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ABSTRACT
A Correlation Study of EMI Teachers’ English Proficiency Level in Kazakhstani
Universities and Their English Development Strategies

This quantitative research study aims to find a correlation between the English
proficiency level of English Medium Instruction (EMI) teachers at Kazakhstani universities
and the strategies they put into practice to develop their English. Within the educational
reform in Kazakhstan, facing growing attention toward the level of English proficiency among
university instructors, this research becomes quite crucial due to its focus on the gap identified
in EMI teacher language competencies and critical problems in the successful realization of
EMI programs. This cross-sectional research, utilizing convenience and snowball sampling
methods, examined the self-assessed English proficiency levels of 39 EMI teachers from six
universities in Almaty, Astana, and Taraz. It identified the EMI teachers' most frequently
applied language learning strategies in developing their language skills. The findings connoted
that there were significant relationships between certain formal and informal learning
strategies and high English proficiency levels among EMI teachers. More specifically,
teachers who scored higher on English proficiency were more likely to take standardized tests,
participate in standardized test preparation courses within formal strategies, and engage in
social interaction and cultural immersion activities like visiting English-speaking countries
and interacting with native speakers within informal strategies. The study added to the
understanding of effective strategies in language development in the context of higher
education in Kazakhstan. The findings of the study help guide policymaking and teacher

professional development and give implications for further research in EMI contexts.
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AHgaTna
Ka3zakcranablK YHHBEepCHTETTepAeri aFbUIIIBIH TijliHAe cadak Oepetin (EMI)
OKBITYIIBUIAPABIH aFBLIIIBIH TUTIH MEHTepy JeHreifi MeH TUIIi 1aMBITy cTpaTerusjiapbl
apacbIHIAaFbI 0alJIaHbIC 3epTTeYi

Bbyn cannpik 3eprrey KazakcTaHabIK yHUBEpCUTETTEP/AET] aFbUIIIBIH TUTIHJIE cabaK
6epetin (EMI) oKbITyIIBIIApABIH aFBUIIIBIH TUTIH MEHTEpY JCHIeli MEH OJIap/IbIH aF bLIIIBIH
TIJTIH JaMBITYy YIIiH KOJIAaHATBIH CTpaTErusiap apachlHaaFrbl OaliIaHbICTHI Ta0yFa
OarpiTTanran. Kazakcranmarel OuUtiM 6epy pedopMachl KOHTEKCTIH/IE YHUBEPCUTET
OKBITYIIBLIAPBIHBIH aFbUIIIBIH TUTIH MEHIEpY JCHTeiliHe JIereH Ha3apIblH apTybIMEH Oy
3eprrey EMI OKBITYIIBIIAPBIHBIH TULIK KaOlIeTTepiHAeT KeMIIUTiKTep/ i xkoHe EMI
OargapiraManapbIHBIH COTTI ICKE aChIPBUTYBIHIAFbI MAHBI3IBI MOCEIIEICPIl KAMTY apKbLIbI
aiiTapibIKTall MaHbI3Fa Ue OONBIT OTHIP. byil KenaeHeH 3epTTeye, ‘bIHFAUIbUIIBIK KOHE ‘Kap
KeceKTepl’ TaHjaay dMiCTepl MaiJamaHbLIbI, ATMaThl, AcTaHa xoHe Tapas3narsl anThl
yHuBepcUTeTTeH 39 EMI OKBITYIIBICBIHBIH ©31H-031 Oarajiay apKbUIbI aFbUIIIBIH TUTIH MEHTepY
neHreinepi 6arananpl. EMI OKBITYIIBUTAPBIHBIH TUIAIK AaFABUIAPBIH JAMBITY/IA KU1
KOJITAaHATbIH T YUPEHY CTpaTerusiapbl aHbIKTaJIIbl. 3epTTEy HOTHXKeepl Oenriii Oip pecMu
XKoHe OefipecMu CTpaTerusiap MeH XKOFaphl aFbUIILIBIH TUTIH MEHrepy JACHIreisepl apachiHaa
MaHBbI3/1bl OaliIaHbICTap/IbIH OOJNIFAaHBIH KOPCETT1. ATan alTKaH/a, aFbUIILIBIH TUTIH KOFaphbl
JICHreli/Ie MEHI€preH OKBITYIIBUIAP PECMU CTpaTeTusjIap apachlHaH CTAHAAPTTHI TECTTEPIl
TarChIpyFa >KOHE CTaHIAPTThI TECTKE AAWBIHABIK KypCTapblHA KAThICYFa, all Oeiipecmu
CTparervsiap apachblHaH aFbUIIIBIH TUTIHAC COMJICHTIH eiepre camap IIery koHe TyFaH Ti1JIe
CeMIeyIIiIepMEH dJIEYMETTIK KapbIM-KaThIHAC Kacay CHSKTHI JJIEYMETTIK ©3apa OpeKeTTecy
YKOHE MOJICHH MMMEPCHSUIBIK ic-IIapanapra Karbicyra Oeifim Oonsl. by 3eprrey

Kazakcranaarsl xorapbl Ou1iM Oepy KOHTEKCTIH/AE Tl JaMBITY CTpaTerusiiapbIHbIH



X
TUIMJIUTIT Typajibl TYCIHIKTI KEHEHTT1. 3epTTey/liH HOTHXKeTepl cascaT KYprizy MeH

MyFajimMepal kaciou gambiTyra Oarnap Oepeni skone EMI koHTeKkcTiHIE 0faH api 3epTTeyiep

XKYPri3y YIIiH YCBIHBICTAP KAMTAaMAachI3 €Te/Ii.



AHHOTADHA
HccnenoBanmne koppeasiiui YPOBHSA BJIAJACHUS AHIIMICKUM S3BIKOM
npenoaaBareIsiMu, NPenofAaluuX Ha anruiickoM ssbike (EMI), B kazaxcranckux
YHHBEPCHTETAX U X CTPAaTeruil pa3sBUTHS A3bIKA
3TO KOJIMYECTBEHHOE MCCIIEJIOBAHNE HAIPABJICHO HA BBISBICHUE CBSI3U MEKIY
YPOBHEM BJIAJICHUS aHITIMACKUM SI3BIKOM IIPENOaBaTENEH, PEIOAAOIINX Ha aHITIMACKOM
a3bike (EMI) B ka3aXxcTaHCKUX YHUBEPCUTETaX, U CTPATETUSAMH, KOTOPbIE OHU UCHOIb3YIOT JUIS
pa3BUTHS CBOMX SI3BIKOBBIX HaBBIKOB. B KoHTEeKCcTe 0Opa3oBarenbHON pedopmbl B Kazaxcrane
Y BO3pACTAIOIEr0 BHUMAaHUS K YPOBHIO BIaJCHUS aHIIMMCKUM SI3BIKOM CpeIu
IpernoaBaresiell yHUBEpCUTETOB, JaHHOE UCCIIeI0BaHUE TPUOOpeTaeT 0co0yI0 BaXKHOCTb U3-
3a €ro aKleHTa Ha BbISBIEHHE ITPOOEIIOB B A3bIKOBOM KoMMeTeHIMH npenojasareneit EMI u
KPUTHYECKHUX IpobiieM B ycnemHon peanuzauu nporpaMmm EMI. B atom nonepeunom
HCCIIEIOBAHUU, KOTOPOE HCIIOIb30BaJI0 METOABI 0TOOpa MO yA0OCTBY M CHEXHOTO KOMa, ObUIH
OIICHEHBI CAMOOIICHOYHBIE YPOBHU BIAJCHUS aHIIMICKUM s13bIKOM 39 mpenoaaBareneit EMI
U3 II€CTU YHUBEPCUTETOB B AnMatbl, Actane u Tapase. bouin naeHtudunpoansl Haubdomnee
4acTO UCIOJIb3yeMble penogaBaressiMu EMI cTparernu n3ydeHus si3bIka Ui pa3BUTHS UX
SI3BIKOBBIX HaBBIKOB. Pe3ymbrarsl oKka3any, 4To CyLIECTBYIOT 3HAUUMBbIE CBSA3U MEXIY
oIpeielIeHHBIMU (POPMaIbHBIMU U HEPOPMaIbHBIMU CTPATETUSIMU 00yUEHHS. U BBICOKMMHU
YPOBHSIMU BJIaJICHUs AaHINIMMCKUM S3BIKOM cpeau npenogasarened EMI. B wactHocty,
MperoaBareliv, KOTopble JEMOHCTPUPOBAIN 00Jiee BHICOKUE PE3YIBTAThI 110 BIIaJICHUIO
AHDIMKACKUM S3BIKOM, CAABAJI CTaHAAPTU3MPOBAaHHBIC TECTHI, y4aCTBOBAIHU B Kypcax
HOATOTOBKY K CTaHJAPTH3UPOBAHHBIM TECTaM Cpeau (OpMabHBIX CTPATETH, a TAKKE
y4acTBOBAJIA B COLMAIIBHOM B3aUMOJECHCTBUH U KYJIETYPHOM MHTETPALlUU, TAKUX KaK

MOCCIICHUE AHTTIOTOBOPANIUX CTpaH U BSaHMOHeﬁCTBHe C HOCUTCIIAMHU SA3bIKa CPEAN
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He(OpMaNIbHBIX CTpATEruii. DTO UCCIIEAOBAHUE PACIIMPHIIO TOHUMaHUE 3P EKTUBHBIX
CTpaTeruil pa3BUTHUS sA3bIKa B KOHTEKCTE BbICIIEro oOpa3oBanus B Kazaxcrane. Pe3ynbrarsl
JTAHHOTO MCCIIEIOBAHUS TIOMOTYT B ()OPMUPOBAHUH MOTUTUKH, TIPOPECCHOHAIIEHOM Pa3BUTHHU

MpernoaaBaTesel u AaayT peKOMEeHIaluuU Ui JalbHEHIINX UcclieJoBaHuil B KoHTekcTe EMI.
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1. Introduction
1.1 Background Information

The importance of teacher quality is undeniable in shaping educational outcomes. As
posited by Misra (2018), teachers are the primary component in any educational system, and
their performance significantly determines the efficacy of educational policies (Jian, 2020).
This realization has catalyzed an increased emphasis on Teacher Professional Development.
Villegas-Reimers (2003) argued that teacher development can improve teachers' subject-matter
expertise, pedagogical techniques, and student learning outcomes. Studies have repeatedly
found a link between teachers' professional growth and students' academic success (Darling-
Hammond, 2000).

University teachers have a critical role in the innovation and transmission of
knowledge (L1, 2012). As Zenkova and Khamitova (2017) highlighted, the trend of teaching
subjects in English in non-English-speaking countries, especially in higher education, has been
gaining popularity. According to Coleman (2006), English has become the language of tertiary
education across Europe, thanks to staff mobility, teaching and research resources, graduates'
employability, student exchanges, and access to international students.

This trend extends to Kazakhstan as well. According to the Law of the Republic of
Kazakhstan on Education (No. 319-I11, 2007), every educational institution, regardless of
ownership type, is required to ensure students' proficiency in the national language, Kazakh,
and at least one other foreign language in alignment with the mandatory state standard.
Trilingual education, involving Kazakh, Russian, and English instruction, is further bolstered
through the State Program for the Development of Education and Science of the Republic of

Kazakhstan (2016), underscoring the importance of multilingual learning.



Kazakhstan's university system is being reformed with a focus on professional
excellence and global integration. One of the significant trends appearing in Bachelor's,
Master's, and PhD programs across the country is the use of English as the primary language
of instruction (Seitzhanova et al., 2015). In response, 42 higher education institutions have
begun developing and implementing programs where English is the primary language of
instruction (Zenkova & Khamitova). Notably, from 2017-2018, 15 core universities have
begun transitioning to English-language teaching, especially in natural sciences and
mathematics (State Program, No. 123, 2016).

The transition to English will continue, with English expected to become the primary
language for specialized courses in Master's programs (State Program, No. 123, 2016). Efforts
are ongoing to boost the appeal of Kazakhstan's higher and postgraduate education and
enhance its international standing (Concepts of Development of Higher Education and
Science, No. 248, 2023). Such efforts include a continued focus on the internationalization
strategy, attracting foreign teachers and students, and promoting multilingual education to
fully integrate Kazakhstani students into the global academic community (Concepts of
Development of Higher Education and Science, No. 248, 2023).

Under such vision and policy, developing academic English proficiency among
university teachers is paramount. As Kazakhstan's education system evolves to meet global
standards and the country increasingly positions itself as a significant player in the
international academic community, enhancing teachers' proficiency in English is essential.
Making English an instructional language is a strategic move with far-reaching implications
for the future of the educational landscape in this country. The policies and trends in this

chapter clearly set an excellent foundation for the issues that the following sections will



discuss. The implications of these changes on Kazakhstan's higher education and the strategies

for ensuring a successful transition will form the crux of this research.

1.2 Problem Statement

Many studies have highlighted the challenges of low English proficiency among EMI
teachers. Siegel (2020) and An et al. (2021) found that this can reduce student comprehension
and participation. Hammou and Kesbi (2023) further emphasized the dissatisfaction of EMI
teachers with their own English proficiency, which they see as a major barrier to successful
EMI implementation. Martinez (2020) provided a potential solution, suggesting that a
minimum English proficiency level of B2 is necessary for EMI teachers. These findings
underscore the need for targeted support and training for EMI teachers to improve their
English proficiency and enhance the quality of EMI instruction. As for Kazakhstan,
universities in this country are working to adopt English as a Medium of Instruction (EMI).
Despite these attempts, the proficiency level of English among teachers needs to improve,
presenting significant challenges to the country's educational advancements.

Some studies highlight that the key obstacle to effectively implementing EMI is
teachers' and students' limited English language proficiency (Karabassova, 2020; Zhilbayev et
al., 2019, as cited in Yessenbekova, 2022). An analysis by the Information Analytical Centre in
2017 revealed that only 12% of teachers who taught English at 19 universities possessed
advanced English language proficiency (C1-C2 levels) (Yessenbekova, 2022). Consequently,
the quality of EMI programs could be jeopardized by the limited English proficiency of the
educators. Teachers' language skills are not sufficiently developed due to a shortage of English
textbooks, inadequate methodological and teaching assistance, and exclusion of English

proficiency competence from methodological and standard textbooks (Tazhigulova et al.,



2018). This shortfall in resources results in a profound impact on the quality of language
instruction provided.

Several other factors further contribute to the low proficiency levels. The elderly
generation of instructors finds it challenging to learn English, and some teachers resist using
English to instruct Kazakh students (Oralova, 2012). Coupled with this, there's a notable lack
of enthusiasm and readiness to study English among the faculty, and the strategies to improve
English competence fall short of their objectives. The inability of some older teachers to
instruct in English creates a significant roadblock in the development of EMI (Oralova, 2012,
as cited in Yessenbekova, 2022). Teachers familiar with traditional, Soviet-era teaching
methods exhibit a marked resistance to adopting EMI, which can undermine attempts to
enhance English proficiency among faculty (Fimyar & Kurakbayev, 2016, as cited in
Yessenbekova, 2022).

What lies at the root of this low English proficiency may be the lack of effective
language training programs for teachers (Karabassova, 2020, as cited in Yessenbekova, 2022).
This issue seems to be systemic, extending across the entire educational system in the country.
This inadequate training and preparedness to teach English negatively impact students'
learning outcomes (Yeskeldiyeva & Tazhibayeva, 2015). The teaching methodologies
currently in use do not meet the requirements of contemporary language instruction, hindering
efficient language learning (Yeskeldiyeva & Tazhibayeva, 2015).

In summary, there is a significant void in developing programs or methodologies to
boost the English competence of EMI instructors in Kazakhstani universities. Given the
increasing significance of English in the global environment, addressing these problems

should be a top priority in the country's educational policy.



1.3 Research Purpose and Research Questions

This quantitative study aims to establish the relationship between the English
proficiency levels of university teachers and the different approaches they use to develop their
English proficiency. Several studies have found a strong link between language learning
strategies and English proficiency. For instance, Anggarista and Wahyudin (2022) emphasized
that using appropriate language learning strategies could lead to proficiency in English.
According to Jalo (2005), learners who employ efficient language learning techniques
frequently achieve better proficiency levels in the target language. Similarly, Rao (2012) and
Ali et al. (2018) found that high-level students tend to use more strategies more frequently,
and a strong relationship exists between English proficiency and using these strategies.
Cawagdan — Cuarto and Rivera (2018) further identified social learning strategies as a strong
predictor of English proficiency. Fewell (2010) highlighted the critical role of the selection of
language learning strategies in determining language learning success. These findings
collectively suggest efficient language learning techniques can significantly impact English
proficiency.

To fulfill the objectives of this study and to validate findings from the prior literature,
the subsequent research questions may be proposed. The main research question:

Is there a significant correlation between the English proficiency of EMI teachers in
Kazakhstani universities and the types of development programs or strategies they use for
language acquisition?

Sub-questions:
o What is the EMI teachers’ level of English proficiency in Kazakhstani universities?
o What are the commonly used language learning strategies and challenges among EMI

teachers in Kazakhstani universities?



o What is the correlation between the EMI teachers’ English proficiency and the formal
learning strategies?

o What is the correlation between the EMI teachers’ English proficiency and the
informal learning strategies?

Hypothesis:

The guiding hypothesis of this study is that there is a significant correlation between
the EMI teachers’ levels of English proficiency and the types of development strategies or
language learning methodologies they employ. This hypothesis is supported by earlier
research demonstrating a link between efficient language learning techniques and English
proficiency.

Based on the sub-questions, here are the sub-hypotheses that can be developed to
support the investigation:

o Sub-Hypothesis 1: There is a significant correlation between the EMI teachers’ English
proficiency and the employment of formal learning strategies; teachers with higher
proficiency levels are more likely to engage with structured and academic-focused
language development programs.

e Sub-Hypothesis 2: There is a significant correlation between the EMI teachers’ English
proficiency and informal learning strategies; teachers with higher proficiency levels
tend to integrate English into their daily lives through activities like watching English

media, reading in English, and socializing with English speakers.

1.4 Significance of the Study

The results of this study can provide meaningful information to Kazakhstani

politicians, administrators, and teachers—especially those who work in universities. By



describing the benefits and downsides of various language learning strategies and techniques,
the study can assist teachers in better tailoring their English learning practices. University
administrators may make well-informed judgments about how to enhance their professional
development methods while reducing expenses by analyzing the state of English proficiency
among university teachers today and the effectiveness of current teacher development efforts.
In conjunction with previous studies, this work may enhance university teachers' proficiency
in the English language by enabling more informed choices on language learning objectives
and teacher training initiatives. Higher levels of English competency among university faculty
can improve academic program quality, make universities more appealing to prospective
foreign students, and promote the possibility of international collaboration.

Essentially, this study can help take a critical step in breaking down the current
linguistic barrier and effectively introducing English as a medium of instruction in higher
education establishments in Kazakhstan. It could provide enlightening details regarding
effective ways to acquire the English language and pave the way for more research in this
field. The results could also have consequences for other non-English speaking countries

trying to internationalize their universities and facing similar challenges.

1.5 Outline of the Thesis

The thesis contains six chapters, excluding the reference list and the appendices. The
introduction chapter provides the background to the study, a statement of the problem, the
purpose of the study, research questions, and the significance of the study. The second chapter,
the Literature Review, establishes the key concepts and highlights the criticality of English
proficiency for teachers in higher education English-Medium Instruction (EMI) settings. It

also provides an overview of the current English proficiency levels of EMI teachers in



Kazakhstan, considering various background factors, discusses both formal and informal
approaches to language learning, and outlines the conceptual framework underpinning the
discussion of findings. In the third chapter, Methodology, the research method, and design are
articulated, along with sampling procedures, research sites, data collection instruments, data
analysis procedures, and the consideration of ethical issues. The fourth chapter, Findings,
presents a detailed analysis of the correlation between the English proficiency level of EMI
teachers in Kazakhstani universities and the developmental programs or strategies they utilize
for language acquisition. The fifth chapter, Discussion, goes further in-depth, comparing the
study findings with existing literature and evaluating them through the conceptual framework
established earlier. The final chapter, Conclusion, synthesizes the major findings,
acknowledges the strengths and limitations of the study, offers research implications and
recommendations, and reflects on my learning journey and experiences derived from

undertaking this project.



2. Literature Review

2.1 Main Concepts
English as a Medium of Instruction (EMI)

Before exploring the development of English proficiency among university EMI
teachers in Kazakhstan, it would be helpful to clarify some concepts. English as a medium of
instruction (EMI) is the first concept that needs to be considered. To begin with, a working
definition of EMI is the practice of instructing academic subjects (excluding English) using
the English language in regions or countries where the primary language spoken by most
people is not English (Macaro et al., 2016). However, many terms are associated with EMI,
including EME (English-medium education), EMEMUS (English-medium education in
multilingual university settings), TESOL (teaching English to speakers of other languages),
and ICLHE (integrating content and language in higher education) (Paulsrud et al., 2021).
Therefore, Pecorari and Malmstrom (2018) proposed four features of EMI after contrasting
several definitions from recent sources, which they summarize as follows:

1. The language utilized for instruction is English.

2. English needs not to be taught as a subject on its own.

3. The primary goal is not the development of the English language.

4. Most participants in the environment are L2 English speakers.

English Proficiency for Teachers

The following vital term that should be defined is English proficiency for teachers. The
description of English proficiency for teachers, particularly those teaching in EMI, calls for a
more nuanced view. English proficiency in this context is defined as more than just language

knowledge; it is also a distinct subset of language skills adapted to educational settings.
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Freeman et al. (2015) describe teacher language proficiency as planning lessons in English and
delivering them successfully.

This view is further augmented by De Diezmas and Barrera (2021), who opines that
adequate knowledge of English implies the use of formal, informal, and technical language to
transmit the subject's contents. Teachers must be proficient enough in front of the different
communicative situations that arise inside and outside the classroom (De Diezmas & Barrera,
2021). For example, they must change from technical language during a lecture to
conversational language when speaking one-to-one with the students.

Dimova (2020) furthers this discussion by emphasizing that English proficiency also
involves the teacher's ability to understand and adapt to the cultural and linguistic diversity in
a multilingual classroom. This holistic approach includes effective oral and written
communication, appropriate use of academic terminology, and adaptability that accounts for
students’ varying backgrounds (Dimova, 2020). Universities keen on maintaining high-quality
EMI courses are increasingly instituting internal assessments of lecturers' English proficiency
to uphold the integrity of their programs (Dimova, 2020).

Teacher Professional Development (TPD)

Another important concept that should be looked at is teacher professional
development (TPD). TPD is defined as a continuing learning, education, training, and support
action procedure to assist teachers in deciding and implementing valuable changes in their
teaching and learning behavior to educate their pupils better (Misra, 2018). In addition,
according to Wu (2021), teacher development refers to expanding teacher professional
knowledge, improving pedagogy and psychology, improving teaching skills, and improving

teachers' overall planning and awareness of their profession. Consequently, TPD can be
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considered as the process of enhancing teachers' professional abilities through ongoing
learning, instruction, support, and training, which helps teachers make wise decisions and put

those decisions into practice, which in turn helps them educate their students more effectively.

2.2 The Importance of English Proficiency for Higher Education EMI Teachers.
English proficiency is highly beneficial for teachers (Faez & Karas, 2019). According

to a poll by the Innovative University of Eurasia, 90 % of teachers believe that teaching their
courses in English will benefit them (Zenkova & Khamitova, 2017). EMI in Kazakhstan's
higher education system offers various benetfits, including professional advancement
opportunities, access to valuable sources of information, and enhanced participation in global
communication.

Firstly, instructing them on their topics in English is an excellent way of professional
advancement. Oralova (2012) claimed that implementing English-language programs would
hasten the internationalization of Kazakhstan's higher education system and, as a result of the
Bologna process, will undoubtedly boost academic mobility for professors and students. As
shown in the survey conducted by the Innovative University of Eurasia, all 20 respondents
claimed that instructors' careers would be positively impacted by lecturing in English,
primarily by raising a teacher's status and allowing for international academic exchange and
labor movement to wealthy nations (Zenkova & Khamitova, 2017). Teachers will be better
prepared to achieve professional goals in Kazakhstani and foreign competitive labor markets
(Seitzhanova et al., 2015). Knowing English is considered prestige, as it helps promote a
career, find a better job, particularly in foreign organizations, and earn a higher salary

(Alzhanova, 2020).
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Secondly, English proficiency enables teachers to read materials in English, which can
broaden their knowledge since, as Al-Masheikhi et al. (2014) stated, English is a scientific and
technological language. It means teachers would access valuable sources of fresh information
and innovation and foreign sources (Soe et al., 2020). According to Zenkova and Khamitova
(2017), reading expert English literature will increase teachers' competencies and the quality
of instructional resources and help them better grasp their topic.

Thirdly, English proficiency would enable participation in worldwide communication
(Dearden, 2014). Knowing English improves the motivation of instructors to participate in
various international programs, such as internships and grant programs (Zenkova &
Khamitova, 2017; Soe et al., 2020). Studies showed that strengthening their English language
abilities would help them to communicate more effectively globally, improve their
professional contacts with international colleagues (Soe et al., 2020), and increase their
motivation to produce scientific publications for high-impact journals (Zenkova & Khamitova,
2017).

Furthermore, EMI can contribute to realizing the aim of trilingualism in Kazakhstan,
which states that every citizen of Kazakhstan must be fluent in three languages; the Kazakh
language serves as the official language of the country, while Russian serves as the language
of interethnic dialogue and English serves as the language of global integration (Nazarbayev,
2007). Since English proficiency promotes professional advancement, enables citizens to
access global sources, participate in international communication, and realize the nation's goal,

it is advantageous for university EMI teachers to possess high English proficiency levels.
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2.3 English Proficiency Level of EMI Teachers in Kazakhstani Universities

The English proficiency level of EMI teachers in Kazakhstani universities needs
improvement, and some obstacles prevent it from being improved. To begin with, according to
Zenkova and Khamitova (2017) and Seitzhanova et al. (2015), the inadequate English
proficiency of students and instructors is a significant problem in Kazakhstani universities.
The English proficiency of STEM members is significantly lower than that of the business
field (Oralova, 2012). Almaty, Kazakhstan's financial and cultural center, has a higher English
proficiency among teachers, especially in higher education, due to more international
connections and resources, while other regions may have lower proficiency levels due to less
international exposure (Oralova, 2012). Zenkova and Khamitova (2017) said that most
teachers at the Innovative University of Eurasia, located in Pavlodar, thought they did not have
"enough" English competency to deliver a good service. Out of 20, 15 teachers identified their
English level as Intermediate, two as Upper-Intermediate, and three as Low (Zenkova &
Khamitova, 2017). Even though all 20 teachers knew the current trend of utilizing English in
schools and universities to teach courses, only six instructors demonstrated their mastery of
terminology (Zenkova & Khamitova, 2017).

Secondly, there are technical issues. There is a shortage of authentic teaching materials,
resources, and facilities (Seitzhanova et al., 2015; Tlemissov et al., 2020; Zenkova &
Khamitova, 2017). The teachers need to learn more about relevant methodology (Zenkova &
Khamitova, 2017) because there is no shared methodological foundation (state standard
programs) to instruct subjects in English (Seitzhanova et al., 2015). For example, they do not
know how to assess examinations, whether they have to score English proficiency or the

students' subject knowledge (Seitzhanova et al., 2015).
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Thirdly, regarding the psychological aspect, teachers were described as not ready to
teach English, inactive, and low-motivated (Zenkova & Khamitova, 2017). Some teachers had
a conservative mentality and were not open to learning new approaches or implementing
innovations (Zenkova & Khamitova, 2017), while some had cultural issues (Seitzhanova et al.,
2015) or were against using English to instruct Kazakh students (Oralova, 2012).

Furthermore, there is a management problem in higher education in Kazakhstan
(Seitzhanova et al., 2015). Zenkova and Khamitova (2017) highlighted that university
administration pressures teachers, so they must do extensive documentation, prepare syllabi
and new materials, and do extracurricular work. However, they have few incentives and
support, and their working conditions could be more favorable. (Zenkova & Khamitova,
2017).

Due to low English levels and technical, psychological, and management issues, EMI
teachers in Kazakhstani universities have problems with English proficiency, and there are

impediments to enhancing it.

2.4 English Proficiency by Some Background Factors: Gender, Experience,
and Learning Environment

English language proficiency is a multifaceted skill influenced by various factors,
ranging from individual attributes such as gender and experience to educational environments,
including the type of institution, the opportunity to study abroad, and the study of a Ph.D. This
section synthesizes research findings on the impact of these factors on English proficiency.

The impact of gender on English language proficiency has been a topic of interest
among researchers, with studies presenting mixed findings. Zoghi et al. (2013) observed that

gender plays a significant role in English as a Foreign Language (EFL) achievement, while



15

Gtoéwka (2014) found that girls tend to outperform boys in English language tasks. Contrarily,
O’Loughlin (2002) focused on oral proficiency and found that gender had no significant
impact. Tong et al. (2010) supported this by emphasizing that instructional intervention is a
more crucial factor in language proficiency than gender.

A number of studies have found a positive correlation between years of teaching EMI
courses and English proficiency. Yuksel et al. (2021) and Cosgun and Hasirci (2017) reported
significant improvements in English language proficiency over time, with Yuksel also noting a
positive impact on academic achievement. Vidal and Jarvis (2018) stated that there is a sure
development of L2 proficiency but only a tiny growth of essay quality and no change in
lexical diversity.

Proficiency in English also depends on the environment in which the language is
learned. Pellegrino (1998) and Carroll (1967) argued that studying in English-speaking
countries could significantly improve one's English, especially when one previously had
coursework in a foreign language (Magnan & Back, 2007). The type of universities also
matters—according to Farooqui (2007), students from private universities are better at English
than state university students. However, Hossain (2019) cautions that despite this advantage,
private universities may face challenges like inappropriate curricula and a lack of research that
can affect the quality of English instruction. Finally, studying for a PhD can enhance English
proficiency due to various factors. Javanmiri and Bdaiwi (2021) argue for the necessity of
language proficiency in literary analysis, while Qureshi et al. (2020) point out the influence of
psychological aspects like self-confidence on speaking performance. Storch and Hill (2008)
note that academic study can improve language skills, with evidence of such enhancement

after a semester at university.
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2.5 Formal Learning Strategies

The concept of learning can be broadly categorized into two main types: formal and
informal learning. Each has its own set of characteristics, settings, and methods, but both are
integral to the overall educational experience of an individual.

Formal learning, as defined by Delgrande (1987) and Osherson and Weinstein (2011),
involves using formal systems and theories to acquire knowledge and skills. Formal learning is
a structured and organized form of education within educational institutions such as schools,
colleges, and universities. Led by trained instructors or teachers, these programs follow a
prescribed curriculum designed to meet specific learning objectives (Schugurensky, 2000). A
set of rules, regulations, and standards often governs the learning process in this setting. Based
on the information, there can be some possible examples of Formal ways to enhance English
proficiency for EMI teachers: standardized test preparation courses (like IELTS or TOEFL),
English language courses, online courses (platforms like Coursera, Udemy), workshops and
seminars.

There are some research results from various literature about the effectiveness of those
formal strategies. The debate is whether IELTS preparation courses improve the English
language. Hashemzade and Zenouzagh (2022) highlighted that Computer-Assisted Language
Learning improved the proficiency level of IELTS learners and also helped increase their
engagement. However, Gan (2009) and Hu and Trenkic (2019) found no significant difference
in IELTS test scores between students who had taken IELTS preparation courses and those
who had not. Gan (2009) also noted that the English proficiency gap among these groups is
narrowing, and many other factors, such as university English learning experiences, might

cause that gap. In addition, Hu and Trenkic (2019) commented that practice of any kind and
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repeated test-taking could inflate IELTS scores without necessarily improving overall English
proficiency.

Several studies have found a positive impact of English language courses on English
proficiency. Shishan (2020) demonstrated that an introductory English course at Taibah
University in Saudi Arabia significantly improved students' language proficiency. Similarly,
Ababneh and Al-Momani (2011) pointed out the effectiveness of a vocational instructional
program on students' English language proficiency. Ming-mei (2019) has proven a direct
relationship between language proficiency and the development of teaching knowledge to
English student teachers.

A range of studies have explored the effectiveness of online courses on English
proficiency. Rodrigues and Vethamani (2015) demonstrated that an English proficiency
program in online learning elevated speaking grades and strengthened vocabulary. Similarly,
Chen et al. (2004) claimed that English language skill enhancement was obtained using the
web. Novokhatskaya (2020) highlighted the potential of online education, suggesting that it
can be as effective as traditional in-class learning. However, Zeng and Wang (2020) noted
college English online learning to be scarcely efficient with notable factors such as gender,
origin, and English proficiency. These studies collectively suggest that online courses can be
effective in improving English proficiency, but the specific factors influencing their
effectiveness require further investigation.

Workshops and seminars are no exceptions in language proficiency. Lie et al. (2022)
described the fluctuating influence of a teacher certification program in Indonesia on the
teachers’ English language use. Ortiz-Neira (2019) proved that spoken fluency is boosted by
information gap activities postpartum in young EFL learners. Nguyen (2020) and Bone et al.

(2019) highlighted the benefits of specific teaching approaches, such as oral presentations and
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communicative task-based instruction, in enhancing speaking abilities. All of this form the
general statement that seminars and workshops encourage English proficiency, particularly

when they are exceedingly oriented.

2.6 Informal Learning Strategies

In contrast, informal learning is a more flexible and unstructured form of education
outside formal educational settings (Marsick & Watkins, 2001; Malcolm et al., 2003). It is
often learner-centered, with the control of learning primarily resting in the hands of the
learner. Informal learning is not highly conscious and can occur in various settings like the
workplace, community, or even at home (Marsick & Watkins, 2001). Based on the
information, there can be some possible examples of Informal ways to enhance English
proficiency for EMI teachers: self-study (using resources like books, podcasts, and online
articles), peer interaction (with native speakers or more proficient colleagues), observation
(watching experienced EMI teachers or English language videos), daily practice, networking.

There are some research results from various literature about the effectiveness of those
informal strategies. It has been demonstrated that traveling to English-speaking countries has a
positive effect on English language proficiency, especially for immigrants (Espenshade & Fu,
1997). The beneficial effects of high self-perceived English proficiency were revealed in the
better academic performance of international students (Martirosyan et al., 2015). However,
background variables such as language learning strategies, proficiency, and length of stay
might influence these results (Oxford & Ehrman, 1995; Flege & Fletcher, 1992).

Interacting with native English speakers has positively influenced EFL learners' self-
confidence in their English proficiency (Alberth, 2023). This interaction could also positively

affect oral performance in terms of pronunciation and fluency (Lu et al., 2014). Moreover, the
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type of English teacher, whether native or non-native, can have different effects on language
learning outcomes, with native speakers enhancing fluency and lexical complexity and non-
native speakers improving accuracy (Ghane & Razmi, 2023).

The effectiveness of various reading treatments in improving English proficiency has
also been studied. For instance, Tiirker (2010) revealed that reading by listening to audiobooks
benefits reading comprehension, while Ma et al. (2023) highlighted the benefits of literature
circles in developing reading ability. Extensive reading, according to Iwahori (2008), has a
positive effect on reading speed and language competence. However, Affendi and Aziz (2020)
identified challenges in using literature to enhance English proficiency, suggesting a need for
further research in this area.

Several studies showed the efficacy of watching English movies and TV shows in
improving English proficiency. Sen et al. (2020) stressed the importance of watching movies
and TV, especially by providing foreign-language subtitles. This is supported by Daneshfard
et al. (2021), who noted the advanced learners' choice of both English-subtitled and no-
subtitled movies. In addition, Fauji and Zuhriyah (2022) noted the benefits of using English-
subtitled movies to develop speaking ability. Catherine and Saminathan's (2016) study also
demonstrated the beneficial effect of TV on communicative competence; thus, English-
language television shows could also benefit language learning.

English learning apps and online platforms also reveal a positive effect on improving
language proficiency. Rodrigues and Vethamani (2015) proved that the online learning
program improved the acquisition of speaking, vocabulary, and listening skills. According to
Hao et al. (2019), mobile apps also improve English vocabulary learning and positively
correlate with attitude. Rezaei et al. (2013) reported the efficacy of mobile applications in

improving vocabulary learning, confidence, and active participation in class. Further, E-
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learning media improved performance and motivation in online English learning (Pratiwi &
Toshiaki, 2023).

In summary, formal learning provides a structured and measurable educational
approach, but informal learning offers flexibility and learner autonomy. However, both aspects
are essential for a person's thorough development, and their combination reflects the real
world. No matter how knowledge is acquired through a primary discipline or practice, each
method plays its role in each person's permanent education. By using both formal and informal

methods, EMI teachers can improve overall English skill development.

2.7 Conceptual Framework

Sociocultural Theory (SCT), developed by Lev Vygotsky, provides a compelling
framework for examining the strategies EMI teachers use to enhance their English proficiency
and the effectiveness of these strategies. There are several reasons SCT proves useful for this
line of investigation:

1. SCT's Emphasis on Mediation and Learning Context: Vygotsky underscored the
intricate connection between learners and their social environment, advocating that learning is
deeply affected by sociocultural contexts (Vygotsky, 1978, as cited in Lantolf & Pavlenko,
1995). The integration of language development within cultural-historical contexts is crucial to
educational theory, as suggested by Allahyar and Nazari (2012). Their work indicates how
cognitive processes are influenced by their historical and social environment. SCT, anchored
in Vygotsky's propositions, suggests that learning is inherently social, shaped by cultural-
historical factors (Behroozizad et al., 2014). For EMI teachers working in varied sociocultural

environments, their specific contexts likely influence the methods employed to bolster English



21

proficiency. This enables a multifaceted assessment of how differing sociocultural conditions
shape the strategies employed by EMI teachers and the efficacy of these methods.

2. Role of Language as a Psychological Tool: Vygotsky characterized language as a
psychological tool transforming internal mental activities (Vygotsky, 1978, as cited in Lantolf
& Pavlenko, 1995). Sociocultural theory also points to learning as a fundamentally social
construct, positing that language is a bridge for transforming personal knowledge into
collective understanding and facilitating communal learning processes (Allahyar & Nazari,
2012). As EMI teachers endeavor to enhance their English proficiency, they refine this crucial
tool, which aids in fostering effective mediation in their educational context. By understanding
how EMI teachers strengthen this tool, we can gain insights into their cognitive and
pedagogical transformations.

3. The Zone of Proximal Development (ZPD) and Learning Potential: The ZPD
concept, which delineates the gap between what learners can achieve independently and with
assistance (Vygotsky, 1978; Newman et al., 1989, as cited in Lantolf & Pavlenko, 1995), can
be applied to investigate the support systems and resources employed by EMI teachers.
Scaffolding from those with more expertise enables learners to undertake tasks beyond their
independent ability (Sarmiento-Campos et al., 2022). Mediators such as instructors and peers
are instrumental in guiding learners through their ZPD and supporting their journey from
current capabilities to potential development levels (Sarmiento-Campos et al., 2022).
Ultimately, SCT emphasizes the teacher's role in providing scaffolding that supports and
enhances student learning (Allahyar & Nazari, 2012). This can also shed light on the
effectiveness of mentorship, professional development courses, or collaborative engagements

in enhancing the English proficiency of EMI teachers.
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4. Interpersonal and Intrapersonal Dialogue: SCT's focus on both interpersonal
(between people) and intrapersonal (within an individual) dialogues, as critical processes in
learning (John-Steiner, 1985 as cited in Lantolf & Pavlenko, 1995), can aid in investigating
how EMI teachers interact with peers, mentors, or even engage in self-reflective practices to
enhance their proficiency. Sociocultural Theory (SCT) posits that learning is a fundamentally
social process that emerges from interactions within a community, a principle that was
established early on in the works of theorists such as Lantolf and Pavlenko (1995). More
recent discussions by Sarmiento-Campos et al. (2022) elaborate on how SCT views learning
and development as interacting processes mediating language acquisition. A particular aspect
of SCT, as noted by Sarmiento-Campos et al. (2022), is the concept of collective scaffolding,
which integrates learner cooperation into the broader scaffolding approach. This concept is
pivotal because it implies that university teachers can substantially benefit from peer
interactions and collaborative learning environments. Such settings enable sharing knowledge,
strategies, and experiences about English language learning, thereby creating a supportive
community that bolsters professional growth and language proficiency. These insights derived
from the study indicate how SCT's emphasis on social interaction, mediated learning, and
scaffolding can effectively inform the exploration of university teachers' development in
English proficiency.

5. Activity Theory and Task-Oriented Learning: In Vygotsky's work, activity theory
emphasizes the essential role of motives and goal-directed activities in influencing behavior
(Harre and Gillett, 1994, as cited in Lantolf & Pavlenko, 1995). By viewing EMI teachers
through the lens of Activity Theory, we can gain a deeper understanding of why they select
specific methods for proficiency enhancement and how their underlying motives influence

these chosen methods, potentially affecting their success.
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In conclusion, the SCT is a fruitful lens for analyzing EMI teachers' strategies for
enhancing their English proficiency. Understanding the sociocultural, cognitive, and
motivational aspects of their learning will provide a better understanding of the success due to
different proficiency enhancement approaches. Therefore, the SCT framework is not only
theoretically based but additionally informs how teachers' experiences are complex and
reinforces the importance of context, collaboration, and intrinsic motivation in language

acquisition.

2.8 Summary

To sum up, this chapter has delved into the critical role of English proficiency for
university EMI teachers in Kazakhstan, highlighting its importance for professional
advancement, accessing valuable recourses, and global academic participation. Despite the
benefits, challenges such as limited resources, management issues, and variable motivation
levels among teachers impede proficiency improvements. For this reason, a comprehensive
approach to formal and informal education seems more appropriate. Furthermore, Lev
Vygotsky's Sociocultural Theory (SCT) provides an appropriate perspective for data analysis,

focusing on EMI teachers' attempts to develop their English proficiency.
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3. Methodology
3.1 Research Design

The research used a non-experimental cross-sectional quantitative research design to
establish the relationship between the English proficiency levels of university teachers and the
different approaches they use to develop their English proficiency. First, I found a quantitative
research design appropriate because statistical analysis is performed using numerical data.
Since the study aims to correlate EMI teachers' effective approaches or strategies with their
perceived English proficiency, quantitative research can objectively measure such programs
and strategies (Creswell, 2012). In terms of objectivity, a correlational design is apt for this
study for several reasons. The key aim of a correlational research study is to expose and
quantify the relationships between two or more given variables (Kumar, 2010). My study
seeks to understand the correlation between teacher development approaches and resultant
English proficiency levels.

Moreover, correlational research can encompass data from various sources, from self-
reported questionnaires about perceived effectiveness to actual test scores, allowing for a
comprehensive view (Curtis et al., 2016). In addition, strong correlations can imply predictive
relationships. If a specific development program consistently correlates with higher English
proficiency, it could suggest its potential effectiveness (Curtis et al., 2016).

Secondly, Salkind (2010) recommends that non-experimental research designs are
appropriate tools for understanding the relationship between variables as these designs do not
involve manipulating variables. A non-experimental design is appropriate for this study since
it aims to examine the relationship between teacher development approaches and English

proficiency in real life.
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Thirdly, a cross-sectional research design is also appropriate as the study aims to
collect data at a specific time. As Creswell (2009) states, cross-sectional designs involve data
collection and measurement of a variable at one point in time. This would be helpful for
checking the EMI teachers' current level of English proficiency and their involvement in
strategies.

In this light, the present proposed research used a non-experimental cross-sectional
research design. This design is appropriate in the context of the present study in that it allows
the researcher to collect data at one point in time without manipulating any variable. This
research design is useful in explorative research and is often applied in cases where the

researcher wants to describe the current status of a given phenomenon.

3.2 Population and Sample

The participants for this study were EMI teachers working in six popular universities
in Almaty, Astana, and Taraz. The participants were 39 EMI teachers who teach in these
universities selected through convenience and snowball sampling. Convenience sampling, a
non-probability sampling method, selects participants depending on their availability and
desire to participate (Creswell, 2012). This sampling method is frequently employed in
educational research when time and resources are limited (Creswell, 2012). Snowball
sampling is a technique applicable to qualitative research. However, recently, it has been noted
for its applicability in quantitative research and online questionnaires. Naderifar et al. (2017)
and Leighton et al. (2021) highlight its effectiveness in reaching vulnerable or hard-to-reach
populations, such as those affected by the COVID-19 pandemic. This has also been supported
by Dusek et al. (2015), who point out the necessity of using social media and targeted

snowball sampling in data collection.
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In this case, the sample size of 39 EMI teachers was chosen based on the availability of
the participants currently teaching in Kazakhstan universities. This sampling is appropriate in
this study because the research question focuses on establishing a correlation between
effective English proficiency development strategies or approaches among EMI teachers in
Kazakhstan and their perceived English level rather than generalizing about the entire
population of EMI teachers. As such, a smaller sample size can still provide useful insights
into the research question (Salkind, 2010).

As soon as I received approval from GSE's Ethics Review Committee, I contacted the
university administrators and explained my research details to them. I provided an overview of
the study with the informed consent form to the universities' leadership and answered any
questions they had. Then, I send the link to my online survey to the administrators so they can
share it with their EMI faculty. I mostly used this indirect method of recruiting teachers
because there might be some teachers who did not agree to share their contact information
with unknown people, as most of the teachers in Kazakhstan are not used to using or do not
have corporate emails; instead, they use personal phone numbers or emails. [ emphasized the
voluntary nature of their participation and the option to withdraw at any stage. I contacted the
administrators until sufficient answers were collected, ensuring that they did not force the
teachers to participate but gently asked them if they were willing. However, some
administrators were slow to respond; whether they did not consider it important or managed to
send the link to all faculty, I could not reach sufficient participants. The important point here
was that I received permission from the administrators to conduct my research in their
universities; the way I recruited the participants was at my discretion. I chose snowball

sampling through my former acquaintances to reach the number.
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3.3 Research Site

As I live in Almaty and study in Astana, I initially chose the universities from these
two cities for the research sites for my convenience. Moreover, there are lots of appropriate
universities to choose from there. I selected them for several reasons. Firstly, all these
universities had EMI programs; they provide courses in English de facto. Secondly, they were
convenient, open, and accessible, and I had acquaintances there. Thirdly, they were popular,
innovative, and among the top-ranked institutions in Kazakhstan. As our studies were online
during the data collection period, I was not physically present in Astana, which was why I
managed to get only one answer from there. Therefore, I decided to add one more city, which
was near Almaty, where I had lived and worked, and there was a university that was
appropriate to my research: it had EMI teachers, was well-known, and I had acquaintances
there too. It was Taraz. There were six universities in the cities from which I selected the

participants. The sites consisted of three state universities and three private universities.

3.4 Data Collection Instrument

The information for this research was gathered through an online survey (made by
Google Forms) that consists of self-administered questionnaires. These questionnaires mainly
included closed-ended questions. The questionnaire consisted of three parts: background
information of the participants, their English proficiency level, and approaches or strategies
they used for English proficiency development. There were approximately 20 questions. It
took 10-15 minutes to complete and was in three languages — English, Kazakh, and Russian.
The online questionnaire comprised an informed consent form on the first page, outlining the

study's objectives, time commitment, risks, risk-minimizing procedures, and benefits. After the



28

participant clicked agree to the consent form, they could proceed to the questions. If they
declined, the survey would end.

Salkind (2010) notes that questionnaires are effective data collection instruments for
quantitative research as they enable researchers to collect data from a large sample in a
standardized way, making data analysis easier and more straightforward. Additionally,
Creswell (2009) suggests that questionnaires provide a quantitative or numeric description of
trends, attitudes, or opinions of a population from a sample, making them suitable for
collecting data about teachers' English proficiency development strategies.

Furthermore, using closed-ended questions in the questionnaire allows easy statistical
data analysis using software such as jamovi (Navarro & Foxcroft, 2022). This enabled the
researchers to analyze the data quickly and efficiently, which was particularly important given
the relatively large sample size of 39 EMI teachers.

In conclusion, the use of a self-administered questionnaire with closed-ended questions
was a suitable data collection instrument for this study as it enabled the researchers to collect a
large amount of data about EMI teachers' English proficiency development approaches in a

standardized way, which could be easily analyzed using statistical software.

3.5 Data Analysis

As I stopped collecting information, I started analyzing the data using Jamovi software.
The analysis was conducted in multiple steps, each designed to answer specific research
questions.

The first step in my analytical journey involved generating descriptive statistics. This
foundational step aimed to provide an initial understanding of the data's distribution and

central tendencies. I calculated the mean, median, mode, standard deviation, minimum, and
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maximum for continuous variables, such as their English proficiency levels in various metrics.
For categorical variables like sociodemographic characteristics and the types of language
learning strategies, frequencies and percentages were determined. Answers for open-ended
questions like 'Most efficient strategy' and 'Challenges' were coded and grouped. As O'Dwyer
and Bernauer (2014) aptly stated, "Descriptive statistics are the building block of your data's
story."

Following the descriptive analysis, I employed comparative analyses using T-tests or
ANOVAs to delve deeper into group differences. An independent-sample test was conducted
to compare various English proficiency metrics scores for different descriptive groups (by
sociodemographic characteristics) with two levels, such as gender and university type, if they
studied abroad, and for formal and informal learning strategies with two levels. The
homogeneity and normality were tested, according to which Student's, Welch's, or Mann-
Whitney U tests were conducted. If the p-value for the homogeneity of variances test
(Lavene's) was > .05, the Student's test was conducted; otherwise, the Welch's test was
conducted. If the p-value for the normality (normal distribution) test was > .05, the Student's
or Welch's test, depending on the homogeneity test, was reported. If the p-value for the
normality test was <= .05, the Mann-Whitney U test was reported.

A one-way between-groups ANOVA was conducted to compare the effect of various
English proficiency metrics on different descriptive groups (by sociodemographic
characteristics) with more than two levels, such as experience, highest academic qualification,
subjects taught, and informal strategies with more than two levels. The homogeneity and
normality were tested, according to which Fisher's, Welch, or Krukall-Wallis tests were
conducted. If the p-value for the homogeneity of variances test (Lavene's) was > .05, the

Fisher's test should be reported. Otherwise, the Welch's test should be reported. If the p-value
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for the normality (normal distribution) test was > .05, Fisher's or Welch's tests should be
reported, depending on the homogeneity test. If the p-value for the normality test was <= .05,
a nonparametric One-Way ANOVA (Krukall-Wallis test) should be run. Post hoc comparisons
using the Tukey test were used to compare the means within the groups. Pallant (2020) states
that "T-tests and ANOVAs allow us to compare group means to see if they differ in statistical
significance," thereby providing a nuanced understanding of the data.

The third step involved correlation techniques to identify significant relationships
between continuous variables. A Pearson product-moment correlation coefficient was
computed to assess the relationship between the various English proficiency metrics,
Experience, Interaction with native speakers or proficient colleagues, Observation and
learning from experienced EMI teachers and English video scores. Field (2013) reminds us
that "Correlation does not imply causation, but it can guide hypotheses," serving as a roadmap

for further inquiry.

3.6 Ethical Considerations

In order to conduct ethical research, I adhered to the NUGSE Ethics guidelines, where
I outlined my research's methodology, confidentiality policies, risks, and advantages.
Therefore, before beginning the data gathering, permission was obtained from the Graduates
School of Education ethical committee. The targeted sample received an email with an
invitation to participate in the research project, an informed consent form, and a summary of
the research. The respondents were expressly informed that their participation in the research
study was entirely optional and that they were free to stop at any time or choose not to answer

any of the questions at any point throughout the research study.
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My research participants were anonymous as they did not write their names and the
names of their universities. I mainly contacted the administrators; the administrators shared
the link to the survey with their faculty. Thus, I did not contact them directly in most cases,
with some exceptions when I employed my acquaintances for snowball sampling. The survey
had no questions about their personal identity, university names, or IP addresses. Even their
emails were anonymous, as [ used an open-access survey, which does not show the
respondents' emails. During data analysis and reporting, findings were presented in an
aggregate form to prevent the identification of individual participants. No individual responses
were reported in a way that allows for participant identification.

The information gathered from the participants is confidential because I have stored it
on my personal computer, which is protected by a passcode. Only I have access to the

information, which will be deleted two years after the completion of my study.

3.7 Summary

In summary, the chapter reports on the quantitative research study that sought to
explore the relationship between the level of English proficiency and an approach to
development among university teachers in Kazakhstan. The study used a non-experimental
cross-sectional design of 39 EMI teachers who responded from three cities and were
approached through online questionnaires. The study's Data analysis included descriptive
statistics, comparative tests, and correlation assessments. Ethical guidelines were followed,

providing participant anonymity and confidentiality.



4. Findings

This chapter presents the findings through investigation of the relationship that exists

32

between the strategies or development programs that EMI teachers in Kazakhstani universities

use to improve their English proficiency. It includes the sociodemographic characteristics of

the participants, their degrees of English proficiency in various academic contexts, and the

effectiveness of using both formal and informal learning approaches.

A group of people working mostly at private institutions, with slightly more men than

women, was identified by the sociodemographic study of participants from Kazakhstani

universities. The majority had Master's degrees, and several had PhDs as well. Most of the

educators' specializations were in STEM subjects, with business, social sciences, and

humanities coming after. Although there was a wide range of experience, the majority had

taught in English-medium programs for one to ten years. Geographically, Almaty accounted

for the biggest share, with a smaller presence from Taraz and Astana.

Table 1

Sociodemographic Characteristics of the Participants

Characteristics Categories n %
Gender Male 22 56.4
Female 17 43.6
University type Private university 20 51.3
State university 19 48.7
Highest Academic Bachelor's Degree 7 17.9
Quialification Master's Degree 21 53.8
PhD or equivalent 11 28.2
Subjects taught STEM 20 51.3
(grouped) Social Sciences and Humanities 11 28.2
Business, Economics, and Management 8 20.5
Experience (number of 0-1 4 10.3
years teaching in an 1-5 15 38.5
English-medium 6-10 13 333
program) 11-15 3 7.7
More than 15 4 10.3
University location Almaty 32 82.1
Astana 1 2.6
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Taraz 6 15.4

4.1 The English Proficiency Level (Self-Assessed) of EMI Teachers in Kazakhstani
Universities

The findings imply that the participants were very proficient in English, with the
strongest skill being, on average, the ability to read academic texts. With the lowest mean
score, academic writing appears to be the most difficult ability for the participants. The greater
standard deviations suggest that there was some variety in the results as well, especially when

it comes to writing academic papers and engaging in academic discussions.

Table 2

English Proficiency of the Participants
Descriptives n Mean Median Mode SD Min  Max
English proficiency 39 400 4 400 0795 3 5
Reading academic texts 39 4.28 4 4.00 0.686 3 5
Writing academic papers 39 346 4 4.00 1120 1 5
Delivering lectures 39 387 4 3.00 0923 2 5
Engaging in academic discussions 39 3.64 4 4,000 1135 1 5

Note. * More than one mode exists, only the first is reported

There was a positive and statistically significant correlation between all the various
English proficiency metrics scores (r =.572 - .837, p <.001) with strong to very strong
strength.

Table 3
Correlation Matrix Between the Various English Proficiency Metrics

English Readmg ertlng_ Delivering Engaglr!g n
- academic academic academic
proficiency lectures : .

texts papers discussions

English proficiency —

Reading academic 0570%%%

texts

Writing academic o o

papers 0.680 0.613 —

Delivering lectures  0.610***  (0.682*** 0.721***




Engaging in
academic
discussions

0.671***

0.572%**

0.837***

0.809***
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Note. * * p <.05, ** p <.01, *** p <.001

Results suggest that males and females did not have a statistically significant

difference (p > .05) in all the various English proficiency metrics scores.

Table 4
English Proficiency by Gender

Gender n Mean Median Mode SD Min  Max
English proficiency Male 22  4.09 4.00 4.00 0.750 3 5
Female 17 3.88 4 3.00 0.857 3 5
Reading academic Male 22 427 4.00 4.00 0.631 3 5
texts Female 17  4.29 4 5.00 0.772 3 5
Writing academic Male 22 341  4.00 4.00 1141 1 5
papers Female 17  3.53 4 4.00 1125 1 5
Delivering lectures Male 22 3.77 4.00 3.000 0973 2 5
Female 17 4.00 4 3.000 0.866 3 5
Engaging in academic  Male 22 350 4.00 4.00 1185 1 5
discussions Female 17 3.82 4 5.00 1.074 2 5
Note. * More than one mode exists, only the first is reported
Table 5
Independent Samples T-Test on Gender
Statistic  p
English proficiency Mann-Whitney U 160 0.425
Reading academic texts Mann-Whitney U 179 0.816
Writing academic papers Mann-Whitney U 177 0.777
Delivering lectures Mann-Whitney U 165 0.513
Engaging in academic discussions Mann-Whitney U 160 0.429

Note. Ha 1L Male # [ Female

Results suggest that the participants did not have a statistically significant difference (p

> .05) in English proficiency, writing academic papers, and engaging in academic discussions

scores by their experience, but the participants who had more experience had statistically

significantly higher scores (p < .05) in reading academic texts, delivering lectures scores with

modest effect size than the participants who had less experience.



Table 6

English Proficiency by Experience

Experience n Mean Median Mode SD Min Max
0-1 4 3.00 3.00 3.00 0.000 3 3
English 1-5 15 393 4 400 0799 3 5
proficiency 6-10 13 423 4 400 0725 3 5
11-15 3 400 4 400 0.000 4 4
15-50 4 450 5.00 500 1.000 3 5
0-1 4 325 3.00 3.00 0500 3 4
Reading 1-5 15 4.40 4 4.00 0.507 4 5
academic 6-10 13 423 4 400 0725 3 5
texts 11-15 3 467 5 500 0577 4 5
15-50 4 475  5.00 500 0500 4 5
0-1 4 250 2.50 2.000 0577 2 3
Writing 1-5 15 347 4 400 1302 1 5
academic 6-10 13 346 4 400 0967 2 5
papers 11-15 3 400 4 4,00 0.000 4 4
15-50 4 400 450 500 1414 2 5
0-1 4 275  3.00 3.00 0500 2 3
Delivering 1-5 15 400 4 3.000 0.845 3 5
lectures 6-10 13 377 4 400 0927 2 5
11-15 3 400 4 3.000 1.000 3 5
15-50 4 475 5.00 500 0500 4 5
Engaging 0-1 4 3.00 3.00 3.00 0816 2 4
I o0 13 3m 3 a0 121 1
g?ggjs?i'gns 11-15 3 400 4 3000 1000 3 5
15-50 4 450 5.00 500 1.000 3 5

Note. * More than one mode exists, only the first is reported

Table 7

One-Way ANOVA (Fisher's) Test on Experience

F dfl df2 p
Engaging in academic discussions  1.18 4 34 0.338
Table 8
Kruskal-Wallis Test on Experience
a df p g2
English proficiency 9.12 4 0.058 0.240
Reading academic texts  10.58 4 0.032 0.278
Writing academic papers 5.67 4 0.225 0.149
Delivering lectures 9.79 4 0.044 0.258
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There was a positive and statistically significant correlation between experience scores

and English proficiency (r = .338, p <.05), reading academic texts (r = .337, p <.05),

delivering lectures (r = .350, p < .05) scores with moderate strength.

Table 9

Correlation Matrix Between the Various English Proficiency Metrics and Experience

English Reading Z\c/;gler:ﬁic Delivering Egagda:egr:]rsg n
proficiency academic texts lectures ; .
papers discussions
Experience (cont) 0.338* 0.337* 0.254 0.350* 0.250

Note. * p <.05, ** p <.01, *** p <.001

Results suggest that the participants who worked in private universities had statistically

significantly higher scores (p < .05) in all the various English proficiency metrics with a high

effect size (0.52-0.75) than the participants who worked in state universities.

Table 10
English Proficiency by University Type

University

type Mean Median Mode SD Min  Max
Enalish proficienc Private 20 4.45  5.00 500 0.686 3 5
glishp Y State 19 353 3 300 0612 3 5
Reading academic Private 20 4.60 5.00 500 0598 3 5
texts State 19 39 4 400 0621 3 5
Writing academic Private 20 4.00 4.00 400 1026 1 5
papers State 19 2.89 3 2.000 0937 1 4
Delivering lectures Private 20 4.40 5.00 500 0.754 3 5
g State 19 332 3 300 0749 2 5
Engaging in Private 20 435 5.00 500 0875 2 5
academic discussions  State 19 289 3 300 0875 1 4
Note. * More than one mode exists, only the first is reported
Table 11
Independent Samples T-Test on University Type
- Mean Effect
Statistic difference Size
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. . Mann- Rank biserial
English proficiency Whitney U 68.5 <.001 1.000 correlation 0.639
Reading academic Mann- Rank biserial
texts Whitney U 905 0.002 1.000 correlation 0.524
Writing academic Mapn- 755 <001 1.000 Rank bl_s,erlal 0.603
papers Whitney U correlation
— Mann- Rank biserial
Delivering lectures Whitney U 65.5 <.001 1.000 correlation 0.655
Engaging in i L
academic Mann 485 <001  2.000 Rank biserial - 7,5
. X Whitney U correlation
discussions

Note. Ha [ Private university 7 L State university

Results suggest that the participants did not have a statistically significant difference (p
=.17) in English proficiency by their highest academic qualification, but the participants who
had higher academic qualification had statistically significantly higher scores in reading
academic texts, writing academic papers, delivering lectures, engaging in academic
discussions with modest effect size than the participants who had lower.

Post hoc comparisons using the Tukey test indicated that the mean engaging in
academic discussions score obtained by participants who had a Ph.D. or equivalent (M = 4.55,
SD = 0.688) was significantly higher than that of participants who had a Master's Degree (M =
3.33, SD = 1.111) and Bachelor's Degree (M = 3.14, SD = 1.069). However, the engaging in
academic discussions scores of participants who had Master's Degrees did not significantly
differ from participants who had Bachelor's Degrees.

Table 12
English Proficiency by Highest Academic Qualification

Highest Academic

Qualification n Mean Median Mode SD Min  Max

English Bachelor's Degree 7 3.71 4 3.000 0.756 3 5
proficiency Master's De_gree 21  3.90 4 4.00 0.768 3 5

PhD or equivalent 11 4.36 5 500 0.809 3 5
Reading Bachelor's Degree 7 4.00 4 4.00 0816 3 5
academic Master's Degree 21 410 4 4.00 0539 3 5
texts PhD or equivalent 11  4.82 5 500 0.603 3 5




Writing Bachelor's Degree
academic Master's Degree
papers PhD or equivalent
— Bachelor's Degree
Delivering .
lectures Master's De_gree
PhD or equivalent
Engaging Bachelor's Degree

in academic Master's Degree
discussions  PhD or equivalent

-
21
11
.

21
11
.

21
11

3.14
3.10
4.36
3.29
3.67
4.64
3.14
3.33
4.55

GQWwWwolh,whkhww

2.00
4.00
4.002
3.00
4.00
5.00
3.00
4.00
5.00

1.215
1.044
0.674
0.951
0.796
0.674
1.069
1.111
0.688
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Note. * More than one mode exists, only the first is reported

Table 13

One-Way ANOVA (Fisher's) Test on Highest Academic Qualification

F

dfl

dafi2  p

Engaging in academic discussions

6.32 2 36

0.004

Table 14 Kruskal-Wallis Test on Highest Academic Qualification

XZ d p 82
English proficiency 3.51 2 0.173 0.0924
Reading academic texts 11.27 2 0.004 0.2966
Writing academic papers 1091 2 0.004 0.2872
Delivering lectures 1158 2 0.003 0.3047

Results suggest that the participants who had studied abroad had statistically

significantly higher scores (p < .05) in all the various English proficiency metrics with a high

effect size (0.50-0.77) than the participants who had not.

Table 15

English Proficiency by if the Participants Have Studied Abroad

Studied Mean Median Mode SD Min Max
abroad
English proficiency Yes 21 448 5 5.00 0.602 3 5
No 18 3.44 3.00 3.00 0616 3 5
Reading academic texts Yes 21 457 5 5.00 0598 3 5
No 18 3.94 4.00 400 0.639 3 5
Writing academic papers Yes 21 414 4 400 0.727 2 5
No 18 267 3.00 2.000 0970 1 4
Delivering lectures Yes 21 443 5 5.00 0.676 3 5
No 18 3.22 3.00 3.00 0732 2 5
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Engaging in academic Yes 21 433 5 500 0856 2 5
discussions No 18 283 3.00 3.00 0.857 1 4

Note. * More than one mode exists, only the first is reported

Table 16
Independent Samples T-Test on if the Participants Have Studied Abroad

Mean

Statistic p differe Effect
Size
nce
. .. Mann- Rank biserial
English proficiency Whitney U 54.0 <.001 1.000 correlation 0.714
Reading academic Mann- Rank biserial
texts Whitney U 9.0 0.004  1.000 correlation 0.497
Writing academic Mar_m- 46.0 <001 2.000 Rank bl_serlal 0.757
papers Whitney U correlation
. Mann- Rank biserial
Delivering lectures Whitney U 50.5 <.001 1.000 correlation 0.733
E_ngaglng in academic Mar_m- 445 <001 2.000 Rank bl_serlal 0.765
discussions Whitney U correlation

Note. Ha L Yes # [ No

Results suggest that the participants did not have a statistically significant difference (p
> .05) in reading academic texts, writing academic papers, and delivering lectures scores by
the subjects they taught; however, the participants had statistically significantly different
scores (p < .05) in English proficiency and engaging in academic discussions with modest
effect size by the subjects they taught.

Post hoc comparisons using the Tukey test indicated that the mean Engaging in
academic discussions score obtained by participants who taught Business, Economics, and
Management (M = 4.38, SD = 0.744) was significantly higher than that of participants who
taught STEM (M = 3.20, SD = 1.152). However, the scores for engaging in academic
discussions of participants who taught Social Sciences and Humanities (M = 3.91, SD = 1.044)
did not significantly differ from those of participants who taught Business, Economics,

Management, and STEM.



Table 17

English Proficiency by Subjects Taught (Grouped)
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Subjects taught . .
(grouped) n Mean Median Mode SD Min Max
STEM 20 3.70 4.00 3.00 0733 3 5
English ~ >ocldl Sciencesand 4y 459 4 400 0701 3 5
.. Humanities
proficiency Business, Economics
' '8 463 5.00 500 0744 3 5
and Management
STEM 20 415 4.00 400 0671 3 5
Reading Social Sciences and 11 436 4 4000 0674 3 5
academic Humanities
texts Business, Economics, 5 450 500 5.00 0756 3 5
and Management
STEM 20 3.15 3.00 400 1137 1 5
ertmg_ Social S_qlences and 11 373 4 4.00 1191 1 5
academic Humanities
papers Business, Economics,
and Management 8 3.88 4.00 400 083 2 5
STEM 20 3.60 3.50 3.00 0940 2 5
Delivering ~ >0¢id Sciencesand ;459 4 500 0944 3 5
Humanities
lectures Business, Economics
’ '8 425 4.00 400 0707 3 5
and Management
Engaging STEM 20 320 3.00 3.00 1152 1 5
in Social Sciencesand 1 391 4 500 1044 2 5
. Humanities
academic Business, Economics
discussions and Management 8 438 4.50 5.00 0.744 3 5
Note. * More than one mode exists, only the first is reported
Table 18
One-Way ANOVA (Fisher's) Test on Subjects Taught (Grouped)
F dfl df2 p
Writing academic papers 169 2 36 0.199
Engaging in academic discussions ~ 4.05 2 36 0.026
Table 19
Kruskal-Wallis Test on Subjects Taught (Grouped)
1 df p g2
English proficiency 7.94 0.019 0.2090
Reading academic texts  1.98 0.371 0.0522
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Results suggest that the individuals from Almaty have higher self-reported proficiency

in all areas compared to those from Taraz. Since there is only one respondent from Astana, the

data may not be representative or comparable.

Table 20

English Proficiency by University Location

Un|v_erS|ty Mean Median Mode SD Min  Max
location
English Almaty 32 409 4.00 400 0.777 3 5
proficiency Astana 1 400 4 400 NaN 4 4
Taraz 6 350 3.00 3.00 0.837 3 5
Reading Almaty 32 434 4.00 400 0.653 3 5
academic Astana 1 500 5 500 NaN b5 5
texts Taraz 6 3.83 4.00 400 0.753 3 5
Writing Almaty 32 356 4.00 400 1076 1 5
academic Astana 1 500 5 500 NaN 5 5
papers Taraz 6 267 2.00 200 1033 2 4
Delivering Almaty 32 3.97 4.00 3.000 0.822 3 5
lectures Astana 1 500 5 500 NaN 5 5
Taraz 6 317 3.00 2.000 1.169 2 5
Engaging in  Almaty 32 375 4.00 500 1.078 2 5
academic Astana 1 500 5 500 NaN 5 5
discussions Taraz 6 283 3.00 3.000 1169 1 4

Note. * More than one mode exists, only the first is reported

Overall, the results demonstrate that the participants rated themselves highly,

especially in reading and lecturing, with self-assessed proficiency slightly lower in writing and

most variable in academic discussions. No gender-based differences were detected; however,

more experienced participants and those from private universities had higher proficiency

scores. Higher academic qualifications correlated with better English skills, particularly for

those with PhDs. International study experience also contributed to higher proficiency levels.

Geographic differences emerged, with Almaty-based participants reporting higher skills than
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those from Taraz. Overall, experience, education, and the type of university emerged as key

factors influencing English proficiency.

4.2 Commonly Used Language Learning Strategies Among EMI Teachers in
Kazakhstani Universities and Challenges to Improve their English Proficiency

According to the data on the participation of EMI teachers in various formal learning
strategies, the highest participation was in standardized English proficiency tests such as
[ELTS and TOEFL, with 29 individuals (74.4%) having taken these tests. The second most
popular one was English language courses, with 23 teachers participating (59%). Conversely,
the lowest participation was in online courses offered by platforms such as Coursera and
Udemy, utilized by ten individuals, which made up 25.6%. Regarding preparation courses for
standardized tests, such as those for IELTS and TOEFL, 13 individuals (33.3%) had taken
these courses. The same number of individuals had also participated in workshops or seminars,
representing 33.3% of the surveyed group.

Table 21

Frequencies of Formal Learning Strategies

n %
Has taken Standardized English proficiency tests (e.g., IELTS, TOEFL) 29 744
Has undergone Standardized test preparation courses (e.g., IELTS, TOEFL) 13 33.3

Has undergone English language courses 23 59
Has undergone Online courses (e.g., Coursera, Udemy) 10 25.6
Has undergone Workshops/Seminars 13 333

The data about certain informal learning strategies used by participants showed that
reading English literature and viewing English-language media were the most popular
methods, with 79.5% and 61.5% of learners employing them, respectively. In contrast,
traveling to English-speaking countries was the least popular, utilized by only 17.9% of the

learners. Conversing with native English speakers and using English learning applications or
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online platforms were moderately popular strategies by 43.6% and 56.4% of learners,

respectively.

Table 22

Frequencies of Informal Learning Strategies

n %

Employed Watching English movies/TV shows 24 61.5
Employed Reading English books, newspapers, or magazines 31  79.5
Employed Travelling to English-speaking countries 7 17.9
Employed Interacting with native English speakers 17 436

Employed Using English learning apps or online platforms 22 564

A statistical summary of the methods (as a continuous variable) used by 39 EMI
teachers to improve their English skills was as follows. For self-study through books,
podcasts, and online articles, the average rating was 2.85 on a 5-point scale, with the most
common and median values being 3. Interacting with native speakers or proficient colleagues
scores were slightly lower, with an average of 2.27 and the most common median values at
1.5, indicating a less frequent use than self-study. Observing and learning from experienced
EMI teachers or English videos was the least employed strategy, with a mean score of 1.44.
Both the median and the most frequent score were at 1.5.

Table 23

Frequencies of Using Informal Strategies

n Mean Median Mode SD Min Max

Self-study using books, podcasts,
online articles (cont)

Interacting with native speakers or
proficient colleagues (cont)
Observing and learning from
experienced EMI teachers or English 39 1.44 150 1.50 1.27 0.000 5.00
videos (cont)

39 285 3.00 3.00 149 0.000 5.00

39 227 150 150 151 0.000 5.00
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The participants were categorized by the most effective learning strategies as follows.
With ten references, social strategies were at the top of the rankings and accounted for 25.6%
of all strategies. The five counts for self-practice and self-educational strategies totaled up to
12.8% individually. Formal study and media exposure strategies were next, each with four
notes and a distinct contribution of 10.3%. There were three mentions of immersion strategies,
representing 7.7%. Memory-based strategies accounted for 5.1% by the two
acknowledgments. Finally, the remaining 15.4% of the cases involved six cases without
response.

Table 24
Frequencies of the Most Efficient Strategy (Grouped)

n %
Social Strategies 10 25.6
Self-Educational Strategies 5 12.8
Self-Practice Strategies 5 12.8
Formal Study Strategies 4 10.3
Media Exposure Strategies 4 10.3
Immersion Strategies 3 7.7
Memory-Based Strategies 2 5.1
No answer 6 154

The participants faced various challenges in fostering English proficiency. Personal
challenges and dispositions were noted six times, accounting for 15.4% of all challenges.
Environmental and social factors were mentioned four times, making up 10.3%. Time and
resource constraints and slow progress had three mentions each, contributing 7.7% separately.
Educational system and course limitations, as well as difficulties in listening, were recorded
twice, each with a 5.1% share. Work-related issues, writing research papers, and reading were
the least cited challenges, with only one mention each, comprising 2.6% individually.

Interestingly, there were four instances, or 10.3%, where no problems were reported. At the
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same time, the largest category, 'No Information,' accounted for 12 occurrences, making up
30.8% of the total, indicating a substantial number of cases with no answer.

Table 25
Frequencies of Challenges (Grouped)

n %
Personal Challenges and Dispositions: 6 15.4
Environmental and Social Factors: 4 10.3
Time and Resource Constraints: 3 7.7
Slow progress 3 7.7
Educational System and Course Limitations: 2 5.1
Listening 2 5.1
Work-Related Issues: 1 2.6
Writing the research papers 1 2.6
Reading 1 2.6
No problem 4 10.3
No information 12 30.8

In summary, the EMI teachers at Kazakhstani universities mainly improved their
English through standardized tests like IELTS, TOEFL, and English courses, while platforms
like Coursera and Udemy are less utilized. English literature and media were their top
informal learning strategies, unlike travel for immersion. Conversing with native speakers and
using language apps were moderately popular. Statistical ratings suggest a preference for self-
study over interactive or observational learning. Social strategies were considered the most
efficient, but challenges such as personal dispositions and environmental factors were

prevalent.

4.3 Correlation Between the EMI Teachers’ English Proficiency and the Formal
Learning Strategies

Results suggest that the participants who had undergone standardized test preparation
courses did not have a statistically significant difference (p > .05) in English proficiency and

reading academic texts scores from the participants who had not; nonetheless, the participants
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who had undergone standardized test preparation courses had statistically significantly higher
scores (p <.05) in writing academic papers, delivering lectures, engaging in academic

discussions with modest to moderate effect size (0.393-0.559) than the participants who had

not.

Table 26

Independent Samples T-Test on Standardized Test Preparation Courses

- Mean Effect
Statistic p difference Size
English Mann- 1285 0205 338e-5  ankbiserial g5,
proficiency Whitney U correlation
Reading Mann- Rank biserial
academic texts Whitney U 150.0 0.545  4.20e-5 correlation 0.112
Writing academic  Mann- 935 0019 1000  Rankbiserial -,
papers Whitney U correlation
Delivering Mann- Rank biserial
lectures Whitney U 1025 0.039 1.000 correlation 0.393
Engaging in i —
academic Mann 745 0004 1000  nankbiserial -, oog
di . Whitney U correlation
iscussions

Note. Ha [ Standardized test preparation courses 7 L No

Results suggest that the participants who had taken standardized English proficiency
tests did not have a statistically significant difference (p > .05) in reading academic texts
scores from the participants who did not; however, the participants who had taken
standardized English proficiency tests had statistically significantly higher scores (p < .05) in
English proficiency, writing academic papers, delivering lectures, engaging in academic

discussions scores with modest effect size (0.43-0.49) than the participants who had not.

Table 27
Independent Samples T-Test on Standardized English Proficiency Tests
- Mean Effect
Statistic p difference Size

Mann- Rank biserial

English proficiency Whitney U 77.5 0.022 1.000 correlation 0.466




Reading academic  Mann-

texts Whitney U
Writing academic Mann-
papers Whitney U
Delivering lectures M2

g Whitney U
contomie | Mann-
discussions Whitney U

118.0 0.350
78.5 0.025
82.0 0.035
74.0 0.019

3.70e-5

1.000

1.000

1.000

Rank biserial
correlation
Rank biserial
correlation
Rank biserial
correlation

Rank biserial
correlation

0.186

0.459

0.434

0.490
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Note. H. W Standardized English proficiency tests * W No

Results suggest that the participants who had undergone English language courses did

not have a statistically significant difference (p > .05) in all the various English proficiency

metrics scores from the participants who had not.

Table 28

Independent Samples T-Test on English Language Courses

Statistic  p
English proficiency Mann-Whitney U 171 0.693
Reading academic texts Mann-Whitney U 147 0.247
Writing academic papers Mann-Whitney U 161 0.489
Delivering lectures Mann-Whitney U 161 0.500
Engaging in academic discussions ~ Mann-Whitney U 160 0.488

Note. H, L English language courses * L No

Results suggest that the participants who had undergone online courses did not have a

statistically significant difference (p > .05) in all the various English proficiency metrics

scores compared to those who had not.

Table 29

Independent Samples T-Test on Online Courses

Statistic  p
English proficiency Mann-Whitney U 132 0.657
Reading academic texts Mann-Whitney U 118 0.350
Writing academic papers Mann-Whitney U 126 0.520
Delivering lectures Mann-Whitney U 140 0.866
Engaging in academic discussions ~ Mann-Whitney U~ 121 0.434

Note. Ha L Online courses ?ﬁ K No
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Results suggest that the participants who had undergone workshops/seminars did not
have a statistically significant difference (p > .05) in all the various English proficiency
metrics scores compared to those who had not.

Table 30
Independent Samples T-Test on Workshops/Seminars

Statistic  p
English proficiency Mann-Whitney U 142 0.401
Reading academic texts Mann-Whitney U 143 0.396
Writing academic papers Mann-Whitney U 141 0.388
Delivering lectures Mann-Whitney U 154 0.650
Engaging in academic discussions ~ Mann-Whitney U 155 0.666

Note. Ha [ Workshops/Seminars 7 L No

In conclusion, the study found that participants who took standardized test preparation
courses outperformed their peers in writing, lecturing, and discussions, with a modest to
moderate effect, despite no difference in overall English proficiency and reading skills.
Participants who took standardized English tests also showed higher proficiency in these
areas, albeit with a modest effect. No significant benefits were found for those who took
English language courses, online courses, or workshops in any of the English proficiency

metrics evaluated.

4.4 Correlation Between the EMI Teachers’ English Proficiency and the Informal
Learning Strategies

Results suggest that the participants who employed travelling to English-speaking
countries did not have a statistically significant difference (p > .05) in English proficiency,
reading academic texts, and writing academic papers scores from the participants who did not.
Nevertheless, the participants who employed travelling to English-speaking countries had

statistically significantly higher scores (p < .05) in delivering lectures, and engaging in
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academic discussions with a moderate effect size (0.522-0.585) than the participants who did

not.
Table 31
Independent Samples T-Test on Travelling to English-Speaking Countries
. Mean Effect
Statistic difference Size
. . Mann- Rank biserial
English proficiency Whitney U 85.0 0.303 1.29e-5 correlation 0.241
Reading academic Mann- Rank biserial
texts Whitney U 655 0.065 1000 correlation 0415
Writing academic . Mann- 775 0190 407e5  ankbiserial 4 5q
papers Whitney U correlation
— Mann- Rank biserial
Delivering lectures Whitney U 53.5 0.026 1.000 correlation 0.522
Engaging in academic . Mann- 465 0014 1000  Rankbiserial -, pop
discussions Whitney U correlation

Note. Ha [ Travelling to English-speaking countries 7 L No

Results suggest that the participants who employed interacting with native English
speakers did not have a statistically significant difference (p > .05) in reading academic texts
scores from the participants who did not; however, the participants who employed interacting
with native English speakers had statistically significantly higher scores (p < .05) in English
proficiency, writing academic papers, delivering lectures, engaging in academic discussions

with modest to moderate effect size (0.318-0.578) than the participants who did not.

Table 32
Independent Samples T-Test on Interacting With Native English Speakers
.. Mean Effect
Statistic p difference Size
. . Mann- Rank biserial
English proficiency Whitney U 79.0 0.001 1.000 correlation 0.578
Reading academic Mann- Rank biserial
texts Whitney U 127.5  0.067 2.35e5 . relation 0.318
Writing academic Mar_m- 118.0 0.041 1.000 Rank bl_serlal 0.369
papers Whitney U correlation
. Mann- Rank biserial
Delivering lectures Whitney U 115.5 0.035 1.000 correlation 0.382
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Engaging in Mann- Rank biserial
academic discussions  Whitney U 955 0.008 1.000 correlation 0.489

Note. H, L Interacting with native English speakers * 1L No

There was a positive and statistically significant correlation (p < .05) between how
often the participants employed interacting with native speakers or proficient colleagues
scores and delivering lectures (r =.347, p < .05), engaging in academic discussions (r =.335, p
< .05) scores with moderate strength.

Table 33
Correlation Matrix Between the Various English Proficiency Metrics and Interacting With

Native Speakers or Proficient Colleagues

English Readlng ertlng_ Delivering Engaglr}g in

- academic  academic academic

proficiency lectures ; .
texts papers discussions

Interacting with native
speakers or proficient  0.242 0.154 0.298 0.347* 0.335*
colleagues (cont)

Note. » * p < .05, ** p < .01, ¥** p <.001

Results suggest that the participants who employed reading English books,
newspapers, or magazines did not have a statistically significant difference (p > .05) in all the
various English proficiency metrics scores from the participants who did not.

Table 34
Independent Samples T-Test on Reading English Books, Newspapers, or Magazines

Statistic  p
English proficiency Mann-Whitney U 124 1.000
Reading academic texts Mann-Whitney U 123 0.985
Writing academic papers Mann-Whitney U 115 0.756
Delivering lectures Mann-Whitney U 110 0.622
Engaging in academic discussions Mann-Whitney U 109 0.602

Note. Ha L Reading English books, newspapers, or magazines 75 I No
Results suggest that the participants who employed watching English movies/TV
shows did not have a statistically significant difference (p > .05) in all the various English

proficiency metrics scores from the participants who did not.
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Table 35
Independent Samples T-Test on Watching English Movies/TV Shows
Statistic  p

English proficiency Mann-Whitney U 180 1.000
Reading academic texts Mann-Whitney U 165 0.646
Writing academic papers Mann-Whitney U 156 0.475
Delivering lectures Mann-Whitney U 148 0.332
Engaging in academic discussions  Mann-Whitney U 152 0.403

Note. Ha 1 Watching English movies/TV shows 7 L No

Results suggest that the participants who employed English learning apps or online
platforms did not have a statistically significant difference (p > .05) in reading academic texts
scores from the participants who did not; nonetheless, the participants who employed English
learning apps or online platforms had statistically significantly lower scores (p < .05) in
English proficiency, writing academic papers, delivering lectures, engaging in academic

discussions with modest effect size (0.361-0.447) than the participants who did not.

Table 36
Independent Samples T-Test on Using English Learning Apps or Online Platforms
- Mean Effect
Statistic difference Size
English proficiency m:‘t"r‘]ey , 120 0044 -1000 ?;T‘;;’t'fg;'a' 0.361
Reading academic Mann- . Rank biserial
texts Whitney U 139 0.140 -5.83¢=5 . orrelation  92°7
Writing academic Mar_m- 111 0.024 -1.000 Rank b|§er|al 0.406
papers Whitney U correlation
L Mann- Rank biserial
Delivering lectures Whitney U 104 0.013 -1.000 correlation 0.447
Engaging in academic  Mann- 117 0.042 -1.000 Rank biserial 0.374
discussions Whitney U ' ' correlation '

Note. H, L Using English learning apps or online platforms 7é I No
There was a negative and statistically significant correlation (p < .05) between how

often the participants employed observing and learning from experienced EMI teachers or
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English videos scores and English proficiency (r = - .403, p < .05), engaging in academic
discussions (r = - .371, p <.05) scores with moderate strength.

Table 37
Correlation Matrix Between the Various English Proficiency Metrics and Observing and

Learning From Experienced EMI Teachers or English Videos

English Readlng_ ertlng_ Delivering Engag"?g n
roficienc academic  academic lectures academic
P Y texts papers discussions
Observing and learning
from experienced EMI o o3 0280 -0302 0265  -0.371*

teachers or English
videos (cont)
Note. * * p <.05, ** p <.01, *** p <.001

Results suggest that the participants did not have a statistically significant difference (p

>.05) in all the various English proficiency metrics scores by the Most efficient strategy they

reported.
Table 38
One-Way ANOVA (Fisher's) Test on the Most Efficient Strategy
F dfil. df2 p
Writing academic papers 0.608 7 31 0.745
Delivering lectures 0.378 7 31 0.908

Engaging in academic discussions ~ 0.241 7 31 0.972

Table 39
One-Way ANOVA (Welch's) Test on the Most Efficient Strategy

F dfl  df2 p
Reading academic texts NaN 7 NaN  NaN

Table 40
Kruskal-Wallis Test on the Most Efficient Strategy

X dd  p
English proficiency 2.45 7 0.931
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Overall, a study on informal strategies among teachers revealed that while travel to
English-speaking countries did not enhance overall language skills, it improved abilities in
delivering lectures and engaging in academic discussions. Interactions with native English
speakers were associated with better proficiency in writing, lecture delivery, and discussions,
but not with reading academic texts. Notably, using English learning apps or online platforms
correlated with lower scores in these areas. Observing experienced EMI teachers or English
videos negatively impacted proficiency and engagement in discussions. There was no
significant improvement in skills based on participants' self-reported most efficient strategies,
reading English literature, and watching media, underscoring a gap between perceived and

actual proficiency gains.

4.5 Summary

In summary, the chapter focuses on mastering the English language by EMI teachers at
Kazakhstani universities. It outlined teachers' backgrounds, English competence, and what
learning strategies should be employed to improve their English proficiency. The sample
contained primarily participants with a Master's degree, teaching at private universities, and
predominantly based in Almaty. Teachers reported having high academic reading proficiency
and lower academic writing proficiency. Teachers commonly utilized formal strategies like
IELTS and TOEFL preparation courses, while informal methods mostly included reading
English literature. The main challenges contained personal attitudes and environmental
factors. Formal strategies like standardized test preparation slightly enhanced writing and
lecturing skills. Interaction with native speakers was valuable, whereas using apps or

observing other teachers indicated limited or adverse effects on improving proficiency. The



findings underline the variant differences that the strategies make in terms of English

proficiency among university teachers in Kazakhstan.
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5. Discussion

In this chapter, I delve into the study's findings on EMI teachers' self-assessed English
proficiency in Kazakhstani universities and explore these educators' language learning
strategies. Further, I examine the correlation between teacher proficiency and adopting formal
and informal learning strategies for English proficiency. The literature review and the
conceptual framework underpinning this study further illuminate the discussion. Together,
they present a full view of how English language learning is navigated within the professional

setting of university teachers in Kazakhstan.

5.1 The English Proficiency Level (Self-Assessed) of EMI Teachers in Kazakhstani
Universities

Analyzing the data of self-assessed levels of English proficiency of EMI instructors
among Kazakhstani universities points out a difference between the previous studies and my
study on the levels of English proficiency of EMI instructors in Kazakhstan. My findings
generally showed that the participants (mostly from Almaty) were highly competent in
English, particularly when reading academic materials. However, compared with previous
literature, there is a discrepancy. According to Zenkova and Khamitova (2017), most of the
Innovative University of Eurasia's teachers rated their English competence level as
"intermediate" or even lower during the research. This difference could be because of several
reasons, including the place of study (Almaty versus Pavlodar); as Almaty is Kazakhstan's
financial and cultural center and has more international exposure, its proficiency could be
higher (Oralova, 2012). Moreover, the finding from Yessenbekova (2022) that only 12% of
teachers teaching in English in 19 universities had advanced English language proficiency

(CI1-C2 levels) contrasts with my findings, where no one rated themselves at the extremes
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(minimum or maximum). This could be because the universities I had chosen were popular
and among the top-ranked institutions in Kazakhstan.

My findings in productive skills showed that confidence in writing academic papers
and discussions was lower than in reading. This is concurrent with literature, whereby
Martinez (2020) reports that to achieve the production of language in various forms, at least
the proficiency level of B2 is required. It also resonates with the concerns Hammou and Kesbi
(2023) highlighted regarding EMI teachers' dissatisfaction with their English proficiency,
which could impede successful EMI implementation.

The positive and statistically significant correlation between all assessed skills
indicates that proficiency in one area tends to relate to proficiency in others, though the
strength of these relationships varies. This interconnectivity suggests that sustained
improvements in one skill area through my study could drive improvements in others,
indicating that language training programs should be comprehensive and cover all aspects of
academic English use.

My findings about the role of gender in English proficiency concurred with
O'Loughlin's (2002) claim that gender does not impact oral proficiency and Tong et al.'s
(2010) argument against gender factors and support for instructional quality in proficiency.
However, it countered previous studies that confirmed gender impacts on EFL achievement
(Zoghi et al., 2013) and task performance (Gtéwka, 2014).

The previous literature suggests a positive correlation between teaching experience and
English proficiency in EMI contexts (Cosgun & Hasirci, 2017; Yuksel et al., 2021). However,
my findings nuanced this view, indicating no significant differences in overall English
proficiency, writing, or discussions with increased experience in the context of this study.

Instead, similar to a previous study, more experienced participants only showed significant
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gains in reading academic texts and delivering lectures (Vidal & Jarvis, 2018). This could
imply that while some language skills in the study benefited from ongoing practice, others
might plateau, with experience yielding diminishing returns in those areas.

The findings of the study supported those of Pellegrino (1998) and Carroll (1967), who
argue that immersion through studying in an English-speaking country expands language
mastery. The large effect size in English proficiency and academic skills gained compared to
participants not involved in an abroad study supported Magnan and Back's (2007) assertion
that particularly individuals with previous formal language education have such marked gains.
This suggests that the combination of immersion and structured learning in the study formed a
potent mix for developing high levels of language competence in educational professionals.

Consistent with Farooqui's (2007) findings, my study revealed that participants at
private universities scored significantly higher in English proficiency across a range of
metrics. This suggests a possible institutional advantage in language acquisition for private
university affiliates in the study. However, Hossain (2019) cautions that such advantages
might not translate into enhanced educational outcomes, citing challenges like inappropriate
curricula and a lack of research.

Connecting previous literature with the current findings, the process of acquiring a
Ph.D. or equivalent likely exposes teachers to more intensive use of English in a variety of
academic contexts, thereby improving their proficiency. The higher scores in various English
proficiency metrics, particularly engaging in academic discussions among Ph.D. holders,
could be reflective of increased confidence (Qureshi et al., 2020) and improved language skills
(Storch & Hill, 2008), as well as the necessity for high language proficiency in analysis as
suggested by Javanmiri and Bdaiwi (2021). This could account for the significant difference

between Ph.D. holders and those with lower qualifications. In contrast, the absence of a
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significant difference between Master's and Bachelor's degrees might indicate a threshold
effect where the additional academic exposure of a Master's degree does not translate into a
measurable difference in the English proficiency measures used in this study.

My findings challenged Oralova's (2012) assertion that STEM teachers had
significantly lower English proficiency than business field teachers by showing no statistically
significant differences in reading, writing, and lecturing abilities across disciplines. However,
my results aligned with Oralova's findings to some degree, as there were statistically
significant differences in general English proficiency and engagement in academic
discussions, with Business, Economics, and Management teachers outperforming STEM
teachers in these areas. Social Sciences and Humanities teachers' scores were not significantly
different from the other groups. In light of Oralova (2012), these findings indicated that while
STEM teachers in the study may not generally have lower scores in all English proficiency
metrics, they may have specific challenges in communicative aspects like academic
discussions.

English proficiency by university location can be discussed as follows. Almaty showed
high English proficiency with the best scores in reading academic texts and more variability in
writing skills. Astana had a single respondent with perfect scores, but more is needed to draw
conclusions about the general proficiency there. Taraz showed lower proficiency, especially in
writing papers and engaging in discussions, with notable skill variability. Comparisons
indicated Almaty had higher self-reported English skills than Taraz, but the data had
limitations due to small sample sizes and its self-reported nature. More comprehensive data

would be needed for a robust comparison.
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5.2 Commonly Used Language Learning Strategies Among EMI Teachers in
Kazakhstani Universities and Challenges to Improve their English Proficiency

My findings regarding 'Frequencies of Formal learning strategies' suggest that
participants were highly invested in demonstrating their English proficiency through tests like
the IELTS, TOEFL, and English language courses. While there was some interest in
continuous learning through test preparation courses, workshops, and online courses, these
were not as predominant as proficiency testing and English language courses. This could
reflect the individual choices of the participants, the policies of the institutions they work for,
or a combination of both.

My findings presented a clear preference among participants for certain informal
learning strategies. Reading English literature emerged as the most favored method,
highlighting the importance of deep engagement with the language through varied textual
contexts (Svalberg, 2009). Close behind was viewing English-language media in their learning
regime, suggesting that visual and auditory exposure to the language plays a crucial role in
their comprehension and listening skills (Erazo-Avendaio, 2016; Harsa et al., 2020).
Conversely, the less favored strategy was traveling to English-speaking countries, possibly due
to practical barriers such as accessibility, cost, or travel opportunities. In the middle ground
was conversing with native English speakers, which provides invaluable practice in real-life
communication (Saniboo & Sinwongsuwat, 2015). Furthermore, the convenience and
interactive nature of English learning applications or online platforms made them popular,
allowing learners to study at their own pace and access a wealth of resources at the touch of a
button.

My Findings on how often participants use informal learning strategies revealed clear

preferences and usage patterns. Self-study through books, podcasts, and online articles
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emerged as the leading method, suggesting a strong inclination toward strategies that offer
flexibility and control over the learning process. Interaction with native speakers or proficient
colleagues standed as a moderately popular choice, which could be attributed to its reliance on
the availability of partners and the spontaneous nature of such interactions, possibly making it
less consistent as a learning method. Observing experienced EMI teachers or English videos
was the strategy that was least utilized. It appears that barriers such as time constraints, access
issues, or the passive learning aspect might deter its more widespread adoption.

My findings about the learning strategies preferred the most by participants indicated a
varied landscape of approaches, with certain strategies standing out. The most valued of these
were the Social Strategies, implying that highly valued activities would involve interaction
with others, perhaps because of the recognition accorded to collaborative learning (Andrews &
Rapp, 2015). Self-educational and Self-Practice Strategies followed, which signified that
learners must be independent and responsible for their study through consistent practices.
Formal Study and Media Exposure Strategies were also represented, signaling a combined
appreciation for the structured acquisition of knowledge and the use of various media to aid
learning. The Immersion Strategies suggest recognizing that people must get along in
environments where English is predominantly used, enabling them practical and more natural
learning methods. The memory-based strategies appeared less preferred, which may point to
an attitude shift from rote learning to engaging, interactive ways. Some of the participants
showed an interesting trend of not answering, which could possibly indicate a hesitation
among them to commit to a specific method.

My study's findings on the challenges faced by participants in fostering English
proficiency can be compared with previous literature to draw several parallels and distinctions.

Personal Challenges and Dispositions were highlighted as a significant challenge. This finding
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is in line with previous literature, which points to psychological aspects, such as teachers not
being ready to teach English, exhibiting low motivation, and having a conservative mentality
toward learning new approaches or implementing innovations (Zenkova & Khamitova, 2017).
The resistance among older instructors to learning English and using it to instruct Kazakh
students (Oralova, 2012) also corroborates my findings. The literature further supports the
notion that the resistance to EMI can stem from traditional teaching methods rooted in the
Soviet era (Fimyar & Kurakbayev, 2016, as cited in Yessenbekova, 2022).

Environmental and Social Factors were echoed in previous literature, suggesting that
inadequate incentives and support and unfavorable working conditions hinder EMI teachers
(Zenkova & Khamitova, 2017). The current findings strengthen the argument that the
environment in which teachers operate is critical to their success.

From the literature, time and resource constraints were reported, and from the technical
point of view, the issue lies in the non-availability of authentic teaching materials, resources,
and facilities (Seitzhanova et al., 2015; Tlemissov et al., 2020; Zenkova & Khamitova, 2017).
The lack of a shared methodological foundation is particularly detrimental, as it affects
teachers' ability to assess students effectively and hampers the development of their language
skills due to inadequate resources (Tazhigulova et al., 2018).

Educational System and Course Limitations were seen as systemic issues. The
previous literature suggests that ineffective language training programs for teachers could be
the root of low English proficiency (Karabassova, 2020, as cited in Yessenbekova, 2022) and
that the current teaching methodologies are not up to the mark for contemporary language
instruction (Yeskeldiyeva & Tazhibayeva, 2015).

Work-related issues were mentioned in previous studies as management problems in

higher education in Kazakhstan, where teachers face administrative pressures, including
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excessive documentation and preparation of new materials (Seitzhanova et al., 2015; Zenkova
& Khamitova, 2017).

The participants' English proficiency level might progress slowly due to the following
reasons: the level of English proficiency at the start, the effectiveness of the learning method,
or the linguistic distance between the participants' native languages and English. Difficulties in
Listening highlighted the specific skill area within English proficiency that the participants
found challenging. Humans must consciously interpret and effectively process vocabulary and
grammar when listening to real-time spoken language (Miller, 2014). This is an even harder
task under conditions requiring making sense of more formal or technical language, as in most
academic settings (Tanenhaus & Brown-Schmidt, 2007). Writing Research Papers and
Reading Challenges recognize high-level language competencies that learners may have
difficulty responding to. Writing research papers in English requires a high level of linguistic
proficiency, including fluency in coherent arguments and academic conventions (Evans,
2007). Reading, particularly academic texts, demands a strong vocabulary (Huckin, 1995) and
the ability to understand complex sentence structures (Ferstl & d’Arcais, 1999).

No problems were also reported, indicating that a certain segment of the population or
specific contexts may not face significant challenges in using EMI. This may indicate that the
learner's proficiency levels were high, pedagogical approaches had to be far better, or learning
environments may have been improving, positively impacting second language learning. The
top category, "No Information," seems to reflect a serious data gap, the problematic issue still

lying unrecognized or unreported in the research, or just participants' unwillingness to answer.
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5.3 Correlation Between the EMI Teachers’ English Proficiency and the Formal
Learning Strategies

My findings contribute to the nuanced debate on the effectiveness of IELTS
preparation courses on English proficiency. While Hashemzade and Zenouzagh (2022)
highlighted Computer Assisted Language Learning's effect on a positive note regarding learner
proficiency, Gan (2009) and Hu and Trenkic (2019) found no statistically significant
improvement in students' general IELTS results due to preparation courses compared to those
who did not take it. However, my research has shown that even if these courses do not
significantly improve overall English proficiency or reading, they bring about great
improvements in writing academic papers, delivering lectures, and engaging in academic
discussions. This could explain why the preparation courses in the present study may have
been more salient in producing gains in targeted, advanced language skills rather than general
English proficiency.

More culturally relevant mediation is evident in the success of standardized test
preparation courses, which implies that this may occur within those courses (Vygotsky, 1978,
as cited in Lantolf & Pavlenko, 1995). The significant improvements observed in the
productive English proficiency areas are most in accordance with SCT's focus on the
transforming power of language, indicating that focused preparation can empower teachers to
become linguistically equipped to function in an EMI context (Allahyar & Nazari, 2012). This
also means that if professional development strategies are aligned with teachers' professional
development strategies in their ZPD, they are most likely to be empowered and effective in the
wake of collective scaffolding and learning from peers, which is paramount in language

development (Sarmiento-Campos et al., 2022).



64

My findings regarding standardized English proficiency tests suggest that taking the
tests did not have a noticeable impact on participants' ability to read academic texts. However,
the same participants' higher scores in other areas, namely English proficiency, writing
academic papers, delivering lectures, and engaging in academic discussions, align with SCT's
emphasis on the importance of sociocultural environment, suggesting that standardized testing,
valued in educational contexts, provides a recognized form of language learning (Behroozizad
etal., 2014).

My findings showed no significant difference in English proficiency between
participants who have taken English courses and those who have not, which contradicts
previous research. Shishan (2020), Ababneh and Al-Momani (2011), and Ming-mei (2019) all
reported improvements in proficiency following English language instruction. The current
results suggest that other factors, such as course quality, instructional methods, and participant
characteristics, might influence language proficiency gains.

My investigation sought to expand upon the research conducted by Rodrigues and
Vethamani (2015) and Chen et al. (2004), who found improved English proficiency due to
online courses. In contrast, my findings did not reveal a statistically significant difference in
all the various English proficiency metrics scores between participants who underwent online
courses and those who did not. This mirrors the results of Zeng and Wang (2020), where
extrinsic factors moderated the effectiveness. Moreover, the potential parity in efficacy
between online and traditional learning environments posited by Novokhatskaya (2020) might
explain my study's absence of observed differences.

My findings indicated no statistically significant difference in English proficiency,
contrasting with previous literature suggesting positive outcomes from workshops and

seminars. Lie et al. (2022) and Ortiz-Neira (2019) observed improvements in commitment to
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English use and oral fluency, while Nguyen (2020) and Bone et al. (2019) reported benefits
from specific teaching methods on speaking abilities. This could imply that these forms of
professional development, at least in the contexts studied, were ineffective in significantly
enhancing the measured skills.

Language courses, online courses, and workshops did not show significant differences
in proficiency levels; according to SCT, this indicates a potential mismatch between the
sociocultural needs of teachers and the mediation these strategies offer (Allahyar & Nazari,
2012). This accentuates the SCT principle of personalized learning and the need for
professional development efforts to provide targeted support that bridges the gap between
current abilities and potential development levels (Allahyar & Nazari, 2012). It also indicates
that these strategies might not fully utilize SCT's principles of social interaction and collective
scaffolding, highlighting the potential need for more collaborative learning activities within
these programs (Lantolf & Pavlenko, 1995; Sarmiento-Campos et al., 2022). Moreover, these
strategies might not align well with the specific academic English needs of participants,
reflecting Activity Theory's emphasis on the importance of goal-oriented learning activities

(Harre and Gillett, 1994 as cited in Lantolf & Pavlenko, 1995).

5.4 Correlation Between the EMI Teachers’ English Proficiency and the Informal
Learning Strategies

The study's findings about traveling to English-speaking countries and specificity in
skill enhancement support the idea that immersion in an English-speaking environment
particularly bolsters oral communication skills, as opposed to general language proficiency or
written capabilities. This is supported by Espenshade and Fu (1997) and Martirosyan et al.

(2015), who also make it clear that language skills can improve in an immersive environment
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with the most eminent impact on oral competence since speaking activities are under real-life
conditions and allow for real-time feedback. According to Oxford and Ehrman (1995) and
Flege and Fletcher (1992), individual variation in language learning strategy use, proficiency,
and duration of stay may subsume immersion experiences.The findings mark the value of
targeted language learning strategies, especially for oral communication in academic contexts,
demonstrating that specific professional skills can significantly benefit from immersion, even
if broader language skills do not show the same level of improvement.

The literature review and my findings illustrate the positive impact of interacting with
native English speakers on EFL learners. As Alberth (2023) put it, they can build confidence in
their language proficiency through these interactions—a parallel to the observed
improvements in their English proficiency and the development of academic abilities among
participants with high contact with native speakers from my study. Lu et al. (2014) and my
findings align on the benefits of oral skills, showing a direct correlation between such
interactions and improved lecture delivery and discussion engagement. Ghane and Razmi
(2023) introduce a nuanced perspective by suggesting that while native speakers boost fluency
and lexical complexity, non-native speakers enhance accuracy. Thus, incorporating both can
yield a holistic language learning experience.

According to SCT, the success of being immersed in an English-speaking environment
and interacting with native English speakers could be attributed to the presence of scaffolding
provided by knowledgeable others, where everyday interactions with native speakers and
cultural immersion, acting as mediators, guide the teachers through their ZPD, enabling them

to reach higher levels of proficiency than they could on their own (Sarmiento-Campos et al.,

2022; Vygotsky, 1978).
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Most of all, exposure to social and interactive cultural activities, such as traveling to
English-speaking countries and interacting with native speakers, positively influenced
participants' abilities in delivering lectures and engaging in academic discussions. This agrees
with the SCT perspective that authentic, context-rich social interactions are crucial in language
learning and cognitive development (Allahyar & Nazari, 2012). According to John-Steiner
(1985) and Lantolf & Pavlenko (1995), learning is enhanced through interactions, suggesting
that direct engagement with native speakers and immersion in English-speaking environments
fosters a richer, more authentic linguistic and cultural exchange.

My findings contradict prior research, which holds that specific reading strategies
improve English proficiency. For example, Tiirker (2010) found audiobooks to aid in
comprehension with visual inputs. This does differ from my study, which shows no significant
increase in proficiency from reading alone. Ma et al. (2023) emphasized the role of interactive
literature circles, which might suggest the limitations of solitary reading practices found in my
findings. Iwahori (2008) recommended the positive influence of extensive reading on
proficiency, pointing toward a need for a much wider range of reading materials or a much
more structured approach to reading than described in my study. Finally, Affendi and Aziz
(2020) noted some difficulties in using literature to enhance language: reading can only be
effective depending on the learner's context and strategies. Overall, the essence of the findings
is that mastering a language goes beyond just reading; a comprehensive approach, which
includes interactive learning and exposure to varied content, is essential for effective language
acquisition.

The positive literature on using English movies and TV shows to improve English
proficiency, as highlighted by Sen et al. (2020), Daneshfard et al. (2021), Fauji and Zuhriyah

(2022), and Catherine and Saminathan (2016), is contrasted by my findings. This discrepancy
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may be due to various factors, such as the method and context of media usage, the type of
proficiency being measured, and individual learner differences. Thus, visual media enhances
overall language skills, but this may not affect the academic language skills needed for the
special tasks of academic professionals.

My findings have shown that traditional informal learning strategies, such as reading
or watching English content, do not substantially impact English proficiency—aligning with
SCT, which views passive exposure to language as insufficient to contribute to full cognitive
or linguistic development (Vygotsky, 1978, cited in Lantolf & Pavlenko, 1995).

My findings contrast with earlier research (Rodrigues & Vethamani, 2015; Hao et al.,
2019; Rezaei et al., 2013; Pratiwi & Toshiaki, 2023) that emphasized the benefits of English
learning apps and online platforms in improving language proficiency. These studies
highlighted improved vocabulary, speaking and listening skills, and overall positive attitudes
toward learning. However, my results indicated that while these apps might enhance
foundational language skills, they do not necessarily translate to improved performance in
academic-specific tasks like reading, writing, delivering lectures, or engaging in discussions,
with the modest effect sizes observed for lower scores. This discrepancy could be due to the
general focus of most language learning apps, which might not cover the complex and
specialized skills required for academic English. The advanced skills needed for academic
contexts, such as critical reading and academic writing, demand more than a broad
understanding of the language—they require the application of language in context-specific
ways, understanding genre-specific conventions, and mastering rhetorical strategies (Tardy,
2005).

According to SCT, mediators are critical in guiding learners through their ZPD. The

impersonal nature of apps may fail to offer the dynamic, responsive scaffolding that a human
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mediator can (Allahyar & Nazari, 2012). Sarmiento-Campos et al. (2022) add that the
impersonal nature of learning apps might not provide the scaffolding and social engagement
necessary for significant language development, as envisioned by SCT.

My findings indicate that participants who more frequently observed experienced EMI
teachers or English videos had lower general English proficiency levels, particularly in
academic discussions with moderate correlation strengths. These negative correlations are
statistically significant, suggesting a reliable association, but do not imply that one causes the
other. It could be that less proficient participants are seeking out more opportunities to observe
and learn or to engage in discussions to improve their English. Thus, a negative correlation
was observed. SCT within the ZPD suggests that passive observation alone may not be as
effective as active engagement with mediators in social contexts (Sarmiento-Campos et al.,
2022). Mentorship and direct interaction with experienced individuals can provide the
responsive, context-specific scaffolding necessary for substantial learning gains, while passive
observation may not provide the interactive feedback loop necessary for effective language
learning and application.

Solitary activities like reading English materials or watching English media, passive
observation, and digital learning through apps or online platforms, did not show significant
benefits. This outcome marks SCT's perspective that learning is more effective when it is
interactive and situated within meaningful social contexts rather than through isolated or

passive activities (Behroozizad et al., 2014).
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5.5 Summary

In summary, the chapter discussed the English proficiency of EMI teachers in
Kazakhstani universities, learning strategies, and their effectiveness compared to past
literature using the conceptual framework to guide the study.

Teachers in Almaty showed a higher level of proficiency in English than those in
Pavlodar, probably because Almaty has more international exposure. The proficiency of those
teachers with a Ph. D. was higher than the others, especially in advanced skills like academic
discussions. At the same time, experience mainly boosts reading and lecture delivery.

IELTS/TOEFL courses were desired for formal strategies that were effective for
improving academic writing and speaking. They are supported by the sociocultural theory
(SCT), which goes into targeted preparation to boost specific competencies. Modern,
interactive professional development was needed as language courses, workshops, and
seminars have shown limited effectiveness.

Teachers were more into informal strategies of reading English literature and engaging
with English language-based media, suggesting a preference for accessibility and
independence. Informal strategies that include active involvement, such as traveling or talking
to native speakers, do much more to improve English proficiency, particularly in oral skills,
than the relatively passive activities of reading or exposure to media. Specialized tools are
necessary for academic English since general language apps and observing experienced
teachers showed limited or negative academic benefits.

Personal challenges such as low motivation, environmental constraints, and systemic
issues like outdated methodologies highlight the need for modernized language education that

supports teachers' professional and sociocultural needs.



The findings advocate for a balanced approach combining formal and informal
strategies. Active and interactive strategies applied within the learning context experience,
based on the principles of sociocultural theory, support the more effective development of

English proficiency from academic perspectives.

71
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6. Conclusion

The conclusion of this research encompasses a summary of the major findings of the
correlational study. Then, it delineates the study's strengths and limitations, offers insightful
recommendations and directions for future research, and follows up with personal reflections.

The research aimed to explore the correlation between English proficiency levels of
EMI teachers at Kazakhstani universities and their engagement in various English
development strategies. A comprehensive analysis was conducted encompassing a broad
spectrum of participants' sociodemographic backgrounds, English proficiency across various

academic activities, and the effectiveness of employing distinct learning strategies.

6.1 Summarization of the Major Findings

The study embarked on a journey to explore the multifaceted nature of language
acquisition among university faculty, guided by a hypothesis that posited a positive correlation
between proficiency levels and strategic engagement in language learning. The main research
question was: Is there a significant correlation between the English proficiency of EMI
teachers in Kazakhstani universities and the types of development programs or strategies they
use for language acquisition? The data obtained from 39 EMI teachers across several
prominent universities in Kazakhstan revealed a critical insight: a nuanced relationship exists
between English proficiency and the adoption of both formal and informal language
development strategies.

Concerning the first sub-question, "What is the EMI teachers' level of English
proficiency in Kazakhstani universities?', EMI teachers noted higher proficiency in reading
academic texts and delivering lectures. Their proficiency in writing academic papers presented

a wider range as did their proficiency in participating in academic discussions. The data also
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identified several demographic and professional factors influencing the teachers' English level.
For instance, there was no difference in the level of self-assessed proficiency based on gender.
However, the experience of teaching EMI classes was associated with a higher level of reading
and lecturing proficiency, further supporting the benefits of practical language immersion.
Moreover, the self-assessed proficiency proved higher among teachers from private
universities and those who traveled to foreign countries, supporting the benefits of
environmental factors in language development. Lastly, teachers with higher academic
qualifications and those teaching in business, economics, and management reported higher
levels of English proficiency, suggesting that field specialization and academic pursuits
contribute to language proficiency development.

As for the second sub-question, "What are the commonly used language learning
strategies and challenges among EMI teachers in Kazakhstani universities?', the response was
as follows. The EMI teachers in the universities of Kazakhstan improved their English mainly
through standardized tests, including IELTS, TOEFL, and English courses. The leading
strategies applied by the teachers in informal learning were from English literature and media.
Statistical ratings indicated higher tendencies and inclinations towards self-studies than any
other form of interactive or observational learning. Social strategies were considered the most
efficient, but challenges such as personal dispositions and environmental factors were
prevalent.

Finally, answering the third and fourth sub-questions, 'What are the correlations
between the EMI teachers' English proficiency and first the formal and then informal learning
strategies?', significantly, the study unveiled a statistical correlation between the teachers'
proficiency levels and their engagement with specific language development strategies.

Teachers who engaged in formal strategies such as standardized test preparation courses and
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who took standardized English tests, as well as those who utilized informal strategies
involving social interaction and cultural immersion, such as traveling to English-speaking
countries and interacting with native speakers, reported higher levels of English proficiency.
Thus, the initial hypothesis is confirmed, as the strategic engagement both in formal and
informal learning initiatives is likely to improve the English language proficiency among EMI
teachers.

Overall, the research highlighted the need for a strategic approach to varied formal and
informal language learning activities tailored to individual teachers' specific needs and

contexts to improve English proficiency among EMI teachers.

6.2 The Strengths and Limitations of the Study

The study encompasses several strengths. It benefits from a sample covering different
disciplines of various state and private universities, which all together has to provide a much
broader vision of the problem. The quantitative methodology, characterized by a non-
experimental cross-sectional design and the use of self-administered questionnaires, allowed
for the collection of standardized data. These data underwent a strict analysis process, using
descriptive statistics, T-tests, ANOVAs, and correlation techniques to critically assess the
relation between teachers' English development approaches and their proficiency in the same
language.

However, alongside these strengths, the study presents certain limitations.
Overdependence on self-assessment to gauge the level of proficiency in English may have
brought some subjectivity and bias, as teachers themselves could have over- or under-
estimated. Further, the weakness of this design is that, although it is fit to yield immediate

insight, its cross-sectional nature inherently limits understanding of how proficiency and
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development strategies evolve over time and limits drawing causal inferences between the
variables under the study. Convenience and snowball sampling methods limit the sample
representativeness and could impact the findings' generalizability to all Kazakhstan EMI
teachers.

In addition, this study's small sample size and the fact that the research was carried out
at only six universities with some special characteristics will limit generalization without
considering cultural and institutional differences. The involvement of university administrators
in the recruitment process may result in selection bias, and it may also create an obligation for
teachers to participate. The largely quantitative focus of research also means that it lacks
deeper, more nuanced understandings of teachers' experiences and perceptions that may be
uncovered by qualitative research.

In conclusion, the study yields valuable insights into the correlation between the
English proficiency of EMI teachers and their development strategies in the unique context of
Kazakhstani higher education. However, it should be seen in light of the above limitations.
Future studies might consider improving limitations, such as collecting longitudinal data,
using a more representative sampling, and employing a greater mix of qualitative data
collection methods. This will allow the fuller and richer perceptions of EMI teachers in

relation to language proficiency development experience.

6.3 Research Implications, Recommendations, and Future Research Directions

This study examining the relationship between EMI teachers' English proficiency and
the strategies applied in language development at Kazakhstani universities will have far-
reaching implications for educational institutions, policymakers, EMI teachers, and academia.

This study focuses on the central role of English proficiency in optimizing the pedagogical
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effectiveness of higher education toward further international competitiveness in Kazakhstan.
It supports the view that a multi-perspective approach to professional development is
necessary, including formal and structured learning settings, with a focus on the vital role of
immersion-based informal approaches.

This study signals to educational institutions and policymakers the need to design and
implement a comprehensive language enhancement program that would address the various
learning needs of EMI teachers. It doesn't just highlight the structured learning opportunities
but also motivates the support system in using English in everyday activities among teachers.
This would, therefore, mean that there are further mechanisms that need to be implemented to
give teachers the incentives that would motivate them to improve their English proficiency
through certification, recognition, and international collaboration, among other tangible
benefits. Providing funding for teachers to access language learning resources to engage in
standardized language courses and study abroad programs is also essential, as these
experiences have significantly impacted language proficiency.

The development of the community of practice of EMI teachers could be further
conceptualized to share experiences, strategies, and resources while fostering peer support for
maintaining motivation and interest in language development. Continued professional
development should change from the intermittent interventions to a more strategic and
comprehensive approach. These also consist of frequent workshops and seminars about the
acquisition of language and teaching strategies of English. The continuous follow-up of these
strategies with the developed programs, always modified as suggested by teachers and
outcomes, would make them relevant and effectively enhance English proficiency among EMI

teachers.
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As for teachers, they themselves should utilize personalized language development
programs that combine formal and informal approaches to learning. Such strategies should
meet teachers' more specific academic needs, such as acquiring mastery in academic writing
skills and engaging actively in scholarly discussions. Moreover, the specific objectives set for
structured self-study will also help keep a record of the progress required for continuous
enhancement in the language aspect.

Furthermore, Interacting with native English speakers or highly proficient colleagues
through mentorship programs and technology platforms offers valuable opportunities for
authentic language practice. Encouraging teachers to participate in study abroad programs or
international collaborations can significantly enhance their language proficiency and academic
cultural exposure.

Standardized self-assessment tools, such as IELTS or TOEFL, coupled with reflective
practice, will be very effective in pointing out the areas that need improvement and also be
effective in tracking the development of language over time. One should also maintain a
reflective journal to enable the learning of the challenges and strategies for overcoming them
in the use of language across various academic contexts.

The current study opens up several areas of future research. Longitudinal study designs
would be necessary to follow the effectiveness and trajectory of teachers' English proficiency
over time and the long-term influences of the different development strategies on the teaching
effectiveness. Comparative studies could illuminate the effectiveness of programs enhancing
English proficiency between regions in Kazakhstan and even with other countries concerning
the best practices and cultural factors contributing to language learning success. Further
research could also be conducted to demonstrate how an improved level of English in the

teachers directly enhances the level of student outcomes and would provide insight into the
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role of their language proficiency in EMI settings. Finally, with the rapid advancement in
educational technology, investigating the role of Al-based tools, virtual reality, and online
platforms in supporting teachers' language development presents a promising area for further
investigation.

This study lays the foundation for further strategic, systematic steps regarding the
quality enhancement of EMI instruction in the universities of Kazakhstan. By adopting the
recommendations derived from this study and exploring the suggested research directions,
stakeholders can significantly contribute to the successful implementation of EMI, ultimately

achieving the broader educational objectives of Kazakhstan's higher education system.

6.4 Personal Reflections

This research journey has been very enlightening and profound to me, as it gave me the
opportunity to delve into the details of English proficiency among teachers of EMI at
Kazakhstani universities. This exploration has not only highlighted the critical role of English
proficiency for academic success and global integration but has also uncovered the diverse
strategies teachers employ to hone their linguistic skills. From the rigorous data analysis to
engaging discussions of findings, each step has largely contributed to my academic and
personal growth.

In other words, the project has brought to light the complexity of language learning in
an academic setting, showing a kind of gradient of strategies that EMI teachers resort to,
formally or informally. It was particularly revealing to note that a positive relationship exists
between teachers' English proficiency level and involvement in both types of learning
strategies. This could usher in new discussions on developing focused support mechanisms

that have the potential to make EMI programs effective.
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Above all, this study would help further understand the problems and opportunities
being undertaken within higher education in Kazakhstan while making a transition to English
as the language of instruction. Implication of these findings thus guides policy, practice, and
future research to the need for a more holistic development program that attends to the
linguistic and pedagogical needs of the teachers in EMI.

Personally, this project has really turned into an exploration that has railed some of my
prior assumptions and has opened my mind to seeing the role of language in education in new
ways. It was absolutely a great moment to be able to discuss and engage meaningfully with the
academic community, learn from such educators, and be part of the conversation on quality
education in a multilingual world. As I reflect on this experience, I am thankful for the insight
from the learned knowledge and the connection that is likely to be very important in my future

educational research.
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A Correlation Study of EMI Teachers’ English Proficiency Level in Kazakhstani Universities and

Their English Development Strategies

Appendix A — Declaration of the Use of Generative Al

I hereby declare that I have read and understood NUGSE’s policy concerning appropriate use of Al and
composed this work independently (please check one):

& with the use of artificial intelligence tools, or
[ without the use of artificial intelligence tools.

(If you have used Al tools as defined in the GSE policy document, please complete the rest of this form.)

During the preparation of this thesis, I used ChatGPT to brainstorm ideas and
plan; ChatGPT and QuillBot to rephrase sentences or rearrange paragraphs I had written myself;
Grammarly to proofread/edit my writing; CitationMachine to construct citations and references;
and GoogleScholar and Consensus to find and/or select sources.
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M am aware of the capabilities and limitations of Al tool(s),
(4 have verified that the content generated by Al systems and adopted by me is factually correct,
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[Z" acknowledge that there may be disciplinary consequences if I have not followed NUGSE’s guidelines
regarding Al appropriate use.
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Appendix B: Informed Consent Form

A Correlation Study of EMI Teachers’ English Proficiency Level in Kazakhstani
Universities and Their English Development Strategies

DESCRIPTION: You are invited to participate in a research study on finding out if there's a link
between how proficient university teachers in Kazakhstan are in English and the methods they use to
improve their English skills. You will be asked to complete the questionnaire that includes mostly closed-
ended questions that will be designed to elicit information about the English proficiency development
programs, approaches that EMI teachers have participated in or used, their perceptions of the
effectiveness of these programs (approaches), and their perceived English proficiency levels.

TIME INVOLVEMENT: Your participation will take approximately 10-15 minutes.

RISKS AND BENEFITS: The risks associated with this study are minimal. The survey will be
conducted anonymously. I do not collect your personal information, employer’s name, email address,
and IP address. The findings will be presented in an aggregate form to prevent the identification of
individual participants. The names and reputations of your university will be protected. The main
benefit to the EMI teachers participating in the study is the opportunity for self-awareness and
reflection. By engaging with the survey questions, educators will be prompted to reflect on their
current English proficiency level, the methods they employ to improve it, and their views on the
efficacy of these methods. This introspective process can guide them towards recognizing areas of
strength and areas in need of improvement in their language learning journey. Your decision whether or
not to participate in this study will not affect your employment.

PARTICIPANT’S RIGHTS: If you have read this form and have decided to participate in this
project, please understand your participation is voluntary and you have the right to withdraw your
consent or discontinue participation at any time without penalty or loss of benefits to which you
are otherwise entitled. The alternative is not to participate. You have the right to refuse to answer
particular questions. The results of this research study may be presented at scientific or professional
meetings or published in scientific journals.

CONTACT INFORMATION:

Questions: If you have any questions, concerns or complaints about this research, its procedures, risks,
and benefits, please contact the researcher, Almaz Saulebay at almaz.saulebay@nu.edu.kz. Alternatively,
you can contact the thesis supervisor for this student work, Dr Aisi Li at li.aisi@nu.edu.kz.
Independent Contact: If you are not satisfied with how this study is being conducted, or if you have
any concerns, complaints, or general questions about the research or your rights as a participant, please
contact the NUGSE Research Committee at gse researchcommittee@nu.edu.kz.

Please sign this consent from if you agree to participate in this study.

* [ have carefully read the information provided;

* I have been given full information regarding the purpose and procedures of the study;

* [ understand how the data collected will be used, and that any confidential information will be
seen only by the researchers and will not be revealed to anyone else;

* I understand that I am free to withdraw from the study at any time without giving a reason;

»  With full knowledge of all foregoing, I agree, of my own free will, to participate in this study.
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3EPTTEY K¥YMBbICBI KEJICIMIHIH AKITAPATTBIK ®OPMACHI

Ka3zakcranabik ynusepcurerrepaeri EMI oKbITymIbLIAPBIHBIH AFBUILIBIH TiJliH MeHIepy
JAeHTeHiH KIHe 0JIapPAbIH AFbUIIIBIH TiJTiH JaMBITY CTPaTerusiJIapbIH KOPP eI HAIbIK
3eprrey

CHUIIATTAMA: Ci3 Ka3zakcrangarbl YHUBEPCUTET OKBITYIIBUIAPBIHBIH aFbUIIIBIH TiTIH KaHIIAJIBIKTBI JKAKChI
MEHIepPIreHI MEH OJTap/IbIH aFbUIIIBIH TiTI ACHICHICePiH KaKcapTy YIIIiH KOJIaHATHIH 9/IiCTepi apachiHaa OaiIaHbIC
0ap-)KOFbIH aHBIKTayFa OaFbITTaJIFaH 3ePTTEY )KYMBICHIHA KAaThICyFa IAaKbIPbLIBII OTHIPCHI3. Ci3/IeH aFbUIIIBIH TUTIH
MeHrepy Oafnapiamanapbl, OKBITYIIBUIAp KaThICKAaH HeMece NaijaiaHFaH ToclUiiep, ONapiblH  OCHI
OarmapiaamaniapabiH (TOCUIISPAIH) THIMIUTITIH OaFanaybl )KOHE aFbUINIBIH TUTIH MEHTEPYIiH OOMKaMJIbI ICHTeHi
TypaJbl aKknapar ajayra OarbITTaJFaH HeTi3iHEeH jKaObIK CYpaKTap/ bl KAMTHTBIH cayajJHaMaHbl TOJNTHIPY Cypaajpbl.

OTKI3IJIETIH YAKBITBI: Ci3niH KaTteicybIHbI3 IIaMaMeH 10-15 MUHYT YaKbITBIHBI3IBI ATA]THL.

3EPTTEY ) K¥MbICBIHA KATBICYbIH KAYIIITEPI MEH APTBIKIIBIJIBIKTAPBI:

By 3eprreyre GaitmaHbICTHI ToOyeKenaep MUHIMaNAbL. CayalHaMa aHOHHMZI TypAe Kyprisineni. MeH ci3miH xeke
aKMapaThIHbI3Ibl, JKYMbIC OCpYyLIiHIH aTbIH, JJIEKTPOHIBIK IOMTa MEKCH)KaiblH jkoHe [P MexemxkalbH
cypamaiiMbiH. HoTmxenep jkeke KaTBICYIIBUIAPABIH COUKECTEHIIPIyiHe Kol OepMey VIIiH JKallbUIaHFaH TYpAe
yeemnpiianel.  Ci3OiH YHMBEpPCHUTETIHI3NIH arrapbl MeH Oemeni Kopramanpl. 3eprreyre KarbicaTtelH EMI
OKBITYIIIBUIAPHI YIIiH 0aCThI apTHIKIIBUIBIK - ©31H-631 TaHy *)oHe pediiekcus MyMKinairi. CayaiHama cypakrapbiHa
ayar Oepe OTBIPBIN, OKBITYLIBUIAP/AAH aFbUIIIBIH TITIH MEHTepy[iH Kas3ipri JeHreii, OHbl apTThIPYy YILIiH
KOJIJIAaHATBIH SJIICTEPi JKOHE OCHI dJiCTepIiH THIMALIITI Typajbl mikipiepi cypanansl. by nHTpociekuus onapra
TUT YHPEHY JKOJBIH/A )KaKCApTYyAbl KAKET €TETiH KOHE KYILTI )KaKTapblH TaHyFa KOMEKTECEIi. 3epTTey KYMBIChIHA
KaTbICyFa KelliciM OepyiHi3 HeMece 0ac TapTYbIHBI3 Ci3/IiH )KYMBICHIHBI3FA €I 9CEPiH TUTi30eiIi.

KATBICYIIbI KYKBIKTAPBI: Erep Ci3z Gepinren ¢gopmaMeH TaHBICHIN, 3€pTTEY XKYMBICHIHA KaTbICyFa
menriM Kaopunacanbi3, Ci3ziH KaThICYBIHBI3 epiKTi Typae ekeHiH xabapmaiimpi3. COHBIMEH KaTap, KaJlaFaH
YaKbITTA AWBINNYJ TeJeMeH KoHe Ci3diH d/eyMeTTIK :KeHiqmiKTepiHi3re em kKecipin Turiz0eii 3eprrey
JKYMBICBIHA KATBICY TYpaJibl KediciMiHi3ai kepi KaliTapyra HeMece TOKTaTyFa KYKbIFBIHBI3 0ap. 3epTTey
JKYMBICBIHA MYJIIeM KaTbICIAybIHBI3FA 12 TOJIBIK KYKbIFbIHBI3 0ap. CoHnaii-ak, KaHnail na 0ip cypakrapra
Kayar OepMeyiHisre ne o0meH Oomaabl. byt 3epTTey >KYMBICHIHBIH HOTIKETEpl aKaIeMHUSUIBIK HeMece Kocion
MakcarTap/a 6acrmara YChIHBUTYBl HEMECE IIBIFAPbUTYbl MYMKIH.

BAMJIAHBIC AKITAPATHI:

CypakrapbiHbI3: Erep skypri3inin oThIpFaH 3epTTey dKYMbBICHIHBIH ITPOIIEC], KayIli MEH apThIKIIBUIBIKTAPbI TypalIbl
CYpaFbIHbI3 HEMECE INaFbIMBIHBI3 00jIca, Kejeci OalmaHbic Kypaiaapsl apKeUibl 3eprreyini Anmasz CoyneOaiira
xabapiacybIHbI3ra 00sa bl almaz.saulebay@nu.edu.kz. ConbiMeH KaTap, Ci3 OCBI CTYICHTTIK )KYMBICTBIH FHUTBIMU
JKeTeKuIici JokTop Alicu JIuMeH MbIHa MekeH-kail OolibIHIIa Oaiinanbica anacei3: li.aisi@nu.edu.kz .

JEPBEC BAMJIAHBIC AKITIAPATTAPBI: Erep 6epinren 3eprrey S KYMBICHIHBIH OKYpTi3iTyiMeH
KaHaraTrTaHOacaHbI3 HEMece CYpaKTapbIHbI3 OeH arbIMaapbIHbI3 Oonca, HazapbaeB Yuusepcuterti XKorapst binim
6epy MekTeOiHiH 3eprrey KomuTeTiMeH KepceTiiren OainaHbIic Kypanaapbl apKbUIbl XabapiacybIHbI3Fa O0JIaIb:
AIIEKTPOH/IBIK TOIITAMEH gse_researchcommittee@nu.edu.kz.

3epTTey JKYMBICHIHA KAaTBICYFa KeNiciMiHi3Il OepceHis, Oepinren Gopmara KO KOIOBIHBI3IBI CYPANMBI3.

*  Men Gepinren (popMaMeH MYKHSIT TaHBICTBIM;

*  MaraH 3eprTey *KYMbICBIHBIH MAKCAaTbl MEH OHBIH IPOLIEYPAChl XKalbIHIA TONBIK aKmnapar oepiimi;

*  JKunaxranraH akmapar TeH KYIUs MONTIMETTepre TeK 3epTTEeYIIiHiH ©3iHe KODKETIMAI JKOHE MOiM
OoMNaThIHBIH TOJIBIK TYCIHEMIH;

* MeH ke3 KelreH yakpITTa CIIKaHAail TYCIHIKTEMeECi3 3epTTey >KYMBIChIHA KaThICyJaH 0ac TapTybiMa
OoJaThIHBIH TYCIHEMIH;

*  MeH xoFapbla aTaiblll 6TKEH aKIapaTThl CaHAIBI TYpAe KaObUIIal, OCHl 3epTTeY )KYMBICHIHA KaThICyFa
o3 KemciMiMIi 6epeMiH.
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O®OPMA HHOOPMAIIMOHHOTI'O COIUTACUA

KoppeasimnonHoe ucciegoBaHue YPOBHS BJIAJeHUSA AHIVIMHCKUM SI3bIKOM
npenogasareasaMu EMI B ka3axcTaHCKHUX YHHBEPCUTETAX M UX CTPATEerHid pa3sBUTHUA
AHIVIMHICKOro sI3bIKA
OIIMCAHME: Bbl npunianieHsl NIpUHATh Y4acTUE B HCCJACIOBAHUM IO BBIACHEHHIO TOIO, CYILECTBYET JIU
CBSI3b MEXIY TEM, HACKOJIBKO XOPOIIO MPENoaBaTe/In yHUBEpCcUTeToB B KaszaxcraHe BIaACIOT aHINIUIICKUM
SI3BIKOM, U METOJAMHU, KOTOPBIE OHHM MCIOJB3YIOT IJISl YAYYIICHHUS CBOUX HABBIKOB BIAJICHUS aHIIMHCKUM
SI3BIKOM. Bam OymeT mpeioxKeHO 3amloiHUTh AHKETY, BKJIIOYAIOUIYI0 B OCHOBHOM 3aKPBITHIC BONPOCHI,
KOTOpbIe OymyT HampaBlIeHBl HA IOMy4YeHHE WH(OPMAIMU O MPOTpaMMax IMOBBLIIICHUS YPOBHS BIIAJCHHUS
AHITTMHCKUM SI3BIKOM, ITOAXO0JaX, B KOTOPBIX YIAaCTBOBAJIH WIIH HCTIOIB30BAIH IIPEMOAABATENH, MX BOCIIPUITHH

3¢ (EKTUBHOCTH 3TUX TPOTpaMM (IIOJX0A0B) U MPEANOIAraeéMOM YPOBHE BIIaJICHHS AaHTIIMHCKUM SI3BIKOM.

BPEMS YUACTMUSI: Bame yvactue nmorpedyet okono 10—15 MuHyT.

PUCKU U ITPEUMYUIECTBA:

Pucku, cBsi3aHHBIC ¢ 3THM HCCIIEJOBaHMEM, MUHUMaIbHBIL. Omnpoc OyaeT MpOBOIUTHCS aHOHUMHO. S He
cobuparo Bamry JIMYHYr0 HWHopMmanuro, uMs paboToiartelns, axpec ICKTpoHHOH mouthl W IP-ampec.
Pesynbrare! OymyT npeacTaBiIeHbl B 0000IIICHHOM BUJIE, YTOOBI TIPEIOTBPATUTH HACHTH()HUKAIIHIO OTACITBHBIX
YYaCTHHKOB. MIMsI M pemnyTanus Ballero YHHBEpCHTETa OymyT 3allWIIeHBl. [JIaBHBIM MPEUMYIIESCTBOM ISt
npenonasarened EMI, yyacTByrommx B HUCCIENOBAHHUH, SBISIETCS BO3MOXHOCTH IJII CaMOCO3HAHUS H
pedurekcun. OTBevasi Ha BOMPOCHI OMPOCa, MPeroAaBaTelsiM OyleT MPEUIOKEHO TMOPa3MBIILIATE 00 HX
TEKyIIEM YPOBHE BIIAJICHUS aHTIIMHCKUM SI3BIKOM, METOJIaX, KOTOPbIE OHU MCIIONB3YIOT IS €r0 TOBBIIICHNS,
Y WX MHEHUH 00 3((PEKTUBHOCTH 3TUX METOAOB. ITOT CAaMOAHAJIM3 MOXET IOMOYb MM PaCIIO3HATH CHUIIbHBIE
CTOPOHBI U 00NacTH, Hy)KJAIOIIHeCs B YIyYIICHHH Ha MyTH M3Y4YCHHUs s3bIKa. Baire pernieHue o comiacuu
1100 OTKa3e B YYaCTHH HUKAKUM 00pa3oM He TOBJIMSAET Ha BaIly padoTy.

IMPABA YUYACTHMUKOB: Ecnmu Bel npountanu qaHHy0 (GOpMY H PEIMIH IPUHSTH YYacTHE B TaHHOM
uccienoBaHuy, Bel NOMKHEI TOHUMATE, YTO Barre ydactue sBiseTcs 100poBOJBLHBIM 1 9TO ¥ Bac ects
MIPaBO 0TO3BATH CBOE COIVIAcHe WM NMPEKPATHTh YYacTHe B JIl000e BpeMs 0e3 IITPA(PHBIX CAHKUUNA H
0e3 noTepu COUATBHOIO NaKeTa, KOTOPbIii Bam npegocrapiisiin. B kauecTBe anbTepHATUBBI MOXKHO HE
y4acTBOBaTh B HccienoBaHun. Taxke Bbl nMeeTe mpaBo He OTBeUaTh Ha Kakue-I100 BOMPOCHL. Pe3ynbpraThl
JAHHOTO HCCIENOBaHMA MOTYT OBITh NPEACTaBI€Hbl WM OMyONMKOBaHbI B HAyYHBIX WM
poheCCUOHANBHBIX LETIX.

KOHTAKTHASI UTHOOPMALUA:
Bonpochi: ecnu y Bac ecTh BOIpOCHI, 3aMeUaHMs WM KajgoObl MO IMOBOAY JAHHOTO HCCIEAOBAHUS,
IPOLIEAYPHI €T0 MPOBEICHHUS, PUCKOB U IIPEUMYIIECTB, MOXKATyICTa, CBSDKUTECH C UCCIeAoBaTeeM AIMa3oM
Caynebaem 1o agpecy noutsl almaz.saulebay@nu.edu.kz. Kpome Toro, Bel MoXxeTe CBSI3aTbCsl C HAyYHBIM
PYKOBOAMTENIEM 3TOI cTyaeHueckol paboTsl, fokTopoM Alicu Jlu, o aapecy noutsl li.aisi@nu.edu.kz.
He3aBucumble koHTakThI: ECiii BeI He ynoBIeTBOpeHbI IPOBEICHUEM JAHHOTO UCCIIEIOBaHMs, eclii y Bac
BO3HMKIM Kakue-T1MO0 MpoOneMsbl, >KajoObl MM BOHpPOCH, BBl Moxere cBs3ateesi ¢ Komuretom
UccnenoBanmit Beicmeit Ilkomsr OOpasoBanms HazapbaeB VYHHBepcuTeTa, OTNpaBUB IHCHMO Ha
ANIEKTPOHHBIH anipec gse researchcommittee@nu.edu.kz.
[Noxamyiicta, mognuImuTe JaHHYIO GOpMY, €cli BB coracHsl y4acTBOBaTh B HCCIICIOBAHHH.
* ] BHUMAaTEeNbHO U3YYMII MIPEACTABICHHYIO HH(OpMaLHIo;
*  MHe npeaocTaBUIH MOTHYIO HHPOPMAIIHIO O IETISIX U MPOLEAYPE UCCIIET0BAHUS;
* S mnoHmmaio, Kak OyZyT WCIONB30BaHBl COOpaHHBIE MaHHBIC, M YTO MJOCTYH K JII00Oii
KOH(UACHIIHAIBHOUM HH(pOpMauK OyIeT MIMETh TOJILKO UCCIIEI0BATENb;
* Sl moHMMaro, 4TO BIpaBe B JIIOOOW MOMEHT OTKa3aTbCs OT YYACTHS B JAHHOM HCCIEIOBaHHWU 0Oe3
OOBSICHEHUSI IPHUINH;
*  C IOTHBIM OCO3HAHHWEM BCETO BBIMICH3IIOKEHHOTO S CONIACCH MPHHATEH YIACTHE B UCCIICOBAHNH I10
COOCTBEHHOM BOJIE.



100

Appendix C: A Recruitment Email
Subject: Invitation to Participate in Research on EMI Teacher English Proficiency

Dear (Administrator's Name),

I hope this email finds you well. My name is Almaz Saulebay, a student from Nazarbayev
University, studying Master of Science in Educational leadership: Higher education, and I am
reaching out to seek your cooperation and support for an important research initiative.

Research Overview: My study aims to explore the English proficiency levels of university
teachers in Kazakhstan, particularly those involved in English-medium instruction (EMI), and
the different methods or approaches they employ to enhance their proficiency. The outcomes
of this research can offer valuable insights into the effectiveness of various language learning
strategies, with the potential to guide future professional development initiatives for EMI
educators.

How You Can Help: I believe that the educators in your esteemed institution can provide
invaluable insights for this study. Therefore, I humbly request your assistance in disseminating
the research survey among your EMI faculty members. Rest assured, the participation is
voluntary, and all responses will be anonymous and confidential, solely used for research
purposes.

Benefits for Participants and University:

A clearer understanding of current English proficiency levels and learning methods among
EMI educators.

Insights to inform and improve faculty development programs.

A contribution to broader academic knowledge that can elevate the standard of EMI programs
nationally.

Next Steps: Should you agree to assist my study, I will provide you with a link to the online
survey, which can be shared with your faculty. The survey is designed to be user-friendly and
will take participants approximately 10-15 minutes to complete. It will be available in three
languages: English, Kazakh, and Russian, ensuring accessibility and ease for all potential
respondents.

I understand the responsibilities and commitments you have, and I truly appreciate
your time and consideration. Please let me know if you have any questions or need further
details about the study. I am more than happy to provide additional information or clarify any
concerns you might have.

Looking forward to the possibility of your support and collaboration in this endeavor.

Warm regards,

Almaz Saulebay

a student from Nazarbayev University, studying Master of Science in Educational leadership:
Higher education

almaz.saulebay@nu.edu.kz, 87071992044
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TakpIpbIObl: YHUBEPCUTET OKBITYIIBUIAPBIH aFbUIIIBIH TUTIH MEHIEpy JIEHIeiliH 3epTTeyre
KaTbICyFa LIaKbIpy

KypmerTi (okiMIIiHIH aThl),

By xat cire »akchl )KeTTi Jien ymirTeHeMid. MeHiH atbiM - Anma3z Coynebaii, Hazap6aes
YHUBEPCUTETIHIH O11iM Oepy KeIIOacIIbUIbIFbI CaJIaChIHIAFbl FHUIBIM MAarucTpl Jo9peKeciHe
OKBIII JKaTKaH CTYJEHTIIIH. MeH ci3re MaHbI3/1bl 3epTTey OacTamMachl YIliH bIHTBIMaKTaCThIK
IIEH KOJIJIay CYpaniMBbIH.

3eprreyre moJay: MeHiH 3epTTeyiMHIH Makcarhl - Ka3akcTanaarbl yHUBEPCUTET
OKBITYIIBUIAPBIHBIH, dcipece aFbUTIbIH TUTiHAE OKbITyMeH (EMI) aitHanbicaTsiHAapAbIH
arbUILLIBIH TUTIH MEHIepy JEHIeHiH jKoHE OJlapIbIH MEHIepy JACHIeiiH apTThIpy YIIIH
KOJITAaHATBIH 9PTYPJIi 9AICTEp MEH TOCUIAEp i 3epTTey. byi 3epTTeyain HoTHKenepl Til
YHpEHYIIH 9pTYpIli CTpaTerusuIapblHbIH THIMJUTIT Typajbl KYH/bI akmapar oepe ajajbl, Oy
6omnamak EMI oKbITyIbUTApBIHBIH KSC10M JaMy OacTamasiapblHa 0acHIbLIBIK €Tyl MYMKIH.

Ci3 kanaii keMeKTece ajJachI3: Ci3/liH Oeemn/1i OKY OPHBIHBI3IBIH OKBITYIIBUIAPHI OCHI
3epTTey YIIiH 0ara *KeTIec akmapar oepe anansl nen ceHeMid. COHIBIKTaH MEH Ci3IieH
KIINMeH UIIUTIKIICH 3epTTey cayaaHamackiH EMI oKbITyIIbUTaphIHA TapaTyFa KOMEKTECYIHI3I1
cypaiiMbI3. KaTbICy epikTi ekeHiHe CeHIM/II OOJBIHBI3 JKOHE OapIIbIK JKayanTap >KachbIpPbIH KoHE
Kynusi 001apl, TEK 3epTTEY MaKCaThIH A KOJIIAHBLIA IBL.

Karbicylibliiap MeH yHHBEPCHTET YIIiH MaiJanapbl:

EMI oKBbITYIIBUTAPBIHBIH Ka3ipTi aFbUIIIBIH TUTIH OUTY I€HTreli MEH OKBITY dJIICTepiH HAKTHI
TYCIiHYI.

OKBITYIIBUTAPIBIH OLTIKTUIITIH apTTHIPY OaFaapiiaMaliapblH aKnapaTTaHIbIpy KOHE JKaKcapTy
WesIIaphl.

¥YnrTeik aenreiine EMI OarmapinamanapbIiHbIH IEHTEHIH apTThIpa aJlaThlH aKaJAeMHUSIIBIK
OUTIMII KEHeNTyTre KOCKaH yJeci.

Keneci kanamaap: Erep ci3 Maran kKoMeKTeCyTe KeTiCCeH13, MEH Ci3re¢ OKBITYIIbLIap
KypaMbIMEH OeJTiCy YIIiH OHJIaliH cayajHaMara ciiteme 0epemis. CayaiHaMa naiaaaHyIibiFa
BIHFAHJIBI OOy YIIIIH JKacajFaH KoHE OHBI TONTHIPY KaThICyNIbUIapFa maMmamMeH 10-15
MUHYTTHI asiajiel. O YIII TU1/I€: aFbUIIIBIH, Ka3aK )KOHE OPBIC TUIAEPIHAE KOKETIMII O0IaIbl,
OyJ1 6apIIBIK QJICYETTi PECIIOHACHTTED YIIiH KOJDKETIMILIIK ITeH KaparmaibIMIbUTBIKTHI
KaMTaMachl3 €Tel.

MeH ci3ziH XayanKepuIIirinis 0eH MiHAeTTeMeNepiHi3 KaHaail eKeHiH TYCIHEMiH KoHe
CI3/IiH YaKbITHIHBI3 O€H Ha3apbIHBI3bI IBIHBIMEH OaranaiiMbiH. CypakTapbIHbI3 0ojica HemMece
3epTTey Typajbl KOChIMINIA aKMapaTr KaxeT 0oJica, MaraH XxabapiaHbl3. MeH KOChIMIIIA aKmapar
Oepyre HeMece Ke3 KEeIITeH CYPaKTapbIHBI3IbI HAKThUIAYFa JaWBIHMBIH.
Och1 OacTamazia Ci31iH KOy bIHBI3 O€H BIHTBIMAKTACTBIFBIHBI3FA KOJI )KETKI3Y/ll aChIFa
KYTEMiH.
JKbUTBI TIIEKTEPMEH,
Anmasz Coynebait
HazapGaeB yHuBepcHuTeTIHIH OL1iM 6epy KeuIOaCHIBbIIBIFbI CalaChIHIAFbl FBIIBIM MarkucTpi
JIOPEKECIHE OKBII KYPreH CTYIEHT
almaz.saulebay@nu.edu.kz, 87071992044
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Tema: [Ipurmanienue NpuHATh y4acTUE B UCCIIEIOBAHUU YPOBHS BJIAJICHUS aHITIMHCKUM
SI3BIKOM MpenonasaresieM EMI

VYBaxkaemsblit (Mms anmuHMCTparopa),

S HazleI0Ch, YTO ATO MUCHMO 3aCTAHET Bac B I0OpoM 31paBuu. MeHs 30ByT Anma3 Caynebaid,
ctyneHT Hazap6aeB yHuBepcuTeTa, M3yYAIONINI CTENIEHh MAarucTpa HayK B 00JacTH
00pa3oBaTeIbHOTO JUACPCTBA: BICIIEe 00pa30BaHKeE, U 1 00paIarch K BaM 3a
COTPYIHUYECTBOM U MOAJECPKKOM ISl BAXKHOW MCCIEN0BATENbCKOW HHULIMATHUBBI.

0030p ucciaenoBanus: Lleapro MOEro nccie0BaHus ABIAETCS U3yUYEHUE YPOBHS BIIAJCHHUS
AQHIITUICKUM SI3BIKOM IIPETIo/IaBaTeNIiMU YHUBEpCUTETOB B Kazaxcrane, 0COOEHHO TeMH, KTO
3aHMMAaeTCs IIperoiaBaHueM Ha aHmiuiickoM si3bike (EMI), u pa3zinuuHbIX METOI0B WK
MIOIXOZI0B, KOTOPHIE OHU UCIONb3YIOT I TOBBIILEHUS CBOETO YPOBHS BiIaJcHMs. Pe3ynbrarsl
9TOTO UCCIIEI0BAHUS MOTYT JIaTh LIEHHYIO HH(popMaLuio 00 3(h(HEKTUBHOCTU Pa3IMUHBIX
CTpaTerui N3y4eHus s3bIKa, YTO MOTEHIMAJIbHO MOXKET MTOCIYKUTh PYKOBOJICTBOM JUIsS
OyayIIMX WHUIMATHUB 110 MpodecCuoHaIbHOMY pa3BUTHIO Ipenofasareneii EMI.

Kak BbI Mo:keTe MOMO4b: S cunTacto, 4To MPEnoJaBaTeliy Ballero YBaKaeMoro yueOHOro
3aBEJICHHS MOTYT MPEIOCTAaBUTh HEOIIEHUMYIO0 HH(POPMAITUIO VISl 3TOTO UCCIICIOBAHUS.
[TosTOMy 51 CMUpPEHHO MPOITY Bac MOMOYb B PaCIpPOCTPAHEHUHU ONPOCA UCCIIEI0BAHUS CPEAU
Mpeno/iaBaTesieil, KOTOphIE MPENO/Ial0T Ha aHITIMHCKOM. BybTe yBepeHbl, yuacTue sSBIseTCs
TOOPOBOJILHBIM, M BCE OTBETHI OyIyT aHOHUMHBIMU U KOH(UICHITUATBHBIMH, UCTIOIB30BaThCS
HCKIIOYUTEIBHO B UCCICA0BATEIbCKUX MCIAX.

IIpenmymiecTBa AJ1s1 YYaCTHUKOB M YHHBEPCUTETA:

bonee yerkoe nonnmManue npenogasareiasiMu EMI Texyiuero ypoBHs BiIaeHUs aHIIMICKUM
SI3BIKOM U METOJIOB OOYUYCHHUSI.

Wnen st uHGopMUpOBaHUS U YAYUIISHUS IPOTPAMM MOBBIIIEHUS KBaTU(PUKAIUU
IIPETIOAABATENEH.

Bxnan B pacimimpeHue akaJeMU4eCKUX 3HAHUM, KOTOPBIM MOXET MIOBBICUTH YPOBEHB IIPOIPAMM
EMI Ha HangmoHaibHOM yPOBHE.

Caenywmue maru: Eciu Bbl coriacuTech MoMOYb MHE, s IPEAOCTABIIIO BaM CCHUIKY Ha
OHJIAHH-O0IIPOC, KOTOPOI MOKHO TOACTUTHCS C BalllM MPETOAaBaTeIbCKIUM cocTaBoM. Ompoc
pa3paboTaH TaKuM 00pa3oM, 4TOOBI OBITH YIOOHBIM JIJIS TIOJIL30BATENS, M €T0 3aIll0JTHEHUE
3aiiMeT y ydacTHUKOB nmpuMepHo 10-15 munyT. OH OyaeT JOCTyIeH Ha TPeX s3bIKaX:
AHTIIAICKOM, Ka3aXCKOM H PYCCKOM, YTO 00ECIIEUUT TOCTYITHOCTh U IPOCTOTY ISl BCEX
MOTEHIIUAJTBHBIX PECIOHICHTOB. [I0HOCTHI0 aHOHMMHOE, HE HY)KHO nucath @O, Ha3BaHue
YHUBEPCUTETA U JaKe TIOUTY.

S moHMMalo, KaKasi y BaC OTBETCTBEHHOCTh U 00513aTeNIbCTBA, U s JICHCTBUTEIILHO IICHIO BaIlle
Bpems U BHUMaHue. [loxkanyiicra, naiiTe MHE 3HaTh, €CJIM Y BaC BOSHUKHYT KaKHE-TH00
BOTIPOCHI WJIH BaM MTOHAIOOUTCS AOMOTHUTENbHAs nHpopMarus 00 uccrienoanuu. 5 6omee
4YeM paji PeI0CTaBUTh JOTOIHUTEIbHYI0 HHPOPMAIINIO HITH MPOSICHUTD JIF0OBIE BOTIPOCHI,
KOTOPBIC MOTYT Y BaC BOSHUKHYTb.



103

C HereprieHHEM KTy BOSMOKHOCTH 3apy4HUThCS BalISH MOAIEPIKKONM U COTPYTHUIECTBOM B
9TOM HAaYMHAHHH.

C HaWTy4IIMU TTOXKEITaHUSMH,

Anmaz Caynebait

ctyneHT HazapOaeB yHUBepCHTETa, U3YyUaIONINI CTETICHh MarucTpa HayK B 00J1acTu
00pa3oBaTeIbHOTO JTUACPCTBA: BBICIIIEe 00pa30BaHHE

almaz.saulebay@nu.edu.kz, 87071992044
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Appendix D: Questionnaire for EMI Teachers at Kazakhstani Universities

Part I: Background Information
Gender:

Male

Female

How many years have you been teaching in an English-medium program?
Less than 1 year

1-5 years

6-10 years

11-15 years

More than 15 years

Which type of university are you currently affiliated with?
State university
Private university

Highest Academic Qualification:
Bachelor's Degree

Master's Degree

PhD or equivalent

Have you studied abroad? (If it was in English)
Yes
No

Subject(s) Taught:

Part II: English Proficiency

How would you rate your overall English proficiency?
Beginner

Pre intermediate

Intermediate

Upper intermediate

Advanced

Native Speaker

How confident are you in: (1- Not confident at all, 5- Extremely confident)
Reading academic texts in English? 12345
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Writing academic papers in English? 1234 5
Delivering lectures in English? 1234 5
Engaging in academic discussions in English? 1 23 4 5

Part 3: Approaches or Strategies for English Proficiency Development

Have you taken any standardized English proficiency tests (e.g., IELTS, TOEFL)?
Yes

No

Have you undergone any formal English training programs or courses? (Multiple selections
allowed)

English language courses

Standardized test preparation courses (e.g., IELTS, TOEFL)

Online courses (e.g., Coursera, Udemy)

Workshops/Seminars

How often do you use the following informal strategies to enhance your English proficiency?
a. Self-study using books, podcasts, online articles: - [ ] Never - [ ] Rarely - [ ] Often - [ ]
Always

b. Interacting with native speakers or proficient colleagues: - [ ] Never - [ ] Rarely - [ ] Often -
[ 1 Always

c. Observing and learning from experienced EMI teachers or English videos: - [ ] Never - [ ]
Rarely - [ ] Often - [ ] Always

Which informal learning strategies do you employ to practice or improve your English?
(Select all that apply)

Watching English movies/TV shows

Reading English books, newspapers, or magazines

Travelling to English-speaking countries

Interacting with native English speakers

Using English learning apps or online platforms

In your opinion, which strategy or approach has been the most effective in improving your
English proficiency? Please provide a brief explanation:

Are there any challenges or barriers you've faced in improving your English proficiency? If so,
please describe.



106

Ka3zakcran ynuBepcurerrepingeri EMI oKbpITyIIBIIapbIHA APHAJIFAH cayaJIHAMA
I 6es1iM: AHBIKTAMAJIBIK aKNmapar

JKbIHBICBIHBI3:
Epxek
Oiten

Ci3 EMI Garnapnamacs! O0MBIHIIA KaHIIA Kb cabak OepaiHi3?
1 XpIIIAH a3

1-5 xxac

6-10 xac

11-15 xac

15 xpUIHAaH acTaM

Kasipri yakpITTa ci3 KaHAall YHUBEPCUTETTE )KYMBIC iCTEHCI3?
ABTOHOM/IbI YHUBEPCUTET

MeMJIeKeTTiK YHUBEPCUTET

JKekeMeHIIIiK YHUBEPCUTET

Koraper akaieMUsIIBIK OUTIKTLTIK:
BakamaBp mopexeci

Maructp gopexeci

PhD nemece 6amamackr

Ci3 metene oKbIABIHEI3 06a? (erep OYJT aFbUIIIBIH TUTIHAE OosIca)
)46
Kok

Kait mon(mep)ai 6epecis:

II 66J1iM: AFBUINIBIH TiJIIH MEHIepy JeHreiii

AFBUIIIBIH TUTIH MEHTepy JIeHreiHi3/1 Kanail Oaranaiicbiz?
bacraymisl

Opraiua feHreiiieH ToMeH

Oprama geHrei

Oprama 1eHreiieH JKorapbl

Ogzar

AHa TUTIM

Ci3 KaHIIANBIKTHI ceHiMaici3: (1 - MymnmeM ceHimMal emec, S-eTe CeHIM/I)
AFBUIIIBIH TUTIHJIET1 aKaJeMUSIIBIK MOTIHACP/I1 OKH alaThiHbIHbI3Fa? 1 23 4 5
AFBUILIBIH TUTIH/E FRUTBIMU MaKajlanap »a3a anaTbiHbiHbFa? 1234 5
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AFBUTIIBIH TUTIHAE Oopic Oepe amybiHbIzFa? 12345
AFBUIIIBIH TUTIHIET] aKaJeMUSIIBIK TTiKipTalacTapra Karbica anybiHbi3Fa? 1 234 5

3-06s1iM: AFBLIIIBIH TiJTIH MEHIePYAiH TICLIIepi HeMece CTpaTerusaapbl

Ci3 arpUIIIBIH TUTIH OUTyTe apHaJIFaH CTaHIAPTTAJIFaH ChIHAKTAapIaH OTTIHI3 O0¢ (MbICcabI,
IELTS, TOEFL)?

Ha

Kok

Ci3 arbUILIBIH TUTIH OKBITY/BIH peCMU OaFaapiamMaliapblH HeMece OUTIKTUTIKTI apTThIpy
KypCTapbiH askTaabiHbI3 0a? (bipHemie TanayFa pykcaT eTuie)

AFBUIIIBIH TUTI KypCTaphl

Crannaprranfas TecTiieyre ablHIbIK KypeTapsl (Mbicaisl, IELTS, TOEFL)

Omnmnaiin kypcrap (mbicansl, Coursera, Udemy)

[leGepiik CHIHBINTAPBI / CEMUHAPIIAP

AFBUIIIBIH TUTIH OUTY JeHTeliH apTThIpY YIL1H Kejiecl OelipecMu cTparerusiapabl
KaHIIAJIBIKTHI KU1 KOJIIaHACKI3?

a. KiTanTap/bl, MOJKAaCTTap/Ibl, OHJIAH MaKalaaap/bl aiiiagana OThIPbIN, ©31H-631 1aMbITY: -
[ ] emkamran - [ ] cupek - [ ] xwui - [ | opkaman

0. aHa TUTIHAE COIICUTIHICPMEH HEMECE TIKIPHOEl opinTecTepMEH KapbIM - KaThIHAC: - ||
elIKallIaH - || cupex - [] xui - [] opkaimian

c. Toxipudeni EMI okpITyHIbUIapbIH HEMECE aFbUIILIBIH TUTIHET1 OeliHenep/i 6akpliay: - [ ]
elIKamaH - [ | cupek - [ | xwui - [] opkamran

AFBUIIIBIH TUTIH YHpPEHY HEMece KaKkcapTy YILIIH KaHJ1ail OelipecMH OKBITY CTpaTerusapbiH
Konganace3? (KonmaneiaTelH GapiibIK HOPCEHI TaHIaHBI3)

AFBUTIIBIH (UIbMEPiH/TENeoyIapbiH KOpy

AFBUIIIBIH TUTIHJIE KiTaTap, Ta3eTTep HEMece KypHaJaap oKy

AFBUTIIBIH TUIAL €/Iepre casxar

AFBUILIBIH TUTIHE COINIEHTIHIEPMEH 63apa OpeKeTTeCy

AFBUIIIBIH TUTIH YHpPEHYTe apHalIFaH KOChIMIIIAJIap/ibl HEMece OHJIaliH ru1aTgopMaiapabl
naiianany

Ci3iH OMBIHBI3IIA, CI3/1H aFbUIIIBIH TUTIH OUTy JICHreHiHI3/11 apTThIpyAa KaHaail cTparerus
HeMmece Tocin Thimai 6onapl? Keickarma TyciHikTeme OepiHi3:

AFBUIIIBIH TUTIH MEHIEPY/I1 ’KaKCcapTy Ke31He Ci3/e KaHaau aa 6ip mpobiemanap Hemece
keneprinep 6ap ma? Omaii 6ojca, CHTIATTaHbI3.




Ankera 1is npenogasareseit EMI B yunsepcurerax Kaszaxcrana
Yacrts I: CnpaBouynass undpopmanus
ITos:
Myxckon
Kencknii

Cxonbko JeT BBl Ipenogaete 1no nporpamme EMI?
Menee 1 roga

1-5 ner

6-10 ner

11-15 ner

bornee 15 ner

B kakoM THIle yHUBEPCUTETOB BBl B HAacTOsIIEE BpeMs paboraere?
ABTOHOMHBIN YHUBEPCUTET

I'ocynapcTBEHHBIN YHUBEPCUTET

YacTHBIN yHUBEPCUTET

Bricias akagemMuyeckasi KBaJu(puKaus:
Crenienp OakanaBpa

Crenenb mMarucrpa

Joktop ¢punocodun uin SKBUBAJICHT

Bb1 yunmucs 3a rpanuneii? (eciau 051 3T0 ObUTO Ha aHTIIMHCKOM)
hit|
HET

[IpenonaBaemsbrit mpeameT(bl):

Yactp II: Bnagenue aHIIMACKUM SI3LIKOM

Kak ObI BbI OLIEHWIIN CBOM OOIIMIA YPOBEHB BIAJCHUS AHITTUHCKUM SI3BIKOM?
Haunnmarommi

YpOBEHBb HUKE CPEHETO

Cpennuii ypoBeHb

YpoBeHb BBINIE CPEAHETO

[TepenoBoi

Hocurens a3b1ka

Hackonbko BbI yBepeHnsl B: (1 - CoBceM He yBepeH, 5 - Upe3BbIualiHO YBEpEH)
YreHUH akageMUIeCKUX TEKCTOB Ha aHIIIHICKOM s13bIke? 1 234 5
[Incanuym Hay4YHBIX CTAaThbU HA AHIIMKUCKOM si3bike? 1 23 4 5
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[IpenonaBanuu JIeKIMU Ha aHIIIMICKOM si3bike? 1 23 4 5
VYyactue B akaIeMUYECKUX AUCKYCCUSIX Ha aHTIIMHCKOM si3bike? 1 23 4 5

Yactse 3: [loaxoas! WM cTpaTeruy /sl NOBbILIEHUS] YPOBHS BJIA/ICHUS AHIVIMIACKHM
A3bIKOM

[Ipoxoaumu 1 BBl KakKe-TH00 CTaHIAPTU3UPOBAHHBIE TECTHI HA 3HAHUE aHTIIMHCKOTO S3bIKa
(mampumep, IELTS, TOEFL)?

Ha

Her

[Ipoxonunu nu Bl Kakue-1100 opuiManbHble TPOrpaMMbl 00yUEHUS aHIJIMHCKOMY SI3BIKY MIIH
KypChI IOBBIIIEHUS KBanupukaimu? (JlomyckaeTcs MHOXXECTBEHHBII BHIOOD)

Kypcol anrnuiickoro si3pika

CranmapTu3upoBaHHBIE KYPCHI OATOTOBKH K TectupoBaHuto (Hampumep, IELTS, TOEFL)
Omnmnaite-kypcsl (Harpumep, Coursera, Udemy)

Macrep-knaccbl/CeMUHAPBI

Kak yacTo BbI HCIIONB3yETE CEMyIOIIHE He(hopMaabHbIE CTPATET MU JIIsI IOBBIIICHUST CBOETO
YPOBHS BJI/ICHUS AaHIJIMACKUM SI3BIKOM?

a. CaMOCTOSITENIbHOE N3YUYEHHE C UCIIOJIb30BAHUEM KHUT, MOJKACTOB, OHJIAWH-CTaTeN: - [ |
Huxkorna - [ ] Peaxo - [ ] Yacto - [ ] Beerna

b. B3aumopeiicTBre ¢ HOCUTENSIMU S3bIKa WM ONBITHBIMU KoJuteramu: - [ | Hukorna - [ ]
Penko - [ ] YacTto - [ ] Becerma

c. HaGmonenne n oOyuenue or onbITHBIX penoaasateneil EMI nnu Buaeo no aHmmiickomy
sa3bIKy: - [ | Huxorna - [ | Penko - [ | Hacto - [ | Beerna

Kakue crparernu HeopMaabHOTO 00yUEHHSI BBl HCIIOIB3YETE, YTOOBI TIOMPAKTUKOBATHCS WITH
yAY4YIIUTh CBOM aHrmuiickuii? (BriGepure Bce, 4TO TPUMEHHUMO)

[IpocMmoTp anmuiickux (GUILMOB/TENENepeaay

UreHue KHUT, ra3eT Uiy )KypHaJIOB Ha aHIVIMMCKOM SI3bIKE

[IyTemecTBus B aHITIOA3BIYHBIE CTPAHBI

B3anMoneiicTBHE ¢ HOCUTEISIMA aHIINICKOTO SI3bIKA

Hcnonp30BaHue MPUIOKEHUH TSl U3yYEHUS aHITIMHCKOTO SI3bIKA MITH OHJIAH-TUIaTGOpM

[To Bamemy MHEHHIO, KaKasi CTpaTerus WK Moxo 1 ObLIH Haubosee 3 PeKTHBHBIMU B
MOBBILLIEHUH BaILIEr0 YPOBHSI BIaJACHUS aHIIMICKUM si3bIkoM? [lokamylicTa, naiite KpaTtkoe
0ObsICHEHHE:

Ectpb 1 kakue-nmmu60 mpoOiemMsl 1w 6apbepbl, ¢ KOTOPBIMHU BBl CTOJIKHYJIMCH IPH YITy4IICHUN
CBOETO BJIa/ICHUs aHINIMMCKUM s13bIkoM? Ecnu f1a, moxkanyiicra, ONMILNTE.
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