIIIANIH O TIOJIUTUKE CeMEHHOTO s3bIka? Kak BeI ymaeTe, 4To 3T0?

a. EcTp 11 B Balei cembe 4eTKas ceMeiHas SI3bIKOBas IIOJIMTHKA B OTHOIICHUH

TpEeXbA3bIYUSA?

8. Kakue MeTo/1bI BBl UCTIONB3YETE ISl YITYUIICHUS 3HAHUS aHTJIMHCKOTO S3bIKa BAIIHM
pedenkom? (Mooicem 6vimsb ymo y200HO, HAYUHASL OM MYTILIMUKOS HA AH2TIULLCKOM U

3aKanyU8as pazeo080pom ¢ Hum no-avenuticku). llouemy?

9. Kakue npakTuky Bbl UCIIOJIBb3YETE JJIs OAJEPKAHUS I IPOABUKEHHUS JIBYX APYTUX

SI3BIKOB (Ka3aXCKOT'O U PYCCKOT0)/Tpexbsa3bluns B enom? [Touemy?

10. Kak BbI 0OecrieunBaeTe cOalaHCHPOBAHHOE PA3BUTHE TPEX S3BIKOB B SA3BIKOBOM

perniepryape Bamero peoeHka’?

11. Kak BoI OonpeacisiCTe CBOKO JyHOCTh? Kak BBl CBA3BIBACTE 3TO C SA3bIKAMH, Ha KOTOPBIX

roBopure?

Bosmooicnvie oononnumensHsvie 60npocul:
1. Ha kakux si3pIKax Bbl TOBOPUTE CO CBOMM pebeHkoM? J[pyrue BocnuTaTenu pedeHka?

2. Kakue s3bIKH BBI HCIOJIB3YCTEC IJIA: 06H_ICHI/I$I C CeMBeﬁ, O6H.I€HI/I${ C ApYy3bsIMHU, O6H_ICHI/IH C
poauTEIIIMA OJHOKJIACCHUKOB BalICTO pe6eHKa, O6H_ICHI/I}I CO IIKOJIbHBIM NIEPCOHAIIOM,
CoraJIbHBIX CCTGI’I, TCIICBUACHUA, I/IHTepHeTa, O6H_IeHI/I$I B 4aTC UJIKN ITPOCIYyIINBAHUS

MY3BbIKH?
3. Kaxk BBl 1ymaere, mo4eMy BayKHO OBITh MHOTOSI3BIYHBIM?

4. Yto OBl BBI XOTEJNU CAENATH JIJIS1 JATBHEHIIIETO Pa3BUTHUS TPEXbI3bIUNS B Balllel ceMbe?
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Appendix C

Informed Consent Form

Family Language Policy for Early Trilingualism in Kazakhstan: Parents’ Beliefs about
Children’s Multilingual Development

You are invited to participate in a research study that explores parental beliefs about
children’s early multilingual development and how these beliefs shape Family Language
Policies (FLP). This study also aims to understand the influencing factors that shape these
beliefs and how these beliefs are reflected in their FLP.

Your participation will be in two stages: a written narrative and an interview. First, you will
be asked to write a narrative in free form based on the guiding questions the researcher will
send you. You will be given one week to write it at your convenience time and pace. Second,
at the interview, you will be asked to answer some questions about language practices in your
family with your children, and your beliefs about certain languages. With your permission,
the interview will be tape-recorded, to use for further analysis. If you do not wish to be
recorded, we can take notes of your answers instead.

Your participation will take approximately 20-40 minutes for the written narrative (at your
convenience, without the researcher’s presence) and 40-60 minutes for the interview.

The risks associated with this study are minimal. We will make sure to protect your
confidentiality and will use a pseudonym instead of your name. The recordings will be stored
in a password-protected computer (also in a zip archive with a password) and will be stored
only for one year for further possible research purposes. The benefit which may reasonably
be expected to result from this study is that you may reveal unconscious language ideologies
of you and your family, which affect your practices of language, and use this revealed
information for the further development of FLP in your family. Your participation in this
research study will contribute to the development of the relatively new field of study in
Kazakhstan — FLP for early trilingualism.

If you have read this form and have decided to participate in this project, please understand
that your participation is voluntary, and you have the right to withdraw your consent or
discontinue participation at any time without penalty. The alternative is not to participate.
You have the right to refuse to answer particular questions. The results of this research study
may be presented at scientific or professional meetings or published in scientific journals.
However, the published results will not include your name or your personal information in
any form by which you could be identified.
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CONTACT INFORMATION:

If you have any questions, concerns, or complaints about this research, its procedures, risks,
and benefits, please contact the researcher, Anara Zhanseitova.

Email: anara.zhanseitova@nu.edu.kz

Phone: +77074056170
Master’s Thesis Supervisor for this student work, Syed Abdul Manan.

Email: syed.manan@nu.edu.kz

Phone: +92 300 3800212,

If you are not satisfied with how this study is being conducted, or if you have any concerns,
complaints, or general questions about the research or your rights as a participant, please
contact the NUGSE Research Committee at gse_researchcommittee@nu.edu.kz

Please sign this consent form if you agree to participate in this study.

* | have carefully read the information provided,

« | have been given full information regarding the purpose and procedures of the study;

» | understand how the data collected will be used, and that any confidential
information will be seen only by the researchers and will not be revealed to anyone

else;

« | understand that | am free to withdraw from the study at any time without giving a
reason;

«  With full knowledge of all foregoing, I agree, of my own free will, to participate in
this study;

« | give my consent to tape-record the interview.

Signature: Date:
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C KocbhIMIIACKHI
AKmapaTTaHIbIPbUIFaH KeJIiCiM HbICAHBI
Kazakcranmarel epTe YIITUIAUTIKKE apHAIFaH 0TOACBUIBIK TiJI casicaThl: aTa-aHaaapbIH

OaJtayapIpIH KOITUIAl JaMybl Typasbl CEHIMIIEp1

Cizni epTe kacTarbl OananapIblH KONTUl JaMybl Typallbl aTa-aHa CEHIMJIEPIiH JKoHEe OyIT
CEHIM/JIEp OTOACHUTBIK TiJI CascaThIH KaJlail KaJIbITACThIPATHIHBIH 3€PTTEYTe KAThICYFa
IIaKpIpaMel3. Byt 3epTTey COHBIMEH KaTap OChl CeHIMAEP/i KaJIbIITaCThIPAThIH dCep eTyIIi
(hakTopiapIbl )KoHE OYJI CEHIMIEPiH OJIapAbIH OTOACHUIBIK T cascaThiHA KaHIall acep
THUT13YiH TYCIHyre OaFbITTalFaH.

Ci3niH KaTBICYBIHBI3 €Ki Ke3€HHEH TYpabl: xka30amna OasHaay xoHe cyx0art. bipinmiaeH,
3epTTeyIIi ci3re *Ki0epeTiH KEeTeKIlli CypaKTapFa HET13eNreH TYp/e pKiH SHIIME >Ka3ybIHbI3
cypanajel. Ci3re OHBI BIHFAMIIBI YaKBITTA KOHE BIHFAUIIBI KAPKBIHMEH Ka3yFa Oip anra yakbIT
oepineni. ExinmigeH, cyx6aTTa ci3feH OananapblHBI30€H 0TOACBHIHBI3IAFbI Til TOKIpHUOeci
XoHe Oenriii Oip TiUaepre IereH ceHIMICPiHi3 Typallbl Keibip cypakTapra skayan 0epy
cypanajsl. Ci3fiH pyKcaThIHBI30€H cyX0aT ofaH api Taijay YIUiH Haiiiagany MaKcaThIHIA
Tacnara xa3bpuiazpl. JKa3pUFaHbIH KalaMacaHbl3, OHBIH OPHBIHA JKayalTapbIHbI3Ibl KOJIMCH
Ka3blll ATIAMBbI3.

Ci3aiH KaTbICYbIHBI3 jKa30aria 6asHaay yuriH maMmameH 20-40 MUHYTTHI (©31HI3Te BIHFAUIIBL,
3epTTEYIIiHIH KaThICYBIHCHI3) JkoHe cyx0at ymriH 40-60 MUHYTTHI ajaibl.

By 3eprreyre 6ainaHbICThI KayinTep MUHAUMAIIBL. bi3 Ci3iH )KeKe aKnapaTTapbIHbI3IbI
KOpFayFa MiHACTTeHEMI3 KOHE aThIHBI3/IbIH OPHBIHA TICEBJOHUM aT KojaaHaMbI3. JKazbanap
KYIIHS CO30€H KOpFrajiFaH KOMITbIOTEp/Ie (COHBIMEH KaTap KyMus co30eH caKTaaraH Zip
MYparaTbIH/a) CaKTalIa bl )KOHE 3epTTey KOOACHIHBIH COHBIH/IA dKOUBLIAbI. 3ePTTeYACH
KYTUIETIH Tai/1a PeTiHAe €13 0TOACKIHBI3AAFHI TUT TOXKIPUOECIHE oCep €TETIH O31HI3/IIH KIHE
Ci3/1iH 0TOACBHIHBI3ABIH TUIIIK UACOIOTUSIIAPBIH 3ePTTEH aIachl3 )KOHE OChI aHBIKTAIFaH
aKMapaTThl 0TOACKIHBI3IAFBI OTOACHUIBIK T1J1 CAsICAThIH OJIaH Opi IaMBITY YIIiH Naiganana
anacki3. Ci3JIiH OCBI 3epTTeyTe KaThICYbIHbI3 Ka3akcTanaa canbiCThIpMalIbl TYpJIE KaHa
3epTTey callachl — epTe YIITUIAUTIKKE apHaJFaH OTOACBUIBIK T1J1 casicaThl CaJachlH IAMBITYFa
BIKITA €TE1.

Ci3 Gepinres popMaMeH TaHBICHII, 3€PTTEY )KYMBIChIHA KaThICYFa MIEHIIM KaOblIacaHbl3,
Ci311H KaThICYBIHBI3 €PIKTI TYpAC eKeHIH xabapaiimMbr3. COHBIMEH KaTap, KajaraH yaKbITTa
eIIKAaHal calapchl3 3epTTey KYMbICHIHA KAaThICy Typallbl KeJiCIMIHI3/1 Kepl KaiTapyra
HEMece TOKTaTyFa KYKBIFBIHBI3 0ap. 3epTTey KYMBICHIHA MYJIIEM KaThICTIaybIHBI3Fa Ja
TOJIBIK KYKBIFBIHBI3 Oap. CoHaii-ak, KaHaai 1a 6ip cypakrapra skayar oepmeyiHisre ae
o0en Oosanbl. byt 3epTTey >KYMBICBIHBIH HOTHIKENIEPl aKaJAeMUSIIBIK HeMece Kocion
MakcaTTap/ia 6acnara YChIHBUTYbl HEMECE HIBIFapbUTybl MYMKIH. JlereHMeH, KapusilaHFaH
HOTWIKEJIEP Ci3/1H aThIHBI3IBI HEMECE Ci3/11 aHBIKTAUTHIH JKEKEe aKIMapaTThIH Ke3 KeJIreH
TYPiH KaMTbIManIbl.
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BAMJIAHBIC AKITAPATHI:

Erep xypri3uiin OTeIpFaH 3epTTey KYMBICBIHBIH MPOIIEC], KayIli MEH apThIKIIBUIBIKTAPHI
TypaJibl CyparbIHbI3 HEMece IIaFbIMBIHBI3 00JICa, Kesleci OaliaHbIC Kypailaphl apKbUIbI
3epTTeylIiMeH xabanacybiHbI3Fa 0onaabl: XKancenrora AHapa.

ITomrra: anara.zhanseitova@nu.edu.kz

Tenedon: +77074056170

Maructpibik Te3uc ooiibinia xerekri: Syed Abdul Manan.

Towma: syed.manan@nu.edu.kz

Tenegpon.: +92 300 3800212.

Erep Oepinren 3eprrey >KYMBICHIHBIH JKYPri3ilyiMeH KaHaraTTaHOacaHbI3 HEMece
CYpaKTapbIHbI3 OCH MareIMIapbIHbI3 Oolica, Hazapbaes Yuusepcuteti XKorapsr binim 6epy
MekTeOiHiH 3epTTey KomuTeTiMeH kepceTiirer 0aiianbic Kypanaapbl apKbLIbl
xabapJiacybIHbI3Fa 00JIaIbI: SJCKTPOH/IBIK MomTaMeH gse_researchcommittee@nu.edu.kz.

3epTTey KYMBIChIHA KaThICYFa KelliCIMiHI311 OepceHi3, Oepiired Gpopmara KOJI KOIOBIHBI3IbI
CYpanMBbI3.

* MeH Oepinred popMaMeH MYKHUSAT TaHBICTBIM;

* Maras 3epTTey KYMBICBIHBIH MaKCaThl MCH OHBIH ITPOIIEAYPACHI )KAWbIH/Ia TOJIBIK
aKmapar OepiJii;

» JKuHakranraH akmapar IeH KYITUsl MOJIIMETTEpre TeK 3epTTEYIiHIH 031He KOJDKETIMII
OHE MOJIIM OOJIaTHIHBIH TOJBIK TYCIHEMIH;

* MeH ke3 KeJIreH yaKbITTa eNIKaHAai TYCIHIKTEMECI3 3epTTeY KYMBICBIHA KAThICYIaH
6ac TapTybIMa O0JIATBIHBIH TYCIHEMIH;

*  MeH XOFaphbiJia aTAIbIT OTKEH aKIapaTThl CAaHAJBI TYpAe KaObUIIAI, OCBI 3ePTTLY
’KYMBICBIHA KaTBICYFa 63 KeliciMiM/Ii OepeMiH;

* MeH cyx0aTThI Tacmara >ka3yra KejiciMm OepeMiH.

Koisr: Kyni:
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Ipunoxenne C
dopma HHPOPMHUPOBAHHOTO COTIIACHSI

CemMeliHas S3bIKOBas OJUTHKA PAaHHETO TpeXbs3bluns B Kasaxcrane: npeacraBieHus
poaMTeIIer O MOJIUA3BIYHOM PAa3BUTHUH JETEH

Bb1 npurnamensl NpuHATE Y4acTHE B HCCIICAOBAHNH, B KOTOPOM HCCIEAYIOTCS YOCKICHHS
poauTENeH 0 paHHEM MHOTOSI3bIYHOM PA3BUTUU JIETEH U TO, KaK 3TH YOeKACHUs (OPMHUPYIOT
CEMEIHYIO S3BIKOBYIO MOJUTHKY. JTO HCCIEAOBAaHHUE TAaK)Ke HAIIPABICHO HA TO, YTOOBI
MOHATH BIUAONIHE (HaKTOPBI, KOTOPbIE (POPMUPYIOT 3TH YOCKACHUS, U TO, KaK 3TH
yOeXICHUS OTPAKAIOTCS B MX CEMEHHOM SI3BIKOBOI ITOJIMTHKE.

Bamre yuactre OyaeT mpoxouTh B JIBa dTara: MMCbMEHHBINA paccka3 ¥ MHTEPBbIO. Bo-
MIEPBBIX, BAC MOMPOCST HAMKCATh TOBECTBOBAHKE B CBOOOIHON (hopMe HAa OCHOBE HABOISAIIUX
BOIIPOCOB, KOTOPBIE BaM 3apaHee OTIPaBUT UCCIeI0BaTeNb. Y Bac OyaeT o/1Ha Helens,
9TOOBI HAITUCATH €T0 B YJI00HOE /I Bac BpeMs U B yJI00HOM JJis Bac Temrie. Bo-BTOphIX, Ha
cobece10BaHUH BaC MOIMPOCIT OTBETUTh HA HECKOJIBKO BOIPOCOB O SI3BIKOBBIX ITPAKTHKaX B
Balllel CEMbE C JIEThbMU U O BAIINX YOEKIEHUSIX B OTHOIICHUH OINPEICIICHHBIX SI3bIKOB. C
BaIlIeT0 pa3pelIeHNsi HHTEPBBIO OYJET 3aliCaHO Ha MAarHUTO(OH C 1IETBI0 UCIIOIB30BaHUS
ero JiIs JajabHeHIero anaan3a. Eciau Bbl He XOTUTE, YTOOBI BAaC 3aIIMCHIBAIM, MBI MOKEM
BMECTO 3TOr0 3aKOHCIIEKTUPOBATH BAIIIU OTBETHI.

Bame yuyactue 3aiimer npumepHo 20—40 MUHYT Ha MUCbMEHHBIN pacckas (B y100HOE AJisl Bac
Bpems, 06e3 mpucyTcTBus uccuenonarens) U 40—60 MUHYT Ha HHTEPBBIO.

Pucku, cBA3aHHBIC C ’TUM HCCIICIOBAaHHEM, MUHUMAJIBHEI. MEI IT03a00THMCS O 3aI[UTE
Baleil KOHPHUICHIUATBHOCTH U OyJIeM UCIOIb30BaTh IICEBIOHUM BMECTO BaIIET0 UMEHHU.
3amucu OyIyT XpaHUTHCS Ha 3AIUIICHHOM MapojeM KOMIbIOTEpe (Takxke B ZIP apXuBe ¢
naposem) u OyAyT yJaieHbl 0 OKOHYaHUU HCCIIEI0BATENbCKOTO MPOeKTa. B kauecTBe
0’KMJAEMBIX IPEUMYIIECTB B PE3YJIbTATE UCCIIEIOBAHUS MOKHO PACCMATPUBATH TO, YTO BbI
MOJKETEe PAaCKPBITh O€CCO3HATENbHBIE S3bIKOBHIE HJICOIOTUH BaC U Balllel CEMbU, KOTOPHIE
BJIMSIIOT Ha Ballly SI3bIKOBYIO MPAKTUKY BHYTPHU CEMBH, U HCIIOJIb30BATH 3Ty BBISIBJICHHYIO
UHGOPMALIHIO TSI TATHbHEUIIIETO Pa3BUTHS CEMEHHOM SI3bIKOBOM TOMUTHKY B Balllel CEMbeE.
Bamre yuactue B 3TOM Hccne0BaHUU OYIET CIIOCOOCTBOBATH PAa3BUTHIO OTHOCUTEIEHO
HOBOI 06nacTu paccrnenoBanus B Kazaxcrane — ceMeifHas sSI3bIKOBas MOJUTHKA 7Sl PAHHETO
TPEXbI3bIYHS.

Ecnu Bl npounTtany 1aHHyo GopMy U PELIWIN NPUHSTH y4acTUE B JaHHOM
ucclieloBaHuM, Bl TODKHBI TOHMMAaTh, 4TO Bate yyactue spnsiercs J00pOBOIbHBIM U YTO
y Bac ecTb mpaBo 0T03BaTh CBOE COINIACUE UIIH NIPEKPATUTH y4acTHE B J1I000€ BpeMs 0e3
KaKMX-TM00 1ocneAcTBuil. B kauecTBe anbTepHaTUBBI MOYKHO HE y4acTBOBATh B
uccinenoBanuu. Takxke Bel nMeeTe mpaBo He OTBEYATh HA KaKHe-THOO BOMPOCHI.
Pe3ynbTaThl JaHHOTO MCCIIEI0OBaHUSA MOTYT OBITh IIPEICTABICHBI UM ONYOJIIMKOBaHBI B
Hay4YHBIX WK IpodeccnoHanbHbIX Hensx. OIHaKo onmyOJIMKOBaHHbIE PE3yJIbTaThl HE OYIyT
BKJIIOYATh Ballle UMl UJIH Bally JIMYHYIO HH(POpMAIUIO B KaKoi-1100 (hopme, 1o KOTOpon
BaC MOKHO ObLIO ObI HAEHTU(HUIIPOBATH.

KOHTAKTHAS NTHOOPMAILIMA:
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Ecmm y Bac ecth BompocChl, 3aMedanusi WIIH Kajao0bl TI0 MOBOAY JaHHOTO MCCIIEIOBAHMUSI,
MPOLIEAYPHI €ro MPOBEACHUS, PUCKOB U MPEUMYILECTB, BBl MOKeTe CBSI3aThCs C
uccienosarenem, XKanceutoBoi AHapou.

Email; anara.zhanseitova@nu.edu.kz

Phone: +77074056170

PykoBomuten marucrepckoro tesuca uccinenonarens: Syed Abdul Manan.

Touma: syed.manan@nu.edu.kz

Tenegpon: +92 300 3800212.

Ecnu Bbl He y10BI€TBOPEHBI IPOBEICHUEM JJAHHOI'O UCCIIEA0BAaHMS, €clii y Bac BOZHUKIN
Kakue-muo0 mpooOieMsl, xajloObl WM BOIpockl, Bel MoxkeTe cBsa3atbest ¢ KomuteToM
Uccnenosannii Beicieii [Ikonsr O6pa3oBanus HazapOaeB YHuBepcuTeTa, OTIPABUB MHUCHMO
Ha 3JICKTPOHHBIH ajapec gse_researchcommittee@nu.edu.kz

HOH(&HYﬁCTa, MNOAINMUIINTC NAHHYIO (pOpMy, ecinu Bel cornacHbl y4acTBOBAaTh B
HCCICOOBAHUH.

* S| BHUMATEIBHO M3YYHII IPEACTABICHHYIO HH(POPMAIIHIO;

* MHe npenocTaBIIM NOJIHY0 HH()OPMAIUIO O LENsAX U MPOLEaype UCCIIe0BaHMS;

* S nonumaro, Kak OyJIyT UCII0JIb30BAHBI COOpaHHBIE JaHHbBIE, U YTO JOCTYI K JIF00O0M
KOH(UIeHIIMATbHON HH(pOopMaIK OyJeT UMETh TOJIBKO UCCIIE0BATENb;

* S nonumaro, 4To BpaBe B JIHOOON MOMEHT OTKa3aThCsl OT y4acTHUs B JaHHOM
uccliieIoBaHUM 6e3 00bsACHEHUS IPUYMH;

*  C NOJHBIM OCO3HAHUEM BCETO BBILIEU3I0KEHHOTO 5 COTJIaCeH MPUHATh Y4acTHE B
HCCIIEIOBAaHUM 110 COOCTBEHHOM BOJIE;

* S naro cBoe coryacue Ha 3alUCh HHTEPBBIO.

Iloamnuce: [ara:
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Appendix D

Mind-map of potential themes emerged in phase 3 of data analysis.

Figure 2

Mind map of potential themes (from phase 3 of data analysis)
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Appendix E
Sample of Coded Narrative Writing

Narrative writing

I come from Arkalyk, Kostanay oblast, Morthermn
I a mother of

Kazakhtstan. Currently,

two children, a girl (5 y.o) and a boy (3,5 v.o (- d [AZ1]: infarmation of the
2. Ispeak fluently three languages — Kazakh, Russian and English. Kazakh is my native respondent wars idden with biack text highlighting-

language, Russian is my second L1 and my English level is Cl1+.

Currently, I am also Fnﬁen:slnd in learning h'u.rkish., took several lessons with a private ',’/‘[r d [AZZ]: The reasons of interest may be useful
tutor and now [ am trying to leam it independently. R
3. My mother tongue is tl'll.ilt]yl Kazakh. My parents and | have .l;l:unp,lmnrl] and _,_ﬂ_m-'[ C ted [AZ3]: “Definitely”
ideological view about Kamkh language hs a key element of our national identity_ c bed [AZA]: “marel aud ideofagical view about
4. Even though I was approxmately equally exposed to both Karakh and Russian, 1 Kookt languoge”

l
J
)
|

nevertheless gravitated toward using Russian when conversing with my peers and close
friends. In addition, I recall that the majority of the children’s books, poems, and cartoons
that were available in our home, were in Russian.

5. With regards to self-identity, | have always had a very powerful ideological and moral
stance toward the Kazakh langunge. 1 consider myself Karakh and my first language that

cam::lw'ilh my mother's milk L Kazakh. Whenever | meet people in public space [« d [AZS]: may hawe “warm’ ]
kspecially elder generation, | speak Karakh first. During the 11 years that | spent assocations with Kazakh language

attending a Kazakh-medium linguistic gymnasium, [, fortunately, did not run into any Commented [AZE]: May be connected with ideclogical l
severe challenges while trying to master the material in my native language. During this o

period, I also actively competed in and won multip]chi:uguisﬁc olympiads in the Fussian Commented [AZT]: May have hidden reasons - to be
language at the regional and republican levels. The world literature (poems and novels) explosed in the interdes.

l

available in Russian greatly affected my love to Russian language. Regarding the job
opportunities, | hope to apply for a job in an international organization where [ could

practice my English. [ have always been hmd ul'EnE]isIJ, and movies and series that | /’[ [« ted [AZE]: English not onky from a'need’, but
from a “want'

watched in English positively affected my motivation to improve it

6. My children (both of them) know three languages (Karakh, Russian and English),
although the usage of Russian prevails in most of the contexts. At home, speaking to
parents and grandparents they prefer to speak Kazakh, When speaking to their friends
and peers at kindergarten they use Russian a lot even though they attend KMI
kindergarten. Regarding the cartoons, | have noticed recently that they tend to choose the

content in English since it is more l:nguging and interesting for them. When interacting ,,/‘ [« ted [AZ9]: May have implications for Kazakh and l
Russsian | &

|wi|h each other, . have noticed that they use the Russian language most of the time.

7. It did, certainly. Our children need to leam three languages since it will benefit them in Commented [AZ10]: May abso have interesting hidden ]
the long run. Kazakh is our native mngu.c£ it unites us and fosters a sense of belonging. reasons « o be exploredin the interview.
Russian is one of the six official languages of the United Nations, and it was through it _‘-_"[ C d [AZ11]: Strong ideological view.

)

that we were introduced to the world's finest literature and culture. In terms of science,
technology, innovation, and the Internet, English 15 the universal language. Learning in
three languages fosters a sense of inner and external unity by foreing you Inl.hink in thres

distinct ways. t think that this ininative will bring numerous positive changes in our ,/-’[ [« d [AZ12]: Positive attitude towards
educational sphere. muhilingualim.
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Appendix D

Transcription Sample of Interview

Anara Zhanseitova 0:11 So, let's start our interview. I'm going to ask some guestions on
your narrative first, and then move to the main part of the interview. So, first of all, | was

interested, what made you interested in learning the Turkish language?

Interviewee 0:32 That's a great question. | think it refers basically to my instrumental
motivation first, because we are planning to make a trip to Turkey this summer, and we're
planning to be there for like, three, four months. And that's why I think I'm going like, to use

Turkish a lot. The country's Yeah, motivation is pretty instrumental.

Anara Zhanseitova 1:01 That's amazing. And also, you talked about strong moral and
ideological views about the Kazakh language. Could you please elaborate on that, like, What

do you mean?

Interviewee 1:15 Yeah, | mean, | was born in... even though | was born in northern
Kazakhstan, | was born in Torgai oblast and Torgai oblast is like major Kazakh like, is a
dominant Kazakh speaking, please, who's Kazakh speaking community and my father was
born there. And it comes from my family. Because my father had the first model and had a
very powerful model sense towards the Kazakh language, it came, this attitude came to me.
And that's why 1 just feel that | am Kazakh. We are Kazakhs, and | feel it in my blood,
(giggles) that we should speak as it is because it's our native language. And yeah, maybe that

is the reason.

Anara Zhanseitova 2:05 Also, you mentioned that you had some linguistic olympiads in the

Russian language. So, was it by your choice or by the demand of the teachers?

Interviewee 2:16 | would say both, because first of all, I was interested in languages as I've

always been interested in languages, but some students were way much better than I am in
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English and Kazakh. So that's why | chose Russian, and my teacher, he also motivated me to
choose Russian. Yeah, and yeah, | was like, pretty comfortable using Russian and | was like,

| really thought it was really fond of the Russian literature.

Anara Zhanseitova 2:50 So Okay, have you generally considered going to Kazakh

language Olympiads?

Interviewee 2:59 | think no, | mean, I spoke Kazakh well, but | wasn't, Like, | wasn't super

fluent in Kazakh.

Anara Zhanseitova 3:11 Okay. And the last thing on the narrative, you said that when your
children interact with each other, they use the Russian language. What do you think is the

reason behind this?

Interviewee 3:25 I just feel that they are comfortable using Russian. Most of the time, they
watch cartoons in Russian, like, and they feel comfortable interacting in Russian, maybe
Russian is much easier for them because they have like, they use lots of jargon, like super

informal. It's like much easier in Russian.

Anara Zhanseitova 3:50 and how do you feel about it?

Interviewee 3:52 Um, you know, | feel okay. Sometimes I like I of course, | encourage
them please speak Kazakh, at least when they speak to me or when they speak to their father,

they try to speak Kazakh, yeah, but I still encourage them

Anara Zhanseitova 4:10 okay. So, could you please give your definition of multilingualism

or multilingual development? What do you think it is?
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Interviewee 4:20 So multilingualism, in my opinion, refers to the ability to speak more than
one language more than two languages maybe. So speaking well, and expressing opinions in

these languages Is multilingualism in my opinion?

Anara Zhanseitova 4:48 Okay, so as far as | understood, you consider yourself

multilingual.

Interviewee 4:52 Mhm.

Anara Zhanseitova 4:53 How do you think was it by your choice or just the factors?

Interviewee 5:00 Well, I think more or less, every citizen of Kazakhstan is more or less
multilingual, at least bilingual. Right. So, of course, as | have mentioned before, I've always
been interested in languages. So, it was my choice, yes, to speak. Well, | mean to learn

English, to improve my English all the time.

Anara Zhanseitova 5:26 Okay. So, speaking about your children, what do you think of

your children's multilingual development? Like what are the advantages and difficulties?

Interviewee 5:37 Yeah, of course, as a parent of emerging multilingual children, of course,
we have faced lots of difficulties in our paths, but we are still confident that we have chosen

the right way. Because me and my husband are, you know, we liked this idea. And regarding
the difficulties, of course, first of all, we have faced this unwillingness to speak Kazakh. My

children, use Russian,



