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Abstract

Although it is exceedingly difficult to determine the number of English teachers in
the world, no one would argue that the majority of them are non-native speakers of
English. In spite of this, non-native English speaking teachers (NNESTS) are generally
treated as inferior in terms of English teaching when compared to native English speaking
teachers (NESTSs). Highlighting the negative implications of the native speaker-as-the-
ideal-model for language teaching, many scholars have tried to dismantle the belief that
NESTs make better teachers of English. Nevertheless, the perceived superiority of NESTs
continues to persist in the English language field (ELT), and particularly in Kazakhstan
where international and Nazarbayev Intellectual Schools are hiring international teachers to
implement trilingual policy and teach the core subjects in English. However, we have little
or no understanding of how students, the main stakeholders in the education system, view
the learning process with native and non-native speakers of English.

With this aim, this thesis explored the perspectives of secondary school students on
NESTs and NNESTS through identifying perceived challenges and benefits to students in
English language learning with both group of teachers. Individual, semi-structured
interviews with fifteen secondary school students from two international schools were
analyzed using case study design. Despite empirical evidence that there has been a positive
shift in the views of students about NNESTS, the findings revealed that there is still a
prevalent view in Kazakhstan that NESTs make better teachers of English with more than
half of the students explicitly stating their preferences for NESTSs.

This study may help students to get a better understanding about their English

language learning experiences through self-reflection. It may also contribute to the ELT
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field by raising the awareness of NESTs and NNESTSs about their perceived strengths and

weaknesses, and thus help both groups of educators become better teachers.

Vi
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AOcTpaKT
B3rusiabl cTy1IeHTOB HA NMpenoaaBaTesieii-HOCUTe/Iell AHTJIMHCKOT0 SA3bIKa U
npenoaaBareieii-He HOCUTeIeH AHTVIMICKOI0 A3bIKA B MEKIYHAPOIAHBIX IIK0JIaX
ropojaa ACTaHbl

HecMoTps Ha TO, 9TO Upe3BBIYAIHO CIIOKHO OMPEICTUTh KOJIMYECTBO YUUTEIICH
AHTJIMICKOTO SI3bIKa B MUPE, MAJIO KTO CTAHET CIIOPUTH, YTO MOAABJISIOIIEE OOIBITMHCTBO
W3 HHUX SBIISTFOTCS HE HOCUTEIISIMHU aHTIIMHCKOTO si3bIKa. HecMOoTpst Ha 9T0, mperogaBaTeu-
HE HOCHUTEJIM aHTJIMHCKOTO s3bIKa BOCTIPUHUMAIOTCS MEHEE 3HAYMMBIMH C TOYKH 3PCHUS
MIPETNOIaBaHMs aHTJIMHCKOTO SI3bIKA 110 CPAaBHEHUIO CO CBOMMHU KOJIJIETaMH, TO €CTh,
MIPETNO0IaBaTeIIMU-HOCUTEISIMUA aHTJIMICKOTO si3bIKa. [lo1uyepKkuBast HeraTUBHbBIC
MOCIIEACTBHSI MO3ULIMOHUPOBAHUS HOCUTEINS A3bIKA KaK Hjeana st 00ydeHHs! BTOPOMY /
WHOCTPAHHOMY SI3bIKY, MHOTHE YYEHBIE MBITATHCH Pa3pyUINTh YOSKICHHUE, YTO
MpenoaaBaTeTu-HOCUTENN aHTIIMHCKOTO S3bIKa JIy4Ille YYUT aHInickuil. Tem He MeHee,
mpeJnoiaraeMoe MPeBOCXOICTBO YUUTENEH-HOCUTENEH sI3bIKa MPOJA0KAET CYIIIECTBOBATh
B 00JIaCTH MPENoaBaHus aHTJIMMCKOTO sA3bIKa, U 0coOeHHO B Ka3axcrane, rie
MexayHapoaHble 1 HazapbaeB HHTEIUIEKTYalbHbBIE IIKOJIbl HAHUMAIOT MEKTyHAPOTHBIX
YUUTeNeH Ui pean3aiuy TPEXbA3bIYHON MOJUTUKN U 00YUYEeHUS OCHOBHBIX MTPEIMETOB
Ha aHTJIMMCKOM si3bIke. HO MBI Masno wim Jaxe COBCEM HE MOHMMAeM, KaK yJaliuecs,
OCHOBHBIE 3aMHTEPECOBAHHBIE CTOPOHBI B CUCTEME 00pa30BaHMUsI, PACCMATPUBAIOT MPOIIECC
06y‘~ICHI/I$[ C HOCUTCIISIMU U HC HOCUTCIISIMU aHFHHﬁCKOFO SA3bIKA.

C 7Ol 11eNbI0 B 3TOM Te3HCE OBLIIU pacCMOTPEHBI EPCTIEKTUBBI YUaIIUXCS
CpeI[HI/IX IIKOJI O HpeHO)IaBaTeJ'IHX-HOCI/ITeJ'ISIX 1 HC HOCUTCIIAX aHFHHﬁCKOFO A3bIKA HYTeM
BBISIBJICHUS TPOOJIEM U MIPEUMYILECTB B 00YUEHUU aHTTIMHCKOMY SI3BIKY C 00eMHU
TPYIIIaMH YYUTENIEH, 0 MHEHUIO CTYACHTOB. IHINBUAYyaIbHBIE, ITOTY-

CTPYKTYPHPOBAHHBIC HHTCPBBIO C IMATHAAATH YYCHHUKAMU U3 IBYX MCKAYHAPOJIHBIX

vii
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CPEAHUX IIKOJ ObUIH IMpOaHAIM3UPOBAHBI C ITIOMOIIBIO TEMATHUYCCKOI'0 UCCIICAOBAHM.
HCCMOTpﬂ Ha OMIIMPUYCCKUE JAaHHBIC O TOM, YTO OBUT IOJIOKUTEIBHBIN CABUI' B MHCHUSIX
CTYACHTOB O IMPECHIoAaBaTCIAX-HEC HOCUTEIAX aHTJIMHACKOTO A3bIKa, PE3YJIbTAThI JAHHOI'O
HCCICO0BaHUs ITOKa3ajJIu, 4YTO B Kazaxcrane IO-MPEKHEMY npeo6naz[aeT MHCHHUE O TOM,
YTO IpCnoaaBaTCIIN-HOCUTCIIN A3bIKA ABJIAIOTCA JIYUIIHMMHA YUUTCIISAMU AHTJIMHACKOTO
A3bIKa, TaK KaK 0oJiee yeM MOJIOBHHA CTYACHTOB OTKPBITO 3adBUJIU O CBOUX
MMPEAIIOUYTECHUAX KacaTCIIbHO npenoz[aBaTeneﬁ-HocheneI?I AHTJIMHACKOTO SI3BIKA.

HaHHOC HCCIICAOBAHUE MOXKET IIOMOYb YHalllUMCH JIYYIIC IMTOHATH UX OIIBIT
HU3YUCHUA aHTJIUHCKOTO SI3bIKa IIOCPCACTBOM CaMOaHaIn3a. 9T0 HCCICIOBAHUEC MOXCT
TaKKC BHCCTH BKJIaJ B 00J1aCThb nperoaaBaHusA aHTJIUHCKOTO SA3bIKa, IIOBBICUB
OCBCIOMIICHHOCTD npenonaBaTeneﬁ-Hocheneﬁ AHTJIMHACKOTO SI3bIKa U HpenonaBaTeﬂeﬁ-He
HOCHUTEJIEH aHTIMHCKOrO SI3bIKa 00 MX CHUIBHBIX U CIIA0BIX CTOpOHAX, U, TAKUM 06p2130M,

IIOMOYb 00€UM rpyimnam neaaroroB CTaTb y4uTeJIsAMU JIYUIIC, YEM OHU €CTh.
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AHaaTna

AcTaHaJarsl YIOTiAI MeKkTenTepaeri oKyumbLIapabsiH Kazakeranaarsl aFblIIBIH TiTH
MyFajiMaepi MeH LIeT eJIIeH KeJIreH arblINIbIH TUIi MyFaJliMjepine 1eren
KO3KapacTapbl

OJeM/IeT] aFbUIIIbIH Tl MyFaJIiIMJICpiHIH HAKThI CAHBIH aHBIKTaYy KUBIHFA
COKKaHBIMEH, OJIap/IbIH 0aChIM KOIIIIUIIriHe aFbUIIIBIH T1TI aHa TLTI OOJIBIT KeTMEHTIHIHE
KYMoH kOK. OCbIFaH KapaMacTaH, aFbUIIIBIH TUII aHa TiTi OOJIBINT KEeIMEHTIH
OKBITYIIBUIAP/IBI OJIAPJIBIH OPINITECTEPIHE KapaFraH/ia aFbUIIIbIH TUTIH YHPETy calachlHIa
aHAFYPJIBIM TOMCHIPEK JIeN ecenTeii. AFBUIIIBIH TUTI aHa TiJIl OOJIBI KEJICeTiH
MYFaTiMIep/Ii eKIHIII/IEeT TUIAEPiH OKBITY/Ia aChIIl TYCEIi AeTeH CCHIMHIH Tepic caapbiH
aTar eTe OTBIPHII, KOIITEreH FAIBIM/IAP aFbUIIIBIH Ti71 aHa T OOJIBIN KeJIeTiH
OKBITYIIBUIAP MYFaTIMJIEP PETiHEC MBIKTBIPAK JETeH MiKipAl Oy3yFa THIPBICTHI. AJaiia,
AFBUIIIBIH TiJ1 aHA TUTi OOJIBIN KEJIETiH OKBITYIIBUIAPIBIH OOKAM/IbI APTHIKIIBUTBIFBI
aFBUIIIBIH T1JIH OKBITY CAIACHIH/IA JJTi JIe ©3 OPHBIH TAYBII KeJIe )KaThIp, acipece,
Kasakcranaa. bizaig xansikapansik skoHe HazapOaeB 3usiTKepIik MEKTENTepiMi3
YIITUIAUTIK O11iM Oepy casicaTblH ICKe achlpy MaKcaTbhIH/Ia IIET €JJIeH MyFaliMIep/l
makeIpyaa. bipak, 613 Oi1iM Oepy >KyHeciHIer! Heri3r1 MyA1ell TapanTap/Ibi Oipi, SFHU
OKYIIBLIAP/IbIH OCBI €K1 TOI MYFaJIIMJEPIMEH OKY YPJICIH Kajlail KapacThIpaThIH IbIFbI
JKalibl a3 OuIeMmis.

Ocpbl MakcatIeH, Oy Te3UC CTYIEHTTEP IiH TaJKbUIAHBII OTBIPFaH €Ki TOII
OKBITYIIIBUIAP TYPaJIbl MIKIPJAEPIH KapacThIPHII, OJapIbIH aTAIMBbIII MYFaTIMAEPMEH OKY
OapbIChIHA Tal 0OJIATHIH MAceeep MEH apTHIKIIBUTBIKTAPIbI aHBIKTAY bl Ko3emi. Exi
XaJTBIKApaIIBIK OpPTa MEKTEITIH OH 0eC OKYIIbUIApbIHAH J)KeKe-KeKe, KapThuTan
KYpPBUTBIMIIAJIFaH CYX0aTTap ajbIHBII, TaJIay KacaJblHAbl. DMITUPHKAIBIK 3epTTEYIEPIiH

HOTHIKEC1 OOMBIHINA, OKYITBUIAPABIH aFbUIIIBIH TUTI aHa Ti71 OOJIBIN KEIMEHTIH
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MYFaJIIMJIEP JKaiJIbl KO3KapacTapbIHAa OHTAKUIIBI ©3repicTep IiH 00IybIHA KapamacTaH, Oyt
3epTTey KYMBICHI OpTa MEKTEI OKyIIbLUIapbl Ka3zakcTanaa o1l KYHTe JACHiH aFbUTIIBIH Tii
aHa Tij1i OOJIBIN KEJNETIH OKBITYIIBLIAP/IbI aFbUIIIBIH TUTIHEH V31K MYFaJliMJIEp eIl
CaHAWTBIHBIH KOPCETTIi. 3epTTeyre KaThICKaH OKYIIbIIAPbIH KapThICHIHAH KO0i1 aFbUTIIBIH
T aHa Ti1 OOJIBIN KEJIETIH MyFaIIMAEP/Il apTHIK KOPETIHIH alllbIK OLIAIpIi.

Byn 3epTTey )KYMBICHI CTYJIGHTTEPIe ©3/ICPiHIH aFbUIIIBIH TUTIH YHPEHY
TOXKIPUOECIH TEPEHIPEK TYCIHYTre KoMeKTecyl 901eH MyMKiH. COHBIMEH KaTtap, OyJ1 3epTTey
aFBUIIIBIH TIJIIH OKBITY CajJachlHA YJIECIH KOCa OTBIPHII, aTAJIMBIII €Ki TOI MyFaIiMaepi
OKYIIBUIAPJIBIH OJIap YKaWJIbl aHBIKTaFaH KYIITI XKOHE JICI3 KAKTAPBIH €CKePE OTHIPHIII,

Y3IiK OKBITYIIBUIAP OOIYbIHA BIKIAT €Tyl MYMKIH.
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Chapter 1: Introduction
Background of the study

The English language teaching (ELT) field has traditionally adhered to the
prevalent notion that native speakers of English represent the best teacher of a language
(Brutt-Griffler & Samimy, 1999, 2001), despite the fact that non-native English speaking
teachers (NNESTS) are estimated to outnumber their counterparts by three to one (Crystal,
2003). In spite of this significant data, NNESTs were undeservedly positioned as
secondary to native English speaking teachers (NESTS) in regards to their knowledge and
teaching qualifications (Braine, 2005). Ironically enough, however, “the worst culprits to
popularize and/or legitimize” the belief that native speaker is the target model for language
teaching might be the ones who can be negatively affected by it — that is to say, non-native
speakers of the language themselves (Canagarajah, 1999, p. 83).

Emphasizing a wide range of complex matters that this dichotomy may bring into
the profession, many scholars have challenged the assumption of the native speaker as the
ideal teacher as well as questioning the appropriateness of using the polarizing terms of
NESTs and NNESTSs (Brutt-Griffler & Samimy, 1999; Canagarajah, 1999; Celik, 2006;
Farrell, 2015; Phillipson, 1992). As such, some efforts have been made to remedy this
imbalance by suggesting less contentious terms such as “international English
professional” (Brutt-Griffler & Samimy, 1999), “Periphery speakers of English”
(Canagarajah, 1999), and Paikeday’s “highly proficient speaker” (as cited in Meara, 1986,
p. 958). Still the field cannot agree on whether to adopt any of these alternative terms
(Selvi, 2011).

More recent work by researchers in the field has begun to argue that it is time to

engage in discussions of critical qualifications and credentials related to the effective
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language teaching rather than concerning ourselves with the question: “Who makes a better
teacher: native or non-native language speaker?” (Celik, 2006; Farrell, 2015).

Recently, with the recognition of English as an international language, this
dichotomy approach to language teachers has spawned a series of debates and studies on
the differences between NESTs and NNESTS, with topics ranging from the perceptions of
various stakeholders to the research papers that critique the very division between native
and non-native English teachers.

Statement of the Problem

Over the past several decades, issues concerning the relationship between NESTSs
and NNESTSs have been subject to intense examination. Though a number of studies were
carried out throughout the world focusing on the dichotomy between NEST and NNESTs
by investigating students’, English language teachers’ and administrators’ perceptions on
NES and NNES teachers, to the best of my knowledge, there are no studies done in
Kazakhstani context.

This topic becomes urgent as international and Nazarbayev Intellectual Schools
(NIS) are hiring international teachers to implement trilingual policy and teach the core
subjects in English. From the latest NIS Annual Report (2015), 92 international teachers
were employed for a new academic year and 208 in-service international teachers
prolonged their employment for 2015-2016 year. The fair share of these international
teachers are English language teachers, who team-teach with local teachers. However, we
have little or no understanding how, the main stakeholders of the education system,
students view the learning process with native-speakers of English and whether these
international teachers are more effective than local teachers. Thus, it necessitates the study

on students’ perceptions on their learning experience with both NESTs and NNESTs.
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Purpose of the Study

The purpose of this study is to explore the perspectives of secondary school
students on NESTs and NNESTSs. More specifically, the study aims to identify how
students view their English language learning experiences with NESTs and NNESTS.
Research Questions

The study asks: What are secondary school students’ experiences of English
language learning with NESTs and NNESTSs? In line with the study aim, the following
research sub-questions were formulated:

1. What challenges and benefits do secondary school students identify about
learning English from NESTs and NNESTs?

2. What are secondary school students’ perceptions on strengths and
weaknesses of NESTs and NNESTSs?

Significance of the Study

Students are expected to get a better understanding about their English language
learning experiences through self-reflection. It is hoped that this study will help raise their
awareness about NESTs and NNESTSs conflict and might be a catalyst for a positive
change in the minds of students about NESTs and NNESTSs.

The study may also contribute to the field of ELT by raising the awareness of
NESTs and NNESTSs about their perceived strengths and weaknesses based on the views of
secondary school students, and thus help both groups of educators become better teachers.
Outline of the Study

The following section outlines the structure of this and the remaining chapters of
this dissertation which contains six main chapters. It starts with the Introduction which
provides the background of the study followed by the statement of the problem, purpose,

research questions posed in this study, and highlights the significance of the study. Chapter
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2 presents the definitions of the key concept followed by the theoretical framework that
underpins this study, and then provides a general overview of the studies into NESTs and
NNESTSs. In Chapter 3, a methodological overview is given, including the research design
chosen for the study, methods of data collection and analysis, setting, sampling strategies
adopted for the study, as well as the instrument employed for gathering the data.
Additionally, there is information on ethical considerations maintained throughout the
study and possible limitations of the study. The next chapter presents the findings of the
study, which is followed by the discussion, interpretation and implication of the study
results in relation to the relevant literature and theoretical framework. In the final chapter,
main themes salient throughout the discussion are identified and future directions for

research on NESTs and NNESTS are given.
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Chapter 2: Literature Review
Introduction

The purpose of this study was to explore English language learning experiences of
secondary school students with NESTs and NNESTs and respond to the following
overarching and sub-questions:

What are secondary school students’ experiences of English language learning with
NESTs and NNESTS?

e What challenges and benefits do secondary school students identify about
learning English from NESTs and NNESTSs?

e What are secondary school students’ perceptions on strengths and
weaknesses of NESTs and NNESTs?

This chapter examines scholarly literature on NESTs and NNESTS, which begins
by an attempt to understand the notion of the native speaker. This is followed by the
discussion of the native and non-native English speaker conflict in the ELT field. The next
section of this chapter reviews the most recent empirical literature into English as a second
language (ESL) and English as a foreign language (EFL) students’ perceptions about
NESTs and NNESTSs by describing the objectives, methodologies, and findings of studies
pertinent to the research topic. The chapter concludes with a discussion of the theoretical
framework adapted for this study.

It should be noted that the following review is as comprehensive as resources and
research literature made it possible. In the light of this, it is equally important to point out
that the existing literature has predominantly focused on tertiary level and language
courses’ students (Chun, 2014; Madrid & Canado, 2004; Moussu, 2006; Moussu & Braine,
2006; Lasagabaster & Sierra, 2002; Ling & Braine, 2007; Walkinshaw & Duong, 2012;

Walkinshaw & Oanh, 2014) with scarce research that engages secondary school students’



STUDENTS’ VIEWS ON NESTS AND NNESTS

perspectives on NESTs and NNESTSs (Sung, 2014), which in its turn substantiates the need
for the present study. The study addresses this perceived paucity of information about
secondary school students’ views on NESTs and NNESTSs and therefore, may significantly
contribute to the ELT field. In spite of this, it can certainly be expected that studies on this
topic with secondary school students will flourish in the next few years.

Who is a native speaker?

In order to explore secondary school students’ views on NESTs and NNESTS, it is
first necessary to examine the concept of a native speaker, to which I turn next.

The definition of a native speaker is not as trivial and straightforward as it may first
appear. This section attempts to show the complexities involved in defining a “native
speaker” and demonstrate the inappropriateness of such a term. Although this study mainly
focused on students’ perceptions and feelings towards their NESTs and NNESTS, the term
native speaker needs a clear, multifaceted definition.

There have been numerous efforts to define the concept of a native speaker, but it
only seems self-explanatory until it is explored (Ellis, as cited in Lee, 2005). One of the
oft-cited definitions, according to Canagarajah (1999), is given by Chomsky, who
promotes the superior position of NESTs by describing them as authorities on the language
who come from a completely homogenous speech community. However, Canagarajah
(1999) asserts that Chomskyan notion of a native speaker is “spurious” as it fails to reflect
the complex linguistic diversity of postcolonial age that we live in today (p. 79). Ina
similar vein, Davies (2004) states that Chomsky’s standpoint does not take into account
contextual factors, and examines the concept only from a linguistic perspective. Taking
this argument one step further, Brutt-Griffler and Samimy (1999) claim that the notion of a
native speaker is socially constructed, where variables such as national origin and accent

play a critical role in classifying language users as either native or non-native speakers.
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Some of the recent efforts to define the term have tended to portray native speakers
as the ones who were raised in English speaking communities with English as their first
language (Farrell, 2015). Along similar lines, Viafara Gonzalez (2016) states that an
individual may be granted nativeness if, for instance, he/she is born in the West and
possess specific ethnic and racial characteristics associated with the Western world. These
definitions indicate that a speaker should represent a Western culture (the culture which is
associated with the ideals of the English language and of English language teaching) to be
granted native speaker credentials (Viafara Gonzalez, 2016).

Despite the many definitions given above, many scholars point out the theoretical
incongruity of the concept, especially in regards to the English language (Canagarajah,
1999; Medgyes, 2001; Moussu & Llurda, 2008). As Brutt-Griffler and Samimy (2001)
emphasizes, with English becoming an increasingly international language, the division of
its speakers into native and nonnative is no longer appropriate. Interestingly, the ELT field
still sticks firmly to this distinction primarily because of its convenient practical use
(Davies, 2004).

An example of the theoretical inconsistency of the term “native speaker” might be
binational children who have two parents with differing languages, and as a result, often
become bilingual. The situation with binational children may get further complicated if the
family lives permanently in other country where children acquire the country language
(language in the native area) as their first language. Drawing on this, Lee (2005) raises the
question whether a native speaker should then be monolingual as it guarantees that he/she
cannot be a native speaker of any other languages. However, he claims that this assumption
does not coincide with the reality, where the vast majority of native speakers have in their

linguistic repertoire other languages besides their own. In view of this, Canagarajah (1999)
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argues that some individuals might be native speakers of several languages simultaneously,
to whom we can refer as balanced bilinguals.

Other cases where the term’s inappropriateness can be observed are in countries
such as Singapore, India or Nigeria where English is a non-standard/non-native variety. In
this case, as Moussu and Llurda (2008) assume, a child would be a native speaker of a
“non-native variety” (p. 318). Earlier, Medgyes (2001) also speculated on this issue and
argued that it is difficult to identify what country can be considered as English-speaking
countries, referring to the problem as “fuzziness of geographical entities” (p. 430). In order
to draw a line between English- and non-English-speaking countries, Kachru developed the
Three-circle model to group the varieties of English in the world (as cited in Moussu &
Llurda, 2008). The Inner Circle involve countries where English is the first language such
as the USA, the UK, Canada, Australia and New Zealand. The Outer Circle includes
countries affected by the spread of English at some point in history, mainly, it consists of
former colonies of the UK or the USA, such as above-mentioned Singapore, India, and
others. The Expanding Circle refers to countries where English is recognized as the most
useful tool of international communication.

However, Medgyes (2001) argues that the countries represented in each circle have
the high level of internal mobility and variation within itself. Therefore, it does not resolve
the problem of defining the term “native speaker”. In addition, the organization of the
spread of English speaking countries in terms of these three circles can also be reminiscent
of stereotypes which promote the fallacy of the native speaker.

To conclude, many scholars show the difficulty of defining the term “native
speaker” and argue that it does not always adequately reflect the real level of command of
a language by a given speaker. Thus, an attempt to define the native speakership often

results in vague descriptions of the term (Boecher, 2005). Moreover, the term, as Moussu
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and Llurda (2008) argues, can even be inappropriate and therefore, should be dealt with

extreme caution.

The Expanding Circle

China, Indonesia, Korea, South Africa, CIS, Israel,
Nepal, Egypt, Japan, Zimbabwe, Taiwan, Saudi
Arabia, Caribbean countries, South America

The QOuter Circle

Bangladesh, Kenya, Pakistan,
Zambia, Tanzania, Nigeria,
Sri Lanka, Malaysia, Philippines,
Singapore, India, Ghana

Inner Circle - English as
first language

UK, USA, Canada, New
Zealand, Australia

Figure 1. Kachru’s three concentric circles

Source: compiled by the author from Moussu and Llurda’s (2008) article

Acknowledging the problematic nature of these terms, the present paper adopts the
terms “native speaker” and “non-native speaker” only because of the primary focus of the
research, and the convenience of the terms. However, the use of these terms is by no means
intended to discriminate one of the either.
NEST and NNEST Conflict in English Language Teaching

The conflict between NEST and NNEST has been amply discussed, and has been
variously termed in the field of ELT (e.qg., the native/non-native schism, the native and
non-native dichotomy and the native/non-native distinction). These terms show a binary

classification of the language users based on their ‘nativeness’ (Brutt-Griffler & Samimy,



STUDENTS’ VIEWS ON NESTS AND NNESTS 10

2001). However, Davies (2004) believes that the whole idea of the native speaker in a
language is a ‘myth’ which does not possess any linguistic and/or pedagogical validity. In
a similar vein, Moussu and Llurda (2008) claim that a dichotomy approach to NEST and
NNEST seems to be inappropriate linguistically, but the reality shows that it still permeates
the ELT field. Indeed, despite the fact that it was critiqued by scholars for its far-reaching
negative implications (Canagarajah, 1999; Celik, 2006; Farrell, 2015), the notion of the
ideal teacher being a native speaker still remains as the unspoken assumption of the ELT
field (Phillipson, 1992).

Phillipson (1992) argues that the above-mentioned tenet might be of great
importance to English-speaking countries according to the Center/Periphery dichotomy he
formulated. According to this distinction, the Center consists of countries where English is
a native language, whilst to the Periphery belong countries where English is taught and
learned as a second or foreign language. He assumes that the Center benefit from the so-
called “native speaker fallacy” phenomena (the term explained as a common belief that the
ideal teacher of English is a native speaking teacher) as it empowers the individuals,
organizations and many language institutes in English-speaking Centre countries while
those in Periphery countries become dependent ideologically, structurally on the Centre
with an economical aftermath.

Drawing attention to the political and economic consequences of the native speaker
fallacy, Canagarajah (1999) also contends that the Center might have ulterior motives to
support the dominant position of the native speaker in the ESL/EFL teaching jobs by
maintaining ownership over the English language. According to him, this potentially
disempowering fallacy helps the Center to preserve the teaching jobs in the Periphery for
native speakers whose professional license might be only their identity as native speakers.

Boecher (2005) points out yet another implicit dominance of advanced West communities
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in the ESL enterprise as the development of teaching materials. These teaching aids, as
Canagarajah (1999) states, reproduce the language discourses and cultural norms of the
Center, thus benefitting Center’s publishing houses. Phillipson (1992) goes even further to
say that the Center “prevented the flourishing of local pedagogical initiative” which could
rely on the local linguistic context (p. 199).

Pushing this inquiry further and relying on race theory, Ruecker (2011) claims that
the social, legal and recruitment discourses attribute certain privileges to native speakers as
much as whiteness has been granted certain advantages in the United States. Describing
native speakers as a club, he states that the so-called club members do not want to include
outsiders as they fear that “there may be material loss for the privileged” ones (p. 412).

The perception of native speakers as ideal teachers has further led many NNEST to
feel disadvantaged in terms of job opportunities and complain about discriminatory
workplace practices (Medgyes, 2001). Medgyes (2001) points out that highly qualified
NNESTSs’ applications are often get rejected, giving preference to NESTs who might be
less qualified than their counterparts, especially in English-speaking countries. This view is
not unanimous, however, as Young and Walsh (2010), in a qualitative study of 26 NNEST
from Europe, Africa, East and Southeast Asia, and West, found that none of the
participants experienced any displeasure or threat to their professional identities by being a
NNESTSs and teaching the language that is not their native. In a similar way, Medgyes
(2001) challenges this view by saying that in the two core ELT countries, the United
Kingdom and the United States, many actions have already been taken to address the
problem of discrimination towards NNESTSs in the form of policy documents.

The arguments against a fairly irrelevant labelling of teachers as belonging to one
group of speakers or the other have also been criticized in a significant body of the

literature in recent decades. Moussu and Llurda (2008), drawing on the previous literature,
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suggest two valid objections that demonstrates the inappropriateness of the dichotomy
approach to NEST/NNEST.

Firstly, every person is a native speaker of a certain language, and therefore no
speaker should be divided as native or non-native in relation to the English language. They
support this view by stating that this criticism only shows the dominant role of the English
language over other languages in the 21* century.

Secondly, English has come to be an indigenized language in most of the Outer
Circle countries, where people speak a non-standard variety of English. Nonetheless,
Moussu and Llurda (2008) argue that people should not refuse to consider them as native
speakers solely on the basis of this; likewise Australians, whose English neither American
nor British, are not dismissed as non- native speakers of the English language.
Interestingly, in a mixed-method study done by Jin (2005) on Chinese students’ views
about English as an international language, students held a positive attitude toward “World
Englishes”, which can be defined as all or any varieties of English spoken around the
world. Contrary to this, in their study of NNESTSs’ beliefs about appropriate target models
of English, Young and Walsh’s (2010) found that teachers themselves do not necessarily
understand or find useful the numerous varieties of English.

Guo and Beckett (2007) consider another facet of the native speaker construct, that
of the racialized aspect. They claim that the problem is that people tend to associate White
people with the native speaker and the non-native speaker is usually equated to non-White.
Taking into account that English is not the language only of White people of British origin
due to colonialism, neocolonialism, capitalism, migration, and the fact that people from all
races can be native speakers of English, Kubota and Lin (2006) believe that it is crucial to
address racialized aspect of native/non-native issues along with linguistic aspects. This is

particularly important as the influence of race has been confirmed by Rivers and Ross’s
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(2013) research. In their experimental design study, which explored the implicit influence
of race on Japanese students’ desirability ratings of potential non-Japanese EFL teachers
concluded that participants (80 non-English-major students) conflated the NESTs with
Whiteness. The findings indicate that White heritage teachers were the most desirable
compared to Asian and Black teachers among students when the explicit characteristics
such as age, a place of origin, command of English language, Japanese language
proficiency, and teaching experience were controlled and standardized across all three race
conditions.

Still, despite all previous arguments against categorization of teachers as NEST or
NNEST and the fact that there has been little evidence to support the dichotomy approach
to those teachers, the belief that native speakers are ideal English language teachers
continues to pervade in the ELT field (Walkinshaw & Duong, 2012; Sung, 2014).
Therefore, Farrell (2015) argues that we should move on from the dichotomy approach and
instead engage in discussions of important skills related to effective teaching, as this
distinction “only separates rather than unifies our profession” (p. 79). However, perhaps
paradoxically, researchers and teachers must first acknowledge and use the term in order to
argue that it is not legitimate (Moussu & Llurda, 2008).

Students views on NESTs and NNESTSs

Research on students’ perceptions of NESTs and NNESTS is a fairly recent
phenomenon. This may be due to the fact that it has been politically incorrect to study and
discuss such a sensitive issue openly as the heated emotions may ensue. However, over the
past decades, the ELT field has seen a growing body of research into NESTs and NNESTS,
contributing to the field by drawing attention to NNESTSs and giving them a voice in the

profession.
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A review of the literature shows that there have been three main strands of studies
into NESTs and NNESTS so far. One involves studies which have sought to destroy the
myth of the native speaker being an ideal teacher and the superiority attributed to it with
respect to the non-native English-speaking teachers and a second strand in the literature
includes the studies on the self-perceptions of NNESTSs and perceptions of administrators.
The final strand includes studies that have investigated ESL and EFL students’ beliefs and
attitudes toward NESTs and NNESTSs in various settings, to which I turn next.

One of the first studies on non-native English speaking ESL/EFL teachers and the
opinions of their students was Moussu’s (2006) doctoral thesis. His research explored
students’ initial expectations and motivation when taught by NNESTs and how variables
such as time and exposure to NNESTs might influence their perceptions of NNESTS. The
two questionnaires showed that students’ attitudes toward NNESTs were positive at the
beginning of the semester, and became even more positive by the end. Later, Moussu
(2006) tried to challenge her previous findings and repeated her study regarding NESTs
and NNESTSs, but the data gathered only confirmed previous results. Particularly, Moussu
and Braine (2006) conducted a quantitative research on ESL students’ attitudes toward
NNESTSs at the English language Center (ELC) in one of the major university in the USA.
Results support the findings of Moussu (2006) in that, students’ positive attitudes towards
the NNEST increased over time. Again, as in her initial study, Korean and Chinese
students held the most negative attitudes towards their NNESTS.

Another empirical study addressing the NEST/NNEST issue is Lasagabaster and
Sierra’s (2002) research on undergraduate students’ perceptions and preferences of NESTs
and NNESTSs. Using a 5-point Likert-scale questionnaire, they asked 76 students about the
pros and cons of NESTs and NNESTS in relation to language skills, grammar, vocabulary,

pronunciation, learning strategies, culture and civilization, attitudes and assessment. The
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results revealed that, although students preferred NESTs more, a stronger preference was
for a combination of NESTs and NNESTSs which tended to increase as academic level of
students rose. This finding was in line with Madrid and Canado (2004), the results of
whom also indicated an increase in preference for native teachers as students pass on to the
higher educational levels, although the study showed that students valued both types of
teachers. The case similar to this, when students did not display a clear preference for
either native or nonnative teacher was also reported in Chun’s (2014) examination of
Korean university students’ beliefs regarding NESTs and Korean English teachers (KETS).
The study was aimed to find out about perceived strengths and weaknesses of those types
of teachers. The results were drawn from 125 participants, out of which 44 (35.2 %) were
male and 81 (64.8%) were women. The students generally held the opinion that the
characteristics related to NESTs and KETs are different in various ways, and each of them
has their own weaknesses and strengths. Not favoring one type of teacher over another, the
results of this study challenged the conventional belief that NESTs are perceived as a
default model to emulate (Phillipson, 1992). Along the same lines, Ling and Braine’s
(2007) study demonstrated that Korean university students portrayed NNESTSs as effective
teachers as NESTS, thus revealing a favorable attitude towards NNESTS.

In a similar vein, Walkinshaw and Duong (2012) investigated the relative value
attributed by Vietnamese EFL undergraduate students to native- and non-native
speakerness compared with seven skills desirable in an English language teacher: teaching
experience, good qualifications, friendly personality, enthusiasm for teaching, the ability to
conduct interesting and informative classes, understanding of students’ culture and
advanced English proficiency. The analysis of the data showed that students ascribed

greater value to the above-mentioned characteristics rather than to native-speakerness. The
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only item which was not rated more highly than native-speakerness was linguistic fluency
(the term defined as advanced communicative competence in English).

Later, Walkinshaw and Oanh (2014) surveyed the same Vietnamese sample group
with the new sample group of Japanese respondents (N=50) to enhance the reliability of
the study. However, there was a gender imbalance in the two sample groups. If the first
sample comprised 38 female and 12 male Vietnamese learners of English, the second one
consisted of 50 female Japanese learners of English at a university in Japan, which restricts
the robustness of the findings. However, the main difference of this study from the
previous one was that researchers sought to explore the students’ perceived advantages and
disadvantages about learning English from NEST as well as NNEST whereas the initial
study compared the value of native-speakerness to other desirable qualities that may
characterize a competent English language teacher. The results indicated that the notion of
ideal teacher being a native speaker was contested and there was a positive move away
from perceiving NESTSs as the gold standard of oral and written language to valuing
multilingual competence of NNESTS.

So far, there has been a plethora of empirical research that has examined the
attitudes, beliefs and opinions of students at tertiary level with little relevant empirical
studies that have looked into secondary school students’ perspectives. This lack of
extensive research may be explained by the inability of secondary schools to employ
NESTs along with NNESTs which may require tremendous budget. As asserted by
Medgyes (2001), the idea of having both types of English teachers in schools is “wishful
thinking” for many countries around the world (p. 439).

One of the few studies that have explored secondary school students’ perspectives
on NESTs and NNESTSs is the study by Sung (2014) who sought to understand the various

strengths and weaknesses attributed to those teachers via in-depth semi-structured
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interviews. The qualitative data indicated that the main strengths of NESTs were perceived
to be the attractive teaching styles they perform, an accurate English pronunciation and the
knowledge of western culture whereas their weaknesses were concerned with
incompetence in teaching grammatical rules and the difficulty to develop a close
relationship with students due to cultural differences. In contrast, NNESTs were viewed as
being good at teaching grammar and using the students’ L1 for explanation purposes while
the weaknesses attached to them were their conventional teaching styles which heavily
relied on textbooks and “a non-standard pronunciation” (p. 41). As Chun (2014) highlights,
these traits of NESTs and NNESTSs are complementary to a great extent, therefore, to
maximize the effectiveness of language teaching, team teaching practices are
recommended. Chun’s (2014) findings in relation to the strengths of NESTs are consistent
with Rao’s (2010) study where Chinese university students also appreciated the
pronunciation, western cultural awareness and teaching methods of their NESTs. However,
students in Rao’s (2010) study also highlighted several weaknesses of NESTSs that served
as an obstacle to their effective English language learning such as the unfamiliarity of
NESTSs with local cultural and educational norms, and unawareness of students” mother
tongue. In this regard, NNESTs might have an advantage over their counterparts, as they
are certainly expected to possess these valuable qualities.

In a much more focused study, Butler (2007) examined 312 young Korean students
(Grade 6) attitudes towards the Korean-accented and American-accented English speakers.
As suggested by the results, American-accented English was the preferred variety by
students which was evident in the desire of students to have American-accented English
teacher. However, it should be noted that the nonnative accented English did not affect the

intelligibility of students.
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All in all, these empirical findings imply that there has been a positive move away
from the entrenched stereotype that native speakers are ideal teachers of English. This
overview also suggests that students do not appear to have a strong negative view of
NNESTSs in both the ESL and EFL context. However, there is a dearth of research
conducted in the context of Central Asia exploring secondary school students’ perceptions
of NESTs and NNESTS, thus it necessitates further research and, all the literature reviewed
provides foundation to base further studies on.

Theoretical Framework

The Language Teacher Framework developed by Walkinshaw and Duong (2012)
was adapted for this study to provide a grounding base for the methods and analysis of
data. The original framework includes five desirable qualities in an English language
teacher: professional characteristics, personal characteristics, pedagogical characteristics,
cultural characteristics and linguistic characteristics. The framework was based on
Brown’s (2001) list of desirable competencies of good language teacher and other
prominent author’s in education literature. This framework served as an analytical
framework for the study that informed students’ perspectives on NESTs and NNESTs.

The original discussion of desirable attributes of language teachers offered by
Brown (2001) was not used for this study, primarily because it was not clear whether these
good language-teaching characteristics mentioned in the list came from the research
studies or literature review. The items in his list of desirable characteristics adherent to an
English language teacher were not cited which otherwise could have shown their
underpinnings.

Although the framework was originally designed for post-secondary school

students, its adaptation with secondary school students didn’t present any challenges.
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Conclusion

This chapter attempted to critically review and synthesize the literature drawn from
multiple sources related to the issues of NESTs and NNESTSs as well as ESL/EFL students’
attitudes towards them. Having analyzed the literature on this topic, it can be concluded
that there is not yet a clear-cut, fixed definition of a native speaker due to its problematic
nature. Nevertheless, it should be noted that the term is widely used in the research.

Serious efforts have been made in the extant literature to critique the theoretical
incongruity of the terms “native speaker” and “non-native speaker”. Many scholars also
have pointed out the negative implications of the dichotomy approach to those speakers in
the ELT field starting from the marginalization of NNESTSs up to the empowerment of
predominantly English speaking countries.

Based on the analysis of empirical research into ESL/EFL students’ perceptions of
NESTs and NNESTS, it is clear that emphasis has clearly been on the students of higher
educational levels and language courses with the scant research on secondary school
students. These findings, nonetheless, indicate that students do not generally hold the
negative attitude towards NNESTS, valuing both types of teachers for their own set of
perceived strengths and weaknesses.

To sum up, the analysis of the literature helped to summarize and evaluate the state
of knowledge that exists on the issues pertinent to NESTs and NNESTS. It also provided an
opportunity to identify the key concept of the study and the research gap, creating the
foundation for the present study. Thus, it showed that the perspectives of secondary school
students have not yet been considered carefully yet. The next Methodology chapter will

explore methodological decisions of this study.
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Chapter 3: Methodology
Introduction

This qualitative study sought to understand secondary school students’ perspectives
on NESTs and NNESTS, as well as to identify the perceived challenges and benefits in
learning English language with those groups of teachers. The study was also designed to
explore perceived strengths and weaknesses of NESTs and NNESTSs. The research
involved interviewing international school students who have had experiences in learning
English from both NESTs and NNESTSs.

The previous chapter on literature review gave a brief overview of NESTs and
NNESTSs dichotomy in ELT and covered some empirical research on students’ views about
those groups of teachers. In this chapter, the discussion centers on the methodological
decisions made in regards to this study. Specifically, it aims to describe and justify
research design used for the present study the data collection instruments and procedures,
the data analysis, as well as the sampling strategy adopted for the research as being the
most appropriate to this inquiry. The chapter will conclude by reflecting on ethical
considerations maintained in this study. The limitations of the study are also discussed at
the end of the chapter.

Research design

This short-term study explored secondary school students’ understanding of native
and non-native English speaking teachers and their learning experiences with both groups
of teachers. It utilized case study design to obtain a rich picture and gain valuable insights
from secondary school students concerning their English language learning experiences.

The rationale for using qualitative approach and case study design in particular
resulted from several reasons. First of all, as Rossman and Rallis (2012) have noticed,

there are . . . few truths [that] constitute universal knowledge. Rather, there are multiple
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perspectives about the world” (p. 36). Thus, by exploring the perspectives of secondary
school students who have had English language learning experiences with NESTs and
NNESTS, it was possible to gather “multiple perspectives” that helped further our
understanding of students’ English language learning experiences.

Every person attaches his/her own meaning to certain events, people, objects and
situations and as Cohen, Manion, and Morrison (2011) noted, they all “have meaning
conferred upon them rather than possessing their own intrinsic meaning” (p. 220). As such,
the present study helped to describe how secondary school students interpret their English
language learning with NESTs and NESTS, and the “meaning they attribute to their
experiences” (Merriam & Tisdell, 2016, p. 15). In this particular study, the focus was on
the meaning they have constructed about their English language learning experiences.

A gualitative research methodology is also warranted when the nature of the
research requires exploration of a central phenomenon (Creswell, 2014). As mentioned
above, this study aimed to explore secondary school students’ English language learning
experiences with NESTs and NNESTSs. These two components were the central
phenomenon of this study that required exploration and understanding.

Yin (2014) claims that the type of research question posed can be a clue to one’s
choice of a research method with some questions favoring one method over another. He
states that “what”, “how” and “why” questions can be a justifiable rationale to undertake a
qualitative exploratory study. Therefore, the research question addressed in this study such
as “What are secondary school students’ experiences of English language learning with
NESTs and NNESTs?” was well-suited and most appropriate to qualitative approach.

The study will employ case study design as it enables the investigator “to preserve
the multiple realities, the different and even contradictory views of what is happening”

(Stake, 1995, p. 12). Therefore, it was crucial to take the accounts of research participants
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(for this matter, secondary school students), especially because their social realities and
experiences can be interpreted by them differently, even contradictory. As Thomas (2011)
asserts case studies not only allow the researcher to study a phenomenon or the case in-
depth and within real situations, but also to see the case in its completeness by considering
it from multiple perspectives. A large number of students’ views, therefore, helped to look
at the issue from various angles and illuminate students’ experiences as English language
learners with NESTs and NNESTS.

Several authors have attempted to categorize the kinds of case studies (Thomas,
2011). For instance, Stake (1995) made a distinction between a single case study (which is
further divided into the intrinsic and the instrumental types of case study) and a collective
(or sometimes referred as multiple) case study, which is a form of the instrumental case
study. This qualitative study adopted collective case study design as it selected two cases
(two international schools) jointly to show different perspectives on the issue. As in an
instrumental case study, the focus in this study was on the phenomenon itself, that is,
students’ English language learning experiences with NESTs and NNESTS rather than on
the cases (two international schools). However, as this study contained more than a single
case, it used the multiple (or collective) case design. The need to use multiple case design
arouse out of the fact that it is considered to be an effective technique to enhance the
external validity or the transferability of the findings (Merriam & Tisdell, 2016). In
addition, it derived from Yin’s (2016) piece of advice that one should always opt for
multiple-case design as it increases the chances of doing a successful case study.

Thomas (2011) has further classified the forms of multiple case studies looking at
the actual process of doing a case study. He identified two forms of multiple case studies:
parallel and sequential, where in the former the cases are studied simultaneously and in the

latter the cases are studied sequentially, one after the other. This study can be regarded as
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an example of a parallel case study as the two cases had been studied in parallel. To be
more specific, the study was carried out at two international schools during the same
period, 4-15 December, 2017.

Research Sites and Participants of the Study

Sampling strategy in case study design is distinguishable from that of other
qualitative approaches in that the sample selection occurs twice, that is, at two levels: first,
the researcher selects the case(-s) which is followed by the choice of individuals, events,
situations and documents within the case(-s) (Merriam & Tisdell, 2016). In this study, the
cases or the units of analysis were two international schools, within which 15 individuals
(7 respondents from school X and 8 respondents from school Y) were chosen and then
interviewed.

A sample within the case was not randomly selected. It was obtained both from
convenience sampling and purposive (sometimes referred as purposeful) sampling before
the data were gathered. First, | selected the participants on the basis of their availability
and willingness to participate in the study (Creswell, 2014). Then, purposive sampling was
utilized as I tried to include the cases which possessed certain characteristics to meet the
needs and purpose of the study (Creswell, 2014). In particular, maximum variation
sampling was used as a form of purposive sampling since the first criterion for selection of
cases was “to maximize what we can learn” (Stake, 1995, p. 4). Therefore, multiple
perspectives from two international school students were gathered to get a rich picture
about their English language learning experiences with NESTs and NNESTs. Thus, the
participants involved with this study differed in schools and grade levels.

The study was conducted at two international schools in Astana, further referred as
X and Y school. These two sites have been chosen because of the feasibility and access to

the participants. In addition, these schools have high-qualified, experienced international
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teachers in their team of educators, including native- and non-native English speaking
teachers. It is important to note that although both schools were international, school Y had
a large number of international students whereas its student body was still predominantly
from Kazakhstan. Thus, during school visits, it was observed that school Y had diverse
mix of students compared to school X, where the vast majority of students were local.
Apart from it, school X is state-funded, selecting their prospective pupils using their own
entrance exam whereas school Y is a private school with its mandatory annual tuition fees.

The students who participated in this study had had a privilege to be taught by and
enjoy learning from both NESTs and NNESTS. So, the criteria for recruiting participants
were: 1) 2 years of study in an international school; 2) have no less than 1-year experience
of learning English with NESTs and NNESTS. Provided they meet these criteria, it was
hoped that they could be active capable agents who could exercise their agencies in sharing
their experiences, attitudes, emotions and concerns about NESTs and NNESTSs.

The focal population of this study was two groups of students at international
schools in Astana aged 13-15 (see Table 1 for details of participants). As illustrated in
Table 1, there were a total of fifteen participants involved in this study: 5 males (33%) and
10 females (67%). Table 1 also shows that students differed greatly in the years of learning
English with NESTSs, with some of them having only one-year experience of learning
English with native speakers whereas other studied with NESTSs for their whole formal
education in school.

Table 1

Characteristics of the participants involved in the semi-structured interviews

Years of
Years of studying
Interview Gender School Age Grade studying English
number English with
NEST

1 Female School X 14 8 6 2
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2 Female School X 13 8 8 1
3 Female School X 14 9 4 3
4 Male School X 14 9 9 1
5 Female School Y 14 9 10 10
6 Female School Y 15 9 8 7
7 Female School X 13 8 3 1
8 Male School Y 14 9 10 9
9 Female School Y 15 9 9 8
10 Male School Y 15 9 9 4
11 Female School Y 14 9 10 6
12 Female School Y 15 10 10 7
13 Male School Y 15 10 9-10 9-10
14 Female School X 15 10 5 3
15 Male School X 15 9 9 2

Data Collection Tools

The instrument for data collection was face-to-face, semi-structured individual
interviews which helped to yield the data that might be more complex and deeper than
simple responses to surveys or questionnaires about students’ views on NESTs and
NNESTs (Appendix B).

One of the greatest merits of interviews is that it acknowledges that data is created
between humans, through social interactions (Cohen, Manion, & Morrison, 2007). It helps
to get an in-depth understanding of various social and educational issues “through

understanding the experience of the individuals whose lives reflect those issues” (Seidman,
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2013, p. 13). As such, I was interested in understanding the lived experiences of secondary
school students and the meaning they make of their experiences.

In a similar vein, Cohen et al. (2007) claims that interview is a fruitful method for
data collection, “enabling multi-sensory channels to be used: verbal, non-verbal, spoken
and heard” (p. 349). Thus, interviews helped me gather useful information not only
expressed verbally, but non-verbally by secondary school students about their learning
experiences with NESTs and NNESTS. For instance, as some interviews were conducted
during an hour-long lunch break, one of the participants began to glance at her watch by
the end of interview, which suggested to me that she was in a hurry, and therefore she
would want the interview to be finished as early as possible. Therefore, once | realized that
I went through all the questions that | intended to cover with my interview
schedule/protocol, | immediately closed the interview (Thomas, 2011). Non-verbal
communication also helped me to show the participants that | was trustworthy and | was
interested in listening to their unique stories and experiences by maintaining good eye-
contact and nodding.

This study used semi-structured interview as it provides a researcher with a
capacity to respond to the new ideas of respondents immediately (Merriam & Tisdell,
2016). As such, it allowed me to follow other topical trajectories that came up during the
interview whereas still having my developed questions covered. In addition, it provided me
with an opportunity to introduce new themes if it was not done by a participant (Newby,
2010).

Each participant was interviewed individually. One-on-one interviews, according to
Eder and Fingerson, are greatly valued by adolescents (which my participants are) rather
than focus group interviews, as there were cases when individual interview data differed

significantly from that of obtained through focus group interviews when interviewing the
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same people about the same topic (as cited in Cohen et al., 2007). Therefore, a semi-
structured interview guide approach with open-ended questions and pre-established topics,
issues, and carefully created probes was used in order for participants to “feel secure to talk
freely” (Cohen et al., 2007. p. 361). The interview questions were constructed and
organized around the Language Teacher Characteristic framework and included questions
in regards to the linguistic, pedagogical, professional, cultural and professional
characteristics of NESTs and NNESTs (Walkinshaw & Duong, 2012).

Data Collection Procedures

Before conducting the study itself, | completed the CITI training program to be
cognizant of ethical issues that may arise while conducting research studies that involve
human subjects. Next, | submitted my Ethics Review application and gathered NUGSE
Ethics committee approval (Creswell, 2013). By obtaining the approval from the
institutional review board, | ensured that I followed all the necessary steps in coping with
ethical concerns in educational research and, therefore can move ahead with data collection
(Cohen et al., 2011). At this early stage, | contacted the gatekeepers who could assist me in
my endeavor. The gatekeeper is a person who plays a key role in ensuring that the
researcher accesses the potential research sites and participants (Creswell, 2014). In this
study, the gatekeepers were two school principals of my research sites.

Once | got the permission of school principles to do research, | distributed my
advertisement letter throughout two schools to recruit participants. All the information
regarding my study was revealed to my participants: I disclosed the purpose of the
research, indicated that the participation in the study is voluntary, and described
extensively potential benefits and risks to participants. All of these were stated on written
informed consent forms that | developed for prospective participants, their parents and

schoolteachers (Appendix A). This informed consent, as Howe and Moses assert, “is a
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cornerstone of ethical behavior, as it respects the right of individuals to exert control over
their lives and to take decisions for themselves” (as cited in Cohen et al., 2011, p. 77). The
informed consent also included ethical concerns such as participants’ rights to anonymity,
confidentiality, withdrawal and re-joining the study, and permission to tape-record them.
Most importantly, | ensured that the participants understand research implications and all
procedures involved within it, and signed the consent mindlessly.

As my study involved human subjects who have not attained the legal age of 18 for
consent, and thus considered to be sensitive population, | sought to obtain consent form
from their parents (Creswell, 2013). Also, | sought to gather the permission from
homeroom teachers informing them that his/her class would be interviewed, but didn’t
provide names of the students. This means that the informed consent forms were tailored to
suit each group of participants (i.e., parents, teachers, as well as children). Prior to
interviewing, all participants signed consent forms.

The time and place of interviews were negotiated beforehand, so that it didn’t
intervene with participants’ classes. After assuring the interested parties that my study
would cause the least disruption to the activities in the school, | conducted 15 individual
interviews which varied in length from 20 to 45 minutes each. This wide variation can be
explained by the fact that some of the participants had a high level of English proficiency
and knowledge about the matter under the study that they spoke with confidence and up to
the point.

Interviews took place in schools where my participants studied as requested by their
school principals for appropriate safety precautions. All interviews were conducted in
English as preferred by the participants. These interviews were then audio-taped and

documented as accurately as possible. To ensure | have interpreted everything accurately, |
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did member checking by allowing the participants to read my notes at the end of each
interview and to correct the interpretive errors that could occur (Creswell, 2014).
Data Analysis Methods

The data analysis was carried out simultaneously with data collection as suggested
by Merriam and Tisdell (2016) not to feel overwhelmed when the time comes to process a
voluminous pile of data. Therefore, | did some preliminary jottings during data collection
by documenting my thoughts and musings for future reference (Saldana, 2013). To manage
all gathered information, | organized them into separate computer files. After all data were
labeled, I transcribed all audiotapes into text data by hand (Creswell, 2014). All transcripts
had a hard copy and a computer file backup for data safety purposes (Merriam & Tisdell,
2016).

So far, strategies for analyzing qualitative research still have not been well defined
and as Yin (2016) argues it “does not follow any cookbook” (p. 185). However, there are
certain common practices that a researcher needs to follow to analyze qualitative data such
as open coding and use of constant comparative method (explained as a method of
interpretive inquiry) (Thomas, 2011). Therefore, to interpret the obtained data, | first
engaged in open coding, where the data was divided for its major categories of information
(Creswell, 2013). A code here can be succinctly defined as “a word or short phrase that
symbolically assigns a summative, salient, essence-capturing, and/or evocative attribute for
a portion of language-based or visual data (Saldana, 2013, p. 3). Whereas open coding
means that as a researcher you are open to any emerging unit of data that you may find
helpful in answering your research questions (Merriam & Tisdell, 2016). So, by moving
back and forth between and within transcripts, I tried to make sense out of the data and pre-
coded it by circling and highlighting the extracts from participants’ interviews (Saldana,

2013). Once, | was able to assign codes to every unit of data, | started to look for patterns
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in coded data, that is, the codes that repeatedly appeared in the data analysis (Saldana,
2013). The coding, then, adopted the method of constant comparison, where the data was
reviewed multiple times, comparing each word and phrase with all of the other words and
phrases (Thomas, 2011). It then helped me to create categories and subcategories that were
responsive to my research questions (Merriam & Tisdell, 2016). To create these categories,
coded data that possessed similar characteristics were grouped into “families”, as Saldana
(2013) would put it (p. 9).

For instance, Beckett and Stiefvater (2009), in their qualitative study of graduate
students’ perceptions about non-native English-speaking teachers (NNESTS) in the USA,
also created categories and subcategories through open coding. A recurring theme in the
responses of all participants was the NNEST’s accent. They then divided it into
subcategories such as NNEST accent in classroom speech and in discipline-specific
vocabulary.

Overall, fourteen significant categories were identified through the process of data
analysis, which will be discussed in-depth in the next chapter.

Ethical Considerations

Orb, Eisenhauer, and Wynaden (2000) assert that ethical dilemmas arise when
doing any kind of research and explain ethics as “doing good and avoiding harm” (p. 93).
According to them, the need to protect rights of research participants in any given research
study is imperative. To reduce any psychological risk or harm in this study, | applied all
appropriate ethical principles at each stage of my research, keeping in mind that ethical
issues “defy easy solutions” (Glesne, 2011, p. 181). In particular, this study was driven by
ethic of care which emphasizes a caring relationship between a researcher and a
participant, and connects ethical codes with the concrete context (Rossman & Rallis,

2012).
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The study involved minors (14-16 year olds), but there was only minimal
psychological risk to the research participants, as it only used interviews. Foreseeable risks
included potential psychological discomfort, fear of retribution, and emotional distress.

Some minor psychological discomfort could occur during the interview when they
would be sharing their English learning experiences with NESTs and NNESTs. To
eliminate this risk and avoid power imbalance, | aimed to build an easy rapport and an
effective dynamic relationship with the participants. I also avoided leading questions and
withheld sharing own personal impressions about my English language learning
experiences with NESTs and NNESTSs (Creswell, 2013).

Students could also experience fear of retribution while sharing their views on their
perceived strengths and weaknesses of NESTs and NNESTSs or voicing their concerns
about both groups of teachers. They might have thought that teachers could retaliate
against their negative feedback. However, there were multiple reminders that teachers and
administrations would not know that the participating students were involved in the study.
To further emphasize this point, | conducted interviews during the out-of-class time, in a
place convenient and familiar to them. I provided a transparent explanation that their
involvement in the study was voluntary and they could withdraw at any time without
giving any reasons, and finally that it would not affect their grades in any way.

Another perceived risk was emotional distress if students could find interview
questions to be sensitive. However, | designed interview in such a way that there are no
questions that could possibly create emotional distress. In addition, | monitored students’
behavior during the interview and if they displayed any sign of psychological stress such as
showing signs of nervousness or anxiety, etc., | could stop the interview until the subjects
were ready to continue. As a further measure, | could reformulate questions or skip some

of them.
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However, all of it was not necessary. Neither one of the participants | had
interviewed showed such signs. Therefore, no interview was suspended.

To ensure confidentiality and anonymity of participants’ identity, no identifiable
data was collected. The names of schools were not disclosed. In order to provide
anonymity and assure that any information coming from the participants will not enable
others to identify those individuals, their real names were replaced by participant numbers
(e.g., Participantl, Participant2). | made sure that numbers were used throughout the whole
research process. Apart from it, advertisement letters were used to recruit participants
anonymously (Appendix C). The audio-records, electronic documents, consent forms and
notes are stored securely on my laptop with password protection to which | only have
access and the laptop itself is kept in a safe place. The signed consent forms are stored in
separate sealed envelopes and will be disposed after 2 years of storage. Access to data was
only provided to me and my supervisor.

Limitations of the Study

The methodology of this study should be viewed in the light of several limitations.
First of all, the findings of this study might not be generalizable to other educational and
geographic contexts as it is the common weakness inherent to qualitative case study
design. Furthermore, qualitative case study research is often considered to be labor
intensive and time-consuming. However, this concern arises only when case study design
is confused with ethnography, which indeed requires a long time to be spent in the field
(Yin, 2014). Nonetheless, it would be beneficial to see the use of other data collection
tools, such as classroom observations and surveys for the exploration of the similar issues
concerning NESTs and NNESTS. In addition, there was a slight gender imbalance in the

sample. An equal number of females and males might have revealed more different or
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similar data. Finally, the responses of the participants could have been influenced by social

desirability bias (Krosnick, Judd, & Wittenbrink, 2005).
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Chapter 4: Findings
Introduction

The chapter introduces the major findings based upon the qualitative data. The
present study explored secondary school views on NESTs and NNESTS at two
international schools through semi-structured interviews. To access their perspectives,
following central research question has been asked: What are secondary school students’
experiences of English language learning with NESTs and NNESTs? Case study method
was used in this effort to analyze the data from seven respondents in school X and eight
respondents in school Y.

In this chapter, a selection of extracts are presented and examined from the
interviews that are paramount in illustrating how secondary school students perceive their
English language learning experiences with NESTs and NNESTS, as well as the perceived
strengths and weaknesses of those teachers. The findings are presented in regards to the
research sub-questions that guided this study. To this end, the chapter is organized in the
following way. The first part of the chapter provides a response to the sub-question 1 and
adds to our understanding about challenges and benefits students experienced in English
language learning with NESTs and NNESTS. The second part aligns with the sub-question
2 and presents data focusing on the strengths and weaknesses of NESTs and NNESTSs as
perceived by the students. The chapter will conclude by discussing some interesting
findings that emerged from the data, which could inform the views of participants. It
should be noted that the findings covered in relation to NESTSs is presented first, which is
followed by the themes covered in relation to NNESTSs.

In the interview data, the participants placed a more prominent role to NESTs as it

may be evidenced by the larger themes that emerged from the data analysis. Out of total 14
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categories, 9 were devoted to NESTSs as the respondents provided a lot of insights
particularly about this group of teachers.

To allow “the interview breathe and speak for itself” (Seidman, 2013, p. 120), data
in the form of meaningful chunks from transcripts were included in this chapter in support
of the findings of the present study. The extracts were not corrected for any grammatical
and/or punctuation mistakes.

Secondary school students’ challenges in learning English with NEST's

The findings revealed that secondary school students encountered different
challenges in their English language learning experiences with NESTs and NNESTSs. Thus,
the first part of this section will present the findings on students’ various challenges with
NESTSs, which is divided into following subheadings: cultural mismatch, difficulties in
understanding NESTs’ speech, embarrassment of one’s poor English proficiency and
expectations of NESTSs.

Cultural mismatch.

The study indicates that most of the participants have experienced cultural
mismatches with their NESTs as some of them were not familiar with the local contextual
realities and cultural norms. This section will discuss the cases when there were
incompatibilities between the child’s culture and NEST’s culture.

Extracts 1 (a-b) are drawn from the interviews with two respondents in school X
and Y, and show a mismatch that arose as a result of diverse food habits of children and
their NESTs. Consuming horse meat, traditional Kazakh ethnic dish, was a source of
cultural gap that children encountered.

Extract 1 (a): ‘Cultural Mismatch: Food habits’

Researcher (R): What do you think these teachers, native English speaking
teachers could do better in their English teaching?
Participant (P): Sometimes native speakers don’t accept that we are Kazakh

people. So, they can add their point of view. It is not bad. But it
is just like that we shouldn’t eat horses or something like that.
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They can add this.
Participant 13 confirmed this finding, suggesting that NESTs should demonstrate
cultural congruence or a respect for children’s cultural backgrounds:

Extract 1 (b): ‘Cultural Mismatch: Food habits’

(P): Sometimes they should understand our cultures. I think so. It is
a little bit funny when they come and they hear about our

culture like eating the horse (smiling). For them it is not normal.

or about some traditions, they should understand it, to feel it.
[...]. They think it is really strange. But when you come to a
country, you should really study about it. Because I think it will
be like not respectful when you come and like: ‘What is it?
What are you doing?’

Extracts 1 (a-b) highlight the lack of knowledge of NESTs about their students’
local culture and might suggest that NEST may sometimes be insensitive to their students’
cultural traditions. This unawareness of NESTs about students’ cultural backgrounds may
further create situations in which children have difficulty in explaining Kazakh traditional

expressions as it shall be shown in extract 1 (c) below:

Extract 1 (c): ‘Cultural Mismatch: As a cause for miscommunication’

P: It is very difficult to describe, to, um, express our traditions to
native teachers. It is very difficult because they don’t understand
it.

R: Do you have any specific examples of it?

P: For example, Mr. Y [NEST], it is very difficult to speak with him.

Because when | say about our tradition, for example, like ‘4oz
tisin, koz tidi’. He just don’t understand it. And it is very difficult
to describe it. And he just sits like: ‘T don’t understand this, let’s
talk about other topics’.

Similar to Extracts 1 (a-b), extract 1 (c) above underscores the unfamiliarity of
NESTSs with local cultural context and suggests that it could cause cross-cultural
miscommunication and misunderstanding between the students and a teacher. However,
cultural differences can go even far and manifest itself along racial lines as Participant 1
from school X responded in this way, when asked about the disadvantages of learning

English with NESTS:
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Extract 1 (d): ‘Cultural Mismatch: A racial aspect’

P:

9 X

9XTD

QX

g

g

And also, sometimes we face with misunderstandings like, um,
they don’t understand some jokes, our jokes. [...]. Itis like, for
us it is okay to be, like, to have a black skin. So, we are not
nacists or how to say it?
Racists?
Yeah! Sometimes we have jokes like: ‘Oh, look at this black
person’ (smiling). And they [NEST] are like: ‘What are you
talking about?” And that’s a problem. We don’t, um, this person
whom we call black, he doesn’t say anything. He feels himself
very good.
Is it your groupmate?
Yeah, classmate.
Okay, and is he ethnically...? Kazakh, Russian or...?
Kazakh (interrupting). But he has another color of his skin. So,
teachers can sometimes, they can’t understand our jokes. And
they are like: “Just go out of the room and think about your
words’. Because we have such a rule called, um, how to say it.
Sorry, | forget it.
No, it is okay (smiling).
HemukatHocts? [Delikatnost’] (Participant code-switched to
Russian language)
Delicacy? Being polite?
Yeah, about being polite. If you just say bad words,
administration can give you punishment. So, sometimes they
give punishments.
For this kind of jokes?
Yeah.

The fact that the NEST comes from a completely different historical and cultural

background where referring to a person as ‘black’ is not acceptable explains the ostensibly

adverse reaction of NEST to the students’ joke. In this response, the participant

nevertheless showed her awareness of this sensitive issue for NEST and asserted that the

joke doesn’t imply any racial discrimination.

The extracts above suggest that the lack of understanding of students’ culture may

create an environment where the chances of miscommunication and misunderstanding

increase significantly. However, based on the interview with Participant 5 from school Y,

students also ‘don’t accept other people’s culture’. The following extract may be
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considered as an instance of gender discrimination that happened during the English class

with NEST:

Extract 1 (e): ‘Cultural Mismatch: A gender discrimination’

P: Well, we had a subject last year in English class and it was
about why women don’t go to space. And due to research,
women, um, they have, their impact is lessen them and the
reason why women weren’t sent in space was just because
that was her name, she said: “Why do you think, why do you
think women weren’t sent to space?”. And one of the, one of
the guys, I clearly remember, he said: “It’s because women
belong in the kitchen and they shouldn’t go to space. They
belong with the kids and kitchen”. And that stirred up some
drama, I guess. And our teacher tried to tell him that that’s
wrong, but. That’s one of the major issues in our school.

R: Interesting. And your teacher who asked about why women

weren’t sent to the space, was she a native speaker?

She was a native, yeah, she was from Australia.

And she was really concerned with the answer of this guy?

She was concerned. | mean this is not just a one-time thing. You

know, the, how Hilary and Trump thing last year and our

English teacher asked: “Why do you think Trump won the vote

and why Hilary lost it?” And one guy said: ‘because Hilary is a

woman and she can’t be a president because she is weak

because she is a woman.

90T

This situation reinforces the idea that there are many cultural mismatches that
appear in diverse school setting where both the students and a teacher are exposed heavily
to each other’s cultural differences. It can be concluded that the extracts above undergird
the importance of recognizing cultural variations in the classroom.

Difficulties in understanding NESTs’ speech.

The results also suggest that students may not understand the speech of NESTS,
especially at the beginning of their teaching/learning experience. As the Respondent 10
from school Y mentioned:

Extract 2 (a): ‘Difficulties in understanding NESTSs  speech’

P: Sometimes you can’t understand them when you start to like,
er, when they start to teaching you. You need some time to
adapt to their way of speaking.
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Many students also reported having difficulties in understanding NESTSs due to
their fast speech and the usage of complex words. The extracts, presented below,
supported this point, and are taken from Participant 2 from school X and Participant 11
from school Y respectively:

Extract 2 (b-c): ‘Difficulties in understanding NESTs’ speech: Speaking with fast pace and
complex words’

P: Sometimes it is very difficult. Because they have their accent.
Another idioms, words that | cannot understand.

P: Well, most like native speakers like they talk fast. Sometimes
like it’s best to talk slow because there are some native speakers
who talk very fast and you don’t always get what they are
saying.

As Participant 11 noted above, NESTs sometimes need to slow their speech down,
thus making it possible for the students to understand them.
Embarrassment of one’s poor English proficiency.

Based on the responses of participants, the students with a low level of English
proficiency may choose to sit silent in English classes even if they have questions for their
NESTSs. Participant 4 from school X highlighted this issue, explaining that this situation
might not occur with NNEST as students can address him/her in their first or second

language (Kazakh and Russian languages are concerned):

Extract 2 (d): ‘Embarrassment of one’s poor English proficiency: As a cause for students’
inhibition and anxiety’

P: If it is native speaker, sometimes students with not so good
English are just sitting silent. If they do not understand or
understand, they are just sitting silent. Because they are scared to
ask the questions, if they will make mistakes or say something
wrong. If it will be non-native speaker, they [students] will ask
the questions on the A language or B language, it will be easier
for them.

As noted above, fearful that they will be seen as incompetent in English, some
students refrain from participating in class discussions. Participant 7 also shared this view,

describing students as “closed” whenever the lesson is taught by a NEST.
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Students, who are not proficient in English, also feel timidity and anxiety when
talking to NEST and prefer to remain quiet in English classes because they are afraid of
making mistakes, which in their perceptions, may upset the teacher. It is clearly evidenced
by the Participant 7 from school X and Participant 6 from school Y below:

Extract 2 (e-f): ‘Embarrassment of one’s poor English proficiency’: As a cause for
students’ inhibition and anxiety’

P: I am so shy when they say, when they want to talk with me and
I have problems. And I thought that if | will have a mistake,
they will, um, say that my English is not good.

P: Some students face problems like I’m afraid like that the teacher
is going to be cross with me because | got this wrong. That’s not

true! (smiling).

These two extracts demonstrate that students are afraid of being wrong, thinking
that a teacher may consider their level of English “not good”. This might be related to the
level of English of NESTSs, which can be considered very high in relation to the students.

However, Participant 3 argued that students’ inability to refer to NESTSs in their
first or second language is a benefit, as students may become adept at explaining things in
English language.

Expectations of NESTs.

Students also discussed the challenges related to the high expectations of NESTs
about their abilities. For instance, Participant 6 from school Y shared that NESTs “expect
more of us than we are capable of doing”. Participant 1 also supported this view, lamenting
that NESTs do not recognize students’ struggles:

Extract 3: ‘Expectations of NESTs’

P: There are some kind of teachers that can’t wait. They are like:
“You should work faster because you are [school name]
student, you should think faster, you should receive

information very fast. So, I won’t wait you, if you have
questions, come after lessons’.
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As noted above, high expectations of NESTs may pose challenges to students
because they have to reschedule their plans and make an appointment with their teacher for
clarification. This has also been emphasized and explained by Participant 10 from school
Y, who noted that NESTs have high expectations as “they don’t realize that we are not
native speakers”.

Secondary school students’ challenges in learning English with NNESTSs

Participants also identified challenges in learning English language with their
NNESTSs, however, they were relatively fewer than those connected with NESTs. The
second part of this section will report on these challenges, which are NNESTs’
overreliance on course books and occasional mistakes.

Overreliance on course books.

Participants reported that NNESTSs design their lesson plans around the course book
which makes English classes serious and boring, to the extent that “it is difficult to try not
to fall asleep in their lessons” as Participant 6 acknowledged. Concerns about the excessive
dependence of NNESTSs on books were also reflected in the interview of Participant 9:

Extract 4: ‘Overreliance on course books’

P: We had a non-native English teacher in eighth grade or so in English.
And really, I really didn’t get very pleased with it. Because the lessons
had the same theme every day. We use the book. We only go through the
topics from the book each lesson, one page by page. We didn’t really use
pen or anything, but when we have native speakers, they really have the
concept of the book, but they don’t go on each point in the book. They do
it as it comes from themselves. But non-native speakers, they just open
the book and go on point by point. They just read it to us.

Owing to the challenge identified above, students stated that NNESTs mostly focus
on grammar and reading, “the very basics” as Participant 6 put it, which is not conducive
to developing their speaking skills. NESTSs, on the contrary, have been described as being
very flexible in structuring their lesson plans. As Participant 12 confirmed, in classes with

NESTs: “You start from the grammar and this grammar can change to any topic like
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school, your parents, everything”. According to this student, NESTs give them more than
just course book content and become enthusiastic to new themes that may emerge during
the English lesson, even if it is not subject-related.

Occasional mistakes.

Half of the participants claimed that they have repeatedly noticed how NNESTSs do
mistakes in their speech in English classes, mostly in terms of oral grammar and
pronunciation. Interestingly (or unfortunately), as the interviewees noted, they start to
make the same mistakes later, thinking that it is correct. For instance, Participant 1 has
spelled out the implications of NNESTs’ occasional mistakes on students:

Extract 5: ‘Occasional mistakes’

P: They [NNESTSs] do mistakes in grammar and pronunciation. So,
we, um, | think it is bad, because when we will be in X program,
when we will study X program we will have difficulties with
English language and it will be because our teacher didn’t say so,
that is a mistake.

Referring to the X program, which is the program that gives students an
international qualification to be able to enter the higher education, Participant 1 explained
how NNESTSs may fail to recognize the mistakes done by their students and how it may
cause problems with English language in their future studies. This particular issue also
resonated with the Participant 11 who told about how she made the same mistakes on the
exam because of her teacher’s ignorance of these mistakes during the class activities.

Secondary school students’ benefits in learning English with NESTs

Participants revealed two major benefits in learning English with NESTS: first, an
exposure to their exemplary pronunciation model and second, their ability to deliver

interesting classes.

NESTSs as exemplary pronunciation models.
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A frequently mentioned advantage of learning with NESTs was pronunciation
practice. Almost all students believed that only NESTSs can teach them pronunciation
whereas their counterparts may make one’s accent “more Russian-like, not American”
(Participant 15, school X). For instance, Participant 6 from school Y explained:

Extract 6: ‘NESTs as exemplary pronunciation models’

P: With native English speakers, you have like a different, you
can develop a different accent like a more native language-like.
Like if you are Russian, that your first language is Russian and
you speak with a Russian accent, not many can understand you.
And if you speak English with an English accent like or
American accent or New Zealand accent, most people will
understand what you are trying to say, if you speak in English
to them.

According to the participants, NESTs were the only ones who were eligible to teach
pronunciation. Participant 10 alluded to the same idea, commenting that NESTs “can teach
specific things that others can’t like the accent and the way they pronounce something”.

However, Participant 15, who identified English teachers from India and Asia as
NESTS, revealed rather negative stance towards their pronunciation, claiming that: “Their
speech is dirty and I don’t like their accent”. What is most striking, and perhaps a bit
controversial, is that this student mentioned the theme of pronunciation earlier in the
interview confirming other participants’ views that NESTs allow students to practice and
improve their English accent.

Delivering interesting classes.

The majority of participants praised the ability of NESTSs to deliver interesting
classes, pointing out their creative approach to teaching English language. Participant 2
from school X cited an example of creative method of greeting their teacher:

Extract 7: ‘Delivering interesting classes’
P: For example, our lessons start with attendance. For example,

we should say with the voice of minions: ‘I’'m here!”. Or we
should say like Santa Clause, and it is very interesting.
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According to the respondents, NESTSs also use a variety of visual aids such as
presentations, videos and illustrations to make their lessons engaging for students and to
facilitate the language teaching. As a result, as Participant 9 from school Y emphasized,
“students look forward to the lessons [with NESTs] rather than being sad about it”.
Secondary school students’ benefits in learning English with NNESTSs

The respondents also identified several benefits in regards to the English language
learning with NNESTS, which is further organized in the following way: the ability to use
students’ L1, L2, cultural similarities and anticipating students’ language difficulties.

The ability to use students’ L1, L2.

The linguistic competence of NNESTs in students’ L1 and L2 (Kazakh and
Russian languages are concerned) is the primary benefit that the vast majority of
respondents stressed. For example, Participant 4 described NNESTs as “universal
teachers”, explaining further that “if native speakers is only on English, non-native English
speakers try to explain on all languages like Russian, Kazakh, English”. Similarly,
Participant 1 also agreed that this shared competence in students’ L1, L2 is the main
advantage of NNESTs over NESTs, commenting:

Extract 8 (a): ‘The ability to use students’ L1, L2’

P: If you don’t understand something in English, they are, like, they
[NNEST] can explain you in Kazakh or in Russian, but this
native English teacher cannot do it. He just give material and
explain it, like: ‘I cannot explain you if you don’t understand
definition’.

It must be added, however, that 2 participants out of 15 had mixed feelings
regarding the usage of Kazakh and Russian languages in English classes. The extracts
below underline this rather controversial issue of using mother tongue (or sometimes

second language of students) during English classes:

Extract 8 (b-c): ‘The ability to use students’ L1, L2’
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P: Sometimes when they [NNESTS], um, talk on the other
languages except of English, it is bad. But sometimes it is, they
[NNESTS] are trying to give you knowledge, teach you
something. It is very appreciated.

P: Strength is when they [NNESTSs], um, with them, we, for
example, one years ago, we talked with Ms. Z [NNEST] and she
is very kind. And for example, when I didn’t know some words,
she can translate it. But I think that’s not good because we should
try to remember these words.

Participant 3 raised yet another issue about the usage of students’ mother tongue in
English classes. The student expressed her concerns about the accuracy of the translation
as she had experienced it in the past while she was studying in primary grades: “they
[NNESTS] can, um, translate that words not appropriate or use them not appropriate as my
teacher [NNESTS] from first grades”. She, then, also spoke of her teacher from first grades,
noting that she could even use translator google in classes to provide translation of English
words for students.

Anticipating students’ language difficulties.

The findings suggest that NNESTSs can better anticipate students’ linguistic
problems as they have themselves gone through English language learning process.
Participants believe that NNESTSs better understand the struggles that students might have
in English language because it is not their first language as well. Cognizant of potential
trouble spots for students, NNESTS can easily recognize students that are struggling to
learn a new language element and help learners by making them participate in the
discussion. The following extract from Participant 4 may exemplify this:

Extract 9: ‘Anticipating students’ language difficulties’

P: Non-native speakers sometimes do not ask from them [active
students], they ask from the students that do not understand. That
way they, um, trying to help them, for that type of students that
do not understand. To share with their ideas, what they need to

improve in the future. That way, | think that those students that
were closed are starting to be active, too.
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Later in the interview, this student added that NESTs do not usually pay attention to
those “closed” students as they are simply not able to identify them. On the contrary,
NNESTSs are aware of those language pitfalls and therefore, their first-hand experience
may help students overcome those difficulties.

Strengths of NESTs as perceived by students

Since the study aimed to explore perceptions of students on strengths of NESTs
and NNESTSs, this part of the chapter will present the findings on strengths of NESTSs.
Students have identified following strengths of NESTSs: friendly personality and linguistic
knowledge.

Friendly personality.

The findings indicate that students value a friendly personality of their NESTS.
More than half of the participants highlighted that NESTs are capable of developing
positive and friendly relationship with them. For instance, Participant 2 claimed that
students can easily communicate with their NESTs and it is nowhere “like when Presidents
and deputies are talking with each other. It is like student talks with students, or friends
with friends”. Similarly, in a discussion of what makes NESTs different from NNESTS,
Participant 1 distinguished the affectionate nature of NESTs in comparison to their
counterparts:

Extract 10 (a): ‘Friendly personality’

P: Their [NESTs] mentality is different from ours. That is why, for
example, our non-native speakers, teachers of English cannot just
hug us [as NESTs do]. But others [NESTs] are like: ‘Oh, you are
welcome, if you have problems, just come here and say to me, |
am your friend.

In describing a friendly personality of NESTs, Participant 1 positions hugging as a

way of showing fondness that seems to be inappropriate for their NNESTSs. Consistent with

this response, Participant 5 also pointed out the difference between NESTs and NNESTS:
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Extract 10 (b): ‘Friendly personality’

P: Because, you know, in Kazakhstan, the teachers, they [NNESTS]
put themselves higher than the students. And here, if there are
native speakers, they don’t really have those standards. They
consider you their friend.

These extracts so far show how a certain teacher personality trait as being friendly
is valued by students. In general, students perceived NESTs as being “very fun” and “very
energetic” (Participant 6). Participant 15 from school X also drew special attention to
differences in individual features between NESTs and NNESTSs, describing NESTSs as
being tolerant:

Extract 10 (c): ‘Friendly personality: the tolerant personality’

P: If you will compare the response of our teachers and the teacher
from America about LGBT community. Our teachers, they, like
they hate LGBT and they think like no, you shouldn’t do that.
But the teachers from America, they are like more tolerant and
they think it is okay.

It may be interesting to indicate that these desirable qualities of NESTs can be an
obstacle to effective English language learning, as illustrated in the extract below:

Extract 10 (d): ‘Friendly personality: When strength can be a weakness’

P: Sometimes we are like: ‘Oh, this teacher is also kind and
friendly’, and we just talk, stop studying his [NESTs’] subject
(smiling), and we have problems with this subject.

In her answer, Participant 1 above explains how students might take advantage of
their NESTs” kindness and friendliness, and consequently, stop learning English language.
However, in general, friendly personality of NESTs was perceived as conducive to the
creation of positive, productive learning environment.

Linguistic knowledge.

The main strength attributed to NESTs was their superior English language

proficiency, especially a wide range of knowledge of vocabulary that they possess. All

participants unanimously agreed that only NESTSs can teach students specific terms, slangs,
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idiomatic expressions and colloquial language because “their [NESTs’] vocabulary is more

expanded than the non-native speakers, so we can learn more words from them”

(Participant 9). Students believed that NESTs have a more expanded vocabulary than their

counterparts, as evidenced in the words of Participant 5 on the advantages of learning

English with NESTSs:

Extract 11: ‘Linguistic knowledge’

P: There are phrases in English which, they [NNESTSs] don’t teach
you those, you just have to grasp them as, um, just phrases
which a non-native speaker would not know because they didn’t
talk to other native speakers.

The assumption that the student above makes about “phrases which a non-native
speaker wouldn’t know” because NNESTs do not usually talk to NESTs reinforces the
reasoning behind students’ views that only NESTs can teach those kind of vocabulary.
According to Participant 3, an extensive vocabulary of NESTs can be explained by the fact
that “it is their [NESTs] language, so, they know it better than English teachers
[NNESTSs]”.

Strengths of NNESTS as perceived by students

Participants revealed that NNESTS, owing to their various cultural affinities with
students, provided the type of classroom where they felt safe, comfortable and free to
express themselves. It was the one and only strength attributed to NNESTS, to which | turn
next.

Cultural similarities.

Due to their similar cultural background, students ascribed a greater value to
NNESTs, explaining that “they understand our mentality because they are Kazakhs or

Russians” (Participant 14). These cultural similarities, on the accounts of participants, lead

to an increased and effective communication as it enables NNESTs provide culture-related
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examples. A striking instance of how shared cultural schemas can enhance communication

between NNESTS and students was given by Participant 1:

Extract 12: ‘Cultural similarities’

P: When, we, for example, learned about communism. They just,
um, our teacher said, non-native English teacher said that: ‘In
communism, we have no Agashkas, like Make, Bake and
etc’. It was really funny (smiling).

Before this example, Participant 1 stated that the concept of communism was not
clear after the explanation of NEST, as he was trying to explain this term giving examples
from his culture and using advanced vocabulary. However, NNEST made the term
“communism” clear relying on cultural background information about her students and
using a bit of humor.

Apart from it, students felt more comfortable with NNESTSs due to their various
cultural affinities which allowed them to behave freely in classes. To be more specific,
NNESTs made students feel relaxed in addressing and asking questions from them. For
instance, Participant 7, stressing the kindness of NNESTS, told about how she could speak
quite freely with NNEST even though she was very shy:

Extract 12 (a): ‘Cultural similarities: high level of comfort’

P: I can speak with her [NNEST] freely. Free because she can
explain what my mistakes are and how I should improve but |
know that teachers from another countries can explain it, too. But

| think for me, | will feel more comfortable when teacher from
Kazakhstan will explain me about my mistakes.

However, Participant 8 shared his observation about how students acted up, most of
the time disruptively, because they felt comfortable when NNEST was in the classroom:
Extract 12 (b): ‘Cultural similarities: high level of comfort’

P: Well, generally, if there is a native English speaker, the class is
more, um, how do | say this, they are not as naughty because |

don’t know why, but every time there is a local teacher
[NNEST], it seems if the class sort of like plays up.
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Furthermore, this participant stated that it was the typical behavior of his classmates
whenever NNESTSs would be in the class. However, students becoming “naughty” during
the English classes may also signal how comfortable they felt with NNESTS in the
classroom.

Weaknesses of NESTs and NNESTS as perceived by students

Participants revealed one weakness for NESTSs as being lazy and another one for
NNESTSs as having a bad accent, which will be discussed further.

Laziness of NESTSs.

A small number of those interviewed indicated that sometimes NESTs may not
prepare for the lessons adequately, which lead students to view them as “lazy”. Participant
8’s revelation about his NEST in the past echoed this deficit view of NESTSs:

Extract 13: ‘Laziness of NESTs’
P: They [NESTSs] don’t tend to, um, how it is called, challenge
students as much. They just give out the work and then they just
don’t really do anything else.
Was that your experience?
Um, I’ve had that experience last year.
Can you tell me about it?
So, sometimes if people finish the work, they [NESTs] didn’t

really have any other work assigned. So, you really just didn’t
do anything. You just sat down and did nothing.

P

This participant commented further that most of the time students, who finished the
given assignments by NESTS, waited till their other classmates finished to proceed further
or waited till the end of the lesson, as NESTs didn’t have anything else to be done. The
reason behind this “laziness”, in the perceptions of participants, could be due to the fact
that they teach their first language as a second or even foreign language to students.
Therefore, NESTs might not always organize their classes properly.

Bad accent of NNESTSs.
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The findings suggest that NNESTSs are perceived by students as having a “bad” or a
“strong” accent. As it was in the case of NESTS, students may also face difficulty in
understanding NNESTSs’ speech because of their accent (Participant 6, school Y). For
example, Participant 13 claimed that the pronunciation of NNEST “is bad and sometimes
they [NNESTSs] pronounce something a bit differently or incorrect”. Participant 2 also
expressed a similar position:

Extract 14: ‘Bad accent of NNESTs’

P: Sometimes, there, um, some accents that are really worse and
you just don’t want to listen your teacher. That’s all.

R: Have you come across these kinds of accents in this school?

P: Yes. There was one teacher. She is from Kazakhstan. And she

has got very interesting and specific accent. So, it was very hard
for me to listen her.

As mentioned earlier in this chapter, students felt that they would better learn
English pronunciation from NESTS, especially if the accent of NNESTSs were
unintelligible.

Interesting findings

This section includes a strand of participants’ commentaries that were not foreseen
when embarking on this study. Although it was not the primary focus of this study, one of
the main questions in the interview protocol was the understandings of the students about
native English speakers. In other words, participants were asked to identify how they
would define the term “native speaker”. The definition varied across participants, however,
there were several agreements on who can be referred as a native speaker of English. Some
of the characteristics ascribed to a native speaker were: 1) to be from or to be born in a
foreign country; 2) to have English language as a first or a second language; 3) to think in
English and choose English over other languages (e.g., if one has the same book in two

different languages, he/she would choose the English version).
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Nevertheless, what was most striking in participants’ responses was the list of
countries mentioned as the places where native English speakers should come from. The
majority of the students from Y school believed that native English speakers should come
from countries where English language has a strong position, referring to countries
commonly known as English-speaking countries such as United Kingdom, the USA, New
Zealand, Australia and Canada. However, several students from X school considered
people from countries such as France, Germany, Columbia, the Philippines and India to be
native English speakers. It was interesting to see how the participants from school Y were
quick to name the inner circle countries as English-speaking countries whereas participants
from school X considered people from outer circles (e.g., post-colonial nation of India) as
native speakers of English. These differences in the perceptions of students might be
explained by the type of school they attend. School X is state-funded school which culls all
of their prospective students based on an entrance examination, whereas school Y is a
private school with its mandatory annual tuition fees. Assuming that parents of students
from school Y have the means to pay for private schooling, it might be suggested that they
come from a higher socio-economic status, which allowed them to study abroad. As a
matter of fact, during interviews, students from school Y had often relied on their prior
language learning experiences in English-speaking countries when sharing their views on
NESTs and NNESTSs. Thus, it might be suggested that the native speakers of English they
encountered in the past were predominantly from inner circle countries which affected
their perception of the term “native speaker”. Certainly, participants attributed other
characteristics to native English speakers and therefore, these findings do not suggest that
one should come from a particular place to be considered a native speaker of a language.

Despite empirical evidence that there has been a positive shift in the views of

students about NNESTS, suggesting that students no longer view native speakers as ideal
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teachers, the present findings also revealed that there is still a prevalent view in
Kazakhstan that NESTs make better teachers of English. The findings demonstrated that
just over half of the students (8 out of 15) explicitly state their preferences for NESTS,
claiming that NESTs are “more professional” (Participant 10), “more educated”
(Participant 11), “more experts in English than our teachers [NNESTs]” (Participant 1).
Two participants even went that for to conclude that NNESTs will never be the same with
NESTSs, regardless of how hard they might try (Participant 9; Participant 15). In particular,
students have privileged English language proficiency of NESTs because they believed
that “their English is just generally better” (Participant 5).
Conclusion

The analysis has shown that secondary school students can be sources of rich
experiences as they were able to share various benefits received and challenges faced while
learning English language with NESTs and NNESTS. The findings also helped to
understand what were some of the perceived strengths and weaknesses of both groups of
teachers. The given findings from the research will be discussed in the next chapter and

where applicable, will connect the literature and theoretical framework to it.
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Chapter 5: Discussion
Introduction

This study utilized qualitative methods to explore the English language learning
experiences of 15 secondary school students with NESTs and NNESTS attending two
international schools. A semi-structured interview protocol was used to examine the
following research question that guided this study:

What are secondary school students’ experiences of English language learning
with NESTs and NNESTSs?

In Chapter 4 of this dissertation, findings of the qualitative data about secondary
school students’ views on NESTs and NNESTs were presented and analyzed. In this
chapter, the findings from prior research are incorporated to establish whether the results of
this study are consistent with the previous research. Along with this, findings are discussed
in relation to the items in the Language Teacher Characteristic framework (Walkinshaw &
Duong, 2012). Recommendations are also presented throughout the chapter.

This chapter is structured in a similar way to the findings chapter, which was
organized around the larger categories that emerged from the data analysis. The sections in
this chapter are in line with research sub-questions posed in the study.

Secondary school students’ challenges in learning English with NESTs

The findings indicated that students encountered cultural mismatch when the
beliefs, values and various cultural norms of NESTs were in conflict with the local context.
Canagarajah (1999) speculated on this issue of cultural gaps between students and NESTS,
stating that it could be explained by the excessive emphasis on the linguistic proficiency of
the native teacher which exempts them from developing an adequate cross-cultural
competency. Phillipson (1992) also articulated on the challenge of cultural differences and

argued that teacher preparation programs are ineffective in providing education in
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sociology and cultural studies. In a similar vein, Celik (2006), pointing out the insensitivity
of NESTs to students’ culture, claimed that the unfamiliarity of NESTs with the local
context might make students feel that their identities are jeopardized, which certainly does
not contribute to a positive language learning environment. This unfamiliarity of NESTs
with students’ cultural background has also been reported in the findings of previous
research as a common disadvantage of learning from a NEST (Chun, 2014; Medgyes,
2001; Rao, 2010; Sung, 2014; Walkinshaw & Duong, 2012; Walkinshaw & Oanh, 2014).
However, a finding which has not been mentioned in earlier studies, and thus categorized
as unexpected, was that this cultural mismatch may manifest itself along racial lines, when
the student’s joke was misinterpreted by her NEST as racially-charged one. Specifically, a
NEST asked the student to leave the classroom and think about how referring to a person
as black is inappropriate. Nevertheless, according to the student, she didn’t mean to offend
anyone and the classmate whom she addressed as black was not offended, too. As the
student further explained, it is common in our culture to have a black skin and to be called
black whereas in the culture of her NEST, this kind of joke implies racial discrimination.
This cultural gap created a tension between the student and a teacher, highlighting the
importance of recognizing cultural variables within schools. It is, therefore, essential for
teachers to seek ways of teaching and discussing differences in schools by “engaging in a
critical pedagogy through multicultural and antiracist lenses”, which should go beyond
simply incorporating cultural activities to classroom practices (Ajodhia-Andrews, 2013, p.
44). However, this does not only relate to teachers, as students might also be unaware of
the cultural differences within schools, as reported in this study. To address this challenge,
students should also engage in transformational learning process by exploring and
discussing diverse worldviews from multiple perspectives (Ajodhia-Andrews, 2013).

Placing this discussion within the theoretical framework, this finding reinforces the
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importance of being familiar with the students’ local culture and falls under the category of
cultural characteristics in the Language Teacher Characteristic Framework. Thus, it could
be stated that the knowledge of students’ cultural background can be considered as one of
the good qualities of successful language teachers as it can help to prevent problems
related to cross-cultural misunderstandings.

Another challenge frequently mentioned by students was the difficulties they faced
with the comprehension of NESTs’ speech. Drawing on the previous research, Butler
(2007) presents several factors that may affect the listener’s intelligibility of speech such as
pronunciation, grammar and listener’s awareness of a specific accent, the topic and/or a
particular speaker. However, she notifies that these findings were drawn from native
speakers, and therefore, it might not be applicable to nonnative listeners’ ability to
understand various types of foreign-accented speech. However, the present study suggests
that this lack of intelligibility may be caused by factors such as the fast speech of NESTs
and the usage of advanced words. The findings also indicated that the difficulties in
students’ listening comprehension are highly likely to occur at the beginning of their
English language learning/teaching experience. This finding correlates with that of Madrid
and Canado (2004) in that NESTs were also perceived to be difficult to comprehend in the
early grades. This finding might also be supported by Chun’s (2014) study on Korean EFL
students, where NESTs were perceived to be more appropriate for advanced-level students
than to students at the beginning stage of their learning as students with an elementary
level of English may not properly understand the speech of NESTs. Moreover, as Moussu
and Llurda (2008) argues, a great deal of NESTs might be far less intelligible in
international contexts than well-trained, educated NNESTs, especially if NESTs “speak
fairly local or substandard varieties of the language, and whose language is hardly

intelligible for speakers of other varieties of English” (p. 318). Discussing this finding
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from a theoretical point of view, it may fall under the category of linguistic characteristics
(defined as fluency in speaking and understanding English) and suggests that the linguistic
proficiency of language teachers should be developed in such a way that it is intelligible to
a wide variety of learners, including non-native ones. In addition, it could be recommended
that language teachers constantly ask questions of students to gauge their comprehension.

It was also found out that the students with a poor level of English proficiency feel
anxiety and choose to remain quite in NEST-fronted classrooms. This pattern could be
explained by the findings of Pae (2016) which reported that Korean university students feel
significantly higher levels of English language anxiety with NESTs than with NNESTSs.
Interestingly, this finding contradicts to Sung’s (2014) study where participants reported
more willingness to speak without getting anxious in NEST-fronted classrooms, as their
teachers were able to provide a nice, relaxed teaching atmosphere. It is suggested that
teachers are patient in working with students at lower levels of English, valuing their
abilities(Brown, 2001). Situating this finding within the theoretical framework, it might be
applied to the professional characteristic of language educators which is explained as
teaching qualifications relevant to EFL context. Perhaps, if NESTs had had some teaching
experience in the EFL context and understood what it is like to learn a foreign language,
they would have been able to understand the struggles of students with a low level of
English proficiency. Thus, they would be able to be sensitive to students of lesser ability
by showing warmth and inviting them to participate in class activities without feeling
language anxiety (Brown, 2001).

Another interesting finding in regards to the students’ challenges in learning
English with NESTs was that they were perceived to have high expectations of their
students, thereby providing support to the findings of Medgyes (2001). Medgyes (2001)

contends that this situation might not occur with NNESTSs because they are well-
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acquainted with the local learning/teaching context, and therefore, “are in a position to set
realistic aims for students” (p. 438). Indeed, students in the given study expressed their
concerns that NESTs do not recognize their struggles and treat them as native speakers of
English, asking for more than they are capable of. Discussing it from a theoretical
perspective, this finding also falls under the category of professional characteristics, which
emphasizes the importance of having teaching experience relevant to EFL context for
language teachers. Thus, if NESTs had been familiar with the foreign language
teaching/learning context, they would have been able to set age-appropriate and context-
relevant expectations for their students.
Secondary school students’ challenges in learning English with NNESTSs

It was revealed that NNESTS tended to overuse the course books by structuring
their lessons around them. A possible rationale to explain why NNESTS rely very much on
course books might be that these teaching materials provide them the sense of security
(Medgyes, 2001). Medgyes (2001) explains that NNESTSs’ classes might revolve around
the course books because they are concerned with their linguistic difficulties, and
therefore, hesitant to diverge from the course book content. Another possible reason for
NNESTSs’ choice to use course books as their main resource could be a lack of confidence,
as suggested by Celik (2006). In fact, he claims that NNESTS rarely make use of the
computer or other similar technological devices to foster students’ language learning,
preferring to focus on teaching grammar explicitly. However, as students in this study
acknowledged, the constant use of course books in English lessons might make them get
bored. In a similar way, participants in Ling and Braine’s (2007) study also indicated the
shortcoming of NNESTS as their overreliance on textbooks. This finding also lends support
to Sung’s (2014) study in that the teaching materials of NNESTs were not perceived

positively by students in his sample, too. As such, it is recommended for NNESTS to use
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other alternative materials to create a positive learning environment that will keep students
stimulated. Looking at this issue from a theoretical account, it falls under the category of
pedagogical characteristics, which emphasize the importance of delivering interesting,
informative classes. It might be suggested that NNESTSs focus more on designing effective
lesson plans and incorporating various materials into their teaching approach to make it
more attractive to students.

Another interesting point of discussion pertains to the finding about the perceived
challenge in learning English with NNESTs which included occasional grammar mistakes
in their speech. This corresponds to the finding of Sung (2014) where students also noted
inaccurate grammar of their NNESTSs in their spoken English. However, this study
revealed that it could have an adverse effect on students’ speech as they might begin to
make the same mistakes as their NNESTSs later. What is more striking here is that NNESTs
did not address students’ mistakes, perhaps, as they were simply not able to detect them. In
this sense, this finding is somewhat different from Ling and Braine’s (2007) study where
students, on the contrary, lamented that NNESTSs over-correct them, thus making them feel
stressed. It also contradicts to Medgyes’ (2001) statement that NNESTs “are notorious for
penalizing errors, grammatical errors in particular, probably because they regard English
primarily as a school subject to be mastered” (p. 438). However, it is always better to
develop strategies that prevent errors from happening in the first place than dealing with
error correction later (Medgyes, 2001). This finding only supports the importance of
linguistic characteristics from the Language Teacher Characteristics framework, which
states that good language teachers should have advanced communicative competence in

the language they teach.
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Secondary school students’ benefits in learning English with NESTs

The most common perceived benefit in learning English with NESTs was an
exposure to their pronunciation whereas their classes were positioned as the only places
where students could practice English pronunciation. This finding seemed to indicate the
presence of native speaker fallacy (Phillipson, 1992), as students believed that the
pronunciation is best taught by NESTs which reinforced the belief that NESTSs serve better
as an exemplary linguistic model. According to Canagarajah (1999), this fallacy should be
contested because “if it is one’s accent and pronunciation that qualify one to be a teacher,
then the sense of professionalism developed in ESL is flimsy” (p. 84). Thus, the superiority
of NESTs in terms of pronunciation may excuse them from developing other equally
significant pedagogical skills pertinent to their professional practice (Canagarajah, 1999).
This issue is also true for other contexts: the perceived advantage of NESTSs as the teaching
of pronunciation have also been found in earlier research (Sung, 2014; Walkinshaw &
Duong, 2012; Walkinshaw & Oanh, 2014;). This finding might be attributed to linguistic
characteristics from the Language Teacher Characteristic framework, as fluency in
speaking English presupposes intelligible pronunciation, which from the viewpoints of
students, NESTs have. Nevertheless, it could be argued that the key thing in pronunciation
is not just to provide a good model to students but also to know the mechanics of
pronunciation, which a NNEST could know better than a NEST as they have learnt it more
explicitly.

Another frequent benefit in learning English with NESTs based on interviews with
students was their ability to deliver interesting classes. Through their various examples,
students illustrated the creative approach of NESTSs to English teaching which was not
limited to a great variety of activities they employ, but also included the integration of

visual aids. This finding resembles the previous studies into NESTs and NNESTSs, where
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students highly appreciated teaching styles of NESTs (Chun, 2014; Sung, 2014;). It is also
consistent with the pedagogical characteristics from the Language Teacher Characteristic
framework, which highlights the ability of teachers to deliver interesting and informative
classes.
Secondary school students’ benefits in learning English with NNESTs

Data analysis suggested that students viewed the ability of NNESTS to resort to
students’ L1, L2 as a primary benefit in learning English with them. Though, this strength
of NNESTs as the usage of students’ mother tongue(-s) was at a time one of the
controversial issues in ELT field, however, since the 1990s, it was proven to be a powerful
teaching tool (Medgyes, 2001). In fact, earlier, positioning the first language of NNESTs
as a valuable resource, Canagarajah (1999) asserted that NNEST can build on their
multilingual competence and develop a deep metalinguistic awareness to maximize their
teaching effectiveness. Thus, it may help NNESTs address “student concerns regarding
language maintenance, identity conflict, and cultural clash” and contribute to the effective
integration of English into their extant language repertoires (Canagarajah, 1999, p. 80).
However, Boecher (2005) argues that it may only take place provided the classroom is
monolingual. In this study, however, students could share their L1 and L2 with their non-
native teachers. As such, students involved in this study were bi-/multilingual speakers,
competent in two languages simultaneously as well as their NNESTSs. In this regard, this
finding is somewhat different from Sung’s (2014) study whose participants shared only L1
with their NNESTS. A possible reason for such a discrepancy might be due to the fact that
Kazakhstan is largely a bilingual society, with Kazakh being a state language and Russian
being an official language of the country. Therefore, it should be noted that this finding
would only apply to NNESTs in Kazakhstan who can speak Kazakh and Russian

languages. This finding is categorized as an unexpected one as it was not predicted by the
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theoretical framework used in this study. A possible reason for this may be due to the fact
that the usage of mother tongue during English classes was seen as a problem rather than a
valuable resource in enhancing students’ language learning in the past. In fact, the use of
code-switching in English classes is still a hotly debated topic (Sali, 2014).

NNESTSs were also perceived to better anticipate students’ linguistic difficulties as
they have themselves gone through the process of mastering the English language.
According to Medgyes (2001), NNESTSs have this intrinsic sixth sense or anticipatory
devices that help them predict and prevent students’ language difficulties. He also contends
that the knowledge of local language and students’ cultural background may supply
information to NNESTS about possible problematic language elements for their students.
In addition, Boecher (2005) claims that NNESTs can make the most of their capacity to
identify potential trouble spots for students by developing effective curricula and lesson
outlines. This is in line with what Celik (2006) reported in his observations about Turkish
non-native teachers of English, who could easily create remedies into their syllabi and
lesson plans to prevent areas of potential difficulty to students. Students in Sung’s (2014)
study also reported how NNESTSs could relate to their language learning needs by showing
empathy to their problems and suggesting the most appropriate learning strategies. This
finding might be in line with the professional characteristics from the Language Teacher
Characteristic Framework, which underlines the importance of teaching experience of
language educators. This teaching experience in turn might help them understand students’
linguistic needs more effectively.

Strengths of NESTs as perceived by students

The study revealed that the perceived strength of NESTs was concerned with their

friendly personality which helped them to build positive, respectful teacher-student

relationships. A point to note here is that students compared NNESTSs unfavorably with
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NESTSs in this regard, stating that the former one is more serious and formal. This finding,
therefore, supports Medgyes’ (2001) assertion that NNESTs tend to be stricter and more
demanding than their NEST counterparts owing to their familiarity with the local context,
which may explicitly focus on language examinations. Another possible explanation for
this finding could be NESTs’ casual attitudes in class, which was reported in Chun’s
(2014) study where Korean college students described NESTs as casual. Within the
Language Teacher Characteristic Framework, this finding falls under the category of
personal characteristics, which stresses the importance of being friendly and flexible for
language teachers. However, this strength of NESTs seems to be under-reported in the
literature. In this sense, it is essential that the personal strengths of NESTs are
acknowledged more frequently in research.

The results of the present study also showed that NESTs were perceived to be
superior in terms of English language proficiency, especially in relation to their vocabulary
skills. In particular, students noted their ability to teach idiomatically appropriate language,
colloquial expressions and slangs more effectively than NNESTSs. This finding was
corroborated by Sung’s (2014) study in the Korean EFL context, where students
considered NESTSs’ strong competence in English vocabulary as their unique sociocultural
strength. The finding also reflects the linguistic characteristics of good language teachers
from the Language Teacher Characteristic Framework. However, one of the issues that
emerges from this finding is that the perceived superiority of NESTs in terms of linguistic
ability might make NNESTs feel insecure, as this strength is “the major argument in favor
of NESTs” (Boecher, 2005, p. 70). This statement can be further supported by Medgyes’
(2001) survey which revealed that vocabulary along with the appropriate use of English are

the biggest challenges for NNESTSs.
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Strengths of NNESTSs as perceived by students

Turning to the students’ perceptions on NNESTSs, the data analysis indicated that
the only perceived NNESTS’ strength include their shared cultural schemas with students,
which further leads to an easy and effective communication. For instance, participants
shared how NNESTS use culture-related examples in the elucidation of complex concepts.
Walkinshaw and Oanh (2014) support this finding stating that students who share similar
cultures with their teacher “can judge more easily how to frame requests or opinions, what
topic restrictions exist, and when to take or relinquish the floor” (p. 6). In fact, students in
this study also felt comfortable in addressing NNESTSs and asking questions from them in
class. Thus, this finding supports the Language Teacher Characteristic Framework in that it
also highlights the importance of being familiar with the students’ culture for effective
language teachers. In addition, the knowledge of students’ background information might
also help NNESTS to act in agreement with the cultural expectations of the parents and
schools (Celik, 2006). However, this statement of Celik (2006) cannot be confirmed as the
parents and schools were not involved in this study. Nevertheless, the present study could
support the idea of Medgyes (2001) who claimed that NNESTSs’ shared cultural
backgrounds with students helps them to strengthen their teaching performance as they are
better equipped to foresee and prevent the challenges that might arise out of cross-cultural
difficulties (Medgyes, 2001). As such, students in this study didn’t report any challenges
related to cross-cultural misunderstandings/conflict with their NNESTS.
Weaknesses of NESTs and NNESTSs as perceived by students

Surprisingly, NESTs were perceived to be lazy as students reported that sometimes
they were not thoroughly prepared for the lessons. This was an interesting finding because
students perceived NESTS positively in terms of their teaching methods, as reported earlier

in this chapter. In this regard, this finding is consistent with the study of Chun (2014),
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which revealed that NESTs were perceived to be unprepared for classes due to their casual
attitudes. This is despite the fact that students in his study previously agreed that NESTs
use a greater variety of teaching strategies than their NNEST counterparts. This finding
also reinforces the importance of language teacher’s ability to deliver informative classes
and falls under the category of pedagogical characteristics from the theoretical framework.
Thus, it might be suggested that language teachers have a well-prepared, informed
approach to their teaching.

With regard to the weaknesses of NNESTS, the majority commented that they
would rather prefer NESTs to teach English pronunciation as NNESTs were perceived to
speak with an inaccurate pronunciation. This finding supports an earlier study of Sung
(2014), where NNESTSs’ primary linguistic weakness was concerned with their non-
standard pronunciation, from the students’ viewpoints. The present finding also seems to
be consistent with Chun’s (2014) study which found that some students (22% of the whole
sample) believed that their Korean English teacher might influence their linguistic abilities
negatively. In a similar vein, one student involved in this study expressed the view that
NNESTs may make his accent more-Russian like, not the American one, which he would
like to attain. In this respect, this finding might have negative implications for NNESTS to
whom the area of pronunciation is particularly problematic. For instance, students’ deficit
views of NNESTs’ pronunciation might make them feel compelled to conform to the
native standards (Boecher, 2005). According to Canagarajah (1999), they may feel
pressured to spend enormous amount of time, putting much effort into the attainment of
native-like pronunciation while being obsessed with the only question of how they can lose
their accent instead of asking themselves ‘How can I be a successful teacher?’ (p. 84). In
this sense, this finding falls under the category of linguistic characteristics from the

Language Teacher Characteristic Framework that emphasizes the importance of being
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fluent in English for language educators. Thus, language teachers who would like to be
successful in the ELT profession should try to develop advanced competence in speaking
English, which include, but not limited to cultivating a broadly intelligible accent.
However, it is suggested that the sense of professionalism and expertise in the ELT field is
not narrowly defined in terms of one’s pronunciation, which only reinforces the native
speaker fallacy (Canagarajah, 1999). As such, linguistic status of teachers should not be
over-emphasized at the expense of neglecting other equally important credentials related to
the ELT field (Brutt-Griffler & Samimy, 1999).
Conclusion

It can be concluded that the perceived challenges and benefits in learning English
with NESTs and NNESTS, as well as their perceived strengths and weaknesses are largely
complementary (Sung, 2014). Therefore, various forms of collaboration and team teaching
practices are recommended to maximize the effectiveness of English language teaching

(Celik, 2006; Medgyes, 2001; Sung, 2014).
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Chapter 6: Conclusion
Introduction

This study sought to understand the language learning experiences of secondary
schools at two international schools in Astana via semi-structured interviews. To achieve
this purpose and answer the overarching research question, the following sub-questions
were addressed:

What challenges and benefits do secondary school students identify about learning
English from NESTs and NNESTS?

What are secondary school students’ perceptions on strengths and weaknesses of
NESTs and NNESTS?

The previous chapter discussed the findings from the empirical analysis in relation
to the prior research and Language Teacher Characteristic framework used in the given
study. In this chapter, the conclusions are drawn from the main findings, recommendations
are given to various stakeholders and implications for further research are discussed.
Revisiting Research Questions

What challenges and benefits do secondary school students identify about
learning English from NESTs and NNESTs?

First of all, the study revealed that the challenges encountered in learning English
with NESTs include cultural mismatch, difficulties in understanding their speech, students’
embarrassment of their English proficiency and the high expectations set by NESTSs.
However, a point to highlight is that perceived cultural differences with NESTs may not
only affect the teacher-student relationship as evident from participants’ interviews, but it
might also create significant barriers to effective language learning as it was the common
source of misunderstandings for students and teachers as well. Therefore, it is essential to

raise critical cross-culture awareness of all educational stakeholders in order to enable
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individuals to be sensitive to each other’s cultures and reduce misunderstandings. This is
particularly important as the chances of miscommunication may also increase in diverse
school settings. As such, educational stakeholders should seek ways of fostering a healthy
environment for diversity within schools (Ajodhia-Andrews, 2013). This is, therefore,
important for NESTs who are planning or teaching overseas to be familiar with the host
culture.

On the other hand, the factors that may inhibit NNESTs from delivering their
English language teaching effectively were their overreliance on course books and
occasional mistakes in oral English. Therefore, it is recommended for NNESTS to
reconsider their teaching delivery and teaching approach in general to make it more
attractive for students. They might also put an effort to improve their pronunciation and
grammatical accuracy in spoken English.

By contrast, NESTs were perceived by the students to be competent in the teaching
of pronunciation and delivering interesting classes. Thus, NESTs could collaborate with
NNESTSs so that their skills are exploited profitably, complimenting each other well.

Participants also recognized various benefits in learning English with NNESTs
such as anticipating students’ language difficulties and the ability to use students’ L1, L2.
However, while the former one of these findings was consistent with the previous literature
on the strengths of NNESTS, the latter one might be regarded as a context-specific one.
This is due to the fact that prior research highlighted NNESTs’ competence only in the
students’ first language whereas NNESTs in this study were perceived to be able to switch
into the students’ first and second languages as well.

What are secondary school students’ perceptions on strengths and weaknesses

of NESTs and NNESTSs?
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The results of the study showed that the strengths of NESTSs as perceived by the
students include friendly personality and their superior linguistic knowledge, especially
with respect to their wide-ranging vocabulary. The study also revealed the strength of
NNESTSs as cultural similarities, which was mentioned in earlier studies.

With regard to the weaknesses of NESTs and NNESTS, the study found that NESTs
were perceived to be lazy and unprepared for their lessons whereas NNESTs were
perceived to have a strong accent.

It is notable that the topics selected for discussion in relation to the strengths and
weaknesses of those types of teachers seemed to be different, not complementary as it was
the case with the benefits and challenges in learning English with them.

In contrast to earlier findings which challenged the belief that native speakers make
ideal teachers, the majority of participants in the present study confirmed the overarching
assumption behind the native speaker fallacy as 8 out of 15 students favored NESTs over
NNESTSs. It appears that there is a need to raise students’ awareness about the
NESTs/NNESTSs dichotomy in the ELT field and engage them in critical discussions of
discourses that marginalizes NNESTS as secondary to NESTS.

Through addressing these research questions, this study hoped to contribute to the
ELT field by providing suggestions to help both NESTs and NNESTSs improve their
teaching practices and effectiveness by reflecting on the strengths and weaknesses as
identified by the students. It seems that by attending various professional development
trainings NESTs and NNESTSs could meet the needs and expectations of their students.
Recommendations for further research

Taking into account the limitations of the current study, several recommendations
for further research could be suggested. First, as team teaching was advised to maximize

the effectiveness of English language teaching, future research might explore the ways in
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which team teaching could be implemented effectively in real classroom contexts. Second,
replication studies on a larger scale across the country are needed to conform these
findings as the sample size in this study was quite small (n=20). Therefore, any
generalizations beyond the sample must be made with caution, especially in regards to
other language learning settings. Third, as the study utilized only one research instrument,
further enquiry is needed to be conducted using methodological triangulation to increase
the reliability and validity of the data gained. Finally, this study exclusively focused on
students’ views, therefore, the scope of the future research could be expanded to explore

the perspectives of NESTs and NNESTSs as well as the school administration.
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Appendices

Appendix A

INFORMED CONSENT FORM
(English version for participants)

Students’ views on native and non-native English language teachers at trilingual schools in
Astana

DESCRIPTION: My name is Akmaral Yerkinbekova and | am a master student of
Graduate School of Education. You are invited to participate in a research study on
students’ views and feelings towards their native English speaking teachers and non-native
English speaking teachers. You will be asked to participate in one-to-one interview.
Interviews will take place in a place convenient for you. The time and place of interviews
will be negotiated beforehand. These interviews will be audio-taped and documented as
accurately as possible. Tape-recording will take place only with your permission. To
ensure | have interpreted everything accurately, | will do member checking by allowing
you to read my notes at the end of each interview and to correct the interpretive errors that
may occur. The audio-tapes will be destroyed after completion of the research study.

TIME INVOLVEMENT: Your participation will take approximately 45 minutes.

RISKS AND BENEFITS: The risks associated with this study are minimal, except for
some potential psychological discomfort, fear of retribution, and emotional distress. Some
minor psychological discomfort may occur during the interview when you will be sharing
your own English learning experiences with NESTs and NNESTs. However, | will aim to
build an easy rapport and an effective dynamic relationship with you from the beginning of
the data collection. You may also experience fear of retribution while sharing your views
on strengths and weaknesses of NESTs and NNESTSs or voicing some concerns about both
groups of teachers. You may think that teachers will retaliate against you negative
feedback. However, teachers and administrations will not know that you are involved in
the study. To further emphasize this point, I will conduct interviews during the out-of-class
time, in a place convenient and familiar to you. Another perceived risk can be emotional
distress if you find interview questions to be sensitive. However, | have designed interview
in such a way that there are no questions that will create emotional distress. In addition, |
will monitor your behaviour and if you display any sign of psychological stress such as
showing signs of nervousness or anxiety, etc., | will pause the interview until you are ready
to continue. As a further measure, | will reformulate questions or skip some of them, if it is
deemed necessary. If it does not help and you still feel some discomfort, the interview will
be suspended.

The benefits which may reasonably be expected to result from this study are that you will
get a better understanding about your English language learning experiences. Also, it is
hoped that this study will help raise your awareness about NESTs and NNESTSs conflict
and might be a catalyst for a positive change in your perceptions about NESTs and
NNESTSs. Your decision whether or not to participate in this study will not affect your
grades in school.
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PARTICIPANT’S RIGHTS: If you have read this form and have decided to
participate in this project, please understand your participation is voluntary and you
have the right to withdraw your consent or discontinue participation at any time
without penalty or loss of benefits to which you are otherwise entitled. The
alternative is not to participate. You have the right to refuse to answer particular
questions. The results of this research study may be presented at scientific or professional
meetings or published in scientific journals.

CONTACT INFORMATION:

Questions: If you have any questions, concerns or complaints about this research, its
procedures, risks and benefits, contact my Master’s Thesis Supervisor, Professor of
Multilingual Education at Nazarbayev University Graduate School of Education, Xose
Rosales: xose.rosales@nu.edu.kz, +77172706439

Independent Contact: If you are not satisfied with how this study is being conducted, or if
you have any concerns, complaints, or general questions about the research or your rights
as a participant, please contact the NUGSE Research Committee to speak to someone
independent of the research team at +7 7172 709359. You can also write an email to the
NUGSE Research Committee at gse_researchcommittee@nu.edu.kz

Please sign this consent from if you agree to participate in this study.

» | have carefully read the information provided,;

« | have been given full information regarding the purpose and procedures of the
study;

* | understand how the data collected will be used, and that any confidential
information will be seen only by the researchers and will not be revealed to anyone

else;
» | understand that | am free to withdraw from the study at any time without giving a
reason;
« With full knowledge of all foregoing, | agree, of my own free will, to participate in
this study.
Signature: Date:

The extra copy of this signed and dated consent form is for you to keep.

According to the law of the Republic of Kazakhstan an individual under the age of 18
is considered a child. Any participant falling into that category should be given the
Parental Consent Form and have it signed by at least one of his/her parent(s) or
guardian(s).
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PARENTAL INFORMED CONSENT FORM
FOR RESEARCH INVOLVING CHILDREN

(English version for parents)

Students’ views on native and non-native English language teachers at trilingual schools in
Astana

DESCRIPTION: My name is Akmaral Yerkinbekova and | am a master student of
Graduate School of Education. Your child is invited to participate in a research study on
students’ views and feelings towards their native English speaking teachers and non-native
English speaking teachers. Your child will be asked to participate in one-to-one interview.
Interviews will take place in a place convenient for your children. The time and place of
interviews will be negotiated beforehand with your child. These interviews will be audio-
taped as accurately as possible. Tape-recording will take place only with the permission of
the child.To ensure | have interpreted everything accurately, I will do member checking by
allowing your child to read my notes at the end of each interview and to correct the
interpretive errors that may occur. The audio-tapes will be destroyed after completion of
the research study.

RISKS AND BENEFITS: The risks associated with this study are minimal, except for
some potential psychological discomfort, fear of retribution, and emotional distress. Some
minor psychological discomfort may occur during the interview when your child will be
sharing his/her English learning experiences with NESTs and NNESTs. However, | will
aim to build an easy rapport and an effective dynamic relationship with your child from the
beginning of the data collection. Your child may also experience fear of retribution while
sharing his/her views on strengths and weaknesses of NESTs and NNESTS or voicing
some concerns about both groups of teachers. Your child may think that teachers will
retaliate against his/her negative feedback. However, teachers and administrations will not
know that your child is involved in the study. To further emphasize this point, 1 will
conduct interviews during the out-of-class time, in a place convenient and familiar to your
child. Another perceived risk can be emotional distress if your child finds interview
questions to be sensitive. However, | have designed interview in such a way that there are
no questions that will create emotional distress. In addition, I will monitor your child’s
behavior and if your child display any sign of psychological stress such as showing signs
of nervousness or anxiety, etc., | will pause the interview until your child is ready to
continue. As a further measure, | will reformulate questions or skip some of them, if it is
deemed necessary. If it does not help and your child still feels some discomfort, the
interview will be suspended. The benefits which may reasonably be expected to result from
this study are that your child will get a better understanding about his/her English language
learning experiences. It is hoped that this study will help raise his/her awareness about
NESTs and NNESTSs conflict and might be a catalyst for a positive change in his/her
perceptions about NESTs and NNESTSs. Your decision whether or not to allow your child
to participate in this study will not affect your child's grades or participation in school.

TIME INVOLVEMENT: Your child’s participation in this study will take
approximately 45 minutes.

SUBJECT'S RIGHTS: If you have read this form and have decided to allow your
child/student to participate in this study, please understand your child’s participation is
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voluntary and your child has the right to withdraw his/her consent or discontinue
participation at any time without penalty or loss of benefits to which he/she is otherwise
entitled. Your child has the right to refuse to answer particular questions. Your child’s
individual privacy will be maintained in all published and written data resulting from the
study.

CONTACT INFORMATION:

Questions: If you have any questions, concerns or complaints about this research, its
procedures, risks and benefits, you should ask my Master’s thesis Supervisor, Professor of
Multilingual Education at Nazarbayev University Graduate School of Education, Xose
Rosales: xose.rosales@nu.edu.kz , +77172706439

Independent Contact: If you are not satisfied with how this study is being conducted, or if
you have any concerns, complaints, or general questions about the research or your rights
as a participant, please contact the NUGSE Research Committee to speak to someone
independent of the research team at +7 7172 709359. You can also write an email to the
NUGSE Research Committee at gse_researchcommittee@nu.edu.kz

I (we) have read the information above and hereby consent to have my (our) child
participate in this study by signing below.

Signature(s) of Parent(s) or Guardian Date

The extra copy of this signed and dated consent form is for you to keep.
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TEACHER INFORMED CONSENT FORM
FOR RESEARCH INVOLVING CHILDREN

(English version for homeroom teachers)

Students’ views on native and non-native English language teachers at trilingual schools in
Astana

DESCRIPTION: My name is Akmaral Yerkinbekova and | am a master student of
Graduate School of Education. Your student is invited to participate in a research study on
students’ views and feelings towards their native English speaking teachers and non-native
English speaking teachers. Please note that the study will not be reporting on individual
teachers. Your student will be asked to participate in one-to-one interview. Interviews will
take place in a place convenient for your student. The time and place of interviews will be
negotiated beforehand with your student. These interviews will be audio-taped as
accurately as possible. Tape-recording will take place only with the permission of your
student. To ensure | have interpreted everything accurately, | will do member checking by
allowing your student to read my notes at the end of each interview and to correct the
interpretive errors that may occur. The audio-tapes will be destroyed after completion of
the research study.

RISKS AND BENEFITS: The risks associated with this study are minimal, except for
some potential psychological discomfort, fear of retribution, and emotional distress. Some
minor psychological discomfort may occur during the interview when your student will be
sharing his/her English learning experiences with NESTs and NNESTSs. However, | will
aim to build an easy rapport and an effective dynamic relationship with your student from
the beginning of the data collection. Your student may also experience fear of retribution
while sharing his/her views on strengths and weaknesses of NESTs and NNESTS or
voicing some concerns about both groups of teachers. Your student may think that teachers
will retaliate against his/her negative feedback. However, teachers and administrations will
not know that your student is involved in the study. To further emphasize this point, I will
conduct interviews during the out-of-class time, in a place convenient and familiar to your
student. Another perceived risk can be emotional distress if your student finds interview
questions to be sensitive. However, | have designed interview in such a way that there are
no questions that will create emotional distress. In addition, I will monitor your student’s
behavior and if your student display any sign of psychological stress such as showing signs
of nervousness or anxiety, etc., | will pause the interview until your student is ready to
continue. As a further measure, | will reformulate questions or skip some of them, if it is
deemed necessary. If it does not help and your student still feels some discomfort, the
interview will be suspended. The benefits which may reasonably be expected to result from
this study are that your student will get a better understanding about his/her English
language learning experiences. It is hoped that this study will help raise his/her awareness
about NESTs and NNESTSs conflict and might be a catalyst for a positive change in his/her
perceptions about NESTs and NNESTS. Your decision as to whether or not allow your
student to participate in this study should not affect your student's grades or participation in
school.

TIME INVOLVEMENT: Your student’s participation in this study will take
approximately 45 minutes.
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SUBJECT'S RIGHTS: If you have read this form and have decided to allow your student
to participate in this study, please understand your student’s participation is voluntary and
your student has the right to withdraw his/her consent or discontinue participation at any
time without penalty or loss of benefits to which he/she is otherwise entitled. Your student
has the right to refuse to answer particular questions. Your student’s individual privacy
will be maintained in all published and written data resulting from the study.

CONTACT INFORMATION:

Questions: If you have any questions, concerns or complaints about this research, its
procedures, risks and benefits, you should ask my Master’s thesis Supervisor, Professor of
Multilingual Education at Nazarbayev University Graduate School of Education, Xose
Rosales: xose.rosales@nu.edu.kz , +77172706439

Independent Contact: If you are not satisfied with how this study is being conducted, or if
you have any concerns, complaints, or general questions about the research or your rights
as a participant, please contact the NUGSE Research Committee to speak to someone
independent of the research team at +7 7172 709359. You can also write an email to the
NUGSE Research Committee at gse_researchcommittee@nu.edu.kz

I (we) have read the information above and hereby consent to have my (our) child
participate in this study by signing below.

Signature(s) of Teacher Date

The extra copy of this signed and dated consent form is for you to keep.
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O®OPMA NTHOOPMAIMOHHOI'O COTJIACUA
(Russian version for participants)

B3risiipl CTyIeHTOB Ha IIpeno/iaBaTeieli-HOCUTENICH aHTITMHCKOTO S3bIKa U
Mpeno/iaBareieli-He HOCUTENEH aHTIIMHCKOTO A3bIKa B TPEXBA3BIUHBIX MITKOJIAX rOpoja
AcTaHEl

OIIMCAHME: Mens 30ByT Axmapan EpkunOekoBa, st maructpant Beicmeit LIkobt
O6pazoBanusa Hazap6aeB YHuBepcutera. Bbl npuriamniensl NpuHATh y4acTHE B
UCCIICIOBAaHHUH TIO OTIBITY OOYYEHHUsI YICHUKOB aHTJIMHCKOMY SI3BIKY C ITPETo1aBaTe MU -
HOCHUTEJISIMHU aHTJIMICKOTO S3bIKA U MPernojaBaTesiMU-He HOCUTEIIIMUA aHTIIUHCKOTO
a3blka. Bam OyneT npeayioxkeHo NpUHATh y4acTHE B MHIUBUAYaIbHOM HHTEPBbIO. Bpems
U MECTO MPOBEACHUSI UHTEPBBIO OYET COTJacOBaHO C BaMH 3a0JaroBpeMeHHO U Oyner
POXOJAUTH B yIOOHOM /i Bac MecTe. Baie nHTepBbIo OyAeT 3aliMcano Ha ayauo U
33JJTOKyMEHTHPOBAHO C MAKCUMAIIbHON TOYHOCTHIO. IHTEepBbIO OyIeT 3amucaHo Ha ayauo
TOJIBKO C BaIlIlero pa3pemeHus. Bo n30exanue ommdoK B TOJKOBAHUHU BAIIUX TOYCK
3peHusl, BaM MPEACTaBUTHCA IAHC CBEPUTh MOU 3aMETKU U UCIIPABUTh BO3ZMOXKHBIE
OIIMOKHU, KOTOPBIE MOTJIH OBITh JAOMYIIEHBI. AyIH03aMUCh OYACT YHHUTOKEHA Cpasy ke
MOCJIe 3aBEPILICHUS UCCIICIOBAHMUS.

BPEMS YYACTMUSA: Bame yyactue notpedyeT 0Koso 45 MUHYT.

PUCKU U ITPEUMYIIECTBA: Pucku, cBsi3aHHBIE C UCCIICIOBAHINEM: MUHUMAJIBHBIC,
32 HCKJTFOYECHUEM BO3MOXKHOTO TICUXOJIOTHYECKOTO JUCKOM(OpTa, OImaceHre HeraTuBHOM
peaKIu MperoaBaTess, 1 SMOLIMOHATILHOE MIEPEKUBAHNE BO BPEMS MHTEPBBIO.
He3HaunTenbHbIH ICUXOI0THYECKHM TUCKOMGBOPT MOKET BOSHUKHYTH B X0JI€¢ HHTEPBBIO,
KOT'J1a BbI OyJIeTe ICTUTHCS CBOUM OIBITOM OOYYCHHSI aHTJIMACKOTO SI3bIKA C
MIPENo1aBaTeIIMU-HOCUTESIMUA aHTJIMIICKOTO S3bIKa M MIPENOJaBaATENIMU-HE HOCUTEISIMU
aHTJIMICKOTO si3bIKa. OJIHAKO, 51 Oy/ly CTPEMHUTHCS JOCTUYh B3aUMOTIOHMMAHUS C BaMHU U
nocTpouthb 3¢ (HeKTUBHBIE, TMHAMUYHBIE OTHOIIIEHUS C CAMOTO Hauana cOopa JaHHBIX . Be
TaK)K€ MOYKETE OTacaThCsl BO3ME3AMS CO CTOPOHBI YUUTENeH, Korja OyaeTe AeIUThCs
CBOMM MHEHHEM O CHUJIbHBIX M CJIa0bIX CTOPOHAX MPEINo/1aBaTes-HOCUTENS aHTJIMHCKOTO
SI3bIKA U TIPETIO/IaBaATENsI-HEe HOCUTEIS aHTJIUHCKOTO SI3bIKA WM KOTJIa OyJIeTe BhIpaXKaTh
CBOIO 00ECTIOKOEHHOCTH IO MOBOAY 3TUX JBYX IPYII MpemnoiaBareneil. Ber moxerte
JlyMaTh, YTO MPEMOaBaTeId MOTYT IIPEANPHUHATH OTBETHBIE MEPHI TPOTUB BAC, €CIIH BBI
JAIUTe OTPULIATEIbHBIN O0T3bIB. OJIHAKO, 3aBEPSIO BAC, YTO MPENOIaBATENN U LIKOJIbHAsS
aJIMUHUCTpaIus He OYyT 3HATh, UYTO BbI BOBJICUEHHI B JAHHOE UCCIIEOBaHUE.
[TomuepkuBasi STOT MOMEHT, X0Uy YIOMSHYTh, UTO HHTEPBBIO OYJET MPOBOIUTHCS
BHEKJIACCHOE BpeMs, U B yIOOHOM M 3HAKOMOM BaM MmecTe. Elile oTHUM BO3MOKHBIM
PHCKOM MOXET OBITh YMOIIMOHANBHBIN CTPECC, B CIy4ae, eCIi BaM MOKaXeTCsl, YTO
BOIIPOCHI HA MHTEPBBIO SIBISIFOTCS YyBCTBUTEIBHBIMU /111 Bac. OJTHAKO, UHTEPBHIO OBLIO
pa3paboTaHo TakUM 00pa3oM, YTO B HEM OTCYTCTBYET BOMPOCHI, KOTOPHIE MOTYT CO3/IaTh
YMOIMOHANIbHBIE TIepekuBaHusA. Kpome Toro, st Oyay claeauTh 3a BallluM MOBEJCHUEM, U
ecnu OyayT JTr00ble IPU3HAKHU TICHXOJIOTUYECKOTO CTPecca, TaKue KaK MPU3HAKH
HEPBO3HOCTH WJIM TPEBOTH, HHTEPBHIO OYJIET MPHOCTAHOBIIEHO JI0 TOTO, IIOKA BBI HE Oy/ieTe
TOTOBBI IPOJIOJIKUTH. B KauecTBe manpHelIIe Mepsl, s mepedopMyIUpYIO BOIIPOCH! TN
MIPOITYITY HEKOTOPBIC U3 HUX MPU HE0OX0AUMOCTH. Eciii 3TO HE TOMOXKET, U BBI BCE €I1Ie
OyJIeTe UCTIBITHIBATH HEKOTOPBIN AUCKOM(OPT, MHTEPBHIO OYAET MPHUOCTAHOBIIEHO.
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B kauecTBe 0uaaeMbIX IPEUMYIIECTB B PE3YNIbTAaTe UCCIIEOBAHUSI MOKHO
paccMaTpuBaTh: ITyOOKOE MOHMMAaHUE CBOETO OIbITA U3YUSHUS aHTJIUMCKOTO SI3bIKA C
o0enMu TpyInaMu IpernoaaBareseil, MOBbILIeHUs YPOBHSI HHPOPMUPOBAHHOCTHU PO
KOH(JIMKT MKy MTPernojaBaTesieM-HOCUTEIEM aHTJIMACKOTO S3bIKa U TIPETIoIaBaTeieM-He
HOCHUTEJIEM aHTJIMMCKOrO s3bIKa. OXHUAaeTCsl, UTO y4acTUe B JAHHOM HCCIIEA0BaHUN
MOJKET OBITh KaTAJIM3aTOPOM MO3UTHBHBIX H3MEHEHHI B BAIlTUX MPEICTABICHHSIX O
MPenoAaBaTeNsiX-HOCUTENAX aHIJIMICKOTO A3bIKA U IPENoAaBaTeNsIX-He HOCUTESIX
AHTIIUHCKOTO fA3bIKa. Barie pemenue o cormacuu 100 0TKa3e B y91aCTUHA HUKAKIM
00pa3oM He MOBJIMSET Ha Ballld OLICHKH B IIIKOJIE.

INPABA YYACTHMKOB: Eciiu Bel npounTtanu ganayro GopMy U PEeIIniId IPUHATH
y4acTHe B IaHHOM HCCJIe0BaHUU, Bbl 10KHBI TOHUMATh, 4TO Baiie yuactue sBisieTcs
A00pPOBOJILHBIM U UTO Y Bac ecTb 1paBo 0T03BaTh CBOE COIJiacue UJIH MPeKPATHTH
yuyacTtue B J11000e Bpemsi 6e3 mTpadHbIX CAHKIUI U 0e3 MOTepH COLUATIBLHOTO
nakera, koropblii Bam npenocrapiasiiu. B kauecTBe anbTepHaTUBBI MOKHO HE
y4acTBOBaTh B uccienoBaHuu. Takxe Bbl nmeeTe npaBo He OTBEYATh Ha KaKUe-I100
BONPOCHL. Pe3ynbTarhl JaHHOTO HCCIEI0BaHUS MOTYT OBITh IIPEICTABICHBI HIIN
OITyOJIMKOBAHBI B HAYYHBIX HIIU MPOPECCHOHATBHBIX HETISIX.

KOHTAKTHAS HH®OPMALUSA:

Bonpocsr: Eciiu y Bac ectb Bonpocsl, 3aMedaHusI UITU 5KajI00Bbl 110 MIOBOAY IaHHOTO
MCCJIEI0BAHMUS, IPOLEAYPHI €T0 MPOBECHUS, PUCKOB U MTPEUMYyIecTB, Bel MoxeTe
CBS3aThCS C HAYYHBIM PYKOBOJUTENIEM JAHHOM CTYI€HUYECKOI pabOThI, UCIIONIb3Ys
cnenyromue gannblie: [podeccop Beicueit konsr ObpazoBanus Hazapbaes
Yuusepcurera, [lloce Pocanec: xose.rosales@nu.edu.kz , +77172706439

He3aBucumble KOHTaKThI: Eciu Bel He y0BII€TBOPEHBI IPOBEACHUEM JAHHOTO
UCCIIeI0OBaHMs, €clii Y Bac BO3HUKIIN Kakue-T1100 MpoOieMsl, 5Kano0bl UM BOIPOCHI, Bl
Mmoxere cBsizaThes ¢ Komurerom HcenenoBanuii Beicieit kot OOpa3oBanus
Hazap6aeB YHuBepcutera no tenedony +7 7172 70 93 59 unu otripaBUTh THUCHMO Ha
AIIEKTPOHHBIN ajpec gse researchcommittee@nu.edu.kz

[Toxanyiicra, mnoamumuTe JAaHHy0 (opMy, eciu Bbl cornacHel ydacTBOBaTh B
UCCIICIOBaHHH.

* S BHUMATENbHO U3YYHII TIPEJICTABICHHYIO HH(OPMAIIUIO;

*  MHe npenocTaBuiIv NOJHYIO HH(DOPMAIIMIO O LENAX U MPOLeype UCCIEI0BAHNS;

* S moHumaro, Kak OyIyT UCIIOJIB30BaHbI COOpAaHHBIE TAaHHBIC, U UTO JOCTYI K JIF00O0H
KOH(puAeHIMAIbHON HH(}OpMAIuu OyIeT UMETh TOJILKO MCCIICIOBATENb;

* 4 monumaro, 4To BmpaBe B J000H MOMEHT OTKa3aThCs OT Yy4acTUS B JaHHOM
ucciaea0BaHuy 6€3 00BICHEHUSI IPUYHNH;

* C nonHBIM OCO3HAHUEM BCETO BBILIEU3IIOKEHHOTO 51 COTJIaceH MPUHSTH y4acTHE B
MCCJIEIOBAaHUH 110 COOCTBEHHOM BOJIE.

IToamuce: Jara:
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®OPMA POAUTEJIBCKOI'O UH®OPMUPOBAHHOT'O COI'JIACUSA
(Russian version for parents)

B3risiipl CTyIeHTOB Ha IIpeno/iaBaTeyieli-HOCUTENICH aHTIIMHCKOTO S3bIKa U
MpernoiaBareieli-He HOCUTENICH aHTIIMICKOTO s3bIKa B TPEXBA3BIUHBIX MIKOIAX TOpoaa
AcTaHEl

OIIMCAHME: Mens 30ByT Axmapan Epkunoexosa, s maructpant Boiciieit Lkobl
O6pazoBanusa Hazap6aeB YHuBepcutera. Sl xouy NpUriacuTh Baiiero peoeHka NpuHsTH
y4acTHe B CCIIEIOBAHUH TI0 OTBITY 0OY4EHHUS! YICHUKOB aHTJIMHCKOMY SI3BIKY C
MpenoaaBaTeNIMU-HOCUTEISIMHU aHIJIMICKOTO S3bIKA U MPenoaBaTeNsiMu-He HOCUTENIMU
AHTJIMICKOTO sI3bIKa. Bamemy peGeHKy OyaeT mpeyiosKeHO IPUHATh Y9acTHE B
WHAUBHUIYyaJIbHOM UHTEPBbIO. BpeMs u MecTo mpoBeieHHsI HHTEPBbIO OYIET COTIacOBaHO
C BammM peOEHKOM 3a0JIarOBpeMEHHO U OyJIET MPOXOJNTH B YIOOHOM JJIsi HETO/Hee
MmecTe. IHTepBbIO Baliero pedenka OyaeT 3aucaHo Ha ayJIuo U 3aI0KyMEHTHPOBAHO C
MaKCHUMaJIbHON TOYHOCTHI0. IHTEpBBIO OyIeT 3amucaHo Ha ayIuo TOJIBKO C pa3pereHHs
Bariero pebenka. Bo nzbexanue ommOOK B TOJTKOBAHUU TOYEK 3PEHHUSI Balllero pedeHka,
eMy/ell IpeICTaBUThCS MIAHC CBEPUTHh MOM 3aMETKH M UCIPABUTh BOZMOKHBIC OLTHOKH,
KOTOPBIE MOTJIM OBITh IOMYIICHBI. AYAHO3aMiCh OyIeT YHUUTOXEHA cpa3y ke Mmocie
3aBEpILEHUS HUCCIICOBAHUSI.

BPEMSI YYACTHA: Yuactue notpedyeTr okoyio 45 MUHYT.

PUCKU U ITPEUMYIIECTBA: Pucku, cBsI3aHHBIC C HCCIICI0BAaHUEM: MUHUMAaJIbHBIC,
32 UCKJIFOUEHHEM BO3MOXKHOTI'O IICUXO0JIOIMYECKOT0 TUCKOM(OPTa, ONlacCeHUe HEraTUBHOM
peaKIuu NpernogaBaress, 1 SMOLMOHAIBHOE MIEPEKUBAHNE BO BPEMsI HHTEPBBIO.
He3naunTenbHbIi ICUXOIOIMYECKHI JTUCKOM(OPT MOXKET BO3HUKHYTh B XOJI€ HHTEPBBIO,
KOTJ1a Ball peOeHOK OyeTe JeTUTHCS CBOMM OIIBITOM OOYYEHUS aHTJIMHCKOTO SI3BIKA C
IIpenoAaBaTeIMU-HOCUTEISIMU aHIVIMMCKOTO SA3bIKA U IIPETIOAaBaTeIIMU-HE HOCUTEISIMU
aHTIUHCKOTO s3bIKa. O/IHAKO, 51 Oyy CTPEMUTHCS TOCTHYb B3aUMOIIOHUMAHUSI C HUM/HEH
U MIOCTPOUTH 3(PPEKTUBHBIE, TUHAMHYHBIE OTHOLIEHHUS C CaMOTr0 Hayana cOopa JaHHBIX .
Bai pe6eHok Taxke MOXKET oracaTbCsi HEraTUBHOM peaKIMK CO CTOPOHBI yUUTENeH, Koria
OyzeT 1eIUThCs CBOUM MHEHHEM O CUJIbHBIX U CIIA0bIX CTOpPOHAX MpernojaBares-
HOCHTEJISI AaHTJIMHCKOIO S3bIKA Y IIPETIOaBATENA-HE HOCUTEIS AaHTJIMHCKOTO A3bIKA WU
Korja OyJeT BbIpaXkaTh CBOIO 00E€CIIOKOEHHOCTb 10 MOBOJY 3TUX JIBYX IPYII
npenogasaresneil. Bam peOeHOK MOXKET 1ymaTh, YTO IPENoAaBaTesId MOTYT MPEANPUHATh
OTBETHBIE MEPHI IPOTUB HEro/Hee, €CIIM OH/OHA AAaCT OTpULATeIbHbIN 0T3bIB. O/1HAKO,
3aBepsI0 Bac, YTO MPENOAaBaTeNN U IIKOJIbHAS aIMUHUCTpALUs He OyyT 3HATh, YTO Balll
peGeHOK BOBJIEUEH B JaHHOE uccienoBanue. [loguepkuBas 3TOT MOMEHT, X04y
YIOMSHYTb, YTO HHTEPBBIO OY/ET MPOBOAUTHCS BHEKIACCHOE BpEMs, U B YJOOHOM U
3HaKOMOM JJIs1 Ballero pebexnka mecre. Erie 01HUM BO3MOXXHBIM PUCKOM MOXET ObITh
AMOLIMOHAJIBHBIN CTpecC, B CiIydae, eClld BalleMy peOeHKY IOKa)KeTCsl, 4YTO BOIIPOCHI Ha
UHTEPBBIO SABJISIOTCS UyBCTBUTENbHBIMU. O/IHAKO, UHTEPBBIO OBLIO pa3paboTaHO TaKUM
00pa3oMm, YTO B HEM OTCYTCTBYET BOIIPOCHI, KOTOPbIE MOT'YT CO3/1aTh IMOLIMOHAJIbHbBIE
nepexxuBanus. Kpome Toro, s 6yay cieIuTh 3a MOBEIEHUEM Ballero pebeHkKa, U eciu
OyayT mo0bIe IPU3HAKH IICUXOJIOTUYECKOT0 CTpecca, TaKue Kak MPU3HAKU HEPBO3HOCTH
WM TPEBOTH U.T.J., UHTEPBbIO Oy/IeT MPUOCTAHOBIIEHO JI0 TOTO, TOKA Ball peOEHOK He
OyzeT TOTOB MPOJIOJKHUTE. B kauecTBe nanpHeimeil Mepsl, 1 nepeopMyIupyr0 BOIPOCH!
WM MIPOIYIIlY HEKOTOPbIE U3 HUX IPU HeoOXoauMocTu. Eciu 3To He MOMOKeT, U Ball
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peOeHOK Bee erie OyAeT HCBITHIBATh HEKOTOPBIA JUCKOM(DOPT, HHTEPBBIO OYyIET
IPHUOCTAHOBIICHO.

B xadecTBe 0)KHIIaEMBIX TPEUMYIIECTB B PE3Yy/IbTATE HCCIICJOBAHUS MOXKHO
paccMaTpuBaTh: ITyOOKOE MOHMMAaHUE OIbITAa U3YUCHHS aHTJIMHUCKOTO SI3bIKa ¢ 00EUMHU
IpyIIamMy MPeroaaBaTesie, MOBBIICHUS YPOBHI HHPOPMHUPOBAHHOCTH PO KOHPIIUKT
MEXy TPEIo1aBaTeIeM-HOCUTENIEM aHTIIMICKOTO SI3bIKa U MPEToJaBaTelieM-He
HOCHUTEIIEM aHTJIMHCKOTO s3bIKa. OXHUIAETCS, YTO YyUYACTHE B JJAHHOM UCCIICTOBAaHUH
MOXKET GBITB KaTaJIn3aTOPOM MMO3UTHBHBIX U3MEHCHUH B MMpEaACTAaBJICHUAX BAIICTO pe6eHKa
0 TIPETI0IaBaTeINAX-HOCUTEIISAX aHTIIUHCKOTO A3bIKa U TIPENoIaBaTeIsIX-HE HOCUTEISX
AHTIIMHCKOTO sA3bIKa. Bare pemenue o corimacuu 1M00 0TKa3e B y9aCTUH HUKAKUM
00pa3oM He MOBIHUSET HA OICHKH Ballero peOeHKa B IIKOJIC.

IMPABA YYACTHHMKOB: Ecnu Bel npounTanyu nanHyio ¢GopMy U peIiig pa3peiinThb
BalleMy peOeHKY IIPUHATh Y4acTUE B JaHHOM MCCIIEOBaHNH, Bbl 10JIKHBI IOHUMATB,
YTO y4YacTHE Balllero peOeHKa ABISETCS A00POBOJILHBIM U UTO Y HEro/Hee eCTh IPaBo
0T03BaTh CBOE COIVIaCHe WJIM IIPEKPATUTh y4yacTHe B J11000e Bpems 0e3 mTpadHbIX
CaHKIUH 1 0e3 MoTepH COLMATBHOIO NaKeTa, KOTOPbIi eMy/eil mpexocTaB/sijimn. B
Ka4yecTBe aJIbTepHAaTHBBI MOKHO HE y4acTBOBAaTh B UCCII€OBaHUM. TaKke Ball peOeHOK
MMEET MPaBO HE OTBEYaTh Ha Kakue-1100 BOIPOCkl. Pe3yabTaThl JaHHOTO HCCIEA0BaHUs
MOTYT OBbITh IPEJCTABIICHBI UM OMYOJUKOBAHbI B HAYYHBIX UM MPOPECCHOHATBHBIX
LEJIsX.

KOHTAKTHAS HH®OPMALUSA:

Bonpocsi: Eciiu y Bac ectb Bonmpocsl, 3aMe4aHus WK Kaio0bl 110 TOBOAY AAHHOTO
MCCJIEI0BAHMS, IPOLEAYPhI €T0 MPOBEICHUS, PUCKOB U ITpEeUMyIlecTB, Bel MoxeTe
CBS3aThCSI C HAYYHBIM PYKOBOJUTENIEM JAHHOM CTYI€HUYECKOI pabOThI, UCIIONIb3Ys
cnenyromue gannbie: [podeccop Beicueit konsr ObpazoBanus Hazapbaes
VYuusepcurera, [lloce Pocanec: xose.rosales@nu.edu.kz , +77172706439

He3aBucumble koHTakThl: Ecniu Bbl He y10BieTBOpEHb! IPOBEIEHUEM JAHHOTO
UCCIIeIOBaHMs, €clii Y Bac BO3HUKIIN Kakue-T11u00 MpoOieMsl, 5kano0bl UK BOIPOCHI, Bl
Moskere cBsizatbes ¢ Komurerom Mccnenosanuii Beicueit konsr O6pa3oBanus
Hazap6aeB Yuusepcurera no tenedony +7 7172 70 93 59 unu ornpaBUTh MUCHMO HA
ANIEKTPOHHBIN ajpec gse researchcommittee@nu.edu.kz

[Toxkanyiicta, nHoaNUIIMTE JaHHYIO QopMmy, eciau Bbl coriacHel y4acTBOBaTh B
UCCIIEJOBAHNH.

* S BHUMATENbHO U3YYHII MIPEICTABICHHYIO WH()OPMAIIHIO;

*  MHe npenocTaBuiIv NOJHYIO HH(DOPMAIIHIO O LENAX U MPOLEeype UCCIEI0BAHMS;

* S moHumaro, Kak OyIyT UCIIOJIB30BAHBI COOPAaHHBIE TAaHHBIC, U UTO JOCTYI K JIFOOO0H
KOH(puAeHIMATbHON nH(OpMAIu OyIeT UMETh TOJIBKO MCCIICIOBATEINb;

* 4 moHumaro, 9To MOW peOCHOK BIIpaBe B JIFOOON MOMEHT OTKAa3aThCs OT Y4acTHus B
JTAaHHOM HMCCJIeIOBaHUH 0€3 00BSICHEHUS TPUIHH;

* C DIOJIHBIM OCO3HAHUEM BCErO BBILIEU3JIOKEHHOIO sI Al COIJIacMe Ha ydacTue
Moero pebeHKa B UCCIIeI0BaHNU IO COOCTBEHHOI BOJI€.
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IHonnuce:

Jlara:
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O®OPMA THO®OPMUPOBAHHOI'O COTJIACUA JIA YUUTEJIA
(Russian version for homeroom teachers)

B3risiipl CTyIeHTOB Ha IIpeno/iaBaTeyieli-HOCUTENICH aHTIIMHCKOTO S3bIKa U
MpenoiaBareieli-He HOCUTENECH aHTITMHCKOTO 3bIKa B TPEXBA3BIUHBIX MITKOJIAX rOpoja
AcTaHEl

OIIMCAHME: Mens 30ByT Akmapan EpkunOexoBa, st MaructpanT Briciieid Hkousr
O6pa3oBanus HazapbaeB YHuBepcuteTa. S X0uy NpUIriIacuTh Bamero (-y)
yYEHHKa/y4eHHUIy IPUHATH YYaCTHE B UCCIICAOBAHUH 10 ONBITY O0YUCHHUS YYCHUKOB
AHTTIMHCKOMY SI3BIKY C MPENO/IaBaTeIIMU-HOCUTENISIMU aHTJIUHCKOTO SI3bIKa U
[IPENOAaBaTe/IMU-HE HOCUTEIISIMU aHIVIMICKOTO sA3bIKa. [loxkanylicra 3ameTsTe, 4T0 MOEi
1IeJIbI0 HE sABJIsIETCs cOOp nHpOopManuu 00 oTaeIpHOM yuuTene. Bamemy (-eit)
YUEHHKY/ydeHuIle OyJeT MPeI0KEeHO MPUHATh YYaCTHE B UHIAMBHIyaIbHOM HHTEPBBIO.
Bpems 1 MecTo npoBeieHHs HHTEPBBIO OYAET COTJIacOBAaHO C BAIIUM (-€i) YUeHHUKOM/
yUeHHIIeH 3a0JIarOBPEMEHHO U OyJeT MPOXOUTh B yJOOHOM JIJIsl HETO/HEe MECTe.
WuTepBbio Baliero (-eif) yueHuKa/y4eHUIIbI Oy/IeT 3aucaHo Ha ayiuo U
3aJOKyMEHTHPOBAHO C MAKCHMAaJIbHON TOYHOCTHIO. IHTEpBBIO OyIET 3amucaHo Ha ayIuo
TOJIBKO C pa3pelleHusl Balllero yueHuka/yueHuunl. Bo nuz0exanue omuboK B TOIKOBAHUH
TOYEK 3PEHUs BalIero (-€il) yueHnKa/y4eHUIIbl, eMy/ei PEeICTaBUTHCS IIAHC CBEPUTH MOU
3aMETKH U UCIIPABUTH BO3MOXKHbBIE OLTMOKH, KOTOPhIE MOTIIHU OBITh TOMYIIEHBI.
Aynuo3anuck OyeT YHHUTOXKEeHA Cpasy jKe TOCIe 3aBEPIICHHS UCCIICIOBAHUS.

BPEMSI YUYACTHUA: Yuactue notpedyeT okoyio 45 MUHYT.

PUCKU U ITPEUMYIIECTBA: Pucku, cBsI3aHHBIC C HCCIIEIOBAaHUEM: MUHUMAaJIbHEIE,
32 UCKJIFOUEHHEM BO3MOXKHOTI'O IICUXO0JIOIMYECKOT0 TUCKOM(OPTa, ONacCeHUE HEraTUBHOM
peakLuu IpernoaaBaress, U SMOLMOHAIbHOE EPEKUBAHUE BO BPEMSI HHTEPBBIO.
He3nauuTenpHbIi ICUXOIOIMYECKHH JTUCKOM(OPT MOXKET BO3HUKHYTh B XOJI€ HHTEPBBIO,
KOr/ia Ball (-a) y4eHUK/y4eHHI1a OyeT IeIUThCSI CBOUM OIBITOM OOyU€HHUsl aHTJIUHCKOTO
A3bIKa C MPETo1aBaTeNIIMU-HOCUTEISIMHA aHTIIMICKOTO sI3bIKa U MpenoaBaTeIsiMu-He
HOCHUTEJISIMU aHIJIMICKOTO sA3bIKa. OHAKO, 1 Oyy CTPEMUTHCS JOCTUYD
B3aMMOIIOHMMAaHUS C HUM/HEeH U MOCTPOUTh 3(PPEeKTUBHBIE, AMHAMUYHBIE OTHOILLICHUS C
caMoro Havayia cOopa JaHHbIX . Bai (-a) y4eHHuK/yaeHHIa TaK)Ke MOXKET OMacaThCs
HEraTUBHOM peakIMK cO CTOPOHBI yUuTeNel, korjaa OyaeT JeTuThCsl CBOMM MHEHHEM O
CHWJIbHBIX U CJIa0BIX CTOPOHAX MPENo/IaBaTeNIs-HOCUTENS aHTJIMHCKOTO SI3bIKa U
npernoJiaBaTessi-He HOCUTENS aHIVIMHCKOTO A3bIKa MIIM KOT/a Oy/IeT BhIpakaTh CBOIO
00eCOKOEHHOCTH 110 OBOJY ATHX ABYX IPYIII Ipenoaasareneil. Bam (-a)
YUEHHK/y4eHHIIa MOXKET MOyMaTh, YTO MPENoAaBaTeId MOTYT NPEANPUHATh OTBETHBIE
Mepbl IPOTUB HETO/Hee, €CIIM OH/OHA JJacT OTpULIATENIbHBIN 0T3bIB. OJIHAKO, 3aBEpsIIO Bac,
YTO MPENoAaBaTeNI 1 MIKOJIbHAs a]MUHUCTPALUs He OyAyT 3HaTh, YTO UMEHHO Ball (-a)
YYECHHK/yUSHUI[a BOBJICUCH(-a) B JaHHOE HccienoBanue. [loguepkuBast STOT MOMEHT, X0Uy
YIIOMSIHYTh, YTO HHTEPBBIO OyJ€T MPOBOANUTHLCS BHEKJIACCHOE BPEMsI, U B YOOHOM U
3HAKOMOM JIJIs Bamero (-ei) ydeHuka/yueHuibl mecte. Ene olHuM BO3MOYXKHBIM PUCKOM
MOJKET OBITh SMOILMOHAIIBHBINA CTpECC, B Cllydae, €Clii BalleMy (-eif) ydeHUKY/ydeHHIIe
MOKaXXETCs, YTO BOINPOCHI HA MHTEPBBIO SIBJIAIOTCS UyBCTBUTENbHBIMU. OIHAKO, UHTEPBBIO
OBLJI0 pa3pabOTaHO TAKUM 00pa3OM, UTO B HEM OTCYTCTBYET BOIPOCHI, KOTOPbIE MOTYT
CO3/1aTh SMOLIMOHATIbHBIE NTepekuBaHus. Kpome Toro, s Oyay cienuTh 3a MOBeIeHUEM
Baimero (-eil) ydeHuka/y4eHuIIbl, U eClu OyayT Jt00bIe MPU3HAKH IICHXOJIOTHIECKOTO
cTpecca, Takhe Kak MPU3HAKK HEPBO3HOCTHU WJIM TPEBOTH U.T.J., UHTEPBBIO OyieT
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MIPUOCTAHOBIICHO JI0 TOTO, MIOKA Balll YYEHUK/ydeHHUIIa He Oy1eT TOTOB (-a) MPOAO0IKATh
WHTEPBHIO. B KaduecTBe JalbHEUIIeH Mephl, 5 IepeOpMYITHPYIO BOIIPOCH HITA TIPOIYIITY
HEKOTOpBIE U3 HUX MPH HeoOxoauMocTH. Eciu 3To He moMoskeT, U Bail (-a)
YUEHUK/YUCHHIIA BCE elIe Oy/IeT UCIBITBIBATh HEKOTOPBINA JUCKOMQOPT, UHTEPBBIO OyAeT
MPUOCTAHOBIICHO.

B xagecTBe 0x1/1aeMbIX MPEUMYIIECTB B PE3YJIbTATE UCCIICOBAHUS MOXKHO
paccMaTpuBaTh: IITy0OKOE MOHUMaHKE OIbITAa U3YUEHUs aHTJIUICKOTO sI3bIKa ¢ 00enMu
TpyHIaMu MPerno/iaBaTeNeid, MOBBIIICHUS YPOBHS HH()OPMHUPOBAHHOCTH PO KOHQIUKT
MEX]y MpernoiaBaTeIeM-HOCUTENIeM aHTJIMIICKOTO SI3bIKa U MPEernojaBaTesieM-He
HOCHUTEJIEM aHTJIUUCKOrO A3bIKa. OKUAAETCs, YTO Y4acCTHE B JAHHOM UCCIIEJOBAaHUU
MOJKET OBITh KaTaJIU3aTOPOM MO3UTUBHBIX U3MEHEHU B MPEICTABICHUIX BaIlIero (-ei)
YUEHHUKA/YICHHIIBI O TIPETIOAaBATEIIAX-HOCUTENSX aHTIIMICKOTO SI3bIKA U MPETIOaBaATEIISX -
HE HOCUTEJISIX aHTJINIICKOro si3bika. Baiie pemenue o cornacuu 100 0TKa3e B y4acTUU
HUKAaKHM 00pa3oM He MOBJIMSIET Ha OIICHKH BaIllero peOeHKa B IIKOJIE.

ITPABA YYACTHUMKOB: Ecnu Bel npountanu ganHyo GopMy U PEIIUIN pa3pelinTh
BalieMy (-ei) y4eHUKY/y4eHHIIE IPUHATh YYaCTHE B JAHHOM HCCIIETIOBAaHUH, BbI
JOJIKHBI TIOHUMATh, YTO y4YacTHUE Ballero (-eil) yueHHuKa/y4eHHUILIbI SBIseTCs
A00POBOJILHBIM M YTO Y HETO/HEE €CTh MPAaBO 0TO3BATH CBOE COIJIacHe WJIN
NMPEKPATUTh y4acTHe B JII000e BpeMs 0e3 ITPa(HbIX CAHKIWH 1 0e3 noTepu
COIMAJIBHOIO NaKeTa, KOTOPbIH eMy/el mpeocTaBJIslJIM. B kauecTBe anbTepHAaTUBBI
MO>KHO HE y4acTBOBaTh B MccliefloBaHUU. Taioke Ball (-a) yYeHUK/ydeHUIa UMEET MPaBo
HE OTBeUYaTh Ha KaKue-IMO0 BOIPOCHL. Pe3ybTaTsl JAHHOTO UCCIIEAOBAHUS MOTYT OBITH
MPEJICTaBJICHBI I OMMYOJIIMKOBAHbBI B HAYYHBIX MU MPOPECCHOHATBHBIX LIETISIX.

KOHTAKTHAA UH®OPMALIUA:

Bonpocsr: Eciiu y Bac ectb Bonpocsl, 3aMedaHusl U 5Kajio00bl 110 TIOBOAY IaHHOTO
UCCIIEIOBaHMS, TIPOIIETyPHI €T0 MPOBEACHHUS, PUCKOB U IPEUMYIIECTB, Brl MoxeTe
CBSI3aThCS C HAYYHBIM PYKOBOJUTENIEM JIaHHOW CTYIEHYECKOH pabOTHhI, HCIIONB3YS
cnenyromue nanusie: [podeccop Bricmieit llkonsr O6pazoBanus Hazapbaes
VYuusepcurera, lloce Pocanec: xose.rosales@nu.edu.kz , +77172706439

He3aBucumbie koHTaKThI: Eciy Bel He yA0BIETBOPEHBI POBEAECHUEM JAHHOTO
UCCIIEIOBaHMsI, €ciiM y Bac BO3HUKIIM Kakue-1100 npoOsemsl, kaao0bl WU BONIPOCkl, Bbl
Mmoxere cBsizaThest ¢ Komurerom HMccnenoBanuii Beiceit Ikonsr O6pazoBaHus
Hazap6aeB YHuBepcutera no tenedony +7 7172 70 93 59 unu otrpaBUTh NHMCHMO Ha
ANIEKTPOHHBIN afpec gse researchcommittee@nu.edu.kz

[Toxanyiicra, mnoamummMTe AaHHyl0 (opMy, ecinu Bbl cormacHel ydacTBOBaTh B
UCCIJIEJOBaHHH.

* S BHUMATENbHO U3YYHII IIPEJICTABICHHYIO HH(OPMALIUIO;

*  MHe npenocTaBWIM NOJIHYIO HH()OPMAIUIO O EeNAX U MPOoLEeaype UCCIET0BaHMS;

* S noHumaro, Kak OyJIyT UCIIOJIb30BaHbI COOPAaHHbIE TaHHBIE, M YTO JOCTYI K JIF0O0H
KOH(pHIEHIIMATBHON HH(OopMaIK OyAEeT UMETh TOJIBKO UCCIIE0BATENb;

* 4 nonumaro, yTo MOH (-) y4yE€HUK/yUEeHHUIIa BIpaBe B OO0 MOMEHT OTKa3aThCs
OT y4yacTus B IaHHOM HCCJIeIOBaHUU 0€3 00bsCHEHUS IPUUMH;
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* C DOJHBIM OCO3HAHMEM BCETO BBIIICH3IOKEHHOTO s A0 COTJlacue Ha ydacThe
Moero (-eil) yYeHHKa/y4eHHUIIbI B HCCIICIOBAHUY 110 COOCTBEHHOI BOJIE.

[Toanuce: Jara:
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3EPTTEY KY¥YMbICbHI KEJIICIMIHIH AKITAPATTBIK ®OPMACHI
(Kazakh version for participants)

AcTtaHazarsl YIITUIII MEKTENTEp 1T OKyIbUIapAbiH KazakcTanaarpl aFbUIIIBIH Tl
MYyFaJliMJiepi MEH HIET eJJeH KeJIreH aFbUIIIBIH Tilll MyFalliMIepiHe JeTeH Ko3KapacTaphl

CUITATTAMA: Meniy ateiMm Axkmapan EpkinOexoBa, meH HazapOaeB YHuBepcureTiHiH
JKoraps! binim 6epy MekTebiniH cTyaenTiMid. Cizmi KazakcTangarbl aFbUIIIBIH Tl
MyFalliMepi MEH IIET eJCH KeIreH aFbUILIBIH TUTl MyFaliMIepiHe AeTeH
KO3KapacChIHBI3/IbI O1Tyre OarbITTAIFaH 3ePTTEY dKYMBIChIHA KAThICYFa MaKbIPBUIBIIT
otbIpchi3. Ci3re jxeke cyx0aTKa KaTbICy YChIHbUIaAbI. Cyx0aTThIH YaKbIThl MEH OPHBI
Ci30€H aJiIbIH-aj1a KeJiCIIel )KOHE Ci3 YIIiH KoJaiibl xkepae oteai. Ci3miH cyXx0aThIHbI3
ayJIMo Tacmara )a3blUIabl )KoHE OapbIHINA JOIIIKIICH Ky KaTTaablHA bl THTepBBIO
Tacrara TeK Ci3/IiH pyKcaThIHbI30eH ska3butaibl. Ci3/1iH KO3KapachIHbI3AbI
WHTEpIIPETANMSIIAFaH Ke3/Ie KaTeIIKTep/IeH ayilaK 00y YIIiH Ci3re MEeHiH yKa30amapbiM/IbI
OKBIII, TEKCEPII, )KacallFaH KaTenikTep 0oJica, OHBI Ty3eTyre MyMKIHAIK Oepineni. Ayano
*a30a 3epTTey asKTaIFaHHAH KeiH Jepey KOWbLIaIbl.

OTKIBUVIETIH YAKBITBI: Ci3aig KaThICybIHbI3 IIIaMaMeH 45 MUHYT yaKbIT aJIajbl.

3EPTTEY ’K¥MbBICBIHA KATBICY/IbIH KAYIIITEPI MEH
APTBIKIIBIJIBIKTAPBI:

3epTTey ’KYMBIChIHA KATBICY/IbIH KayIiTepi: MCUXOIOTHSUIBIK BIHFANCHI3IBIK, MYFAIIMHIH
JKAFBIMCBI3 PEaKIUAChIHAH KOPKY JKOHE cyXx0arTacy OapbICBIHIAFbl SMOIIUOHAIBIBIK
ctpecc. Ci3 031HI3/11H aFbUIIIBIH TUTIH YHPEHY TOKIpUOEHI30eH 06icCiI KaTKaHbIHbI3/A,
[IaMaJIbl TICUXOJIOTUSUTBIK BIHFAHCBI3/IBIK TYBIHIaybl MYMKiH. JleTeHMEH, MEH JepeKTep i
JKUHAYJBIH OachiHaH OacTan ci30eH e3apa TYCIHICTIKKE KOJ JKETKI3yre sKOHE KbUIbI,
JUHAMHUKaJIbIK KapbIM-KaTblHAC OpHaTyFa ThippicaMbIH. Ci3 Ka3akcTaHnaarpl aFbUILIBIH T1T1
MYFaTiMIepi MEH LIET eNACH KeJTeH aFbUIIIBIH TUTI MYFaTIMIEPiHIH 9JICI3 dKOHE MBIKTHI
TYCTaphbl KaiJibl MiKipiHi30eH 0eicceH13 HeMece OChl €Kl TOI MYFallIMJEP Kaiibl
JaHAAYIIBUIBIK OUIIIpCEHI3, MyFalliMAEP/IiH KaFbIMChI3 PEAKLUAChIHAH KOPKYBIHbBI3
MYMKiH. Erep ne MmyraniMaep »aiibl )kaFbIMCBI3 TIKIp OUIAIpceM, ojap MaFaH Kapchl
OpEeKeT Kacaii/ibl IeTl OMaybIHbI3 MYMKIH. AJlaiiia, MyFaliMIep MEH MEKTeI OKiMIIiIITi
Ci3JliH OepiireH 3epTTeyre KaTbICKAaHBIHBI3 HE KAThICTIAFbIHBIHBI3 Typajibl OLIMENUTIH
6omanel. OFaH Koca, cyx0aT cabaKkTaH ThIC YaKbITTa JKOHE C13T€ BIHFAIIIbI, TAHBIC KEPJIE
OTKi3UIeTiHIH aTan eTKiM keneai. Keitbip cypakrap ci3re ce3imMrtan 00JbII KepiHce,
OMOIMOHAIB/IBIK CTPECC IMaii1a OOYBIHBIH BIKTUMAJIBIFEI 0ap €KeHIH aiiTa KeTy Kepek.
JlerenMmeH, cyx0aTTarbl CypakTap SMOIMSIIBIK KYObUIBICTapAbl TYABIPMANTBIHIAM €Til
x»acarrad. COHBIMEH KaTap, MEH Ci3JIiH bIM-HIIapaHbI3/bl Kaaaraian oThipaMbiH. Erep
KaHJai f1a O61p MCUXOJOTHSUIBIK CTPECCTiH Oenriiepi 0oica, MbICaNbl, KYWTENIKTIK HeMece
aJaHIayIIBUIBIK OeNTisepi koHe T.0., cyx0aT Ci3 )KaJFacThIpyFa JIallbIiH OOJFaHFa JAeiiH
ToKTaThUIaaAbl. KockIMila mrapa peTinje, cypakTapAbl ©3repTil, KaiTa KypacThIpaMbIH
HeMmece Keibip cypakTap/ibl TINTI ©TKI31M kibepeMmiH. Erep Oyi1 na kemekrecnei, ci3 a1l Je
BIHFANCBI3/IBIK CE31HII KATCaHbI3, CyX0aT TOKTAIbIHABI.

3epTTey KYMbIChIHA KaThICYBIHBI3/IbIH KeJIEC11eH apThIKIIBUIBIKTaphl 00JIybl MYMKIH: C13
OCBI €Kl TOII MyFaiMIepiMeH ©31HIHI3/IIH aFbUIIIBIH TUTIH YHPEHY ToXiprOeHi3/1i TepeH
Tycineci3, Kazakcranaarpl aFbUIIIBIH T1I1 MYFaIIMIEP1 MEH IIET €J/ICH KEJITEeH aFbUIIIBIH
TLTI MyFaiMJep apachlHAaFbl KAHIIBUIBIK JKailsibl OUTIMIHI3I apTTHIPAChI3. 3epTTey
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’KYMBICBIHA KaThICyFa KeliciM OepyiHi3 Hemece 0ac TapTybIHbI3 Ci3iH MEKTENTer1
OaraapbIHBI3FA €I 9CEPiH TUT130CH/I1.

KATBICYIIBbI K¥YKBIKTAPBI: Erep Ci3 Gepiired ¢popmMaMeH TaHBICHIT, 3€pPTTEY
JKYMBICBIHA KAaTBICYFa IIeIIM KaObuigacanbl3, Ci3/iH KaThICybIHBI3 ePiKTi TYp/e eKeHiH
xabapmaiiMbr3. CoHbIMEH KaTap, KajaFaH yaKbITTa aiibINIYJI TeJieMeii :KdHe Ci3/TiH
JJIEYMETTIK JKeHIJIIIKTepiHi3re em KecipiH TUri30ei 3epTTey *KYMbICHIHA KATHICY
TypaJibl KeJIiciMiHI3Al Kepi KaliTapyFa Hemece TOKTaTyFa KYKbIFBIHBI3 0ap. 3eprrey
JKYMBICBIHA MYJIJIEM KaTbICIAybIHBI3FA 12 TOJIBIK KYKbIFbIHbI3 0ap. CoHpaii-ax,
KaHJal na O0ip cypakrapra )xayan 6epmeyiHisre 1e o01eH 0onaasl. by 3epTrey
YKYMBICBIHBIH HOTHKEJIEep] aKkaJIeMUsITBIK HeMece KociOu MakcaTTapa Oacrara
YCBIHBLTYBI HEMECE IIBIFAPBUTYBI MYMKIH.

BAWJIAHBIC AKITAPATHI:

CypakrapbiHbi3: Erep xKyprizunin oTeIpraH 3epTTey KYMBICHIHBIH MPOLIECi,KayIi MeH
ApPTHIKIIBUTBIKTAPBI TYPAJIbl CYPaFbIHbI3 HEMECE IIaFbIMBIHBI3 00JIca, Kejeci OaiiIaHbIC
KypaJigapbl apKbLUIbI OEpUITeH CTYACHTTIK JKYMBICTBIH KETEKIIIiCIMEH XabapiacybIHbI3Fa
6onanpr: HazapOaeB YuusepcuretiniH JXKoraps! binim 6epy mektebiniy [Ipodeccopsl,
IIIoce Pocanec, xose.rosales@nu.edu.kz, +77172706439

JTEPBEC BAUJIAHBIC AKITAPATTAPBI: Erep Gepinren 3epTTey 5KyMBICHIHBIH
JKYpPri3iayiMeH KaHaraTTaHOacaHbl3 HEMECe CYypaKTapbIHbI3 O€H IIaFbIMIapbIHbI3 OoJica,
Hazap6aeB Yuusepcureti XKorapsl binim 6epy mexteOinig 3eprrey Komurerimen

KOpPCETLIreH Oailianbic Kypaigapbl apKblUIbl XabapiacybIHbI3Fa 6omansl: +7 7172 70 93 59,

AJIEKTPOHJIBIK ToMmTa: gse researchcommittee@nu.edu.kz.

3epTTey OJKYMBICBIHA KAaTBICYFa KeNiCiMiHI3OI OepceHi3, OepuireH ¢Gopmara Ko

KOIOBIHBI3/IBI CYPalMBbI3.

*  MeH GepuireH GpopmMaMeH MYKUST TaHBICTBIM;

¢ Maran 3CPTTCY KYMBICBIHBIH MaKCAaTbl MCH OHBIH IMPOLCAYpPAaChl )KaﬁBIHI[a TOJIBIK

aKrmapar Oepinii;

* KunakramraH akmapaT TE€H KYIHUs MOJIMETTepre TeK 3epTTEYIIiHIH ©3iHe

KOJDKETIM/I1 JKOHE MOJIiM OONIaTHIHBIH TOJIBIK TYCIHEMIH;

* MeH Ke3 KeNreH YakbpITTa eIIKaHAal TYCIHIKTEMECi3 3epTTey IKYMBIChIHA

KaTbICyZaH 0ac TapTybIMa OOJIAThIHBIH TYCIHEMIH;

e Men xorF apbiga aTaJIbIl ©TKCH aKIapaTTbhbl CaHAJIbl TYPAC Ka6LIJ'II[aH, OCBI 3CpPTTCY

JKYMBICBIHA KaThICYFa 63 KelliCIMIM/II OepeMiH.

Kosr: Kymni:
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ATA-AHAT'A APHAJITYAH 3EPTTEY K¥MbICbI KEJICIMIHIH
AKITAPATTBIK ®OPMACBHI

(Kazakh version for parents)

AcTaHajarsl YIITUII MEKTENTeperi OKyIbuIapasiH Kazakcrannarsl aFbUIIIBIH TiJTi
MyFaJliMJIepl MEH IIET €JIJIeH KEJTeH aFbUIIIBIH TUTI MYFaTIMCPIHE JIETeH Ko3KapacTapbl

CUITATTAMA: Menin ateiMm AxkMmapast EpkinbexoBa, meH HazapOaeB YHUBEpCHUTETIHIH
XKorapst binim 6epy MekTeOiHiH cTyaeHTIMIH. MeH ci3niH 0anaHbiabpl KazakcTanarbl
aFBUIIIBIH T1JI1 MYFaJIIMJIEP] MEH IIET €ACH KEITeH aFbUIIIBIH TUII MyFaIIMJIEpIHE JIETeH
KO3KapachlH OiTyre OarbITTANIFaH 3ePTTEY KYMBIChIHA KAThICYFa MIAKBIPFBIM KEJII OTHIP.
Ci3ain OanaHpI3Fa JKeKe CyX0aTKa KaThICy YChIHbLIaAbl. CYX0aTThIH YaKbIThl MEH OPHBI
ci3aig OanaHpI30€H aj/IbIH-aIa Kelicijiei )KoHe 01 YIIIiH Koaiuel xkepze erexi. Ci3uin
OastaHbI3IbIH CYX0aThl ayIHO Tacllara jKa3bliajibl )KoHE OaphIHIIA TAJTIKICH
KyKaTTaiaslHAAb6l. THTEpBBIO Tacara TeK Ci3/iH OaJlaHbI3bIH PYKCATHIMEH Ka3blUIa bl
CizniH 0ayaHbI3bIH KO3KapachlH HHTEPIIPETAIIUSUIAFaH Ke3/le KaTeIIKTepICH ayiak 00y
YIIIiH, OalaHbI3Fa MEHIH jka30amapbIM/IBI OKBITI, TEKCEPIIL, )KacalFaH KaTelikrep 0oica,
OHBI TY3€TyIre MYMKIHJIK Oepineai. Aynno xa30a 3epTTey asKTalFaHHaH KeiiH aepey
JKOMBIIAJIBI.

OTKIBUIETIH YAKBITBI: Ci3nix 6anaHp3IbIH 3epTTEyre KaThICYbI IIaMaMeH 45
MUHYT YaKbIT aJlajbl.

3EPTTEY ) K¥MbBICBIHA KATBICY/IbIH KAYIIITEPI MEH
APTBIKIIBIJIBIKTAPBI:

3epTTey KYMBICHIHA KaThICY/IIH KAayIIITepi: IMCUXOIOTUSIIBIK BIHFAICHI3IBIK, MYFaTIMHIH
JKaFbIMCBI3 peaKkLMsAChIHAH KOPKY JKoHE cyX0arTacy 0apbIChIHIAFbl YMOLMOHANIB/IBIK
ctpecc. Ci311iH OallaHblI3 ©31HIH aFbUIIIBIH TUIIH YHpEHY ToKipubeciMeH Oeicin
KaTKaHbIH/IA, IaMaJIbl TICUXOJIOTHSUIBIK bIHFAMCHI3BIK Ce31Hyl MYMKIH. JlereHMeH, MeH
JIepeKTep/Il )KUHAYIBIH OackiHaH OacTar ci3/iH OallaHbi30€H ©3apa TYCIHICTIKKE KOJI
KETKI3yre JKoHEe KbUIbI, TMHAMUKAJIBIK KapbIM-KaTbIHAC OpHaTyFa ThipbicaMbIH. Ci3/1iH
Oananpi3 KazakcTanjarbl aFbUILIBIH TUTI MyFaJIIMZEP] MEH ILET €JIJIeH KeJIreH aFbUILIbIH
TLTI MyFaIMJEPiHIH 9JICI3 )KOHE MBIKTBI TYCTaphl XKaljbl MiKipiMEeH OeiCKeHe HeMece
OCHI €Kl TOIl MyFajimepre 0aillaHbICTHI alaHAAYIIBUIBIK OUTIIPreH e, MyFaliMIAepIiH
JKaFbIMCBI3 peakLUsAChIHAH KOPKYbl MYMKIH. Erep ne MyranimMzep Kaiiibl )KaFrbIMCBI3 MIKIpP
OinaipceM, ofap MaFaH Kapchl OpEKeT jKacail/ipl en oiylaybl MyMKiH. Ajaiiia, MyFaniMep
MEH MEKTEeN 9KIMIIITI Ci3/1IH OanaHbI3AbIH OEpUITeH 3epTTeyre KaThICKaHbIH HE
KaThICTIAaFBIHBIH OiMMeiTiH Oonaasl. OFaH Koca, cyx0aT cabaKkTaH ThIC yaKbITTa JKOHE
C13/11H OaslaHbI3Fa BIHFAMIIbI, TAHBIC JKEPJIE€ OTKI3LIETIHIH aTam oTKIM kenesl. Keibdip
cypakTap OanaHpI3Fa ce3iMTal OOJIBIN KOpiHCE, SMOLMOHAB/IBIK CTPECC Maija 00IybIHbIH
BIKTUMAJIJIBIFBI Oap €KeHIH aiiTa KeTy Kepek. JlereHMeH, cyx0aTTarbl cypakTap SMOIUSIIBIK
KYObUIBICTap/ bl TYABIPMAaNTBIHAAN eTin xacanFaH. COHBIMEH KaTap, MeH Ci3]IiH
OanaHpI3/IBIH BIM-HINAPACHIH Ka/laFajialn OThIpaMbIH. Erep kaHmail 1a 0ip ICHXOIOTHSITBIK
cTpeccTiH Oenrinepi Ooiica, MpIcaibl, KYHTETIKTIK HEeMece allaHIaylIbUIbIK Oenrijepl skoHe
T.0., cyx0art GanaHpI3 )KaIFaCTHIpYyFa JaiibIH OOJIFaHFa JIeHiH TOKTaThUIaabl. KockiMima
I1apa peTiHjie, CypaKTapAbl ©3repTil, KalTa KypacThlpaMblH HeMece Keilip cypakTapabl
TINTI OTKI31M XKi0epemiH. Erep Oy na kemekTecnel, ain GanaHbI3 oJli /1€ bIHFAWCHI3TBIK
ce3iHiN )kaTca, cyx0aT TOKTaJIbIHA/IbI.



STUDENTS’ VIEWS ON NESTS AND NNESTS 94

3epTTey )KYMBIChIHA KAThICY/IbIH KEJIECIAeH apThIKIIBUIBIKTaphl 00TYbl MYMKIH: Ci3/iH
0anaHbI3 OCHI €Ki TOIl MYFalliMAEPMEH ©31HiH aFbUIIIBIH TUTIH YHPEHY TOXIpHOECiH TepeH
tycineni, Kazakcranmarsl aFbUIIIBIH T1I1 MYFAIIMJIEP] MEH IIET €JIJCH KeJITeH aFbUIIIBIH
TLTI MyFaiMJep apachlHAAFbl KAHIIBUTBIK JKaIbl OUTIMIH apTTHIpabl. 3epPTTEY )KYMBICHIHA
KaThICyFa KelliciM OepyiHi3 Hemece 0ac TapTybIHBI3 Ci3/1H OaJaHbI3IbIH MEKTEIITET1
OaranapblHa €Ml dcepiH TUri30en .

KATBICYIIbI K¥YKBIKTAPBI: Erep Ci3 GepiireH ¢popMaMeH TaHBICHIT, 3€pPTTEY
JKYMBICBIHA OaJIaHBI3/Ibl KaTBICTRIPYFa MIelTiM KaObuinacanbi3, Ci3liH OanaHbI3abIH
KaThICYBI epPiKTi Typ/ie ekeHiH xabapnaiimbi3. COHBIMEH KaTap, KaJaFaH yaKbITTa
aliBINIYJI TeJIeMell sKoHe 0aJIaHbI3AbIH JJIEYMEeTTIiK JKeHIIIKTepiHe em KecipiH
THUTi30eH 3epTTey KYMbICHIHA 0aJIaHbI3Ibl KATHICTHIPY TYPaJIbl KeJiciMiHi3Ai kepi
KaliTapyFa HeMece TOKTATyFa KYKbIFbIHbI3 0ap. 3epTTrey KyMbICHIHA 0AJIaHbI3AbI
MYJIIeM KaThICTBIPMAYBI3FA /12 TOJBIK KYKBIFBIHBI3 0ap. CoHpaii-ak, OanaHb3
KaH/ai 1a 01p cypakrapra xkayan 6epmeyine ae 961eH 6onansl. by 3eprrey
YKYMBICBIHBIH HOTIIKENEP] akaJIeMISUTBIK HeMece KociOn MakcaTTap/aa O6acrmara
YCBIHBLTYBI HEMECE LIBIFAPbUTYbl MYMKIH.

BAMJIAHBIC AKITAPATHI:

CypakrapbiHbI3: Erep xypri3uiin oTeIpFaH 3epTTey KYMBICHIHBIH IPOIEC], KayIli MEeH
ApTHIKIIBLUIBIKTAPBI TYpaIbl CYpaFbIHBI3 HEMECe IIaFbIMBIHBI3 00JIca, Keyeci OaililaHbIC
Kypaligapbl apKbLIbl OEpiJIreH CTYACHTTIK )KYMBICTBIH KETEKIiCiMeH XabapiacybIHbI3Fa
6omansl: Hazap6ae YuuBepcureriniy JKorapsl binim 6epy mextebinin [Ipodeccopsr,
IIToce Pocanec, xose.rosales@nu.edu.kz, +77172706439

JIEPBEC BAMJIAHBIC AKITAPATTAPBDI: Erep Gepinren 3eprrey KyMBICHIHBIH
JKYpPri3iayiMeH KaHaraTTaHOaCaHbI3 HEMECEe CYpaKTapbIiHbI3 OCH IIaFbIMIapbIHbI3 00JICca,
Hazap6aeB Yuusepcureri XKorapsl binim 6epy mekTeOiniH 3eprrey Komurerimen
KOpCETUITeH OaliIaHbIC Kypajiaphbl apKeLIbl XabapiacysiHb3Fa Oonmaabr: +7 7172 70 93 59,
AIIEKTPOHJBIK ToMITa: gse researchcommittee@nu.edu.kz.

3epTTey *KyMBbIChIHA OajaHbI3bl KaThICTBIpYFa KeNiCiMiHi31 OepceHi3, Oepiiren popmara
KOJI KOKOBIHBI3/IbI CYPaiiMBbI3.

*  MeH GepuireH GpopmMaMeH MYKUAT TaHBICTBIM;

* MaraH 3epTTey *KYMBICHIHBIH MaKCaThl MEH OHBIH IPOILEAYPACHI KANBIHAA TOJBIK
aKrmapar Oepinii;

* JKunakranraH akmapar Ie€H KYIUsS MOJIMETTepre TeK 3€pTTEYIliHIH ©3iHe
KOJDKETIM/II JKOHE MAJIiM OONIaTHIHBIH TOJIBIK TYCIHEMIH;

* MeH Ke3 KenreH yakbITTa elIKaHAai TyCIHIKTeMeci3 Oanamabl 3epTTey KYMbIChIHA
KaTBICTBIPY/IaH 06ac TapTyFa MYMKIHJIIK Oap eKeHiH TYCIHEMiH;

* MeH xoFaphi/ia aTajblll OTKEH aKMapaTThl CaHAIBI TypJe KaObUIiam, OChl 3epTTey
YKYMBIChIHA 06ajiaMJIbl KAaTBICTBIpYFa 63 KeliciMiMIi OepeMiH.

Komsr: Kyni:
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MY¥YTAJIIMI'E APHAJITAH 3EPTTEY K¥YMbICbI KEJIICIMIHIH
AKITAPATTBIK ®OPMACBHI

(Kazakh version for homeroom teachers)

AcraHaiarel YT MEKTENITepAET] OKyIIbIIapAbiH Ka3zakcTanaarsl aFbUIIIBIH TUTL
MyFaJliMJIepl MEH IIET €JIJIeH KEJTeH aFbUIIIBIH TUTI MYFaTIMCPIHE JIETeH Ko3KapacTapbl

CUITATTAMA: Menin ateiMm AxkMmapast EpkinbexoBa, meH HazapOaeB YHUBEpCHUTETIHIH
XKoraps binim 6epy MekTeOiHIH CTyaeHTIMIH. MeH Ci3lliH OKyIIBIHBI3bI Ka3akcTaH arsl
aFBUIIIBIH T1JI1 MYFaJIIMJIEP] MEH IIET €ACH KEITeH aFbUIIIBIH TUII MyFaIIMJIEpIHE JIETeH
KO3KapachlH OiTyre OarbITTANIFaH 3ePTTEY KYMBIChIHA KAThICYFa MIAKBIPFBIM KEJII OTHIP.
Ci3ziiH OKYIIBIHBI3FA KEKe cyX0aTKa KaTbICy YChIHbLIaAbl. CyXOaTThIH YaKbIThl MEH OPHBI
Ci3/1iH OKYIIBIHBI30€H aJIbIH-a1a KeJiciyie 1l XKoHe o1 YIIiH Koaiisl xepae eteni. Ci3ain
OKYIIBIHBI3IBIH CYX0aThI ayIMO0 TacIara jka3buIajibl )KOHE OapbIHIIA IO TIKIICH
KyKaTrTajaslHaabel. THTEpBBIO Tacara TeK Ci3/IiH OKYIIBIHBI3IBIH PYKCATBIMEH JKa3bLIaIbl.
Ci3l1iH OKYIIBIHBI3IbIH KO3KapaChlH HHTEPIIPETALIUSUIaFaH Ke3]le KaTeIIKTEPCH ayiiaK
00Ty YIIiH, OKYIIBIHBI3Fa MEHIH jka30anapbIMIIbI OKBIII, TEKCEPII, KacalFaH KaTeIiKTep
0oJca, OHBI TY3€Tyre MyMKIHJIIK Oepineni. Ayauo sxa30a 3epTTey asKTalFaHHaH KeiiH
Jiepey KOMbLIAIbI.

OTKIBUIETIH YAKBITDI: Ci3aix oKyIIbIHBI3ABIH 3€PTTEYTe KATHICYHI IaMamMeH 45
MUHYT YaKbIT aJaJIbl.

3EPTTEY ) K¥MbBICBIHA KATBICY/IbIH KAYIIITEPI MEH
APTBIKIIBIJIBIKTAPBI:

3epTTey KYMBICHIHA KaThICY/IbIH KAyINTepi: ICUXOIOTUSIIBIK BIHFANCHI3IBIK, MYFaTIMHIH
JKaFbIMCBI3 peaKkLMsAChIHAH KOPKY JKoHE cyX0arTacy 0apbIChIHIAFbl YMOLMOHANIB/IBIK
ctpecc. Ci3/11H OKYIIBIHBI3 ©31HIH aFbUILIBIH TUIIH YHPEHY TOKIpHOeciMeH Oeicin
KaTKaHbIH/Ia, IaMaJIbl TICUXOJIOTUSJIBIK bIHFAMCHI3ABIK Ce31HYl MYMKIH. JlereHMeH, MeH
JepEeKTepAl )KUHayIbIH OacklHaH OacTall Ci3/1iH OKYIIBIHBI30€H e3apa TYCIHICTIKKE KOJ
KETKI3yre JKoHEe KbUIbI, TMHAMUKAJIBIK KapbIM-KaTbIHAC OpHaTyFa ThipbicaMbIH. Ci3/1iH
OKyIIbIHEI3 Ka3zakcTanaarbl aFbUIIIBIH TUT MYFaTIMIEP] MEH LIET €JIJICH KEeJITeH aFbUIIIBIH
TLTI MyFaIMIEPIiHIH JICI3 )KOHE MBIKTBI TYCTaphl Kaljbl MiKipiMEeH OelicKeHIe Hemece
OCHI €Kl TOIl MyFajimepre 0aillaHbICTHI alaHAAYIIBUIBIK OUTIIPreH e, MyFaliMIAepIiH
JKaFbIMCBI3 peakLUsAChIHAH KOPKYbl MYMKIH. Erep ne MyranimMzep Kaiiibl )KaFrbIMCBI3 MIKIpP
OinaipceM, ofap MaFaH Kapchl OpEKeT jkacaiiibl Jien oilylaybl MyMKiH. Ajaiia, MyFaiMep
MEH MEKTEN 9KIMIIUIIT Ci3/{1H OKYIIBIHBI3/IbIH O€pUIreH 3epTTeyre KaTbICKaHbIH HE
KaThICTIAaFBIHBIH OiMMeiTiH Oonaasl. OFaH Koca, cyx0aT cabaKkTaH ThIC yaKbITTa JKOHE
CI3/11H OKYIITBIHBI3FA BIHFAMIIBI, TAHBIC KEPJIe OTKI3UIETIHIH aTan oTKiM kenenl. Keiibip
CYpaKTap OKYILIBIHbI3Fa ce3iMTall O0JIBIN KOPIHCE, SMOLMOHANB/IBIK CTpecC Maiaa
0O0JTybIHBIH BIKTUMAJIIBIFBI Oap €KeHIH aiiTa KeTy Kepek. JlereHMeH, cyx0arTarbl cypakrap
AMOLMSUIBIK KYOBIIBICTApAbI Ty ABIpMaiThIHIAH eTin jkacanFaH. COHbIMEH KaTap, MEH
CI3/TIH OKYIITBIHBI3IBIH BIM-HIIIAPACHIH KaJaraiam oTeipaMbIH. Erep kanmait ga 0ip
MICUXOJIOTHSUIBIK CTpeCCTiH Oenriiepi 6osca, MbIcalibl, KYHIeliKTiK HeMece
allaHJAyIIBUIBIK Oenriiepi koHe T.0., cyX0aT OKYIIBIHBI3 JKaJFacThIpyFa JaibiH OOJIFaHFa
JeiiH TokTaTelIaael. KochMina mapa peTinae, Cypakrapabl e3repTin, KaiTa
KypacTbIpaMbIH HeMece KelOip cypakTapsl TINTI oTKi3in xki0epemin. Erep Oy na
KOMEKTECIIeH, all OKYLIBIHBI3 9711 JIe BIHFAHCBI3IBIK CE31HIM jKaTca, CyX0aT TOKTaJIbIHAIBI.
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3epTTey )KYMBIChIHA KAThICY/IbIH KEJIECIAeH apThIKIIBUIBIKTaphl 00TYbl MYMKIH: Ci3/iH
OKYUIBIHBI3 OCHI €Ki TOI MyFalliMJIepMEH ©31HiH aFbUIIIbIH TUTIH YHPEHY TOXipuOecin
TepeH TyciHeni, KazakcTaHaarbl aFbUIIIBIH TUTI MYFaTIMCP] MEH IIET €JJICH KeJIreH
aFBUIIIBIH T17I1 MYFAIIIMJIEP apachlHAaFbl KAWIIBUTBIK JKaUIIbl OUTIMIH apTTBIPaIbl. 3epTTey
JKYMBICBIHA KAaTBICYFa KeJIiciM OepyiHi3 Hemece 0ac TapTybIHbI3 Ci3/11H OKYIIBIHBI3AbIH
MEKTENTET1 OarajmapbIHa eIl 9CepiH TUT130eyl Kepek.

KATBICYIIbI K¥YKBIKTAPBI: Erep Ci3 GepiireH ¢popMaMeH TaHBICHIT, 3€pPTTEY
JKYMBICBIHA OKYILIBIHBI3/IbI KATBICTBIPYFa MISHIM Kabbu1acaHbl3, Ci3[1H OKYIIBIHBI3IbIH
KaThICYbI epiKTi Typae exeHiH xabapiaiiMbi3. COHbIMEH KaTap, KajJaraH yaKbITTa
aliBINIYJI TeJIeMell KoHe OKYIIBIHBI3bIH JJIEyMEeTTIK JKeHIJIIKTepiHe el KecipiH
THUTi30eH 3epTTey JKYMbICHIHA OKYIIBIHBI3AbI KATBICTBIPY TYpPaJibl KeJiciMiHi3ai
Kepi KaliTapyFa HemMece TOKTATYFa KYKbIFbIHBI3 0ap. 3epTTey KyMbIChIHA
OKYIIBIHBI3/IBI MYJIJIEM KAaThICTHIPMAYbI3Fa /12 TOJIbIK KYKBIFbIHBI3 0ap. CoHpaii-ak,
OKYIIBIHBI3 KaHai /1a Oip cypakrapra kayan Oepmeyine ae o0aeH 6onanbl. by seprrey
YKYMBICBIHBIH HOTIIKENEP] akaJIeMISUTBIK HeMece KociOn MakcaTTap/aa O6acrmara
YCBIHBLTYBI HEMECE LIBIFAPbUTYbl MYMKIH.

BAMJIAHBIC AKITAPATHI:

CypakrapbiHbI3: Erep xypri3utin oTeIpFaH 3epTTey KYMBICHIHBIH IPOIEC], KayIli MEeH
ApTHIKIIBLUIBIKTAPBI TYpaIbl CYpaFbIHBI3 HEMECe IIaFbIMBIHBI3 00JIca, Keyeci OaililaHbIC
Kypaligapbl apKbLIbl OEpiJIreH CTYACHTTIK )KYMBICTBIH KETEKIiCiMeH XabapiacybIHbI3Fa
6omanel: Hazap6ae YuuBepcureriniy JKorapsl binim 6epy mextebinin [Ipodeccopst,
IIToce Pocanec, xose.rosales@nu.edu.kz, +77172706439

JIEPBEC BAMJIAHBIC AKITAPATTAPBDI: Erep Gepinren 3eprrey KyMBICHIHBIH
JKYpPri3iayiMeH KaHaraTTaHOACaHbI3 HEMece CYpaKTapblHbI3 OCH MIaFbIMIAPBIHGI3 O0JICa,
Hazap6aeB Yuusepcureri XKorapsl binim 6epy mekTeOiniH 3eprrey Komurerimen
KOpCETUITeH OaliIaHbIC Kypajiaphbl apKeLIbl XabapiacysiHb3Fa Oonmaabr: +7 7172 70 93 59,
AIIEKTPOHJBIK ToMITa: gse researchcommittee@nu.edu.kz.

3epTTey JKYMBICHIHA OKYIIBIHBI3/IbI KaTBICTBIpyFa KeNICIMIHI3AI OepceHis, OepiireH
(dopmara Ko KOIOBIHBI3II CYpaiiMBbI3.

*  MeH GepuireH GpopmMaMeH MYKUAT TaHBICTBIM;
* MaraH 3epTTey *KYMBICHIHBIH MaKCaThl MEH OHBIH IPOILEAYPACHI KANBIHAA TOJBIK
aKrmapar Oepinii;
* KunakramraH akmapaT TIE€H KYINHs MOJIMETTepre TeK 3epTTEYIIiHIH ©3iHe
KOJDKETIM/II JKOHE MoJliM OONaThIHBIH TOJIBIK TYCIHEMIH;
* MeH Ke3 KeNreH YyakbITTa eIIKaHJal TYCIHIKTEMECi3 OKYIIBIMIBI 3epTTey
KYMBICBIHA KaTBICTBIpYAaH 0ac TapTyFa MyMKIH/IIK Oap €KeHIH TYCIHEMIH;
*  MeH xoFaphi/ia aTajblll OTKEH aKMapaTThl CAaHAIBI TYpJe KaObUIAAI, OCHI 3epTTey
YKYMBICBIHA OKYIIBIM/IbI KAaTBICTBIpYFa 63 KeJTiciMiM/li OepeMiH.

Komsr: Kyni:
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Appendix B
Interview protocol
Project: Students’ views on native and non-native English speaking teachers at two
international schools in Astana
Time of Interview:
Date:
Place:
Interviewer:
Interviewee:

Position of Interviewee: Student

Interview questions:

1. What grade are you in?

2. How long have you been studying English?

3. Have you had an experience of learning English from a native-speaker

teacher?
4. How long have you been studying English with native English speaking teachers?
Probe: When, where and how did you feel about it?

5. What are your understandings of a “native speaker”?

6. In your opinion, are there any advantages of learning English with a native-speaker
teacher? (What do you think NES teachers do especially well in the EFL/ESL
teaching? What do you think NES teachers could do better in EFL/ESL teaching?)

Probe: If so, could you please tell me what are they? Could you say something more about
that?

7. Are there any disadvantages of learning English with a native-speaker teacher?
(What do you think NES teachers do especially well in the EFL/ESL teaching?
What do you think NES teachers could do better in EFL/ESL teaching?)

Probe: If so, could you please tell me what are they? Do you have further examples of that?

8. Are there any advantages of learning English with a non-native- speaker
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Teacher (What do you think NES teachers do especially well in the EFL/ESL teaching?
What do you think NES teachers could do better in EFL/ESL teaching?)
Probe: If so, could you please tell me what are they?

9. Are there any disadvantages of learning English with a non-native- speaker
teacher? (What do you think NES teachers do especially well in the EFL/ESL teaching?
What do you think NES teachers could do better in EFL/ESL teaching?)

Probe: If so, could you please tell me what are they?

10. Are there any further comments that you would like to make on this topic?

Note. This interview protocol has been adapted from the course of EDUC 600 Research
Methods. The list of questions was expanded further in line with ethical regulations and

standards during the semi-structured interviews.
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Appendix C
Recruitment Letter
Research participants needed!
Nazarbayev University, Graduate School of Education

If you have studied at an international school for two years and have had a privilege to be
taught by and enjoy learning English language with native-English speaking teachers
(NESTSs) and non-native English speaking teachers (NNESTS) for no less than one year,
you are the RIGHT PERSON to take part in the study about NESTs and NNESTSs and
share your own views!

You are invited to participate in the research which aims to explore STUDENTS’ views on
the learning process with native and non-native speakers of English. YOUR perceptions
and feelings are important as YOU as a STUDENT is the main stakeholder actively
experiencing education from both groups of teachers. Participation in the interview will
take approximately 45 minutes. The time and place of the interview YQOU assign. If you
would like to participate in this study and add your contribution to the development of
knowledge of research on NESTs and NNESTS in Kazakhstan, you are more than welcome
to contact the researcher!

Akmaral Yerkinbekova
Phone number: +77756072323

E-mail: akmaral.yerkinbekova@nu.edu.kz



