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Promoting Inclusive Practices: Strategies for Facilitating the Transition of Students
with Special Needs from Home-Based Education to School Attendance in

Kazakhstan

ABSTRACT

This research delves into the strategies essential for easing the transition of students
with Special Educational Needs (SEN) from home-based learning to attending school in
Kazakhstan. It is grounded in a dynamic and subjective understanding of reality, which
acknowledges reality’s social construction influenced by subjective consciousness and the
objective world. This approach draws insights from Freire., Leon’ev and Vygotsky.
Employing qualitative research, the study prioritizes participants' subjective experiences
within their social contexts, guided by Bronfenbrenner's Ecological Systems Theory. Data
collection involved semi-structured interviews with seven stakeholders, including a school
administrator, teachers, parents of children with SEN within a single school, and an NGO
representative. Thematic analysis using MAXQDA software revealed significant themes
related to transition challenges and strategies, emphasizing collaborative efforts and
consistent support mechanisms. Ethical considerations were paramount, ensuring
participant rights and confidentiality. The research examines existing practices, identifies
challenges, and analyzes historical approaches, stressing comprehensive guidance and
support for parents. Findings, organized by Bronfenbrenner’s ecological model, highlight
challenges at various levels and underscore the need for comprehensive support systems,
stakeholder collaboration, and societal awareness for successful inclusion. The study offers
insights to promote inclusive practices, proposing evidence-based strategies to enhance
opportunities for all students. However, its main limitation lies in the small sample size and

recruitment from a single school in the city, acknowledging potential variations in other



schools within the same location. Furthermore, it is noteworthy that the school's director

was new and relied on an experienced vice-director with extensive experience in the field.



HNuxro3uBTi Oii1imM G6epy Taxkipubecin inrepisiery: Kasakcranaarsl epexiie
KAKeTTiJiKTepi 0ap OKylIbLIAPABIH Yiile OKBITYAaH MeKTelKe 0apyra KellyiH

JKEHLJIIeTy cTpaTerusijiapbl.

AHjaarna

byn 3eprrey Kazakcrangars epekiie 0u1iM Oepy KaKeTTUTIKTepi 0ap OKYyIIbLIap IbIH
(EBK) yiineri Oinim OepyneH MektenTeri OuniM Oepyre KemyiH KEHUIETY YIIiH KaKeTTi
CTpaTerusuiapsl KapacTeIpaasl. JMHAMHUKAIBIK KOHE CYOBEKTHBTI IIBIHABIKTHI TYCIHYTE
Heriznenren Oy 3eprrey Dpeiip, JleoHTheB koHEe BBITOTCKHMIANIH HaesIapbiHa CyHeHe/i.
CyOBeKTHBTI caHa MEH OOBEKTHBTI QJIEMHIH oCEepiHE YIIbIpaFraH IIbIHBIKTHIH QJICyMETTIK
KYpBUIBIMBIH ~ MOWBIHAaiapl. Camansl  3epTTeyAi  MaijanaHa  OTBIPBIN,  KYMBIC
Bpoudendpennep KyHenepiHiH SKOJIOTUSIIBIK TEOpHUSACHIHA OarlapJIaHsbIIL,
KATbICYIIBUIAPJBIH QJIEYMETTIK KOHTEKCTErl CyOBEKTHUBTI TaKipuOenepiHe OachIMIBIK
Oepeni. MomimerTepal JKMHAY >KETI MYyJIeNl TapanTapMeH, COHBIH IIIIHAE MEKTel
OKIMIIUTITIMEH, MyFanimaepmeH, Oip mekrtenteri EBK 0ap Oananapabiy aTa-aHagapbIMeH
YKOHE YKIMETTIK €eMeC YHBIMHBIH OKUTIMEH XKapThljIail KYPBUIBIMIBIK CyX0aT apKbIIbI )KY3€Te
aceipbuiapl. MAXQDA Oarnmapiamanblk KypadblH TaiianaHy apKbUIBI TaKbIPBIITTHIK
Tajjay eTHen Ke3eHJer: KHUBIHABIKTap MEH CTpaTerusuiapFa KaTbICThl  MaHBI3ZbI
TaKbIPBINTApIbl aHBIKTAJ(bl, KOMaHIAaHbIH KYII-XKIrepl MEH TYPaKThl KOJJay KyienepiHe
Oaca Hazap aynapabl. KatbicymbmapiblH KYKBIKTaphl MEH KYIHUSJIBLUIBIFBIH KaMTaMachl3
€TEeTIH 3TUKAJBIK OWJIap MaHbI3Abl O0inbl. 3epTTey Kasipri Taxipulenepal 3epTTeii,
npoOeManap/ibl aHBIKTAWIbI KOHE TApUXHU TOCUIACP/l TalJai/Ibl, aTa-aHajlapFa >KaH-
KaKThl OACHIBUIBIK MEH KOJAAay KepCceTy KaKeTTUIriH kepcereni. bpondenOpeHHepiH
SKOJIOTHSUIBIK MOJIEN1 apKbUIbl YHBIMIACTBIPBUIFAH HOTHXKENEp KOITereH IeHrensepaeri

KUBIHJIBIKTAPAbl KOPCETel >KOHE TaOBICTBI KOCY YVIIIH JKaH-KaKThl KOJaay >KyHenepi,



MYIIETi TapanTapAblH BIHTHIMAKTACTBIFBl JKOHE KOFAMJIACTHIKTHIH xalapaap OOyl
KQXETTLIIrH KepceTeai. 3epTTey OapiblK CTyASHTTEPIIH MYMKIHIIKTEpiH apTTHIPY YIIiH
TOIEIN I CTpaTerusiap/ bl YChIHA OTBIPBIIN, HHKIIO3UBTI TOXKIPUOCHI 1IreplieTy uaesaapbia
ycbiHabl. bipak OHBIH HETi3ri MIeKTeyl ipiKTeyIiH IIaFrblH MeJIIepi KoHe Kalamarbl Oip
MEKTENTEH KaThICYIIBUIAPIbl TapTy O0JbIN TabbuIaabl, Oy 6acka MEKTENTepAe BIKTUMAI
aiipIpManIbuIbIKTapra xod Oeperi. COHbIMEH KaTap, MEKTEIN JAMPEKTOPBIHBIH >KaHaJaH
KCITCHIH JKOHE OCHI cajana YViKeH Toxipubeci Oap IUPEKTOPABIH ToxipuOenri

opbeIHOAcapbIHa CEHIM apTKAHBIH aliTa KETKEH KOH.



HpoanKelme NMPAKTUK UHKJIK3UBHOT0 06pa30BaHI/Iﬂ: cTrpareruu 1Jjist o0eryeHust
nmepexoaa yyaumuxcst ¢ 0CO0BIMH HOTpGﬁHOCTﬂMI/I OT AOMallIHEro oﬁyqennﬂ K

nocemeHuo mkoJjsl B Kazaxcrane.

AHHOTANUA

DTO uCCIeNOBaHUE 3aTparuBaeT CTPATETHH, HEOOXOAMMBIE [UIsl OOJerdyeHus
repexo/ia yyammxcs ¢ ocoobiMu oopazoBatenbHbIME oTpedHocTssmu (OOIT) ¢ nomantHero
oOyueHuss Ha oOydeHme B mKkoie B Kazaxcrane. OcHOBaHHOE HAa JUHAMHUYHOM U
CyOBEKTHBHOM TOHUMAHUU PEATBHOCTH, OHO MPHU3HAET COLHUAIbHYIO KOHCTPYKIIHIO
pEeanbHOCTH, MOABEPKCHHYIO BIUSHUIO CYOBEKTHBHOTO CO3HAHUSA U OOBEKTHBHOTO MHDA,
onupasicb Ha unen Ppeitpa, JleontheBa M Bprirorckoro. HMcmoisib3ysi KayeCTBEHHOE
Hccae0oBaHue, paboTa yAenseT MPUOPUTET CYOBEKTHUBHBIM OIBITAM YYaCTHUKOB B HX
COIIMAIBHBIX KOHTEKCTaX, OPHEHTHPYSICh Ha OKOJOTUYECKYI0 TEOPHUIO0 CHCTEM
Bpoudendpennepa. CO0p MaHHBIX OCYIIECTBIUICS C TTOMOIIBIO TOIYCTPYKTYPUPOBAHHBIX
WHTEPBBIO C CEMbIO 3aMHTEPECOBAaHHBIMHU CTOPOHAMH, BKJIFOYAsI aIMUHUCTPATOPOB MIKOJIBI,
yuurenei, poguteneir gereid ¢ OOIl u3 omHOM MIKOJBL, a TaKXKe MPEACTaBUTENSA
HErOCYy/IapCTBEHHOW  opraHu3aiui. TemaTWyeckuid aHalM3 C  HCIOJb30BAaHHEM
nporpamMmmHoro ooecriedeHrss MAXQDA BBISIBIIT 3HAYMMBIE TEMBI, CBSI3aHHBIE C BBI30OBAMH
Y CTpaTerusiMU MEepPexo/ia, aKICHTUPYSI BHUMaHNE Ha KOJUIEKTUBHBIX YCHUIIUSAX U CHCTEMax
MTOCTOSTHHOM TIO/JICPKKU. DTUYECKHE COOOpaKEeHUsSI OBUTM BaKHBI, TapaHTUPYs TpaBa
YYaCTHUKOB M KOH(pHACHIIHAIBHOCTD. MccrmenoBanne u3ydaeT CynieCTBYIONNE MPAKTHKH,
BBISIBIIIET TPOOJEMBI W  AHAJIM3UPYET HCTOPHYECKHE TMOIXOJbI, IMOAYECPKHUBAS
HE00X0JIMMOCTh BCECTOPOHHETO PYKOBOJICTBA U MOAJIEPKKH JI1sl poauteseit. [lomyuennsie
pe3yNbTaThl, OPraHU30BAHHBIE IO HKOIOrHYecKoil Moienu bpoHdenOpeHnHepa, BbIACIAIOT

BBI3OBEI HAa Pa3JIMYHBIX YPOBHAX U NOAYCPKHUBAIOT HCO6XOI[I/IMOCTI> KOMIIJICKCHBIX CHUCTEM



MOJICP>KKH, COTPYIHHYECTBA 3aMHTEPECOBAHHBIX CTOPOH M OCO3HAHUS OOLIECTBOM ISt
ycnemHol uHKmo3uu. MccenoBanue npejyiaraeT Uaeu JUisl CONEHCTBUS MHKIIIO3UBHBIM
IIpaKTUKaM, [peajiaras CTpaTeTMd Ha OCHOBE JOKa3aTeNIbCTB JJIA  PACIIUPEHUS
BO3MOXKHOCTEH JUIs Bcex ydamuxcs. OJJHaKO €ero OCHOBHOE OIPaHUYEHUE 3aKJIIOUACTCS B
HeOobIIOM 00BeMe BHIOOPKH 1 HA0OpE U3 OTHOM IIKOJIBI B TOPO/IE, TPU3HABAs BOZMOKHBIC
BapHallly B IPYr'UX IIKOJaX B TOM )K€ pailoHe. KpoMe Toro, CTOUT OTMETUTb, YTO JUPEKTOP
IIKOJIbI ObUI HOBBIM M IOJarajicsi Ha ONBITHOIO 3aMECTUTENs IUPEKTOpa, HMEIOIIEro

OOIIMPHBII ONBIT B 3TOW 00JIACTH.
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Chapter 1: Introduction

The education system in Kazakhstan is currently undergoing numerous initiatives
and reforms aimed at fostering inclusive practices. The State Program of Education
Development of Kazakhstan (2011-2020) outlines several goals aimed at enhancing
inclusive education policies in the country (MoES, 2011). This national framework not
only provides a clear direction but also delineates the roles and responsibilities of various
stakeholders in implementing education policies across all levels. Inclusive education
advocates for equal access to quality education for all individuals, regardless of their
socio-economic status, geographical location, language, ethnicity, gender, race, age, or
nationality. Addressing the social and educational issue of providing equal access to
quality education for children with special educational (SEN) needs remains a significant
challenge in Kazakhstan (OECD, 2014), reflecting the broader goal of achieving social

equality through education.

Recent developments in Kazakhstan indicate that the concept of inclusive
education remains predominantly centered around students with special needs and may not
adequately address other forms of diversity. For example, Zholtayeva et al. (2013) argue
that in the Kazakhstani context, inclusive education entails the integration of every child
with special needs into the classroom, with an emphasis on employing diverse teaching
methods and adapting study materials, as well as teachers utilizing various instructional
approaches. This perspective aligns with findings from a diagnostic report conducted by
Nazarbayev University, Graduate School of Education, in 2014. This study, therefore, did
an analysis of the transition process of Kazakhstani schools toward an inclusive education

system.



1.1. Evolution and Diversity of Home-Based Education

Home-based education is not a new phenomenon as it has been the normative
practice worldwide for centuries. In the 1500-1600 Aztec societies, compulsory education
was initiated, primarily for male students, who were required to receive an education until
the age of 16 (Davis, 2000). This concept has evolved over time and now encompasses all
children under the age of 18, highlighting the universal requirement for education.
However, the methods and content of education have become subjects of considerable
debate due to varying parental preferences rooted in diverse backgrounds and experiences.

The modern homeschooling movement emerged around the mid-20th century,
offering a liberal alternative to traditional public education, distinct from the commonly
perceived conservative viewpoint. Homeschooling, as a practice, presents numerous facets
that may not be immediately apparent. Motivations for homeschooling vary among
individuals, with each family having unique reasons for choosing this educational path
(Chang, 2004).

Historically, homeschooling has been a common practice in many countries
(Basham, et al., 2007), and its popularity has also been observed in Kazakhstan (Atoyanc-

Larina, 2015).

1.2. Defining Education in Kazakhstan

Approximately three decades ago, Kazakhstan experienced a period where even
contemplating alternatives to the traditional education system was considered a crime due
to the prevailing values of the USSR. Everyone was expected to conform, and diversity
was not tolerated. In terms of education, there were no options beyond state-run schools,
including private ones. Every child was mandated to receive a compulsory secondary
education, and parents were legally obligated to ensure their children attended school.

However, with the advent of democracy in Kazakhstan, attitudes towards the education



system began to change, opening opportunities for alternative approaches (Asanbayev, et
al., 2016).

In this evolving democratic environment, where parents began to challenge the
compulsory school system, Kazakhstan's educational landscape was influenced by its
history as part of the former Soviet Union, which shaped many of its systems and
principles, including education (Rollan & Somerton, 2019). Under the Soviet educational
system, children with special educational needs (SEN) were typically educated in
specialized schools or isolated and educated at home, away from their peers. This
historical practice effectively excluded a wide range of children from traditional schools.
Consequently, Kazakhstan's predominant approach to educating children with diverse
needs still adheres to a "correctional" or "special" education model (Rouse & Lapham,
2013). In this model, the primary focus is on a medical approach, emphasizing the
disabilities and deficits of these children, often requiring rehabilitation or treatment

(Brisenden, 2007).

1.3. Problem Statement

Despite efforts to transition towards more inclusive education, as the OECD (2015)
noted, many people in Kazakhstan continue to associate inclusive education with special
education or assume it exclusively serves children with SEN. Consequently, many children
still receive their education in correctional institutions, segregated groups within
mainstream schools, or through homeschooling.

It is crucial to emphasize that homeschooling is typically forbidden in Kazakhstan,
except when it concerns disabled children who, due to severe health conditions, cannot
physically attend regular schools. These exceptions are granted based on the presence of

official documents verifying the child's needs (Asanbayev, et al., 2016).



Some exceptions to this rule include students with severe disabilities who are
completely incapable of self-care and cannot participate in school activities. However, a
significant issue arises when students who have the potential to engage to some extent are
kept at home instead of attending school (Asanbayev et al., 2016).

By implementing effective strategies, it is crucial to recognize the significance of
enabling children with SEN to attend mainstream schools. This is essential for their
socialization and to ensure they receive a high-quality education, similar to what they
could receive at home. By stating that imposing homeschooling on families is no longer an
acceptable policy approach, the statement underscores the value of parental choice in
education. Families should have the freedom to choose the educational path that best suits
their child's needs and preferences, whether that involves homeschooling, attending a
mainstream school, or accessing specialized educational services, as emphasized in the

Salamanca Statement (UNESCO, 1994).

1.4. Progress and Challenges in Kazakhstan's Inclusive Education

In 2009, Kazakhstan's Ministry of Education and Science (MoES) outlined a vital
objective to reform inclusive education. They set ambitious targets to raise the percentage
of inclusive schools to 30% by 2015 and 70% by 2020 as part of the State Program of
Education Development for 2011-2020 (MoES, 2011). Furthermore, parents were given
the choice to opt for mainstream schools for their children with SEN if they preferred, as
OECD noted in 2015 (Mukashev, 2022). Over the years, there has been an increase in the
number of schools equipped to cater to children with SEN, rising from 10% in 2010 to
55% in 2017. By 2017, approximately 23.3% of students between the ages of 7 and 18
with SEN were integrated into inclusive education facilities (OECD, 2015).

In an April 2023 plenary session of the lower chamber, Deputy Azhar Sagandykova

from the M4jilis of the Parliament of Kazakhstan discussed the issues related to inclusive



education in the country. She drew attention to the fact that there are more than 162,000
children with SEN in the nation, accounting for roughly 3% of the overall child
population.
Sagandykova pointed out that certain experts identify Psychological Medical Pedagogical
Consultations (PMPC) as a major obstacle to quality inclusive education. Although there
has been a 45% increase in PMPCs for children with SEN, their effectiveness is arguable.
Sagandykova reminded the assembly that Kazakhstan ratified the Convention on
the Rights of Persons with Disabilities (CRPD) in 2015, guaranteeing the right to quality
inclusive education for individuals with SEN. According to the CRPD, children with SEN
are entitled to essential tools and support, such as Braille materials, sign language
instruction, assistance with learning materials, self-care, and behavior management. She
emphasized that PMPCs should facilitate those children's access to schools rather than
deny them this opportunity. Therefore, Sagandykova asserted the need for reform in the
functioning of Psychological Medical Pedagogical Consultations. She argued that PMPC
assessments should not be a de facto requirement for enrolling children with SEN in
schools but should instead focus on identifying the necessary support forms for these
children to access education within a school environment (“Number of Children with

Special Educational Needs Exceeds 162,000 in Kazakhstan,” 2023b).

1.5. Purpose of the Study

The research aims to explore strategies for facilitating the transition of students
with SEN from home-based learning to attending school in Kazakhstan. This involves
examining the current practices, identifying the challenges faced by students, families, and
educators, and analyzing successful approaches employed in the past. Equally crucial is
providing guidance and support to parents, empowering them to help their children access

education inclusively. By promoting inclusivity, Kazakhstan can ensure that every child



receives a quality education and has the opportunity to thrive. This will contribute to
making Kazakhstan a more equitable and inclusive society where all children, regardless
of their abilities, can receive a quality education and have the potential to succeed in life.
Through a comprehensive analysis of the legislative framework and policies
governing inclusive education in Kazakhstan, this study will identify the existing
challenges and gaps in facilitating the transition of students with SEN. It will involve
gathering data through interviews to gain insights into the experiences and perspectives of
various stakeholders, parents, educators, school administration and NGOs (non-
governmental organizations). By analyzing the gathered information, this study will
propose evidence-based strategies to promote inclusive practices and overcome the

barriers that hinder the successful transition of students with SEN to school attendance.

1.6. Research Questions

Now that there is an attempt to change this schooling system toward inclusion, the
transition from the homeschooling model is very important in gaining a complete picture
of how inclusive education is evolving in Kazakhstani schools. Therefore, the following
research questions will guide the investigation of the study:

l. What factors support the homeschooling of children with SEN?

2. What elements contribute to the smooth transition from homeschooling for
children with SEN to their enrollment in a mainstream school setting?

a) What strategies are stakeholders implementing to promote inclusive practices?

b) What facilitates the transition of students with SEN from home-based education
to school attendance in Kazakhstan?

3. What are the social implications of homeschooling for children with SEN?



1.7. Significance of the Study

This research holds significance as it addresses a critical issue in Kazakhstan's
evolving education system. Exploring the transition of students with SEN from
homeschooling to mainstream schooling provides insights into the changing landscape of
inclusive education. The study’s findings and proposed strategies will have the potential to
influence policy and practice, ensuring that all students, regardless of their abilities, will
have equal opportunities for quality education and making them more socialized.
Ultimately, this study contributes to fostering a more inclusive education system in
Kazakhstan, promoting equity and meaningful participation for all students (Booth &
Ainscow, 2016).

Furthermore, the anticipated findings of this study hold significance within the
broader context of inclusive education and transition practices, particularly as they pertain
to Kazakhstan. The insights gained from this study will not only be valuable for
educational professionals and policymakers but also for parents and caregivers of students
with SEN. As these individuals navigate the challenges associated with transitioning from
home-based education to conventional school attendance, our study outcomes aim to

provide valuable guidance and support.

1.8. Definition of Key Terms

An inclusive school embraces a philosophy and practice of providing equal access
to high-quality education for all students, regardless of their background, abilities,
disabilities, or other individual differences. Inclusive schools strive to create a welcoming
and supportive environment where students feel valued, respected, and empowered to

learn to their full potential. (Booth & Ainscow, 2016).



Mainstream schools aim to create inclusive learning environments where students
of varying abilities can learn together, fostering social interaction and academic growth for

all students (IBE-UNESCO, 2021).

1.9. Summary

This research aims to investigate the different aspects that affect inclusive
education in Kazakhstan. Additionally, it will suggest strategies supported by evidence to
encourage inclusive practices and address obstacles that prevent students with SEN from
transitioning successfully to attending school. The thesis is structured into several
chapters: Introduction, Literature Review, Methodology, Results, Discussion, and
Conclusion. Chapter 1 initiates by delving into the historical roots of homeschooling
globally and within Kazakhstan, tracing its emergence as an alternative educational model
amidst evolving educational standards. This chapter also addresses the conflicting
approaches of homeschooling and inclusive schooling, recognizing the complexities
involved in reconciling these diverse methods. The Literature Review looks at important
research that relates to what we're studying. Then, the Methodology chapter explains how
we did our research and collected data. Findings and Discussion chapters offer an analysis
of collected data, informed by the theoretical framework and existing research. Finally, the
Conclusion summarizes the study's findings, acknowledges limitations, and proposes

recommendations for future research endeavors.



Chapter 2: Literature Review

2.1. Introduction

Transitioning students with SEN from homeschooling to mainstream schooling is a
complex and multifaceted process that is significant in the context of Kazakhstan’s
evolving education system. This literature review provides an overview of key themes,
research findings, and existing knowledge related to this transition, including factors that
support homeschooling, reasons for homeschooling children with SEN, factors that
support the transition to regular schooling, social and academic implications, and

strategies to promote inclusive practices in Kazakhstan.

There is a need to evaluate the quality of education and socialization of students
with SEN in Kazakhstan. They are often educated at home by considering different
experiences of parents in well-developed countries and several international studies. This
section will review previous literature conducted by researchers on the quality of
education and socialization of students with SEN who are educated at home and

conclusions from their research will be explored.

The Constitution of the Republic of Kazakhstan (Refworld - UNHCR’s Global
Law and Policy Database, 2024c) established the framework for a democratic system
grounded in principles of freedom, equality, and human dignity. Within the Republic of
Kazakhstan's "Law on Education (2014)," specifically in Article 3, the right to
fundamental education is explicitly recognized. Additionally, the principle of equality and
the specific measures aimed at achieving equality are delineated in Section 1 of this
legislation. These provisions hold significant importance as they safeguard the rights of all
learners, irrespective of any obstacles or challenges they may encounter in the learning

process.



In this context, Kazakhstan has endorsed global initiatives such as "Education for
All" (EFA), the Salamanca Declaration on Principles, Policy, and Practice in Education for
Persons with Special Needs, and the Dakar Framework for Action. Legislation has been
enacted to affirm that every citizen possesses the entitlement to receive free preschool,
primary, general secondary, and professional education, along with competitive higher
education, without discrimination based on gender, nationality, socioeconomic status,
language, religion, health condition, or other individual characteristics. Consequently, the
integration of inclusive education stands as a natural phase in the progression of the

education system (Nadirova, 2023).

2.2. Factors Encouraging Transition: A Positive Schooling Experience.

Azelton et al. (2017) emphasize the pivotal role of positive experiences in inclusive
schools in motivating parents to transition their children back into these settings. One of
the key components contributing to a positive experience in inclusive schools is the
availability of improved support and accommodations for students with SEN. Research by
Thompson and Shinn (2018) indicates that parents may opt to return to inclusive schools
when they perceive that the school is well-equipped to meet their child's needs. These
improved support mechanisms include Individualized Education Plans (IEPs), access to
special education services, and the presence of qualified special education teachers. These
resources can give parents confidence that their child will receive the necessary assistance

to succeed academically and socially (Bui et al., 2019).

2.3. Desire for Socialization

Socialization is another critical aspect of the positive experience in inclusive
schools that can motivate parents to transition their children. Many parents may seek to
make this transition to provide increased opportunities for socialization and peer

interactions. Parents of children with SEN often prioritize socialization as a compelling



reason to shift from homeschooling to mainstream schools. They recognize that
socialization contributes to their child's social skills, enhances emotional well-being,
reduces social isolation, and promotes community engagement. Acknowledging the
profound influence of socialization on children's holistic development underscores the
significance of inclusive education within inclusive school settings (Heath & Sansosti,

2016).

The research by Fischer and Daley (2019) highlights the importance of social
interaction for children's development and well-being. Inclusive schools often offer more
opportunities for peer interaction, which parents may view as valuable for their child's
social development. Parents may perceive that their child will benefit from interacting
with peers, engaging in group activities, and developing interpersonal skills in an inclusive
school environment. This potential for increased socialization can motivate transitioning

out of homeschooling (Baker et al., 2019).

2.4. Inclusive School Programs

Availability of inclusive education programs within mainstream schools can make
the transition more appealing for parents (Kurth & Mellard, 2006). These programs,
characterized by equitable access, individualized support, social inclusion, and
professional competence, enhance the attractiveness of mainstream schools as inclusive
and supportive educational environments for students with SEN. Moreover, effective
transition plans go beyond fulfilling their primary role; they also operate as a method that

may positively impact family support (Foley et al., 2012).

2.5. Academic Implications
According to Biswas (2019), homeschooled children with SEN exhibit mixed

academic outcomes. While some perform at or even above grade level, others may



encounter academic challenges. The transition of homeschooled children with SEN to an
inclusive school setting may necessitate the provision of additional academic support
services. These services aim to bridge potential gaps in learning that could arise from the

homeschooling environment (Koon et al., 2020).

Academic progress and achievement are fundamental indicators of a positive
experience. Parents may be motivated by the belief that inclusive schools can provide a
more structured and academically rigorous environment, which could lead to improved
learning outcomes (Creswell et al., 2015). In cases where parents observe significant
academic improvements in their child while attending an inclusive school, they may
decide to continue with this educational choice, emphasizing the importance of academic

success as a motivating factor (Thompson & Shinn, 2018).

2.6. Strategies to Promote Inclusive Practices

Developing comprehensive Individualized Education Plans (IEPs) tailored to each
student's needs can guide the transition process and ensure appropriate support (Baker,
2019). Also, offering training and professional development for teachers and school staff
in inclusive practices can enhance their ability to support students with SEN (Heath &
Sansosti, 2016). Moreover, fostering collaboration between parents, educators, and special
education professionals can facilitate a smooth transition and ongoing support.
Implementing peer support programs within schools can help homeschooled students with
SEN integrate and form social connections (Biswas, 2019). According to Kurth and
Mellard (2006), conducting sensitization programs to raise awareness and reduce potential
stigmas associated with SEN can create a more inclusive school environment. These
answers provide insights into the factors influencing homeschooling decisions for children
with SEN, the transition to mainstream schools, and strategies to promote inclusivity in

education.



2.7. Theoretical Framework

This study's theoretical framework draws upon Bronfenbrenner's Ecological Systems
Theory (Bronfenbrenner, 1979). This theory provides a comprehensive foundation for
understanding how inclusive practices are developed and implemented, taking into

account the roles of various stakeholders and the broader societal context.

2.8. Bronfenbrenner's Ecological Systems Theory

Bronfenbrenner's Ecological Systems Theory provides an ecological perspective on
the study's framework. This theory highlights the influence of multiple interconnected
systems on an individual's development and experiences. It offers insights into the various
ecological levels that impact the transition of students with SEN, from the microsystem

(individual and family) to the macrosystem (cultural and social values).

1. Microsystem: This level focuses on the immediate environment of the individual,
including family, peers, and educators. In the study, it informs the examination of
the roles played by parents, teachers, and students themselves in facilitating the

transition.

2. Mesosystem: The mesosystem explores the interactions and connections between
elements within the microsystem. This aspect of the theory underscores the
importance of collaboration between parents and educators in supporting students'

transitions.

3. Exosystem: The exosystem considers external settings that indirectly affect the
individual, such as policies and institutions. In the study, it emphasizes the

influence of educational policies and practices on the transition process.

4. Macrosystem: At the macrosystem level, the theory delves into cultural norms,

values, and societal beliefs. Within the study, it acknowledges the cultural context



in Kazakhstan and its impact on inclusive education and the transition of students

with SEN (Bronfenbrenner, 1979).

By integrating Bronfenbrenner's Ecological Systems Theory, the theoretical
framework provides a comprehensive lens through which to examine the transition of
students with SEN in Kazakhstan. It emphasizes the dynamic interplay of social
interactions, collaborative knowledge construction, and ecological influences on the
development and implementation of strategies for inclusive practices in the education

system.

2.9. Relationship Between Parents, Professionals and NGOs

Maulsharif, Nurbekova, and Naimanova (2022) conducted a study highlighting the
significance of collaboration among teachers, parents, and NGOs in inclusive education.
However, the research findings indicated that there is a lack of well-coordinated and
consistently implemented strategies for communication and collaboration among these
stakeholders. The study identified different interpretations of collaboration, ranging from
basic communication to workshops and sharing of educational resources. To achieve
meaningful collaboration, joint tasks and shared goals were emphasized, such as regular
co-working meetings to assess student progress and develop IEPs with specific objectives.
The study revealed that fragmented and individualistic interactions were insufficient in
achieving optimal learning outcomes for students. Moreover, the potential of school-based
resource centers to support collaboration remains underutilized, necessitating the need to
enhance teachers' readiness to accept students with SEN, particularly in middle and high
schools. Additional training and support may be required for these teachers. Collaboration
should also involve parents to ensure consistency in teaching and learning approaches
between home and school. Garbacz et al. (2017) concluded that educational and academic

achievements experience positive effects when families actively participate. Furthermore,



the authors suggest that heightened interaction and communication within families may
lead to increased responsiveness and sensitivity to their children’s social, emotional, and
intellectual developmental needs, both within the home environment and at school. The
study concluded that improving collaboration practices and involving all stakeholders are

essential for the successful implementation of inclusive education.

One study (Davis, 2000) found that professionals believed homeschooled students
might have weaknesses in organizational skills, communication abilities, and certain
academic tasks, while recognizing their independent learning capabilities and completion
of homework. Perceived social weaknesses included interactions with adults and
participation in extracurricular and community activities, while politeness and

respectfulness towards both adults and peers were considered social strengths.

These studies collectively shed light on the complex landscape of collaboration in
the context of transition, attitudes of parents, and interactions between homeschooling
families and mainstream educational institutions, offering valuable insights into the

multifaceted nature of inclusive education and the factors that influence it.

2.10. Chapter Summary

This chapter provides an in-depth examination of the complex transition process
for students with SEN from homeschooling to mainstream schooling within the context of
Kazakhstan's evolving education system. The literature review encompasses key themes,
research findings, and existing knowledge related to this transition, including factors
supporting homeschooling, reasons for homeschooling children with SEN, factors
facilitating the transition to regular schooling, social and academic implications, and

strategies to promote inclusive practices.



Finally, the chapter delves into the relationship between parents, professionals, and
non-governmental organizations (NGOs) in inclusive education. It highlights the
significance of collaboration among stakeholders and the need for well-coordinated

strategies to support students with SEN effectively.



Chapter 3: Methodology

3.1. Introduction

In the previous chapter, a review of literature was provided, covering various
research works directly relevant to the subject matter and concepts under research.
Drawing from the studies highlighted in the previous chapter, this section aims to describe
the research design, methodologies, instruments, and analysis procedures intended to
address the research inquiry. This study opts for a qualitative research approach.
Qualitative methodology is chosen for its capacity to illuminate how individuals interpret
their lives and experiences (Creswell, 2007), thus aligning well with the research questions
and the aim of understanding parental perspectives on inclusive education. Specifically,
employing a qualitative approach facilitated a deeper exploration of parental attitudes,
reactions, experiences, and perceptions regarding inclusive education (Creswell et el.,

2015).

3.2. Ontology

In this study, the perspective on reality is based on the belief that it is not stable and
fixed, but rather dynamic and subjective. Reality is seen as continuously evolving and
socially constructed, influenced by our subjective consciousness and the objective world.
This perspective aligns with the ideas of Freire (Roberts 2003), Leont’ev (1978), and
Vygotsky (1978), who emphasized the interconnectedness of our understanding of reality
and the social context in which it is constructed. It is acknowledged that there is no single
truth or interpretation of reality. To explore the reasons and timing of student transitions

between home and mainstream education, this study employs a theoretical perspective.

3.3. Epistemology
Our understanding of the world is influenced by our interactions with others, and it

is through these interactions that we acquire knowledge. Our knowledge will be not static



but constantly evolving, shaped by our personal history, culture, and society. The
subjective experiences and perspectives of the participants are central to this study, and it
is important to recognize that this type of study is influenced by values and beliefs (Denzin
& Lincoln, 2005). The views of the participants will be sought, but they also needed to be
understood in the context of their interactions within their communities and society as a
whole. This study acknowledges the significance of unconscious factors in individual and
community lives, although it focuses specifically on the meaning participants attributed to

their experiences of transitioning between home and mainstream education (Donald,

1991).

In this chapter, the theoretical frameworks that underpin the study, with a specific
focus on the qualitative research methods employed for data analysis are presented. The
Bronfenbrenner's Ecological Systems Theory forms the conceptual basis for the study
design. These theories offer valuable perspectives on the complex interactions and
relationships involved in the transition process. By applying this theory, the methodology
is poised to facilitate an in-depth exploration of the role of social interactions,
collaborative knowledge construction, and ecological influences that shape the
development and implementation of inclusive practices and transition strategies within the

educational system of Kazakhstan.

3.4. Research Design

Hoepfl (1997) states that qualitative research provides in-depth and clear insights
into the subject under study, aiming for a thorough understanding of participants'
experiences and processes. This research methodology considers the phenomenon as a
comprehensive entity and emphasizes conducting the investigation in real-life

environments to accurately capture the perspectives and experiences of participants. It



avoids making pre-existing beliefs or prejudices about the phenomenon, opting instead to

derive conclusions based on the data obtained.

The chosen design involved conducting semi-structured interviews, enabling direct
interaction between the researcher and participants to delve into their experiences. Probing
questions were used to gather additional information and guide the interview conversation

(Creswell, 2014).

This research also adopts a case study approach as it delves into the real-life
attitudes of individuals towards the status of their children with SEN in inclusive
education within Kazakhstan. A case study entails examining a specific instance involving
real individuals in authentic situations (Cohen et al., 2007). Case study research often
involves a small sample size, which suffices to gain a comprehensive understanding of
participants' attitudes or experiences at an individual level (Creswell, 2002). In this study,
parents of children with SEN share their attitudes and experiences regarding inclusive
education in Kazakhstan, offering their unique perspectives. Overall, the case study
approach centers on the personal viewpoint of individual participants or groups (Cohen et

al., 2007).

3.5. Data Collection Instruments

The data of the research were collected between 09/09/2023-08/02/2024. Data
collection was conducted in one of the state schools of the Republic of Kazakhstan,
located in Astana. The data was collected from seven stakeholders: a vice director (VD)
who is responsible for managing and leading schools, teachers (T1,T2) working in selected
inclusive schools, parents (P1,P2) of children with SEN attending this school, one parent
(P3), whose child is 18 years old and graduated from school and currently studying at

college and finally a representative from non-governmental organizations (NGOs)



involved in promoting inclusive practices. After the participants consented to take part in
the study, they selected a suitable time and location for the interview. The interviews
occurred in various comfortable settings, including the participants' workplaces, cafes,
their homes, or outdoor locations, all to ensure their sense of safety and comfort. Data
collection commenced after obtaining official approval from the Nazarbayev University

Graduate School of Education Ethics Committee.

The researcher met with each participant and reviewed the informed consent
document, providing explanations regarding the research objectives, voluntary
participation, confidentiality measures, and the potential risks and benefits associated with
participation. Each interview lasted approximately 40 minutes and was conducted at
convenient times so as to not interfere with the vice-principal’s schedule or the teacher
candidates' lessons. According to Brinkmann and Kvale (2018), semi-structured interviews
provide a conversational and comfortable environment for both the researcher and the
participant. These interviews will primarily consist of open-ended questions with
predetermined prompts and follow-up probes. This approach encouraged active listening
and promoted meaningful interactions between the researcher and the participant (Rubin &

Rubin, 2012; Leavy, 2017).

Information gathered from semi-structured interviews and focus group interviews
underwent content analysis. According to Holdford (2008), qualitative content analysis
seeks to interpret researchers' findings in a meaningful and practical manner. This study
presents qualitative data that was analyzed using MAXQDA software. To conduct content
analysis, the initial data was collected through notes and recordings made by the mobile

phone (Dictaphone) and transcribed onto a computer.



After concluding the interview, the participant was informed that the transcript,
presented in their preferred language, was sent via email. This step allowed the participant
to review and confirm that the researcher had accurately captured their intended meaning
before initiating the data analysis process. The transcription was securely stored in a

distinct file protected by a password.

3.6. Data Analysis Procedures

According to Kiger and Varpio (2020), thematic analysis involves six key steps,
which include familiarizing oneself with the data, generating initial codes, identifying
overarching themes, examining these themes, defining and labeling them, and finally,
presenting the findings. To initiate the familiarization process, the interviews conducted in
both Russian and English were transcribed into English for analytical purposes. During
transcription, participants were assigned pseudonyms (e.g., P1, P2) to protect their
identities. These transcribed interviews were then imported into MAXQDA software for
further analysis. The analysis unfolded in two phases: theme identification and code
creation. Initially, the data was thoroughly reviewed to find significant themes, which were
subsequently explored to ensure consistency, leading to the development of codes. The
data underwent inductive content analysis, aligning with the framework delineated by
Laws et al. (2003). Maintaining a systematic approach, Bronfenbrenner's Ecological
Model (Bronfenbrenner, 1979) was employed for data analysis. It highlights the
interaction between social engagements, collaborative knowledge building, and
environmental factors in shaping the development and execution of strategies for inclusive
practices within the educational system. Then codes and categories were organized into
themes and linked with the corresponding levels of the ecological model framework. This
approach facilitated a deeper understanding of the factors influencing parental decisions

regarding school placement, student attendance preferences, and the collaborative



dynamics between school administration and non-governmental organizations (NGOs). By
conducting a thorough analysis of the interviews, this study recognized the current
challenges and deficiencies in facilitating the transition of students with SEN into

mainstream schools.

3.7. Ethical Considerations

Ethical procedures were an important aspect of this study, and appropriate
procedures were followed to ensure the protection and rights of the participants.
Participants were informed about their voluntary participation in the study and assured that
their identities and the identities of their schools would remain confidential. They were
also informed that the data collected was only be used for the purposes of the study.
Participants were given the option to withdraw from the study at any point if they wished
to do so. To indicate their informed consent, all participants signed consent forms. These
forms were provided in Kazakh, Russian and English, the language understood by the

participants.

3.8. Chapter Summary

This chapter presented the selected research design for the study, encompassing
theoretical underpinnings and ethical considerations. The main objective of the research
was to investigate methods for supporting students with SEN in transition from home-
based learning to school attendance in Kazakhstan. The goal was to propose evidence-
based strategies that foster inclusive practices and tackle the barriers impeding the
successful integration of students with SEN into the school setting. The rationale for
employing a qualitative case study approach was outlined to justify its suitability for the
current research. Additionally, measures to ensure confidentiality and participant
anonymity were addressed. The forthcoming 'Findings' chapter will present the collected

data in detail.



Chapter 4: Findings
4.1. Introduction
The purpose of the study was to explore methods to facilitate the transition of students
with special needs from home-based learning to attending school, with a focus on
implementing effective strategies to ensure quality education. Additionally, the interviews
sought to identify approaches that could inform policy and practice, thereby promoting
equal opportunities for quality education and fostering socialization among all students,
irrespective of their abilities, in Kazakhstan. This chapter presents the findings of
interviews conducted with seven participants. The study aimed to address the following
research questions:
1. What factors support the homeschooling of children with SEN?
2. What elements contribute to the smooth transition from homeschooling for
children with SEN to their enrollment in a mainstream school setting?
a) What strategies are stakeholders implementing to promote inclusive practices?
b) What facilitates the transition of students with SEN from home-based
education to school attendance in Kazakhstan?

3. What are the social implications of homeschooling for children with SEN?

These findings have been organized as presented in Table 1 to show the connection to
the research questions. The results, derived from the participants’ responses, are structured
based on the relevant components of the ecological model presented in the literature
review chapter. The findings indicate that parents of children with SEN overall were not
satisfied with the availability of learning support in mainstream schools for inclusive

education.



Table 1

Individual Information

Individual  Gender Age Educational Level Individual’s
Institution SEN
Child 1 Male 8 School 3 Grade ADHD
Child 2 Male 11 School 4 Grade Speech delay
Child 3 Male 18 College 1 year Autism (ASD)
student
Table 2

Results categorized according to Bronfenbrenner's ecological model

Microsystem Mesosystem Exosystem Macrosystem
Parent 1 Parents-Teachers Policies and Community
Special needs Importance of Institutions Awareness
Parent 2 selecting specialists. Access to general
Stress level Communication information Fostering inclusive
Parent 3 deficit. Education rights environment
Parental The importance of
advocacy providing adequate NGO Acceptance of
Parental support and resources  offering guidance, children with SEN
autonomy Group size advocacy ~ recommendation and

expertise
Teacher 1 Parents and school
Awareness administration’s
Trained well relationship
Teacher 2
Turnover Strained relationship
Emotional
burnout Misunderstanding

4.2. Individual

Three parents were interviewed, each of whom shared their individual experiences

regarding their children's special educational needs (SEN). Each parent encountered

difficulties when attempting to enroll their children in school.



4.2.1. Child 1

The parent (P1) provides valuable insights into her experiences raising her son,
who was born in 2016 and is currently attending a mainstream school at the age of 8. She
emphasizes that her child has been diagnosed with Attention-Deficit/Hyperactivity
Disorder (ADHD) alongside a secondary physical impairment, with a behavioral disorder
stemming from a neurological condition, leading to restlessness. Notably, until the age of
5, she was unaware of her son's special educational needs (SEN), and he attended a
mainstream nursery school. It was only through observing changes in her son's behavioral
patterns that she became aware of his SEN. And he is currently studying in first grade
again in the same school, although he should be in second grade by now. It is worth noting
that she (P1) opted for homeschooling for her child after facing difficulties in mainstream
schooling. Her child faced difficulties grasping the curriculum, experienced bullying from
both teachers and peers, and ultimately did not successfully complete the first grade. She
expressed that if her child had received support from teachers, he would have been able to
cope with the curriculum. She shared the challenges faced in the school, including the
absence of specialists like defectologists, speech therapists, and psychologists, or their
high turnover rate from the school. She mentioned that, after her numerous appeals, those

specialists had been invited and were now actively working.

Due to her child previously attending an inclusive class, the teachers struggled to
meet his SEN and transferred him, citing ADHD alongside a secondary physical
impairment. She recounted, "Since my child did not master the first-grade curriculum, we

are now repeating the first grade."

However, she expressed disappointment that her child is still struggling to grasp the
material at mainstream school, leading them to switch to homeschooling. Regarding

homeschooling, she acknowledged some benefits such as reduced distractions and gaining



knowledge. However, she emphasized, "purely from a psychological standpoint, of course,
my child wants to socialize and learn with peers. It's important for communication,
socialization, and being part of society." She expressed her desire for her child to study

with peers in a regular school, in a mainstream class.

4.2.2. Child 2

Parent (P2) shared insights about their 10-year-old child diagnosed with speech
delay just as they were preparing to enter first grade. Before the diagnosis, the parents
were unaware of their child's impairment. The child's delayed speech development
prompted the PMPK to recommend enrollment in a specialized school. The child spent
three years at this specialized school, where each year they had a different homeroom
teacher. Despite the turnover of teachers in the specialized school, by the end of the third
grade, the teacher contacted the parent to report that the child was excelling academically,
being recognized as the best among all students. Encouraged by this progress, the teacher
recommended transferring the child to a regular school, emphasizing the belief that the
child would manage well, particularly with an inclusive educational approach. Currently,

he is preparing for the fifth grade, marking his current status as a fourth-grader.

Also this parent expressed regret that their child had not been enrolled in a
mainstream school from the first grade, suggesting that this would have facilitated

integration without the challenges they encountered. She stated,

The child really enjoys school. But honestly, I deeply regret not enrolling them in a
mainstream school from the first grade. I believe that when a child starts attending
school from the first grade, they do not know each other, and then they naturally
form a close-knit family. However, when a child enters in the middle of the process

- in the third, fifth, or seventh grade - there is not the same cohesion.



4.2.3. Child 3

Another parent of an 18-year-old student described their child's experience, which
included homeschooling, attending a correctional school, transitioning to a mainstream
school, and presently enrolled in college. She recounted their experience transitioning
from homeschooling to mainstream schooling, which they described as partially positive.
Their child went through various stages, starting with homeschooling for two years, then
two years in a correctional school, and then attending a regular secondary school from the
4th to the 9th grade, where classes were large, with around 30 students. Their son was part
of such a class, representing a specific form of inclusion. Upon completing the 9th grade,
the opportunity arose to attend college, and they applied and were accepted. However, they
encountered numerous challenges during the transition from homeschooling to mainstream

schools.

The child, diagnosed with Autism (Asperger's syndrome), faces challenges in social
interaction but still expressed a strong desire to attend school. Despite the difficulties, the
child eagerly anticipated going to school, setting an alarm clock and eagerly awaiting the

time to go to school. This parent described this process by saying:

Our son has consistently found pleasure in attending educational institutions: he
relished attending school previously and currently enjoys his time at college,
embracing the opportunity to be among peers. Despite his challenges in
communication, which persist unchanged, he does not actively engage with them.
These challenges persist as an inherent aspect of his personality. Nonetheless, he

continues to derive enjoyment from attending educational environments.



4.3. Microsystem

In the Microsystem, the experiences of parents (P1, P2, P3) shed light on the
challenges faced by children with SEN within the educational landscape. These narratives
underscore the pivotal role of supportive environments and collaborative efforts in

ensuring inclusive education.

4.3.1. Parent 1

Among the interviewed parents was a single parent (P1) with a child with SEN.
Because of her age, being 45 years old, and experiencing difficulties with walking, she is
unable to regularly accompany her son to school. And he cannot attend school regularly.
The school consistently contacts her, pressing her to pick up her child, not only due to the
child's behavioral challenges but also because of the lack of specialists to support the
child. Another challenge she faces is pressure from other parents who encourage her to opt
for homeschooling. Despite her efforts to integrate her child into a mainstream school, she

faces obstacles, even though her child desires socialization. She mentioned,

Teachers should have the skills and abilities to be trained for any situation because
the child might react differently at any moment, and the teacher should be ready for
that. They should be trained and prepared for everything so that our children would
want to love this school and love attending classes, instead of feeling isolated or
discriminated against, as often happens in many schools. Because that's what we

experienced in previous years. There was bullying from both teachers and parents.

4.3.2. Parent 2
Another parent (P2) expressed worries about the inadequate provision of
specialized support services in schools, such as defectologists, speech therapists, and

psychologists. She said, “I would like every regular school to have inclusive education,



with specialists specifically working with these children such as defectologists, speech

therapists, and psychologists.”

She (P2) underscored a lack of comprehension among school staff about
establishing a supportive environment for children and parents, which proves to be a
central obstacle when attending school. She (P2) also mentioned that following multiple
attempts and receiving the decision from PMPK, the director of the mainstream school
subtly indicated to them that if they are registered at this address, their child is welcome;
otherwise unfortunately not. Additionally, she recounted instances where the stress of
dealing with their child's SEN-related issues continued at home, further adding to the

parents' emotional burden.

4.3.3. Parent 3

A parent of a child who attends college (P3) mentioned that the PMPK posed
obstacles in her child’s attempt to attend a regular school. She expressed her belief: “Our
child could have attended school from the first grade; however, the PMPK was opposed to

it 2

They emphasized the importance of parents having the autonomy to decide
whether their child can attend school and whether they require assistance, such as an
assistant or tutor and noted, “I think that parents should be the ones to decide, to
understand, to decide whether their child can study in school or not.” They highlighted

that such support is increasingly available in many schools.

Additionally, she (P3) highlighted a concerning issue regarding age restrictions for

assistance. She explained,

Well, until recently, they only accepted children under 18 years old. Now I heard

that many of the children have also grown up and are already over eighteen. Of



course, we have a problem that after eighteen there is nowhere to go. That is, if
children are under 18 years old, that’s it, we have nothing more official in

Kazakhstan. And then this person sits at home.

This situation leaves older individuals with special needs at risk of being left
without appropriate assistance or opportunities for engagement, potentially leading to

social isolation or limited access to educational and vocational resources.

4.3.4. Teacher 1

During the interview conducted at a specific school, it was observed that two
teachers (T1, T2) from that school displayed a positive attitude towards children with
SEN. Both (T1 and T2) serve as English instructors at the school, with one of the them
(T1) boasting a tenure of 7 years and another one (T2) of 12 years. Teachers demonstrate
their commitment to inclusion by acknowledging the presence of several students with
SEN in the school. Depending on the individual student's condition and needs, teachers
tailor special materials, exercises, and assignments, ensuring an individualized learning
plan for each student. They (T1, T2) assess the specific skills and areas requiring
development, offering a differentiated approach to meet the diverse needs of each student.
Additionally, teachers actively participate in classes, offering assistance as necessary while
providing psychological and physical support and accompanying students throughout their
daily activities. For students without assigned tutors, teachers assume responsibility,
providing individual attention, monitoring assignments, and ensuring their overall well-
being, including psychological support. Additionally, one of the teachers (T1) mentioned
that with over thirty students, primarily in elementary school and some transitioning to
high school, special tutors wearing distinctive green ties greet them at the entrance every
morning. These tutors provide continuous support throughout the day, assisting students

during classes, breaks, and guiding them to various locations such as the cafeteria.



In terms of qualification, the teacher (T1) highlighted that they need more training
as the last one was three years ago and the programs themselves should be updated in each

stage of their work with updated and new information. She described such courses as:

Well, we learned special courses. There were 48 hours, if I am not mistaken, 48
hours courses. I was taught three years ago, how to work with learners with special
needs three years ago. And Head Masters of our school sent us to this special
courses. But these courses are not organized very often, but they are worth

attending.

4.3.5. Teacher 2

The second teacher (T2), who teaches English for primary school children,
mentioned that the training is conducted in groups of 10-15 individuals, with multiple
batches being sent for training as needed. They emphasized that several participants are
trained simultaneously, not just a few individuals. She (T2) recalled that the training
sessions held in September 2020 lasted around four days and were conducted online due to
the pandemic. They (T1, T2) also mentioned that certificate issuance was efficient, with

participants undergoing testing and completing assignments as part of the training process.

Overall, the findings indicate the importance of ongoing training, adequate staffing,
and comprehensive support systems to effectively meet the diverse needs of children with
SEN in mainstream educational settings. It also underscores the need for collaboration
between schools, educational authorities, and other stakeholders to address the challenges

and gaps identified in the system.

4.4. Mesosystem

In the Mesosystem, the dynamics between parents and teachers as well as parents

and school administrators are crucial components influencing the educational journey of



children with SEN. Parent (P1) recounts challenges faced during their child's first-grade
experience, citing a lack of attention and time for their special child, ultimately leading to
homeschooling due to difficulties in large inclusive classes. Similarly, parent (P2)
emphasizes the importance of selecting specialists who can effectively communicate and
understand their child's unique needs, highlighting concerns about teacher turnover and its

impact on their child's academic progress and emotional well-being.

4.4.1. Parent-Teacher

One of the parents (P1) experienced misunderstandings with teachers and school
staff during their child's first grade due to a lack of attention and time for their special
child. She believes that inclusive classes should be divided into smaller groups to avoid
negative impacts on both teachers and children. Ultimately, this parent's child had to
switch to homeschooling due to difficulties grasping the curriculum in a class with 31

students under the guidance of a single teacher. She said,

Because there were a lot of students in the class, 31 children, and it seemed like
either the teacher couldn't cope, or the teacher couldn't keep up, or lacked skills
with such children, and my child wasn't absorbing the material. So, I believe there
was a lack of attention, time for my special child. Although it was considered
inclusive at the time. Then we went back again. It turns out that all schools are
again filled with inclusion, all classes are packed, with so many children. Of
course, this has a very negative impact nowadays. I believe that inclusive classes

should be divided into several groups, not with such large numbers of children.

Furthermore, another parent (P2) emphasized the importance of selecting
specialists who can effectively communicate and understand these children's unique needs.

She believes that if there had been better communication and consideration of their child's



individuality, their academic progress might have been much higher. She noted, “I would
like to see inclusion specialists. Even now, the girl who works with the child is not a

specialist. She is just a homeroom teacher.”

Also she highlighted the issue of frequent turnover among teachers, which further
complicates the situation. Moreover, she acknowledged the significant challenges that
arise when there are changes in the child's environment, particularly for those with SEN,
causing both mental and emotional strain for the child and their parents. However, she

expressed unwavering belief in their child and their continuous support.

Parent (P3), whose 18-year-old child attends college, shares a partly positive
experience regarding their transition to mainstream school prior to college. She
emphasized the critical importance of choosing specialists capable of proficiently

communicating with and comprehending the unique needs of these children. She said:

We went through all the stages in our educational journey, commencing with two
years of homeschooling followed by enrollment in a specialized school for another
two years. Subsequently, our child transitioned to a mainstream school, where class
sizes were considerably larger, with approximately 30 students per class. Despite
the challenges posed by such settings, our son participated in a concrete form of
inclusion. Upon completing ninth grade, the opportunity arose for him to attend
college, a prospect that fills us with immense joy. Reflecting on our experiences,
we believe that better communication and consideration of our child's individuality
would have greatly benefited his educational journey. Therefore, we emphasize the
importance of providing adequate support to students with SEN, ensuring they
receive the resources and assistance necessary for their academic and personal

development.



Subsequently, their child transitioned to a mainstream school, facing challenges
posed by larger class sizes. Despite these obstacles, their son experienced a form of

inclusion in this setting.

4.4.2. Parent- School Administrator Relationship
A vice-director (VD), who has been with the school for many years, was consulted

with respect to participant selection and the subsequent interviews. She said,

With the rising number of children with serious diagnoses, including autism and
mild intellectual disabilities, parents and school administrators are likely engaging
in more frequent and intense collaboration. Parents are advocating for their
children's needs and seeking the best educational opportunities, often leading to

transfers from specialized classes to mainstream settings.

However, the school administration faces challenges in meeting the needs of
children with SEN due to resource constraints and class size limitations. Despite efforts to
adhere to education laws regarding class size, overcrowding remains an issue in some

mainstream classes. She stated,

As we consider the distribution of children into classes, classes where children with
special educational needs study, we try to create a smaller number of children in
these classes, with the ratio being that one inclusive child occupies roughly three
places for regular children. Yes, but it's not always possible in mainstream schools
because, due to the conditions in our city, we don't always adhere to the
recommendation of the education law that our schools should not be overcrowded,
with a maximum of 25 children per class. Mostly, classes where the capacity
complies with the education law are few. Inclusive children who come to us end up

in larger classes. This is a difficulty, primarily for the children themselves.



This situation presents organizational difficulties for both teachers and students,
particularly affecting the well-being and learning experience of children with SEN. She

(VD) described it as:

Teacher's experience as a teacher, just a pedagogue, is crucial. Sometimes
it happens that these inclusive children often find it challenging to adjust to a
large collective. I've already mentioned this. And of course, here, it takes
patience, kindness... a patient, kind mother figure, who will introduce the child to
the world of collective education. This is a lot because... sometimes it just
happens that relationships don't work out for some reason, not because the teacher
lacks experience. If there isn't a certain sympathy between the child and the
teacher, and you see that it's difficult for them, you observe, and sometimes, it's
necessary, perhaps at the parents' request, to transfer the child to other classes.
But here, it doesn't only depend on the teacher but also on the collective as a
whole. How quickly the children... in one collective, they quickly accept him, in
another collective, for some reason, they are wary of him. So, this also happens.
But you know, I can't cite a single case during my work where, for example, we
saw any negative attitude from the children towards these children, regardless of
their physical deficiencies. For example, these children, they are not deficiencies
or problems for these children. With the correct approach to working with these
children, they start helping, they treat them with understanding. But it's more
challenging to work in a classroom, in a group where children with particular
behavioral problems are present. Here, it's already challenging. Because these
children often display aggression towards other children. Children start avoiding
them. But they also often provoke complaints from parents, and not always can

we... We have to work a lot with class parent groups because these children are



genuinely difficult in building relationships with peers. There are even cases like
this, so every child is entirely different. You can't even with the same diagnosis
prescribe specific methods, forms of work, specific recommendations. Each child
here requires such an individual approach. I'm not even talking about the
assimilation of the curriculum, the growth in building relationships with these

children.

4.5. Exosystem

At the exosystem level of Bronfenbrenner's ecological model, which encompasses
community resources, government policies, and the availability of social services, lies a
critical juncture in shaping the educational journey of children with SEN. In this section,
we delve into the perspectives of three parents, shedding light on their experiences and

challenges within this broader societal context.

4.5.1. Policies and Institutions
In the context of the exosystem all three parents (P1, P2, P3) emphasized the
importance of having access to general information about inclusive schools and the right

of parents to choose the appropriate school for their child.

It's noteworthy that a parent (P1) highlighted their rights, emphasizing the
importance of readily available information and transparent guidelines to enable parents to
effectively advocate for their children's education. This underscores the necessity for
cooperation between educational institutions and parents to tackle this urgent matter. She

said,

As a parent of a child with SEN, I want to take a moment to address a significant
challenge many of us face: the difficulty in accessing information about our rights

concerning equal education in mainstream schools for our children. Navigating the



educational system can often feel like traversing a maze without a map. While we
understand the importance of advocating for our children's rights, the lack of clear
guidelines or readily available information makes this task incredibly daunting. In
our country, accessing information about the rights of children with special
educational needs shouldn't feel like a treasure hunt. It should be readily accessible,
transparent, and easy to understand. Yet, many of us find ourselves searching
endlessly, feeling lost in a sea of bureaucracy. It's time for change. We need
comprehensive guidelines that outline what steps to take and what strategies to
follow to ensure our children receive the equal education they deserve. These
guidelines should be accessible to all parents, regardless of their background or
familiarity with the education system. We shouldn't have to rely solely on word-of-
mouth or spend countless hours scouring the internet for tidbits of information.
Instead, we should have a roadmap that clearly delineates our rights, the resources
available to us, and the steps we can take to advocate effectively for our children.
By providing parents with clear guidance, we empower them to become effective
advocates for their children's education. We enable them to navigate the system
with confidence, knowing their rights and how to assert them. So, I urge our
educational authorities to take action. Let's work together to develop
comprehensive guidelines that empower parents and ensure every child, regardless
of their abilities, has equal access to education in mainstream schools. Let's make

information accessible, transparent, and equitable for all.

The parent of a second child (P2) elaborated on her experience, expressing
frustration with the lack of effective response from program officials. She highlighted it as

following,



Also, just recently, a psychologist was hired at the school, if I'm not mistaken, or a
defectologist, who does not speak Russian at all. And when the child should be
studying, I mean this specialist receives money, subsidies from the state, but at the
same time, they do not bring any benefits to my child, for example. And when you
start talking to the people responsible for this program, they just shrug their
shoulders and say: well, we'll solve the problem. In the end, the person continues to
sit there. I have nothing personal against the girl. It's just that she doesn't speak
Russian at all. Why is she there? What purpose does she serve for us? Again, the
selection of specialists for these children should be done correctly. So that they
understand each other. And not like, my brother, sits there. Perhaps even now the

child's level of knowledge would be much higher.

4.5.2. NGO

Non-governmental organizations (NGOs) frequently assume a crucial role in
assisting families with special needs. NGOs often emerge in response to governmental
shortcomings in addressing specific needs (World Health Organization, 2011). Their
benefits may include opportunities for innovation, specialization, and responsiveness. In
the realm of education, Ahmed (2010) underscores the significant contributions of NGOs,
both as service providers and advocates. The involvement of NGOs in providing services
and advocating for individuals with special needs has historically been indispensable in

democratic societies.

The NGO, dedicated to serving children with Autism Spectrum Disorder (ASD),
mentioned in this interview was recommended by a parent (P3) based on their personal

experience receiving support from this entity.



The role of the NGO in terms of schools involves preparing parents for their child's
transition to an inclusive school and providing them with essential information. The head

of that NGO said,

Well, you know, our main assistance is probably in terms of socialization. Because
children who stay at home, who are homeschooled, who spend most of their time at
home, of course, they are not socialized. They come to us, we have communicative
groups. We conduct group activities, art therapy, music therapy, and so on,
regardless of the child's age. Because there is a 15-year-old who still wants to play
because his development is at the level of a two or three-year-old child. There is a
four-year-old child who can more or less play with toys, engage in role-playing
games, that is, somehow integrate himself into this game and understand the
meaning of this game. Therefore, our center - our governmental organization, I
believe, is a direct bridge between school and kindergarten, so to speak, and the

child's life.

The NGO explained the dynamics of inclusive education, emphasizing the
presence of a Classroom for Inclusive Support (CIS) within the school. They educate
parents about the CIS, its features, and the support it offers, including a relaxation room
for children facing difficulties. The NGO guides parents on how the assistant teacher
accompanying their child can intervene when needed and ensures individual attention,

especially during challenging moments.

The organization also plays a role in recommending suitable inclusive schools to
parents based on their child's readiness. They collaborate indirectly with schools by
contacting directors and CIS teachers to ensure a smooth transition for children with

special needs. The NGO provides crucial insights into the sensory needs of children with



autism, emphasizing the importance of creating sensory-poor environments in classrooms.
They consult with schools on the design and setup of sensory relief rooms, stressing the

need for a separate, well-equipped space.

Overall, the NGO acts as an intermediary between parents and schools, offering
guidance, recommendations, and expertise to facilitate the inclusion of children with

special needs in mainstream educational settings.

4.6. Macrosystem

4.6.1. Community
Concerning the supportive environment, participants expressed a concern for

societal awareness regarding inclusive education. One individual (P1) said,

I would like parents also to understand. They should understand that if a child is
special, they shouldn't highlight it, but instead treat them as part of the whole,
helping them universally so that children interact with them and engage in

activities together.

Another participant (VD) noted,

It doesn't only depend on the teacher but also on the collective as a whole. How
quickly the children... in one collective, they quickly accept them, in another
collective, for some reason, they are wary of them. So, this also happens. But you
know, I can't cite a single case during my work where, for example, we saw any
negative attitude from the children towards these children, regardless of their
physical deficiencies. For example, these children, they are not deficiencies or
problems for these children. With the correct approach to working with these

children, they start helping, they treat them with understanding. But it's more



challenging to work in a classroom, in a group where children with particular
behavioral problems are present. Here, it's already challenging. Because these
children often display aggression towards other children. Children start avoiding

them. But they also often provoke complaints from parents.

In terms of communication, NGO outlined an upcoming project aimed at producing
informative and positive videos about autism, cerebral palsy (CP), and Down syndrome.

She noted,

Currently, we have one project. We are about to start working on it. We will need to
produce three videos about three diagnoses: autism, cerebral palsy (CP), and Down
syndrome. These videos will be informative and positive. We plan to broadcast
these videos to all schools as a lesson in kindness. It will be like an extracurricular
activity, where our specialists or mothers who work with us will come, and we will
demonstrate the videos in a positive light, showing children in schools that apart
from typical children, there are also special children with their own uniqueness.
This is our upcoming project. We must launch it by the end of March, by March 31.
As for how schools can get involved, if we're specifically talking about children
with autism, CP, and so on... If this social behavior becomes established within the

school walls, that's the most important form of assistance.

These videos will be utilized as educational tools to promote kindness and
awareness in schools. The NGO plans to showcase these videos during extracurricular
activities, involving specialists or mothers associated with the organization. The goal is to
demonstrate to students the diversity among children and foster acceptance and

understanding.



4.7. Chapter Summary

This chapter provides a comprehensive exploration of the experiences of parents,
teachers, and administrators regarding children with SEN within the educational system.
Through interviews with parents, challenges related to enrolling SEN children in school
were illuminated, including inadequate support services and difficulties in inclusion.
Teachers' perspectives highlighted efforts made within schools to accommodate SEN
students, emphasizing the necessity of ongoing training and robust support systems.
Additionally, the chapter delves into the broader ecological context, discussing challenges
and solutions at the microsystem, exosystem, and community levels, emphasizing the
importance of collaboration, access to information, and societal awareness in promoting

inclusive education and holistic development for all students.



Chapter 5: Discussion

5.1. Introduction

The previous chapter presented the findings of the study. It was revealed that there
is a growing recognition of the diverse needs of students with SEN and the importance of
inclusive education practices to ensure their access to quality education. In Kazakhstan, as
in many other countries, the transition of students with SEN from home-based learning to
attending mainstream schools presents a multifaceted challenge, particularly in ensuring
quality education and fostering socialization (Makoelle, 2014). This chapter presents the
findings from interviews conducted with seven participants, including parents, teachers,
and a representative from an NGO and a vice-director of the school, aimed at exploring
strategies to facilitate this transition effectively. The study sought to address key research
questions centered around factors supporting homeschooling for children with SEN,
elements contributing to a smooth shift from homeschooling to mainstream schooling, and
the social implications of homeschooling for these children. Through in-depth interviews,
participants shared their experiences, challenges, and insights regarding the educational
landscape for those students in Kazakhstan. The purpose of the discussion is to discuss the

findings organized in relation to the theoretical framework.

In the context of Bronfenbrenner’s Ecological Model, the parents’ accounts
regarding the inclusion of their children with SEN in schools can be analyzed and
discussed within the framework of the current research. Bronfenbrenner’s Theory explores
the interconnected relationships among different environments that influence a child's

development.



5.2. Individual

The parents' narratives provide valuable insights into their children's unique needs
and challenges in accessing inclusive education. One parent shared their child's struggles
with the curriculum and bullying in mainstream school, leading to the decision for
homeschooling. Similarly, another parent expressed regret for not integrating their child
into mainstream schooling earlier, highlighting the importance of early inclusion for
fostering belonging and social cohesion. These stories emphasize the need for tailored
support and inclusive practices to facilitate successful transitions for students with SEN.
Clear communication, personalized transition plans, and comprehensive support services

are essential for inclusion.

Johnson (2020) and Chang (2004) emphasized the importance of creating a
conflict-free environment to cultivate a classroom atmosphere where every student feels
valued and comfortable sharing their personal experiences. To facilitate a smooth
transition to mainstream school, it is crucial to prioritize open and transparent
communication between parents, teachers, and school administrators. This matches the
findings of my study, as it involves encouraging parents to communicate their child's needs
while ensuring teachers and administrators provide regular updates on the child's progress.
Organizing peer education sessions and peer support groups further promote diversity,
inclusion, and positive relationships among students. Regularly monitoring the child's
progress and maintaining open communication with school staff is essential for addressing
any concerns promptly. By implementing these strategies collaboratively, parents,
educators, and school administrators can effectively support children transitioning to

mainstream schools, even amidst challenging circumstances (Johnson, 2020).



5.3. Microsystem

According to UNESCO (2009), for an 'inclusive' education system to happen,
regular schools need to become more inclusive. This means they need to get better at
teaching all children in their communities. Article 24 of the UN Convention on the Rights
of Persons with Disabilities says that education should be available to everyone without
discrimination and with equal opportunities. However, it's widely known that children with
SEN still face different types of exclusion. This can depend on their needs, where they

live, and their culture or social class (UNICEF, 2013).

All the main sources on implementing inclusive education, such as Booth &
Ainscow (2016), Swift Center (2018), and UNESCO-IBE (2016), agree that the first step
in making schools inclusive is helping them understand their own challenges, strengths,
resources, values, stakeholders, and where to find data and evidence. For instance, Booth
& Ainscow (2016) offer a Planning Framework in their Index for Inclusion to help schools
assess their inclusivity. Similarly, the UNESCO-IBE (2016) resource pack provides a
framework for schools to review their inclusivity. The SWIFT Center (2018), known for
its work in inclusive school-wide transformation, offers tools like Design Planning,
Resource Mapping, Data Practices, Forming Teams, and Setting Priorities to help schools

carry out inclusive activities.

The interviews with parents and teachers have revealed significant systemic
challenges in the education sector. These challenges include inadequate training for
educators or training which needs updating, high turnover rates among teachers, and
limited resources in schools. Therefore, it is essential for teachers to possess the necessary
knowledge and skills to create inclusive classrooms. Equally important is for school

leaders to cultivate an inclusive and innovative environment where teachers can thrive.



Historically, teachers received training in inclusive education primarily through short-term
workshops and professional development sessions (Saloviita, 2015). However, there is
increasing evidence suggesting that these brief, one-time training have minimal impact and
do not lead to systemic change (Fullan, 2007). A better way to ensure that inclusive
education is implemented in a lasting way is to focus more on teaching inclusive teaching
methods during the training of new teachers, and to continue providing ongoing training
for teachers who are already working. This approach also helps improve teachers' attitudes
towards inclusion because it shows them that it's part of their job to include all children in
their classrooms, not just something that specialists or special curriculum deal with (Forlin

& Chambers, 2011).

By providing teachers with more structured and supported guidelines on how to
teach and implement inclusive education practices in the classroom, schools can enhance
their inclusivity (Abdrasheva et al., 2016). It's apparent that teachers in Kazakhstan
predominantly associate inclusion with special education, focusing on special needs and
assuming that teachers should correct children's behavior and remedy perceived learning
deficiencies. Research confirms that implementing inclusive education is a dynamic
process rather than a fixed goal, and it often involves complex challenges (Al Khamisy,
2015). This entails equipping educators with the necessary knowledge and skills to create
environments that cater to the diverse needs of all students, including those with SEN.
With proper training and support, teachers can ensure that children with SEN receive the
accommodations and assistance they require to thrive academically and socially

(UNESCO-IBE, 2016).

Furthermore, the phenomenon of teacher turnover exacerbates this challenge,
disrupting continuity and impeding the establishment of supportive learning environments

conducive to the holistic development of students with SEN. Moreover, bureaucratic



complexities add another layer of difficulty, with parents often encountering obstacles in
navigating administrative processes and accessing necessary resources and
accommodations for their children. Despite these formidable obstacles, there exists a
resounding call for greater autonomy in decision-making regarding educational pathways
for children with SEN, underscoring the need for policies that empower parents and
prioritize the well-being and academic success of these students. By fostering
collaborative efforts among stakeholders, including parents, educators, policymakers, and
advocacy groups, the educational landscape in Kazakhstan can be transformed to one that
prioritizes inclusivity, equity, and accessibility for all students, irrespective of their
abilities. Through concerted action and a commitment to continuous improvement, the
barriers impeding the transition of students with SEN from home-based learning to
mainstream schooling can be dismantled, paving the way for a more inclusive and
equitable educational system that fosters the holistic development and well-being of every

learner.

Navigating through various educational settings, including homeschooling,
correctional schools, and mainstream institutions, parents observed a blend of positive and
negative experiences, ranging from academic struggles to socialization difficulties.
Asserting their key role, one parent (P2) emphasized the regret about missed opportunities
for earlier integration into mainstream schooling. Siperstain et el. (2017) examine the
effectiveness of including children at a younger age. Several parents in this study concur,
believing that the process of inclusion into school is smoother and more comfortable for
their children when they begin at a younger age. This allows them to attend school and
acquire crucial school readiness skills, leading to fewer negative experiences as they
advance. Despite encountering obstacles, another parent (P1) acknowledged the

paramount importance of social interaction for their children's development, underscoring



the significance of peer interaction and a nurturing school environment. Atshabarova
(2020), during her interview conducted within the Kazakhstani context, emphasized the
importance of advocating for inclusive education as a means to foster peer interaction and

support the developmental needs of children.

5.4. Mesosystem

The mesosystem interactions between parents and teachers, as well as between
parents and school administration, reveal several challenges and complexities in the
inclusion of children with SEN in mainstream school settings. One parent (P1) expresses
frustration over the lack of attention and support for their child in a large inclusive
classroom, highlighting the need for smaller group sizes and more specialized support.
Generally, classes with special needs students have more than one teacher; namely, one
main teacher is assisted by an assistant or special teacher, but some only have one teacher.
If there are students with special needs in the classroom, an ideal situation is classroom
teachers and special teachers for learning activities. The special teacher should be a
teacher who has an extraordinary educational background (Special Education) and act as a
consultant teacher for classroom teachers (Epstein, 2008). So it can be said that special
guidance teachers' functions, roles, and duties in inclusive education are very meaningful

(Subban & Sharma, 2006).

Similarly, another parent (P2) emphasizes the importance of effective
communication and the availability of specialist support services, lamenting the frequent
turnover among teachers and its impact on their child's academic progress. In another case,
the educational facilities and infrastructure are important resources supporting the schools'
learning process (Davies, 2018). The vice-director acknowledges the increasing

collaboration between parents and school administration but highlights resource



constraints and overcrowded classrooms as significant obstacles in meeting the needs of
children with SEN. The issue of overcrowded classes and its impact on the well-being and
learning experience of children with SEN is also discussed, with emphasis on the
importance of teacher experience, patience, and kindness in facilitating inclusion into the

classroom.

To overcome the challenges highlighted in addressing the needs of children with
SEN, several strategies can be employed. First, advocating for smaller class sizes in
inclusive classrooms enables more personalized attention and assistance for children with
SEN, mitigating issues related to overcrowding and promoting better teacher-student
interaction. According to Bennett (2016), the consensus among most special education
researchers is that reduced class sizes yield the most significant benefits for students with
the most pronounced educational requirements. This underscores the importance of

smaller class sizes in catering to the diverse needs of students with SEN.

Second, ensuring the availability of specialized support services within schools,
such as inclusion specialists, speech therapists, psychologists, and defectologists, is
crucial. These professionals offer tailored support to address the unique requirements of

children with SEN and bolster their academic advancement.

Third, fostering open and collaborative communication among parents, teachers,
and school administration is essential. This approach facilitates the addressing of concerns,
exchange of information, and development of individualized support plans for children
with SEN, ensuring that all stakeholders are engaged in decision-making processes

through regular meetings and dialogue.

Finally, advocating for increased resources and funding to tackle resource

limitations is paramount. By securing adequate resources, schools can better provide



necessary support services and accommodations for children with SEN, ensuring equitable
distribution to meet the diverse needs of all students. By implementing these strategies,
schools can create more inclusive and supportive environments conducive to the academic

and overall well-being of children with SEN.

5.5. Exosystem
5.5.1. Policies and Institutions

In the context of Bronfenbrenner's ecological model, the exosystem level
encompasses community resources, government policies, and the availability of social
services, which significantly influence the experiences of children with SEN and their
families. The narratives shared by parents in this study shed light on several key
challenges and considerations at the exosystem level, particularly regarding policies and

institutions impacting inclusive education.

Firstly, all three parents emphasized the importance of access to information about
inclusive schools and the right of parents to choose the appropriate educational setting for
their child. However, they expressed uncertainty about where to seek assistance when
facing challenges, highlighting a need for clearer guidelines and support mechanisms for

navigating the educational system.

Academic challenges, such as large class sizes and a lack of specialized support,
were cited as significant barriers to inclusion. One parent's decision (P1) to switch their
child to homeschooling was influenced by the inability to grasp the curriculum in a class
with 31 SEN children. This underscores the detrimental impact of overcrowded
classrooms on the learning experiences of children with SEN and emphasizes the need for

smaller class sizes to facilitate individualized attention and support.



Furthermore, the parents emphasized the importance of accessible information and
clear guidelines to empower parents in advocating for their children's education. They
called for collaboration between educational authorities and parents to address this
pressing issue, highlighting the need for comprehensive guidelines that outline steps for
ensuring equal access to education for children with SEN. Additionally, frustrations were
expressed regarding the lack of effective response from program officials and the need for

appropriate selection and training of specialists to support children with SEN effectively.

Maulsharif, Nurbekova, and Naimanova (2022) highlight the importance of
collaboration among teachers, parents, school administration, NGO and support specialists
in inclusive education. However, their study found a lack of well-coordinated and
consistently applied communication and collaboration among these stakeholders. Different
interpretations of collaboration were noted, ranging from basic communication to
workshops and sharing educational resources. Through a detailed analysis of the
interviews, the study identified current obstacles and shortcomings in supporting the

transition of students with SEN to mainstream schools.

5.5.2. NGO

The involvement of NGOs, such as the autism center described by one parent (P3),
plays a crucial role in addressing the challenges faced by families of individuals with
autism. The revelation that many individuals with autism aged over 18 lack official
support highlights a significant gap in the existing system, emphasizing the need for
expanded services beyond childhood in Kazakhstan. This underscores the urgent need for

expanded services to support those individuals.

The autism center serves as a vital resource for families, particularly in terms of

socialization opportunities for children who are homeschooled or spend significant time at



home. Through various group activities and therapies, the center facilitates social
integration and skill development across different age groups, recognizing the diverse
needs of individuals with autism. Moreover, the NGO serves as a bridge between families
and schools, offering essential guidance and support during the transition to inclusive
education settings. By educating parents about the Classroom for Inclusive Support (CIS)
and collaborating with schools to ensure appropriate accommodations, the organization
facilitates a smoother transition process for children with SEN. It is noteworthy that
specialized services ought to be arranged for individuals aged 18 and above who have

completed their schooling and are seeking guidance regarding their future endeavors.

5.6. Macrosystem

Participants in the study underscored the crucial importance of societal awareness
regarding inclusive education, advocating for the integration and acceptance of children
with special needs within the broader community. They emphasized the significance of
treating these children as integral members of society, fostering interaction and
engagement without highlighting their differences. Studies support this notion, indicating
that awareness initiatives play a vital role in fostering positive attitudes towards students
with SEN (Morin et al., 2013). When students are educated on diversity, including those

with SEN, they tend to develop a more positive outlook towards individual differences.

Moreover, participants highlighted the role of the collective environment in
shaping attitudes towards children with special needs. They stressed the need for a
supportive and inclusive atmosphere within schools to promote acceptance and
understanding. Additionally, an NGO outlined an upcoming project aimed at raising
awareness about autism, cerebral palsy (CP), and Down syndrome through informative

and positive videos. These videos will serve as educational tools to promote kindness and



acceptance in schools. By showcasing the uniqueness of children with special needs, the
project aims to foster a culture of understanding and inclusivity within the school
community. Overall, these efforts towards societal awareness and education hold promise

in creating more inclusive and supportive environments for children with SEN.

5.7. Chapter Summary

The discussion chapter synthesizes the main findings of the study on facilitating the
transition of students with special educational needs (SEN) from home-based learning to
mainstream schools in Kazakhstan. It begins by highlighting the increasing recognition of
the diverse needs of students with SEN and the importance of inclusive education
practices. Through interviews with various stakeholders, including parents, teachers, and

NGO representatives, strategies to support this transition are explored.

Within Bronfenbrenner's Ecological Model, the discussion delves into the
individual, microsystem, mesosystem, exosystem, and macrosystem levels to analyze the
challenges and opportunities in facilitating the transition to mainstream schooling for

students with SEN.

At the individual level, parents' narratives shed light on their children's unique
needs and experiences, emphasizing the importance of tailored support, clear
communication, and early inclusion to foster successful transitions. Insights from research
literature support the need for conflict-free classroom environments and open

communication between parents and educators.

The microsystem level focuses on the interactions within the school environment,
highlighting the importance of teacher training in inclusive practices, smaller class sizes,
and specialized support services. Practical indicators for inclusive teaching are discussed,

along with the need for ongoing training for educators.



The mesosystem level explores the interactions between parents, teachers, and
school administration, revealing challenges such as inadequate resources, high teacher
turnover rates, and bureaucratic complexities. Strategies such as advocating for smaller
class sizes, specialized support services, and fostering open communication are proposed

to address these challenges effectively.

At the exosystem level, the influence of policies and institutions on inclusive
education is examined. Participants expressed the need for clearer guidelines, accessible
information, and collaboration between educational authorities and parents. The role of

NGOs in providing support and bridging service gaps is highlighted.

Finally, at the macrosystem level, the importance of societal awareness and
education in promoting acceptance and inclusivity is emphasized. Efforts to raise
awareness about SEN and foster understanding within the broader community are

discussed as key steps towards creating more inclusive environments.

Overall, the discussion chapter integrates findings from interviews, research
literature, and ecological systems theory to provide insights into the challenges and
strategies for facilitating the transition of students with SEN to mainstream schools in
Kazakhstan. It underscores the importance of collaborative efforts among stakeholders and
the need for systemic changes to ensure equitable access to quality education for all

students.



Chapter 6: Conclusion and Recommendations

The previous chapters have delved into the multifaceted challenges and
opportunities associated with transitioning students with SEN from home-based learning
to mainstream schooling in Kazakhstan. Through interviews with various stakeholders,
this study explored strategies to facilitate this transition effectively. Overall, the results
indicate that parents are in favor of inclusive education, yet they express dissatisfaction

with the current functioning of the system in Kazakhstan.

Parents support the idea of welcoming students with special needs in mainstream
schools and are also aware of the social, emotional and economic benefits that inclusive
education can potentially bring. However, as possible challenges, they understand that
society still doesn’t have a full understanding of the benefits of inclusive education.
Parents question the readiness of schools, such as the availability of facilities,
infrastructure and teachers. Parents are the agents of change the same as teachers and
students are. As one of the main stakeholders, parents themselves want to decide where
their children will study, they generally do not support the fact that PMPK decides where
and when the child should study. When there are overall positive societal perceptions, the
chances for successful implementation of inclusive education increase, whilst negative
perceptions may serve as a barrier to the successful execution of inclusive education

policy practices in the country.

Developing effective transition strategies is essential for providing support to both
children with special needs and their families (Rous et al., 2007). These strategies should
outline the actions to be taken before, during, and after the transition, providing clear
guidance on what needs to be done and how. By detailing the necessary steps and

procedures at each stage of the transition process, these strategies offer a comprehensive



roadmap to ensure a smooth and successful transition for all involved parties (Patton &

Kim, 2016).

Using Bronfenbrenner's Ecological Model as a guiding framework, the researchers
examined the parents' experiences and perspectives regarding the inclusion of their
children with SEN into school environments. This theoretical lens highlights the
interconnected relationships among diverse environmental factors that influence a child's
development, emphasizing the need for tailored support and inclusive practices to facilitate
successful transitions. Within this framework, student-teacher relationships and teacher
attitudes and beliefs are important. However, teacher attitudes alone are not sufficient to
influence inclusion within a school setting. It is essential that teachers are supported by
proactive leadership, supportive peers and policy that is cohesive and consistent with their
beliefs toward inclusion. Some of this is the responsibility of the schools and some of the

systems they operate within.

Drawing upon the insights gleaned from this study and existing literature, a
multifaceted approach to enhancing the transition process for students with SEN emerged.
Central to this approach is the creation of conflict-free classroom environments, where
each student is not only valued but also feels comfortable sharing their personal
experiences, fostering a profound sense of belonging essential for successful inclusion.
Moreover, prioritizing open and transparent communication among parents, teachers, and
school administrators is crucial, as it facilitates the exchange of vital information regarding
the child's needs and progress, thereby fostering collaborative efforts to support their
transition. Complementing this, the organization of peer education sessions and support
groups serves to cultivate diversity, inclusion, and positive relationships among students,
providing a supportive ecosystem particularly beneficial for those with SEN (Peers

Supporting an Inclusive School Climate, n.d.-b). By implementing these strategies



collaboratively, parents, educators, and school administrators can effectively support
children transitioning to mainstream schools, even amidst challenging circumstances
(Socratica Learning, 2024). These challenges include inadequate training for educators,
high turnover rates among teachers, and limited resources in schools. To address these
challenges and foster inclusive education practices, it is essential for teachers to possess
the necessary knowledge and skills to create inclusive classrooms. Equally important is for
school leaders to cultivate an inclusive and innovative environment where teachers can
thrive. Historical approaches to teacher training, primarily through short-term workshops,
have shown limited impact and do not lead to systemic change (Douglas & Kennett,
2019). Instead, there is a need to focus on teaching inclusive teaching methods during the
training of new teachers and providing ongoing support for teachers already in service. By
providing teachers with more structured and supported guidelines on how to teach and
implement inclusive education practices, schools can enhance their inclusivity and ensure
that children with SEN receive the accommodations and assistance they require to thrive
academically and socially. This approach not only improves educational outcomes but also
fosters positive attitudes towards inclusion among teachers. Furthermore, collaborative
efforts among stakeholders, including parents, educators, policymakers, and advocacy
groups, are essential to dismantle barriers impeding the transition of students with SEN
from home-based learning to mainstream schooling. This collective effort is essential in
ensuring the successful inclusion and academic success of students with SEN in
Kazakhstan's education system. Regular progress assessments and ongoing communication
with school staff enable timely identification and resolution of challenges, ensuring that

students receive the necessary support to thrive in their educational journey.

Academic challenges, such as large class sizes and a lack of specialized support,

were cited as significant barriers to inclusion. One parent's decision to switch their child to



homeschooling was influenced by the inability to grasp the curriculum in a class with 31
SEN children. This underscores the detrimental impact of overcrowded classrooms on the
learning experiences of children with SEN and emphasizes the need for smaller class sizes

to facilitate individualized attention and support.

Furthermore, the parents emphasized the importance of accessible information and
clear guidelines to empower parents in advocating for their children's education. They
called for collaboration between educational authorities and parents to address this
pressing issue, highlighting the need for comprehensive guidelines that outline steps for
ensuring equal access to education for children with SEN. Additionally, frustrations were
expressed regarding the lack of effective response from program officials and the need for

appropriate selection and training of specialists to support children with SEN effectively.

The involvement of NGOs, such as the autism center plays a crucial role in
addressing the challenges faced by families of individuals with autism (Aderinto et al.,
2023). The revelation that many individuals with autism aged over 18 lack official support
highlights a significant gap in the existing system, emphasizing the need for expanded
services beyond childhood in Kazakhstan. This underscores the urgent need for expanded

services to support those individuals.

Moreover, the NGO serves as a bridge between families and schools, offering
essential guidance and support during the transition to inclusive education settings (Shakti,
2023). By educating parents about the Classroom for Inclusive Support (CIS) and
collaborating with schools to ensure appropriate accommodations, the organization

facilitates a smoother transition process for children with SEN.

Participants in the study also underscored the crucial importance of societal

awareness regarding inclusive education, advocating for the integration and acceptance of



children with SEN within the broader community. They emphasized the significance of
treating these children as integral members of society, fostering interaction and
engagement without highlighting their differences. Moreover, participants highlighted the
role of the collective environment in shaping attitudes towards children with special needs.
They stressed the need for a supportive and inclusive atmosphere within schools to

promote acceptance and understanding.

Limitations

While this study offers valuable insights into the challenges and opportunities
associated with transitioning students with SEN to mainstream schooling in Kazakhstan, it
is important to acknowledge its limitations. Firstly, the small sample size may not fully
capture the diverse range of experiences and perspectives within the population of interest.
Additionally, focusing on a specific geographical area, such as Astana, may limit the
generalizability of the findings to other regions of Kazakhstan. Moreover, the reliance on
self-reported data through interviews introduces the potential for bias, as participants may
provide responses influenced by social desirability or memory recall. Furthermore, the
qualitative nature of the research restricts the depth of quantitative analysis that could
provide more robust statistical insights. Finally, external factors like cultural differences
could impact the applicability of the findings over time, highlighting the need for future
research to address these gaps for a comprehensive understanding of transitioning SEN

students in Kazakhstan.

Implications
The implications of this research are multifaceted and significant, offering valuable
insights for various stakeholders involved in the education and support of students with

SEN in Kazakhstan. The findings underscore the urgent need for comprehensive policy



reforms and institutional support to enhance inclusive education practices, addressing
challenges such as overcrowded classrooms, inadequate resources, and the lack of
specialized support. Educators and policymakers can use these insights to develop targeted
strategies and interventions to improve the accessibility, quality, and inclusivity of
educational environments for students with SEN. Additionally, parents and advocacy
groups can leverage the findings to advocate for their children's rights and access to equal
education opportunities, emphasizing the importance of collaborative efforts between
families, schools, and community organizations (Dan et al., 2023). Furthermore, the
research highlights the critical role of NGOs in providing essential support and guidance
during the transition to inclusive education settings, underscoring the need for increased
collaboration and partnership between governmental and non-governmental entities
(Shakti, 2023). Overall, the implications of this research extend beyond academia,
informing practical actions and initiatives aimed at promoting the holistic development

and inclusion of students with SEN in Kazakhstan's education system.

Recommendations

Based on the findings of this research, several recommendations emerge to
improve the transition process and enhance inclusive education practices for students with
SEN in Kazakhstan. Firstly, there is a crucial need to develop and implement clear and
comprehensive policies that prioritize inclusive education and address the specific needs
of students with SEN. This includes measures to reduce class sizes, increase resources and
support for educators, and ensure the availability of specialized services and
accommodations. Additionally, there is a pressing need for ongoing professional
development and training programs for teachers to equip them with the necessary
knowledge, skills, and strategies to effectively support students with diverse learning

needs. The present study and previous research (Nadirova, 2023) indicate that the



challenges faced by parents in supporting their children with SEN at home or in schooling
are in some cases overwhelming. Moreover, efforts should be made to strengthen
collaboration and communication between schools, parents, and community organizations,
fostering a supportive ecosystem that promotes the successful transition and inclusion of
students with SEN. Furthermore, there is a need for increased awareness and advocacy
efforts to promote societal acceptance and understanding of individuals with special needs,
creating a more inclusive and supportive environment for all (Kurth & Mellard, 2006). By
implementing these recommendations, stakeholders can work towards creating an
educational system that is truly inclusive, equitable, and supportive of all students,

regardless of their abilities or differences.
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Ipunoxenue B. @opma coriacusi (Ha pycckoM si3bike) UH(popMupoBanHoe corjacue

ConeiicTBre MHKJIIO3UBHOM NMPAKTHKE: CTPATErHU JJIA 00JIerYeHus nmepexona
y4Yalmxcs ¢ 0co0bIMU 00pa30BaTeIbHBIMU MOTPEOHOCTAMM OT IOMAIIHEr0 00y4eHUs
K nocemenuo mkoJbl B Kazaxcrane

BrI npuriaiensl NpUHITH y4acTHE B UCCIICIOBAHUH, POBOJAUMOM CTYACHTKON BTOPOTO
Kypca Hazap6aeBckoro ynusepcurera, I 'ynp3anoit J>kybaHoBOM, 1101 HA3BaHUEM
"CoericTBHEe MHKIIO3UBHOM MPAKTUKE: CTPATETHH I 00JICTYCHHS TIepexoaa YJaIuxcs ¢
0CcOo0BIMU 00pa30BaTENbHBIMU MOTPEOHOCTAMHU OT JOMAIITHETO O0yUYEHUS K TOCEUICHUIO
mikobl B Kazaxcrane". Llenpb ncciaeoBanms 3aKJIF0YAaeTCs B BBISIBJICHUU CTPATETHH,
CIOCOOCTBYIOILIUX MEPEXOAY YUAILIUXCS C 0COOBIMU 00Pa30BaTEIbHBIMU OTPEOHOCTSIMH OT
JIOMaITHero 00y4eHus K nocemieHuto mkoisl B Kazaxcrane. B pamkax uccrnegoBanus
MPEeJIoiaraeTcs aHAIN3 TEKYIUX MMPAKTUK, BBISIBICHNUE BHI30BOB U aHAIM3 YCIEIIHBIX
nonaxooB. C Baiero paspemieHus 6eceapl OyAyT 3allMChIBATHCS HA Ay U0 U OyIyT
BECTHUCh 3aMeTKHU. Bce 3anmucu u 3aMeTKu OyayT UCIOIb30BaThCS 7S aHANM3a JaHHbBIX U
XpaHUTHCS B Oe30macHOCTH. Pe3ynbTathl uccnenoBanus OyayT UCHOIb30BaTHCS TOJIBKO B
Hay4YHBIX 1IeNax. becena OyaeT cocToATh U3 MATH OOIMIMX BOMPOCOB U HECKOJIBKHUX
JIOTIOJTHUTEILHBIX BOIIPOCOB HA TOM SI3bIKE, HA KOTOPOM BaM yJ00HO OTBEYaTh: Ha
Ka3aXxCKOM, PYCCKOM WJIM aHTJIMHCKOM SI3bIKaX.

JurtesbHOCTh: MHTEpBBIO 3aiiMeT npumepHO 40-45 MUHYT.

IMoab3a u pucku: Brl He MOTyYnTE HEMOCPEICTBEHHBIX BHITO/ OT YUaCcTHS B
uccnenoBaHuy. OIHAKO MOTEHIUATLHON MOJIb30M HCCIIeI0BaHUs ABISETCS TO, UTO
yueHbI€ M UCCIIE0BATENN C aHAJIOTHYHBIMHY HAYYHBIMU HHTEPECAMU MOTYT HalTH
pe3ysbTaThl UCCIIE0BAaHUS MOJIE3HBIMU JJIs1 cCBOeH paboThl. Llenbo nccienoBanus
SBJISIETCA CO3/aHue OoJiee CIpaBeATUBOro U MHKIIFO3UBHOTO OOIIECTBA, I71€ KaX bl
peOeHOK, HE3aBUCHMO OT CITIOCOOHOCTEMN, MOXKET YCHEIIHO 00y4aThCsl U JOCTUTaTh
ycrexa B CBoeM 00pazoBaHuM. B pe3ynbraTe 3TOro NoJIuTUKU U 00pa3oBaTeibHbIe
OpraHbl MOTYT MIEPECMOTPETh MPOrPaMMbl IOJATOTOBKU YUUTENEeH 1Is JTydlien
HOJrOTOBKU MEIaroroB K BHEIPEHUIO U YCOBEPILIEHCTBOBAHMIO MHKIIFO3UBHOTO
oOpa3oBanus. B 3TOM HccaeoBaHnu HEeT 60J1ee YeM MUHUMAIIbHBIX PUCKOB; TO3TOMY
Bcsl HH(opMarus OyneT coouparbest 1 00padaThIBaThCsl KOH(UACHIMAIBHO. YUacTue He
MOBJIUSIET HA Ballle TeKyIlee TPYA0yCTPOHCTBO, U JaHHbBIE He Oy1yT NepeaHbl BalleMy
paboToaaTento.

KOH(I)H}ICHI[I/I&J’IBHOCTBZ B uccaenopanumn CTpOro CO6J’IIOI[&CTCH KOH(I)I/IILCHLII/IB.HBHOCTB
BCECX JAHHBIX (3aHI/ICI/I HHTCPBbIO, 3aMCTKHU U JINYHAA I[CMOTpa(I)I/I‘-IeCKaH I/IH(I)OpMaI_II/ISI),
CO6paHHLIX B XO0A€ UCCIICAOBaHNA. I[aHHLIC 6y,Z[YT XPaHUTBHCA Ha NIEPCOHAJIBHOM
KOMIIBIOTCPE C MapOJIEM. JImunas I/IH(bOpMaLII/IH 6y'IlCT 3aKOJAUpoOBaHa, U TOJIbBKO
HCCICa0BaATCIIb 6y,Z[CT HUMCTH JOCTYII K TaHHBIM.

IIpaBa y4acTHMKOB: Y4acTHe B OTOM UCCIICIOBAHUU SIBJISETCS IIOJHOCTBIO
JTOOPOBOJILHBIM. YYaCTHUK MCCIIEIOBAHUS UMEET IPaBO B 000 MOMEHT OTKa3aThCs OT
y4acTHs. YUaCTHUK MOKET BbIOpaTh HE OTBEYATh HA BOMPOCHI 0€3 0OBSICHEHUS IPUYHH.



KonrakTHas nngopmauus: Eciu y Bac BOZHUKHYT BOIIPOCHI, JKaT00bI T 3aMEYaHHS
10 TIOBOJY MCCIIEIOBAHUS, BBl MOYKETE OOpaTHTHCA:
HccienoBarenn:

I'ynp3ana JIxybanosa, gulzada.jubanova@nu.edu.kz, Temn: 87028720066

HayuyHblil pyKOBOIMTEJIb:
®unms [Tonar (Ph.D.), filiz.polat@nu.edu.kz

IJTHYeCKHH KOMHUTET HccjieqoBaHuii Bpicmoi mko/asl o0pa3oBaHusi
Ha3zap6aeBckoro ynusepcurera: gse_researchcommittee@nu.edu.kz

[Toxayiicta, mOCTaBbTE CBOIO MOAINHUCH B (pOpME COTiacHsi, €CIM BBl COTIIAIIACTeCh
y4acTBOBATh B 3TOM HCCIIEOBAHUU.

* MHe uCnoaHIIOCh o MeHbIel Mepe 18 rert;
* MHe Obu1a IpeiocTaBieHa HHPOpMaIHs O LEAX U IPOLEeaypax UCCIEI0BAHNUS;

* MaHe ObL1a IOTHOCTBIO Pa3bsiCHEHA HH(OPMALIKS O PUCKAX, TOOPOBOIBLHOM YYaCTHH U
npase B JII000€ BpeMsi HOKHHYTh UCCIICOBAHKE, €CITH I TOYYBCTBYIO 3TO HEOOXOAMMBIM;

* 4] cornamarock Y4aCTBOBATh B 3TOM UCCJIICAOBAHUU I10 COOCTBEHHOI1 BOJIE.

IToanuce Jara
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Kocbsimma B. Kesticim maparsbl (Kazak TiliHae) AKIapaTTaHABIPbIJIFaH KeJiciM

HNuxnro3uBTi  TokKipuOeHi inrepisery: Kaszakcranaa epekme Oirim  Oepy
KAXKeTTiIiKTepi 0ap OKymbLIAPABIH Yiie OKbITYJaH MeKTellKe 0apyra KeulyiH
JKeHJIIeTy cTpaTerusjiapbl

Cizmepni HaszapGaeB YHuBepcuTeTiHIH eKiHIII Kypc cryaeHTi ['ymsana
Jxyb6anoBaHbIH «VHKITFO3UBTI TOXKIPHUOCHI aliFa )KBUDKBITY: epeKIe 0iiM Oepy
KaXeTTUTiKTepl O6ap cryneHTrepaiy KazakcTanaarsl yilie OKbITY/1aH MEKTENKe Oapyra
KOIIYiH KCHIUJIETY CTPATETUsIIaphl» aTThl 3ePTTEYTe KaThICYFa MaKbIpaMbI3. 3epTTeyIiH
MakcaTel — Kazakcrangarel epekiie 0u1iM Oepy KaKeTTiTiKTepi 6ap cTyIeHTTepIiH Yiiae
OKBITYJIaH MEKTEIKe OapyFa KelllyiH KoJIJay CTpaTersulapblH aHbIKTay. 3epTTey
aFbIMJIAFbI TOXKIpUOETePAl TaIaiiIbl, KUBIHIBIKTAPIbl aHBIKTANH bl )KOHE TaOBICTHI
Tocinnepai tannaiasl. Ci3iH pYKcaThIHBI30EH Corsiecyrep ayauo sKa3buiaibl )KoHE
xa30anap aneiHaabl. bapibik skaz0anap MeH jkaz0anap AepeKTepl Tanaay yiliH
nai1aaHbLUIa bl )KOHE KAyiIci3 caKTallabl. 3epTTeY HOTHIKEIIepl TeK FhIIBIMU MaKCaTTa
naiananeIaapl. OHriMenecy 0ec aJbl CYpaKTaH XKoHe ci3re )ayarl Oepyre bIHFaiiIbl
TiIeri OipHele KOChIMINA CYpaKTapIaH TYpajbl: Ka3ak, OpbIC HEMECEe aFbUIIIBIH.

¥Y3akrbirbl: Cyx0aT mamamer 40-45 MUHYTTHI aniafpl.

ApTHIKIIBUIBIKTap MeH Toyekenaep: Ci3 3epTreyre KaTbiCyAaH Oip/eH elKaH ai
naiia anmaiice3. JlereHMeH, 3epTTey/IiH 9JeyeTTi Maiaackl - FhUIBIMU
KBI3BIFYIIBUTBIKTAPBI YKCAC FATIBIMIAP MEH 3€PTTEYIIIEp 3ePTTEY HOTIKEIEPiH 03
JKYMBICBI YILIIH Naiaanel qen Tadybl MyMKiH. 3epTTeyliH MaKcaTbl — MYMKIHIT1HE
KapaMacTaH ap0ip 0aja OKbII, O11iM amy/a TabbICKa KOJI )KETKi3€ alaThlH HEFYPIIbIM
OJIUT J)KOHE MHKITFO3UBTI KOFaM Kypy. HoTmxkecinzae cascaTtkepiep MeH OutiM Oepy
oprasjiapbl MyFaltiM/Iep/il UHKIIIO3UBTI OUTIM Oepyil *KY3€ere achlpyFa sKoHe
KaKcapTyFa KaKChIpaK JailbIHAay YIIiH MyFagimMaep/i JailblHaay OarnapiaMaiapbiH
KaliTa Kapaii anajpl. by 3epTTeyie eH TOMEHT1 ToyeKe1epAeH apThIK eMec;
COHJIBIKTAH OapiIbIK aKmapaT KYMus TYpJie )KUHANaIbl )koHe eHaenei. Karbicy
aFbIMJIAFbl )KYMbIC OPHBIHBI3FA 9Cep eTIEN Il XKOHE HKYMBIC OepyIliMeH elKaHai
nepekTep Oemicinmeitni.

Kynusabliblk: 3epTTey 3epTTey OaphIChIHIA KUHAIIFaH OapIIbIK IEPEeKTEPIiH
(cyx0ar cTeHorpamMmManapsl, skaz0anap xoHe )KeKe JJeMOorpa(usUIbIK aKrmapar)
KYIMSUTBIIBIFBIH KaTaH cakTaibl. Jlepexkrep Kynust ce30eH aepOec KoOMIbIoTepe
cakTanajapl. JKeke akmapaT KoATaja/bl kKoHE AepeKTepre TeK 3epTTEYIi KO KeTKi3e
ayajpl.

Kartbicymbl KYKbIKTapbl: by 3epTTeyre KaTbICy TOJBIFBIMEH €piKTi. 3epTTeyre
KATBICYIIbI K€3 KEeJITeH YaKbITTa KaTbIiCyaH 0ac TapTyra KyKbulbl. KaTbiCy1iibl
cebenrep/i KOPCETIECTEH CypaKTapra skayan OepMey/l TaH1aybl MYMKIH.

Baiinanbic aknapartsl: 3epTreyre KaTbICThl CYpaKTapbIHbI3, HIaFbIMIAPbIHBI3 HEMECE
mikipyepiHi3 0osca, MbIHA MEKEHKaliFa XxabapiacybIHbI3Fa 00Ia bl



3eprreymi:
I'ymsana xybanosa, gulzada.jubanova@nu.edu.kz, rex: 87028720066
FbUIbIMH JKeTeKIi:

®wuus [Tomat (Ph.D.), filiz.polat@nu.edu.kz

Ha3zap6aeB YuuBepcureri Korapbl 0ijiMm MekTeOiHiH 3epTTey 3THKACHI
KOMMTeTI:

gse_researchcommittee@nu.edu.kz

Ocphl 3epTTEyTe KaThICYFa Kemiceci3, KelliciM (hopMachiHa KOJI KOWBIHBI3.
* MeH keMm nerenje 18 xkacTamblH;
* MaraH 3epTTey/liH MaKcaTTapbl MEH MPOLEAypaiapsl Typajbl akmapar Oepisi;

» Toyekennep, 63 epKiMEH KaThICy )KOHE erep KaKeT JIel caHacaM, Ke3 KeJIreH
YaKbITTa OKYaH IIBIFY KYKBIFBI MaFaH TOJBIK TYCIHIIPUII;

* Ocsl 3epTTeyre 63 epKIMMEH KaTbICyFa KEliCeMiH.

Ko koro Kyni
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Appendix C. Written Recruitment Script

Dear )

My name is Gulzada Jubanova, and I am a Master’s student in the Graduate School of
Education at Nazarbayev University. | am conducting a research study examining the
school leaders’ practices that promote inclusive education in Astana, and you are invited
to participate in the study. If you agree, you are invited to participate in an interview that
takes no more than an hour and which will be audio recorded, with your permission, to
ensure the accuracy of the interview.

Participation in this study is voluntary. Your identity as a participant will remain
confidential during and after the study. The personal information, name of the school, and
participants will be excluded from the research. The interview transcripts and interview
protocols will be kept in the researcher’s personal computer, which is coded.

If you have questions or would like to participate, please contact me at
gulzada.jubanova@nu.edu.kz or phone number +7 702 872 0066.

Thank you for your participation,
Gulzada Jubanova
Master’s student

Nazarbayev University Graduate School of Education
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Ipunoxenue C. CueHapuii NMCbMEHHOTO MPUIJIAIIIEHUS

VBaxxaeMblii/as ,

Mens 30ByT ['yibp3ana JI)xy0aHoBa, U 5 IBJISIIOCH CTYJEHTKOW MarucTpaTypbl Beiciie nkob
oOpaszoBanus Hazapbaesckoro yHuBepcurera. S mpoBOKY HUCCIIEIOBaHUE, B PaMKaX KOTOPOTO
M3Y4aro MPAKTUKH HIKOJIbHBIX JIHIEPOB, CIOCOOCTBYIOLINE HHKIFO3UBHOMY 00pa30BaHUIO B
Acrane, u npuriamato Bac npuHsaTh yuactue B 3ToM uccienopanuu. Eciu Bel cornacusl, Bel
MOYKETE Y4aCTBOBATh B MHTEPBBIO, KOTOPOE HE 3aiiMeT 0OJIbIle Yaca U Oy/IeT 3alicaHo Ha ayIno C
Barero paspenienus 1ist o6ecriedyeHusl TOUHOCTH MHTEPBBIO. Y4YacTue B IaHHOM HCCIIEI0BaHUU
100pOBOIBHO. Balla TMUHOCTh Kak y4acTHHUKA OYAEeT 0CTaBaThCsl KOH(UIEHIIMAIBHOM BO BpeMsl U
MOCJIe TPOBEICHUS UccieqoBanus. JInunas nadopmaiys, Ha3BaHUE IIKOJIBI U UMEHA YYaCTHUKOB
OyIyT UCKIIIOYEHBI U3 UCCIIEIOBaHUS. TPaHCKPUIITHI MHTEPBBIO U MPOTOKOJIBI HHTEPBHIO OyIyT
XPaHUTHCS HA TIEPCOHATLHOM KOMITbIOTEpE MCCIIEA0BATENsl, KOTOPBIi OyIeT 3aluileH KOAOM.

Ecnu y Bac ectb Bonpochl nin Bel xoTesu Obl y4acTBOBATh, OXKAIYHCTA, CBXKUTECH CO MHOIT 10
anpecy qulzada.jubanova@nu.edu.kz umm no Tenedony +7 702 872 0066.

Crnacu0o 3a Bamre yuacrue,
I'yne3ana [xybanoBa
CryneHTka MarucTpaTypbl

Hazap06aeBckuii ynuepcuteT Briciias mkosia o0pa3oBaHu
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Kocsimma C. Ka3dama maxkpipy cueHapmuiii

Kypmerri ,

Mewnin ateiM ['yn3zana [Ixxybanosa, men Hazap6ae YuuBepcutertinid JXKorapsl 0i1imM
O0epy MeKkTeOiHIH MaruCTpaHThIMBIH. MeH AcTaHaJarbl MHKJIFO3UBTI O151iM Oepy/ai
HAaCHXaTTAaUThIH MEKTEN OaCIIbUIAPBIHBIH TOKIPUOECIH 3ePTTEUTIH 3€PTTEY JKYPri3im
YKaTBIPMBIH KOHE C13]11 OCBI 3€PTTEYre KaThICyFa IaKblpaMbIH. KemicceHi3, cyx0aTThiH
JYPBICTBIFBIHA KO3 JKETKI3Y YIIIH O1p caraTTaH aCMalThIH XKoHE Ci3/IiH PYKCAThIHbI30eH
ayJIMo XKa3blIaThIH CyXx0aTKa KaThica allachl3. byl 3epTreyre KaTeicy epikTi. Kareicymb
peTiHe Ci3/1iH KeKe OAChIHBI3 3ePTTEY Ke31H 1€ )KOHE OJIaH KeHiH Kymus OOJbI
Kanajel. JKeke akmapar, MEKTEIl aThl )XOHE KAaThICYIIbLIAPIbIH aThl- )KOHI 3epTTCYICH
mibiFapeuiaabl. Cyx0at skaz0anapel MeH cyx0art xa3zdaapbl KOANEH KOPFalaThiH
3epTTEYIIiHIH JKeKe KOMITBIOTEPIHAE CaKTaIa/bl.

CypakrapblHbI3 00jica Hemece KaThICKBIHBI3 Kece, Qulzada.jubanova@nu.edu.kz
MeKeHXaitbl OolibiHIa Hemece +7 702 872 0066 TenedoHbl apKbUTbI XabapIachIHbI3.

KarpicKkaH1apbIHBI3Fa paxMeT,
I'yn3ana IxybanoBa
Marucrtpant

Hazap6aeB Yuuepcuteri XKorapsl 61511M Oepy MeKTeO1
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Appendix D. Interview protocol (English version)

Project title: Promoting Inclusive Practices: Strategies for Facilitating the Transition of
Students with Special Needs from Home-Based Education to School Attendance in
Kazakhstan

Interviewee:
Date:

Time:

Place:

Preliminary procedures: introducing self, the purpose of the study, and confidentiality;
protection; getting permission to audio record; signing the consent form.

Dear Participant,

Thank you for taking the time to participate in the interview. This research is part of my
master's program. The following questions will help me learn more about your attitudes,
leadership, and practices that promote inclusive education in your school. During the
interview, there may be some additional questions that will help me to further clarify
your answers. | would like to remind you that your responses will keep in confidence.
Your name or any other identifying factors will not be used.

Interview Questions for the director of school:

1. Can you describe the current practices and policies in place for integrating students
with special needs into mainstream schools in Kazakhstan?

2. What are the main challenges that students with special needs, their families, and
educators face when transitioning from home-based learning to attending school?

3. Are there specific support systems or resources available in your school to aid students
with special needs during this transition?

4. Could you share any successful approaches or initiatives that have been employed in
the past to facilitate the inclusion of students with special needs in your school?

5. Are there any plans or initiatives on the horizon for your school to further enhance its
inclusivity and support mechanisms for students with special educational needs during
transitions? If so, could you provide insights into these plans?

Interview Questions for the teachers:

1. Can you describe the current procedures and practices in your school for supporting
students with special educational needs as they transition from home-based learning to
attending school?

2. From your perspective, what are the most significant challenges that students with
special educational needs encounter during this transition?

3. How, do you think, families of students with special educational needs experience



transition from homeschooling to mainstream schooling, and what challenges do they
face?

4. What kind of teacher training or professional development programs are in your school
to prepare educators for inclusive education and supporting students with diverse learning
needs?

5. How do parents and caregivers of students with special needs perceive the transition
process, and what assistance or information do they need to support their children
effectively?

Interview Questions for the parents:

1. Can you share your experiences and feelings about the transition process when your

child with special educational needs returned to school after learning at home?

2. How would you describe your communication and collaboration with the teachers and
school staff during the transition process?

3. What kinds of information or guidance would have been helpful to you as a parent to
prepare your child for returning to school?

4. Were there any specific strategies or approaches that you found particularly effective
in helping your child adapt to the school environment?

5. What suggestions do you have for schools to create a more inclusive and welcoming
environment for students with special educational needs?

Interview Questions for the NGOs:

1. Can you describe the role that your NGO plays in supporting students with special
educational needs in Kazakhstan, particularly during the transition from home-based
learning to school?

2. How do you collaborate with schools and educators to enhance the support provided
to students with special educational needs during the transition?

3. Are there any successful approaches or strategies that your NGO has implemented or
witnessed in the past that have been effective in facilitating the transition of these
students?

4. What resources, tools, or technologies does your NGO provide or recommend to
improve the learning experiences of students with special educational needs during their
return to school?

5. Are there any upcoming projects or initiatives that your NGO is planning to further
support the transition of students with special educational needs, and how can schools and
other stakeholders get involved or benefit from these efforts?

Thank the participant for the interview. Assure them again about the confidentiality
of received information.



IIpuioxenue D. [IpoTokoJ HHTEPBBIO (HA PYCCKOM)

Ha3zBanue MMpoOEKTA: COHeﬁCTBﬂe HWHKJIIFO3UBHBIM IIPpAKTUKAM: CTPATCTUH o0yieryeHus
nepexoaa ydamuxcsa € 0COOBIMH HOTpe6HOCT$IMI/I U3 JOMAIIHETO O6y‘ICHI/IH B ITIOCCHICHHUEC
mkoJiel B Kazaxcrane.

HNuTepBbIOMpYeMbIii(as):
Jara:

Bpemsi:

Mecro:

HpeI[Bapl/lTeJIbeIe npoueaypbi: NpeacTaBjICHUE, HEIb UCCIEAOBAHMA U 3alllUTa
KOH(l)I/II[eHHI/IaJII)HOCTI/I; IMOJIYYCHHEC Pa3spClICHUA HAa ayAU03aIIUCh, ITOATIMCAHUC (1)0pr1
corjiacus.

YBaxxaeMblii Y4aCTHUK,

bnarogapum Bac 3a yneineHHoe Bpems /Ui y4acTus B UHTEPBbIO. JTO UCCIIEI0BaHUE
SIBJISIETCS] YaCThI0 MOEI MarucTepckou nporpammsel. Ciaeayroiine BOIPOChl TIOMOTYT MHE
y3HaTh Oouiblie 0 Bammx B3rasaax, IMaepcTBe U MPaKTHKaX, CIOCOOCTBYIOLIUX
WHKJIIO3UBHOMY 00pa30BaHUIO B Baliel mkoje. Bo BpeMst HHTEpBBIO MOTYT BOSHUKHYTh
JIOTIOTHUTEIHHBIE BOIPOCHI, KOTOPHIE TOMOTYT MHE 00Jiee SICHO TIOHSTH BAIlld OTBETHI.
Xouy HanmOMHUTH Bam, uTo Baiu OTBETHI OyIyT COXpaHEHBI B TaiiHe. Baiiie ums wiun
Kakue-11M00 WHbIE HACHTU(PUIIMPYIOIINE TaHHbIE HE OYAyT UCIIOIH30BaHBI.

Bonpocs! 1J1s1 AMPEKTOpPa IIKOJIbI:

1. Mosete a1 Bl onucate Tekyuye NpakTUKU U MOJUTHKY, CYIIECTBYIOLIUE JIIs
MHTETpaluy y4aluxcsi ¢ 0cOObIMU NOTPEOHOCTSIMU B 00111Me 00pa30BaTENIbHbIE IIKOJIbI B
Kaszaxcrane?

2. Kakue 0CHOBHBIE BBI30BHI CTAJTKHUBAIOTCS yqamuecs € 0COOBIMH HOTpCGHOCT}IMI/I, nux
CCMbH U IICAroru 1pu nepexonec u3 J10MaliHero O6yLIeHI/1H B I_HKOJ'IY?

3. B Bareii mkoste ects cienuuyeckre CHCTEMBI TIOJICPIKKH WA PECYPCHI,
MTOMOTAOIIHE YYAIIUMCS C OCOOBIMH MTOTPEOHOCTSAMH B 3TOM Tiepexoie?

4. Mosere 1 OJEIUTHCA YCIIEIIHBIMU METOAaMU WJIM HHUIIUATUBAMH, KOTOpPbIE ObLIH
HCIIOJIb30BaHbI paHee JUIsl 00JIerYeHNs MHKITIO3UH YJaluXcs ¢ 0COObIMU OTPEOHOCTIIMU
B Bamei mkone?

5. EcTb 511 m1aHbl WM MHUIMATHBEI B Baleil mikoJe, HanpaBiIeHHbIE Ha yIy4IIeHHe
MHKJTIO3UBHOCTH M MEXAHU3MOB MOJICPKKHU JJIs yHAIIUXCS ¢ 0COOBIMU
o0pa3zoBaTeNbHBIMU MOTPEOHOCTAMHU BO BpeMs nepexooB? Ecnu na, Mmokete 1 Bl
MOJIETUTHCS UHpOpManen o HUx?

Bomnpocsl qus yunredieii:

1. Mosxete nu Bel onrcaTh TeKyIue MpoIeAyphl U MPAKTUKU B BaIlleH IITKOJIE TS
MOAJICPKKH YHAIIUXCSI ¢ 0COOBIMHU 00pa30BaTeIbHBIMU OTPEOHOCTSIMHU B MPOIIECCE



nepexo/ia u3 JOMaITHeTo O0y4YeHHS B IKOTY?

2. C Baueii Touku 3peHusi, Kakue HanOoJiee CyIeCTBEeHHBIE BBI30BbI BOZHUKAIOT TEepel
YUaIIUMUCS ¢ 0COOBIMH 00pa30BaTEIbHBIMUA OTPEOHOCTSIMU BO BpEMsI 3TOTo Iepexona?

3. Kak Bl cunraere, kak epexo U3 JOMAIIHEro OOY4YEHHUs B IIKOJIY BOCIIPUHUMAOT
CEMbH YJaIIUXCs ¢ 0COOBIMU 00pa30BaTEILHBIME MMOTPEOHOCTSIMHU, ¥ C KAKUMHU
BBI30BAMHU OHU CTAJIKUBAOTCS?

4. Kakue nporpamMmbl mpodeccuoHaIbHOM MTOATOTOBKH HJIM Pa3BUTHSI IIEJ]ATOTOB €CTh B
Barmeii mkosie it HIOATOTOBKH yYUTeNIeH K HHKIIIO3UBHOMY O0pa30BaHHUIO U TOIICPIKKE
y4aluxcs ¢ pa3HOO0pa3HbIMU 00pa30BaTEIbHBIMU MMOTPEOHOCTSIMU?

5. Kak ponurtenu u oneKyHbl yqanuxcsi ¢ 0COObIMU MOTPEOHOCTAMH BOCTIPUHUMAIOT
MpoLIeCC Mepexo/ia, U KaKyko MOMOIIb WK HH(GOPMAIIUIO OHH HYKJAIOTCS, YTOObI
3¢ (HEeKTHBHO TOIICPIKUBATH CBOUX JICTEH?

Bonpocsl s poauresiei:

1. Moxere IoACIIUTHCA Bammmvu MNEPCIKMBAHUAMU U UYBCTBAMU I10 ITIOBOAY ITpoLECCa
nepexo/ia, Korja Bail peOeHOK ¢ 0coOObIMU 00pa30BaTeIbHBIMU OTPEOHOCTIIMU
BEpHYJICS B ILIKOJY TIOCIIE 00yueHHs goMa?

2. Kak ObI Bol oxapakTepusoBanu Baiie o0OiieHre U COTpyIHUYECTBO C YUUTENISIMU U
IIEPCOHAJIOM ILIKOJIBI BO BpeMs IIpoliecca nepexoa?

3. Kakoro poja nH(pOpMAaIHs WM peKOMEHIAIINA MOTIIH Obl Bam mpurouThes B
KadeCcTBE POJAMTENIS JJIsl MOATOTOBKY Barrero pebeHka Kk BO3BpaIeHUIO B KOy ?

4. ECTI) JIn KaKI/Ie-J'II/I6O KOHKpCTHLIC CTpaTeFI/II/I WM IIOAXO0bI, KOTOpI)Ie BaM I10Ka3aJI1uCh
0c00eHHO 2(EeKTUBHBIMH B IIOMOIIY BalieMy peOeHKY B aJlalTalliy K MIKOJIbHOM
cpene?

5. Kakue y Bac ectb nipemayioxkeHust 1J1s IIKOJI TI0 CO3/IaHUI0 00J1ee MHKITFO3UBHOM 1
MIPUBETIIMBOM CPEJIBI IS yHAIIUXCS ¢ 0COOBIMU 00pa30BaTEIbHBIMU TOTPEOHOCTIMU?

Bonpocs1 qas HITO:

1. Moxete nu Bel onucars pons Bameit HITO B nonnepskke ydanmxces ¢ 0coObIMU
oOpa3zoBaTenbHbIMH NTOTpeOHOCTAMU B KazaxcTaHe, 0cOOEHHO BO BpeMsl Iepexoa oT
JIOMAIIIHETo 00y4eHus B IIKOITy?

2. Kak BrI coTpynHruYaere ¢ MIKoJIaMH U MeJaroraMu JUisl YIyqIIeHus TOIIePKKHY,
MIPEIOCTABIIIEMON yJaluMcsi ¢ 0COOBIMU 00pa30BaTEIbHBIMU MOTPEOHOCTIMHU BO BpeMs
nepexona?

3. Ectb 5mn xakue-1u00 yCIenHbIe MOAX0AbI M CTpaTerun, kKotopsie Bama HITO
peanM3oBana iy HaboJana B MPOIIOM, U KOTOpbIe ObLITN 3()EKTUBHBIMHU B
00JIerdeHnH Mmepexo/ia TUX yIarmuxcs?

4. Kakwue pecypchl, HHCTPYMEHTHI WJIM TEXHOJIOTHH MPEIOCTABIISET, MIIM PEKOMEHTYEeT
Bama HITO st ymydmennst 00pa3oBaTeIbHOTO OIMBITA YYAITUXCS C 0COOBIMU
00pa3oBaTeNbHBIMH MOTPEOHOCTSAMU IIPHU UX BO3BPAIIICHUH B IITKOTY?

>
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5. Ectb mu kakue-mu00 mpeacTose NpoeKThl WM HHUIIMATHBBI, KoTopble Bama HITO
IJIAHUPYET PeaIM30BaTh ISl NajdbHEHIEH OAIePKKY TTepexo/ia yJauxcsi ¢ 0COObIMHU
o0pa3oBaTeNbHBIMH MTOTPEOHOCTSAMU, M KaK MIKOJIBI U IPYTUE 3aUNHTEPECOBAHHBIC
CTOPOHBI MOTYT B HUX BKJIFOUUTHCS WM U3BJI€Yb MOJb3Y U3 3TUX YCUIIUN?

[ToGmaromapure ydyacTHHKA 32 MHTEPBBIO. YOEAUTECh €Ie pa3 B KOH(PHICHIIMAIBHOCTH
MOJTYYEHHON MHGOPMAITIH.
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KocbiMma D. OHrimesecy xarramacsl (Ka3ak TiJliH/e)

7KobaHbIH TaKbIPHIObI: MHKITI03UBTI ToXKiprOeHi HacuxarTay: KazakcTanmarbl epekiie
KKETTUTIKTEP1 0ap OKYIIBUIAPIBIH YHIEH MEKTETKE KOITYiH )KCHUIIETY CTpaTerusaphl.

Cyx0aT anyubl:
KyHi:

YakpITHIL:
OpHbr:

AJIBIH aj1a paciMiep: TaHBICTHIPY, 3ePTTEY MaKCaThl KOHE KYMHUSITBUIBIKTBL KOPFaY;
TBIOBIC JKa3yFa pYKcaT airy; KeJliciM maparbiHa KOJ KOH0.

Kyp™MeTTi KaTbICyIIbI,

Ocpl cyx0aTKa KaTbICyFa yaKbIT OJITeHIHI3 YIIiH paxMeT. bys 3epTTey MeHiH MarucTpiik
OarmapiamMaMHbIH 0eJ1iri 60bIn Tabbutaabl. TOMEHIETI cypakTap Ci3liH KO3KapachIHbI3,
KOII0aCIIBUIBIFBIHBI3 )KOHE MEKTEO1HiI3/1e MHKIIO3UBTI O11iM Oepyre bIKIal eTeTiH
TOXIpuOENnepiHi3 Typaisl KeOipek Oimyre kKoMeKTece i. OHriMesnecy 0apbiChIHIA
JKayanTapblHbI3/[bl HAKTHIPAK TYCIHYT€ KOMEKTECETIH KOCBIMIIIA CYPAKTap TYBIHAAYbI
MYMKiH. JKayantapbIHbI3 KYIIHs CAKTaIaThIHBIH €CKe calFbIM Kesesi. Ci3liH aThIHbI3
HeMmece 0acka WICHTU(PUKAIMSIIBIK aKITapaT Mai1aiaHbUTMAaiIbl.

MexkTen 1MpeKTOPbIHA KOMBLIATBIH CYpaKTap:

1. Ka3zakcTtannarel epekiie KaKeTTUIIKTepl 0ap OKyIIbUIap Ikl XKalbl O0171iM OepeTiH
MeKTenTepre O1piKTipy OOMBIHINA KOJMAAHBICTAFBI TIKIPUOEIEp MEH cascaTTapbl
cumarTai anacel3 6a?

2. Yiize oKbITy/laH MEKTEIIKe KeIlly Ke31H/1e epeKIlle KaXeTTUIKTepl 6ap oKyubLiap,
oJIapbIH 0TOACKLIAPHI )KOHE TOpOUeNTiIepl KaHaal HEeT13r1 KUbIHABIKTapFa Tan 001ab1?

3. Cizgig MekTeOiHI3/Ie epeKIle KAKETTUTIKTepi Oap OKyIIbIIapFa OChI KOITY/Ii )KacayFa
KOMEKTECETIH apHailbl KoJay Kyierepl HeMece pecypcrapsl 6ap ma?

4. Epexie KaKeTTUTIKTepl 0ap OKyIIbUIapabl 63 MEKTEO1HI3re KOCY bl )KeHUIIeTY YIIIiH
OypbIH KOJJIaHBUIFAH TAOBICTHI 9[IICTEPMEH HeMece OacTamanapMeH Oeltice anachi3 6a?

5. CizniH MekTeOiHI3/Ie aybICy Ke3iH/Ie epekie OiniM Oepy KakeTTuTikTepi 6ap
OKYIIIBUIAP Il KAMTY JKOHE KOJIJIay TETIKTEPIH jKaKcapTy OOMBIHIIA KOCTIapap HeMece
6acramanap 6ap ma? Erep uo Gosca, onap Typajibl aknapartneH 6eJice anacel3 6a?

Myrajimaepre apHaJFaH cypakrap:

1. Yiine okpITy/1aH MEKTEIKE KONy Ke3iHe epekie OiniM Oepy KakeTTimikrepi 6ap
OKYIIbUIApFa KOJIJIay KepceTy YILiH MEKTeO1HI3er] aFbIMIaFsl poLieaypatap MeH
Toxipubenepal cunarrail anacei3 0a?

2. Ci3aiH OMBIHBI3IIA, OCHI KOITY KE31HJIE€ epeKIe OLTiM Oepy KaXeTTiUTiKTepl 6ap
CTYICHTTEPAIH alAbIHAA TYPFaH €H MaHbI3/Ibl KUBIHIBIKTAp KaH1ai?
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Yiizne oKbITYyJaH MEKTETKEe KONy Il epeKie O11iM 6epyai KaKeT eTeTiH OKYIIbUIApIbIH
ot0OachUIaphl Kajlail KaOBLIAAMIBI ISTT OMJIAMChI3 )KOHE 0JIap KaHdal KUBIHABIKTapFa Tam
6omannl?

CizmiH MekTeOiHI3/1e MHKIIIO3HUBTI O11iM Oepyre KoHe opTYpIIl OKY KaXeTTUTiKTepi 6ap
OKYIIIBUIAP/IbI KOJIJIayFa MyFaIIMJICP/Ii AalbIHIAy YIIIIH KaHaai KociOu J1aMy HeMece
MYFaTiMIepal 1aMbITy OaFmaapiamanapel 6ap?

Epexkie kaxxeTTinikTepi 6ap OKyIIbLIIapAbIH aTa-aHaJIapbl MEH TOpOHEUIiIepl Koy
MPOIIECIH Kajai KaObUIIai bl )KoHEe OataiapblH THIMJII KOJIJIAy YIIIiH oJlapFa KaHaai
KOMEK HEeMece aKmapar Kaxer?

ATa-aHajapFa cypakTap:

1.

ApHaiibl 6i51iM Oepy KaxeTTitikTepi 0ap OamaHbI3IbIH YIHACH OKYAaH KeHiH MEKTEIKe
Kely Ke31Her1 oTIeNi Ke3eH Typasbl TOKIpuOeHi3 OeH ce3iMaepiHi30eH Oelice anachi3
6a?

. OTreni Ke3eH1eri MyFaIiMIepPMEH KOHE MEKTEI Y)KbIMBIMEH KapbIM-KaThIHACBIHBI3 OCH

BIHTBIMAKTACTBIFBIHBI3/IbI KAJIal CUIIATTAp SAIHI3?

BanaHpI3161 MEKTEITKE KeTyTe JalbIHaay YIIIH aTa-aHa peTiHae KaHaal aKnapaT Hemece
KEeHeC KoJianap efiHiz?

. banmaHpI3IBIH MeKTEN OpTachIHa OeifiMIeTyiHe KOMEKTECY YIIIiH epeKIIe THIM/II 1eT

TalKaH KaHJai a1a 0ip HaKThI cTpaTerusiap Hemece Taciinaep Oap ma?

Epexkuie 6iiM 6epy KaxXeTTUTIKTepl Oap OKyLIbUIAP YIIIH HEFYPIIbIM MHKITIO3UBTI )KOHE
KOJIalJIbI OpTa KYpY YILIiH MEKTENTepre KaHai YChIHBICTapbIHbI3 Oap?

YEY cypakrapsbr:

1.

Kazakcranma, acipece yiiie OKbITyIaH MEKTEIKE KOIIly Ke3eHIHE epeKIie O1miM Oepy
KaKeTTLTKTepi 6ap OKymbu1apabl Konaayaarsl Y EY penin cumarrait anacei3 6a?

. Otmeni ke3eH e epekie 6u1iM Oepy KaXKeTTUTIKTepi 6ap OKylIbIIapFa KOpCeTiIeTiH

KOJIZIay/ bl J)KaKcapTy YIIIH MEKTENTEPMEH KoHE TOPOUEIIIIEPMEH Kalai >KyMBbIC
xKacaicoiz?

Ci3ziH YKIMETTIK eMec YHBIMBIHBI3 ICKE achIpFaH HemMece OaiikaraH, OCbl OKYIIbLIAP IbIH
aybICYBIH XEHUIACTY 1€ TUIM/II O0JIFaH TaOBICTHI TOCUIZEP HEMECE cTpaTerusiap 6ap
ma?

. Cizaig YKIMETTIK eMec YHBIMBIHBI3 epeKiie 011iM Oepy KakeTTutikTepi 6ap

OKYIIBUIAPJIBIH MEKTEeTKe KeJreH Ke3Jie 0iniM Oepy TaKipuOeciH xaKkcapTy YIIiH
KaH/all pecypcTap/sl, Kypaigapabl HEeMece TeXHOJIOTHSIAP bl YChIHAIBI?

Ci3aiH YKIMETTIK €éMeC YIUBIMBIHBI3 €peKIre OuTiM Oepy KaKeTTUTIKTepi Oap
OKYIIBLIAP/IBIH KOITYIH OJIaH opi KOJAAY YIIiH jKy3ere achIpyabl )Kocnapian OThIpFaH
anyarel xobamap HeMece ObacTamanap 6ap mMa KoHe MEKTENTep MeH 0acka J1a My aIemi
TapanTtap OyJI KyII-XKirepJieH Kanaii KaTbica aliaasl HeMece maiia Kepe anaasl?
Katpicymibira cyx0aThl YIIIiH paxMeT. AJIbIHFaH aKIMapaTThIH KYUs €eKeHIHE TaFbl Oip
peT Ke3 XKETKIi31Hi3.



