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ABSTRACT
Unpacking Kazakhstani University Students' Challenges, Investment and Language

Learning Strategy Use for Learning Korean: A Qualitative Inquiry

By representing a multilingual and multicultural world, a rising number of empirical studies
have explored individuals' motivations toward learning languages other than English
(LOTE). Nevertheless, Central Asia, unique for its multilingual context, remains an under-
researched region in the LOTE motivation research field. Therefore, the present qualitative
research sought to bridge this glaring lacuna by uncovering the experiences of a number of
undergraduate Kazakhstani students learning Korean as a foreign language in Kazakhstan.
More specifically, the study examined the motivational factors that influenced the
participants to invest in Korean language learning as L4 or L5, the problems they
encountered while learning Korean, and the strategic learning efforts they used to achieve
ultimate goals. This study was underpinned by Darvin and Norton's (2015) model of
investment and Oxford’s (1990) classification of LLSs, deploying two qualitative research
methods: narrative writing and semi-structured interviews. The participants had three
primary reasons for investing their time and efforts in learning Korean: cultural,
economic/academic, and personal advantages. Also, they highlighted the linguistic and
cultural similarities between Kazakhstan and South Korea. Furthermore, many participants
claimed that they were motivated to speak Korean for instrumental reasons, namely better
career prospects and access to further education. The study also identified the participants'
two main challenges while learning Korean: linguistic difficulties and poor quality of Korean
language teaching at university. More specifically, the significant linguistic challenges
concerning learning Korean pertained to speech comprehension, differentiation of similar
vowels and diphthongs, and a lack of vocabulary repertoire. Also, some participants

criticized the teaching practices of some instructors, including ambiguous methodology and
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guidance and the excessive amount of home tasks. Pedagogical implications and
recommendations for further research are proposed, including improving the quality of

teaching foreign languages at Kazakhstani universities and capturing the voices of

individuals learning LOTEs in conflict-affected contexts.

Keywords: languages other than English (LOTE), the Korean language, motivation,

investment, language learning strategies (LSS), Central Asia, qualitative study
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AHaaTna
KazakcTanablK yHUBepCUTETTEp CTyIeHTTePiHiH Kopel TijliH yiipeHy
Ke3injeri npodaeManap/abl, HHBECTUIUSIIAY KIHE TUIIIK CTpaTerusijiapabl

KOJIIaHYBbIH alry: Canajbl 3EepTTECY

Ker Tinzi )koHe KOm MOJICHUETTI 9JIEM/Ii YChIHA OTBIPBIIT, SMITUPUKAIIBIK 3ePTTEYJICPIiH
Ke0ici amamaap IbIH aFbUTIIBIH TUTIHEH 0acKa Tiepl YUpeHyTe IereH bIHTaChIH
KapacThIpajibl. JlereaMeH, Kol TiIl KOHTeKCTIMEH Oipereit Opranbik A3us 0acka mer
TIJIEpiHIH MOTHBALIMACKHIH 3epTTEY calachblHAa a3 3epTTEeNreH aiiMak OobIn Kana oeperi.
Congpikran Oy cananbl 3epTTey KazakcTanma kopei TUTIH MeT TUTl PeTiHE OKbIM KYpPreH
Ka3aKCTaH/IbIK OaKanaBpuaT CTYACHTTEPIHIH TOOBIHBIH TOXKIPUOECIH alllbII, OChI
OJIKBUTBIKTBIH OPHBIH TOJTBIPYFa YMTBULABL. 3epTTey KaThICYIIbUIAPAbIH KOpEeH TUTiH
YHpeHyre HHBECTHUIIUS CallyFa HTEPMEJICHTIH MOTHBALIUSUIBIK (DaKTOPJIAP.Ibl, OHbI YHPEHY
KEe31H/Ie Ke3/1€CeTiH KUbIHJIBIKTAp/Ibl )KOHE TYIKUIIKTI MaKcaTTapFa *eTy YIIiH
naiianaHfaH TUII1 YHpeHy cTpaTerusuiapblH KapacTeipabl. by 3eprrey [lapBun MeH
Hoprounsiy (2015) naBecTuusibik MoemiHe xone Okchopareiy (1990) tin yiipeHyre
apHaJFaH CTpaTerusuIapablH KiaccupuKausachiHa CYWEHII eKi canaibl 9/1iCiH KaMThIIbI:
OastHIay JKOHE JKapThIIail KYphUTBIMIIBI cyX0aT. 3epTTey KaThICYIIbUIAPIbIH KOpel TiTiH
yipeHyre yakbIT IeH KYII jKyMcay/IblH YII HeTi3ri ce6e0i 6ap eKeHiH KepCceTTi: MOJIEHH,
HKOHOMHUKAJIBIK/aKaJeMUSUIIBIK XKoHE JKeke yMThuibicTap. Conpmaii-ak onap Kazakcran men
Omnrtycrik Kopes apackiHIaFpl MOICHU KOHE TIIK YKCACTBIKTap bl atamn oTTi. COHbIMEH
Karap, KOITEereH KaThICYIIbIIap KOpel TIiHAE coisieyre oIap bl )KYMBICKA OpHAJacy
NepCHEeKTHUBAIAPbIH KaKCapTy KOHE KeHiHT1 O11iMre KOJI )KETKI3Y CHSKTHI IPAKTHKAIIBIK
cebernrep uTepMenei Aer auTThl. 3epTTey COHBIMEH KaTtap KOopei TUTiH yipeHy Ke3iHae

KaTbICYHIbUIAPAbIH AJIIIHAA TYPYaH JTUHCEUCTUKAIbLK xubch)bmmap JKOHC
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YVHUBepcumemme Kopeu MiliH OKblMyObly MOMeH Canacsl JeTeH €Ki Heri3ri MaceneHi
AHBIKTAbl. ATan alTKaH/Aa, KOpeH TUTIH YHPEeHyAeT1 MaHbI3/1bl TMHT BUCTUKAJIBIK
MoceJieNiep COnseyai TYCIHyTe, YKCac JaybICThl XKoHE AU(PTOHI Tap bl aKbIpaTyFa, COH/1ai -
aK Ce3JIIK KOPBIHBIH KETKUIIKCI3iriHe KaThIcThl 6051161 COHBIMEH KaTap, Keroip
KaThICYIIbLIAp KeWOip OKBITYIIBLIAPIBIH OKBITY 9/IiICTEPiH, COHBIH IIIH/IE apanac 9icTep
MEH Y# TanchIpMalapblHbIH IIaMaJIaH ThIC KeJEeMiH ChIHFa anjbl. OChbl canalbl 3epTTey
HETi31H/Ie Ka3aKCTaH/IbIK YHUBEPCUTETTEPAC MIET TUIACPIH OKBITY CallachlH apTTHIPYAbI
YKOHE TYPJIi KOHTEKCTEp/Ie aFbUIIIBIH TUTIHEH 0acKa IIeT TUIIepiH OKUTBIH alaMIapIblH
MIKIpiH €CKePYIi )KOHE OJIaH 9pi 3epTTEY YIIiH MeIaroruKajblK cajaapiap MeH

YCBIHBIM/IAP YCHIHBLIA/BI.

Tytiin co30ep: aFbUIIIBIH TUTIHEH OackKa TiAep, KOpeH T, MOTUBAIHS,

WHBECTHUIMS, T YHpeHy cTpaTerusiiapbl, OpTanbik A3usi, canaibl 3epTTey
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AHHOTANUA
PackprpiTHe Ipo0/1eM, HHBECTUPOBAHMSA M MCII0JIb30BaHUE 3BIKOBBIX CTPaTernii npu
HU3y4YeHUH KOPeiCcKOro si3bIKa CTY/IeHTAMM Ka3aXCTAHCKUX YHHBEPCUTETOB:
KauecTBeHHOe ncciie0BaHue

[TpencraBsisi cOO0K MHOTOSI3BIYHBIN 1 MHOTOKYJIBTYPHBIN MUp, PACTYIIEe YUCIIO
OMIIMPUYECKUX UCCIIETOBAHUN pACCMaTPUBAECT MOTUBALIMIO JIFOACH K U3YUYECHUIO S3BIKOB,
OTJIMYHBIX OT aHruickoro. Tem He meHee, LlenTpanibHas A3usl, yHUKaIbHas CBOUM
MHOTOSI3BIYHBIM KOHTEKCTOM, OCTACTCS MAJIOM3yYSHHBIM PETHOHOM B 00J1aCTH
HCCJIEN0BAHNS MOTHBALMU JPYTUX HHOCTPAHHBIX SA3BIKOB. [103TOMY 1aHHOE KaueCTBEHHOE
UCCJIEJOBAaHUE CTPEMUIIOCH BOCIIOJIHUTE 3TOT MPOOE, pacKpbIBasi ONbIT IPYIIIIbI
Ka3aXCTaHCKUX CTYAEHTOB OakajlaBpuaTa, U3y4arolnX KOpeHCKHUM A3bIK KaK MHOCTPaHHbIN
B Kazaxcrane. B uccrnegoBannu n3ydannch MOTUBAIIHOHHBIE (PAKTOPHI, KOTOPHIE
IIOBJIUSIM HA YYACTHUKOB, CIIOABUIHYB UX B HHBECTUPOBAHUE U3YUECHHS KOPEUCKOTO
A3bIKa, IPOOJIEMBI, C KOTOPBIMU OHH CTOJIKHYJIMCH IPU €r0 U3yUYEHUH, U CTPATETUH JUIs
W3Yy4YEeHUS A3bIKA, KOTOPBIE OHU HUCIIOIb30BAIM JJI1 JOCTHKEHHS KOHEUHBIX 1iesel. [JlanHoe
HCCJIEJOBaHKME OMMPAIoch Ha MoJenb nHBectuiuu Jlapsuna u Hoprona (2015) u
KJIaCCU(UKALIMIO CTPATEruil 1151 U3yueHus s3bika padpadoranHbiMu Oxcdopa (1990) u
BKJIFOYAJIO J1BA KAYECTBEHHBIX METO/1a UCCIIENOBAHMS: HAPPATUBHOE MUCHMO U
MOJIyCTPYKTYpPUPOBAaHHOE HHTEPBBIO. VccnenoBanne nmokasano, 4To y y4aCTHUKOB ObLIO
TPU OCHOBHBIE TPUYMHBI BKJIA/IBIBATh CBOE BPEMS U YCHIIMS B U3YUEHUE KOPEUCKOTO
A3bIKa: KYJbTYpHBIE, JKOHOMUYECKHE/aKaJeMUUeCKHE U JIMYHbIE TpeuMyIiecTBa. Takxe
OHHM OTMETHJIM KYJIbTYPHOE M SI3bIKOBOE CXOACTBO Mexay Kazaxcranom n FOxnoi Kopeei.
Kpome Toro, MHOTHE y4aCTHUKU yTBEPKAAIHU, YTO TOBOPUTH Ha KOPEHCKOM UX MOOYIHIN
MIPaKTUYECKHE MPUYUHBI, TAKME KaK YIy4lIIEHUE NEPCIIEKTUB TPYI0YyCTPONUCTBA U JOCTYI K

nanpHenemMy oopa3oBanuto. MccmenoBanne Takke BBISBIIIO JBE OCHOBHBIE MTPOOJIEMBI, C
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KOTOPBIMU CTOJKHYJIUCh YYACTHUKH IPU U3YUEHUN KOPEUCKOTO SI3bIKA: JUHSBUCMUYECKUE
MPYOHOCMU W HU3KOE KA4eCmeo npenooasanusi KOpeuckoz2o A3vika 8 ynugepcumeme. B
YaCTHOCTHU, 3HAUUTEJIbHBIC JINHTBUCTUUECKHUE MPOOJIEMbI TPU U3YUCHUH KOPEUCKOTO SI3bIKA
KacaJuch MOHUMaHUS pedr, TuddepeHIMaUN CXOAHBIX ITACHBIX U TU(TOHTOB, a TAKKE
HEJIOCTaTOYHOTO CIOBAPHOrO 3amaca. Kpome Toro, HEKOTOpbIe YHaCTHUKN KPUTHKOBAJIU
METO/Ibl IPENOAABAHMS HEKOTOPBIX MPENOAABATENEH, BKIOUAs HEOJHO3HAYHYIO METOIUKY
Y PEKOMEHJALNH, a TAKKE YPE3MEPHOE KOJIMUECTBO JOMAIIHUX 3aaHuii. Ha ocHOBe 3TOrO
Ka4eCTBEHHOI'0 UCCIEIOBAHUS MTPEIAratoTCs MEAArorndyecKue MmocaeACTBUS U
PEKOMEHIalNK ISl JAIBHENIINX UCCIEA0BAaHM, BKIIFOYAs MMOBBILICHUE Ka4eCTBa
MPENOJABAHUS HHOCTPAHHBIX S3bIKOB B Ka3aXCTAHCKUX YHUBEPCUTETAX U YUYET MHEHUS
JOJIEH, N3YYAOIIMX IPYTHE HHOCTPAHHBIE SI3bIKA [IOMUMO aHTJIMMCKOTO B KOHTEKCTAaX,
3aTPOHYTHIX KOH(QIUKTAMH.

Kriouesvie cnosa: s3b1kH, OTIMYHBIE OT AHIJIMICKOTO, KOPEUCKUH SA3BIK,

MOTHUBaUsd, MTHBCCTULINH, CTPATCTHUU IJId U3YUCHU A3bIKA, ]_IGHTpaJ'[BHafl ASI/ISI,

Ka4€CTBCHHOC NCCIICJOBAHUC
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Chapter 1: Introduction
In recent years, a rising number of empirical studies started to shift their focus from
understanding individuals’ motivation towards learning the English language to languages
other than English (LOTE) or concomitantly researching LOTE and English motivations,
uncovering novice theoretical and methodological perspectives and broadening the
geographical scope from Europe, the US, and Oceania to the Asian context (Hajar &

Manan, 2024; Takahashi, 2023).

Language learning researchers started questioning English’s dominance in L2
motivation and its monolingual bias, resulting from a disproportionate focus on Global
English (Duff, 2017). As a result, the Multilingual Turn (Duff, 2017; Henry, 2010; May,
2014; Ortega, 2019, 2022) found its strength in criticism of monolingualism in second
language acquisition (SLA) research. Consequently, more research has delved into
motivation to learn LOTEs or concurrently explore LOTE and English motivational
orientations. However, past studies on LOTE maotivation were predominantly conducted in
Anglophone and European contexts, in contrast with studies on English motivation,

primarily conducted in Asia, especially China and Japan (Takahashi, 2023).

With the above in mind, more studies have increasingly oriented toward LOTES in
the Asian contexts (Hajar & Manan, 2024; Teng & Wang, 2020; Teo et al., 2019; Wang &
Fisher, 2021), on the grounds that these studies can provide new insights into the
motivational orientations of multilingual learners learning LOTES. Nevertheless, the
context of Central Asia, which is unique for its multilingual context, remains an under-
researched region in the LOTE motivation research field. In this regard, this qualitative

study seeks to replenish this glaring lacuna in the L2 motivation research by exploring
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university students’ experiences of learning Korean as a foreign language in Kazakhstan,

the largest Central Asian country.

Over the past decade, Kazakhstani students have become more inclined toward
learning the Korean language due to the sociocultural, political, and economic influence of
South Korea in Kazakhstan (Dadabayev, 2018). Establishing a close diplomatic
relationship between the two countries allowed Korean enterprises and companies (e.g.,
LG, Samsung, Hyundai) and Korean Cultural Centers to open their offices in the country
(Oh & Zholamanova, 2021). Since the demand for learning the Korean language became
more prominent, several top universities in Kazakhstan (L.N. Gumilyov Eurasian National
University and Al-Farabi Kazakh National University) started to open departments of
Oriental Studies, providing specific programs with cultural, historical, and linguistic focus
on Korean language and culture. Consequently, this led to Kazakhstani students’ desire to
learn Korean as an L4 or L5 language for different practical or internally driven purposes.
Here, Korean becoming an L5 for some learners can be explained as a new second LOTE
for some multilingual learners. In addition, for the descendants of Soviet Koreans, it may

become a heritage language and even a second LOTE.

Similar to other contexts worldwide, previous research on L2 motivation in
Kazakhstan predominately focused on students’ English learning motivation
(Myrzakulova, 2019; Nurshatayeva, 2011; Polatova et al., 2020), overlooking the unique
experiences of students studying LOTE, their challenges and strategic learning endeavors
they used to overcome these difficulties. Consequently, no previous research was
specifically conducted to explore students’ motivations to learn Korean, their challenges,
and the strategies they deploy to face these issues in Kazakhstan. Therefore, the qualitative

research presented in this thesis aims to bridge this research gap.
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This chapter presents an overview of Kazakhstan’s sociolinguistic profile, the
Soviet Korean people’s history, and the Korean language in Kazakhstan. Furthermore, it
covers the research purpose, problem and research questions, the study’s significance, and

the thesis outline.

Background of the Study

“Kazakhstan is the largest Central Asian country and a former Soviet republic that
geographically extends from the Caspian Sea in the west to the Altai Mountains at its
eastern border with China and Russia” (Manan & Hajar, 2022a, p. 2). It is a multilingual
and multicultural country with more than 130 ethnic groups whose culture and languages
are preserved and maintained via various cultural centers and schools (Goodman et al.,
2021). Most of the population is bilingual, with at least two languages in command, mainly
Kazakh and Russian. According to the Bureau of National Statistics (2023), the majority of
the Kazakhstani population constitutes Kazakh (71%) and Russian (15%) people, with a
small proportion of other ethnic groups, namely Uzbek, Ukrainian, Uyghurs, Germans,
Tatars, Koreans and others. Koreans comprise one minority group of the total population,

with less than 1% (0.61%), a relatively small number compared to other minorities.

Almost all Koreans living in Kazakhstan are descendants of Koreans who
previously occupied the Far East region located in Russia and involuntarily transferred to
Central Asia, specifically the Turkestan steppe, in 1937 during the Soviet regime (Kokaisl,
2018). The official justification of the Soviet government for this displacement was the
threat of Japanese espionage via ethnic Korean spies (Yem & Epstein, 2015) on the
threshold of the Second World War. Despite extreme climatic and living conditions, low
work, and unjust repressions from the government, Soviet Koreans managed to survive,

build a shared sense of ethnic identity, and even succeed due to their persistence and
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remarkable diligence in agriculture during the post-war period (Oh, 2006). Moreover, the
collective sense of self-understanding of the Korean diaspora has gradually transformed
over time, leading to rapid adaptation and assimilation in the local society. The Koreans
who lived in Central Asia joined the ranks of the top executives in business, government,
and educational institutions due to their education, commitment to work, and
organizational abilities. However, this success came at a high cost: losing their native

language (Oh, 2006).

In order to fully integrate into the rapidly developing Soviet society, a growing
number of “Koryo saram” (the Soviet Koreans) were obliged to have high proficiency in
Russian (Yem & Epstein, 2015, p.140, italics in original). Despite a large number of
minorities residing in the USSR, the government promoted the use of Russian as a move
toward inclusivity of different ethnic groups within the country. Due to the Soviet policies
on standardization, which led to Russification, the Korean language was no longer
regarded as a compulsory subject in the standard curriculum. As a result, compared to
Korean, the Russian language gave many opportunities to fully integrate into social and
economic life and pursue further studies in higher institutions. Therefore, local Koreans
were no longer motivated to preserve their native language, and even today, this

phenomenon is reflected in modern society.

After the USSR’s collapse, the Republic of Kazakhstan’s independence
significantly impacted the ethnic identity of the Korean diaspora. Koreans faced problems
of revitalization and survival as ethnos in a new political and socioeconomic environment,
which was drastically different from the Soviet Union (Kim, 2003). In order to survive as a

unique ethnos and maintain their culture and native language, Oh (2006) proposed the
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Korea.

A turning point for further economic and cultural collaboration with South Korea
became the diplomatic connections that have been established between the two countries.
Dadabayev (2018) explored the development of the Silk Road narrative in Central Asia
and found the influence of Korea not only in economic cooperation but also in the
modernization of society, development of human resources, and policy in the region. On
the one hand, the government of Kazakhstan opened access to various Korean companies,
such as Samsung and LG brands. Further, South Korea encouraged the development of
relationships with Kazakhstan via various platforms establishment, such as the Korea-
Central Asia Forum or New Asia Initiative (2009) (Hwang, 2012) and the Eurasia Initiative

(2013) (Dadabayev, 2018).

One of South Korea’s critical initiatives for promoting international relations and
revitalizing the Korean language is the establishment of Korean Culture Centers in Astana
and Almaty with the support of the South Korean Embassy (Oh & Zholamanova, 2021).
Consequently, different higher institutions in Kazakhstan opened departments in the Korean
language, and relationships between Korean and some Kazakhstani universities were
strengthened with various exchange programs. Therefore, more Kazakhstani students started

applying to these programs to learn Korean.

Another reason why Kazakhstani youth is increasingly interested in learning Korean
is Hallyu (Korean Wave). Korean Wave is essential as a cultural phenomenon in
conceptualizing sociocultural factors. Jang and Paik (2012) defined the Korean Wave
(Hallyu) as a unique combination of traditional Western (American) and Korean cultures.

Since the late 1990s, Hallyu, mainly known for K-pop and dramas, has continuously invaded
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other spheres of culture, including food, language, fashion, travel, cosmetics, and others
(Jang & Paik, 2012). Korean culture, especially the Korean Wave through media and digital
technologies, affected different Asian countries, such as Malaysia, China, Japan, and others

at cross-national levels and contributed to the interest in learning the Korean language

worldwide.

Even though Korean is not a dominant and less commonly taught language, the
interest in Korean culture becomes a significant motivator for students. The study by
Nikitina and Furuoka (2019) about students’ mental images related to Korea identified that
the most highly mentioned images reflected Korean popular music, drama, and food. On the
other hand, Korean history, policy, technological advancement, and economy received fewer
responses compared to the products of culture. Therefore, the case of the Korean influence
could be considered unique since students who learn this language are motivated mainly by
sociocultural aspects, which become the reasons for their interest in this language. In
addition, these factors are essential in the Kazakhstani context because of different K-pop
events and other cultural activities supported by the Korean Cultural Center, which increase

the chance of people being interested in Korean language acquisition.

Problem Statement

The unique context of Kazakhstan has thriving conditions for the promotion of
multilingualism; however, minority language development in the country has not received
deliberate attention from the government. In fact, the main focus is on trilingual education,
which was launched by Kazakhstan’s first president (Nazarbayev, 2007). Consequently, the
significance of English, Kazakh, and Russian languages gradually rises within society, while

minority languages remain in the shadows.
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In the past decades, most studies focused on SLA motivation have examined the
English language, with relatively little attention toward languages other than English
(LOTES) (Henry, 2010; Takahashi, 2023; Ushioda, 2017). This phenomenon could be
explained by various factors, such as educational, economic, pragmatic, instrumental, and
political (Takahashi, 2023; Ushioda, 2017). English still enjoys its global status compared
to other languages and is greatly supported and promoted by “popular culture, educational
institutions, the internet, and social and mass media” (Duff, 2017, p. 598). English
dominance and its prestigious status impacted not only linguistics, language education, and
L2 motivation research fields (Ushioda, 2017) but also the learners’ motivation to learn
LOTEs as they become less interested and negatively oriented in learning other languages
(Henry, 2010). Most students question the significance of learning LOTES, compared to
English, which can give them a higher status in society and provide other resources

(Takahashi, 2023).

As a result, almost all edited collections and monographs on L2 motivations have
predominantly centered on the study of English learning motivation, including those directly
addressing motivation in Asian language learning contexts (Apple, Da Silva & Fellner, 2017;
Hennebry-Leung & Gao, 2023). One exception is the recent volume edited by Hajar and
Manan (2024), which explored learners of Korean in Kazakhstan in one of the chapters .
Therefore, more research is needed to explore and investigate students’ motivation towards
LOTE, particularly in Korean. Different studies were conducted on motivation to learn
Korean in the USA, China, and other countries (Gao, 2010; Oh & Cheon, 2016). However,
most of these studies explored language learners’ motivational orientations, along with
challenges related to Korean language acquisition, paying scant or no attention to their

language learning problems, the efforts, and other methods they implement to encounter the
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difficulties and achieve their ultimate goals. In addition, these studies were primarily
conducted in monolingual settings and predominantly used similar theoretical frameworks,
focusing on integrative and instrumental motivations. Therefore, more research from
multilingual contexts — especially in under-researched contexts like Kazakhstan - is needed

to understand individuals’ challenges and ways of dealing with them while learning Korean

asan LOTE.

Therefore, the current research from Kazakhstan would be beneficial to the
linguistics field of research, primarily since most of the research on SLA and motivations
towards learning foreign languages in Kazakhstan have only examined the English language
(Myrzakulova, 2019; Nurshatayeva, 2011; Polatova et al., 2020). Particular focus will be on

the participants’ challenges, motivational orientations, and investment in learning Korean.

Purpose of the Study and Research Questions

This qualitative study is one of the initial studies that seeks to examine a number of
undergraduate students’ experiences of learning Korean as an L4 or L5 in Kazakhstan. More
specifically, the study uncovered these students’ motivational orientations, the challenges
they encounter while learning Korean, and their implementation of the strategic learning
efforts to achieve their ultimate objectives, underlying their ongoing interplay with diverse

contextual factors.

The following research questions have been explored by implementing Darvin and
Norton’s (2015) investment model and classification of language learning strategies (LLS)

developed by Oxford (1990), which will be covered in detail in Chapter 2:

What are the Kazakhstani undergraduate students’ experiences in learning Korean as an

LOTE?
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1. What motivated the participants to invest in learning Korean?
2. What challenges did they face while learning Korean?
3. How did the participants deal with these challenges?

Significance of the Study

Identifying students’ challenges, motivational orientations, and investment in
learning Korean may help facilitate its teaching and learning processes. In addition, it will
help give significant insights related to motivation towards LOTE in multilingual
backgrounds. This study would benefit linguistics researchers, especially those interested
in investigating LOTE motivation’s effect on SLA, mainly since almost all previous

studies were oriented toward English.

As it is the first study in Kazakhstan related to motivation, challenges, and
investment in learning LOTEs, it can contribute to the literature concerning L2 motivation
and SLA research fields, unpacking students’ unique experiences of being multilingual and
learning LOTE as L4 or L5, revealing the challenges, they encountered during the learning
journey, their learning efforts and investment that helped them to persist further despite the
challenges, and other conditions. Through such a unique experience, they could reflect on
their strengths and weaknesses, monitor their desires and motivations for learning, and
broaden their understanding of the Korean language by applying various learning methods

and strategies.

From another perspective, the study may be helpful for students who intend to start
their Korean learning journey to obtain more profound knowledge about the challenges and
strategies used by their counterparts to learn that language. In addition, the present research

findings could be helpful to instructors and private tutors teaching foreign languages to
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recognize students’ motivations behind learning LOTEs, their learning efforts, and the
challenges and concerns in learning Korean. Accordingly, these actors can adjust their
teaching methods and programs. On a broader scope, it will provide rich insights and data
to policymakers and practitioners about the effectiveness of learning foreign languages at

earlier stages, the challenges of students in learning LOTESs (especially Korean), and the

subsequent implementation of more effective curricula for Basic Korean courses.

Outline of the Thesis

The thesis is organized into six chapters. In the first chapter, an overview of the place
of LOTE motivation in the SLA research field and the research background, which focuses
on historical factors, are presented. In addition, the chapter introduces research questions
and purpose and discusses the study’s significance. Chapter 2 then reviews related research
focusing on the theoretical frameworks. The third chapter outlines the research methodology
in more detail, namely, the research design, sample and site, data collection and analysis
procedures, and ethical considerations. The fourth and fifth chapters discuss the essential
findings and meaningful insights identified during the data analysis. The last chapter outlines
the study’s limitations and results, pedagogical implications, and directions for future

research.
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Chapter 2: Literature Review

The preceding chapter outlined general information about the history of ethnic
Koreans residing in the country, the sociolinguistic profile of the Kazakhstani population,
the diplomatic relationships, and the influential scope of South Korea in Kazakhstan.
Furthermore, it also described the problems, questions, and purpose of the current research,
along with the study’s significance, which sought to explore a number of Kazakhstani

university students’ investment in learning Korean, as well as the challenges they

encountered and how they dealt with them.

The present chapter consists of six sections. The initial part describes the evolution
of motivation in SLA, the different motivational conceptualizations, and the emerging role
of LOTE motivation. After that, the English language dominance and the instrumental
value of language learning resulting from neoliberalism are discussed. The third section
provides the development of the main directions of L2 motivation research through the
different scholars’ prisms. Then, the fourth section examines the Multilingual Turn in L2
motivation research (May, 2014). Following that, empirical studies on LOTE motivation in
Asia will be explained. The chapter finishes by presenting the theoretical underpinnings
based on Darvin and Norton’s (2015) sociological construct of investment and Oxford’s

(1990) classification of LLS in language learning.

The Evolution of Motivation in SLA

In SLA research, motivation is the core impetus for starting and maintaining second
language (L2) learning. This is reflected in Corder’s (1967) frequently cited phrase: “given
motivation, it is inevitable that a human being will learn a second language if he is exposed
to the language data” (p.164). Moreover, motivation serves as the initial catalyst for

beginning learning of L2 and serves as the main “driving force for maintaining the long,
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often tedious learning process” (Dornyei and Ryan, 2015, p. 72). Similarly, Ortega (2022)
highlighted that “in the fields of language learning and teaching, everyone knows that

without motivation, nothing much would happen out of people’s (compulsory or voluntary)

engagement with formal or informal language study” (p. 239).

According to Ushioda (2008), the word motivation originates from the Latin verb
movere, which translates as “to move” (p. 19, italics in original), and based on
conventional wisdom, this word is always associated with outstanding achievers around the
globe. As a result, motivation can be defined as the factors influencing an individual’s
decision-making, actions, and persistence. From the perspective of SLA, this essential
component inspires foreign language learners to “move” forward and actively engage and
pursue their goals in the complicated language learning process. Similarly, Oxford and
Shearin (1996) indicate that motivation is essential to language learners’ engagement in

foreign language learning.

Researching L2 motivation has been linked to the frequent lack of agreement
regarding definitional matters, mainly because of the broad scope of the term motivation
encompassing multiple factors and meanings despite its simplicity at first glance (Dornyet,
2020). Over the decades, language learning researchers have struggled to comprehend this
term while trying to explain an extensive account of various motives for human actions in
numerous theories and models of L2 motivation (Dérnyei, 2020; Dornyei & Ushioda,
2021). These researchers argue that neither theory nor model can fully outline all facets of
L2 motivation due to its complexity and extensive spectrum. While there is no universally
agreed-upon definition for the concept of motivation, some researchers in language
learning (Dornyei & Ryan, 2015; Dornyei & Ushioda, 2021; Hiver & Papi, 2019) have

suggested that it may be more useful to focus on the critical features of motivation rather
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than trying to provide a succinct definition for it. Examples of these features are the
willingness to initiate specific actions and the determination to persist in doing them
(Dornyei & Ushioda, 2021). In other words, the motivation variable in SLA dictates why

language learners choose to acquire the target language, the duration of their willingness to

continue learning it, and the extent of their investment in learning that language.

Since the 1990s, nearly all previous studies and theoretical frameworks in the L2
motivation research field have focused on English as the L2 and have primarily explored
the experiences of monolingual learners. This limited approach has overlooked the
exploration of motivational orientations towards other foreign languages, primarily through
the lens of bilingual or multilingual students (Henry, 2010, 2023; Takahashi, 2023;
Ushioda, 2017). The overemphasis on English as the primary language of interest in the L2
motivation field has led to a long-standing monolingual bias, which has affected language
learning researchers’ interest in exploring individuals’ motivational orientations for

LOTEs, particularly in Asian contexts (Hajar & Manan, 2024; Takahashi, 2023).

Interestingly, from 2005 to 2014, 72.67% of the studies predominantly aimed at
exploring the contexts aimed at English acquisition, which suggests the presence of a
significant linguistic bias in the present research field (Boo et al., 2015; Ushioda &
Dornyei, 2017), and illuminates the increasing gap between English and other languages
(Dornyei & Al-Hoorie, 2017). Furthermore, such learning contexts frequently imply
monolingual tendencies that negatively impact motivation to learn other languages,
specifically immigrant or indigenous (Ortega, 2022). Compared to monolingual learners,
multilingual ones were devalued and ‘erased’ from the SLA research field, mainly because
of two reasons: monolingual bias and native speakerism (Ortega, 2019), which is also

connected to English language supremacy. Holliday (2006) indicates that native
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speakerism refers to a prevalent ideology in teaching English. In particular, “native-
speaker” instructors represent a Western cultural ideology, shaping the idealistic view of
English and its instruction in the West and worldwide. Such an ideal image of native
speakers from the English-speaking West leads to discrimination and marginalization,
negative cultural stigmatization, and the emergence of stereotypes about non-native
English teachers and learners outside the West (Holliday, 2021). As a result, the voices of

multilingual learners who learn a LOTE as L3, L4, or LX remained unnoticed and

overlooked by researchers for an extended period.

Although L2 motivation researchers may be accused of adopting a no-difference
assumption (Henry & Thorsen, 2018b, p. 349), recent years have witnessed a change in
focus from English to LOTESs or concomitantly examining English and LOTE motivation
(Hajar & Manan, 2024; Takahashi, 2023). This can be evidenced by the Multilingual Turn
in SLA and researchers’ increasing focus on individuals’ motivations to learn LOTEs
(Henry, 2017; Ortega, 2019). This point will be further explained in the “Multilingual Turn

in Language Learning Motivation Research” section.

The Instrumental Value of Global English and its Impact on LOTE Research

When learners decide between foreign languages, most individuals in non-English
speaking contexts prioritize learning English and even question the importance of learning
other languages (Busse, 2017; Henry, 2010). Ushioda (2017), for instance, ascribes the
overemphasis on English in SLA to its “necessity, utility, advantage, social capital, power,
advancement, mobility, migration, and cosmopolitanism” (p. 471). Similarly, Duff (2017)
postulates that L2 motivational research primarily examined English, promoted through
globalization, the Internet, social and mass media, and popular culture. This, in turn,

affects the individuals’ motivation from a micro perspective and has an immense impact on
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society, the professional labor market, and educational policies at international, local, and

national rates from meso and macro-perspectives (Ushioda, 2013, 2017).

In the 21% century, the holistic status of English is undeniably rising to the point
that its influential power and dominance become detrimental not only to the language
learners’ motivation to learn LOTESs but also to the researchers’ interest to delve into the
“uncharted regions” of LOTE motivation (Ushioda & Dérnyei, 2017). The phenomenon of
LOTE itself implies that language researchers cannot simply say “the foreign languages”
but emphasize “languages other than English” on purpose (Ushioda & Dérnyei, 2017, p.
451), attributable to the result of the long-lasting pressure of the English language in the L2
motivation field that generated theories oriented mainly on English, particularly self and
identity, and its pragmatic values and goals (Ushioda, 2017). Specifically, the theoretical
focus of the field was mainly oriented toward instrumental rather than intrinsic values of
learning English, which emphasized personal and social goals and affected the
instrumental perception of learning languages in general terms (Ushioda, 2017). Therefore,
it is necessary to describe the influential scope of Global English on LOTE learning
motivation due to the close interconnection between the two. As Dornyei and Al-Hoorie
(2017) fittingly remark, “the most important unique characteristic of the motivation to
learn LOTEsS is the fact that the process typically takes place in the shadow of Global

English” (p. 457).

In particular, neoliberalism, neoliberal governmentality, and linguistic imperialism
foster and maintain the role of Global English on the rise. Neoliberalism is an economic
and political ideology characterized by governmental deregulation, free market and trade,
privatization, market liberalization, and other policies that preserve social equality and

well-being (Manan, 2021). However, neoliberalism transforms into covert language
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policies, which promote the implementation of Global English and other dominant
languages, increasing competition and individualism in educational, work, and other
environments (Manan, 2021). In other words, such language policies originate from
neoliberal governmentality, meaning that economic policies, driven by market principles
and self-development, directly affect language policies, including all social dimensions
(Manan, 2021). Such neoliberal ideologies give rise to linguistic imperialism, resulting in
linguistic injustice, inequality, and the construction of a hierarchy that privileges the

dominant language speakers (Phillipson, 2009, 2018), which leads to linguistic

enlargement and language shift (Manan & Hajar, 2022b).

Through a prism of instrumentalism, pragmatism, and commodification, which is
shaped by highly significant neoliberal ideologies, language learning, especially learning
of English, becomes a source for the development of human capital (Kubota, 2016) or
valued as a commaodity or a tool for achieving economic interests, financial advantages,
and skills that can be acquired and sold in the global job market (Lo Bianco, 2014; Park &
Wee, 2012). As a result, such economic ideologies function as covert language policies
that contribute to the spread of English worldwide (Piller & Cho, 2013) and significantly

influence learning LOTE.

Hence, governments promote and invest in the learning of English, shaping the
education systems through the language curriculum aiming at providing practical language
competence for the economic profits of individuals, society (Kubota, 2016), nation, and
future employment (Scarino, 2014). For instance, such practical knowledge includes
communicative and intellectual skills that could be easily measured by standardized tests
(Kubota, 2016), which, in turn, also result from the neoliberal approach to language

learning and become a source of profit. Therefore, instead of promoting learning languages
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for the development of students’ horizons through individual, social, cultural, and
linguistic perspectives, most of the school programs overemphasize learning languages

from the point of consumerism and promote only those skills that will be assisting learners

to fit their designated societal positions and serve others.

Therefore, the neoliberal perspective, which shapes and dictates language and
educational policies, demonstrates a specific linguistic hierarchy that categorizes languages
according to the economic prestige or cultural values entitled to them and impacts the way
these languages are used in society and education, representing socioeconomic status and
even stratification related to language use and learning (Liddicoat & Curnow, 2014;
Ushioda, 2017). Furthermore, there could be varying priorities given to different languages
within these sociopolitical and institutional systems, as well as more and less valued

versions of bilingualism or multilingualism (Ushioda, 2017).

As a result, other languages, predominantly minority and indigenous languages,
which remain on the low level in the hierarchy, become less significant and receive little
attention and support in terms of macro and meso levels that influence individual beliefs
and perceptions towards other languages (Mohanty, 2018; Ortega, 2022). For example, due
to Global English’s dominance, the value of the Tamil language from political, economic,
and cultural perspectives is rapidly decreasing to the point of mere survival in India
(Mohanty, 2018). In addition, due to the language shift and the decreasing importance of
Russian in the post-Soviet countries of Central Asia, along with the perception of English
as a prerequisite for economic development, success, and advanced knowledge, the role of
English started to increase to such an extent that it became one of the crucial foreign
languages in Kazakhstan, and other Central Asian countries (Manan & Hajar, 2022a;

Smagulova, 2008).
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Thus, the development and existence of minority languages are suppressed by
English dominance and its instrumental predispositions due to the linguistic and
educational policies driven by neoliberal perspectives of governments. Thus, it is
significant to mention that such an instrumental view constrains the meaning and potential
of a language, which is more profound than simply acquiring communicative skills for
economic profits. From a broader and holistic perspective, language learning should help
to transmit information across and between various languages and cultures and develop

learners’ linguistic and cultural repertoires rather than merely focusing on attaining the

impossible competence level of native speakers (Scarino, 2014; Ushioda, 2017).

Main Directions Underpinning the Language Learning Motivation Research

L2 motivation research is divided into three directions of historical development,
namely, the “social-psychological period (1959-1990), the cognitive-situated period” (the
1990s), and “the Shift to Socio-dynamic Perspectives” (turn of the century up to today)

(Dornyei & Ryan, 2015, pp. 73-74, 84, italics in original).

Starting with “the social psychological period (1959-1990)” (Dornyei & Ryan,
2015, p. 73, italics in original), the L2 motivation research field was piloted by two social
psychologists, Gardner and Lambert (1959, 1972), and their associates in Canadian
bilingual settings. Their proposed perspective emphasized the significance of individual
stances toward the community and its language and socio-psychological aspects (Dornyei
& Ushioda, 2021). The researchers emphasized that motivation and attitudes make a
difference in SLA, along with intelligence and aptitude, which provide success in language
learning (Al-Hoorie & Maclntyre, 2020). Nevertheless, Gardner and Lambert’s (1959,
1972) research was underpinned by a cognitive perspective that highlights the importance

of language learners’ motivation for learning new linguistic items while paying scant
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attention to the factors of context and their significance, such as the involvement of
parents, teacher-student relationship and the assessment modes. Thus, the researchers

tended to look at the context as only a distinction between second and foreign languages,

paying less attention to the contextual factors.

One of the prominent and critical notions of Gardner’s (1985) framework is the
instrumental motive, which is oriented towards achieving pragmatic goals, namely, higher
salary and career opportunities, and the integrative one, consisting of integrativeness,
attitudes toward the L2 course, the teacher, environment, along with various motivational
aspects related to intensiveness, efforts, and others. Here, integrativeness, which is a
frequently researched and elaborate concept of this theory, stands for identification with
another language group, representing learners’ postures towards the community and its
language, precisely the willingness to become like members of the community they want to
join via adopting the behavioral traits and changing the self (identity) (Claro, 2019;

Doérnyei & Ushioda, 2021).

Surprisingly, most early studies based on this framework investigated LOTES
(French) to some extent and in contexts of second language (Gardner & Lambert, 1959,
1972; Takahashi, 2023). Gardner and Lambert’s (1959) proposed perspective made a niche
for other theories focused on various linguistic communities, including learners from
minority groups. For example, Clément (1980) developed the social context model
highlighting assimilation fear and linguistic self-confidence issues. Also, Giles and Byrne’s
(1982) model was designed for individuals from minority ethnic groups acquiring
dominant languages in multicultural environments. Nevertheless, due to the rising
influence of English in different sociocultural, political, and other domains, language

learning researchers started to explore English learning motivation, explicitly instrumental
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orientations emphasizing pragmatic needs and goals of learners, as the integrative

motivation towards LOTE remained in the shadows (Takahashi, 2023).

“The cognitive-situated period (the 1990s)” (Dérnyei & Ryan, 2015, p.73, italics in
original) is represented by a motivation realignment with mainstream educational
psychology. This period is distinguished by the shift from Gardner and Lambert’s (1959)
perspective toward cognitive theories within the scope of educational psychology. The
starting point of this period is Crookes and Schmid’s (1991) study, published to transform
and expand the motivational research field following cognitive theories and narrowing the
analytical focus to the actual learning conditions (classroom settings), as previous concepts
failed to address dynamic nature of classroom contexts, as well as teachers’ needs and
concerns (Dornyei & Ryan, 2015; Dornyei & Ushioda, 2021; Mercer et al., 2012).
Therefore, such an educational shift was characterized by the notion that such components
connected to the learner’s educational settings unexpectedly affect L2 motivation, resulting
in the extension of the motivational constructs (Dornyei & Ushioda, 2021). An example of
such a shift is Deci and Ryan’s (1985) self-determination theory (SDT), which became one
of the prominent conceptual frameworks in the L2 motivation research field. SDT
highlights three core psychological needs for learners to experience more self-determined
forms of motivation, such as relatedness (the sense of belonging or connection to others,
competence (the conviction that one is capable or competent), and autonomy (the sense of
control of own actions) (Deci & Ryan, 1985; Dornyei & Ryan, 2015), which likely
positively impact on achievement and engagement in learning of the second language

(Dornyei & Ushioda, 2021).

Furthermore, the most impactful constructs for the motivational psychology of SDT

are intrinsic motivation, representing actions for internally driven factors such as pleasure,
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genuine interest, fulfillment, and advancement in skills, and extrinsic one, which
demonstrates goals for getting a qualification, employment, and others, which closely
corresponds with instrumental orientation developed in the past (Ryan & Deci, 2000;
Dornyei & Ushioda, 2021; Ushioda, 2012). Interestingly, intrinsic motivation plays a vital
role for LOTE learners, as in most cases, their LOTE studies are less pragmatically or
instrumentally driven than the English language (Takahashi, 2023). In general, this period
is characterized by a considerable number of articles predominantly aimed at the
exploration of English, in particular instrumental values, purposes, and future goals related

to its acquisition, which demonstrates the imbalance between the proportion of LOTE and

English studies in the motivational research field (Takahashi, 2023).

The next period is “the Shift to Socio-dynamic Perspectives” (turn of the century up
to today) (Dornyei & Ryan, 2015, 84, italics in original)., which focuses on the interaction
between individuals and contexts, emphasizing temporal variation and the dynamic
character of L2 motivation (Dornyei & Ryan, 2015). The shift began with an investigation
of classroom practices and learner behaviors that demonstrated the significance of
temporal aspects in explaining the fluctuations of motivation (Dornyei & Ryan, 2015).
This perspective reflects that motivational development is considered an evolving,
dynamic, and changing process in motion; there motivational “push and pulls” or “ups and
downs” are enhanced or lowered depending on the interplay of different circumstances,
transient and environmental factors (Dornyei, 2009; Dornyei & Skehan, 2003; Maclntyre
et al., 2016). An early integration of a temporal perspective in L2 motivation was initiated
by Dornyei and Otto in 1998, compared to other theories pertinent to those times.
According to their “Process Model,” motivation is seen as a chain or a cycle of

interconnected temporal phases. In particular, starting from the “desires”” and “wishes” that
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change into “goals” and “intentions,” which become accomplished via actions, and ending

with the evaluation of them (Dérnyei & Ryan, 2015, p. 84, italics in original).

The next challenge related to the integration of shifting interactions with local
contextual factors (societal and institutional culture, interpersonal connections, influences
of peer groups, and others) was resolved by Norton (2000), who developed the model of
investment and a new interpretation of identity under the social turn in SLA, emphasizing
sociohistorical and sociocultural nature of language learning (Dornyei & Ushioda, 2021).
She argued that identity and motivation coexist in a conflicting way in an individual,
transform through time and space, and are socially constructed. The investment, in turn,
indicates the commitment and desire to acquire linguistic skills, considering the
transforming identity and future aspirations of a learner in unequal settings of society
(Norton, 2020). In other words, in order to improve social power and develop their cultural
capital, learners invest in L2 learning for the sake of gaining material and symbolic

resources (Dornyei & Ushioda, 2021).

Similar to Norton (2000), Ushioda (2009) designed “the person-in-context
relational view of motivation” (p. 215), emphasizing the interaction between the
complexity of individualities, personalities, specific backgrounds of real persons and their
social activities, relations, and experiences in response to the criticism of the traditional
exploration of abstract theoretical language learners and their characteristics (Dornyei &
Ushioda, 2021). She explained that apart from language learner identity, an individual has
a whole specter of other social identities, such as being a bachelor student, a father, an
American, and others. Thus, through this perspective, motivation can be examined from
micro-analysis (e.g., in classroom settings, specifically, teacher-student interaction), which

gives opportunities to capture its emergence and evolvement through the developing
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discourse and to demonstrate how the learners express their other social identities instead

of just being only the language learners (Doérnyei & Ushioda, 2021).

Furthermore, this period is distinguished by the emergence of motivational
concepts of “self” (self-esteem, self-regulation, and others), among which “the L2
Motivational Self System (L2MSS) framework” developed by Dornyei (2005, p.105)
based on the incorporation of Higgins (1987) self-discrepancy theory and Markus and
Nurius’s (1986) possible selves concept was one of the most prominent (Dérnyei & Ryan,
2015, p. 87). This theory characterizes “the Ideal L2 Self, the Ought-to L2 Self, and the L2
Learning experience dimensions” (Dérnyei, 2005, pp.105-106; Dérnyei & Ryan, 2015, p.
87). The first concept operates as a center of this model, representing a learner’s desired
and internalized perception of an ideal learner, identifying themselves with or without a
specific language community; in contrast with Gardner’s (1985) integrativeness, there is
the presence of specific community should be taken into account (Takahashi, 2023). The
second describes qualities that learners should have to satisfy expectations and prevent
potential undesirable outcomes, including other external factors (pressure from teachers or
parents) different from the prior dimension. In contrast, the last emphasizes the learner’s
current experience connected to the learning settings (a teacher’s influence, group of peers,
curriculum, and others). However, this model is designed following English learning
motivation in monolingual settings (Henry, 2010), which means that it cannot fully reflect
and capture all nuances of motivation towards LOTE (Dornyei & Al-Hoorie, 2017,
Takahashi, 2023). Therefore, Henry (2017) further developed the renovated “ideal
multilingual self,” explaining the urge to learn and speak multiple languages concurrently.

This point will be considered in the next section.
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Multilingual Turn in Language Learning Motivation Research

As mentioned before, due to globalization, the dominance of English, with the
neoliberal focus on pragmatic goals, values, and needs, has driven the L2 motivational
research field for quite an extended period, starting from the cognitive-situated one in the
'90s, negatively influencing individuals’ motivational orientations to learn LOTE and
researchers’ drive to explore “uncharted regions” of motivation towards LOTEs (Henry,

2010; Takahashi, 2023).

Nevertheless, in the recent decade, scholars started questioning the dominance and
skewness of the studies, criticizing the emphasis on exploring monolingual learners’
experiences. Therefore, more researchers began investigating motivation toward LOTE,
focusing on multilingual environments and individuals from such communities (Henry,
2010; Henry, 2017; Ortega, 2022; Takahashi, 2023). This trend is closely connected to “the
Multilingual Turn,” which has emerged as a response to “such monolingual bias” in the
research fields of SLA and L2 motivation (May, 2014, p.1). According to May (2014),
multilingualism becomes “a new norm of applied linguistics and sociolinguistic analysis,”
challenging monolingual concepts of “mother tongue” and “native speakers” (p.1),
emphasizing the importance of acknowledging contemporary environments with

complicated multilingual repertoires of different community members in a modern globe.

Such an “abandonment” of monolingualism inspired researchers to seek alternative
ways of exploring multilingual learners’ experiences, as previous frameworks, models, and
concepts (e.g., fossilization, the idealized native speaker, language competence) were
explicitly created and structured concerning monolingual learners learning English
(Douglas Fir Group, 2016; Henry, 2017; May, 2014). For example, Henry (2017) extended

Doérnyei’s (2009) framework of L2MSS, encompassing learners’ multilingual identities
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and experiences. In comparison to the past studies, which considered learner’s identities
for distinct languages separately, Henry (2017) emphasized that these self-guides, on the
contrary, interact with each other, creating “a higher-order self-guide,” which leads to “the
ideal multilingual self” in two possible ways, negative and positive (p.554). If interactions
between the languages are negative (competition between the two languages), the power of
motivation will be weakened. In contrast, if the interaction is positive, the ideal language
selves complement each other, thus creating “the ideal multilingual self” (Henry, 2017, p.
554). According to the results, this concept differs from the desire to attain proficiency in a
specific language. Also, it has higher levels of function and abstraction than the ideal L2
self (Henry & Thorsen, 2018a). Nevertheless, most studies employing this model

overlooked crucial factors and components concerning LOTE languages, such as the target

language community and integrativeness (Dornyei & Al-Hoorie, 2017; Takahashi, 2023).

Another extended construct, which was utilized in the examinations of learners’
LOTE motivation, is the anti-ought-to self, characterized by the psychological resistance to
the English language influence and the entitled societal expectations (Brehm & Brehm,
1981; Dornyei & Al-Hoorie, 2017). In other words, in order to maintain autonomy,
individuals tend to act in opposite ways (e.g., resisting learning English), in some cases
unconsciously, which, in terms of LOTE studies, reflects learners’ desire to obtain
competence in these languages, even though they are discouraged from doing so by
authorities (Chartrand et al., 2007). For instance, Thompson and Vasquez (2015) found
that despite being discouraged from learning LOTE (Chinese), learners persisted and

continued pursuing their studies in such unfavored conditions.

In general, most of the studies related to LOTE motivation represent theoretical

(L2MSS, Ideal Multilingual Self, Anti-ought-to L2 self), methodological (predominant use
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of questionnaires without close examination of individual experiences), and geographical
imbalances (Takahashi, 2023). Most LOTE motivation studies are conducted in
Anglophone, European, or Oceanian contexts (Henry, 2010), with a small proportion of the
studies researching Asian settings, mainly focusing on China and Japan. However, the
studies on English motivation predominantly explored Asian regions (Takahashi, 2023),
demonstrating the disproportionate geographical scope of the studies. Although the
majority of people in Central Asian countries are multilingual, there is a lack of studies
related to LOTE learning, focusing on studies related to English motivation instead
(Arapova, 2017; Mamadaminova & Khadjikhanova, 2021; Nurshataeva, 2011; Polatova et
al., 2020). The current research seeks to examine students' motivation for learning Korean
as a LOTE in Kazakhstan for the first time. Therefore, more researchers should address

this gap and examine other diverse (Central) Asian contexts, which can provide fruitful and

intriguing results for the LOTE motivation research field from a multilingual perspective.

It is significant to point out that such a multilingual lens in the L2 motivation
research field is crucial for fulfilling the theoretical gap in the research about LOTE
motivation and understanding the importance and benefits of multiple language learning.
According to Ortega (2022), the underlying reason for this is that most people living in the
world are multilingual, and they learn two or more languages depending on their
circumstances or other elective factors. From the monolingual (or majority-language) point
of view, learning other foreign languages can give opportunities for social benefits and
raise awareness about diversity in different fields. From the broader perspective, such a
multilingual lens may help to demonstrate the inequities in the world encompassing social,

geopolitical, and ideological spheres that shape motivational dynamics and to take into
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account the motivations of minoritized communities, learning both their indigenous

languages alongside the dominant language under the societal pressure.

Empirical Studies on LOTE Learning in Asia

When it comes to LOTE motivation, most of the empirical studies focused on
Anglophone and European contexts, with a relatively small proportion of the studies
explicitly examining Asian contexts, which can provide fruitful data from not only
monolingual but also multilingual learners’ experiences, with indigenous, dominant
languages in repertoire (Henry, 2010; Takahashi, 2023). In order to address this issue,
empirical studies exploring LOTE motivation, with a specific focus on the Korean

language, will be examined.

In the Central Asian context, Calafato (2021) specifically explored the attitudes and
beliefs related to multiculturism and multilingualism, along with motivational orientations
of 235 university students learning English, Spanish, French, Russian, Arabic, Turkish,
Chinese, and Japanese in Kazakhstani and Uzbekistani contexts using a questionnaire. The
findings revealed that each language had a unique profile associated with various life
domains that motivate the learners. For example, the Japanese language is connected with
Japanese animation, whereas Russian and English are considered lingua franca and
associated with career and employment aspects. The Chinese language learners were
mainly driven by instrumental factors, demonstrating the lowest levels of integrativeness.
Moreover, despite the number of languages participants learned, their multicultural
attitudes and other biases were unchanged. Nevertheless, those with more than two L1s

had more positively oriented multicultural attitudes than learners with one L1.

Unfortunately, the other studies related to motivational orientations in Central

Asian settings predominantly explored motivation toward learning English, as it is one of
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the most commonly studied foreign languages at academic institutions (Bezborodova &
Radjabzade, 2021). For instance, in the Kazakhstani context, 350 undergraduate learners of
English are motivated to continue their learning journey due to the cultural and
communicational benefits, career opportunities, or study abroad, demonstrating both
integrative and instrumental motives (Arapova, 2017). In one of the studies written in the
Uzbekistani context, 61 teenage students’ motivation, studying the Pre-Foundation course
at an International University to learn English is highly impacted by their teachers, peers,
parents, and themselves, meaning that they became their motivators, driven by career-

related factors, traveling, communication and even immigration opportunities

(Mamadaminova & Khadjikhanova, 2021).

Given that Korean is the primary language for exploration in the present study, the
following empirical studies will specifically represent the findings concerning learning
Korean in different contexts. Chan and Chi (2010) investigated the motivation of 80
Singaporean university students studying Korean through a questionnaire to explore their
learning goals. One of the significant factors contributing to their development of
motivation is Hallyu (Korean popular culture, including K-dramas, TV shows, movies,
news, and others), which plays a significant role in motivating learners of Korean. Career,
academic exchange, interest in learning foreign languages and cultures, and achievement

were also mentioned.

In turn, Nourzadeh et al. (2023) explored the motivation of 174 (nine for the
interviews) Iranian learners from four private language institutions studying Korean. The
findings demonstrated the learners’ willingness to learn the Korean language to fulfill their
desires and goals, which were mainly integrative rather than instrumental, from the prism

of the Ideal Self. Moreover, learners positively evaluated their classroom experiences of
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learning Korean. In contrast, female students were learning Korean more intensively due to

their interest in K-pop and K-dramas and societal gender inequality.

In the Vietnamese context, Han (2021) analyzed 533 undergraduate learners’
motivation toward Korean within “the regulatory focus” and “L2 selves” frameworks
through the open-ended questionnaire (p. 559). According to the findings, the vision of an
L2 speaker who proficiently communicates in Korean is the primary motivational resource,
along with the career domain, which was the second for “the ideal L2 self” and the first for
“the ought-to L2 self”, which contrasts with the Nourzadeh et al.’s (2023) findings.
Furthermore, learners demonstrated a great attachment to the target language community
and showed an intense desire for cultural integration, compared to English, where the L2
community is hardly definable. Interestingly, the motivation towards learning Korean was
more instrumentally driven, meaning that this language was seen as a source for career and
social development for Vietnamese learners. In addition, cultural features related to K-pop,
fashion, or media were identified, highlighting the importance of Korean popular culture

for learners’ motivation in alignment with the previous findings.

Similarly, in their unique exploration of mental images related to Korea held by 40
university students in Malaysia, Nikitina and Furuoka (2019) found that a large number of
images were related to various cultural products, namely, food, fashion, drama, tourism,
and most importantly to K-pop on the one hand. Fewer image codes were connected with
the economy, politics, and literature, reflecting that Korean culture has an enormous
impact on learners’ perception of the Korean language, increasing their interest in its

acquisition.

Most studies employed the L2MSS model, generating similar and contrasting

results. Notably, the common traits of the findings related to Korean language motivation
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(Eom & Braithwaite, 2023; Han, 2021; Nikitina & Furuoka, 2019; Nourzadeh et al., 2023)
are cultural factors, specifically related to Korean popular culture, which enhances

integrative motivational orientations of learners through indirect cross-cultural interactions.

Theoretical Framework

Due to globalization, increased mobility, the emergence of digital technologies, the
developing power relationships on different levels, and other factors, Darvin and Norton
(2015) expanded a model of “investment” in language learning to adapt it to the needs of

changing world, where learners moving across online and offline spaces.

Initially, Norton (2013) defined investment in language learning as “a relationship
between the identity of a language learner and a commitment to learning” (p.3). In other
words, investment allows language learners to access more material and symbolic sources,
increasing the worth of their influential scope in society and cultural resources. Contrary to
motivation, characterized as an unchanging “personality,” this construct implies that
learners put their resources not only to have linguistic gains but also to develop their
identities, which inevitably transform over space-time. Thus, even though learners are
highly inspired to develop their skills in a new language, they should make efforts and

invest to achieve their goals.

Darvin and Norton’s (2015) model represents an investment as a nexus of identity,
ideology, and capital to demonstrate different power relations on micro and macro levels,
examining communicative practices and events (Figure 1). Ideologies are described as a
representation of prevailing thinking patterns that sustain and order communities while
also establishing exclusion and inclusion forms. For instance, language ideologies
(highlighting the linguistic “hierarchy” and their values within the language policies) or

neoliberal ideology (which is driven by economic forces and profit pursuit) are exercised
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by powerful forces and authority via hegemonical acquiescence (Norton, 2015). As a

result, such forces of power are reflected in society, community, workplaces, and even in

micro and macro-level classroom settings.
Figure 1

Darvin and Norton’s (2015) Model of Investment

affordances /
perceived benefits

IDENTITY
INVESTMENT
positioning systemic patterns
of control

Source: Darvin and Norton (2015, p. 42)

The next component is capital, defined as a power that is not simply constrained by
economic or material sources but broadens to social and cultural spheres. Their value is
determined and influenced by the ideologies of different fields and groups (Norton, 2015).
While economic sources are known as property, income, or wealth, cultural capital
examples include educational credentials, respect for specific cultural forms, knowledge,
and relations to power networks (Bourdieu, 1986). Furthermore, Bourdieu (1991)
introduced the notion of symbolic capital, representing various capital forms viewed and
accepted as legitimate depending on different contexts. In other words, learners who
possess specific capital (language skills, social networks, material assets) enter different

spaces, which makes them acquire new resources and use the prior sources to turn that
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capital into valuable ones for that environment. For example, immigrant learners who

move to a new country must adapt to the learning environment.

“Identity is a struggle of habitus and desire, of competing ideologies and imagined
identities, that change over time and space” (Darvin & Norton, 2015, p.45). In addition,
identity is constructed not only by ideologies that influence the actions and beliefs of
learners but also by imagination and desire that give them opportunities to invest in

learning practices.

Even though this new model was implemented in different empirical studies
(Norton et al., 2011; Norton & Kamal, 2003) examining the learning of English in different
second language settings, there is still a lack of studies representing LOTE acquisition
(Chen et al., 2020). One clear exception is the empirical study on the investment and
beliefs of LOTE learners conducted by Chen et al. (2020), who explored 23 Chinese
learners of French and Spanish. Adopting the model of investment, Chen et al. (2020)
discovered that the majority of the participants doubt the LOTES’ value in terms of
occupational opportunities and see this process as aimed at pleasure rather than investment.
Moreover, the results demonstrated the imagined identities of learners, namely, bilingual,
multilingual, and plurilingual. Both bilingual and plurilingual identity students view
learning LOTE as leisure, whereas learners with multilingual identities consider this an
investment. As a result, learners’ imagined identities, goals, and aspirations impact

investment in LOTEs.

Furthermore, although Oxford (2016) did not refer directly to investment as a
concept, she highlighted that learners tend to invest in their language learning via specific
strategic learning efforts. Thus, the present research was driven by the previously covered

framework and the classification of language learning strategies (LLSs) developed by
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Oxford (1990). LLSs are essential for language learning since they are crucial for
developing and enhancing language proficiency and competence (Oxford, 1990). More
specifically, LLSs are specific actions implemented to facilitate the learning process and
make it more pleasant, faster, self-oriented, practical, and usable for new situations
(Oxford, 1990). This construct was initially developed by Rubin (1975), who emphasized

the importance of LLSs deployed by “good language learners” to help less successful

students whose performance could be developed by teaching these strategies.

The main features of LLS include flexibility, development of competence in
communication, support of the learning process in direct and indirect ways, and others.
Consequently, Oxford (1990) classified LLSs into two main types: direct, explicitly
influencing language learning, and indirect strategies, which implicitly affect this process.
Direct strategies consist of memory (information retrieval and preservation), cognitive
(comprehension and production of language via different ways), and compensation
(language use despite knowledge gaps). In contrast, indirect ones consist of metacognitive
(coordination of learning), social (practicing speaking via communication with others), and

affective (responsible for motivation and emotional factors).

Similarly to this study, the present empirical research has implemented this
theoretical framework to fully provide the answers to the previously covered questions of
this research and address the theoretical and geographical gap in the L2 motivational
research field, providing intriguing insights from the unique Kazakhstani context, with

learners studying the Korean language as L4 or L5.

Conclusion

Generally, this chapter demonstrated the evolution of motivation in SLA, explicitly

focusing on the rising role of LOTE motivation. The next part discussed the influence of
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Global English and its instrumental value driven by neoliberal and pragmatic ideologies.
The third section shed light on the historical development of the primary directions of L2
motivation research, starting with the socio-psychological period and ending with the Shift
to Socio-dynamic Perspectives. After this, the Multilingual Turn was presented to
emphasize the significance of learning LOTEs, highlighting the role of multilingualism in
the globalized world. The chapter dwelt upon the examples and comparisons of empirical
studies examining the learning of LOTEs, such as Japanese and Korean languages in Asian

contexts. Finally, the theoretical frameworks of the present research were presented:

Darvin and Norton’s (2015) investment model and Oxford’s (1990) LLS classification.
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Chapter 3: Methodology

The preceding chapter’s primary objectives were reviewing the literature
considering motivation for L2, the increasing significance of LOTE motivation, and the
long-lasting dominance of Global English in L2 motivation studies resulting from
neoliberalism and globalization. Furthermore, as a response to the global dominance of
English, the Multilingual Turn (Henry, 2017), emphasizing the shift from monolingual to
multilingual perspectives in SLA, was demonstrated in detail. Chapter 2 also explained
various theoretical frameworks and models related to L2 motivation, specifically the model
of investment developed by Darvin and Norton (2015) and the set of strategies designed by
Oxford (1990). The qualitative study reported in the present thesis explores Kazakhstani
students’ motivations for learning Korean as a LOTE. It examines their motivation to learn
Korean, the challenges they faced, and their investment in learning that language across
different settings in Kazakhstan. It also focuses on the underlying and mediating impact of
an array of contextual factors, such as instructors’ assessment modes and immediate family
members’ involvement. In order to achieve these goals, the subsequent research questions

will be resolved:

What are the Kazakhstani undergraduate students’ experiences in learning Korean

asan LOTE?

1. What motivated the participants to invest in learning Korean?

2. What challenges did they face while learning Korean?

3. How did the participants deal with these challenges and invest in learning

Korean?
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This chapter addresses a research design that justifies the implementation of
narrative writing and individual semi-structured interviews representing key tools for data

collection using a qualitative method, particularly a case study. The research site, data

collection, analysis, and ethical considerations will be explained in detail.

Research Design

This section explains the research design and justifies the methods employed in the
current research. This empirical study applied a qualitative research approach for several
reasons. Firstly, compared to quantitative research, which investigates large samples and
numerical data (Dornyei, 2007) and aims to the identification of generalizable conclusions
based on facts (Bell, 2005), the qualitative methodological approach explores individuals’
unique experiences, perceptions of the world through micro-perspective, specifically

interpreting non-numerical and open-ended data (Crabtree & Miller, 2023; Dérnyei, 2007).

As no previous research has explored Kazakhstani students’ motivational
orientations for LOTESs in Kazakhstan, the current research aimed to bridge this gap by
collecting in-depth data about a group of Kazakhstani students’ motivations for learning
the Korean language and the associated strategic learning efforts that they implemented to
overcome their difficulties. Related to this, the emergent nature of the qualitative method,
with its focus on the experiences and feelings of participants of a small sample size
(Creswell, 2009), is appropriate for such inquiry. Secondly, instead of generalizing the
study’s results, the qualitative approach aims to assist researchers in collecting rich
information and broadening the interpretation of the human experience. Hence, the
qualitative approach is suitable for the present research as it enabled the researcher to
understand the students’ particular experiences in learning Korean, challenges, and

strategic learning efforts in Kazakhstan.
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Within the research designs, a case study was chosen to fulfill the objectives of this
research and provide rich information to answer the research questions. A case study is “an
approach to research that facilitates exploration of a phenomenon within its context using a
variety of data sources” (Baxter & Jack, 2008, p. 544). In this regard, this design makes it
possible to research the problem from different angles, using a wide range of data sources
and uncovering phenomena in multiple facets simultaneously (Larsen, 2023). Hence,
narrative writings and semi-structured individual interviews implemented to collect data in
the current research provided the nine university students with more than one opportunity

to externalize their situated language learning experiences, underlying their motivations

and investment for learning and using Korean in formal and informal settings.

The current study utilized an instrumental multiple-case study as it allows a more
profound exploration of the phenomenon under investigation while examining and
identifying similarities and variations between and within particular and unique cases and
contexts (Baxter & Jack, 2008; Stake, 1995; Yin, 2003). Moreover, this form allows the
researcher to obtain deeper insights and investigate differences within and across
examples, yielding similar or divergent outcomes (Yin, 2003). Therefore, as the study
sample consisted of bachelor students learning the Korean language at a university in
Kazakhstan, the multiple instrumental case studies delineated each student’s perspective
and provided fruitful answers related to their unique experiences of confronting various

challenges during the learning process.
Research Site and Sample

As previously illustrated, the present study focuses on the challenges, beliefs,
motivational orientations, and investment of nine Kazakhstani undergraduate university

students studying the Korean language as a compulsory course in their university. The
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researcher of this study collected the data from a highly selective university. The choice of
this university is justified by the availability of the program “Oriental Studies,” with a
focus on the compulsory Korean language courses through the medium of Russian and
Kazakh, which are considered one of the main parts of the curricula in that university. In
addition, accessing this research site for data collection was less time-consuming and cost-
effective for the researcher, given that the researcher was staying in the city where the
target university is located. Further, since the researcher was a former student at the target

university, there were more opportunities to obtain support from that university’s

gatekeepers while recruiting research participants.

In the present study, non-probability purposeful sampling was deployed, meaning
that participants’ eligibility for the research criteria and their readiness and willingness to
share their own experiences on “matters of interest to the researcher” (Cohen et al., 2007,
p.115) were crucial determinants for their selection. Moreover, this sampling method was
not time-consuming as a researcher purposefully selected participants with the experience

appropriate for the explored phenomenon (Creswell, 2009).

With the above in mind, the researcher had set specific sampling criteria for
choosing her participants. More specifically, the requirements for choosing this study’s
participants were related to their age, experience of learning Korean, recruitment in the
target university, and non-acquaintance with the researcher. In this regard, the target
participants were undergraduate students over eighteen years old studying Basic Korean
compulsory courses. They had acquired a minimum pre-intermediate level of Korean to
share their challenges and strategies for learning Korean and were willing to take part in

the research. Further, the researcher was not acquainted with them before collecting the
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data. This criterion is important because the researcher sought to allow her participants to

decide about participating in this study and feel free to provide their answers.

Regarding the sample size, Stake (2006) points out that in a multiple case study
design, it varies between four to ten participants to enable the researcher to gain rich and
detailed information from the potential participants. With this in mind and due to the time
constraint for data collection, the researcher — after the discussion with her thesis advisor —
decided to have nine participants who met the above criteria. Even though the researcher
initially aimed to have ten participants, only nine agreed to participate. Participants’ real

names were not disclosed; their primary information is presented in Table 1 below.

Table 1

Demographic Data of the Participants

Ne  Name Age Gender Birthplace Major  Years of Nationality
learning Korean
1 Amina 18 Female Astana Oriental two years Kazakh
Studies
2 Adelya 18 Female Astana Oriental two years Kazakh
Studies
3 Aida 18 Female Ayagoz, Oriental two years Kazakh
Abai Studies
region
4  Aruzhan 18 Female Shymkent  Oriental four years Kazakh
Studies
5 Ayaru 18 Female Oral Oriental two years Kazakh
Studies
6 Malika 18 Female Oral Oriental two years Kazakh
Studies
7 Meruert 18 Female Almaty Oriental three years Kazakh
region Studies
8 Nazerke 19 Female Taraz Oriental one year Kazakh
Studies
9 Fariza 18 Female Turkistan Oriental four years Kazakh

Studies
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Data Collection Instruments

In order to answer the posed research inquiries and increase the reliability and
objectivity of the obtained information, the study adopted multiple methods for data
collection by using two research instruments for qualitative methodology: narrative writing
and individual semi-structured interviews. The researcher initially implemented narrative
writing by inviting participants to share their experiences of learning Korean in their
essays. Narrative writing aims to give opportunities for the researcher to obtain the
necessary information about her participants’ backgrounds, develop the participants-
researcher rapport, and add some interview inquiries based on their written essays
(Barkhuizen et al., 2014). According to Pavlenko (2007), compared to experimental
methodologies, narrative writings are beneficial because of the opportunity to get deeper
insights into the participant’s inner world and views of language learning, use, and
attrition. In other words, narrative writing helped the researcher tap into the participants’

worlds and examine the process of learning Korean through their perspectives.

In the present research, to express their beliefs and describe their experience and
challenges in learning Korean thoroughly and deliberately, the narrative essay prompts
with open-ended questions were given in three languages before they started to write their
answers. Examples of these questions include “Why did you decide to learn Korean?”,
“What challenges did you face/are you facing while learning Korean?” and “What are your
current goals in terms of learning the Korean language?” (for the whole list of essay
questions, see Appendix B). Participants could freely write their essays in one of three
languages (English, Kazakh, Russian) according to the list of questions to help them
structure their essays more easily (see Appendix B). Depending on the participants’

preferences, the questions were provided via WhatsApp or email. In order to obtain
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detailed and rich data and respect the busy schedule of students’ academic work, the

participants were given seven to ten days to write their answers and then return them to the

researcher via WhatsApp or email.

Following the narrative writing method, each participant was invited to one semi-
structured interview. The individual semi-structured interviews were held face-to-face in
order to gain deeper insights, mainly related to their experiences, challenges, strategy use,
and investment in learning Korean. Merriam and Tisdell (2016) point out that such
interviews help better understand the phenomenon, the participants’ worldviews, and
emerging ideas related to the research topic. Moreover, it is recommended to use open
questions and probes to clarify and gain more detailed data from the participants (Creswell,
2009). Such interviews are appropriate when a researcher develops “broad questions in
advance but does not want to use ready-made response categories that would limit the
depth and breadth of the respondent’s story” (Dornyei, 2007, p. 136). Therefore, these
interviews were implemented in the present study as they provided conditions for a flexible
flow of the conversation, adapting to the participants’ experiences and perceptions and
capturing the additional clarification and essential information that “lies under the surface”
using follow-up questions. There were nineteen questions in total. The main focus of the
interview questions was oriented toward motivation, challenges, goals, and aspirations
related to learning Korean, LLSs employed to face the problems, and satisfaction with the
course and instructors. The following examples of these questions are: “Who or what
motivated you to learn Korean?”, “What kind of activities or steps have you adopted/do
you intend to use to achieve your goals?” “What strategies did you use/do you want to use
to improve this aspect/these aspects of your Korean?” (see Appendix C for the whole list

of interview questions). After obtaining the participants’ permission, the researcher made
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the audio recordings of each interview, which lasted 30-35 minutes. Participants were
given a choice to use any of the three languages (Kazakh, Russian, or English) to help
them express their ideas freely and confidently. Following that, half of the participants
expressed their opinion in Kazakh and another half in Russian, whereas only one shared

her thoughts in English. Notably, each participant was interviewed only once on one of

the university’s premises, namely, empty classrooms and rooms in the university library.

Data Collection Procedures

As ethical approval was received from the GSE Ethics Committee for the
conduction of the research, the data collection instruments were further discussed with the
researchers’ thesis advisor and practiced with other students who enrolled in Nazarbayev
University Graduate School of Education to guarantee the relevance and accuracy of the
questions. Following that, to obtain permission to access the university, the researcher got
approval from the gatekeeper, who was an individual who had official access to the site
(Creswell, 2014); by explaining the details concerning the objectives of this study, the
research methods, the participant’s rights and the request to conduct the interviews with
them (see Appendix D for the invitation letter). Here, the gatekeepers’ role in the process
of data collection is crucial since they facilitate access to the research settings and establish
trustful research-participant interactions (Denzin & Lincoln, 2018). In addition, the
researcher met with the Head of the Department of Oriental Studies to discuss how to
reach potential participants. After getting permission, the researcher sent a link to the
Google forms in three languages, which introduced details about the study (the purpose,
research tools, the duration of their involvement in the research, and their rights of

confidentiality and withdrawal from the study), to the administration of the Department,
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and asked them to send it via email to the potential respondents studying in the second

year.

In the Google Form, participants who accepted the invitation for the participate
were asked to share their emails and telephone. Once they filled out the Google Form and
accepted the invitation to participate, the researcher emailed the Informed Consent Form
outlining the objectives, advantages, and risks of their participation in this research. The
informed consent form also contained details such as the duration of participation in the
study, measures for maintaining confidentiality, and other details in three languages (see

Appendix E for more information on the informed consent form).

After the participants familiarized themselves with this form, the researcher met
them in person at the university, given that this site was comfortable for the participants
and enabled the researcher to collect the signed forms quickly and gave them the printed
version of the Informed Consent Form to sign and receive them back. As previously
mentioned, the essay questions were sent to students via email, Telegram, or WhatsApp in
three languages (Kazakh, Russian, and English). In addition, the researcher highlighted
their rights to retract their consent to participate in research anytime without adverse
effects. In addition, they were allowed to ask any questions concerning this research.
Fortunately, none of the participants retreated from the study. As soon as essays were
received by email, the researcher scheduled individual semi-structured interviews with
each participant at the time and place that worked best for them. The researcher again
briefly reminded participants about the study’s goals and their opportunities to retract their
consent without penalties or other adverse repercussions before conducting individual face-

to-face interviews.
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The interviews took approximately 30 or 35 minutes. The researcher recorded the
interviews and analyzed data only after receiving permission from the participants.
Moreover, participants were encouraged to express their thoughts in any of the three
languages, Kazakh, Russian, or English (half chose Kazakh, and another half Russian and

only one participant selected English), in their essays and during the interview process,

reminding them about their rights and that there are no ‘correct’ or ‘wrong’ answers.

Data Analysis

The six steps of thematic analysis developed by Braun and Clarke (2006; 2013)
were implemented in this research to interpret and examine the data collected from the
narrative writings and semi-structured interviews. Here, thematic analysis (TA) is defined
as “a qualitative method of finding, analyzing, and interpreting meaning patterns or
“themes” in data” (Braun and Clarke, 2006, p. 79; Clarke & Braun, 2017, p. 297). Braun
and Clarke (2006) defined themes as patterned answers and meanings, reflecting
significant data aspects connected to the research questions. Furthermore, the researcher’s
duty in thematic analysis is not only to give a general description of the content but to
pinpoint and explain the critical data aspects (Clarke & Braun, 2017) into a number of
themes that accurately and effectively represent their textual material (Howitt & Cramer,

2011).

Initially, as the interview transcription assists the researcher in familiarizing with
the data (Howitt & Cramer, 2011), the researcher started transcribing by listening to the
audio recordings and applying the Veed.io video editing web-site, which uses Al for the
identification of the speech and generates automatic subtitles, for the time reduction and
facilitation of the process. Then, the researcher compared the texts to the original audio

recordings and made any necessary modifications. Following that, the transcripts were
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reread several times in an “active, critical, and analytical manner” (Clarke & Braun, 2013,

p. 205). This takes into account meanings that lie “on and under the surface,” and the

observational notes were made following research questions.

After familiarizing with the data, the next phase of TA was the initial coding
generation via the complete coding approach, focusing on identifying general vital points
in the data text concerning the research questions in a comprehensive manner (Clarke &
Braun, 2013). As a result, the data were coded into initial codes (see Table 2), sharing the
core idea (Clarke & Braun, 2017) in accordance with the inquiry focus of this research (for

more elaboration about the initial codes, see Appendix F).

Table 2

Code Samples

Interview extracts Codes Subthemes Themes

The main reason why | like the ~ Similarities The Korean  Factors motivating
Korean language is because of between language students to invest in
the culture. I think there are Kazakh and ideology learning Korean
similarities between Kazakh and Korean

Korean people regarding languages and

traditions. For example, there are cultures
similarities in how we respect

elder people.
The most challenging thing for Problems with  Receptive Challenges in
me in learning Korean is comprehension  skills learning Korean

identifying and comprehending  and listening
words by hearing because it is

easier to comprehend their

written form when you read.

Sometimes, | do not understand ~ The use of a Indirect Students’ strategies
what the instructor says because  social strategy  strategies while investing in
of complicated words. (asking dealing with the
Therefore, | try to clarify what questions from challenges

he said from my peers or ask peers)

him in English to be sure.
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The “coder reliability check” was employed to improve the study’s reliability by
showing and sending the transcripts and initially designed codes to the thesis supervisor
after obtaining the respondents’ consent (Nili et al., 2020). Subsequently, after several
modifications, the three major themes with classified sub-themes were defined and
organized based on the initial codes (see Figure 2). In other words, the researcher identified
the main patterns and connections between the initial codes, consequently combining them
into themes, interpreting the text on the “second level” (Howitt & Cramer, 2011, p. 339).
In such a way, themes construct a framework that organizes and reflects the researcher’s
analytical observations (Clarke & Braun, 2017) rather than just summarizing the ideas. The
three main themes that were identified after the data analysis were: “Factors motivating

students to invest in learning Korean,” “Challenges of learning Korean,” and “Students’

strategies while investing in dealing with the challenges.”
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Thematic Map

The influence

Factors motivating students to
invest in learning Korean
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The Korean Educational and
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associated with
learning Korean

Challenges of learning

Korean
Linguistic )
challenges Low quality of
teaching Korean
V4 N at the university
Receptive Productive
skills skills

Students’ strategies while
investing in dealing with
the challenges

Direct Indirect

strategies strategies

Note. The final thematic map is derived from the Korean language students’ data and

compiled by the researcher.
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Ethical Considerations

One of the primary responsibilities of a researcher was to protect the privacy and
anonymity of the participants’ data. Creswell (2012) emphasizes that this mandates the
researcher to take security measures to prevent releasing respondents’ private information
to third parties or making it public. The researcher was required to follow these ethical

guidelines throughout all research process stages.

Before collecting data, the informed consent forms were sent to all participants via
email and then provided with printed forms in person, which included the research
objectives, the procedures on how the data will be collected, kept, and utilized for further
research, the time allocated for the interview, and with their rights to retract their consent
to participate anytime and skip any interview questions that they feel uncomfortable
without any repercussions. For the participants to freely and comfortably share their
experiences, they were informed in advance that their essays would be analyzed for
research rather than evaluated. Hence, there were no “good” or “bad,” “right” or “wrong”

answers considering their experiences of learning Korean.

The students were reminded that participation is optional, allowing them to ask
study-related questions. The researcher also obtained their permission to record their
speech before participating in semi-structured interviews. Moreover, Roberts and Priest
(2010) emphasized that “researchers must keep all information confidential and secure, and
inform participants where and how it will be stored, who will have access to it, and how it
will be used” (p. 116). Therefore, all participants’ information was secured with
consideration for anonymity, safety, and confidentiality. All participants and research sites
were given pseudonyms, which were utilized in the research report to maintain

interviewees’ privacy. Only the researcher and her supervisor accessed these audiotapes
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and interview transcriptions, which were kept in a cloud secured by a password. The
collected data will be stored for almost three years because a researcher may later
participate in a conference or publish a paper on the basis of this research. After three

years, the researcher will delete all the files. Hence, the participants’ confidentiality will be

secured per complete applicable safeguards.

The risks related to this study were minimal because all respondents were
university students older than 18. Since the participants’ identities were not revealed and
the researcher answered all questions related to the study, the researcher guaranteed the
absence of significant risks or harm to their private lives. However, there is the possibility
of making students uncomfortable with some questions. Therefore, Dérnyei (2007)
highlighted that before participation, they should be reminded of their rights to refuse to
give answers on specific questions or stop participating in the research anytime in order to
reduce these risks. Furthermore, the researcher ensured that no delicate subjects pertaining
to religion, sexual orientation, or politics were covered in the interview questions. As a

result, there was no psychological distress or detriment for participants.

Conclusion

This chapter demonstrated the methodology of the current research including
details on the design, the site and sample of the research, the instruments implemented for
data collection, as well as the data analysis and ethical considerations. In particular, this
thesis utilized the instrumental multiple case study research design, exploring nine
undergraduate second-year students selected as research participants by applying a non-
probability purposeful sampling strategy. For data collection, narrative writing and
individual semi-structured interviews were implemented. The following chapter presents

the primary findings of the research.
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Chapter 4: Findings

The third chapter revealed the research design and methods for collecting the data,
mainly narrative writings and semi-structured interviews implemented in the present
research to uncover a number of second-year university students’ experiences in learning
Korean in Kazakhstan. The obtained data was analyzed according to the thematic analysis
guidelines developed by Braun and Clarke (2006; 2013). This chapter contains the study’s
findings derived from narrative writings and semi-structured individual interviews with

nine female learners of Korean studying at a highly selective university. The present study

was guided by the research inquiries addressed below:

What are the Kazakhstani undergraduate students’ experiences learning Korean as
an LOTE?

1. What motivated the participants to invest in learning Korean?

2. What challenges did they face while learning Korean?

3. How did the participants deal with these challenges and invest in learning

Korean?

The following section will summarize and present the biographical details of the
students derived from their essays. In the subsequent section, the findings and descriptions
of the factors motivating students to invest in learning Korean, the participants’ challenges
of learning Korean, and their investment in dealing with these difficulties will be
demonstrated in compliance with the themes and sub-themes that were identified after the

analysis of data (see Figure 2, p.47, in Chapter 3 for the thematic map).
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Biographical Vignettes of the Research Participants

This section demonstrates the details from the biographies of nine female
participants on the basis of their experiences that they wrote as students learning Korean at

the university described in their essays.
Aizhan

Aizhan was born in 2005 in Astana in a big family of five siblings, parents, and a
grandmother. Aizhan is interested in sciences and learning foreign languages. She has four
languages in her repertoire (Kazakh, Russian, English and Korean). The starting point of
learning Korean was when she unexpectedly entered the university without prior
knowledge of the target language. Thus, as a second-year student majoring in the “Oriental
Studies” program, she has been learning Korean for two years and encountered several
problems during the learning process. One of the main challenges was the instructor’s
methodology due to the lack of teaching experience and appropriate techniques during the
first year of the study. The instructor’s incompetence inspired her to invest in learning the
language herself, studying extra hours that ultimately paid off. Aizhan indicates that she
used some effective strategies to learn Korean, including writing a weekly study plan for
organizing her steps to improve her listening and speaking skills, searching grammar usage

examples, and depending on other sources like YouTube.
Adya

Adya was born in 2005, in Astana. One of Adya’s primary interests is learning
foreign languages. She is competent in Kazakh, Russian, and English and is learning
Korean at the university in her second year. Even though Adya had no prior experience

learning Korean formally before entering the university in the “Oriental Studies” program,
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she was involved in Korean culture, mainly showing interest in a K-pop group called
“Stray Kids.” During her first year of studying Korean at university, Adya experienced
significant problems with vocabulary and word memorization compared to her peers due to
the complete differences in Korean between the languages she had encountered before,
namely Russian, Kazakh, and English. Despite these challenges, she adjusted to the

learning process with the help of private tutoring and some helpful strategies, such as

watching TV shows, dramas, and interviews in Korean.

Aisha

Aisha was born in 2005 in Ayagoz - a small town in the Abai region (East
Kazakhstan). She grew up with two siblings and parents. Aisha is fond of learning foreign
languages, is competent in Kazakh, Russian, and English, and has little command of
French and Spanish. In high school, she started to show interest in watching Korean
dramas; however, she did not think this factor would define her future major. Since the
“Oriental Studies” major requires one to choose a particular language before the beginning
of the semester, Aisha had chosen Korean among the other foreign languages because of
her acquittance with Korean through dramas she used to watch. The initial problems she
encountered while learning Korean at university were related to identifying the differences
between the pronunciation of diphthongs and the challenges with vocabulary and the
expression of thoughts. Compared to her peers, who were familiar with Korean before the
university, learning Korean was complicated for Aisha. As regards Aisha’s aspirations of
learning Korean during her current second year of her studies, she aspires to visit South
Korea, make new friends via the academic mobility program, and constantly learn and

practice Korean.

Aru
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Aru was born in 2005 in Shymkent, in the Southern part of Kazakhstan. She is from
a middle-class family with parents and three children who speak Kazakh and Russian. Aru
believes learning new languages will not be difficult for her as she has been bilingual since
childhood. Since she was a teenager, Aru has become highly interested in Korean culture,
specifically K-pop, which has affected her decision to pursue a career related to this
language. She started to learn the Korean alphabet at fifteen, and this knowledge
consequently assisted her in learning Korean by watching Korean dramas and other ways.
However, in the first year in the “Oriental Studies” program, Aru could not identify the
differences in pronouncing specific vowels and was unaware of the particular rules for
reading the letters. In addition, while self-studying, it was challenging for her to distinguish
similar grammatical constructs. After entering the university, learning Korean became
more manageable as she could ask the instructors questions about pronunciation, grammar,
and other aspects. As she has problems with pronunciation and differentiating sounds, Aru
focuses more on listening during her second year at university. Regarding Aru’s future

vision of learning Korean, she wants to communicate and understand Korean speech more

and connect her life and occupation with this language.

Aisulu

Aisulu was born in 2005 in Oral, in West Kazakhstan. Her family consists of three
children and parents. Aisulu’s main hobbies are dancing and watching Korean TV shows
and dramas. She is proficient in Kazakh, Russian, and English languages and has been
learning Korean since she entered the university in the “Oriental Studies” program.
However, she was well acquainted with Korean culture with the help of numerous Korean
dramas she had watched. The decision to choose the Korean language for her major was

based on her longtime desire, which was sparked by dramas.
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Despite her interest, Aisulu did not have enough courage to learn Korean

independently due to the complexity and lack of discipline for self-learning. The initial
steps of learning Korean were challenging for Aisulu regarding distinguishing the
pronunciation of the letters. In order to deal with these problems, now in her second year of
studies, she decided to watch dramas with subtitles that help her with pronunciation and
learning new words, along with practicing self-study for the passing TOPIK (Test of

Proficiency in Korean) examination. In the future, she wants to be a Korean teacher and

continue her studies at one of the top universities in Korea.

Madina

Madina was born in 2005 in Oral, located in West Kazakhstan. She has an older
sister who influenced her interest in Korean culture. Madina is proficient in Russian,
Kazakh, and English, has completed the basic level of French, and is learning Korean at
the university in her second year of studies. Madina and her sister were interested in
Korean pop music (K-pop), and they learned the words of the songs and dance moves
together in their childhood. The first person who introduced Korean culture to the two
sisters was their father, who showed them video clips of famous K-pop groups “Miss A”
and “T-ara” in 2012. Since then, the two sisters have consumed various Korean content,
such as dramas, TV shows, and others. Even though Madina and her sister memorized
several Korean words by ear and were acquainted with the language, they did not learn
Korean back then. Entering the university in the “Oriental Studies” program and
connecting her hobby with her future career was an unexpected decision for Madina. The
main challenges she encountered while learning Korean were related to grammar and
vocabulary memorization. In order to support her Korean learning, she learns grammar

with the help of YouTube videos, makes vocabulary cards, records her progress in reports,
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and enrolls in private courses apart from the university. Madina stays motivated to learn

Korean, dreaming of studying in South Korea for a Master’s Degree.

Marjan

Marjan was born in 2005 in the Almaty region, situated in southern Kazakhstan, to
a big family of four children. As learning foreign languages is one of Marjan’s significant
interests, she is advanced in Kazakh, Russian, and English and knows Korean and French
at the intermediate levels. Since childhood, Marjan remembers how her mother, who lived
alongside the Soviet Koreans, often told her about Korean traditions and cuisine. Due to
this reason, she started learning Korean in high school by herself and consequently chose a
major called “Oriental Studies” that was connected to this language. Despite the
similarities between Kazakh and Korean, Marjan had minor problems differentiating some
words and letters, which the instructor at the university later resolved in the first year of
her studies. Another challenge is the linguistic barrier she faces during her second year of
studies. Marjan tries to overcome it with the help of a study plan, including vocabulary
increase via sentence construction, listening, watching media, and other methods. In the

future, Marjan wants to become one of the Kazakhstani representatives in South Korea.

Nazira

Nazira was born in 2004 in Taraz, South Kazakhstan. She is from a big family
consisting of parents and four children. She has a good command of Kazakh and Russian
and wants to develop English and Korean language skills. The beginning of Nazira’s
Korean learning journey was unexpected due to the allocation of additional grants for the
“Oriental Studies” major in March of 2023. As a result, Nazira entered the university quite

late compared to her peers, who started learning Korean in September. Therefore, even
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though she studies other core subjects with her second-year peers, she is still learning
Korean with beginners in a separate group. Besides the firm intention to learn Korean in
high school, Nazira postponed learning it due to preparation for the UNT (United National
Testing), a high-stakes university entrance exam in Kazakhstan. Compared to other Asian
countries, she was more familiar with Korea and its culture through dramas and cuisine.
Therefore, this factor became the primary reason for selecting this language. The major
challenge for Nazira while learning Korean at university is increasing vocabulary, proper
usage, and memorization. To resolve this issue, Nazira integrates the use of applications
for vocabulary memorization, namely Quizlet, in her learning process. Similarly, another
helpful strategy for Nazira is writing words on the little cards with the translations on the

backside. Nazira’s current goal is to increase her Korean level via self-study, practice, and

assignments.

Fatima

Fatima was born in 2005 in Turkistan, South Kazakhstan. She comes from a small
family, including her parents and one sibling. Fatima is proficient in Kazakh and Russian
and has achieved intermediate English and Korean levels. She has shown high interest in
Korean culture since childhood by watching many Korean dramas on TV, especially
historical series with their unique national costumes. Due to this factor, Fatima has been
learning Korean for four years and started her journey in high school before she entered the
university. During the first two years, Fatima enrolled in private courses provided by the
Korean Cultural Center located in Astana. She took a gap year in her studies to prepare for
the university entrance examination (UNT). After entering the university in the “Oriental
Studies” program, she resumed her Korean studies. As there are not enough opportunities

to practice Korean daily, speaking and pronunciation are significant problems for Fatima.
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During her current second year of studies, she tries to resolve these challenges by watching
dramas and TV shows with subtitles and repeating the phrases. Fatima aspires to become

the Kazakhstani ambassador in South Korea and enhance relationships between the two

countries.

Interpreting the Participants’ Experiential Accounts

The primary themes that were identified based on the analysis of the information
derived from interviews are as follows: (1) factors motivating students to invest in learning
Korean; (2) challenges of learning Korean; and (3) students’ strategies during their

investment in dealing with the challenges.

Factors Motivating Students to Invest in Learning Korean

The data analysis process identified the three specific factors that inspired the
students to invest in learning Korean. These factors included the impact of Korean culture,
the interest in gaining social, cultural, and symbolic capital, and the influence of social

agents (i.e., parents, siblings, peers, and seniors).

The Korean Language Ideology

The data analysis uncovered that one of the motivating factors for learning Korean
was the ideology related to Korean, namely, the impact of Korean culture and the
similarities between the Korean and Kazakh languages and cultures. To elaborate, all
participants mentioned that their interest in learning it was sparked by the influence of
Korean pop culture (Hallyu), which consists of various elements, such as Korean pop
music (K-pop) and TV shows. As Korean pop culture became popular in Kazakhstan in the
second decade of the present century, some students (Aisha, Aisulu, Aru, and Fatima)

became familiar with Korean culture during childhood and puberty via TV series and the



UNPACKING KAZAHSTANI UNIVERSITY STUDENTS' EXPERIENCES IN
LEARNING KOREAN
58

internet. This inspired them to look like the characters appearing in dramas and to learn
Korean themselves, which can be evidenced in the extracts gleaned from Aru and Fatima’s

interview transcripts:

Extract 1:

| wanted to speak like Korean people in dramas because | thought their speech
sounded beautiful... I was interested in their unusual speech and wanted to speak
like native Koreans and understand their speech. This factor motivated me to learn
Korean (Aru, November 11, 2023).

Extract 2:

I watched Korean dramas, such as “Jumong” and “Secret Garden”. I wanted to be
like the main characters, travel to Korea, and see this country with my own eyes
(Fatima, November 10, 2023).

Apart from Aru, Fatima, and Marjan, the other six participants started learning
Korean after entering the university. These participants reported that the Korean culture
influenced them during high school, which encouraged them to choose Korean as the

language of their “Oriental Studies” major. Extracts 3 and 4 fittingly exemplify this idea:

Extract 3:

| chose Korean because it was easier and closer to me in terms of culture than other
languages. | have also been familiar with Korean culture since 2019 via dramas and
traditional cuisine (Nazira, November 16, 2023).

Extract 4:

My initial interest in learning Korean increased as | learned about the Korean
nation and culture in high school with the help of Korean TV series, such as “Boys
over Flowers” and “Empress Ki”... As my major required me to choose the
language, | decided to learn Korean because | was acquainted with their culture
(Aisha, November 10, 2023).

For three participants (Adya, Aisulu, and Madina), the interest in Korean culture
and language was represented by watching TV series and integration into Korean popular
music since their childhood and puberty. For instance, Madina mentioned that she was

“intrigued by K-pop idols and their performance skills to the point that she started to learn
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their movements.” Moreover, Adya pinpointed that she found some support and comfort in
her interest in K-pop groups, as most of the groups supported their fans with encouraging

phrases or speeches in their blogs or live translations, which helped them to overcome hard

times.

The above interview extracts demonstrate how the Korean culture represents the
primary motivational factor for students to invest in learning Korean. In addition, it
positively affected students’ general decision to pursue this language at the university and
their perception of Korea as a country and Koreans as an imagined community. The data
analysis also shows that in addition to the cultural influence, the participants pinpointed
similarities between Kazakh and Korean languages and cultures, an interest in career
opportunities, and other motivational orientations. To illustrate, since all participants were
Kazakh, three participants (Adya, Aizhan, Marjan) noted that Korean was closer to them
since it resembles their native language in terms of grammar and vocabulary. When the
researcher asked the participants, “Why did you choose the Korean language, particularly

for your major?” two participants said:

Extract 5:

Even though some people think that the Chinese language is more prospective than
the Korean language, | feel like Korean is just closer to us. They have grammar and
structure similar to the Kazakh language. For instance, the sentence order of
subject, object, and verb (SOV) is the same, so the verb is always at the end.
Therefore, | feel that it is easier to learn Korean than Chinese, as | can immediately
translate the sentences in my head from Kazakh to Korean without worrying about
the sentence order. (Aizhan, November 16, 2023).

Extract 6:

Considering that all the languages | learned before were based on the alphabet
system, Korean was somewhat similar to them even though it has an unusual
alphabet. I also thought that it would be easier to learn it as the Korean grammatical
structures are similar to those in the Kazakh language. For example, the
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grammatical construct “OF/0{/0{ E L} (to try to do something) is similar to

“in/win/m kepy” in Kazakh, which even translates identically (Adya, November 16,
2023).

Furthermore, the data analysis revealed that two participants (Aizhan and Marjan)
referred to the resemblance of the cultural aspects of the two countries, besides the similar

linguistic traits of the two languages. These factors are clarified in the following extracts:

Extract 7:

The main reason why | like the Korean language is because of the culture. | think
there are similarities between Kazakh and Korean people regarding traditions. For
example, there are similarities in how we respect older people. We address them
more politely by using honorific suffixes in our speech and wait until the older
people start to eat when we are sitting at the table, and in general, we respect them a
lot, like in Korea (Aizhan, November 16, 2023).

Extract 8:

During the second year, | learned more facts about Korean culture and history and
found it even more captivating. For example, some of their traditional celebrations,
like Seoullal (Korean New Year) and Doljanchi (a baby’s first birthday), are similar
to ours. I think that even though the two countries are located far away from each
other, such resemblance is fascinating. For this reason, | have become more
interested in exploring their culture and history (Marjan, November 19, 2023).

Overall, the resemblance between the two languages, mainly in terms of
grammatical structures and vocabulary, was crucial in the decision-making of the
investment in learning Korean, claiming that Korean is “closer” than other languages. In
addition, besides the similarities in linguistic features of the languages, the respondents
alluded to cultural resemblance concerning specific traditions and celebrations of the two

countries.

Career and Educational Opportunities Associated with Learning the Korean Language
According to the analysis of data, apart from the Korean ideology, students were
driven to invest in learning Korean by their internal goals and aspirations connected to

their longing to gain cultural, symbolic, and social forms of capital, resulting in two
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significant sub-themes: career opportunities and continuation of studies. To elaborate,
seven participants (Adya, Aisha, Aisulu, Aizhan, Fatima, Marjan, and Nazira) expressed
their intentions to connect the Korean language with their future occupation in order to
have a stable income, ensure their social positions, and realize their dreams and goals
related to Korean. Four participants (Aisha, Aisulu, Aizhan, Fatima) initially shared their
thoughts and beliefs about Korean as a language that brings various opportunities and
enhances perspectives due to Kazakhstan’s improving ties with South Korea and viewing it

as a well-developed country in versatile spheres. These points are vividly expressed in the

following extracts:

Extract 9:

Nowadays, Kazakhstan and South Korea’s international relationships are well-
developed. I believe that Korean is one of the promising languages that will help
me achieve prominent accomplishments, like becoming a translator or an
ambassador. Therefore, | have chosen to learn this language (Aisha, November 10,
2023).

Extract 10:

For my career, | believe jobs like medicine, science, and biology, which I am
interested in, are well-developed in Korea. If | obtain a degree in biology in the
future, for example, it would be nice to work there in a biological, like, science-
related job. Also, knowing Korean, English, and other languages is good because it
gives you multiple opportunities (Aizhan, November 16, 2023).

Thus, the students emphasized the developing relationships between the two
countries and viewed Korean as a means for gaining social praise and other opportunities,
which underlies their career-related decisions, consequently influencing their investment in
learning Korean. Furthermore, during the examination of the interview transcripts, the two
tendencies considering the career-related preferences were revealed precisely, the
pedagogical and diplomatic spheres. The first one was reflected in the responses of two

participants (Adya and Aisulu) to the questions related to motivation, language decisions,
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and future aspirations. Interestingly, Aisulu mentioned the test of proficiency in Korean
(TOPIK), an international examination for identifying Korean language proficiency,

consisting of listening, reading, and writing parts, with a maximum sixth level.

Extract 11:

As many young people are interested in Korean due to its popularity, along with the
lack of personnel competent in Korean at universities and Korean Cultural Centers,
I hope that I will not be left without work and may work at my university in the
future. Even if | go to Korea, | will have plenty of opportunities to find a job there,
and at least | can be an instructor of the Kazakh language as a native speaker. Thus,
| was specifically concerned about career opportunities when choosing the language
(Adya, November 16, 2023).

Extract 12:

Since | am fond of educating students and giving them the necessary knowledge, |
desire to become a Korean language tutor after passing the TOPIK and getting the
intermediate (third or fourth) or advanced level (fifth or sixth) certificate. In
general, | want to connect Korean with a pedagogical career in the future or maybe
become a translator (Aisulu, November 10, 2023).

Apart from an interest in pedagogical opportunities, two students (Fatima and

Marjan) demonstrated an inclination toward a diplomatic career:

Extract 13:

Working in the embassy seems interesting to me. Moreover, if | become an
ambassador, | can work in Kazakhstan and help improve the international ties
between the two countries. As South Korea is well-developed economically and
technologically, | think these excellent aspects are also necessary for our country
(Fatima, November 10, 2023).

Extract 14:

| want to connect my future occupation and career closely with the Korean
language. 1 also want to work there for a couple of years as an ambassador or a
Kazakh representative in Korea regarding the development of international
relations between the two countries (Marjan, November 19, 2023).

The above extracts reveal the participants’ motivation, particularly related to the

notion of “national interest.” Islam et al. (2013) define it as specific attitudes aimed at
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economic and social progress, promoting a positive national image abroad, and national
integrity. Therefore, for Fatima and Marjan, learning Korean was also associated with the
goals of developing international relations between the two countries throughout their

career.

Notably, almost all participants, except Marjan, were interested in continuing their
studies, expressly pinpointing the desire to study in South Korea via a Master’s degree or
academic mobility program due to the quality of provided knowledge in the high-ranking

Korean universities. These details are exemplified in Aisulu’s interview extract:

Extract 15:

In one of our lectures, our native Korean instructor introduced us to some famous
and high-ranking universities in South Korea. After that session, | started
considering enrolling in one of these universities, mainly Yonsei University, as it is
one of the top three institutions. If my TOPIK score is high and appropriate enough,
I hope to apply to this university after obtaining a Bachelor’s degree (Aisulu,
November 10, 2023).

In addition, apart from the intentions characterized by the desire to obtain further
education, three students (Aisha, Madina, and Fatima) referred to other aims, such as

travel, leisure, and making new friends. The subsequent extract echoes this idea:

Extract 16:

Now, | am diligently learning the Korean language and trying to gain
accomplishments in my university since | want to study in Korea and obtain a
Master’s degree there in the future...As a child, I dreamed about living and
traveling in Korea. | heard there are many attractions and other places to hang out.
Also, I want to make new friends from other countries, and I think Korea is a
suitable location for this, as many people around the world come to visit and study
in this country (Madina, November 10, 2023).

The analysis of interview transcripts revealed that one of the top priorities for most
students is to obtain a high-quality education in South Korea. Nevertheless, another

subordinate but equally essential aspect that was revealed under the surface of a desire to
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apply to Korean universities was an internal intention to fulfill their longing to observe

Korea simply not as a student but as a traveler discovering new locations and making

different friends.

Influence of Social Agents

After the data derived from the interviews was analyzed, the distinctive subtheme
related to the impact of significant mediating actors on the participants’ motivations to
invest in learning Korean was revealed. Specifically, it comprised two types of leading

social agents: family members and peers.

Family Members’ Influence. Overall, all students received strong support and
encouragement from their parents for their decision to learn Korean. Some of the parents
directly influenced their children to choose specifically Korean as the target language for
their “Oriental Studies” major, acknowledging the advantages of its learning and having a

positive view of South Korea as a country:
Extract 17:

My mother immediately supported my decision when | chose Korean for my major.
For some time, | thought | would settle on Chinese instead of Korean and was
choosing between the two. However, my mother was happy and satisfied with my
decision. She says her friend lives and works in South Korea and speaks positively
about her experience. That is why, perhaps, my mother wants the same life for me
as her friend (Aisha, November 10, 2023).

Furthermore, apart from the other factors that played a crucial role as primary
motivational drivers for the students to learn Korean, some immediate family members,
parents, and siblings became the key motivators for the participants. Two participants
(Marjan and Madina) answered the question “Who or what did motivate you to learn

Korean?” indicating their immediate family members:
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Extract 18:

As | previously mentioned in my essay, my mother knows Korean culture because
of her neighbor, who was a Soviet Korean, and she was the first person to introduce
me to their traditions and cuisine in my childhood. Therefore, I liked their unique
cultural traits, and because of that, I started to learn Korean... My mother always
supports my interest in learning Korean and inspires me with words like “study

hard so you can visit Korea and work there in the future” (Marjan, November 19,
2023).

Extract 19:

My primary motivator is my elder sister. We became curious about Korean popular
culture in 2012 by listening to music and learning dance moves together. | realized
| liked the Korean language and culture when | was seven. Sometimes, we practice
Korean together, talking secretly for others not to understand... Also, in general,
my family always supports and encourages my learning of Korean, even at times
when K-pop was not popular and was regarded as something strange. Not to
mention, my father showed us K-pop video clips for the first time (Madina,
November 10, 2023).

Unlike other participants, one participant — Aru— underlined the initial negative
point of view of her parents, which altered after she decided to pursue a career related to

the Korean language:

Extract 20:

Initially, my family viewed my interest in learning Korean negatively because they
thought such a hobby would not bring me any fruitful opportunities and would take
up my time. However, after | decided to enter the university and apply to this
major, specifically selecting Korean, they supported my decision. They even said it
was good for me to transform my hobby into something useful in my life (Aru,
November 11, 2023).

Peer Mediation. Along with emphasizing the role of immediate family members,
all participants mentioned their support from their parents and siblings and their peers,
friends, and senior students, who encouraged their interest in Korean culture and
investment in learning Korean. Following extracts derived from Aizhan and Madina’s
interview transcripts exemplify the impact of peers as the prominent supporters and

motivators in their Korean learning process:
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Extract 21:

I have one friend who is currently studying at Kookmin University in Seoul. We
also maintain online communication. She tells me exciting stories about the aspects
related to South Korea and gives me pieces of advice when it is needed... As for
my other friends, they always praise my efforts in learning Korean because they see
how much time | spend on it and say that such diligence motivates them to do what
they like. Moreover, | am also very thankful for their support (Madina, November
10, 2023).

Extract 22:

| know one senior. Right now, she is studying at a Korean university. She is in the
third year of her bachelor’s degree program. Moreover, I know her from the Korean
club. I tried contacting her to learn more about Korean universities, such as
studying there next year or for a Master’s degree (Aizhan, November 16, 2023).

From this picture, it is clear that friends and seniors become not only supporters but
also “mentors” and “advisers” who shed light on the unclear issues and point out the right
direction for them by providing guidance. In addition, three participants (Aisha and Aisulu)
referred to friends from South Korea who came as exchange students to their university in

Kazakhstan:

Extract 23:

I have a friend who is studying for a Master’s degree, and he is a Korean exchange
student. Sometimes, we meet and communicate a maximum of once a month, but
no more than that because we have tight schedules. Since he is pursuing studies in
Russian Philology, we talk in two languages interchangeably (Aisha, November 10,
2023).

Extract 24:

When | lived in the dormitory during the first year, I had several friends from South
Korea. However, my Korean was not that good then; therefore, I did not
communicate with them that much. However, at least we tried to overcome our
language barriers and used Russian and Korean together, mixing the languages
(Aisulu, November 10, 2023).

The data analysis revealed that some students found opportunities to make

international friends from South Korea, practice their Korean language speaking skills, and
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help them master the Russian language. Overall, the results stressed the importance of

parents, friends, siblings, and seniors in learning Korean and investing in this process.

Participants’ Challenges of Learning Korean

Even though some participants referred to the easiness of learning Korean due to
the similarities with Kazakh and alphabetic structure, which was one of the distinctive
features compared to other East Asian languages that incorporated hieroglyphs, other
participants articulated minor or significant problems with learning Korean. The data
analysis process classified such issues into two main categories: linguistic challenges,
consisting of productive and receptive skills, and the low quality of teaching Korean

provided at the university.

Linguistic Challenges

Participants frequently faced difficulties related to the novelty of the Korean
language, especially those who encountered it for the first time at university.
Consequently, based on such linguistic problems, students identified their weaknesses and
investment in learning Korean by forming and implementing specific strategic learning
efforts to overcome them. To elaborate, the interview transcripts revealed two main types
of linguistic challenges, including difficulties with productive and receptive skills in

Korean.

Receptive skills. Four participants (Adya, Aisha, Aizhan, and Aru) reported
challenges related to their listening skills, such as differentiating similar sounds,
comprehension of speech, and complex words. They attributed such challenges to the
complete difference between this language and the languages in their repertoire and the
similarities between some of the diphthongs. The following interview extracts elucidate

this idea;
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Extract 25:

The most challenging thing for me in learning Korean is identifying and
comprehending words by hearing because it is easier to comprehend their written
form when you read. However, when asked to write a particular word, it confuses
me since the pronunciation of some letters is similar (Aru, November 11, 2023).

Extract 26:

One of the challenges for me is that | do not understand some of the words that our
current native Korean instructor uses. This is due to my lack of vocabulary or
grammar knowledge. Nevertheless, others in our group and | experience such a
problem (Adya, November 16, 2023).

As was reflected before, Adya and Aru had similar problems comprehending
listening tasks and the instructor’s speech. Aru’s challenge could have a negative effect on
her productive skills, namely, writing, as she experienced problems in differentiating

similar sounds.

Productive skills. Most participants, except Aizhan and Madina, referred to their
problems as being closely related to developing their productive skills, writing and
speaking, to some extent. Three participants (Adya, Aisha, and Aisulu) ascribed these
problems to difficulties in memorizing words and a lack of vocabulary for their barrier-free
interaction. They perceived them as the reasons for their dissatisfaction with their
academic performance:

Extract 27:

For me, the most significant problem is vocabulary. If | do not repeat the words, |
will forget them in any way. Therefore, it is hard to form sentences and express my
opinion in Korean (Aisha, November 10, 2023).

Aisha also referred to the use of English language instead of Korean in the
classroom due to her challenge of expressing her thoughts freely. Similarly, Adya

experienced the same problem related to speaking skills:

Extract 28:
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My major problem is vocabulary memorization, which is still complicated. I think
that because of that, | cannot express my thoughts freely (Adya, November 16,
2023).

Apart from the vocabulary as a core for the speaking problem, another participant,

Fatima, highlighted the lack of opportunities for practicing speaking skills:

Extract 29:

One of the most complicated aspects related to Korean for me is speaking. Since |
do not use this language daily, and it is entirely different from the other languages |
know, it is hard for me to speak as a native Korean. Therefore, speaking is still
complicated for me (Fatima, November 10, 2023).

Low Quality of Teaching Korean at the University

Apart from the linguistic problems, students invoked other issues that emerged due
to the previous instructors’ low quality of teaching, who were Kazakh. Moreover, due to
the staff shortage, their instructors changed several times, which was also challenging for
the students regarding adjustment. Three students (Adya, Aru, and Aizhan) expressed
dissatisfaction with the methodology of their previous instructors in the Korean language,
complaining about the overwhelming amount of homework and the instructor’s unclear
and confusing explanations and guidance, which led to low comprehension of the covered
material. Aru commented on educational pressure given by the previous instructor during

the first year of study in the extract below:

Extract 30:

Our previous instructor in the first year gave us an enormous amount of homework,
so it felt like a heavy load on my shoulders. | did not even want to do my
homework at that time. She also taught us the old book “Korean for Kazakhstani
Learners,” which she chose herself for the curriculum, and in that book, there was
too much information, one might even say, unnecessary and extra information (Aru,
November 11, 2023).

In Aru’s opinion on the methodology of the previous instructor, it is clear how the

excessive workload can affect the mental state of students and their investment. In other
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words, such a large amount of homework negatively affects their motivation, and students
lose their intention to invest in learning. Manan and Hajar (2022b) mainly referred to such

a phenomenon as “disinvestment.” Moreover, Aizhan explicitly referred to the instructor’s

unstructured and uncertain explanation:

Extract 31:

In the second semester of the first year, we had a teacher who did not know how to
explain things in one language. She tried to mix four languages: Russian, Kazakh,
English, and Korean, even though she did not know much about English and
Russian. Moreover, she tried to explain everything to us simultaneously, but it
turned into a mess, and we did not understand anything. So, at that time, 1 tried to
learn as much as | could by myself, dedicating extra hours at home because it was
not productive to learn this way in the classroom. (Aizhan, November 16, 2023).

As demonstrated above, Aizhan experienced challenges related to the
comprehension of material due to the instructor’s methodology. However, such obstacles
stimulated her to invest in learning Korean and studying extra hours at home besides the

material they covered in the classroom.

Students’ Strategies while Investing in Dealing with the Challenges

The previous section shed light on the challenges participants encountered during
their learning process. The present section demonstrates students’ investment, reinforced
with specific strategic learning efforts classified according to Oxford’s (1990) system of

language learning strategies (LLS), described in the second chapter, pages 32-33.

Language learning strategies (LLSs) are distinguished by their intentionality and
consciousness, emphasizing the intention to control the language learning process (Oxford,
1990). As LLSs are not confined to only cognitive processes but also encompass
metacognitive ones such as organizing, evaluating, and other traits as well, Oxford (1990)

divided them into two main categories, namely, direct, which focuses on the immediate use
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and learning of a new language via cognition, compensation, and memory dimension, and
indirect ones, that consequentially influence learning on a metacognitive, social and
affective level (for more elaboration about Oxford’s (1990) classification of LLSs, see
Chapter 2). Table 3 reflects the specific LLSs students use during their investment in

learning Korean, supported by their explanations based on the data derived from the

interview transcripts.

Table 3

The Participants’ Implementation of Korean Language Learning Strategies

Strategies Types of  Strategies deployed by Participants’ names
classification strategies  participants
Direct Memory Creating mental linkages Adya
strategies
Cognitive  Practicing naturalistically Adya, Aisha, Aisulu,

Aru, Fatima, Marjan

Taking notes and translating new Aisha, Aisulu, Aizhan,

words Aru, Marjan
Memorizing new words Adya, Aisha, Aizhan,
Aru, Nazira
Compensa Overcoming limitations in Aisha
tion speaking by using English in the
classroom
Indirect Metacogni  Setting goals and objectives Aizhan, Madina,
strategies tive Marjan
Self-monitoring and Self- Adya, Aisha, Aru,
evaluating Madina, Nazira
Affective  Writing a language learning Madina
diary
Social Asking questions Adya, Aisulu

Source: compiled by the author
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Direct Strategies.

The majority of participants, except Madina, applied direct strategies, and most of
these strategic learning efforts were considered cognitive. Only two strategies implemented
by Adya and Aisha referred to the other types in contrast with the cognitive ones, which

presents that compensation and memory strategies are outhnumbered in terms of their users.

Memory Strategies. Only one participant, Adya, directly mentioned the use of
memory strategies, mainly referring to making associations while learning new words,

which is closely connected to the creating of mental linkages:

Extract 32:

The most critical problem for me is the memorization of the words. | use strategies
| applied while learning English to solve this problem. One of them is a method of
association. | usually make lots of associations. For example, one of the

associations that I remember the most is related to the Korean word “=2H”

(pronounces like “norae”), which means “a song,” so to remember this word, I
imagined how minks sing in a burrow (“mink” and “burrow” (sounds like “norka”
and “nora” in Russian) (Adya, November 16, 2023).

From this example, it is clear how Adya successfully implemented a specific
strategy that she frequently used while learning new words in English. Her imagination and
previous experience allowed her to memorize new words in Korean by creating mental
linkages between the words with similar pronunciations from other languages in her

repertoire.

Cognitive Strategies. The data analysis also revealed various cognitive strategies
that almost all participants deployed to address their challenges. These strategies included
practicing language in a naturalistic setting, memorizing new words, taking notes, and

translating new words.



UNPACKING KAZAHSTANI UNIVERSITY STUDENTS' EXPERIENCES IN

LEARNING KOREAN
73

In terms of vocabulary, three students (Adya, Aisha, Aisulu) wrote down the new
words in the classroom and from different resources such as TV shows and videos on
YouTube and organized them into a specific notebook. Furthermore, Aisha and Aru tried
to memorize new words by writing them and their translations on cards, whereas Aizhan

and Nazira applied the same method via “Quizlet” application:

Extract 33:

I have started to use the “Quizlet” app recently. For example, we are given 30 new
words during the lessons in one week. Whenever we learn new words, | add them
to the online cards in “Quizlet” and try memorizing them via different exercises in
this app. Before | started to use it, | thought that such a learning strategy would not
be effective. However, as soon as | began to learn new words via this app, | liked it
and started to study even harder (Nazira, November 16, 2023).

In addition, three participants (Adya, Aisulu, and Aizhan) referred to some other
apps that they deployed for the translation of new words, such as Naver Dictionary or

Google Translator:

Extract 34:

When | study individually, | use Quizlet to learn new words. Moreover, | use the
Naver Dictionary. Because the words that I search for are always there and
sometimes even complex. There are always examples of how and when to use them
and the situations in which you should say them correctly (Aizhan, November 16,
2023).

Other types of cognitive strategies that were implemented by the majority of the
participants, excluding Aizhan, Madina, and Nazira, were closely connected to practicing

Korean in realistic and natural settings by communicating with their peers:

Extract 35:

We have speaking club sessions during the lessons once or twice a week. During
such sessions, I can practice my speaking skills and overcome my language barrier
by communicating with my peers on a topic our instructor gives us, like a debate.
Sometimes, our instructor invites various teachers from Korean Cultural Centers,
and we can talk with them (Marjan, November 19, 2023).
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Compensation Strategies. One of the students, Aisha, used compensation
strategies, mainly communicating in English instead of Korean during the lessons due to
her insufficient knowledge of Korean compared to some of her peers. The reason for using
English was mainly related to the native Korean instructors’ language repertoire, which

failed to encompass Russian or Kazakh. This point is exemplified in the following extract:

Extract 36:

| cannot freely communicate in Korean because I lack vocabulary and have low
speaking skills. Because of that, it is not very easy for me to express my thoughts or
opinions as | wish. As a result, 1 use more English than Korean during the lesson
(Aisha, November 10, 2023).

Indirect Strategies.

Apart from the direct strategies most participants predominantly applied, the
indirect strategies, such as social, metacognitive, and affective, were also spotted during
the data analysis. Even though such strategies influence the learning process indirectly, as

if they remain in the shadows, they are equally significant as the previous ones.

Metacognitive Strategies. Such strategies let the language learners set their
objectives by planning, coordinating, and organizing their language learning effectively
and help them objectively evaluate their progress (Oxford, 1990). During the data analysis,
three participants (Aizhan, Madina, and Marjan) expressly referred to the organizing
aspects of their learning based on their goals. One of the responses was exemplified as

follows:

Extract 37:

Most of the time, every day in the morning, | try to create a plan for the day. I put it
on my to-do list when I try to study Korean. And then, | put every topic | want to
buckle down and study it according to the plan. Also, if | have multiple
assignments, | put them on my to-do list, too (Aizhan, November 16, 2023).
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In addition, in responses to the question about their satisfaction with their
performance, five out of nine participants reflected on their mistakes in learning via self-

monitoring and measured their progress via self-evaluation. The following extract

exemplifies this idea.

Extract 38:

| do not think that I am doing well enough in this course. Because | have a terrible
habit of procrastinating until the deadline, nevertheless, compared to the first
semester, | can read properly, translate basic sentences, and speak a little bit
(Nazira, November 16, 2023).

Affective Strategies. Through affective strategies, language learners can control
their attitudes and emotions regarding their language learning (Oxford, 1990). Only one

participant, Madina, shared her experience writing a diary about her language journey.

Extract 39:

These days, | have been using a new method of writing reports. | try to write them
in Korean, but it is still challenging. So, | write them in Russian most of the time. In
these reports, | write about what I did during the day that was connected to the
Korean language and culture. For example, | add new words and other things | have
learned to know my progress. After that, I look at my reports and analyze my work.
Sometimes, | give myself time to rest for a couple of days and shift my focus from
Korean to content in other languages (Madina, November 10, 2023).

Madina not only keeps track of the critical information and events concerning
Korean but also pays attention to her inner state and takes a rest if it is needed from the
constant learning of Korean. This demonstrates how she regulates her “emotional

temperature” by writing a diary and allocating time for rest.

Social Strategies. One of the previous sections demonstrated how different social
agents influenced learners. Nevertheless, they were not driven by external influences but

exercised their agency by asking their peers and seniors for help and support. For instance,
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Adya and Aisulu asked questions from their peers if something was unclear during the

lesson:

Extract 40:

Sometimes, | do not understand what the instructor says because of complicated
words. Therefore, | try to clarify what he said from my peers or ask him in English
to be sure (Adya, November 16, 2023).

In the same way, Aisulu also asks her friends or seniors for help when her

comprehension of the material is too challenging for her.

Conclusion

This chapter presented the findings encompassing motivational orientations that
inspired university students to invest in learning Korean, the challenges they encountered,
and their investment through strategies. The nine research participants’ biographical
vignettes were given before presenting the findings. Following that, the findings were
illustrated based on the three main themes developed after the data analysis, mainly factors
motivating students to learn Korean, challenges of learning Korean, and students’
investment in dealing with the challenges. The findings encompassed a broad range of

various themes, shedding light on the investment from the sociocultural perspective.

Overall, all participants showed a high interest in learning Korean for several
reasons, starting from the influence of Korean culture, the desire to continue their studies
in South Korea, career opportunities, and other factors. As facing challenges is
unavoidable in language learning, most students experience linguistic challenges and
difficulties with the instructor’s unclear methodology. In order to deal with these problems,
participants deployed individual strategic learning efforts on the basis of Oxford’s (1990)
system of LLS. The next chapter will discuss the findings of this thesis based on the

theoretical framework and in relation to previous empirical studies.
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Chapter 5: Discussion

The present chapter concentrates on discussing the findings unveiled in the
previous chapter and derived from the data obtained from narrative writings and semi-
structured interviews. Moreover, the present study’s findings are oriented toward
sociocultural perspectives on language learning concerning the motivational factors of
learning Korean and other LOTEs, the challenges of learning LOTES, and the investment
via strategic learning efforts. As previously mentioned, the current research explores the
Korean learning experiences of second-year Kazakhstani bachelor students at a highly
selective university for the first time. More specifically, the research uncovered students’
motivational orientations that inspired them to invest in learning Korean, the diverse
challenges they encountered during their Korean learning process, and the strategic
learning efforts that they implemented to surmount them. From the prism of Darvin and
Norton’s (2015) model of investment and Oxford’s (1990) system of LLSs, the current

research addressed the previously mentioned research questions:

What are the Kazakhstani undergraduate students’ experiences in learning Korean
as an LOTE?

1. What motivated the participants to invest in learning Korean?

2. What challenges did they face while learning Korean?

3. How did the participants deal with these challenges and invest in learning

Korean?

The present chapter consists of three main sections based on the above sub-research

inquiries.
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Revisiting the Theoretical Framework

As it was previously explained in Chapter 2, the present study implemented a
model of investment developed by Darvin and Norton (2015), expanding the traditional
concept of a language learner’s identity, focusing on its complex and changing nature
shaped by various social interactions, beliefs, and unique world views in constantly
transforming online and offline spaces. In other words, the authors highlighted the
significance of the interrelationship between identity, ideology (exercised by forces of
power), and capital of language learners, especially the role of symbolic and cultural
capital that learners possess and acquire while shifting across spaces. Thus, the current
research analyzes students’ experiences in learning Korean through a sociocultural lens,
shedding light on the rising Korean ideology (i.e., the rising value of Korean in
Kazakhstani society due to the increasing number of Korean companies, cultural influence,
and other factors). It also underlines the social agents’ (e.g., family members and
instructors) significant position in mediating the students’ investment and identity
development related to expanding their symbolic capitals (e.g., seeking career or

educational opportunities related to Korean).

Language learners develop multiple identities concerning the specific environment
and time, focusing on their material and symbolic resources to increase their educational
credentials, secure their social position, or gain more income (Darvin & Norton, 2015). For
example, in terms of space and time, more learners invest in learning Korean in
Kazakhstan by using different LLSs due to its significant cultural influence these days,
compared to the first years of the previous decade when it was considered as something
uncommon and viewed negatively (based on Madina’s case). Thus, contemporary times

favor learning Korean as its perception of Kazakhstani society has changed. Consequently,
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Korean has become associated with career and educational opportunities and other learning
benefits. Such observations are interpreted following the theoretical framework represented
by Darvin and Norton’s (2015) investment model and the classification of LLS provided
by Oxford (1990). In particular, Oxford (1990) classified the LLSs into two types: direct,
which comprises cognitive, compensation, and memory strategies, and indirect, which
encompasses social, metacognitive, and affective ones. The subsequent sections will

clarify the research inquiries following the relevant literature on learning Korean and other

LOTEs.

RQ1: What Motivated the Participants to Invest in Learning Korean?

The analysis of data demonstrated that students invested in learning Korean due to
three main factors: the Korean language ideology, educational and career opportunities
associated with learning Korean, and the influence of social agents, which will be

discussed in the coming subsections.

The Korean Language Ideology

The frequently appearing factor among all the interview transcripts that initially
inspired the students to invest in the development of Korean is the Korean language
ideology, which was reflected via the impact of Korean popular culture and the similarities

between the Korean and Kazakh languages and cultures.

The Korean popular culture (Hallyu), which transforms into pop music, dramas,
and comics, became the primary impetus to explore more about Korea as a country and
invest in learning Korean for all participants, and for some of them even since their
childhood (Aru, Fatima, and Madina). Primarily, this factor was crucial in the language
decision for the “Oriental Studies” major at the university, as the majority were familiar

with this language and culture long before entering the university.
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This finding depicts the integrative motives of the students, precisely transforming
their identity via repeating specific behavioral patterns of the target community (e.g., the
desire to become like the characters in dramas or K-pop idols) (Dérnyei & Ushioda, 2021).
This finding also somehow aligns with Calafato’s (2021) study on 235 Kazakhstani and
Uzbekistani university students learning LOTESs conducted in Central Asia, highlighting
the integrative motives of learning Japanese due to the popularity of animation. Similarly,
the other studies related to learning Korean in Asian contexts illuminated Hallyu (Korean
pop culture) as one of the crucial aspects in motivating learners to invest in learning
Korean (Chan & Chi, 2010 in Singapore; Nikitina & Furuoka, 2019 in Malaysia;
Nourzadeh et al., 2023 in Iran). For instance, Nourzadeh et al. (2023) examined the
motivation of 174 learners toward learning Korean and found that the participants’ primary

motivational orientation was integrative. Additionally, female learners were more inclined

toward Korean as they were fascinated by Korean TV shows or music.

As all participants in this study were Kazakh, three (Adya, Aizhan, and Marjan)
remarked on the similarities between Kazakhstan and South Korea regarding culture and
languages. As learners recalled their Korean language journey, they focused on linguistic
aspects of the languages. Also, they broadened their perceptions by comparing the two
cultures, their celebrations and traditions, and finding their similarities. For instance, there
were some celebrations, namely Seollal and Nauruz, Doljanchi and Tusaukeser, and
respectful attitudes toward elders. This demonstrates that the participants are not merely
learners of Korean but individuals who already have unique social identities (e.g., a
Kazakh) and willingly acquire new resources with the help of previously possessed
resources for their symbolic capital development (Darvin & Norton, 2015). In other words,

being a Kazakh and having the Kazakh language in their repertoire gives these students



UNPACKING KAZAHSTANI UNIVERSITY STUDENTS' EXPERIENCES IN
LEARNING KOREAN

81
opportunities to learn Korean more easily and feel a sense of closeness to Korean culture

due to their similarities. Hence, this factor motivated the students to invest in learning

Korean.

Furthermore, apparently, through the prism of ideology, Korea became associated
with the influence of Korean companies on the Kazakhstani market, general rising trends
and interest in society towards Korean popular culture, products, cosmetics, and other
aspects that align with the Nikitina and Furuoka’s (2019) study on the mental images of
Korea of 40 university students in Malaysia. For example, many associated images were
related to Korean cultural products, particularly tourism, drama, fashion, and K-pop. This
signifies that the learners’ perception of Korea is linked to cultural traits. However, in the
previous decades, in Kazakhstan, the influence scope of Korea was not so ample in society,
and it was considered even strange to be interested in K-pop or learning Korean. However,
as forces of power and ideologies become reflected in society (Norton, 2015), the
contemporary learning environment for investing in learning Korean has become more

convenient than before.

Career and Educational Opportunities Associated with Learning the Korean Language
According to the findings illustrated in Chapter 4, the following equally essential
factors that motivated students to invest and persist in their Korean language studies were
their career and educational opportunities associated with learning Korean. Most
participants (seven out of ten) desired to connect the Korean language with their future
occupation to gain financial, social, and individual benefits. In contrast, Aisha, Aisulu,
Aizhan, and Fatima perceived Korean as a language that brings vast opportunities due to

the rapid multi-faceted development of the country and improving international
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relationships between Kazakhstan and South Korea, which again emphasizes the

significance of ideology in the model of investment.

Regarding occupations, some students (Adya, Aisulu, Fatima, and Marjan)
demonstrated inclinations toward pedagogical and diplomatic spheres. One of the
participants, Fatima, shared her desire to develop her country based on the South Korean
experience due to its high economic and technological development. This point reflects a
motivational construct of the “national interest” aiming to promote national integrity and
image, along with socio-economic development, highlighting her long-term goals (Hajar,
2018a). Specifically, Hajar (2018a), in his exploration of a postgraduate English learner
from Irag who aimed to successfully pass the Test of English as a Foreign Language
(TOEFL) for entering a UK university, found that the participant exercised her agency by
implementing a number of LLSs to attain her aspirations of becoming the first female who
finished postgraduate studies overseas in her village and demonstrated the desire to

develop her country, which highlights the notion of national interest.

From the perspective proposed by Darvin and Norton (2015), such a desire to
improve their social position, material resources, and knowledge reflects their inner goals
and aspirations for developing their symbolic and cultural capital. Therefore, they invest in
learning Korean for linguistic purposes and more significant objectives that affect the

transformation of their identities.

In contrast with the prevailing number of studies highlighting the intrinsic nature of
learning LOTES associated with the interest in culture and the target community, the
present findings pinpointed instrumental motivational orientations related to employment,
career, and educational opportunities (Gardner, 1985). For example, one of the

participants, Adya, specified her decision to learn Korean, as she believes that she will
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easily find a job, even as a teacher of Kazakh in Korea. This finding resonates with the
results of Wang’s (2023) research concerning 17 Chinese undergraduate students learning
French, who invested in learning it to travel, translate, or even teach Chinese as native

speakers in France, obtain a better occupation, and develop their multilingual selves, and

multilingual awareness.

In Calafato’s (2021) study conducted in Kazakhstan and Uzbekistan, such
instrumental motivational orientations mainly belong to the Russian and English
languages, as well as in Arapova’s (2017) study on Kazakhstani undergraduate learners of
English. Further, the present research findings are compatible with the results presented in
Han’s (2021) study, which explored 533 Vietnamese undergraduate students’ investment
in learning Korean, highlighting the instrumental goals of learning Korean related to

improving their career and societal positions.

Furthermore, all participants, excluding Marjan, shared another long-term goal
related to continuing their studies via an academic mobility program or a Master’s degree,
perceiving Korean universities as institutions with well-qualified education. These findings
recall the results of Chan and Chi’s (2010) study of 80 Singaporean undergraduate students
of Korean, who also perceived this language as a valuable resource for their future
occupation and acknowledged the economic power of South Korea, as well as expressing
their desire to be an exchange student there. Some participants pinpointed other reasons for
investing in learning Korean, including traveling, leisure, and making new international
friends. This finding was echoed in Lu et al.’s (2022) research on 15 international
undergraduate students learning Chinese in China, identifying not only pragmatic aspects
of learning Chinese but also the other subordinate but equally essential aspects, such as

making international friends, enhancing their experiences, and others.
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Influence of Social Agents

This section discusses the results related to the influence of social agents, namely,
immediate family members and peers. Due to the rise of the social turn in the context of
SLA, Norton (2000) developed her model of investment, focusing on the sociocultural and
sociohistorical aspects of language learning, emphasizing that identity is socially

constructed (Dornyei & Ushioda, 2021). Thus, the social settings of a language learner are

crucial since they influence the conditions of investment in language learning.

All participants were also strongly encouraged and supported by their parents to
learn Korean; some of them even directly influenced their decision to choose Korean
among other languages for their “Oriental Studies” major, having a positive perception of
Korean language and Korea as a country, associating it with vast opportunities that their
children will be able to get in the future. Hence, the initial ideology of the participants’
parents about Korea was positive, shaped by the rising popularity of Korean culture,
image, technologies, and social interactions in Kazakhstan. According to Darvin and
Norton (2018), such specific contexts construct ideologies of people, influencing their
actions and perceptions by making predispositions. As a result, parents, as significant
social agents, imposed such dispositions on their children, influencing children’s

perception of Korea and their decision-making process.

Furthermore, apart from family members, all participants referred to the support
given to them by their peers, senior students, and friends, inspiring them to put their efforts
into learning Korean culture and language. Adya, Aizhan, and Madina reflected on their
experience of interacting with senior students, acknowledging the help and assistance they
got by asking for advice and guidance concerning learning Korean. In contrast, Aisha,

Aisulu, and Aru found a chance to make friends with native Koreans and practice speaking
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skills in Korean. Here, participants exercised their agency by implementing social and
cognitive strategies by asking for help and clarification, expressing an interest in
opportunities to be an exchange student, and practicing speaking skills in naturalistic
settings. In addition, following Wang’s (2023) study concerning the influence of NPRM
(the near-peer role model) in learning French, the present findings also capture similar
results, where Chinese undergraduate learners were inspired by their peers and seniors to

invest in learning Korean, as they observed their role models (Bandura, 1997), and

strengthened their ideal Korean (LOTE) selves.

RQ2: What Challenges Did They Face While Learning Korean?

As reported in Chapter 4, the participants faced various challenges related to
learning Korean, categorized into two main types: linguistic challenges and low quality of

teaching Korean at university.

One of the most frequently mentioned challenges concerning learning Korean was
speech comprehension, differentiation of similar vowels, diphthongs, and complex words.
For instance, Adya referred to the hardships of understanding several words from their
native Korean instructor, attributing it to her lack of vocabulary and grammar knowledge.
In contrast, the main difficulty for Aru was identifying the right words since the
pronunciation of some sounds was quite similar, negatively affecting her writing skills. In
addition, participants saw the reason for these challenges in the difference between their
previously acquired languages, which partially aligns with the results of Quintos’s (2022)
exploration, which examined 481 college learners of Japanese in the Philippines,
highlighting the reason for the difficulties in pronunciation, reading and writing skills due

to the linguistic differences with their mother tongue.
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Most students experienced issues related to writing as well as speaking. For

instance, Adya, Aisha, and Aisulu were dissatisfied with their academic performance due
to the lack of vocabulary and low memorization skills, which became the core of the
difficulties with thought expressions. This finding again aligns with Quintos’s (2022)
study, where she emphasized that due to the limited vocabulary, students have low material
retention, consequently leading to poor listening comprehension, negatively affecting their

expressions, especially in speaking. Moreover, Fatima, in turn, particularly pinpointed

speaking as a significant problem due to insufficient opportunities to practice it daily.

Furthermore, some participants (Adya, Aru, and Aizhan) expressed their
dissatisfaction with the previous instructor’s poor quality of teaching. This indicates that
the department is facing a challenge in employing qualified instructors. This finding is
consistent with one of the challenges identified by Gao (2014) in his study on learning
Chinese in Australia, which involved 149 school students and 18 principals. The other
challenges mentioned in Gao’s (2014) study included a funding shortage and difficulties in

establishing international collaborations with other schools in China.

The participants mentioned ambiguous methodology, guidance, and excessive
home tasks, negatively affecting their understanding and learning of Korean. For example,
Aru reported that homework was “a heavy load on my shoulders,” which negatively
affected her decision to invest time and energy in learning Korean during her first year of
study. This point reflects the “disinvestment” notion displayed in Manan and Hajar’s
(2022b) work on 105 students and 18 teachers in private English academies in Pakistan.
According to the results, learners of English tended to disinvest in their (indigenous)

mother tongue during the lessons due to the lack of theoretical knowledge of the teachers
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and monolingual ideologies that emphasize the problematic view of multiple languages

and illuminates English as a “legitimate capital” (Manan & Hajar, 2022b, p.11).

In contrast, despite the comprehension challenges that Aizhan faced in the
classroom due to the unclear and confusing explanations of one of her Korean language
instructors, who tended to mix Russian, Kazakh, Korean, and English, she began to invest
in learning Korean more, by allocating time to study individually at home to comprehend
the material thoroughly. Here, the instructor tried to implement translanguaging practices
in her classroom by explaining the material and mixing the languages. Nevertheless, due to
her poor competence in English and Russian, her attempts were sometimes unsuccessful,
leading to confusion in the classroom. According to Garcia (2009), translanguaging is a
specific teaching practice that allows learners to apply the languages in their repertoires to
the fullest extent to strengthen their learning and embrace their multilingual identities. In
comparison with the previous instructor, the current one, who is a native speaker of
Korean, implemented translanguaging as a scaffolding strategy, communicating both in
Korean and English and allowing the students to talk in English at the initial stages if it
was challenging for them. This finding may imply that if that instructor had been more
proficient in all the languages and knew how to apply translanguaging in the classroom

appropriately, it might have been more effective than it turned out to be.

RQ3: How did the Participants Deal with These Challenges and Invest in Learning

Korean?

The present section represents details regarding the types of language learning
strategies (LLS), mainly divided into indirect and direct ones following the set of LLS
developed by Oxford (1990), that were explicitly implemented to deal with the challenges

the participants encountered during their Korean learning process. The table, which
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demonstrates each type of strategy participants implemented, was given in Chapter 4 (see
Table 3), p.71. More precisely, Oxford (1990) classified LLS into direct, which includes
compensation, memory, and cognitive strategies, and indirect, consisting of affective,

social, and metacognitive strategies (for further details on the classification of LLS, see

Chapter 2). The key findings on implementing these strategies will be addressed further.

In terms of direct strategies, most participants implemented cognitive strategies,
whereas compensation and memory strategies were utilized by only two participants (Adya
and Aisha, respectively). Interestingly, these findings contradict the study conducted by
Murray (2010) on 66 native speakers of English learning Korean at an academic institution
in the US, where the most implemented direct strategic efforts were compensation. Hence,
such strategies are deployed when language learners seek to compensate for their
vocabulary shortage and share their thoughts in a spoken or written form (Oxford, 1990);
therefore, the low number of cognitive strategies users signifies that the participants have a
low production in the target language. Moreover, three of the participants (Adya, Aisha,
and Aisulu) deployed strategies such as “learning vocabulary by writing down new words

9% ¢

from various resources,” “organizing the words into specific notebooks,” and “translating
the words.” Oxford (1990) pinpointed the importance of highlighting and taking notes by
creating a structure to comprehend better. Learners who exercise their agencies by

deploying such strategies will facilitate their preparation for using productive skills.

Furthermore, most participants referred to reading additional materials, listening to
podcasts, and practicing their speaking skills with their peers, which signifies using the
“practicing in naturalistic settings” strategy (Oxford, 1990). From the sociocultural
perspective, this coincides with the claim made by Norton and Toohey (2011), who

emphasized the social nature of language learning, where people from culturally and
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historically diverse settings utilize cultural resources, namely, media, technologies, and
books. As a result, learners were not simply confined to the materials given in the
classroom but also found many opportunities to enrich their knowledge of Korean through
cultural materials in different forms, which are well represented and supported by Korean
popular culture. From Darvin and Norton’s (2015) perspective, this could be considered as
an acquirement of cultural capital, meaning that if learners are driven to learn the language

not only for economic resources but for a deeper appreciation of the target culture, it may

inspire them to invest more (Liao et al., 2020).

Furthermore, indirect strategies, which implicitly influence the learning process
(Oxford, 1990), were applied by fewer participants than direct strategies. Nevertheless,
such strategies have a crucial impact on an equal basis with direct strategies, helping the
learners monitor their learning process and exercise their agency. Here, agency refers to
the capacity to act, meaning that agentive learners desire to assume responsibility by
controlling and managing the learning process (Larsen-Freeman et al., 2021). In other
words, students actively took action to develop their Korean learning as they recognized
the importance of their activity and tried to resolve the challenges they faced.
Consequently, learners exercise their agency by applying such strategies, especially
metacognitive ones, that are responsible for organizing and investing in their learning
process. The indirect strategies that the participants applied mainly included “setting goals
and objectives,” “self-monitoring,” and “self-evaluating” for metacognitive, along with

2 <6

“self-encouragement,” “writing a language learning diary” for affective, and “asking

questions” for social strategies.

Metacognitive strategies consist of actions that transcend cognitive processes,

allowing one to coordinate the learning process (Oxford, 1990) effectively. Only three
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participants (Aizhan, Madina, and Marjan) deployed strategies for establishing their goals
and objectives by efficiently planning their Korean learning process. At the same time,
other participants (Adya, Aisha, Aru, Madina, and Nazira) reflected on their strengths and
weaknesses (lack of speaking skills, procrastination) by applying self-monitoring strategic
efforts, which enabled them to evaluate their progress adequately and objectively (Oxford,
1990). The present findings partially align with the results uncovered in Xiao et al.’s
(2021) exploration concerning 120 Brazilian learners of Chinese. The findings depicted

that metacognitive and social strategic efforts were primarily implemented, signifying the

students’ readiness to self-regulate their learning process.

As mentioned earlier, most participants mediated their agency by applying social
strategies, communicating with peers or seniors, and asking for questions, suggestions, and
advice. In particular, two of the students (Adya and Aisulu) directly sought peers’
assistance when they did not comprehend the information from the instructor or asked for
advice from their third-year senior, who was studying in Korea. According to Hajar
(2018b), learners who are “capable of thinking, wishing and acting” frequently exercise
their agency when they acknowledge the significance of specific actions and adopt LLSs to
achieve their ultimate vision of themselves and other goals despite any contextual
constraints (p.83). In the present case, to get more knowledge about Korea and develop
their language skills (enriching their symbolic capital), participants exercised their agency
by being active and adopting social strategies to achieve their goals. Compared to the
previously mentioned contradiction, these findings, on the other hand, align with Murray’s
(2010) study regarding US learners studying Korean, where apart from compensation
strategies, the other frequently used ones were social, focusing on lowering classroom

anxiety and engaging in self-encouragement. Also, it recalls the study of Xiao et al. (2021),
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with similar results, highlighting the frequent use of social strategies, which represented

their intrinsic motivation to communicate in Chinese.

Nevertheless, most participants implemented cognitive and metacognitive strategies
out of all types of LLS according to Oxford’s (1990) classification. Unfortunately, the
other types were outnumbered in terms of users, represented only by a minimum number
of participants, only one or two, respectively. Overall, the direct strategies, primarily
cognitive, were implemented by most participants, revealing that not all participants
consider indirect strategies as significant as direct, signifying that the learners are still not

ready to self-evaluate and monitor their learning fully.

Conclusion

This chapter discussed the findings covered in the previous chapter on the basis of
the existing empirical and theoretical articles on the matters of study through the
sociocultural perspective connected to the theoretical underpinnings, particularly Darvin
and Norton’s (2015) investment model and Oxford’s (1990) classification of LLSs.
Therefore, it reviewed the analysis of the main findings considering the motivational
orientations that drove Kazakhstani university students to invest in learning Korean, what
challenges they faced, and the strategic learning efforts they implemented to overcome
them in compliance with the notions of learner agency, ideology, and identity. The
conclusion and implications of the thesis will be deliberately discussed in the following

chapter.
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Chapter 6: Conclusion
The previous chapter delineated the findings’ discussion of the current research

covering the main factors that motivated nine bachelor students majoring in the “Oriental
Studies” program to invest in learning Korean, the challenges they encountered, and the
strategic learning efforts they deployed to deal with them. The findings of this study
highlighted the ongoing interplay between various sociocultural factors, ranging from
social agents (e.g., parents, Korean language instructors, peers), ideologies related to the
Korean language in Kazakhstani society and the participants’ exercise of their agency by
using different language learning strategies (LLSs) to facilitate their learning process of
Korean. This chapter illustrates the current study’s central conclusion and uncovers this

qualitative study’s main strengths and limitations. The last section discusses the study’s

pedagogical implications and new spheres for further exploration.

Major Conclusions of the Study

The current research disentangled the experience of a number of undergraduate
students learning Korean via the “Oriental Studies” program in one of the highly selective
universities. The factors that inspired them to invest in its learning, the confronted
challenges, and the LLSs they espoused to overcome these challenges are of particular
interest. The current study was underpinned by Darvin and Norton’s (2015) investment
model, driven by three essential aspects: capital, identity, and ideology, along with

Oxford’s (1990) system of LLS.

Regarding the motivational orientations that inspired the participants to invest in

learning Korean, the study revealed the three main factors, namely, “the Korean language

9% ¢

ideology,” “educational and career opportunities associated with learning Korean,” and

“the influence of social agents.” Compared to the instrumental nature of motivations



UNPACKING KAZAHSTANI UNIVERSITY STUDENTS' EXPERIENCES IN
LEARNING KOREAN

93
related to English, LOTEs are highly represented by the interests in the target culture and
community (Ushioda, 2017). As the popularity of Korean popular culture imposed by
dramas, music, and TV shows through different domains and the awareness of high-quality
education rose in Kazakhstani society, the number of individuals interested in learning
Korean has gradually increased. Therefore, most participants in this study were inspired to
choose Korean for their major due to their indirect acquaintance with the target culture and
community (mainly with the assistance of the Internet). In contrast, some participants
decided to invest in learning Korean even before entering the university. Furthermore,
three participants (Adya, Aizhan, and Marjan) admitted the similarities (in grammatical

structures, traditions, and celebrations) between Kazakh and Korean cultures and

languages, again highlighting the significance of integrativeness in learning LOTEs.

Nevertheless, Korean was not only associated with cultural interests but was also
regarded as a language that brings career and educational opportunities, representing
instrumentally driven orientations (Gardner, 1985). For four participants, Korean was
equal to success, or in other words, it could provide particular opportunities (as a cultural
and symbolic capital development). The parents of three participants initially had a
positive predisposition concerning South Korea as a developed country, which influenced
the participants’ decision to start investing in learning Korean. Hence, the social agents’
(i.e., parents, siblings, peers, and seniors) influence on participants’ decision to invest in

learning Korean was also examined.

Participants encountered two main categories of challenges during the Korean
learning process: “linguistic challenges” and “low quality of teaching Korean at
university.” More specifically, the significant linguistic challenges concerning learning

Korean pertained to speech comprehension, differentiation of similar vowels and
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diphthongs, and a lack of vocabulary repertoire. Also, some participants criticized the
teaching practices of some instructors, including the unclear and ineffective methodology,

consisting of heavy overload and improper explanations that negatively influenced the

desire to invest in learning Korean (leading to disinvestment, as shown in Aru’s case).

To resolve the difficulties they confronted while learning Korean, participants acted
agentively by implementing some effective LLSs, drawing on Oxford’s (1990) taxonomy
of LLSs, consisting of direct (cognitive, compensation, and memory) and indirect
strategies (affective, social, and metacognitive) (for more elaboration about this taxonomy,
see Chapter 2). The students mostly implemented cognitive and metacognitive strategies,
ranging from taking notes, translating new words, listening to podcasts, practicing
speaking with their peers in naturalistic settings, establishing objectives, and reflecting on
and evaluating their strengths and weaknesses. Thus, learners learned the language and
demonstrated critical thinking skills, as they could analyze their progress and development
of the Korean language skills. In contrast, affective, compensation and memory strategic
efforts were represented maximum by one or two participants, meaning that the variety of
strategies students deployed was limited. Overall, the variety of implemented strategies

was demonstrated in Table 3 of Chapter 4, see page 71.

Strengths and Limitations of the Study

As pinpointed in the second chapter, most articles on the L2 motivation research
predominantly examined English and monolingual learners. They were mainly conducted
in Anglophone, European, or Oceanian contexts, failing to cover a broader scope of
motivational orientations toward LOTESs through a multilingual lens in Asian contexts
(Henry, 2010; Takahashi, 2023). Moreover, such geographical skewness is well

represented in Central Asian contexts despite the abundance of multilingual learners. Thus,
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motivation toward English remains a commonly researched topic in Central Asia (e.g.,
Arapova, 2017; Mamadaminova & Khadjikhanova, 2021; Nurshataeva, 2011), whereas
research on LOTEs tends to be in the shadows. Consequently, the current research
attempted to bridge this gap on the grounds that no previous study encompassed the

experiences of Kazakhstani multilingual students in learning Korean, covering their

challenges, language learning strategies (LLS), and motivational factors.

The implementation of narrative writing and semi-structured interviews gave
fruitful opportunities for participants to freely express their opinions and views on this
matter, consequently capturing various details and creating a scrutinized and elaborate
picture that would be less achievable with a quantitative approach. In addition, this enabled
the researcher to validate the participants’ answers and obtain more specific and less
subjective data. Moreover, the present study analyzed the data from a sociocultural
perspective of language learning. This perspective aligns with Darvin and Norton’s (2015)
model of investment, highlighting the significance of capturing the constant engagement
between elements of context (e.g., the social agents’ practices, social and cultural
ideologies) and the participants’ agentive power to achieve their ideal multilingual selves
while learning Korean. As shown in the second chapter, using strategy questionnaires
would not have allowed this study’s researcher to unearth the students’ contextualized and

situated use of LLSs according to their shifting learning goals and tasks.

Despite the strengths and importance of the present study, it is crucial to
acknowledge its limitations in order to provide insights for other researchers interested in
addressing and preventing such drawbacks in future research. For instance, the results
obtained from a small convenience sample (nine) from a single course, department, and

university may be less objective than those obtained from larger-scale samples for
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quantitative methods. Moreover, the results might not be fully applicable to other
institutions providing Korean language courses in Kazakhstan, as this study only focused
on one university. Different institutions’ instructors, curriculum, environment, and other
factors may vary significantly. Therefore, future research needs to consider using a mixed-
method approach with a broader sample, including different academic institutions, taking
into account the voices of students and some other influential actors such as instructors and
university administrators. This approach should incorporate qualitative and quantitative

methods to enhance the overall understanding and present an expanded overview on the

phenomenon being explored (Creswell & Clark, 2017).

Also, despite the multilingual participants, the present study sample consisted of
only one gender and nationality, which might also be considered a bias since the variety of
nationalities and the perspectives of the opposite gender were not depicted. Moreover, it
would be beneficial to compare learning Korean with other LOTES provided in academic

institutions for further research.

Implications of This Research Study

On the basis of data analysis, further implications can be suggested to facilitate
Korean learning in Kazakhstani academic institutions. As data was analyzed via a
sociocultural perspective per Darvin and Norton’s (2015) investment model, the present
study shed light on the significance of social agents and the ideologies in society embedded
through cultural factors. The influence of family members, peers, and seniors, as well as
interaction with them, was one of the crucial factors influencing the participants’ choice
and desire to invest in learning Korean, signifying that they were not only passive

recipients but also that they had the willingness to exercise their agency by practicing
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Korean speaking skills and consult on the matters related to Korean and South Korea with

their seniors.

Thus, the instructors may implement the Neer Peer Role Model (NPRM) strategy to
strengthen learners’ ideal LOTE and multilingual selves, raising awareness of the
importance of multilingualism and learning LOTESs. Here, NPRMs are characterized as
individuals of the same age or professional and social level who are respected or admired
by the community (Murphey, 1998). In other words, such role models in real life boost
learners’ confidence and willingness to act similarly (Wang, 2023). However, as the
present study demonstrates, peers and immediate family members, seniors, and siblings
can have a crucial impact altogether (e.g., Adya, Madina, and Marjan cases). Moreover,
one participant, Marjan, mentioned the professors from Korean Cultural Centers and other
institutions who attended their lessons to introduce Korean universities and additional facts
about South Korea. Hence, instructors may invite similar social agents, including alums
from their universities who successfully applied for a Master’s Degree in South Korea, or
even share their unique experience of learning Korean to inspire and motivate the students

to invest in learning Korean even more.

As social agents, instructors can significantly affect the students’ engagement and
participation. One of the problems that some participants encountered was the poor
methodology used by some instructors, which needs to be addressed carefully. One of the
main issues was the inappropriate use of translanguaging practices by one of the previous
instructors. Nevertheless, another native Korean instructor successfully deployed bilingual
practices in the classroom, allowing the students to implement compensation strategies
(communicating in English) at the beginning in order to reduce their anxiety. In a

qualitative study by Daniel and Pacheco (2015) on four multilingual learners in a US



UNPACKING KAZAHSTANI UNIVERSITY STUDENTS' EXPERIENCES IN
LEARNING KOREAN

98
secondary school, it was found that the participants productively implemented LOTESs in
order to support their learning of English by deploying translanguaging practices, such as
using bilingual dictionaries, note-taking in LOTES while reading or listening, talking with
friends in LOTEs to clarify the assignments, learning new language with their friends and
families and others. The authors suggest that LOTE-focused classes can help students feel
comfortable using translanguaging and, for example, summarizing the information into
LOTE, making cross-linguistic comparisons, discussing new information in LOTE, and
carrying out activities that promote multilingualism as a norm, not as an exception (Daniel
& Pacheco, 2015). Therefore, as translanguaging is specifically beneficial in learning
LOTEs, it is necessary to raise the instructors’ awareness on this matter via training or

workshops held by translanguaging experts and to promote a positive view of

multilingualism in the classroom.

Furthermore, during the data analysis, the imbalance of deployed language learning
strategies was revealed, uncovering the lack of users for particular learning strategies,
namely, affective, memory, and compensation. Cohen (2011) stated that awareness
regarding the specific strategies that can be consciously chosen can facilitate language
learning. Thus, to enhance their awareness of LLSs, it is essential to introduce diverse
strategies in the classroom and provide training on how to deploy them properly. From the
multilingual perspective, instructors should provide students with multilingual instruction,
adopt multimodal and multicognitive approaches, and demonstrate metacognitive
strategies used in LOTEs (Chostelidou et al., 2015). In addition, instructors should provide
instruction on foreign language strategies, especially those that were applied and adopted

less than others (Xiao et al., 2021).
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On the basis of the above-described implications, the researcher can propose

subsequent recommendations for other scholars and various stakeholders. Firstly, it would
be beneficial to pay attention to other LOTESs provided in Kazakhstani academic
institutions and incorporate LLSs, individual variables, and cross-cultural factors in further
research, especially in such a unique multilingual context. For policymakers, it is crucial to
deliberately concentrate on the process of instructors’ employment, explicitly focusing on
their qualifications and methodology. As instructors have a significant influence on the
students’ investment or disinvestment respectfully, it is of utmost importance to increase
their “openness” and “readiness” for the implementation of novice pedagogies, namely,

NPRM, translanguaging practices, and multilingual strategy instruction in order to

maintain and enhance the motivational orientations and investment in LOTEs learning.

Furthermore, the participants were second-year undergraduate students enrolled in a
university. Being able to study at a university signifies that they belong to the privileged
group that has higher education access. In other words, these students can be considered
educated elites who can afford to gain such knowledge. Some of them even attended fee-
charging private tutoring to enhance their Korean level. However, to lessen the research
bias and broaden the study’s scope, it seems crucial to include the experiences of
minoritized and marginalized communities. Specifically, the researchers should consider
the interests, attitudes, and beliefs of immigrants or individuals from vulnerable categories
and multilingual environments because these groups might have different experiences from

the privileged ones.

Overall, given that | had a similar experience of learning Korean during my
bachelor’s degree program in “Oriental Studies,” | could fully comprehend the

participants’ difficulties from their perspectives and reflect on my Korean learning journey
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with a new glance. In addition, the thesis writing process taught me how to conduct a study
properly, mainly synthesizing the literature, collecting the necessary information,
analyzing it according to the theoretical underpinnings, and reporting and discussing the
crucial results. Moreover, writing the literature review and justifying the methodological
part of the thesis allowed me to broaden my horizons, leading to a more comprehensive
and critical view of motivation toward LOTEs. As a result, I realized the significance of
examining multilingual learners’ experiences and promoting a positive view toward

multilingualism on micro and macro levels since the majority of the population in the

world is multilingual.
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Appendix A

Unpacking Kazakhstani University Students' Challenges, Investment and Language

Learning Strategy Use for Learning Korean: A Qualitative Inquiry.

Declaration of the Use of Generative Al

I hereby declare that I have read and understood NUGSE’s policy concerning appropriate
use of Al and composed this work independently (please check one):

with the use of artificial intelligence tools, or
[1 without the use of artificial intelligence tools.

(If you have used Al tools as defined in the GSE policy document, please complete the rest
of this form.)

During the preparation of this thesis, | used Grammarly to edit the text for clarity and
grammar and the Veed.io video-editing website to facilitate the interview transcription
process.

| also declare that |
am aware of the capabilities and limitations of Al tool(s),

have verified that the content generated by Al systems and adopted by me is factually
correct,

am aware that as the author of this thesis I bear full responsibility for the statements and
assertions made in it,

have submitted complete and accurate information about my use of Al tools in this
work, and

acknowledge that there may be disciplinary consequences if I have not followed
NUGSE’s guidelines regarding Al appropriate use.

Name: Darina Galitova Signature:

Date: 28.05.24
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Appendix B
Prompts for the narrative essay.
Dear research participant,

Please, write an essay in Kazakh, Russian or English covering the following points:

1. Could you please write general information about your background (e.g. age, your
parents’ job and education, the number of your brothers and sisters, your city/village, your

specialization, your interests etc.)?

2. How many languages can you speak? What are they?

3. How long have you been learning Korean? Did you have prior experience of learning

Korean before entering the university?

4. Why did you decide to learn Korean?

5. What challenges did you face/are you facing while learning Korean?

6. What strategies did you use/plan to use to deal with these challenges?

7. What are your current goals in terms of the learning Korean language?

8. What kind of activities or strategies did you use/do you intend to use to achieve your

goals?

Basinay 3ccere apHaJiFaH cypakrap

Temenaeri TapMakTapbl KAMTUTBIH 3CCE Ka3YbIHBI3IbI CYPANMBI3:
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1. ©O3iHi3 Typabl KaJbl akmapaT OepiHi3 (MbICAbI, )KaChIHBI3, aTa-aHAHbI3bIH
YKYMBIC OpHBI MEH O1J1iMi, aFa-onKeIepiHi3/iH caHbl, TyFaH jKepiHi3 HeMece
aybUIBIHBI3, MAMaH IbIFbIHbI3, KbI3bIFYIIBUIBIKTAPBIHBI3 T.0.)?
2. Ci3 Heme Tinge ceineli anacki3? by kannait tinaep?
3. Ci3 Kopeii TiIiH KaHIIa yaKeITTaH Oepi OKBII )KYPCi3? YHUBEPCUTETKE TYCEP
QIJIBIH/IA KOPeH TUTIH YHpeHy ToxXipruOeHi3 00Iab Ma?
4. HenixTeH KOpel TiTIH OKyFa MIENIM KaObUIIaabIHbI3?
5. Kopeii Titin yiipeHy OapbIChIHIA KaH1all KUBIHIBIKTAPFa Tar OOJIIBIHbI3/Tal
Oomnacb13?
6. OCBI KUBIHIBIKTAP/IBI KEHY YIIIH KaHAal CTpaTerHsuIap bl
KOJIJJaH IBIHBI3/TIal TaJlaHy bl )KOCTIApJIaAbIHbI3?
7. Kopeii TiniH yiipeHyIeri Ka3ipri MakcaTTapblHbI3 KaHaai?
8. Ci3 63 MaKcaTTapbIHBI3Fa KETY YIIiH KaHAal OpeKeTTepAl HeMece CTpaTerusIap bl

KOJIIaHIBIHbI3/TIal 1ajiaHy Ikl KOCIIapian OThIpchi3 0a?

BOl'lpOCbI K IMMOBECTBOBATEC/JILHOMY 3CCE

Hanummure scce, KOTopoe 0XBaThIBAa€T CAEAYIOIINE MOMEHTHI:

1. Pacckaxure, noxanyicra, o0yt uHpopmaimio o cedbe (Harpumep, Ball Bo3pacT,
MeCTO paboThl U 00pa30BaHHUE POAUTEINICH, KOJTUIECTBO OpaThEB U CECTEP, Balll
POJIHOM rOpOJT WM CeJlo, Ballla CIeHabHOCTb, Ballll HHTEPECHI U T.1.)7

2. Ha cxonpkux s3pikax Bel moxere roBoputs? Kakue 3710 sA3bIKH?

3. Kak naBHo Brl n3yudaere koperckuii s3b1k? beln in y Bac onbIT n3yueHuns
KOPENCKOIo A3bIKa J0 MOCTYIUICHUS B YHUBEPCUTET?

4. Iloyemy BbI pemIMIIA U3y4aTb KOPEHUCKHM S3bIK?
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5. C KakuMH TPYIHOCTSIMH BBl CTAJIKUBAINCH/CTAIKUBACTECH IIPU U3yUYCHUN
KOpEHUcKoro sA3bIka?
6. Kakwue cTpaTeruu Bbl HCIIOIB30BAIN/TUIAHUPYETE HCIIOJIB30BATh IS PELICHUS ATUX
TpyIHOCTEMN?
7. KakoBbl Ballly TEKYIIUE LIEJU B U3YUEHUU KOPEHUCKOTO s3bIKa?

8. Kakue BUJBI ACATCIIBHOCTU UJIU CTPATCTHUU BbI I/ICHOJ'IB?;OBaJII/I/HaMepeHLI

HCIIOJB30BaTh AJIA JOCTHKCHHA CBOUX IIGJ'ICfI?
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Appendix C

Individual semi-structured interview protocol for students learning Korean on their

motivational orientations, challenges and strategic learning efforts

Interviewer: | am Darina Galitova, a second-year Master’s student in Multilingual
Education program at Nazarbayev University Graduate School of Education. The purpose
of this study is to explore Kazakhstani students’ experiences of learning Korean, the
challenges they face while learning Korean, and the strategies they use while investing in

their learning.
Interviewee:

Thank you for giving me your time today. | would like to begin by telling you about
the project. Since the past decade, researchers in the L2 motivation field started to shift their
focus from the English language towards motivation to learn languages other than English
(LOTE). Therefore, this study aims to fill the gap in the research in Kazakhstan and
specifically explore Kazakhstani students’ motivations for learning Korean and the
challenges they face and how they deal with these challenges. Therefore, | am having this
interview with you today. This research has been conducted in accordance with the ethical

standards set by the Nazarbayev University Institutional Research Ethics Committee.

Questions:

1. When did you start learning Korean?
2. Who or what encouraged you to learn Korean?
3. What did you think of the Korean language before learning it? Probe: Why did you have

such impressions?
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10.

11.

12.

13.

14.

15.

16.

17.

18.

19.
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Have you learned Korean before entering university? Probe: If you had, where did you
learn it (e.g., in private courses, the Korean Cultural Center, or yourself)? Follow-up
question: How did you find that experience?
What motivated you to learn Korean?
Are you now interested in learning or using Korean? If yes/no, why?
What are your current goals or aspirations for learning Korean?
What kind of activities or steps have you adopted/do you intend to use to achieve your
goals?
What proficiency in Korean do you want to attain?

Which particular aspects of Korean do you think you still have problems with?

What strategies did you use/do you want to use to improve this aspect/these aspects of

your Korean?

How much time do you invest in Korean learning weekly?

What do you think about the instructors in the Basic Korean course? Probe: Are they

using their own materials?

What do you think are the strengths and weaknesses of this Korean course?

How is this course assessed?

Do you feel that you are doing well on the Korean course? Why?

Have you found sufficient chances to communicate with competent speakers of Korean

in Kazakhstan? If yes, how? If not, why not?

What about the role of technology in your learning Korean?

What do you think of the Korean world and the Korean language now?
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20. What do your friends, family, or other people (you know well) think of you learning

Korean?

Kopeii Tii1iH yiipeHeTiH CTyJAeHTTepIiH MOTHBANUSJIBIK 0AFbITTAPbI, KHBIHIABIKTAPbI
JKOHE CTPATEruslJIbIK OKY dpPeKeTTepi TYpaJibl JKeKe KAPThLIA KYPbLIBIMABIK CyX0aT
XaTTamachbl

Cyx0at 6epyuii: Men Jlapuna ['anutoBa, Hazap6aes YauBepcuteTiniH XKorapsr
oiim 6epy mekTebiniH «KenTinai 6iiM 6epy» Oaraapiaamachl OONBIHIIA EKIHII KYypC
MarucTPaHTTHIMBIH. byJl 3epTTey/IiH MaKcaThl — Ka3aKCTaHIBIK CTYACHTTEP/IIH KOpel TUTiH
yiipeHyaeri ToxkipuOeciH, OKy MpoLeciHe Ke3eCeTiH KUbIHABIKTAP/bI 3KOHE OJIap IbIH
KOpeil TUTiH YHpeHy Ke3iHerl KOMAaHAThIH TUIAIK OKBITY CTPATEeTUsUIAPBIH 3epTTEY OOJIBII
TaObUIABL.

Cyx0ar anymsbI:

ByriHri yakbeITbIHBI3IBI O6JIT€HIHI3 YILIIH paxMeT. AJJIBIMEH MEH ci3re »k00a Typabl
aiiTkpiM  keseni. COHFBl OHXKBUIABIKTA EKIHII/IIeTe TITiH YHPEHy MOTHBAIIHICHI
caJlachlHJaFbl 3€pTTEYIIUIEp Ha3apAbl aFrbUILIBIH TUIIHEH oJaH 0acka Tuiaepal ylpeHyre
MOTHUBaIMsIFa aybIcTbipa Oactaabl. ConablkTaH Oyn 3eprrey Kaszakcranma >KyprizuireH
3epTTeysep/Ieri OJIKbUIBIKTHI IIENIyTe, aTal aiTKaH a, Ka3aKCTaH IbIK CTYAEHTTEpAIH Kopei
TiJiH YHpeHyTe JIereH bIHTAChIH, COHAAN-aK OKY YIepiCiHAeri Ke3qeceTiH Macenenep MeH
oJIapAbl eIy >KOJAAapbIH 3epTTeyre OarbiTTanFan. COHJIBIKTaH MeH OYriH ci30eH cyxOar
XKYprizin oTelpMblH. byn 3eprrey HazapGaeB YHuBepcuteTiHiH FBUIBIME 3epTTEyNepiH
UHCTUTYLUMOHAIIBIK O/l KOMHUTETI OeNriiereH STUKANbIK CTaHJapTTapra Colkec
KYpriziesni.

Cypakrap:
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1. Ci3 xopei TUTIH KamlaH yiipeHe 0acTaJbIHbI3?

2. Kopeti TiniH yiipeHyTe ci3/1i KiM HeMece He bIHTaJaHIbIPIAbI?

3. Kopeii Tinin yiipenOec OypbiH, o1 Typaisl He oinanbiHbiz? KocbiMia cypak: Hemikren
cizze MmyHai acep 60yab1?

4. YHUBEPCUTETKE TYCEp alJIbIHIa KOpe TiIiH YipeHiHi3 6e? Kocvimua cypax: Onaii
bosica, onbl Kail Hcepoe OKblObIHbL3 (MbLCATLL, JHceKe Kypemapod, Kopel MaOeHU
opmanvigvinoa nemece 63 beminizwe)? Keneci cypax: Ciz oyn masxcipubeni Kanai
bazanaiicvis?

5. Kopeii TiiH yipeHyTe He TYPTKi 00Ib1?

6. Kazipri yakpITTa Ci3 KOpel TUIiH YiipeHyre Hemece KOIIaHyFa KbI3bIFyIIBLTBIK
taHbITacki3 6a? Erep mo/sxok Oonca, Here?

7. Kopeii TiniH yipeHyAeri Ka3ipri MaKcaTTapbIHbI3 HEMECEe YMThIIbICTAPBIHBI3 KaHail?

8. Ci3 e3 MakcaTTapbIHbI3Fa )KETYy YIIIH KaHAai opeKeTTep Al Hemece KagaMaapabl
JKacaJIbIHBI3/5Kacay bl KocTapian OThIPChI3?

9. Kopeii Tinin OimyaiH KaHAal qeHreline Kol JKeTKI3TiHI3 Kenei?

10. Kopeii TutiHIH KaHall aceKTiIepiMeH olli e KMbIHJBIKTap Oap Aer oiinaichi3?

11. Kopeii TiniHI3AIH OCBI aCMEKTICIH/OCHI aCTIEKTIIEPiH KaKcapTy YIIiH KaHIak
CTpaTerusiapabl KOJIIaHIbIHbI3/ Al 1aTaHFbIHBI3 KeTleai?

12. AnTacbIHa KaHIIIa yaKbITBIHBI3/IbI KOpel TUIIH YipeHyre apHaichI3?

13. ba3zanbIk KOpel KypChIHBIH MyFalliMzepi Typaisl He aiiTacei3? KocbiMina cypak: Onap
©37IepiHiH MaTepuaIapbiH NaiiganaHaas Ma?

14. Ocpl Kope# Tim KYpChIHBIH KYIITI JKOHE 9JICI3 KaKTaphl KaHal 1emn olnaicez?

15. byn kypc kanaii 6aranaHabl?
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16. ©31Hi3111 KOpeH Tl KypChIHAA KaKChl OKMMBIH Jien oiakichi3 6a? Hemikren?

17. KazakcTranmarsl KOper TITIHIE COMICHTIHISPMEH Tl TaObICY MYMKIHIIT1H TalTHIHbI3

6a? Erep uo Oosnca, onna kanai? Erep sxok 6oJca, Here ®oK?

18. Ciznin Kopeii TisliH MeHrepy/aeri TeXHOJIOTHSIHbIH alaThlH OPHBI KaHAanl?

19. Kasip Kopest >xoHe Kopel TiJli Typajibl He oisaiichi3?

20. JTocTapsIHBI3, OTOACBIHBI3 HEMECE Ci3 )KaKChl OUJIETiH O0acka ajaMiap KOpeu TuliH

yiipeHyiHi3 Typabl He oilnaip1?

HpOTOKOJI HHAUBUAYAJIBHOT0 MMOJYCTPYKTYPUPOBAHHOI'O HHTECPBLIO VIS CTYI€HTOB,
H3yYaroumux Ropeﬁcmﬁi AA3BIK, 00 ux MOTUBAINHOHHBIX HAIIPABJICHUAX, npoﬁneMax Hu

CTPATCrH4€CKUX YCUJIUSIX B oﬁyqe}mu

HNurepsrroep: S - lapuna ["anuToBa, CTyJI€HTKA BTOPOro Kypca MaruCTpaTypsl 110
nporpamme "MHoros3beraHoe oOpasoBanue” Beiciieit [konsr O6pazoBanus HazapOaes
VYHusepcurera. Llenp JaHHOTO UCCIIEIOBaHMS - U3YYHUTh ONBIT Ka3aXCTAaHCKUX CTYIEHTOB B
U3yYEHUH KOPEHUCKOTO S3bIKa, MPOOJIEMBI, C KOTOPBIMU OHU CTAJIKUBAIOTCS B Ipoliecce

HU3YUCHUS, U CTPATCTUN U3YUYCHUA SA3bIKA, KOTOPBIC OHU HUCIIOJIL3YIOT BO BPEMS U3YUCHUS.

HNHTepBBIOMpPYEMBIIi:

Crnacu6o, 4To yaenuiau MHE cerofHs BpeMs. [l Hadana st xoresna Obl pacckas3arhb
BaM 0 IpoekTe. B mocneanee necsatuiieTue uccaeaoBaTean B 00J1acTH MOTUBALIUN
W3Yy4YEeHUs BTOPOTO/UWHOCTPAHHOTO S3bIKA CTAIM CMEIIATh aKI[EHT C aHTJIMHCKOTO SI3bIKa Ha

MOTHUBAIUIO U3YUCHUSA A3BIKOB IOMHUMO aHTJIIUICKOTO. HO3TOMy JaHHOEC HUCCIICAOBAHHUEC
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NPU3BAHO BOCHOJIHUTH MPOOEI B UCCIIEIOBAHUAX, TPOBOAUMBIX B Ka3axcTane, u B
0COOEHHOCTH U3yUUTh MOTHBALIMIO Ka3aXCTAHCKUX CTYAEHTOB K U3YYEHHUIO KOPEHCKOTO
A3BIKA, a TAKXKE MPOOIEMBI, C KOTOPBIMHA OHU CTAJIKUBAIOTCS, U CIIOCOOBI PEIICHUS 3TUX
npoonem. IToaToMy ceroass s IpoBOXKY € BAMU 3TO MHTEPBbIO. JlaHHOE UCCIIEI0BAHHE

MMPOBOAUTCA B COOTBCTCTBHUU C 3TUUCCKUMHU HOPMAMH, YCTAHOBJICHHBIMU KOMUTCTOM

MHCTUTYLMOHAJILHOM 3TUKU Hay4yHBIX HccienoBanuii, HazapOaeB YHuBepcurera.

Bomnpocsr:

1. Korza Bbl HayaiM u3y4ath KOPEHCKH SI3bIK?

2. KT0 mim 4To Bac ¢ MOTHBHPOBAJIO U3y4aTh KOPEHCKUH SI3BIK?

3. Uto BBI AyMaiH 0 KOPEHCKOM SI3bIKE J0 ero u3yueHus? JlonoJHuTeIbHbIii BOMPOC:

noyemy y Bac cinoxunock Takoe BrieuatiieHue?

4. N3yuanu nu Bl KopeHcKuit s13bIK 10 MOCTYIIJIeHUs B yHuBepcuter? Jononnumensvotii
gonpoc: eciu 0a, mo, 20e vl €20 U3y4anu (Hanpumep, Ha Yacmmuvlx Kypcax, 6 Kopetickom
KYIbmypHOM yenmpe unu camocmosamenvro)? Ilocnedyrouwyuii eonpoc: kax 6ul

oyeHueaeme snom onvlm ?

5. Yto moOyauiio Bac K M3y4eHHUIO KOPEHCKOTO s3bIKa?
6. 3auHTEepEeCcOBaHbI JIM BBl CeiiYac B M3yYEHUH WM UCTIOIb30BAHUU KOPEHCKOTO SI3bIKa?

Ecnu na/mer, To mouemy?

7. KakoBsI Bamu TCKYIIUEC LCJIN UJIN CTPEMIICHHUA B U3YUYCHUU KOpCﬁCKOTO SI3bIKA?

8. Kakue JIECTBUS WM IIary BbI Hpe,[[HpI/IHHJ'II/I/ HaMCpPCHBI NPCANIPUHATD I JOCTUKCHUA

CBOUX LieJIei?

9. Kakoro ypoBHS BJaJICHUS KOPSHCKUM SI3bIKOM BBl XOTHTE JJOCTHYb?
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10. C xakuMu acieKTaMH KOPEHCKOTO SI3bIKa, 110 BallleMy MHEHHIO, Y Bac €IIle eCTh

po0dsieMbI?

11. Kakue CTPAaTCTUH Bbl HCIOJIL30BAJIN/XOTUTE HCIIOIL30BaTh JUIA YIIYUIICHUS 3TUX

npoOem?

12. CxoNbKO BpEMECHH B HEJICITIO BBI yJIEISICTE U3YUCHHUIO KOPEHCKOTO s3bIKa?

13. Yro BBI qymMaeTe o mpenoaaBaTelsix Kypca "bazoBoro kopeickoro si3bika', 00 ux
MeToJ[aX npenogaBanus? JlonoJHNTeIbHBbI BOMPOC: UCIIOJIB3YIOT JIM OHU COOCTBCHHBIE

MaTepuaibl?

14, KaKOBLI, I10 BalllIceMy MHCHHUIO, CUJIBHBIC U caa0ble CTOPOHBI JaHHOI'O KypcCa

KOPEMCcKoro s3bIika?

15. Kak onieHuBaeTCsi JaHHBINA Kypc?

16. CauraeTe 1 BBI, 4TO BBI XOPOIIIO YCIIEBACTE MO KypCy Kopeickoro si3pika? [Touemy?

17. Hamutm 1 BbI JOCTATOYHO BO3MOKHOCTEH JUIsl OOIIEHUS C JIFOJIbMH 3HAIOLIUMHU
KopelcKkuil Ha mpoiBUHYTOM ypoBHe B Ka3zaxcrane? Ecnu na, To kakum obpazom? Eciu

HET, TO no4yemy?

18. KakoBa posib TEXHOJIOTHH B BallleM U3YYE€HUU KOPEHCKOro si3pika?

19. Yro Ber mymaere o Kopee u KopeiickoM sI3bIKE ceiigac B IeJIoM?

20. Yro Bamm apy3bs, CEMbs WK APYTHE JIOAU (KOTOPBIX BBl XOPOILIO 3HAETE) AYMAIOT O

TOM, YTO BbI U3y4aeTe KOPEHUCKUN A3bIK?
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Appendix D

Gatekeeper E-mail/Letter
Dear [Gatekeeper Name],

My name is Darina Galitova and I’'m currently starting a research project for my
Master's thesis at Nazarbayev University Graduate School of Education.

Subject to approval by Nazarbayev University Research Ethics Committee this
research will employ narrative essay and individual semi-structured interviews to explore
motivation, challenges, investment, and language learning strategies of Kazakhstani
students studying Korean.

I’m writing to request your permission to be allowed to enter your university in
order to recruit research participants — bachelor students studying in a second year in a
major called “Oriental Studies”, learning Korean language — for narrative writings and
individual semi-structured interviews. The interviews may take one month — a period from
November to December 2023 - to complete and will be scheduled at a time and date that is
convenient for the participants according to their curricula. All I will need is to arrange a
suitable time to conduct individual interviews with the students.

All answers and results from the research are kept strictly confidential.

If this is possible, please could you e-mail me at darina.galitova@nu.edu.kz or by
phone number +7 708 821 32 17 to confirm that you are willing to allow access to your
participants providing they agree and are happy to take part.

Thank you for your time and I hope to hear from you soon.

Y ours sincerely,

Darina Galitova
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Appendix E

INFORMED CONSENT FORM

Unpacking Kazakhstani University Students' Challenges, Investment and Language
Learning Strategy Use for Learning Korean: A Qualitative Inquiry

You are asked to participate in a research study, conducted by Darina Galitova, a second-
year Master of Arts in Multilingual Education student at Nazarbayev University Graduate
School of Education. This study aims to explore undergraduate Kazakhstani students’
experiences of learning Korean as a foreign language, the challenges they encounter while
learning Korean and the language learning strategies (LLSs) they use to achieve their
ultimate goals. If you decide to participate in this research, you will be asked to write an
essay about your background, prior language learning experience, and challenges and
strategies that you used to cope with them. Following that, in order to get more details
about your learning process of Korean, individual semi-structured interviews with 15-20
questions will be conducted. With your consent, | will make audio recordings of your
responses to make further analysis.

You will have 7 to 10 days to complete your narrative essay before the individual
interviews will be conducted. Individual semi-structured interviews will last roughly 30 to
40 minutes.

There are minimal risks to participating in the study. I will complete all required steps to
maintain your privacy and anonymity of the obtained data. A pseudonym will be used
instead of your real name and the name of the university during all the phases of the
research. I will keep the interview transcripts and the file that links the pseudonyms to the
real names on the computer, in a location protected with a password. Once the research
project is over, I will delete the voice recording of your interview and remove all
password-protected files from the computer after the study is finished. I will remove any
information that could identify you from the final version of my dissertation or written
report.

This research study will not pay you or provide any direct benefits. However, your
responses may help the researcher to learn more about the experience of Kazakhstani
students learning Korean. The indirect benefit of this research is that it may help to raise
awareness of the challenges, investment and learning strategies to facilitate learning of
Korean in Kazakhstan. Any public publication based on this study will not include your
name or any other personal information that may be used to identify you.

If you have read this form and have made the choice to participate in this study, please
keep in mind that your participation is entirely voluntary, and you have the right to
withdraw your permission or terminate participation at any time without any
penalties or other negative consequences. The alternative is not to participate in the
study. You have the option of refusing to answer specific questions. The participants’
responses will be used for only research purposes, and not assessed. Therefore, there will
be no “good” or “bad”, “right” or “wrong” answers considering their experiences of
learning Korean. The findings of this study might be presented at scientific or professional
events or published in scholarly publications. If you have any concerns or would like a
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copy or summary of the results of this study, please contact the Master's Thesis supervisor
at the email address or phone number shown below.
Contact Information:

You can contact one of the researchers if you have any questions, comments, or concerns
regarding the research. Please contact me at +7 708 821 32 17 or
darina.galitova@nu.edu.kz.

If you have any questions, concerns or complaints about this research, its procedures, risks
and benefits, contact the Master’s Thesis Supervisor for this student work, Anas Hajar, via
email anas.hajar@nu.edu.kz or telephone +7 747 323 15 62 or the NUGSE Research
Committee at gse_researchcommittee@nu.edu.kz.

Please sign this consent form if you agree to participate in this study.

e [ understand the purpose and the procedures of the study described above.

e My questions have been answered to my satisfaction, and I understand that my
information will be confidential and be only seen by the researcher.

e [ understand that I can withdraw from the study at any time without a reason.

e [ agree to participate in the study and record my responses and I have been given a
copy of this form.

Participant

Signature: Date:

Researcher

Signature: Date:
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AKHHAPATTBIK KEJICIM HBICAHBI

Ka3zakcTraHabIK YHMBEPCUTETTEP CTYAEHTTEPiHIH KOpel TUliH YyHpeHy
Ke3iHgeri npoodJieMajapabl, HHBECTHLMSJIAY 5KOHE TUWIIIK cTpaTerusjapabl
KoJI1aHybIH amny: Canajibl 3epTTey

Ciznepni Hazap6aeB Yuusepcureriniy JKorapsl binim bepy mexteOiniy «Kenrtinai 6inim
Oepy» MaMaH/IbIFbI OOMBIHIIIA OKUTHIH, EKIHII Kypc MarucTpanTsl [ 'anurosa Jlapuna
JKYPTri3eTiH 3epTTeyre KaTbICyFa IaKbIpambl3. 3epTTEY/IiH MaKCAThl Ka3aKCTAHABIK SKIHIII
KYPC CTYJCHTTEPIHIH KOPEH TUTIH IIET TiJ1 PETIHAEe MEHIepy TOXIpruOecCiH, ojlapra
KE3/ICCETIH KMBIHBIKTAP IbI )KOHE TYNKUTIKTI MaKcaTTapbIHa JKETY YIIiH KOJITaHATHIH TUII
YHpEHY cTpaTerusuIapbiH 3epTTey O0JIbIN TaObLIaAbl. ETep i3 oChl 3epTTEeyre KaThiCyFa
HIeTiM KaOblIIacaHbl3, Ci3ICH ©31Hi3 Typaibl KAl aKIapaTThl, KOPEH TUTIH YHpEHYIeTi
OYPBIHFBI TOKIPUOCHI31, KUBIHIBIKTAP MCH OJIAPABI )KCHY YIIIH KOJIJaHFaH
CTpaTervsUIapBIHbI3bI KAMTUTBIH ACCE JKa3y cypanasl. OChIaH KeiiH KOpel TUTIH YHpeHy
OapbIChl Typalibl TOJBIFBIPAK aKmapat any yuriH 15-20 cypakTaHn TypaThIH kKeKe cyxoar
xyprizineni. Ci3fiH KeniciMiHi30€H, xayanTapblHbI3 9pi Kapail Tajaay yiiH IUKTo(hoHFa
JKa3blIaIbl.

Keke cyxbatrap O6acranranra Jeiin ci3re scce xxazyra 7-10 xkyH Oepineni. XKeke cyx0at
mamameH 30-40 MUHYTKa CO3bLIAbI.

3epTTeyre KaTbICyMeH OaillaHbICTHI Oipiiama Toyekenaep 0ap. MeH anbIHFaH AepeKTepIiH
KYIUSUTBUIBIFBI MEH aHOHUMJIUIITIH CaKTay YIIiH OapibIK KaXKeTT1 KadaMIap/bl kacayra
HUETTIMIH. 3epTTey OapbIChIH/Ia Ci3/1H LIbIH aThIHbI3 O€H YHUBEPCUTETTIH aTaybl
3epTTEYIiH OapIbIK Ke3EHACPIHIE HKACKIPBIH 001a1bl. 3epTTEyTe KaThICTHI OAPIIBIK
YKUHAJIFAH JIEPEKTEp, KyKaTTap MEH ka30aap mapojbMeH jKOHE OMOMETPHSITBIK
JEpEeKTepMEH KOpFaliFaH JiepOec KOMIBIOTEp I CaKkTana bl MaKalaHblH 5K00TBIK
HYCKACBIH 7Ka3bIll OOJIFaH COH, CYXOaThIHBI3ABIH jka30aChIH XKoHE 0apibIK KYMHs co30eH
KOprairaH ¢aingapabl KOMIBIOTEPIMHEH KOSMBIH. 3epTTey asKTalFaHHaH KeWiH Ci3]iH
JKEKe aKMapaThIHbI3Ibl KOPHITHIHABI MaKaia/laH KoHe ka30allla eCenTeH ajblll TaCTalMbIH.

By 3epTTeyre KaTbicy KapKbUIBIK ©6T€MaKbl HeMece KaHaal 1a Oip Tikenel naiiaa aimyab
OinaipMmeiini. JlereHMeH ci3/liH JKayanTapblHbI3 3epTTEYLIIre Kopei TifaiH yHpeHin *kaTkaH
Ka3aKCTaH/bIK CTYACHTTEPAIH TOKIpHOeci Typaibl keOipek OlTyre KoMeKTeCcyl MyMKiH.
byn 3eprreyain xaHaMa naiinacel Kazakcranaa kopelt TUIIH yipeHyre bIKIall €TeTiH
MoceJienep, MHBECTUIMSIIAD KOHE OKBITY CTPATETHSIIAPHI TYPajIbl Xa0apaapIIbIKThI
apTTBIpYFa KOMEKTeCyl MYMKiH. ByJ1 3epTTeyre Heri3enreH Ke3 KeNTreH KapHsuIaHbIM
CI3/IiH aTBIHBI3/IbI HEMECE Ci3/ll aHBIKTAy YLIIH MaiianaHbuTybl MYMKIH Ke3 KeJlreH 0acka
KEKe aKMapaTThl KAMThIMANIbI.

Erep ci3 ocbl HbICaHAbl MYKHAT Kapall IIbIFBII, OChI 3€PTTEYTe KaThICy Typajbl MM
KaOBbUIJIaCaHbI3, Ci3/1iH OCBI 3€PTTEYTre KaThICYbIHbI3 TOJIBIFbIMEH ePiKTi eKeHiH JKoHe Ke3
KeJIFeH YaKbITTA albINNYJIchI3 HeMece 0acKa KaFbIMChI3 CAJIIAPChI3 PYKCATHIHBI3/AbI
KaliTapblll aJyFa HeMece 3epTreyre KaTbICy/Ibl TOKTATYFa KYKbIFbIHbI3 0ap eKeHi
eckepineni. Ci3 Kanmai fga Oip cypakTapra sxkayarn Oepy/ieH 0ac TapTyFa KYKbUIBICHI3.
KaTsicymsiapapI sxkayanTapsl TEK 3€pTTEY MaKCaThIH 1A TaliJaaHbLIa bl )KOHE
OarananOaiabpl. COHIBIKTaH OJap/bIH KOpeH TIIIH YHPeHy TaKipuOeciHe KaThICThI
«CKaKChD» HEMECE KaMaHy, «IYPBIC» HeMece «OyphIcy xayanTap Ooamaiiiel. by
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3epTTEY1iH HOTHXKeINepi FRUIBIMHA HeMece KociOu ic-1apanap/aa YChIHBUTYBl HeMece
FBUTBIMU KYypHAJIIap/ia KapusuIlaHysl MyMKiH. Erep ci3jie cypakrap TybIHIaca HEMECE OChI
3epTTEY HOTHKEIEPiHiH KOITipMeci MEH KbICKaIlla Ma3MYHBIH aJFbIHBI3 KEJICe, TOMEH/ICT]
AJICKTPOHJIBIK ITOIITa MEKEH)Kalbl Hemece Tesie(oH HeMipl OOMBIHIIIA MATHUCTPJIIK
JMCCepTaIUsHBIH JKETEKIIICiHe Xabapaca anachl3.

bailsianbic aknaparbi:

3epTTeyre KaThICThI CYPaKTAPBIHBI3, MKIpJIEepiHi3 HeMece KayibiHi3 Ooca,
3eprreyuriiepAid OipiMeH xabapiacysiHbI3Fa Oonasl. +7 708 821 32 17 tenedonbl
Hemece darina.galitova@nu.edu.kz apkpuibl xabapiacbIHbI3.

Ocpl 3epTTeyTe, OHBIH MPOIEC, Kayilli )KOHE apTHIKIIBUIBIKTAPhIHA KATHICTHI
CYpaKTapbIHBI3 HEMECE MIaFbIMAAPBIHBI3 00JICa, MATUCTPIIIK AUCCEPTAIMSAHBIH KETEKITIC
Amnac Xampkapra anas.hajar@nu.edu.kz memece +7 747 323 15 62 TenedoHbI apKbUIbL,
conpaii-ak NUGSE 3eptrey komurerti gse researchcommittee@nu.edu.kz MexkeHxabl
OoiipIHIIA XabapiaccaHbl3 O0IabI.

Ocprl 3epTTeyre KaThICyFa KeIiCCeHi3, OChI KelliciM (hopMachIiHa KOJ KOWBIHBI3.

e MeH XoFapbla CUNATTaJIFaH 3epTTEYiH MaKcaThl MEH IPOLeypalapblH TOJIBIKTAN
TYCIHEMIH.

e MeH o3 cypakTapbiMa OepiireH KayanTapra KaHaraTTaH IbIM JKOHE MEHIH
aKmapaTbIM KYIHs Typ/e OOJaThIHBIH XKOHE TeK 3epTTEYIIire FaHa KOPIHETIHIH
TYCIHEMIH.

e MeH Ke3 KeJreH yakpITTa ce0erici3 3epTrreyre KaTbiCy/laH 0ac TapTa aJaTbIHBIM/IbI
TYCIHEMIH.

e MeH 3epTTeyre KaTbICyFa *oHE jKayalnTapbIM/bI Ka3yFa KeJTICEeMiH XKoHE OChI
KY’KaTThIH KOLIIPMECIH aJl/IbIM.

Karsicymis

Komsr: Kyni:

3eprreyuri

Komsr: Kyni:
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O®OPMA UHOPOPMHUPOBAHHOI'O COTJIACUA

PackpbiTHe po0JieM, HHBECTUPOBAHUS U HCNOJIb30BaHUeE A3BIKOBBIX CTPaTeruii npu
H3yYeHUH KOPEeHCKOro si3bIKa CTYIeHTAMHU Ka3aXCTAHCKUX YHHBepcuTeToB: KauecTBeHHOE
HCCJIeI0BaHNe

Br1 npurnanieHsl NpuHATH Yy4acTHE B MCCJAe0BAHUM, TPOBOIUMON [apunoii ['anuToBoi,
CTYJEHTKOI BTOPOro Kypca MarucTpaTypsl 110 ClIEHUaIbHOCTH « MHOI0s3bIYHOE
obpazoBanue» Bricmeli lkonsr O6pa3oBanus HazapbaeB YHuBepcurera. Llens
UCCIIEIOBAaHMS - PACCMOTPETh ONBIT Ka3aXCTAaHCKUX CTYACHTOB, 00yYarOIIUXCsS HA BTOPOM
Kypce OakanaBpuaTa, B U3yUY€HUU KOPEHCKOT0 S3bIKa KaK HHOCTPAHHOTO, TPOOJIEMBI, C
KOTOPBIMM OHM CTaJKUBAIOTCA B IIPOLIECCE, U CTPATErMU U3YUEHUS SI3bIKA, KOTOPHIE OHU
UCIOJNIB3YIOT AJIs JOCTUKEHUS CBOMX KOHEUHBIX 1iesieil. Eciu Bl pemute NpuHATH yyacTue
B 9TOM HCCJIEJOBaHUH, BaM OYJIET NPEAJI0KEHO HAMMUCATh 3CCE, 1€ Bbl YIIOMSIHUTE OOLIYIO
uH(popMalrio o cede, 0 BalleM MPEeAbAYIIEM ONbITEe B U3YUEHUU KOPEMCKOro s3bIKa, O
po0iieMax U CTpaTerusix, KOTOpbIE BbI UCIONb30BANIN )i UX npeojosienus. [locne storo,
4TOOBI OMYUYUTH O0Jiee MOAPOOHYI0 HHPOPMAIIHIO O ITPOLIECCe U3YyUEHHUST KOPEHCKOTO
A3bIKa, OyJIeT MPOBEAECHO UHIMBUIyalIbHOE HHTEPBbIO, cocTosmee u3 15-20 Bonpocos. C
Baiero cornacus s 3anuiny ayJ1n03anuch BallluX OTBETOB JJIS AajbHEHIIIEro aHaIu3a.

Jlo Hauasia MTHIMBUAYAIBHBIX MHTEPBbIO y Bac OyaeT 7-10 aHel uis HanucaHus 3cce.
WuauBuayanbHble HHTEPBBIO Oy IyT IUThes puMepHO 30-40 MUHYT.

Cy11ecTBYIOT MUHUMAJIbHBIE PUCKHU, CBS3AHHBIE C YYaCTUEM B HCCIIEAOBAHUU. S| BBIIOIHIO
BCE HEOOXOMMbIE NEHCTBUS AJIsl COXpaHEHUsI KOH(PUICHIIMATbHOCTH U aHOHUMHOCTH
MOJTy4YE€HHBIX JaHHBIX. Bo Bcex aTamax uccieqoBaHusi BMECTO Balllero HACTOAIIET0 UMEHH
U Ha3BaHMs YHHUBEpCUTETA OyJeT UCIOIb30BATHCS IICEBJOHUMBI. Bece coOpaHHbIe JaHHBIE,
JIOKYMEHTBI U 3allUCH, CBSI3aHHBIE C UCCIIEOBaHUEM, Oy IyT XpaHUTHCS Ha MEPCOHATBLHOM
KOMITbIOTEpE, 3alUIIEHHBIM NTapoJieM U OMOMETpUYEeCKUMU aHHBIMU. [10 okoHUaHUN
HaIMCaHMs YEPHOBOI'O BapUaHTa CTAThU 5 yIaJk0 3allMCh BAIIer0 MHTEPBBIO U BCE
3alUILEeHHbIE TaposieM ¢ailiibl ¢ koMibroTepa. S yaamo molyro nHpopmaluio, KoTopas
MO’KET UICHTU(ULIMPOBATh BAaC, U3 OKOHYATEJILHOI0 BapuaHTa IMCCepTaluu U
IIMCbMEHHOTO OTUYETA IOCIIE 3aBEPLUICHUS UCCIEN0BaHUS.

JlaHHOe ucciieioBaHKe He MoApa3yMeBaeT OIUIAaThl WIINM NPEAOCTaBICHHS KAKUX-IH00
HPSIMBIX BBITOJ OT yyacTus. OJIHAKO Ballld OTBETHI MOTYT TOMOYb HCCIIEA0BATENIO0 Y3HATh
6osble 00 OMbITE Ka3aXCTAHCKUX CTYJCHTOB, U3yYaroLIX Kopeiickuii sa3b1k. KocBenHOE
NPEUMYIIECTBO OT JAHHOT'O MCCIIEJOBAHMSI 3aKIF0YAETCS B TOM, YTO OHO MOXET IOMOYb
MOBBICUTH OCBEJIOMJIEHHOCTh O IPOOJIeMax, MHBECTUPOBAHUS U CTPATETUAX 00yUeHHUs,
CHOCOOCTBYIOILINX U3yUEHHIO KOperckoro a3bika B Kazaxcrane. Jlro0as myOnuuHas
myOuKanus, OCHOBaHHAsI Ha JaAHHOM HCCIIEZIOBaHUHU, He Oy/IeT BKIIIOUATh Ballle UMS WIH
000 IPYTYIO JTUYHYIO HHPOPMALIMIO, KOTOpask MOXKET ObITh MCIOJIb30BaHa JUIsl Ballen
UACHTU(DUKAIIH.

Ecnu BBl 03HAKOMUITHCH C TaHHOHW (hOPMOI U IPUHSIIN PEIIEHNEe y9acTBOBATh B JAHHOM
HCCIIEIOBAHUY, NTOKAIYHCTa, UMEETE BBULY, UTO Ballle YUYACTHE B HEM SIBJISAETCS
MOJHOCTBIO 100POBOJIbHBIM, U Bbl UMEETE MTPABO B JIKOOOH MOMEHT 0TO3BaTh CBOE
pa3pelieHUe UM NPEKPATUTH YYACTHEe B HCCJIeI0BAHNH 0e3 KakuX-1u0o mrpagos
WIH IPYTUX HEraTUBHBIX MOCJIEICTBHl. AJIbTEPHATUBOI SIBJISIETCH 0TKA3 OT y4acTHs
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B HCCJIEIOBAHUH. Y Bac eCTh IIPABO 0TKA3aThCsl 0TBEYATh HA KOHKPETHbIE BONIPOCHI.
OTBeThI y4aCTHUKOB OYyT MCII0JIb30BAaThCSI TOJBKO B UCCIIEAOBATENbCKUX LENIAX U HE
OyayT oneHuBathbes. [loaToMy He OyJeT HUKAKUX «XOPOIIUX» MITH «TUIOXUX,
«TIPaBUJIBHBIX» WIN «HENPABUIIbHBIX)» OTBETOB, KACAIOLIMXCS UX OIbITA U3YUECHUs
KOPEHCKOTo s13bIKa. Pe3ynbTaThl JAHHOTO UCCIIETOBAHHUS MOTYT OBITh MTPEICTABICHBI HA
HaY4HbIX WIN IPOPECCHOHATBHBIX MEPONPUATHUIX WU OIyOJIMKOBaHbI B HAYUHBIX
u3nanusax. Ecnu y Bac ects kakue-miu6o BOIPOCH MM BBl XOTHUTE MOIYYUTh KOMUIO UIIN
KpaTKoe M3JI0)KEHUE Pe3yIbTaTOB JAaHHOI'O UCCIIEI0BAHNUS, TOKATYHCTA, CBSKUTECH C
Hay4YHBbIM PYKOBOJMUTEIEM MarucTepPCKOn JUCCEpTALM 110 YKa3aHHOMY HMKE
3JIEKTPOHHOMY aJpecy WIN Teae(oHy.

KonrTakTHast unpopmanus:
Brb1 MmokeTe CBA3aThCS C OJHUM W3 UCCIEAOBATENIEH, €CIIM Y BaC BO3HUKHYT BOIIPOCHI,

KOMMCHTApPHUH UJIK OIIACCHUS 110 ITIOBOAY HUCCIICIOBAHUA. Hox(anyﬁCTa, CBSDKHUTECHh CO MHOM
no tenedony +7 708 821 32 17 unwm darina.galitova@nu.edu.kz.

Ecinu y Bac ecTb BONIPOCHI, OMACCHUS HITH KaJI00bI [0 IOBOJY JaHHOTO UCCIICIOBAHUS, €0
IpOILIEAYP, PUCKOB M IPEUMYIIECTB, CBXKUTECHh C HAYYHBIM PYKOBOIAUTEIIEM
MarucTepCcKoOM IuccepTalldy Mo JaHHOU CTyAeHUeCKOr paboTte AHacoM XapKapoM 1o
aJIeKTpOHHOU Toute anas.hajar@nu.edu.kz wim Tenedpony +7 747 323 15 62, a Takxke ¢
HUccnenosarenbckum komuteroM NUGSE 1o aipecy gse_researchcommittee@nu.edu.kz.

[Toxanyiicta, moanuimuTe 3Ty (GopMy Coriacus, eciiv Bbl cornacHbsl NpUHATH y4acTHE B
JTAHHOM HCCIIEZIOBAaHUH.

e MHe NOHATHBI LIEJIb U MPOLETYPbI ONTMCAHHOTO BBIIIE UCCIEOBaHUS.

e  OTBETHI HA MOM BOIIPOCHI MEHS YAOBIETBOPUIIH, U sl IOHUMAIO, YTO MOSI
uH(popManus OyaeT KoHpUIeHIMaNbHON U OyIeT BUAHA TOJIBKO UCCIIEI0BATEIIIO.

e ] moHuMaro, 4TO MOTY OTKa3aThCsl OT y4acTHUs B UCCIIEIOBAHUHU B JT1000€ Bpemsi 0e3
00BSICHEHUS PUYHH.

e S coryaceH Ha y4yacTue B UCCIIEJJOBAHUU U 3alIMCh MOUX OTBETOB, U MHE BblJIaHA
KOIHSI 3TOTO OJIaHKa.

VY4yacTHUK

IToamuce: Mara:

Uccaenosarenn

IToamuce: Jara:
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Interview extracts

Codes

Subthemes

Themes

Interviewer: In your
narrative essay, besides
challenges with listening
and speaking skills, you also
mentioned the instructor's
unclear guidance. Could
you elaborate on that in
detail?

Interviewee:

In the second semester of
the first year, we had a
teacher who did not know
how to explain things in one
language. She tried to mix
four languages: Russian,
Kazakh, English, and
Korean, even though she did
not know much about
English and Russian.
Moreover, she tried to
explain everything to us
simultaneously, but it turned

into a mess, and we did not
understand anything. So, at
that time, | tried to learn as
much as | could by myself,
dedicating extra hours at
home because it was not
productive to learn this way
in the classroom.

When | study individually, |
use Quizlet to learn new
words. Moreover, | use the
Naver Dictionary. Because
the words that | search for
are always there and
sometimes even complex.
There are always examples

Challenges with
listening and
speaking

The previous
instructor's unclear
methodology

Instructor's poor
explanation

Low
comprehension of
the material in the
classroom

Learning Korean
individually at
home by using
applications for
learning and
translating new
words (direct
strategies)

Receptive skills
Productive skills
The low quality of
teaching Korean at
the university

The low quality of

teaching Korean at
the university

Individual efforts

Challenges of
learning Korean

Challenges of
learning Korean

Students' strategies
while investing in
dealing with the
challenges
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of how and when to use
them and the situations in
which you should say them
correctly.

Interviewer: Thank you for
the detailed answer.




