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ABSTRACT
Challenges Experienced by Kazakhstani Students during their Academic Mobility
Program Abroad

Internationalization of higher education in Kazakhstan, as a viable response to globalization,
is carried out through academic mobility programs among other initiatives. However,
studying abroad is not all about sweetness and light, it might also cause challenges for
international students. The problem is that the majority of research conducted on student
mobility is focused on the benefits of the programs lacking information about potential
obstacles. Moreover, there is little research examining various strategies employed by
international students during their adjustment in a new environment. Therefore, this study
aimed to explore what kinds of challenges Kazakhstani students encounter during their
academic mobility program abroad. Additionally, the study examined students’ reactions to
these challenges as well as different approaches and strategies employed by them to
overcome obstacles. The qualitative research design was used to better address the research
questions of this study. Ten former academic mobility students were selected and interviewed
employing a purposeful sampling strategy. Overall, the results of the study demonstrate
different categories of challenges that Kazakhstani students encountered in a foreign country.
These challenges are related to socialization and communication in a local community,
foreign language proficiency, entering a new academic environment, experiencing culture
shock and daily life abroad. The most popular strategies employed by students involve
seeking social support from teaching staff, close ones, and fellow students, using sign
language, gestures and translators when confronting issues with understanding and speaking
in a foreign language, establishing stability by setting routine and ensuring an active lifestyle

abroad.
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challenges, strategies.



AHjaarna

Kazakcranabik Ctyaentrepaid Hlerenneri AxkageMusibIK ¥TKBIPJBIK Barnapiaamacet

Kesinneri bacbinan OTken KubiHABIKTAPBI
XKahanpmanyra xayan perinae Kazakcranmarsl >korapbl OLTiM]1I THTEPHALMOHAIIAHABIPY
Oacka 6actamanap/bIH KaTapblH/a aKaJeMUSIIBIK YTKBIPIIBIK OarapiaManapbl apKbUIbI
KYy3ere achlpbliaibl. JlereHMeH, meTrenie OKy MO3UTUBTI TOKipuOe FaHa eMec, COHBIMEH
KaTap OJ1 XaJIbIKapaJIbIK CTYJCHTTEPre KUBbIHABIKTAP TYABIPYLI MyMKiH.Mocene MbIHa 1a:
CTYICHTTEP YTKBIPIIBIFbI OOMBIHIIIA 3ePTTCYIICPIIH KOMIILIITI OaFaapiaMaHbiH
apTHIKIIBUIBIKTAPBIHA HA3ap ayaapabl JJa MyMKiH ITpo0iieMarnap Typaibl aKnapaTThl
enemeiini. COHBIMEH KaTap, XaabIKapalblK CTYICHTTED kKaHa opTara OeHiMIery Ke3iHe
KOJITAHATBIH dPTYPIIi CTPATETUSIIAPAbI 3epTTEUTIH 3epTTeynep a3. COHIBIKTaH Oy 3epTTey
Ka3aKCTaH/BIK CTYICHTTECPIIH IIETEN/IC aKaJeMISUTBIK YTKBIPJIBIK OaFapiamMachl Ke3iHe
KaHJIall KUBIHJIBIKTapFa TaIl OOJaThIHBIH 3ePTTEYTre OaFbITTAIBL. 3ePTTCY CTYASHTTEPIIH OCHI
KHUBIHBIKTAPFa PEAKIUACHIH, COHal-aK MpobieMaiapabl )KeHY YIIiH KOJJAHATEIH dPTYpPIIi
TOCUIZIEP MEH CTpaTerusiiap/ibl 3epTTe/Il. 3epTTey CypaKTerwapbiHa xkayarn Oepy/ie camnaibl
3epTTey Au3aitHbI naiaanaHelIbl. OH akaIeMUSITBIK YTKBIPIIBIK CTYICHTTEP1
TaHJAJIBIHBUIBI cyX0aT oTKi3UIAl. XKammsl anFanaa, 3epTTey HOTHXKeNepl Ka3aKCTaHAbIK
CTYJIEHTTEPAIH IIET eJ/Ie Ke3/I€CEeTIH KUBIHIBIKTAPbIH SPTYPJIi caHATTapblH KepceTeai. by
KHUBIHJIBIKTAP JKEPTUTIKTI KAybIMAACTBIKTAFbl QJICYMETTEHY MEH KapbIM-KaThIHACKA, IIET TUTIH
OuTyre, )KaHa aKaJIeMHSUTBIK OpTara eHyTe, MOJICHU KYM3eIIC MeH meTeAer: KYHIETIKTI
emMipre OaimaHpICThl. CTYIEHTTEp KOJJIAHATHIH €H TAHBIMAJI CTPATETHsUIap OKBITYIITBIIAp
YKBIMBIHAH, KaKbIH aJaMJIapbIiHaH )KOHE KypCTacTapblHAH QJICYMETTIK KOJIIAY 137€Y/Il, IIeT
TUTIHAE TYCIHY MEH Celyieyre KaThICThl Macelieepre Tam O0JIFaH Ke3/1e bIMJIay TIJIiH jKoHe
aynapMa KoJganOanapapl maianany/Ibl, KYHICTIKTI TOPTIN OpHATY KoHE IIeTeN e OemceH Il

OMIp CaNThIH KAMTAaMaChI3 €Tyl KAMTHU/IBI. .



Tyuiin co30ep: akaieMUSIIBIK YTKBIPJIBIK OaFaapiamManapsbl, MIETENIEe OKY, XaJbIKapalblK

CTYAEHTTEp, OeilimMIeny, KUBIHABIKTAp, CTpaTerusap.



Xi

AHHOTaNuA
IIpoGJieMbl, ¢ KOTOPBIMHU CTAJIKHBAOTCA Kazaxcranckue cTyaeHTHI BO Bpemsi
NPOXOKACHUS IPOrPaMMBbI aKaJeMHYeCKOi MOOMJIBHOCTH 32 py0eixom
WuTepHannonanu3anys Beiciiero oopasobanus B Kazaxcrane, kak JeiiCTBEHHBIN OTBET Ha
r7100aIM3alunIo, OCYIIECTBISETCS Yepe3 MPOrpaMMbl aKaIeMUIeCKOH MOOMIIBHOCTH Cpelin
Opyrux uHUIMatuB. OaHako, yueda 3a rpaHULIEd - 3TO HE TOJIBKO IIPO IO3UTUBHBIHN OIIBIT,
3TO TAK)KE MOXKET BOBJIEKATh MPOOJIEMbl Y HHOCTPAHHBIX CTyeHTOB. [Ipo0iema B TOM, 4TO
OOJIBIITMHCTBO UCCIICOBAHUH, MOCBSIIEHHBIX CTYAEHYECKOH MOOUIBHOCTH, COCPEOTOYCHBI
Ha MPEUMYILIECTBAX MPOTPaMMBbI UTHOPUPYS HH(YOPMAIHIO O TOTEHIIMATBHBIX PENSTCTBUSX.
Kpome Toro, cymecTByeT Majno UCCIeN0BAHUM, U3YyYaIOIINX Pa3JIudHble CTPATETHH,
HCIIOJIb3YEMBIE HHOCTPAHHBIMH CTYJEHTaMU BO BpeMs UX aJaNnTaluu B HOBOU cpeze. Takum
00pa3om, 3TO UCCIIeTOBaHNE OBUIO HAIIPABICHO HA M3YYEHHE TOTO, C KAKMMH MTPodIeMaMu
CTAJIKMBAIOTCS Ka3aXCTAHCKUE CTYAEHTHI BO BPEMS IIPOrpaMMbl aKaJeMUYECKON
MOOUIIBHOCTH 32 pyOekoM. Kpome Toro, B ucciiejoBaHUM ObLIIM U3y4YEHBl PEAKIIUN YUalIUXCsl
Ha 3TU MPOOJIEMBI, a TAKXKE Pa3INYHbIE MOJXObl U CTPATETUH, UCIIOIb3yEMbIE UMH TSI
IIpeooJeHus npensaTcTBUui. KauecTBeHHBIN MeTo nccie1oBaHus ObUT HCIIOJIB30BaH IS
JIYYIIETO PEIIeHUs NCCIIEI0BATENIbCKUX BOPOCOB ATOr0 HccienoBaHus. boiau BeiOpanbl 10
CTYJEHTOB IIPOrPaMMbI aKaJeMUYECKON MOOMIIBHOCTH U MTPOBEJIEHBI HHTEPBbIO UCTIOIb3YSI
CTpaTeruio LejieHanpaBieHHON BbIOOpa. B 11e10M, pe3ynbrarthl ucciaenoBaHus
JEMOHCTPUPYIOT pa3Hble KaTErOpuu MpoodiieM, C KOTOPBIMU Ka3aXCTAaHCKUE CTY/IEHTHI
CTOJIKHYJIUCH B UY>KOH CTpaHe. DTH POOIEMBbI CBSI3aHbI C COIUATTU3AINEH 1 KOMMYHHUKAITUEH
B MECTHOM COOOIIIeCTBE, BIa/IecHHEM HHOCTPAHHBIM SI3bIKOM, aJjanTaluel B HOBYIO
aKaJIEMHYECKYIO CpeNly, IEPEKUBAHUEM KYJIbTYPHOTO IIOKA U ITOBCETHEBHOMW KU3HHU 32
rpanuneii. Hanbonee nomynspHble CTpaTErny, UCHOIb3YeMble CTYIEHTAMH, BKJIIOUAIOT

MOMCK COLUATbHON MOJACPKKU CO CTOPOHBI IperoiaBaresiei, OJIM3KUX U OTHOKYPCHUKOB,
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HCTIOJIb30BAHUE SI3bIKA KECTOB, IEPEBOTYMKOB IIPU BO3HUKHOBEHUH MTPOOJIEM ¢ TOHUMaHHEM
Y TOBOPEHHUEM HAa HHOCTPAHHOM SI3bIKE, YCTAHOBIICHHE CTAOMIBHOCTH IYTEM CTPOTOTO
pexuma U o0ecrieyeHre akTHBHOTO 00pasa )KU3HM 33 TPaHHLIEH. .

Kniouesvie cnosa: mporpaMMbl akaJeMHYECKOW MOOMIIBHOCTH, 00yUEHHE 3a PYyOEIKOM,

HHOCTpPAHHBIC CTYACHTHI, aJallTalus, HpO6JIeMbI, CTpPaTCruu.
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1. Introduction

1.1.  Introduction

This chapter introduces the research study. It starts by providing the background to
the study. The problem statement and statement of purpose along with research questions are
also addressed. The chapter further explains the significance of the study and provides the
definitions of the main concepts. Finally, the chapter provides the outline of the whole thesis.
1.2. Background Information

Studying abroad is a short, temporary stay in a foreign nation during which students
may immerse themselves in the host culture and practice the target language (Larrinaga &
Amurrio, 2015; Moore, 2016). International student mobility is expected to exceed 8 million
students per year by 2025, according to projections (Guruz, 2011, as cited in Rustemova et
al., 2020). Higher education institutions are increasingly focusing their efforts on attracting
overseas students, who provide both financial and cultural benefits to the institution (Milian
et al., 2015). According to Green (2012) and Wildavsky (2012), high levels of student
mobility are an indicator of status and excellence for higher education institutions because
internationalization is becoming a significant indicator in world rankings (Hazelkorn, 2015).

Among the many existing definitions of the concept of internationalization, the most
common is proposed by Knight (2004) who defines internationalization of higher education
as the provision of sponsored programs that enable institutions and people to participate in
international activities such as mobility, research, and linkages. Internationalization is also
described as “any systematic, sustained effort aimed at making higher education (more)
responsive to the requirements and challenges related to the globalization of societies,
economy and labour markets” (Van der Wende, 1997, as cited in Kreber, 2009, p. 2). Given
its importance in higher education sector, “the European Commission, international

organizations such as OECD, UNESCO, and the World Bank, national governments, as well
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as higher education organizations such as the International Association of Universities (IAU)
and the European Universities Association (EUA), gradually placed internationalization at
the top of the reform agenda” (de Wit & Altbach, 2021, p. 28).

Moreover, internationalization of higher education is frequently viewed as a viable
solution to globalization (Van der Wende, 2007). Universities, knowledge-producing
institutions with social, cultural, ideological, political, and economic obligations, respond to
globalization by adopting internationalization. If we look at definitions of terms on a broad
level, while the term internationalization appears to imply cooperation and understanding
between two countries and/or cultures, the term globalization frequently evokes negative
connotations such as neocolonialism and cultural homogenization (McCabe, 2001). Although
different in definitions, they are inextricably linked, with consequences for educational
planning and practice in general, and for study abroad in particular (McCabe, 2001).

Internationalization of higher education is also developing in Kazakhstan. It is
influenced by initiatives such as government-sponsored academic mobility programs,
intergovernmental agreements on educational exchange, and encouragement for international
accreditation of universities, the Bolashak international scholarship program, participation in
the Bologna Process and the establishment of Nazarbayev University (Jumakulov &
Ashirbekov, 2016). Improving educational quality is a key objective of internationalization in
Kazakhstan, with an emphasis on academic mobility (Jumakulov & Ashirbekov, 2016).
Kazakhstan's internationalization policy has a national aim of 20% student mobility by 2020,
as expressed in the Strategy for Academic Mobility in the Republic of Kazakhstan for 2012-
2020 and supported financially by the country's Academic Mobility Scholarships (Li &
Ashirbekov, 2014). To be specific, in Kazakhstan “the number of outbound internationally
mobile students grew from 20,000 in 1998 to almost 100,000 in 2017” (UNESCO 2020,

Ministry of Education of the People’s Republic of China as cited in Rustemova et al., 2020).
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However, according to Savicki (2013) being an international student is not “all
sweetness and light” (p. 1). Studying abroad has its advantages, but it also has its drawbacks,
challenges, fears, and concerns. These are, without a doubt, an important component of the
experience, without which the student's growth would be impeded (Schnickel et al., 2010).
Nevertheless, concerns about living in a new area, financial restraints, familial pressures, and
logistical barriers can all impact student involvement in mobility programs (OECD, 2017).
Therefore, several specific obstacles confronted by international students must be handled in
order to offer a meaningful international experience (Glass, 2012; Moores & Popadiuk,
2011).

1.3.  Problem Statement

Studying in a foreign country may be intimidating for many students especially for
those who never traveled overseas and whose language of instruction is a foreign language
(OECD, 2017) which is particularly the case of Kazakhstani students. The problem is that
most of the existing research on student mobility programs focus on its positive sides (Lee et
al., 2012; Milian et al., 2015; Waibel et al., 2018). Moreover, there is a scarcity of research
on the variety of tactics used by international students to adjust to university life and culture
(Gebhard, 2013). More importantly, no studies have been conducted on challenges
experienced by students from Kazakhstan during their stay abroad. The lack of understanding
of potential obstacles that student exchange programs possess may become a barrier for
higher education institutions to provide effective international experience.

1.4.  Purpose of the Study and Research Questions

Many students experience difficulties when pursuing higher education in countries
other than their own (Ozturgut, 2009). Therefore, this study aimed to examine categories of
challenges Kazakhstani students encounter during their stay abroad. To achieve the purpose,

the study analyzed the experiences of students during their stay in a foreign setting.
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Academic adjustment and social integration into new learning contexts at an early stage are
essential aspects in establishing successful adaptation (Ferencz et al., 2020). Hence, the kinds
of strategies students employ while adapting to a host country were explored too.

In qualitative research, a research question is a query regarding a process, situation, or
a phenomenon that has to be investigated (Johnson & Christensen, 2019). Therefore, the
purpose statement was narrowed to following research questions:

1. What kinds of challenges do Kazakhstani students experience during their stay
abroad?
2. What strategic responses do they employ to address these difficulties?
1.5.  Significance of the Study

This study will contribute to existing knowledge on international students’ experience
in higher education by providing the missing data on Kazakhstani students’ overseas
adaptation experience. Moreover, it might contribute by adding to existing theories on
academic mobility studies.

Furthermore, the study is significant because the findings can help a variety of
stakeholders. Firstly, the results of the study can be used by the professors, institutions, and
international offices of the universities to create the most favorable environment for study
abroad. According to UIS (2016), 48 875 students studied abroad in 2015. Because of
demographic shifts, student mobility is projected to increase. Therefore, students who are
willing to participate in academic mobility programs in the future might also benefit from this
study.

Parents often perceive study abroad as the way to get the greatest education possible,
which would give long-term social and economic advantages (Bodycott, 2009). However,

they do not consider all possible challenges such experiences might bring to their children.
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Therefore, this study can be beneficial for parents and guardians of international students in
obtaining a comprehensive knowledge of the procedures involved in studying abroad.

Furthermore, this research may assist to decrease societal prejudices about study
abroad programs as having only advantageous consequences for their participants. Another
significance of the study is that research evidence might be used by educational actors and
governmental policymakers “to inform policy decision making, with the assumption that
increased information will lead to more popular and more sustainable policy outcomes”
(Newman et al., 2016, p. 25).

1.6.  Definition of Main Concepts

The root concepts of this research are internationalization and globalization.
“Globalization and internationalization are seen as very different but related processes”
(Knight, 2004, p. 8). According to Spring (2015), “Globalization of education refers to
worldwide networks, processes, and institutions affecting local educational practices and
policies (p. 1). The term internationalization “is being used in a variety of ways and for
different purposes” (Knight, 2004, p. 9). In this paper, the term internationalization is used to
mean “any systematic effort aimed at making higher education responsive to the requirements
and challenges related to the globalization of societies, economy and labour markets” (Van
der Wende, 1997, p. 18). According to Knight (2007), “one of the key elements of
internationalization is academic mobility/cross-border education” (p. 134).

Academic mobility is defined as “a period of learning, teaching and/or research in a
country other than the country of residence of a student or academic staff member and
emphasizes that this period should have a limited duration, thus providing that a student or an
employee returns to his or her home country upon completing the specified period” (Sakhieva
etal., 2015, p. 336).As for the duration of the program, the term academic mobility “refers to

international students who are taking a full degree abroad or students who are participating in
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a short-term, semester or year-abroad program” (Knight, 2012, p. 24). Furthermore,
“academic mobility is divided into external and internal (teaching students at foreign and
domestic HEIs, respectively)” (Jumabayeva, 2016, p. 10). External mobility involves shifting
students from one nation to another, or across parts of the world (Slipchuk et al., 2021).
Hence, the scope of my research covered only short-term external academic mobility
program.
1.7.  Limitations of the Study

“Every study, no matter how well it is conducted and constructed, has limitations”
(Simon & Goes, 2013, p. 1). Since the study aimed to employ qualitative design, the
fundamental limitation is that its findings cannot be generalized to wider populations with the
same assurance as in quantitative method (Ochieng, 2009). This research was undertaken
with ten former academic mobility program participants identified purposefully. Although
this number is sufficient for qualitative research, a bigger number and a more representative
sample will enable more generalizable conclusions to be drawn. Moreover, no research was
conducted previously on this issue in a Kazakhstani context, which is also a limitation.
1.8.  Outline of the Thesis

This study includes six main chapters. The introduction section of this study starts
with the background and problem statement. Following that, the purpose of the study along
with research questions and the relevance of the study are provided. In addition, definitions of
main concepts are included. The second chapter presents a thorough review of literature of
the research topic. This chapter is structured according to key themes and theories. The third
chapter includes a description of data collection and analysis. This chapter starts with the
explanation of research design leading to the target population and sample size. Further,
instruments used in this study are described. At the end, the plan of data analysis is provided.

Chapter four provides information on findings of this study. The next chapter presents
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discussion of the results. The final chapter draws conclusion of the whole study and gives
recommendations for future research.
1.9. Summary
To sum up, this chapter has provided the background of academic mobility programs.
Then, it presented research problem and purpose. The significance of the study along with the
limitations have been further discussed. The next chapter provides review of the literature

summarizing key themes and theories of the study.
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2. Literature Review
2.1.  Introduction
This chapter presents an overview of literature related to difficulties that Kazakhstani
students go through while studying abroad for a period of time. Firstly, the general term of
globalization is defined and its influence on the higher education sector is discussed. After
that, the concept of internationalization as a possible solution to globalization is addressed.
Moreover, along with the Kazakhstani context of internationalization of higher education the
scope of academic mobility programs is examined. Finally, the chapter reviews the various
ranges of difficulties encountered by students during their stay in a host country and
strategies they employed to cope with these obstacles.
2.2. Globalization and Its Influence on Education
The world now is experiencing a globalization trend. Although there is no one agreed
definition of the term globalization, it is often recognized to indicate the establishment of
global interactions based on the operation of free markets (Foskett & Maringe, 2010).
Globalization includes numerous aspects such as “the international flow of ideas and
knowledge, the sharing of cultures, global civil society, and the global environmental
movement” (Stiglitz, 2007, p. 4). According to Fox and Hundley (2011), globalization refers
to “the interconnectedness of people and businesses across the world that eventually leads to
global cultural, political and economic integration” (p. 3). Moreover, the creation of the
airplane, the telephone, and the Internet are only three inventions which have caused the
spread of globalization (Fox & Hundley, 2011).
Globalization has affected many aspects of our lives, and the education sector too.
According to Spring (2015), global events have an impact on national and local school
systems. “The major global institutions affecting worldwide educational policies” include the

Organization for Economic Cooperation and Development (OECD); the World Bank; the
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United Nations Educational, Scientific, and Cultural Organization (UNESCO); the World
Trade Organization (WTO) (Spring, 2015, p. 1). By acting as a "knowledge bank™ for a
network of institutions, the World Bank plays a significant role in the globalization of
education (Spring, 2015). It promotes an economization of education perspective that
emphasizes the significance of education to economic growth through human capital
investment. The OECD, like the World Bank, advocates for an educational paradigm based
on economics, whereas the United Nations is interested in human rights and peace education.
While stressing different educational approaches, both organizations support a global
education culture (Spring, 2015).

Globalization is the term that has been characterized in a variety of ways throughout
the years, with some implications alluding to progress, development, and stability, as well as
integration and collaboration, while others point to regression, colonialism, and instability
(Al-Rodhan & Stoudmann, 2006). Moreover, Bakhtiari and Shajar (2006) ad that while
globalization is viewed as an unstoppable and beneficial force that will bring economic
prosperity to people all around the world, on the other hand, it is criticized for all modern
troubles. For example, in 1995, Martin Khor, the President of Malaysia's Third World
Network, referred to globalization as colonialism (Al-Rodhan & Stoudmann, 2006).

Activities that now go under the label of “education” come from colonial expansion
across the world by Europeans. From 1492 until 1945, European dominance impacted the
world (Brooks, 2017). Introducing railways, the English language, and cricket, confirms
Kipling's image of a “White Man's burden” carried by European people's intelligence,
creativity, and organization (Brooks, 2017). The colonization of the Americas by Europeans
not only changed the societies and environments of these places, but it also ushered in a new
global economy as capitalism became the dominant method of production (Brooks, 2017). In

addition, one of the features of colonialism is that it rejected variety, especially intellectual
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diversity, and instead constructed inferiority (Breidlid, 2013). “This inferiorization or
Othering was done in terms of race, gender, knowledge, and education systems” (Breidlid,
2013, p. 7). Moreover, hegemonic epistemology was perceived as “the only means with
which to achieve progress and development” (Breidlid, 2013, p. 7). Thus, western schooling
has been considered to take responsibility for introducing a human monoculture across the
entire world. This was done to admit its universal applicability, and to declare western
knowledge as something that is superior.

Many scholars now are concerned about universities' ability to maintain their
traditions and the success of their traditional purposes in the age of globalization (Doh, 2008).
This happens because of transportation, communication, and information technology
advancements which accelerate global flow, and these events have an impact on national and
local school systems (Spring, 2015). The education practices are now being shifted from
traditional ways to modern methods to respond to the needs of the globalized world.
Traditionally, education was focused on spiritual teachings, children were taught kindness
and compassion. Moreover, education fostered sustainability, people knew about their own
specific climate, soil, water and they did manage to survive. However, educational practices
nowadays are in conflict with traditional approaches. As a result of globalization, “old-
fashioned values of wisdom, trust, empathy, compassion, grace, and honesty in managing
education have changed into those so-called values of contracts, markets, choice, and
competition in educational administration” (Pang, 2013, p. 20). It is now experiencing
corporatization of education which implies “schooling for a global labor market using human
capital economic theories” (Spring, 2015, p. 2). This reform is suggested to lead to
“economic growth, reduction of inequality of incomes, and increased employment” (Spring,
2015, p. 2). Globalization has also brought a knowledge economy, where the value of

information technology and knowledge management has begun to overshadow the
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importance of capital and labor (Pang, 2013). In addition, according to Sparke (2013),
neoliberalism, a method of regulating capitalism that stresses market liberalization and
market competition as the foundation for economic coordination, societal allocation, and self-
success, has become “all-in-one synonym and argument” for globalization (p. 2). In other
words, as people argue that because globalization is unavoidable, neoliberalization is likewise
essential and natural, and is “the only way to adapt to globalization's competitive borderless
economy” (Sparke, 2013, p. 2).
2.3. Internationalization of Higher Education as a Response to Globalization

Higher education is evolving, as is the world in which higher education plays a crucial
part (Knight, 2004). According to Foskett and Maringe (2010), universities have always had
an underlying worldwide goal and purpose, and are thus basically international organizations;
but it is globalization that has boosted university internationalization activities. As believed
by Van der Wende (2007), globalization is the main motivating force for the
internationalization of higher education. “Not all universities are (particularly) international,
but all are subject to the same processes of globalization—partly as objects, victims even, of
these processes, but partly as subjects, or key agents, of globalization” (Scott, 1998, p. 122).
Moreover, “the development of advanced communication and technological services,
increased international labor mobility, more emphasis on the market economy and the trade
liberalization, focus on the knowledge society, increased levels of private investment and
decreased public support for education, and lifelong learning” are also seen to be the primary
factors of change in higher education (Knight, 2004, p. 7).

According to Van der Wende (2007) “Internationalization of higher education is often
seen as a possible response to globalization” (p. 275). Moreover, while globalization refers to
“increased interdependence and, eventually, convergence of markets, cultures, and societies

where individual states are seen to have little power”, internationalization, on the other side,
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depicts “greater mutual cooperation between states and activity across state borders” (Kreber,
2009, p. 2).

Although previously used in different spheres, the term internationalization has
become widespread in education since the early 80s (Knight, 2004). This term implies
different things to different individuals and is consequently employed in many different
contexts. In addition, there is a lot of misunderstanding regarding what the concept of
internationalization signifies (Knight, 2004). Arum and van de Water first defined
internationalization as “the multiple activities, programs and services that fall within
international studies, international educational exchange and technical cooperation” (Arum &
van de Water, 1992, as cited in Knight, 2004, p. 9). Knight (2004) described
internationalization of higher education as “the process of integrating an international,
intercultural or global dimension into the purpose, functions or delivery of post-secondary
education” (p. 11). Childress (2009) based on previous works of Knight has developed a
definition of internationalization as “the process of integrating an international or
intercultural dimension into the teaching, research, and service functions of a higher
education institution” (p. 289). Higher education leaders have advocated for
internationalization of their institutions in order to better prepare students for success in the
21st century (Childress, 2009).

Internationalization in higher education is thought to involve a variety of actions and
processes, including “the transnational mobility of students and staff, internationalization of
curricula and quality assurance, interinstitutional cooperation in education and research, and
the establishment of international university consortia” (Kreber, 2009, p. 2). In accordance
with the OECD (2017), internationalization of higher education includes “inbound and
outbound student mobility; inward and outward staff mobility; offshore delivery, including

transnational education; and internationalization at home” (p. 151). According to Cabrera and
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Renard (2015), universities are becoming increasingly international as a result of activities
such as attracting and hosting international students and staff, sending domestic students on
study abroad programs, and establishing branch campuses in other countries.

Furthermore, Qiang (2003) suggests four different rationales for internationalization
in higher education which include the political, the academic, the cultural/social, and the
economic rationales. While the political justification is primarily concerned with national
security, stability, and peace, as well as ideological effects resulting from globalization
attempts, the academic reasoning is mainly focused on obtaining worldwide standards in both
teaching and research (Kreber, 2009). The cultural/social viewpoint emphasizes the need of
studying different languages and cultures, preserving national culture, and respecting
diversity, meanwhile economic rationale underpins not only attempts to develop the human
resources/capital required for the nation to remain internationally competitive, but also
initiatives to raise the institution's profit by offering studies abroad or trying to attract more
international students (Kreber, 2009).

The roles of main international organizations such as the United Nations Educational,
Scientific and Cultural Organization (UNESCO), the World Trade Organization (WTO), the
Organization for Economic and Cultural Development (OECD) and The World Bank must
not be neglected when it comes to internationalization of higher education. Referring to the
UNESCO, it aims “to promote the global vision of HE in which people are enabled to
function in their personal, professional and community lives and are able to be perpetrators
and repositories of knowledge, ideas and local and national cultural traditions” (Foskett &
Maringe, 2010, p. 3). When it comes to the WTO and OECD, they share responsibility for
urging nations to open up their state rules for higher education in order to foster more contact
with external partners (Foskett & Maringe, 2010). Moreover, political conditions of the first

half of the twentieth century emphasized the need of international collaboration and
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communication in promoting peace and mutual understanding (de Wit & Altbach, 2021).
“The 1919 creation of the Institute of International Education (IIE) in the United States (US),
of the Deutscher Akademischer Austauschdienst (DAAD) in Germany in 1925, and of the
British Council in the United Kingdom (UK) in 1934 are illustrations of this development”
(de Wit & Altbach, 2021, p. 30). The Fulbright Program of 1946 maintained this trend (de
Wit & Altbach, 2021). In addition, ERASMUS has had a bigger influence on higher
education reform and globalization than just exchanging students and faculty (de Wit &
Altbach, 2021). “It piloted the European Credit Transfer System (ECTS) and initiated access
to E.U. membership for countries in Central and Eastern Europe and other aspiring
candidates” and also “paved the way for the Bologna Process and the realization of the
European Higher Education Area (EHEA)” (de Wit & Altbach, 2021, p. 31).
Internationalization can be divided into two different streams of activities such as
internationalization at home and abroad. One stream comprises internationalization events
that take place on the home campus, while the other refers to those that take place overseas or
across borders (Knight, 2004). Internationalization at home covers activities which occur on a
home campus, including “the intercultural and international dimension in the teaching
learning process, the extracurricular activities, and the relationships with local cultural and
ethnic community groups” (Wachter, 2003, as cited in Knight, 2004, p. 17). De Wit and
Altbach (2021) identify internationalization at home as “internationalization of the
curriculum, teaching and learning, and learning outcomes, as well as global citizenship
development” (p. 42). According to them, tertiary education has to internationalize at home in
order to prepare all students for the global knowledge society we live in (de Wit & Altbach,
2021). As for internationalization abroad, in recent decade, it is being described as cross-
border or transnational education (Knight, 2004). As believed by Knight (2012), cross border

education is “the movement of people, programs, providers, policies, knowledge, ideas,
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projects and services across national boundaries” (p. 23). Internationalization abroad is
mainly operating as mobility programs which take many forms. The detailed information
about student mobility programs as a form of internationalization abroad will be provided
further in this chapter.

2.4.  Internationalization of Higher Education in Kazakhstan

Kazakhstan has made considerable movement toward increased internationalization
since the 2007 OECD/World Bank Review of Higher Education in Kazakhstan (OECD,
2017). Country’s internationalization plan revolves around outbound academic mobility
(OECD, 2017). “In 2015, 48 875 students studied abroad” (OECD, 2017, p. 161) with main
destinations including Russian Federation (35 106), Kyrgyzstan (4 357), the United Kingdom
(1 725) and the United States (1 884).

Apart from outbound academic mobility programs, the primary aspects of
Kazakhstan’s internationalization strategy include the integration of the Bologna Process, the
Bolashak Scholarship Program, and the establishment of Nazarbayev University (OECD,
2017). The government of Kazakhstan adopted the Bologna Declaration and joined the
Bologna Process in 2010, with the purpose of aligning the country's higher education system
with that of Europe (Jumakulov & Ashirbekov, 2016). With the establishment of the Bologna
Process “the three cycle-system of bachelor-master’s- doctorate (PhD) was introduced in
2014” (OECD, 2017, p. 167). Moreover, within this framework Kazakhstan attempted to
adopt the European Credit Transfer Scheme (ECTS) (OECD, 2017). The implementation of
the Bologna process also made it possible for Kazakhstani universities “to implement joint
education projects such as double diplomas, mutual recognition of academic courses and
international accreditation” (OECD, 2017, p. 167). The presidential Bolashak scholarship
program, which was founded in 1993, is “the most significant state policy initiative to

encourage internationalization” (OECD, 2017, p. 168). The Kazakhstan government's
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Bolashak Scholarship aims to invest in human capital development while ensuring that this
investment has a long-term influence on the country's growth (Sagintayeva & Jumakulov,
2015). Administered by the Center for International Programs, the Bolashak scholarship pays
for all study-related expenses, including “tuition fees, accommodation expenses, book
allowance, medical insurance, travel expenses, entry visas and other registration costs, and
application fees” (OECD, 2017, p. 168). Since its start, about 10 000 students have taken
advantage of Bolashak scholarship, having studied in more than 200 universities in 23
countries (OECD, 2017). As for statistics, in 2014, overall, 1 297 people aged 18-28 were
owners of Bolashak scholarship (OECD, 2017). Over the last 20 years, program managers
have implemented a variety of design improvements in an effort to optimize program
effectiveness (Sagintayeva & Jumakulov, 2015). Nazarbayev University, a university outside
system restrictions, was created after the enactment of a unique law in 2010 (Jumakulov &
Ashirbekov, 2016). Being granted academic and administrative autonomy, as well as large
financial resources, the university is suggested “to be a model for higher education reform
and modern research in Kazakhstan and to contribute to the establishment of Astana as an
international innovation and knowledge hub” as is stated in its mission (Jumakulov &
Ashirbekov, 2016, p. 51). According to the OECD (2017), “Nazarbayev University is clearly
Kazakhstan’s most internationalized higher education institution- with a high proportion of
international staff and several joint and collaborative teaching programmes” (p. 170).
2.5.  Academic Mobility As One of the Key Elements of the Internationalization
As reported by the OECD (2017) “student mobility, characterized by students

studying for the short or long term at a foreign university, is the most common form of

internationalization” (p. 151). Moreover, de Wit and Altbach (2021) assert that “academic

mobility remains the dominant component of internationalization policies worldwide” (p.

35). When it comes to its definition, academic mobility refers to “a period of study, teaching
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and/or research in a country other than a student’s or academic staff member’s home
country” (UNESCO, as cited in Jumabayeva, 2016, p. 9). It is one of the fundamental
cornerstones of the Bologna process, which aims to improve student and staff mobility
(Jumabayeva, 2016).

As is reported by the OECD (2012), about 4.1 million students worldwide are
currently studying abroad. In 2010/2011, almost 274,000 American students studied abroad
which accounts for approximately 1.4 % of the total US student population, while, about
339,700 of China’s students studied abroad in the same year (Cabrera & Renard, 2015).
According to statistics, the number of American students studying abroad has more than
tripled in the past couple of decades, while one out of every seven students studying abroad
is Chinese (Cabrera & Renard, 2015). “The US has represented the leading host country
over the period 1965-2020, with 100,000 international students in 1965 and up to 1 million
in 2018” (OECD, 2019, as cited in de Wit & Altbach, 2021, p. 39). France, Germany, and
the United Kingdom follow in that order, with Australia coming close to the top four in 2000
(OECD, 2019, as cited in de Wit & Altbach, 2021). Top sending nations such as China,
South Korea, and Malaysia are also becoming increasingly significant receiving countries,
with India and Russia falling into line (de Wit & Altbach, 2021).

According to the Bologna process, academic mobility might have two different forms:
vertical and horizontal mobility. While vertical mobility provides a comprehensive
education pursuing an academic degree in a higher education institution, horizontal mobility
offers a limited period of time studied abroad (Jumabayeva, 2016). Academic mobility can
also be split into two as external and internal with the former suggesting studying at foreign
higher education institution and the latter referring to local higher education institution

(Jumabayeva, 2016).
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As claimed by de Wit and Altbach (2021), the mobility of students might have
several forms, namely degree mobility, credit mobility and certificate mobility. Degree
mobility includes students obtaining a full degree or degrees (bachelor, master, PhD.)
abroad, while credit mobility refers to students studying abroad for a short period- usually
up to one academic year, and transferring credits back to their home degree (Wit & Altbach,
2021). Certificate mobility includes “shorter stays abroad to improve certain skills, mostly
language competency without going for a degree or for credits” (Wit & Altbach, 2021, p.
38).

It is suggested that participating in higher education overseas may be especially
advantageous for countries experiencing economic and political changes, such as the former
Soviet Union republics (Perna et al., 2015). Along with gaining access to well-established
and high-quality educational opportunities in other countries, fostering foreign education
may help to broaden the population’'s worldwide perspectives on home countries and
contribute to the formation of "global citizens" (Perna et al., 2015).

Kazakhstan is one of the 15 nations in the world with the most students studying
abroad, and it is the top in the Central Asian area (Jumakulov & Ashirbekov, 2016).
According to Jumakulov and Ashirbekov (2016), outbound student mobility in Kazakhstan
includes Kazakhstani government funded programs such as academic mobility program
(non-degree programs) and Bolashak Program (degree programs and internships). Moreover,
there are grants from other governments and international organizations such as European
Union (Erasmus plus), USA (Fulbright), Germany (DAAD ), India (ITEC) and Russian
Federation (300 grants in 2016).

Outbound student mobility in Kazakhstan is reliant not only on foreign funding (e. g.
Erasmus Mundus) and student self-financing, but also on financing by the Ministry of

Education and Science. As is reported, the Ministry of Education and Science’s international
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mobility funding program sponsored 805 students from 52 universities to study abroad for
minimum one semester in 2014 (OECD, 2017). Although the Kazakh government offers
significant support for study abroad programs, it only covers roughly 10% of the cost,
whereas the great majority of outbound students study at their own expense. Russia is the
most popular location for self-funded students studying abroad, hosting over 35 000 students
(Jumakulov & Ashirbekov, 2016).

Short-term study abroad grants are managed at the university level, and beneficiaries
may only study at host institutions with which the home university has entered into
contractual arrangements (Jumakulov & Ashirbekov, 2016). The Ministry of Education and
Science of Kazakhstan sponsors the short-term mobility program and selects the amount of
scholarships to be awarded to each university (Jumakulov & Ashirbekov, 2016). Thus,
between 2012 and 2015, 2.36 billion tenge was allocated by the government (Jumakulov &
Ashirbekov, 2016).

As for outbound faculty mobility, from 2011 to 2015, about 2 600 faculty went abroad
for internships, study and professional development, thus constituting above 5% of the
overall faculty members in Kazakhstan with 1 472 people representing Bolashak scholarship
owners (OECD, 2017). However, the breadth and character of the international teacher
movement is a rather unstudied issue (Wit & Altbach, 2021).

2.6. Challenges Faced by Students during their Mobility Program Abroad

“Some students strive and excel abroad, while others struggle” (Goldoni, 2015, p. 3).
Even though overseas students generally express academic satisfaction, they also reveal
frustration with their experiences outside the classroom (Birnbaum et al., 2012, Curtin et al.,
2012, as cited in Milian et al., 2015). Students frequently struggle to fit in with the local
population, to deal with cultural differences they come across when traveling, and to handle

difficult circumstances that arise when two different cultures meet (Goldoni, 2015).
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Difficulties adjusting to a new environment have been shown to impede with foreign
students' academic progress and general well-being (Cemalcilar & Falbo, 2008).

Research on adjustment of international students abroad has a wide theoretical
diversity and researchers have used a range of different terms synonymously such as
adaptation, acculturation, adjustment, and accommodation to refer to the process that
sojourners go through in a new culture (Henze & Zhu, 2012). Adaptation, defined as “human
beings' active modification of their own behaviors, so as to adjust themselves to meet the
requirements of a new environment” (Pukalos et al., 2000, as cited in Ferencz et al., 2020, p.
2), is considered to be one of the most significant behavioral traits of humans which also
plays a role in human motivation and need fulfillment (Ferencz et al., 2020).

Previous study has shown that criteria such as foreign students' capacity to
communicate in the host country's language, marital status, nationality, and possibilities for
interpersonal connections with students from cultures other than their own influence their
adaptation to a receiving country. (Galloway & Jenkins, 2015, as cited in Milian et al., 2015).
Moreover, according to Goldoni (2015), students’ learning experience abroad may depend on
a) how they spend their time at the new place (Freed et al., 2004, as cited in Goldoni, 2015);
b) how they create their own learning opportunities and form social networks; ¢) how the
local community perceives them and how students understand the local practices and the
various socio-cultural manifestations.

As explained by Henze and Zhu (2012), obstacles that international students undergo
may vary according to periods of time: some are short-term and may be resolved soon after
arriving (accommaodation, becoming acquainted with the library, etc.), while others are long-
term (language constraints, intercultural interactions with local students).

Various authors at a different timeline categorize study abroad challenges faced by

international students differently based on existing literature and their own conducted studies.
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Henze and Zhu (2012) identified seven key issues with international student adjustment,
including “(1) academic or curriculum issues; (2) language problems; (3) economic
problems; (4) housing difficulties; (5) being socially accepted; (6) difficulties in health and
recreation; and (7) racial prejudice problems” (p. 96). At the same time, Church (1982, as
cited in Henze & Zhu, 2012) suggested three types of problems including academic, personal
and sociocultural. As expressed by Milian et al. (2015), challenges that international students
commonly face include “perceived discrimination, racism, limited social support, feeling of
isolation from family and friends, financial difficulties, adaptation to new cultural and social
norms, potential culture shock, and challenges to adapt to new educational and learning
styles” (p. 2). Additional obstacles involve surviving culture shock and adjusting to a new
cultural lifestyle that includes novel drinks and meals, some of which may contravene their
dietary cultural traditions and necessitate changes (Milian et al., 2015). Social and emotional
constraints have also been found through research on the difficulties faced by overseas
students which include: “social adaptation problems, homesickness, lack of financial
resources, new educational systems, reasoning and learning styles, employment
complications, time needed for language translation, gender norms and prejudices, and
housing and transportation” (Crockett & Hays, 2011, Hartshorne & Baucom, 2007, Taras &
Rowney, 2007, as cited in Milian et al., 2015, p. 3).

Another challenge that Gebhard (2013) points out is a lack of familiarity with host
country’s social norms that govern interactions. Such culturally driven norms for interaction
involve “nonverbal behaviors, such as how people greet, sit, shake hands, walk through a
crowd, enter a classroom late, and stand, among many other examples, and are also a
culturally defined part of the intricate ways that people interact” (Gebhard, 2013, p. 3).

As for psychological challenges, international students frequently come energized or

euphoric and are usually lively, inquisitive, and engaged (Gebhard, 2013). Cultural disparities
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nevertheless have an effect. Because of academic, social, and occasionally financial issues,
some students experience culture shock and undergo a range of symptoms such as
“confusion, disorientation, isolation, frustration, anger, loneliness, inadequacy, and
depression” (Gebhard, 2013, p. 3). They find that doing everyday tasks that were simple for
them to complete in their home countries are now difficult (Gebhard, 2013).

In addition, international students may face challenges related to a new academic
environment when the rules of studying and teaching are different from how they are used to
study in their home country. Spencer (2003, as cited in Milian et al., 2015) provides an
example of the US academic environment and general pedagogical approach to teaching
which implies cooperative learning activities and participation requirements that may be
unfamiliar teaching and learning approaches for some international students who come from
educational environments where students are expected to passively receive lecture materials
and produce verbatim information that they have memorized. Moreover, given the example
of Asian students studying in the United States, Gebhard (2013) has concluded academic
language challenges as one of the most discussed which include “difficulty comprehending
the various accents of professors, test constructions, articulating their knowledge on essay
exams, reading text books in a timely fashion, taking lecture notes, and giving oral
presentations, asking the professor questions and interacting in seminar discussions” (p. 2).

The level of English proficiency is also considered to be an important problem as
students often face with “unfamiliar language usage and slang, errors made during the
translation from one language to another, and misunderstanding of idioms, similes and
metaphors” (Milian et al., 2015, p. 2). Moreover, increased levels of English proficiency is
suggested to reduce academic challenges, given the fact that listening to lectures is a tough
academic task (Milian et al., 2015). The language issue is more than just the difficulty of

learning a new language; it also prevents individuals from engaging in classroom discussions
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and intercultural interactions (Henze & Zhu, 2012). According to Pan et al (2008, as cited in
Henze & Zhu, 2012) “host-language proficiency not only influences the academic work of
overseas students, but also affects their social lives and understanding of the host culture” (p.
97).

Adding to academic and social adjustment challenges, students highlight how
emotionally difficult it may be to adapt to a new culture (Gebhard, 2013). Students reveal that
“everyday things, such as paying bills, using the telephone, installing cable television, and
finding a cell phone plan were no longer easy” (Gebhard, 2013, p. 10). According to Gebhard
(2013), these difficulties might arise due to the use of English as a foreign language as well as
the changing rules in a new country. This frequently led to “feelings of depression,
homesickness, and isolation and other symptoms of culture shock” (Gebhard, 2013, p. 11).
Australian study (Oei & Notowidjojo, 19990, as cited in Henze & Zhu, 2012) found that
international students were substantially more likely than local students to have moderate to
severe clinical depression and loneliness. Among international students, one-third expressed
cultural loneliness (Sawir et al., 2008, as cited in Henze & Zhu, 2012).

Berry (2003, as cited in Cemalcilar & Falbo, 2008) based on the two-dimensional
model of acculturation conclude that “people who have high levels of home and host
identification (categorized as a bicultural strategy) experience the lowest acculturative stress,
whereas people who have low identification with both home and host culture (categorized as
a marginalized strategy) experience the highest acculturative stress” (p. 800). Acculturative
stress levels were shown to be intermediate among people with mixed patterns, such as those
who adopted either a separated (high home, low host identity) or an assimilated (high host,
low host identity) acculturation approach (Cemalcilar & Falbo, 2008). Hence, overseas
students are anticipated to exhibit comparable acculturation techniques and stress correlations

(Cemalcilar & Falbo, 2008).
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When it comes to strategies employed by international students while adapting to a
new university life and culture, most studies are focused on coping strategies which is
described as “ways of behaving to deal with stress related to the multitude of problems and
interactive challenges of studying in a culturally different academic and social environment”
(Gebhard, 2013, p. 4). For example, the most popular coping mechanism for Asian
international students is creating a support community of people with identical cultural
backgrounds (Choe, 1996, Furnham & Alibhai, 1985, Hayes & Lin, 1994, as cited in
Gebhard, 2013). Students can also get help from community services which might include
church, international office, trusted academic advisors, and the international students club
(Gebhard, 2013). Moreover, some students cope by recalling their native culture (Weaver,
2000, as cited in Gebhard, 2013). For example, Gebhard (2013) reported in his study that
“some put photos of family and friends on their wall or computer screen saver, listened to
their favorite CDs in their native language, and used Facebook, Skype, email, and other
technology to connect with family and friends” (p. 12).

In addition to coping strategies, Gebhard (2013) suggests doing and reflecting strategy
which implies taking time to think on what happened, their feelings about the experience and
other options of possible reactions in the future. Unlike previous studies, the study of
Gebhard (2013) has also revealed additional adaptation strategies which suggest the use of
observing and imitating behavior, for example, by monitoring how local people eat, greet,
walk, take turns in a conversation, laugh and further imitating it.

Ward (2001 as cited in Savicki, 2013) suggests the ABCs of acculturation as “three
general categories in which study abroad sojourners in a foreign culture may react” (p. 132),
thus presenting a framework of study abroad from a psychological perspective. “The first,
Affect (A), is most related to stress, coping, and psychological well-being” (Savicki, 2013, p.

132), where the key is the cognitive assessment of the stressor in the environment and the
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person's coping mechanisms. According to Diener et al. (1985 as cited in Savicki, 2013),
while international students may experience physical illnesses, anxiety, sadness, aggression,
and other forms of psychological suffering, they may also report increased well-being and life
satisfaction. The second component Behavior (B) incorporates “overt actions and skills that
may indicate that a study abroad student is fitting in with the host culture” (Ward & Kennedy,
19909, as cited in Savicki, 2013). Study abroad students may be required to pick up new skills
and behaviors to improve their capacity to engage, according to Ward (2001 as cited in
Savicki, 2013), who hypothesizes that behavioral adaptation to a new culture follows a social
learning strategy. In the final component Cognition (C) the focus is on “the mental schema
the student has regarding his or her national identity, and how that identity may be compared
with the assumptions and values of the host culture” (Savicki, 2013, pp. 133-134).
2.7.  Summary

To sum up, this chapter has presented a review of literature of main aspects of the
present study. At the beginning, the interconnection between globalization and
internationalization of higher education is discussed. After that, the academic mobility
program practices abroad and within Kazakhstan are examined. Finally, the chapter
elaborates on different categories of obstacles that international students frequently face
during their stay in a foreign country. Further, in the chapter that follows, the methodology of

this study will be provided.
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3. Methodology

3.1 Introduction

This chapter presents the methodology of the current study. The chapter discusses the
research design of this qualitative research study. A description and rationale of the research
site is extensively covered. The sampling procedure is explained and the justification of the
chosen approach. Furthermore, data collection instruments and procedures are discussed. The
chapter also discusses the data analysis procedures. Finally, the ethical considerations that
guided this scientific research are considered illustrating how the whole research project
meets internationally established ethical research protocols.
3.2. Research Design

A research design is suggested to be a structure of a planned study. According to
Akhtar (2016), “it is the “glue” that holds all of the elements in a research project together”
(p. 68). To carry out this research and effectively address the research questions of this study,
the qualitative research design was employed since the study involved understanding
people’s experiences. Thus, employing qualitative research design enabled thoroughly
examining students’ experience of combating challenges during their studies in a foreign
country by using the techniques of in-depth interviews. Unlike quantitative research,
qualitative research produces non-numerical data. Therefore, the answers for the researcher
questions were provided in the form of transcribed data after conducting several interviews.

Hennink et al (2020) have identified one of the most distinguishing characteristics of
qualitative research as “the approach allows you to identify issues from the perspective of
your study participants and understand the meanings and interpretations that they give to
behavior, events or objects” (p. 10). In addition, Chesebro and Borisoff (2007) have found
five common characteristics suitable for all qualitative studies. These characteristics include

natural setting, researcher as participant, subject-based communication and subject
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intentionality. Using qualitative design in this study made it possible to examine the issue of
confronting challenges in a new environment from the perspectives of Kazakhstani students.
Moreover, it was interesting to observe the meanings and interpretations students gave to
their behaviors, feelings and emotions. Also, it was participants who determined the flow
and direction of the communication during the interviews, while the information obtained
caused immediate utility (Chesebro and Borisoff, 2007).

This study employed phenomenology, which is one example of a qualitative research
design. According to Johnson and Christensen (2019), phenomenology is “a form of
qualitative research in which the researcher attempts to understand how one or more
individuals experience a particular phenomenon” (p. 182). There were a couple of reasons for
using phenomenological research design for this study. Firstly, Merriam and Tisdell (2015)
believe it is ideal for researching subjective, emotional, and frequently intense human
experiences (Merriam & Tisdell, 2015). Since the study involved examining the subjective
study abroad experiences of Kazakhstani students which inevitably evokes a range of
emotions in students, the first reason is justified. The second reason is owing to its
characteristics- description of a phenomenon. According to Johnson and Christensen (2019),
phenomenology can be employed to concentrate on the distinctive features of an individual's
experience of something. Therefore, this study employed phenomenology to understand and
describe how students from Kazakhstan experience a phenomenon of living and studying
abroad for a short period of time. Moreover, it attempted to obtain in-depth information about
each participant’s personal experience of confronting obstacles and ways of overcoming
them.

3.3. Statement of the Problem and Research Questions
In qualitative research, a research question is a query regarding a process, situation, or

a phenomenon that has to be investigated (Johnson & Christensen, 2019). The core notion
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being studied is included in the questions in qualitative research (Creswell, 2015). The
purpose of the study, which is to explore the challenges that Kazakhstani students face while
studying abroad, was narrowed to the following research questions:
1) What kinds of challenges do Kazakhstani undergraduate students experience during
their stay abroad?
2) What strategic responses do Kazakhstani undergraduate students employ to address
the difficulties they encounter when abroad?
3.4. Population and Sample Selection

The goal of qualitative research is to produce an in-depth examination of a particular
phenomenon rather than to generalize to a community. Therefore, to better comprehend the
phenomenon of confronting challenges while studying abroad, this qualitative researcher
chose participants and sites on purpose (Creswell, 2015). Kazakhstani students who
participated in short-term study abroad programs were identified as a whole population.
According to Johnson and Christensen’s definition (2019), a population is “the large group
to which a researcher wants to generalize his or her sample results” or briefly speaking “the
total group that you are interested in learning more about” (pp. 681- 682). When it comes to
the population, there are more than 20 000 people from Kazakhstan studying overseas
(Seidahmetov et al., 2014).

To have a better understanding of the living experience of students from Kazakhstan
studying overseas for a short period of time, this study selected people and sites purposefully
which is defined as purposeful sampling (sometimes called purposive sampling). According
to Luborsky and Rubinstein (1995), purposive sampling is “a practice where subjects are
intentionally selected to represent some explicit predefined traits or conditions” (p. 104).
The predefined conditions that guided this study when selecting the participants were

participating in an academic mobility program and studying in one of the universities of
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Kazakhstan. Creswell (2015) adds that purposeful sampling might help to obtain a thorough
knowledge that might offer valuable information and contribute to learning about the
phenomenon. Thus, employing a purposive sample selection strategy helped to obtain a
comprehensive knowledge of the popular phenomenon of struggling with difficulties while
being in a foreign country among the target population of this study- Kazakhstani students
getting education abroad.

One of the strategies of purposeful sampling is snowball sampling. This study
employed snowball sampling which is described by Creswell (2015) as “a form of
purposeful sampling that typically proceeds after a study begins and occurs when the
researcher asks participants to recommend other individuals to be sampled” (p. 208). A few
people who meet the required criteria to participate in the study were chosen in the
beginning of the research. These criteria included having short-term study-abroad experience
and being a student of one of the Kazakhstani universities. Further, the participants of the
study were asked by the end of the interview if they could recommend someone who
satisfies the requirements for participation. Thus, the number of participants naturally
increased up to ten individuals.

When it comes to sample size in qualitative research, Luborsky and Rubinstein (1995)
state that “there is no single formula or criterion to use” (p. 105). Moreover, the number of
participants and sites sampled differ amongst qualitative studies (Creswell, 2015).
According to Johnson and Christensen (2019), a small group of around 5 to 25 participants
must be selected by researchers for qualitative study. Therefore, considering the given time
resource and findings in literature about the optimal number of the sample, 10 former
academic mobility students were recruited to achieve the purpose in this study.

3.5. Methods of Data Collection
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For the two research questions qualitative interviews were used “to obtain in-depth
information about a participant’s thoughts, beliefs, knowledge, reasoning, motivations, and
feelings about a topic” (Johnson & Christensen, 2019, p. 552). Interviews are defined as
“conversations conducted for a purpose, which frames the interaction, raises a number of
issues having to do with power and control that are important to reflect upon for epistemic as
well as ethical reasons” (Denzin & Lincoln, 2018, p. 1003). Qualitative interviews are also
widely known as depth interviews. Unlike other methods of research, in this study, in-depth
interviews allowed participants to discuss personal information in detail without being
constrained by answer options (Creswell, 2015). Also, in- depth interviews enabled to access
participants’ inner thoughts and feelings about the challenges they faced during their stay in a
foreign country. Also, open-ended questions gave valuable insights into the general study
abroad experience of Kazakhstani students. One of the reasons for choosing interviewing for
this study is that it reveals important information when participants cannot be physically seen,
and they allow participants to provide extensive private information (Creswell, 2015).
Moreover, it was possible to elicit certain sorts of information in this study by asking
particular questions because interviewers are believed to have more control over the
information they obtain (Creswell, 2015).

Among many existing approaches to interviewing, this study employed one-on-one
interviews. Every participant was interviewed at a time and the answers were recorded. This
form of interviewing is believed to be great for speaking freely, asking intelligent questions,
and allowing interviewees to freely express their opinions (Creswell, 2015).

As stated by Johnson and Christensen (2019), there are three types of qualitative
interviews, namely the informal conversational interview, the interview guide approach, and
the standardized open-ended interview. This study employed the interview guide approach in

which “the interviewer enters the interview session with a plan to explore specific topics and
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to ask specific open-ended questions of the interviewee” (Johnson & Christensen, 2019, p.
553). Although general topics and questions were written on an interview protocol, the
interviewer did not adhere to these questions fully because it is supposed that the interview
determines how questions should be phrased (Turner, 2010). Moreover, in spite of the
interview protocol which implies a set of general topics and questions for all interviewees,
this type of interview remained relatively unstructured (Johnson & Christensen, 2019). This
study found the general interview guide approach useful because it allowed achieving a more
personal approach to every participant’s experience of participating in an academic mobility
program by being able to ask follow-up questions to get more comprehensive information
about the kinds of challenges they faced and methods employed to overcome them. Also, an
informal environment that can be achieved by this type of interview guaranteed establishing
friendly conversation thus obtaining in-depth information.

The interviews were conducted over the Internet. According to Johnson and
Christensen (2019), the Internet is a great tool for gathering information because of many
reasons, namely “(a) anyone with Internet access (anywhere in the world) can be interviewed,
(b) you can see each other and develop rapport, and (c) you can record the interview
sessions” (p. 547). Modern Internet software Zoom was employed to interview the
participants. Zoom is helpful for interviewing because “the interviewer and interviewee can
see each other and interact and develop rapport” (Johnson & Christensen, 2019, p. 547).
Interviewing helped me to identify the main stages through which Kazakhstani students went
through during their academic mobility programs, obstacles they had on each stage and
strategies they used on their way to adapt to a new culture and environment.

3.6. Instruments
This study employed semi-structured interviews in which protocols served as a guide

(Knox & Burkard, 2009). In terms of the semi-structured qualitative research interviews, “it
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is defined as an interview with the purpose of obtaining descriptions of the life world of the
interviewee in order to interpret the meaning of the described phenomena” (Brinkmann &
Kvale, 2015 as cited in Denzin & Lincoln, 2018, p. 1002). Moreover, unlike unstructured
interviews the interviewer has more control over how the conversation is focused on topics
that are pertinent to the study objective (Denzin & Lincoln, 2018).

A protocol in semi-structured interview is created prior to data collection to get
detailed information and make comparisons between different cases. Interviewers, however,
maintain their openness and flexibility to allow for further exploration of individual
participants' stories (Knox & Burkard, 2009). The interview protocol of this study started
with general questions about the details of the program such as continuation, country of
choice, and students’ majors studied abroad. Moreover, questions about student’s motivation
to participate in such program and general observations about a new culture were also asked.
The further questions were divided into five categories: language, studies, lifestyle,
socialization, psychology. Each part included follow-up questions about student’s overall
experience of each aspect of above-mentioned categories, challenges they faced and
strategies they employed in order to overcome these difficulties.

3.7. Data Collection Procedures

After developing the research problem and questions, potential participants were
selected to achieve the research purpose. The sample was identified from the target
population employing a snowball sampling strategy. An email was sent to the Office of
Global Relations at Nazarbayev University to get the former target population list. The
required criterion for the population was having a short-term study abroad experience. A
sample frame included former participants of an academic mobility program. The former
students were sent an invitation email letter. All the necessary information about the purpose,

procedures, their rights, possible risks, potential benefits, and others was attached in the
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letter. Those who agreed to participate were sent another email with the informed consent
form attached. As stated by Johnson and Christensen (2019), informed consent is “agreeing
to participate in a study after being informed of its purpose, procedures, risks, benefits,
alternative procedures, and limits of confidentiality” (p. 386). The informed consent form
was signed a week before the conducting an interview and a copy was provided to the
interview participant. The interview was conducted via ZOOM, an Internet software which
allows recording audio materials. Further, the interview was recorded with the consent of the
participant and then kept confidential using the password in a personal laptop of the
researcher while conducting the study.
3.8. Data Analysis

After conducting the interviews the qualitative data was transformed into typed text
(Johnson & Christensen, 2019). Each interview was transcribed using a voice recognition
computer program. As explained by Creswell (2015), transcription is “the process of
converting audiotape recordings or field notes into text data” (p. 238). Then the process of
coding the document began which implies identifying text segments (Creswell, 2015). Firstly,
the data derived from the interview was segmented by dividing them into meaningful units.
Five main analytical units were developed according to the topical questions in the interview.
These included: students’ motivation, general perception, adjustment, challenges. Further, the
segments were labeled with codes, e.g. “lifelong dream”, “a positive experience”, “adjusting
quickly”, “google translator”, “studying differently”, “loneliness.”

The coded data then was turned into themes. Leavy (2017) defines themes as “an
extended phrase or sentence that signals the larger meaning behind a code or group of codes”
(p. 152). Themes developed within this study included “motivation to study-abroad”,

“communication in a host country”, “a new academic experience”, “daily-life of a foreigner”

and “psychological well-being.” In addition, memo writing was also used in the data analysis
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process in order to keep track of emerging observations, thoughts, and new insights (Leavy,
2017). Finally, all analyzed information was then developed into a statement of findings.
3.9. Ethical Considerations

As presented by Johnson & Christensen (2019), ethics are “the principles and
guidelines that help us uphold the things we value" (p. 370), while research ethics are “a
guiding set of principles developed to assist researchers in conducting ethical studies™ (p.
373). In Parveen and Showkat’s (2017) understanding, research ethics is “doing what is
morally and legally right in research” (p. 3). The importance of ethics in the research process
cannot be overstated. At various stages of this process, researchers must address a variety of
ethical concerns (Parveen &Showkat, 2017). The concept of ethics is becoming more
prevalent, extending from a research study's inception through its conclusion and
dissemination (Creswell, 2019). According to Creswell and Poth (2016), ethical difficulties in
qualitative research may arise at different phases of the research process, namely prior to
performing the study, during the start of the investigation, during data collection, data
analysis, while reporting the data, and when publishing a study. At the initial phase, before
starting the study, NUGSE Ethical Committee’s approval was obtained through an
application.

Participants were informed about the purpose of the study and all the general
information by signing an informed consent form. According to Johnson and Christensen
(2019), informed consent is accepting to take part in a research after learning about its aim,
methods, dangers, advantages, alternative procedures, and confidentiality restrictions.
Moreover, it was clearly stated in the form that participation in the study was voluntary and

did not put participants at excessive danger (Creswell & Poth, 2016).
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Participants were eligible to withdraw from the study at any point. In addition, they
had a right not to respond to certain questions if they felt uncomfortable. Even though the
interviews were recorded for further analysis, participants were entitled to refuse recording.

According to Johnson and Christensen (2019), anonymity means “keeping the identity
of the participant from everyone, including the researcher” (p. 407). To achieve anonymity in
this study, the real names of participants were coded by assigning nicknames. Thus, the
participants were assigned informal titles such as Participant 1, Participant 2, Participant 3
and so on without revealing their real names. Once the interviews were recorded, then the
recorded information was transcribed and further analyzed. The anonymity of each
respondent was guaranteed.

According to AERA ethical standards, “researchers are ethically required to protect
the confidentiality of both the participants and the data” (Johnson & Christensen, 2019, p.
406). Johnson and Christensen (2019) explain confidentiality as “not revealing the identity of
the participant to anyone other than the researcher and his or her staff” (p. 407). To ensure
confidentiality, the recordings of interviews and transcribed documents were stored in the
researcher’s personal laptop under a security code. The data was stored until the study
finished and in line with the university research ethics board regulations. Moreover, to keep
data confidential, only the researcher had access to it. In addition, to ensure privacy and
confidentiality as well as keeping the data anonymous, information related to student’s
participation, including consent forms, were deleted at the end of the study.

3.10. Summary

This chapter has described all the procedures embedded in qualitative research

method. Firstly, the research design was presented and justified. Furthermore, it elaborated on

the research site and sample. Next, the chapter discussed the data collection instruments as
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well as the data collection and the data analysis procedures. Finally, the chapter elaborated on

ethical considerations of the study.
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4. Findings

4.1. Introduction

The given study employed a qualitative approach and aimed at examining various
problems that Kazakhstani students face while studying abroad. Moreover, the research
aimed to explore different approaches that students employed to adjust to their new
environment. The chapter presents findings obtained from semi-structured interviews with all
10 participants. Snowball sampling strategy was selected to find a required number of
participants. The research was guided by two main research questions. Moreover, eight
broad themes emerged from the analysis of the qualitative interviews such as: motivation to
study abroad, students’ general perception of study abroad experience, challenges students
face while studying abroad, adjustment and socialization in the local community,
communication experience in a host country, encountering a new academic environment,
daily life in a foreign country, psychological well-being while being abroad.

4.2. Background of the Participants

Ten students participated in semi-structured online interviews using the Zoom
platform. All participants took part in an academic mobility program for a period of about six
months between 2019 and 2020. Students’ majors studied during their academic mobility
varied wildly from computer and political science, psychology to language teachers. Some
students shared that the programs and disciplines they studied in their home countries did not
correspond with what their host countries offered. For example, Participant 1 revealed “My
major in Kazakhstan was foreign language; however, there I studied philology.” Another
Participant said “I am an English teacher, and there | was taught disciplines that are not
related to my profession. There were no pedagogy disciplines at all. They mainly taught
English, also English literature. | tried to find similar disciplines there, at least so that they are

close to my major.”



53

4.3. Motivation to Study Abroad
When it comes to students’ motivation to study abroad, it differed from one
participant to another. It is clear from the interview that students participated in an academic
mobility program to travel, to try a new education system, to get experience and to learn
language. Participant 1 commented:
Well, honestly, it has been my lifelong dream to study abroad, to try new things and
challenge myself in a new academic environment. Unfortunately, the university where |
studied couldn't provide me with such opportunities. So Poland was the only room for
improvement when | got the chance to apply for China, Korea, Bulgaria and Poland.

Another Participant 2 shared views about their personal motivation to study abroad revealing:
Several factors played a role. Firstly, of course, to broaden horizons, to try the foreign
education system. It seems to me that any other student must see the world outside our
country, see how people live in another country, get to know their culture better, get to
know people from other different countries. Learn a language and reinforce knowledge
in an already acquired language.

Several other participants like Participant 2 shared having foreign education
experience as the first priority to participate in an academic mobility program. “It is
commonly believed that studying abroad, especially in Europe, is famous for its quality. |
wanted to check this quality” said Participant 5. “I've heard a lot about foreign education as
being of a high quality. So | was wondering, is it really true? If it is really so, | wanted to
come there, see how it is there and see to what extent education is different there” revealed
Participant 6.

As can be understood from the interviews, Kazakhstani students go abroad to study
expecting that the education system there will be completely different from how they have

studied in their home country. For example, Participant 4 mentioned “I always wanted to see
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and understand this difference. How is the educational process going in Europe in general?”
Moreover, students share a high interest in foreign education system in general, especially in
the teaching methods they employ and ways of delivering knowledge. For example,
Participant 5 stated “In general, the goal was to get European learning experience. That is, to
discover what kind of methods and techniques are used by professors from abroad,” while
Participant 6 commented “The main motivation was probably the interest of studying abroad
to look at their methods and approaches to learning. | wanted to understand what the
differences are or, on the contrary, what are the similarities between our domestic education
and foreign education system.”

Moreover, it has been revealed that some people choose to study abroad to gain
experience. Learning foreign language fluently was also mentioned by Participant 3 as one of
the main motives to decide on going abroad.

4.4. Students’ General Perception of Study Abroad Experience

The participants shared their thoughts on their overall perception of living and
studying overseas for a while. Almost all students from the interviews shared their study
abroad experience as being only positive. To exemplify, participant 6 explained “I would
describe my experience abroad as great, very fruitful, very well. I really liked it.” Meanwhile
Participant 5 described ““it was a very valuable, unforgettable experience where I could test
myself, test my abilities, see what | can, what I can't. In general, | got unforgettable memories
and emotions. It was very unusual.” Moreover, Participant 4 added “if we take as a whole,
only positive impressions after the program, | generally saw something radically different
from our educational program.”

Even though the impressions about participating in an academic mobility program
were predominantly positive, there were those who quite unexpectedly mentioned downsides

as being of a minor importance. Participant 3 mentioned negative sides “there were, of
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course, but they were not very global problems. Most importantly, I got a lot of experience.
Yes, | learned to survive, first of all. And secondly, it was something new for me, both
culture and language.”

4.5. Challenges Students Faced While Studying Abroad

The participants shared their general experience on the main difficulties they
encountered during their stay abroad. To the question, “did you face any challenges while
studying abroad?” Participant 1 gave a broad response describing:

If I had any challenge, it was my academic gap. | felt really sorry for low level in the
writing classes. | was not, let's say, brilliant. And I think that's the thing that I still
struggle with. So when I had my academic writing and text analysis classes, our
professor said to write essays, but | was not ready to write 500 words in the first lesson.
So it was a challenging thing. And then another challenge was that I couldn't attend
some classes according to my program. | could have only 30 credits, but | wanted to
make it more. My university staff advised me to go voluntarily, but the problem was
that some of the professors were not happy to have some students without their register
at least.

Adding to the academic challenges, Participant 8 mentioned “well, in terms of study,
of course, it happened that I could not understand some aspects during my studies, but it was
all managed by asking for clarification from my group mates and professors.”

Students also emphasized having language problems. “The only thing that I can attribute to a
harmful difficulty is rather a language barrier, because | went there with the thought that |

knew English pretty well” stated Participant 2. Moreover, even though all students studied in
the English language, the official language of their host country differed, for example, Polish

in Poland and Spanish in Spain. Participant 3, who had his academic mobility program in
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Poland, emphasized having language problems because locals mostly spoke Polish And |
could very rarely meet people who speak good English.”

Participant 6 noted facing bureaucratic issues because “...they have a different
documentation system and a different grading system. And it took me some time to get used
to it”. Participants also mentioned that sometimes local people did not welcome foreigners.
Participant 4 described:

I had a situation, for example, in a store. When | went to buy a SIM card for the phone,

I asked a question in English if they had a SIM card. The seller ignored me many times
and said something in Polish at the end which I did not get because of the lack of
knowledge of Polish language. In the end, | could not get a SIM card. | just left the store
because she totally did not want to sell and talk to me. But it was, of course, not
everywhere. | can't speak for all people.

Moreover, Participant 5 noted “there were such cases that sometimes locals were not
very friendly, mostly to international students. I myself have experienced it... maybe because
I 'am Asian. Well, it seems there was a certain degree of stereotype about Asians.”

On the contrary, some of the participants shared encountering absolutely no
difficulties. Participant 9 commented:

There were not any challenges. | did not have any obstacles as far as we had two week
orientation weeks. Also, we had local volunteer students as well as some coordinators
who worked twenty four to seven. They have provided us with lots of information on
what to do in case of an academic question, in case of some accommodation questions
as well as entertainment. For example, volunteer students provided us instructions on
how to get in and how to make purchases, you know, to buy groceries. So there were

not any problems.
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Adding to this, Participant 10 also emphasized that he did not encounter any
difficulties. To the question of what helped him to avoid any obstacles, he replied “...because
I know myself very well. | adapt very quickly to any place. I really love to communicate with
new people. Well, no matter how shy and stressed | am, | am not afraid to communicate with
new people, make friends. Therefore, | do not feel like a foreign stranger in a new country.
So I adapted very quickly and had no problems.”

4.6. Adjustment and Socialization in the Local Community

The interview protocol of the current study also included questions about students’
adjustment and socialization in a new country. “How was your adjustment and socialization
process to the local community?” the participants were asked. In general, while some
students could smoothly adapt to a local community and socialize there, others experienced
some difficulties. Participant 3 responded that his adjustment and socialization went very
easy. He mentioned that it was their host university who facilitated adjustment and
socialization processes by organizing various tours and events. “Every week we had some
kind of event, for example, we visited different museums or local galleries there. On holidays
foreign students visited Polish families before Christmas. Certain people were assigned to
organize these activities. They helped us to quickly get acquainted with local culture and get
used to it.” Another participant attributed his smooth adjustment and socialization to a
proficient knowledge of the English language. “If you know the language, English, then there
are no particular difficulties” Participant 4 noted. Participant 6 emphasized a huge support
local people as well as their professors showed to them as international students. “There was
support from all sides. Locals were ready to explain if something was not clear. Professors
understood that students had moved there for a particular period of time which was literally

half a year. Hence, they tried to give us as much as possible in terms of knowledge and
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practice. Therefore, my adaptation was also very positive, I cannot say anything bad”
commented Participant 6.

On the contrary, a number of participants stated that it was not easy to adjust in a new
community and socialize there. Participant 2 attributed adjustment and socialization issues to
a language barrier. Language issues have led the Participant 2 to avoid any communication
with locals or other international students. Instead the student kept close relationships with
those coming from her home country Kazakhstan. The Participant highlighted that it was
Kazakhstani students (who were already living there for a few years) who helped them to
adapt and socialize in a new environment. “It was they who helped us rent accommodation,
negotiate with hotels, open local credit cards and SIM cards. Since we did not know the local
language they served us as translators too” described Participant 2.

Participant 4 also revealed that it was difficult to immediately move to a new country
and adapt there. According to her response, support from her fellow friends coming there
with her helped to combat adjustment issues. “When people come to a new place together,
they somehow adapt more calmly and smoothly” noted Participant 4. Moreover, two out of
the ten participants noted that they could accept a new culture with ease and adapt there
smoothly because they knew that they would stay there for a period of time and this time
would come to an end one day. In other words, the given time limit, which constituted about
six months for the participants of the interview, helped them accept the situation and
successfully adjust as well as socialize there.

There were cases of students experiencing culture shock which resulted from big
cultural differences. Participant 1 described her case:

I come from the southern part of Kazakhstan, where 99% of people speak Kazakh and
have conservative traditions. In our culture the young generation should respect the

elderly by, for example, giving them a seat in public transport. Every time | am on
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public transport, | give my seat to elderly woman and they do not take it. It was so

awkward, like did I do something wrong? But they felt even more awkward because it

seems, according to the local culture, young people do not give a seat to elderly people

as it might offend them as being too old.
This example clearly speaks up about the importance of being aware of and respecting
cultural differences. A good cultural awareness about the country where people are moving is
considered to facilitate adaptation and socialization there. The interviews revealed that the
students had little knowledge about the culture and history of the host country before they
moved there. They learned basic information about the accepting country such as the local
currency, time zone, language being spoken and other popular information.

4.7. Communication Experience in a Host Country
Moving to another country often implies communicating in a foreign language. The
main purpose of the participants of this study moving to a foreign country is to study. Even
though the students studied in English, the local language might have differed. For example,
students who took their academic mobility program in Poland had to acquire Polish language
on top of English language to be able to socialize in their daily life. The same example is with
students staying in Spain who had to learn a second foreign language- Spanish while studying
there in their first foreign language- English. The participants’ first priority language was
English since they studied most of their time. Participant 3 noted that there were students in
his group who came from Russia and Ukraine. Those, they could speak with each other in
one common language- Russian. The participants also mentioned making really good
friendships with those who came from post-Soviet countries such as Belarus, Russia, Ukraine
which implied frequent use of Russian language.
Students actively tried to practice local language during their everyday life. According

to the participants, shopping centers, grocery stores, banks and pharmacies are the most
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popular places where they had to speak in the local language. “While I was doing some
shopping or visiting local kids, I tried to learn the local language Polish, which was a good
challenge and interesting to try myself” highlighted Participant 1. “When it came to, for
example, going to a pharmacy store, a bank, or just talking with local residents on the streets
that came across, you already had to somehow gently cut out those small pieces of knowledge
of the Spanish language from the corners of your mind” described Participant 2. Students also
regularly faced local people in their educational institutions as professors were predominantly
locals delivering teaching in English language.

The interviews showed that the native languages of the participants of this study
remained prevalent despite being abroad. To the question “how often did you use your native
language in a foreign country?” Participant 6 replied “I used it a lot in everyday life, because
there were people with whom I could communicate in my native language.” Taking into
consideration the case of the Participant 1, her roommate was Kazakh which inevitably led to
speaking in their native language Kazakh most of their time. Participant 2 noted having every
day video calls with family members which kept him practicing his mother tongue (Kazakh)
regularly.

Moreover, there has been observed the trend among Kazakhstani students who go
abroad that they tend to keep close relationships with their fellow countrymen. According to
Participant 2, during dinner times and lunchtimes, all students in the dormitory coming from
Kazakhstan regularly got together to have lunch and dinner. The findings demonstrate that
the students face a variety of language based challenges during their stay in a foreign country.
The major difficulties included misunderstandings concerning several words, heavy accents
and the fact that some people did not speak in English at all.

The participants of the study used many methods to deal with language-related issues.

The employed approaches include facial gestures, sign language, explanation method, asking
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for clarification; however, the most popular remained using a translator. “We live in a world
of technological advancement. Everyone has a good internet. And a Google translator is a life
saver. Every time | struggled to communicate in English or Polish, 1 would use the translator
to help me communicate with people. Students emphasized that language problems mostly
arose with those who did not speak in English (local people in a host country) as they had to
employ gestures, sign language and other harsh approaches.

4.8. Encountering a New Academic Environment

All the students reported having a positive and rich academic experience. They
emphasized huge differences between the education system in their home country and
abroad. The students shared great satisfaction with their overseas academic achievement.
According to the participants’ answers, one of the noticeable features of a foreign education
was the ability to really influence your study schedule. “You can choose absolutely any
discipline and create for yourself an educational catalog for both engineering and information
disciplines. And adding to them put something humanitarian, technological or even artificial
whether it is music, dancing or something else” explained Participant 1. The students stated
that managing your own study schedule is very convenient.

Adding to differences in the education system, according to Participant 4, foreign
education provides more practice. “We did an experiment with children from disadvantaged
areas” started her story Participant 4. “In our university (in Kazakhstan) it would be just in
theory; however, here (in Poland), the professor allocated a separate time and the whole
group went to that place to do an experiment. That’s what really amazed me” noted
Participant 4.

Another difference was the total freedom the students are given in attending and
missing lectures. “You might come to the lectures if you want. If you do not attend lectures

you will not be punished. Also, anyone could join the lecture at any time or left the lecture
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without any warnings” remembered Participant 5. One more feature is that professors from a
host university communicated a lot with their students. It was revealed that compared to
Kazakhstani education system there is a low power distance between professors and students.
Overseas professors might ask questions, share with their experiences, joke sometimes while
this behavior might not be accepted in a Kazakhstani context.

The participants of the study were also asked if they faced any obstacles related to
their studies. According to the students' reply, almost half of them stayed out of trouble.
Some of them attributed it to the local education system. “I did not face any obstacles in my
studies primarily thanks to their education system. There it is the students who manage the
education because we ourselves chose what we wanted to be taught based on our interests.
Therefore, | personally selected all the disciplines that really interested me. All I had to do is
learn” explained Participant 7. Moreover, Participants 3 and 5 stated that their training went
very smoothly without any difficulties.

Even though the majority of students managed to perform well during their training
abroad, the remaining shared encountering study related issues. According to Participant 4, a
big share of the literature and textbooks provided by the professors remained relatively
unclear and difficult to understand. The participant attributed this problem to a language
barrier and a shortage of vocabulary. “I had to translate a lot, first to take the essence of the
word in general, and then the essence of the whole sentence or context” noted Participant 4.
Moreover, the Participant 6 stated having similar issues understanding the lecture topic.
However, she could manage the issue by asking for help from professors and group mates.
“People there are always eager to help. Whenever I had a problem I always asked people and
they explained, assisted me” emphasized Participant 6.

4.9. Daily Life in a Foreign Country
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Students’ everyday life in a foreign country is also an important aspect to consider as
problems may arise unexpectedly while just living their usual lives. In general, the
participants enjoyed their daily life in a foreign country. “I did not have any problems with
the public transportation system and grocery shopping as they are of a good quality there”
mentioned Participant 1 about her daily life abroad. Some of the participants managed to get
the best out of their trip and had an active lifestyle there. “Maybe I had a positive experience
because I was able to visit lots of places in my host country,” emphasized Participant 1. Also,
she shared that regular visits to theaters, museums and cinemas were sponsored by their host
university. Moreover, the local government supports students by providing them discounts.
Thus, students had half-price tickets in the majority of recreational centers as well as for the
public transport. It can be considered that the support from the government as well as the
accepting university in organizing students’ active lifestyle abroad might be the reason for
their positive study abroad experience.

While for some stay abroad went relatively positive, others faced day-to-day problems
such as a distinct difference in weather. Thus, Participant 2 studying in Spanish revealed
facing an unexpectedly hot climate which took time to adapt after usual weather in
Kazakhstan. In addition, it was revealed that some of the students could not find some kind of
food that they are used to eating in their home country. According to Participant 4, they did
not manage to find some types of cereals that they are accustomed to consuming in
Kazakhstan. Students struggled to find buckwheat; however, it turned out that local people do
not consume buckwheat and therefore it is not available on store shelves.

Organizing daily life in a completely new environment might be challenging. As
stated by Participant 6, ensuring stability helped when staying far from homeland. “I tried to

remain in my daily routine as | am used to in my home country. | did the same breakfast,
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lunch and dinner that | am accustomed to eating. In general, | tried to create an environment
that I was used to so that I had my own home regardless where I am” explained Participant 6.
4.10. Psychological Well-being of Students During their Stay Abroad

When moving to a new environment, psychological condition is believed to be hurt
first. The students were asked about their mental condition during their academic mobility
abroad. The interviews revealed that as soon as students arrived in a new country they felt
homesickness and loneliness sometimes connected with some degree of anxiety. “I thought
why did I come here? ...such was my homesickness” explained the Participant 2. Hopefully,
it did not last long. After a couple of weeks students started to get accustomed to a new
environment.

One of the participants mentioned experiencing stress due to the dormitory conditions.
The dormitory they were settled in turned out to be pretty old which did not meet their
expectations. The conditions in the dormitory did not match with the conditions the
Participant is used to living in which resulted in stress. However, it was paid off by a diverse
and active student life there, according to Participant 4. It was discovered that homesickness,
feelings of loneliness and sadness started to appear again by the end of their journey. The
majority of students revealed that keeping in mind that their stay in a country is not for a long
(six months on average for the participants of the study) helped to combat those destructive
feelings.

As can be seen from the interviews, students from Kazakhstan tended to keep strong
family ties even when they were abroad. Students regularly communicated with their families
and former friends which helped to avoid any negative emotions. Some of them made friends
with locals, international students and even other Kazakhstani students coming from other

regions. Thus definitely led to a positive mental condition.
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Also, according to the participants, they perceived a lot of support both from their
trainers as well as local people and friends. “I got lots of support from all the teachers. They
were ready to help me because they knew | was a tourist there as well as an international
student. So, you know, if you are a tourist and your visit is temporary, people always try to do
their best to make a good impression of the country by helping and supporting you”
explained Participant 9.

4.11. Summary

The current chapter summarized the study's key findings and revealed six broad
themes: motivation to study abroad, students’ general perception of study abroad experience,
challenges students face while studying abroad, adjustment and socialization in the local
community, communication experience in a host country, encountering a new academic
environment, daily life in a foreign country, psychological well-being while being abroad.
Participants provided a detailed account of their experiences, challenges, and issues helping
the researcher to investigate the kinds of issues students from Kazakhstan encounter during
their academic mobility abroad. Moreover, the approaches students employ while
encountering these problems were explored too. According to the findings of this study, even
though students had relatively positive study abroad experience they underwent a number of
obstacles. These common challenges included adaptation and socialization problems,
language barrier, academic issues and feeling of homesickness and stress. In addition,
participants employed a number of approaches to combat these challenges. A detailed

discussion on the findings of the study will be provided in the next chapter.
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5. Discussion
5.1. Introduction
The semi-structured interviews revealed several emerging themes, which were
presented in the previous chapter. The aim of the current chapter is to interpret emerging
themes in relation to the research questions of the study:
1. What kinds of challenges do Kazakhstani students experience during their stay abroad?
2. What strategic responses do they employ to address these difficulties?
Moreover, the current chapter includes a discussion of emerging themes in accordance with
the relevant literature. Six major themes are discussed and these are; students’ motivation to
study abroad and overall perception, adjustment and socialization issues, communication in
an accepting country, a new academic environment, symptoms of cultural shock and daily
life abroad. Data gathered from interviews enabled the researcher to discover different kinds
of challenges students faced while studying abroad as well as the strategies they used to deal
with these issues.
5.2. Students’ Motivation to Study Abroad and Overall Perception
Students’ motivation might affect the outcomes of the study abroad participation.
Therefore, the first question in this study sought to determine students’ motivation to study
abroad. The current study found that the main motive to participate in a mobility program
among students was to travel. This emerging idea is consistent with the result of the study
conducted by Anderson and Lawton (2015), which discovered that World Enlightenment is
the highest rated dimension among other four dimensions that influence a student's decision
to study abroad. According to Anderson and Lawton (2015), World Enlightenment includes
learning about the world and communication with people from other countries. As

Kazakhstan is among developing countries, it is no wonder that its students perceive mobility
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programs as their main opportunity to finally get out of the country and achieve fluency in
learning the English language.

Kazakhstani students also chose to go abroad for the sake of experiencing a new
education system. This study found that this is the second priority reason, while Anderson
and Lawton’s study (2015) reported it being the third top motive after personal growth. For
Kazakhstani students, obtaining foreign education is the second impulse (after seeing the
world) to participate in a mobility program. The study found that the drawbacks of short-term
stay in a foreign country were overshadowed by its positive sides as students reported their
study abroad experience as predominantly positive. As mentioned in the literature review,
even though most international students are satisfied with their academic experiences, they
might be dissatisfied with their experiences outside of the classroom.

5.3. Adjustment and Socialization Issues

As mentioned in the literature review, even though some students manage to excel
abroad, there might be those who struggle. Studying abroad for international students is both
exciting and worrisome (Elliot et al., 2016). International students may encounter adjustment
challenges in their host country due to cultural differences, linguistic limitations, and
differences in social norms (de Araujo, 2011). According to Al-Sharideh and Goe (1998, as
cited in de Araujo, 2011), adjustment is “a transitional process that unfolds over time as
students learn to cope with the exigencies of the university environment” (p. 2). The term
adjustment is used to describe the particular difficulties that international students face in
their academic careers as well as the stress management techniques they employ (de Araujo,
2011).

Interestingly, a few participants of the interviews claimed undergoing a smooth
adjustment in a host culture. The study found that there were a number of factors that

facilitated a comfortable students’ adaptation. It was revealed that English language
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proficiency highly affected sojourns’ adjustment. This emerging idea is in agreement with de
Araujo’s work (2011) who suggested that the higher the English proficiency among sojourns
the less likely they are to confront adjustment difficulties in a foreign country.

The participants of the interviews also mentioned the huge support they received in a
new environment which assisted easy adjustment. For example, students highlighted that
accepting universities organized events and tours to expose them to the local culture.
Moreover, according to participants, the readiness to help and an immense support from local
people and teaching staff played a crucial role. The study discovered that social support from
different sources such as faculty and surrounding people is a crucial contributor to smooth
adjustment. This idea is consistent with the study of de Araujo (2011).

On the contrary, the study revealed that language barrier served as the main constraint
for an effective adjustment. As the result of the interviews showed, those with a high
language barrier lacked socialization with locals and other international students. As
mentioned in the literature review, language issues are not only bound to cause difficulty of
learning a new language, it also restrains intercultural communication, classroom discussion
and accepting a host culture. In turn, students tried to keep close relationships with those
coming from the same culture, from Kazakhstan. Also, they sought support and help from
fellow citizens.

The study also revealed that the mobility program took an exact period of time which
was about six months. Bearing in mind the period of stay and recognizing that the trip will
come to an end one day helped students to easily overcome adjustment issues. Short
vacations are less likely to cause culture shock than longer stays or working experiences
where local culture is “fully engaged” (Furnham, 2004). Students also revealed experiencing
major culture shock. There remains no clear definition of culture shock, in general it means

“a serious, acute and sometimes chronic affective reaction to a new (social) environment”
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(Furham, 2012, p. 14). This study suggests that the reason for culture shock might be the lack
of familiarity with a host culture. As stated in the literature review, not knowing culturally
driven norms of a host country might cause a challenge for international students. The study
found that participants had little knowledge about their accepting culture except for basic
information about differences in time zones, local currency and language. Better
understanding of the local culture would enable better assimilation in a country. As
mentioned in the literature review, mastering the local language would affect international
students' social lives and comprehension of the host culture in addition to their academic
performance (Pan et al., 2012). Moreover, Bartram (2008, as cited in Khanal & Gaulee, 2019)
supposes the need to provide specific upfront information about food, culture, the academic
system, finances, and housing to ease anxiety.

5.4. Communication in an Accepting Country

As can be seen from the study, even though the official language of students’ study
was English, the common language of their accepting country differed. For example, students
taking their academic mobility program in Poland had to acquire Polish language, while those
from Spain- Spanish language. The participants of the study are from Kazakhstan whose
native language was Kazakh or Russian. Thus, learning a second foreign language adding to
English to adjust in a new setting caused additional challenges.

Shopping centers, grocery stores, banks and pharmacies remained the most popular
spots among students to communicate in a local language. Also, it was revealed that the
teaching staff were predominantly local people teaching in the English language which was a
foreign language for them.

One of the interesting findings of the interviews was that although being abroad the
participants’ main language remained to be their native language (Kazakh or Russian).

Kazakhstani students, participating in a mobility program abroad, tended to keep close
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relationships with their fellow countrymen. Students were accommodated in one room in a
dormitory with their fellow citizens, had lunches and dinners as well as organized leisure
together. It is suggested that international students with similar cultural backgrounds tend to
get along better compared to working with students from host countries (Akanwa, 2015).
Moreover, the literature review demonstrated that forming a support network of individuals
from similar cultural backgrounds is the most common method of coping used by Asian
international students (Choe, 1996, Furnham & Alibhai, 1985, Hayes & Lin, 1994 as cited in
Gebhard, 2013). That might also be attributed to Kazakhstani people’s unique feature of
always keeping strong ties with close ones.

There were a variety of language- based obstacles that students confronted. One of
them was a misunderstanding concerning several words. This finding supports a previous
study by Milian et al (2015) who suggested misunderstanding of idioms, slang, similes and
metaphors as the main problems of international students. Heavy accents among non-native
speakers also created obstacles in communication.

To overcome these language based issues, students employed different approaches.
For example, some of the participants reported always asking for clarification when not being
able to catch the meaning because of the accent or the speed of speech. Sometimes students
could show something by hands, point with fingers and imitate thus employing sign language
and facial gestures. Also, when students with a relatively small vocabulary range met a
problem of “finding the right word”, they employed an explanation method. That is they tried
to explain in many ways that missing word to finally deliver the idea. Adding to strategies
used to deal with language issues, the majority of students reported using online translators.
Thanks to the advancements of the internet and technologies, students could use their mobile,
connect to the internet and translate in an online translator from their mother tongue to a

foreign language.
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5.5. A New Academic Environment

Entering a new academic environment might involve some challenges because of the
difference in teaching and studying styles. This study found that the majority of Kazakhstani
students were highly satisfied with foreign education within short-term mobility programs.
The study also discovered major differences in the education system according to the reports
of international students. Commenting on the differences in teaching and learning, Hofstede
(1986) highlighted the main areas that problems can lie in. According to him, differences in
teaching and learning style across nations may arise because of different social positions of
teacher and students, difference in relevance of the curriculum, differences in profiles of
cognitive abilities and differences in expected patterns between teacher and students. Ten
participants commented on the differences they saw between Kazakhstani and foreign
education systems. The features that differentiated overseas higher education from
Kazakhstani include managing personal study schedule, practice-focus, free attendance and
low power distance between professors and students. The interviews revealed that low power
distance appeared in close and frequent communication between teacher and student, rare
jokes and personal stories from teachers. Such behavior of teaching staff in Kazakhstan might
involve misunderstanding. Hosftede (1986) defined power distance as “the extent to which
the less powerful persons in a society accept inequality in power and consider it as normal”
(p. 307). According to Hofstede (1986), low power distance between teacher and student
might manifest in professors respecting the independence of their students, student-centered
education, students speaking up in class at any time and contradicting/criticizing teachers as
well as the fact that teachers are treated as equals.

It was discovered that the feature of managing one's own curriculum as well as

personal schedule in a foreign education enabled to avoid educational difficulties. This is
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because Kazakhstani students were able to choose subjects in line with their interests as well
as the preferable lecture time.

The study found that the most popular academic difficulties that students from
Kazakhstan confront when studying abroad include unclear textbooks and literature provided
by professors and difficulties with understanding the lecture. It is undoubtable that these
issues are attributed to students’ English proficiency level. This idea is in agreement with
previous study by Yeh and Inose (2003 as cited in Akanwa, 2015) who suggested that
English language is the major obstacle among international students that affects their
academic performance.

5.6. Symptoms of Cultural Shock

It is considered that cultural disparity inevitably resulting in culture shock might lead
to symptoms such as cognitive, emotional, physiological, and other reactions (Furham, 2012).
The most frequently confronted symptoms reported by the participants of the study included
confusion, isolation, loneliness, depression and homesickness. At the beginning of their stay
abroad, students revealed experiencing stress, homesickness and anxiety. This stage is
identified as the crisis stage followed by the honeymoon stage when things begin to go
wrong, minor problems escalate into major ones, and cultural differences grow grating
(Winkelman, 1994).

The study demonstrated that stress caused by feeling of loneliness and homesickness
appeared again by the end of the journey. Even though sojourns manage a new culture and
adapt to a condition at this stage, problems do not end. Therefore, experiencing stress that is
brought on by both physiological and psychological factors is a typical side effect of moving
to and adjusting to a new culture (Winkelman,1994). In dealing with destructive emotions
and feelings, students tended to turn to close ones. They had regular online calls through the

Internet with parents, friends and relatives. Also, students found support in fellow citizens
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residing in the same foreign country because it is perceived that students collaborate more
effectively with people who share their experiences and cultures (Akanwa, 2015).
5.7. Daily Life Abroad

When staying in a new environment, simple tasks like finding a cell phone plan,
installing cable television, and using the phone aren’t easy anymore (Gebhard, 2013). One of
the issues that students faced in their everyday life was adjusting to the new weather. For
example, they were brought to an unexpectedly hot weather after severe cold in Kazakhstan.
The literature review showed that there are other challenges such as adjusting to a new
cultural lifestyle that involves unfamiliar foods and drinks, some of which may conflict with
their ethnic eating customs and require modifications (Milian et al., 2015). This theory finds
support in this study which found that one of the participants struggled to find cereal which
they used to consume at their home.

For the remaining, lifestyle in a foreign country went positively. The participants
attributed it to active leisure such as visiting theaters, museums and cinemas organized by
accepting university. As can be seen, daily life aspects such as the transportation system or
grocery shopping did not cause problems. The strategy that helped to overcome daily life
challenges was ensuring stability by establishing routine. One of the participants tried to
remain routine and create an environment that she is used to at home.

5.8. Summary

The present chapter has provided a discussion of emerging themes and ideas of the
conducted interviews relating them to theoretical literature on the subject of different kinds of
obstacles that international students overcome while being abroad. The discussion chapter
aimed to describe the interview findings to provide information on the challenges that
Kazakhstani undergraduate students experience during their mobility program abroad as well

as different strategies they employed to combat arising issues.
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6. Conclusions
6.1. Introduction

This chapter concludes the research study by providing a summary of the main
findings of this study. Also, the chapter highlights significant limitations, presents the
implications of the study, and suggests recommendations for further research.

6.2  Summary of the Major Findings

This study found that there are two main reasons why Kazakhstani students decide to
participate in an academic mobility program. These factors include traveling abroad and
obtaining foreign education. Moreover, the participants mentioned the opportunity to practice
English in a foreign country while they are studying there. The results of the study have
revealed that while some students manage to successfully adjust in a host country, the
remaining might struggle. A successful adjustment in a new environment is attributed to high
English language proficiency as well as social support from accepting university staff, local
people and fellow students. Language barrier is found to be the main obstacle of an effective
adjustment in a host country.

The academic mobility program is found to take about six months. The relatively
short longevity of the vocation enabled a comparatively comfortable adjustment. As the data
analysis showed, students experienced a significant culture shock which is attributed to their
ignorance. Better understanding of the culture shock in accordance with mastering the local
language would result in a smoother adjustment in a new environment. This study has also
found that students spoke more than three languages simultaneously while being abroad.
Even though the studies were conducted in English, students had to acquire one more foreign
language that is commonly used in a host country. The host language differed depending on
the country of the residence, for example, Polish in Poland and Spanish in Spain. Also, it was

revealed that students kept speaking in their mother tongue daily when making Internet calls
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to the close ones and when communicating with fellow students partaking in a mobility
program too.

The study discovered several categories of challenges that were common for the
majority of Kazakhstani students participating in an academic mobility program. It also
examined the ways how students combat these issues. One of the most common concerns
included language related issues. Students struggled understanding the meaning of several
words in a foreign language which included local slangs, idioms and metaphors. Language
issues also involved troubles with understanding the different kinds of accents of non-native
English speakers. Students employed a number of approaches to overcome language
obstacles. These approaches include facial gestures, sign language, explanation method,
asking for clarification; however, the most popular remained using a translator.

The results of the interviews revealed the huge difference in teaching and learning
style between Kazakhstani and foreign university education system. According to the
participants’ responses, what really differentiates overseas education are the opportunity to
manage personal study schedule, practice-focus, free attendance and low power distance
between professors and students. Despite these differences, academic mobility program
participants from Kazakhstan reported a huge satisfaction with an overseas education system.

The study found that when entering a new academic environment taught in English,
students from Kazakhstan face problems with understanding the lecture, textbooks and
literature provided by professors. This problem is attributed to sojourns’ low English
proficiency level. However, students reported facing a huge support from teaching staff
towards them as international students. The approach used to enhance their academic
performance involved working on their English language proficiency by translating unknown

words and dedicating more time to study deeply.
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The study found that traveling to a new foreign setting resulted in Kazakhstani
students experiencing cognitive, emotional and psychological reactions. The symptoms
common for Kazakhstani students studying abroad involved confusion, isolation, loneliness,
depression and homesickness.

The results of the interviews revealed stress and homesickness was prevalent among
students in the beginning of their trip as well as by the end of the journey. In the beginning of
their stay, stress caused by confronting unfamiliar environments ended up in anxiety. Also,
feelings of loneliness were visible time after time while living and studying abroad. When
dealing with emotional and psychological issues while being abroad, students found support
in their closest ones, also fellow citizens who share the same experience of staying overseas
for a period of time.

According to the interviews, students struggled to adjust to a new weather condition
in an accepting country. Also, they faced issues confronting unfamiliar foods and drinks.
Students reported cases of not being able to find their accustomed food which caused some
degree of stress and homesickness. It was revealed that students who kept routine could better
combat unexpected daily life challenges in a foreign country.

6.3 Limitations

One of the main limitations of this qualitative study is the relatively small number of
participants consisting of 10 former academic mobility program students. A wider population
would provide more generalized information as in quantitative study. However, despite the
small sample size, it was made sure that the information obtained is very accurate by
interviewing the representatives of different participants. Another limitation might be
conducting interviews online. Even though modern technologies allow conducting video calls
and see an interlocutor, important aspects such as respondents’ body movements, facial

expressions and real emotions might be missed which would give more information about the
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different kinds of obstacles students encountered during their stay in a foreign country.
Moreover, the number of host countries is limited to two which is another limitation. A larger
diversity of accepting countries would provide comprehensive information about students’
experience of undergoing challenges during their short-term stay abroad.
6.4 Implications

The results of the current study can benefit a variety of stakeholders. Firstly, this
study might be beneficial for future academic mobility program students who are traveling
abroad for a short period of time and studying there. This study might prepare them for a
program by raising awareness about the possible challenges and providing real examples of
students on how to deal with potential issues. University faculty and administration may also
find this study useful and provide pre-departure training and ongoing support to make study
abroad experience comfortable and positive. Parents might also benefit from the study by
obtaining comprehensive information about possible risks for their children of participating
in a short-term academic mobility program.
6.5 Recommendations

The limitations of this study can be addressed in further research. Firstly, a larger
sample size would enable us to draw more generalizable conclusions. Secondly, future
research might investigate deeply the influence of gender, social status, and host countries on
the variety of challenges that students face during their academic mobility program. Thirdly,
if possible, conducting the study involving academic mobility participants from all
Kazakhstani universities would provide a comprehensive picture of the issue in a Kazakhstani
context.
6.6 Personal Reflection

In general, my thesis writing process was both challenging and exciting at the same

time. | have grown as a researcher applying all the knowledge | have acquired during my
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two-year master’s program. Moreover, I have improved my personal skills such as time-
management, discipline and responsibility. Personally, I find the results of the study helpful
because the number of students participating in short-term mobility programs are likely to
grow in the near future as a result of globalization. | hope my thesis writing journey will help

me in my career and future plans.
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Appendix A
INFORMED CONSENT FORM

Challenges experienced by Kazakhstani students during their academic mobility

programs abroad

Description: You are invited to participate in a research study on drawbacks of student
mobility programs. The purpose of the study is to examine categories of challenges
Kazakhstani students encounter during their stay abroad. Also, the kinds of strategies students
employ while adapting to a host country will be explored. This study will employ semi-
structured interviews which allow greater control over how the conversation will be centered
on subjects that are relevant to the study's goal.

Time involvement: The interview will take approximately 30 minutes.

Risks: Potential risks of participating in a research mostly relate to participants’
psychological or emotional well-being. This is why emotional reactions of participants during
the data collection procedure will be monitored to pause or stop the interview if needed.

Benefits: Students planning to participate in study abroad programs and their parents might
benefit from this study by obtaining comprehensive information about potential downsides of
studying in a foreign country. Moreover, it might not only contribute to existing literature on
study abroad programs, but also lessen social stereotypes of study abroad programs as solely
having positive effects on their participants.

Compensation. There will be no compensation for participating in this study. When the study is
finished, a copy of the research findings will be made accessible in the Nazarbayev University
library repository. The study's findings may be disclosed to the participants at their request.

Confidentiality & Anonymity. The participants' true names will be coded by giving them
nicknames in order to maintain anonymity. Additionally, the transcripts of the interviews and any
recordings will be saved on the researcher’s personal laptop with a security code to maintain their
confidentiality. Data will be erased by the end of the study.

Voluntary nature of the study. Participation in this study is strictly voluntary, and if agreement
to participation is given, it can be withdrawn at any time without prejudice. In addition, you are
free not to respond to certain questions if you wish.

Points of Contact:

It is understood that should any questions or comments arise regarding this project, or a research
related injury is received, NUGSE master student, Saltanat Imanmalikova, 87058348815 and
saltanat.taizhanova@nu.edu.kz should be contacted. Any other questions or concerns may be
addressed to the Nazarbayev University Institutional Research Ethics Committee,
resethics@nu.edu.kz.

Statement of Consent:


mailto:resethics@nu.edu.kz
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» | have carefully read the information provided,

« | have been given full information regarding the purpose and procedures of the study;

» | understand how the data collected will be used, and that any confidential information
will be seen only by the researchers and will not be revealed to anyone else;

* | understand that | am free to withdraw from the study at any time without giving a
reason;

»  With full knowledge of all foregoing, | agree, of my own free will, to participate in this
study.

By clicking “I agree” below you are indicating that you are at least 18 years old, have read and
understood this consent form and agree to participate in this research study.

01 Agree

() I Disagree

The extra copy of this signed and dated consent form is for you to keep.

According to the law of the Republic of Kazakhstan an individual under the age of 18 is considered
a child. Any participant falling into that category should be given the Parental Consent Form and
have it signed by at least one of his/her parent(s) or guardian(s). In addition, the child must give
assent to participate in the research. Both parent consent and child assent scripts should be included
with this application.



91

Appendix B
3EPTTEY ) KYMbICbI KEJICIMIHIH AKITAPATTBIK ®OPMACBHI

Ka3akcTanabIK CTYIeHTTeP/iH LIeTe/lle aKaJeMHUsJIbIK YTKBIPJIBIK 0aFaapjaMajapbiH
0Ty Ke3iH/eri Ke3eceTiH KUBIHABIKTAPbI

Cunarrama: Ci3zi CTyIeHTTEp/IiH YTKBIPJIBIK OaraapiaManapblHbIH KEMIIUTIKTEP1 Typajibl
3epTTeyre KaTbICyFa MIaKbIpaMbI3. 3epTTEYAiH MaKCaThl — Ka3aKCTaH/IbIK CTYICHTTEP/IiH
mrerene OONFaH Ke3/e Ke3AeCeTiH KUbIHABIKTap CaHaTTapbiH 3epTTey. COHBIMEH KaTap,
CTYICHTTEp KaObUIAAYIIbI ere OeiimMaeny Ke3iHae KOJIIaHaThIH CTpaTeTrusIapAbIH Typiepi
1ie 3eprrenei. byl 3epTTey oHriMeHiH 3epTTey MaKCaThbIHA COMKEC KeJIeTiH TaKbIpPhIIITapFa
KaJlail OFBIPJIAHATHIHBIH OaKblJIayFa MYMKIHIIK OCPETiH JKapThllail KYPBUIBIMIBIK
cyxOarTap/abl naianaHabl.

Karbicy yakpiThi: Cyx0aT mtamamer 30 MUHYTTHI ala ibl.

Kayin-karep. 3epTTeyre KaTbICybIH BIKTUMAI Kayil-KaTep HETi13iHeH KaThICYIIBUIAPIBIH
TICUXOJIOTHSUTBIK HEMECE SMOIMOHAIIBIK JI-ayKaThiHA OaiaHbICThI. COHABIKTAH KaXKEeT
OO0JIFaH Karaiia cyx0arThl KiipTy YIIH JIePeKTep/Ii )KHHAY MPOIIETyPaChl KE31HIe
KaTBICYIIBLIAPABIH SMOIIMOHAIIBIK PEaKIUsIIaphl OaKbLIAHAIBI.

Maiinacel. lllerenne oKy 6armapiamanapbiHa KaThICY/bI dKOCIAPIIAI OTBIPFaH CTYACHTTEP
MEH OJIapJIbIH aTa-aHajaphl MIET eNJe OKYABIH BIKTUMAIl KEMIIUTIKTEP] Typaibl )KaH-KaKThI
aKmapar ajy apKbUIbl OChl 3epTTEY/CH Maiia kepe anaabl. byl 3epTTey meresnae oKy
Oarapiiamaniapbl OOMBIHIIIA Oap 9eOMeTTEpre yiiec KOChI KaHa KOMai, COHBIMEH KaTap
mieTenae oKy OarmapiiaManapbl Typajibl JJICYMETTIK CTEPEOTHIITEPIH a3aliTaIbl.

Ortemakpl. byl 3epTTeyre KarbICKaHbl YIIIH 6TEMaKbl KapacThIpblIMaiiibl. 3epTrey
asiKTaJFaHHaH KeliH HoTWxKenep Kemipmeci HazapOaeB YHUBepcHUTET! KiTallXaHACHIHBIH
PENO3UTOpHiHIE KOJDKETIMAL O0ajibl. 3epTTey HOTHKENEpl KaThICYIIbUIAPbIH OTIHIII
OOIBIHIIA AIIBITYbl MYMKIH.

Kynusablibik. KaTeicymbiiapabiH aThl-)KeHAEP1 KachIpbIH 00Ty YIIIH Oy 3epTTey
OypKeHIIiK aTTap Oepy apKblLibl KojTanaabl. COHbIMEH KaTap, KYIHsUIBIIBIKTE CaKTay YLIIH
cyxOaTTapAbIH TPAHCKPHUIITTEPI KOHE Ke3 KeJreH kazoanap 3epTTeyLIiHIH Kayilci3aiK KOIbl
Oap ’Keke HOyTOYThIHAA caKTanazbl. JKuHanFaH gepeKkTep 3epTTey COHbIH/A KONUBLIAIbI.

3eprTeyain epikTi cunartbl. by 3epTTeyre KaThiCy KaTaH TYp/e epiKTi OOJIBIN TaObLIa IbI
JKOHE erep KaTbICyFa KelliciM Oepiiice, OHbI K€3 KEJIreH YaKbITTa 3USHCBI3 Kepl KalTaphlil
anyra 6onaapl. COHBIMEH KaTap, KaThICYIIbUIAp K€3 KEeJIMeH CypaKKa >kayan Oepmeyre
KYKBLITBL.

Baiiaanbic nyHkTTepi. Ochl %)00aFa KaTICTHI KaH1al /1a Oip cypakrap HeMece eCKepTyJiep
TybIHAAFaH xaraaiina, Canranat MimanmanukoBaMeH Oaiinanbicyra 6omanbl, 87058348815,
saltanat.taizhanova@nu.edu.kz. Ke3 xenren 6acka macenenep Hazap6aeB YHUBepCUTETIHIH
WHCTUTYLIMOHANIBIK 3€pTTEYNep STUKACHl KOMUTETIHE KiOepisliHe aiabIHabI,
resethics@nu.edu.kz .

Keaicim Typanbl Mastimaeme:.
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Bepinren aknaparThl MYKHUST OKBIIT IIBIKTHIM;

MaraH 3epTTeyiH MaKkcaTbl MEH TOpTiOi Typalibl TOJBIK aKmapar Oepini;

JKunanran aepexrep Kajlai naianaHbUIaThIHBIH KOHE K€3 KEJINEH KYIUs aKnapaT TeK
3epTTeyIIIepre KOPIHETIHIH KOHE CIIKIMIe AU ThUIMAUTHIHBIH TYCIHEMIH;

MeH Ke3 KelreH yaKbITTa 3epTTeyACH ce0erci3 6ac TapTa anaTbIHBIMIBI TYCIHEMIH;
Xorapbia alTeUIFaHAaPABIH OapJIBIFBIH TONBIK O1J1€ OTHIPHII, MEH 63 EPKIMMEH OCHI
3epTTeyre KaThICyFa KeTiCeMiH.

Temenneri "MeH kemiceMiH" TyiiMeciH 6acy apKbUIBI Ci3 KeM aereHje 18 xacrta eKeHiHi3I1
KOPCETECI3, OCHI KEJIICIM YJITICIH OKBII, TYCIH/IIHI3 )KOHE OCHI 3epPTTEyre KaThICyFa KelliciMm
Oepecis.

[1 MeH keniceMiH

(] MeH kenicrieiiMiH

Byt Ko KOMBLIFaH KoHE KYHI KOMBLIFaH KeJICIM MilliMiHIH KOChIMIINIA KeIipMeci ci3ze
CaKTaJIaibl.

Kazakcran PecryOnikachIHbIH 3aHbI OOWBIHIIA 18 *Kacka ToIMaraH KeKe TyiFa 6ajna G0k
caHazna/pl. OChl CaHATKA JKaTaThIH Ke3 KEeJIN'eH KaThICYILIbIFa aTa-aHaHbIH KeJIICIM1 MapaFrbl
Oepiiyi )koHE OFaH KeM JereH/ie Oip aTa-aHaChIHBIH HEMeCe KAMKOPIIBICHIHBIH KOJ KOIOBI
kaxeT. CoHbIMEH Katap, 0ana 3epTreyre KaTrbicyFa pykcaT 0epyi kepek. byn konnan6ara arta-
aHa KeJiciMi Jie, OalaHbIH KeliciMi ClieHapHiliepi /1€ KOChLIYbI KEPEK.
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Appendix C
O®OPMA UHO®OPMAILIMOHHOI'O COI'JIACHUS

IIpo0JieMbl, ¢ KOTOPBIMHU CTAJKHBAKOTCH Ka3aXCTAHCKHeE CTYAEHTHI BO BpeMsi
NPOrpaMM aKageMH4ecKoil MOOHMJIBLHOCTH 32 py0exom

Onucanue: BaM npenaraercst IpUHATH y4aCTHE B UCCIIEI0BAHUU HEOCTATKOB IIPOTrPAMM
CTyZIeHYeCKOM MOOMIbHOCTH. Lenb uccnenoBanmst - U3y4uTh KaTeropuu npooiiem, ¢
KOTOPBIMH CTAJIKMBAIOTCS Ka3aXCTAHCKUE CTYJEHTHI BO BpeMs IPeObIBaHMsI 32 IPaHULICH.
Kpowme Toro, OyayT H3y4eHsl BUIbI CTPATETUi, KOTOPBIE CTYIEHTHI HCTIOJIB3YIOT IIPH
aJlanTalnyy B IpUHUMAIOLIEH cTpaHe. B aToMm ncciaenoBannu OynyT UCHOIB30BATHCS TOTY
CTPYKTYPUPOBAHHBIE HHTEPBBIO, KOTOPBIE ITO3BOJIAT JIy4lIe KOHTPOIUPOBATH TO, KaK
pas3roBop OyzleT cocpeloTOYEH Ha TeMaX, UMEIOLUX OTHOLIECHHUE K L[eJIM UCCIIEJOBAHUS.

Bpems yuactusi: ntepBbio 3aiimet okosno 30 MUHYT.

Pucku: [loTeHuManbHbIe PUCKU y4acTUs B UCCIEAOBAaHUU B OCHOBHOM CBSI3aHBI C
IICUXOJIOTUYECKUM HJIM SMOLIMOHATILHBIM 0J1aronojyyueM y4acTHUKOB. BoT mouemy
SMOLIMOHAJIbHBIE PEAKIINY YYACTHUKOB BO BpeMs IpoLeaAypbl cOopa JaHHBIX Oy1yT
OTCJIEKHUBATHCS, YTOOBI IPU HEOOXOIUMOCTH TPHUOCTAHOBUTH HHTEPBBIO.

IpeumymecrBa: CTyneHTbl, IJIAHUPYIOIIME YYacCTBOBATh B IIporpamMmax o0y4eHus 3a
IpaHulEel, U UX POJUTENIN MOTYT U3BJI€Yb BBITO/lY U3 3TOI0 UCCIIEOBAHMUS, IOJyUUB
MCUEPIIBIBAIOIYIO HH(OPMALIMIO O MOTEHLUAIBHBIX HEJOCTaTKaX 00y4YeHUs B IPYroi
crpaHe. bonee Toro, 3To Moryo 6s! He TOJILKO BHECTH BKJIAJ B CYLIECTBYIOLIYIO JIUTEPATYPY
10 IporpaMMaM o0y4YeHHUs 3a TpaHHLIEeH, HO U YMEHBIINUTh COL[UAJIbHBIE CTEPEOTHUIIBI O
nporpamMmax oO0y4eHus 3a rpaHUIeH, HOCKOJIBKY OHU OKa3bIBAIOT UCKIFOUUTEIBHO
MIOJIOKUTEIILHOE BIUSHUE HAa UX YYaCTHUKOB.

KOMHeﬂcaHHﬂ. KOMHGHC&HHSI 34 y4aCTHUC B OTOM HCCJIICJOBAHWH HE BBIIIAYUBACTCH. Komus
pe3yIbTaTOB MCCIIEIOBaHUsI Oy/IeT TOCTYIHA B perno3utopuu oubdauorexn HazapOaes
YHI/IBCpCI/ITCTa P OKOHYAaHHHU HUCCIICIOBAHUS. P€3y.]'IBTaTBI HCCIICA0OBAHUA MOT'YT OBITH
PaCKpPBITHl YUaCTHUKAM IO UX 3aIPOCYy.

KonduaeHunaabHOCTh 1 aHOHUMHOCTD. VICTHHHBIE IMEHA YYaCTHUKOB OyayT
3aKOJAMPOBAHBI ITyTEM IIPEIOCTABIECHUS UM IICEBJIOHUMOB ISl COXPAHEHUS aHOHUMHOCTH.
Kpome Toro, creHorpaMmmbl HHTEPBbBIO U JIOOBIE 3aMIUCH OYAYT COXPAaHEHbI Ha THYHOM
HOYTOYKE HCCIIeIOBaTeNs C 3allUTHBIM KOJOM JJISi COXPAHEHUS UX KOH(DUIEHIIUAIBHOCTH.
Jlanubie OyAyT yaaneHbl K KOHIlY UCCIIEIOBAHUS.

J1o0poBOJILHBII XapaKTep UCCIeI0BAHUA. YYaCTHE B 3TOM HCCIIEIOBAHUH SIBISETCS
CTPOTO 100pOBOJILHBIM, U €CJIM JAHO COIJIacHe Ha y4acThe, OHO MOXKET ObITh OTO3BaHO B
mo0oe Bpemst 6e3 ymepoa. Kpome Toro, BbI MOKETe HEe OTBE€YaTh HA HEKOTOPHIE BOTPOCHI,
€CIIH XOTHUTE.

KonrakTHble MyHKTHI. B cilyyae BOSHUKHOBEHUS KaKHX-TTHOO BOITPOCOB MJIH 3aMEYaHU
OTHOCHTEJBHO ATOT0 POEKTa, MOXKHO OyzeT cBs3arhes ¢ Cantanat MiMmaHManukoBo#,
87058348815, saltanat.taizhanova@nu.edu.kz. JIxoObie qpyrie BOPOCH! WiIH IPOOIeMBbI
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MOTYT OBITH aJpecoBanbl B KOMHTET 110 3THKE HHCTHUTYIIHOHAIBHBIX HCCIIEIOBAHUI
Hazapbaes YuuBepcutera, resethics@nu.edu.kz.

3asiBjieHHE O COIJIACHH.

51 BHUMATENBHO MPOYKTAaNI(a) MPEJOCTaBICHHYIO HH(pOpMALHNIO;
MHe ObuTa IpeIocTaBiIeHa oJHAsS HHPOPMAITUS O TENISIX U MPOoIeaypax
UCCIICIOBaHMS;

e S noHumaro, Kak OyJIyT MCIIOJIb30BaThCsl COOpaHHBIE JAHHBIC, M YTO JII00ast
KoH(HIeHIMaTbHast nHpopManus OyeT BUIHA TOJIBKO UCCIEIOBATENsIM U He OyeT
PacKpbITa HUKOMY JIpYTOMY;

e ] moHMMaro, 9TO MOTY OTKa3aThCs OT y4acTHsI B UCCIEOBAaHUH B JIt000e BpeMs 6e3
OOBSCHEHUS IPUYHH;

e 3Has Bce BBILICHU3IIOKEHHOE, 5 J0OPOBOJIBHO COTJIAIIAIOCH YYaCTBOBATH B 9TOM
UCCJICIOBaHHH.

Haxas xHomnky “SI cornacen(a)” HiKe, Bbl YKa3bIBa€Te, YTO BaM UCIOJHUIOCH HE MeHee 18
JIeT, Bbl IPOYNTAIIN U MTOHSJIN HACTOSAILYI0 (POPMY COIJIACHsI U COTJIACHBI IPUHATH y4acTHE B
JAHHOM HCCJIEZIOBAaHUM.

[1 51 Cornacen(a)
(1 51 He Coruacen(a)

JIOTIOJTHUTENBHBIN SK3EMILISP STOW MOAMMCAHHOW U 1aTHPOBAHHOMN (POPMBI cornacus
ocTaercs y Bac.

CornacHo 3akoHonarenscTBy PecryOnmku Kazaxcran pebeHkoM cuntaercs Gpusndeckoe
JUI0 B BozpacTe 10 18 neT. JIroboMy y4acTHHKY, MOANAAAI0IIEMY MO/ 3Ty KaTeropuIo,
JOJKHA OBITH BbITaHa DopMa pOIUTENHCKOTO COTTIACH S, MOAMICAHHAS KaK MUHUMYM OJTHUM
U3 ero/ee poauTenei wim onekyHoB. Kpome Toro, peGeHOK T0JKEH 1aTh corjiacue Ha
y4acTHe B UCCJIeIOBaHUU. B 3T0O mpuiiokeHne JOMKHBI ObITh BKIIFOUEHBI CIIEHAPUH COTJIACHS
poauTeNnen U IETEu.
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Appendix D
INTERVIEW PROTOCOL

Challenges experienced by Kazakhstani students during their academic mobility

programs abroad

Time of Interview:

Date:

Place:

Interviewer: Saltanat Imanmalikova

You are invited to participate in a research study on drawbacks of student mobility programs.
The purpose of the study is to examine categories of challenges Kazakhstani students
encounter during their stay abroad. Moreover, kinds of strategies students employ while
adapting to a host country will be explored too.

Your participation in the study is on a voluntary basis, and you can withdraw from the study
at any point. You may choose not to respond to a question if you are hesitant to answer it.
Using a voice recorder, the interviews will be captured for subsequent transcription. The
researcher's own laptop will be the only place where the files are kept. The data will only be
accessible to the researcher. The interviews will be deleted after they have been written
down. The details of the interview will remain private. The actual names of participants won't
appear in the research report. Instead, to safeguard participants’ anonymity, a code system,
such as Student 1, Student 2, etc., will be used to replace each participant's name in the study
report.

The interview will take approximately 30 minutes.

The consent form to participate in this study has already been signed by you.

Introductory questions:

1. When did you participate in academic mobility program? How long did it take?
2. In which country did your academic mobility program experience take place?
3. What was your major that you studied during your mobility program?

4. What was your motivation to participate in academic mobility program?

5. How would you in general describe your study-abroad experience?

6. What kinds of challenges did you face when studying abroad?

Topical questions:

1. What was your communication experience in a host country? Did you face any language
based challenges? What languages did you speak?

2. What was your academic experience in a host country? Did you see any differences in
educational system? How was your academic achievement?

3. How would you describe your lifestyle abroad? Was your experience relatively positive or
negative in terms of daily life aspects such as food, drink, accommodation, public space and
weather?



4. How was your adjustment and socialization process to the local community?

5. How was your psychological well-being while being abroad?

6. What strategies or approaches did you employ to cope with emerging difficulties while
studying abroad?

Thank you for the cooperation and participation in this interview.

96
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Appendix E
CY¥XBAT XATTAMACHI

Ka3akcTanabIK cTyIeHTTEP/IiH LIeTeN1e aKaJeMHUsJIbIK YTKBIPJBIK 0araapjamMaiapblH

0Ty Ke3iH/eri Ke3/1eceTiH KMbIHABIKTAPbI

Cyx0ar yakpITHI:

Kyni:

OpHbr:

CyxO6armbr: Cantanat MiMaHManukoBa

Ci3ai cTyeHTTepIiH YTKBIPIBIK OaFaapiaManapblHbIH KEMILITIKTEP1 Typajibl 3epTTeyre
KATBICYFa IMAaKbIPaMbI3. 3epTTCYAIH MaKCcaThl — Ka3aKCTAHIBIK CTYICHTTEPIIH IIeTENIe
0oJIFaH Ke3/1e Ke3/1eCeTiH KUbIHIBIKTap caHATTapbIH 3epTTey. COHBIMEH KaTap, CTYJAEHTTEp
KaObUTIayIIBI enre OediMIeTy Ke31H1e KOJITaHATBIH CTPaTeTHsIapIbIH TYpIepi 1e
3epTTene/i.

CizniH 3epTTeyre KaTbICybIHbI3 €PIKTI HET13/Ie )KOHE Ci3 Ke3 KeJIreH yaKbITTa 3epTTeyIeH Oac
tapTta anacei3. Cypakka )xayan Oepyre TapThIHCAHbI3, OFaH JKayarl OepMey/Ii TaHIaybIHBI3
MYMKiH. J[aybIC ka3y KYPBUIFBICBIHBIH KOMETIMEH cyx0aTTap KeWiHTr1 TPaHCKPUIIIHS YIIiH
Tycipineni. 3epTTeyiiHiH jkeke HOyTOYyKi (paiinnap caKTalaThiH KaJFbI3 OPBIH OOJIa/IbI.
Jlepektep Tek 3eprreyurire Kommketimai 6onaapl. Cyx0arTap jka3bUTFaHHAH KEHiH jKOMbLIabI.
Cyx0aTThIH erKel-TerKeiiepl Kymus OoJbI Kanaapl. KaTelCymbuiapIbiH HaKThI eciMaepi
3epTTey ecebinjie kepceTinmeiii. OHbIH OpHBIHA, KaThICYIIBUTAPABIH AaHOHUMIUTITIH CaKTay
YIIiH 3epTTey ecebinie opOip KaThICYIIBIHBIH aThlH aybICTBIPY YUIIH 1-CTyEHT, 2-CTYAEHT,
T.0. CHUSKTBI KOJI XKYlieci maiijanaHblIaabl.

Cyx0at mamamen 30 MUHYTTHI anajbl.
Ochl 3epTTEyre KaThiCyFa KeliciM popMachiHa Ci3 dAeKaliaH KOl KOMFaHChI3.

Kipicne cypakrap:

1. Ci3 akageMMsITBIK YTKBIPIIBIK OaFaapiaMachiHa KallaH KaTbICThIHBI3? KaHia yakeIT ©TTi?
2. AkaieMusIIbIK YTKBIPIBIK OariapiiaMackl OOMbIHIIA TOXKIpUOEHI3 Kail enjie oTTi?

3. ¥TKbIpIBIK OargapiaMackl Ke3iH1e KaH1ail MaMaH/IbIKThl OKbIABIHBI3?

4. AkaneMusIbIK YTKBIPIIBIK OaFiapiiaMachlHa KaThICyFa HE TYPTKI OOJABIHBIZ?

5. Kanms! mwerenae oKy ToXipuOeHi3 Al Kanail cunarrap eainis?

6. llletenne oKy Ke3iHae KaHAAW KABIHABIKTapFa Tam OOJIBIHbI3?

O3eKTi cypakTap:

1. Kabbuigaymis! enjie ci3/iiH KapbIM-KaTblHAC TOXipHOeHi3 Kanaai 60mp1? Ci3 Tk
KUBIHJIBIKTAapFa Tar 0onasiHb3 6a? Ci3 KaHaal Tuiaepae coineniniz?

2. Kabbuiaymisl enje ci3aiH akaJeMHsUIBIK TOxXipuoeHi3 Kanaai 6onae? Ciz 611iM 6epy
XKyHecine Kanaai aa 0ip ailbIpManIbUTBIKTEI OaKaaeHBI3 0a? OKY KETICTIKTEPiHI3 Kajan
oonabl?

3. [erenneri eMip canThIHBI3bI Kajail cunarrap eAiHi3? Tamak, CychlH, TYPFBIH-YH, KOFaM
’KOHE aya paiibl CHSKTBI KYHJIENIKTI OMip acrekTiiepi OOMbIHIIA TOXIPUOEHI3 CalbICTBIPMAIIbI
TYp/l€ O3UTHUBTI HEMece HeIlaTUBTI 60116l Ma?
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4. Ci3aiH KepriulikTi KOFaMJIaCThIKKa OeHiMIIeTy JKOHE dJICYMETTeHY YAepiCciHi3 Kanail oTTi?
5. lllerenne OonraH Ke3eri HCUXOJIOTUSIILIK JKarqaibIHbI3 Kajiai 001ab1?

6. [llerenme oKy Ke3iHAe TybIHAAFaH KUBIHIBIKTAP/IbI )KEHY YIIIIH KaHJall cTpaTerusiiap MeH
TOCUIAEP Il KOJIIAHIBIHBI3?

Cyx0aTKa KaThICKaHBIHBI3 YIIIIH paxMeT.
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Appendix F
MPOTOKOJI UHTEPBbIO

IIpo6/ieMbl, ¢ KOTOPHIMHU CTAJKHUBAIOTCH Ka3aXCTAHCKHeE CTYeHThI BO BpeMsl

MPOrpaMMm aKajaeMUu4eCKoi MOOMJIbHOCTH 32 py0ekoM

Bpewms uHTEpBBIO:

JeHb:

Mecro:

HNutepsproep: Canranat iManmanukoBa

Bawm npeanaraercst IpUHATH y4acTUE B UCCIIEOBAHUHI HEOCTATKOB IPOTrPaMM CTYAEHUYECKOM
MoOunpHOCTU. Llenb nccnenoBanus - U3y4UTh KaTErOpuM MpooieM, ¢ KOTOPbIMU
CTAJIKMBAIOTCS Ka3aXCTaHCKHUE CTYAEHTHI BO BpeMs IpeObIBaHus 3a rpanuueil. Kpome toro,
OyAyT M3y4eHBI BUIBI CTPATETHiA, KOTOPbIE CTYACHTHI UCIOIB3YIOT IPU alalTallii B
IIPUHUMAIOIIEH CTpaHe.

Barre yuacTtue B uccie10BaHMM OCYILECTBIIIETCS Ha JOOPOBOJIBHOM OCHOBE, U BBl MOXKETE
BBIUTHU U3 UCCIIEIOBAHUS B JT1000i1 MOMEHT. Bl MOXeTe HE OTBeUaTh Ha BOIIPOC, €CITH HE
pelaeTech OTBETUTh Ha Hero. IHTepBbIo OyIyT 3alKChIBaThCA HA TUKTO(OH JUIs
nocneayromei pacmudpoBku. COOCTBEHHBI HOYTOYK UCCIIeIOBATEIS OYIET €IMHCTBEHHBIM
MECTOM, I'7ie OyayT xpaHuTbces (ailnbl. JlanHble OyAyT JOCTYIHBI TOJIBKO UCCIIEI0BATEIIO.
WHTepBbio OyAyT yaalleHbl IOCIE TOT0, KaK OHU OyAyT 3anucaHsbl. JleTaau HHTEpPBbIO
ocTaHyTcs B TaiiHe. Hacrosimue nMeHa ydacTHUKOB He OyIyT yKa3aHbl B 0T4eTe 00
uccienoBaHuy. Bmecto 3Toro A 3aliuThl aHOHUMHOCTH YYaCTHUKOB OyzeT
HCIIOJIb30BaThCS CUCTEMA KOJOB, Hanpumep, «CtyneHt 1», «CTyneHT 2» u T. 1., JUIsl 3aMEHbI
MMEHU KaX/10r0 yJYaCTHHKA B OTYETE 00 UCCIIEJOBaHUH.

WuTepBbio 3aiiMeT 0k0J10 30 MUHYT.
dopma cornacus Ha y4acTHe B ’TOM HCCIIEJOBAHUH YK€ ITOANNCAHA BaMHU.

BBoaHbIe BONIPOCHI:

1. Kora BbI yuacTBOBaJIM B ITpOrpamMme akageMudeckoi moounbHocTH? Kak noaro sto
3aHAI0?

2. B xakoii crpaHe mpoxo/iuiia Bailia IporpaMMa akajeMU4eckoil MoOOMIbHOCTH?

3. Kakyto crienuanbHOCTh Bbl H3Y4aid BO BpeMS IPOrpaMMbl MOOMIIBHOCTH?

4. KakoBa Obl1a Balia MOTHBALIUS AJIS1 Y4acTHsl B IpOrpaMMe akaJeMUdecKoil MOOMIBHOCTH?
5. Kak OblI BBI B 11€JIOM OINKCAIH CBOM OIBIT 00Y4YEeHHsI 3@ TpaHULIEeH?

6. C KxakuMu TPYIAHOCTSIMH BbI CTAJIKMBAJIMCh BO BpeMsl y4eObl 3a TpaHULIei?

AKTyaJIbHbIe BOIIPOCHI:

1. Kakoit y Bac 661 onbIT OOLIEHHS B TpuHUMaronien crpane? CTaakuBauCh JIU BbI C
KaKMMHU-JIHOO0 S3bIKOBBIMU ITpobieMaMu? Ha Kakux si3pIkax Bbl TOBOPHIIN?

2. KaxoB ObLI Ball akaJIeMUYECKUH OIBIT B IPUHUMaroIel ctpane? Bbl 3ameTHiin Kakue-To
OTJIMYHS B cucTeMe oOpa3oBanusi? KakoBbl ObLIM BalM ycriexu B yuede?

3. Kak ObI BbI onucany cBoi 00pa3 )KM3HU 3a rpaHuiiei? bout a1 Ball onbIT OTHOCUTEIHHO
II0JIOKUTEIIBbHBIM MIJIM OTPULIATENIBHBIM C TOUKH 3pEHUS aCIIEKTOB ITOBCEAHEBHON KHU3HH,
TaKMX KaK e]1a, HalUTKHU, )KUJIbe, 00IIECTBEHHOE MPOCTPAHCTBO U Moroja?
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4. Kak mpoxoauJi Balll MpoLEecC aAanTallii U COUATN3AI[MI B MECTHOM co0011ecTBe?

5. KakoBo ObLI10 Ballle ICUX0JI0IMYeCKOe CAMOYYBCTBHE BO BpeMs MPEObIBAHUS 3a TpaHULIECH?
6. Kakue ctparernu wim moaxo/ bl BbI HCIOJIB30BAIHM, YTOOBI CIIPABUTHCS C BOZHUKAIOLIIMMU
TPYIHOCTSMHU BO BpeMs y4eObl 3a rpaHuLiend?

Cracub6o 3a COTPYAHHUUYCCTBO U Y4aCTHEC B 9TOM MHTECPBBIO.



