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Abstract

Linguistic Challenges and Academic Performance of Students Transitioning from School

to an English Medium University in Kazakhstan
Kazakhstan is among the countries introducing English medium instruction (EMI) programs in
higher education. Despite the rapid spread of EMI, students whose first language is not
English have difficulty adjusting to an English-only environment due to their inadequate
language skills. In particular, the research highlights the role of students’ school background
as a significant source of linguistic challenges. Therefore, this study seeks to investigate
linguistic challenges of students transitioning to an EMI university in Kazakhstan with regard
to their prior English learning experience in school and the influence of these challenges on
students’ academic performance at university. The researcher conducted an online survey (N =
90) and semi-structured interviews (N = 8) with foundation programme students. Quantitative
and qualitative data revealed that linguistic challenges are endured by all students with
productive skills being more burdening than receptive skills. The major areas of challenges for
students were found to be related to grammar, vocabulary, and academic writing which have
been called “chronic” problems of EMI. It was found that students from EMI schools are more
exposed to English and acquire a higher level of English proficiency prior to EMI studies
making their transition to EMI university smoother. In contrast, students from non-EMI
schools experience a more difficult transition to EMI university and cope with greater
challenges than their counterparts because of their low levels of English proficiency stemming
from poor quality of English lessons and insufficient exposure to English. Linguistic
challenges coupled with the acquisition of subject knowledge are cognitively demanding for

students leading to their underperformance, especially during the transition period when
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challenges are the most acute but create a stimulating learning environment and enhance

students’ language skills.
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AHjgaTna
Kazakcrannarsl ArplimbiH Tininae OkbITaThiH MekTenTeH YHUBEPCUTETKE
Aybicatbin CTynenTTepAiH JIMHrBUcTHKAIBIK Macenenepi MeH AKaJeMHUSIIBIK
Yarepimi

Kazakcran >xorapbl OUTiM Oepy JKyHeCiH/Ie aFbUIIIBIH TUTIHIE OKBITY OaFaapiaManapbiH
€HT13eTiH eJIepAiH KaTapbeiHa Kipeai. by ypaicTiH Te3 TapaiyblHa KapaMacTaH, aHa Timi
aFBUIIIBIH T11 OOBIT TAOBUIMAWTHIH CTYICHTTEP TULMIK JaFIbIIAPBIHBIH KETKITIKCI3IITHE
0aliyIaHBICThI TEK aFbUIIIBIH TUTIHIE COMIIEHTIH opTara OeiiMaeny 1e KUbIHIbIKTapFa Tarl
Oonazpl. ATan aifiTKaHaa, 3epTTeylepaAe OKYIIbUIApAbIH TUIIK MOCeNeNIepiHiH HeTi3ri Ke3i
petinae MekTenTeri 0imimM 6epyaiH peni kepceruireH. Ockuiaiima, Oy 3epTTey
Kasakcranaarsl aFbUIIIBIH TUTIHETI YHUBEPCUTETKE TYCETIH CTYIEHTTEPiH JIMHT BUCTUKAIIBIK
MoceJIeNIepiH, OJapblH MEKTENTe aFbUILIBIH TIJIIH OKbIN YHpPEHYeT1 ajibIHFbl TOKIpHOeCiH
YKOHE OCBl MACeJIeNIep/I1H CTYJCHTTEPAIH YHUBEPCUTETTET1 YIrepiMiHE 3CEPiH €CKEpPe OThIPHII
3epTTeyre OarbITTalFaH. 3epTTEYIi JalbIH/BIK OaFaapiiaMachiHbIH CTYICHTTEPIMEH OHJIAIH-
cayanaama (N = 90) sxone cyx6at (N = 8) xkyprizai. CanAbIK KoHE canalbIK JepeKTep 0apIbIK
CTYJCHTTEP/I1H JUHIBUCTHKAIIBIK KUBIH/IBIKTap bl OACTaH 6TKEPETIHIH KOPCETTI, aJl OHIM/1
JarabplIap KaObUIaay JaFapliapblHa Kaparanaa aybip. OKyIIbUIapplH HET13T1 mpolieManapbl
"co3puManbl” mpolieManap Jen arajaTblH TpaMMAaTHKa, JIEKCUKA KOHE aKaJIeMHUSIIBIK
KasyMeH OailJIaHBICTBl €KEH/IIT1 aHBIKTAJAbl. AFBUILIBIH TUTIH/I€ OKUTBIH MEKTET OKYIIBUIAPHI
aFBUIIIBIH TUTIHE OKY/IbI OacTaFaHFa JISHiH aFbUIIIBIH TUTIH KOOIpeK YHPEeHil, aFbUIIIBIH TUTIH
YKOFaphI JICHT€iiIc MEHTepPETIHI aHBIKTAJIbI, OYJI OJIAp/IBIH aybICYBIH XeHUIAeTe 1. Kepiciniie,
aFBUIIIBIH TUTIHIE cabak OepMENUTiH MEKTENTep IiH OKYIIBUIAPHIHBIH YHUBEPCUTETTE OYIT TiTe
©Tyi ayblp, aFbUIIIBIH TUIIH MEHIepy JIeHTrefiHIH TOMEHIITHEH KoHE T11 MEHIepy

TOXKIPUOECIHIH KETKITIKCI3AITTHEH KONTEreH KUBIHABIKTAPIbI )KeHyTe MOKOYp. Timmik
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KUBIHJIBIKTAp MOH/IK OLTIM almyMeH Oipre CTyJeHTTEpIiH TaHBIM/BIK KYKTEMECIH apTThIPabl,
OYJ1 oJlap/IbIH YJATEPIMiHIH TOMEHACYIHE OKENEe/, dcipece oTIeli Ke3eH/ e, mpooieMaiap oTKip
OourraH Ke3Jie, Oipak bIHTATAHBIPATHIH OKY OPTACHIH KYPBIM, OKYIIbIIAPABIH TLIIIK

JIaF IbUTAPBIH JKaKCapTaIbl.
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AHHOTAIHSA
JIunreucruyeckue IIpodaembl u Axkagemunueckas YcnesaeMoctb CTy1eHTOB,
Hepexonsimmx u3 llIkouabl B YHuBepcuteT ¢ AHIVIMACKUM S3bikom O0ydyeHus B
Ka3zaxcrane

Kazaxcran BXOAMT B YMCIIO CTpaH, BHEIPSIIOMIMX IPOrpaMMbl 00yYEeHHsI Ha aHTJIMHCKOM
S3BIKE B CHCTEME BhICIIEro oopa3oBanusa. HecMoTpst Ha ObICTpOe pacipocTpaHeHue 3TOM
TEHACHLIUH, yJallluecs, Y€l POJHOMN SA3bIK HE SIBJISICTCS aHIVIMMCKUM, UCIBITBIBAIOT TPYAHOCTH
C alanTanmen K cpene, rie roBopsT TOIbKO Ha aHTJIMACKOM SA3bIKE, U3-3a UX HEJJOCTATOYHBIX
SI3BIKOBBIX HAaBBIKOB. B yacTHOCTH, B UCCIIEAOBAHUSIX TOAYEPKUBAETCS POJIb IIKOJIBLHOTO
00pa3zoBaHMs ydallUXCsl KaK IJ1aBHOI'O MCTOUYHUKA JIMHTBUCTHYECKUX IpobaeM. Takum
o0pazom, TaHHOE HUCCIIe0BaHNe OBIJIO HAPABJICHO HA U3yYCHHE JIMHIBUCTUYECKUX MPOOIIEM
CTYJEHTOB, IOCTYNAOIINX B YHUBEPCUTET Ha aHIVINNCKOM s3bIke B KazaxcTaHe, ¢ yueToM ux
MIPEIbITYILIEro ONbITa U3yUEHUS aHTIIUICKOTO SI3bIKa B ILIKOJIE U BIUSHUS 3TUX NPoOIeM Ha
yCIIEBaEMOCTh CTYJICHTOB B YHUBepcuTeTe. MccnenoBarenem ObUIH MTPOBEACHBI OHJIAIH-0POC
(N =90) u unTepnbto (N = 8) co cTyIeHTaMH MOJArOTOBUTEIHHOM MPOrPAMMBI.
KonnyecTBeHHBIE M KAUECTBEHHBIE TAHHBIC TTOKA3AJIA, YTO JJUHIBUCTUYECKUE TPYIHOCTH
WCTIBITHIBAIOT BCE YUAIINUECs, IPUUYEM NTPOU3BOAUTEIHHBIC HABBIKH SIBIISIIOTCS OoJiee
TSDKEJIBIMH, YeM HaBBIKM BOCTIPUATHSL. bbu10 00Hapy’keHO, 4YTO OCHOBHBIE MPOOJIEMBIL, C
KOTOPBIMU CTAJIKUBAIOTCS YUYalUeCs, CBA3aHbl C PAMMATUKOM, JICKCUKON U aKaJIEMUYECKUM
MIUCHMOM, KOTOpbIE OBIIIM Ha3BaHbI “XpOHUYECKUMHU ™~ mpobieMamu. bbuto oOHapyskeHo, 4To
ydaluecs! KOJI C aHIVIMHCKUM A3bIKOM 00y4EHUSI UMEIOT OO0JIbIIIEe MPAKTUKN aHTJIMICKOTrO
SI3bIKA M OBJIAJICBAIOT 00OJIee BHICOKUM YPOBHEM BIIAZICHUS aHTIMICKUM S3BIKOM JIO Hadaja
0o0y4yeHHsl B YHUBEPCUTETE Ha aHTJIMHCKOM SI3bIKE, YTO JIEaeT UX Mepexo 1 6oJiee MIaBHbIM.

HaHpOTI/IB, ydamuecs U3 MKOJI, HC MMCIOIIUX 3aHATHHN Ha aHTJIMACKOM SA3BIKE, UCIIBITHIBAIOT
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OoJiee TPYIHBIH MEPeX0/l B YHUBEPCUTET U BBIHYKJICHBI CIIPABIISATHCS ¢ OOJIBIIMMHU
TPYJHOCTSIMHU M3-32 HU3KOT'O YPOBHS BJIaJICHUS aHTJIMHCKUM SI3bIKOM, 00YCIIOBIEHHOTO
HU3KHM Ka4e€CTBOM YPOKOB AHTJIMKCKOIO SI3bIKA U HEJJOCTATOYHOM IIPAKTUKON aHIJIMICKOTO
A3bIKa. JIMHIBUCTUYECKUE TPYIHOCTH B COYETAHUU C MOJTYYEHUEM IIPEAMETHBIX 3HAaHUI
SIBJISIFOTCS YBEJIMYMBAET KOTHUTUBHYIO HArpy3Ky Ha CTYJEHTOB, YTO IPUBOAUT K UX HU3KOU
yCIIEBaEMOCTH, 0COOEHHO B TIEPEXOAHBINA EPHO/I, KOT/1a IPOOIEMBI SBJISIOTCS Hanboee
OCTPBIMH, HO CO3JIAI0T CTUMYJIMPYIOLLYIO cpely OOyUeHHs U yJTy4IlaloT S3bIKOBbIE HABBIKU

YYALIUXCS.
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Chapter 1: Introduction

The present chapter serves as a foundation for understanding the rationale of the study
by providing the necessary background, stating the research problem, identifying the purpose,
and outlining the guiding research questions. In addition, the chapter examines the
significance of the study and presents an overview of its structure.
Background of the Study

The role of the English language is elevated in the world today by the joint forces of
globalization and internationalization in education (Baldauf, 2012). The growth of English as
a global language is also reinforced by the marketization of higher education (Coleman,
2006). English has consolidated its position as a language of business, technology, science,
and research (Lindsey, 2012) and high levels of English proficiency are therefore regarded as
an important attribute of success and development for individuals, institutions, and nations
(Ali, 2013). To secure the benefits associated with English proficiency, non-English speaking
countries are increasingly switching from English taught as a foreign language (EFL) to
English used as a medium of instruction (EMI) to internationalize their education systems and
increase the English skills of students (Dearden, 2014). However, EMI is a relatively recent
phenomenon in many contexts, and its rapid growth is outpacing empirical studies (Galloway
et al., 2017). This haphazard approach often leads to problems in the implementation
(Galloway & Ruegg, 2020). The challenges related to EMI primarily affect students as they
are one of the main stakeholders and the recipients of education (Belhiah & Elhami, 2015).
The goal of education should be mainly focused on students (Kung, 2013); therefore, students’
needs and challenges should be considered when introducing EMI (Galloway & Ruegg,

2020). Students often experience difficulties in adapting to English-taught programmes due to
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their lack of prior EMI experience in school and insufficient language proficiency (Botha,
2013). Therefore, the linguistic challenges of students are one of the most salient problems
related to EMI in many contexts, including that of Kazakhstan. Linguistic problems may
become even more acute when exacerbated by the adjustment issues shared by all students
when making the transition from school to university (Evans & Morrison, 2011) impacting on
their academic performance (Belhiah & Elhami, 2015).

In the context of Kazakhstan, English is considered a language of integration into the
global community (Goodman & Montgomery, 2020). As Reagan (2019) indicates, the
emphasis on English reflects “the neoliberal agenda of the government as it seeks to become a
player in the global economic community” (p. 448). The language-in-education policy of
Kazakhstan is dictated by the desire to “move away from a Soviet past and towards a more
westernized future” (Goodman & Karabassova, 2018, p. 160). Therefore, EMI is being
promoted top-down by policymakers in educational institutions as a means of
internationalization of education and overall development of the country (Dearden, 2014).
Through this policy, the country is striving to transform into a multilingual and competitive
nation on the world stage (Aitzhanova, 2020). EMI is seen as a tool to develop students’
English skills and increase human capital. This vision is supported by the cultural project
“Trinity of Languages” adopted in 2007 (Nazarbayev, 2007), “The Plan of the Nation — The
Path to the Kazakhstan Dream” proposed by the first president Nursultan Nazarbayev in 2015
(Nazarbayev, 2015), the State Programme for Education Development for 2016-2019 (MoES,
2016), and the State Programme for the Development and Functioning of Languages in the
Republic of Kazakhstan for 2011-2020 (MoES, 2011). According to these policy documents,

the country aspires to nurture a population proficient in three languages: Kazakh, Russian, and
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English (NUGSE, 2014). Trilingual education is therefore promoted in secondary and higher
education (Goodman et al., 2021). However, due to the top-down approach to the
implementation of EMI policy, there may arise a mismatch between the policy goals and the
enactment of the policy by individual stakeholders. This often leads to challenges in the
process and causes educators to question the outcomes of EMI (Prilipko, 2017). Despite
generally positive attitudes of students towards EMI, the challenges threaten the effective
functioning of EMI programmes and the attainment of intended benefits. Therefore, more
research is needed on the challenges faced by students in EMI in order to mitigate their
difficulties and provide quality education in English (Macaro et al., 2018).
Statement of Problem

Students in EMI often have difficulty adjusting to English-only environments due to
their inadequate language skills. A low English proficiency among students is viewed as a
source of linguistic challenges and a barrier to the implementation of EMI in non-Anglophone
countries (Botha, 2013), including Kazakhstan (Goodman et al., 2021). There are a number of
problems related to language which students report in the Kazakhstani context such as lack of
motivation and mixed levels of proficiency in class (Baltabayev, 2020), low confidence in
English (Kanatkhanova, 2020), and inadequate language support (Schamiloglu et al., 2020;
Yessenbekova, 2021) with writing and speaking challenges being found to present the greatest
difficulty (Batyrkhanova, 2020; Karabay, 2017). The relevance of programmes which support
the language needs of EMI students has been criticized (Kanatkhanova, 2020). Karabay
(2017) revealed that linguistic difficulties vary depending on the academic discipline for
students from STEM and social sciences whose language needs differ because social sciences

are more language oriented (Karabay, 2017). Similarly, in the Emirati context Belhiah and
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Elhami (2015) specify that some academic disciplines are more linguistically demanding for
students. To compensate for linguistic challenges and facilitate comprehension, Kazakhstani
students often resort to the use of strategies such as translanguaging (Baltabayev, 2020;
Goodman et al., 2021; Yessenbekova, 2021), asking questions (Ospanova, 2017), translation,
and memorization (Batyrkhanova, 2020). For instance, Goodman et al. (2021) found that
translanguaging practices helped to alleviate pedagogical challenges emerging in English-
medium programmes. Some students are forced to use the services of private language courses
and tutors for additional language support (Batyrkhanova, 2020). In one opinion study
conducted in the context of Kazakhstan, Zenkova and Khamitova (2017) noted the concern of
administration and lecturers about the negative impact of linguistic challenges on the quality
of subject learning. This issue with low levels of disciplinary knowledge of EMI students in
Kazakhstan has been illuminated in other studies as well (Baltabayev, 2020; Kanatkhanova,
2020; Karabay, 2017). Therefore, it is important to investigate the linguistic challenges faced
by students to ensure that the quality of academic programmes is not compromised when
English is used as a language of instruction. Linguistic challenges in the context of EMI may
stem from the different school backgrounds of students. Prior language learning experience
and insufficient knowledge provided in school may put EMI students at a disadvantage
(Baltabayev, 2020; Batyrkhanova, 2020). In the context of Hong Kong Evans and Morrison
(2011) also pointed to the school background as a determining factor of linguistic challenges
faced by students. Therefore, Macaro et al. (2018) in their systematic review call for research
investigating challenges faced by students during the transition from secondary education to

English-medium university programmes.
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The present study seeks to contribute to the body of knowledge in the context of
Kazakhstan, revealing the transitional linguistic challenges of EMI students at the university
level depending on their prior English learning experience in two types of secondary schools:
mainstream schools with Kazakh medium instruction (KMI) or Russian medium instruction
(RMI) with English taught as a foreign language (L1/L2 and English as L3), and English
medium instruction schools (EMI) with all subjects fully or partially taught in English. School
background is an important factor to consider since linguistic challenges faced by students
may vary depending on their language learning experience in school (Galloway & Ruegg,
2020). Thus far, a limited number of studies investigating linguistic challenges faced by
students during the transition have been conducted in the context of EMI, highlighting a need
for further research in this area (Aizawa & Rose, 2020; Macaro et al., 2018). As transitional
studies on linguistic challenges faced by EMI students have not previously been conducted in
Kazakhstan, the given context deems to be an underrepresented area in this research field.
Therefore, the need for the present study is justified by a dual focus: lack of transition studies
doubled with the importance of investigating the issue of linguistic challenges which may
negatively influence academic performance of students if not addressed.

Purpose of the Study

The purpose of the study is to investigate linguistic challenges encountered by students
during their transition from secondary schools to an EMI university in Kazakhstan with regard
to their prior English learning experience, and the influence of linguistic challenges on their
academic performance at university.

Research Questions

The study attempts to address the following three research questions:
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1. What linguistic challenges do students experience when making the transition from
schools to an EMI university?
2. How do their linguistic challenges differ according to their prior English learning
experience in schools?
3. How do students feel their linguistic challenges influence their academic performance
at university?
Significance of the Study
The research findings may be beneficial for different stakeholders at both institutional
and national levels. Results of the study may enable participating students to reflect on the
relationships between their prior English learning experience, linguistic challenges during the
transition and academic performance. Future university students may familiarize themselves
with the potential linguistic difficulties encountered in EMI. Faculty members are likely to
benefit from the study results by reflecting on their teaching practices through the prism of
students’ challenges. The research may increase the awareness of universities about linguistic
problems that need to be addressed to improve the quality of education and the
implementation of programmes in English. Universities may offer “different pathways” and
support systems for students from different school backgrounds assisting them in their
transition to an EMI environment (Aizawa & Rose, 2020, p. 9). School educators may become
better informed of students’ challenges with English to initiate relevant changes to the
curriculum in order to enhance students’ language proficiency and preparedness for EMI. The
gaps between policy and practice in EMI contexts often arise because policymakers promote
EMI without considering the challenges and needs of stakeholders (Ali, 2013). Therefore,

policymakers’ increased understanding of stakeholders’ challenges might determine a more
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informed course of further development in terms of the implementation of EMI in
Kazakhstani education.
Structure of the Study

The thesis includes six chapters, references, and appendices. The first chapter provides
the background information, indicates the research problem, purpose, and significance of the
study. The second chapter reviews relevant literature on the research topic. The third chapter
outlines the methodological base of the current study, describing the research design, data
collection, analysis, and ethical considerations. The fourth chapter presents the main findings
that derive from the survey questionnaire and semi-structured interviews with participants.
The fifth chapter discusses these findings in relation to the previous research. The conclusions,
limitations, implications, and recommendations for further research are discussed in the sixth

and final chapter.
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Chapter 2: Literature Review

This chapter reviews the literature to contextualize the main concepts and studies
related to the research topic. The purpose of the study was to explore linguistic challenges of
students making the transition from secondary schools to an EMI university, and the influence
of challenges on their academic performance at university.

The study addressed the following research questions:

1. What linguistic challenges do students experience when making the transition from
schools to an EMI university?

2. How do their linguistic challenges differ according to their prior English learning
experience in schools?

3. How do students feel their linguistic challenges influence their academic performance
at university?

This chapter is organized as follows. First, the concept of EMI is discussed followed
by the rationale behind its implementation. Then, the challenges associated with the
implementation of EMI are highlighted with particular attention paid to the discussion of
linguistic challenges faced by students as one of the key topics of the study. Finally, the
overview of previous research on transitional challenges conducted in different contexts is
presented, followed by the description of the conceptual framework of the present research.
Conceptualization of EMI

The growth of English-medium programmes in non-English speaking countries is one
of the significant educational trends at the tertiary level in the twenty-first century (Wachter &
Maiworm, 2014). Extensive research on EMI in the last twenty years conducted in a variety of

contexts demonstrates the ubiquitous nature of the trend around the world (Galloway et al.,
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2017). The growing trend of EMI is compared to “an unstoppable train” (Macaro, 2015, p. 7),
“pandemic” (Phillipson, 2009, p. 195), “revolution” (Dafouz & Guerrini, 2009, as cited in
Chapple, 2015, p. 1), and is predicted to continue in the years to come (Tsou & Kao, 2017).

Before delving into the reasons behind the introduction of EMI and the challenges
related to its implementation, the conceptualization of EMI as one of the key notions of the
research is examined as follows. First, the section presents the definition of EMI that guides
the current study and clarifies its difference from similar concepts in education. Next, the
controversial role of language development in the conceptualization of EMI is discussed,
followed by understanding of this trend in the Kazakhstani context.
Definition of EMI

Due to its correspondence to the Kazakhstani context, the following definition
proposed by Dearden (2014) and Macaro (2018) is employed in the present study: “The use of
the English language to teach academic subjects in countries or jurisdictions where the first
language (L1) of the majority of the population is not English” (p. 2). This definition
emphasizes the role of English as a vehicle of instruction and thus provides a conceptual
separation of EMI from other educational approaches using a foreign language in teaching
(Dearden, 2014). The use of English in the definition allows for flexibility, implying full or
partial use of English and codeswitching (Macaro & Akincioglu, 2017). The definition has
been criticized for excluding Anglophone countries that also have classrooms with the
majority of non-English speaking students (Pecorari & Malmstrom, 2018). However, the
focus is on the differences in the environment surrounding educational institutions in English-
speaking and non-English-speaking countries (Macaro et al., 2018). In their systematic

review, Macaro et al. (2018) noted that the labels given to EMI are “inconsistent and
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problematic” showing a lack of consensus around the conceptualization of EMI (p. 14). There
is no one universally accepted definition yet (Dearden, 2014). As Simpson (2019) notes, “EMI
is neither simple nor straightforward; rather it is quite a complex, confusing and challenging
phenomenon” (p. 6). Thus, the recency of this phenomenon in education causes controversy
around the concept.
EMI and Other Concepts

The terms Content and Language Integrated Learning, Content-Based Instruction,
Integrating Content and Language in Higher Education and EMI are often used
interchangeably in research (Costa & Coleman, 2013; Doiz et al., 2011; Huang, 2015).
However, the following features distinguish these concepts. First, the key feature that
distinguishes the abovementioned concepts from EMI is their dual focus on both subject and
language goals (Soruc & Griffiths, 2018). In contrast, EMI by its definition pays little
attention to the language development of students (Bradford & Brown, 2017). Language
development is of secondary importance in EMI and seen more as a by-product than an
explicit goal (Galloway & Ruegg, 2020). Second, EMI clearly highlights the role of English as
a vehicle of instruction, while CLIL does not specify the language. Third, EMI is a global
trend in non-English contexts, whereas CLIL and CBI have their contextual origin in Europe
and North America respectively (Dearden, 2014). Fourth, while EMI sets a certain threshold
of language skills in the admission, CLIL focuses on language goals for graduates. Fifth, EMI
is widespread at the tertiary level, whereas CLIL and CBI are used at primary and secondary
levels of education (Soru¢ & Griffiths, 2018). Therefore, the synonymous use of EMI and

these concepts may be inaccurate given the considerations above.
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Language in EMI: “Killing Two Birds with One Stone”?

Bradford and Brown (2017) define EMI as academic programmes that offer instruction
in English with no regard to language learning goals. Similarly, the Japanese Ministry of
Education, Culture, Sports, Science and Technology refers to EMI as programmes conducted
in English excluding the programmes intended for language education (MEXT, 2015). To
support this view, previous studies (Airey, 2012; Dearden, 2014) have shown that lecturers in
EMI do not view the improvement of their students’ language skills as their responsibility.
Macaro et al. (2018) in their review also highlight that the development of students’ English
skills is not a primary goal of institutions pursuing EMI, rather they aim at increasing their
universities’ profiles. Similarly, McKinley (2017) reminds of the role of English as a medium
of study, not an object.

However, in some contexts the concept of EMI and English skills appear conflated,
especially where proficiency levels of students are low (Uchihara & Harada, 2018). In this
regard, EMI is often associated with English as a Foreign Language, English for Specific
Purposes or English for Academic Purposes (Dearden, 2014). For instance, Kedzierski (2016)
highlights that EMI is aimed at producing “linguistic resources” and promoting the expansion
of EFL skills in the East Asian region (p. 386). Other evidence to support this view comes
from Ng (2017) who states that EMI is a part of language-in-education planning and policy in
countries like Japan and therefore equals English education and CLIL as a means of boosting
the language skills of students. Likewise, some institutions tend to assume that EMI
automatically implies language development. An example of this can be seen in the second-
tier universities in Japan as documented by Chapple (2015). In a similar vein, English teachers

in China were asked to retrain in other academic subjects to be able to teach in EMI
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classrooms since EMI was believed to be a new method of language teaching that transcends
traditional English classes (Dearden, 2018). Lecturers in Turkey also believe that EMI enables
acquisition of both content and language knowledge (Basibek et al., 2013). Galloway et al.
(2017) describe this perceived benefit of EMI as “killing two birds with one stone” meaning
that students are expected to acquire content and language simultaneously due to the exposure
to the target language (p.6). Hamid et al. (2013) point to the “dual identities” of English in
EMI as both an object and a vehicle of instruction (p. 10). Overall, although EMI does not
focus on language development by its definition, language gains of students are often
expected as a by-product of studying in English and therefore appear conflated with the
concept of EMI. These examples serve as evidence of the opposing views regarding EMI
among stakeholders. As Dearden (2014) notes, the concept of EMI is not a fixed one, but
“evolving” depending on the contexts where it is implemented (p. 7).
Conceptualization of EMI in Kazakhstan

Similarly to the East Asian context, in Kazakhstan English-medium programmes are
linked with English competency and its development. The probable reasons for that may be
low levels of English proficiency of the population and the role of English in the country’s
development. In 2021, Kazakhstan ranked 96th in the English Proficiency Index list among
112 countries (Education First, 2021). The level of English skills in the country was identified
as very low, and the indicator has not changed since 2011. At the same time, English as a
means of modernization and development of the country paving the way to the global stage
motivates the policymakers to pursue EMI (Goodman & Montgomery, 2020). In this regard,
EMI is seen as a pedagogy that enables the country to catch up with the world standards of

teaching and assessment and increase the competitiveness of the national education system
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(Dearden, 2014). Having joined the Bologna Process in 2010 (Turumbetova, 2014),
Kazakhstan has been striving to increase the English skills of the university population as a
foundation for multilingual programmes in education and increased cooperation with foreign
universities. Given these reasons, the conceptualization of EMI in the Kazakhstani context is
conflated with the English proficiency but the awareness of the concept among stakeholders
may be low. Thus, one opinion study revealed generally positive attitudes and support of EMI
among local stakeholders but low awareness of this concept and its theoretical underpinnings
(Zenkova & Khamitova, 2017). This may indicate lack of unified understanding of EMI in
this context which in turn may lead to inconsistent interpretation of the policy (Aizawa &
Rose, 2018).

Overall, the understanding of EMI is inseparable from the context where it is
implemented and the motivations of stakeholders. Therefore, the next section presents
discussion on the rationale for the implementation of EMI programmes.

Rationale for EMI Implementation

The implementation of EMI is driven by purported benefits at three levels — national,
institutional, and individual — which are interrelated and may overlap. In addition, certain
theoretical considerations underpin the introduction of EMI. Therefore, this section examines
the following aspects: 1) national, 2) institutional, 3) and individual motivations, 4) theoretical
underpinnings, and 5) the rationale in the Kazakhstani context.

National Driving Forces

Non-English-speaking countries introduce EMI in education in the pursuit of their

strategic goals. National policies therefore should be examined with consideration of

socioeconomic, historical, and socio-political factors affecting countries (Kaplan, 2011;
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Kaplan & Baldauf, 1997). As Shohamy (2006) noted, “language education policy... cannot
stand alone, but is rather connected to political, social, and economic dimensions” (p. 77).
Since the 1990s, globalization has been one of the forces elevating the role of English in the
agenda of language-in-education planning in many contexts (Baldauf, 2012; Galloway &
Rose, 2015).

In the globalized world of today, English proficiency is synonymous with economic
development for countries, and therefore it is promoted by policymakers as a desirable
attribute (Ali, 2013). This has led countries where English is a non-dominant language to
promote its use in education (Tsui & Tollefson, 2007). In this regard, globalization and
internationalization are two underlying economic forces pushing the increased use of English
as a medium of instruction, especially in higher educational sector. As Ali (2013) points out,
“Globalization and global spread of English have led polities to devise different language
policy responses to maintain their national interests” (p. 89). Given these circumstances, the
rapid expansion of EMI seems “inevitable” (Bradford, 2013, p. 227).

Countries are motivated more by extrinsic goals, that is the use of English as a means
to achieve other goals, as there is a lot of discussion of economic gains. Internationalization of
national education systems through the increased use of English is a potential source of
economic development and global competitiveness (Ali, 2013). For instance, Dr Mugheer
Khamis Al Khaili, Director General of the Abu Dhabi Education Council, has highlighted the
extrinsic role of English as the international language of business and science that would bring
Abu Dhabi closer to reaching its vision of economic growth and diversification (Olarte, 2012).
In a similar vein, Borg (2016) points to economic considerations being quite salient in

governments making decisions about the promotion of EMI.
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Another motivation is human capital development (Ali, 2013). Countries strive to
“establish a national workforce that is better equipped to lead these countries in the future”
through the implementation of EMI (Belhiah & Elhami, 2015, p. 5). Not without reason,
English is described as “a near-essential tool of a flexible, mobile labour force” (Enever, 2009,
p. 179) or “an indispensable competency” in any field (Byun et al., 2010, p. 432).
Policymakers have implicitly positioned EMI programmes as a vehicle to improve students’
English skills and content knowledge and content teachers as actors in the implementation of
this policy (Ali, 2013). Since countries pursue their national ambitions and goals (Ali, 2013),
the promotion of EMI is usually a top-down process (Borg, 2016; Costa & Coleman, 2013).
Overall, countries strive for competitiveness on the world stage and development through the
introduction of EMI in education.

Institutional Driving Forces

The world is becoming increasingly competitive, and institutions must compete for
their share not only in the domestic market, but also internationally (Airey, 2015). Moreover,
they are often driven by national policies coming from above (Ali, 2013). This puts pressure
on institutions to introduce programmes in English into their curriculum (Ali, 2020). In this
regard, EMI bears strategic importance for improving universities’ profile (Macaro et al.,
2018). It is seen as a tool to increase the quality of education and publications, internationalize
the curriculum, promote academic exchange, mobility and employment opportunities, and
therefore maintain more attractive conditions for both students and faculty (Tsou & Kao,
2017).

English being the world’s academic lingua franca and the language of international

competition and cooperation enables institutions to take an active participation in international
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research endeavours and establish international partnerships with foreign institutions
(Chapple, 2015). This gives universities an opportunity to raise their positions in international
university rankings and build a reputation for “internationalism and academic rigor” in the
educational market (Bradford & Brown, 2017, p. xvii).

Another purported benefit for institutions is to cultivate internationally minded
domestic students and faculty members (Aizawa et al., 2020) and enhance their English
proficiency (Borg, 2016). As Galloway et al. (2017) point out, institutions strive to “kill two
birds with one stone” aiming at both content and language acquisition by students (p. 6).
Institutions are also driven by economic benefits, since fee-paying students from foreign
countries help raise institutions’ additional resources (Costa & Coleman, 2013). The use of
English as a hallmark of internationalization is used by educational institutions as a marketing
tool to attract students (Botha, 2013). Using EMI, institutions create an attractive image of
quality education in a multicultural environment for students (Wilkinson, 2013). Overall,
through EMI institutions seek to raise their profile and competitiveness in the educational
market worldwide.

Individual Driving Forces

Due to economic globalization (Ali, 2013), students’ motivation to join EMI
programmes involves the expectation to acquire both content and English to ensure better
prospects upon graduation (Barrios et al., 2016; Wilkinson, 2013). Students opt for EMI for
instrumental reasons in the pursuit of success in their academic, social, and business lives
(Basibek et al., 2015; Botha, 2013). Being the world’s lingua franca, English is used as a
language of communication and administration in many multinational companies located in

non-English-speaking countries (Incelli, 2008; Nekvapil & Nekula, 2008). Therefore,
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language competence of prospective candidates is deemed an important criterion for
employability (Raiséanen & Fortanet-Gémez, 2008). In this regard, students view English as “a
language that opens doors” (Phillipson, Interviewed by Karmani 2005, p. 244). As Wilkinson
(2013) points out, students’ economic motivations are simply dictated by the conditions
created broadly by countries. Studying in English-medium programmes enables students to
gain intercultural experience through English (Wilkinson, 2013), integrate more smoothly into
an internationally competitive workforce (Botha, 2013) and move up the social ladder
(Belhian & Elhami, 2015). Although Wilkinson (2013) questions the actual value of these
benefits for students, the perceived value of improved language proficiency and
internationalization aspect of EMI are the principal causes motivating students to choose EMI
programmes.
Theoretical Underpinnings

From a theoretical perspective, the motivation to implement EMI draws on two
educational approaches: the communicative approach to language teaching (CLT) and content
and language integrated learning (CLIL). Based on CLT, the adoption of EMI facilitates
language acquisition by providing students with opportunity to use the language in various
communicative situations when speaking with their peers and teachers in meaningful and
authentic contexts (Holliday, 1994). CLIL justifies the adoption of EMI since using English as
a medium of instruction increases students’ exposure to the target language and enables them
to practice the language in the classroom now rather than later (European Commission,

2003).
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Rationale for EMI Implementation in Kazakhstan

At the national level, the main aim of introducing English-medium programmes is to
increase the competitiveness of Kazakhstani graduates and expand the educational sector
(Karabassova, 2020). The implementation of EMI in the Kazakhstani education is driven by
the internationalization of education and national development (Goodman & Montgomery,
2020) since the national Kazakh language is not spoken elsewhere in the world. According to
the report by EMI Oxford, Kazakhstan is firmly moving towards EMI (Dearden, 2014). In
2016, 40 out of 125 higher institutions in the country offered English-medium programmes,
and this number is growing (Karabassova, 2020, p. 46). In secondary education Nazarbayev
Intellectual Schools (NIS) were established to follow the trilingual model of education with
English being one of the languages used for instruction (AEO NIS, 2013). The introduction of
EMI provides Kazakhstan with the opportunity to bring its teaching practices, academic
programmes, and assessment standards in line with international standards thus moving
“towards a more westernized future” (Goodman & Karabassova, 2018, p. 160). Therefore,
EMI is connected with the country’s development and being actively introduced in leading
educational institutions, in some — as the sole medium of instruction (Schamiloglu et al.,
2021).

The instruction in English is in line with the cultural project “Trinity of Languages”
put forward by the former president of the country in his 2007 speech (Nazarbayev, 2007).
The emphasis on English is further highlighted in the State Education Programme of
Education Development for 2011-2020 (MoES, 2011). According to the programme, EMI is
expected to be implemented at all stages of education in public and private sectors to nurture

intellectually developed citizens capable of meeting the demands of a rapidly changing world
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(MoES, 2011). The goal was for 15% of the population to be proficient in three languages —
Kazakh, Russian and English — by 2020 (MoES, 2011).

At the institutional level, EMI programmes are being actively promoted (Schamiloglu
et al., 2021) in accordance with the policies coming from above. The Bologna Process also
raises the importance of internationalization and English proficiency in higher education.
However, the introduction of EMI is mainly seen as a realization of national policies
promoting multilingual education in the country (Zenkova & Khamitova, 2017). For instance,
Step 79 in “The Plan of the Nation — The Path to the Kazakhstan Dream” dictates the gradual
transition to EMI in education (Nazarbayev, 2015). As Karabassova (2020) points out,
educational institutions in the Kazakhstani context do not have much impact on decisions
made in the implementation of language policies. Policymakers “push for changes” leaving
little autonomy to institutions (Karabassova, 2020, p. 49). This may explain the limited
reference to institutional motivations in the literature on EMI in the local context.

At the individual level, students in the local context are generally positive about EMI
due to its benefit for their future employment prospects (Schamiloglu et al., 2021). The
positive effect on employability of EMI graduates has been revealed in research which is
correlated with students’ higher English proficiency upon graduation (Shmidt, 2018).
Therefore, EMI is viewed by domestic students as a tool to improve their English proficiency
level and expected to be entirely in English (Aitzhanova, 2020). English as a language of
academia and science is associated with greater access to scientific resources and opportunity
to publish in high-prestige journals (Baltabayev, 2020; Karabay, 2017; Myrzakulova, 2019).
Due to the prestige of English in society students find English genre knowledge to be

important (Goodman & Montgomery, 2020) and associate it with intellectual ability (Hajar,
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2021). It was found that students benefit from the skills and strategies acquired in EMI
programmes by transferring them to Russian and Kazakh and using them in their work and
studies (Goodman & Montgomery, 2020). The university populations recognize the
abundance of literature and resources in English as a benefit compared to Russian and Kazakh
(Kanatkhanova, 2020). Among other benefits of EMI are the development of personal skills
and access to different cultures (Shmidt, 2018). Students in Kazakhstan associate English with
their personal development, upward social mobility, and the country’s progress in the world
arena (Zhunussova, 2022). Overall, Kazakhstani students are positive about EMI and associate
it with success in their personal and professional lives.

However, despite the perceived benefits of EMI, its implementation does not simply
mean switching to a different vehicle of communication. Such a simplistic view may result in
unrealistic expectations of stakeholders and lead to challenges discussed in the next section.
Challenges with EMI

Due to the recency of the phenomenon, lack of empirical research and often a hasty
approach to the implementation, various challenges arise in relation to English-medium
programs. Based on the classification by Tsuneyoshi (2005), Bradford (2016) divided these
challenges into: 1) cultural, 2) managerial and administrative, 3) institutional, and 4)
linguistic. These categories are interrelated, context-dependent and may manifest themselves
in lesser or greater degree (Bradford, 2016). The focus of the current study is on students’
linguistic challenges. Therefore, this section discusses these four types of challenges first with
separate consideration of linguistic challenges faced by students. This is followed by the

discussion of insufficient language proficiency of students as a key source of their challenges,
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after which the challenges’ influence on academic performance is reviewed. Finally, the
challenges existing in the context of Kazakhstan are described.
Different Categories of Challenges with EMI

Cultural challenges are the challenges related to diverse cultural backgrounds of
stakeholders involved in the implementation of EMI. These challenges include difficulties
caused by different contextual background knowledge (Tange, 2010), learning traditions
(Eaves, 2009), and intercultural competencies (Kuwamura, 2009). Lack of cultural texture in
lessons may lead to students’ resistance to assignments and lack of inclusive classroom
practices important for internationalization (Bradford, 2016). Foreign faculty employed in
EMI institutions may lack awareness of local values, beliefs, and relations which may prevent
the establishment of good relationships with students and have a negative effect on academic
outcomes (Belhiah & Elhami, 2015). Local educators may be unprepared to handle the
challenges of intercultural communication being unaccustomed to heterogeneous student
population (Bradford, 2013). For instance, Danish lecturers found it difficult to deal with
cultural diversity in class and had to learn intercultural skills on their own (Tange, 2010).

Moreover, English used as a medium of instruction is not value free either veiling
American academic discourse and implicitly imposing its norms on individuals using it for
interaction in the academic environment (Block & Cameron, 2002; Hashimoto, 2005). For
instance, lecturers in the Japanese context found it difficult to separate EMI from its culture
which implies adopting American academic practices and moving away from local ways
(Tsuneyoshi, 2005). As a result, it may lead to western practices being viewed as superior
rather than different from local practices (Bradford, 2016). The clash between local values and

those inherent to English may be especially noticeable in Asian contexts such as Kazakhstan
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because of the difference in pedagogical approaches. Therefore, students may have diverse
expectations of learning and teaching in EMI depending on their own context and culture
which may conflict with EMI practices (Bradford, 2016). To deal with cultural challenges,
lecturers and students need to raise their intercultural knowledge (Bjorkman, 2010).
Managerial and administrative challenges are the challenges related to organizational
issues accompanying the introduction of EMI programmes. These challenges are “logistical in
nature” (Bradford, 2016, p. 6), and relate to provision of support, programme coherence,
staffing, recruitment of students, and resources. For instance, in the Japanese context Leong
(2017) notes the issue with limited availability of lecturers willing and prepared to teach in
English. This is supported by the evidence from the Spanish context where in one department
only two teachers out of 100 agreed to participate in EMI (Doiz et al., 2011). Similarly,
Galloway et al. (2017) point to the difficulty recruiting faculty for EMI, who should be
provided with relevant professional training and support lacking in many universities (Airey,
2011). Tsuneyoshi (2005) highlights the difficulty of recruiting administrative and educational
staff competent in English to cope with EMI programme assistance, which may lead to the
difficulties in providing adequate support for international students. Hamid et al. (2013)
highlight that adequate financial and material resources are often not allocated for institutions.
For instance, in the Spanish context lack of resources resulted in teachers’ work overload
(Doiz et al., 2011). There is often a shortage of teaching materials and textbooks in English
(Dearden, 2014). In some institutions, EMI programmes are limited in scope due to a small
number of courses available in English (Doiz et al., 2011). Dearden (2014) indicates overall
lack of organisational guidelines to ensure effective functioning of EMI programmes in many

contexts.
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Institutional challenges are related to the understanding of EMI policy by institutions.
These challenges may include issues with the integration of EMI programmes into the existing
system, lack of a clear vision by stakeholders, and identity issues. In contrast with earlier
forms of EMI in Europe, the top-down character of the implementation in most non-
Anglophone contexts leads to gaps between macro-level policies and micro-level classroom
practices (Aizawa & Rose, 2018). The differences in interpretation may arise due to lack of
unified understanding of the objectives of EMI (Doiz et al., 2011). Institutions focus on the
expansion of EMI paying little attention to the actual enactment of the policy at the classroom
level, where it is often challenged by linguistic and pragmatic constraints. Programmes in
English are often Americanized through the use of western techniques such as guest lectures
and discussions which often creates the difference between EMI and programmes taught in the
local language (Tsuneyoshi, 2005). This may lead to identity issues of stakeholders involved.
Bradford (2016) states that participating in EMI courses may result in some faculty rethinking
their identity and role at university. Sultana (2014) indicates that EMI impacts students’
identity formation and may even posit them as deficient due to the use of their non-native
language in learning. Overall, EMI programs may have difficulty defining themselves and
finding their own place within the existing system (Bradford, 2016).

Linguistic challenges often arise from the use of English as a medium of instruction,
which is a foreign language for university populations in EMI contexts. These challenges are
the most salient and include insufficient language proficiency of university populations and
the relationships between English and other languages. Linguistic challenges of students being

the key topic are discussed separately in the next subsection.
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Insufficient linguistic proficiency of teachers may be a serious barrier impeding the
implementation of EMI. The study in Iraq demonstrated the gap between lecturers’ actual
linguistic skills and the required level of proficiency for teaching in EMI (Borg, 2016).
Furthermore, teachers point to their reduced ability to use accessible language (Tange, 2010),
lowering the quality and depth of academic content (Chapple, 2015), and increased workload
and preparation time (Airey, 2011). In Swedish university faculty reported that their lectures
were “shallower and less precise” in English (Airey, 2011, p. 44). The use of language
becomes less flexible, varied, and fluent (Aizawa & Rose, 2018). Lecturers are reluctant to
correct their students’ language mistakes and aware of limitations to their teaching that
English brings (Airey, 2011). The quantity and quality of classroom interaction (Tange, 2010)
and courses may be lowered due to insufficient language proficiency of teachers who feel less
capable of dealing with pedagogical difficulties (Aizawa & Rose, 2018), mixed levels of
English proficiency among students being one of them (Tatzl, 2011).

Another common issue in EMI concerns the use of other languages in instruction. For
example, in the Japanese context lecturers admitted using Japanese alongside English in class
to scaffold learning of their students but did not have clear guidelines regarding this aspect
(Aizawa & Rose, 2018). In the Spanish context students complained about the extensive use
of Spanish and attributed it to poor language skills of their instructors (Barrios et al., 2016).
Another linguistic challenge is domain loss for local languages where English is used in
education (Airey, 2015; Wilkinson, 2013). Students are often encouraged to communicate in
English outside the classroom (Botha, 2013), and the presence of international faculty and

students also contributes to the wider use of English on campuses. Thus, along with taking



LINGUISTIC CHALLENGES AND ACADEMIC PERFORMANCE OF STUDENTS 25

over a more prestigious function of communication such as academic, English may lead to the
overall neglect of L1 and language loss (Swaan, 2000, as cited in Wilkinson, 2012).
Linguistic Challenges of Students

A growing body of literature reflects various aspects related to linguistic challenges
encountered by students when studying in English. To reduce their challenges, it is important
to gain a better understanding of what difficulties they experience (Aizawa et al., 2020). Based
on empirical research, there are a few conclusions that may be drawn on this matter. First,
research suggests a relationship between students’ proficiency and the kind of challenges they
experience in EMI (Aizawa et al., 2020). Generally, lower-proficiency students are subject to
a wider array of fundamental linguistic challenges, whereas higher-proficiency students deal
with specific academic linguistic challenges. Second, productive skills are often reported to be
more challenging for students (Tatzl, 2011), including the local context (Karabay, 2017). It
may be related to the size of productive vocabulary which was found to be lower in students
than receptive vocabulary (Aizawa & Rose, 2020). Uchihara and Harada (2018) note that
when students produce language, they might be more acutely aware of the gaps in their lexical
knowledge. Third, the challenges with vocabulary were voiced by students as the most
problematic among all linguistic challenges (Tatzl, 2011). For instance, in the Turkish context
students reported the greatest difficulty with understanding and inferring vocabulary from the
context (Soruc & Griffiths, 2018). Although productive skills were found to be more
challenging in many contexts, generally students report challenges in all four skills.

Standards of academic writing unfamiliar to students in their first year were found to
be challenging for all students (Evans & Morrison, 2011). Therefore, students may struggle to

produce written texts corresponding to the requirements of university-level assignments
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(Aizawa et al., 2020). In the local context students reported difficulty writing their final papers
in English (Batyrkhanova, 2020). Writing challenges may also be related to general linguistic
problems such as grammar and vocabulary (Aizawa & Rose, 2020). Overall, writing
development of students occurs in a non-linear fashion during studies (Pessoa et al., 2014).

Having little experience with academic reading, students struggle because of their poor
comprehension skills and stamina (Pessoa et al., 2014). Reading challenges may be
aggravated by heavy reading load, unknown vocabulary, and limited background knowledge
(Aizawa & Rose, 2020). Andrade (2006) notes that students struggle with understanding
reading texts containing a large number of unfamiliar words. Uchihara and Harada (2018) also
point to unknown terms in textbooks as a factor complicating reading comprehension.

Areas of listening challenges often relate to understanding lectures and accents
(Hellekjaer, 2010). Listening comprehension of lectures may be impeded by unfamiliar
vocabulary. For instance, the study by Soruc and Griffiths (2018) revealed that students have
difficulty decoding words while listening. In the German context students’ comprehension of
lectures was lower in English than German because of vocabulary difficulties and unclear
pronunciation (Hellekjeer, 2010) which hinder understanding of main ideas (Evans and
Morrison, 2011). Accents of instructors (Aizawa & Rose, 2020) and classmates (Kamasak et
al., 2020) and lack of prior experience with listening (Galloway and Ruegg, 2020) were found
to negatively influence listening comprehension.

Speaking skills were found to be especially challenging for students when giving
presentations or participating in class discussions (Kirkg6z, 2005). The study by Aizawa et al.
(2020) showed that even high proficiency students (C1) experience challenges with speaking

skills. Speaking challenges were found to be correlated with prior English learning experience
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and the vocabulary size. Thus, students who did not have lessons conducted in English acquire
less substantial vocabulary knowledge which impedes their ability to communicate in English
(Aizawa & Rose, 2020). Lecturers in the Emirati context expressed concern that students in
EMI can converse on basic topics, but not technical or academic (Belhiah & Elhami, 2015).

Linguistic challenges of students arise from their inadequate language proficiency.
Students’ English proficiency as the source of challenges and a barrier in the implementation
is discussed next.
English Proficiency of Students as a Source of Linguistic Challenges

Insufficient proficiency of students is seen as a barrier in EMI contexts (Tatzl, 2011),
including Kazakhstan (Yessenbekova, 2022). As Soruc and Griffiths (2018) point out,
students are aware of their language “inadequacies” (p. 8). For instance, in the Japanese
context the reason of 30% student dropout in the first two weeks of EMI course was high
proficiency levels required to cope with demanding academic assignments (Uchihara &
Harada, 2018, p. 571). Language proficiency is associated with all four language skills. Thus,
vocabulary size as a crucial component of proficiency (Nation, 2013) was revealed to
determine the successful performance of students in four skills when it reaches about 5000
word families (Uchihara & Harada, 2018). Lack of vocabulary knowledge may result in
unsatisfactory performance, especially in productive skills required in EMI classes (Chang,
2010). Academic English proficiency is stronger correlated with success in EMI than general
proficiency (Rose et al., 2019), which may affect the magnitude of linguistic challenges
endured by students (Aizawa et al., 2020). In the Japanese context students with IELTS 6.5
were found to experience less linguistic challenges (Aizawa & Rose, 2018). Lack of

proficiency may cause challenges with understanding lectures and reading materials,
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following discussions, and explaining oneself. Inadequate proficiency in English may limit
students’ ability to perform in EMI courses. Hence, the quality of content instruction may be
compromised (Tatzl, 2011). Moreover, linguistically weaker students may even feel alienated
and silenced in EMI class (Sultana, 2014).

However, the issue of students’ insufficient English proficiency may be contested.
First, no proficiency threshold mitigates linguistic challenges significantly. It was revealed
that even high proficiency students are faced with linguistic challenges (Aizawa et al., 2020).
Second, it is often not specified if the problem lies in students’ academic or general
proficiency classified by Cummins (1979) as CALP (cognitive academic language
proficiency) and BICS (basic interpersonal communicative skills). Third, the deficit view on
language proficiency portrays students as not linguistically prepared and takes focus away
from other factors at play such as study skills, strategies and commitment that may contribute
to success if supported (Bradford, 2019). Fourth, possible pedagogical weaknesses are
overlooked when undue emphasis is put on language limitations of students. For instance, in
the Austrian context students expressed their dissatisfaction with the quality of teaching
(Tatzl, 2011). Therefore, Bradford (2019) advocates for a shift in views from linguistic
problems to concerns about cultural and pedagogical aspects of EMI that can be reinforced
through attention to syllabi, course outlines, assessment policies and classroom practices.

Linguistic challenges and insufficient English proficiency of students may reduce their
ability to perform and acquire content in EMI. Therefore, these factors’ possible influence on

students’ academic performance is discussed next.
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Influence of Linguistic Challenges on Academic Performance

Academic achievement may be defined as evidence of learning that is measured by
successful course completion, fulfilment of the requirements, grade point average (GPA), as
well as satisfactory academic progress (Andrade, 2009). English proficiency of students and
the magnitude of their linguistic challenges were found to be correlated with academic success
of EMI students (Aizawa & Rose, 2018). EMI was found to bring about a potential “cost” to
students’ academic achievement (Rose et al., 2019). Linguistic challenges may inhibit
exploring complex ideas (Airey, 2009), participation in class (Bjéorkman, 2010),
comprehension (Hellekjeer, 2010), and their adjustment to an English university environment
(Sultana, 2014). Students for whom English is not a first language have lower grades as
opposed to English-speaking students (Berman & Cheng, 2001). Students’ English
proficiency scores are positively correlated with their academic performance indicators (Light,
Xu and Mossop, 1987; Yen & Kuzma, 2009). For instance, GPAs of students with TOEFL
scores over 550 were found to be predominantly in the “A” range, whereas there was a higher
probability for students with lower scores to get a “B” grade (Messner & Liu, 1995). Students’
stronger writing skills were found to correlate with higher academic results (Ramburuth,
2001). Lecturers also express their concerns about the negative influence of students’
insufficient English proficiency on their course performance (Barrios et al., 2016). Moreover,
students have difficulty with time management and workload in EMI (Tatzl, 2011).

However, findings regarding the effect of linguistic challenges on academic
achievement are inconclusive (Berman & Cheng, 2001; Messner & Liu, 1995; Stoynoff,
1997). For instance, Dafouz et al. (2014) found that despite the perceived comprehension

difficulties of EMI students compared to non-EMI students, there was no difference in their
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course grades. Other factors may impact academic achievement including prior content
knowledge, motivation, ability to use resources, and classroom learning environment (Aizawa
et al., 2020). In a similar vein, in the study by Uchihara and Harada (2018) no correlation was
found between academic achievement and vocabulary size of students despite their linguistic
challenges, which may be explained by the effective use of strategies and resources.
Challenges with EMI in Kazakhstan

The implementation of EMI in Kazakhstani institutions presents many challenges
(Dearden, 2014). Studies show that although local stakeholders appreciate the benefits of EMI
such as international cooperation and mobility opportunities, they are not satisfied with
national and institutional policies regarding its implementation (Goodman et al., 2021).

The challenges in the local context were found to be mainly linguistic and
organizational in nature. Linguistic challenges include insufficient levels of English
proficiency of lecturers (Dearden, 2014) and students (Yessenbekova, 2021). In 2010 it was
found that only 4% of teachers have sufficient levels of proficiency in English. Another
linguistic challenge is multilingual practices in local EMI institutions. Although
translanguaging may be beneficial for alleviating the challenges with comprehension of
subject content, it was found that students have negative attitudes towards the use of other
languages in EMI which may stem from their monoglossic views (Aitzhanova, 2020). To
allow students develop communication skills across multiple languages in their repertoire
(Goodman & Montgomery, 2020), spaces should be created in the classroom for multilingual
practices by adjusting the curricula (Goodman et al., 2021). Although the government is

promoting the spread of English through educational reforms, it does not impact language
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practices and the English proficiency level remains low in the country (Ahn & Smagulova,
2022).

Among organisational challenges are dissatisfaction of students with the quality of
language support (Schamiloglu et al., 2021), lack of teaching resources (Dearden, 2014), staff
shortage (Prilipko, 2017), poor quality assurance mechanisms (Yessenbekova, 2022), and lack
of professional training (Karabassova, 2021). Zenkova and Khamitova (2017) in their opinion
study revealed the challenges related to finance, the pace of implementation, preparedness of
students and teachers, and support structures and incentives for teachers. In line with
international research, lack of collaboration between content instructors and English teachers
in the Kazakhstani context was revealed (Goodman et al., 2021).

The challenges described above, especially those related to language, may be
particularly noticeable for students when they make the transition from school and adjust to
university environment. Therefore, transition studies exploring challenges are discussed next.
Transition Studies

This section examines the transition of students from secondary education to university
in previous research. Particular attention is paid to transition studies conducted in EMI
contexts which is the focus of the present study.

The first year at university is a crucial stage for students in the complex process of
their social and academic acculturation into the role of an undergraduate. It is viewed as a
sensitive period of students’ university life that may influence their academic performance and
the quality of student experience in general (Reason, Terenzini, & Domingo, 2006).

Therefore, the factors and challenges influencing student performance at this stage have been
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extensively researched. To improve the quality of education, it is important to identify and
address students’ difficulties and needs during transition (Evans & Morrison, 2011).

Transition studies examine the challenges experienced by students during their
transition from school to university (Mclnnis, 2001). Transition studies investigating
academic challenges of domestic students were primarily carried out in English-speaking
countries before the 1990s (Murray, 2012). However, due to the increase in the number of
international students in Anglophone countries, the focus shifted to international students’
challenges (Andrade, 2006; Campbell & Li, 2008). Later research focused on comparing
challenges of both domestic and international students (Ramsay et al., 2007), which revealed
that both groups of students undergo similar transitional difficulties, but international
students’ difficulties arise from their limited language proficiency (Andrade, 2009).

Thus far, research investigating linguistic challenges has been conducted
predominantly in the English-speaking world (Murray, 2012). A limited number of studies
have been undertaken in the context of EMI where English is not the native language of the
majority of the population (Aizawa & Rose, 2020; Evans & Morrison, 2011; Macaro et al.,
2019; McMullen, 2014; Sultana, 2014). Due to the scarcity of research in this area, further
studies are needed to explore the problem in the context of EMI. Thus, this study’s focus is on
transition linguistic challenges experienced by domestic students in Kazakhstan where EMI is
expanding in local institutions (Dearden, 2014).

Several factors make the context of EMI different from English-speaking countries.
First, the difference is between the language used as a medium of instruction and the language
used as a means of communication outside the classroom (Macaro et al., 2018). Second,

although certain numbers of international students are enrolled in EMI programmes, the
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majority comes from the local context (Evans & Morrison, 2011). This means that most
students’ adjustment problems may differ from those highlighted in earlier studies. Therefore,
studies in the context of EMI may shed light on the factors unique to the EMI environment
and their influence on students’ challenges.

Previous transition studies in the EMI context revealed the following similarities in
students’ experience. First, prior exposure to English has a significant influence on students’
successful adjustment to EMI. Students who have been exposed to English in school face less
linguistic challenges posed by the transition to EMI university than their counterparts (Aizawa
& Rose, 2020; Evans & Morrison, 2011; Kamasak et al., 2021; Sultana, 2014). Second,
vocabulary-related issues are reported to present the greatest challenge for all students
irrespective of their proficiency levels (Aizawa & Rose, 2020; Evans & Morrison, 2011;
Macaro et al., 2019; Sultana, 2014). Moreover, insufficient vocabulary knowledge is
correlated with self-perceived linguistic challenges and related to all four skills of academic
English (Harrington & Roche, 2014; Koizumi & Innami, 2013). Students with previous
exposure to English acquire more satisfactory vocabulary size as opposed to their counterparts
(Aizawa & Rose, 2020; Lin & Morrison, 2010). This may be a factor mitigating linguistic
challenges of students in the transition period. Lastly, all students were found to experience
challenges when adjusting to EMI university environment as they go through the process of
adjustment in the crucial transition period. Their adjustment difficulties are exacerbated by
linguistic challenges to a varying extent depending on individual and institutional factors
(Evans & Morrison, 2011). As Evans and Morrison point out, there is no “homogeneous first-
year experience” (p. 202). In addition, transition-related linguistic challenges decrease as

students progress in their studies and improve their language skills. This justifies the choice of
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foundation programme students as participants in the current study since challenges may
decline after one year.

Transition challenges of students may differ depending on the context. For instance, in
the Bangladeshi context students’ linguistic challenges during the transition and insufficient
English proficiency put them at a disadvantage in the EMI environment and influence
negatively their self-image, identity, and confidence. Lower proficiency students were
marginalized which affected their academic performance and social adjustment (Sultana,
2014). The concern regarding social inequality in EMI was also raised by Lueg and Lueg
(2015). In Hong Kong, despite an array of linguistic challenges during transition, students
were able to successfully overcome them through their practice, hard work, and self-
developed strategies (Evans & Morrison, 2011). In this context, students were found to
possess high levels of academic achievement motivation which they associate with socio-
economic advancement upon graduation (Kember et al., 2008). In the Italian context, less
linguistic challenges have been reported due to the use of CLIL in schools and the typological
similarity between English and Italian (Macaro et al., 2019). By contrast, in the Saudi Arabian
context school graduates possess such low proficiency levels in English that they struggle to
pass even their preparatory language course at university let alone academic majors
(McMullen, 2014). Due to the differences between EMI contexts, linguistic problems during
the transition period should be studied with the account of contextual peculiarities. In
Kazakhstan the quality of English lessons in mainstream schools was found to be quite low,
whereas Nazarbayev Intellectual Schools implementing trilingual education enable students

enhance their English proficiency (Batyrkhanova, 2020; Kanatkhanova, 2020). Differing
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English learning experience and levels of English proficiency may determine linguistic
challenges of students making the transition to EMI.

Overall, the transition period being a crucial stage in students’ university experience
brings about an array of challenges, especially those related to language given the EMI
context. Next, the conceptual framework of the study is presented.

Conceptual Framework

Based on the definitions of the key concepts described above and studies related to the
topic of the study, the researcher has developed a framework that demonstrates the link
between prior English learning experience in school, linguistic challenges faced by students
during the transition and their academic performance at the university level.

Figure 1

Conceptual Framework

Prior English learning Linguistic Academic
experience —> challenges > performance
Secondary School Transition EMI University

This framework is designed around two relationships. The first arrow links the
students’ prior English learning experience in secondary school to linguistic challenges in the
transition period. The literature suggests that students’ prior English learning experience and
the level of language proficiency influence the magnitude of linguistic challenges endured by

students in the transition to EMI university (Aizawa & Rose, 2020). Thus, students who
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studied at school in their L1 or L2 languages (Kazakh or Russian) may experience greater
challenges compared to their counterparts from EMI schools where more attention is paid to
English skills. The second link goes from linguistic challenges during the transition to
academic performance at EMI university. This shows that linguistic challenges experienced
by students during the transition may negatively affect their academic achievements at the
university level. The literature revealed that linguistic challenges impede the comprehension
of subject content and course performance of students in EMI (Belhiah & Elhami, 2015).
Conclusion

To sum up, there is controversy around the concept of EMI due to its relative recency.
This may result in different interpretations of the trend by stakeholders in different contexts.
Nations, institutions, and individuals pursue EMI for multiple reasons, competitiveness in the
global world being the most salient of them. However, an ad-hoc approach to its
implementation often causes challenges in the process. The challenges associated with EMI
can be cultural, managerial and administrative, institutional and linguistic in nature. Linguistic
challenges of students may arise from their inadequate English proficiency and affect their
academic performance at university. Moreover, in the first year at university, students’
linguistic challenges are exacerbated by adjustment problems shared by all students in this
crucial period of university life. Therefore, the focus of the research is on linguistic challenges
of students making the transition from secondary education to university English-medium
programmes in the context of Kazakhstan. The methodological base of the study is discussed

in the next chapter.
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Chapter 3: Methodology

This chapter provides a methodological basis for the research. The purpose of the
study was to investigate linguistic challenges of students during their transition from schools
to an EMI university, and the influence of challenges on students’ academic performance.

The study sought to address the following three research questions:

1. What linguistic challenges do students experience when making the transition from
schools to an EMI university?

2. How do their linguistic challenges differ according to their prior English learning
experience in schools?

3. How do students feel their linguistic challenges influence their academic performance
at university?

This chapter presents the research design employed in the study first, followed by the
description of the research site and sampling. Next, the data collection instruments and
procedures are explained. Finally, the process of data analysis and ethical considerations are
described.

Research Design

This section describes the research design of the study and the rationale for employing
it. To gain a good understanding of the research topic, the study employed a mixed-methods
research design which was used in previous transition studies investigating linguistic
challenges. As Creswell (2014) points out, a mixed-methods design provides a greater insight
of the central phenomenon by combining both qualitative and quantitative methods. This way,
a researcher has an opportunity to draw on the strengths of both methods (D6rnyei, 2007;

Paltridge & Phakiti, 2015). Quantitative data provides a broader view of trends, whereas
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qualitative data adds multiple perspectives. As a result, a researcher has “a very powerful
mix”’ of data to analyze (Miles & Huberman, 1994, p. 42). In particular, an explanatory
sequential research design was used (Creswell & Plano Clark, 2011). In this design,
quantitative data helps to outline the problem in the first phase with qualitative data extending
on it in the second phase (Creswell, 2014). Thus, the first phase of the study identified general
trends of students’ linguistic challenges endured at an EMI university, while the second phase
elaborated on their challenges, prior English learning experience, and the impact of challenges
on their academic performance. The qualitative results refined the findings of the quantitative
phase of the inquiry producing more reliable findings of the research (Paltridge & Phakiti,
2015).
Research Site

This section describes the research site of the study and the rationale for this choice.
The study was conducted at a single university to minimize institutional differences in the data
(Aizawa & Rose, 2020) and due to the limited scope of research and time constraints. One
university in Kazakhstan has been selected as a research site. The name of the university is not
revealed to ensure confidentiality of participants. It is an EMI higher educational institution
that offers instruction entirely in English. The institution has international faculty, staff, and
students with English serving as a common language of communication. As a higher
educational institution offering programmes in English at both undergraduate and graduate
levels in different academic areas, the university serves as an example of a functioning EMI
university on the territory of Kazakhstan. As stated in the university brochure, this university
strives to attract talented students from across the country and abroad. This offers a

heterogeneous student population with diverse prior English learning experience. Therefore,
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the choice of this university as a research site is justified, since it is an EMI institution with a
diverse student body. These criteria correspond to the purpose of the study which sought to
explore linguistic challenges of students with different prior English learning experience
making the transition to an EMI university, and the influence of challenges on students’
academic performance.

Sampling

This section describes the sampling of the study and the criteria for selecting
participants. The study sought to investigate linguistic challenges of EMI students during the
transition from school to university and therefore Foundation Programme students were
selected as target population. Previous research has revealed that school background
advantages dissipate through the years of EMI, making the differences between students less
noticeable (Evans & Morrison, 2011). This justifies the choice of students in their first year at
an EMI institution. On that account, foundation students were given a priority over first-year
undergraduates in this context since the majority of students at the research site are enrolled to
undergraduate programmes after having completed the university’s foundation programme.
Another criterium was age, and thus participants over 18 were selected for the study to
exclude minors representing a vulnerable population group.

For the first quantitative phase, the participants were recruited using nonprobability
convenience sampling. In this approach, individuals are selected because they are “available,
convenient, and represent some characteristic the investigator seeks to study” (Creswell, 2014,
p. 145). Although this is not the most rigorous form of sampling, due to the limited scope of
the research and time constraints the participants who volunteered and agreed to participate

took part in the survey. Convenience sampling does not provide generalizable data but yields
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useful information for answering the research questions of the study (Creswell, 2014). To
recruit participants, invitation letters to a voluntary participation in the study were sent out by
the corporate emails obtained from the gatekeeper (see Appendix A). The number of students
over 18 enrolled in the foundation programme at the time of data collection was 353. The
response rate was 25.5% (N=90). At the end of the survey, the participants were asked if they
were interested in participating in an interview.

For the second qualitative phase of the study, the participants were recruited from the
students who expressed their interest in taking part in an interview. To select the participants,
a purposeful sampling strategy was employed. Purposeful sampling enables the researcher to
reach participants that are information-rich and can provide insights into understanding the
central phenomenon (Creswell, 2014). In the present study maximal variation sampling was
employed. As Creswell (2014) points out, in this sampling approach the researcher samples
individuals differing on some characteristic. Thus, two criteria were selected for sampling: age
and school background. Firstly, participants aged 18 or older were recruited to exclude
minors. Secondly, students from secondary schools with different languages of instruction
were recruited to explore students with different English learning experience. One group was
formed to include students from KMI and RMI schools who studied English as a foreign
language at school referred to as non-EMI group. Students who had partial or full English
medium instruction at school are referred to as EMI group. The second group included
Nazarbayev Intellectual Schools (NIS) and Bilim Innovation Lyceums (BIL) where a number
of subjects are conducted in English according to the trilingual educational model. Nine
participants were planned to be recruited for the qualitative stage — three students each from

KMI, RMI, and EMI. The ninth participant’s scheduled interview did not take place due to the
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political unrest in the country at that period. Subsequent attempts to contact the participant or
recruit another participant were unsuccessful.
Data Collection Instruments

This section describes the instruments employed for data collection in the present
study. To address the research questions, two data collection instruments were employed: a
survey questionnaire and semi-structured interviews. The instruments were selected to follow
the practice of previous transition studies investigating linguistic challenges of students in
other EMI contexts (Aizawa & Rose, 2020; Evans & Morrison, 2011; Kamasak et al., 2020;
Sultana, 2014). The questionnaire collected data on linguistic challenges from a larger
population, whereas the interviews provided more in-depth information on challenges, prior
English learning experience and the influence of challenges on students’ academic
performance during the transition.

In the quantitative phase, the participants were asked to respond to an online survey
questionnaire consisting of 45 items on linguistic challenges adapted from Evans and
Morrison (2011) named EMI Challenges Scale (see Appendix B). The first three questions
were designed to collect demographic information on the respondents. The questions from
four to eight collected information on students’ prior English learning experience. The rest of
the questions focused on four academic English skills: 15 items for academic writing, and 10
items each for listening, reading, and speaking. In the survey respondents were asked to assess
the degree of difficulty they experienced with each item from the four skills by choosing a
numbered response on a Likert-scale ranging from 1 (very difficult) to 5 (very easy). Qualtrics
survey software was used in the study, as it provides its users with high data security

(Qualtrics, 2021). The participation was anonymous, and potential respondents were informed
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about it in the invitation letter and the consent form provided to them at the beginning of the
survey.

In the qualitative phase, semi-structured interviews were used to complement the
quantitative findings. Semi-structured interviews were chosen because they are “one of the
most powerful ways in which we try to understand our fellow human beings” (Fontana and
Frey, 2000, p. 645). The study adapted the interview questions from Evans and Morrison
(2011) (see Appendix C). The interview questions sought to explore students’ linguistic
challenges, their prior English learning experience at school and the impact of challenges on
students’ academic performance. Slight modifications to the questions were made. First, the
order of the questions was changed to start with school background of students moving on to
their experience of studying at an EMI university, and then narrowing it down to their
linguistic challenges. Second, the wording of some questions was changed to avoid ambiguity.
For instance, “learning content through English” was rephrased into “studying in English at
university”. Third, the use of terms known to the researcher but likely unfamiliar to the
participants was avoided. Thus, the term EMI was replaced by “studying in English”. And
lastly, the question regarding the influence of challenges on academic performance was added.
The questions were piloted with a fellow researcher prior to the start of data collection, and
minor changes were made. For example, long questions were broken down into smaller
questions for the ease of understanding, and clarifications were added to some questions.
Data Collection Procedures

This section describes the procedures undertaken to collect data in the two stages of
the study. Upon receiving the ethics approval from the NUGSE Research Committee, the

researcher started the recruitment process of the participants for the survey. First, the
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researcher contacted the foundation department and provided the ethics approval letter and the
information about the research. An access to corporate email address list of students was
requested. The gatekeeper was concerned about the age of students most of whom did not
reach 18 at the time of data collection. Therefore, it was suggested to screen out the students
under 18. The administration team of the foundation department provided a list with contact
information of the students after the screening process. The invitation letter was first sent to
the academic adviser and the gatekeeper; minor corrections to the invitations were made based
on the feedback. An online format of the survey was piloted with a fellow researcher to check
for any possible technical errors and make sure the design of the survey is straightforward and
simple. Next, the email invitations to participate in the study were sent out to potential
participants using their email addresses. The participation was motivated by an incentive at
the end of the survey which was an article on useful research-based study strategies.
Informed-consent forms were included at the beginning of the survey to ensure respondents
were well informed of the goals, procedures, potential risks, and benefits of the research (See
Appendix D). If respondents chose not to give their consent after having read the form, the
website would automatically send them to the end of the survey. The respondents were
informed of the time required for their participation. At the end of the survey, they were asked
to indicate if they were willing to participate in the second phase of the research and share
their contact details: a phone number or email address at their choice. The period for
conducting the first stage of the study was November — December 2021. Since the response
rate was low due to the holiday period at university, the invitation email was sent three times
with slight modifications to the text and appearance of the invitation each time to draw

students’ attention and interest.
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In the second phase, the researcher purposefully sampled students with different
English learning experience from schools with different medium of instruction: Kazakh
medium instruction (KMI), Russian medium instruction (RMI), and English medium
instruction (EMI). Participants were contacted via email addresses and invited to the
interview. They were sent a link to an online sign-up sheet where they could pick the date and
time for their interview. To ensure their confidentiality, the researcher activated a special
function of the sign-up schedule so that it would not display any personal information of the
participants who registered earlier. After that, the researcher contacted the participants again
to confirm the interview time and provide them with an informed consent form (see Appendix
E). The participants were asked to carefully read the form and provide their consent prior to
the start of the interview in case they did not have any questions. The interviews were
conducted online via Zoom videoconferencing platform due to the COVID-19 pandemic to
ensure safety of both the researcher and the participants. The participants were informed in
advance about the online format of the interview and the recommendation to be in a room
alone during the interview and preferably in a quiet place. All interviews were recorded with
the permission of the participants, and the recordings were stored on a personal computer with
a password known only to the researcher. If the participants chose not to be recorded,
interview notes were planned to be taken instead. The interviews were conducted in a
language comfortable for participants. Three participants opted for English, and five
participants chose Russian. The period for conducting the interviews was December 2021.
One interview was scheduled for January due to personal circumstances of the participant.
However, due to the political unrest in the country, this interview did not take place on the

agreed upon date. Further attempts to contact the participant or recruit another participant



LINGUISTIC CHALLENGES AND ACADEMIC PERFORMANCE OF STUDENTS 45

were unsuccessful. Therefore, the researcher managed to conduct only eight interviews out of
nine planned.
Data Analysis Approach

This section describes the way collected data has been analysed to generate findings
for the study. In the quantitative stage the survey data was analysed using IBM SPSS. This
software package is the most widely used tool in educational research (Muijs, 2011), and the
researcher is trained to use it. The survey responses were exported from the Qualtrics website
and imported into the SPSS software. The data were cleaned and prepared for the analysis.

To answer the first research question, the descriptive statistics was conducted to
identify individual challenges with language skills. To obtain the findings related to general
trends on the difficulty of the four skills, the mean scores of these skills were calculated to
form combined composite means. To answer the second research question, the following
actions were undertaken. Based on students’ responses to the question on their language of
instruction in school, the variable was recoded to form two groups: students from EMI schools
(EMI group) and students from KMI and RMI schools (non-EMI group). The independent
samples t-test was conducted to compare the overall linguistic challenges’ scores for the two
groups.

In the qualitative phase of the study, a six-step approach to analysing qualitative data
by Creswell (2014) was used. Interview data were first transcribed and organized by the
researcher. Each interview recording was carefully listened to so as not to miss any important
information. Next, transcribed data were read through and coded manually. The hand analysis
was chosen due to a small size of the database (Creswell, 2014). The text of the transcripts

was divided into segments which were colour coded and labelled based on the meaning. A list
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of codes was entered into a table where similar codes were grouped into major themes. Then,
the researcher returned to the data to look for supporting quotes and check for new themes.
Both inductive and deductive approaches were used in the coding process; the emerged
themes and codes were constantly compared against the list of themes generated from
previous studies.

Ethical Considerations

Measures were taken by the researcher to ensure the anonymity and confidentiality of
the participants throughout the whole research process: data collection, analysis, and
reporting. Prior to the start of the study, the researcher took the Collaborative Institutional
Training Initiative (CITI) and received the approval from NUGSE Ethics Committee to
conduct research.

In the quantitative phase, the participation in the survey was anonymous. No
identifiable information revealing respondents’ identity was gathered to ensure anonymity.
The contact details shared by respondents at the end of the survey were visible only to the
researcher and protected by the password to the personal account on the Qualtrics website.

In the qualitative phase, interview data was treated as strictly confidential. It was
stored on a personal laptop and protected by a secure password known only to the researcher
to avoid any data leak. To protect the participants and maintain their confidentiality,
pseudonyms were used instead of participants’ names, and the name of the research site was
not revealed in any of the documentation related to the research including interview transcripts
and research reports. During the online registration for the interviews, all personal information
was hidden from other participants to ensure confidentiality. Due to health safety concerns

associated with the COVID-19 outbreak, the interviews were conducted online via Zoom
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videoconferencing platform which is a reliable tool for collecting qualitative data (Archibald
et al., 2019). Only the researcher and the participant were present during the one-on-one
online interviews so that no one could overhear them and compromise the data confidentiality.

The study poses no more than minimal risk to the study participants and the research
site. Possible risks may include risks of a psychological nature since the participants were
asked to reflect on their challenges which may be distressing for some. To minimize this risk,
survey and interview questions were formulated carefully and piloted with fellow researchers.
The data collection was carried out only upon obtaining informed consent forms from the
participants who volunteered to participate. The participants were informed of the possible
risks and their right to withdraw from participation at any stage and refuse answering
uncomfortable questions. The participants were able to choose a language in which they
preferred to provide their answers. This ensured that language constraints would not cause any
additional stress or anxiety.
Conclusion

This chapter provided the methodological basis of the study on linguistic challenges
and academic performance of students transitioning from schools to an EMI university in
Kazakhstan. An explanatory sequential mixed methods research design was employed to gain
a better understanding of the research topic by collecting both guantitative and qualitative
data. Thus, survey data produced results related to general trends, while interview data
extended on it in the second phase. To investigate the topic, foundation programme students
enrolled at the research site were recruited using nonprobability convenience sampling and
purposeful sampling. The chapter provided the description of the data collection and analysis

process, indicating the main steps that were undertaken by the researcher. At the end of the
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chapter, ethical considerations including the protection of anonymity and confidentially of
participants, as well as minimal risks associated with the study and the ways to minimize them

were presented. The next chapter presents the findings from the data analysis.
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Chapter 4: Findings

This chapter presents the results of the data analysis from quantitative and qualitative
stages of the study. The purpose of the study was to investigate linguistic challenges of
students making the transition from schools to an EMI university and how these challenges
differ depending on students’ prior English learning experience, as well as the influence of
challenges on students’ academic performance.

The study sought to address the following three research questions:

1. What linguistic challenges do students experience when making the transition from
schools to an EMI university?

2. How do their linguistic challenges differ according to their prior English learning
experience in schools?

3. How do students feel their linguistic challenges influence their academic performance
at university?

The results are organized and presented under three research questions posed in the
study. Quantitative results describing the trends are presented first under each research
question, followed by qualitative findings complementing on survey data.

RQ1: What linguistic challenges do students experience when making the transition
from schools to an EMI university?

This section presents the results related to linguistic challenges faced by students
during their transition to an EMI higher education institution. First, quantitative results
produced by the descriptive statistics conducted through the statistical software SPSS are
introduced. Second, qualitative findings emerged from the interview data with eight

foundation programme students are described to elaborate on quantitative results.
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Quantitative Data

Quantitative data produced via SPSS revealed general trends, as well as individual
challenges endured by students. The results reflecting general trends show that productive
skills are more challenging for students than receptive skills with writing being the most
demanding and listening the least. In this survey a five-point Likert scale was used to reveal
the difficulty with English skills for students: 1 — extremely difficult, 2 — somewhat difficult, 3
— neither easy nor difficult, 4 — somewhat easy, 5 — extremely easy. To obtain the results, a
descriptive statistical analysis for writing, reading, speaking, and listening skills was carried
out. The combined composite means for the four skills were calculated following the practice
of previous studies (Aizawa & Rose, 2020; Evans & Morrison, 2011; Kamasak et al., 2020).
The composite means are illustrative of the relative ease with listening skills which showed
the highest score (M = 4.01) (see Table 1). By contrast, the composite mean for writing was
the lowest (M = 3.39). It indicates that students find writing the most challenging of the four
skills, followed by speaking (M = 3.47) and reading skills (M = 3.50) that have slightly higher
indicators.
Table 1

Descriptive Statistics of Challenges with the Four Sub-Skills

Participants (N = 90)

M Md SD
Listening skills 4.01 4.00 71
Writing skills 3.39 3.40 .70
Reading skills 3.50 3.60 .78
Speaking skills 3.47 3.50 .80

The results related to individual challenges show that the challenges with language

skills are connected with grammar and vocabulary, as well as the standards of academic
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English. Individual aspects of listening skills were found to present the least challenge for
students consistent with the general trends.

The writing challenges related to academic style and summarizing/paraphrasing
demonstrated the lowest mean scores and were found to be challenging by nearly one third of
all respondents (see Table 2). Writing references was also indicated as a challenge by one
third of the respondents. These three writing challenges are related to academic writing
indicating it as the major area of difficulty. The least challenging writing skills in the survey
data relate to planning and referring to sources which have the highest mean scores and were
reported by less than 10% of the respondents. These skills may be less time-consuming and be
considered the technical aspects of academic writing which students expect to acquire at
university.

Table 2

Descriptive Statistics of Writing Challenges

Participants (N = 90)

. . Difficult
Writing skills M Md SD (%)
Planning written assignments 3.61 4.00 87 8
Expressing ideas in correct English 3.34 3.00 .95 23
Revising written work 3.43 3.00 1.00 17
Using appropriate academic style 3.18 3.00 1.08 28
Writing a bibliography/ references section 3.45 3.00 1.31 29
Proofreading written work 3.46 4.00 1.07 20
Referring to sources in written work 3.83 4.00 91 8
Summarizing/ paraphrasing ideas in sources 3.18 3.00 1.07 33
Organizing ideas in coherent paragraphs 3.33 3.00 1.03 25
Expressing ideas clearly and logically 3.25 3.00 1.09 25
Linking ideas from different sources 3.39 4.00 1.03 22
Writing the introduction to an assignment 3.37 3.00 1.05 23
Writing the body of an assignment 3.31 3.00 .99 18

Writing the conclusion to an assignment 3.38 4.00 1.04 23
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Linking sentences smoothly 3.39 3.50 1.03 19

The main area of reading challenges is related to vocabulary comprehension in texts
based on the mean scores and a high percentage of respondents indicating it as difficult (see
Table 3). These challenges related to specific and difficult vocabulary in reading were
reported by one third of the respondents. The lowest percentage was indicated for
comprehending the organization of a text, which accounts for almost 10%.

Table 3

Descriptive Statistics of Reading Challenges

Participants (N = 90)

. . Difficult
Reading skills M Md SD (%)
Understanding specific vocabulary 3.13 3.00 1.11 30
Working out the meaning of difficult words 3.13 3.00 1.15 35
Reading carefully to understand a text 3.54 4.00 1.05 18
Reading quickly to find specific information 3.61 4.00 1.06 17
Identifying supporting ideas and examples 3.55 4.00 1.01 15
Reading quickly to get overall meaning 3.52 4.00 1.12 20
Identifying the key ideas of a text 3.60 4.00 1.05 15
Taking brief, relevant notes 3.55 4.00 1.08 17
Using your own words when taking notes 3.63 4.00 1.15 18
Understanding the organization of a text 3.79 4.00 91 9

The mean scores for speaking skills revealed the greatest challenge with accuracy.
This challenge has the lowest mean score for all four sub-skills and was reported by nearly
40% of the respondents being the highest percentage in the survey data (see Table 4). This
might indicate that speaking accuracy presents the major challenge for students among all
skills. Other areas of speaking challenges are related to discussing and communicating ideas

reported by nearly one third of the respondents. Students were found to experience the least
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difficulty with speaking skills connected with questions and facilitated by notes and visual
aids which account for less than 10% of the respondents.
Table 4

Descriptive Statistics of Speaking Challenges

Participants (N = 90)

. . Difficult
Speaking skills M Md SD (%)
Speaking accurately (grammar) 2.96 3.00 1.14 37
Speaking clearly (pronunciation) 3.46 4.00 1.07 21
Presenting information/ ideas 3.43 4.00 1.14 24
Participating actively in discussion 3.25 3.00 1.19 30
Communicating ideas fluently 3.20 3.00 1.13 28
Speaking from notes 3.85 4.00 91 7
Asking questions 3.79 4.00 .98 9
Answering questions 3.55 4.00 1.03 18
Communicating ideas confidently 3.27 3.00 1.16 29
Using visual aids (e.g. PowerPoint) 3.90 4.00 91 8

Higher mean scores for listening skills compared to the other three language skills may
be indicative of students experiencing less difficulty with listening. Overall, the great majority
of listening skills were reported as difficult by less than 10% of the respondents (see Table 5).
Listening challenges related to taking notes, understanding discussions, and supporting
information exhibit slightly higher figures meaning they are perceived as difficult by some
respondents. The figures demonstrate that the least challenging listening skills are those
pertaining to understanding lectures, namely their main ideas and organization.

Table 5

Descriptive Statistics of Listening Challenges

Participants (N = 90)

Difficult

Listening skills M md SD (%)
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Understanding the main ideas of lectures 4.12 4.00 .78 2
Understanding the overall organization of lectures 4.25 4.00 74 2
Understanding key vocabulary 4.04 4.00 81 5
Taking brief, clear notes 3.74 4.00 1.04 14
Identifying supporting ideas and examples 3.80 4.00 1.04 11
Understanding lecturers’ accents 3.97 4.00 .98 8
Following a discussion 3.89 4.00 .99 11
Identifying different views and ideas 3.93 4.00 .95 8
Understanding questions 4.20 4.00 .86 5
Understanding classmates’ accents 4.14 4.00 .93 8

Overall, writing and speaking skills were found to be more challenging followed by
reading and lastly by listening skills. The individual challenge that causes the greatest
difficulty is related to speaking accuracy. The survey data revealed that students endure
greater challenges with grammar, vocabulary, and academic writing. These three challenges
have been called “chronic” problems in EMI (Kamasak et al., 2020). The section that follows
presents qualitative results which are organized in the same way but with additional categories
of vocabulary and grammar emerged in the data.

Quialitative Data

The qualitative findings are organized into the following categories: 1) writing
challenges, 2) reading challenges, 3) speaking challenges, 4) listening challenges, 5)
challenges with vocabulary, and 6) challenges with grammar. Along with the four skills such
“chronic” problems as vocabulary and grammar are revealed under qualitative findings.

Writing Challenges. Two themes emerged in relation to writing challenges in the
interview data. They are connected with academic writing, and accuracy.

The survey data found academic writing to be a major area of writing challenges for
students which is supported by the interviews where the majority of the participants were

found to have difficulty using appropriate academic style since it “can be controversial and



LINGUISTIC CHALLENGES AND ACADEMIC PERFORMANCE OF STUDENTS 55

pretty tricky” (Non-EMI 2, December 22, 2021). The lack of prior experience with
conventions of academic English was indicated as a reason for this challenge. Therefore, it is
challenging for students to “apply in the real project” the theoretical knowledge of academic
writing, especially for students from non-EMI group (Non-EMI 1, December 22, 2021).

To extend on quantitative results, the interview data revealed the challenges with
adhering to academic style of writing such as the inappropriateness of “humour” (Non-EMI 3,
December 23, 2021), “abbreviations” (Non-EMI 4, December 23, 2021), and simple words
because “it looks childish, and does not correspond to the level of academic work” (EMI 3,
December 24, 2021). Another challenge connected with academic writing was found to be
paraphrasing which stems from insufficient vocabulary knowledge, since it is challenging to
“find the specific synonyms of the words” (Non-EMI 5, December 24, 2021).

Another challenge with academic writing was found to be its organization and
structure reported by about a quarter of the survey respondents. The interview data revealed
that it is challenging for students to structure their writing. The following quote shows that: “I
struggle with systematic writing, you know, to collect those ideas into paragraphs, give
meaningful conclusion at the end, you know” (Non-EMI 1, December 22, 2021). This
demonstrates that academic writing is systematic and requires a certain approach to it which
causes difficulty.

The writing challenges related to the accuracy of writing were reported by one fifth of
the respondents and emerged in the interview data. The survey respondents indicated such
aspects related to accuracy as proofreading, revising, and expressing ideas in correct English
as challenging. The interview data extended on these survey results by providing a description

of the writing process to ensure accuracy. The following interview quote illustrates this:
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When | write some complex essays, | write with a focus on grammar, say, | wrote the
first version of the essay, it's a draft, then I come back to it, I look at the whole
grammar, all the words, even the simplest word ‘you’ — | can confuse how to write it,
where ‘v’ is, where ‘0’ is, and so on, this kind of nuances. (Non-EMI 4, December 23,
2021)

This quotation shows the focus on grammar accuracy rather than on the content of

writing. The interviews indicate that translating from students’ first language (Russian or
Kazakh) may influence the accuracy due to differing word order and grammatical
constructions.

The findings related to writing from the interview data fully support survey results and
demonstrate that students need to take care of a range of aspects such as vocabulary, grammar,
and style in their writing. This interplay of different language aspects may cause challenges
for students in academic writing, especially in the transition period which is the focus of this
study.

Reading Challenges. The main theme that emerged from the interview data for
reading challenges relates to vocabulary and covers the aspects of specific and difficult words.
This finding is fully consistent with the quantitative findings where vocabulary was reported
as the main challenge with reading by one third of the respondents. The interview data
demonstrates that students struggle with unfamiliar vocabulary and terminology in reading
texts. Insufficient vocabulary knowledge is the key factor impeding their reading
comprehension. This is illustrated by the following quote:

It was hard for me to look for resources in English in the library, because there is a
large amount of material, and | started to notice that when I read an abstract of some
research before using it, and let's say, I read, and if there are a lot of words that I don’t
know, it is harder for me to perceive the information. (Non-EMI 4, December 23,
2021)
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This quote demonstrates that the performance of reading tasks may be seriously
hindered by inadequate vocabulary knowledge of students, especially during transition when
they are not familiar with subject terminology and academic vocabulary.

Speaking Challenges. Two themes emerged related to speaking challenges: speaking
accuracy, and the communication of ideas.

Speaking accuracy as a challenge emerged in the interview data and was reported by
the greatest majority of the respondents. The interview participants also expressed difficulty
with the adherence to the rules of grammar in speaking. This is illustrated by the following
quote:

When | try to express some big idea or give a full detailed answer in the lesson as in
Russian, it's harder because you start to wonder what tense to use, whether you need to
add ‘ing’ or not in the word, and also the problems with articles. (Non-EMI 4,
December 23, 2021)

This quotation describes the challenge with maintaining the accuracy of speaking
when communicating in class. The interview data also highlight that speaking accurately is
not ‘natural’ for students because English is not their native language and therefore it requires
some effort and time on their part to speak accurately in their classes.

Another finding that emerged in the interview data is the challenge with
communicating ideas which was indicated as challenging by one third of the respondents. The
interview data revealed that this challenge with expressing ideas is connected with vocabulary
and grammar. The following quote illustrates this:

I remember the topic was overpopulation and | wouldn't say that | had enough
vocabulary in order to express my opinion and to express it in an academic style which
was more difficult, so that's why it was challenging to exactly express what | had in
my mind. (Non-EMI 2, December 22, 2021)



LINGUISTIC CHALLENGES AND ACADEMIC PERFORMANCE OF STUDENTS 58

This quotation demonstrates the challenge of expressing ideas in an academic setting
in a non-native language when students have not acquired sufficient vocabulary during
transition yet.

Listening Challenges. The major theme emerged in relation to listening challenges is
difficulty understanding different accents.

Generally, the survey data revealed a relative ease of students with all listening skills.
The interview data indicated the challenge with understanding accents in English, even though
in the survey it was reported by only 8% of the respondents. The interview participants
pointed out the difficulty understanding a variety of accents which they face in their studies.
This quote shows that:

I would say that accents actually one of the main difficulties that | had because if I'm
not acquainted with this accent, if | haven't heard it before, then it is difficult for me to
understand the speech. (Non-EMI 2, December 22, 2021)

This quote demonstrates that unfamiliar accents may hinder listening comprehension.
Overall, accents in English were found to be “hard to comprehend” for students (Non-EMI 1,
December 22, 2021). This challenge causes students to make extra effort while listening as
opposed to listening in their native language. It may be exacerbated by “the speed of speech”
and “complex topics” (Non-EMI 4, December 23, 2021). The reason of this challenge was
indicated as lack of prior experience with listening to English speech, especially for students
from non-EMI group. The following quote demonstrates this:

I didn't have such a good experience when | entered this university, and in the
beginning, | had some struggles with the professors’ pronunciation in English because
| didn't get used to it before. (Non-EMI 5, December 24, 2021)
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As this quote shows, listening comprehension may be particularly challenging “in the
beginning” of EMI studies after the transition from school and especially difficult for non-
EMI group students due to lack of exposure to English in school.

Vocabulary Challenges. Insufficient vocabulary knowledge was one of the most
voiced concerns expressed by the interview and survey participants and reported in relation to
all four skills. The interview data revealed the difficulties with the following aspects related to
vocabulary: technical, academic, uncommon, general, and active/passive vocabulary.
Inadequate knowledge of technical and academic vocabulary was found to present challenge
for most participants and impeded the performance of different tasks such as reading texts,
understanding subject content, speaking in class, and understanding instructors. The following
quote illustrates that: “...when the teacher uses some technical terms, in particular
mathematics, it can be difficult to understand” (EMI 1, December 22, 2021). The interview
data revealed that vocabulary knowledge of students is “not enough” for the academic
environment, especially students from non-EMI schools (Non-EMI 3, December 23, 2021).
Therefore, most participants expressed the desire to enrich their vocabulary knowledge.

The challenge with words used infrequently also emerged in the interviews with some
participants. The following quote illustrates this: “It was very difficult to perceive, due to the
fact that there were outdated words that are not used anymore, or very sophisticated words
that even native speakers do not use in their vocabulary” (Non-EMI 4, December 23, 2021).
Some participants experienced fundamental linguistic challenges with general vocabulary.
According to Aizawa and Rose (2018), the type of challenges students experience may reflect

their proficiency level, since lower-proficiency students exhibit a wider array of challenges
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including fundamental linguistic challenges. The different types of challenges students
experienced with vocabulary may be the evidence to support this idea.

Lastly, the challenge with active/passive vocabulary emerged in the interviews
meaning students cannot use all words they know or have learned. This may affect the quality
of work students produce for their classes. This is illustrated by the following quote:
“Sometimes it happens that I know a word in English, but I can't remember it when | write the
text, and the text turns out to be poorer in meaning” (EMI 1, December 22, 2021). The
challenge with active/passive vocabulary may explain a greater difficulty with productive
skills than receptive skills. The following quote shows this:

It seems to me that this is the problem of active/passive vocabulary because | can read
an article and understand 90% of it, but I can't reproduce it simply because | don't
remember the words | read, and in place of something complicated, for example, in
explaining some process, you try to use some simple words. (EMI 3, December 24,
2021)

The quote demonstrates that producing language is more challenging even for students

from EMI-group due to vocabulary. This is consistent with previous research that showed the
larger size of receptive vocabulary in students than productive (Aizawa & Rose, 2020).

Challenges with Grammar. Qualitative findings reveal challenges connected with
grammar. Two themes emerged in relation to grammar: fear of making mistakes and
unfamiliar grammar structures.

The interview data showed that the linguistic challenges endured by students may be
caused by fear of making mistakes when using English. The fear of making mistakes is
associated with learners’ concern to save their positive image in the eyes of others (Gregersen
& Horwitz, 2002). The interview data revealed negative attitude, especially by non-EMI

students, towards mistakes as they were viewed as hindering the transfer of ideas to others.
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The following quote illustrates that: “I make mistakes periodically and mistakes are fatal — it
can get to the point that the whole sentence is structured so incorrectly that even the meaning
is lost” (Non-EMI 3, December 23, 2021).

Another recurring problem in the interview data is unfamiliar grammar structures
encountered by students in their studies. It was revealed that grammar structures in academic
English have their own distinct characteristics, and therefore it is more challenging for
students to decode their meaning. The following quote demonstrates that: “In some texts
grammar is so challenging, well I just read the sentence | can't understand it at first sight so it's
necessary for me to reread it for three or four times in order to catch the idea (Non-EMI 5).
The quote shows that unfamiliar grammar inherent in academic English is difficult for
students to comprehend. This may be the evidence of insufficient academic English
proficiency of non-EMI group students.

RQ2: How do their linguistic challenges differ according to their prior English learning
experience in secondary schools?

This section presents the findings related to prior English learning experience of
students from EMI and non-EMI group and its connection to linguistic challenges during
transition. First, quantitative results produced in the SPSS software from the independent
samples t-test are presented. They are further elaborated on by qualitative results from the
interviews with students.

Quantitative Data

This section presents the difference in linguistic challenges between EMI and non-EMI

groups based on the statistical data analysis conducted in the SPSS software. To produce the

results, an independent samples t-test was carried out.
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In the online survey the demographic part was designed to elicit information about the
respondents’ prior English learning experience at school. The results showed that 57,3% of the
respondents did not study at school through English as a medium of instruction (they refer in
this study as non-EMI group), while 42,7% did (refer to as EMI group). The descriptive
statistics for both groups indicated that the mean scores for linguistic challenges were higher
for EMI group (M = 3.76) than non-EMI group (M = 3.46) (see Table 6). This demonstrates
that EMI group students experience less challenges with language skills than non-EMI group
since higher scores account for more ease according to the Likert scale used in the study (from
1 — extremely difficult to 5 — extremely easy).

Table 6

Descriptive Statistics for Linguistic Challenges of EMI and Non-EMI Groups

Groups N M SD Std. Error Mean
EMI 38 3.76 .56 .09
Non-EMI 51 3.46 .63 .09

The independent samples t-test was conducted to compare the overall linguistic
challenges scores for the two groups in general population. The results of the test showed a
significant difference in the scores for EMI group (M = 3.76, SD = .56) and non-EMI group
(M =3.46, SD = .63); t (87) = 2.356, p = .021, d = 0.51. These t-test results suggest that non-
EMI group experience more linguistic challenges than students from EMI group. The test
results also indicate that the language of instruction had a moderate effect on linguistic
challenges faced by students. The results from quantitative analysis are further complemented

by findings from interviews which are presented below.
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Quialitative Data

This section presents qualitative results describing the main aspects of prior English
learning experience of students from EMI and non-EMI groups in relation to their linguistic
challenges during the transition to EMI. The findings are organized under the following
aspects: 1) language proficiency level, 2) learning conditions, and 3) additional learning.

It was found that English language proficiency of students from non-EMI group
represented by KMI and RMI schools and EMI group participants is quite different, being low
for the first group and high for the second which consequently caused different levels of
linguistic challenges that they endured in their transition to EMI university. Therefore, non-
EMI group students experienced a more difficult transition to university. The following quote
shows that:

| think that the English we studied in school didn't contribute me to level up my
English speaking and other skills, so it was necessary for me to study, to give a special
time to learn English so I didn't have such a good experience when | entered this
university and in the beginning, | had some struggles. (Non-EMI 5, December 24,
2021)

EMI group students in contrast were found to experience little difference between

school and university studies and thus have a smoother transition to EMI. This is
demonstrated by the following quote in which the participant describes his seamless transition
to EMI and the relative ease of studying in English: “In general, everything is the same, not
particularly difficult” (EMI 1, December 22, 2021). This finding fully supports the results
from the quantitative data and shows the importance of prior learning experience with greater
exposure to English in school.

The qualitative findings also revealed differing learning conditions pertaining to

English between non-EMI and EMI groups. The majority of participants from KMI and RMI
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pointed out the following issues in their learning experience of English in school: “not enough
practice” (Non-EMI 1, December 22, 2021), “environment wasn't efficient” (Non-EMI 2,
December 22, 2021), “the level of English teaching was very poor” (Non-EMI 3, December
23, 2021), “teaching at school was at a low level” (Non-EMI 4, December 23, 2021). These
findings in line with the quantitative results demonstrate students’ greater linguistic challenges
endured during the transition to university because of their insufficient linguistic preparedness
for EMI.

In contrast, the participants from EMI group were more exposed to English and had
sufficient practice through EMI classes, extracurricular activities and participation in
Olympiads and conferences, and communication with international teachers. The data also
revealed more exposure of EMI group students to academic English through reading academic
literature, studying subject content, and completing writing assignments for their classes. As
previous studies show, the level of academic English proficiency acquired in school influences
the magnitude of linguistic challenges experienced in EMI (Botha, 2013; Rose et al., 2019).
Therefore, students from EMI group may generally endure less linguistic challenges.

Another finding emerged in the interviews related to students’ prior learning
experience is exposure to additional learning outside the school. The data analysis shows that
low proficiency levels and poor quality of English lessons in school pushed the participants
from non-EMI group seek additional learning support. Thus, while some participants opted for
self-study using different learning resources, others chose a personal “tutor” (Non-EMI 2,
December 22, 2021), “additional classes” (Non-EMI 3, December 23, 2021), “English

language school” (Non-EMI 4, December 23, 2021).
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By contrast, the participants from EMI group did not mention self-study or the need in
additional English learning. EMI group students reported the extensive use of English for
academic and entertainment purposes: “watch movies in English” (EMI 1, December 22,
2021), “use American content in English” (EMI 2, December 22, 2021), “looking for all
materials for studying in English” (EMI 3, December 24, 2021).

RQ3: How do students feel their linguistic challenges influence their academic
performance at university?

This section presents the findings related to the influence of the endured linguistic
challenges on students’ academic performance at an EMI university. The findings for this
research question were generated by qualitative data from the interviews. Linguistic
challenges were found to have both negative and positive influence on academic performance
of students.

Qualitative Data

Three themes related to the negative influence of linguistic challenges on students’
academic performance emerged in the data: 1) underperformance, 2) heavy cognitive load,
and 3) adjustment to university.

Interview data revealed that linguistic challenges that students endure in the transition
period have mostly negative influence on academic performance. One of these influences is
reflected in students’ underperformance. When students experience linguistic difficulties, they
may not perform to the best of their ability. Thus, the interview data revealed that linguistic
challenges inhibited students’ performance in subject content classes. The following quote
illustrates this: “It was difficult just to remember all this vocabulary and to apply it to my math

skills, so yeah | would say that it's negatively affected my academic performance” (Non-EMI
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2, December 22, 2021). The quote shows that academic performance of students is determined
not only by their subject knowledge, but their language skills as well. Another participant also
expressed this challenge: “I had problems with mathematics, because we were taught
mathematics in Russian, and it's hard for me to switch from Russian, from Russian math to
English math” (EMI 2, December 22, 2021). The quote shows that at the beginning it may be
challenging to switch from students’ first language to English when studying content in EMI.
Therefore, during the transition students’ performance may be particularly affected as their
challenges are heightened in this period.

Another finding produced by the qualitative results is heavy cognitive load that stems
from the need to focus on both language and subject content in EMI. The interview data
revealed that problems with subject matter may be exacerbated by linguistic difficulties that
accompany EMI. Since challenges related to language and subject are interrelated, it may be
difficult to pinpoint the problem when students struggle in their studies in EMI. Moreover,
linguistic challenges aggravate the problems with understanding subject content. The
following quote illustrates this: “Well, frankly speaking I guess it will be easier in Russian just
because the topics are difficult and sometimes you even don't understand them in your native
language so that's especially difficult in another language” (Non-EMI 2, December 22, 2021).
The quote shows the added difficulty of studying content in a non-native language.

The qualitative findings revealed that the joint influence of linguistic challenges and
adjustment problems “at the beginning” of studies may affect students’ course performance.
The interview data suggests that at the beginning of the transitional period, challenges
experienced by students were the most evident. The challenges related to language seem to

decline over time when students get adjusted to their university life in the English
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environment. However, at the beginning students often face the greatest challenges with
language and subject content. The following quotes support that:

But back to the beginning of the first semester especially the first months it was
difficult for me, especially math, | wasn't acquainted with all this variety of vocabulary
in math and that's why it was very very difficult for me to understand topics even
though I have already known them before. (Non-EMI 2, December 22, 2021)

The quote shows that it is challenging to deal even with familiar topics because of the

linguistic challenges during the transition. Therefore, the university experience of students
may be jeopardized by linguistic challenges faced by students when they are adjusting to
university. Even students from EMI group reported difficulties at the beginning of their EMI
studies at university. The following quotation demonstrates this: “Even I had some difficulties
during the transition, but in the end, it was worth it” (EMI 3, December 24, 2021). However,
the influence on their performance may be not that strong compared to their counterparts from
non-EMI group.

Despite the linguistic challenges endured during transition and the negative influence
on students’ academic performance at university, students appreciate the environment of EMI
and find it beneficial for several reasons.

First, the increased exposure to English caused improvements in students’ language
skills. This is illustrated by the following quote: “I entered the foundation program, and now |
have been studying for six months, I think that my English has increased” (Non-EMI 4,
December 23, 2021). The progress in language skills was noted by EMI group students as
well. The following quote demonstrates that: “My skills began to develop, my writing skills
and speaking skills, in particular” (EMI 1, December 22, 2021). Students pointed to

improvements in all aspects of their language skills including writing, speaking, reading,
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listening, grammar and vocabulary. The reason for these improvements was found to lie in the
increased exposure to English. This quote demonstrates that: “We talked with native speakers
almost every day and immersed ourselves in this environment, all the materials, everything,
because of this, my understanding of the language has improved” (Non-EMI 4, December 23,
2021). This quote shows that an English environment created at university contributed to their
language gains.

Second, studying in a non-native language motivates students to put more effort in
their studies and creates an overall stimulating learning environment. This illustrated by the
quote: “You can't speak in your native language, you can't ask a question in native language,
that makes you always think in a new language and think harder” (Non-EMI 2, December 22,
2021). One participant even compared studying in English with being outside one’s comfort
zone: “When you speak English, you realize that you have stepped out of your comfort zone,
you think differently, and information begins to be remembered differently” (EMI 1,
December 22, 2021). This shows that students associate EMI with gaining new experiences
and personal growth.

And lastly, English being the world’s academic lingua franca provides students with
enhanced educational opportunities and the abundance of available resources for studying.
These benefits are seen as having positive influence on students’ academic life. The following
quote illustrates this:

There is really a lot more material in English, there are much more videos on topics
that interest me on YouTube, I can listen to different lectures in the original and
understand them, and this opens up a lot of opportunities, and the same is true for all
English-language sites, there are career opportunities, internships, there is a lot more of

this and it definitely improves my academic life. (Non-EMI 4, December 23, 2021)
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This quotation demonstrates students perceive English as a language “best suited for
academic purposes” and are therefore motivated to study in English.
Conclusion

Quantitative and qualitative data related to the research questions posed in the study
produced the following findings to address the issue under investigation. They are
summarized below under three research questions.

The findings addressing the first research question revealed that all students experience
linguistic challenges after the transition from school when they are adjusting to the academic
environment of an EMI university. The major areas of challenges for students were found to
be related to grammar, vocabulary, and academic writing with writing and speaking skills
being more burdening for students than reading and listening skills.

The results related to the second research question show that students’ linguistic
challenges in EMI differ depending on their prior English learning experience in schools.
Students from EMI schools are more exposed to English and manage to acquire a higher level
of English proficiency prior to EMI studies at university providing them with less challenges
with language and therefore a smoother transition to EMI. In contrast, students from non-EMI
schools are often disadvantaged because of their low level of English proficiency stemming
from poor quality of English teaching and insufficient exposure to the language in schools
leading to greater linguistic challenges and thus a more difficult transition to an EMI
university.

The results of data analysis connected with the third research question reveal both a
negative and positive influence of challenges on students’ academic performance at an EMI

university when students learn content through English. Linguistic challenges along with
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subject acquisition place a greater cognitive load on students leading to their poorer
performance in courses. Students were found to underperform when faced with linguistic
challenges impeding their performance in academic assignments. Students’ academic
performance may be particularly affected when they are adjusting to a university academic
setting at the beginning of their studies. However, the positive influence is manifested in
improvements in students’ language skills, stimulating learning environment, and enhanced

educational opportunities due to the status of English as the world’s academic lingua franca.
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Chapter 5: Discussion

The research findings have been presented in the previous chapter based on
quantitative data from an online survey questionnaire (N=90) and qualitative data from semi-
structured interviews with eight foundation programme students enrolled at an EMI university
in Kazakhstan. This chapter presents the discussion and implications of the major findings in
relation to the previous studies and literature on the topic. The purpose of the present study
was to investigate linguistic challenges of students during their transition from secondary
schools to an EMI university in the context of Kazakhstan depending on students’ prior
English learning experience, and the influence of challenges on their academic performance.

The study aimed to address the following research questions:

1. What linguistic challenges do students experience when making the transition from
schools to an EMI university?

2. How do their linguistic challenges differ according to their prior English learning
experience in schools?

3. How do students feel their linguistic challenges influence their academic performance
at university?

The discussion of the findings was developed in relation to the conceptual framework
described in the literature review chapter on the relationships between students’ prior English
learning experience in school, linguistic challenges during transition, and academic
performance at university. In alignment with three research questions, the chapter discusses
the possible explanation and interpretation of the major findings produced by the research and

their connection to previous international and local studies.
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RQ1: What linguistic challenges do students experience when making the transition
from schools to an EMI university?

The findings of the present study demonstrate that all students experience linguistic
challenges when making the transition to an EMI university. As Evans and Morrison (2011)
explain, EMI students must deal with difficulties of the school-university transition through
their non-native language which may be a daunting task for many, and present difficulties
related to language. The current study revealed that even high proficiency students endured
some linguistic challenges. This is consistent with previous research which found that it is
difficult to establish a proficiency threshold at which students’ linguistic challenges in EMI
are considerably mitigated (Aizawa et al., 2020). The interview data revealed that many
students experience linguistic challenges but do not seek support. This may indicate that
students are either not well informed or reluctant to use support services.

The challenges with writing and speaking skills were found to be more burdening for
students than challenges with reading and listening skills. This might be explained by the
productive nature of these skills which are usually developed later than receptive skills
(Golkova & Hubackova, 2014). Producing language may be perceived as more challenging as
it requires attention not only to meaning but also form. This finding is consistent with
Kamasak et al. (2020) whose study revealed greater difficulty with productive skills in
students. It also corroborates the findings from the local context where Karabay (2017) found
writing and speaking to be more burdening than reading and listening for students majoring in
social sciences and STEM highlighting the need for more support with these skills. Therefore,

it is suggested to create support centres at universities to provide students with individual



LINGUISTIC CHALLENGES AND ACADEMIC PERFORMANCE OF STUDENTS 73

support and arrange courses and trainings to enhance individual aspects of their language
skills.

The challenge with vocabulary was found to be a major linguistic challenge for
students associated with all four language skills. This finding fully corroborates previous
research (Aizawa & Rose, 2020) which revealed that insufficient vocabulary knowledge
affects the performance of students in all four skills. This difficulty may stem from students’
prior English learning experience in school as students who did not have classes conducted in
English often fail to acquire adequate vocabulary knowledge to cope with EMI studies. For
example, in Hong Kong the change in the medium of instruction in secondary schools has
seriously affected tertiary students’ academic vocabulary size, especially productive (Lin &
Morrison, 2010). Similarly, in Japan students who had soft EMI experience in school
possessed greater knowledge of vocabulary and therefore were more linguistically prepared
for studying at an EMI university in comparison with their counterparts whose sole language
of instruction was Japanese (Aizawa & Rose, 2020). Therefore, this aspect of vocabulary
knowledge is important to consider in the school curriculum. Special academic lists of
vocabulary designed for educational purposes such as Academic Word List (Coxhead, 2000)
can be used in English lessons by teachers to boost vocabulary knowledge of their students
and prepare them for university studies.

The challenge with grammar emerged in the data, mainly in relation to speaking and
writing skills. According to the study findings, the difficulty stems from students’ undue focus
on the grammatical form rather than meaning. The interview data showed that the reason for
this may be traditional teaching methods used in schools that focused on rules but did not

provide students with sufficient practice. Traditional grammar-translation method used in
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schools is characterized by the errors’ correction in teaching and insufficient communicative
practice (Arymbekova et al., 2018). The emphasis on corrective feedback may lead to
students’ lack of confidence in using the language (Zuo, 2017). In the context of Kazakhstan,
Beisenbayeva (2020) notes that English classes do not always produce positive results because
students avoid using the target language in the classroom which is conditioned by their fear of
making mistakes, low motivation, criticism from teachers, and mockery from peers. These
negative factors cause students to feel anxious and fear making mistakes and being evaluated
negatively (Suleimenova, 2013). One study from the Kazakhstani context indicated that 50%
of students are afraid to make mistakes in English (Tussupbekova et al., 2022, p. 6096). The
issue may stem from teachers’ insufficient professional development as was revealed by
Zhetpisbayeva et al. (2016). Criticism and authoritarian teaching prevalent in schools may
also be a reflection of coercive power relations in class (Cummins, 2000). Another pressure
for Kazakhstani students impacting teaching focus on grammar and vocabulary is connected
with the United National Test (UNT) mostly built on grammar and vocabulary leading to
“teaching-to-test”. The UNT format tests factual knowledge but does not measure language
proficiency and comprehension of the language (Winter et al., 2014). Therefore, it is
suggested to move to a more student-centred and communication-based approach in teaching
English in secondary schools with teachers creating a more welcoming and positive classroom
environment for students.

Academic writing presents considerable challenge being unfamiliar for most students.
The survey and interview data revealed academic writing skill to be a challenge on its own
supported by literature (Belcher, as cited in Singh, 2015). This corroborates the study by

Aizawa and Rose (2020) in the Japanese context where students in EMI considered academic
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writing a part of university studies and expected to acquire this skill during their first year.
Likewise, the current study showed that most students are unfamiliar with conventions of
academic writing and would like to improve this skill, especially students from non-EMI
group who were not exposed to academic English at school as opposed to EMI-group who
performed writing assignments in English. To mitigate this challenge, basic rules of academic
writing might be included in the curriculum in mainstream schools.

Students’ linguistic challenges mainly arise from the use of traditional teaching
methods in secondary schools that put undue emphasis on errors correction in grammar and
vocabulary and provide students with limited opportunities to practice their skills. This results
in students having fear of making mistakes and insufficient vocabulary knowledge leading to
challenges with the four skills. Academic writing is another area of challenge specific to the
academic setting. Consequently, students must deal with linguistic challenges while adjusting
to academic environment during their transition to an EMI university which may be
cognitively and mentally demanding for students.

RQ2: How do their linguistic challenges differ according to their prior English learning
experience in schools?

The survey and interview data showed the difference in challenges between students
from EMI and non-EMI groups. Due to insufficient exposure to English at school and poor
quality of English teaching, most students from non-EMI group did not have sufficient
language proficiency and experienced greater linguistic challenges and difficult transition
from school. The study by Smakova and Paulsrud (2020) revealed the reason may be some
English teachers’ traditional teaching approach and lack of environment for the development

of communicative skills in schools. Traditional teaching manifested itself in teachers focusing



LINGUISTIC CHALLENGES AND ACADEMIC PERFORMANCE OF STUDENTS 76

on exam preparation, grammar, vocabulary, and translation in their classes. This finding is
fully consistent with previous research in other EMI contexts (Aizawa & Rose, 2020; Evans &
Morrison, 2011; Sultana, 2014) where students from non-EMI schools experienced a wider
range of linguistic challenges, especially in the transition period. Kamasak et al. (2020)
highlights that a change in the language of instruction makes the transition from school to
university even more difficult for students. Therefore, institutions may collect the information
about students’ prior learning experience at the start of studies to offer “different pathways”
and support systems for students with different prior English learning experience assisting
them in their transition to an EMI environment (Aizawa & Rose, 2020, p. 9).

The experiences of students from EMI schools have some major differences from non-
EMI students that put them in a more advantageous position at least at the start of their
studies. The findings reveal their smoother transition from school to university due to
similarities in their experiences at school and university such as classes in English,
international faculty, culture, and the type of assignments. Students with EMI background
were exposed to academic English in school as opposed to their counterparts from non-EMI
schools. This practice is likely to have a positive impact on linguistic preparedness for EMI
university as students’ success in EMI is associated with academic language proficiency more
than the general one (Rose et al., 2019). Similarly, the study in Hong Kong (Evans &
Morrison, 2011) demonstrated that students from EMI schools were “favourably disposed
towards learning in English” and encountered fewer linguistic challenges due to their school
background compared to their counterparts from Chinese-medium schools (p. 205). In the
same vein, Aizawa and Rose (2020) found that prior exposure to English at school has a

“significantly positive impact” on students’ adjustment to EMI at the tertiary level (p. 8).
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Moreover, it was found that students with previous EMI experience are more willing to use
English and acquire greater knowledge of productive and receptive academic vocabulary
(Aizawa & Rose, 2020).

Overall, linguistic challenges during transition period of students from EMI and non-
EMI groups are manifested to different extent. Students from EMI group were found to
experience fewer challenges in comparison with non-EMI group due to the combination of
factors. The main factors impacting this include change in language of instruction, level of
language proficiency, and exposure to English. Linguistic challenges stemming from a change
in the medium of instruction make the transition more difficult for students from non-EMI
group.

RQ3: How do students feel their linguistic challenges influence their academic
performance at university?

The study found that linguistic challenges may hinder students’ academic performance
at university. This is consistent with previous research that revealed the negative influence of
challenges on performance (Airey, 2009). The most noticeable problems are the additional
cognitive load that arises from the need to focus on both content and language and
underperformance of students. These issues were illuminated by Belhiah and Elhami (2015)
whose study revealed that the exclusive use of English may place a heavy cognitive demand
on EMI students when they learn subject matter and impede their performance. Therefore, the
bilingual model with English as a primary language and students’ mother tongue as an
additional language was suggested which would facilitate comprehension because “mastery of
subject matter takes precedence over language proficiency” (Belhian & Elhami, 2015, p. 19).

However, the data of the present study revealed quite negative attitude towards the use of
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Kazakh and Russian in EMI illuminating students’ belief that ideally EMI should be
conducted completely in English. This is line with previous research in the context of
Kazakhstan (Aitzhanova, 2020) which revealed students’ negative attitude towards
translanguaging by using Kazakh and Russian in EMI which may stem from their
monoglossic language ideologies that view languages as separate entities. The study also
revealed that linguistic challenges are most acute immediately after the transition and may
hinder students’ academic performance in this period since students are not familiarized with
academic discourse and subject terminology in English.

To ensure that the influence of challenges on academic performance is minimal,
measures should be taken to mitigate linguistic challenges as they are strongly correlated with
academic performance and success in EMI. Otherwise, the pursuit of both content and
linguistic gains may result in the opposite — the term proposed by Hamid et al. (2013) as a
double loss meaning graduates who have neither subject knowledge nor adequate English
skills upon graduation from EMI programmes. Therefore, it is suggested to provide students
with continuous language support to address linguistic challenges in a timely manner.
Conclusion

The study aimed to address three research questions exploring linguistic challenges of
students, their difference depending on prior English learning experience in school, and the
influence of challenges on students’ academic performance at university.

The findings of the study reveal that linguistic challenges are experienced by all
students at an EMI university and are the most daunting after the transition from school as
students go through the process of adjustment to academic environment in this period. The

most burdening challenges of students are related to the areas of grammar, vocabulary, and
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academic writing with writing and speaking skills being more challenging than reading and
listening. These challenges mainly stem from students’ prior English learning experience in
schools where the issues with traditional teaching methods and insufficient exposure to
English prevail.

Students’ experiences in EMI are not homogenecous due to their differing prior English
learning experience in schools. Students coming from EMI schools are more exposed to
English and have more opportunities to increase their English skills and linguistic
preparedness for an EMI university at school. In contrast, students from non-EMI group are at
a disadvantage when they start studies at an EMI university because of their low levels of
English proficiency. Most students from mainstream non-EMI schools are not provided with
favourable conditions to learn English due to poor quality of English teaching and insufficient
exposure to English. As a result, they experience a difficult transition to an EMI university
and must deal with greater challenges than their counterparts with a prior EMI background.

Linguistic challenges have influence on students’ academic performance at university
since they may aggravate problems with subject matter or impede students’ performance in
class. When students are faced with linguistic challenges in EMI courses, they may
underperform. The need to deal with both language and subject content places a heavy
cognitive demand on students affecting their ability to perform well. These problems are
especially acute during the transition when students are adjusting to the requirements of
university academic environment. Therefore, linguistic challenges of students during
transition are important to investigate and address as they affect students’ overall experience

of university life and the acquisition of subject content.
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Chapter 6: Conclusion

The previous chapter discussed the major findings related to linguistic challenges
faced by students depending on their prior English learning experience in school and the
influence of challenges on students’ academic performance at university. This chapter
presents the main conclusions drawn from the whole study, limitations, implications, and
recommendations for future research. The study aimed at exploring linguistic challenges and
academic performance of students making the transition from secondary education to an EMI
university.

The study was guided by the following research questions:

1. What linguistic challenges do students experience when making the transition from
schools to an EMI university?

2. How do their linguistic challenges differ according to their prior English learning
experience in schools?

3. How do students feel their linguistic challenges influence their academic performance
at university?

This chapter presents the main conclusions first. Next, the limitations of the research
are described. Then, the implications based on the findings of the study are illuminated. And
lastly, the recommendations for future studies are provided.

Main Conclusions of the Study

The following main conclusions can be drawn from the whole study. They are
organized under the research questions posed in this study.

First, linguistic challenges are endured by all students at an EMI university as they

learn content in their non-native language and in the environment where general population
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does not speak English. Linguistic challenges are the most noticeable after the transition from
school to university when students go through the process of adjustment to academic
environment and university life with writing and speaking skills being more burdening for
students than reading and listening skills. The major areas of challenges with all four skills for
most students were found to be related to grammar and vocabulary along with the conventions
of academic writing unfamiliar to many students.

Second, students’ experiences in EMI are not homogeneous, especially during the
transition, due to the difference in their prior English learning experience in different schools.
Thus, EMI group students are more exposed to English at school and acquire a higher level of
English proficiency prior to EMI studies causing them fewer linguistic challenges and
therefore making their transition to university smoother. In contrast, non-EMI group students
coming from KMI and RMI schools are often disadvantaged in their EMI studies because of
their low level of English proficiency stemming from poor quality of English teaching and
insufficient exposure to English at school. Therefore, they experience a more difficult
transition to an EMI university and must deal with greater challenges than their counterparts
from EMI group.

Third, the linguistic challenges endured by students in their studies may negatively
affect their academic performance at university. Linguistic challenges were found to impede
the performance of students in academic assignments and hinder their comprehension of
subject content resulting in their underperformance in EMI courses at university. Moreover,
the need to focus on both language and subject content increases a cognitive load on students
which may be detrimental to their academic performance. Linguistic challenges of students

are the most acute at the beginning of their studies when they are adjusting to the academic
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environment of an EMI university which may prevent students from performing to the best of
their ability.
Limitations of the Study

One limitation of the current study is the use of indirect instruments for collecting data
as a main method for investigating linguistic challenges and academic performance of
students. As Borg (2016) points out, indirect instruments do not provide an accurate
representation of the issue under investigation.

Another limitation is the use of a small sample size because of time constraints and a
small scale of the research. This leads to limited generalizability of the results (Aizawa &
Rose, 2018). Since the study was conducted during winter holidays and at the time of the
COVID-19 outbreak and political unrest in the country, the participation rate in the study was
quite low.

According to the survey data, most participants in the study had a high level of English
proficiency (C1) which may be not representative of student populations in other Kazakhstani
institutions. Another reason may be that lower proficiency students may have been reluctant to
participate since the primary language of communication at university is English. In addition,
international students were not included in the sample of the study. To exclude minors, only
students aged 18 and over were eligible to participate, which may also be a limiting factor for
participation.

And lastly, the study was conducted at a single institution. The selected university has
a number of characteristics that distinguish it from other educational institutions in the given
context: a high percentage of foreign staff and the status of a research-based leading EMI

institution. Hence, studies conducted in other institutions may produce different results.
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Implications of the Study

Based on the research results and conclusions, the following implications are derived
for stakeholders involved in the implementation of EMI programmes in Kazakhstan.

Given that all students encounter linguistic challenges to a differing extent, it is
suggested for prospective EMI students to be prepared for dealing with the challenges by
proactively employing study strategies and seeking support at university. Non-EMI group
students experiencing greater challenges may consider using the services of a writing centre
and English support instructors to mitigate their challenges, especially during transition.

English instructors and content lecturers at university are recommended to pay special
attention to the areas of challenges revealed by the study to provide students with targeted
support. For instance, students struggling with vocabulary may be provided with multilingual
glossaries of terms in advance. Lecturers may also consider students’ challenges when
selecting materials for their classes to avoid using old articles containing outdated vocabulary
or unfamiliar background information.

As challenges may differ depending on students’ prior English learning experience,
institutions are recommended to collect this information from students to offer different
support pathways (Aizawa & Rose, 2020). Institutional support programmes should be
devised with the emphasis on skills problematic for students to address their needs. Thus,
support services are suggested to be enhanced in institutions by creating a support centre to
address students’ challenges. For instance, at the research site there is a writing centre that
helps students improve individual language skills challenging for them.

Schools are recommended to take measures to increase the linguistic preparedness of

students. To change teachers’ beliefs and practices in the classroom, professional trainings on
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latest research-based trends and studies are suggested to conduct for teachers. The increased
awareness and knowledge may open the way for the use of more effective student-centred and
communication-based methods in teaching.

Recommendations for Future Research

The results of the current study suggest some areas and directions for further research.

First, it is recommended to use direct measures of students’ level of language
proficiency and academic performance in future research to produce more accurate data for
analysis. Also, to triangulate data, other instruments such as observation, diaries, and focus
group interviews are suggested to use in future studies.

Second, since institutions strive to attract international students by introducing EMI
programmes, it is suggested to explore linguistic challenges of international students coming
from different educational and cultural backgrounds to attend to their needs and provide
support. Graduate students coming from local institutions with Kazakh or Russian used in
instruction may also experience linguistic challenges during transition. It would be interesting
to study their experiences and strategies to deal with challenges given their prior study
experience at the undergraduate level.

Third, a comparative study may be conducted in the future to explore the difference
between foundation programme students and students who entered directly to undergraduate
programmes. Students from different universities may be studied to investigate the
institutional differences in the implementation of EMI programmes.

Fourth, a longitudinal study may be conducted to examine linguistic challenges of the
same students over a period of several years to determine whether challenges decline during

studies in English. Likewise, the influence of challenges on academic performance may be
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investigated over time to reveal any long-term effect on students’ academic standing. To
complement the findings of the current study, possible impact of challenges on students’
subject knowledge may be investigated to reveal the effectiveness of English-medium
programmes.

Overall, 1 hope this research will contribute to a growing body of literature on the
trend of EMI in the Kazakhstani education and illuminate linguistic challenges endured by
students at EMI universities. Being a graduate student in the English-medium programme, |
am aware of the difficulties which students must overcome to receive education in an English
environment. Yet, EMI offers multiple benefits and unique opportunities to students if their
linguistic problems are mitigated. As a result of my study, | was able to answer the research
questions posed in the study by analysing the survey and interview data and revealing the
major areas of linguistic challenges related to grammar, vocabulary, and academic writing
with prior English learning experience and exposure to English as defining factors influencing
the challenges, as well as how challenges lead to underperformance and high cognitive load
for students but create an overall stimulating learning environment at university. Although the
study does not give a comprehensive account of the research topic, the findings provided

insight into experiences and challenges faced by Kazakhstani students in EMI.
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Appendix A

Invitation to Participate in an Online Survey

Dear students of Foundation Year Programme!

My name is Assel, and | am a second-year graduate student at Nazarbayev University
pursuing my master’s degree in the “Multilingual Education” programme. | am writing to let
you know about an opportunity to participate in a voluntary research study on | challenges of
Kazakhstani students during their transition from school to a university where studies are
completely in English. You will be asked to participate in a short online survey which will

take 5 minutes.

To participate, you should be 18 or older. If you are interested, please follow the link below.

https://gfreeaccountssjcl.azl.qualtrics.com/jfe/form/SV 3pZndpM5ZegonlO

Thank you for your time!

RADUATE SCHOOL OF EDUCATION, NAZARBAYEV UNIVERSITY

\V\\“TATION To

RESEARCH

WOULD YOU LIKE TO MAKE YOUR STUDENT EXPERIENCES COUNT?
WOULD YOU LIKE TO SHARE YOUR CHALLENGES WITH OTHERS?
WOULD YOU LIKE TO MAKE YOUR CONTRIBUTION TO THE BODY OF
KNOWLEDGE?

IF YOU HAVE QUESTIONS REGARDING THE STUDY, PLEASE
DO NOT HESITATE TO CONTACT ME AT:
ASSEL SADYKOVA
+7(777)319-28-83
A.SADYKOVA@NU.EDU.KZ

DECEMBER 2021
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A KocbIMIIachbl

Omnnaiin-Cayannamara Karpicyra Hlakpipy

Kypmerti Foundation OarnapiaMachiHbIH CTyJeHTTEpI!

MemiH ateim Ocen, MeH Hazapbaes ynusepcureriniy "Kentinai 6itim 6epy"
OarapIaMachIHbIH €KIHII KypC MaruCTpaHTTBIMBIH. MEH ci3iepre Ka3akCTaH/IbIK
CTYJCHTTEP/A1H MEKTENTEH aFbUILIBIH TIIIH/IE OKbITAThIH YHUBEPCUTETKE aybICYbl K€31H/IET1
TUIIIK MpoOeManapra apHaJIFaH epikTi 3epTTeyre KaTblICy MYMKIHJIT Typalibl Xa0apiay yIIiH
»a3bIl OTBIPMBIH. Ci3/IeH KbICKa OHJIalH-cayallHaMaFa KaThICy Cypaiaibl, OJ IIaMamMeH S5

MUHYTTHI anajael. Kareicy ymin Ciz keM geresjie 18 xacta 00mybIHbI3 KEpEK.

Erep Cizfai KbI3BIKTBIPATBIH 00JICAa, TOMEHET1 ClITEMEere OTiHi3.

https://gfreeaccountssjcl.azl.qualtrics.com/jfe/form/SV 3pZndpM5ZegonlO

Y aKbITBIHBI3 YIIIH paxmeT!


https://qfreeaccountssjc1.az1.qualtrics.com/jfe/form/SV_3pZndpM5ZeqonIO
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IIpunoxenne A

Hpurnamenue k Yuacturw B Oniaitn-Onpoce

YBaxaewmsle cTyaeHTsl [Iporpammer Foundation!

Memnst 30ByT Acellb, U 51 MAaruCTpaHT BTOporo kypca HazapbaeB yHuBepcutera Ha mporpamme
“MHorosi3pryHOE 00pa3oBanue”. S muiry Bam, YT0OBI COOOIUTH O BOBMOKHOCTH MPUHSTH
y4acTHUe B I0OPOBOJILHOM HCCIICIOBAHUH, TTOCBSIIIEHHOM SI3BIKOBBIM TTpO0IeMaM
Ka3aXCTaHCKUX CTYJCHTOB BO BpeMs X MEPexo/ia U3 IIKOJIbI B YHUBEPCUTET, T/ie 00yueHHe
MOJTHOCTBIO BEJIETCS HA aHTJIMHCKOM s3bIKe. Bam OyeT npeasioxkeHo MPUHSTH y4acTHE B
KOPOTKOM OHJIAH-0IpOCe, KOTOPHIH 3aiimMeT 5 MUHYT. J{71s yyacTust BaM JOKHO OBITH HE

MmeHee 18 mer.

Ecnu BBl 3auHTEpECOBaHBI, OKAIYICTA, IEPEUIUTE IO CCHIIIKE HUXKE.

https://gfreeaccountssjcl.az1.qualtrics.com/jfe/form/SV 3pZndpM5ZegonlO

Cnacu6o0 3a yeneHHoe Bpemsi!


https://qfreeaccountssjc1.az1.qualtrics.com/jfe/form/SV_3pZndpM5ZeqonIO
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Appendix B

Survey Questionnaire
Adapted from Evans and Morrison (2011)
The English Medium Instruction (EMI) Challenges Scale

Dear participant,

Welcome to the online survey on students' linguistic challenges during the transition to an

English Medium University. The survey should only take 5 minutes. The information that you

provide will be treated in the strictest confidence. Before taking the survey, you will need to

give your consent for research participation. If you have any questions about the survey,

please email me: a.sadykova@nu.edu.kz. | really appreciate your input!

(Informed consent form)

Questions:

Please answer each question by ticking the most appropriate box or filling in the blanks.

1. Gender

Female
Male

2. Age

18
19
20
Other:

3. What is your native language?

Kazakh
Russian
Other:

4. What was the language of instruction at the school
you attended? Select all that applies.

Kazakh
Russian
English
Other:

5. What type of school did you attend?

Nazarbayev Intellectual Schools
Bilim Innovation Lyceums
Lyceum

Gymnasium

General School

Other:

6. How long have you been learning English?

Less than 5 years
5-10 years
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More than 10 years

110

7. What is your level of English?

Beginner

Elementary A2/1
Pre-intermediate A2
Low Intermediate B1
Intermediate B1
Upper Intermediate B2
Pre-advanced C1
Advanced C2
Proficient C2

8. Do you have any experience of studying subjects in

English?

Yes
No

9. Based on your experience of studying in English at university, how easy or difficult do you

find the following writing abilities?

Very - Very

casy Easy Neutral  Difficult difficult
Planning written assignments O O O O O
Expressing ideas in correct English O O O O O
Revising written work O O O O O
Using appropriate academic style O O O O O
Writing a bibliography/ references 0 0 . 0 0
section
Proofreading written work O O O d O
Referring to sources in written work O O O O O
Summarizing/ paraphrasing ideas in 0 0 0 0 0
sources
Organizing ideas in coherent paragraphs O O O O O
Expressing ideas clearly and logically O O O O O
Linking ideas from different sources O O O O O
Writing the introduction to an assignment O O O O O
Writing the body of an assignment O O d O O



LINGUISTIC CHALLENGES AND ACADEMIC PERFORMANCE OF STUDENTS 111

Writing the conclusion to an assignment O O O O O

Linking sentences smoothly O O O O O

10. Based on your experience of studying in English, how easy or difficult do you find the
following reading abilities?

Very i~ Very
easy Easy Neutral  Difficult difficult
Understanding specific vocabulary O O O O O
Working out the meaning of difficult 0 0 0 0 0
words
Reading carefully to understand a text O O O O O
_Readlng _qwckly to find specific 0 0 0 0 0
information
Identifying supporting ideas and 0 0 0 - 0
examples
Reading quickly to get overall meaning O O O O O
Identifying the key ideas of a text O O O O O
Taking brief, relevant notes O O O O O
Using your own words when taking notes O O O O O
Understanding the organization of a text O O O O O

11. Based on your experience of studying in English, how easy or difficult do you find the
following speaking abilities?

\e/:s?// Easy Neutral  Difficult di\f/feicr:ﬁlt
Speaking accurately (grammar) O O O O O
Speaking clearly (pronunciation) O O O O O
Presenting information/ ideas O O O O O
Participating actively in discussion O O O O O
Communicating ideas fluently O O O O O
Speaking from notes O O O O O

Asking questions O O O O O
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Answering questions O O O O O
Communicating ideas confidently O O O O O
Using visual aids (e.g. PowerPoint) O O O O O

12. Based on your experience of studying in English, how easy or difficult do you find the
following listening abilities?

Very - Very

casy Easy Neutral  Difficult difficult
Understanding the main ideas of lectures O O O O O
Understanding the overall organization of 0 0 0 . 0
lectures
Understanding key vocabulary O O O O O
Taking brief, clear notes O O O O O
Identifying supporting ideas and 0 0 0 0 0
examples
Understanding lecturers’ accents d O d d O
Following a discussion O O O O O
Identifying different views and ideas O O O O O
Understanding questions O O O O O
Understanding classmates’ accents O O d d O
13. Would you like to participate in the O Yes

interview which is the next stage in this study?
If yes, please provide your email address or
phone number. I No

Thank you for your participation in the survey!
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B KocbiMmiachbl

Cayannama
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JBaHc ned Moppuconnan beiiimaearen (2011)

ArputibiH Timinge OkbiTyaAbIH Kubinabikrap Hlkanacel

Kypmerti KaTbicymisl,

AFBUILIBIH TUI/1I YHUBEPCUTETKE aybICY KE31HJET1 CTYACHTTEPAIH JIUHIBUCTUKAIIBIK

Macesenepl Typalibl OHJIalH-cayallHaMara Koun KenaiHi3. CayaiHaMa TeK 5 MUHYTTBI aTybl

kepek. Ci3 OepreH aknapar KaTaH Kynusjia cakranael. CayaiaHamara KaTbicriac OypbIH,

3epTTeyre KaTbiCyFa KemicimM 0epyiHi3 kepek. Erep cizne cayanHaMara KaThICTBI

CYpakTapbIHbI3 00Jica, MaFraH 3JIEKTPOH/IBIK MOIITa apKbUIbI KiOepiHi3:

a.sadykova@nu.edu.kz. MeH ci3aiH yiecCiHi3/i MIBIHBIMEH OaraaiiMbIH!

(KeniciMiHiH aKnapaTThIK (GOpMachl)

Cypaxrapsl:
Op cypakKa eH KoJailsbl epicke O0emnri Koo HeMece 60C OpBIHIAPIbI TOJITHIPY apKbLIBI JKayar
OepiHi3.
1. XKbIHBICH = Oifen
2. XKacsr - 18
- 19
- 20
< backa:
3. Ci3ziy aHa TiniHI3 KaHgai? < Kazak
= OpsiC
= backa:
4. Ci3 OKpIFaH MEKTEITe OKY Kal TII/Ie KYpri3iimi? = Kazak
Coiikec KeneTiH OapIibIK TUIAEPAl TaHIaHBbI3. = Opsic
= AFBUIIIBIH
< backa:
5. Ci3 Kanaai MEKTenTe OKbIBIHBI3? = Hazap6aeB 3usTkepiik MeKTeoi
= Kazak-Typik aureii
e Jlunen
= [‘umHazusa
= JKanmer 6iiM GepeTiH MeKTeI
-

backa:
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6. Ci3 aFbUIIIBIH TUTIH KAaHIIA YaKbITTaH Oepi OKbIIT e 5 KbpULAAH a3
Kypciz? = 5-10 xb1n

< 10 xpULgaH acTaM
7. Ci3/1iH aFbUILIBIH TUIIH MEHIepy ACHIeiHI3 = Beginner
KaHai? = Elementary A2/1

= Pre-intermediate A2

= Low Intermediate B1

= Intermediate B1

= Upper Intermediate B2

= Pre-advanced C1

= Advanced C2

= Proficient C2
8. AFBUIIIBIH TUTIHJIE TIOHACP/l YHpeHY ToxipuOeHi3 <= bap
6ap ma? = Kok
9. AFBUIILIBIH TUTIH YHPEHY TOKIPUOEHI3Te CYHeHe OTBIPBII, Ci3 Kellecl )Ka3y JaF IbUIapblH
KAHIIAJIBIKTHI OHAW HEMece KYpeli JIen caHanchI3?

eTev Onaii beittapa Kibin OTte
oHau i KHABIH

JKazbama TancelpManapabl xocnapiay (| (| (| O (|
nggnapnm JIYPBIC aFbUIIIBIH TUTIH/E 0 0 0 0 0
oLIIipy
JKazbara >kyMBICTHI KaliTa Kapay O O O O O
TuicTi akaIeMUSITBIK CTUITB1 KOJIaHY O O | O |
bubnuorpadus/ cinremenep 6emimin . 0 . . .
Kazy
JKazbarma >KyMBICTHI TY3€TY O | O O |
}I§a36ama KYMBICTAFbI IEPEKKO3IEpTe 0 0 0 0 0
ciiTeme xacay
Jlepekkesnepaeri uaesaap bl 0 0 O 0 0
YKaJIIbLIAY/TYXKBIPBIMIAY
I/I;Z[eﬂ.]'lapﬂbl JIolieKTi ad3arrapra 0 0 0 0 0
YUBIMIACTHIPY
nggnapnm AHBIK KOHE KUCBIHIBI TYPIC . . . . .
ouIipy
Qp TYPIi KO3ep/IeH HyesIap/ibl . 0 . 0 0
OIpIKTIPY
Tanceipmara Kipicme a3y O O | O |
TanceipMaHBIH HET13T1 MOTIHIH XKa3y O O a O |
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TancelpMara KOpBITBIHABI Ka3y (| (| ad d (|

Teric ceitnemaepai 6aliIaHbICTBIPY O O O O O

10. AFBUTIIBIH TUTIH YHPEHY TOXKIpHOCHI3Te CylHeHe OTBIPHII, Ci3 Kelieci OKy KaOineTTepiH
KaHIIAJIBIKThI OHAH HEMece KYPJIEIi JIeT CaHAHChI3?

eTev Orait beittapa Kb OTte

oHau I KHABIH
HaxTsl JIeKkCuKaHBI TYCIHY O O O O O
Kypneni ce3nepin MarbIHACHIH aHBIKTAY O O O O O
MOoTiHAl TYCIHY YIIIH MYKHUST OKY O O | O O
HakTbl akmapaTTsl i3/1€y YIIIH KbUIIaM 0 0 0 . .
OKY
Konnay unesmapsl MeH MbIcaiaapbiH 0 0 0 0 .
aHBIKTAY
JKanmbl MarpIHaHBI TYCIHY YILIIH T€3 OKY O | O O O
MOTIHHIH HET13T1 UAEAIapbIH aHbIKTAY O O a O O
Kpickamra, TricTi s)xazbanap xacay O O O O O
2Kazbanapaa e3 ce3aepiHizii Koiaany O O | O O
MOoTiHHIH YHBIMIACTBHIPBUTYBIH TYCIHY O O a O O

11. AFBUIIIBIH TUTIH YHpPEHY TOXipHOeHi3re cylieHe OTBIPHII, Ci3 Keleci coisey KabiaeTTepin
KaHIIAIBIKTEI OHAall HeMece KUBIH el CaHaNChI3?

GTev Owait Beittapa Kitbis Ote

OHau II KUBIH
Jlypsic ceiiney (rpaMmMaTHKA) O O (| O O
Hakrel ceilniey (aliThL1y) O O O O O
AKMaparTsl / uaesiapIbl YCbIHY O (| O d |
Tankplayra GenceHii KaTbiCcy O O O O O
Wnesnapnp! epkin Taparty O O (| O O
XKazbanap OoilbiHIIa ceiley O O O O O

Cypakrap Koo O | | O a
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Kayanrap Oepy O O O O O

Wnesinapapl ceHIMII TYpJe TapaTy O O O O O

Kepnexki kypangap/asl maitnanany

(MmbIcaibl, PowerPoint) [ O O O 0

12. AFBUIIIBIH TUTIH YHpPEHY TOXipHOeHi3re cylieHe OTBIPHII, Ci3 Keleci ThIHAay KalineTTepin
KAHIIAJTBIKTHI OHAW HEMece KYpeli JIen caHanchI3?

GTeV Onaii bentrapa Kubin Ote
oHaM it KUABIH
JlopicTepliH HEeTi3r1 uaesiapblH TYCIHY O O O O O
OpICTEPIiH KaJIbl YIBIMIACTHIPBUTYBIH
Aopictepain FHPIMAGCTRIPRLLY O O O O O
TYCIHY
Heri3ri ce3aik KOpbIH TYCIHY O O O d O
Kpickamia, HaKThI skaz0anap xacay O (| O (| |
oJay uaesia e canja
Konnay unesiapsl MEH MbICallJapblH 0 0 0 0 0
aHbIKTay
JlexTopnappIH €KIiHIH TYCIHY O O | d O
Tankpuiay gsl TYCiHY O O O O O
O 1 e
P TYpJIi Ke3KapacTap MeH HJiesuiap ibl 0 0 . . 0
aHBIKTAY
Cypakrapabl TyCiHY O O a O O
ChIHBINITACTAP/IBIH EKITIHIH TYCIHY O O O d O
13. OchI 3epTTeyaiH Keeci Ke3eH1 OOJIBII O Ua
TaOBUIATHIH CYyX0aTKa KaTBICKbIHBI3 Kelle Me?
Onmait 60s1ca, SIEKTPOH/BIK MOIITA
MEKEeH)KalbIH HeMece TeedOH HOMIPIiH 0 Kok

JKa3bIHbI3.

CayanHaMara KaThICKaHBIHBI3 YIIIH paxmer!
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IIpuaoxenne B
Ankera s Onpoca
ApanTupoBaHo no dBancy u Moppucony (2011)

Ikana Tpyanocreii O0yuenusi Ha AHIJIMiickom SI3bike

YBakaeMblil yYaCTHHK,

JloOpo moskanoBaTh Ha OHJIAWH-OMPOC O POoOIIeMaXx, CBA3aHHBIX C S3BIKOM, Y CTYICHTOB BO
BpeMsI MX TIEPEX0Jia B YHUBEPCUTET C aHTIIUHCKUAM S3BIKOM 00ydueHus. OTnpoc JTOJDKEH 3aHATh
Bcero 5 MunyT. UH(dopmMalius, KOTOpyIo Bbl IPeOCTaBIsAETe, OyIET CTPOTO
KoH(puaeHIATBEHOH. [Ipexie ueM NpUHATh y9acTHe B ONpoce, BaM HEOOX0AUMO OyAeT IaTh
CBOE COTJIacHe Ha yyacTHe B HccienoBaHuu. Ecin y Bac ecTh Kakue-In00 BOMPOCHI MO MTOBOAY
orpoca, moxkanyicra, HanumuTe MHe: a.sadykova@nu.edu.kz. S neficTBUTEIIBHO TICHIO BaIIl
BKJIaz!

(dopma nHHOPMAITMOHHOTO COTIIACHS)

Bomnpocsr:

[ToxxanyiicTa, OTBETbTE Ha KaXAbIH BOIIPOC, MOCTABUB raJIOUKy B HanbOoJIee MOIX0SAIIEM
T10JI€ WJIM 3aI0JTHUB MPOOEIIBI.

Kenckuit
Myxckon

1. ITon

18
19
20

Hpyroe:

2. Bo3pact

Kazaxckuii
Pycckuit

Hpyroe:

3. Kakoii Bai poiHOM SI3bIK?

Kazaxckuit
Pycckuit
AHTITHACKUNA

Hpyroe:

4. Ha xakoM si3bIKe BEJIOCh 0OYYEHHUE B IIKOJIE,
B KOTOpO# BBl yumiuch? Bribepure Bce, uyTo
IPUMEHHUMO.

Hazap6aeB MHTemekTyanbHbIe ITKOJIbI
Kazaxcko-Typeukuii nuuei

JIuuein

['umHa3zus

O6mmeobpa3oBaTenpHas KO

Hpyroe:

5. B xako#l nikosie Bbl y4UIuch?
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6. Kak 1aBHO BBI N3y4aeTe aHTJIUNCKUHN A3bIK?

Memnee 5 ner
5-10 xer
Bonee 10 ner

118

7. KakoB Balll ypoBEHb BIaJCHUS aHTJIUMUCKUM

SI3BIKOM?

Beginner

Elementary A2/1
Pre-intermediate A2
Low Intermediate B1
Intermediate B1
Upper Intermediate B2
Pre-advanced C1
Advanced C2
Proficient C2

8. Ectb mn Y BacC OIBIT U3YUYCHU ITPCAMCTOB Ha

AHTJIMIACKOM A3BIKE?

Ha
Her

9. OCHOBBIBAsICh HA BaIlleM OILITE HU3Yy4YCHUA aHTJIUHCKOTO A3bIKa, HACKOJBKO JICTKMMHU WJIIH
CJIOKHBIMM BbI HAXOOWUTC CIICAYIONINMEC ITMCbMCHHLIC HaBBIKH ?

He

OucHb OueHn
Jlerko  nerxo/He  ClOXHO
JICTKO CJIOKHO
CIIOKHO
[lmanupoBaHne NUCHMEHHBIX 3aJaHUN O O O O O
KoppekTHOE BEIpakeHUe Uaeil Ha
ppet P A O 0 O 0 0
AHTIINHCKOM SI3BIKE
IIpocMOTp M KOPPEKTUPOBKA
p P 1 PP p 0O O 0 O O
IIMCbMEHHON paboThl
Hcnonp3oBaHne COOTBETCTBYIOIETO
yrom O O O O O
aKaJeMUYECKOTO CTUIII
Hanwncanwne pa3nena
P O O O O O
Onb6aMorpadK/MCTOYHUKOB JINTEPATYPhI
KoppektupoBka n1ucbMeHHOI paObOThI O | a O |
CchbUIKa Ha UICTOYHHUKHU B MUCEMEHHOM
O O O O O
paboTte
O0600menue/ nepedpasupoBaHue UIEH B
pepasup 0 0 O 0 0
HCTOYHHKAX
Oprauuzauus uael B MOCIEI0BaATEILHEIE
P a a O O O O O
ab3arbl
SIcHOE M TOTHYHOE BBIPAKEHUE UICH (| (| (| d (|
OO0beqnHEeHNE UIEH U3 PA3HBIX
p O O O O O
HCTOYHUKOB
Hanwmcanwne BBeeHNus K 3aJaHUTO O O O O O
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Hammcanne oCHOBHOI'O TEKCTA K 3aJaHUIO O O O O O
Hanwncanune 3akiiroueHud K 3aIaHUTO O O O O O
[1naBHOE CBsA3BIBaHUE NPEITIOKEHUM O | a O O

10. OcHOBEIBAsICH HA BaIlleM OITBITE N3YyUCHUA aHTJIUMCKOTO s3bIKa, HACKOJIBKO JICTKUMHU HJIN
CJIOKHBIMH Bbl HAXOAWUTEC CJICOYIONIME HABBIKK gTeHUs?

He
Ouenb OueHb
Jlerko  nerko/ne  CHoOXKHO
JICTKO CJIOKHO
CIIOJKHO
[Tonnmanue cnenupuyeckon JeKCUKU O | a O O
IlornMaHue 3HAYEHUS CIIOKHEIX CIIOB O O O O O
BuaumarenrHOe YTeHUE IJIS1 IOHUMaHUA
O O O O O
TEKCTa
BricTpoe uTeHne I moncka
POC UTCHHE L O O O O O
KOHKPETHOW MHpopMaIuu
BrigBiieHne MOIKPEIUIAIOMNX UAEH 1
D Hx i O 0 O 0 0
MIPUMEPOB
Brictpoe ureHue Mt MOHUMAaHUS 00IIEro
P O O O O O
CMBICTIa
OrnpezneneHue KIIOYEBBIX UACH TEKCTa O O O O O
Benenue kparkux, TOYHBIX 3aMETOK O O O O O
Hcnione3oBanue cBOMX COOCTBEHHBIX
O O O O O
CJIOB B 3aMETKax
[ToHnmanue opranusanuu TEKCTa O O O O O

11. OCHOBBIBASICh Ha BalllEM OMBITE U3YUYEHHUSI AaHTJIMICKOTO S3bIKa, HACKOJIBKO JISTKUMHU HIIHA
TPYJAHBIMHU Bbl HAXOJAUTE CICAYIONIME PA3TOBOPHbBIC HABBIKU?

He
Ouenb Ouenp
Jlerko  nerko/He  CloxHO
JIETKO CIIOKHO
CJIOKHO

[TpaBuibHas pedb (rpaMMaTHKA) O O O O O
ScHas peub (TPOU3HOIICHHE) O O | O O
[IpencraBnenue nndopmannu/ naeu O O O O O
AKTHBHOE y4acTHe B OOCYKICHUH O O O O O

bernoe Belpaxenue uaeu O O a (| |
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['oBOpUTH HCTIOJIB3YS 3aMETKH O (| O d O
3aiaBaTh BOIPOCHI O O O O O
OTtBeuaTh Ha BOIIPOCHI O | O (| O
BeIpaxxats uzien yBepeHHO O O a (| O

Hcnonp3oBanue HarJIiJHbIX MaTCPUaJIOB

(manpumep, PowerPoint) O O O 0 0

12. OCHOBBIBasICh Ha BallleM OITBITE HN3Yy4YCHUS aHTJIIUHCKOTO A3bIKa, HACKOJIBKO JICTKHUMH WJIN
CJI0XHBIMH Bbl HAXOOWUTC CICAYIONINMEC HABBIKH ayI[I/IDOBaHI/IH?

He
Ouenn OueHnn
Jlerko  nerxo/me  ClOXHO
JICTKO CJIOJKHO
CJIOKHO
IlornMaHue OCHOBHBIX UIIEH JIEKIIUU O O O O O
[Tonnmanue oOrieit opraHu3aluy JEeKIHi O | | O O
ITornMaHue KIITOUEBOH JIEKCUKU O O O O O
Benenue kparkux, TOYHBIX 3aMETKH O O O O O
BrIsiBiIeHHe MOOKPEISIONINX HACH U
P Hx O O O O O

TIPUMEPOB
[loHuMaHue aKkIIEHTOB JIEKTOPOB O | O O O
[Tonnmanue oOCyXIeHUS O O O O O
BrisiBnieHne pa3snuuHbIX B3IJIS10B U UIIEH O O O O O
[Tonnmanue Bonpocos U ([l O (| (|
ITornMaHue akIlEHTOB OOHOKIACCHUKOB O O O O O
13. Xotenu Obl BbI IPUHATH Y4acTHE B O Ma

UHTEPBBIO, KOTOPOE SIBJISIETCS CIELYIOIINM
3TAIOM 3TOro uccienosanus? Ecnu na,

MOXKAIIyHCTa, YKA)KUTE CBOU aJpec [0 Her
AJIEKTPOHHOM MOYTHI UM HOMED TesedoHa.

biarogapum Bac 3a yyactue B onpoce!
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Appendix C

Interview Protocol

Time of interview:
Date:

Place:
Interviewee:

Interviewer:

Thank you for agreeing to take part in the interview. | appreciate your cooperation. Let me
introduce you briefly to the topic we are going to discuss today. The topic | want to hear your
opinion about is linguistic challenges that students in Kazakhstan experience during their
transition from school to university where instruction is in English, and these challenges’
influence on students’ academic performance. I would also like to find out more about your
prior English learning experience at school. Do you have any questions before we start? What

language would you like to have the interview in? If you are ready, let us get started, shall we?

Interview questions adapted from Evans and Morrison (2011):

Questions Probes
1. Let’s talk about your prior English learning — the number of hours of English
experience first. Could you please tell me about your — English lessons
experience of learning English at school? — experience of studying in English
(is there any? what subjects?
difficult?)

— satisfaction with learning English

2. Currently you are studying in English at university. positive or negative
Let’s talk about experiences if you don’t mind. Could -~ why

you please share with me your experiences of studying _  what is it like in general
in English now?

3. Could you please tell how do you enjoy studying in -  why/why not
English?
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4. Tell me please if you find studying in English easy
or difficult? Why? Could you elaborate, please.

122

5. Let’s discuss the previous question in more detail.
Could you tell me if you face any difficulties in using
English in your courses in terms of reading or
listening? How about writing or speaking? What about

grammar and vocabulary? Could you elaborate, please.

6. Tell me please which aspects of academic English
would you like to improve the most? Why?

7. Could you please share what are the main
differences between school and university, in terms of
challenges you face when studying the subject
content? Could you elaborate, please.

9. Do you feel any influence of studying in English on
your academic performance?

— what kind of influence
— negative or positive?
—  why?

Thank you very much for your participation in the interview!
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C KocbIMIacel

Cyx0ar Xarramacsl

Cyx0aT yakbIThbI:
Kymni:

OpbiH:

Cyx0artkep:
Cyxo0ar :xyprizyuui:

Cyx0aTKa KaThICyFa KeJliCKeHIHI3 YIIIiH paxMeT. MeH Ci3/iH bIHTBIMAKTaCTbIFbIHBI3IBI
OaranaiimMbiH. Ci3/11 OYTiH TaJKbUIAHTBIH TAaKbIPBINIIEH KbICKAIIA TAHBICTBIPYFa pYKcaT eTiHi3.
CizepaiH MiKipJAepiHi3al THIHAAFBIM KeJICTIH TaKbIpBIT-0yi1 KazakcTanaarsl OKyIbLiap
aFBUTIIBIH TUTIHJE OKBITATHIH MEKTEIITCH YHUBEPCUTETKE aybICKAaH KE3/Ie Ke3/IeCeTIH
JMHTBUCTUKAJIBIK MOCEJIEINIep KOHE OChI MPoOIeManapablH OKYIIBUIAPIBIH YATepiMiHe ocepi.
Conpaii-ak, MeH Ci3[liH MEKTENTe aFbUIIIBIH TUTIH YHPEHY TOKIpUOEHI3 Typaibl KoOipek
oinrim keneni. biz 6acramac OypswiH cizne cypakrap 6ap ma? Ci3 oHriMenecyi Kai Tuie

OTKI3TiHI3 Keneni? Erep ci3 maiibiH OoscaHbI3, OacTaiiblK, coylaii emec me?

DBaHc nneH MoppuconHaH OeriiMzered cyxoar cypakrapsl (2011):

Cypaxkrap XKerekmri cypakrap
1. AnapIMeH aFbUIIIBIH TUTIH YHPEHYIIH aJlIbIHFbI —  aFBUIIIBIH TUTIHIH HEIIe CaFaThl
ToKipuOeci Typaisl coisieceiiik. Ci3 MaraH MEKTENT€  —  aFbUIIIBIH T cabakTapsl
aFbUIIIBIH TUTIH YHPEeHY TOXIpuOEHI3 TypaJibl aiiTa —  aFBUILIBIH TUTIHAE OKY
aracer3 6a? Toxipuodeci (bap Ma? KaHma

ToHIEp? KUbIH OOJIFaH YKOK 1a?)
—  aFBUILIBIH TUTIH YHpeHyre

KaHaFaTTaHy
2. Kazipri yakbITTa Ci3 YHUBEPCUTETTE aFbUIIIbIH — Tepic Hemece OH?
TUTIHIE OKUCHI3. Erep ci3 Kapchl 601MacaHsbI3, —  HejikreH?

TOXipuOe Typainsl coineceitik. Ci3 Ka3ip aFbUIIIBIH —  OYII XKAIIIbI HE CHSKTHL?
TUTIH YHpeHy ToxipubeHi30eH Oeice anace3 6a?

3. Ci3 aFbUIIIBIH TUTIH/IE OKY/IBI KaJlait — HeJiKTeH?

YHATaTbIHAbIF BIHBI3 1bI alita anmaceI3 0a?
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4. AUTBIHBI3IIGI, C13 aFBUIIIBIH TUTIH YHPEHYI1 OHAK
HeMece KUBIH Jen ca”aiced 0a? Hemikren? Ci3
TOJIBIFBIPAK 00J1a anacel3 6a?

S. ATABIHFBI CYPAKTHI TOJBIFBIPAK TATKbLIANBIK. Ci3
©31HI3/IIH KypCTapbIHbI3/Ia aFbUIIILIH TIJIIH OKY HEMece
THIHJIAy TYPFBICBIHAH KOJIJIaHy1a KaHail na 6ip
KHUBIHJIBIKTApFa Tam OOJIFaHBIHBI3BI aiiTa aackl3 6a?
Kanait conpiMeH Kartap, a3y Hemece auTy? An Kanai
rpaMmatrKa MeH ce3/ik Kopabl? Ci3 TOIbIFbIpakK 6omia
ajaceI3 6a?

6. AUTBHIHBI3IIEI, Ci3 aKaJIeMUSIIBIK aFBIIIIBIH TUTIHIH
KaH/Iail acTeKTUIePiH )KaKCapTKbIHBI3 Kenemi?
Hemixren?

7. Ci3 Geutice anacei3 06a, TOHHIH Ma3MYHBIH 3€PTTEY
Ke31HJIe Ke3/IeCeTiH Macenenep OOMBIHIIA MEKTEM MeH
YHHBEPCHTET apachIHJIaFbl HET13T1 ailbIpMaIIbUIBIKTap
Hene? Ci3 TonmbIFbIpaK 0oJia anace3 6a?

9. AFBUIIIBIH TUTIHAE OKY/IBIH Ci3/11H OKY
yATepiMiHI3Te KaHaai aa 0ip oacepiH cesineci3 6e?

Cyx0aTKa KaThICKaHBIHBI3 YIIIIH KOIT paxmeT!

— Kaujaii acepi?
— Tepic Hemece OH?
— HeJikTeH?
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IIpnaoxenne C

IIporokoa UHTEpBBHIO

Bpems nHTEpBBIO:
Jlara:

Mecro:
HNHTepBbIOMPYEMbIH:

HNuTrepBbloep:

Cnacu60, 4TO COrNIacCIIMCh MPUHATH YUacTHE B MHTEPBbBIO. S IIEHIO Ballle COTPYIHUYECTBO.
[To3BonbTE MHE KPaTKO MO3HAKOMUTH BAC C TEMOH, KOTOPYIO MbI cOOMpaeMcsi 00CyIUTh
cerogHs. Tema, Mo KOTOPOY 51 XO4Uy YCJBIIIATh Ballle MHEHUE, 3TO JIMHTBUCTUYECKHUE
po6JIeMBbI, ¢ KOTOPBIMU CTAJIKUBAIOTCS ydauecs B Kazaxcrane npu nepexojie U3 UIKOJIbI B
YHHUBEPCHTET, I'/Ie 00yUCHUE BEIETCS HAa aHTJIMHCKOM SI3BIKE, U BIMSHUE 3TUX MPOOJIEM Ha
yCIIEBaeMOCTb ydauuxcs. S Takxke XoTels Obl y3HaTh OOJIbIIIE O BaIleM MpeAbIyIEM OIbITe
M3YyYEHUS aHTJIMHCKOTO S3bIKA B ITKOJIE. Y Bac €CTh KaKHe-HUOYAb BOIPOCHI, MIPEXKIE YEM MBI
HauHeM? Ha kxakoM si3bIke BBl XOTeIH Obl IpoBecTH cobeceoBanue? Eciiu Bbl TOTOBBI,

JlaBaliTe HAYHEM, HE TaK Jin?

Bompocs! U1l HHTEpBBIO, alallTUPOBAaHHbIE OT DBaHca U MoppucoHa (2011):

Bomnpocsl Hasopgsue Bonpockl
1. JlaBaiiTe cHayaia MOroBOpUM O BaIlem —  CKOJIBKO 4aCOB aHTJIMICKOTO
NPEAbIAYIIEM ONBITE U3YUEHHUS AHTJTUHCKOTO S3bIKA. SI3BIKA
He mormu Gw1 BBI, TOXKaITy#icTa, paccka3aTh MHE O — YPOKHU aHTJIMHCKOTO SI3bIKa
CBOCM OIIBITC U3YYCHUA AHTJIMICKOTO SI3BIKA B LIKOJIE? —  OIBIT 06yquH;{ Ha aHTJIUUCKOM

SI3bIKE (€CTh JIN? KaKue
npeaMeTsi? TpyaHo?)

—  YJIOBJIETBOPEHHOCTb U3yUYEHUEM
AHTJIMHACKOTO SI3bIKa

2. B HacTos1iee BpeMs Bbl YYUTECh HA aHTJTMHCKOM —  IIO3WUTHUBHBIA WU
s3bIKE B YHUBepcuTeTe. J{aBaiite moroBopum o0 OTpHLIATENIbHBIN
OTIBITE, €CIIM BbI HE Bo3paxaere. He Mornu Obl BbI, —  mouemy
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MOYKaJIyiCcTa, NOACIIUTHCA CO MHOKW CBOMM OIIBITOM — Kak 3To B 00IIEeM
M3YUYEHUS aHTJIMHUCKOTO fA3bIKa ceryac?
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3. He mornu ObI BBI paccKasarh, NOXKAIYHCTa, KAK BAM ~ —  [I0YEMY
HPaBUTCS YUUTHCSA HA aHTTUHCKOM SI3bIKe?

4. Cxaxxute MHe, IOXKaITyicTa, CYUTAETE JIU BbI
W3y4EHUE aHTJIUHCKOTO S3bIKa JIETKUM WU TPYIHBIM?
[Touemy? He Moryin Ob1 BBI TONIOIpoOHEE,
MOKAITyHCTA.

5. JlaBaiiTe o6Cy M IpeabIAyIUii BOIIpocC OoJiee
noapo6Ho. He Mornu ObI BBI CKa3aTh MHE,
CTAJIKUBAETECH JIU BBl C KAKUMU-THOO TPYTHOCTIMHU
IIPH UCIIOJIb30BAaHUH aHTJIMKACKOTO SI3bIKA HA BalTUX
Kypcax ¢ TOUKH 3pCHUS YTCHUS WU ayIHUPOBAHUS?
Kak Hacuer Toro, 4ToObI MHUCaTh WK TOBOPUTH? A Kak
HacyeT rpaMMaTHKH | clioBapHOro 3amnaca? He morim
ObI BBI TONOIPOOHEE, TTOXKATYHCTA.

6. CkaxxuTe MHE, MOXKaayicTa, Kakue acleKThl
aKaJICMUYECKOTO aHTJIMHCKOTO S3bIKa BBl XOTEIIH OBl
yIy4dmuTh Oonblie Becero? [louemy?

7. He Moryii ObI BBI TOACIUTHCS, MTOKATYHCTa, B YEM
OCHOBHBIE Pa3JIMUUs MEXKIY LIKOJION U
YHUBEPCUTETOM C TOUKH 3pEHHUS MPOOIIeM, C
KOTOPBIMU BbI CTAJIKUBAETECH MTPU U3YUECHUU
conepxkanus npeamera? He moriu Obl Bbl
nonojapoOHee, moxanyicra.

9. UyscTByeTe 11 BBl Kakoe-IM00 BIMsHHE OOYUYEHUs]  — KaKoro poja BJIHSHHUE
Ha aHTJIMHCKOM S3bIKE Ha Ballly yCIIEBAEMOCTh? —  OTpHLATEIHHOE MU
MO3UTUBHOE?
— nouemy?

Bbonbioe Bam ciacu6o 3a Bailie y4acTre B MHTEPBBIO!
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Appendix D

Informed Consent Form (Survey)

Linguistic Challenges and Academic Performance of Students Transitioning from

School to an English Medium University

DESCRIPTION: You are invited to participate in a research study on academic language-
related challenges students experience when transitioning from schools to an English Medium
Instruction (EMI) university in Kazakhstan. The purpose of the study is to explore what
challenges students experience during their transition depending on their school background
and how it influences their academic performance. You will be asked to take part in an online
survey consisting of 45 items. Your name will be replaced with a code at all stages of the
study to ensure your complete anonymity and prevent anyone from finding out about your
participation in the study and the answers you provided. The data will be stored on a personal
laptop and protected by a secure password known only to the researcher to avoid any private

information leak. All data will be deleted once the study is finished.

TIME INVOLVEMENT: Your participation in the survey will take approximately 20

minutes.

RISKS AND BENEFITS: The risks associated with this study are minimal. You might
experience some individual discomfort when answering questions about your linguistic
challenges during the transition. To minimize any possible risks, the name of the university
and other site-related information will be hidden or substituted by a code. Moreover, the study
will not gather any identifiable information from you that can reveal your identity. Your
decision to participate in the study will not affect your study. Data will be stored on a personal
laptop and protected by a secure password known only to the researcher to avoid any private
information leak. Potential benefits of the study may include the opportunity for you to reflect
on the relationships of your transition challenges to your school background and academic
performance at university. In addition, your participation will greatly contribute to the body of
literature related to transition studies in EMI contexts.
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PARTICIPANT’S RIGHTS: If you have read this form and have decided to participate in
this project, please understand your participation is voluntary and you have the right to
withdraw your consent or discontinue participation at any time without penalty or loss of
benefits to which you are otherwise entitled. The alternative is not to participate. You have the
right to refuse to answer questions. The results of this research study may be presented at

scientific or professional meetings or published in scientific journals.

CONTACT INFORMATION:

Questions: If you have any questions, concerns or complaints about this research, its
procedures, risks and benefits, contact the Master’s Thesis Supervisor for this student work,
Associate Professor Sulushash Kerimkulova, skerimkulova@nu.edu.kz, +7(775) 999-91-67

Independent Contact: If you are not satisfied with how this study is being conducted, or if
you have any concerns, complaints, or general questions about the research or your rights as a
participant, please contact the NUGSE Research Committee at nugserie@nu.edu.kz.

Please sign this consent form if you agree to participate in this study.

» | have carefully read the information provided;

« | have been given full information regarding the purpose and procedures of the study;

* | understand how the data collected will be used, and that any confidential information
will be seen only by the researchers and will not be revealed to anyone else;

* lunderstand that | am free to withdraw from the study at any time without giving a
reason;

«  With full knowledge of all foregoing, | agree, of my own free will, to participate in this

study.

Signature: Date:
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D KocbIMIinacel

3eprrey Kymbichl Keaiciminin Aknaparteik @opmacel (Cayaanama)

MexTenTten ArblimbiH Tininae OKbITaTHIH YHUBepcuTeTKe AybicaThbiH CTyeHTTEpAIH

JInHrBucTHKAJBIK Macesiesepi MeH AKaaeMUsiIbIK YJarepimi

CHUITATTAMA: Ci3 Kazakcranaa aFbUIIIBIH TUTIHAE OKBITATHIH MEKTENITEPICH
YHUBEPCUTETKE aybICy KE31HJIE CTYJICHTTEP Tar O0JIaThIH aKaIeMUSIIBIK TUIAIK KUBIHIBIKTApFa
0aiiIaHBICTHI TTpOOJIEMasIapFa apHAIFaH 3€PTTEYre KaThICyFa MAaKbIPBUIIBIHEI3. 3ePTTCYiH
MaKCaThI-OKYyIIBUIAPABIH MEKTENTET1 OlliMiHe OailIaHbICTHI aybICy Ke3iH1e KaHaai
KHUBIHJIBIKTApFa Tall 00JIaThIHIBIFBIH XKOHE OYJI OJIap bIH aKaJIeMHSUIBIK YIT€pIMIHE Kalai acep
etrerinin 3eptrey. CizjieH 45 cypakraH TYpaThlH OHJIAH-cayaTHaMara KaTbhICy Cypajiajbl.
Ci3niH aThIHBI3 3epPTTEYAIH OapibIK Ke3eHIEPIHIe KOIMECH aybICThIPIIAABI, OYII Ci3]1iH TOJBIK
AHOHUMJIUTITIHI3/1 KaMTaMachl3 €Te/ll )KOHE Ci3/IIH KaThICYbIHbI3 OCH ci3 OepreH
JKayarnTapbiHbI3 Typajbl eMIKiMre MaTiMeT Oepmeiini. Jlepexrep xeke HOyTOyKTa caKTaia Ibl
KOHE J)KEKe aKIapaTThIH aFblll KETYy1HE XK0J1 OepMey YIIIIH TeK 3epTTeylIire 0enrin Kymus
co30eH KopFanaapl. 3epTTey asKTaTFaHHaH KEeHiH OapJIbIK JEPEKTEP KONBLIAIBI.

OTKI3BUUIETIH YAKDBITHI: Ci3nix cayanmHamara KaTbICYbIHBI3 ITaMaMeH 20 MUHYTTBI
ajapl.

SBEPTTEY )K¥MbICBIHA KATBICY/IbIH KAYIIITEPI MEH
APTBIKIIBIJIBIKTAPBI: 3eprTey *KyMbIChIHA KaTBICYIBIH KAyINTepi MIEKTEYTI.
YHUBEPCUTETTE aFbUILIBIH TUTIHAE OUTIM amyFa Kelly Ke3iH/Ae Ci3 ©31Hi3/1iH JUHTBUCTUKAJIBIK
MoceJIeNIepiHi3 Typallbl CypaKTapFa xayan O0epy apKbUIbl *KeKe bIHFAHCBI3JIBIKThI Ce31HY1HI3
MyMKiH. Ke3-KelreH bBIKTUMal ToyeKenaep/i a3ailTy YIIiH YHUBEPCUTETTIH aTaybl XKoHE
3epTTey OpHBIHA KaTHICTHI 0acKa aKIapar *achIpbIH 00136l HEMece CaHIapMeH
aybIcThIpbUIabl. COHBIMEH KaTap, 3epTTey Ci3/IeH jKeKe OaChIHbI3 bl AHBIKTAMTHIH EIIKaH Al
aKIapaTThl YCHIHY Bl TaJIall €TIEH/Il. 3epTTeyTe KaThICy Typasbl MIEHIIMIHI3 Ci3/1IH OKYbIHBI3Fa
HEMece OJ1aH dpi KYMBICKa OpHaJIacyFa acep erneni. [lepexrep jkeke HOyTOyKTa caKTaiabl
YKOHE JKEKEe aKIMapaTThIH aFbIN KeTyiHE 5K0JI OepMey YIIIiH TeK 3epTTeylIire Oenriial Kymus
co30eH KopFanaapl. 3epTTEYAiH BIKTUMAJ apTHIKIIBIIBIKTAPHI C13/11H YHUBEPCUTETKE OTIICI]
Ke3eHJIEeT1 MacemeNepiHi3/IiH aFbUIIBIH TUTIHE O11iM aTybIHBI30CH XKOHE YHUBEPCUTETTET
aKaJIeMUSUIBIK YJIrepiMMeH OailylaHbIChI Typalibl OJIaHy MYMKIHJITIH KAMTYbl MYMKIH.
CoHbIMEH KaTtap, Ci3/1H KaThICYbIHBI3 aFbUIIIBIH TUTIHIET1 OUTiM Oepy KOHTEKCTIHIE OTIel
KE3€HJET1 3epTTeyiepre OalIaHbICTh 9eOMETTIH JaMybIHa alTapIIBIKTal yiec Kocabl.

KATBICYHIbI KYKBIKTAPDBI: Erep Ci3 Gepinres ¢opMaMeH TaHBICHII, 3ePTTEY
JKYMBICBIHA KaThICyFa IIeniM Kaobuiaacanpi3, Ci3/iH KaThICYBIHBI3 €PIKTi TYpAe eKCHIH
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xabapnaiiMbI3. COHBIMEH KaTap, KalaFraH yaKbITTa albIIIIYJT TOJIEMEH KoHe CI3/IiH QIeyMETTIK
KEHUTIKTEPIHI3re eIl KeCipiH TUTI30el 3epTTey KYMBIChIHA KAThICY Typasbl KeJiCIMIHI3 1
Kepi KaiiTapyFa HeMece TOKTaTyFa KYKbIFBIHBI3 0ap. 3epTTey KYMBICBIHA MYJIJIEM
KaThICHIAYBIHBI3Fa Ja TOJBIK KYKBIFBIHBI3 Oap. CoHmaii-ak, Kanaai 1a 6ip cypakrapra sxayan
OepMeyiHi3re Jie 90aeH 00s1aabl. by 3epTTey )KYMBICHIHBIH HOTHIKEIIEP1 aKaJeMUSIIIBIK HEMECE
Koci0u MakcaTTap/Ja O0acnara YChIHBUTYbl HEMECE LIBIFapbUTYbl MYMKIH.

BANJIAHBIC AKITAPATBI:

Cypaxmapuinwiz: Erep )Kypri3ulin OThIpFaH 3epTTey KYMBICHIHBIH MPOLIECi, KayIi MeH
apTHIKIIBUIBIKTAPBI TYpaJibl CYparbIHbI3 HEMece IIaFbIMBIHBI3 00JICca, Kenecl OaiiaHbIc
KYpaJliapbl apKbUTI 3€PTTEYIIIHIH MaruCTPJIbIK T€3UC1 OOMBIHIIA KETEKIICIMEH
xabapnacysiHbI3Fa 0omnaapl, Kaysimaacteipsutrat [Ipodeccop Cynymam Kepimkyiosa,
skerimkulova@nu.edu.kz, +7(775) 999-91-67

Hepoec baiinanvic aknapammapui: Erep 6epuiret 3epTTey )KYMBICBIHBIH KYPIi3ilyiMeH
KaHaraTTaHOacaHbI3 HEMECe CypaKTapbIHbI3 O€H IarbIMAapbIHbI3 Oosica, Ha3apbaes
VYuusepcureti XKorapsl binim 0epy mekrediniy 3eprTey KomuTeTiMeH KepceTiireH Oaityianbic
Kypajiapbl apKbUIbl XabapiacybIHbI3Fa 00Ja/Ibl: AIEKTPOHBIK MOIITaMEH
nugserie@nu.edu.kz.

3epTTey KYMBIChIHA KaThICYFa KeliCiMiHi31 Oepceni3, OepiiareH Gpopmara KOl KOIOBIHbI3/IbI
CYpaiiMBbI3.

e MeH GepinreH hopMaMeH MYKHST TaHBICTHIM;

e MaraH 3epTTey KYMBICBIHBIH MaKCcaThl MEH OHBIH MPOLIEAYPAChI )KalbIH/1a TOJBIK
aKrmapar oepuii;

e OKunakranraH aKnapar MeH KYIHUs MOJTIMETTEpre TEeK 3€PTTEYIIIHIH 631He KODKETIM/II
MKOHE MAJIiM OOJIATHIHBIH TOJBIK TYCIHEMIH;

e MeH Ke3 KelTeH yaKbITTa eMIKaHAal TYCIHIKTEMECI3 3epPTTeY KYMBICHIHA KAThICY1aH
0ac TapTybiMa 0OJIATHIHBIH TYCIHEMIH;

e MeH XOFaphlJa aTajbIll OTKEH aKnapaTThl CaHAIBI Typ/ie KaObUIIaI, OCHI 3epTTey
KYMBICBIHA KaTBICYFa 03 KeliciMiMIl OepemiH.

Kot Kyni:
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Ipunoxenune D
®opma Undpopmanuonnoro Corsnacus (Onpoc)

JInareucrudeckue Ilpodiembl u Akagemuueckas YcnesaeMoctb CTyIeHTOB,
Hepexoassmux u3 lIkoabl B YHuBepcuTeT ¢ AHIIMHCKUM S3bikom O0ydeHus

OIIMCAHME: Bpl npuriamieHsl IpuHATh YyYaCTHE B UCCIIEIOBAHUM, TOCBAILLIECHHOM
npo0ieMam, CBSI3aHHbBIM € aKaJIeMUYECKUMU SI3bIKOBBIMU TPYAHOCTSAMHU, C KOTOPBIMU
CTAJIKUBAIOTCSI CTYACHTHI NIPU MIEPEXO0JI€ U3 IIKOJ B YHUBEPCUTET C aHTJIUICKUM SI3bIKOM
oOyuenus B Kazaxcrane. Llenb uccnenoBanus - U3y4uTh, C KAKUMH TPYAHOCTSIMHU
CTAJIKUBAIOTCS ydalllecs: BO BpeMs [Iepexo/a B 3aBUCUMOCTH OT UX IIKOJBLHOTO 00pa30BaHUs
1 KaK 3TO BJIMSET Ha UX aKaJIeMUYECKYI0 yclieBaeMoCTh. BaM OyieT npeasokeHo NpuHATh
ydacTue B OHJIaliH-oIIpoce, cocTodieM u3 45 Borpocos. Bare ums Oyier 3aMeHeHO KOJI0M
Ha BCEX ATalax UCCIEI0BaHUs, YTOObI 00€CIeUNTh Ballly MTOJIHYI0 aHOHUMHOCTB U HE J1aTh
HUKOMY y3HAaTh O BallleM Y4acTUU U IPEJOCTAaBICHHBIX BaMHU OoTBeTax. [laHHble OyayT
XPaHUTHCS Ha MIEPCOHATIBHOM HOYTOYKE M 3allUIIEeHbl Ha/IS)KHBIM apOJIeM, U3BECTHBIM
TOJILKO HCCIIE0BATENI0, YTOOBI N30€KaTh yTeUKU JUYHON nH(popmaruu. Bee nanubie OyayT
yZlaJIEHBI IIOCJIE 3aBEPILIECHUS UCCIIEOBAHUS.

BPEMS YYACTMUS: Bamie yyactue B onpoce 3aiiMeT mpuMepHO 20 MUHYT.

PUCKU U BBIT'OIbI: Pucku, cBsi3aHHBIE C ’TUM UCCIEIOBAHUEM, SIBJISIFOTCS
MHHHMMAaJIbHBIMU. BBl MOeTe UCTIBITBIBATh HEKOTOPBIH MHIUBUAYaAIbHBIN AUCKOMMOPT,
0TBEYas Ha BOIIPOCHI O BAIIUX JIMHTBUCTHUYECKHUX MpoOIeMax BO BpeMs repexo/ia Ha
aHIJI0SA3bIYHOE 00pa3oBaHKe B yHUBEpcUTETe. YTOOBI CBECTH K MUHUMYMY JIIOObIE
BO3MOXHbIE PUCKH, HA3BaHUE YHUBEPCUTETA U pyrasi HH(GOpMAaIHs, CBA3aHHAs C MECTOM
MPOBEACHUS MCCIEI0BaHMUs, Oy IyT CKPBITHI HITM 3aMEHEHBI KOJIOM. boiee Toro, nuccienoBanue
He Oynet TpeOoBaTh OT BaC MPEIOCTABICHUS HUKAKOW WACHTU(DUIMPYIOIEH nHpOopMaIu,
KOTOpasi MorJia Obl pacKphITh Ballly JIUYHOCTb. Bailie perieHne npuHsaTh yyacTue B
WCCIICIOBAaHUH HE TIOBJIHSET Ha Bamry y4eOy. JlaHHble OyIyT XpaHUTHCS Ha IEPCOHATBHOM
HOYTOYKE U 3aIlMIIeHbI HAJIEKHBIM MapoJieM, H3BECTHBIM TOJIBKO HCCIEI0BATENI0, YTOOBI
n30exaTh yTeuKky JU4YHOM nH(popmanuu. IloTeHInanbHple IpenMylecTBa UcCiae10BaHUs
MOTYT BKJIFOYATh B €051 BO3MOKHOCTB JIJIsl BAC 3ayMaThCsl O B3aMMOCBSI3U BaIlIUX MPOOIeM
MEPEXOAHOTO NMEPHOA B YHUBEPCUTET C AHTJIMHCKUM SI3BIKOM 00Yy4EHUS C BallIUM LIKOJIbHBIM
o0pa3zoBaHMEM U aKaJIeMUUYECKON yCIeBaeMOCTbIO B yHUBepcutere. Kpome Toro, Baie
ydJacTHe BHECET 3HAUMTENbHBIN BKJIA]l B pa3BUTHE JTUTEPATYPHI, CBI3aHHOH C
UCCIIEIOBAaHUSIMU TIEPEXO/IHOTO MEPHO/Ia B KOHTEKCTE aHTJIOSI3bIYHOIO 00pa30BaHMsL.

INPABA YYACTHUMKOB: Ecnu Bel npounTanu jaHHyoo GopMy U peuIid NpUHSTH
y4acTHE B JaHHOM UCCIIEJOBAHNH, BBl TOJKHBI IOHMMATh, 4TO Bamie yyactue sBisercs
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JOOpPOBOJIBHBIM U 4TO y Bac ecTh mpaBo 0TO3BaTh CBOE COTJIACHE WM MTPEKPATUTh y4acTue B
nr060e Bpemst 0e3 mrpadHbIX CAaHKIUK U 6€3 MOTepy COLMAIbHOTO MaKeTa, KOTophid Bam
MpelocTaBIsIn. B kauecTBe anbTepHaTUBBI MOKHO HE y4aCTBOBATh B HCClIeOBaHUU. Taxxke
Bbl nMeeTe npaBo He OTBEYATh HAa KakHe-11M00 BOMPOCHL. Pe3ynbTaThl TaHHOTO HCCIeIOBAHUS
MOTYT OBITh IPEJICTABJICHBI HJIM OMYOJIMKOBAHbI B HAYYHBIX WM MPO(PECCHOHATBHBIX LIETAX.

KOHTAKTHASA UH®OPMAILUAA:

Bonpocwr: Eciin y Bac ectb Bonpocsl, 3aMedaHusl UM Kajlo0bl IO OBOY IaHHOI'O
HCCIIEN0BAHMS, IPOLEAYPBI €T0 MPOBEIECHUS, PUCKOB U IIPEUMYIIECTB, BBl MOXeETE CBA3ATHCSA
C PYKOBOZUTEIAM MAaruCTEPCKOro T€3UCa UCCIEA0BATENA, UCIOJIB3Ys CIIENYIOIINE JaHHBIE:

AccounnpoBanusiii [Ipodeccop Cynymam Kepumkynosa, skerimkulova@nu.edu.kz, +7(775)
999-91-67

He3zasucumvie konmakmut: Eciv Bl He y10BI€TBOPEHBI IPOBEJCHUEM JAHHOTO
HCCIEeI0BaHMsl, eciii y Bac BO3HUKIIM Kakue-1100 npo0sembl, 5kaao0bl UM BONIPOCkI, Bbl
Moxete cBsizathesl ¢ Komurerom HcenenoBanuii Beicieit [lkonsr O6pa3oBanus Hazapbaes
YHuBepcuTera, OTIPaBUB MUCHMO Ha 3JIEKTPOHHBIN axpec nugserie@nu.edu.kz.

[Noxanyiicta, moanuiuTe 1aHHyto GopMy, ecinu Bbl coriacHbl y4acTBOBATh B UCCIIEJOBAHUH.

e ] BHUMATEIbHO U3YUYWII IPEJCTABICHHYIO HH(OpMAIIHIO;

e MHe npenocTaBUiIU MOJHYIO HHPOPMALIMIO O LENAX U MPOLEIype UCCIEA0BAHUS;

e ] noHumaro, Kak OyyT UCIOJIb30BaHbl COOpaHHBIE JaHHbBIE, U YTO AOCTYII K OO0
KOH(QUIACHINATLHOW HH(OpMAIUK OyJIeT UMETh TOJIBKO MCCIIEI0BATENb;

e ] noHMMalo, YTO BIPaBe B 1000 MOMEHT OTKa3aThCs OT y4acTus B JAaHHOM
HcCleIoBaHNM 0e3 00bsICHEHUS TPUIHNH;

e C MOJHBIM OCO3HAHMEM BCETO BBIIICH3IIOKEHHOTO 5T COTJIACeH MPUHSATH YIacTHE B
UCCIIeIOBAHUHU TI0 COOCTBEHHOM BOJIE.

Iloanuce: Jara:
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Appendix E

Informed Consent Form (Interview)

Linguistic Challenges and Academic Performance of Students Transitioning from

School to an English Medium University

DESCRIPTION: You are invited to participate in a research study on academic language-
related challenges students experience when transitioning from schools to an English Medium
Instruction (EMI) university in Kazakhstan. The purpose of the study is to explore what
challenges students experience during their transition depending on their school background
and how it influences their academic performance. You will be asked to take part in an
interview which will be recorded only with your permission. Your name will be replaced with
a pseudonym at all stages of the study to maintain your confidentiality and protect your
identity from being discovered by others. The data will be stored on a personal laptop and
protected by a secure password known only to the researcher to avoid any private information

leak. All data will be deleted once the study is finished.

TIME INVOLVEMENT: Your participation in the interview will take approximately 30

minutes.

RISKS AND BENEFITS: The risks associated with this study are minimal. You might
experience some individual discomfort when answering questions about your linguistic
challenges during the transition. To minimize any possible risks, interview questions are
designed in the manner so as not to cause any psychological distress. To ensure your
confidentiality the researcher will use pseudonyms instead of your name and information
about you will be coded so that sharing any information regarding you will not entail any kind
of punishment from your instructors or damage of your reputation. Your decision to
participate in the study will not affect your study. Data will be stored on a personal laptop and
protected by a secure password known only to the researcher to avoid any private information
leak. Potential benefits of the study may include the opportunity for you to reflect on the

relationships of your transition challenges to your school background and academic
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performance at university. In addition, your participation will greatly contribute to the body of

literature related to transition studies in EMI contexts.

PARTICIPANT’S RIGHTS: If you have read this form and have decided to participate in
this project, please understand your participation is voluntary and you have the right to
withdraw your consent or discontinue participation at any time without penalty or loss of
benefits to which you are otherwise entitled. The alternative is not to participate. You have the
right to refuse to answer particular questions. The results of this research study may be

presented at scientific or professional meetings or published in scientific journals.

CONTACT INFORMATION:

Questions: If you have any questions, concerns or complaints about this research, its
procedures, risks and benefits, contact the Master’s Thesis Supervisor for this student work,

Associate Professor Sulushash Kerimkulova, skerimkulova@nu.edu.kz, +7(775) 999-91-67

Independent Contact: If you are not satisfied with how this study is being conducted, or if
you have any concerns, complaints, or general questions about the research or your rights as a
participant, please contact the NUGSE Research Committee at nugserie@nu.edu.kz.

Please sign this consent from if you agree to participate in this study.

e | have carefully read the information provided;

e | have been given full information regarding the purpose and procedures of the study;

e | understand how the data collected will be used, and that any confidential information
will be seen only by the researchers and will not be revealed to anyone else;

e | understand that | am free to withdraw from the study at any time without giving a
reason;

e With full knowledge of all foregoing, | agree, of my own free will, to participate in this

study.

Signature: Date:
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E KocbiMmiachbl
3eprrey Kymbichl Kedaiciminin Aknaparteik ®@opmacs! (Cyxoar)

MexkrenTten ArplimbiH Titinae OKbITATHIH YHHBepcUuTeTKe AybicaThblH CTyIeHTTEpAIH
JIMHrBucTHKAJBIK Macesesiepi MeH AkaaeMUsJIBIK YJarepimi

CHUITATTAMA: Ci3 Kazakcranaa aFbUIIIBIH TUTIHAEC OKBITATHIH MEKTENITEPACH
YHUBEPCUTETKE aybICy KE31HJIE CTYJICHTTEP Tar O00JIaThIH aKaIeMUSUIBIK TUIAIK KUBIHIBIKTApFa
OaiiaHbICThI TpoOJIeMasapra apHaJIFaH 3epTTeyre KaThbiCyFa IaKbIPbUIIbIHBI3. 3epTTeYAlH
MaKCaThI-OKYyIIBUIAPABIH MEKTENTET1 OlTiMiHe OailIaHBICTHI aybICy Ke3iH1e KaHaai
KUBIHIBIKTapFa Tan OOJAThIH/IBIFBIH KoHE OYJ1 OJ1apIbIH aKaJIeMUSUTBIK YJIrepiMiHe KaJlaid acep
eTeTiHiH 3epTTey. Ci3ieH cyx06aTka KaThICy Cypaiabl, O TEK Ci3JlIH PYKCATHIHBI30CH
kKa3bpUiaabl. KyMUSUTBUIBIKTBL CaKTay JKOHE jKeKe 0aChIHBI3IbI OacKanap/IbIH allybIHAH KOPFay
YIIIiH Ci3/1iH aThIHBI3 3€PTTEY/IIH OapiIbIK Ke3eHIepiHAe OYPKEHIIIIK aTIeH aybICTHIPhLIAIbI.
JlepekTep jkeke HOYyTOYKTa caKTaja/bl )KOHE KeKe aKIapaTThIH arblll KETy1HEe oJl OepMmey
YILIiH TEK 3epTTeylIire 6eirii Kymnus ce30eH Kopranaabl. 3epTTey asKTaJFaHHaH KeiiH
OapIIBbIK JCPEKTEP KONBLIAIBI.

OTKI3IVIETIH YAKBITBI: Ci3nix cyx0aTKa KaTbICYbIHbI3 IaMaMeH 30 MUHYTTHI aajbl.

3EPTTEY ) KYMbBICBIHA KATBICYIbIH KAYIIITEPI MEH
APTBIKIIBIJIBIKTAPBI: 3eptTey sxyMbIChIHA KaThICYAbIH KayinTepi MEKTeYJIi.
YHUBEPCHUTETTE aFbUIIIBIH TUTIHE OUTIM amyFa Kelly Ke3iHAe Ci3 ©31Hi3/1H JIMHTBUCTHKAJIBIK
MaceJIeNnepiHi3 Typaibl CypaKTapFa xkayan 0epy apKbUIbI )KeKe bIHFaUChI3IBIKTHI CE31HY1HI3
MYMKiH. Ke3-KkenreH bIKTUMal KaylnTepl a3aiTy YIIiH cyXx0aT cypakTaphl eIIKaH/ai
MICUXOJIOTHSUTBIK OY3bLTYNIap TyAbIPMANThIHAAN eTil jkacanaibl. KynmusiblUIbIKTHl KaMTaMachl3
€Ty YILIH 3epTTeYIl Ci3/11H aThIHBI3IbIH OPHbIHA OYPKEHIIIK aTTap bl KOJIIaHA bl )KOHE C13
Typasbl aKmapar i3 Typaybl Ke3-KelreH aKmapaTIeH aiMacy Ci3/liH OKBITYIIBUIAPBIHBI3IBIH
)KazajlayblHa HeMece Ci3/iH OeneiHi3re HyKCaH KeNTIpMEUTIHIeH eTil KoJATainFaH 0oabl.
3epTTeyre Karbicy Typaibl MIENIMIHI3 Ci3/1IH OKyBIHBI3Fa ocep erneiai. [lepexrep xeke
HOYTOYKTa caKTaia/bl )KOHE JKEeKe aKIMapaTThIH aFblll KeTyiHe kKoJ OepMey YIIiH TeK
3epTTeylIire Oenrii Kynus ce30eH Kopraiabl. 3epTTeY/IiH BIKTUMAJ apTHIKIIBUIBIKTAPbI
CI3IIH YHUBEPCUTETKE OTIEN1 Ke3CHACT1 MACETENEePIHI3/IIH aFbUIIIBIH TUTIHAE OLTIM
ATyBIHBI30CH KOHE YHUBEPCUTETTEr] aKaIEeMHUSIIBIK YJIrepiMMEH OaiflaHbICHl Typasibl OWIaHy
MYMKIHJIITH KaMTybl MyMKiH. COHBIMEH KaTap, Ci3/liH KaThICybIHBI3 aFbUIIIBIH TUTIHIET1
O11iM Oepy KOHTEKCTIH/IE OTIeNl Ke3eHAET1 3epTTeysepre OalIaHbICThl 91€0MEeTTIH JaMyblHa
anTapJIbIKTal yJiec KOCalbl.

KATBICYUIbBI KYKBIKTAPBI: Erep Ci3 6epinren ¢hopMaMeH TaHBICHII, 3€PTTEY
JKYMBICBIHA KaThICyFa IIenliM KaObuiaacanpi3, Ci3/iH KaThICYBIHBI3 €PIKTi TYpAE CKCHIH
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xabapaiiMbI3. COHBIMEH KaTap, KajlaFraH yakbITTa albIIIIyJl TeJeMeH jKoHE CI3/IIH 9JICyMETTIK
KEHUTIKTEPIHI3re eIl KeCipiH TUTI30el 3epTTey )KYMBIChIHA KAThICY TYpasbl KeJiCIMIHI3 I
Kepi KaiiTapyFa HeMece TOKTaTyFa KYKbIFBIHBI3 0ap. 3epTTey KYMBICBIHA MYJIJIEM
KaThICIIAYbIHbI3Fa J1a TOJBIK KYKBIFBIHBI3 Oap. CoHmaii-ak, Kanaail 1a 6ip cypakrapra skayar
OepMeyiHi3re Jie 90aeH 00s1anbl. byl 3epTTey )KYMBICHIHBIH HOTHIKEJIEP1 aKaJIeMHSIIBIK HEMECe
Koci0u MakcaTTap/Ja O0acnara YChIHBUTYbl HEMECE LIBIFapbUTYbl MYMKIH.

BANJIAHBIC AKITAPATBI:

Cypaxmapuinwiz: Erep Kypri3ulin OThIpFaH 3epTTey KYMBICBIHBIH MPOLIEC], KayIli MEH
apTHIKIIBUIBIKTAPBI TypaJibl CYparbIHbI3 HEMeCe IIaFbIMBIHBI3 00JICca, Kenecl OaiaHbIC
KYpaJliapbl apKbUTI 3€PTTEYIIIHIH MaruCTPJIbIK T€3UC1 OOMBIHIIA KETEKIICIMEH
xabapnacysiHbI3Fa 0omnaapl, Kaysimaacteipsutrat [Ipodeccop Cynymam Kepimkyiosa,
skerimkulova@nu.edu.kz, +7(775) 999-91-67

Hepoec baiinanvic aknapammapui: Erep 6epuireH 3epTTey )KYMBICHIHBIH KYPIi3ilyiMeH
KaHaraTTaHOacaHbI3 HEMECe CypaKTapbIHbI3 O€H IarbIMAapbIHbI3 Oosica, Ha3apbaes
VYuusepcureti XKorapsl binim 0epy mekrediniy 3eprTey KomuTeTiMeH KepceTiireH Oaityianbic
Kypajiiapbl apKbUIbl XabapaacybIHbI3Fa 00JIa/Ibl: SIEKTPOHBIK TOIITaMEH
nugserie@nu.edu.kz.

3epTTey KYMBIChIHA KaThICYFa KeliCiMiHi31 Oepceni3, OepiiareH Gpopmara KOl KOIOBIHbI3/IbI
CYpaiiMBbI3.

e MeH GepinreH hopMaMeH MYKHST TaHBICTHIM;

e MaraH 3epTTey KYMBICBIHBIH MaKCcaThl MEH OHBIH MTPOLIEAYPACHI KaibIH/Ia TOJIBIK
aKrmapar oepuii;

e OKunakranraH aknapar IeH KYIHs MOIIMETTEpre TEK 3ePTTEYIIIHIH 031He KODKETIM/II
MKOHE MAJIiM OOJIATHIHBIH TOJBIK TYCIHEMIH;

e MeH Ke3 KelTeH yaKbITTa eMIKaHAal TYCIHIKTEMECI3 3epPTTeY KYMBICHIHA KAThICY1aH
0ac TapTybiMa 0OJIATHIHBIH TYCIHEMIH;

e MeH *OFapblJia aTaIbI 6TKEH aKMapaTThl CAHAIBI TYPAE KaObUIIAM, OCBI 3ePTTEY
KYMBICBIHA KaTBICYFa 03 KeliciMiMIl OepemiH.

Kot Kyni:




LINGUISTIC CHALLENGES AND ACADEMIC PERFORMANCE OF STUDENTS 137

IIpuaoxenne E
®opma Unpopmanuonnoro Cornacus (MHTepBHIO)

JInareucrudeckue Ilpodiembl u Akagemuueckas YcnesaeMoctb CTyIeHTOB,
Hepexoassmux u3 lIkoabl B YHuBepcuTeT ¢ AHIIMHCKUM S3bikom O0ydeHus

OIIMCAHME: Br! npurianieHsl IpUHATH y4acTUE B UCCIEIOBAHNUH, IOCBSILIEHHOM
npo0ieMam, CBSI3aHHbBIM € aKaJIeMUYECKUMU SI3bIKOBBIMU TPYAHOCTSAMHU, C KOTOPBIMU
CTAJIKUBAIOTCSI CTYACHTHI NIPU MIEPEXO0JI€ U3 IIKOJ B YHUBEPCUTET C aHTJIUICKUM SI3bIKOM
oOyuenus B Kazaxcrane. Llenb uccnenoBanus - U3y4uTh, C KAKUMH TPYAHOCTSIMHU
CTAJIKUBAIOTCS ydalllecs: BO BpeMs [Iepexo/a B 3aBUCUMOCTH OT UX IIKOJBLHOTO 00pa30BaHUs
1 KaK 3TO BJIMSET Ha UX aKaJIeMUYECKYI0 yclieBaeMoCTh. BaM OyieT npeasokeHo NpuHATh
ydacTHe B HHTEPBBIO, KOTOpOe OyJIeT 3alnucaHo TOJIBKO C Balllero paspeuieHus. Baie ums
OyzieT 3aMEHEHO NICEeBJAOHMMOM Ha BCEX ATaIax UCCIEA0BaHUs, YTOObI COXPAHUTH Ballly
KOH(MUICHIINATIBHOCTD U 3alIUTUTH Ballly JINYHOCTb OT PACKPBITUS JpyruMu. JlaHHble OyayT
XPaHUTHCS Ha MIEPCOHATIBHOM HOYTOYKE M 3allUIIEeHbl Ha/IS)KHBIM apOJIeM, U3BECTHBIM
TOJILKO HCCIIE0BATENI0, YTOOBI N30€KaTh yTeUKU JUYHON nH(popmaruu. Bee nanubie OyayT
yZlaJIEHBI IIOCJIE 3aBEPILIECHUS UCCIIEOBAHUS.

BPEMSI YUACTMUSI: Bamie yuactue B codeceioBaHUHN 3aiiMeT MpuMepHO 30 MUHYT.

PUCKU U BBIT'OIbI: Pucku, cBsi3aHHBIE C ’TUM UCCIEIOBAHUEM, SIBJISIFOTCS
MUHUMAaJIbHBIMH. BBl MOKeTe UCTIBITHIBATH HEKOTOPBIM HHAUBUIYaTbHBIA JUCKOMDOPT,
0TBEYas Ha BOIPOCHI O BAIIMX JTMHTBUCTHUYECKHX Mpo0IeMax BO BpeMsl Iepexoia Ha
aHIJI0SA3bIYHOE 00pa3oBaHKe B yHUBEpcUTETe. YTOOBI CBECTH K MUHUMYMY JIIOObIE
BO3MO>KHBIE PUCKH, BOTIPOCHI /171l HHTEPBBIO COCTABIIEHBI TAKUM 00pa3oM, YTOOBI He
BBI3BIBATH HUKAKMX TICHXOJIOTHYECKUX PacCTporcTB. [t obecrieuenns Bamien
KOH(HISHIIMATILHOCTH UCCIIEA0BATENb OyIeT HCII0JIb30BaTh IICEBIOHUMBI BMECTO BaIIIETO
UMeHH, a nHpopmalus o Bac OyAeT 3aKoJupoBaHa TaKUM 00pa3oM, YTOOBI OOMEH JTF000MH
nH(popMaIrel 0 Bac He TIOBJICK 32 COO0M KaKoro-1nmb0 HaKa3aHUsl CO CTOPOHBI BAITUX
npenojaBaTeneil win ymep0a Bamieil pemytauu. Barie pemnieHue npuHITh y4acTue B
UCCIIEZIOBAHUU HE TIOBIIMAET Ha Bairy y4yeOy. [laHHble OyayT XpaHUTbCSA Ha IEPCOHAIEHOM
HOYTOYKE M 3alIMIICHBI HAJC)KHBIM TapOJIEM, U3BECTHBIM TOJIBKO HCCIIEI0BATEINIO, YTOOBI
n30exkaTh yTeukd JUIHON nHpopMmaruu. [loTeHInanpHbIe TPEUMYIIECTBA UCCIICTOBAHMS
MOTYT BKJIIOYATh B c€0s BOBMOKHOCTH JIJISl BAC 33yMaThCsl O B3aMMOCBSI3U BaIlIUX MPoOIeM
MEPEXOHOTO MEPHOA B YHUBEPCUTET C AHTITMICKUAM SI3BIKOM OOYYEHUS C BalllM HIKOJIBHBIM
o0pazoBaHHEM U aKaJIEMHUYECKON yCIeBaeMOCThIO B YHUBepcuTere. Kpome Toro, Baie
ydacTHe BHECET 3HAYUTENbHBII BKJIa/ B Pa3BUTHE JINTEPATYPbI, CBSI3aHHOM ¢
WCCIIIOBAaHHMSIMU TIEPEXO/IHOTO MEPHO/Ia B KOHTEKCTE aHTIIOSI3BIYHOTO 00pa30BaHMS.
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ITPABA YYACTHHMKOB: Ecnu Bel mpounTtanu ganayio GopMy U peLIiia IpUHSTH
ydacTHE B JaHHOM HCCJIeI0BaHUU, Bbl JOKHBI MOHKMMATh, uTo Bate yyactue aBnsercs
JOOPOBOJIBHEIM U 4TO y Bac ecTh mpaBo 0TO3BaTh CBOE COTJIACHE WIJIH MTPEKPATHTh y4acTHE B
mr000e Bpemst 0e3 mTpadHbIX CAHKIUK U 06€3 MOTepU COIMATBLHOTO MaKeTa, KOTOphIid Bam
npenocTaBisuid. B kauecTBe albTepHATUBBI MOYKHO HE y4aCTBOBATh B HCCleOBaHUU. Takxke
Br1 nMeeTe mpaBo He 0TBEYATh HAa KaKHe-ITHOO0 BOMPOCHL. Pe3ynbTaThl TaHHOTO MCCIIeIOBAHNUS
MOTYT OBITh IPEJCTABICHBI UM OMYOIIMKOBAHBI B HAYYHBIX UJIH MPO(HECCHOHATBHBIX LIENSX.

KOHTAKTHAS NTHOOPMAIIUS:

Bonpocwt: Eciiu y Bac ecth BOpOCHI, 3aME@YaHUsI WITH 5KaJI00BI IO TIOBOY JTaHHOTO
MCCIIEIOBAaHMS, TPOIIEAYPHI €r0 NMPOBEICHUS, PUCKOB U MIPEUMYILECTB, BBl MOXKETE CBSA3aThCS
C PYKOBOJUTENSIM MaruCTEPCKOIo Te3ruca UCCIEeN0BATENS, UCTIOJIb3YS CIEAYIOIIUE JaHHbIE:

Accorunpoansslii [Ipogpeccop Cynymam Kepumkynosa, skerimkulova@nu.edu.kz, +7(775)
999-91-67

Hesagucumovie konmaxkmut: Eciiy Bl He y10BIIETBOPEHBI IIPOBEICHUEM JaHHOTO
UCCIIeI0BaHus, eci y Bac BO3HUKIM Kakue-1100 mpoo6aeMsl, xanoO0bl WiIM BONPOCH], Be
MoxeTe cBsizatbes ¢ Komuterom MccnenoBannii Beicmeit [lkonsr O6pasoBanus HazapOaes
YHUBepcuTeTa, OTIPaBUB MUCHMO Ha 3JIEKTPOHHBIN aapec nugserie@nu.edu.kz.

[Noxanyiicta, moanuIuTe JaHHYIO (GopMy, eciau Bl coriacHbl y4acTBOBATh B MCCIEIOBAHUU.

e S BHUMATENHHO U3YUYWII MIPEICTABICHHYIO HH(DOPMAIIUIO;

e MHe npenocTaBUIU OTHYI0 HH(POPMAIIHMIO O TENSIX U MPOLEIYPE UCCISAOBAHUS;

e S moHuMmaro, Kak OyyT UCIIOJIb30BAaHbI COOpaHHBIEC JaHHBIE, K YTO JOCTYI K 000
KOH(pUACHITNATBHOU HHPOpMaIuu OyIeT UMETh TOJILKO MCCIIEIOBATENb;

e S moHuMMaro, 4TO BIIPaBE B JIIO0OM MOMEHT OTKAa3aThCS OT YYaCTHsI B JAHHOM
UCCIIeZIOBAaHUU 0€3 OOBSICHEHUSI IPUIHH;

e C MOJHBIM OCO3HAHUEM BCETO BBILIEU3IOKEHHOTO I COTJIACEH MPUHSAThH Y4acTHe B
HCCTIE0OBAHUH TI0 COOCTBEHHOM BOJIE.

TToamnuce: Jara:
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Codes

Appendix F
Interview Transcript

Date and time: 12 pm, December 22, 2021
Themes (and

Duration: 21.42 minutes other ideas)

Interviewer: Thank you. So, let's also discuss what language do
you feel most comfortable communicating in?

Interviewee: Whatever you would like because I think that it's
absolutely alright if we talk, if we speak in Russian or in English,
so it's up to you.

Interviewer: OK, good, so then let's continue in English but
anytime feel free to switch to Russian if you need to.

Interviewee: OK, thank you.

Interviewer: Great, right, so before we start the interview, let me
just briefly tell you about the topic that we're going to discuss
today. So, the topic I want to hear your opinion about is language-
related challenges that students in our country experience during
their transition from school to university where instruction is
completely in English, and these challenges’ influence on students’
academic performance at university. I would also like to hear about
your prior English language learning experience at school, so these
are three main topics that we'll be discussing today.

Interviewee: Don't you mind if I ask one question?
Interviewer: Sure, please do.

Interviewee: So, I was thinking about your topic, and I actually
found it interesting, but I was a little bit confused. When I will tell
you about some difficulties in my opinion that exist, should I
include only my experience at school, or should I include also my
experience for example with my tutor or self-study?

Interviewer: Actually, you can include all your prior experience,
we'll talk about school, and you also can talk about what
experience you had outside school walls.

Interviewee: OK, thank you, I got it.

139
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Staff shortage

Poor quality of
English lessons

Additional learning

Lack of exposure
to English

Low level of English
proficiency

Interviewer: Right, great, so then let’s start the interview and if
any questions arise during the interview, I'll be glad to answer
them after we finish with the interview.

Interviewee: OK, thank you.

Interviewer: Great, then if you're ready, let's get started. So first
let's talk about your prior English learning experience. Can you tell
me about your experience with English at school?

Interviewee: So actually at my school we have started to learn
English in the third grade but during the 3rd and the 4th grade we
didn't have a constant teacher and that's why I can't tell you
whether this experience was particularly useful for us or not, but at
the fifth grade we already have got a constant teacher, and she was
professional in her sphere, that's why lessons started to be useful
and interesting but unfortunately I can't say that the system that
was integrated in our study system was efficient. Since I was also
practicing with my tutor, I also noted that sometimes it was
difficult for me to understand topics at school because they were
placed in a weird order, for example, grammar topics and that's
why I was always confused at school and actually the first subject
that I started to have problems at my school was English and just
because of this I started to practice with my tutor and at the end, in
the 11th grade, when I have already covered, let's say, most of
grammar topics with my tutor and I was able to analyze what
experience I had during all this grade at school, in my opinion at
school we didn't have an environment where we — students —
would be able to practice our oral speech enough, that's why most
of us didn't have basic oral speech skills such as listening skills,
speaking skills, we had lots of writing tasks but unfortunately it
wasn't enough to apply in our daily speech so environment wasn't
efficient unfortunately.

Unfavorable learning
conditions

Interviewer: I see, and that's why it encouraged you to study with
a tutor?

Interviewee: That's right.
Interviewer: Right, OK. And currently you're studying in English
at university, so let's talk about your experiences now. So, could

you please share with me?

Interviewee: Yeah, sure, so, at the moment... would you like to
hear about difficulties or just in general?
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Interviewer: First, you can speak in general.

Interviewee: OK, I got it, so actually I was very excited about new
English environment that we had at the university, I was a little bit
scared because since most students at least at foundation are from
Kazakhstan as far as I notice, I was afraid that this English
environment would not be complete if you know what I'm talking
about because among students the speech can always be in Russian
or in Kazakh not in English but my fears actually were not based
on facts and actually in the reality *
_ybecause students are pretty strong in English,
not all of them but I would say a significant amount of students are
pretty good at English, and I think that at least my level of English
was a good foundation in order to feel comfortable in this new
environment, so I absolutely loved this experience and I still

some moments I just started thinking that it is
I - rcaly wonderul.

Interviewer: Right, that's a great feeling. So, you really enjoy your
studies here?

Interviewee: Yeah, absolutely.
Interviewer: Right, and do you enjoy studying in English?

Interviewee: Yeah, I think

Interviewer: Right, helps you to connect with people from
different countries. That's great.

Interviewee: Yeah, that's right.

Interviewer: Good. And tell me please if you find studying in
English easy or difficult?

Interviewee: So, I can't tell about all this experience only one
word — easy or difficult, but some aspects were easy such as

writing tasks, I don't know, speaking with students and professors, Listening
- comprehension
difficulty
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General English
proficiency

ut I think it
was more about some other skills rather than English but English
was one of the main difficulties I would say.

Interviewer: I see, so it's also academic skills, yeah?
Interviewee: Yeah, that's right.

Interviewer: Right, good, so you've mentioned some difficulties
with listening like understanding different accents. How about

reading? Do you face any difficulties in reading?

Interviewee: So, actually, this year thanks to leadership and
thanks to a pretty efficient system that we have at EAP

Vocabulary affects
reading comprehension

but again once these strategies were applied
into my daily life, I found it easier and easier day by dai, so at the

moment I wouldn't sai that I have lots of difficulties,

Interviewer: Yeah, I can see that. But that's great that you were
provided with these strategies. So, we've discussed writing. How
about speaking? You mentioned that speaking with your peers is
not that difficult for you. How about maybe other aspects of
speaking? Did you have any difficulties there?

Interviewee: So I think again if we're talking about some, I don't
know, casual speech and talks, then of course it's not difficult
because we already had it at schools, in other places, but if we are
going back to academic English, then I would say yeah it can arise
some difficulties especially again if we're talking about some
scientific topics and if this topic is new for me

Academic English
skills or academic
discourse

Difficulty
communicating ideas
because of vocabulary
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