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Abstract

Kazakhstan is presently experiencing significant reforms in secondary education
trying on best practices and experiences borrowed from abroad. Important figures at this
stage are Nazarbayev Intellectual Schools (NIS) created to implement new approaches to
teaching, learning and managing the school. They serve as a platform for altering the
whole system and bringing Kazakhstan to a new higher level of development. In this
context, teachers are exposed to dramatic changes in requirements for being a competent
professional, which implies they need to revisit their personal and professional views and
practices to meet new standards. The problem is that the major focus is given to the
reforms themselves while the voices of those who actually enact them in practice are
usually ignored. This study aimed at exploring the complex phenomenon of teacher
identity in its relation to the present school reforms from the perspective of the main
stakeholders, teachers. The qualitative interview-based approach was employed in this
study to reveal how different aspects of the reforms influence teacher professionalism. The
purposeful sampling method was used to select ten NIS teachers according to the following
criteria: age, years of experience and area of specialization. The rationale for maximal
variation sampling was to identify if the perceptions of participants differ across the given
categories. The findings of the study provided an insight on NIS teachers’ perceptions of
their professional identity on four dimensions: personal, social, professional and emotional.
The results also showed how teaching-related and administrative aspects of school reforms
affect various constructs of teacher identity. The study concluded by suggesting some
recommendations for policy makers and school administration on how to enhance the

process of improving the school system considering teachers’ opinions.

Keywords: teacher identity, professionalism, school reforms, NIS
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Chapter 1: Introduction

1.1. Introduction

With the launch of the governmental project “Nazarbayev Intellectual Schools” (NIS)
in 2008 Kazakhstani secondary education started to undergo considerable changes in many
strategic directions including curriculum, student educational programs, teacher professional
development, multilingual education, new assessment system, informatisation and school
leadership development (Bridges, 2014). All those changes had a noticeable effect on the
learning and teaching processes at NIS. As a consequence, teachers, as the main figures in the

educational arena, had to reconsider their teaching practices, attitudes and beliefs.

Among numerous factors influencing learning environments, the effectiveness of the
instructional process, and ultimately, students’ success are teachers, their professional
expertise, attitudes and commitment to what they do. The Organisation for Economic Co-
operation and Development (2005) refers to ‘teacher quality’ as the most significant school
factor having a direct impact on student achievement (as cited in Silova, 2009, p.367). In this
context, it is vital that teachers have a clear vision of themselves as professionals in order to
meet current educational demands. However, it is rather challenging to identify the criteria

for a high-quality teacher in the face of ever changing expectations and standards.

As Whitty (2008) claims, the meaning of professionalism is different at different
times and in different places. In the teaching profession it is impossible to acquire knowledge
and skills only once over a whole lifetime, taking into account how fast the world is
changing. Teachers should constantly update their professional capacity and the important
factor in this process is self-understanding of what exactly they need to change, how and
why. This study aims to provide an insight into how NIS teacher perceptions of their

professional identity evolve during their work in the system of NIS. Particular attention is
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given to the influence of current ‘radical’ reforms in secondary education on these
perceptions since teachers are presently trying on multiple new responsibilities not directly
related to their conventional task — to teach students. This, in turn, leads to the conflict
between ‘democratic’ and ‘managerial’ types of professionalism (Preston, 1996 as cited in

Sachs, 2001).

This chapter is devoted to the overview of the study background, problem statement
and the purpose of the current research, as well as to the identification of the research
questions and design. The significance of the study and the paper structure are also presented

at the end of this chapter.

1.2. Background of the Study

The historical background of the development of teacher professionalism discussed in
this paper contributes to major understanding of what constituted the notion of teacher
identity during certain periods of time. As Gewirtz, Mahony, Hextall & Cribb (2009) state,
professional identity is a multidimensional concept which can be viewed from different
perspectives, such as “professional identity as job description and activity, as knowledge and
expertise, as motivation and aspiration, as the personal in the professional, and as group
membership and affinity” (p.38). It is, therefore, difficult to give a single definition of what
teacher identity is. Moreover, it is not static but evolves under certain internal and external

circumstances (Gewirtz et al., 2009; Cunningham, 2008).

According to Silova (2009), the collapse of the Soviet Union was marked by what she
calls “teacher crisis’ in the Caucasus and Central Asia characterized by low salaries,
diminished social status and lack of teacher authority. These factors negatively influenced the
whole essence of teacher professionalism turning teachers into passive executors of

educational reforms (Furlong, 2005 as cited in Silova, 2009, p.369). In the context of never-
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ending reforms teachers faced the problem of ‘deskilling’ or ‘deprofessionalisation” (Apple,
1995 as cited in Silova, 2009, p.369) which inevitably resulted in changing their inner

perception of themselves as educators.

More recent dissemination of neo-liberal approaches in education across the world,
with the emphasis on managerialism, high level of accountability and leadership development
(Hall & McGinity, 2015), affected to some extent the Kazakhstani education system, as well.
The introduction of the NIS network is an example of the shift which put teachers in front of
a new challenge to identify their role in it. Along with the common responsibility of school
teachers to deliver lessons, some completely new roles appeared in the new context. These
innovations of secondary education affect teachers’ work and lives, and, as a consequence,
their professional identities. Moreover, the whole philosophy of teaching is presently
changing significantly from a teacher-centered approach to a learner-centered one, from
drilling to problem-based learning, from making students memorize things to helping them
construct and apply knowledge in practice, from being a deliverer of knowledge to becoming
a facilitator of the learning processes (Shamshidinova, Ayubayeva, & Bridges, 2014). All of
the aforementioned initiatives resulted in intensification of teacher work and the level of

internal and external accountability higher than ever before.

Taking into consideration the background of educational reforms influencing the
formation or deformation of teacher professionalism, the next section sets the research

problem addressed in this study.

1.3. Statement of the Problem

Research conducted in Kazakhstan in the area of teacher experience with identity
change is scarce. The reason for this might be the fact that the importance of teacher self-

concept is underestimated in Kazakhstan since the main focus is given to the reforms
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themselves and what goals the government sets while the voices of those who actually

implement them in practice are usually ignored.

However, the analysis of literature sources shows that there is a strong link between
the way teachers perceive themselves as professionals and the effectiveness of the learning
and teaching processes. For example, Davey (2013) claims that “what schoolteachers think,
what they value, the pedagogies they believe in, who they are as personalities, and how they
relate to learners and to one another as a professional community matters insofar as these
affect student outcomes” (p.4). He points out that the problem arising in this respect is
whether all the aforementioned are taken into account when reforms are implemented,

whether teachers’ voices are heard by policy-makers (p.5).

Fimyar and Kurakbayev (2016) claim that the recent reformist initiatives in
Kazakhstan including the creation of Nazarbayev University and NIS schools can be defined
as ‘radical’ and ‘rapid’ changes (p.87). In such a tense educational climate teachers may feel
confused about “their capacity to carry out the responsibilities associated with their new
performativity identities” (Day, Elliot & Kington, 2005 as cited in Davey, 2013, p.17).
Moreover, there is lack of understanding of the extent to which teachers experience identity

change.

The following section informs about the purpose of the study devoted to the
exploration of teacher identity in Kazakhstan. It is followed by the section where the research

questions are set to meet this purpose.

1.4. Purpose of the Study

The main purpose of this qualitative study is to explore in-depth the influence of

internal and external factors connected with the present school reforms on NIS teacher
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perceptions of their professional selves. More specifically, this study aims to reveal teachers’
understanding of selves as professionals in the classroom and on a larger scale. Additionally,
its purpose is to analyze how Kazakhstani school reforms affect their identity, as well as
reveal what challenges in re-conceptualizing their professional identity they experience.
Finally, the study is designed to investigate how external factors, such as accountability,

influence teacher professionalism, self-esteem and motivation.

1.5. Research Questions

In this study the following general and specific questions were addressed:

How do current school reforms affect NIS teacher self-perceptions as professionals?

e How do NIS teachers define their professional identity?
e How does the teaching-related aspect of the reforms in Kazakhstan influence teacher
identity?
e How does the administrative aspect of the reforms influence teacher identity?
The next part of this chapter explains the choice of the study design. It also contains
information about participants, setting and research instruments selected by the researcher to

answer the research questions.

1.6. Definition of the Central Phenomenon

The central phenomenon of the study is teacher professional identity, a notion difficult
to define due to its complex and shifting nature. Mead (1934) attributes it to the inner
perceptions of individuals of who they are and what their role is, from the psychological
perspective on the identity (as cited in Davey, 2013). Wenger (1998) views it from the socio-
cultural perspective which takes into consideration a strong connection between identity and

practice highlighting the importance of community membership in the process of identity
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formation (as cited in Davey, 2013). Rodgers and Scott (2008) state that multiple forces,
including personal, socio-cultural, political and historical, influence the development of
professional identity which evolves over time through interactions with others. They also
argue that professional identity is emotional comprising “both how one sees oneself and what

one values in oneself as a professional” (as cited in Davey, 2013, p. 32).

1.7. Design of the Study

In order to investigate NIS teacher perspectives on how their professional identity is
currently changing, qualitative research approach was employed. Since the aim of the
qualitative study is to explore in-depth the central phenomenon from the participants’ point of
view (Creswell, 2012), this approach ideally suits the nature of the study which had as its
goal to investigate teacher perceptions of what it means to be a teacher and how they perceive

themselves as professionals within the ongoing educational changes at school level.

More precisely, this study used a qualitative interview design which “is a flexible and
powerful tool to capture the voices and the ways people make meaning of their experiences”
(Rabionet, 2011, p. 563). It means that the only method of data collection for this study was
interviewing. It enabled me to gather rich personal data from the participants who felt safe
and confident to share their practical experience and thoughts on sensitive topics related to

their professional identity during face-to-face interviews.

In order to find the answers to the research questions, two interviews were conducted
with ten NIS teachers. The purposeful sampling method was used to choose the participants
of the study. Teachers of English, Biology, Mathematics, Physics, History, Russian and
Global Perspectives, across different age groups took part in the interviews. The rationale for
choosing NIS as the research site is that NIS schools are places where ‘radical’ reforms in

secondary education are being actively implemented to be further disseminated in
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mainstream schools (Bridges, 2014). This fact put teachers, who came there from regular
schools, under tense conditions of work. Their reflections on how these reforms affect their
professionalism are therefore crucial for understanding if Kazakhstan is on the right way to

change.

As already mentioned, interviewing was chosen as a method of data collection
providing both interviewer and interviewee with the opportunity to discuss their perceptions
and attitudes to situations in life from their own perspective (Cohen, Manion, & Morrison,
2007, p.349). Thus, semi-structured interviews with open-ended questions were designed to
fully understand the notion of teacher identity and its evolution from the personal stories of

NIS teachers. Data analysis was realized through coding, thematic analysis and interpretation.

1.8. Significance of the Study

As this study aims to explore the changes of teacher professionalism in the context of
‘radical’ reforms in secondary education in Kazakhstan, it will be beneficial for policy-
makers to discover teacher perspectives on what role they play in these changes. It is crucial
since they have direct influence on the implementation of educational reforms, and little is

going to change unless teachers perceive themselves a part of that change.

The situation may even degenerate if teachers demonstrate resistance to change, or if
they change under the pressure from ‘the top’. In the latter case, this would not bring the
desirable result since teaching is not a mechanical process which can be ‘ordered’ by
someone. As Davey (2013, p.19) argues, “it has powerful emotional and value-laden
components” which deal with teachers’ motivation, self-esteem and a sense of commitment.
If teachers’ own perspectives on the reforms do not conform to those of the policy-makers,

this will negatively affect teachers’ feeling of autonomy and self-efficacy (MacBeath, 2012).
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If policy-makers start to take into consideration teacher attitudes and concerns when
making decisions, it may also be beneficial for teachers whose voices will be heard. This can
help them feel empowered which, in turn, might positively affect their self-esteem,
motivation and, ultimately, learner success. The research findings may also be useful for
school administrators to know how teachers identify their professionalism and what
challenges they face in pursuit of being effective. Do they really want to change their

professional identity or is it a demand of the time? Is there any resistance?

Finally, the study can contribute to filling the literature gap in regards to the evolution
of teacher professionalism in Kazakhstan. There are some topic-related resources covering
Post-Soviet countries generally but hardly any describing perceptions of Kazakhstani school
teachers in this respect. The study, thus, might be useful for researchers interested in the

phenomenon of teacher identity in Kazakhstan and other countries of Central Asia.

1.9. Outline of the Study

This study consists of six chapters. It starts with the Introduction which provides an
overview of the given research, including the background of the issue followed by the
statement of the problem, purpose and research questions. It also highlights the significance

of the study and provides preliminary information on the research design.

The second chapter is devoted to the literature review which includes critical analysis
of what constituted the notion of teacher identity at different times and in different contexts,
what internal and external factors influence the evolution of teacher professionalism, and

what challenges teachers encounter in redefining their professional selves.

The next chapter (Methodology) describes the design of the study along with the

rationale for choosing the methodological approach, setting and target population for
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conducting the given research. Additionally, there is information about the instruments
employed for gathering the data, as well as procedures of data collection and data analysis.

This section also includes possible limitations and delimitations of the study.

Findings of the study are presented in the fourth section, which is followed by the
discussion, analysis and interpretation of the study results in regards to the research questions
and literature review. The final section (Conclusions and Recommendations) summarizes the
main findings of the study drawing conclusions in relation to the overarching research
question: How do current school reforms affect NIS teacher perceptions of themselves as

professionals? This chapter also provides ideas on implication of the study results.
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Chapter 2: Literature Review

2.1. Introduction

The previous chapter provided information on the background of the problem under
study, as well as its significance to the field of secondary education in Kazakhstan and future
research on the evolution of teacher identity. The purpose of the study was to explore how
NIS teachers perceive themselves as professionals under conditions of drastic changes in
classroom practices and neo-liberal trends in education. The following overarching and sub-

questions were set in order to achieve this purpose:

How do current school reforms affect NIS teacher self-perceptions as professionals?

e How do NIS teachers define their professional identity?

e How does the teaching-related aspect of the reforms in Kazakhstan influence teacher
identity?

e How does the administrative aspect of the reforms influence teacher identity?

The major part of the literature studied relates to the issue of teacher professionalism
and identity in European countries, Australia and Kyrgyzstan, with those related to
Kazakhstan being very scarce. The literature review starts with an attempt to explain what
teacher professionalism and identity is, including some historical background on what
professionalism in general meant earlier and what it means now. The next part gives an
overview of school reforms currently taking place in Kazakhstan with the emphasis on
changing teaching practices in NIS schools being a starting point in triggering the changes.
Finally, external factors influencing teacher identity are explored. More precisely, the recent
neo-liberal trends in education characterized by excessive accountability and performance-

based teaching are investigated in their relation to shaping teacher professionalism. This is
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followed by the discussion of two opposing discourses of teacher professionalism, democratic

and managerial, and the emerging types of teacher identity.

The analysis of the literature, therefore, serves as a theoretical basis for conducting
research on the evolution of teacher identity in Kazakhstan in an era of accountability and

changing teaching practices.

2.2. What Constitutes Teacher Professionalism and Teacher Identity?

In order to understand how teacher identities change over time and by what factors
they are influenced, it is necessary to first identify what constitutes the notion of teacher
identity and teacher professionalism. This section of the literature review gives a brief outline

of what it means to be a teacher from the perspective of different scholars.

2.2.1. What it means to be a professional

To start with, there is not a universal definition of teacher professionalism since it is
not static but has a shifting nature affected by various internal and external factors
(Cunningham, 2008; Gewirtz et al., 2009; Goodson & Hargreaves, 1996). It is also worth
mentioning that for a long time teaching was considered to be a quasi- or semi-profession as
it did not have all necessary attributes, such as “shared technical culture, a strong service
ethic and self-regulated, collegial control”, to possess the status of a profession like medicine
or law (Hargreaves & Goodson, 1996, p.5). According to Hargreaves and Goodson,
compulsory characteristics of “classical professionalism’ are, thus, “self-regulation, autonomy
in practice and an ethos of a shared commitment to continually developing knowledge and

practice” (as cited in Wilkins, 2011, p.390).

Along with the classical interpretation of professionalism, Hargreaves and Goodson

(1996) also analyze flexible, practical, extended and complex discourses of professionalism.
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Flexible professionalism highlights the importance of creating teacher communities for
developing the culture of collaboration in which teachers share their professional knowledge
and practical experiences with each other (p.10). At the core of the practical professionalism
is the notion of ‘reflective practice’ introduced by Donald Schon (1983), which implies the
use of teacher personal knowledge obtained during one’s teaching experience in making
judgments, drawing conclusions and changing practices (Hargreaves & Goodson, 1996,

p.12).

The last form of professionalism deserves more attention to be paid to it, since it deals
with the increasingly complex nature of the teaching profession resulting in intensification
and complexity of work. Hargreaves and Goodson (1996) argue that numerous
responsibilities to which teachers are presently exposed, such as collective planning,
mentoring, self- and peer-assessment, outcome assessment, participation in school
organization events and others, do not necessarily lead to improvement of teaching practices.
On the contrary, these school reforms being superficial in nature can lead to ‘teacher
exploitation and burnout’ (pp.18-19). The authors, thus, oppose the term of
‘deprofessionalization’ associated with teacher overload and ambiguity of work, to that of
‘reprofessionalization’, that is ‘stimulating dialog and decision-making about teaching among

colleagues’ (Hargreaves & Goodson, 1996, p.18).

2.2.2. Attempts to define “teacher identity’

Regarding the term ‘identity’, Beijaard, Verloop, & Vermunt (2000) talk about it as “a
poorly defined concept” which makes it difficult to explore. While conducting research,
Davey (2013) created a methodological framework for exploring the professional identity of
teachers, which helps develop understanding of what the components of teacher identity are.

These include professional identity as knowledge and expertise (qualifications, experience
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and skills), professional identity as job description and activity (roles and responsibilities),
professional identity as group membership (community relationships), professional identity
as the personal in the professional (personal qualities, values and self-image), and
professional identity as motivation and aspiration (hopes and expectations, professional

development) (Davey, 2013, p.38).

Similarly, Geert Kelchtermans (1993) claims that the professional self includes five
interconnected parts: self-image, self-esteem, job-motivation, task perception, and future
perspective (as cited in Day, Kington, Stobart & Sammons, 2006). Along with these,
autonomy and power are viewed by many researchers as integral parts of teacher identity.
“Teachers who experience more autonomy feel more satisfied in their work and are more
motivated and feel more competent” (Bogler & Somech, 2002; Weiss, 1999 as cited in
MacBeath, 2012, p. 9) which means they can influence the way teachers perceive themselves

as professionals.

2.2.3. ldentity and emotions

The variety of teacher identity dimensions listed in the previous section is believed to
be also connected with the emotional aspect of teacher selves. According to Flores and Day
(2006), there is a strong link between identity and emotions. The latter can be positive like
“care, job satisfaction and joy, pride, excitement and pleasure in students’ progress and
achievements” (Sutton, 2000) or negative like vulnerability (Kelchtermans, 1996);
“professional uncertainty, confusion, inadequacy, anxiety” (Jeffrey & Woods, 1996);
“frustration, anger exacerbated by tiredness, stress and students’ misbehavior; anxiety
because of the complexity of the job; guilt, sadness, blame and shame at not being able to
achieve ideals or targets imposed by others” (as cited in Flores & Day, 2006, p. 221).

Particularly, teacher guilt is meticulously described by Hargreaves (1995) who argues that it
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can have both constructive and detrimental implications for the development of teachers’
professional selves. These depend on what type of guilt is experienced by teachers. Laing
distinguishes between true guilt, which refers to one’s inner responsibility before himself or
herself being a part of the moral choice, and false guilt caused by inability to meet

expectations of others (as cited in Hargreaves, 1995, p.144).

Some scholars discuss another concept related to the emotional aspect of teacher
professional identity — professional agency. Danielewicz (2001) defines it as “the ability to
signal to others how they wish to be seen” (as cited in Kempe & Reed, 2014, p.58).
Vahasantanen (2014) argues that professional agency includes the ability of teachers to act
independently in making decisions about their own practice. Moreover, it implies their active
participation in educational changes being those “whose actions and opinions matter”
(Vahasantanen, 2014, p. 2). The author also states that along with positive effects on the
process of the reform implementation, professional agency can hinder this process via
teachers’ criticism and resistance. For this reason, professional identity, agency and
educational change are closely interrelated (Beijaard, Meijer, &Verloop, 2004; Day et al.,

2006).

The explanation of agency suggested by Bangs and Frost (2012), arguably the most
explicit one, describes it as a “human capacity to make a difference not only to our own lives
but also to the world around us” (p.4). This is an attribute that all teachers must have;
otherwise their work inevitably turns into a routine, a mechanical action devoid of high goals
to improve the environment. The authors also claim that agency is closely connected with
self-efficacy defined as a belief in one’s own ability to succeed, which turns out to be an
important predetermining factor not only of teacher effectiveness but of student success as

well (p. 3).
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Looking at the multiple dimensions of professionalism and identity mentioned above,
it is clear that teacher identity is a complex phenomenon which comprises personal and
social, professional and emotional aspects and evolves during the occupational life under
certain internal and external circumstances. There is also an inevitable connection between
professional and personal identities due to the fact that “teaching demands significant
personal investment” (Day et al., 2006, p. 603).

Table 1.

Teacher Identity dimensions

Personal Social Professional Emotional
Personal qualities Community Knowledge and Job motivation and
Values membership expertise aspiration
Beliefs Shared commitment  Roles Agency
Self-image Collaborative Autonomy and Commitment
Self-regulation culture power Self-esteem
Self-reflection Reflective practice Self-efficacy
Future perspective Multiple Guilt
Task perception responsibilities Stress

2.3. Reforms and Teacher Identity

As Day (2002) claims, despite the fact that modern educational reforms differ across
countries, there are five characteristics that are applicable to all of them. Firstly, the rationale
for introducing reforms is the desire of the government to become more competitive
economically through altering learning conditions and raising achievement standards.
Secondly, “they address implicit worries of governments concerning a perceived
fragmentation of personal and social values in society”. Thirdly, they lead to destabilization
making teachers revisit their practices and beliefs. They also “result in an increased work
load for teachers” and, finally, they usually neglect “teachers’ identities — arguably central to
motivation, efficacy, commitment, job satisfaction and effectiveness” (p.679). Though the

latter might not seem vital when it comes to profound changes for the country’s good, it
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eventually can hinder the whole process of changing the system since “teachers, their well-
being, their professionalism and their professional development are critical in any discussion

as to how to improve educational performance” (Bangs & Frost, 2012, p. 1).

Teleshaliyev (2013) in his article “Leave Me Alone—Simply Let Me Teach”
highlights the destructive effects of reforms on teachers’ work and self-perception. The main
effect is deprofessionalization, which will be further discussed in this chapter. Using the case
of Kyrgyzstan, he demonstrates how teachers’ creativity and commitment can be destroyed
by bureaucratic accountability measures employed in pursuit of raising standards. It is also
worthwhile noting that, according to the findings of the research, teachers’ involvement in the
reform is minimal and rather more symbolic than realistic. This fact results in teachers feeling

disempowered.

However, despite the negative influence of reforms on teacher identities, there are still
ways for them to demonstrate their professionalism. In Kyrgyzstan, teachers started to
evaluate the imposed policy and adjust it in accordance with their values and student needs
(Teleshaliyev, 2013, p. 64). This last finding proves that moral purpose serves a powerful
basis for developing teacher self-efficacy and resilience (Teleshaliyev, 2014) which, in turn,

help teachers tackle the challenges of the ever-changing educational context.

2.4. Neo-Liberal Trends in Education: De-Skilling or Re-Skilling?

As mentioned before, teacher identity is closely connected with educational change
and is continually reshaped within certain historical contexts (Goodson & Norrie, 2005 as
cited in Tang, 2011, p. 364). Neo-liberalism, recently emerged in the time of economic
globalization, is characterized by privatisation, marketisation, performativity and the
“enterprising individual” (Apple, 2001 as cited in Tang, 2011, p.364). It is therefore

associated with new managerial trends, such as efficiency and productivity goals with the
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focus on competition (Gewirtz et al., 2009, p. 5). As Gewirtz et al. (2009) claim, these
changes do not appear in the same form in all countries in relation to the sphere of education.
However, some common features can be identified as the following (all cited in Anderson &
Cohen, 2015, pp.2-3): 1) an audit or accountability and work intensification (Strathern, 2000;
Ball, 2001); 2) a narrow “what works” conception of teaching that diminishes professional
autonomy (Biesta, 2007); 3) the commodification and commercialization of teaching through
a new education industry (Burch, 2009); 4) new forms of governance, regulation and self-
regulation (Ball & Junemann, 2012; Rose, 1993; Scott, 2011); and 5) a proletarianization of
teaching in which conception becomes divorced from execution (Ellis, McNicholl, Blake, &

McNally, 2014; Lawn & Ozga, 1987).

Since educational quality becomes a pre-condition of economic growth, teachers are
supposed “to be demonstrably more accountable, efficient and effective in producing quality
learning” (Smyth, 1995 as cited in Day & Smethem, 2009, p. 142). Furthermore, this should
be ‘demonstrated’ through measurable results or the so-called *performance indicators’,
‘performance data’, ‘targets’, ‘benchmarking’, etc. (Ball, 2003 as cited in Day & Smethem,
2009, p. 142). As a consequence of all mentioned requirements, teacher work is becoming
more and more overloaded and intensified. According to Hall (2004), an unavoidable
outcome of the intensification of teacher work is the fact that teachers start to give preference
to the activities which are rewarded at the expense of their primary mission — to teach. In the
case of Kazakhstan, the latter would also be neglected in favour of punitive activities. This, in
turn, will result in the deterioration of the teacher-student relationship, since “the more distant
teachers become from their students, the more depersonalized their teaching is” (Robertson,

1996 as cited in Hall, 2004, p. 9).

The “accountability era’ as a part of neo-liberal reforms in education makes teacher

voices more and more ignored, diminishing their role and depriving them of autonomy and
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professional agency. “We are required to spend increasing amounts of our time in making
ourselves accountable, reporting on what we do rather than doing it.” (Ball, 2008, p. 56).
Neo-liberalism is thus presented not only by reforms but by the changes in teacher self-
perceptions as professionals, in their beliefs and values (Peck, 2010 as cited in Anderson &

Cohen, 2015, p. 6).

Due to the fact that the nature of teacher professionalism itself is altering under neo-
liberal reforms, two terms related to teacher identity evolution are emerging within the given
educational environment. Apple (1995) argues that diminishing teacher autonomy and power
leads to the process of ‘deskilling” and ‘deprofessionalisation’ (as cited in Silova, 2009)
which makes teachers doubt their own competence and capacity to influence the current
educational situation. “Deskilling is a term used to describe what happens to people when
they no longer feel in control of their own work” (MacBeath, 2012, p.26). Deskilling appears
in “forcing teachers to teach to the test, limiting opportunities to innovate and enforcing
punitive accountability” (Hargreaves & Shirley, 2009; Steiner-Khamsi, 2004 as cited in

Teleshaliyev, 2013, p.53).

According to Littler (2009) there are four processes associated with teacher deskilling:

e Where the individual loses the right to be involved in designing and planning what
will happen — a divorce of planning and doing

e Work itself becomes fragmented

e The redistribution of tasks removes some of the most satisfying aspects of the job

e The re-organisation of the workplace changes from an individual ‘craft’ base to a

more ‘Taylorised” form of operation (as cited in MacBeath, 2012, p.28).

However, the reforms enthusiasts would substitute the phenomenon of “deskilling’ to

that of ‘reskilling” which implies shifting teacher professionalism to the form which will
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satisfy the newly emerged standards and needs (Whitty, 2000, p.282). Gur (2014) uses the
term “upskilling” to describe this process as a necessary attribute “to develop new skills
including flexibility and adaptability to changing working conditions” (p.889). Nonetheless,
any of these interpretations assume that teachers’ practices, roles, attitudes and beliefs will be

reconsidered and, as a consequence, teacher identity transformed.

2.5. Identity Crisis: Democratic vs. Managerial Professionalism

In the changing educational contexts discussed above two controversial discourses of
teacher professionalism — democratic and managerial — are of sufficient significance to be
studied. These discourses are explicitly presented in the article of Judyth Sachs (2001) where
she, firstly, examines the nature and outcomes of the two professionalism dimensions, and,

secondly, identifies the types of teacher identity emerging from the two discourses.

According to the author, democratic professionalism is premised on the principal of
respect, reciprocity and collaboration between teachers and the community of students,
parents and other members whose common goal is to improve practices and the system on the
whole. It does not cultivate an absolute authority of the teacher as a professional to make
decisions but fosters participation of all educational stakeholders in school development
(Sachs, 2001). Bean and Apple argue that the ideas of equality, inclusion, open-mindedness,
critical reflection and self-analysis, cooperative work towards the common success and belief
in all members’ capacity are crucial conditions for democratic schools to operate and develop
an activist identity of a teacher (as cited in Sachs, 2001). “Democratic professionalism is
emerging from the profession itself” (Sachs, 2001, p.149) as it focuses on improving skills

and practices for ‘the common good’ rather than individual.

Conversely, managerial professionalism is characterized by individualism,

competitiveness and a high level of accountability. Teacher efficiency and effectiveness are
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externally defined by the standardized criteria which impose new roles and responsibilities on
them not only as educators but also as managers “contributing to the school’s formal
accountability processes” (Brennan, 1996 as cited in Sachs, 2001, p.152). This discourse
comes to the forefront under the conditions of decentralization and marketization policies
emphasizing efficient management as the key and universal factor of success both for the

private and public sectors (Sachs, 2001).

The aforementioned discourses of professionalism give rise to two opposing types of
teacher identity. An entrepreneurial identity arises from the managerial professionalism and
presents the ability to be effective and accountable for numerous administrative
responsibilities, while activist identity focuses on critical reflection and analysis, cultivating
collaborative environments and creating communities of practice (Sachs, 2001). The activist

identity is premised on the “principles of equity and social justice” (Sachs, 2001, p. 157).

Some authors provide other terms to describe ‘democratic’ and ‘managerial’ types of
professionalism. Evetts (2009), for example, distinguishes between organizational and
occupational professionalisms. The first type, also defined by the author as professionalism
‘from above’ is characterized by “hierarchical structures of responsibility and decision-
making. It involves the increased standardization of work procedures and practices and
managerialist controls” (Evetts, 2009, p. 23). Occupational (i.e. democratic) professionalism,
on the contrary, employs collegial authority and teacher autonomy and involves trust as the

basis of professional relationships (Evetts, 2009, p. 23).

Talking about activist teacher professionalism, Giddens (1994) highlights two
interrelated notions of ‘active trust” and ‘generative politics’ which are crucial for developing
and sustaining the democratic school type (Sachs, 2000). He argues that active trust generates

solidarity, reciprocity and positive emotional communication between different members of
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the educational enterprise. This can be achieved with the development of generative politics
which encourages decisions to be made by those who have immediate interest in the

outcomes rather than *“from the top” (Giddens, 1994 as cited in Sachs, 2000).

2.6. Kazakhstani Context: NIS as Agents of Radical Change

Similar to the situation in Australia, whose government expressed an urgent need for
schools and teachers to radically change (Robertson, 1996, p.32), Kazakhstan has recently
stated a need for the country to implement significant and fast-paced reforms in secondary
education in order to develop the *human capital’ for enhancing economic competitiveness
(Nazarbayev, 2006 as cited in Shamshidinova et al., 2014). For this purpose, the project
“Twenty Intellectual Schools for gifted and talented children’ was launched in 2008 under the
name ‘Orken’ (Shamshidinova et al., 2014). It later received the status of the Autonomous

Education Organisation Nazarbayev Intellectual Schools (AEO NIS).

According to the Decree of the President of the Republic of Kazakhstan (2010), NIS
“are to become the experimental sites for the development, introduction and testing of
educational programmes” combining “the best traditions of Kazakhstan education and
international best pedagogic practice” (as cited in Shamshidinova et al., 2014, p. 75). In order
to meet this goal, NIS teachers should undergo special training courses enhancing their
knowledge and skills on a regular basis. Moreover, they are expected to reconsider the
philosophy of teaching itself with the main focus on the shift from a teacher-centered to a

learner-centered approach.

The key difference of NIS from the mainstream schools is their “full autonomy and
academic freedom’, more specifically “in the design and adoption of educational programs,
forms and methods of educational activities, directions for research” (Law of the RK N0.394-

IV, 2011 as cited in Shamshidinova et al., 2014, p. 74). However, what does this autonomy
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mean for those who are to enact the reforms locally? Do teachers possess any kind or degree
of autonomy in the given educational context? How do the imperatives to change affect

teacher identities?

The book of D. Bridges (ed.) Educational Reform and Internationalisation: The Case
of School Reform in Kazakhstan “is arguably the first publication on education reforms in
Kazakhstan based on thorough, empirical studies” (Shamatov, 2015, p.369) and probably the
only one which focuses on the implementation of current innovations taking place in NIS
schools. However, it does not provide sufficient information to answer the questions above.
According to Shamatov (2015), it also lacks a critical view on the initiatives in their relation

to neoliberal forces which might have an important effect on the outcomes of the reforms.

Although some authors of the book mention the problems connected with new
reforms, such as teacher overload (for instance, McLaughlin, McLellan, Fordham, Chandler-
Grevatt, & Daubney, 2014, p. 250), they do it briefly and do not go further by explaining the
causes of this issue and how it may affect teacher autonomy, motivation and self-efficacy. It
seems that in pursuit of quick radical changes there is no time to reflect on teacher
perceptions and concerns regarding these changes and their influence on teacher professional

identities.

2.7. Summary

This chapter provided the critical analysis of the literature resources related to the
issues of teacher professionalism and identity as well as factors influencing its formation or
deformation. Having reviewed the literature on this topic, it can be concluded that there is not
a fixed definition of teacher professionalism or identity due to its altering nature and
instability of external influencing factors. Nevertheless, it is clear that teacher identity refers

to how teachers view themselves as professionals from different angles such as the personal,
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social, professional, and emotional. It is also obvious that educational reforms have a
significant impact on the evolution of teacher identity. Depending on their purpose, they
contribute to the development of different types of professionalism such as democratic or

managerial.

Based on the analysis of the literature, a conceptual framework (Appendix G) was
developed to guide the design of the study. One source is closely related to the content of
learning and teaching methods. The other one deals with some external factors such as
accountability, intensification of work, or decision-making processes. Both of them affect
teacher professionalism. In the suggested conceptual framework, the first source has more
influence on social and professional sides of identity making teachers revisit their views and
change their practices, whereas the second source has major influence on the personal and
emotional dimensions of teacher identity. As a consequence, teaching-related reforms lead to
reskilling of teachers, i.e. let them acquire new skills and help them adapt to the changes. On
the contrary, administrative or external factors of the reforms lead to the process of deskilling
teachers, i.e. deprive them of autonomy and diminish the sense of agency focusing more on

accountability and demonstrable effectiveness.

Two conflicting types of teacher professionalism suggested by Sachs (2001),
democratic and managerial, are associated in the framework with the processes of reskilling
and deskilling respectively, with the former focusing on improving skills and practices for
‘the common good’ and the latter focusing on increasing standards and the school formal
efficiency. Activist and entrepreneurial identities, emerging from these types of

professionalism, are therefore the two main forms of teacher identity in the framework.

This conceptual framework will be further used in the paper to investigate the nature

and evolution of teacher identity in Kazakhstan. It will serve as a basis for understanding how
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different aspects of the current educational changes in the country affect this process and how
teachers perceive their role in these reforms. It will ultimately contribute to revealing if
Kazakhstani teachers experience any of the aforementioned forms of teacher professionalism

in the context of radical changes.

The analysis of the literature thus provides an opportunity to identify key aspects of
the complex phenomenon of teacher identity evolution, to reveal the research gaps and
outline the directions for future study. Despite the fact that professional identity has recently
become an area of interest for many researchers (e.g. Bullough, 1997; Connelly & Clandinin,
1999; Knowles, 1992; Kompf, Bond, Dworet, & Boak, 1996 as cited in Beijaard et al., 2003,
p. 107), it is neglected in its relation to Kazakhstan, even though it is more than relevant now,

at the time of significant changes in Kazakhstani secondary education.
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Chapter 3: Methodology

3.1. Introduction

The previous chapter covered the main literature sources related to the issue of teacher
identity evolution in the era of school reforms and accountability. The “Methodology”
chapter aims to identify and explain the research design chosen for the given study. It also
describes the sampling techniques and instruments employed in order to answer the main
research question: How do current school reforms affect NIS teacher self-perceptions as
professionals? These sections are followed by the description of data analysis process and
consideration of ethical issues connected with the current study. Finally, its limitations and

delimitations are discussed at the end of this chapter.

3.2. Research Design

This section will inform about the research design used in the study and explain the
reason for this choice. Considering the nature of the research questions, a qualitative
approach to conducting the study was employed. According to Creswell (2012), qualitative
inquiry is used to explore in-depth a central phenomenon of the study from the participants’
perspective (p.16). Scott and Usher (2011) claim that “qualitative researchers examine the
meanings that social actors give to their activities” (p. 97), this is exactly what the present
study aimed to research. The literature reviewed also proves that this method is best suited to
exploring the given issue, taking into account the importance of personal attitudes and
opinions of the participants.

To be more specific, the study employs a qualitative interview design which is an
ideal “tool to capture the voices and the ways people make meaning of their experiences”
(Rabionet, 2011, p. 563). Turner (2010) distinguishes between three different categories of
this design, namely “(a) informal conversational interview, (b) general interview guide

approach, and (c) standardized open-ended interview” (p.754). The second, general interview
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guide approach, fit the purpose of the given study as it is more structured than the first one
but still flexible and *“allows a degree of freedom and adaptability in getting information from
the interviewee” (McNamara, 2009 as cited in Turner, p.755). It implies that a researcher may
prepare interview questions but change them or ‘guide’ the manner of conducting the
interview in the field so that to obtain the desirable information from the respondents. At the
same time, general interview guide approach gives opportunity to create informal and
comfortable environment during the conversation (Turner, 2010, p.755) which appeared to be
very helpful in building trustworthy relationships between the interviewer and participants of
this study and find answers necessary for investigating the central phenomenon.
3.3. The Central Phenomenon of the Study

Creswell (2012) defines the central phenomenon as “the key concept, idea, or process
studied in qualitative research” (p.16). In this study it is represented by the concept of teacher
identity and the process of its evolution in the era of drastic changes in Kazakhstani education
system. Understanding the central phenomenon can provide an insight on the role of teachers
in the process of the reforms implementation, as well as look at these reforms from the
insider’s point of view.
3.4. Data Collection Methods

This section provides information on the method of data collection, as well as justifies
its usage in relation to the research questions stated in this study. A qualitative interview was
employed as a method for collecting the data needed to address these research questions. An
interview as a single method employed in this study was effective to explore the phenomenon
of teacher identity, since identity refers to the inner perceptions of teachers which cannot be
easily observed or understood from the survey results. Only through listening to personal
stories of participants during the interview, the researcher can hear the voices and make

conclusions. As Cohen et al. (2007 p. 349) argues, interviews give an opportunity for both
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interviewers and interviewees share their own perceptions of the environment they live and
work in. Moreover, many researchers used interviews as a research method to explore teacher
identity. McLellan, Winter, Fimyar, and Fordham (2014) provide the example of Woolhouse
and Cochrane’s study who used interviews to examine how new Physics and Chemistry
teachers undergo the development of a subject-specific teacher identity.

3.5. Participants of the Study

The sampling procedures are described in this section. As Cohen et al. (2007) argue,
the quality of a research depends not only on the correct choice of methods and instruments
for conducting a study, but also on what sampling strategy is employed (p.100). For the
current study, the purposeful sampling was used in order to “to select information-rich cases
whose study will illuminate the questions under study” (Patton, 1990, p.169).

More specifically, one of the NIS schools was selected as the site of the research since
the educational changes discussed in the previous chapter are currently being implemented in
these schools. Exploring that site thus enabled to understand the process of teacher identity
evolution within the newly created environment. Additionally, convenience sampling
approach was used as NIS is my own place of employment, so | could get access to the site
without hindrance.

The specific strategy of purposeful sampling used in the study was maximal variation,
which is typically used “to present multiple perspectives of individuals to represent the
complexity of” the issue (Creswell, 2012, p. 207). The criteria | used for sampling the
participants of the study are the following: age, years of experience and area of specialization.
Teachers’ education background (locally educated and abroad) was also taken into
consideration.

The rationale for selecting participants of different age is that elderly teachers, for

example, have a big experience of work in a ‘Soviet’ school which, according to Fimyar and
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Kurakbayev (2016), still has a significant influence on teachers’ practices. It was interesting
to know how teachers of the ‘old” school see themselves in the present work conditions.
Younger teachers (over 30) have experience of work in mainstream schools which also
differs much from NIS system, and this might have some impact on their perceptions of
themselves as professionals due to the radical transition from a conventional style of teaching
to an innovative experimental one. Finally, novice teachers who do not possess any previous
teaching experience before coming to NIS, can contribute to understanding how a new
generation of Kazakhstani teachers see themselves in the current educational setting.
Additionally, Bolashak students, having returned from abroad to work in NIS, might have a
different vision on professionalism based on the knowledge and skills acquired there.

The participants of the study were teachers of different school disciplines which was
supposed to be important since, although there are common values and vision for the whole
school community, each department has its own characteristics. Moreover, the attitude of
students to different disciplines is not the same. This could also have some effect on how
teachers see themselves as professionals.

Totally, ten participants were chosen for conducting the study: three experienced
teachers aged over fifty, four teachers aged over thirty and three young teachers, including
those who studied abroad. It was beneficial to examine the views of various teachers to
understand the given phenomenon deeply.

3.6. Data Collection Instruments

To collect data, two interviews with 10 teachers were held. The reason for doing it in
two parts was that there were too many interview questions needed to be answered to achieve
the aim of the study. Sticking to the original plan, it would have been time-consuming for the

participants. Moreover, these two interviews had different purposes: the first part focused
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more on teachers’ general perceptions of their professional identity, whereas the second
emphasized the influence of reforms on the evolution of teacher identity.

Interview protocols were employed as an instrument of data collection and were
designed in two languages: English and Russian. They helped to see the stages of the
interview and the questions, as well as served as a means of taking notes while conducting
the interview. They were pilot tested on my colleagues who are also my group mates at
Nazarbayev University before the actual interviews took place. This was done to make sure
the questions and the procedure in general were designed in a comprehensible and
appropriate manner.

Two types of questions were used: those to provide demographic information such as
participants’ age, work experience, subject they teach, previous place of work; and those
related to their professional experience, including changes in their teaching practices,
attitudes and concerns about this transition. The interview questions were constructed in
alignment with the categories emerged from the literature review. Additionally, some probing
questions were used to facilitate the conversation in a desirable direction. Ultimately, open-
ended interview questions allowed me to receive information helpful to understand the
central phenomenon of the study.

3.7. Data Collection Procedures

The procedure of data collection started with gaining access to the site and
participants of the study. According to Creswell (2012, p.210 ), in order to conduct a study a
researcher should obtain permission from the institutional review board, so the first step was
to have the GSE Ethical Review Committee approval in place. As the research site was NIS
Taraz and | interviewed teachers inside the school walls, | also obtained permission from the
principal of the school informing him in a face to face conversation of the purpose of the

study, as well as discussed with him its significance and possible benefits and risks. I also
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used a letter of support from my supervisor as a backup tool for getting the principal’s
permission to conduct the interviews.

The reason for doing it inside the school was that NIS teachers’ workload is so large
that many of them have to stay at work long and have little opportunity to spend an extra hour
or more on giving an interview somewhere outside the working place. Moreover, NIS
teachers are not allowed to leave work during the day for lunch, for example, without a
special permission. Conducting interviews in the school was therefore the most convenient
way for both the participants and me, even though there were some issues associated with
that at the stage of data collection. For instance, some teachers felt tense when answering
sensitive questions related to autonomy and disempowerment they experienced at work. For
this reason, | selected the participants from the teachers who | believe trust me as a researcher
and a colleague to get reliable information from them.

The next step was to obtain permission from teachers to be interviewed. | met each of
the selected participants in person to explain to them the aim and importance of the study,
how the interviews were going to be conducted and how the data would be analyzed, stored
and reported. They were also informed about the possible benefits and risks of the study.
Having obtained the permission from ten teachers, | created a schedule of meetings which
was convenient for both sides and did not interfere with job responsibilities.

Two interviews with each of the participants were planned to be conducted. So, the
Consent form was sent to the participants prior to the first interview. All interviews were held
within the research site (NIS) mostly in the own private rooms of the participants where
nobody could interrupt us. The interviews started in the end of January and lasted till the end
of February. At the beginning of the meeting each of the participants was informed again
about the purpose of the study. The interviewer also explained that all information provided

by the interviewees is confidential and that they were free to stop the interview at any time
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they wished as well as had the right not to answer some questions if they were not willing to.
They were also asked for permission to use an audiotape recorder while taking an interview.
After the consent forms were signed, an hour long interviews were conducted in two
languages: Russian and English (according to the participants’ preference).

During the interviews | used the interview protocol to remind myself of the questions
and to take notes. During the whole process of data collection, | stayed impartial and
respectful to all the participants, but at the same time was trying to create trusting relationship
with them. | encouraged participants to give more detailed responses providing clarifications
and sub-questions for deeper understanding when necessary. At the end of the interview |
thanked the respondents for participating in the given research. We also confirmed the date of
the second interview. After the first round of interview with all participants was conducted,
the second part of data collection procedure started (second interview with the same
participants) and it followed the principles of the first interview procedure.

3.8. Data Analysis Methods

The process of data analysis occurred simultaneously with the process of data
collection due to the qualitative nature of the study (Creswell, 2012). According to Cohen et
al. (2007), “there is no one single or correct way to analyze and present qualitative data; how
one does it should abide by the issue of fitness for purpose” (p. 461). The purpose of this
analysis was to reveal how teachers define their professional identity and what challenges (if
there are any) they face in the tough conditions of constant and rapid changes.

Firstly, all the recorded interviews were transcribed and read for getting a general idea
of the responses which were either in English or in Russian. The responses were organized by
the age of participants and the subject they teach. The next stage was coding the data going
from the specific features to the broader themes about the central phenomenon in order to

generate a larger, consolidated picture (Tesch, 1990 as cited in Creswell, 2012). Since the
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majority of the interviews were held in Russian, it was time consuming and insensible to
translate the whole responses into the English language. Therefore, | used the authentic
version of interviews to code the data and only translated the parts related to any of the
emerged themes in their regard to the literature review analysis.

Finally, the results of the study were analyzed and interpreted in conformity to the
research questions. They were also compared with the findings of other studies on this topic.
The presentation and discussion of the results were based on the conceptual framework
derived from the literature analysis.

3.9. Ethical Issues

The study was conducted in compliance with ethical norms and principles of Ethical
Guidelines for Educational Research. A letter of support was provided by the supervisor to be
delivered to the site in order to obtain permission from the NIS principal to conduct the
research within the school. The selection of participants was performed on a voluntary basis.
Before the research project started, the participants had been informed about the purpose and
procedure of the study as well as the right to reject participation at any time of the research
process. The introductory letter and participant consent form were provided beforehand via
email.

The interviewees were aware of the potential benefits and risks associated with the
study. The main benefit for teachers was the opportunity to express their opinions and
attitudes towards current school reforms in Kazakhstan and influence of the latter on their
professional identity. Through telling stories of their teaching practices in the new
educational context, their voices could be heard. Another benefit of this study was that during
the interviews teachers self-reflected on what they presently do, how they act in comparison

with their previous practices, what challenges they face and what role they play in their
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classrooms and, generally, in school. That reflection could be helpful in identifying their
strengths, weaknesses and struggles, and outlining the trajectory of teachers’ future work.

Regarding the risks, there were potential risks associated with some sensitive
interview questions like “Have you ever felt disempowered inside and/or outside the
classroom?”” which could possibly have a negative effect on teachers’ professional lives, such
as problems with administration of the school. However, I ensured the participants of
confidentiality of information they were going to provide and explained that nobody except
me and my supervisor would have access to it. All the materials were stored in my private
computer protected by a password. The tape recorded interviews were destroyed after being
transcribed. Moreover, the participants had the right not to answer particular interview
questions and quit the project whenever they felt uncomfortable to continue.

Although anonymity couldn’t be provided due to the specific nature of the research
design (qualitative interview design), the interviews were conducted in places where nobody
could hear the participants. However, the fact that they could be seen by their colleagues
might have negatively influenced honesty and completeness of their responses to sensitive
questions. To protect the respondents’ identity at the subsequent stages, their real names were
replaced by participant codes.

Another minor risk related to the interference with the busy teachers’ schedule, since
the interviews were conducted during their work time. To minimize this risk, interviews were
taken at the time mostly convenient for the participants.

As the interviews with the teachers were tape recorded, the permission to do that was
obtained before the interview began. Despite the fact that all teachers gave their consent to be
recorded, it was noticeable that some of them felt uncomfortable or even tense to answer the
interview questions related to their relationship with colleagues and administration members.

To reassure participants, | reminded them about the confidentiality of the given information.
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3.10. Limitations and Delimitations

There were some limitations in the current study. First of all, being a representative of
teachers who now are exposed to recently adopted school reforms and whose professional
identity is being challenged by these reforms, I might have been biased in interpretation of
the results, which might be problematic even though it is not prohibited in the qualitative
research design (Creswell, 2012). Furthermore, the participants of the research are my
colleagues which again might have resulted in the subjective interpretation of the data
collected. For example, since we work in the same conditions, | may have assumed that they
experienced the same challenges connected with their professionalism as myself. They, in
turn, might be biased too, saying what | expected them to say.

The second limitation was that teachers were hesitant to answer some of the sensitive
questions which dealt with the issues of autonomy and democracy, especially knowing that
the principal was aware of the research taken place at school. As a consequence, the
responses of the participants might not have been open enough.

Another limitation of the research was the choice of the site. As it was mentioned
earlier in this paper, NIS differs greatly from the majority of regular schools in Kazakhstan.
Therefore, the findings obtained from the study cannot be transferred to all Kazakhstani
secondary school teachers. To eliminate this constrain, future studies of mainstream teachers’
perspectives on teacher identity concept are essential.

The fourth limitation related to the sampling strategy. Despite the fact that purposeful
maximal variation sampling enabled to investigate the problem from many different
perspectives, the number of participants did not allow to do it properly. For instance, teachers
of different subjects were chosen to be interviewed; however, there was one or two
representatives only from each category. This means that the results of the study are not

necessarily applicable to other teachers of these subjects. One of the solutions might be to
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conduct other studies employing a quantitative or a mixed research method using a bigger
number of participants.

Finally, the topic itself appeared to be too broad for getting profound information
which will contribute to understanding the influence of reforms on particular aspects of
teacher identity. It would be beneficial to study various constructs of this complex

phenomenon separately in order to reveal its evolution in the context of the school reforms.
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Chapter 4: Findings
4.1. Introduction

This chapter presents findings of the study aimed at exploring teacher identity in the
context of current school reforms in Kazakhstan from the perspective of NIS teachers. The
purpose of the study was to investigate how different factors of the school reforms affect NIS
teachers’ perceptions of their professional selves, including professional and emotional
aspects. A qualitative interview-based research design was employed in this study to answer
the following research question: How do current school reforms affect NIS teachers’
perceptions of themselves as professionals?

Ten NIS teachers who represented different age groups and areas of specialization
were interviewed. The collected data was transcribed and analyzed by hand using codes
which helped to organize the received information into specific themes and sub-themes in
relation to one of the research sub-questions. During the interpretive analysis, the conceptual
framework of the literature review was used.

The chapter is structured in the following way. First, the participants’ characteristics
are presented. Next, the findings of the study are grouped into three parts pertaining to the
research sub-questions. The first part is aligned with sub-question 1 and contributes to
understanding how NIS teachers define their professional identity from different angles. The
second part provides the answer to sub-question 2 illustrating how the new philosophy of
teaching affects teacher professionalism. Finally, the third part refers to sub-question 3,
which reveals the influence of the administrative aspect of the reforms on teacher
professionalism.

4.2. Characteristics of Participants
A total of ten NIS teachers were interviewed for this study. The age range of the

participants varied from 22 to 61, which helped to answer the research questions from
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different perspectives. The interviewees also varied according to their area of specialization.

Since the teacher of Kazakh who was initially going to be interviewed could not take part in

the study, another English teacher was interviewed. Additional information about previous

work or study experience was also taken into consideration.

General information about the participants is presented in the table below. The

numeric code of the respondents is used there and further in the paper in order to keep their

identities confidential.

Table 2

General information about the participants

Participant Age Work Area of Previous work Additional
code experience  specialization place information
(years)

Participant1 22 1.5 English - Studied 2
semesters
abroad (USA,
Czech
Republic)

Participant2 61 30 Mathematics Mainstream school

Participant 3 36 More than ICT Taraz State

10 Pedagogical
Institute

Participant4 51 14 Chemistry Mainstream school

in a village

Participant5 30 4 Physics Turkish lyceum

Participant 6 52 About 30 World History  School-gymnasium

Participant 7 40 19 Russian and School-gymnasium

Literature
Participant 8 38 20 Biology Boarding school
for gifted children
Participant9 26 4.5 English/ Private language Bolashak
Global center post-
Perspectives graduate
student (UK)
Participant 10 30 9 English Kazakh National

University (Al-
Farabi)

Taking into account general results of the study, such variability on the criteria of

variation did not fully prove its appropriateness to the purpose of the research. To be more

37



TEACHER IDENTITY AND SCHOOL REFORMS IN KAZAKHSTAN 38

specific, characteristics related to the area of specialization and previous employment
appeared to have no significant value since the responses of participants across these criteria
did not differ much and therefore did not contribute to the overall understanding of the issue

under study.

4.3. Results Pertaining to RQ1: How do NIS Teachers Define Their Professional

Identity?

In order to answer sub-question 1, teachers were asked to ponder how they see
themselves as professionals. Consistent with the literature, the questions were designed to
reveal NIS teachers’ identity on four dimensions: personal, social, professional and
emotional. Therefore, the data collected as a result of the interviews was analyzed and

grouped based on the following categories:

e Personal aspect of teacher identity
e Social aspect of teacher identity
e Professional aspect of teacher identity
e Emotional aspect of teacher identity
4.3.1. Personal aspect of teacher identity
According to the literature, this aspect of teacher identity deals with the personal
qualities, values and beliefs of teachers, as well as their self-image and future perspective. To
understand the perceptions of NIS teachers in this respect, they were asked what it means to
them to be a teacher and what quality is the most important for being a teacher with the
capital “T’. Having analyzed the responses of the given participants, key themes were
identified. They are as follows: (1) teacher responsibility and honesty, (2) teacher knowledge
and competence, (3) teacher commitment.

Teacher responsibility and honesty
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Half of the respondents reported that, in their eyes, being a teacher means to be
responsible for students, their future education and even life. Four out of ten participants also
named honesty as the most important quality a teacher must possess. Interestingly, this idea
was expressed mostly by female teachers:

For me, being a teacher means to be responsible for the students I teach because I’'m

in charge of not only my job but also people and their lives, their behaviour and may

be even future. And second, since | decided to be their friend, | need to be honest and

open towards children. (Participant 6)

Honesty is very important. We do not have the right to lie to children, their parents

and our colleagues. Only openness and honesty will allow us achieve our own

professional growth and good results of our students. (Participant 8)

Teacher knowledge and competence

Interestingly, most of the respondents do not consider knowledge as the most crucial
aspect of teacher professionalism. However, three participants claimed that you cannot be a
good teacher without theoretical and practical expertise, since teachers’ major mission is to
give knowledge. For example, the Participant 2 noted:

First of all, a teacher must know his subject at the appropriate level. He should be able

to answer any questions dealing with his area of specialization. Only doing so, he can

arouse interest in his students; he will be able to engage students into this field.

Teacher commitment

Another surprising finding was to hear from a beginning teacher that commitment is
important. This is unexpected because it contradicts prior studies which indicate that few
students nowadays are committed to teaching when they enter teacher training institutions.
However, this finding should be taken with caution since only one junior-level participant
indicated that commitment is an important aspect of identity.

The most critical for a teaching profession is dedication... | think it's more important

than knowledge cause if you're dedicated, you'll be eager to learn something and

move forward and it'll make you grow professionally (Participant 1)

Summing up the aforementioned personal views of participants on the teaching

profession, it can be concluded that the majority of respondents consider human traits such as
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honesty and responsibility to be more important in the teaching profession than being
knowledgeable in the sphere, since the profession itself is associated with humanism and is
based on human relationships.

4.3.2. Social aspect of teacher identity

As mentioned earlier in the literature review, to be a teacher-professional at the
present time cannot be viewed separately from the community in which they work and from
the society by which they are surrounded outside the classroom. Thus, to understand how NIS
teachers view themselves from the social perspective, questions regarding their relations with
different representatives of the school community were asked. They also reflected on the
present social status of teachers in Kazakhstan. In this regard, several themes emerged from
the collected data: (1) relations with students, (2) relations with parents, (3) relations with
colleagues, and (4) the attitude of society.

Relations with students

Since all participants, except for two novice teachers, had work experience in
mainstream schools which had retained a lot from the ‘old” system of learning and teaching,
they had a tendency to compare the present student-teacher relations with those at their
previous work place. Most of them stated that these relationships have become more formal
and impersonal, which, in their opinion, has both positive and negative sides. This is
illustrated in Table 3.

Table 3.

Positive and negative aspects of NIS student-teacher relations

Positive Negative
Teacher focus on knowledge Decreased student respect towards teachers
Students’ autonomy Loss of humane relations between teachers

and students
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On the one hand, some teachers think that having stopped the practice of being a
cohort master (‘klassniy rukovoditel’) relieved them from the responsibility of nurturing
students. This allowed them to focus on delivering knowledge and skills rather than
discipline. Participant 9 noted:

Now my responsibility before students is to give a good lesson, I don’t need to care

about what they do after my lesson, what they eat, how they behave or whatever. This

is the job of curators. And this is right; a teacher should focus on teaching.

Several teachers also reported that with relations being more formal students learn to
be more independent. They do not rely on teachers only but on their own skills and
experience. According to them, this has certain benefits for teachers, for example, students
can clearly understand why they do this or that, and they are interested in their own success.
This idea is evident in the following comment:

Relations with students, in comparison with the previous work experiences, can be

described as increased students’ interest in their own results, which means they are

becoming more responsible for their own learning. (Participant 6)

Other teachers, on the contrary, are dissatisfied by the attitude of students towards
teachers saying that it has become less respectful. Moreover, if earlier teachers possessed
authority in front of the learners, nowadays they can be accused of everything that goes
wrong. As a result, students often abuse their newly-acquired rights and autonomy, which
leads to diminished respect towards teachers. This was vividly expressed by Participant 3:

It’s easier to work here, since students are different, they are motivated and know

what they need. On the other hand, there are students who don’t know your name not

to mention of greeting you. Do we deserve that?

Another interesting finding was that two respondents were concerned about the loss of
that invisible connection between students and teachers that makes these relations living and
breathing (humane) rather than mechanical. According to them, this fact will negatively

affect the future of not only education but the lives of the entire next generation. As one of

them noted:
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I miss that system because my relationships with learners were closer, much closer. |
knew each student very well, even students from other grades. Those relations were
warmer and more personal. Here, they are more official, we are becoming ‘lesson
deliverers’ rather than teachers. If we continue like that, we will lose the generation.
(Participant 6)

Relations with parents

All the interviewee responses regarding this question were short as they stated there
are no real relations per se. The responsibility for connection with parents is on the curators’
shoulders only. Parents tend to contact teachers in extreme cases only, usually when their
children do not succeed. Thus, all ten respondents believe the NIS system of parental
involvement does not work well at this stage. Along with that, some teachers are happy with
the current situation while others are concerned about it. As Participant 9 said, “I don't work
with students’ parents, curators do it. | think it's correct. They don't annoy us, teachers”.
Another respondent noted:

The work with parents is not organized well here, moreover, it’s incorrect. At my

previous work place we worked as ‘teacher-parent-student’. All three were involved.

Presently, you don’t even know what your students’ parents look like.

Relations with colleagues. NIS has created conditions for close teacher cooperation
and cultivates a collaborative culture among the school community. This is proved by the
responses of all participants. However, only half of them reported that these conditions are
used appropriately by all their colleagues, which often leads to misunderstandings and
unwillingness to work as a team. The received information can, therefore, be divided into two
opposing sub-themes: (1) collaborative and supportive relations and (2) lack of collaboration.

Almost all teachers, except for one, claimed that they feel an integral part of the
school community and are happy to work with their colleagues sharing ideas and experience,
be it planning or team-teaching. Surprisingly, young novice teachers reported they feel

absolutely comfortable working with much older and experienced colleagues and are always

supported when needed. One of them stated:
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| feel really comfortable among colleagues because all my colleagues try to support

me, | can go and ask any question to them and they usually are ready to help. That is

why | prefer working in a team. (Participant 1)

On the other hand, despite all participants realizing the benefits of team work, some of
them still prefer working on their own due to the fact that their colleagues do not want to
collaborate. Some of the respondents who mentioned this are young teachers who think their
voices are not counted by older colleagues, whereas the latter believe that a new generation of
teachers is too ambitious to listen to more experienced colleagues. The following comment
demonstrates this opinion:

I rarely share my opinion with others, because young teachers don’t want to listen.

Nowadays, the youth doesn’t listen to anyone. Why should I talk to people who don’t

need my advice? (Participant 5)

Attitude of society

Not only does the school community play a vital role in defining teacher identity, so
do external factors such as the attitude of society. Nine out of ten interviewees agree that the
social status of teachers in Kazakhstan is at a low level, at least lower than it should be. First
of all, it relates to the financial aspect. Although all the respondents consider their salary
more or less worthy, the average salary of Kazakhstani teachers is not at a level appropriate
to the importance of the various roles that teachers carry out. Secondly, it is connected with
low prestige and, therefore, lack of respect for the teaching profession. As one of the
respondents noted, “teachers are treated as service staff because the role of the teacher, his
status is downplayed in Kazakhstan. This refers both to the financial aspect and moral values
as well” (Participant 7). Another respondent said he even wants to quit teaching because of
this (Participant 5).

An unexpected response was given by a participant who was the only one to say that

the status and prestige of teaching profession has recently grown. According to him, “many

school graduates choose ICT when entering university knowing that they will become



TEACHER IDENTITY AND SCHOOL REFORMS IN KAZAKHSTAN 44

teachers. They realize that being a teacher means stability and security” (Participant 3). The
area of specialization of this teacher might have influenced his conclusions about the status of
teaching profession since the interest of enrollees in pursuing a certain profession varies
across different specialties.

To summarize the teachers’ views on the social aspect of their professionalism, the
general findings were as follows. Almost all participants agree that the student-teacher
relationships are now more formal and impersonal in comparison with previous practices.
Some teachers consider these changes to be positive, whereas others think they negatively
affect students’ attitude towards teachers. As for relations with parents, all participants
reported there is no regular connection between them and teachers. There are two views
among respondents regarding relations with colleagues. While the majority of them said they
felt the part of a community, only some of them believe they have effective collaborative
relations with colleagues. The remaining participants often find it difficult to work as a team
due to lack of support and understanding on behalf of team members. Finally, almost all
participants define the current social status of teachers as low in terms of payment and
attitude of society towards teaching profession.

4.3.3. Professional aspect of teacher identity

According to the conceptual framework mentioned in the literature section of the
paper, the professional aspect of teacher identity includes teacher knowledge and expertise,
teacher roles, the level of autonomy and power, and multiple responsibilities teachers are
exposed to. As a result of the analysis of the respondents’ answers regarding this question,
the following themes can be derived: (1) teacher role in the classroom and (2) teacher role at
school level.

Teacher role in the classroom
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Most respondents reported that they see themselves as guides or facilitators in the
classroom who just direct students to get knowledge and acquire skills independently rather
than provide ready knowledge. One of the teachers defined his role in the classroom as
follows:

I'd say my role in the classroom is a guide, | don't really control them, I just try to

show them the best way to get somewhere, correct them when necessary but | can't

say I'm an active leader in the classroom. (Participant 1)

Only one teacher claimed that he does not consider himself a teacher for students,
giving preference to the notion of a “friend” with whom they can feel comfortable in any
situation. As he said during the interview, “I try to become a friend of students, that’s why
they are open with me. They are not afraid to say what they are concerned about” (Participant
5).

Teacher role at the school level

Although many interviewees feel a part of the school community and try to actively
cooperate with all its members, almost none of them stated that they play a significant role at
school level being just a small unit in a big mechanism. This is supported by the following
words: “At a larger scale, being a teacher, I'm just a tiny part of the community, but we need
to grow professionally to start playing any kind of role” (Participant 9).

More experienced teachers define their role as mentors for younger colleagues. As
one of them noted, “at my age it is time to be a mentor and I think I fulfill this role pretty well
helping my younger colleagues” (Participant 2). Many teachers also mentioned they have
other responsibilities at school besides teaching, such as coordinator of work with gifted
children or coordinator of assessment. Some participants are authors of different programs
and text-books. Nevertheless, they are not ready to say definitely what place they occupy and
what role they play outside the classroom. “I know | have a certain role, but what exactly it is

or how well I do it, I cannot judge it” (Participant 6).
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It can be, therefore, concluded that the professional aspect of teacher identity is
defined by the role teachers play and responsibilities they fulfill in their schools. NIS teachers
tend to see themselves as guides for students in the learning process who direct them and help
them acquire knowledge and skills independently. As for their role in school community,
teachers think they are responsible for many other things except teaching; however they
cannot define how significant their role is at school level.

4.3.4. Emotional aspect of teacher identity

Consistent with the literature, the interviewed teachers admitted that the emotional
aspect is vital in the teaching profession, as it deals with job satisfaction and motivation,
commitment and agency, self-esteem and self-efficacy, feelings of guilt and stress. The
information given by the respondents in this respect can be classified according to the
following themes: (1) job satisfaction and (2) motivation level. Some other components will
be further discussed in the chapter in the context of reforms.

Job satisfaction

All participants, except for one, reported that they are generally satisfied with their
current job. However, there are some factors which do not allow them to feel completely
satisfied with what they do inside and outside the classroom. The following emerging sub-
themes will explain these factors: (1) sources of job satisfaction, (2) reasons for job
dissatisfaction.

The most popular answer to the question about sources of job satisfaction was
working with students. Many participants agreed that they feel they are doing the right thing
in life when they have an opportunity to work with learners rather than doing administrative
work. Other factors positively affecting job satisfaction are salary, opportunities for
professional development and respect of community members. Participant 6 noted:

The primary source of satisfaction comes from the work with learners. It is also
important when you see that you are valued by the school administration, the principal
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and your colleagues. And also, it depends on the attitude of the society, whether it
respects you as a professional or not. Salary is not the least important factor, either.

All participants also reported that they cannot be fully satisfied by their job due to the
excessive paper work they are required to do, often at the expense of their primary
responsibility to teach students and plan lessons. The level of dissatisfaction in this regard is
not that high, if speaking generally. Nevertheless, it significantly affects the teachers’
emotional state. This idea is clearly stated by Participant 8: “I am not satisfied by endless
paper work and wrong distribution of my work time by administration. Sometimes, this 10%
of dissatisfaction absorbs all the positive things of the remaining 90%”.

Motivation level

Another component of the emotional aspect of teacher identity, motivation level,
proved to be closely connected with the previous one as the vast majority of respondents
stated that excessive paper work negatively influences their motivation level. Furthermore,
this influence has grown over the years as the paper work is constantly increasing. As
Participant 7 noted, “I had a really high motivation level in the first year of working here, |
enjoyed everything. But the more we work, the more we understand there are so many
useless things we do”. Despite this fact, NIS teachers appeared to have a high or above
average motivation level. The reasons for this are presented in Table 4.

Table 4

The reasons for the high level of teacher motivation

Sub-themes Number of respondents
Opportunities for professional growth 7 respondents
Financial interest 4 respondents

New challenges 3 respondents
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As can be seen in Table 4, the majority of respondents indicated opportunities for
professional growth as the most crucial factor positively influencing job motivation. The
work conditions created by the NIS system allow teachers to develop their professional
competence in different spheres on a regular basis. As Participant 10 reported:

I can say that I am highly motivated because | have discovered different aspects of

teaching and learning process as a result of various seminars, master classes and

courses provided by our school. These aspects encourage me to work and develop as a

professional.

The second factor increasing teachers’ motivation to work is financial interest. Since
NIS teachers consider their salary as above average for this region of Kazakhstan and higher
than that of mainstream teachers, this aspect also has a major impact on the motivation level.
This fact is revealed in the response by Participant 8: “I’ve got a very high level of
motivation. First of all, this is financial interest and my family’s dependence on me. Second, |
love working with children and plan lessons. But foremost is the material aspect, only then
moral”.

Regarding the third reason for being highly-motivated, some teachers mentioned that
working at NIS is interesting but challenging due to the large workload and multiple new
responsibilities. These are connected with the requirements of a new system to being a
competent teacher. However, it is exactly these difficulties which motivate them to develop
and work harder. For example, Participant 4 stated:

My level of motivation is high due to the requirements of the system and my students.

Now | have started to teach 11" grades in English, and this fact bothers me a lot since

my language knowledge is not that high. And this motivates me to learn English to

satisfy my students’ needs.

To summarize the findings related to the emotional state of NIS teachers, it can be
stated that almost all of them are generally satisfied with their job, and the main source of job

satisfaction is working with students. The factor that diminishes the level of job satisfaction is

paper work. Talking about job motivation, the majority of respondents feel highly-motivated
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working in NIS mostly because of the opportunities for professional development provided
by the school. Among other reasons are financial interest and new challenges associated with
the introduction of a new system of education.

To conclude all findings contributing to understanding teachers’ perceptions of their
identity from personal, social, professional and emotional perspectives, the following results
can be emphasized. Regarding personal values, teacher responsibility and honesty, teacher
knowledge and competence and teacher commitment were reported to be the most critical
components of a teaching profession. Viewing themselves as social members, the
respondents identified positive and negative aspects of their relationships with students
(students” autonomy but lack of respect), their parents (lack of communication), colleagues
(for some teachers, support, for others, lack of collaboration) and society as a whole
(diminished social status). Concerning the roles teachers play in their classrooms and school,
the majority of teachers stated they behave as guides during the lessons, whereas at the school
level their role is not that significant. Speaking about the emotional dimension of teacher
identity, it appeared that almost all teachers feel generally satisfied and highly motivated by
their job, even though there are factors diminishing both job satisfaction and motivation.

4.4. Results Pertaining to RQ2: How does the Teaching-Related Aspect of Reforms in
Kazakhstan Influence Teacher Identity?

In order to answer sub-question 2, it is first of all worthwhile to define what refers to
the teaching-related aspect of the reforms. This aspect deals with changes having direct
connection with teaching practices such as goal-oriented learning, learner-centered approach,
criteria-based assessment, trilingual policy, use of technology in the classroom. It also has to
do with changes in school culture (for instance, building collaboration) since it will ultimately

affect students’ learning.
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The findings of the study regarding this question can be classified into two categories:
(1) the influence of reforms on the professional aspect of teacher identity and (2) the
influence of reforms on the emotional aspect.

4.4.1. The influence of reforms on the professional aspect of teacher identity

The main finding was that nine respondents out of ten believe teaching-related
reforms positively affected their professionalism and competence as a teacher. In this regard,
specific themes emerged during the data analysis: (1) the influence of reforms on teaching
views and practices, (2) the influence of reforms on teacher autonomy, and (3) the challenges
of transition.

The influence of reforms on teaching views and practices

As all respondents stated, working at NIS dramatically changed the way they teach,
plan, behave as professionals and even their personal views on teaching and learning. The
major shift is that teachers stopped viewing the teaching process as merely delivering
knowledge from themselves to students, and started to teach them how to get this knowledge
independently. As Participant 7 noted,

Previously, | thought that our main goal is to give students knowledge directly, by

explaining and demonstrating. The fact that the students stay passive was acceptable

for me. Nowadays, | am looking at it from different perspective. It is not enough to
share your knowledge directly; you need to let students acquire skills they will use in
real life.

With the introduction of school reforms not only have the views of teachers changed,
so have their teaching practices as well, which is evidenced from the responses of all
participants. As they reported, their lessons have become higher quality in comparison with
their previous experiences in other schools as they started to employ such methods and

techniques as “active learning, collaborative learning, differentiation, cross-curricular links,

responding to learners’ needs, learning conversations, using e-learning, etc.” (Participant 10).
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Seven out of ten respondents also reported they had reconsidered their role in the
classroom from being an authoritarian teacher to becoming a facilitator of the learning
process. This finding is closely connected with the shift from teacher-centered to learner-
centered approach. As Participant 6 noted:

In the old system of education | was more a cohort master rather than a teacher. Here

this level is much higher. My role in the classroom has changed. If earlier | was ‘a

queen’, | was authoritarian, now | am learning to use the method when teacher directs
students rather than tells them what to do.

The influence of reforms on teacher autonomy

Having analyzed the answers of the respondents to questions about teacher autonomy,
it was revealed that teachers feel confused in this regard, since there are conflicting types of
autonomy: autonomy in and outside the classroom. The majority of participants reported that
they feel more or less free to choose teaching methods and resources for their lessons,
although there are certain limitations set by the standardized curriculum and lesson structure.
As one respondent said, “Concerning my lesson, I think | feel completely independent”
(Participant 4). However, some of the interviewees mentioned that there is a certain pressure

from above in relation to the assessment of students. Participant 1 reported:

Regarding assessment of students, there is some external pressure because when you
have less able students and they have bad marks, then you get punished for them
having bad marks. This is no good because then you just give good marks because
you don’t want to be punished.

Talking about autonomy at the school level, the greatest portion of respondents agreed
they do not possess any kind of autonomy since all decisions are made without their
involvement and many of them are not clear to teachers. According to Participant 8, “I don’t
feel independent at all. | depend on everything outside the classroom, from planning to

distribution of my work time. Each of my steps is dependent on some external factors”.

Challenges of transition
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Although many participants stated that teaching-related reforms positively affected
their professionalism, they all admitted that the transition from an old to a new system was
quite challenging and even painful for some of them. These challenges can be divided into

two sub-themes: (1) personal resistance to change, and (2) interference of the local context.

Four respondents out of ten reported that their personal beliefs and attitudes towards
education were so strong that it was extremely difficult for them to start implementing new
approaches. As Participant 4 noted, “the most difficult thing was to break that personal

persistent belief that all we did before was right”.

While all respondents stated that they find the general idea of school reform
reasonable and effective, many of them mentioned that it cannot fully employ its potential
due to the local mentality of people. This caused numerous obstacles in the process of
transition to a new system, especially in the first years of operations of NIS. Participant 5

provided the following example:

At my previous job there was no competition, we had support. Things are different
here. I was shocked in the beginning. Many teachers do not understand what
collaboration is, many don’t want to share their experience, and many are not ready to
listen to other opinions.”

Overall, the influence of teaching-related reforms on the professional aspect of teacher
identity has been mostly positive. More specifically, teaching views and beliefs have changed
considerably as teachers stopped giving ‘ready’ knowledge and started to develop skills in
their students. As a result, teaching practices has also shifted from authoritarian teacher-
centered to learner-centered approach. Regarding teacher autonomy, two opposing opinions
emerged during the data analysis. On the one hand, teachers feel independent in their
classrooms whereas at school level they don’t possess any sense of autonomy, rather they feel

they must simply follow the decisions of others. Among the challenges teachers encountered
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when they were introduced to the new system were their personal resistance to change and

interference of the local context.

4.4.2. The influence of teaching-related reforms on the emotional aspect of
teacher identity

The emotional aspect of teacher identity was also affected by the new system which is
evident in the responses of eight participants. The results were classified as follows: (1)
influence of reforms on teacher self-esteem, and (2) influence of reforms on teacher
motivation.

The influence of teaching-related reforms on teacher self-esteem

The first finding was that all respondents defined their self-esteem as low at the
beginning of their employment in NIS system. This idea was particularly emphasized by the
experienced teachers who felt very confident in their previous job and had to start from the
very beginning, learning again together with much younger colleagues or novice teachers.
However, as time passed, teachers started to feel more confident and the level of their self-
esteem grew significantly due to the acquisition of new knowledge, skills and experiences.
Moreover, their self-esteem continues to grow as long as the system provides opportunities
for professional growth. Participant 6 expressed this idea in the following words: “I have
become more professional. I actually learned again, but now in practice. My self-esteem has
definitely increased. If | go to work in a mainstream school, I’ll be a god there.”

The influence of teaching-related reforms on teacher motivation

The second component of the emotional aspect of teacher identity, job motivation,
appeared to be very high in its relation to reforms which allowed teachers to grow
professionally. This level has remained stable from the beginning of their work in NIS up to

the present.
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To sum up, the teaching-related aspect of school reforms has had a mostly positive
effect on both professional and emotional dimensions of teacher identity. The majority of
teachers stated they had considerably improved their practices, although the transition to a
new system was challenging. The major difficulties were personal resistance to change and
interference of the local mentality. This aspect of the reforms also positively affected the
emotional state of teachers, particularly, the level of teacher self-esteem and motivation.
4.5. Results Pertaining to Sub-Question 3: How does the Administrative Aspect of the
Reforms Influence Teacher Identity?

To answer sub-question 3, the respondents were asked to reflect on the influence of
reforms on their professional identity from a different angle. To be more precise, they talked

about how the formal accountability and intensification of work affect their identity. The

majority of teachers also reported that the way school administration organizes the work has a

tremendous effect on their emotional state. Thus, the following themes were identified: (1)
the influence of formal accountability on teacher identity, (2) the influence of work
intensification on teacher identity and (3) the influence of school leadership styles on teacher
identity.

4.5.1. The influence of formal accountability on teacher identity

Despite the fact all teachers reported that formal accountability takes too much of
their work time and is mostly repetitive, not all of them stated that it negatively affects their
professionalism. Therefore, the findings can be classified as having both negative and
positive influences.

Negative influence of formal accountability on teacher identity

Eight out of ten respondents consider formal accountability useless and disruptive to
their more important responsibilities such as planning and teaching. Moreover, it leaves no

space for creativity and development. Teachers also pondered on the reasons of the
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bureaucracy that the main reason for formal accountability is because of inconsistency in the
overall accountability system. As Participant 6 noted, “the reports are often repetitive, just in
a different form. It happens because we don’t have consistency in NIS and the country, in
general”. This factor negatively affects the motivation level and job satisfaction.

Positive influence of formal accountability on teacher identity

Surprisingly, some teachers agreed that formal accountability has not only negative
but positive sides, as well. As one respondent said, “It’s a great skill to learn, writing reports
and trying to analyze the things going on” (Participant 1). Another positive effect is that it
helps to get organized and see the ‘picture of the work you do” (Participant 6). And, finally,
as Participant 2 reported, “reports mobilize my work when | see my own results and results of
my colleagues”.

4.5.2. The influence of work intensification on teacher identity

As all experienced teachers reported, working at NIS is much more intense than it was
in a regular school. First of all, it is connected with the load of information going through
teachers every day. One of the respondents said, “We receive so much information a day that
we physically cannot digest or analyze it” (Participant 2). Secondly, intensification deals with
new responsibilities teachers have to combine with teaching and planning. Although the
majority of participants agree that these responsibilities are important for their work in
general and they voluntarily do extra work associated with that, they feel more and more
exhausted and stressed. This, in turn, negatively influences the quality of the lessons and
students’ results. Regarding its influence on teachers’ private lives, almost all respondents
stated there is no balance between work and family, since work takes most of their time even
after the working hours. The following comment demonstrates this fact:

I spend most of my time on doing my job; as a result, it is impossible to combine it

with private life. In the evening, | do planning, search for resources, develop some

projects, and fill in the reports... | can spend maximum one hour with my family.
(Participant 8)
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4.5.3. The influence of school leadership styles on teacher identity

In discussing other external aspects of a new system, many of the participants
mentioned outdated leadership styles as one of the main factors negatively influencing
teacher professionalism. Although the school culture promotes collaboration and support, this
does not work at the administration level. According to the respondents, people holding
leading positions at school still follow the top-down authoritarian leadership style.

My view on the work of administration before and after | got my Master’s degree in

leadership is like the ground and the sky. I thought they worked ideally. When I learnt

about different leadership roles, my views changed. What they do is top-down

instructional leadership. (Participant 9)

This fact negatively affects the emotional aspect of teacher identity such as self-
esteem and job motivation. As one respondent noted, “We love our job but we often feel like
in prison here. We need to ask for the vice-principal’s permission to have lunch out. There is
too much control and too little trust between them and us” (Participant 5). Another participant
gave the following comment:

It’s always a different feeling. On the one hand, you feel important when you share

your ideas, conduct seminars, help teachers from pilot schools. On the other hand,

when administration shouts at you and blames you unjustifiably in everything that
goes wrong at school, and doesn’t give you a chance to say your opinion... you really

feel miserable. No desire to do anything, no motivation. (Participant 10)

To summarize, the administrative aspect of the reforms, such as formal accountability,
intensification of work and inappropriate leadership styles appeared to have a mostly negative
influence on teacher identity. This refers more to the emotional aspect of teacher
professionalism, including teacher self-esteem and job motivation.

4.6. Conclusion

This chapter aimed at presenting the findings of the study revealed in the process of

interview data analysis. The first part introduced NIS teachers’ perceptions of their

professional identity from four perspectives: personal, social, professional and emotional.

The second part was devoted to the analysis of how teaching-related school reforms influence
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teacher identity. The changes in two aspects of teacher identity, professional and emotional,
were described in the context of these reforms. The third part presented the results on how
teacher identity was influenced by the administrative aspect of school reforms. The given

findings will be further discussed in the next chapter.
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Chapter 5: Discussion

5.1. Introduction

The previous chapter presented the findings obtained from the study which was
focused on the exploration of teacher identity through the perceptions of NIS teachers. The
purpose of this chapter is to provide the interpretive explanation of major findings
considering different meanings and perspectives. The findings will be discussed in their

relation to the literature and the research questions.

The chapter consists of three main parts. First, teachers’ own definition of their
professional selves is considered. This is followed by the discussion of how teacher identity
evolves under the influence of the teaching-related aspect of current school reforms in
Kazakhstan. Finally, the effect of the administrative aspect of these reforms on teacher

professionalism is discussed.

5.2. Teacher Perceptions of Their Professional Identity

As it was mentioned earlier in the literature part of the thesis, it is extremely difficult
to give a certain definition to the notion of professional identity. Considering various views
of scholars on this complex phenomenon (Bogler & Somech, 2002; Davey, 2013; Day et.al.,
2006; Flores and Day, 2006 as cited in MacBeath, 2012; Hargreaves, 1995; Vahasantanen,
2014; Weiss, 1999), a conceptual framework of teacher identity was created. Consistent with
this framework, NIS teachers tried to explain how they see themselves as professionals and

what it means to them to be a teacher.

Personal dimension

The first finding is that the majority of respondents view responsibility and honesty as

the most crucial qualities for a teaching profession, whereas knowledge and expertise were
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mentioned by a smaller number of participants. This result aligns with the statement of Day et
al. (2006) that “teaching demands significant personal investment” (p.603) and therefore
cannot be merely viewed as doing what one knows well. It is also partially consistent with the
findings of Sahin and Adiguzel (2014) who studied the qualities of an effective teacher from
the teachers’ perspective and found out that teacher personal traits were rated higher than
professional skills. However, the qualities identified by American teachers as the most
important differed from those mentioned by the participants of the given study. Among them
were love for teaching, respect towards students and communication skills (Sahin &

Adiguzel, 2014, p.643).

Social dimension

Another finding is that teachers have started to feel as an integral part of school
community since they started working at NIS. This idea supports the views of Wenger (1998)
who claims that community membership plays a vital role in shaping teacher identity. More
specifically, it was revealed that the majority of respondents find their relationships with
colleagues supportive and collaborative. This was also mentioned by two novice teachers,
which is a bit surprising due to the existence of the so-called ‘dedovschina’ (domineering
attitude of experienced teachers towards young colleagues) in many schools of the Post-
Soviet countries. This finding does not support the idea of young teachers’ socialization
problems mentioned by Shamatov (2005) such as lack of support or even resentful attitude of
the senior colleagues towards newcomers. However, it would be incorrect to conclude that all
novice teachers of NIS feel the same because these two respondents are representatives of the
English department which has a stronger connection with international staff than other
departments. This fact might have a certain effect, since the idea of collaboration was brought
from abroad, and international teachers can help build this climate among the local staff.

Moreover, these two participants have international experience themselves studying in
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Europe and the US, which probably makes them more open to such innovations and help

them adapt better to new conditions.

Regarding relations with students, the study shows that NIS teachers consider their
relationship with learners to be more formal and impersonal in comparison with their
previous work experience. This fact, in their opinion, has both positive and negative
implications. On the one hand, students have become more independent and teachers do not
need to care about them outside the classroom but focus on teaching. On the other hand,
teachers lost their authority in front of students, and the latter have become less respectful
towards teachers, as a result. Two respondents also sentimentally noted that there is no more
‘warm’ close relationship between them and students, which make the teaching profession a
living and breathing process rather than mechanical. This finding is not supported by any of
the literature reviewed, since the common difficulty between teachers and students mentioned
by different authors (Flores & Day, 2006; Shamatov, 2011; Teleshaliyev, 2013;) is learners’
misbehavior which is not a case of NIS schools. However, this idea proves the significance of

the emotional factors for teaching profession emphasized by Flores and Day (2006).

The attitude of the society towards teaching profession was discussed in the study of
Shamatov (2011) and in the article by Silova (2009) who highlighted the low status of
teachers in the Post-Soviet era. Despite the fact that sufficient time has passed since
dissolution of the Soviet Union and considerable changes are being presently implemented in
secondary school education of Kazakhstan, the comments of interviewees in this respect
reveal that the social status of teaching profession is still not at the appropriate level both in
terms of payment and respect towards teaching, in general. Respondents admit that the
financial aspect is not an issue for most NIS teachers of their region but it remains the
problem for the education system of Kazakhstan as a whole. Surprisingly, one respondent

claims that the status of teaching profession has increased, and young people are becoming
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more interested in entering pedagogical institutions. As this was the comment of an ICT
teacher, it might be true, since decision to pursue the teaching profession varies across

different specialization areas.

Professional dimension

Analyzing teacher identity from the professional point of view, the majority of
teachers define their role in the classroom as a guide directing and facilitating the learning
process rather than the one who delivers knowledge. This can be explained by the fact that
teachers have reconsidered their teaching views and practices which, in turn, influenced their
behavior and teaching styles. The study also shows that NIS teachers fulfill numerous
responsibilities and play different roles beyond their classroom duties. Nevertheless, most of
them are not ready to say that their contribution to school improvement is significant,
preferring to be a small part of a large mechanism. This fact can be explained either by
mentality of local people or the influence of administration on teacher self-esteem. The latter

will be further discussed in this chapter in the context of reforms.

Referring back to different types of teacher professionalism described by Hargreaves
and Goodson (1996), it can be concluded that NIS teachers’ identity can be associated with
the complex discourse of professionalism characterized by the complexity of roles and
variety of responsibilities which can destructively affect teaching practices and lead to
teacher burnout. In the case of Kazakhstan, the influence of work intensification as a part of

school reforms on teacher identity will be discussed later in this chapter.

Emotional dimension

The last, emotional, dimension of teacher identity proved to be critical for being a

teacher according to the participants’ responses. As most of them stated, this aspect of teacher
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professionalism can have both constructive and destructive effects on other aspects of
teaching. This finding aligns with the ideas of Flores and Day (2006) who claim that teacher

identity and emotions are closely interrelated.

The major findings in this regard are connected with the reported level of job
satisfaction and motivation to teach. These two components, along with occupational
commitment and self-efficacy, are the main “indicators of teachers’ sense of their
professional identity” according to Canrinus, Helms-Lorenz, Beijaard, Buitink and Hofman
(2012, p. 117). Although most of NIS teachers reported they are generally satisfied with their
job, it was interesting to reveal the sources of job satisfaction as well as those of
dissatisfaction. As the results show, teaching, or working with students, is the major source of
job satisfaction for NIS teachers. This result cannot be juxtaposed with other studies on
teacher job satisfaction since the majority of them focus on the relations between job
satisfaction and other constructs of teacher identity, such as self-efficacy, commitment,
relationship satisfaction (Canrinus et.al, 2012), school culture and self-efficacy (Buyukgoze-
Kavas, Duffy, Guneri, & Autin, 2014; Malinen & Savolainen, 2016; You, Kim & Lim, 2017)

rather than on the sources of job satisfaction itself.

Salary was reported to be another factor contributing to teacher job satisfaction as
well as one of the reasons of high motivation level. This finding can be explained by the fact
that low payment was one of the causes of the so-called crisis of teaching profession during
the Post-Soviet era (Silova, 2009). This fact is also reflected in the works of Shamatov (2013)
and Teleshaliyev (2013) who discussed tough conditions teachers of Central Asia were
exposed to after the collapse of the Soviet Union. In comparison with those times, salary and
working conditions offered by NIS appeared to be much more attractive even for teachers

who had everything at their previous jobs (qualifications, experience, and respect). Taking
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into account that salaries of NIS teachers are higher than that of mainstream school teachers

in the city where the research was conducted, this result was not an unexpected one at all.

The finding that opportunities for professional growth were identified as the foremost
reason of high motivation level by the majority of the participants was also an expected
result. It is consistent with the fact that government provides funding for NIS teachers to
undergo various trainings including those conducted abroad, while mainstream school

teachers have to develop professionally at their own expense.

Another interesting finding related to teacher motivation was that its level was not
stable throughout the time of work in NIS, more specifically, it was decreasing over the time
due to intensification of work and bureaucracy. This finding is in line with the discussion of
Day (2002) on the negative influence of reforms characterized by work intensification and

increased accountability on the emotional aspect of teacher professional identity.

5.3. The Influence of Teaching-Related Reforms on Teacher Identity

5.3.1. The influence of teaching-related reforms on the professional aspect of

teacher identity

The major research finding related to transformation of teacher identity under the
influence of teaching-related reforms shows that almost all participants of the study consider
this influence as mostly positive for their professional competences. Firstly, the majority of
teachers reported they had considerably changed their teaching views and practices since
their employment at NIS. This fact proves the theory of instability of teacher identity which
tends to shift in different conditions (Cunningham, 2008; Gewirtz et al., 2009; Goodson &
Hargreaves, 1996) and the idea that reshaping of professionalism is closely connected with

the educational change (Goodson & Norrie, 2005 as cited in Tang, 2011, p. 364). Teachers
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stopped viewing themselves as the main figures in the classroom but shifted the focus of
learning onto students and their needs. They also realized the necessity to teach students to be
independent learners rather than provide them with theoretical knowledge for memorizing.
As a result of these changes, teachers stated they had considerably improved the quality of

their teaching.

However, the process of shifting views and practices was not an easy one, as the
participants stated. At first, they experienced what Bennis (1963) called ‘mimicry’, which
means they were trying to implement changes in their classrooms without conscious
understanding why they needed to implement them and what results they expected. Only
now, having worked for almost 4 years under the new system, teachers have entered the stage
of ‘epistemological transfer’, i.e. understanding why they need this change (Bennis, 1963, p.
134). Another finding which deals with challenges participants faced is that their inner
personal belief that the previous approach was best, interfered the process of adaptation to the
new teaching paradigm. This finding aligns with the results of the study conducted by Fimyar
and Kurakbayev (2016) who explored the influence of Soviet education on the current
educational changes and teachers’ beliefs. They concluded that “Kazakhstani teachers still
experience difficulties in departing from the strong embrace of the knowledge-based

curriculum” (Fimyar & Kurakbayev, 2016, p.94).

Additionally to changing views and classroom practices, the interviewed teachers
reported they had also reconsidered their roles as community members. As it was mentioned
earlier, the largest proportion of them started to view themselves as a part of a big team rather
than individual workers realizing all the benefits of the team work. Nevertheless, the
interference of the local context turned out to be another hindrance in developing a truly
collaborative culture at school, since many teachers reported unwillingness of their

colleagues to share ideas, resources and experience, or vice versa accept others’ ideas. This



TEACHER IDENTITY AND SCHOOL REFORMS IN KAZAKHSTAN

was mostly reported by young teachers and can be explained by the fact that their more
experienced colleagues have not yet got used to the ideas of sharing and collaboration which
came from foreign cultures. Moreover, it was stated that many teachers do not perceive these
ideas correctly, believing that collaboration means shifting own responsibilities on others or
just imposing own ideas on colleagues. It can be therefore concluded that many innovations
currently taking place in NIS are distorted due to the local mentality of people. This finding
aligns with the idea of Masemann (2003) who claims there is a strong connection between

culture and education.

The next finding related to transformation of teachers as professionals is that they
presently feel confused in terms of autonomy which is a crucial component of teacher
professionalism. On the one hand, they are not restricted by teaching methods and resources
as it was during the Soviet period, which means they are now more independent in their
classrooms. At the same time, there is an invisible pressure from administration when it
comes to assessment of students. The fact that teachers have a kind of punishment for low
achievement rates is probably connected with the wrong perceptions of a student-centered
approach which, if expressed roughly, means ‘students are always right, teachers are always
to blame’ in the Kazakhstani setting. This idea again refers to the influence of cultural context

on educational change.

Furthermore, teachers do not feel they possess any kind of autonomy or power beyond
their classroom practices being those who merely implement decisions of administrators. The
result that teachers gave contradicting answers about autonomy in teaching and autonomy at
school level aligns with the finding of a small-scale study in England where “the teachers
viewed autonomy predominantly at the micro-level of individual interactions with pupils, the
detail of lesson planning and with particular approaches to curriculum delivery” whereas the

management culture of the school drives them into certain frames depriving them freedom at
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macro-level (Wilkins, 2011, p.401). This finding also echoes the results of the study on
professionalism of Kyrgyzstan’s teachers which showed that their voices were not taken into
account during the decision-making processes and led to teacher dissmpowerment and

deskilling (Teleshaliyev, 2013).

5.3.2. The influence of teaching-related reforms on the emotional aspect of teacher

identity

Findings of the study related to the impact of the teaching related aspect of reforms on
teachers’ emotional state reveal that teachers’ level of self-esteem and motivation has
increased in comparison with their previous work experiences. However, it was not the same
at the beginning of their work under the new system. While all teachers reported a high level
of motivation when they left their previous jobs and came to work at NIS, not all of them
could say the same about their self-esteem. It was interesting to find that those were
experienced teachers who felt less confident at the beginning. This can be explained by the
fact that although all teachers had to encounter a completely new system of education, they
were exactly teachers with a large work experience who were emotionally challenged to start
learning again. Taking into consideration that most of them were recognized professionals in
the field before, it was hard for them to find themselves at the same level with young

teachers.

This finding did not find reflection in other research studies since teacher self-esteem
is not discussed in its relation to the specific aspect of school reforms. However, if combined
with another emotional construct of teacher identity, motivation, it is congruent with the
results of the study conducted in Israel, which concluded that the recently implemented
reform positively affected teacher motivation and their general perception of teaching

profession due to the improved quality of teaching, opportunities for professional
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development and better working conditions (Taub, 2015). These findings allow assuming that

the level of self-esteem of teachers in Israel has increased correspondingly.

5.4. The Influence of the Administrative Aspect of Reforms on Teacher Identity

5.4.1. The influence of formal accountability

Supporting the existing literature on educational change, the results of the given study
demonstrate the importance of the administrative aspect of reforms in shaping teacher
identity. This aspect includes accountability system, school management and organization of
teachers’ work. The first finding in this respect refers to the impact of accountability
measures on teachers’ professional lives. As the majority of respondents state, filling out the
reports takes too much of their work and even personal time which negatively affects the
quality of planning and teaching. Moreover, it has disruptive effect on teacher motivation and
job satisfaction as they feel they are doing useless things instead of their primary
responsibilities. This result is consistent with the findings of the research conducted in
Kyrgyzstan, which vividly demonstrated the negative influence of managerial trends in

education on teacher professionalism (Teleshaliyev, 2013).

Although teaching profession has always been associated with bureaucracy, the level
of accountability in NIS system appeared to be higher than ever before, according to the
participants. This can be connected with the big pressure laid upon educators to enhance
economic competitiveness of the country (Nazarbayev, 2006 as cited in Shamshidinova et al.,
2014). As a result, teachers have to be accountable for each step to prove they are really
enacting the plan of the government. This situation is similar to the case of England some
time ago, when teachers had “to be demonstrably more accountable, efficient and effective in
producing quality learning” (Smyth, 1995 as cited in Day & Smethem, 2009, p. 142).

Financial aspect is not the least one as well, since considerable amount of the state budget is
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allocated for maintenance of NIS schools. This fact imposes additional pressure on schools to

justify the government’s expenditures.

From the participants’ own point of view, the reason for such a great number of
reports is non-alignment of different subdivisions of NIS system since each of them try to
demonstrate the work of their department but fail to create a common goal and plan together
with other subdivisions. This explanation did not find support in other research studies but it
can probably reflect the idea of Masemann (2003) about the interrelation of local context and
educational reforms. The interference of local mentality might explain the fact that different

units of one system work separately, each for their own good.

Despite the general dissatisfaction of teachers by the existing accountability system,
some participants found it beneficial for their development as professionals, since preparing
reports helps them get organized and see the progress of their work. This finding aligns with
the one conducted in England, which showed that a new generation of teachers accept record-
keeping or bureaucracy as something inevitable in a teaching profession, and even see the
advantages as it allows them to “keep track of where they need to be at the end of the year”
(Wilkins, 2011, p.401). Similarly to the concerns of this researcher, it is rather questionable
whether teachers of NIS can use accountability for real/ practical professional development or

that “on the paper’.

5.4.2. Intensification of work

Consistent with the literature, the increased level of accountability leads to the
overload and intensification of teachers” work. This conclusion found its reflection in the
findings of this research, as all participants reported that their current work at NIS takes
almost all their time, including that after the working hours, leaving no opportunity for

spending time with families or having hobbies. Work overload is also connected with extra
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responsibilities teachers have to combine with teaching to correspond to the requirements of
the system. Although teachers accept intensification of work as a necessity for development
and their own choice, the consequence can be rather destructive for the learning process, as
teachers are becoming more stressed. Similar finding was described by De Simone, Cicotto
and Lampis (2016) who studied occupational stress, job satisfaction and physical health of
Italian teachers and concluded that they are presently subjected to stress due to educational

changes associated with “increasing work demands” (p. 73).

5.4.3. School leadership matters

The results of the study show that relations between teachers and school
administrators turned out to have significant impact on teachers’ emotional state. As all the
participants reported, leadership styles currently employed by the school management staff
negatively affect their self-esteem and motivation. It means that there is a certain link
between how school is managed and teachers’ professionalism. This finding is consistent
with the previous studies on leadership, although the majority of them focus on the
connection of leadership style and students’ outcome or school success in general (Day,
Sammons, Hopkins, Harris, Leithwood, Gu, Brown, Ahtaridou and Kington, 2011; Gronn,
2003; Harris, 2004; Leithwood & Jantzi, 2005). Nevertheless, it is logical to assume that if
the right leadership style positively affects students’ performance, it influences teachers in the
same way since teachers are those who directly contribute to students’ success. Furthermore,
other studies support the idea of a strong link between the school management and job
satisfaction and motivation level of teachers (Eliophotou-Menon & loannou, 2016; Eyal &
Roth, 2010; Olcum &Titrek, 2015). However, these studies describe the constructive effect of
transformational or distributed leadership on all aspects of learning, whereas the given study

of Kazakhstani teachers deals with the opposite correlation.
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The fact that administrators still use the instructional top-down approach in managing
the school confirms once more a strong influence of the Soviet legacy on education described
by Fimyar and Kurakbayev (2016). This situation makes teachers feel puzzled about how
they should behave since, on the one hand, the culture of NIS system as a whole encourages
teachers to be activists and leaders but school administration, on the other hand, tends to
suppress any kind of teachers’ interference in decision-making. Moreover, they use tough
authoritarian methods to diminish teachers’ self-esteem in order to control and experience
power over them, which is the evidence of lack or absence of social trust in the school

community.

Reflecting on the discourses of teacher professionalism in relation to Kazakhstan, it
can be concluded that with the introduction of new educational policies, NIS teachers are
currently experiencing challenges in adaptation to new standards and responsibilities which
require them to look at their professional selves from a different perspective. The major
hindrance in this process is ambiguity of the concept of teacher professionalism defined by
government bodies whose core goal is to get closer to the world standards. Being a teacher in
a school of a new formation, they feel frustrated in the attempt to correspond to all the

requirements needed to be an effective teacher.

On the one hand, NIS school values are intended to develop the activist identity
emphasizing the vital role of collaborative culture, mutual respect and social justice. This
approach demands great contribution of teachers’ personal selves into development of
students’ skills and improvement of the school environment. On the other hand, there are so
many things teachers are accountable for, that their foremost mission goes to the background
due to the fear of being ineffective in terms of formal accountability. As participants stated,
teacher professionalism is often judged by the ability of submitting numerous reports in a

timely manner even at the expense of quality teaching. Under these conditions teachers have
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to move between “entrepreneurial” and "activist" identities trying to meet individual and

corporate goals. The problem occurs when teachers fail to succeed in any of them.

It is therefore evident that the government is currently trying to work in the direction
of the democratic professionalism, however, the choice of methods to implement changes
does not always conform to the idea per se. For instance, the concepts of shared leadership
and collaboration are actively cultivated today; nevertheless all serious decisions are still
made and imposed by ‘the top’ regardless their appropriateness to certain community groups
or individuals’ needs. We endeavor to come to the democratic professionalism using
managerial methods. This discrepancy gives rise to confusion and ambiguity among teachers
as well as diminishes their motivation and causes resistance to change. It is quite challenging
to be a real “activist’ when your time is spent more on collecting the ‘evidence’ of your work
rather than the work itself or when you are punished for giving students bad marks.
Moreover, along with numerous benefits of student-centered learning, there are some
drawbacks related to teachers’ perception of themselves as professionals. Feeling that the
whole system is now intended to satisfy their needs, many students tend to perceive teachers
as a tool for achieving personal goals. It might seem sentimental but teachers and students are
now loosing that human relationship when the latter treat teachers as parents. This fact might

also become an obstacle for teachers in developing a sense of agency.

5.5. Summary

This chapter discussed the most significant findings of the study pertaining to the
research questions and in relation to the literature reviewed. Firstly, comparing Kazakhstani
teachers’ perceptions of their professionalism with that of teachers from other studies and
analyzing different types of teacher professionalism suggested by literature, it was concluded

that NIS teachers’ identity refers to the complex discourse of professionalism. It is
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characterized by the variety and complexity of new roles in the classroom and beyond.
Similar to the previous studies, it was revealed that emotional aspect of teacher identity plays

a crucial role in teachers’ perceptions.

Secondly, transformation of teacher identity under the influence of teaching-related
reforms was discussed. Regarding the influence on the professional aspect of
professionalism, the findings of the study supported the previous research results which
showed that teaching views and beliefs alter considerably due to the changes in education
system. However, consistent with the literature, it was also found that such factors as
personal resistance to change and local culture hinder the process of teacher professionalism
evolution. The finding related to the influence of teaching related reforms on the emotional
aspect of teacher identity can be referred to the unexpected one since there is little evidence

in the literature about a certain link between these concepts.

Finally, the administrative aspect of reforms was discussed in regards to its influence
on teacher identity. Similar to findings of other studies, it was revealed that formal
accountability and intensification of work destructively affect teachers’ motivation and job
satisfaction. Leadership styles also appeared to be of great significance for teachers’
emotional state, especially for their self-esteem and motivation to pursue the teaching
profession. The chapter winds up with the researcher’s personal reflections over the obtained

results of the study.
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Chapter 6: Conclusions and Recommendations

6.1. Introduction

The previous chapter presented explanation and interpretation of the research findings
considering meanings from different perspectives. This chapter will draw conclusions from
the main findings, suggest recommendations for various stakeholders, and discuss
implications for further research. The study aimed at exploring the influence of NIS school
reforms on the evolution of teacher identity. To achieve this purpose and answer the main
research question, the following sub-questions were addressed: (1) How do NIS teachers
define their professional identity? (2) How does the teaching-related aspect of the reforms in
Kazakhstan influence teacher identity? (3) How does the administrative aspect of the reforms

influence teacher identity?

The chapter consists of two main sections. The first section summarizes findings
pertaining to the research questions and presents conclusions drawn from these findings. The
second part is devoted to recommendations which align with the findings and conclusions.

Implications for further research will be also discussed in this section.

6.2. Revisiting Research Questions

6.2.1. How do NIS teachers define their professional identity? First of all, the
study has revealed that teachers’ personal values significantly influenced their perceptions of
a true teacher, highlighting the importance of such moral values as responsibility and honesty
which were mentioned by a larger number of participants than knowledge and expertise. It
can be therefore concluded that NIS teachers consider personal traits to be more critical in
teaching than professional. Secondly, the study showed that teachers did not view themselves
as a separate unit but as a part of the school community, however it was also revealed that

their relationships with different members of that community are rather ambiguous having
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both positive and negative aspects in comparison with their previous job experiences.
Thirdly, teachers have completely reconsidered their roles in the classroom shifting from
being an authoritarian instructor to a democratic facilitator of the learning process. This fact

leads to a conclusion that teacher identity is not stable but shaped by educational context.

Finally, the majority of NIS teachers seems to be highly motivated and satisfied with
their job. The main reasons for the high level of teacher motivation are (1) opportunities for
professional growth, (2) financial interest, and (3) new challenges. Nevertheless, the level of
these two constructs of the emotional dimension tends to decline over the years. To conclude,
the professional identity of NIS teachers is currently being reshaped and cannot be defined

clearly due to the constantly changing environment.

6.2.2. How does the teaching-related aspect of the reforms in Kazakhstan
influence teacher identity? As the results of the study showed, the aspects of school reforms
which have a direct connection with learning and teaching constructively influence teacher
identity both professionally and emotionally in most cases. This includes new teaching
methods and approaches as well as ongoing professional development which make teachers
feel more knowledgeable and confident in their own competence. At the same time, the fact
that all teachers have to learn again and their previous teaching experience is not taken into
consideration make older teachers feel undervalued. Another conclusion is that despite all
teachers claimed they feel independent in their classrooms, teacher autonomy continues to be
at a low level when it comes to decision making processes. Finally, many respondents stated
that the process of transition to a new education system was extremely challenging. The most
common obstacle among experienced teachers was personal resistance to change, while
interference of the local mentality was mentioned by both young and older teachers. To

conclude, although the teaching-related aspect of the reforms has had mostly positive effect

74



TEACHER IDENTITY AND SCHOOL REFORMS IN KAZAKHSTAN 75

on teacher professionalism, there are still factors hindering the process of moving to a higher

level of school education.

6.2.3. How does the administrative aspect of the reforms influence teacher
identity? The results of the study also identified the influence of external factors related to
school reforms on teacher identity evolution. Thus, the following determining aspects
emerged during the data analysis: (1) formal accountability, (2) work intensification, and (3)
school leadership styles. Concerning the first one, the research suggests that formal
accountability has mostly destructive effect on teachers’ professional and personal lives,
deteriorating the quality of the lessons and depriving teachers’ time for recreation. However,
there is the second opinion which is in favour of keeping records and preparing reports, as
this can help teachers control their own progress and stay organized. The question arising
here is “Does it really help teachers develop professionally or simply collect evidences of
being effective?”

A similar conclusion can be made regarding the intensification of work which proved
to contribute to teacher stress. The latter, in teachers’ opinion, negatively affects the quality
of teaching and students’ success. It was also found that top-down authoritarian leadership
style still prevails in the school under consideration. This fact has a detrimental effect on
teacher self-esteem, motivation and job satisfaction making some of them think of quitting
the place or even the teaching profession. Thus, it can be concluded that the administrative
aspect of reforms negatively influence NIS teachers’ identity.

6.2.4. Main question: How do current school reforms affect NIS teacher self-
perceptions as professionals? Summing up all findings of the study, it is clear that the
answer to the central research question is rather uncertain due to the complexity of teacher
identity phenomenon itself and a great number of factors connected with the present school

reforms of Kazakhstan. Nevertheless, it can be stated that teachers are currently exposed to
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both reskilling and deskilling processes discussed earlier. On the one hand, introduction of a
new system makes teachers move forward enhancing their professional competence and thus
feel more confident and professional. On the other hand, all these initiatives are imposed by
the top, and although teachers can see drawbacks and inconsistencies of the new system, their
voices are still unheard. As a consequence, it is quite challenging for teachers to identify their
role in the process of educational changes.

Despite the fact that the purpose of the research was not fully addressed, the results of
the given study will be beneficial to the research on teacher identity and school reforms in
Kazakhstan, since they provided an insight into how teachers work in the newly emerging
educational environment and how the reforms work in practice. Moreover, the study might
attract attention of other researchers to the importance of teacher self-concept and trigger
them explore this phenomenon deeper in the context of Kazakhstan. I also believe that
Kazakhstani case will contribute to the overall discourse on the issue as it will help
understand the process of transition from one system to another from the insiders’
perspective. Thus, using the example of Kazakhstan, other countries might avoid the flaws
revealed in this process.

6.3. Recommendations

This section presents some recommendations based on conclusions drawn from this
study which will be addressed to policy makers and school administration. Additionally, it
will also suggest some implications for further research on exploration of teacher identity in
Kazakhstan.

6.3.1. Recommendations for policy makers.

The main recommendation for policy makers is to start working in the direction of
democratic professionalism which implies that teachers are those who initiate and enact

changes. This recommendation goes in line with what was suggested by Teleshaliyev (2013)
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who emphasized the importance of support and trust given to teachers on behalf of the state
in such countries as Finland and Singapore. It is also consistent with recommendations of
Bangs and Frost (2012) who claim that “policy should seek to establish the right to be heard
and to be influential at all levels of policy making including the content and structure of the
curriculum” (p. 40).

More specifically, if government wants to implement changes that would lead to real
results, it should consider practitioners’ opinions before launching a new educational policy.
For instance, they can create teacher unions and consult the members of these unions on
improving the system. They can also conduct surveys among teachers on the effectiveness of
the recently implemented reforms and analyze the data to take measures for avoiding the
common flaws in future.

6.3.2. Recommendations for school administration

In accordance with the above mentioned suggestions for policy makers, it is logical to
recommend school administration to change the leadership style from instructional top-down
to non-positional teacher leadership. To make administrators believe that distributed
leadership does not mean losing power but developing teacher professional capacity, which
will ultimately lead to school improvement, it is vital for them to understand the essence of
this type of leadership. Thus, | would suggest all school principals and vice-principals take
special leadership courses to become familiar with the ideas of distributed leadership, as well
as create the community of school heads to share experiences and discuss pivotal issues

arising in the process of a new policy implementation.

I would also recommend NIS administration to shift the focus from formal
accountability purposes to improving instructions freeing teachers from unnecessary
bureaucracy to provide more time for creativity, professional development and sharing

practices with colleagues.
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6.3.3. Recommendations for further research

Considering the limitations of the current study, the following recommendations for
further research can be suggested. Firstly, the results of the study cannot be fully objective
due to the fact that I am myself a part of NIS system. Therefore, my personal bias might have
predetermined the results of the research. It could be therefore beneficial to conduct other

studies by outsiders of the NIS system to ensure making dispassionate conclusions.

Secondly, since the selected research method did not provide anonymity of the
participants and interviews were conducted at their work place, it can be assumed that
teachers were not totally honest in their responses. To get more reliable answers, a
quantitative study employing surveys or questionnaires can be conducted. It will also allow
covering a much greater number of participants from each sampling category such as age and
area of specialization. Since only one or two representatives of these categories took part in

the research, the results cannot be generalized for deeper analysis.

Thirdly, it is important to investigate mainstream school teachers’ perceptions of their
professional identity in relation to the reforms to obtain a holistic picture of this issue. With
work conditions being different from those of NIS teachers, educators of regular schools will

probably give a completely new insight into the problem.

Finally, due to the complexity of teacher identity phenomenon and the broadness of
the research question, the results of the study appeared to be vague and difficult to provide
clear answers. For this reason, it would be beneficial to explore the influence of school
reforms on certain aspects of teacher identity independently such as the professional and

emotional dimensions.
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Appendices
Appendix A
Letter of support

I would like to express my support of the research project conducted by the Master
student Yuliya Khegay from the Graduate School of Education of the Nazarbayev University.
The title of the study is “Exploration of Teacher Identity in the Context of Current School
Reforms in Kazakhstan: perceptions of NIS teachers”. | am sincerely requesting you to give
your permission for conducting the interviews with different teachers within your school.

The purpose of the study is to investigate the evolution of teacher identity in the
conditions of changing school environment from the perspective of NIS teachers. More
specifically, the study aims to explore the influence of constructivist and neoliberal trends in
education on teacher identity.

The proposed research project meets high standards of quality in methodological and
ethical sense. Teacher participation in the interviews is associated with minimal risk for the
respondents and will be conducted in the voluntary, confidential, and informed manner.

The research project will provide significant information, which will be useful first of
all for teachers who will be able to identify their strengths, weaknesses and struggles
associated with the current school reforms, and outline the trajectory of their future work. The
latter may also have a positive impact on student performance and, consequently, school
improvement in general. In addition to that, the results will be interesting for the wider
international education research community.

Given the importance of the research project, | would like to emphasize again the
importance of your collaboration in the study. If you have any additional questions, do not

hesitate to contact me via email aliya.kuzhabekova@nu.edu.kz

Aliya Kuzhabekova
Assisstant Professor of Graduate School of Education

Nazarbayev University
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Appendix B

INFORMED CONSENT FORM
(English version)

Exploration of Teacher Identity in the Context of Current School Reforms in Kazakhstan:
perceptions of NIS teachers

DESCRIPTION: You are invited to participate in a research study on exploring the
evolution of teacher identity within the school reforms context of Kazakhstan. The purpose of
this study is to investigate the impact of current school reforms of Kazakhstan on teachers’
perceptions of themselves as professionals. You will be asked to participate in two sequential
face-to-face interviews which will be recorded with your permission. I will ask you some
open-ended questions. The confidentiality of the collected data is guaranteed. All materials
will be stored in a password protected file and will be destroyed after transcribing. Only I and
my supervisor will have access to the study materials. Your names will be replaced with
pseudonyms to minimize possible risks associated with this study.

TIME INVOLVEMENT: Your participation in each of the two interviews will take
approximately 60 minutes.

RISKS AND BENEFITS: The potential risks associated with this study are those connected
with some sensitive interview questions. However, all responses will be confidential; nobody
except me and my supervisor will have access to it. When recording and transcribing the
conversations, pseudonyms will be used instead of your real name. Your identity will not be
mentioned in the reports of the results, either. Moreover, the interviews will be conducted
only in places where nobody could see or hear our conversation.

To minimize the risk to interfere with your busy work schedule, you will choose the most
comfortable time for conducting the interview.

The main benefit which may reasonably be expected to result from this study is the
opportunity to express your opinions and attitudes towards current school reforms in
Kazakhstan and influence of the latter on your professional identity. Through telling stories
of your teaching practices, attitudes and beliefs in the new educational context, your voices
could be heard.

Another benefit of this study is that during the interviews you will be able to self-reflect on
what you presently do as a professional, what challenges you face and what role you play in
your classrooms and, generally, in school. That reflection could be helpful in identifying your
strengths, weaknesses and struggles, and outlining the trajectory of your future work.

PARTICIPANT’S RIGHTS: If you have read this form and have decided to participate
in this project, please understand your participation is voluntary and you have the right to
withdraw your consent or discontinue participation at any time. The alternative is not to
participate. You have the right to refuse to answer particular questions. The results of this
research study may be presented at scientific or professional meetings or published in
scientific journals.
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CONTACT INFORMATION:

Questions: If you have any questions, concerns or complaints about this research, its
procedures, risks and benefits, contact me or the Master’s Thesis Supervisor for this work,

Yuliya Khegay, yuliya.khegay@nu.edu.kz, meregpon: +7 707 275-55-90

Aliya Kuzhabekova, aliya.kuzhabekova@nu.edu.kz, phone + 7 7172 70-93-60.

Independent Contact: If you are not satisfied with how this study is being conducted, or if
you have any concerns, complaints, or general questions about the research or your rights as a
participant, please contact the NUGSE Research Committee to speak to someone independent
of the research team at +7 7172 709359. You can also write an email to the NUGSE Research
Committee at gse_researchcommittee@nu.edu.kz

Please sign this consent from if you agree to participate in this study.

* | have carefully read the information provided,

* | have been given full information regarding the purpose and procedures of the study;

* | understand how the data collected will be used, and that any confidential
information will be seen only by the researchers and will not be revealed to anyone

else;
* | understand that | am free to withdraw from the study at any time without giving a
reason;
» With full knowledge of all foregoing, | agree, of my own free will, to participate in
this study.
Signature: Date:

The extra copy of this signed and dated consent form is for you to keep.
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INFORMED CONSENT FORM
(Russian version)

®OPMA NTHOOPMAILIMOHHOI'O COI'JIACHUA

HccnenoBanye HASHTUYHOCTH YUUTENSI B KOHTEKCTE TEKYIIUX IIKOJIBHBIX pedopM B
Kazaxcrane ¢ Touku 3penus yuurenen HUII

OIINCAHME: Bbl npurianieHbl IpUHATh YH4aCTUE B UCCIEIOBAHUH, LIETBIO KOTOPOTO
SIBIISICTCS. U3YYUTh, KaK MEHSETCS UACHTUYHOCTh YUUTENS B PAaMKaX MPOUCXOISAIINX B
HACTOSIIEe BpeMs HIKOJIBbHBIX pedopM. Llenbio fTaHHOTO MPOeKTa SBISETCS U3ydeHUe
BIIUSTHUS HACTOSIINX MIKONBHBIX peopm B Kazaxcrane Ha BocIpusiTHE yUHuTeNel ceOst Kak
npodeccuonanon. Bam Oyner npeaioxkeHo NPUHITh y4acTUe B ABYX IOCIIEI0BATEIbHbBIX
uHTepBbI0. KoH(uaeHInanbHOCTh MaTepraia HHTEPBbIO rapanTupyetcs. Bes unpopmanus
OyneT XpaHuThCs B (aiise, 3anUIIeHHOM IMapoyieM, U O0y/1eT YHUYTOXKEHA MOCIIe
TpaHCcKpuOupoBaHus. ToJBKO 51 M MOI1 cyrnepBaiizep OyneM UMETh JOCTYI K COOpaHHBIM
MaTepuasam ucciaeoBanus. Bamm numena OyayT 3aMeHeHbl Ha TICEBAOHUMBI, YTOOBI
MUHUMH3HPOBATH BO3MOXHBIE PUCKH, CBS3aHHBIE C YUaCTHEM B JAHHOM HCCIICOBAHUH.

BPEMS YUYACTUS: Baime yyactre B KaKIOM U3 IBYX UHTEPBbIO MoTpedyeT okoo 60
MUHYT.

PUCKHU U TPEUMYIIECTBA:

[ToTeHnManbHBIE PUCKH, CBS3aHHBIE C MCCIEA0OBAHUEM OTHOCATCSI K HEKOTOPBIM JCIINKATHBIM
BOIPOCaM MHTEPBbIO. OJJHAKO BCE OTBETHI OCTaHYTCSA KOH(PHUICHIIMATHHBIMHI, HUKTO KPOME
HCCIIeIoBaTeNs U ee cymnepBaiizepa He OyJeT UMeTh I0CTYyIl K MaTepranam. Bo BpeMs 3anucu
U TPAaHCKpUOHMPOBAHUS JaHHBIX, Bamie nms OyneT U3MEHEHO Ha IICeBIOHNM. Takxe, Balle UM
He OyJieT yIOMSIHYTO B pe3yjbTaTax JaHHOTO UccieoBaHus. boiee Toro, HHTEpBBIO OyAeT
MPOBOJIUTHCS B MECTE, IIe HUKTO HE CMOKET YCIIbIIIATh Halry Oeceny.

Be1 MmoskeTe BeIOpaTh Haubosee yaooHoe st Bac BpeMst aiisi mpoBeieHHsI HHTEPBbIO, YTOOBI
y4JacTue B JaHHOM HCCIICOBAaHNH HE MIOMENIato BammM 10mKHOCTHBIM 0053aHHOCTSM Ha
paoore.

B kagecTBe 0KH1aeMBbIX IPEUMYILECTB B pe3yJIbTaTe UCCIEIOBAHUS MOKHO PacCCMaTpUBATh
IPEIOCTABICHHYIO BO3MOYKHOCTD BBIPa3UTh CBOE MHEHUE U OTHOIICHHUE K TEKYIHM
IIKOJILHBIM pedopMaM, a UMEHHO UX BIMSHHUIO Ha Bac kak mpodeccuoHanbHyI0 TUYHOCTb.
PacckaspiBast 0 CBOEI MPAKTHKE MPETIOIaBaHus, O CBOUX NMPOPECCHOHATBHBIX YOKICHHUIX B
KOHTEKCTE HOBBIX 00pazoBaTeiIbHBIX pedopm, Barr «romoc» MokeT ObITH yCIIbIIIaH.

E1me ogHUM npenMyIiecTBOM JaHHOTO HCCIEOBAHUS SBIISIETCS TO, YTO BO BPEMs HHTEPBBIO
y Bac Oynet BO3MOXXKHOCTB TPOBECTH caMo peduIeKCHIO Haja TeM, YeM BbI B HacTosIee Bpems
3aHUMAaeTech Kak NpoQecCuoHal, ¢ KaKuMHU TPYAHOCTSIMHU BbI cTakuBaeTech U Kakyro poib
Bb1 urpaete B cBOMX Ki1accax M IIKOJIE, B LienoM. JlanHas pediekcus MoeT ObITh MoJie3Ha B
OIIPEETICHUH CBOUX CHIIBHBIX U CIa0BIX CTOPOH, a TAK)KE B BEIOOPE HAIpaBJIeHUs Oyaymiei
paboThI.
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ITPABA YYACTHHMKOB: Ecnu Bsl npouwntn qanHyio GopMy U peLIiii NIpUHATh y4acTHe
B JJaHHOM HCCJIEJOBaHWUH, BbI NOJKHEI TOHUMMAaTh, 4YTO Bamie ydactue sBisercs
TOOPOBOJIBHBIM U 4TO Y Bac ecTh rmpaBo 0TO3BaTh CBOE COTIIACKE UITH MPEKPATUTH YUacTHE
B 11000€ BpeMs. B kaduecTBe abTepHAaTHBBI MOXKHO HE y4aCTBOBATh B UCCIIEOBAHUM.
Taxoxe Bel umeere nmpaBo He OTBEYATh Ha KaKHe-IHOO0 BOMPOCKHL. Pe3ynbTaThl TaHHOTO
UCCIIEIOBAaHMSI MOTYT OBITh NIPE/ICTaBJIEHBI WK OITyOIMKOBaHbl B HAYYHBIX WIIN
npodecCHOHABHBIX TEISX.

KOHTAKTHAS UH®OPMAIIUA:

Bonpocsi: Eciii y Bac ectb Bompochl, 3aMeuaHus WK KaJI0ObI 10 TTOBOY JaHHOTO
HCCIIEIOBAHUS, IPOLEYPHI €r0 MPOBEACHHUS, PUCKOB U MPEUMYILECTB, BbI MOKETE CBA3ATHCS
C UCCIIEIOBATEIIEM WIIHM €€ CYNEPBAN3EPOM, UCIIONIB3YS CIEIYIOIIHNE TaHHBIE:

FOnus Xezau, yuliya.khegay@nu.edu.kz, meneghon.: +7 707 275-55-90

Anus Kyscaberosa, aliya.kuzhabekova@nu.edu.kz, menegpon: + 7 7172 70-93-60.

He3aBucumble kKOHTaKTbI: Eciu Bel He yA0BIETBOPEHBI TPOBEACHUEM JAHHOTO
UCCIeI0BaHusl, eci y Bac BO3HUKIIN Kakue-1100 mpoOemMbl, kaao0bl UIIU BONIPOCHI, Bbl
Moxete cBsizathes ¢ Komurerom MccenenoBanuii Beicieit Hkonsr OOpa3oBanus Hazapbaes
Yuusepcurera no tenedony +7 7172 70 93 59 unu oTnpaBUTH MHCHMO Ha SJIEKTPOHHBIH
anpec gse_researchcommittee@nu.edu.kz

[Toxanyiicra, noanumMuTe JAaHHYO (opMmy, ecnu Bbl  coryacHel  yyacTBOBaTh B
HCCIIE0BAHNM.

* Sl BHUMATEIHbHO N3YYHJI MPEJICTABICHHYIO HH(OpManuIo;

e MHe npenocTaBuIX NOJTHYI0 HHPOPMALIUIO O HENSAX U MPOIeype UCCIICA0BaHUS;

* S monnMmaro, Kak OyIyT WCITOJIB30BaHbI COOpPaHHBIC AHHBIE, M YTO JOCTYM K JHO00M
KOH(HASHIIMaTbHON HH(pOpMaIi OyJIeT UMETh TOJIBKO MCCIIEJOBATEND;

* S moHmmaro, 4TO BmpaBe B JIO00H MOMEHT OTKa3aThCS OT Y4YacTUSl B JIaHHOM
UCCIeIOBaHNH 0e3 00bICHEHHSI TPUYHH;

* C TNONHBIM OCO3HAHHEM BCETO BBIIMICU3TI0KEHHOTO s COTJIACEH NPHHATH Y4acTHE B
UCCIIEIOBAaHUH IO COOCTBEHHOI! BOJIE.

Tloanuce: Hara:
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Appendix C
Interview Protocol 1 (English version)

Project: Exploration of Teacher Identity in the Context of Current School Reforms in
Kazakhstan: perceptions of NIS teachers

Time of interview:
Date:

Place:
Interviewee:

Good morning/ afternoon! I am very grateful that you agreed to participate in this project
which purpose is to explore in-depth the influence of the current school reforms on NIS
teachers’ perception of their professional selves. Additionally, it aims is to identify what
challenges in redefining your professional identity under the given conditions you experience.

To achieve this purpose I am going to conduct two interviews with different teachers of NIS
Taraz. | hope to receive full and outspoken answers form my interviewees. Please, be assure
that all data collected will be confidential and your answers stay anonymous. Our interview
will be tape recorded with your permission and stored in a password protected file which will
be subsequently destroyed after transcribing. This is the first interview and it will be about an
hour long.

Please read again and sign the consent form.
[Ask the interviewee's permission to use the tape recorder.]

[Test the tape recorder]

Interview questions
Part 1: General personal information

1. How old are you?
2. How long have you been teaching?
3. How long have you taught in the system of NIS?
4. What discipline do you teach?
5. For experienced teachers: What is your previous place of work (mainstream school,
private school, University, etc.)?
For novice teachers and alumni: Where did you get higher education?

Part 2: Professional information

1. Why did you decide to become a teacher?

Probing Q: Are you happy with your decision? Have you ever regretted about your
choice?

What does it mean for you to be a teacher?

3. In your opinion, what is the most important quality a teacher must have?

no
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4. How would you define your role in the classroom and at a larger scale (in school and

education in general)?

How do you feel yourself as a member of school community?

Do you prefer working on your own or in a team? Why?

7. What do you think about social status of teachers in Kazakhstan? How does this status of
teachers affect your work as a teacher?

8. To what extent are you satisfied with your current job? What are the sources of your job
satisfaction / dissatisfaction?

9. What is the level of your job motivation (high, medium, low)? Specify the reasons.
For experienced teachers: Is it different from that you had at your previous job?

ISRl

[Thank respondents for participating in the interview. Assure them again about the
confidentiality of the collected data. Arrange the date of the next interview.]
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Interview Protocol 1 (Russian version)
IIpoTokoJ MHTEPBHIO

Haszpanue npoekra: ccnegoBanrue UICHTUYHOCTH YUUTEN B KOHTEKCTE TEKYIIUX ITKOIbHBIX
pedopm B Kazaxcrane ¢ Touku 3peHus yuuteneit HUII

Bpewms unTepBbio:
Hara:

Mecro:
HNHTEpBRIONPYEMBIIL:

Hob6poe yrpo/nenn! bonbmoe criacu6o, 9o Bl cornmacuimch MPUHATH y4acTHE B JTaHHOM
WCCIIEIOBaHNH, LIEJIbIO KOTOPOTO SIBIISICTCS M3YYUTh BIHMSIHAE TEKYIIHUX HIKOJIBHBIX pedopM Ha
Bocnpusitue yunreneit HUIL ce6s xak mpodeccuonanoB. OHO TakyKe HANpaBiIeHO HA TO, YTOOBI
OIPEICNIUTh, C KAKUMH TPYIHOCTSIMHU CTAJIKHBAIOTCSI YUUTEIIS B IIPOLIECCE MIEPEOCMBICIICHHUS
cBoel npodecCHOHAIbHON HICHTUYHOCTH B IAHHBIX YCIIOBHUSIX.

JUis 1OoCTHKEHUS ATOM 1IeNn 51 COOMPaloCh B3ATh 110 JIBa MHTEPBbIO Y pa3HbIX yunurteneir HUII
r.Tapa3 1 HaEOCh OIYYUTh MTOJIHBIE U OTKPBITHIE OTBETHI OT CBOMX MHTEPBBIOMPYEMBIX.
[Moxaiyiicta, OyabpTe yBepeHbI B KOHQHICHINATBHOCTH MaTEPUAIOB UCCIIEIOBAHUS U
aHoHnMHoCTH Bameit muanoctu. Hanr pasroBop OyzeT 3anuceiBaThes ¢ Bamero paspenieHus.
JlanHas 3anuch OyeT XpaHUTHCS B 3aIIUIIEHHOM apojeM (aiiie Ha MOeM JINYHOM KOMIIBIOTEpe
U BIIOCJICAICTBUM OyJeT YHHUYTOXKEHA. DTO MEPBOE U3 JIBYX UHTEPBBIO, M OHO MPOJUIUTCS 0KOJI0 60
MHHYT.

[Toxanyticta, mpourute emie pa3 GopMy HHGHOPMAITMOHHOTO COTIACHS U TIOIUIITUTE €€.
[Cnpocu, He BO3pakaeT JIM yYaCTHUK MHTEPBBIO, YTOOBI Pa3roBOp 3aIHUCHIBAJIC |
[[TpoBeps, Kak paboTaeT 3aIMCHIBAIOIIEE YCTPOHCTBO |

Bonpocwt unmepevio

Yactp 1: O6miast unpopmarus

1. Ha3oBure, moxainyiicta, CBOi BO3pacT.
2. Kakor Barm negarornueckunii ctax (B rogax)?
3. Kak nonro Ber paboTaete B cucreme HUII?
4. Kaxoit npeamer Bl mpenogaete?
5. [na yuumeneii ¢ onsimom: Ha30BuTe MecTo npenpiaymiei padoTsl (00meodpa3zoBaTenbHas
1IKOJIa, YHUBEPCUTET, T.11.)?
s monoowix yuumeneil, ne umeiouux onvima pabomsi kpome HUIL: Where did you get
higher education?

Yacts 2: [Ipodeccuonanbuas napopmaius

ITouemy BbI permin cTath yuureneMm? Bel HUKOI/1a He *allesid 0 CBOoeM BbIOOpe npodeccun?
Uro 3nauut A Bac ObITh yunrenem?

Kakoe camoe BaskHOE Ka4ecTBO AJIsl yuuTens, Ha Bamr B3rusan?

Kaxk 051 Bel onpenenuiam cBoro poib Kak npodeccuoHana B KJIacce u B mKose?

Kak BbI omymiaere ce0s, Oyaydu 4acThio LIKOJIBHOIO coobuiecTBa?

Bl npeanounraere paboTaTh MHAMBUAYAIBHO WIN B KOMaHE CO CBOMMU KOJlJIeraMu?

ocoarLNME
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7. Uro BBI AyMaeTe O COMaIbHOM cTatyce yuntenei B Kazaxcrane? Kak 3ToT craryc BiusieT
Ha Balry paboTy Kak yuurtess?

8. B kakoif cTeneHu BBl yJIOBICTBOPEHBI CBOEH paboToit? UTo SIBISIETCS UCTOYHHKOM
yJIOBJIETBOPEHHOCTH/ HEYIOBIETBOPEHHOCTH?

9. Ouenute, noxanyicra, Bamr ypoBeHb MOTHBAIIUU K paboOTe (BBICOKHIA, CPEIHUHN, HU3KUI )?
OObscHUTE TPUYHHBI.

[[ToGmaromapu pecioHICHTORB 3a ydacTue B UHTEPBbIO. Eie pa3 yoenu ux B
KOH(HICHIIMATBHOCTH TIOJTYUYCHHBIX JaHHBIX. Y TOYHUTE ATy CJACIYIOIIEr0 HHTEPBBIO. |

95
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Appendix D
Interview Protocol 2 (English version)

Project: Exploration of Teacher Identity in the Context of Current School Reforms in
Kazakhstan: perceptions of NIS teachers

Time of interview:
Date:

Place:
Interviewee:

Good morning/ afternoon! Thank you again for agreeing to participate in the given study
which purpose is to explore in-depth the influence of the current school reforms on NIS
teachers’ perception of their professional selves. As you remember, at the previous interview
you answered some general questions as well as questions related to how you define your
teacher identity. Today | am going to ask some other questions about your professional
practices and how they change under the current reforms.

[Ask the interviewee's permission to use the tape recorder.]

[Test the tape recorder]

Interview questions

1. For experienced teachers: How does philosophy of teaching and learning at NIS differ
from other schools? Why?

2. For experienced teachers: What did you feel when you encountered these teaching
practices?

3. For experienced teachers: How did your views about teaching practices and about being
a teacher in general change if at all?
For novice teachers: How have your views on teaching and learning changed since you
were a student?

4. For experienced teachers: How did the student-teacher relationships change? Are there
any challenges associated with that?

5. How did your confidence and self-efficacy change in NIS?

6. What are your responsibilities in addition to teaching? What difficulties (if any) do you
have in performing various job tasks (related and not directly related to teaching)?

7. How is teacher’s work assessed in the school? Do you consider this assessment
reasonable and fair?

8. How does accountability affect your work as a teacher?
Probing Q: How many reports a week do you usually prepare? How does report writing
influence your teaching (planning, assessment, etc.)?

9. How do school inspections affect your work? Benefits / challenges

10. To what extent do you possess autonomy in your work?
Probing Qs: Do you feel free in choosing methods of teaching and assessment of
students?
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11. Have you ever felt disesmpowered inside and/or outside the classroom? If yes, in what
situations?

12. How do you work with students’ parents? What challenges do you face?

13. How do you balance your work at school and your family relations?

[Thank respondents for participating in the interview. Assure them again about the
confidentiality of the collected data. Acknowledge them about the possibility to do a member
check]
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Interview Protocol 2 (Russian version)
IIpoTokoJ HHTEPBBIO 2

Haszpanue npoekra: ccnegoBanrue UICHTUYHOCTH YUUTEN B KOHTEKCTE TEKYIIUX ITKOIbHBIX
pedopm B Kazaxcrane ¢ Touku 3peHus yuuteneit HUII

Bpewms unTepBbio:
Hara:

Mecro:
HNHTEpBRIONPYEMBIIL:

Hob6poe yrpo/nenn! Emte pa3 6osbmioe cnacu6o, uto Bl cornacuimck NpUHATH y4acTHE B
JaHHOM HCCIIEIOBaHHH, [IEJTBI0 KOTOPOTO SIBJISIETCS U3YYHTh BIMSHUE TEKYIIUX IIKOJIBHBIX
pedopm Ha Boctipusitue yuuteneid HUI cebs kak npodeccronanor. Ecinu Bbl MOMHUTE, B
MpeIbIAYIIeM HHTEPBBIO BaM OBLIO 33J]aHO HECKOJIBKO OOIIUX BOMPOCOB, a TAaKXKe ObLIN
BOIIPOCHI, OTHOCSIIIMECSA K TOMY, KaK Bbl IOHUMAaETe CBOIO MPO(PECCUOHANBHYIO
UJCHTHYHOCTb, U KaK OHA MEHSETCS 0]l BIMSHUEM HACTOSIIUX IKOJIBHBIX pedopM.

[Cripocu, HEe BO3pa)aeT JIM YYaCTHUK MHTEPBBIO, YTOOBI pa3rOBOP 3aMTUCHIBAJIC |
[[TpoBeps, Kak paboTaeT 3aMCHIBAIOIIEE YCTPOMCTBO |
Bonpocwt unmepesio

1. /[na onvimuoix nedacoeos: Kak ormudaercs cucrema o0ydenus u npernogasanus 8 HALLL ot
OCTaJbHBIX IIKOJI?

2. Jlna onvimHuvix nedaeo2og: YTo BbI 9yBCTBOBAJIH, KOT/Ia BaM MPHUILIOCH CTOJIKHYTHCS C STUMHU
M3MEHEHUSIMU?

3. Kak nomensmuch Bamy B3MIIsipI Ha 00y4eHHE M MPEToiaBaHue, a TAaKKe Ha TO, YTO 3HAYUT
OBITh YUHUTEJIEM B L1€TIOM?

s monoowix yuumeneni: Kak uamenunuch Bamm B3riisiapl Ha o0ydeHHe U IpernoiaBaHue ¢
TeX Mmop, koraa Bel ObLTH cTYACHTOM?

4.  Jlna onoimuuix nedazo2o6. KakoBbl B3aMMOOTHOIICHUSI MEX/Yy YUUTEIEM U yYaIIUMCS
ceifuac no cpaBHeHuIo ¢ Bamei npenpiaymeit npaktukoid? EcTh a1 kakue-1mb0 TpyIHOCTH,
CBSI3aHHBIE C ITUM?

5. Hackonbko U3MEHMIACh Ballla CaMOOIICHKA U YBEPEHHOCTh B CBOEH KOMIIETEHTHOCTH ITOCIIE
TOTO0, KaK BeI pumix B HULI?

6. Kaxkue nononHuTensHble 0053aHHOCTH Y BaC €CTh, HOMUMO IpernoaBanus? C KakuMu
TPYIHOCTSAMH (€ClIi TaKOBbIE €CTh) Bl cTalikiBaeTeCch B BHIOJHEHUH 3THUX 33JaHUI
(kacaromuxcs U He KacaroluXcsl HapsIMyI0 MpenojaBanusi) U kak Bel ¢ HUMH
CIIpaBJIAE€TECH?

7. Kax onenuBaetcs pabota yunurens B mkosne? Cuuraere 11 B JaHHOE OI[CHUBAHUE Pa3yMHBIM
Y CITpaBe/JIUBBIM?

8. Kak ord4eTHOCTH BIMSET HA Bally pabOTy KaK yqauTes?

CKOJIbKO OTYETOB B HEJIENIO Bbl 00bIYHO roToBUTe? Kakum 00pa3oMm HamucaHue OTYETOB
BIIMSIET Ha Ballle NpenojaBaHue?

9. Kak mkosbHbIe IPOBEPKHU BIUSIOT Ha Balry paboty? KakoBel npenmyiiecTBa u
HEeJ0CTaTKu?

10. Hackosbko HE3aBUCHUMBIM BbI c€0sl UyBCTBYETE B CBoel pabore?

Hanpumep: Brl MoxeTe cBOOOAHO BHIOMPATh METO/IbI O0yUEHHS U OLICHUBAHUS YUEHUKOB?
11. V Bac korna-nm6o 0b1710 9yBCTBO, 4TO Bac nummmm mpasa rosioca/ KOHTPOIIs/
HE3aBUCHMOCTH Ha ypOBHE Kjacca u/uiu mKoibl? Eciu fa, To B KakKuX cUTyarusix?

98



TEACHER IDENTITY AND SCHOOL REFORMS IN KAZAKHSTAN 99

12. Kak BbI paboTaeTe ¢ poauTensiMu yaeHUKOB? C KaKUMH TPYTHOCTSMHU BbI CTATKUBACTECH?
13. Kak BbI coBMenIaere paboTy B MIKOJIE C TMIHON KHU3HBIO (CEMbEii)?

[[ToGmarogapu pecrioHICHTOB 3a yuacTHe B HHTEpBbIo. Eiie pa3 yoenu ux B
KOH(HICHIIMATBHOCTH TIOTYYE€HHBIX JaHHBIX. [IponHpOpMUpPYIl y4acTHHKA O TOM, 4TO B
MOCJACAYIOLIEM Thl CBSXKCIILCA C HUMU C LEJIBIO ITPOBCPKU IMPABUIIBHOTO IIOHUMAaHUA
MOJTydeHHOW WH(pOpMAITUH. |
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Appendix E

Sample of Data Analysis
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Sub-question 2: How does the teaching-related aspect of the reforms in Kazakhstan influence
teacher identity?

Themes Interview Responses (Quotes) Codes Potential sub-
guestions themes
Influence | How does P8: Cucrema npenoaaBanust B Huw ctpourcest | Goal-oriented
of reforms | philosophy of | Ha messix, a B mpoCTHIX IIKOJaX NpruBa3ana k | learning
on teaching and TeMaM ypoka. Bropoe, y Hac kpurepuaiabhnoe | Criteria-based e Shifting roles
teaching learning at OllEHMBAHHE, B IIPOCTHIX MIKOJIAX 3TO assessment
views and | NIS differ oTMmeTouHas cucrema. Tperse, yuntenass uum | Freedom in e Reconsidering
practices from other He OrpaHHYeHbI B BLIOOPE pecypcos, choice of personal and
schools? y4eOHUKOB, BHJIEO. resources professional
views on
P4: HoBas nporpaMma, abCoIIOTHOE HOBOE New vision of the teaching
BH/eHHE NPeAMeTa U aOCOTIOTHO HOBasI subject
MeTOIHKA 10Jja4l HHHOPMALIUH. New methods of
teaching
P6: B crapoii cucreme o0pazoBaHus 5 Obla
6oJIbLIE KIACCHBIM PYKOBOAUTEIEM, YeM Different teacher
y4uTesneM. 31ech YPOBEHb HAMHOTO BBIIIIE. roles
H3menunnocs
MecTo Moe B Kiacce. Eciu panbiie s Obliia
aBTOPUTAPHOIA, 1 B IEHTpe ObINa s, cervac s
YUyCh IIOCTETICHHO IEPEHTH K METOLY
00y4eHwMs, KOTAa YIUTENb TOIBKO
HaIpaBJIseT.
For P8: 51 mepeocmbicimiia cBou B3rasabl. Mou | Teacher
experienced YPOKH cTaJu 60jiee KauecTBEHHBIMH, MOE reconsidered
teachers: How | mnmanupoBanue crano 0ojee kadecTBeHHbIM. S | Views and
did your CTaja cepbe3Hee OTHOCHTCS K padore methods
views about HCXOJISl K3 OTBETCTBEHHOCTH, BO3JIOKEHHOM Another attitude
teaching Ha MEHsI. to work

practices and
about being a
teacher in
general
change if at
all?

For novice
teachers: How
have your
views on
teaching and
learning
changed since
you were a
student?

P5: Bece momensiiiocnh. Korna st Tam pabotai,
s MPenoaBaJl Kak-TO COBCEM MO-APYromy.
@DOpMyITEL, BOT 3TO BCE, TEOPUIO HUKOT/Ia HE
nmaBaj. S Bce UM aaBaJ Tak, Kak MM B
SKH3HU NPUTOANTCH. 31eCh YICHUKU HE
BOCIPUHUMAJH TaKOH TIOJIX0J], HE CTapaicCh
camu yuuThes. [IoToM yuuTens Toxe He
INOHUMaJIM TO, YTO A ACjaro.

P10: It has changed dramatically.
Previously, | thought that our aim is to give
students knowledge directly, by explaining
and demonstrating. Nowadays | understand
that you need to be able to accentuate the
effective teaching and learning ways which
are: active learning, collaborative learning,
differentiation, cross-curricular links,
responding to learners’ needs, learning
conversations, using e-learning and new
technology.

P1: My views have changed hugely, since

Absolute change
of teaching
practices
Dissatisfaction of
new ones

Significant
changes

New teaching
methods and
techniques

Theory vs.
practice
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when i studied at university we focused more
on theory rather than practice. We practiced
a little and it wasn't effective.

Challenge
s of
transition

What did you
feel when you
encountered
new teaching
practices?

P8: Tlpu nepexojie Ha ATy CUCTEMY S
YyBCTBOBAJIa y0BOJILCTBHE.

P4: Tpynnee Bcero Ob110 B ceOe cJioMaTh
yuuTeIsA-TuAepa.

Hy, u HaBepHOeE, 3TO IepEIOMHThH B cebe
CTOMKOE yTBEpXK/IEHHE, YTO, TO, YTO MBI
JIeTIalii 10 3TOro, OHO Bceraa ObIIIo
npaBuwiIbHBIM. HO ¢ 1pyroil cTopoHbl, MHE 3TO
HpaBHuTcA. S crofa npumuia, IoTOMy 9To
ObLITa HeYAOBJIETBOPEHHOCTD CTAPOii
CHCTEMOM.

P7: TpyaHOCTH BBI3BIBAJIO TOJIEKO
onennBanmne. HecMoTpst Ha 3TO, MOTHBALIUS
paboTath 3/1€Ch ObLIa OYCHb BHICOKOM.
OT1inyaeTcs OTHOLIEHHE K Tefe KaK K
yuutemo. Korja Tel MPpUXOIHIIE 13
0011e00pa30BaTENHHOM IKOJIBI C BHICIIEH
KaTeropueil, Thl CTAHOBHUIITHCS OOBITHBIM
yuuTesaeM. ITO 00UIHO.

P6: Ilepexox nanacst tpyano. Ho s oTHOITYCH
K KaTeropuH JIIOJeH, KOTOpbIe
TPYIOIIOOUBEIE, ¥ TOITOMY 3TO HE OBLIO /IS
MEHSI CUJIbHOW MYKOH.

P2: 51 HecKOIBKO HHEPTHBIH YENIOBEK, U
€CTECTBEHHO MOSI BHYTPEeHHSS MHePIL U
MelaJja MHE ITepecTpanBaThCs, BHYTPEHHEe
HBITHE OBIJIO, YTO HE X04Y 5l YYUThCH
HOBOMY. A 4YTO KacaeTcs caMoil puiocopun
NpernoiaBaHus, B 00IEM-TO, Y MEHS U IO CHX
HOp €CTh HEKOTOpble BHYTPEHHHE
COMHEHHSI KacaTeJbHO (P PEKTUBHOCTH
HOBOIl CUCTEMBHI.

P5: Mepexox U3 mpepIAyIICH IIKOJIBI B
HMUII 6611 0ueHns TpyaHbIM. TaMm y Hac
ObUTa HE KOHKYPCHIIHS, a B3aHMOIIOMOIIIb.
3nech He Tak. S ObuI B mIoKe. MHOTrHe
YUYMTeJIsl He XOTSAT JAeJTUThCS.
AJMHUHHCTPAIUs TIOCIIE TIOCEIIESHHS TBOETO
ypoOKa B NIEPBBIN T'OJ] CKa3aJI, Tede Jryyle
YHTH, BMECTO TOTO YTOOBI OOBSCHUTD, B UeM
Mo mpobiemsl. Cama uzest HOBOTO
00pa3oBaHUs XOpOoIIas, HO IPOCTO
yeJioBeyeCKHil GaKTOp MeCTHBIX JIIOJel He
JaeT eif paboTaTh MPaBIIBHO.

Feeling of
pleasure

Difficult but
desirable change

Dissatisfaction by
the attitude to
experienced
teachers

Difficult
transition

Inner resistance to
change

Conflict with old
teaching beliefs

Poor collaboration
and

administration
support due to
local mentality

e Personal
resistance to
change

¢ Local mentality
interferes

e Diminished
respect and loss
of humane
relations

e Lack of time for
multiple
responsibilities
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Appendix F
Interview Transcript Sample

Project: Exploration of Teacher Identity in the Context of Current School Reforms in
Kazakhstan: perceptions of NIS teachers

Time of interview: 15.30
Date: January 25, 2017
Place: NIS

Interviewee: #1
Interview 1

General personal information

1. How old are you?
Twenty-two

2. How long have you been teaching?
1.5 years

3. How long have you taught in the system of NIS?
1.5 years

4. What discipline do you teach?
English

5. Where did you get higher education?
Taraz State Pedagogical Institute, 1 semester in USA and 1 semester in Czech
Republic

Professional information

1. Why did you decide to become a teacher?

Well, I can't say that it was a conscious decision, | just did it because my parents advised
me cause teaching is a profession when you'll always have a job. And also there's space
for PD and P growth. | haven't regretted. But there were moments when i sometimes
thought that it wasn't mine, but i think this is coz you have some kinds of issues, it's ok to
regret. But generally I’m really happy about my choice.

. What does it mean for you to be a teacher?

Well, first of all it means a lot of responsibility cause I’m in charge of not only my job
but also people and their lives, their behavior and may be even future.

In your opinion, what is the most important quality a teacher must have?

It's dedication. If you're dedicated to your job, you actually take it seriously and you try
to do your best and you're just loving your job. I think it's more important than
knowledge coz if you're dedicated you'll be eager to learn something and move forward
and it'll make you grow professionally. Sometimes we meet people who know a lot but
they're not dedicated, and that's why they don't show good results.

How would you define your role in the classroom and at a larger scale (in school and
education in general)?

I'd say my role in the classroom is a guide, | don't really control them, I just try to show
them the best way to get somewhere, correct them when necessary but | can't say I’m an
active leader in the classroom. I just try to guide them and make students be a center of
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education rather than be teacher-centered. But of course there are still lessons when I’'m a
leader and all the learning is focused on me. But most of the time I’m a guide.

5. How do you feel yourself as a member of school community?
| feel myself really comfortable. i can't say i play any kind of role, I’m just a teacher
trying to be productive during my lessons. Outside the lessons, | feel really comfortable
too coz all my colleagues try to support me, i can go and ask any question to my
colleagues. I’ve been involved in some social projects but still it's not a big role yet.

6. Do you prefer working on your own or in a team? Why?
| prefer working in a team coz when you work in a team.. there's a Russian proverb
which says "One head is good, two are better" which means ok, you've got your own
experience but you may have a person next to you who has another experience and other
point of view and he can help you make your ideas better and to make your product
more interesting. That's why | prefer working in a team, or at least in a team of 2 people.

7. What do you think about social status of teachers in Kazakhstan? How does this status
of teachers affect your work as a teacher?
I can't say I’m happy about the social status of teachers here because people judge a lot
by how much you earn here. And teachers generally don't earn a lot, that's why social
status is not that high, however, when NIS system was introduced, it started t grow. If we
continue transferring our experience to other schools, i think the status will grow
somehow, but it'll take time. The social status doesn't affect my work at all, coz i really
enjoy my work and it doesn't really matter to me.

8. - To what extent are you satisfied with your current job?
If we take in a rate between 1 and 10, I’d say around 8-9. | can't say 10 cause I’m not
satisfied with the system of management and leadership here. Things could be managed
better here. But I’m still satisfied generally coz many positive things going on in and
outside my classroom. So | have space to grow.
- What are the sources of your job satisfaction / dissatisfaction?
The results of my students, when | see they're growing and my lessons are helping them
to acquire and use the language and also positive relationships with my colleagues when
we do planning sessions, we discuss our plans and this atmosphere is also the source of
my job satisfaction. Dissatisfaction - teachers have so many things to do, but our straight
responsibility is teaching and makes the lessons effective and useful. So the
administration could manage the work better so we needn't do so much useless stuff but
focus on teaching.

9. What is the level of your job motivation (high, medium, low)? Specify the reasons.
I’d say somewhere between medium and high, may be closer to higher. People say I’'m
motivated coz I’m young and not tired yet. But I think I’m also motivated coz | don't
know a lot and eager to learn, to see what is new out there.
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Appendix G
Conceptual framework of the literature review

Influence of reforms on teacher identity

Content of learning and External factors
Teaching methods (accountability, decision-making)
social professiona personal emotional
Reskilling Deskilling
Democratic Managerial
professionalism professionalism

Activist identity Entrepreneurial identity
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Appendix H
Abstract (Russian version)
AHHOTANUA

B Hacrosiee Bpemst mkonbHOe oOpa3oBanue Kazaxcrana mperepreBaeT 3HAYUTEIbHbBIE
W3MEHEHUS, TIBITAsICh UCIIOJIb30BATh JIYUIIHHA 3apyOeKHBIN OIBIT U MPAaKTHKY. BaxHo#
(burypoit Ha JTaHHOM dTare pa3BuTHs ABIsAOTCS HazapOaeB MuTemiekryanbabie [IKkombr
(HUII), co3ganHbIE ¢ 1IETBI0 BOTUIOTUTH B KU3Hb HOBBIE TIOIXO/IbI K MPEMOIaBaHHIO,
0o0y4eHHIO 1 yrpaBiieHuro Koy, OHU cayKaT miaTdopMon 1yt peopmMupoBaHus Bee
CHCTEMBI IIKOJILHOTO 00pa3oBaHus C 11ebio BhiBecTH Ka3zaxcTan Ha HOBBIH, OoJiee BHICOKUIA,
YPOBEHb pPa3BUTHS. B TaHHOM KOHTEKCTE yUUTENS CTOJKHYIUCH C KapAUHAIbHBIMU
M3MEHEHUSAMHU B TPEOOBaHUSIX K KOMIIETEHTHBIM Ipo(ecCHOHaIaM, U 3TO 03HAYAET, UTO UM
HY)KHO IIEpECMOTPETh CBOU JIMUHBIE U TPO(ECCUOHATILHBIE B3TJISAbl M MPAKTUKY, YTOObI
COOTBETCTBOBATh HOBBIM CTaHAapTaM. [IpoGiemoii siBiseTcst TO, YTO OCHOBHOM aKIIEHT
JienaeTcsl Ha caMux pedopmax, B TO BpeMsl Kak rojioca TeX, KTo (pakTHUecKH BOIUIOIIAET UX B
peanbHOCTh, KaK IMPAaBUIIO, UTHOPUPYIOTCA. [laHHOE HCclleTOBaHNE HALIEJICHO Ha U3YUYEHHE
CII0)KHOTO ()EHOMEHA UJCHTHYHOCTH YUUTEISI 10 OTHOIICHUIO K HBIHEITHUM IIKOJbHBIM
pedopMaM ¢ TOUYKHU 3pEHHSI TIIaBHBIX 3aMHTEPECOBAHHBIX JIUII, yuuTesei. B nanHoit padore
HCII0JIb30BAJICSl KAUECTBEHHBIM METOJ] UCCIIEIOBAHUSI, OCHOBAHHBII HA HHTEPBbIO, JJIs
MoJTydeHust HH(OPMAIIUK O TOM, KaK pa3InIHbIe aCeKThI PeOpM BIUSIOT Ha
npodeccnonanusm yaurens. Mcrnonb3ys MeTO I IeICHAIIPaBICHHON BRIOOPKH, JECSTh
yuuteneit HUIL 6putn 0ToOpaHbl COTraacHo CIEIYIONUM KPUTEPUSM: BO3PACT, OTBIT pabOThI
1 00siacTh crienuanu3ayy. JlanHas BeIOopka 000CHOBaHA IEJIBIO ONPEAEIUTD, OTINYAETCS
JI1 BOCIIPUATHUE YUUTEIIEH PA3HBIX KaTETOPUM 10 JaHHOMY BOIIpoCy. Pe3yibrarsl
UCCIeIoBaHus moka3anu, kak yaurens HUI nonuMaiot cBoro mpohecCHOHATBHYIO

HACHTUYHOCTD B YCTBIPCX USMCPCHUAX: INYHOM, COITUAJIbHOM, HpO(bGCCI/IOHa.HBHOM u
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OMOIIMOHAJIbHOM. Onu TaKkxe IIOKasajin, Kak y‘-I€6HBIe U aIMUHUCTPATHBHBIC ACIICKThI
MIKOJBbHBIX pe(bopM BJIMAIOT HA Pa3JIAYHBIC COCTABIAIOINUEC UACHTUYHOCTU YYHUTCIIA.
I/ICCJIC,Z[OBaHI/IG 3aBCpIIACTCA MPCATIOKCHUECM HCKOTOPBIX peKOMeHI[aI_[I/Iﬁ B aJIp€C MOJIMTHUKOB
U aJIMHUHUCTPAILUX IKOJI ITO MMOBOAY TOI'O, KaK IMOBBICUTH 3(1)(1)CKTI/IBHOCTB mnmpomnecca

YIIy4IIEHUS MIKOJBbHOM CUCTEMBI C YYETOM MHEHUS yUUTENeH.

KuroueBble cj10Ba: udenmuynocms yuumess, npogheccuoHanu3m, WKoivHsle pegropmul,

HULr
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Abstract (Kazakh version)
AHaarna

Kazipri Tanna KazakcTtan MekTenTepi MIETENIIK O3bIK TOHKIPUOCHI KOJJTaHa OTBIPHII
alTapIIbIKTall e3repicTepre opblH Oepai. by ke3eHIe MeKkTenTepie OKbITy, OiiM Oepy MeH
Oackapy/arsl )kaHa TOCULIEP/I Ky3ere acklpy MaKcaThIHIa KypbutFaH Ha3apOaeB 3usiTkepiik
Mexktentepi (H3M) aiimbIkTel OpbIH anbill OTBIp. bynm MektenTep Kazakcrauawl kaHa,
aHaFypibIM OHWIK opl JaMblFaH JICHTEWre WIbIFapy MaKCaThIHAA MEKTenTeri Ourm Oepy
XKyheciH pedopmanayra Heri3 0osanbl. by peTTe OKpITymIbUIap KOciOM OUTIKTIIIK Tasa0biHa
KYPT e3repicTepre Tan 0oyibl, OYJI )kaHa CTaHIapTTapFa cail 00y YIIiH ©31HIH KEeKe Kocion
KOe3Kapachl MEH TOXKIPpHOECIH KalTa Kapay KepekTirin oiunmipeni. Herisri moH pedopmanapra
raHa Oepuyim, aJl HaKThI )KY3€re achIPYIIbUIAPABIH JAybIChl OMIETTETIACH eCKepIIMENTIHIIT
©3eKT1 Mocesere aHaiabl. byn 3eprrey 0acThl Mymaeni TYJIFanapblH, MYFaTiMIEpaiH
Ko3KapachblHa COWKec OYTiHTT MEKTemnKe apHainraH pedopmaiapra KaThIHACKI OWBIHIIA
MYFJIIMHIH KYpAeNIi COWKecTiK (¢EeHOMEHIH 3epTreyre OarpITTanFaH. byl JKyMbIcTa
pedopmanapasiH TYpJIi acmeKTiaepi MyFaliMHIH KOCIOWIIIriHE Kajail ocep eTeTiHI Typauibl
aKmapar ajy YIIiH KYPri3uireH cyx0aTKa HETI3/IeNTeH carnaybl 3epTTey 9/iCi KOJIaHBUIIbI.
MakcatTsl OarbpITTaIFaH TaHAQY dJIICIH KOJIIaHa OThIpbIT, HazapOaeB 3usaTkepiiik MeKTeO1HIH
10 myramimi Kelleci TajanTapra COMKeC IpIKTENIN albIHIBI: Kachkl, eHOEK Takipubeci MeH
MaMaHJIaHFaH cajiackl. byJ ipikTemiM Typili caHaTTarbl MYFATIMACP/IH aTaJFaH MOCEJICHI
KaObUIIaybl Kajail €KeHIH aHbIKTay MaKcaThlHIa Heri3enreH. 3epTrey HoTmxkeci H3M
MYFIIIMJICPIHIH ©31HMIK KOCIOM OOJIMBICHIH TOPT OJIIEMIEC TYCIHETIHJIITIH KOPCETTI: JKEKe,
QJICYMETTIK, KOCiOM k0HE AMOIUSIBIK. COHBIMEH KaTap OJ MEKTen pedopMallapblHBIH OKY
MEH OKIMIIIUJIIK aCTIeKTiJIepl MyFaIIMHIH KOCiOM OOJIMBICHIHA JKOHE TYPJIl eJemMaepre Kaaai

ocep €TETIHITIH KOpCceTTi. 3epTTey casicaTKepiiep MEH MEKTEI oKIMIIIJIIriHe MEKTEN KYHeCiH
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MYFaJliIMACPAIH TIKIpiH €CKepe OTBHIPBIN KaKCapTy MPOLECIHIH THIMAUIIIIH Kalail apTThIpy

KEPEKTITiHEe KaThICThI OipHEIIe YCHIHBIMIAPBIH OEPYMEH asKTaaIbl.

KinaT ke31ep: MmyraniMHIH Koci0U O0IMBICHI, KOCIOMIiK, MekTen pedopmacer, H3M
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