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Abstract

Heritage language and culture maintenance: A study of Armenian ethnic cultural center
Situated in Central Asia, Kazakhstan is an ethnically diverse post-Soviet country, where more
than 463 ethnic community schools, called ethnic cultural centers, operate under supervision and
protection of government. Armenians are one of the smaller ethnic minority groups in
Kazakhstan, accounting for only 33000 persons, who managed to successfully maintain ethnic
culture and language (Karapetyan, 2015). As majority of existing literature on heritage language
and culture maintenance focuses on immigrants in mono-/multilingual countries where the
majority language is widely spoken, this qualitative case study reveals the situation of forced
migrants who live in multilingual context with the majority language, Kazakh, being revitalized.
The study answered the research questions about socio-cultural practices of the Armenian ethnic
center, challenges that the center administration and attendees face, and how the center
participants perceive the center and why they continue attending it. Qualitative face-to-face
interviews and non-participant observation of the event hosted by the center show that practising
language and culture during the bonding gatherings within the ethnic community plays essential
role in maintaining heritage language and culture in multilingual context. Although the center
currently experiences lack of participant engagement, especially youth participants, absence of
teachers of Armenian, problems with office and center facilities and lack of center resources,
participants and administration reported the positive effect of the center’s work. Thus, attending
the center helped participants gain the sense of ethnic community, maintain and, for some of
them, learn Armenian language and culture, and gain the sense of acceptance and appreciation in

Kazakhstan. These findings emphasize the importance of Kazakhstani ethnic cultural centers in
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developing and supporting ethnic diversity and highlight the ways in which government and

center administration can improve the work of the centers.
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AHJarna
Moaenn Mypa TiJliHiH caKTaJIybl: APMSIH 3THOMJ/IeHH OPTAJILIFbIHBIH TO;KMpHOeciHe
Heri3/e/ireH 3epTrey

Kazakcran — Opta A3usigarsl HOCTKEHECTIK Kol YITThI MemiiekeT. KasakcTanaa ykimMeT
KosgaybiMeH 463-TeH acTaM YJIT MeH YIBIC OKIIIEPiHIH MOIGHUET OPTAIBIKTAPhI KbI3MET
aTkapansl. Apmsaaaap — Kazakcranaarst anam canbl maMamen 33,000-Fa sKybIK KIIIiripiM
3THOCTapAiH Oipi 6ok Tabbiaabl. CoraH KapaMacTaH, OyJ1 KaybIM ©31HIH MOJICHHETI MEH TiIiH
caxtaii angsl (Kapanersn, 2015). bip Hemece kenTiiai enepaeri pecMH Tijl )KoHe KOMIIUTIKTIH
MOJICHUETIHEH O6JIeK MOICHUET MEeH MOJICHH Mypa TiJIiH caKTay KeHIHET1 Ka3blUIFaH o1e0neT
MMMHTPAHTTapbl 3epTTEYiHE HET13AeNTreH. AJaiiia, OChl Keic CTaau 9IiciHe HeTi3/enereH
camalblK 3epTTey KOMIILTIK Tii, SFHU Ka3aK TUTIHIH KalTa )KaHJaHABIPY Ke3CHIHIeT1 KOl Ti/Ii
MEMJIEKETTE TYPaThIH €PiKCi3 KOHBICTAHIBIPBUIFAaH STHOCTBIH JKaFJaiiblH KapacThipabl. OCkl
3epTTey apMSH ATHOMOJICHHU OPTAJIBIFbIHIAFbI KOJIJIAHBUIATHIH QJIEYMETTIK-MOJICHH LIapaap
TypaJibl CypakTapra xayan Oepir, oKIMIIUTIK TIeH OPTaJIbIK MYILIEIEePiHIH KUbIHIBIKTaphI
aHbIKTabl. COHBIMEH KaTap, OyJI 3epTTey OChl STHOMSJICHU OPTAJIBIK MYILIEIEPiHIH
Ke3KapacTapbl MEH OFaH KaThICy ceOenTepiH alKbIHa(bl. DTHOMOIEHU OPTAIBIKTHIH
My1IenepiMeH Oerne- 6eT cyx0aT jkoHe OpTaJIbIKTaFbl YHBIMIACTHIPBUIFaH IIapajapAbl Oakbuiay
HOTIKeJIepi OOMBIHIIA, MOIGHU Mypa TUTIHIH CaKTaTYbIHa MaHbI3/IbI POJIJII KaybIMJIbI
OipiKTipyre apHaJFaH [iapaiap Ke3iHAeri T MEH MOICHUET] KOJIaHy aTKapaThIHbl KOPCETT.
Kazipri yakpiTTa, ApMsIH 3THOMOJICHH OPTAJIBIFBI Oip KaTap KUBIHIIBUIBIKTapFa Tar. OnapasiH
IIITH/Ie OPTANBIKTHIK OCJICEH T KaThICYIIBIIAPBIHBIH dCipece KacTapAblH a3/bIFbl, APMSH TiT1
MYFaJliIMJCPiHIH KOKTBIFbI, KAXKETTI PeCypCTap/AblH TAIIIBUIBIFBI )KOHE KEHCE KoHe 0acka

HbICaHAapFra OainanbIcThl Tpobaemanap 6ap. OckiFaH KapamacTaH, OpTaJIbIK 0aCKapMachl )KoHE
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MYIIeNIepi OPTAIBIKTHIH KYMBICHI OH HATHXKeJepAi OepeTiHin xabapaap erti. Ocbuiaiiiia,
OPTAJIBIKTBIH MOJICHU IapajIblHa KAThICY JKOHE JI€ OJIapAbIH YHBIMIACTHIPYBIHA KOJI YIIIBIH Oepy
OCBI 3epPTTEY KaThICYIIbUIAPbIHA APMSH TiJli MEH MOJICHUETIH YHpPEHYTe, 3THUKAJIBIK
KaybIMIACTBIK MyIIeci skoHe e KaszakcTaHHbIH OipiHFall a3aMaThl pETiHE Ce31HyTe OHBI CaKTall
Kanyra ceber 601b1. 3epTTeyain OyHaai HoTmwkenepi KazakcTaHHBIH 3THUKAIBIK )KOHE MOICHH
OPTAJIBIKTAP IBIH OChI MEMJICKETTET1 ITHUKAIBIK aTyaH TYPILUTIKTI CaKTal KaayJaFbl MaHbI3 IbI
POl aTKapaTHIHBIH KOHE JIe MEMJICKET MeH OPTAJIbIK OKIMIIUTIKTEP1 dKYMBICTApBIH )KaKCAPTYFa

0O0JaTBHIHBIH KOPCETE/Ii.
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AOcTpakT
CoxpaHeHne KyJbTYPbI U I3bIKA KyJIbTYPHOTro Hacjaenusi: McciaenoBanue Ha 0ase
APMSIHCKOT0 KYJbTYPHOIO EHTPa
Kazaxcrtan — 370 MHOrOHaI[MOHAJIBHOE, TOCTCOBETCKOE T'OCYIapCTBO, PACIIOJI0KEHHOE B
Cpenneii Aszun, e QyHKIIMOHHPYET O0see 463 TOMOB KyIbTYphl Pa3TUYHBIX STHUYECKHX
rpyni. OHU UMEHYIOTCS 3THOKYJIbTYPHBIMU LIEHTPaMH, U HAXOSATCS MO/ MOAACPKKON U
3alIUTON MPaBUTEILCTBA. APMSIHE - OJJHA U3 CAMBIX MAJIOYUCICHHBIX S THUYECKUX TPYIII
Kazaxcrana, kotopas coctaniseT okoiio 33000 uenoBek. Tem He MeHee UM YCIIEUTHO YIalIOCh
COXPaHUTh KYJIbTYPY U SI3bIK KyabTypHOro Hacnenus (Kapanersin, 2015). boasmmHcTBO
CYILECTBYIOIIEH JTUTEPATYPHI 10 COXPAHEHUIO KYJIbTYPHI U SI3bIKA KYJIbTYPHOTO HACJEIUs
OpPUEHTHUPYETCS Ha U3YYCHHE UMMHUTPAHTOB B MOHO-/TIOJIUSI3BIYHBIX CTPaHaX, I/ie CBOOOIHO
TOBOPSIT Ha OPUIIHATIEHOM si3bIKe. OTHAKO, TAHHOE KBAIUTATUBHOE HCCIIETOBAHUE TI0 METOTY
KeIC cTaii OCBEUIAeT CUTYAIIMIO BEIHYKIEHHBIX MEPECEICHIIEB, KOTOPhIE Ceiiuac KUBYT B
MHOTOSI3bI9YHOM KOHTEKCTE, T]I€ SI36IKOM OOJIBIIMHCTBA, Ka3aXCKUM, HAXOUTCS B IPOIIecce
BOCCTaHOBJIEHUs. VccienoBanre OTBETUIIO Ha MOCTABIEHHbBIE BOMPOCKHI O COIMOKYJIBTYPHBIX
MeToAax, MPUMEHSAEMbIX B apMSIHCKOM 3THUYECKOM IIEHTPE, BHIIBIIIO TPYAHOCTH, C KOTOPBIMU
CTAJIKMBAIOTCS IMUHUCTpAIIUS U WICHBI IIEHTPA, MOKA3aJ10, YTO WICHBI IEHTpa AyMaIOT O
[EHTPE U TI0OYEMY OHH MPOJIOJDKAIOT ToceaTh ero. HANBUAyaIbHBIE HHTEPBBIO U HAOIIOICHUE
MEpONPUSITHS, OPTAaHU30BAHHOTO LIEHTPOM, IMOKA3aJIH, YTO MPAKTUKA SA3BIKOM U KYJIbTYPbI BO
BpeMsl COMMKAIOIINX MEPOTIPUATUN B STHHUECKOM COOOIIECTBE UTPAET CYIIECTBEHHYIO POJIb B
COXPAHEHUH KYJIbTYPHI U SI3bIKA KYJIBTYPHOT'O HACIEIUsI B MHOTOSI3bIYHOM KOHTEKCTE.
ApMSHCKUN LEHTP B HACTOSIIIIEE BPEMSI UCTIBITHIBAET TPYJHOCTH, CBSI3aAHHBIEC C HEAOCTATOYHBIM

YPOBHCM aKTUBHOCTHU YUACTHUKOB LICHTPA, 0CO0EHHO MOJIOACKHU, OTCYTCTBUEM y‘II/ITeJIeﬁ
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apMSTHCKOTO $13bIKa, Mpo0sieMaMu ¢ 0(pUCOM U YI0OCTBaMH, U HETOCTaTKOM PECYPCOB LIEHTPA.
HecMmoTpst Ha 3TO, WiIEHBI HEHTPa ¥ JMHUHUCTPAILIIH COOOIIMIIN O OJIOKHUTEIBHOM 3 dekte
pabotsl neHTpa. TakuM 00pazom, MOCEHICHNE U YYaCTHE B MEPOTIPUATHUSAX LIEHTPA TIOMOTJIO
YYaCTHMKAM MCCIIC0OBAaHUS IPHOOPECTH YYBCTBO ATHUYECKOTO COOOIIECTBA, COXPAHUTD, a JJIS
HEKOTOPBIX U3 HUX — BBIYUUTh, APMIHCKUHN SA3bIK U KYJIBTYPY, U IPHOOPECTH YYBCTBO MPUHATHS
u yBakeHus B Kazaxcrane. OTu pe3ynbTaThl IOAYEPKUBAIOT BAKHOCTh Ka3aXCTaHCKUX
STHOKYJBTYPHBIX IIEHTPOB B PA3BUTHUHU U MOAJCPKKE STHUIECKOTO Pa3HOOOpa3Hsl U yKa3bIBAIOT

Ha TO, KaK NMPaBUTEIbCTBO U AAMUHUCTPALHS LIEHTPA MOTYT YJIYUIIUTh PaOOTy LEHTPOB.
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Chapter 1. Introduction

Kazakhstan is a multicultural and multiethnic country that comprises over 130
nationalities. After the country gained independence on December 16, 1991, Kazakhstani
government focused on constructing cohesive society devoid of ethnic conflicts, establishing
and promoting a new Kazakhstani identity, and facilitating heritage language and culture
maintenance of ethnic minority groups. There are 463 community centers, called ethnic
cultural centers, that maintain this work of supporting and protecting ethnic diversity in
Kazakhstan (Karapetyan, 2015). Unlike most of community centers functioning in other
countries, Kazakhstani ethnic cultural centers were established at the initiative of government;
and all the Kazakhstani ethnic cultural centers are supervised, protected and funded by a
constitutional body, the Assembly of People of Kazakhstan.

Each ethnic cultural center held a name of a certain ethnic minority and used to reside
in separate offices where various meetings and activities were conducted. Later, it has been
decided to unite all the ethnic cultural centers of one city in one building, called “The House
of Friendship” in order to facilitate collaboration of various ethnic groups. Devoid of
exclusion, Houses of Friendship contain space to maintain the cultures of the ethnic minorities
and the cultures with comparatively small number of representatives.

While Armenians are one of the smaller ethnic minority groups in Kazakhstan,
accounting for only 30000 persons, they are reported to be successful at maintaining ethnic
identity and language (Karapetyan, 2015). They are an ancient civilization with rich history
and culture who “existed since before the first century C.E.” (Cohan, 2005, p. 333).
Historically, Armenians have struggled numerous genocide attacks at different times and in

different countries. First, they were brought to Kazakhstan under the Stalin’s forced migration
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of 1930s - early 1950s during USSR era. The largest number of these forced migrants stayed
in the south of Kazakhstan. Additional wave of Armenian migration to Kazakh lands occurred
in 1988-1989 after the violent conflicts in Baku, Azerbaijan (Karapetyan, 2015).

Today Armenian ethnic cultural centers are represented in 11 oblasts of Kazakhstan.
They are united by the Association of Armenian Culture centers of the Republic of
Kazakhstan “Nairi” that was established on October 30, 2004 in Almaty (Karapetyan, 2015).
This Association promotes collaboration of Kazakhstani Armenian ethnic cultural centers
among themselves, with the government of Armenia, and with non-governmental
organizations of Kazakhstan and Armenia. Starting from 2006, Armenian ethnic cultural
centers of Kazakhstan established monthly newspaper “Nairi”” (Karapetyan, 2015). Its content
is designed by ethnic centers leaders, Armenian teachers and other activists, and is presented
in the Armenian, Kazakh and Russian languages. Armenian centers of different oblasts also
cooperate by sharing printed sources, organizing traditional holidays celebrations, gathering
information about ethnic group representatives for books and TV programs, conducting art

and dance contests, raising money for monument construction and church renovation.

Research Gap

The studies on maintaining heritage language and culture predominantly consider
ethnic minorities as immigrants or migrants. There has been little research on ethnic
minorities who were forced migrants. Moreover, the literature on the forced migration does
not consider the involuntary forced migration during the totalitarian rule, which is the case of
the first wave of Armenian migration to Kazakhstan when Stalin was a secretary of USSR.
This population does also present a peculiar example when even though they technically could

be defined as internally displaced persons (IDPs), whose who did not cross the international
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border (Castles, 2003), they experienced a completely different linguistic and cultural
environment, and after roughly 50 years of the migration turned out to be citizens of a new
country. Therefore, the case of Armenians in Kazakhstan comprises the characteristics that
make them a unique population under investigation that has not been researched before.

Majority of the existing literature also investigates the context of either monolingual
countries or bi-/multilingual countries where the official majority languages have had this
status for a very long time. However, Kazakhstan represents a country where the official and
titular language, Kazakh, has been undervalued and minoritized for a long time and only has
started to be revitalized. Therefore, the current study also fills the gap in literature as it sheds a
light on how ethnic minorities maintain heritage language and culture in a multilingual context
where the majority language is being revitalized.

There is limited empirical research made to explore the work of ethnic cultural centers
to maintain heritage language and culture in multilingual Kazakhstan. Although there has been
a research done in order to study perceptions of the people attending one of the ethnic cultural
centers, Tatar cultural center, by Davenel (2012), the author pointed out the importance to
further examine the voices of other ethnic minorities. Therefore, this study adds to the field of
heritage language maintenance in community schools and cultural centers by reporting the
socio-cultural practices. Moreover, the present study provides the insights from one of the
numerically smallest ethnic minorities of Kazakhstan, Armenians, about the situation of
maintaining their heritage language and culture.

Purpose of the Study
The purpose of this study is to explore the practices being done at Armenian ethnic

cultural center to maintain heritage language and culture, to identify types of challenges faced
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in the center, to study what role the center plays in maintaining heritage language and culture

of the participants and what reasons motivate them to continue attending the center.

Research Questions

The study aims to investigate the socio-cultural practices being done at the Armenian
ethnic cultural center, difficulties encountered by the center and the perceptions of the people
who attend the center about the center and reasons that motivate them to continue attending it.
The following research questions have been posed to guide the study:

1. What does the Armenian ethnic cultural center do to maintain heritage language

and culture?
2. Are there any challenges that ethnic cultural center faces, if so, what types?
3. What are Armenian families’ perceptions of the ethnic cultural center, and why do

they continue to attend the center?

Significance of the Study

Although the positive influence of the work of government and the Assembly of
People of Kazakhstan and ethnic cultural centers is vastly discussed in official governmental
meetings and educational materials recommended by the Ministry of Education, there is still
little research of the work of ethnic cultural centers, as an important part of the Assembly,
conducted in Kazakhstan. Moreover, the past studies have predominantly focused on culture
maintenance, while the present study sheds light on what Kazakhstani ethnic cultural centers
do to maintain heritage language (Jones, 2010; Davenel, 2012).

To date, the research on the heritage language maintenance that has been done in
Kazakhstan has predominantly dealt with the ethnic groups with large numbers of

representatives such as Russians and other Slavics, Uzbeks, Tatars, etc. (Arenov & Kalmykov,
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1997; Bandey & Rather, 2013; Davenel, 2012; Zharkynbekova, Aimoldina & Akynova,
2015). Yet, little is known about the ethnic minority groups that are numerically
underrepresented in Kazakhstan. This leads to another aspect that adds to the significance of
the study - shed lighting the situation of maintaining language and culture of Armenians, one

of the smallest ethnic minorities of Kazakhstan.

Thesis Outline

The current master thesis consists of introduction, literature review, methodology
section, results, discussion, and conclusion chapters. Introduction chapter presents the
research problem statement, identifies research gap and significance, and lists the research
questions that guided the study. It is followed by the literature review chapter that contains the
overview and analysis of the previously conducted studies on heritage language maintenance,
ethnic identity, community centers, their structure and challenges they encounter. After that
the methodological rationale of the current research, research methods of the study, research
site and participants are described in the methodology chapter. This chapter also illustrates the
measures taken by the researchers in order to ensure the anonymity of the participants. Next
chapter, results, describes the findings of the study, containing the quotes of the participants.
It, however, simply lists the findings, while the next chapter, discussion, interprets and
analyzes them, compares them to the existing concepts and findings of other studies. Finally,
the conclusion chapter contains the summary of the findings, limitations of the study, its

implications, and suggestions for the further research.
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Chapter 2. Literature Review

Introduction

This chapter contains the theoretical background of the current study such as
definitions of the terms that are integral for reading and understanding the thesis such as
ethnic identity, heritage language, heritage language speakers and learners, language
maintenance. The chapter contains the rationale for investigating heritage language and
culture together. Here I also discuss what terms fit the context of the study the most and what
alternative terms might also be met in the literature. This is followed by the description of the
community centers that aim at preserving heritage language and culture. Next, the chapter
reveals the factors that influence heritage language maintenance, socio-cultural practices
employed, both in family and community centers, to preserve the heritage language and the
challenges that centers face during this process. Finally, the conceptual framework is
presented in order to inform readers how the findings of the study have been analyzed.
Ethnic Identity

Before reviewing the concepts of heritage language and culture, we need to identify
the rationale for examining two of them simultaneously. The theory combining heritage
language and culture is ethnic identity, which can be defined as identification of self in a
relation with a certain cultural group. Larrafiaga, Garcia, Azurmendi and Bourhis (2015)
recently pinpointed that it is the extent to which one affiliates him-/herself with a certain
ethnic group, its language and culture. Some scholars state that knowledge of heritage
language contributes to the formation of ethnic identity to such a degree that failing to
maintain the language might lead to the loss of ethnic identity (Wang, 2015). In addition,

Blackledge et al. (2008) revealed that heritage language and culture are “inexorably
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intertwined” during the learning process (p. 536). This provides a rationale for considering
language and culture simultaneously, as a whole.
Heritage language

In this paper, | employ the term heritage language as it is relevant in the Kazakhstani
context; it encompasses the notion of language of cultural heritage (Kaz: monenu mypa i,
Rus: s3p1k KynbTypHOTO Hacieaus), the term that is used the most in both Kazakh and Russian
language versions of state documents and at official events such as meeting of Assembly of
People of Kazakhstan. Although there are other corresponding terms utilized in the existing
literature, the term heritage language is used in this paper. The rationale for choosing it and
various definitions of heritage language are discussed in this section.

Among the terms interchangeably used to define the languages other than the official
ones spoken in a country are minority, indigenous, immigrant, second or foreign language.
While some of them fit the specific contexts more than others, lately there has been a shift to
avoiding some of them. Thus, while having quite a neutral tone to describe the languages
other than English in the United States, a country with overwhelming influence of English,
once a very commonly used term, minority language, has been widely criticized in
multilingual and multiethnic countries. Ndhlovu (2009) revealed that people consider the term
minority language to be “derogatory and condescending” (p. 102), which is also the case in
Kazakhstan. It also implies offensive meaning in Kazakh and Russian, and may bring
confusion and tension to the discussion of this paper, in case it is translated into these
languages. The most recent studies preferred using the term heritage language as it gained the
status of “a neutral and inclusive alternative” to the others (Hornberger, 2005, p. 102). It also

fits the Kazakhstani context as the term heritage language emphasizes a certain ethnic group
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and its culture and history, rather than its connection to the country/land they live right now or
used to live in, or the small number of speakers.

The term heritage language (HL), initially introduced in Canada to refer to languages
other than the majority languages, English and French, has been later used for similar
purposes in the United States (Cummins, 1991, as cited in King & Ennser-Kananen, 2013).
Later, corresponding terms such as ethnic minority language and community language
emerged in Europe and Australia. However, as the definitions of heritage language have been
questioned and criticized, scholars continued to search for a more accurate definition. Thus,
Fishman (1999) suggested defining heritage language as “language of personal relevance” (as
cited in King & Ennser-Kananen, 2013, p. 1).

Contemporary studies define heritage language as the non-official language spoken by
ethnic minorities that “have migrated or immigrated to another country” (Boivin, 2013, p. 41).
It has indispensable value in terms of cultural and ethnic self-identification (McCabe, 2016) of
ethnic minority groups even when they experience problems with speaking it. One’s self-
identification in relation to his/her heritage language is a widely accepted type of identity
(Manosuthikit & De Costa, 2016) and is closely connected to other identities of a person. In
this paper, | will use the term heritage language and the abbreviation HL interchangeably.
Besides the multiple interpretation of the term, there are also diverse views of the people
speaking and learning heritage language as some overlapping terms can be traced in the
existing literature, which is addressed further.

Heritage language speakers
Similarly to defining the term heritage language, scholars suggested numerous ways of

interpreting both heritage language learners and speakers. In pedagogical contexts, the most
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commonly accepted definition of heritage language speakers, or heritage speakers, has been
coined by Valdés (2001, as cited in King & Ennser-Kananen, 2013). She suggested that HL
speakers are individuals who, besides the majority language, use an additional language at
home, and tend to be bilingual in those two languages to a certain extent. Van Deusen-Scholl
(2003) points out that language proficiency of HL speakers can range from high, native
proficiency to extremely limited or not developed proficiency at all. Moreover, besides
lacking some language knowledge, HL speakers usually are not exposed to or have a limited
access to formal education in HL (Montrul & Bowles, 2010). According to Faneca, Araujo e
S4a, Melo-Pfeifer (2016), this contributes to the language shift to the majority language of the
younger generation. Heritage speakers are sometimes characterized as “interrupted native
speakers” (Montrul, 2012, p.30), whose competence of heritage language turns out to be the
lower than their competence in other language(-s) that they speak. All in all, it can be
concluded that HL speakers are usually immigrants who affiliate themselves with the
language that is not common in the country they live in, their proficiency in this language is
limited, as they lack formal language instruction. In such situations the HL is under the risk of
being lost. In the next section | discuss the literature on the factors that influence the process
of HL maintenance.
Factors influencing heritage language maintenance

Heritage language maintenance is both a goal and a complex process of preserving the
language that is not widely spoken in a certain country. Failing to maintain HL results in
alternative processes such as language shift and/or language loss. What is more, Fishman
(1991, as cited in Shin, 2010) argues that a complete shift to a majority language is almost

inevitable within three generations of heritage speakers if no special effort to maintain the
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language is made. Heritage language maintenance is dependent on various factors discussed
further.

One of the major factors influencing heritage language maintenance is the link
between language and culture. The studies conducted by Shin (2010), Mucherah (2008),
McCabe (2016), Brown (2011), Faneca, Aradjo e Sa and Melo-Pfeifer (2016) identified that
heritage speakers believe that speaking HL significantly contributes to preserving the culture
of their ancestors and connections to the country of their origin. For instance, speaking or at
least learning Korean as a HL to Korean Americans means to illustrate the “ethnic pride” and
“define who they are as individuals” (Brown, 2011, p.31, 33). Moreover, failing to
communicate in heritage language within a family was reported to be a reason for family
breakout. This applies both to the immediate and extended family relationships, especially
when the representatives of the latter live in the country of origin or other country abroad. In
this case HL becomes indispensable tool to integrate in the extended family, travel to the
native country, take part in the cultural events and celebrations, and, therefore, obtain a feeling
of belonging to an ethnic group (Jones, 2010; Mucherah, 2008). That is to say that family
members, parents and older relatives enhance motivation of youngsters to learn heritage
language.

Another factor influencing language maintenance is intergenerational communication,
parental involvement in particular, as parents decide on the family language policy, the
medium of instruction of the school for their children, extra curriculum classes aimed at
learning heritage language, visits to the native country. As heritage language education is not
a widespread practice and in the countries where schools provide immersion programs or HL

courses the variety of those language is still limited, parents take the responsibility for their
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children’s heritage language education. Parents’ consistency in using the heritage language
only at home is regarded as one of the most frequently employed practices. Thus, in a multiple
case study of Czech and Slovak families living in the South-East of the USA conducted by
McCabe (2016) parents showed a great level of motivation to maintain the HLs. They refused
to switch to English even when they experienced resistance from their children to speak HL.
Besides speaking Czech or Slovak to their children, parents also made extra efforts to provide
children with exposure to the native speakers of the heritage languages, which helped to
motivate young heritage learners. However, there might be an alternative interpretation of the
findings. The practice of speaking HL only as a family language policy might sometimes be
employed because of parents’ insufficient proficiency in a majority language (Brown, 2011).
In this case family language policy can be considered as an intrinsic, natural action, rather
than a planned agenda. Parents struggling when speaking majority language then are more
likely to appreciate the bi-/multilingualism of their children and consider an additional
language as an asset.

Exposure to the country of origin where HL is widely spoken is another factor that
influences language maintenance. Thus, a number of studies show that the lack of such
exposure results in better developed receptive HL skills rather than the productive ones
(Brown, 2011; Kagan, 2012; McCabe, 2016; Montrul, 2012; Polinsky & Kagan, 2007; Shin,
2010). For instance, in the study of Koreans living in the United States children of the first
generation immigrants that were born in the United States do understand their parents
speaking Korean. They also watch TV programs and TV shows in Korean at home. However,
when it comes to the productive language skills, speaking and writing, they often struggle or

do not try to produce at all (Brown, 2011). In addition, writing has been reported as the most
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challenging skill of HL to develop. The study of Albanians living in Greece showed an
extreme case when no productive written skills were acquired at all (Gkaintartzi, Kiliari, &
Tsokalidou, 2016). Since the most efficient way to learn writing skills is formal schooling, this
brings up the idea of a lack of formal language classes that has been discussed earlier.
Maintaining HL can also be stimulated by expanding educational and professional
opportunities (Mejia, 2016). For example, vast majority of young learners from various
immigrant families in Portugal that answered questionnaire questions regarded the
employment opportunity as one of the main drivers motivating them to learn their heritage
languages (Faneca, Araldjo e S&, & Melo-Pfeifer, 2016). Importance of speaking a HL as an
additional language varies depending on the context and the country where heritage speakers
live. Ireland is a notable example of a country where multilingualism is beneficial. In order to
obtain the so-called Leaving Certificate Examination when graduating from school, students
need to select the subjects among which a number of heritage languages is suggested. Russian
immigrant parents interviewed for the study conducted by Eriksson (2015) stated that ever
since the Russian language was added to the list of language electives in 2003, they have got
an extra incentive to encourage their children to learn Russian, besides maintaining cultural
identity and link with relatives. Speaking HL in this case does not only provide a chance to
pay tribute to the past, the history of the ethnic group, but also get an extra credit to advance in
the future, in studies and career. Although there are numerous factors contributing to the
language maintenance or hindering this process, the most frequently mentioned factors are the
connection between language and identity, parental involvement and encouragement, and

educational and job opportunities.
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Community centers

As maintaining HL is extremely difficult to succeed without external help of society,
communities of immigrant families quite often establish institutions called community centers.
This is a general term that refers to an organization that conduct various events and classes
aimed at maintaining a certain culture and language and facilitating “community cohesion”
(Martin, 2007). The major advantage of community centers is that they unite people of various
age groups and, therefore, stimulate and facilitate linguistic and cultural “intergenerational
transmission” (Budiyana, 2017, p.2). It varies from country to country whether the center is
organized, maintained and financed by the community of immigrants or also has a
government support. Flores and Matkin (2014) define community centers as organizations that
provide services of various kinds to the specific ethnic groups. They emphasize that most of
the time those centers are created because government institutions fail to satisfy the needs of
those groups or ethnolinguistic communities, as Oriyama (2012) defines them; therefore,
community centers are the product of individuals’ initiative rather than state-established
institutions.

Community centers take various forms both official and unofficial and can be called in
different ways such as community schools or Sunday schools, culture or ethnic centers. They
can also function on the basis of a religious institution such as church or mosque, or become a
result of cohesive social networking of immigrants (Jee, 2016). While the concept of social
networking generally focuses on the number of participants, Wenger proposed a term
communities of practice in 1998 to describe the groups that emphasize practices being done
by them (Oriyama, 2016). Thus, communities of practice refer to the cohesive groups of

people sharing a similar hallmark such as culture, heritage and ethnicity (Boivin, 2013).
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Participating in the communities of practice means to focus on doings learn and share your
knowledge, provide help to the ones in need, facilitating adaptation process for newcomers.

Community centers, however, sometimes serve the purpose of promoting heritage
language and culture of both majority and minority. Concerned about young generation losing
ethnic identity after country’s integration into the European Union, the activists of Lithuania
established the centers called the culture centers that promote the ethnic cultures and
languages of the whole country (Jureniene, 2012). While created for a different purpose,
Kazakhstani community centers, ethnic cultural centers, maintain similar work of preserving
the culture and language of ethnic minorities and promoting the titular culture, Kazakh, and
developing a new culture — Kazakhstani culture at the same time.

Community centers of various kinds apply socio-cultural and linguistic practices aimed
at maintaining heritage language and culture. Despite their organization and status, they
inevitably face various types of challenges during this process. Therefore, below such
practices and challenges are discussed.

Socio-cultural and linguistic practices

Success of the HL maintenance as a process depends on both reasons motivating the
learners and the socio-cultural and linguistic practices they employ. One of the most prevalent
reasons for preserving ethnic identity and, thus, heritage language and culture is family
influence. Therefore, the practices of successful language and culture maintenance described
in the literature are used long before heritage speakers start attending the community centers.
Thus, families start speaking HL at home. It does not necessarily signify a conscious adoption
of family language policy as sometimes it happens unintentionally and naturally, as the

language of majority is the one they are less proficient in (Brown, 2011). On the other hand,
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heritage-language-only policy can be a thoughtful process that requires significant efforts of
parents as in the case of Czech and Slovak immigrant families in the United States studied by
McCabe (2016). This study reported that several parent participants admitted putting “a mild
pressure” on their children whenever they switched to English (p. 184). Linguistic practices
occurring at such times involved demanding to repeat the sentence in heritage language.
Parents also used a strategy of pretending that they do not understand the majority language
and can only speak the heritage language. Although quite reasonable and efficient, this
strategy stops working after children realize that parents do speak the majority language
(McCabe, 2016). Therefore, it requires constant self-discipline, persistence of parents, and
further additional support from other HL speakers.

In order to increase a level of children’s exposure to the heritage language and culture,
parents start putting extra efforts to increase the exposure to the heritage culture and language
by including more HL speakers in everyday life of their children. This is when the community
centers bring the diversity in terms of the socio-cultural practices. Some community centers
create junior groups or play groups for children who could speak HL to each other and teach
one another. In case of absence of the groups, the heritage communities are helpful in finding
a playdate for children, or a HL speaking au pairs (McCabe, 2016). These can be strengthened
by inviting a relative from the home country, who could only speak heritage language, or
moving closer to other families from the same ethnic background. Cooperating with people
from the ethnic community helps to combine the efforts of finding resources in HL.

Authentic materials such as books, music, TV, newspapers and magazines in heritage
language contribute to maintaining HL competence of adult heritage speakers, motivating

younger generation of heritage learners, and facilitating the development of the language
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competence of young learners (Brown, 2011; McCabe, 2016). With the help of internet it is
feasible to find some sources in various heritage languages. However, the number of sources,
their quality, appropriateness or price can still cause a problem, as some languages are more
developed and have more sources available online than others. In case of Armenian school in
California, the role of cooperation with the government of Armenia is highlighted, as a large

number of Armenian resources is brought from Armenia to this school (Chahinian &

Bakalian, 2015). However, this type of collaboration is not always in place. This is when other

local institutions step forward in influencing the heritage language and culture maintenance.

Among such institutions are the ones that only focus on employing socio-cultural
practices of a certain type, for instance, religious institutions. Thus, Budiyana (2017)
reiterated the situation when such organizations served a role of community centers and
stimulated the younger generation of Chinese in Indonesia. The socio-cultural and linguistic
practices utilized there include praying in Chinese, speaking to other representatives of the
community in Chinese when attending the religious ceremonies, reading and exchanging the
religious books in the heritage language. As religious identity is often linked to one’s ethnic
self -identification, “religious language planning” tends to become crucial in preserving HL
(Spolsky, 2009, p. 43, as cited in Wang, 2016). Thus, in the study of religious practices and
language maintenance of the Hakka Catholic Community in Malaysia, where the Catholic
churches switched to using Mandarin, it has been revealed that the switch from Hakka to
Mandarin intensified (Wang, 2016).

Another type of cultural practices is learning and practising the traditional dances and
songs in groups. Thus, in the Lithuanian community center participants can sign up for

various groups where they would do the culture-related activities such as playing musical
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instruments, learning traditional dancing, singing the traditional folk songs (Jureniene, 2012).
Once a family of HL speakers lives in a city with cohesive ethnic society, all the socio-cultural
practices described in this part of literature review such as insisting on speaking heritage
language as much as possible, increasing exposure of a child to the language and providing
HL learners with authentic materials can be put in practice in community centers.

Challenges of community centers

Among the most common challenges that community centers have to deal with is low
budget (Flores & Matkin, 2014), which results in poor infrastructure, insufficient learning
materials and human resources. Consequently, some centers are located in small offices and
remote areas of the cities. Despite being viewed as the main “culture spread” places by public,
Lithuanian culture centers experience insufficient governmental support and funding, and lack
of professional culture managers and teachers to work at the centers (Jureniene, 2012, p. 502).
In order to compensate this, center administration and members maintain active work to
involve international organizations and independent investors who “value the national culture
more than the popular one” (Jureniene, 2012, p. 502).

Financial problem is not reported in the existing literature about Kazakhstani ethnic
cultural centers as they are sponsored both by the government and independent investors; they
also enjoy support from abroad, for instance, the native countries of the ethnic groups of the
centers. However, having studied Tatar ethnic cultural centers, Davenel (2012) pointed out
that the centers still lack support from local authorities. Moreover, both Davenel (2012) and
Jones (2010) also reported that the work of Kazakhstani ethnic cultural centers needs better
promotion because quite often the only people aware of the scheduled events and festivals are

those who regularly attend the centers.
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Because of the distance between the native country and a host country, community
centers that serve a role of schools might experience the challenge of updating the curriculum.
Thus, Chahinian and Bakalian (2015) revealed that the Sunday Armenian schools in the Mid-
Eastern U.S.A. faced the problem of inflexible curriculum. In their words, both the condition
of the language and the methodology of language that have been used for the first generation
immigrants remained the same; therefore, it does not fit the modern class realities and the
students who are predominantly the third generation immigrants. While the challenges of
community centers are not studied extensively, the most common challenges that can be
extracted from the literature are financial, lack of governmental and community support, the
lack of printed materials and artifacts, and lack of people able to teach the heritage language.
Conceptual framework

In order to analyze the data collected from the participants and administration of the
Armenian center, there is a need for the conceptual framework. Therefore, the results are
considered through the prism of three layers: macro-level, meso-level and micro-level, a
framework that is commonly used in sociolinguistics (Dopfer, Foster & Potts, 2004). Below is
the explanation of how these levels can be defined.

The macro-level regards the Kazakhstani community, the government, and policies
considering ethnic diversity. At this level, it is important to consider how Kazakhstanis
perceive ethnic cultural centers and their work and the impact they have on the society in
general. It also includes the governmental influence on the center and its support that can be
expressed in policies. For instance, currently the ethnic centers of Kazakhstan are protected by
the government and its official constitutional body, the Assembly of the People of

Kazakhstan.
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The meso-level indicates the matters concerning the Armenian community. Thus, it
deals with the relationships within the group, the level of cohesiveness and representation of
various age groups. Ethnic community has the accepted norms and regulations that are either
similar to the ones of their home-country, or different due to their close relationships with
other ethnic communities, languages and cultures.

Finally, the micro-level examines the personal beliefs, perceptions and family
situation. Thus, at this level each participant represents a unique case with certain drivers that
motivate them to act in certain ways, e.g. start attending the center to maintain the language
and culture.

Conclusion

To summarize, as ethnic identity is closely related to one’s heritage culture and
language, these notions cannot be regarded separately. Although various studies proved that
heritage language and culture are highly valued by ethnic minorities living in different
contexts, there is still a problem of maintaining them. Some families try to do it at home by
speaking only heritage language; however, to enhance this process the external help is needed.
Community centers present one type of such help as they serve a role of a platform where
many families from ethnic community can combine their efforts to maintain ethnic identity.
Some of the practices aimed at that are providing the younger with engaging activities such as
dancing and singing groups, helping the representatives of the group to follow the traditions
and customs, attending the religious institutions and ceremonies. Depending on the context
and the country where the community center is based, some of them struggle with the lack of
administrative and financial support from government, lack of youth attendance that can be

explained by preferring popular culture to the heritage culture. Having observed the previous
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studies, it can be said that the current study fills in the gap in the existing literature as it
reveals the case of Armenians, forced migrants, in multilingual context. The methodological

rationale is presented in the next chapter.
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Chapter 3. Methodology

While the previous chapter addressed the key terms that are used in this paper, important
results of the previous studies that have been conducted in the field of HL maintenance and
the work of Kazakhstani ethnic cultural centers, this chapter discusses the research design,
sampling method, data collection tools, procedures, data analysis, ethical issues and
limitations of the study. Therefore, this chapter will provide reader with a broader
understanding of the methods deployed in the present study and provide the rationale for how
these methods helped to answer the following research questions:

1. What does the Armenian ethnic cultural center do to maintain heritage language and

culture?
2. Are there any challenges that ethnic cultural center faces, if so, what types?
3. What are Armenian families’ perceptions of the ethnic cultural center, and why do
they continue to attend the center?
Moreover, the information presented in the chapter might be of a great importance to the
researchers who plan to conduct similar study and expand the knowledge in the field of
heritage language maintenance.
Research Design
To decide on the research design the similar studies on heritage language and culture

have been analyzed. Thus, Davenel (2012) conducted a case study to examine the strategies
that Tatar ethnic center employed to preserve their ethnic identity and the challenges they
faced while doing that. In order to answer the research questions of the current study in the
most efficient way, it is also designed to be a qualitative case study because this design helps

to extensively examine views of individuals united by the same characteristic/-s focusing on
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their attitudes and beliefs (Braun & Clarke, 2013; Cohen, Manion & Morrison, 2007,
Creswell, 2014; Miles, Huberman, 1994; Punch, 2006). Another rationale for choosing this
type of research design is that the study considers Armenian ethnic cultural center as a case,
“complex social phenomena to obtain “holistic and real-world perspective” (Yin, 2014, p. 4),
and only focuses on its participants, administration and activities, disregarding any external
factors such as center’s relationships with other centers and organizations. Additionally, the
present study is best defined as instrumental case study, as it explores specific issue, namely
heritage language maintenance, rather than a person or phenomenon (Gordin, 2006; Stakes,
1995, as cited in Thomas, 2016; Thomas & Hodges, 2010).

To collect the data both Davenel (2012) and Chahinian and Bakalian (2016), who
investigated the work of Armenian day schools in California, used face-to-face interviews as
the main data collection tool to elicit the information from the participants. This data
collection tool provided efficient data about the socio-cultural strategies used by the center,
the center attendees’ perceptions of the center and its role in heritage language and culture
maintenance. For this study face-to-face semi-structured interviews were chosen too. Besides
the interviews both studies involved additional data collection tools. For instance, Chahinian
and Bakalian (2016) used surveys as a tool of recruiting participants. They used the help of a
bilingual research assistant who translated the surveys, interviewed participants in Armenian,
and then translated the interviews into English. Although the approach of involving a person
speaking the first language of participants seemed quite logical and efficient, | decided not to
use as the data could be distorted after translation. During the preliminary meeting with my
gatekeeper | found out that all the Armenians who participate in the work of the center

fluently speak Russian and/or Kazakh. However, | did provide my participants with a choice
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of a language of interview and was ready to hire a translator. However, | decided to add non-
participant observation of the event hosted by the center as Davenel (2012) did. The
researcher highlighted the importance of observations as they helped him triangulate the data
from the participants and gain better understanding of the phenomenon.
Research Sample

In the study of Davenel (2012) everyone who attends the center could be enrolled no
matter how many years they spent participating in the center events. However, | decided to
ensure participant credibility by not including those who just started attending the center as
they had insufficient experience of attending the center. So, | concentrated on finding people
with sufficient experience of participating in Armenian center events and celebrations to make
sure the participants have enough knowledge relevant to my study (Creswell, 2014). The
sampling method | employed is best identified as purposive sampling (Thomas & Hodges,
2010) because the participants chosen for the study are united by similar characteristic, their
attending Armenian ethnic cultural center and the events organized by this center lasted for
more than two years by the time of interview.

| decided on two-years-experience because if a center attendee has only participated in
the center’s activities for only a year, he/she would not be able to compare the center’s
progress, various celebrations, etc. It can also be assumed that during a one-year-term a
participant might miss some of the thematic celebrations, official events or social gatherings
hosted by the center. Although increasing requirement of the center attending experience to
two years could not guarantee that participants have a diverse experience of attending the

center; it allowed to include the participants with expanded exposure to the center’s activities.
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| started the process of recruiting participants by attending a brief meeting of the center
administration and getting acquainted with people taking part in the upcoming concert
organized by Armenian center. | used this meeting as an opportunity to invite my first
participants to take part in the study. Thus, by the time | met other center participants at the
concert | had already known some of them and was supported by them. I continued to recruit
participants before and after the concert in informal conversations. As | started interviewing
the ones who agreed to participate in the research, | asked them to spread the word and ask
their friends and family who also attend the center if they would like to be interviewed too.

All participants have been given a right to choose the language of the interview from
Russian, Kazakh, English and any other language. All the participants chose Russian
language; therefore, the interviews were conducted in this language. I also asked my
gatekeeper or one of the participant to translate what they discussed in Armenian during the
meeting that | have observed.
Participants

To answer the research questions listed in the beginning of this chapter I interviewed
11 participants. They were volunteers who completed the informed consent forms before the
interviews. | have completed the Collaborative Institutional Training Initiative (CITI) training
and followed the recommended procedures (See Appendix A). Thus, besides the consent
forms, this study participants have been also instructed and informed orally about the study
purpose, limitations, risks of research, their rights, and anonymity procedures and ethical
issues. To ensure confidentiality, certain information about participants will not be revealed.
Other information that does not bring any risks to anonymity is presented below (see the Table

1):
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Table 1

Information about participants

Participant Gender, Occupation  Marital Note
Age status

Participant1  Male, 27 businessman  married married to Participant 4, has a 4-
y.O. year-old child

Participant2  Male, 22  taxi driver single
y.0.

Participant3  Female, college single limited exposure to Armenian
21y.0. student language and culture in family

Participant4  Female, housewife married ethnically Russian, married to
27 y.0. Participant 1

Participant5 Female, teacher married
46 y.0.

Participant6  Female, teacher single
35y.0.

Participant7  Female, accountant single
26 y.0.

Participant8 Male, 43 businessman  married Married to Participant 9
y.0.

Participant9 Female, housewife married Married to Participant 8
39vy.0.

Participant 10 Female, bank worker single Used to teach Armenian in the
30y.0. center

Participant 11 Head of the Armenian center

All the participants are ethnically Armenian except for Participant 4. Participant 11, is the
head of the center, whose gender, age, occupation and marital status will not be revealed for
the sake of anonymity.
Research Site

Although the city where the research has been done will not be revealed, it is still
important to define the context. Research has been conducted in the south of Kazakhstan in an
urban setting with participants who mostly can be identified as middle social class. The

chosen Armenian ethnic cultural center exists for more than 10 years. Because there are
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several Armenian ethnic centers in the south of Kazakhstan led by people of different genders,
I will not reveal the gender of the head of the center I studied.

In 2011 they opened a Sunday school where they started teaching Armenian and
Kazakh, which were cancelled almost two years ago. The center possesses set of books in
Armenian: books about Armenian culture and Armenian ethnic group written by Kazakhstani
authors, Armenian textbooks, traditional clothes and pottery, a set of items containing ethnic
patterns.

Data Collection Tools

To collect the data, face-to-face semi-structured interviews with administration and the
center attendees have been used. Although this type of interviews is time-consuming in terms
of conducting and analyzing them, they allow asking follow-up questions right away to elicit
detailed information and to avoid ambiguity in interpreting the data (Creswell, 2014). | also
considered focus groups, but refused to use them due to the differences in personal schedule
of participants and, most importantly, participants could hide some information that they felt
uncomfortable to share with other center attendees. Since one of the participants could not
meet in person due to the family issues, | conducted one telephone interview. For the semi-
structured interviews, | designed the list of questions to ask each participant (See Appendix B)
but during interviews | paid attention to each participant’s perception and opinion and asked
follow-up questions.

| piloted the questions of interview protocol (See Appendix C) with representatives of
other ethnic minorities who take part in their ethnic group center to find out how relevant they
were. Therefore, | had two piloting interviews with two different people. I also checked with

these two persons at the stage of data analysis as | was interpreting my findings, so that they
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could say whether there could be an alternative explanation of the findings, besides the ones |
came up with.

In addition, I conducted a non-participant observation of the event organized by the
ethnic cultural center in order to compare the information gathered from interviews to the
observation data (Cohen, Manion & Morrison, 2011). As my primary goal during observation
was to collect the data that can be triangulated with the data collected by interviews, | focused
on observing the first stage of the event - the culture fair, what are the roles of center attendees
during the fair, what language they speak to each other, and what are other languages that are
spoken at the event, | also observed the concert organized by several ethnic centers. Since |
observed the public event and the public behavior of the center attendees in a public place, this
type of observation, which is called naturalistic observation, does not require asking to sign a
consent from the people who | observe (Angrosino, 2016; Jarvis & Russel, 2008). This
observation played an instrumental role as it gave me an opportunity to understand how the
official event of the center are carried out.

Data Collection Procedures

After deciding on the location of the ethnic cultural center, | visited the center two
months prior the start of data collection stage. | met the head of the Armenian center and
asked informal permission to study the work of the center and conduct the study on the basis
of the center, e.g. approaching and recruiting participants, conduct interviews, if needed,
observing the event organized by the center. As | have received the informal consent, | asked
the head of the center some general questions about what | needed to know in order to plan
and conduct the study. Because some of the answers were different from the information |

gathered on internet, some of my plans were not feasible.
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Before | went to the center, | was planning to interview two parent-participants who
attend the center as well as their children, two teenage-participants aged 14-16 years old who
attend or participate the center’s events, two participants who teach the Armenian language at
the center. As | found out in the field, the language courses of Armenian and Kazakh for
children and adults were cancelled due to the absence of teachers. Both teachers had to move
to another city due to personal circumstances, and the center never found people to replace
them. Because the center had no teachers of the language at the time of data collection, and
even if the center administration found new teachers, I still needed to interview the person
who had at least a year of teaching experience at the center. Therefore, after | consulted with
my supervisor | decided to find those teachers who had to leave the city.

After my meeting with center administration | also found out that there weren’t any
teenage attendees at the center, only children aged 6-12. The current study required thorough
answers and deep self-reflection during interviews, which they could not provide me with due
to their young age. The only way | could collect meaningful data from such young participants
was longitudinal observations of their behavior during rehearsals and concerts. However, as |
was limited in terms of time, | decided not to include them.

During the data collection period | found out that people in this Armenian community
had an unofficial division of attendees: older and younger generations. Younger generation
includes people aged 17 to 30 year-old, most of the time they were the ones who started
participating the center activities since they were 6-7 year-olds. Older generation is considered
to include the parents of the younger generation. Although the division is conditional, |
decided follow it as my participants are accustomed of it. Therefore, instead of parent-child

participants | included participants from older and younger generations. Including younger
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generation participants enriched the data collected because they had impressive experience of
participating in the center activities and reflected on their experience and the effect that the
center had on their heritage language and culture maintenance and ethnic identity. Before
going into the field I completed the CITI training, which helped me better understand how the
research involving vulnerable population, such as ethnic minorities, should be conducted.
Thus, while recruiting participants | started from informing them about the confidentiality
procedures, emphasized that their opinion is valued and that researcher does not expect any
certain answers from them, highlighted that there is no right and wrong questions and pointed
out that their identities would always be kept in secret. | also explained that | chose Armenians
in particular because to the date numerically small ethnic minorities of Kazakhstan are
understudied, and that Armenian culture is one of the oldest civilizations represented in
Kazakhstan.

At the beginning of data collection process, | gave the head of the center a letter of
introduction from Nazarbayev University Graduate School of Education notifying him/her
that research will be supervised by one of the school professors, Dr. Nettie Boivin. The letter
informed the center administrator that the study has been approved by ethics committee that is
responsible for the study, provided administration with all the contact information of my
supervisor, NUGSE and research committee.

| started the data collection process from attending and observing the celebration of a
“Day of language, culture and traditions of the people of Kazakhstan” that was dedicated to
the 25+ year of independence of Kazakhstan. This event consisted of a culture exposition
(exposition of the traditional food, clothes, accessories, books, textbooks) and a concert. In

order to meet the center attendees before the celebration and observe them while they were



HERITAGE LANGUAGE AND CULTURE MAINTENANCE 30

preparing the culture exposition and rehearsing for the concert. I took the notes in the
observation protocol (See Appendix D).

After the head of the center introduced me to the people taking part in the event, | had
informal talks with them, answering questions about my study and asking them if they want to
participate. If yes, | asked them about the most appropriate date, place and time for interview
so that to reduce any risk related to participation in the study. Moreover, this measure helped
to facilitate the conversation, building the rapport with interviewees and reduce the “social
desireability bias”, which occurs when respondents feel that they need to tell what is accepted
by society (Garrett, 2010, p. 44). When | asked participants to choose a place of interview |
asked them to prioritize the one they would be more likely to relax and feel free to share their
insights. As a result, one person preferred to have phone interview, two of them chose a public
place (concert hall lobby), three participants invited me to their work place, three participants
chose the office of the head of the center, two of them invited me to their house.

Before every interview each participant was given informed consent (See Appendix
E). It informed interviewee about the aim of research, the ways of analyzing the data
collected, ethical considerations and anonymity matters, where and how the finding will be
presented; this should guarantee “non-maleficence” (Cohen, Manion & Morrison, 2011, p.
422). Consent form emphasized their right to withdraw from research any time without any
social, emotional or financial consequences, and measures that | take in order to keep their
identities confidential. Consent form also contained my contact information and contact
information of my supervisor, NUGSE and research committee, approximate length of
interview. This information was written in details in the consent form and talked through

orally before interviews to make sure each participant understands his/her rights. Consent was
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handed out in the language chosen by participant. After participant signed the consent, |
collected one copy and gave the second one to them.

Moreover, to transcribe and code the interviews properly | also asked permission in the
form to record the interview, ensuring participants that the tapes would only be used by the
researcher during transcribing process. At the end of the interview each participant was able to
add more information in case he/she feels that researcher overlooked something, to point out
the most valuable information that needs consideration. According to Mears (2013), this helps
to minimize the “incompleteness of interview” (p. 173). Although participants generally felt
free to be recorded, there were three participants who refused. | also did not record the phone
call as it was easier for me to type notes on my laptop.

Because the topic of interviews was very personal try to avoid excessively formalistic
guestion wording. This helped to eliminate interviewee to concentrate on how they speak
rather than what they speak about. To assure that | obtain rich and detailed data, | asked
probes when the answer seems too general. In this case | alternated the probes with the
technique of rephrasing the answer of interviewee and asking him/her if I understood it
correctly. In case a participant started speaking off-topic | decided not to interrupt them but
guide the conversation with the probes.

Limitations

Due to the time constraints, | was not able to have a larger sample size; however, I did
my best to conduct data collection and data analysis of a very high level to ensure that my
study will be a salient and decent basis for a larger research. Because my study involves some
sensitive aspects such as language minority, ethnic identity and heritage language

maintenance, there was a possibility of the so-called social desirability bias. To reduce this
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bias, | tried to establish rapport with my participants and persuade them that their identities
would be kept in secret. While there is no way to completely eliminate the psychological,
social, economic, and emotional pressure, | listed the measures | took in order to reduce those
risks to the minimum.

Anonymity and Confidentiality Procedures

In order to ensure that participant knows the aim of research, the ways of analyzing the
data collected and how the data will be used, ethical considerations, each participant was
asked to read the detailed informed consent form and sign it. The form clearly articulated that
participation was voluntary, that they have a right to withdraw from the research at any time.
Participants were also informed that he/she can choose the language of interview. Consent
form stated that their names would be replaced with pseudonyms to assure anonymity, the
city’s name would be kept in secret as well, and no geographically-identifiable features would
be included in the background section.

Because in order to transcribe and code the interviews properly | asked permission in
the form to record the interview, | put extra efforts in terms of ensuring anonymity. Therefore,
in case my participants agreed to be tape recorded, I informed them that the tape recordings
would only be used by the researcher during transcribing process. If a participant refused to be
recorded (3/11), | took notes manually during interview, and added more notes right after the
interview while I still remembered the details. I also let participants know how | was going to
store the data. To assure anonymity, | saved the copies of the tape recordings on my personal
hard drive which is protected by password, and online password-protected server. Moreover,

the hard copies of transcripts, the hard drive with recordings and my handwritten notes were
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to be kept in the locked file cabinet. Participants were also informed that after the data
analysis stage all the copies of recordings will be deleted from all servers and devices.

I let all the participants know that their names will be replaced with numbers. Thus, I
assigned the pseudonyms to participants depending on the order of interviews: Participant 1 to
Participant 11. The name of the head of the Armenian center was replaced with Participant 11.
Because this participant was the most vulnerable and easy to be uncovered, | did not mention
Participant 11’s gender, age, occupation and marital status, so that both identity of this person
and the location of the center would not be identifiable.

I did not ask my participants to sign the consent forms because the observation of an
event hosted by the Armenian center was public and, therefore, falls under the category of
naturalistic observation (Angrosino, 2016; Jarvis & Russel, 2008). However, before | started
observation the head of Armenian center introduced me to the center attendees, and | told
them about the study | was conducting. | orally stated that the purpose of the observation is to
understand how the events of the center are carried out, | warned participants that | would take
pictures of the artifacts represented at the exhibition, but | would not take any pictures of
people. Participants were also informed that their participation is voluntary and they can
refuse to participate at any time of observation. I followed the ethical considerations of this
type of observation. | did not use any information from the conversations of the participants,
but only made records about what languages they spoke to each other. During the observation,
| paid attention to what activities the event consisted from, what were the working languages
of the event, who were the people who attended the event. During the observation, | only took

the pictures of artifacts such as traditional dishes, books, paintings, not people.
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Risks of Research

There is no obvious risk of participation in the proposed research. However, in order to
minimize any kind of unforeseen risk to participants, all the names (including names of
participants, name of the ethnic cultural center and the name of the city) were hidden and kept
in secret. While some general information about gender, age, marital status and occupation of
participants is presented, any information about the head of the center will not be revealed.
This is done to ensure the anonymity of the center location. Only researcher has an access to
this confidential information.
Data Analysis

In order to analyze the collected data, | followed six steps proposed by Creswell
(2014). First of all, I prepared and organized the data by transcribing the scripts using the
audio production and recording software called Listen N Write, a software that allows to play
the audio file in a slower pace that facilitates transcribing by hand. Next, | started coding the
data (See Appendix F). After that | grouped the codes into themes, such as HL=heritage
language, RC=role of the center, C=challenges, PC=perception of the center, and employed
the thematic analysis. This helped me to identify what themes helped answer each of the three
questions. Thus, the first question about socio-cultural practices included the themes EHC —
Events Hosted by Center, H&C — Holidays and Celebrations, LC — Language Courses, PA —
Physical Artifacts. Themes that answered the second research question about challenges were
PRC - Participant-Related Challenges, PC - Physical Challenges. The themes that helped to
answer the third question about perceptions of the center and the reasons why participant
continue attending it were HLM — Heritage Language Maintenance, HCM - Heritage Culture

Maintenance, LALC — Learning Armenian Language and Culture SAC — Sense of Armenian
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Community, SAK - Sense of Acceptance in Kazakhstan. | omitted certain items that had no
link to answering research questions of the current study. Eventually, | have obtained six
themes, which is the number recommended by Creswell (2014). Later, | interpreted and
reported the findings. To assure the validity of my interpretation | asked two unbiased
persons, who are also representatives of ethnic minorities, to read through the report and
considered their feedback of what alternative interpretations, besides the ones that | already
suggested, might be relevant. When | was not sure that I correctly understood the words of
participants, which happened twice, | called those participants and double checked with them,

so that | do not misinterpret and distort the data.
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Chapter 4. Findings

While previous chapters discussed existing studies on heritage language maintenance
and the methodology used in the current study, this chapter contains the findings of this study
on Armenian language and culture maintenance in Kazakhstan. It is organized by the research
guestions and themes that emerged from the analysis of collected data. The chapter also
contains the information of how common the theme was, quotes that represent the common
opinion of the respondents or the quotes of participants whose point of view differed from the
others. This chapter excludes the in-depth analysis and interpretation of the findings, as they
will be highlighted in the discussion chapter.

Research Question 1

When it comes to the question of what the Armenian ethnic cultural center does to
maintain heritage language and culture, a number of themes has been harvested from the
research participants. Major activities that influenced the heritage culture and language were
the bonding gatherings and official events, and language developing tools and opportunities.
The terms are conditional and therefore are further explained.

Bonding gatherings are the social gatherings dedicated to traditional and religious
celebrations, where usually only center attendees are present; therefore, during such
gatherings Armenians of different generations speak Armenian to each other. Such gatherings
take place in the evenings so that the participants could attend them after work; they are not
public, so there are no news reporters. Finally, the social meetings of this kind can be
characterized by the fact that participants speak predominantly Armenian during them.

Official events differ from them because they are usually conducted in several

languages as there are guests of other ethnic groups present. Local authorities, akim,
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representatives and administration of other ethnic centers often attend such events. Therefore,
official events are reported to be important in terms of maintaining heritage culture by
promoting it. The center also owns a collection of books and magazines in Armenian or about
Armenian culture, which are considered as language developing tools. There are also language
developing opportunities such as language courses for children.

Bonding gatherings. One of the most illustrious activities of the center acknowledged
by ten participants out of eleven is social gatherings of different kinds that are reported to
have bonding effect. Such gatherings have various purposes such as celebrations of traditional

Armenian holidays, religious holidays, and national Kazakhstani holidays (Table 2):

Table 2

Types of Bonding Gatherings and Their Purposes
Type of bonding Purpose

gatherings

February 21 —a Day of  a day dedicated to honoring the Armenian language. It is usually
The Armenian Language celebrated by reciting poems, singing ancient folklore songs in
Armenian.

April 7 —a Day of a day on which men congratulate women. The way it is celebrated
Motherhood and Love resembles celebration of the 8= of March. On this day the
Armenian center organizes concert for women.

98~ day after Easter - religious summer holiday. Traditionally, people celebrate it by
Vardavar organizing food and dance festivals for everyone in the
(Transformation) neighborhood.

December 25/January 6  due to the historical events now some Armenian families celebrate
- Christmas Christmas in December, some of them — in January. As for the

participants of the research, only one participant out of eleven
celebrates Christmas in January.

January 1 — New Year center attendees usually gather a week before New Year at
Armenian restaurant.

August 14 - Navasard ancient traditional holiday. This is a holiday of traditional songs
(New Year) and dances, traditional food and traditional clothes.
Zatik (Easter) Religious holiday. Participants start from attending the church,

proceeding to the food festival.
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People attending the center usually invite their families and friends and bring
homemade dishes, often of Armenian traditional cuisine. Answering to the question about
what impact those gatherings had on heritage language maintenance, Participant 2 said that it
was the fact that older and younger generations speak only Armenian during such gatherings.
This, as he pointed out, was very helpful to him when he was a child because older people
corrected him when he used Russian words. He said that back then he did not realize that
Armenian equivalents of some words existed; therefore, when older people helped him out to
learn them he kept using Armenian words from then on, without code-mixing. Overall, all the
participants had an experience of attending the gatherings of this kind, and all of them
reported that speaking to each other in Armenian only helped them remember some words that
they no longer use, and learn some new words and expressions.

Participants 1 and 4, ethnically Armenian husband and ethnically Russian wife, a
married interethnic couple, both highlighted the importance of such celebrations as it was a
perfect opportunity for them to provide their child exposure to Armenian culture and
Armenian community. For example, Participant 1 consults older ladies of Armenian
community about his daughter’s upbringing. According to him, this helps him to even the
influence of his wife’s family and his parents’ influence on his daughter:

The idea of what girls should be raised like in Russian and Armenian cultures are very

different. Me and my wife, we want our daughter to be both, the only difference is that

daughter spends a lot of time with my wife’s parents. | need to compensate the time |
spend working and contribute to the upbringing process but it is difficult. I only know

how boys should be raised as in my family there were several boys, | only have



HERITAGE LANGUAGE AND CULTURE MAINTENANCE 39

brothers. So, I try to always attend celebrations such as April 7= to learn what makes up

a good Armenian girl, what | need to teach my girl.

Thus, Participant 1 pinpointed the importance of older generation in Armenian
community as a valuable source of wisdom. Similar idea has been expressed by Participant 7
as she considered the center meetings as important opportunity to ask advice from older
people about some traditional and cultural aspects. Participant 2 emphasized that having the
Armenian center organizing the social gatherings “stimulates us [Armenians of the city] meet
each other regularly”. 5 participants out of 11 agreed that without such gatherings they would
start getting lazy to follow all the traditions, they would only celebrate the major cultural
holidays within their own families. Participant 7 uses these gatherings to consult other women
about Armenian traditional food recipes, traditions and religious customs: “At the traditional
celebrations | often ask older women about Armenian culture, history... You know, you can
read millions of books but you can only learn from people, first-hand experience is the best
one”. Overall, it can be concluded that older people have a very prominent status in the
community center as younger generation of ethnic Armenians turn to them for guidance and
counsel. As such, they contribute a great deal to ensuing mutual bonding of the diaspora.

Another type of the bonding meetings that was mentioned is special meetings with
famous compatriots. Among those people are Kazakhstani writer who published books about
Armenians in Kazakhstan — Artush Karapetyan, famous comedian Yevgenii Petrosyan from
Russian Federation, famous actor Armen Dzhigarkhanyan. Although such meetings occur
rarely, they are always long anticipated and, as a result, attract a lot of people. Participant 11
explained that people always want to see famous people, take a picture with them; yet, she

said that the feeling of pride for their famous and successful compatriots makes these
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meetings special. That is to say, people want to see the person who belongs to the same ethnic
group and who achieved something. However, 3 participants out of 11 said that such meetings
generally have nothing to do with feeling of pride for the ethnic group. They said that any
successful person attracts attention. Participant 6 pointed out that it is due to the way such
meetings are held that makes them very interesting: “You can have informal conversation with
someone exceptional...who you would not meet every day”. Although special talks with well-
known fellow Armenians might not always ignite special feelings of pride for their
compatriots, they still manage to pull people into the community.

Famous Armenians who come visit Kazakhstan are interesting to the whole population
of the city, and usually the meetings with them at the center take place separately from the
events that those people come to the city. That is to say, if a book writer comes to the city for
a book presentation, it takes place during the day, with the local authorities or other officials
and news reporters present in a room. However, the meetings at the center are usually held in
the evening, in a casual setting, without cameras, and in Armenian language. They might take
a form of questions and answers sessions in Armenian language, and they are not attended by
people outside of the Armenian center. People attending the meetings also bring food to have
informal dinner after the session. Participant 3 said that she usually attends such meetings
when she has some questions to the speakers. For instance, as her major is choreography, she
attended the meeting with the dancing group “Nairi” from Almaty because she wanted to ask
them specific questions about dance performances.

Participants 4, 8 and 9 added made it clear that meetings organized by the center are
not the only gatherings of Armenian community. As a matter of fact, Armenian ethnic center

serves a role of a place, a platform that connects people and bring them acquaintances. People
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who meet at the center events make friends and then invite each other to family and religious
celebrations like a child's baptism or angel’s day, weddings and engagement parties, etc. That
gatherings organized by the Armenian center provide an opportunity for Armenians to bond
with each other, to create a more cohesive ethnic community.

Official events. In this section, events organized or delivered by the center in official
capacity for wider engagement and outreach are presented. They include concerts, culture and
food expositions, museum installations dedicated to Armenian culture, the center’s
anniversary celebration or commemoration of mutual cooperation between various ethnic
centers of the city.

In contrast to the previously described type of the gatherings that serve to deepen the
sense of comradeship between Armenians, official events provide less space to the audience
and guests for communication and getting to know each other. Moreover, as the official events
usually serve a role of presenting the work of the center, sharing the culture with
representatives of other ethnic groups and ethnic centers, such events are often conducted in
the state and official languages or with obligatory consecutive translation. The rationale for
calling this type of events official is that they are often attended by city administration,
government officials, president, foreign ambassadors and politicians.

All participants reported that they attended the official events organized by or
involving the Armenian center. However, only 4 of them said that they attend almost every
event of this kind. For instance, Participant 1 said that he still quite often performs at the
concerts just like he used to do when he was a child. He explained it by the fact that he enjoys

singing and when he had a choice of a major, he considered singing. However, as he
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eventually decided to become a businessman, participating in the center concerts is now his
favorite hobby.

Culture exposition is an event that usually gathers several ethnic centers at one place.
Each ethnic center has a place for installation where various traditional items can be
presented. For instance, the culture exposition that | have observed was a part of an event
dedicated to the 25" anniversary of Kazakhstan; therefore, the culture exposition included 8
expositions of 8 various ethnic centers. As Participant 11 shared, Armenian center sometimes
organizes interactive culture expositions that do not just demonstrate the items, but some role-
play performances that illustrate a scene from the past (for example, ancient household
managing, religious custom, historical event). Such skits require using ancient equivalent of
Armenian that had been used at that time; therefore, they also serve educational purposes and
are informative even for the representatives of the older generations of Armenians whose
Armenian language proficiency is quite prominent.

As seen from the interview of the participants, the center is involved in numerous
events representing the Armenian culture. The participants were mostly positive about
participating in such events. They mostly mentioned that such events contribute less to
bonding with each other, yet serving a role of celebrating the language and culture
maintenance along with other ethnic minorities of Kazakhstan.

Language developing tools and opportunities. In order to better describe the
language development, it is important to identify what falls under this category. Answering
the questions like “How did the Armenian center help you learn/enhance/maintain
Armenian?”, participants talked about formal language education such as language courses

and language learning textbooks.
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When asked about language developing tools, first aspect that participants mentioned
was the center’s provision of Armenian books and textbooks. 7 participants emphasized that
literature corner, as everyone calls the library of the center, has the largest number of books
about Armenian culture and/or in the Armenian language. Participant 1 and 4, for example,
said that they usually borrow children’s books for their daughter to read her fairytales in
Armenian. Participant 3 borrows fiction books in Armenian because she wants to learn about
Armenian traditions from classic literature. As for the textbooks, Participant 3 said that they
were outdated and most of them were upper-intermediate and advanced level books, which
was too difficult for her. Therefore, she decided to use the digital resources such as learning
videos and textbooks she could find online.

Each participant mentioned language courses as the most efficient language
developing opportunity. Starting from 2011, Armenian and Kazakh language courses have
been taught at the center. The center administration, however, had to cancel the courses in
2015 due to specific circumstances, which are described in the section that highlights the
second research question. Although at the time of the data collection language courses were
not available, Participants 10 and 11 provided their insights of how helpful they were.
Participant 10 claimed the courses to be of extreme importance because soon after starting to
teach Armenian she realized that children of the older group (out three existing) aged 10-12-
year-old had a very good level of spoken Armenian, but they lacked writing skills:

You see, the language is difficult, script is difficult and it is very different from the

languages they [children] learn at school. Kids often made grammatical and spelling

mistakes. Therefore, we wanted to have these courses in the first place. (Participant 10)
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Both Participants 10 and 11 shared their opinion that courses helped kids gain more respect to
the language as “before lots of the students felt that if this language is only needed to speak at
home, it is less important” (Participant 10). This opinion has been expressed by majority of
the participants, 10 out of 11. Each of them also mentioned the fact that the courses were
cancelled and identified it as one of the main challenges the center faces.

Overall, there have been two sets of socio-cultural practices elicited from the
interviews. Significant contribution to maintaining heritage language has been made by
providing participants with language developing tools, such as textbooks, fiction and history
books in Armenian, and opportunities such as language courses. Practising Armenian with the
older generation of Armenian speakers during bonding gatherings has been reported as
additional support by the younger. Such gatherings facilitate practising heritage culture as
participants can obtain first-hand experience of following traditions and customs. Armenian
culture maintenance is also well-supported by the practice of sharing and promoting it at the
official events, which are attended by other ethnic groups. Along with the reasons of the
language course cancellation, other challenges have been elicited from interviews. These
challenges are described in details in the next section.

Research Question 2

The Armenian center experiences challenges that can be divided into two: human-
related and administrative challenges (Table 3). First group involves or is caused by the center
attendees, which includes lack of language teachers and engagement of center attendees as
there is no volunteers ready to teach Armenian to children. Moreover, the study participants
highlighted that it is the youth, whose participation the center lacks. Second group

encompasses the problems that the attendees cannot help with such as problems with office
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and facilities, as the local House of Friendship is still under construction, and lack of resources
such, especially the updated Armenian books and magazine that reflect the modern language,
not its archaic version.

Table 3

Types of challenges that Armenian ethnic cultural center faces

Attendees-related Administrative challenges

Lack of teachers Office and facilities

Level of engagement | Lack of resources

Lack of teachers. The aforementioned Armenian language courses were cancelled
after two volunteer teachers had to move to another city. Despite the efforts of the center
administration to find teacher substitutes the center still had no language courses available at
the time of the data collection for the current research. Six participants pointed out that they
regretted when the center administration had to cancel the language courses due to the lack of
teachers. Participant 8 mentioned that because the previous teachers were not certified
teachers and they taught Armenian and Kazakh as volunteers, in theory any person could
substitute them. He suggested that no one volunteered to continue teaching because of busy
schedule and modern fast pace of living. Moreover, Participant 8, 7 and 2 said that in order to
find a teacher, the center needs to suggest salary as an incentive.

Participant 3 expressed strong feelings about the cancellation of classes as she had
hoped that the language courses would expand and open new groups for adults so that she

could start attending them:
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The courses were great. Teachers were great. Children enjoyed the classes and | even
attended two lessons, but they were lessons for kids and | realized that | am too old to
be in a children’s class. However, | signed up for the adult group and I know that | was
not the only one. But then they just canceled the courses! No one wants to be a teacher
after those two ladies [previous teachers of Armenian] left. This is a shame!
As can be seen, Armenian language courses have been popular and efficient, yet are still
unavailable due to the absence of volunteers ready to teach. Generally, all participants
expressed regret about the classes cancellation as they consider language courses to be the
most visible measure of culture and language maintenance and dissemination. Yet, the
continuous pause in teaching Armenian due to the absence of teachers triggered discussion of
other challenge experienced by the center, level of attendees’ engagement.

Level of engagement. When discussing the problem of the language courses,
participants mentioned that the lack of engagement could also be a reason for difficulties in
finding new teachers of Armenian. Participants also pointed out the value of the youth in the
work of the center and highlighted the lack of youth involvement at the time of data
collection.

Four participants said that they wished other center attendees were more active at the
center activities. Participant 1 claimed that although he is satisfied with the extent of activism,
he wishes center had more youth participants:

Kids now are very stressed out about their studies and UNT and so forth. It takes a lot

of efforts from parents to persuade them that they need to learn their culture. It all

starts from the family, my parents raised me to be very proud of being Armenian,

that’s why | started attending the center from childhood. Now | see that young adults
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come to the center, those who are already old enough to make decisions for

themselves, and this is okay. I just wish more parents encouraged their kids to learn the

culture since they are little.
Participant 8 expressed similar idea and suggested that the reason why youth has become less
active might be globalization:

Children spend more with their peers or in front of computer. That is why they absorb

this new ideas and culture. My son, for example, attends the hip-hop dances and does

not even want to hear about the ethnic center.
Thus, the participant reports that lack of youth engagement is caused because they are more
interested in the modern global culture, rather than heritage culture, which is perceived as
problem by parents. Therefore, he also said that he made his son visit some of the official
events of the center, but his son was bored because there were no children of the same age
present. Participant 8 called it ““a vicious circle” because nowadays teenagers rarely want to be
active in the center as there are no peers there, and they would never appear, “not unless
something changes”. As an example of such changes, he mentioned language courses for kids
as it was a good start to help children bond with each other.

Office and facilities. In response to the question about the challenges that the ethnic
cultural center faces participants also reported absence of office and facilities of the center. At
the time of data collection, the house of friendship was under renovation and Armenian center
had no office. Usually, the ethnic centers have an office where the center participants can
convene, the head of the center can store the documentation, where people from outside the
center can retrieve any interested information about the center. As is reported, besides the

office the ethnic center needs a space where the center’s resources, certificates and trophies,



HERITAGE LANGUAGE AND CULTURE MAINTENANCE

national clothes and musical instruments for performers could be stored. Another type of
facilities that would improve the work of the center is rooms for various purposes such as
round tables, rehearsals, dance classes and concerts, language classes.

8 participants said that not having an office complicates the work of the center.
Participant 11 explained that this problem would be solved soon as the house of friendship
was at the initial step of renovation. At the time of data collection, the head of the Armenian
center maintained the administrative work of the center and stored the literature corner at her
office at work.

Participant 7 also added that having an office is not enough. He suggested that the
center should have a space for rehearsals so that to attract youngsters to learn ethnic songs and
dances: “Children want to have facilities. They are not motivated when they see that center’s
attitude is not serious”. In response to the question about what kinds of facilities children
might need she listed study room with books, rehearsal room (sports room), and a multimedia
room with projector. Participants expect these types of facilities to boost the interest of the
Armenian youth and significantly enhance heritage language and culture maintenance.

Lack of resources. Three participants highlighted that resources for learning
Armenian are insufficient. For instance, Participant 10 said that she had experienced some
complications with teaching Armenian because there were not enough textbooks for everyone
and because the textbooks they had were outdated. Moreover, she said that the books they
used were authentic, unabridged for the children who spoke Russian as their L1; therefore, she
had to put extra efforts to describing the vocabulary and some phrasal verbs and expressions.
Participant 10 also expressed her concerns regarding the problems that the lack of resources

might cause: “If you have some solid knowledge of Armenian, them those books and
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textbooks at the center can be helpful for you. If you are at beginner level, you will not benefit
by using them”. This concern has been confirmed by Participant 3, least proficient in
Armenian, as she tried to use the center books for self-learning.

In addition, Participant 3 suggested that the center should offer more fiction books as
“not everyone wants to learn grammar and collocations from textbooks” and it would be more
effective to learn by reading Armenian literature. As for the existing set of books that the
center possesses, it is generally composed of the classic fiction books. Thus, Participant 6
said:

You see, | teach for a living. | assure you that it is easier to learn language of our days.

Youngsters would never learn English by reading only “Beowulf” or Chaucer. Same

thing works with Armenian. We need to give our children access to comics,

“Twilight”-like books in Armenian.

By doing this she suggested the center to switch to the role of a “window to the modern
Armenian culture and language”. She added that mere presence of modern literature books
would be enough as a “hook” to grab attention of the younger who would google and find
more of similar resources online.

As described above, four major challenges encountered by the Armenian center have
been elicited during face-to-face interviews: absence of Armenian language teachers, extent to
which center attendees, especially the youth, are involved in the center’s work, temporary
absence of office and facilities, lack of resources in Armenian. Although they are divided into
two groups, there is a connection between them as they influence one another. More thorough

analysis of this connection is presented in discussion chapter. Further | report the positive
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effect of attending Armenian center that participants experience despite the described
challenges.
Research Question 3

After describing the challenges faced by the ethnic cultural center, participants were
asked questions that helped to identify the reasons why they continue attending the center.
Participants extensively discussed that by attending the center they develop the sense of ethnic
community, realize the significance of their culture and obtain motivation to maintain heritage
language and culture. They preserve the traditions and customs with help of the people that
they meet at the center, teach the younger generation, and learn from the older.

Sense of community. Ten participants highlighted the importance of the center as an
important platform of meeting new people, creating a community, following customs and
keeping traditions. Participants 1, 7, 5,6, 8 and 9 pointed out that attending the center and
maintaining language and culture prevents them from feeling ashamed when their relatives
from Armenia come to visit them. In addition, all participants agreed that Armenian
community in their city and Armenians in general feel very strong about speaking their
mother tongue.

Participant 1 confessed that in everyday life he often switches from Armenian to
Russian when he speaks to his mother and brothers; however, he feels resistant to do so at the
center events. He said that especially the presence of the older generation makes it more
obvious how often younger ones codemix and code-switch:

At home we usually speak Armenian but we add Russian and Kazakh words, so the

sentences turn out to be very weird. | don’t like it. I realize that if 1 go to Armenia |

would use a lot of Russian and Kazakh and people would be like “What is he talking
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about?”. When we speak to old people who are of my grandparents’ age it is easier to

identify what equivalents of Russian and Kazakh words we do not know. | even started

saving such words on my iPhone notes so that | remember.
Thus, sense of Armenian-speaking-community prevents him from mixing languages and
motivates him to think of the Armenian words whenever he feels that it is easier to say this
word in Kazakh or Russian.

Participant 3 said that she values the support and help from the fellow attendees of the
center. As her parents passed away, she considers attending the center as paying tribute to
them. Thus, she tries to learn “what does it mean to be Armenian” from the people, which is
better than learning just from reading about:

In my nearest future | want to marry an Armenian guy but | realize that knowing

culture and being able to follow traditions for Armenians is as important as for

Kazakhs. | need not only know everything, | need to do everything like hosting a party,

attending events of different kinds like funeral, baby shower, angel’s day, etc. | want to

be able to pray in Armenian. This is something | am, but | can’t be that without help.
This is why Participant 3 seeks help and advice from the people attending the center. She
considers this to be “a natural process of older generation passing the knowledge to the
younger”. She also found friends during various events hosted by the center, who often invite
her to different traditional celebrations outside of the center.

In general, all participants stated the importance of the center in developing sense of
ethnic community. Within this community Armenians meet new acquaintances, seek help with
personal problems, learn language and culture, ask advice about following traditions and

conducting religious ceremonies.
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Maintaining language and culture. Five participants said that although Armenian
ethnic center is not a primary source of language and culture maintenance (they all said that
language and culture maintenance is up to family), it makes the Armenian culture “more
prominent” (Participant 11).

Participants 1, 4, 7, 8 and 9 said that another benefit that center attendance brings is
that they can set playdates for kids so that they can speak Armenian. Participants 1 and 4
found an Armenian family with a kid of the same age as their daughter. They said that as their
children started making some progress of speaking Armenian when playing, watching
cartoons in Armenian, they started recommending setting a playdate to other center attendees.

Learning culture and language. Although majority of the center attendees are
ethnically Armenian and already have solid amount of knowledge of Armenian language and
culture, there are people who attend the center in order to start learning language and culture
from the basics. Among such people are two participants of the currents study, Participant 3
and 4.

Due to unfortunate events Participant 3 lost her parents when she was very young;
therefore, she had limited input from the older people regarding ethnic culture and language.
Thus, she started attending the center in the attempt to learn language and culture herself:

When | turned 17 | realized | looked like Armenian and had some simple ideas of what

the national clothes looked like and that was it. | knew | was going to marry Armenian

boy but | started to doubt that | would fit in an Armenian family. Who wants to have
an ignorant daughter-in-law? So, | started attending every event organized by the

center to learn as much as possible.
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Therefore, motivated by a desire to be a part of a community, she actively participated in the
events hosted by the center and met friends from the younger generation and “mentors” from
the older generations who both taught her traditions, scaffolded the events of the center and
exposed her to traditional celebrations outside of the center.

Participant 4, being ethnically Russian, had even less knowledge of Armenian culture
and no knowledge of the Armenian language. However, after she married to an Armenian
man, she wanted to learn about the culture and learn the Armenian language so that she could
teach it her child. At the interview she said that she already noticed the results of participating
in the events hosted by the center. She learned various Armenian words and phrases that she
started using at home with the help of her husband and mother-in-law: “Now | say simple
phrases like ‘Good morning’, ‘Enjoy your meal’ or “‘Bless you’ in Armenian. What we
noticed, our daughter picked up them after me really fast”. She also learned Armenian
traditions and customs, and how those traditions should be followed. For instance, women
whom she met at the center often convene and invite her to their gatherings and teach her how
to cook traditional dishes.

Although all participants pinpointed the primary importance of family in maintaining
ethnic identity by preserving heritage language and culture, they emphasized the instrumental
role of the ethnic center as it compliments the knowledge of the culture given by parents,
providing the younger generation with opportunity to acquire and practice various skills. Not
only does the center help the ones who need to maintain the culture but it also helps people
who strive for learning the culture no matter whether they technically belong to this culture or

not.
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Summary

In this chapter major findings that helped to answer the research questions of the study
were described. The results in this chapter revealed the socio-cultural practices such as
bonding gatherings, official events, language developing tools and opportunities that are
observed at the Armenian center, challenges such as lack of language teachers, level of
participants’ engagement, temporary absence of office and facilities, lack of resources in
Armenian that the center faces, and reasons such as gaining sense of community and
maintaining heritage and culture which motivate the participants to continue attending the
Armenian center. This chapter contains description of the findings; therefore, next chapter
continues the discussion of the findings including interpretation of data and comparison with

the findings of previous similar studies.
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Chapter 5. Discussion

The previous chapter revealed that cultural centers help Armenians maintain heritage
language and culture through bonding gatherings at the center for formal and informal events
such as the cultural and food fairs, concerts and festivals. The center also offers language
developing tools and opportunities such as authentic literature in Armenian, textbooks for
various levels of proficiency. However, it was also discovered that Armenian center faces
challenges that can be divided into attendees-related and administrative types. These
challenges will be discussed in details in this chapter. It also presents the analysis of
similarities and disparities of the current and previous studies, interpretation of general and
unexpected findings that I came up with during data analysis. Although the unexpected
findings encountered in this study do not directly answer its research questions, they are worth
considering as they add extra information that helps better understand the role of Armenian
ethnic center in maintaining heritage language and culture. Such findings include reasons for
attending the center by ethnic Armenians, who for some reasons lacked exposure to the ethnic
culture and language at home, and those who are not ethnically Armenian. The chapter
presents possible interpretation and implications of these findings, which might be helpful for
the further research in the field of heritage language and culture maintenance and the role of
the community centers.

Motivated by family members, people start attending Armenian center to alleviate the
process of culture and language maintenance. They furthermore participate in various socio-
cultural practices being done by the center such as attending bonding gatherings and official
events, using language developing tools of the center and taking advantage of the language

developing opportunities suggested by the center. These socio-cultural practices result in



HERITAGE LANGUAGE AND CULTURE MAINTENANCE

gaining sense of ethnic community, preserving and learning heritage culture and language and
gaining sense of acceptance in Kazakhstani community, which become the reasons of
continuing to attend Armenian ethnic cultural center. This process of deciding to attend the
ethnic center, socio-cultural practices being done at the center and the reasons why people

continue participating in the work of the center is illustrated below (Figure 1):
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Figure 1. Reasons for attending the center, socio-cultural practices employed by the center
and reasons why participants continue attending the center.

This chapter follows the structure of Figure 4, discussing family role in joining the
Armenian center, socio-cultural practices of the center and the positive effect of those
practices. This is then followed by analysis of the challenges that are being faced by the

attendees and administration.
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Role of Family in Maintaining Ethnic Identity

Although the current study focused on exploring the work of the Armenian ethnic
cultural center and interview protocol was designed to gain insights of participants’
experience of attending the center, data collection has clearly identified the major source of
the ethnic identity maintenance, family. Therefore, the current study proved the concept of
assigning the integral role of family and parental involvement in the process of heritage
language maintenance (Brown, 2011; Chahinian & Bakalian, 2016; Kheirkhah & Cekaite,
2015; McCabe, 2016) as all respondents of the current study strongly believed that
maintaining heritage culture and language as two components of ethnic identity is up to a
family.

By family, they meant parents and older relatives that could be grouped into three
categories. First, those who have obtained firsthand experience of being raised in their
historical motherland, Armenia, and, as a result, learned how the cultural and religious
traditions should be kept. Second, second-generation immigrants whose parents raised them in
authentic-like conditions that were extremely similar to those in Armenia. This can be
characterized by maximal number of exposure to the Armenian culture through speaking only
Armenian at home, wearing national clothes, decorating house with Armenian pattern,
watching Armenian movies and (later) Armenian television, and frequently traveling to
Armenia and/or hosting relatives from Armenia. Third type of parental influence is usually
made by parents of the third-generation migrants who have been significantly influenced by
culture of majority and global culture. They, according to Shin (2010), are the most vulnerable

generation as their affiliation to the majority culture and language is the strongest and they are
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the most susceptible to the language shift. They do, however, want to maintain their heritage
culture and language and teach their kids traditions and language.

Despite the difference between these three groups of Armenian parents and older
relatives, they all have common socio-cultural practices that are done in order to preserve
heritage culture. Most importantly, all respondents pointed out the importance of family as a
community where they only speak Armenian. This process is perceived by children as a
natural way of living before they start attending kindergarten or school, when their exposure
to the culture and language of majority is very limited. Therefore, after they experience the
presence of Russian and Kazakh, they start to code-mix and code-switch those languages and
the Armenian language at home. This is when family members’ consistency to maintain the
language and culture has the strongest impact on the heritage language maintenance process.

Study participants reported a number of techniques that parents employ in order to
manage their children’s Armenian language learning and language choice at home. For
instance, the current study has identified a technique similar to the one of McCabe (2016) that
Armenian parents in Kazakhstan ask their children to repeat sentences or words in Armenian
if they used them in Russian or Kazakh in the first place. Some of the parents reported that
they had used identical wording “I don’t understand Russian/Kazakh” to explain their children
the reason they requested Armenian version. They also claimed this strategy to be extremely
effective to help children understand that they are supposed to speak without mixing
languages or “at least understand that they are expected to speak only Armenian at home”
(Participant 6). Parents also suggested that this practice can become even more effective if
their children are encouraged to communicate with children from Armenian families with

similar language policy.
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All'in all, it is the word “encouragement” that have been used the most frequently
when participants discussed the role of family in maintaining heritage culture and language.
Armenian families present children with basic knowledge of ethnic traditions, songs, customs,
superstitions and religious norms; yet, as the child grows up the influence of parents and
relatives gradually reduces. This can be explained by two factors: child’s gaining of
independence and limited knowledge of heritage culture and language of family members.
Instead of setting the rules and teaching children heritage language and culture parents put
efforts to create the environment where speaking Armenian and following traditions becomes
routine. Their intention to encourage their child to continue learning and enhancing their
knowledge of the language and culture motivates them to attend the ethnic cultural center
themselves and encourage their kids to do the same.

Importance of the Armenian Center

The studied Armenian ethnic cultural center facilitates the “community cohesion”
(Martin, 2007), as it gathers people of the same ethnic group to conduct cultural events,
celebrate traditional holidays, provide them with opportunity to speak heritage language,
exchange cultural knowledge and maintain ethnic identity. This study participants did not
necessarily report an overt agenda of maintaining heritage language and culture as the key
driver for attending the community center; therefore, this section contains all the components
that make the category of the role of the ethnic center that have been stated by the participants.

Depending on the family situation, occupation and personal interests Armenians chose
to start attending the ethnic cultural center for various reasons. These reasons reveal what role
the center plays in the life of participants. They vary from personal satisfaction, paying tribute

to the ancestors, gaining confidence in identifying him-/herself with Armenian ethnic group,
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fitting into the Armenian ethnic community to the idea of gaining sense of being welcomed
and appreciated in Kazakhstani society as an indivisible element of ethnic and cultural
diversity of the country.

Gaining Sense of Community

The existing literature that has been analyzed for the literature review lacked the
sources on the Armenian community in Kazakhstan and its description. Therefore, this study
fills in this gap revealing how study participants perceive their community, its level of
cohesiveness, and the impact that the Armenian center has on Armenian community. As there
is no literature on Armenian ethnic group that the data could be compared to, sources on other
ethnic cultural centers are considered, and the alternative explanations of the findings are also
included.

While study participants did not explicitly discuss sense of community, all of them
used similar words and structures, such as “we, Armenians”, “those who attend the centers”,
and “Kazakhstani Armenians” to describe the people united by the center and express the
spirit of unity. Moreover, the center attendees perceive themselves to be more privileged than
the Armenians who do not participate in the work of the ethnic center because they feel that
they put extra efforts to maintain and promote the culture:

Those who come to the center feel the special connection, because we do not simply

talk about being Armenian. We teach each other, we help each other. What is most

important, we show the representatives of other cultures what it means to be Armenian,

we kind of advertise our culture (P1).
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Thus, participants subconsciously consider Armenians attending the ethnic center as the
distinguished ethnic community. They also both overtly and covertly talked about the impact
that the center has on their gaining the sense of community, Armenians in Kazakhstan.

Attending the Armenian center events does not only allow people to participate in the
various concerts and gatherings but also meet the people whom they share the heritage, culture
and language. After center attendees get acquainted at the center with others, they gradually
bond with each other creating the cohesive community that later goes beyond the work of the
center. For instance, celebrations of the traditional holidays and some religious ceremonies
often take place twice, the one carried in the center and the unofficial one carried outside of
the center.

The unofficial celebrations and gatherings usually occur larger number of people as
the center attendees invite their family members and friends who do not participate in the
work of the center. Also at such meetings division into smaller groups takes place. Those
groups are generally divided by age; thus, there are three groups of people at the celebrations:
children, the youth and the older generation. Another possible criterion for dividing into
smaller groups is interests like cooking, child upbringing, politics, education, music and
movies, fashion, etc.

Maintaining Heritage Culture and Language

Generally, encouraged by the family environment people start attending the ethnic
center and its events as a tribute to their heritage. Without being aware what differences those
events might bring, they do see the positive impact on maintaining the Armenian culture and

language later.
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Majority of the center attendees gained significant knowledge of Armenian culture,
ways of following the traditions and religious ceremonies in their families. Therefore, study
participants did generally claim that the center helped them to “practice” their culture
knowledge that their parents taught them:

Our culture is very complex, and has many similarities with the Kazakh culture. For

example, we have certain rules for various situations such as words of greetings and

support to the just-married, or those whose relatives just passed away, those who
purchased something expensive like car or apartment. Of course, we always teach
children how to do such things, should greet the older, congratulate people on

traditional holidays, etc. In the center, they experience these occasions and get a

chance to practise (P6).

Thus, the events hosted by the center bring the practical importance to the theoretical
knowledge of traditions and language, socialization in the ethnic environment.

Traditional celebrations at the center effectively reflect the regional differences
between families with different backgrounds. Thus, participants who were descendants of
refugees from Baku and descendants of the ones who forced migrated during the Stalin’s
repression years found out how these backgrounds influenced their cultural, linguistic and
religious practices. Such differences do not cause conflicts among participants as they are
aware of the historical and political reasons behind this. Additionally, first generation
immigrants who moved to the independent Kazakhstan bring some modern perceptions of the
culture and language that are currently in place in Armenia. This diversity or variation of
cultural knowledge and learning-friendly environment of the center events allows the center

attendees to exchange their knowledge and observe the difference in how Armenian culture



HERITAGE LANGUAGE AND CULTURE MAINTENANCE

differs depending on the place and the duration of a family’s living away from the large
community of Armenians.

Armenian culture assigns a special role to the older generation as the experienced, wise
and knowledgeable group of community, which has been reflected in interviews and
observation of the current study. Participants of the Armenian center value the opinion of the
older and often ask advice regarding culture and language. This might be explained by the
specificity of the culture as participants explicitly expressed that respecting the older is one of
the basic rules they teach children. The older are treated as the most respected group of center
attendees. For instance, they have reserved rows for various events, they are asked to make a
speech before the concerts, comment or evaluate a certain event. Another interpretation might
be the fact that the older are expected to have advanced knowledge of Armenian language and
culture, and, therefore, are perceived as valuable sources maintaining heritage culture and
language.

During the bonding gatherings described in the previous chapter younger center
attendees frequently consult with them about matters of different kind. The most significant
reported during the interviews was the child upbringing. That is to say, older Armenians
advise the younger on how to raise a child according to Armenian traditions, what are the
skills every child should have, and what are the difference in the boys and girls’ upbringing.
Another important aspect that the youngsters discuss with the older ones is relationships
within a family such as roles of wife and husband, relationships among siblings. Older people
also often play a role of judges both in the personal situations of participants and the work of

the center, they recommend places for improving various events hosted by the center.
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The current study complemented the findings of Mucherah (2008) and McCabe (2016)
that state that older relatives or ethnic group representative involvement might bring
considerable results in both learning and maintaining heritage language of the younger. First,
the older maintained the language and a manner of speaking that their ancestors had. This
explains the fact that the older generation Armenians generally do not code-mix. This was
both acknowledged during interviews and observations as the older ones spoke only Armenian
to the others, and switched to other languages when spoke to the people from other ethnic
cultural centers. Moreover, they value the knowledge of the modern Armenian more than the
younger generation as they try to memorize the new words and use them in their speech
instead of Kazakh and Russian equivalents.

Second, older generation are the people who currently experience lesser impact of the
modern culture; therefore, they tend to use the language devoid of English borrowings. This
helps the younger realize that Armenian language does have its counterparts to describe the
modern situations. For instance, the youngsters use the word “computer” which sounds the
same both in Kazakh and Russian, while the older generation Armenians always say
“hwd wl wp qps 7 ([hamakargich’], Arm. “computer”). The older generation learns such
words from watching Armenian TV shows online, and then teaches the youngsters at the
center bonding gathering dedicated to the modern world technologies.

Learning Heritage Culture and Language

Not all the people, who start attending the center, have prior knowledge of Armenian
language and culture, and, therefore, to them the center is important as it helps to start learning
language and culture. First participant who represented this case was an ethnically Armenian

woman, whose parents passed away when she was six, and she was adopted by the Russian
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family. Encouraged by foster parents, participant grew up identifying herself as Armenian and
putting efforts to learn the heritage language and culture independently. Second participant
that differed from others was an ethnically Russian woman who married an Armenian man
and gave a birth to his child. She had a strong motivation to learn heritage culture and
language of her husband; therefore, she had become an active member of the ethnic cultural
center. Besides the desire to better understand the culture of her husband and act accordingly
at his family reunions she also stated that one of the reasons for attending the center was
learning the cultural norms of child upbringing.

Both women seemed to have a similar opinion that learning language and culture
would significantly assist them in fitting in the Armenian community. They faced similar
challenges after they just started attending the center as they needed translations and
explanations during various events. In both cases the role of the female community of the
center has been emphasized. The fellow female attendees often offered them help during
bonding gatherings of the center and invited them to the gatherings of women outside the
center. Both Participant 3 and Participant 4 said that spending time with women facilitated the
learning of language and culture as they had lots of common interests and topics to talk about.
This provides a rationale for assuming that joining a certain group of interest within the center
enhances the process of learning the ethnic language and culture.

In terms of learning Armenian language, the participants identified several ways in
which attending Armenian center helps: listening to the conversations in Armenian, asking
center participants to show and tell at food and culture expositions such as the one that has
been observed for the current study (See Appendix G), singling out the words that were used

most frequently and asking for their meaning, reading simple children’s books in Armenian
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with assistance of more proficient Armenian speakers. It can be assumed that attending the
gatherings of the ethnic center significantly contributes to developing the receptive skills,
gradually expanding them to the productive language skills. For example, Participant 4 read
Armenian fairytales and bed stories herself first, and then tried to retell them to her daughter.

Other center attendees used a variety of strategies to help Participant 3 and 4. As both
participants attended the event that has been observed for this study, it was revealed that other
center participants tend to code-mix Russian and Armenian when speaking to them to
accommodate to their needs. Whenever more proficient in Armenian speakers switched to
using Armenian mostly, they repeated the key words of conversation and translated them into
Russian. Both Participant 3 and 4 could get a gist of conversation and did not seem to be left
out. This brings up an argument that the center attendees generally approve the cases when
people come to the center to learn language and culture, encourage them and actively
accommodate to their level of language proficiency or insufficient cultural knowledge.
Gain Sense of Acceptance in Kazakhstani Community

Besides the previously discussed reasons that have been elicited during interviews,
participants also stated that ethnic cultural centers bring sense of acceptance in Kazakhstani
community. Although this has not been mentioned as a reason to continue attending the center
when asked directly, participants did talk about it when describing the center and its purpose.
Therefore, it can be assumed that Armenian center attendees are not aware that the feeling of
their heritage being appreciated in Kazakhstan is one of the reasons they continue attending
the center.

The fact that Kazakhstani ethnic cultural centers enjoy financial and administrative

support of the government of Kazakhstan delineates the difference between the community
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centers described in the world literature. For instance, the cases studied by Chahinian and
Bakalian (2016), Flores and Matkin (2014) portray a different situation where the work of the
community center is supported and funded by the ethnic community representatives
themselves. Thus, this proves that maintaining ethnic minority culture and language is not
supported only with words but with actions: “Ethnic cultural centers are very important to the
people of Kazakhstan. Our center is supported by government. Its events are frequently
attended by local authorities or foreign guests and politicians. This means a lot” (P9). As
participant draws the connection between presence of local authorities and the feeling of
culture importance, there is a clear alignment with the study of Tatars in Kazakhstan
(Davenel, 2012). However, the current study revealed lower level of ethnic group’s
dependence on the local authorities’ attendance. For instance, Tatar ethnic cultural center does
not conduct any event without akim or other city authority representative; administration of
the center reschedules the event instead (Davenel, 2012).

During the interviews participants also often referred to the historical events when
their culture has been oppressed in other countries. They also drew parallels between the
situation regarding heritage language and culture maintenance of the countries where their
relatives live and Kazakhstani situation. According to Schller’s study (2015), these feelings
comfort, encourage and motivate the second generation immigrants to obtain higher education
in the host country and work for its prosperity. They are, therefore, crucial for developing
human capital of the country.

Challenges of Armenian Ethnic Center
The current study identified four challenges that Armenian ethnic cultural center faces:

lack of teachers of Armenian, office and facilities, level of engagement and lack of resources.
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Although the most commonly mentioned challenge of community centers around the world is
low budget and absence of financial support from government (Flores & Matkin, 2014;
Jureniene, 2012; Chahinian & Bakalian, 2016), it has been mentioned only by one participant
indirectly. He assumed that lack of finding might have triggered the absence of volunteers
ready to teach Armenian in the center. There is a possibility that financial incentive could
have stimulated interest among the center attendees. The possible reasons why lack of
financing has not been mentioned by other participants might be lack of knowledge about how
the center is funded or avoiding the topic of financing as a sensitive one.

Considering the challenge regarding the lack of involvement, especially the youth
involvement, it aligns with the findings of Jureniene (2012) about the youth being more
interested in the popular culture rather than learning and maintaining heritage culture. Thus,
the younger generation of Armenians do prefer attending modern dance classes over learning
traditional dancing styles and performing in the center. However, lack of youth engagement
cannot be explained only by the lack of their interest in their heritage culture. As by the youth
participants meant teenagers who currently study in high school, there is a possibility that they
do not have enough time due to their commitments at school. As a matter of fact, high school
students tend to concentrate on preparation for the final examination, Unified National Test.

Concerns regarding the authentic literature in Armenian and the textbooks of
Armenian presented in the center resemble the ones discussed by Chahinian and Bakalian
(2015). The former teacher of Armenian reported similar reported that resources available in
the center are outdated and need to be more diverse so that to at least grab interest of various
audiences. The literature stored in Armenian ethnic cultural center needs to present a range of

books and magazines of different kinds so that to represent Armenian as a modern language
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and Armenian culture that exists and has adjusted to the modern needs, not as a set of
fossilized rules and traditions. Kazakhstani Armenians do not necessarily need a huge library
of resources that is being updated every week (for instance, newspapers and magazines);
however, they do want to see the diversity so that to explore certain books and magazines and
subscribe to them online later.

The problem of the absence of office and facilities of the center is temporary as the
House of Friendship is still under construction. However, during the interviews participants
claimed that to facilitate development of the ethnic center it needs far more facilities than an
office. Among such facilities are the rehearsal room where both singing and dancing
performances could be rehearsed, conference room that would allow to host the round tables
with foreign guests and local authorities, study room for classes of various types such as
language courses, crafting classes, cooking club. Presence of the mentioned facilities might
stimulate the engagement of the center attendees involvement and attract volunteers who
would establish different clubs aimed at maintaining heritage culture and language.

In summary, the current study identified the reasons the ethnic cultural centers are
valued by the ethnic minorities, socio-cultural practices employed by the center aimed at

maintaining heritage culture and language, and challenges that the center faces.
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Chapter 6. Conclusion

This case study investigated the case of Armenian ethnic cultural center in the south of
Kazakhstan and examined Armenians as a group of forced migrants living in multilingual
context with the official language, Kazakh, undergoing the revitalization process. The current
study identified the socio-cultural practices that the Armenian ethnic cultural center employs
to maintain heritage language and culture, and determined the challenges that the center faces.
In addition, the study revealed the perceptions of the participants of the center and the reasons
for their continued participation at the center.

Heritage language and culture are the integral elements of ethnic identity, the one that
tends to be one of the most important types of identities people assign to themselves (Wang,
2015). Maintaining heritage language and culture requires significant efforts from the ethnic
minorities. In order to combine the efforts they usually establish the community centers where

they could both learn and enhance their knowledge of the heritage culture and language.

Summary of Main Findings

As it has been determined, the Armenian center mostly exploits the practices of bonding
gatherings as casual meeting where people could improve their Armenian and enrich cultural
knowledge. The center attendees emphasized that these social gatherings allow them to meet
and communicate with the most respected group of the Armenian ethnic community, the older
Armenians who have a rich knowledge of language and culture. The younger generation find
it pivotal to learn from the elders of their community. Thus, this study proved an important
role assigned to the intergenerational communication in maintaining heritage language and
culture (Budiyana, 2017). Special meaning has also been attached to the official events, as

they significantly contribute to the maintenance of culture. At such events the center attendees
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usually promote Armenian culture by giving musical and drama performances on stage.
Official events are attended by local authorities, government officials, news reporters and
representatives of other ethnic cultural centers. Center attendees are also encouraged to
borrow literature including fiction in Armenian, Armenian textbooks and books about
Armenian history and culture available at the center. The socio-cultural practices singled out
in the current research could be used by administration of other ethnic centers as an example
of efficient measures to maintain heritage culture and language.

The center attendees reported that Armenian ethnic center experiences two types of
challenges: participants-related and administrative challenges. Among the participants-related
challenges are the problems that the center faces due to the lack of involvement. After the
volunteers who taught Armenian at the language courses moved to another city no one
stepped forward to substitute them. As a result, the language classes have been cancelled till
there are people to teach Armenian. This might signify the need for the head of the center to
suggest a paid teaching position. It has also been found that there is a lack of engagement,
especially among youth, as only people who have been attending the center for a very long
time are still committed to the work of the center. The center administration should consider
the ways of better promotion of the ethnic center and provide the activities that would catch
the interest of the youth.

As for the administrative challenges, the center experiences temporary absence of
office and facilities, as a new city building of the house of friendship is being reconstructed.
Participants revealed that among the facilities of the center they lack the office, conference
room, room for rehearsals and a multimedia room. This is an important finding that can

interest the local authorities who are in charge of the house of friendship. Providing the
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facilities determined in the study should be a priority, as it can contribute to attracting more
people, especially the youth, to attend the center. Moreover, at the moment of data collection,
the center only had the outdated printed resources that do not reflect the modern Armenian
language and culture. It can be asserted that the ethnic cultural center should establish a
cooperation with the cultural and educational organizations from Armenia in order to provide
the Kazakhstani Armenian community with the updated resources, printed or digital, that are
in use in Armenia.

Despite the challenges presented above, all the study participants expressed their
desire to continue attending the center as it grants them various benefits. Attending the
Armenian center helps participants to gain the sense of Armenian ethnic community, as they
meet people with similar ethnic background, ask each other advice, and learn from others.
Moreover, they perceive themselves to be more privileged compared to the Armenians of the
city who do not attend the ethnic center, as being a center attendee means putting extra efforts
to maintain and promote heritage language and culture. To some center attendees who have
had limited exposure to the language and culture, the center helps to learn the Armenian
language and culture from the start. This means that ethnic centers help such population to fit
in the ethnic community. The centers also contribute to gaining the sense of being appreciated
in Kazakhstan. As participants reported, the interest and support from the government, local
authorities and other ethnic groups encourage positive thinking of living outside of the country
of their origin, as Armenian culture and language are well accepted in Kazakhstan. These
reasons for attending the center help to identify the importance of the ethnic cultural centers of
Kazakhstan, and provide rationale for the government of Kazakhstan to continue supporting

the ethnic cultural centers.
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Limitations of the Study

This qualitative case study involved interviews with 11 participants and the
observation of an event including backstage rehearsals and the culture exposition. Although
this was sufficient to answer the research questions of the study, there are several limitations
that should be taken into consideration. Because this case study examined one ethnic cultural
center of a certain ethnic minority group, the study results might not be related to other ethnic
centers and ethnic groups of Kazakhstan. The study involved the vulnerable population, ethnic
minorities, who might consider maintaining their native language and culture as a sensitive
topic. Therefore, there is a possibility that some of them did not share some details about this
topic. As I do not speak Armenian, it might have created some obstacle in establishing contact
with other community members with limited Russian and gaining more meaningful insight
during the observation.
Implications to the Existing Knowledge

This qualitative case study of an Armenian ethnic cultural center has also contributed
to the existing knowledge in several ways. It has revealed the case of the historically forced
migrants, who are now the citizens of the country, living in a unique multilingual context,
where the titular, majority language, Kazakh, has been marginalized in the past and now is
undergoing the process of revitalization. The study identified the specific practices of the
community center to help Armenians maintain heritage language and culture, and defined how
each of those practices influence the language and culture maintenance. Finally, the study

displayed the importance of the ethnic centers for ethnic minorities in Kazakhstan.



HERITAGE LANGUAGE AND CULTURE MAINTENANCE

Implications for Further Research

For the further research on the maintenance of heritage language and culture in
Kazakhstan a longitudinal study with extensive observations is needed. The future research
might be designed as a multiple case study so that the cases of Armenian ethnic centers from
other parts of Kazakhstan could be studied and compared to each other. Moreover, in the
future the help of an Armenian-speaking research assistant should be considered, especially
when it comes to the observations. Consequently, studies on community centers of other
ethnic minority groups can be conducted in order to identify the employed socio-cultural
practices, challenges encountered by these centers and the center attendees’ perceptions about

the work of those centers.
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Appendix B: Interview questions
Background questions

1. What languages do you speak? How well do you speak these languages? In what situations
(domains) do you usually speak each of them (home, work, school, with friends, with
relatives, with children, praying, entertainment - reading/TV/internet, everyday life —
shop,)?

2. How did you find out about the Armenian ethnic cultural center?

3. How many years have you been participating in the activities of the Armenian center?

4. What was/were the initial reason/reasons for joining the Armenian center?

5. Did you take part in any activities of the center in particular? If yes, what kind of
activities? What was your role?

6. Do you have any friends or relatives who attend the Armenian center too?

Socio-cultural practices

7. What are the activities that the center presents? How would you describe them?

8. What events does the center organize? How would you describe them?

9. Is there anything else that the Armenian center does, that was particularly helpful to you or
the people you know?

10. What expectations of the center have been met?

11. Can you think of a situation when attending the center benefited you and helped you learn
something new about Armenian culture? Describe it.

12. Can you think of a situation when attending the center benefited you and helped you
learn/improve Armenian? Describe it.

13. (For Participants 3 and 4 only) What was the most helpful (activity/practice) when you just

started attending the center?
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14. (For Participants 3 and 4 only) What was the least helpful (activity/practice) when you just

started attending the center?
The challenges faced by the center

15. What do you think the center lacks? What expectations of the center have not been met?

16. What would you change in the work of the center?

17. What are the three things that should be improved to make the center more effective?

18. (For administration only) What center activities require extra efforts from the center
administration? Why?

19. (For administration only) What center activities are the least challenging to organize?
Why?

20. What do you wish the Armenian center would look like in the future?

21. Given any possible opportunities (time, money, human resources) how would you change
the center?

Perceptions of the center attendees about the center, the reasons why they continue attending
the center

22. Are you planning to continue attending the Armenian ethnic center? Why or why not?

23. What changes has the Armenian center brought to your life?

24. What changes do you expect the center to bring to your life in the future?

25. (Depending on the person’s self-evaluation of the Armenian proficiency) Has the
Armenian center changed your knowledge of the Armenian language? Have you improved
your Armenian?

26. Has the Armenian center changed your knowledge of the Armenian culture? Have you

learned something new in terms of culture?
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27. How would you assess the role of the Armenian ethnic center?

28. How would you assess the role of Kazakhstani ethnic centers in general?

29. Should other countries adopt Kazakhstan’s practice of establishing ethnic centers for ethnic

minorities? Why or why not?

30. If you were to describe the work of the center to an Armenian person, who does not attend

the center yet, how would you describe it?

31. What are the three benefits of the center that you can think of?

32. (For Participant 4 only) Would you recommend to attend the Armenian center to a non-

Armenian person? Why/Why not? If yes, how?

Bonpoce! HHTEPBBLIO

Oowgue eonpocol

1.

6.

Ha xakux s3pixkax Bel roBopure? Kak xopomo Bel Bnaaeere 3tuMu si3bikamu? B kakux
cuTyanusx Bel ucnonb3yete 3TH s3bIKM (oma, Ha pabote, Ha yuyeOe, C IpPy3bsIMH, C
POICTBEHHUKAMH, C JIETbMH, JJSl MOJMTBBI, JUI pa3BlIeYeHUs — KHHUTW/ T V/HHTEpHET, B
MTOBCETHEBHOM KU3HU — B Mara3uHe, T.1.)?

Kak BsI y3Ha11 00 apMsSHCKOM KYJIbTYPHOM IIEHTpE?

Ckonbko siet Brl yxe nocemaere 1eHTp?

[Touemy BbI n3Ha4aabHO NOUUIM B apMSIHCKHIA EHTP?

Bbl npuHMMany yyactue B KaKux-I1100 KOHKPETHBIX MEPONIPUATHSIX, YCTPOCHHBIX JaHHBIM
neHTpom? Ecnu na — B kakux uMeHHO? B kadecTBe Koro?

[Mocemarot 1 gaHHbI LeHTp Bamm poacTBeHHUKH W/WH Ipy3bs?

COMMaJleble U KyibmypHble Meponpusimus

7.

Kakune MeponpusiTus/Bo3MOKHOCTH TIPeIOCTaBIseT HeHTp? OnuImTe ux.
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8. Kakoro posa MmeponpusTHs OpraHu30BBIBAIOTCS B IeHTpe? Onummre ux.

9. Kak emie, TIOMHUMO 3THX MEPONPUSATHH, apMSHCKUI LEHTp ObUT moje3eH Bam/momsm,
KOTOphIX BbI 3HAeTe?

10. Kakue oxunanus o paboTe LeHTpa ONpPaBIAIUCH?

11. Moxere a1 Bel onucars cutyanuio, Korjaa oiarogapsi HeHTpy Bbl yrimyOmin cBoM 3HaHUS
00 apMSHCKOU KyIbType?

12. Moxere 11 Bbl onucars cutyanuio, Korjaa oiarogaps HeHTpy Bbl yrimyOwin cBoM 3HaHUS
ApPMSIHCKOTO s3bIKa?

13. (Tompko ans YuactHukoB 3 u 4) Kakoe mMeponpusitue/Bo3MOKHOCTb, MPEIOCTaBICHHAS
IIEHTPOM, ObL10/-a Hanbosee mose3Ha s Bac?

14. (Tonbko mis YuactHukoB 3 u 4) Kakoe mepornpustiue/Bo3MOXKHOCTb, MPEIOCTaBICHHAS
IIEHTPOM, ObLIT0/-a HauMeHee moJie3Ha it Bac?

Tpyonocmu ¢ pabome yenmpa

15. Kak Bel gymaere, yero He xBaraeT IeHTpy? Kakue oxumanuss o paboTe LEHTpa He
OTIPaBJAINCEH?

16. Yro 661 Bbl u3menunu B padote 1ieHTpa’?

17. Yo nomKHO OBITH U3MEHEHO B paboTe LIEHTpa AJIs MOBBIIEHUS ero 3¢ dexTuBHOCTH?

18. (Tonbko ans agmuaucTpanuu) Kakue meponpusitus TpeOyoT oT Bac 0coOeHHBIX ycnmnii?
[Touemy?

19. (Tonpko mns agmuuuctpanuu) Kakwe wmepomnpusrus TpeOyoT oT Bac HamMeHbIIMX
yeunuii? [Touemy?

20. KakuMm 651 Bl X0TEnM BUACTH LEHTP B OyaymiemM?
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21.

Ecnu  O6s1 'y Bac Obuth  HeEWCCSIKacMble  BO3MOXHOCTH  (BpeMsl,  JICHBIH,

pabOTHUKH/TIOMOIIIHUKH ), Kak Obl Bbl n3mMeHumu nentp?

MHnuenue unenos uenmpa u npuUHYUHblL, O KOMOPbHIM OHU npodomfcalom noceuwiamov yeHmp

22.

23.

24.

25.

26.

27.

28.

29.

30.

31.

Bb1 mnanupyete npojomkaTh nocemars neHTp? [louemy?

Kak apmstHCKMii IeHTp u3MeHn1 Bamny xu3Hb?

[To Bamemy MHeHUIO, KaK apMSHCKHUI LIEeHTp U3MEeHHUT Baiy xu3Hp B Oynymiem?

(B 3aBHCHMOCTH OT TOTrO, KaK YYaCTHHK OLICHMBACT CBOE 3HAaHUE apMSIHCKOTO si3bika) Kak
MOCEIIEHUE apMSHCKOTO LIEHTpa IMOBJIWSJIO Ha Bamie 3HaHWE apMSIHCKOTO sI3bIKa?
VYyuammncs nu Bam apmsHCKUi?

Kak mocemenue apMsSHCKOrO LIEHTpa MOBIUSIIO Ha Baie 3HaHWEe apMSHCKOW KYJNbTYphI?
V3nanu 1u Bel uyT0-nmu60 HOBOE 00 apMSHCKOM KyJIbType?

Kak Ob1 Bol onernnu pons apmsinckoro neHTpa? Kak Ob1 Bbl oieHHMIM posb STHHYECKUX
ueHTpoB Kazaxcrana B nenom?

Crout nu apyruM cTpaHaMm NepeHsATh onbIT KazaxcTaHa M OCHOBAaTh 3THUYECKHUE LIEHTPBI
JUIS pa3NU4HbIX 3THOCOB? [louemy?

Ecnu 651 Bam npunuiocs onucars paboTy LEHTpa apMsSHUHY, KOTOPBIA HE MOCEIIAET €ro,
kak ObI BrlI 510 cnemanu?

HasoBute Tpu OCHOBHBIE IPEUMYLIECTBA ITOCEILEHUS ITHUYECKOTO LIEHTPA.

(Tonbko anms YuactHuka 4) Bel Obl MOCOBETOBAIN MOCEHIATh APMSHCKUHN LIEHTP YEIOBEKY

npyroit HaroHnanbHOCTH? [Touemy? Ecnu fa - kak ObI BBI 3TO cienanu?
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Appendix C: Interview protocols

Interview protocol

Heritage language and culture maintenance in Kazakhstan: A study of Armenian
ethnic cultural center

Participant: Gender:
Date: Marital Status:
Start Time: Occupation:
Meeting Location: Note:
Elapsed Time:
Agreed to be recorded? __ yes

no

Introduction Greet participant;
Introduce myself;
Thank for participation;
Highlight the study purpose,
emphasize the confidentiality;
] Emphasize his/her rights as participants:
= To refuse to answer certain Qs;
= To ask the interviewer the Qs;
= To withdraw from the study at any point;
[ Ask if Participant agrees to be recorded,;
Hand out consent form;
(1 Ask a participant to review, ask any questions, and
then sign the consent form;
(] Take the signed consent form;
Give a copy of the consent form to participant;

] (if P agreed to be recorded) Turn on the dictophone

I I B I O

OJ

OJ

Background questions

Socio-cultural
practices

The challenges faced
by the center

Perceptions of the center
attendees about the center,
the reasons why they
continue attending the center
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Conclusion

[ Ask Participant if he/she has any questions;

0
U

Turn off dictophone
Thank participant

HNHTEpPBBLIO MPOTOKOJI

CoxpaneHue Kyn1bmypul U A3vIKa KyabmyprHo2o Hacreous 6 Kazaxcmane: Hccnedosanue

Ha 6aze ApMAHCKO20 KYIbMYPHO2O YeHmpa

VYyacTHUK:

Ilon:

Mara.

CeMelHOE IT0I0KEHHUE:

Bpewms navaina:

Pox 3ansTuit;

MecTto npoBeneHus:

[Ipumeuanue:

[IponomKUTENBHOCTD:

Cornacuiics/-nace Ha 3aIuch? na

___HeT

Beeoenue

U
U
U

[TonpuBeTcTBOBaTh Y4aCTHHKA, IPEICTABUTHCS;
[TobnarogapuTh 3a corjiacue y4acTBOBATh;
PacckaszaTs o 11e1u ucciaeqoBaHus,
MOTYEPKHYTh MEPHI 0€30MaCHOCTH;
[TomuepkHyTh MpaBa y4acTHHKA:

u OTka3aTbcd OTBEYaATh Ha OMMPCACIICHHBIC

BOTIPOCHI;

= 3aznaBaTh BOIPOCHI HHTEPBBIOEDY;

* (Ortka3zaTbcs OT yyacTus B J1000€ BpeMms;
Cripocuts, COIJIaceH JIM yYaCTHUK Ha ayJuo-
3aIlInuChb I/IHTepBBIO;

Otnath yuyacTHUKY (hopMy HHGOPMAITMOHHOTO
coryacus;

[TocmipocuTk ero/ee MpovecTs, 3a1aTh BOMPOCHI TI0

dopme, a 3aTeM NOJIHCATH €€;

3abpatb Gpopmy HHPOPMAIIMOHHOTO COTJIACHS,;
OTnaTh y4acTHHKY ero/ee dK3eMIUISIp (GOpMbI
MH(OPMAIIMOHHOTO COTIIACHS;

(ecnu yyaCTHHK COTJIACHIICS HA ayIU0-3aIUCh)
Bxirounth qUKTOQOH;

Oouque sonpocut

Coyuanvuvle u KyiomypHole
Meponpusamus

Tpyonocmu é pabome
yenmpa

Muenue unenog yenmpa u
RPUYUHDBL, HO KOMOPbIM OHU
npoooKICaom noceuams
yeHmp
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3asepuienue unmepeuio

(] CopocuTh y4acTHHKA, €CTh JIM KO MHE BOIIPOCHI,
[]  BBIKJIIOYUTH JUKTO(OH;
(] TlobmaromapuTh y4acTHHKA.

Appendix D: Observation protocol

Observation protocol of a public event, organized by
the Armenian ethnic cultural center

Date: (not revealed)

Event: “The Day of Language, Culture, and Traditions of the People of Kazakhstan,

dedicated to the 25™ anniversary of the independence of Kazakhstan™

Organized by 8 centers: Armenian, Greek, Georgian, Polish, Uighur, Karakalpak,

Jewish, Azerbaijani

Culture expo

Culture expo — each center has a table with
ethnic food, books and magazines in their
language, elements of traditional clothes,

jewelry, dishes, etc.

Three center attendees stand next to the
table and greet the audience, people who
approach the table, answer questions about
certain artifacts on the table, tell people
what some of them mean

-The center attendees speak Armenian to
each other, they code-switch to Russian

-They answer questions in Russian

Concert

- Each ethnic center - two performances

- Language of the concert — Kazakh and
Russian

- Emphasis on Kazakhstani community: “we

are Kazakhstani”, “people of Kazakhstan”,
“not dividing into Russians or Greek or
Jewish, we are Kazakhstani”

Performances of the Armenian center:

= Armenian traditional song in
Armenian;
two

= Kazakh modern song in

Guests — opera singer from another city,
akim, the heads of 8 centers
0 Each head of the center gives a
speech before the performances of
his/her center: achievements of the
center, why the center is important to
the ethnic group, goals for the next
year
The head of Armenian center spoke in

Kazakh and Armenian language

» 2 participants — lower proficiency of
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languages: Armenian and Kazakh

Armenian (others code-switch,
translate the words, teach the words)

» The older women — special role
(“our older generation”) — ask their
opinion, evaluate the performance,
are interviewed by local TV

reporters

After the concert

Coffee break — a table with food of 8
different ethnic groups

Participants of various ethnic center speak

Russian language to each other
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Appendix E: Consent forms
INFORMED CONSENT FORM

Heritage language and culture maintenance in Kazakhstan: A study of Armenian ethnic
cultural center

DESCRIPTION: You are invited to participate in a research study on the maintaining heritage
language and culture in Armenian ethnic cultural center. You will be asked to answer interview
questions about your experience of attending Armenian ethnic cultural center, and its role in
maintaining heritage language and culture. Your responses will be audio recorded with your
permission. The recording will be kept in a secured online password-protected server and will be
deleted after the study is done. The findings of the study will be used in a thesis for completing the
Master’s degree program.

TIME INVOLVEMENT: Your participation will take about 30-45 minutes.

RISKS AND BENEFITS: There is limited risk associated with this study. However, your identity
and the name of the city will be kept confidential.

The benefits which may reasonably be expected to result from this study will be as follows:

The proposed study will add to the existing knowledge of heritage language and culture maintenance
and provide the case of Armenian language maintenance in multilingual and multiethnic Kazakhstan;

the study will identify the successful socio-cultural and linguistic practices being used to maintain
heritage language, shed light on the perceptions of the center attendees about the work of the center,
and investigate the challenges faced by the center. This knowledge can be then applied in other
Kazakhstani ethnic cultural centers as well as community schools in other countries.

PARTICIPANT’S RIGHTS: If you have read this form and have decided to participate in this
project, please understand your participation is voluntary and you have the right to withdraw your
consent or discontinue participation at any time without penalty or loss of benefits to which you are
otherwise entitled. The alternative is not to participate. You have the right to refuse to answer any
questions. The results of this research study may be presented at scientific or professional meetings or
published in scientific journals.

Language of interview: You have a right to choose the language of interview between Russian,
Kazakh, or English. Please, tick the appropriate:

Russian

___Kazakh
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____English

If you want to choose a language that is not on the list, please write down the language, and a
researcher will make sure to provide an interpreter:

CONTACT INFORMATION:

Questions: If you have any questions, concerns or complaints about this research, its procedures,
risks and benefits, contact the Research Project Supervisor for this student work, Assistant Professor
Nettie Boivin, nettie.boivin@nu.edu.kz.

Independent Contact: If you are not satisfied with how this study is being conducted, or if you have
any concerns, complaints, or general questions about the research or your rights as a participant,
please contact the NUGSE Research Committee to speak to someone independent of the research
team at +7 7172 709359. You can also write an email to the NUGSE Research Committee at
gse_researchcommittee@nu.edu.kz

Please sign this consent from if you agree to participate in this study.

| have carefully read the information provided;

| have been given full information regarding the purpose and procedures of the study;

» | understand how the data collected will be used, and that any confidential information will be
seen only by the researchers and will not be revealed to anyone else;

* |l understand that | am free to withdraw from the study at any time without giving a reason;

» With full knowledge of all foregoing, | agree, of my own free will, to participate in this study.

Signature: Date:

The extra copy of this signed and dated consent form is for you to keep.
According to the law of the Republic of Kazakhstan an individual under the age of 18 is
considered a child. Any participant falling into that category should be given the Parental

Consent Form and have it signed by at least one of his/her parent(s) or guardian(s).
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®OPMA THOOPMAIIMOHHOTI'O COI'JIACHUA

CoxpaHeHue KyJbTYPbl U fI3bIKA KYJbTYPHOro Hacjenusi B Kazaxcrane: UccienoBanue
Ha 0a3e APMSIHCKOI'0 KyJbTYPHOI0 IIEHTPA.

OIIMCAHME: Bsl npurnameHsl IpUHATH y4acTHE B UCCIEAOBAaHUU Ha 0a3e ApMSHCKOTO
STHUYECKOTO IIEHTPa O COXPAHEHUH SI3bIKA KYJIBTYPHOTO Haclequs. Bam Oyzner mpenioxkeHo
OTBETUTH Ha BOMPOCH HHTEPBbIO Mpo Baille MHEHME 0 poiin A3bIKa KYJIBTYPHOT'O HACJIeIus,
Ba onbIT nmocemenuss ApMSIHCKOTO KyJIbTYpHOTO IIEHTPA U €r0 POJIH B COXpaHEHHE
KYJIBTYPBI U SI3bIKa KyJBTYPHOTO HACJeus, a TAKXKe O TOM, YTO oMorio Bam coxpanutsb
3HAHHUE KYJIBTYPHI U SI3bIKA KYJTYPHOTO HACIEAMS IOMUMO LIEHTpA.

C Bamrero cornacust Bamm oTBeTs OyayT 3anucanbl Ha quktodoH. Bee 3anmucu OyayTt
XPaHUTHCS HA OHJIAMH CepPBUCE, 3AIIUIIICHHOM TapoJieM, U OyAyT CTepPTHI OCIE TPOBEACHHUS
uccienoBanus. Pe3ynbTaTsl uccieoBaHus OyIyT UCIIONIb30BAHbI AJISl HAITUCAHUS
MarucTePCKON TUCCEPTAlUU IS TOMyYEHUS CTETICHH MarucTpa MOJUS3bI9HOTO 00pa30BaHUS
Beicmeit Hlkoner O6pazoBanust Hazap6aeB YHuBepcurera.

Bariie ums v TMYHBIC TaHHBIE SBIAIOTCSA CYTy00 KOH(pHIEHIMAIBHON HH(OpMAaIIHEH,
JOCTYM K KOTOPOH OyAeT UMETh TOJIBKO MCCIIe0BaTENb, OTBETCTBEHHBIN 3a MpoekT, Kamuia
KoxabaeBa, kamila.kozhabayeva@nu.edu.kz, cor. Hom. +77071410046. B pykonucu
HCCIIeI0BATENbCKOM paboThl Baie uMs Oyier 3amMmeHeHo Ha MICeBAOHUM. [ 0poj] 1 Ha3BaHHE
KYJIBTYPHOTO IIEHTpa TaKke OyIyT XpaHUTHCSI B TaliHE.

BPEMS YUYACTHUSA: Bame yuactue norpedyet okoso 20-30 MUHYT.

PUCKHU U IPEUMYUIECTBA:
Pucku, cBs3aHHbIE ¢ McCIeI0BAaHNEM MUHUMAJIBHBL. B KauecTBe 0:kMJaeMbIX TPEUMYIIECTB B
pe3ysbTare UCCIEA0BAHNS MOXKHO PacCMaTpHUBaTh CIEAYIOLIHUE:

HccnenoBanue BHeCeT BKIIAJ chepy U3yUEHUSI COXPAHCHUS SI3bIKA KYIBTYPHOTO HACIIEIHS,
MIPEIOCTABIISAS PUMEP COXPAaHEHUS APMSHCKOTO SI3bIKA B MOJUS3BIYHOM H MOJUKYIBTYPHOM
Kazaxcrane;

UccnenoBanue onpenenut 3¢pGEeKTUBHBIE COLIMO-KYIbTYPHbIE U IMHTBUCTUUECKUE PAKTHKH,
HaIPABJICHHBIE HA COXPAHEHHUE SA3bIKA KYJIBTYPHOTO HAacIeAus. OTH 3HAHUS BIIOCIIECICTBUU
MOTYT OBITh UCTIOJIB30BAHBI JPYTUMH STHHUECKUMHU LieHTpamu KazaxcTana Hapsay C
OOIIMHHBIMY ILIKOJIAMU B IPYTUX CTPAHaX.

IMPABA YYUACTHMUMKOB: Eciiu Bel npounTtanu ganayro GopMy U PEIIHINA IPUHATH
y4aCTuC B IaHHOM HCCJICIOBAaHUU, Bor JOJI2KHBI IIOHUMATh, 4YTO Barre Y4acCTUC SABJIACTCA
A00pOBOIBHBIM 1 YTO Yy Bac ecTs npaBo 0T03BaTh CBOE COTJIacHe HJIM NMPEKPATHTD
ydactue B J11000e Bpems 0e3 KaKuX-1u00 mTpaHbIX caHKuuid. B kauecTse
JIbTEPHATHBBI MOXKHO HE y4acTBOBAaTh B HccileoBaHUM. Takxke Bbl nMmeere mpaBo He
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OTBeUaTh Ha KaKue-JIM0O BOMPOCHL. Pe3ynbTaThl TaHHOTO HCCIEA0BaHUS MOTYT OBITh
MPEJICTaBJICHBI WJIM OMYOJIMKOBAHBI B HAYYHBIX WU MPOGECCHOHATBHBIX LIETIAX.

KOHTAKTHAS HH®OPMALUA:

Bonpocwi: Ecn y Bac ects Bonpocsl, 3amevanus WK 5kajio0bl TI0 TIOBOY TaHHOTO
HCCJIICAOBaHUs, TPOLUCAYPHI €TO MPOBCACHHA, PUCKOB U IPCUMYILICCTB, Bl MokeTe cBI3aTbCs
C KypaTopoM HCClIeIoBaTeIbCKON paboThl, mokTopoM Hertu boiiBuH,
nettie.boivin@nu.edu.kz.

He3aBucumblie kKOHTaKThI: ECiii BBl HE yA0BIETBOPEHBI TPOBECHUEM JAHHOTO
UCCIIEIOBaHMs, €Cl Y Bac BO3ZHUKIN Kakue-1100 mpoOieMbl, Kano0bl UK BOIPOCHI, Bl
MoskeTe cBs3aTthbesi ¢ Komurerom MccnenoBanuii Beicieit [konsr O6pa3oBanus HazapOaes
Yuusepcurera no teiedony +7 7172 70 93 59 wnu oTnpaBUTH MHUCHMO HA SJEKTPOHHBIHA
azgpec gse_researchcommittee@nu.edu.kz

[Toxxanyiicta, MOAMUIINTE TaHHYIO GOpMY, eciii Bbl coriacHbl y4acTBOBATh B UCCIIEI0BAaHUH.

* S| BHUMaTEIbHO M3YUMII IPEICTABICHHYIO HH(POPMAIINIO;

e MHe npenocTaBuiIM MOJHYI0 HHPOPMALIUIO O LENAX U IPOIeype UCCIEI0BaHUS;

* S moHmmaro, kak OyayT HMCIOJB30BaHBl COOpAaHHBIC JAHHBIC, U YTO JIOCTYI K JII0OOH
KOH(pHISHIIMATBHON HH(pOopMaIu OyJIeT UMETh TOJIBKO UCCIIE0BATENb;

* S moHmMaio, 4TO BHpaBe B JIO0OH MOMEHT OTKa3aTbCs OT yd4acTUs B JTAHHOM
UCCIIeIOBaHUU 0€3 00BbsCHEHNS IPUYHH;

* C MONHBIM OCO3HAHHMEM BCETO BBIIMICH3JIOKEHHOTO s COTJIACEH NPUHATH ydacThue B
UCCIIEIOBaHUU IO COOCTBEHHOM BOJIE.

Iloamuce: Jara:
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Appendix F: Sample of data and coding
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Transcript

Codes

Interviewer (I): Can you think of a situation when attending the center
benefited you and helped you learn something new about Armenian
culture?

Participant 1 (P): Actually, there are many situations of this kind.

I: Maybe there was a particular one that you want to highlight?

P: Oh, yes! This happened several times. | personally find it very

interesting to talk to older people about culture, about politics, about

what traditions can be changed and modernized, and which ones should
stay. I also really like asking how things worked in the past, what they

know about our ancestors. Like, for example, I married a Russian girl,

and my parents at first said that it would be very difficult for us to

understand each other, because we belong to different cultures. At first,

my father did not understand me. He really wanted his daughter-in-law

to be Armenian. He kept on saying that Armenians have always married

only Armenians and so on. So, I_then began to ask old ladies in the

center, | think it happened during the Christmas celebration, how
marrying a person of other ethnicity was perceived in the past, was it
accepted in community or not ...

I: What did you find out?

Intergenerational
communication

Example
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P: It turned out that it was very common in the past too. It also was very
much welcomed. Interestingly, all our grandmothers responded
positively to this question. | told this to my parents.

I: Did it convince them?

P: Of course! You can’t argue with the elder! See, we raise children to

respect the elder since they are very little. Everyone in the community
respects the older. When | am not sure what I should do, I ask my

parents for advice. If after that I still have doubts. Yet, | can always ask

someone who is older than parents. They know better.

I: So, does it mean that to your parents the opinion of older generation is
a huge influence?

P: Of course! You might even get a chance to our elder center
participants. You’ll see, how much they are respected in the center.
People often ask advice from them.

I: Advice on traditions and customs?

P: Yes, | mean you can’t even tell what else, advice and opinion about
everything. All people ask different things.

I: And what about the Armenian language?

P: Well, about the language... | mean, they [the older] are not teachers,
they're not trying to teach us or anything. They do not technically teach.
No. But we certainly can learn from them a lot.

I: 1 see. Have you ever learned something from the elders, without

asking for it, occasionally?

Importance of the
opinion of the older
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P: Sure, it happens often. For example, | recently learned that there is an
Armenian word for "computer". We keep using "computer" -
"computer”, plus it sounds the same in Russian and in Kazakh. So, I and
my friend talked about computers and Internet during one of the
gatherings at the center, an old lady approached us and told us what is

the word for the "computer" in Armenian. It turns out, it’s "hamakargic".

I: Interesting! And you did not hear that before, right?
U: No, never. But after | found out I always use this word instead of

saying “computer”.

Language
development

Tpanckpunrt

Koapbl

Humepevrwep (HM): Moxere nu Bwl onucarb cuTyanuio, Korja
Onmaromapst 1eHTpY Bbl yrmyOwnm cBOM 3HaHUS 00 apMSHCKOM
KynbType?

Yuacmnux 1 (Y): 1lo unee, Takux cuTyaluii MHOTO.

H: Moxer Oblia Takasi, KOTOPYIO X04eTcsi 0c000 BBIACTUTH?

¥Y: O! Oro cnyuanoce HECKOIBKO pa3. MHE BOT JINYHO OYEHb

MHTEPECHO Pa3roBapUBaTh C MOKWIBIMHU JIOJIBMU O KYJIBTYpPE, O
IIOJINTHUKE, O TOM, YTO CTOUT MEHATH U 4TO HET. 1 MHE 04eHb
HPABUTCS CIIPALINBATh, KaK PaHbIIE ObUIO, KAK HAIIM MPEIKU KWIH. S

JKe JKCHHUJICS Ha PYCCKOM JICBYIIIKE, 1 MOM POJMTEIN ITOHAYATY

OO01enue MexIy
[TOKOJICHUSIMU
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T'OBOpPHUJIH, YTO HAM 6VI[€T OYCHb CJIOKHO MOHATH APYT ApYyra, IOTOMY

YTO Y HAaC pa3Hble KylIbTypbl. OTeln BOOOIEe TOHAYaly MEHS He

nonumair. OH O4eHb XOTe, YTOOBI HEBECTKA ObLIa apMSIHKA, SKOOBI

HCIIOKOH BCKOB apMAHC KCHUJIMCh TOJIBKO HAa apMAHAX U TaK OAJICC.

Tak BOT, s1 HaYaJ DOTOM CIIpaIlIuBaTh y 0a0YIICK B IIEHTPE, KaXKETCs

3TO ObLTO HA PoXiecTBO, Hy TaM, KaKk paHbIlle CMOTPEIH HA TaKOH
BOIIPOC, OBLIO JIM MIPUHSATO. . .

H: Yto BHI y3HAIN?

¥: Okazanock, 4TO OUEHB JJaXKe PACIPOCTPAHEHO 3TO OBLIO, U OYCHD
Jla’ke TIPUBETCTBOBAJIOCH. UTO MHTEPECHO, Bce HAIK 0adynu
OTBETHJIM TIOJIOKHUTEIBHO Ha 3TOT BOMIpOcC. S 3TO pacckasal
POIUTETSAM.

H: Dto ux yoenuno?

Y: Koneuno! IIpotus crapmux He nonpews! IIpocto BuauTe, y Hac ¢

JIETCTBA BOCIIUTHIBAETCS yBAXKEHUE K CTapILIUM, [IOATOMY TaK 3TO U
paboTaer: s CIpallIBai0 COBETA y POJAUTENCH, a €CIIH 1 COMHEBAIOCh,

KaK IMOCTYIIUTb, TO BCCr/ia €CTh JIFOJAU CTAPIIIC. Onu PacCyusiaT.

H: A nns ponuTenelt monydaeTcs MHEHHE ellle 0oJiee cTapiiero
MOKOJICHUS — 3TO aBTOPUTET?

Y: Koneuno! Brl qaxke MOXKET ellie nmonajiere Ha KaKkyro-HuOYab
BCTpeuy, rjae OyayT Hamu crapume. K HUIM y Hac 04eHb YBaXXKHTEIHHO
OTHOCSITCS, BCET/Ia CIIPAIlIMBAIOT COBETA.

H: CoBeTsl 10 TOBOAY TpaauLuii, 0ObIuacB?

puMep

ABTOpUTET
CTapIIuX
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Y: Jla Tam u He pazbepenb, B mpuHIUIe 000 BceM. Bee mroau mo-
pa3zHoOMY.

H: A 1o noBoJy apMsIHCKOTO sI3bIKa?

Y: Hy Hacuer s13bIKa HET, HABEPHOE... B CMBICJIE, OHU K€ HE YUUTEII,
OHM TaM He MbITAIOTCS MPEN01aBaTh A3bIK UM UTO-TO euie. OHU He
BeayT ypoku. Her. Ho oHm, 6e3yciioBHO, MHOTOMY MOT'YT HAYYHUTb.
HU: ]la, NTOHATHO, KOHEYHO. A OBIBAJIO TAKOE, YTO BBl YEMY-TO MPOCTO
HAy4YWJINCh OT CTapINX, HE CIPALIUBas CIEUAIBHO?

Y: A takoe TouHO ciyqaerca. HegaBHO BOT s1 y3Haj, 4TO €CTh
NIEPEBOJ] CJI0BA ‘KOMIIBIOTEP” Ha apMSIHCKUM s3bIK. MBI e Bce BpeMs
TOBOPHUM ‘KOMIIBIOTEP” - “KOMIIBIOTEP”, IOTOMY UTO TaK M HAa PYCCKOM
U Ha Ka3aXCKOM. A Ha OJTHOM M3 BEUEpOB LIEHTPA Mbl 0O0CYXIaIH C
JIPYTOM KOMIIBIOTEPHI, MHTEPHET, U TYT K HaM MOJAXOAUT O/HA

JKEHIIIMHA U TOBOPUT, KaK OYIeT “KOMIBIOTEp” Ha apMSHCKOM.

OkaspIBaeTcy, ‘‘xamakKapruyg .

H: NurepecHo! A Bbl 0 3TOTO HE CIbIIIANN, Ja?
Y: Her, xoHeuHo. 3aTO mociie 3TOro cilydasl BCEIr/1a NCIOJIBb3YI0 3TO

CJIOBO.

Pa3Butue g35Ika
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Appendix G: A photo of the Armenian installation for the culture exposition
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