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ABSTRACT
Academics and Managers’ Perception and Experience of the Accreditation Process of
Educational Programs: a Case of one Kazakhstani University

In recent decades, Kazakhstani higher education has witnessed considerable transformations
in quality assurance, with accreditation emerging as the foremost external quality assurance
mechanism. Notwithstanding the abundance of global research on accreditation, studies
focusing on Kazakhstan and other Central Asian nations remain scant. This research seeks to
investigate the participation of managerial and academic staff in the accreditation process at a
Kazakhstani university, as well as their perceptions of continuous improvement. To provide
valuable insights for Kazakhstani universities striving to refine their quality assurance
mechanisms in alignment with international accreditation standards, this study employs both
Cultural Theory and Institutional Isomorphism theory. Employing a case study design and
purposeful sampling, the research found through interviews that the accreditation process had
fostered a shift in organizational culture towards continuous improvement, reflecting the
university's quality culture. However, several challenges were uncovered, such as limited
international experience, suboptimal expert selection, Soviet-era legacies, language barriers,
disputes concerning curriculum design approaches, and an emphasis on maintaining control
standards over enhancing quality. Despite these obstacles, foreign accrediting agencies were
perceived to exert a lasting influence on the quality of academic programs and the university's
overall development. The most formidable challenge pertained to the transformation of the
university's structure, academic policies, strategic planning, and operational processes during
the accreditation preparation phase. The study's findings enrich the understanding of
accreditation practices in Kazakhstan and other Central Asian countries, offering valuable
insights for policymakers and researchers in the region. By shedding light on the involvement

of managerial and academic staff in the accreditation process and elucidating their
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perceptions of continuous improvement, this research contributes to the development of more
effective quality assurance mechanisms that align with international accreditation standards.

Keywords: external and internal quality assurance, accreditation, perception, academic

and managerial staff, Cultural Theory, Institutional Isomorphism theory, quality culture,

continuous improvement.



A”paTna
OKpITYHIBI 7K9HE 0acKapylIbl epPCOHAABIH 0ly1iM Oepy OarnapiamManapbiH
aKKpeIuTTeYy NpoleciH Ta:Kipudeci MeH KadbLIIaybI: 0ip Ka3aKCTaHABIK
YHUBEPCUTETTIH MbICAJIBIH/IA

KazakcranapIk »)oFapbl OUTIM COHFBI OHXKBUIIBIKTAp/a callaHbl KAMTaMAaChI3 €Ty CalachIH/Ia
eJIeyIIi e3repicTepIeH OTTi, 9pi AKKPEIUTTEYIIH 631 calaHbl CHIPTKBI OaKbLIAY IbIH HET13T1
TEeTiriHe aHaNIbl. AKKPEIUTTEY CaachIHIAFbl KahaHIbIK 3epTTeyNepaiH KONTIriHe
kKapamactan, Kazakcranra xone OpTalibik A3HUSHBIH 0acka enjepine OarbITTaFaH
3epTTEYIEPIiH XKYPri3ilyl eTe cupek. by 3epTTey Ka3aKkCTaHIbIK YHUBEPCUTETTE
aKKpeauTTey mporiecine KazakctanablK JKOO-HBIH OacKapylibl )KOHE aKaIeMUSITBIK
MIePCOHABIHBIH KATBICYBIH 3epJIeiIeyTe, COHIa-aK OJap IblH Y3I1KCi3 KETULTIpY Il
(«continuous improvementy) KaObIIAaybIH Taayra OarpiTTanFad. Kelic-craau ozici MeH
MakcaTka OaFbITTANIFaH IpIKTEY Il aigalaHa OTHIPHIN, CyX0aT apKbUTBI )KacalFaH 3epTTey
AKKPEIUTTEY MPOIIeCl YHUBEPCUTETTIH carla MOJICHUETIH KOPCETE OTHIPHIT, YIUBIMIIBIK
MOCHHMETTIH Y3I1KC13 KeTUIIIpy OarbIThiHA («continuous improvement») aybICybIHA bIKIAI
€TKEHIH aHBIKTaIbl. AJaiiia, 3epTTey 0aphIChIHA XAIbIKAPATBbIK/aiMAaKTHIK TOKIpUOEHIH
YKETKUTIKCI3/IIr1, capanibuiapIbIH THIMCI3 TaH1aTybl, OTKEH KEHECTIK Ke3€H, TUIIIK KeJepri,
OKy OafrapiaMajapblH 931pJiey TOCUIAEPIHACT] KENMICIEYIITIKTEp KOHE canaHbl )KaKcapTy
TOCUTIHE KaparaH/a 0aKplIay CTaHAAPTTAPBIH CaKTay TOCUTIHIH YCTEMIITT CUSKTBI MAcelenep
AHBIKTAIABI. ATallFaH KUBIHABIKTapFa KapaMacTaH, MEeTEIIK aKKPEAUTTEY areHTTIKTePi
aKaJIeMUSUTBIK OaFmapiaamManap/IblH camachblHa )KOHE YHHBEPCUTETTIH YKaJIIIbI JaMybIHA
Y3aKMep31MIi 9cep eTyII peTiHe KaObUIIaHFaH. Y HUBEPCUTET KYPBUIBIMBIH, aKaIeMHUSITBIK
casicaTTbl, CTPATETUSIIBIK YKOCTIApJIayAbl )KOHE ONepallUsIIBbIK IPOLIECTEP/Il ©3TePTY
AKKPEIUTTEYTe NalbIHABIK Ke3EHIHICT1 €H MaHbBI3/Ibl ChIHAK O0J/Ibl. 3epTTEy HOTHKENIEepi

Kazakcranna »one OpTanblk A3HUsSHBIH 0acKa elepiHe aKKpeIuTTey TOKIpUOeCciHIH



TYCIHIT1H KEeHEHTe 1, CasCH MIemiM KaObuJaybuiap MeH aliMaKTarbl 3epTTeyIliep YIIiH
KYH/IbI YCBIHBICTAp YChIHAABI. bacKapymibl )koHE akaleMHUsUIBIK IEPCOHAIBIH aKKPETUTTEY
MPOIIECiHE KATBICYBIH XKapHsl €T€ OTHIPHII, OJAPAbIH Y3AIKCi3 KeTinaipyai («continuous
improvementy) KaObUIJaybIH HAKTBUIAN OTBIPHII, OYJI 3epTTEY XaIbIKAPAIBIK AKKPEIUTTEY
CTaHJapTTapblHA COWKEC KEJIETiH caraHbl KAMTaMacChl3 €TY/IiH HEFYPIIbIM THIM/II TETIKTEPiH
o3ipJieyre BIKIaI eTeIi.

Tyuiinoi ce30ep: canaHbl KAMTaMachl3 €TY/IiH CBIPTKBI XKoHE 1IIKi JKyienepi,
aKKpenuTTey, KaOblIiay, akaJIeMHUsUTBIK )KoHEe OacKapy MepCoHaIIbl, MOICHUETTaHy TEOPHSICHI,

WHCTUTYLMOHAJIBIK H30MOP(HHU3M TEOPHSACHI, Cara MOJICHUETI, Y3IIKCi3 KEeTUIHipy
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AHHOTaNuA
OnbIT 1 BOCHIpHUATHE NPOLECCa aKKPeAUTALMH 00pa30BaTeJbHBIX IPOrPaMM
NpenoAaBaTelbCKUM U YIPABJIEHYECKUM IEPCOHATIOM: Ha NPUMepe 0IHOIr0
Ka3axcranckoro ynusepcurera
Kazaxcranckoe Briciiee 00pa3oBaHue B MOCIEAHNE ACCATHIICTHS MIPOILIO 3HAYUTEIbHbIC
npeoOpa3oBaHus B 00J1acTH 00eCTieYeHHs Ka4ecTBa, U aKKPEAUTAIHS CTajla OCHOBHBIM
MEXaHU3MOM BHEIIHEro KOHTpoJIs KadecTBa. HecMoTpst Ha n300mine rio0aabHbIX
HCCIIEI0OBaHUM B 00JIaCTH aKKpeAUTaLUH, UccleaoBanus, Gokycupyomuecs Ha Kazaxcrane
U apyrux crpanax LleHTpanbsHON A3uM, OCTar0TCs KpaiHe peakuMu. JJaHHOe ucciie1oBaHne
HaIIpaBJICHO HA U3YYEHUE YYACTHsl YIIPABICHYECKOTO U aKaIEMUYECKOr0 IepCcoHaNa
Ka3axCTaHCKOI'O By3a B IIPOLECCE aKKPEAUTALMH B Ka3aXCTAHCKOM YHUBEPCHUTETE, 4 TAKKE
aHaJIM3 UX BOCHPUSTHS HEIIPEPBIBHOTO COBEPIICHCTBOBAHHUS («continuous improvementy).
Hcnonb3ys MeTo Keic-CTalu U 1eJIEHAPaBIEHHYI0 BIOOPKY, UCCIIEI0BAaHUE TIOCPEICTBOM
MHTEPBBIO BBISIBUIIO, UTO MPOLIECC aKKPEAUTALIMN CIIOCOOCTBOBAJ CIBUT'Y OpPraHU3allMOHHON
KYJIbTYphI B HAIIpaBJICHUU HEMIPEPHIBHOTO COBEPIICHCTBOBAHUS («continuous improvementy),
oTpaxkas KyJbTypy KauecTBa yHuBepcurera. OIHaKoO B X0OJI€ HCCIIEI0BaHUs ObLIO
oOHapyKeHbl TaKue MPoOJIEMbl KaK HEJIOCTATOUHbIN MEKyHaPOJHBINA/PErHOHAIbHBIHN OIBIT,
HEONTUMAJIbHBIA BHIOOD IKCIIEPTOB, HACJIEIUE COBETCKOIO IIPOILIOTO, SI3bIKOBON Oapbep,
pasHoriacHs B MOAX0AaxX K pa3paboTke y4eOHbIX IPOrpaMM U IOMUHUPOBAHUE MOIX0AA
MOAICpKAHUS CTAaHJAPTOB KOHTPOJISI HAJT ITOAXOA0M I10 YJIy4dIIEeHUIO KadecTBa. HecmoTps Ha
YKa3aHHbIE TPYJAHOCTH, MHOCTPAHHBIE aKKPEAUTAIIMOHHBIE ar€HTCTBA BOCIPUHUMAIUCH KaK
OKa3bIBAIOIINE JOJTOCPOYHOE BIMSHUE HA KAUECTBO aKaJIEMUYECKUX MTPOrpaMM U ol1iiee
pa3Butue yHuBepcutera. Hanbosnee 3HaUNTENBHBIM BBI30BOM ObLIO IpeoOpa3oBaHue
CTPYKTYPBI YHUBEPCUTETA, aKaJJEMUYECKHX MTOJIMTHK, CTPATETUYECKOTO IJIAHUPOBAHUS U

OINCPAaIMOHHBIX IPOUECCOB Ha 3TAIIC ITOATOTOBKU K aKKPEAUTAINN. PeBy.J'II)TaTI)I
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UCCJICIOBaHMSI PACIIUPSIOT IIOHUMAaHKE MPAKTUKU aKKkpeauTanuu B Kazaxcrane u Apyrux
crpanax LleHTpanbHol A3uu, pejyiarasi IeHHbIE PEKOMEHIALUH JUIsl JIUL, TIPUHUMAIOIINX
MOJUTHYECKHE PELICHHS, U HccieaoBartenel B pernone. OcBemas y4acTie ypaBIeHIecKOTro
Y aKaJIEeMUYECKOTro MepcoHaja B MPOIECcce aKKPeAUTAIIMU U POSCHSS MX BOCIIPUATHE
HETPEPHIBHOTO COBEPIICHCTBOBAHMS («continuous improvementy), TaHHOE HCCIEIOBAHNE
criocobcTByeT pazpaboTke Oosee 3 PEeKTUBHBIX MEXAaHU3MOB 00ECIICUCHHSI KQueCTBa,
COOTBETCTBYIOLINX MEKIYHAPOIHBIM CTaHJAPTAM aKKPEIUTALIUH.

Kniouesvie cnosa: BHEUTHNE U BHYTPEHHHE CUCTEMbI 00eCTIeueH s KauecTBa,

aKKpeIuTaIHs, BOCIIPUATHE, aKaJJeMIUECKHII U yITPaBICHUECKUH TTIEpCOHA,
KYJIbTYpPOJIOTHUYECKAs TEOPHsl, TEOPHUSI HHCTUTYIIHOHAIEHOTO H30MOp(H3Ma, KyJIbTypa

Ka4ueCTBa, HCIIPCPBIBHOC COBCPIICHCTBOBAHUC.
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Chapter 1. Introduction

1.1 Background Information

Quality assurance is essential to higher education as it ensures that students receive
education that meets high standards and prepares them for success in their future careers. In
the case of Kazakhstan, the country has undergone significant changes in quality assurance in
higher education over the past few decades. Prior to gaining independence from the Soviet
Union in 1991, higher education in Kazakhstan was heavily influenced by the Soviet system,
which placed a strong emphasis on centralization and conformity (Bischof, 2018). However,
since gaining independence, the Kazakhstani government has implemented a series of
educational reforms to modernize and improve the quality of higher education in the country.
1.2 Problem Statement

One of the significant changes that occurred after independence was the establishment
of a national system of quality assurance for higher education in 1993. This system included
the creation of an independent accreditation agency called the National Accreditation Centre
(NAC), which is responsible for evaluating and accrediting higher education institutions in
Kazakhstan (European Association for Quality Assurance in Higher Education, 2015). Over
the years, the Kazakhstani government has implemented various policies aimed at improving
the quality assurance of higher education process through the standards of higher education
establishment, design and adaptation of national qualifications frameworks based on
competency-based education (Kerimkulova & Kuzhabekova, 2017). Moreover, Kazakhstan
joined the Bologna Process in 2010 (European Higher Education Area and Bologna Process,
n.d.), which aims to create a common framework for higher education across Europe. Since
joining the process, Kazakhstan has implemented various reforms in line with the Bologna
Process, including the adoption of a three-cycle degree structure (bachelor's, master's, and

doctoral), the implementation of the European Credit Transfer and Accumulation System
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(ECTS), and the promotion of internationalization in higher education (Country Report on the
Implementation of the Parameters of the Bologna Process at HEIs of the Republic of
Kazakhstan, 2020). Those reforms forced higher education institutions (HEI) to transform
their internal quality policy and management toward the demands of the job market,
economy, and student-oriented processes (Law on Education, 2017). The most considerable
change was in 2017 when HEIs got the freedom to choose an independent accreditation
instead of a previously established state attestation, which affected the more active
involvement of the universities in accreditation (Kalanova, 2016). The national quality
assurance system is the topic of research in different countries with particular attention to its
effectiveness; quality is a serious, complex, and complicated matter which is now part of the
university management system.

Accreditation is a crucial component of quality assurance in higher education. It
involves a formal evaluation process to determine if an educational program meets specific
standards and criteria an accrediting agency sets (European Association for Quality
Assurance in Higher Education, 2015). Accreditation can assure students, employers, and
other stakeholders that the program meets high standards and prepares students for success in
their chosen fields (Sanyal & Martin, 2007). It can benefit educational institutions, including
increased credibility, recognition, and funding opportunities. Additionally, it can help
institutions identify improvement areas and promote a continuous improvement culture
(Dixon & Soltys, 2013).

By implementing accreditation standards, universities publicly announce their
commitment to external evaluation and continuous improvement as a guiding norm (Perryer
& Egan, 2015). However, there is difficulty in abandoning the former centralized control
systems because universities could be unprepared or need help understanding how to change

the internal management structure and introduce quality assurance mechanisms. Some HEIs
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conclude accreditation as a formal process similar to the state licensing procedure
(Kerimkulova & Kuzhabekova, 2017).

Nevertheless, Kazakhstan has moved considerably ahead in implementing
accreditation mechanisms compared to other Central Asia countries (Manarbek & Seyfried,
2022). Two significant changes were made in national legislation; the first, based on OECD
recommendations and the European Standards and Guidelines (OECD, 2007), when the
government included the independent accreditation as a requirement in the State Program on
Education Development for 2011-2020 (SPED 2011-2020, 2010). From that moment, the
accrediting agencies got independent status from the state and started to provide accreditation
procedures independently. The second change in 2011 led to the National Register of
Accrediting Bodies’ assertion (Minister of Education and Science of the Republic of
Kazakhstan, 2016); the main distinguished feature of that step was that Kazakhstan opened its
education market to foreign accrediting agencies. Moreover, HEIs are not limited in their
choice and could choose either national or international accrediting agencies (Kalanova,
2016). Currently, there are twelve approved accrediting bodies in the Register of recognized
accreditation bodies, where six of them (with national or international status) are located in
Kazakhstan (hereinafter — local accrediting agencies), and the other six are in foreign
countries (the USA, Belgium, and Germany (hereinafter - foreign accrediting agencies) (see
Appendix A). By 2020, more than 90% of Kazakhstani universities had passed institutional
and program accreditation (ENIC-KAZAKHSTAN, 2020). However, most of the programs
were accredited by local agencies; for instance, Independent Agency for Accreditation and
Rating (IAAR) and Independent Agency for Quality Assurance in Education (IQAA)
accredited 46% and 31% of the total number of programs, respectively.

Kazakhstani and European accreditation agencies based their methodology on the

European Standards and Guidelines (European Association for Quality Assurance in Higher



21

Education, 2021); however, there are differences in their approaches. For example,
Kazakhstani agencies include indicators according to local legislation in their methodology,
such as a minimal number of teaching staff with doctoral (candidate of sciences) degrees
(IQAA, 2020) that could be seen as the features of state control rather than accreditation.
Moreover, there is the issue of awareness of the importance of accreditation processes by the
faculty, administrative staff, and students (Davis & Ringsted, 2006). For instance, academics
and managers are critical in the accreditation process. Their perceptions and experience can
influence the quality of the evaluation process and the overall effectiveness of accreditation
in improving the quality of higher education programs.

A considerable amount of research addresses the significant role and impact of
evaluation of accreditation on the quality of education in the Western context (Harvey &
Williams, 2010; Bendixen & Jacobsen, 2020; Rahnuma, 2020; Komotar, 2021), as well as
comparative studies regarding the national or institutional context of accreditation systems
including accreditation process actors approach (Harvey, 2004; Stensaker et al., 2011,
Suchanek et al., 2012; Huong, 2018; Ulker & Bakioglu, 2019). For example, according to
Harvey (2004), in the case of European, Canadian, and USA HEIs with a long accreditation
history, there is a tendency for “a shift of power from educators to managers and bureaucrats”
when accreditation is more about control than enhancement (p. 209). South Eastern countries,
such as Taiwan and Vietnam, were later adopters of accreditation, where state regulation,
similar to Kazakhstan, played a vital role in the quality assurance system's reform (Merrill,
2019). Studies in that region concentrated on investigating the development and effects of
those reforms on the higher education system (Mussawy & Rossman, 2018).

In addition, most studies show that academics and managers generally perceive the
accreditation process as essential for enhancing the quality of higher education programs and

strengthening the faculty’s continuous improvement culture (Germaine & Spencer, 2016;
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Mussawy & Rossman, 2018; Seyfried & Pohlenz, 2018; Leiber et al., 2018; Staub, 2019;
Alaskar et al., 2019; Wilson-Hail et al., 2019; Khojah & Shousha, 2020). However, they also
identified challenges in the accreditation process, such as the need for more support and
resources for educational institutions to prepare for accreditation, increased workload, and
stress. Moreover, Leiber et al. (2018) emphasized the limited improvement of teaching and
learning. According to Stensaker et al. (2011), HEI administration staff are better informed
and more engaged in accreditation than students and faculty staff. As a result, HEI leadership
IS more optimistic about accreditation’s impact than other groups.

Studies on the Kazakhstani quality assurance system are not so numerous. Most of the
research papers address the development of the National Quality Assurance system since the
Bologna process implementation, changes in legal frameworks, issues of academic
autonomy, and state control (Sarinzhipov et al., 2012; Hartley et al., 2016; Kerimkulova &
Kuzhabekova, 2017; Anafinova, 2020; Nadirova, 2022). Thus, through the case study,
Istileulova (2013) and Perryer and Egan (2015) explored the experience and institutional
changes effects of accreditation on Kazakhstani business schools, highlighting the importance
of accreditation in enhancing the reputation and quality of business education in developing
countries. Merrill (2019) found the divergence between the number of Kazakhstani and
Kyrgyzstani academic programs that passed international accreditation (645 and 9 programs,
respectively), explaining the differences by Kazakhstani governmental incentives and
membership in the Bologna process. However, few empirical studies are focused on the
students’ or employers' views (Assylbekova & Kalanova, 2015) and academic and managerial
staff (Manarbek & Seyfried, 2022; Bokayev et al., 2022), who are supposed to be more
essential participants in the accreditation process as their opinion and experience determine

the quality assurance.
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Therefore, this research aims to narrow the gap in the current studies relating to
faculty and administration's experience of the accreditation process within the Kazakhstani
context. There is a belief that a better understanding of the perception of the accreditation
process by academic and managerial staff who are directly involved in it may become a
reason for low accreditation efficiency and program improvement. There is a need for further
study of the influence of awareness of accreditation goals and mechanisms on behalf of the
faculty and academic managers as the participants of the quality assurance culture
propaganda.

1.3 Purpose of the Study

The purpose of the present qualitative case study is to identify the involvement of two
groups of primary stakeholders (managerial and academic staff) in the accreditation process
at one Kazakhstani university and to find out how their perceptions correspond to the concept
of continuous improvement by conducting an extensive analysis of separate semi-structured
interviews. This study sets the following objectives:

1) To identify the requirements of the accreditation process at the Kazakhstani
education system.

2) To find out the effectiveness of the accreditation process of the HEI on
organizational productivity and long-term planning from managerial and academic staff's
perspectives.

3) To investigate the effectiveness of the accreditation process in terms of the
educational program and curriculum design from managerial and academic staff's
perspectives.

4) To identify the differences between local and foreign accrediting agencies
comparing administrative and academic staff experiences.

1.4 Research Questions
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This research highlights the alleged understanding of accreditation process
effectiveness from managerial and academic staff perspectives and provides
recommendations for further improvement. The research is based on semi-structured
interviews with the main stakeholders involved in the accreditation process. Therefore, this
qualitative study is guided by the following research questions:

- What are administrators' and faculty members' views on the value of the
accreditation process in their institution?

- How do administrators and faculty members perceive the influence of the
accreditation process on the HEI?

- How do administrators and faculty members perceive the role of the accreditation
process in the educational program and curriculum design?

- What are administrative and academic staff's experiences with the accreditation
process provided by local and foreign accrediting agencies?

1.5 Significance of the Study

The research on academics' and managers' perceptions and experience of the
accreditation process of educational programs in Kazakhstan is significant for several
reasons. Firstly, the accreditation process plays a crucial role in ensuring the quality and
relevance of educational programs. Understanding how academics and managers perceive
and experience the accreditation process can provide insights into the effectiveness of the
process motivating the main stakeholders to participate in the accreditation processes more
actively and consciously and identify areas for improvement in HEI all over Kazakhstan.
Secondly, the research can inform policymakers, accrediting bodies, and accreditation
process actors to improve their understanding of the accreditation procedures and possibly
develop quality assurance in other Kazakhstani HEIs. Understanding the perceptions and

experiences of academics and managers can inform the Ministry of Science and Higher



25

Education of the Republic of Kazakhstan on improving the quality and relevance of the
implemented external quality assurance policies. Thirdly, the research can contribute to the
broader literature on quality assurance and accreditation in higher education in other regions
of Kazakhstan. While there has been extensive research on accreditation in other countries,
there is a need for more research on accreditation in Kazakhstan and other Central Asian
countries. Finally, the research can strengthen the HEI culture of continuous development of
Kazakhstan's higher education system.
1.6 Outline of the Thesis

This thesis consists of six chapters. The introductory chapter represents the research
background, problem statement, research questions, purpose, and significance of the study.
Chapter 2 illustrates the topics of quality and quality assurance, accreditation, academic
quality culture, and administrative’ and faculty’s perceptions of the accreditations process in
the Kazakhstani and international literature. It also discusses the theoretical frameworks of
the research. Chapter 3 depicts research design, methodology, sampling and data collection
procedures, limitations, and ethical issues. Chapter 4 reports the findings of the study
according to the research questions. The study results are discussed and interpreted in
Chapter 5 taking into account the studied literature. Chapter 6 summarizes the findings
referring to the research questions, providing study limitations and implications for further

research.
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Chapter 2. Literature Review
2.1 Introduction

This chapter pursues presenting the overview of the research topic through critical
analysis, synthesis, comparison, and summary of previously conducted research and studies
regarding the research topic. The current study centers on quality and quality assurance in
higher education and accreditation processes in the international and Kazakhstani context.
The chapter begins with a general overview and background of quality assurance in higher
education and its mechanisms in the accreditation process. Then it proceeds to focus on the
role of administration and faculty staff in the accreditation process and development of the
culture of academic quality. Finally, it brings insight into the institutional theory of
isomorphism as the study's theoretical framework.

2.2 Implementation of Quality and Quality Assurance

Quality and quality assurance have been major concerns of organizations and
industries throughout history. In recent years, the development of quality management
systems (hereinafter QMS) has gained significant importance and has become a critical factor
in the success of organizations across various sectors (Oakland, 2014). This literature review
explores the background of quality and quality assurance, tracing its evolution from ancient
times to modern-day practices.

The concept of quality dates to ancient civilizations such as the Egyptians and the
Greeks (Oakland, 2014). During the industrial revolution, the focus shifted towards mass
production and efficiency, often compromising on the quality of the products. However, in
the early 20th century, pioneers like Walter Shewhart and W. Edwards Deming developed
statistical quality control methods to improve the quality of products in the manufacturing

sector (as cited in Shewhart, 1931, p. 38; Deming, 1986).
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In the 1960s, quality assurance practices were developed in response to the need for
standardized quality management practices in the aerospace and defense industries (Oakland,
2014). The 1SO 9000 standards were introduced in 1987, providing a framework for QMS
implementation and certification (ISO, 2015, p. 2). The Modern-Day Quality Assurance
concept has evolved from focusing on inspection and testing to a more comprehensive
approach that includes continuous improvement, customer satisfaction, and risk management
(Oakland, 2014, p. 13). Quality assurance has expanded beyond manufacturing and is now
practiced in various sectors, including education.

Quality and quality assurance have been essential concepts in management literature
for many years, and they continue to be relevant in today's business environment. According
to Garvin (2000), quality can be defined in several ways, including meeting customer needs
and expectations, conforming to product specifications, and achieving high levels of
reliability and performance. The author also emphasized the importance of a comprehensive
approach to quality that includes product design, process control, and continuous
improvement (p. 10). Similarly, Juran (2000) defined quality as "fitness for use" and
highlighted the importance of a proactive approach to quality assurance that focuses on
preventing defects rather than detecting and correcting them after they occur (p. 31). He also
argued that quality improvement should involve all employees, from top management to
frontline workers, and that a culture of continuous improvement is essential for sustained
success (p. 44).

Another critical concept in quality management is Six Sigma, a data-driven approach
that seeks to minimize variation and improve process performance (Pande et al., 2000).
According to the authors, companies such as Motorola and General Electric have widely
adopted Six Sigma. It has proven to be an effective tool for improving quality, reducing costs,

and increasing customer satisfaction (p. 2). These authors' views demonstrate the importance
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of a customer-focused approach, employee involvement, and a culture of continuous
improvement in achieving high levels of quality in products, services, and processes. Quality
management systems such as ISO 9001 also emphasize the importance of a process-oriented
approach to quality assurance and the need for continuous improvement (International
Organization for Standardization, 2000).

2.3 Quality Assurance of Higher education: European Background

Quality assurance is critical to higher education, ensuring that educational programs
and institutions meet the needs of students, society, and other stakeholders. According to the
European Standards and Guidelines for Quality Assurance in Higher Education (ESG)
(2015), quality assurance in higher education is a systematic process of evaluating and
improving the quality of educational programs, ensuring that they meet the needs of students,
society, and other stakeholders.

The history of quality assurance in higher education in Europe can be traced back to
the early 1990s. During this time, many European countries recognized the growing
importance of higher education in the knowledge-based economy and the need for more
systematic approaches to ensure the quality of educational programs and institutions
(Volkwein, 2010). One of the earliest examples of quality assurance in higher education in
Europe was the establishment of the Higher Education Funding Council for England
(HEFCE) in 1992, which was responsible for providing funding to higher education
institutions in England and ensuring these institutions complied with the specific quality
standards (Harvey, 2004). Other European countries soon followed suit, developing their
systems for quality assurance in higher education (Dill, 2007). The Association of Nordic
Universities (ANU) established a quality assurance network for universities in the Nordic
countries in 1995 to promote the sharing of best practices and to develop common approaches

to quality assurance across the region (Association of Nordic Universities, 1997, p. 1-34).
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Such close collaboration gave birth to the European Association for Quality Assurance in
Higher Education (further ENQA) establishment in 1998, aimed to merge quality assurance
agencies from across Europe with a mission to promote the development and use of effective
quality assurance practices in higher education and to provide a platform for sharing
knowledge and expertise in the field (European Association for Quality Assurance in Higher
Education, n.d.).

In recent years, quality assurance in higher education has become an increasingly
important topic in the European context. One of the key developments in this field was the
adoption of the Standards and Guidelines for Quality Assurance in the European Higher
Education Area (ESG) in 2005, which provides a common framework for quality assurance
in higher education across Europe countries and was widely adopted by institutions
throughout the region (European Association for Quality Assurance in Higher Education,
2021).

One of the primary goals of quality assurance in higher education is to ensure that
educational programs and institutions meet the needs of students, society, and other
stakeholders. This is achieved through various mechanisms, including accreditation, program
evaluations, and institutional reviews. These mechanisms identify improvement areas and
encourage continuous improvement and innovation in higher education (Harvey, 2004).

Accreditation is one of the essential components of quality assurance in higher
education. Accrediting agencies evaluate the quality of educational programs and institutions
and grant them a seal of approval. Accreditation assures students and other stakeholders that
an educational program or institution meets specific quality standards and is recognized by
the academic community (Salmi, 2009). In addition to accreditation, there has been a growing
emphasis on internationalization and developing international quality frameworks in the

European context. For example, the UNESCO-OECD Guidelines for Quality Provision in
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Cross-Border Higher Education provide a framework for ensuring that educational programs
and institutions meet specific quality standards, regardless of location (Knight, 2006).
2.4 Mechanisms of the European Accreditation Process

Accreditation is a critical component of quality assurance in higher education; it plays
a vital role in ensuring that educational programs and institutions meet certain standards of
quality (The European Consortium for Accreditation in higher education, n.d.). That means
that it is a process by which external organizations evaluate the quality of educational
programs and institutions and grant them a seal of approval. This process typically involves a
comprehensive review of the educational program or institution, which includes an
examination of its mission, goals, and objectives and assessing its resources, faculty,
curriculum, and student outcomes (European Association for Quality Assurance in Higher
Education, 2021).

However, some controversial opinions about the accreditation mechanisms and their
effectiveness exist. One of the criticisms of the accreditation process is using a quantitative
evaluative framework. This has led to concerns about the interpretation of the quantitative
data; moreover, it puts the emphasis on compliance with accreditation standards and
conformist behavior, which can stifle innovation and creativity in educational programs and
institutions (Martin & Stella, 2007). For that reason, accreditation agency should build the
framework that considers not only international standards but local context too; moreover, it
has to be selective to the expert team’s credibility, objectivity, and professionalism (p. 92).
Another concern is the tendency for “a shift of power from educators to managers and
bureaucrats” when accreditation is more about control than enhancement (Harvey, 2004,
p.222). Thus, some HEIs perceive that accreditation disregards institutional autonomy (Van
Damme, 2004; Huong, 2018). Moreover, Leiber et al. (2018) emphasized the limited

improvement of teaching and learning. According to Ulker and Bakioglu (2019),
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accreditation effectiveness during re-accreditation is lower than during initial accreditation.
There exists a strong association between the accreditation status of established and recently
established institutions. Empirical evidence indicates that institutions with a history of 40 or
more years tend to exhibit lower levels of effectiveness.

In addition, Van Damme (2004) and Huong (2018) have criticized the cost and
complexity of the accreditation process, which can create a burden for smaller educational
programs and institutions. They also insisted that the process of accreditation can be time-
consuming and expensive, requiring significant resources from the educational program or
institution (Harvey, 2004). There are also concerns that the accreditation process can lead to a
"one size fits all" approach to quality assurance; accreditation standards can be difficult to
apply in a way that recognizes the unique strengths and challenges of different educational
programs and institutions (Scheele, 2004; Mussawy & Rossman, 2018). This can create a
situation where all educational programs and institutions are expected to conform to the same
set of standards, regardless of their individual circumstances (Martin & Stella, 2007). There
have also been efforts to address some of the concerns about the accreditation process. For
example, there has been a growing interest in alternative forms of accreditation that focus on
outcomes rather than inputs and processes. The Lumina Foundation's Degree Qualifications
Profile is one example of an alternative form of accreditation that focuses on learning
outcomes (Lumina Foundation, n.d.).

Despite these criticisms, accreditation remains an important tool for quality assurance
in higher education as it provides a level of assurance to students and other stakeholders that
an educational program or institution satisfy certain standards of quality. For example, Salmi
(2009), in the paper "The Challenge of establishing world-class Universities™ supported by
the World Bank, insists that accreditation can also provide a framework for continuous

improvement and innovation in educational programs and institutions.
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There are several modern views on accreditation as one of the most important
components of quality assurance in higher education. One perspective is that accreditation
should be seen as a collaborative process between educational programs and institutions and
accrediting agencies. In this view, accreditation should be used as an opportunity for
educational programs and institutions to engage in a dialogue with accrediting agencies about
their goals, strengths, and areas for improvement (Rahnuma, 2020). That means that by
working collaboratively, educational programs and institutions can use the accreditation
process to identify areas for improvement and develop plans for continuous improvement
(Germaine & Spencer, 2016). Another aspect is that accreditation should be more flexible
and adaptable to the unique needs of different educational programs and institutions. In this
view, accreditation standards and criteria should be designed to be adaptable to the context of
different educational programs and institutions rather than imposing a "one-size-fits-all"
approach to quality assurance (Martin & Stella, 2007). This approach can help to ensure that
accreditation is relevant and meaningful to the specific needs of different educational
programs and institutions.

The principles of accreditation generally involve ensuring that educational
institutions, programs, or services meet specific standards for quality and effectiveness. Some
of the key principles of accreditation include the following (European Association for Quality
Assurance in Higher Education, 2015):

- Establishing clear standards: Accreditation organizations must establish clear and
specific standards that educational institutions, programs, or services must meet to receive
accreditation. These standards should be objective and measurable and reflect the relevant
field's best practices.

- Encouraging continuous improvement: Accreditation should promote continuous

improvement by encouraging educational institutions, programs, or services to regularly
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assess their performance and make necessary changes to improve the quality of their
offerings.

- Promoting stakeholder involvement: Accreditation organizations should involve a
broad range of stakeholders, including students, faculty, employers, and the community, in
the accreditation process to ensure that the needs of all stakeholders are met.

- Ensuring transparency and accountability: Accreditation organizations should be
transparent and accountable in their decision-making processes and should provide clear and
accurate information about the accreditation process and the performance of accredited
entities.

- Supporting diversity and inclusivity: Accreditation should support diversity and
inclusivity by recognizing and valuing the diverse backgrounds, experiences, and
perspectives of all stakeholders.

- Ensuring adherence to ethical and legal standards: Accreditation organizations must
ensure that educational institutions, programs, or services adhere to ethical and legal
standards in their operations and practices.

- Providing effective oversight and evaluation: Accreditation organizations must
provide effective oversight and evaluation of educational institutions, programs, or services
seeking accreditation to ensure that they meet the established (pp.17-21). By adhering to
these principles, accreditation organizations can help to ensure that students receive a high-
quality education and that employers and the community have confidence in the value of that
education. standards (Harvey & Williams, 2010, p. 9).

Accreditation frameworks play a critical role in the process of accreditation and in
ensuring quality assurance in higher education. These frameworks provide a set of standards
and criteria against which educational programs and institutions are evaluated, helping to

ensure that they meet certain quality benchmarks. For instance, in the United States, there are
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six regional accrediting agencies that are recognized by the U.S. Department of Education, as
well as numerous specialized accrediting agencies that focus on specific fields of study or
types of educational institutions (Middle States Commission on Higher Education, n.d.). Each
of these accrediting agencies has its own set of standards and criteria, which are used to
evaluate educational programs and institutions. In addition, the ENQA provides a framework
for the external review of educational programs and institutions, which includes the
Standards and Guidelines for Quality Assurance in the European Higher Education Area
(ESG) (ENQA, 2015). European agencies typically operate at the national level, and they are
responsible for ensuring that educational programs and institutions meet certain standards of
quality. For example, the Quality Assurance Agency for Higher Education (QAA) in the
United Kingdom is responsible for reviewing and accrediting educational programs and
institutions in the UK and uses a set of standards and criteria to evaluate the quality of these
programs and institutions. The QAA (n.d) also works with other national and international
accreditation agencies to ensure that educational programs and institutions in the UK meet
the highest standards of quality.

Another example of a European accreditation agency is the Agency for Quality
Assurance and Accreditation Austria (AQ Austria) which works to ensure that these
programs and institutions meet certain standards of quality (ENQA, 2023). German
accreditation agency FIBAA (Foundation for International Business Administration
Accreditation) specializes in the accreditation of programs in business, management,
economics, law, and social sciences. FIBAA uses a set of quality standards that are based on
the European Standards and Guidelines for Quality Assurance in Higher Education (ESG).
These standards cover a wide range of areas, such as program design, faculty qualifications,
student support services, and institutional governance. FIBAA's accreditation process

involves a self-assessment by the educational program or institution, followed by an external
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review by a panel of experts appointed by FIBAA to ensure that educational programs and
institutions meet certain benchmarks for quality and are committed to continuous
improvement. FIBAA's accreditation standards are regularly reviewed and updated to ensure
that they are relevant and up to date with the changing needs of students and society (FIBAA,
n.d.). All these agencies follow equal standards and norms prescribed by the Standards and

Guidelines for Quality Assurance in the European Higher Education Area (2015) and include:

Institutional or organizational mission, goals, and objectives;
- Governance and leadership;

- Curriculum and instruction;

- Faculty or staff qualifications, development, and support;

- Student or customer support services;

- Facilities and resources;

Assessment and continuous improvement (p.25).

This process typically involves a self-assessment by the entity seeking accreditation,
followed by an external evaluation by a team of experts in the relevant field. The external
evaluation team will review the entity's performance against the accreditation standards and
make a recommendation to the accrediting organization regarding the entity's accreditation
status (Harvey & Newton, 2004).

Thus, while there are some controversial opinions about the mechanisms of
accreditation as a component of quality assurance in higher education, it remains an
important tool for ensuring quality and continuous improvement.

2.5 The Role of Administration and Faculty Staff in the Accreditation Process

Accreditation involves a self-assessment process, evaluation by an external peer
review team, and subsequent improvement initiatives. The participation of both managerial

and faculty members is critical to the success of the accreditation process. When both groups
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are actively involved, it promotes a culture of quality improvement, which can lead to
enhanced program quality. Roeleejanto et al. (2015) claim that effective leadership is crucial
for successful participation in the accreditation process. It creates a shared vision and
commitment to quality improvement, which is essential for accreditation (p. 17).

Leadership is vital for successful accreditation as influential leaders can create a
culture of quality improvement and innovation (Onisimus et al., 2021). The investigation also
revealed that it is crucial for the leadership to have a comprehensive grasp of the
accreditation standards and criteria and to steer the organization towards fulfilling these
prerequisites. Furthermore, adherence to the accreditation standards is essential for sustaining
and enhancing program quality, and institutions must possess the appropriate resources,
infrastructure, policies, and procedures to bolster their programs (Martin & Stella, 2007).
Additionally, effective communication is imperative for successful accreditation within the
institution and with external stakeholders (Rahnuma, 2020).

Faculty involvement in accreditation is essential to maintaining academic standards
and program quality. Faculty members provide valuable input on the content and structure of
programs, ensuring they meet the needs of students and are aligned with industry standards
(Altbach & Engberg, 2017, p. 297). Additionally, faculty members ensure compliance with
accreditation standards, including assessing student learning outcomes (Ulker & Bakioglu,
2019, p. 1511). Faculty members are critical in developing and implementing assessment
plans that meet accreditation requirements; they are also involved in self-study processes,
providing input on the strengths and weaknesses of the programs and helping to develop
strategies for improvement (Calegari et al., 2015, p.33).

Pomey et al. (2010) revealed that faculty participation positively correlates with
program quality. This study suggests that faculty involvement enhances the quality of the

self-assessment process which is critical to accreditation (p. 9). However, there may be
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resistance to the involvement of both managerial and faculty members in the accreditation
process. For instance, Altbach's (2017) study found that there needed to be more resistance to
the involvement of external stakeholders, including accrediting agencies, in higher education
institutions (p. 307). The author suggests that this resistance stems from concerns about
losing institutional autonomy and academic freedom. On the other hand, Kadir et al. (2016)
found resistance to the accreditation process among faculty members. The authors suggest
that faculty members may perceive the process as burdensome and time-consuming, leading
to resistance to their involvement (p.131).

Faculty and managerial perceptions of the accreditation process can also influence
their participation. Sandmann et al. (2009) found that faculty engagement in the accreditation
process was positively associated with the perceived value of accreditation. The authors
suggest that faculty involvement promotes a sense of ownership and investment in the
accreditation process, promoting positive perceptions of the process (p. 21). Similarly, Kumar
et al. (2020) found that perceived benefits of accreditation, such as increased program quality
and institutional prestige, were positively associated with both managerial and faculty
participation in the accreditation process. Thus, the effective participation of both managerial
and faculty members in the accreditation process is crucial for its success. Resistance to
participation may stem from concerns regarding institutional autonomy and the perceived
burden of the accreditation process. However, positive perceptions of the accreditation
process, including perceived benefits and value, can promote effective participation of both
managerial and faculty members. To promote effective participation, institutions need to
provide adequate resources, clear communication, training to both managerial and faculty
members in the accreditation process, and implementation of strategies for encouraging
faculty engagement and participation (e.g., Kotter's eight-step model of organizational

change) in accreditation activities.
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2.6 Academic Quality Culture and Administrative and Faculty’s Perceptions of the
Process

The importance of quality culture is evident in the context of academic accreditation.
Many accrediting bodies require institutions to demonstrate their commitment to quality by
implementing quality assurance processes and fostering a culture of continuous improvement
(Middle States Commission on Higher Education, n.d.). Institutions with a strong quality
culture are better equipped to meet these requirements and are more likely to maintain their
accreditation status (Thomson, 2012).
2.6.1 Quality Culture in the Academic Process

In the context of higher education, quality culture involves promoting a culture of
excellence, continuous improvement, and accountability in teaching, research, and service
(Barnett & Coate, 2005). A strong quality culture is vital for ensuring that academic
institutions are effective in meeting the needs of their stakeholders, including students,
administrative staff, faculty, and the broader community. According to Bowen and
Rudenstine (1992), the quality culture in higher education is critical for promoting academic
excellence, fostering innovation, and driving institutional change. Institutions that prioritize a
culture of quality are more likely to be successful in achieving their goals, including
attracting and retaining high-quality students and faculty, improving the quality of teaching
and research, and enhancing their reputation (as cited in Njiro, 2016). Furthermore, a strong
quality culture can also contribute to the institution's financial sustainability, as it can lead to
increased funding opportunities, higher enrollment, and more significant community support
(Zakaria et al., 2021).

As previously mentioned, creating a quality culture that promotes shared values and

collective responsibility among staff and students in HEIs is a slow process that needs to be
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explicitly encouraged. According to the European University Association (EUA), discussions
about the concept of quality culture have led to a specific definition:

Quality culture is a set of shared values, beliefs, attitudes, and practices that prioritize

and promote continuous improvement, excellence, and customer satisfaction. It

involves a commitment from all levels of the organization to maintain high standards
and a willingness to identify and address any shortcomings in their products, services,

or processes (ESG, 2006, p. 16).

That means that in a quality culture, employees are encouraged to take ownership of
their work, collaborate with others, and continuously learn and improve. The organization
emphasizes the importance of meeting customer needs and expectations and measuring and
monitoring performance to identify areas for improvement. Moreover, quality culture is an
essential element of an institution's success, helping to ensure that the organization operates
efficiently and effectively, delivers high-quality products and services, and fosters a positive
working environment (d’Egmont, 2006).

A quality culture focuses on prevention rather than correction, a willingness to take
calculated risks, and a commitment to transparency and accountability. It requires leadership
that sets a positive example and empowers employees to participate in the improvement
process for all members of an institution rather than a tool for management and control.

To establish a culture of quality within an institution, it is essential to prioritize
communication, participation, and trust among all stakeholders. This EUA approach,
illustrated in Figure 1, empowers individuals at every level, including students, teachers,
administrators, and management, to take ownership of quality development within their
respective domains (Huson, 2018). By emphasizing these factors, institutions can foster a
sense of responsibility and accountability that will drive continuous improvement and ensure

the delivery of high-quality services.
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Figure 1

The concept of Quality Culture of the European University Association

QUALITY CULTURE

Formal quality assurance Quality commitment
processes L cultural element
(technocratic element) Communication

Participation Individual level:
Tools and processes Trust personal commitmentto strive
to define, measure, B EELY
evaluate, assure, Collective level:
and enhance individual attitudes and awareness
quality add up to culture

Note. From Huson, N. (2018)

Harvey (2004) describes the quality of culture as a process where responsibility for
quality is shared not by controlling units but by every member of the organization. European
Universities Association (d’Egmont, 2006) defines a quality culture as a type of
organizational culture characterized by two fundamental components. The first element,
which is cultural/psychological in nature, comprises shared values, beliefs, expectations, and
a strong dedication to ensuring quality. The second element is structural/managerial in nature
and includes well-defined processes that promote quality enhancement and facilitate the
coordination of individual efforts. Overall, a quality culture is an organizational culture that
cultivates an unwavering commitment to ongoing quality enhancement and encompasses both
cultural and structural aspects. In addition, Kottman et al. (2016) highlight four types of
organizational quality cultures: responsive, reactive, regenerative, and reproductive (p. 37).
Responsive quality culture makes an evaluation of own policies according to the external
standards and puts into improvement strategies; reactive quality culture prioritizes on
minimizing external threats and concentrates on specific aspects of quality. Regenerative
quality culture is more characteristic of educational institutions where quality is

systematically implemented in all operations, whereas in reproductive quality culture changes
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cause resistance inside the organization. Such classification helps to identify the current
quality culture in HEI and possible ways of changing it (Harvey & Stensaker, 2008). This
could mean faculty members can contribute to quality culture by engaging in shared
governance processes. Shared governance involves multiple stakeholders, including faculty
members, students, and administrative staff (Dellana & Hauser, 1999). This approach can
help to build trust and transparency and ensure that the input informs decisions from multiple
perspectives.
2.6.2 Faculty and Administration's Perceptions of Quality Culture in the Accreditation
Process

In the accreditation process, faculty and administration play a vital role in ensuring
that their institutions meet the standards and criteria set by accrediting agencies. Several
studies have examined the perceptions of faculty and administration on the importance of
quality culture in the accreditation process. For example, a study by Csizmadia, Enders, and
Westerheijden (2008) in Hungary found that faculty and administration considered quality
culture essential for achieving accreditation. The study indicated that the faculty considered
the development of a quality culture to be a long-term process that required cooperation and
continuous improvement. Similarly, a study by Radun (2020) in Serbia found that faculty and
administration believed that quality culture was a critical component of the accreditation
process and required all stakeholders' involvement in the educational process. Another study
by Almutairi et al. (2021) in Saudi Arabia explored the perceptions of faculty and
administration on the quality culture in the accreditation process. The study found that faculty
and administration considered quality culture to be essential for achieving accreditation and
promoting excellence in education. The study also highlighted the importance of a

collaborative approach in implementing a quality culture that meets accreditation standards

(p. 18).
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2.6.3 The Role of Mutual Cooperation in Quality Culture and Accreditation and
Responsibilities

The success of the accreditation process depends on the cooperation between faculty
and administration. Cooperation refers to the collaborative efforts of faculty and
administration in establishing and implementing a quality culture that aligns with the
accreditation standards. This cooperation is essential in meeting the accreditation demands, as
it involves working together to identify and address challenges and promote continuous
improvement.

Several studies have investigated the role of cooperation in quality culture and
accreditation. For example, a study by Oliver and Hyun (2011) in Spain found that
cooperation between faculty and administration was essential for achieving accreditation. The
study emphasized the importance of collaborative teamwork in addressing the challenges of
accreditation and promoting continuous improvement. Similarly, a study by Alshehri (2019)
in Saudi Arabia found that mutual cooperation between faculty and administration was
necessary to implement a quality culture and pass accreditation successfully. The study
emphasized the importance of communication, shared vision, and joint planning in
accreditation.

Both groups have specific responsibilities in ensuring that their institutions meet the
standards of accreditation. Faculty play a critical role in curriculum development and
implementation that aligns with the accreditation standards and promotes continuous
improvement. They are also responsible for providing evidence of student learning outcomes,
research activities, and professional development. That could mean the faculty should be
involved in assessing their programs and participate in the self-evaluation process to meet
accreditation standards. On the other hand, the administration is responsible for providing

adequate resources, such as facilities, technology, and personnel that support the educational



43

programs and meet the accreditation standards. They are also responsible for ensuring that the
institution's governance and administration align with the accreditation standards.
Additionally, they must communicate and cooperate with faculty to ensure they have the
resources and support necessary to meet the accreditation requirements (Csizmadia, Enders,
& Westerheijden, 2008).

A study by Alshehri (2019) in Saudi Arabia examined the responsibilities of
administration in quality culture and accreditation. The study found that the administration's
responsibilities included providing financial, human, and physical resources necessary for
accreditation. Additionally, the administration was responsible for establishing policies,
procedures, and structures supporting the quality culture and meeting accreditation standards.

Overall, the findings suggest that promoting a culture of continuous improvement that
values collaboration, communication, and shared goals is essential in meeting the
accreditation standards. Establishing effective communication channels and collaborative
mechanisms between faculty and administration can also help address issues and challenges
related to the accreditation process. By understanding their perceptions and responsibilities,
educational institutions can establish effective strategies to meet the standards of
accreditation and promote a culture of continuous improvement that enhances the quality of
education.

2.7 Accreditation Process in Kazakhstan: Background and Challenges

The development of the accreditation process in Kazakhstan is closely linked to the
country's political, social, and economic history. Kazakhstan gained independence in 1991
and has undergone significant changes in its educational system since then. The accreditation
process is crucial to ensuring the quality of education in Kazakhstan, particularly given the
country's transition from a Soviet-style education system to a market-oriented one

(Sagintayeva, 2013; Bischof, 2018).
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2.7.1 The Role of the National Quality Assurance System in the Formation of the
Accreditation Process

One of Kazakhstan's earliest references to accreditation is in the Law on Education,
passed in 1992. This legislation acknowledged the importance of accreditation in
guaranteeing the quality of education, a particularly critical aspect given the country's shift
from a Soviet-style educational framework to a market-oriented system. Additionally, the
Law led to the establishment of the Ministry of Education, which was tasked with creating an
accreditation system for educational programs and institutions (Law of the Republic of
Kazakhstan «On Education», 1992).

In 1996, the government of Kazakhstan created the National Accreditation Center
(NAC), the first national agency responsible for accrediting higher education institutions and
programs. This establishment was a significant milestone in the history of accreditation in
Kazakhstan as it marked the first step towards developing a systematic approach to quality
assurance in higher education (Kerimkulova & Kuzhabekova, 2017). The establishment of
the NAC aimed to develop an accreditation system that could guarantee quality in higher
education while fostering openness and responsibility. The agency was also tasked with
developing accreditation standards that would be recognized nationally and internationally.
Since its creation, the NAC has actively accredited HEIs and programs in Kazakhstan. The
agency has accredited over 400 programs in more than 60 universities nationwide
(Kurakbayev, 2016).

Having joined the Bologna process in 2010, Kazakhstan became the first Central
Asian country accepted as a full member of the European Higher Education Area
(Sagintayeva, 2013). This involvement provided significant reforms launching independent
accreditation of HEIs according to the ESG standards as the alternative to the state attestation

and establishment of the national quality assurance agencies (NAR, IQAA) (Bischof, 2018).
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The NAR and IQAA became a member of the European Association for Quality Assurance in
Higher Education (ENQA), which allowed it to participate in international quality assurance
processes. This membership was a significant achievement for the national agencies,
demonstrating the agency's commitment to promoting and maintaining high-quality standards
in higher education.

Licensing, attestation, accreditation, ranking, and external assessment of students’
academic performance (EASAP) became the tools of total state control (Silova & Niyozov,
2020). The MHES Committee for Supervision and Attestation carries out state attestation of
Higher Education Institutions every five years to evaluate their effectiveness and adequacy
and to determine whether they meet state compulsory education standards. This type of state
control was more comprehensive than licensing as it assessed inputs and outputs and the
actual mechanics of the educational process.

For educational organizations that implement educational programs of technical and
vocational, post-secondary education, as well as higher and postgraduate education in the
Academy of Justice, military, and special educational institutions, state attestation is carried
out by specialties or fields of study. Based on the results of state attestation, one of the
following conclusions is issued: (1) “attested”, if the educational activity of the educational
organization fully complies with the requirements of state compulsory education standards;
(2) “not attested”, if the educational activity of the educational organization does not comply
with the requirements of state compulsory education standards (The attestation decision is
based on the HEIs' self-assessment and the findings of the attestation commission, and can be
either "attested™ or "not attested.” (Kerimkulova & Kuzhabekova, 2017, p. 88; Law on the
Adoption of the Rules for State Attestation of Educational Organizations, 2007).

2.7.2 The Role of the National Accreditation Center in the Formation of the Accreditation

Process
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In 2012, the Ministry of Education and Science of Kazakhstan adopted a new
amendment to the Law on education, further strengthening the role of accreditation in higher
education. HEIs received the opportunity to replace state attestation control (for five years)
on the condition of getting institutional and specialized accreditation. Thus, accreditation
status allowed HElISs to escape from state control. Consequently, it results in the rapid growth
of accreditations nationwide (Anafinova, 2020).

The Law declares accreditation of educational organizations to be carried out on a
voluntary basis, and it also established the National Accreditation Commission (hereinafter
the NAC) to oversee the accreditation process (Law of the Republic of Kazakhstan «On
educationy, 2012). The creation of the NAC marked a significant step toward the
standardization and institutionalization of the accreditation process in Kazakhstan
(Kerimkulova & Kuzhabekova, 2017). The NAC became responsible for the development of
accreditation standards, the coordination of accreditation activities, and the issuance of
accreditation certificates. Establishing the NAC has helped streamline the accreditation
process and made it more transparent and accountable (Kerimkulova, 2020). The authority of
NAC ensures that accreditation standards are regularly reviewed and updated to reflect
changes in the educational system.

According to the amendments to the Law on Education (2012), the educational
organization is independent in choosing an accreditation body, and accreditation is at the
expense of the educational organization. Educational organizations have the right to undergo
institutional and/or specialized accreditation in accreditation bodies included in the National
Register of recognized accreditation bodies (see Appendix A).

The accreditation process is voluntary for Kazakhstani HEI; however, the lack of

accreditation status substantially limits their activity; without accreditation status, universities
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cannot issue diplomas and have access to state student scholarships. Therefore, accreditation
has turned into an unavoidable voluntary-compulsory mechanism for HElIs.

Moreover, EASAP has been canceled recently as HEIs had never used it to improve
educational programs quality. There were also changes in the Regulations of Educational
Activities Licensing towards simplifying and decreasing the number of licensing criteria
(Approval of the Rules for the provision of state service "Licensing of educational activities,"
2021). Such policy considerably minimized the possible corruption risks and led to
universities' freedom to launch new academic programs (Zhumagulova, 2022).
Unfortunately, in 2022 the Ministry returned to the obligatory state attestation norm in the
form of preventive monitoring, which allows it to check any university once in five years
regardless of HEI accreditation status (Bokayev et al., 2022).

Thus, accreditation has several significant benefits for educational programs and
institutions. It provides assurance to students and other stakeholders that the educational
program or institution meets certain standards of quality and is recognized by the academic
community. Accreditation can also help to attract students and faculty as well as funding and
other resources. In addition, accreditation can provide a framework for continuous
improvement and innovation in educational programs and institutions (Salmi, 2009). Despite
the progress made in the development of the accreditation process in Kazakhstan, there are
still challenges that need to be addressed.

2.8 Challenges of the Accreditation Process in Kazakhstan

Now both internal and external quality assurance is the vital part of Kazakhstani
universities' quality assurance systems; however, qulity assurance system developing has
been challenging due to several factors, including bureaucratic or formal procedures caused
by inadequate legal frameworks, corruption caused by the lack of resources, and transparency

in the accreditation process; inconsistency in the accreditation process caused by the
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establishment of multiple accreditation agencies operating independently and dictating their
high costs; poor involvement of the stakeholders or resistance caused by misunderstanding
the role and procedures of educational process and competence of the accrediting agency
review team; and lack of autonomy caused by the total governmental control (Reisberg,
2010).

Firstly, a significant challenge that hinders the accreditation process in Kazakhstan is
the lack autonomy of HEIs. For instance, Yessentemirova et al. (2018), refers to the lack of
freedom of HEIs in governing and financial issues that lead to a lack of confidence in the
accreditation system, with many institutions failing to meet international standards.
According to Barabanova (2016), for educational institutions is essential ‘its autonomy,
which covers academic freedoms and independence in the field of financial and economic
activities, scientific research, and the formation of self-government bodies’ (as cited in
Yessentemirova et al., 2018, p.2928). The best solution is the finding an autonomy
counterbalance to the state control (Yessentemirova et al., 2018; Bokayev et al., 2022). This
ambiguity leads to incostistency in the accreditation process, with some institutions receiving
accreditation despite failing to meet the required standards. Moreover, the report on "Higher
Education in Kazakhstan," published by the OECD and World bank (2007), provides a
detailed analysis of the quality assurance system in Kazakhstan, and offers recommendations
for improvement. The authors note that the current system needs more consistency, clarity,
transparency, and rigorous evaluation criteria. They also suggest that the accreditation
process should be more closely tied to the needs of the labor market and that there should be
greater involvement of stakeholders in the process. The report concludes by recommending
several policy reforms to improve the quality of higher education in Kazakhstan (OECD &

World bank, 2007). This means that even though the NAC has helped to make the process
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more transparent and accountable, there is still a need to ensure that the accreditation process
IS rigorous and comprehensive.

Secondly, corruption is a significant challenge that affects the accreditation process.
Reports show that some institutions bribe accreditation officials to obtain favorable
accreditation results. Research analysis revealed that corruption among accreditation agencies
and higher education institutions prevailed a decade ago (Heyneman et al., 2008). This has
led to a need for more trust in the accreditation process, with many institutions resorting to
bribes to ensure their accreditation status (Kerimkulova & Kuzhabekova, 2017). This practice
undermines the credibility of the accreditation process and results in poor-quality education
being provided to students.

Another challenge that hinders the accreditation process in Kazakhstan is the need for
more resources. For example, Kerimkulova (2020) revealed that insufficient funding and a
shortage of qualified staff had hindered the accreditation process. Moreover, language
barriers have also been a challenge in the accreditation process. According to a study by
Aliyev and Kurmanov (2015), the language of instruction in Kazakhstan is mainly Kazakh or
Russian. It has led to difficulties for international accreditation bodies to assess the quality of
education these institutions provide. This fact has resulted in many institutions need to
understand international accreditation standards, making it challenging to meet the required
quality standards and avoid stakeholders' involvement in the accreditation process.

Thus, Merrill (2020) found limited faculty involvement and business partners, such as
employers and students, in the accreditation process because of the language barrier.
However, the language barrier issue can be addressed by providing language training for
accreditation assessors and increasing the availability of accreditation materials in English.
The shortage of skilled personnel means some institutions receive accreditation without

proper scrutiny.
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Another cause of this challenge is the need for more access to modern technology and
equipment, which is essential for meeting the quality standards set by international
accreditation bodies. Furthermore, the accreditation process in Kazakhstan is heavily focused
on inputs rather than outputs. According to a study by Yeleussov et al. (2015), the
accreditation process primarily focuses on inputs such as facilities and equipment rather than
outputs such as student learning outcomes and employability. It can lead to a need for more
emphasis on the quality of education institutions provide. Finally, the accreditation process in
Kazakhstan is time-consuming and resource intensive. The accreditation process can take up
to two years to complete and requires significant financial, human, and technical resources.
For example, many institutions need more resources to invest in facilities, equipment, and
qualified personnel to provide quality education. This lack of investment ultimately affects
the quality of education provided, making it difficult for institutions to meet the required
accreditation standards. In addition, many institutions in Kazakhstan still need a formal
quality assurance system in place, and they need to be more aware of the importance of
quality improvement. It can make it challenging for institutions to meet the quality standards
required for accreditation (Kerimkulva & Kuzhabekova, 2017, p. 107).

Furthermore, the accreditation process in Kazakhstan needs to be more cohesive, with
accreditation agencies operating independently with their requirements and procedures and
dictating their high costs (Jumakulov & Ashirbekov, 2016, p. 42). For instance, 87% of
accredited educational programs (3899 programs in total, ENIC, 2022) have specialized
accreditation from domestic accreditation bodies; that choice is explained by the high costs of
accreditation from foreign agencies, which is too expensive for most of Kazakhstani
universities. It can lead to inconsistency in the accreditation process, making it challenging
for institutions to meet the required quality standards of foreign accreditation agencies.

Although accreditation has a voluntary character, without accreditation the HEI cannot issue
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the diploma and receive state tuition grants, which makes that requirement mandatory.
Bologna’s context and strong governmental financial and legislative support resulted in that
by 2020, more than 90% of Kazakhstani universities had passed institutional and program
accreditation (ENIC-KAZAKHSTAN, 2020). In comparison, there is a significant difference
in the number of international program accreditation in Kazakhstan (645) and Kyrgyzstan (9),
where the latter one is not a member of the Bologna process and international accreditation
does not bring notable benefits as in case of Kazakhstani universities (Merrill, 2020). In
addition, Sarsenbayva (2012) claim that the criteria for accreditation are private in most
cases. It means the decision-making process is not transparent, leading to suspicions of
favoritism and bias.

In conclusion, the accreditation process in Kazakhstan faces significant challenges,
including a lack of resources, corruption, inadequate legal frameworks, and language barriers.
Addressing these challenges is critical for improving the quality of higher education in
Kazakhstan and ensuring that the accreditation process is reliable and consistent.

2.9 Theoretical Framework

Researching academics’ and managers’ perceptions and experiences of accreditation
processes of educational programs could be drawn on several relevant theories and concepts
from the fields of education and management: institutional theory of isomorphism and theory
of organizational culture.

2.9.1 The Theory of Institutional Isomorphism

The theory of institutional isomorphism has gained increasing attention in the context
of quality assurance of HEIs. The accreditation process, which involves the evaluation of
quality assurance in HEISs, is considered a powerful mechanism to improve the quality of

education, ensure accountability, and enhance public trust. However, accreditation also poses
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challenges to HEIs, particularly in complying with the standards and criteria set by the
accrediting agency.

Institutional isomorphism theory is rooted in the sociological perspective that
organizations tend to become more similar to each other as they adapt to external pressures
and norms (DiMaggio & Powell, 1983, p. 153). The researcher proposed three types of
institutional isomorphism: coercive, mimetic, and normative. Coercive isomorphism refers to
the pressure exerted on organizations by external factors, such as regulatory agencies or
professional associations, to comply with their rules and standards. Mimetic isomorphism
refers to the tendency of organizations to imitate successful models, particularly in situations
of uncertainty or ambiguity. Normative isomorphism refers to internalizing professional
norms and values and the desire to be recognized as legitimate by peers and stakeholders.

The application of institutional isomorphism theory in evaluating quality assurance
during the accreditation process has mainly focused on coercive and normative isomorphism.
Coercive isomorphism is reflected in the pressure exerted by accreditation agencies on HEIs
to meet their standards and requirements. On the other hand, normative isomorphism refers to
the internalization of quality assurance norms and values by HEIs, which is driven by their
desire to be recognized as legitimate and trustworthy by stakeholders.

For this purpose, conceptualizing normative isomorphism helps understand how
accreditation agencies have brought universities to implement quality assurance systems.
However, the perception of administrative and academic staff may differ from an institutional
perspective. Thus, academic staff and managers may see accreditation as an extra workload
distracting them from their usual responsibilities; for example, they have to participate in
program review and report writing (Hasan, 2010). The reasons for resistant behavior are the
fear of judging their performance, skepticism about changes and transformation of current

academic processes, and misunderstanding the quality assurance mechanisms (White et al.,
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2013). For example, faculty staff is not involved in the administrative processes and
academic self-governing at the same level as managerial staff. Therefore, they could follow
coercive or mimetic isomorphism mechanisms. Understanding connections and
disconnections between the organizational groups could help to understand how to enhance
accreditation and program improvement effectiveness.

Finally, most studies examine Kazakhstani quality assurance topics from the students’
or employers’ points of view; relatively few studies offer empirical evidence and focus on
managers’ and academics’ perspectives. Thus, the institutional theory will allow studying
organizational changes in Kazakhstani HEI management and internal quality assurance
(Manarbek et al., 2020). Moreover, European researchers have a similar approach to that
issue (Harvey & Newton, 2004, p. 159).

2.9.2 Organizational Culture Theory

The theory of organizational culture can offer insight into the influence that it has on
how academics and managers perceive and experience the process of accreditation. For
example, if an educational institution upholds a culture that prioritizes constant progress and
a strong dedication to quality, the accreditation process may be perceived as a chance for
advancement and enrichment. In contrast, if an institution places emphasis on conformity and
adhering to minimum standards, the accreditation process may be regarded as a cumbersome
and bureaucratic ordeal. In this case, the concept of cultural theory (Douglas, 1982;
Thompson et al., 1990; Harvey, 2004) will be used to focus on the purposes of accreditation,
and faculty staff experience in the accreditation process, especially in the part of the long-
term impact on programs.

Accreditation aims to ensure that HEl meets the accreditation standards and is
determined to continue quality improvement (Alshehri et al., 2013). Supporting a culture of

quality in educational institutions will lead to sustainable quality improvement preventing
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formal or mechanical procedures. According to Ehlers (2009), quality management in
education should emphasize “on change more than control, development rather than
assurance and innovation more than compliance” (p.344).

While quality assurance procedures have a lot of attention, there is an issue of low
activity and involvement of faculty staff and students in those processes (Newton, 2000;
Vidal, 2003). The cultural theory explains the involvement of individual members of an
organizational group in social practices through two categories: if individual behavior is
under group control or if it is under external regulations. Considering these dimensions, four
ideal types of organizational quality cultures (mentioned above): responsive, reactive,
regenerative, and reproductive, could be distinguished. This theory benefits in simplifying the
connection of principles, beliefs, and actions in one framework (Maassen, 1996, p. 77);
moreover, it takes account of the political or normative aspects that are associated with
quality assurance (Hood, 1998; Newton, 2000; Henkel, 2005). It also captures the quality
dynamic and the ways of its interpreting (Harvey & Knight, 1996; Stensaker, 1998).

Quality culture frameworks can assist in determining the congruence between
structure and culture regarding quality assurance, taking into account social structures and
institutional practices of QA (Newton, 2000; Henkel, 2005), as well as establishing links to
teaching practices. For example, Harvey (2004) highlights that the concept of 'quality culture’
can be used to conduct diagnostic evaluations of organizational performance, including the
identification of stakeholders, assessment of relationships, and recognition of potential
challenges. By drawing on these and other relevant theories and concepts, researchers can
develop a comprehensive theoretical framework for understanding academics’ and managers’
perceptions and experiences of the accreditation processes of educational programs.

2.10 Summary
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This chapter includes the historical background of quality assurance and its
development globally and in Kazakhstan. Furthermore, the prior studies mentioned in this
chapter provide information regarding Kazakhstan’s accreditation mechanism. The analysis
discusses the importance of quality and quality assurance in higher education and
accreditation processes, particularly in the international and Kazakhstani context. The text
discusses the importance of accreditation in ensuring quality assurance in higher education,
with external organizations evaluating educational programs and institutions to grant them a
seal of approval. However, some criticisms of the accreditation process exist, including the
focus on inputs and processes rather than outcomes, the cost and complexity of the process,
and concerns about a “one size fit all” approach to quality assurance.

The principles of accreditation involve establishing explicit standards and norms
prescribed by the Standards and Guidelines for Quality Assurance in the European Higher
Education Area (2015), encouraging continuous improvement, promoting stakeholder
involvement, ensuring transparency and accountability, supporting diversity and inclusivity,
ensuring adherence to ethical and legal standards, and providing effective oversight and
evaluation. The chapter concludes by introducing the institutional theory of isomorphism and
organizational culture theory as the study’s theoretical framework.

The sources reviewed in this chapter suggest the need for more research in the field of
accreditation and quality assurance culture in Kazakhstan. However, this gap will be covered
by the direct involvement of the participants of the mentioned market in the current research
(employers in the field); thus, the focus is shifted toward the respondents and their experience
with hopes of helping to promote research in the context of the Kazakhstani accreditation

market.



Chapter 3. Methodology

3.1 Introduction

This chapter presents the methodological framework, methods, and analytical
processes employed to investigate the research questions of the current study. The chapter
describes the reasons for selecting a qualitative case study research design and outlines the
sampling procedures, data analysis techniques, ethical considerations, and the study's
limitations to examine the perceptions and experiences of both managerial and faculty
members regarding the requirements of the accreditation process.
3.2 Research design

Implementing an appropriate research design is essential to adequate conduct of the
research. The research design shall be chosen under its ability to respond to the research
questions as comprehensively as possible and address the set purpose and objectives of the
study (Cohen et al., 2018). Considering the research purpose and questions “what” and

“how”, a qualitative approach was selected for this study. The qualitative approach helped t
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answer the research questions of this study as it enabled to understand the administration and

faculty members' perceptions of accreditation processes and attitudes (Merriam & Tisdell,
2015) and the influence of multiple perceptions of subjective experience on their behavior
(Maxwell, 1996). As Merriam and Tisdell (2015) point out, qualitative methodology allows
to “understand the meaning people have constructed” (p. 15). Moreover, Maxwell (1996)
highlights that one of the goals of qualitative research is to understand the processes, which
lead to the outcomes and identify causal explanations. Applying qualitative research design
will allow discovering the role of the accreditation process in HEI development through the
multiple detailed managerial and academic staff perspectives. Thus, qualitative research is t
most applicable in the research context. The extent to which the administration and faculty

members' perceptions of accreditation processes influence the quality of the educational

he
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process was explored by applying the case study design since the research entails interaction
with relevant stakeholders (university administrative staff and faculty). A case study has
become a viable methodological instrument for exploring and comprehending complex real-
world issues (Harrison et al., 2017, p. 1).

According to Yin (2014), a case study is "an empirical inquiry that investigates a
contemporary phenomenon within its real-life context” (p. 13). Furthermore, according to
Flyvbjerg (2006), the positive side of implementing the case study design is that "it can
"close in" on real-life situations and test views directly concerning phenomena as they unfold
in practice” (p. 235). Cope (2015) reiterates that despite its intensity, a case study is often
used in social studies due to its pliable and flexible nature (as cited in Krusenvik, 2016, p. 1),
which the current study implies. The case study design was chosen for this investigation
because the central phenomenon of the study is situated within a single university and
requires an in-depth exploration (Creswell, 2012). This design is particularly appropriate for
the present study as it aims to capture the experiences of both administrative and faculty
members within a Kazakhstani university in regard to the accreditation process (Cohen et al.,
2018, p. 253) and intends to reveal "the interplay between a phenomenon and its contextual
setting” (Gray, 2004, p. 124).

3.3 Participants of the Study

The current study focuses on a specific case of the stakeholders' involvement in the
accreditation process in a given university. This implies that the research requires participants
with certain qualities or backgrounds (Bryman, 2012, p. 416). Hence, the research
participants cannot be selected randomly; therefore, non-probability purposive sampling has
been chosen to focus on and select a relevant group of people (Cohen et al., 2018, p. 115). In
addition, Tongco (2007) describes the purposive sampling technique as "the deliberate choice

of an informant due to the qualities the informant possesses.” (p. 147). Moreover, purposive



58

sampling can be applied with various research techniques and methods and is often paired

with interviews (Bryman, 2012, p. 416). It does not aim to generalize the obtained

information. However, it allows for gaining more significant detailed insights from the

participants, which are relevant in the context of the present study. Thus, using the non-

probability purposive sampling, this study recruited ten administration representatives and six

active faculty members from various departments and schools. The list of possible

participants was taken from the official self-assessment reports (Local, 2022; Foreign, 2022)

and accreditation agencies' on-site visit programs of the university (see Table 1).

Table 1

Demographic and professional characteristics of participants

#  Participant  age sex Current Overall Managerial Teaching Experience in
position experience  experience  experience  accreditation
1 participantl 42 Female Senior 20 10 20 L, F
management
2 participant2 46  Female Senior 20 10 15 L, F
management
3 participant3 41  Female Middle 20 12 20 L, F
management
4  participant4 42  Female Teaching 18 11 18 L, F
staff
5 participant5 31 Male Middle 8 3 5 L, F
management
6 participant6 46  Female Middle 24 20 23 L, F
management
7 participant7 40  Female Middle 13 5 13 L, F
management
8 participant8 42  Female Middle 18 10 20 L, F
management
9 participant9 44  Female Teaching 20 2 20 L, F
staff
10 participant 35 Female Middle 12 5 12 L, F
10 management
11 participant 30 Female Teaching 6 3 6 L, F
11 staff
12 participant 29  Female Teaching 6 2 6 L, F
12 staff
13 participant 35 Female Teaching 13 3 13 L, F
13 staff
14 participant 44 Male Teaching 20 5 20 L, F
14 staff
15 participant 43 Male Senior 26 13 22 L, F
15 management
16 participant 60 Female Middle 38 29 9 L, F
16 management
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Note. Name of accreditation agency is coded, where L -is local agency and F — is foreign
agency.

The purpose of such selection assumes that most managerial personnel are responsible
for preparing the self-assessment reports and are aware of accreditation standards and
procedures. In contrast, teaching staff works according to the university's internal academic
policies and regulations and needs to be made aware of international accreditations policies.
Therefore, it will allow getting a more comprehensive picture of participants' understanding
of accreditation processes and internal mechanisms of university quality assurance.

The multiple-stakeholder approach ensures that the issue is explored
comprehensively. Faculty representatives and managerial staff were identified as the primary
stakeholders. The stakeholders include academic staff among faculty and administration with
various duties, including developing, revising, supervising, training, and monitoring the
academic processes. The reason behind this selection is to understand all levels of stakeholder
involvement within the faculty. This selection was also based on their engagement in the
accreditation and reaccreditation process in 2017, 2021, and 2022.

The university was selected due to its high national rankings. According to the
Atameken National Chamber of Entrepreneurs of the Republic of Kazakhstan, in 2021 and
2022, the university ranked leading positions among Kazakhstani universities, showcasing
77.67% of student employment. The next crucial factor is the experience of the university in
international and local accreditation and reaccreditation processes. In 2021 and 2022, the
university passed institutional international (Foreign agency) and national accreditations
(Local agency) together with programs. Thus, the main factors in selecting this university as a
research site were the leading position and the existence of the certificates of successful
accreditation of international and local agencies confirming the high quality of educational

programs and their compliance with international standards.
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3.4 Research Methods

This research aims to gain more insightful information about the stated issue;
therefore, semi-structured interviews were chosen to address the research questions and
objectives. Compared to structured interviews, semi-structured interviews provide a certain
amount of adjustability and allow the interview flow to be more flexible to follow the course
of the dialogue with the respondent (Adams, 2015). In addition, semi-structured interviews
allow for more specific and detailed information from the respondent and avoid
misunderstanding by clarifying any uncertainties in the answers (Wilson et al., 2016, p.
1550), which is what is required in the context of the current research. Adams (2015) further
reiterates that semi-structured interviews are well suited when there are groups of participants
(in the case of this research, administrative staff and faculty) and "to conduct a formative
accreditation process evaluation™ (p. 494).

Thus, the decision to implement semi-structured interviews was supported by the fact
that the study aims to gain insight from two stakeholders and then conduct an analysis and
juxtaposition of their responses to answer the central question of how the administration and
faculty members' perceptions of accreditation processes influence the quality of the
educational process and to highlight the recommendations based on the responses obtained.
As in other types of interviews, a bottleneck in semi-structured interviews is identifying the
number of interviews to conduct to achieve saturation when new information is no longer
incoming. Kuzel (1992) recommended conducting twelve to twenty interviews "when
looking for disconfirming evidence or trying to achieve maximum variation" (p. 41). In their
analysis of sample sizes for purposive sampling, Guest et al. (2006) argue that twelve
interviews are sufficient for reaching saturation and addressing the research objectives (p.

73). Therefore, conducting sixteen interviews is effective enough to get the context.
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As has been established earlier, semi-structured interviews assume having a few
predetermined questions while the interviewer can ask supplementary questions during the
dialogue (Adams, 2015, p. 493). The semi-structured interviews with the participants
included twelve predetermined open-ended questions with additional questions asked during
the interview for clarification or to get additional information. Sixteen semi-structured
interviews with twelve open-ended questions were conducted with six faculty and ten
managerial participants. Additional questions were asked during interviews when necessary.
3.5 Data collection and data analysis

The semi-structured interviews were conducted and recorded via the Zoom video
conference platform. Six interviews with managerial staff were conducted in person and
recorded with the Voice Memos app on iPhone 11. To avoid discomfort in sharing
participants' experiences during interviews, the interviews were conducted at places
convenient for participants. All interviews were protocoled (see Appendix D, Appendix E)
and promptly transcribed using Rev and Sonix. The analysis was facilitated by QSR NVivo12
data management software; the responses were then organized into tables and coded.

In qualitative research, coding is a method of organizing and categorizing raw text to
establish a thematic framework within the text (Gibbs, 2007). The coded results of the semi-
structured interviews were analyzed to compare and juxtapose them to summarize the
practical recommendations that might help improve quality assurance culture and further
planning at the site university and possibly other Kazakhstani higher education institutions.
3.6 Ethical Issues

Qualitative research establishes a specific relationship between participant and
researcher that requires respect for privacy, evading misinterpretation of data gathered, and

constructing an open and honest interaction (Warusznski, 2002, p. 152). Richards and
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Schwartz (2002) identify several key ethical points when conducting qualitative research:
confidentiality, privacy, consent, and anonymity (p. 135).

This research was done with the permission of the NUGSE Research and Ethics
Committee following ethical principles to avoid conflict of parties (affiliation in the text, as
well as providing results on the selected topic). Participation in the research was strictly
voluntary. Before the interviews, the participants received all the necessary details, such as
research topic, questions, purpose, significance, and alleged benefits and risks (see Appendix
B). The topic of research is not personal. Nonetheless, the consent form was distributed
before the interviews with details regarding the research. It warrants the confidentiality of the
interviewees and stipulates their right to refuse to answer any of the questions or to stop the
interview entirely at any point (see Appendix C). To protect the confidentiality of the
participating university the names of the accreditation agencies will not be revealed and will
be coded as “local” and “foreign”. All the information received during the interview was used
solely for this research. Research-related materials with the participants' information in
electronic format are kept on a password-protected laptop; hard copies are kept in a locked
drawer until they are digitized for research; hard copies are promptly destroyed. Only the
researcher and the research supervisor , and the research supervisor had access to the
collected data. Any information or any implications that could reveal the participants'
personal details are removed from the final version of the paper.

3.7 Limitations

Like any other research design, a case study possesses certain limitations. Thus,
Garger (2013) states that employing a case study in research is criticized due to possible
issues with bias since the researcher emerges in the process and becomes a part thereof. There

is also an outstanding issue of generalizing and summarizing the collected information,
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namely ensuring that what applies to one may be applied to a few other cases (Jacobsen,
2002; Yin, 2009).

This study aimed to explore the perception and experience of the accreditation process
of educational programs in one Kazakhstani university from the managerial and academic
staff perspectives. Case study design may have limitations, such as generalizability
(Wellington, 2015) or subjectivity and bias (Cohen et al., 2018). Some limitations may affect
the results of the research. Data collection would only be limited to one university's case, so
similar investigative work at other universities could have different findings. Future research
could select larger-scale samples from several higher education institutions.

3.8 Summary

This chapter provided detailed information on the methodological aspect of the
present study describing the research design, sampling procedures, research methods, data
analysis, and ethical implications of the research, and included the rationale behind selecting
them. In addition, it included the details and procedures concerning data collection and
analysis. To address the posed limitations of possible bias, this study includes several
stakeholders with several representatives for the issue of generalization and summarizing; the
current study never embarked upon generalizing the findings or identifying a universal
solution but instead highlighted possible existing issues and uprooting recommendations for
their improvement based on the information gained from the stakeholders. This study
contained minimal risks such as the loss of time in the interviews that was uncomfortable for

participants.
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Chapter 4. Findings

4.1 Introduction

This chapter presents the findings of the current study based on the analysis of two
sets of semi-structured interviews. Over three weeks, sixteen semi-structured interviews were
conducted: six interviews with the academic staff and ten interviews with the managerial
staff. The interviews included representatives of the administration and faculty directly
involved in foreign and local accreditation processes. The chapter has six major sections. The
introductory section presents an outline of the chapter. The second section depicts
involvement and motivation to be involved in the accreditation process. In the third section,
the interviews were conducted to reveal the administrators' and faculty members' views on
the value of the accreditation process in their institution and their understanding of the
process was analyzed. The following sections establish the analysis of a detailed breakdown
of the responses on how managerial and academic staff perceive the influence of the
accreditation process on the HEI staff and reveal how managerial and academic staff perceive
the role of the accreditation process in the educational program and curriculum design. The
final section will reveal the challenges and benefits of the local and foreign accreditation
process based on the interviewees' experiences.
4.2 Administrators and Faculty Members' Involvement in Accreditation Process and
Motivation to Participate in Accreditation

In this section, interviewees were asked about their involvement in different steps of
the accreditation process for HEI or educational programs. In addition, the faculty's
motivation to participate in accreditation and the balance between different roles a

faculty/administration member may assume in an HEI accreditation were investigated.
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4.2.1 Administrators and Faculty Members’ Roles and Responsibilities in the Accreditation
Process

The process of HEI institutional or specialized accreditation consists of several steps:

1) Applying for accreditation;

2) HEI self-assessment report writing according to the agency standards and
regulations (in case of institutional accreditation) or separate educational programs (in case of
specialized accreditation);

3) Onsite assessment includes accrediting agencies' expert teams visit and interviews
with administration, teaching staff, students, and employees;

4) Accrediting agency’s final decision and recommendations.

Interviewees performed different roles and responsibilities depending on the type
(institutional/specialized, initial accreditation/reaccreditation) and stage of the accreditation
process, as well as on current job position (see Table 2). Table 2 presents a general overview
of their responsibilities during the accreditation process. The managerial staff might be either
a teaching or managerial staff representative. The managerial staff may have both
administrative and teaching responsibilities. Faculty staff mostly participated in panel
interviews with experts; however, they also might be involved in self-assessment report
writing or in assisting with organizational support.

All 16 participants had an experience of being a member of experts’ panel interviews
as a representative of teaching staff, specific administrative units, program coordinators, or in
the case of senior management as group leaders (representing the university/school/group of
the program). Two out of six faculty members were involved in self-assessment report
writing; however, their significant involvement was concerned with interview panels.
Moreover, all six-faculty staff claimed that it did not much influence their usual job duties

and took little time for preparation.
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Interview participants' roles and responsibilities in the accreditation process
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#

Participant

Current position

Role and responsibilities in the accreditation process

1

Participant 1

senior management

Participating in interview
Group leader

Participant 2

senior management

Participating in interview
Group leader
Program Coordinator

Participant 3

middle management

Participating in interview

Providing or collecting data for the self-assessment report
Organizational support

Self-assessment report writing

Institutional memory carrier

Participant 4

teaching staff

Participating in interview
Bringing the academic policies in line with actual business
processes

Participant 5

middle management

Participating in interview

Providing or collecting data for the self-assessment report
Self-assessment report writing

Bringing the academic policies in line with actual business
processes

Participant 6

middle management

Participating in interview
Providing or collecting data for the self-assessment report
Self-assessment report writing

Participant 7

middle management

Participating in interview
Providing or collecting data for the self-assessment report
Translator

Participant 8

middle management

Participating in interview

Providing or collecting data for the self-assessment report
Self-assessment report writing

Translator

Participant 9

teaching staff

Participating in interview

10

Participant 10

middle management

Participating in interview

Providing or collecting data for the self-assessment report
Self-assessment report writing

Program Coordinator

Translator

11

Participant 11

teaching staff

Participating in interview
Self-assessment report writing

12

Participant 12

teaching staff

Participating in interview
Self-assessment report writing
Organizational support

13

Participant 13

teaching staff

Participating in interview

14

Participant 14

teaching staff

Participating in interview

15

Participant 15

senior management

Participating in interview
Group leader
Program Coordinator

16

Participant 16

middle management

Participating in interview
Providing or collecting data for the self-assessment report

Note. Roles and responsibilities of the participants in the accreditation process are presented

without differentiation by time or type of accreditation.
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Administration staff had a more comprehensive range of performing functions that,
apart from participating in interviews, included preparing and collecting data for the self-
assessment report, organizational support, bringing the academic policies in line with
fundamental operational processes, and writing self-assessment reports. Moreover, almost all
faculties wrote self-assessment reports in Russian during the first international accreditation
and then sent them for translation. For that reason, some participants perform translating
functions. In addition, Participant 3 acted as an institutional memory carrier and explained to
new team members the logic of decisions made in the past, so they could reflect in self-
assessment reports descriptions of how specific indicators were achieved and explanations of
program design or development strategy changes.

4.2.2 Motivation to Participate in Accreditation

The analysis of the interview data showed that the driving factors for participating in
accreditation were linked to job responsibilities, personal and professional development, and
a willingness to support the university. Personal motives were the leading factor for teaching
staff, with many interviewees expressing a desire to represent their program as qualified and
experienced individuals. Participant 13 underlined "the possibility or even responsibility to
contribute and support my program or university, to make my program high quality,” while
Participant 14 mentioned wanting "to share and discuss my achievements and to see some
reactions to my experience."” In contrast, the administrative staff's primary motivation for
participating in accreditation was to perform their job duties and obtain program or university
approval while striving for continuous improvement. For instance, Participant 2 viewed it as
an "opportunity to develop professional competencies to understand better the processes that
were important for professional and academic purposes.” In addition, Participant 10 described

her motivation as follows:
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First, not to improve, but to approve my program's reputation. To make them
competitive, it is tricky to measure the quality of the programs in general. Moreover,
accreditation is quite a bigger picture because it helps you investigate various areas of
the program or management. We often do not see it because of our daily routine. So,
my motivation was to approve the quality and improve the programs' reputation.

Both teaching and managerial groups characterized their motivation as a new exciting
experience and the possibility of professional development, an opportunity to gain new
knowledge about internal academic policies and administrative procedures, and accreditation
as a process (Participant 2; Participant 3, Participant 7; Participant 8, Participant 11). For
example:

For me, it was a very new experience. | learned a lot, not only about our program but
about standards and policies. | also developed my analytical skills. So for personal
development. And then, later, I could also put that into my CV. It is excellent if you have
this experience of working with accreditation (Participant 11).
4.3 Administrators and Faculty Members' Views on the Value of the Institution’s
Accreditation Process in Their Institution

In this section, interviewees were asked about their awareness of the value of the
accreditation process for HEI or educational programs. In addition, the faculty's motivation to
participate in accreditation and the balance between different roles a faculty/administration
member may assume in an HEI accreditation were investigated together with what they met
during accreditation.

4.3.1 Drivers of providing the External Quality Assurance (EQA) and Internal Quality
Assurance (IQA) procedures
According to the first theoretical framework of the institutional isomorphism theory,

there are three drivers of accreditation - copying other HEI, following normative standards,
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and following Quality Management (QM) networks. Participants were asked which
mechanism of providing external and internal quality assurance drives their HEI. The
answers have varied; however, among the three mechanisms — the most mentioned was
following the normative standards and QM networks.

4.3.1.1 Following the normative standards (local legislation)

As per the institutional theory, adhering to local legislation or state requirements falls
under the coercive isomorphism mechanism. Ten of the sixteen interviewees cited the
primary motivation for providing external quality assurance as the need to comply with the
requirements set forth by the Ministry of Science and Higher Education of Kazakhstan. While
accreditation is a voluntary process for Kazakhstani HEIs, the need for accreditation status
significantly restricts their activities. Consequently, accreditation has become an unavoidable
mechanism that is both voluntary and compulsory for HEIs. Participants noted that with
accreditation, universities are able to issue diplomas or access state student scholarships.
Additionally, they need help accessing specific state scientific projects or, for instance, may
not be able to continue the work of the Dissertation Council (Participant 4). Participant 15
presented a strong argument for accelerating the accreditation process in Kazakhstan for the
last decade:

When did the accreditation renaissance happen? When the alternative to HEI state

attestation was implemented in the Law on Education (in 2012, author's note). The

accreditation institution experienced rapid growth and demand as soon as this
happened. State attestation is an extra reason for the authorized controlling body to
come to the university with the inspection. That is what it was because the issue of
state attestation and the risk of losing the license is the paramount issue: the

university's existence.



70

Therefore, from 2012 accreditation status was an opportunity for HEI to escape from
state control (educational program has been excused from state attestation control for five
years on condition of getting institutional and specialized accreditation). Unfortunately, in
2022 the Ministry returned to the obligatory state attestation norm in the form of preventive
monitoring, which allows it to check any university once in five years regardless of HEI
accreditation status.
4.3.1.2 Following the standards of professional networks

As per the interviewees, the impetus for obtaining accreditation was primarily driven
by the need to adhere to international standards and align with the Bologna process. Of the
sixteen participants, thirteen emphasized the significance of gaining access to the European
Higher Education Area and suggested that accreditation status demonstrates a commitment to
upholding global educational standards. This, in turn, provides a strong indication to
international partners about the quality of educational services. Participant 3 drew a
comparison between accreditation and a litmus test, noting that it highlights the specific set of
standards that are in place at the university and that such transparency makes the Kazakhstani
educational market more transparent and understandable to international partners. For
example, Participant 14 described the accreditation process as belonging to the professional
network, which was extremely close to the normative isomorphism definition:

It demonstrates that our university, curriculum, and approaches are internationally
recognized. This means we follow all the basic rules important in the international,

global academic world. Our institution must know that we do not exist in isolation. When
you participate in this accreditation process and interact with professionals from
accreditation agencies, you understand that you are a part of this extensive education

system or big network of educational organizations. We feel this connection over this
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network with this global framework of education; of course, this makes our university
more competitive.
4.3.1.3 Copying other universities

Participant 4 provided an example of copying other universities, which belongs to the
mimetic isomorphism type; it mainly concerned the preparation period and choosing the
international accrediting agency when the university started actively looking for an
international experience, learning the standards of other advanced universities, and applying
them to improve the quality of internal processes if it was relevant. Participants 3 and 15
noted that several people from the staff who possess previous relevant experience in another
university consulted them in the process of preparing for accreditation by an foreign agency.
4.3.1.4 Rationale for choosing local or foreign agency

Understanding the drivers of providing external quality assurance helps to identify the
patterns of selecting the type of agency. It is important to stress that legal requirements for
accreditation are associated with the National Register of accrediting agencies approved by
the Ministry of Science and Higher Education (see Appendix A); therefore, either local or
foreign agencies could be chosen by universities from that list.

In 2013, the local accrediting agency granted the first accreditation to a university that
underwent institutional accreditation, followed by passing several programmatic
accreditations from both local and foreign accrediting agencies. According to some
interviewees, the university chose a local agency for a reason to comply with the local
requirements. In contrast, the foreign accrediting agency was chosen to be recognized by the
international academic society: “If we have local accreditation, it means that it has all the
standards in place in our country. Moreover, if it is international accreditation, it means we

have international quality education.” (Participant 12).
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It is necessary to note that participants associated international accreditation with
foreign agencies only, no matter whether the local agency has international status or not.
Therefore, describing the second driver of EQA interviewees (following the standards of
professional QM networks) consciously or unconsciously equated international standards
with foreign agencies rather than local ones.

4.3.2 Accreditation process awareness and value of accreditation

The analysis of interviews revealed that the participant's understanding of the value of
the accreditation process is exceptionally comparable despite the level of involvement in
accreditation. The overwhelming majority of the interviewees agree that accreditation
improves the quality of academic programs and the constant development of the university's
internal processes. In addition, the interview of the participants revealed that the rationale for
providing the accreditation for HEI was recognition/positioning, increased competitiveness,
and employability, following the international standards and state requirements.

In the last part, participants described the main drivers of HEI accreditations; their
understanding of the value of accreditation for educational programs and universities
somehow overlapped with the first and second drivers, namely following the normative
standards and the professional QM networks. Following the local regulations was mentioned
by three participants, who noted the compulsory character of having accreditation status to
issue the diploma and launch some scientific or other projects: "We cannot issue the diploma
without accreditation status, most universities, and this is the main reason to go through
accreditation™ (Participant 11).

In comparison, following international standards was mainly mentioned in the context
of competitiveness, international recognition, high-quality standards, and other signals for

stakeholders of the educational process: "International accreditation means a good
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positioning of the diplomas and the employability of the program graduates worldwide. One
of the critical quality assurance factors here is our students' employability” (Participant 8).

Internationalization. Internationalization is another aspect of obtaining accreditation
status; Participants 12 and 13 remarked that due to implementing the ECTS system, their
students had expanded opportunities to join the academic mobility and double degree
diploma programs. On the other hand, according to Participant 11: "For international
students, it is also essential to see that the program is not just a program but is assessed,
evaluated, and accredited. So, it gives this a status of quality assurance and high standard."”

As a first step, the internationalization initiative was included in the University’s
strategic plan, then realized in practice. Participants 2 and 3 highlighted the decision to
change the language of instruction in some of the programs from Kazakh and Russian to
English, which benefit more international students and activate the academic mobility
programs in their schools. Moreover, an English language entry test was provided, and
language requirements for the staff were established.

Competitiveness and increased student admission. Three participants noted that
students and their parents pay attention to the university's accreditation status during entry.
Furthermore, accreditation was a key driver of increased student admission and
competitiveness in Kazakhstani and international markets. Participant 6 pointed out that
successfully passing the reaccreditation significantly raised access to her educational
program. Therefore, the university benefits from the accreditation status that distinguishes it
from other HEIs. Moreover, the seal of quality from a foreign agency is more valuable than
from a local one because it is more difficult to obtain. Six participants remarked accreditation
as a feature of the competitiveness of their academic programs and university in Kazakhstani
and international markets: "Because you are coping with other universities, your main

competitors, and signaling them. Well, you are also there of the top achievers" (Participant
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2). "We want our programs to be competitive, in high demand, to be up to date, to meet the
frequent changes, and to implement them" (Participant 11).

Recognition, acceptance, image. The value of accreditation was also seen as
extending beyond the university's internal processes. Most interviewees highlighted the value
of accreditation because of the university's recognition, acceptance, and vision in local and
international markets. Participant 8, as well as many other interviewees, commented that due
to accreditation, their university diplomas are accepted everywhere. Participant 6 underlined
that obtaining a certain status and image is necessary to establish trust in the outside market,
so the accrediting agency should be chosen responsibly.

Assuring the quality and recommendations for further improvement. Based on the
interviews, it was clear that interviewees felt similarly: accreditation represented the quality
of their programs. Participants also referenced the accreditation to maintain standards within
the programs and optimize administrative processes, and that point strongly interfered with
the idea of continuous improvement. That means university staff shares a quality culture and
does not perceive accreditation as a form of control but as a constant work on its
development: "The accreditation still needs to be done as an achievement or just some label
on the website. However, it is the thing to prove that we work right and do things to improve,
to enhance human resources, business processes, and education processes. It is essential to
mention that the accreditation process helps in this aspect” (Participant 12).

Additionally, the interviews indicated that accreditation is not perceived by the
participants as a form of control but rather to continuously work on developing and
improving the university's internal processes. This reflects the quality culture shared among
university staff and their desire to maintain standards within their programs. Participant 5

emphasized that "the accreditation process helps in this aspect.”
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The participants also recognized the challenges of obtaining accreditation, particularly
during the initial accreditation process, which is a way to confirm the quality of academic
circles. Participant 16 noted, "accreditation, especially the initial accreditation, is a challenge
for any university." However, the participants also recognized the importance of reflecting on
weaknesses to achieve positive changes. As Participant 12 stated, "reflecting on your
weaknesses is the best way to achieve positive changes."

Overall, the participant's understanding of the value of accreditation was found to be
exceptionally comparable across all levels of involvement. The value of certification was
seen in improving the quality of academic processes and the university's internal processes,
following international standards and state requirements, increasing competitiveness and
employability, internationalization, and rising student admission. However, the most critical
value of accreditation was quality assurance and continuous improvement.

4.3.3 Challenges of the Accreditation Process for Teaching and Managerial Staff

This section discusses the challenges faced by faculty and administration staff during
the accreditation process by local and foreign accrediting agencies. The participants faced
increased workload, stressfulness, lack of knowledge and experience of accreditation, initial
and secondary accreditation peculiarities, lack of data for self-assessment reports, and
language difficulties. Initial accreditation was found to be more challenging than
reaccreditation due to program coordinators' lack of experience in international accreditation
procedures. Data collection for the self-assessment report was a major challenge, as most
participants complained about the lack of centralized data sources. The cost of accreditation
was mentioned by some participants, with Kazakhstani HEIs preferring local agencies due to
their lower costs. Language difficulties arose during the first accreditation process due to the
requirement for self-reports and document translation and interpretation during interviews.

Disagreement with the experts' recommendations, lack of recommendations or their
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insignificance, and the importance of a written report were also identified as challenges. The
complexity of the accreditation process was found to increase with the educational level of
the program.

Increased workload and stressfulness. According to the participants, program
coordinators and the management representatives responsible for self-assessment report
writing claimed the heavy workload and high-stress level, especially during initial
accreditation, because of tight deadlines, the amount of work, and the pressure of group or
individual responsibility (Participant 1, Participant 6). Some interviewees also recalled the
pressure of responsibility to higher management and complained about the lack of assistance
during the self-report writing or poor roles allocation (Participant 4, Participant 8). Moreover,
there were situations of ethical issues with the expert team members when they behaved
rudely or disrespectfully. Another source of stress was the fear of underrepresenting the
program and that the experts will not understand the program and curricula design
(Participant 9).

Initial accreditation vs. reaccreditation. The interview data analysis demonstrates that
initial accreditation was more challenging than reaccreditation because it was the first
experience for program coordinators, and they were not sure how experts would evaluate
their program and needed to be fully aware of accreditation mechanisms and procedures
(Participant 3). During reaccreditation, there is a previous report and previous
recommendations of the accrediting agency, so the task is narrowed to support the self-report
by evidence of improvement of the program. Consequently, it was less time- and resource-
consuming (Participant 2, Participant 7). Initial accreditation by a foreign agency was the
most stressful because preparation for accreditation transformed the whole university

structure, academic policy, and strategic and operational plans.
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Prevailing of the university staff’s old approach to the accreditation and period of
transformation. According to the participants, the preparation period for initial accreditation
by the foreign agency was the most challenging and productive period for the whole
university because it was a period of transformation (Participant 9, Participant 12).

Collecting data for the self-assessment report. Most participants in self-assessment
report writing complained about complications with data collection from other departments
or a lack of centralized data sources (Participant 5, Participant 8).

Cost of accreditation. Two participants mentioned the high cost of foreign accrediting
agencies' services, noting that making money could be one of the goals of that kind of
agency, but not as their priority (Participant 10, Participant 15).

Language difficulties. In the case of foreign agency, the working language was
English. It caused a severe problem during the first accreditation, such as translating self-
reports and all additional documentation and interpreting the university staff during the
interview panels. Later, due to turning over the staff to English-speaking persons, that
problem was almost solved. However, it keeps a place in the case of academic programs with
Kazakh/Russian medium of instruction (Participant 11, Participant 14).

Disagreement with the experts’ recommendations. Some participants showed their
doubts or disagreement with the experts’ recommendations, and others complained about the
lack of recommendations or their insignificance. In addition, university staff, other than
senior managers and program coordinators, are not always informed about experts’
recommendations (Participant 13, Participant 16).

Challenges with accrediting expert teams. The most discussed challenge concerns
interactions with accrediting expert team members. Participants' opinions about experts were
generally positive; however, there were claims about their subjectivity and some negative

personal attitudes, bringing their biases and judging without looking at the context. There
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were remarks about imbalanced expert panels that needed more specialists from the
professional area to match the accrediting program. Interviewees noted that foreign expert
team members compared to local agency experts, were more open and friendly and gave
recommendations and feedback rather than direct instructions and negative comments.
Participant 1 mentioned some stressful moments of misunderstanding the terminology when
experts had utterly different beliefs or did not want to recognize local specific context. Some
interviewees noted that the foreign accrediting team focused more on research and did not
look at a program from the program manager position.

The first place of challenging factors was the subjectivity of the experts, and it was
valid for both agencies. Teaching and management staff involved in the interview said: "It
could be challenging because any assessment is always subjective. Moreover, it is always the
background of specific people; their personal experience might be too significant™
(Participant 2). Apart from the subjectivity, some interviewees complained about cases with
experts' attitudes toward the university staff, for example, rude comments or behavior. In
both local and foreign experts’ teams, experts from other Kazakhstani universities competed
with the university they accredited; for that reason, participants questioned their
independence and lack of prejudice. They stated that local experts should be chosen from
universities with the same or higher academic freedom and standards or at least selected from
private universities, not from the state HEI. Another problem with local experts was that they
misunderstood the accreditation aims, used a state attestation approach, and were document-
oriented. For instance, Participant 2 described her experience as a local member of an
international expert team that had accredited another Kazakhstani university. She noted the
poor quality of written self-assessment reports and low university compliance with
accreditation standards. Moreover, she said international experts’ expectations regarding

Kazakhstani universities are sometimes low, which is not very reassuring.
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However, despite some negative moments mentioned above, participants remarked
overall positive experience. They found the experts' helpful feedback and constructive: "They
asked some interesting questions about our experience, how we are doing our work, and so
on. Moreover, they were interviewing many students, and | understood they were interested
in the real experiences of faculty, students, and administration. That is why | changed my
attitude completely. So, I stopped being afraid of them. | started to respect them more for
what they were doing" (Participant 13).

Importance of written report. Participant 2 noted the importance of written reports
because their content will be available publicly, although she does not believe that
stakeholders read those reports. In addition, as a member of the foreign agency expert team,
she criticized the quality of the Kazakhstani HEI reports (Participant 2).

Influence of the educational level on the complexity of the report. One of the
participants pointed to an increase in the complexity of the accreditation with the educational
level. For example, “Ph.D. has different requirements than for undergraduates, which is more
challenging. Also, of course, the questions themselves are more complex. They require more
reflection; they are challenging to answer. So, you need time to understand and think it over"
(Participant 17).

4.4 Managerial and academic staff’ perceptions on the influence of the accreditation
process on the HEI organizational effectiveness and long-term planning

Accreditation standards often require institutions to have well-defined and
standardized internal processes. This means that the institution must clearly define the
policies, procedures, and guidelines that govern various aspects of its operations, such as
academic programs, student services, human resources, financial management, and
governance. The institution must also consistently follow these processes across different

departments and functions. All the participants indicated positive long-term outcomes of
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accreditation, such as building the self-development culture; improvement based on the
external recommendations; setting strategic goals; development of the IQA instruments;
transfer to horizontal management; internationalization; stakeholders’ involvement.

Interview data analysis demonstrates the significant influence of accreditation by a
foreign agency on the organizational effectiveness of the university. Interviewees clarified
that initial local accreditation primarily involved standards close to the state attestation
procedures. In contrast, initial foreign accreditation affected all aspects of the university’s
academic and management processes and services.

The preparation process for the first foreign accreditation was the most challenging
and time-consuming. Participants characterized it as an extensive transformation of internal
processes, policies, and procedures, which resulted in changes to the approach to
accreditation. For example, Participant 3 emphasized that the first step to accreditation was
analyzing the current university and separate schools’ positions, determining the ways of
development, and, based on that - building the strategy. Therefore, accreditation was part of
the strategy, and at the same time, strategic plans coincided with accreditation standards. She
provided an example of when changes in particular program positioning were implemented.
Analysis of the job market showed a need for more local graduates employed in the corporate
sector and international organizations; therefore, school strategic goals were reorganized
toward preparing specialists for the corporate sector, and the language of study was changed
to English.

The next step was the preparation process, which included transforming the university
structure and reorganizing business processes toward optimization and rationalizing financial,
human resource, government, and academic processes. Participant 16 stated that the
transformation period allowed prevailing old state control approaches and brought the

understanding of what accreditation is actually for. Participant 2 highlighted:
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The most crucial thing universities should take away from the accreditation process is
that you must understand your goals. These goals ideally should be strategic and
should be something that generalizes the whole university or processes at the
universities. And it becomes very clear during accreditation whether the university has
such a goal and whether it follows it or simply does it because have to do that.
According to participant 15, having a clear university strategy is especially visible
during institutional accreditation. Programmatic accreditation is more concerned with the
academic and specific program point of view. While institutional accreditation has its own
logic built on the whole university goal’s attainability, experts must be convinced that: 1)
HEI sets the goals correctly and appropriately to available resources; 2) HEI can achieve
them in the described ways. The difficulty is that there are some grey areas where experts
could interpret your statements in ways you could not predict. For example, the last
accreditation question was if an increased admission number of graduate students is planned,
university should justify it with a financial plan and available facilities and explain how the
university will manage the financial gap between tuition-fee payments and state scholarship
amounts (which are really low and did not change for a long time). Thus, during the first
accreditation foreign accrediting expert team accepted academic quality principles declared
by the university because retention statistics supported it. For them, it was evidence of a
transparent assessment policy and that the university’s priority is academic quality rather than
financial benefits.

Apart from the long-term planning, academic policies were changed. Policies were
rewritten to be more transparent and standardized and adjusted to the new reorganized
structures and processes, where necessary. Participant 4 noted detailed instructions on every
separate procedure before accreditation. While preparing for accreditation, a relatively large

set of rules was included in unified relevant policies. For example, instructions for
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invigilators, state exams, and current examinations, where every step was specified, were
canceled, and general examinations and assessment rules were included in Assessment
Policy. At the same time, it gave more freedom to schools to independently make decisions
on exams’ organization and assessment. Participant 5 underlined the importance of the
newly-created Quality Assurance Policy, which explains the mechanisms and the whole
university quality assurance system. The main academic document of the university -
Academic Policy — combines multiple regulations and instructions of academic procedures in
a systemized way but with amendments to transformed processes and practices. That made
academic process regulation clearer for students and faculty staff. Altogether withdrawing
unnecessary documents influenced the whole university process, making them less paper-
oriented and more organized.

Participants highlighted that external experts' recommendations and opinions are
excellent assistance in revealing the weak and strong sides of the university's internal
processes. “It is some personal reflection, self-evaluation, and audit, and particularly
beneficial is that during and after the accreditation process, we found some blind spots, which
we ignored before” (Participant 1). Participant 11 expressed an additional point of view:

This is extremely important because that is the external body, especially recognized

international accreditation, with no space for corruption or other academic breaches.

Some recommendations were helpful in part strengthening the practical component of

the programs or equipping them with software.

Participants valued the experts’ recommendations as an opportunity to significantly
boost the program’s quality and HEI development.

During the interview, participants showed their understanding of the idea of
continuous development, which is aligned with the self-development culture: "We need to

understand that accreditation is an ongoing process. It would help if you had done this
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accreditation and remembered that. It should be an ongoing process of improvement"
(Participant 2); or "'l have been noticing positive changes throughout the six years of working
here, and it's not only because of accreditation; we have them to reflect on our weaknesses"
(Participant 12). Moreover, Participant 5 noted that if something is not going according to the
Academic Policy, the situation is discussed, and the policy is revised to make it right. All
processes are constantly reconsidered and revised through the lens of international and
national standards. The strategic goals are aligned with the accreditation standards. Therefore,
working according to the strategic and operational plans leads to accomplishing the
accreditation aims. Participant 9 recalled when during the initial accreditation the experts
asked her if students had access to purified drinking water. She did not know how to answer
it and was unsure if the university must provide this facility. By the time of reaccreditation,
the university had reconsidered facilities and infrastructure issues. Thus, many processes
became more student-oriented; for example, online course registration was launched, the
library literature was expanded, and new zones for students’ self-learning were opened.

Moreover, the university created an environment for students with special needs; upon
the initiative of the faculty staff Inclusive Education Policy was introduced. In addition,
Participant 15 stated that the most positive effect of transforming was that people’s mindsets
changed; the whole university community shared the values reflected in the Academic Policy
and the Code of Conduct. It changed their approaches and perspectives on academic
processes, interpersonal and interdepartmental communications, and management structure.
That community will prevent its members from breaking ethical and academic integrity
principles. Moreover, they will show their disagreement if the administration violates or
interferes with procedures not in its zone of responsibility.

The main idea is that the university staff perceives self-development as a working

environment, not a formal procedure:
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It turned into good practice. Everything we are experiencing now in academic issues,
how the students are taught, and how the university runs its general functions. We see
that everything is being transformed, and this is for the sake of the university’s well-

being rather than for reports or doing reports (Participant 9).

Significant structural changes accompanied the preparation for the accreditation and
the period after the accreditation. New structural entities, which did not exist before, had been
launched: Quality Assurance Committees, QA Office, Research and Ethics Committees,
Business Councils, and Career Development Centers. In addition, participants emphasized
the importance of structural changes, such as the transfer from vertical (administrative) to
horizontal (divisional) management that made the decision-making mechanisms transparent
for students and teaching staff: "Within the university, we clearly understand the decision-
making hierarchy at the school and university levels and how it works. Decisions are made
through the prism of strategic goals laid down through accreditation” (Participant 3).

The revolutionary change was delegating authority from the Deans’ Offices to
collegial bodies such as Academic Quality Committees or Research and Ethics Committees.
Most of the applications and the claims of students and faculty are considered by QA
committees, where decision-makers are faculty members and students. Administration
interference in their activity met strong resistance. Business councils’ work has been reloaded
towards establishing partnerships with different organizations. At business council meetings,
academic programs are analyzed, and changes are introduced according to the market reality.
Career and development centers have full-time managers’ positions; before that, their
functions included an additional teaching workload. Altogether, it significantly raised
graduates’ employability rating.

Launching a Quality Assurance office was an evolutionary step. All schools have their

own quality assurance committees, but the universal body has been missing for a long time.
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During initial accreditation, there was a manager for quality assurance, but the university
staff hardly understood his exact function. Firstly, the QA office is accountable to the Board
of Chair. Therefore, it could make data analysis and recommendations based on that analysis
independently from the school or other departments. Secondly, the QA office accumulates
data from the whole university, creating institutional analytics, while the school’s resources
are limited. It is statistics about course evaluation, admission details, course content, students’
previous and current academic accomplishments, etc. QA managers create visual dashboards
where schools and departments can select information by general or particular parameters.
Based on that statistics, schools can make reasoned, objective decisions and correct
strategies. Thirdly, QA managers’ analytical reports help the school to organize their
operational work more effectively (for example, indicate if the content is loaded to LMS, if
all the courses are closed, etc.) and monitor current processes. Participant 16 believes the QA
office position must be strengthened and given more functions. It has to be responsible to the
Board of Directors, higher than the Chair of the Board. That will make it work independently
from Provost and schools. Participant 7 pointed out that the QA office analytics make internal
processes more transparent and enables institutional research.

Two participants mentioned the strategic decision to switch some of the programs
from Kazakh and Russian to the English language of instruction, which increased the number
of international students and boosted the academic mobility programs. "For example, at our
school level, it became clear that we must internationalize. Furthermore, after that, we
deliberately switched to English as the language of instruction, so smoothly. For me,
internationalization was the main achievement of that first accreditation™ (Participant 2).
Consequently, it caused changes in the student Admission Policy where the English language

entry test was included. The language policy of staff hiring had also been changed.
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The last accreditation by both agencies had been passed much faster than the previous
one. Schools and supporting departments already know what kind of data will be requested,
what kind of challenges will be met, and know the peculiarities of accreditation by each
agency. In addition, a centralized database including statistics for the previous 5-10 years was
also formed. However, some teaching participants expressed that accreditation did not make
dramatic changes in teaching and learning because, in their opinion, all the transforming
processes were introduced before accreditation. It is contradictory to other participants’
perspectives, who, in contrast with them, were involved in both initial and secondary
accreditations by both agencies. It is unclear whether further accreditation will be as helpful
as previous accreditation and will not be some formal procedure or routine.

The interviews revealed that institutional accreditation standards require institutions to
establish well-defined and standardized internal processes. This includes clearly defining
policies, procedures, and guidelines governing various operations such as academic
programs, student services, human resources, financial management, and governance. The
institution must also follow these processes consistently across different departments and
functions. The study analyzed interview data to determine the influence of accreditation by a
foreign agency on the organizational effectiveness of the university. Participants clarified that
initial local accreditation mainly involved standards similar to state attestation procedures,
while initial foreign accreditation affected all aspects of the university's academic and
management processes and services. The study found that the preparation process for the first
foreign accreditation was the most challenging and time-consuming, resulting in changes to
the approach to accreditation. The study found that external experts' recommendations and
opinions are excellent assistance in revealing the weak and strong sides of the university's
internal processes. Participants valued the experts' recommendations as an opportunity to

significantly boost the program’s quality and HEI development. The study concludes that
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accreditation is an ongoing improvement process aligned with the self-development culture
of continuous development.

4.5 Managerial and academic staff's perceptions of the role of the accreditation process
in the educational program and curriculum design

Interviewees were asked about their experience with the development of the program
and new courses. Additionally, they were asked whether QA instruments required by
accreditation standards helped to improve the teaching and learning process. The interview
analysis demonstrates that accreditation profoundly changed educational programs and
curriculum design. Educational program development and approval policy were adopted,
program coordinators’ positions were strengthened, QA instruments started working more
effectively, and the role of the Quality Assurance Committees and Business councils
increased. The primary influence was from the accreditation by the foreign agency.

Most participants emphasized that the accreditation process was crucial in developing
educational programs. It helped to build an ongoing program development strategy as the
foundation of future success and quality:

The second accreditation played a significant role. Firstly, everyone recognized what

kind of program we have. We managed to show the program, our strong graduates,

and how we work with stakeholders, and that was recognition. We did not have a

single negative comment. After that, the number of program applicants increased

(Participant 7).

Moreover, Participant 1 agrees that accreditation significantly influenced the
increased rate of internationalization and graduates’ employability.

Before accreditation, little attention was paid to the learning outcomes, and program

content could depend on which subjects were taught by hired teaching staff. Program

coordinator positions were introduced during the first accreditation, but Deans or
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Vice-Deans still administered programs’ design and development. By the time of the
second accreditation, program leaders’ functions were expanded, and their position
was strengthened. The program coordinators became vital figures who organized
cooperation with stakeholders, changing the program’s content based on Business
Council recommendations” (Participant 11).

Participant 4 added:

We learned new business processes that might not have been there before. For

example, the Educational Programs Approval Policy was developed. Before that, the

process was quite chaotic. It is now a simplified organizational procedure identifying
the order of program development and approval and the roles of people involved in it.

The program is designed to focus on the skills and learning outcomes our students

gain after graduation.

All the teaching staff confirmed their direct involvement at the initial stage of the
development of the program. They described their experience participating in working groups
where program aims, learning outcomes, and curriculum were discussed. After, the program
was sent for approval by the school Quality Assurance Committee and then to the University
Academic Council. Moreover, they were aware of the opportunity to initiate or suggest
curriculum changes, such as including some new courses. In addition, some of them were
members of the Quality Assurance Committee.

Transferring to the international requirements often demanded abandoning old local

standards; nevertheless, it changed instructor-centered learning to student-oriented

learning:

Before, you had to write and keep multivolume folders called UMKD (educational

and methodological complex of the discipline). They were like siblings because of the

enormity. Moreover, the syllabus was about 20 pages because they duplicated each
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other. These documents were not for the students but for demonstrating to the state-

controlling commissions. After accreditation, UMKD was canceled, and we started

writing our syllabi for students. We started applying rubrics for assessment. So, it also

became more straightforward for students and teachers (Participant 10).

Participants provided examples of how accreditation experts’ team recommendations
positively affected the program’s curriculum. Participant 8 noted that the local agency’s
recommendations on the practical component of the curriculum were to organize the
internship in a different form; moreover, it was suggested to develop a dual program in the
future. In addition, Participant 11 provided an example of when a foreign agency insisted on
including some disciplines required by international practice in the educational plan. Another
positive effect is the better interconnection between the general and specific disciplines
within the program: "One professor during the interview panel asked me what | teach in my
course and how it can be helpful for students of this particular program. That made the
program leader and me reconsider some parts of my syllabus™ (Participant 3).

The accreditation process influenced the university’s internal quality assurance
system. The Quality Assurance Policy explains the mechanisms and the whole system of
quality assurance. The Academic and Research Council on the university level and QA
committees on the school level represent current quality assurance units. QA Office, an
independent department not included in the school and university units, had been launched.
There is a set of documents that the university and the schools should follow. This includes
academic policy, academic integrity guide, and inclusive policy.

Moreover, currently, the university focuses on integrating and unifying some aspects
of the school’s work at the university level towards further optimization of the processes.
There are many internal QA processes inside the university, such as the revision of

educational programs, the revision and review of the courses inside LMS, and annual surveys
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and satisfaction surveys of stakeholders - students, teachers, and others (Participant 5). All
those tools became increasingly understood by the administration, teaching staff, and
students.

In addition, participants mentioned improvement in teaching, learning, and assessment
methods because of the data from the Course Management Form, Course Evaluation Surveys,
and Student Experience Survey:

Course management forms were first introduced when the university applied for

foreign accreditation. One case is the students once told that they were overloaded

with all these subjects and in-class and out-of-class activities. Furthermore, our

Academic Quality committee asked teachers to differentiate the type of assignments

and the weeks on which those assignments took place. It also flattens the workload of

the students (Participant 12).

In the Course Management form, teaching staff evaluates the extent to which the
learning outcomes have been achieved and describes how they achieved it or why not.
Quality Assurance Committees analyze Course management forms on the problems within
the courses and how the faculty, school administration, or Committee members could tackle
them. Recommendations of the QA Committees should be considered in the syllabus design.
That process is helpful for program quality improvement, for example, to reveal any content
duplications or if the academic staff should provide changes in teaching methods. Based on
the final grades analysis, Committee could recommend increasing entry requirements to the
Admission Office or paying more attention to students’ individual learning track to Adviser
Office. While administrative staff found that instrument highly useful, some teaching staff
representatives felt that the Course Management form was a redundant and time-consuming

activity, even if they knew the goal of that monitoring.
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Participants distinguished the importance of the student satisfaction survey. Students
evaluate course content and how courses are taught; it is their instrument to reach the
administration and the faculty members. Students understand that their opinions are
considered in academic and non-academic issues. Results of such survey influence teaching
staff ranking and salary. "This is something universities can learn from the accreditation
process to ask your students, what do you guys want? What would you think? How do you
guys feel? I believe this is what we hear at our university pretty well" (Participant 2). The
teaching staff considers it valuable to know the students’ reactions to them and their courses,
making them more attentive to their audience and the teaching methods used. The drawback
is that feedbacks sometimes are subjective or not constructive; overall results help make
inferences.

4.6 Administrative and academic staff's experiences with the accreditation process
provided by local and foreign accrediting agencies

The research question about administrative and academic staff's experiences with the
accreditations process provided by local and foreign accrediting agencies has caused the
participants a great response and active discussion. They compared each accrediting agency's
approaches, their benefits, and the challenges they have met.

4.6.1 Local accrediting agency

The local accrediting agency was one of Kazakhstan's first national accrediting
agencies and recently changed its status from national to international. It works according to
ESG standards and has passed accreditations to be a member of several European Quality
Assurance Associations. Analysis of the interviews revealed the following challenges with
the accreditation process by the local agency: low recognition, lack of international

experience, poor choice of experts, experts’ attitude, soviet legacy, and controlling standards
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rather than improving quality. The benefits of the accreditations were knowledge of the
Kazakhstani context, local standards, and some helpful recommendations on curriculum.
4.6.1.1 Challenges with the local accrediting agency

The usual practice of the local accrediting agency is when the expert team consists of
local members and at least one foreign expert is invited. Participants stated that some
international expertise and experience would be helpful to local experts. Participant 15 states
that most local experts do not speak English or do not understand the international academic
context, and some have never even gone foreign for training or study. Therefore, accepting
the academic process built on different values is hard for them. That is why experts compare
everything only with local legislation or with the practices in their university, their mode of
delivering academic processes.

Most participants were concerned about local experts' biases, thinking that some clash
of interests existed because experts were from the competing Kazakhstani HEI. However,
interviewees agreed that it is an unavoidable situation on the local level. Nevertheless,
participants insisted that experts should be selected from universities with the same academic
freedom, integrity, and academic principles as accredited universities. Participant 11 said that
it seemed that they were speaking in different languages; sometimes, it felt like experts did
not understand some processes that we have at our university because, at their university, it
works differently. If something differed from their university approach — they concluded that
it was done wrong. Some experts are from the old school and do not accept new trends or
ideas.

Moreover, the concern about the organizational form of HEI that experts represented
could explain why the local experts would not welcome more academic freedom appears:

They came from national and state universities to accredit a private university. The

way they are treated, even by the Ministry of Education, is different. So private
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universities as we have more freedom. And actually, freedom is the same today for

everyone. But how we treat this freedom and how they treat it are entirely different.

We do not have state budgeting as they are, we earn our money on our own, but our

benefit is that we have the freedom to spend it. If you are always given something,

your motivation to use freedom is not that big (Participant 10).

Participant 12 noted that one of the difficulties during the accreditation process is that
most universities in Kazakhstan have a credit system but do not work according to ECTS.
They still calculate student and teachers’ workloads in working hours. Some experts then ask
how the salary could be calculated based on academic credits (ECTS).

Participants considered that the accrediting agency should focus more on better expert
selection. Several participants expressed their doubts about the experts’ quality:

Accreditation would be much better if they had better experts. Experts always come

with personal experiences and biases because it's human nature. And when people are

outdated, less knowledgeable, and just less professional, this changes the picture

entirely. So, I believe this is just because of the quality of the experts. (Participant 2)

Some interviewees commented that experts did not look very attentively at self-
assessment reports. There were examples of an unbalanced expert panel combining programs
from distant professional areas. In addition, Participant 14 mentioned the interview panel
where only one person (chair of the experts’ team) asked questions while other members
remained silent. Moreover, he was embarrassed by how the interview proceeded because the
expert gave her opinions, comments, and perspectives before asking the questions. He
interpreted such an attitude as highly unprofessional. At the same time, Participant 5
described a situation when an expert gave wrong information to students about the obligation
to pass the pedagogical state qualification exam. She insisted that they would not graduate

without that qualification. Indeed, there is such an examination in Kazakhstan. Still, it is
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optional for non-pedagogical majors and could be passed if non-pedagogical graduates want
to teach in middle school. As a result, the program coordinator had to organize a meeting
with students and explain that the pedagogic examination is not compulsory for them.

The way of conducting the accreditation by the local agency was the most debated
issue and caused vivid comments from participants. According to them, owing to the Soviet
legacy, it had controlling and inspecting character close to state attestation or licensing
procedures even though the standards are written according to international principles. In
addition, experts do not understand the goal of accreditation. In this regard, accrediting
agency administration should organize more training for experts or change the approach to
expert selection.

Most of the expert team had the Soviet educational system background. Experts
behaved like the inspectors of such an old-fashioned way of state attestation. They check the
university against the local standards; if some indicator is not within the standards — it is
marked as a mistake that should be fixed. Even experts’ recommendations had direct and
command characters. Participants’ perception was that experts did not trust them and tried to
catch a lie. Participant 6 remembered one of the first accreditation interview panels when
experts and faculty staff were set against each other, and the interview looked like a criminal
interrogation. The interviewees expressed their opinions and recommendations on areas of
improvement:

Local experts, who are selected from national and regional state universities, have a

punitive approach. I don't know how to overcome it, but in their understanding, you

go to a university to identify shortcomings and indicate this as an achievement. No,
accreditation has an entirely different emphasis. You don't look for flaws to stop there.

You may find flaws. But your main task is to understand whether there are real

intentions to change to bring accreditation standards closer (Participant 15).
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In addition, Participant 11 believed that it is more important for the local accreditation
agency to fill in formal reports rather than gaining an authentic experience of faculty
members or actual administration experience. Most participants shared that opinion and
agreed that local agency is strictly document oriented: “It is the people who do this
accreditation and the way they used to work. They believe that papers matter more. No one
reads the paper, but they believe that. A lot of paperwork, more paperwork than people
interaction.”

Participant 12 commented that the questions to students at interview panels were not
about the university’s support or how their problem is tackled. They were trying to check
their knowledge rather than asking about the program. Moreover, participant 13 expressed
her opinion that local agencies take advantage of the condition of compulsory accreditation
and behave themselves as a controlling body that grants access to the academic market in
Kazakhstan.

According to the participants, experts’ determination to find some flaws reflected in
the general atmosphere of the accreditation process. Sometimes experts’ attitudes surprised or
shocked teaching and management staff. For example, one of the experts gave her opinion
before asking questions, expressed her judgments, did not give the opportunity to speak, and
criticized students and teaching staff behavior. That was quite an exceptional episode;
however, the general attitude of the local experts was arrogance and superiority.

In participant’s 15 opinion, an expert should position himself not as an inspector but
as Amicus Curiae (from Latin — a friend of the court):

As an expert who came to help in the area of expertise that the judge himself does not

understand. If that expert found that some indicator is not achieved or absent, he

would note it but also ask — there are different ways to achieve it; which ones do you

use? While local agency experts would instead put ticks on their checklist whether a
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particular indicator is present or absent, does it correspond or not, and no other

options are given. The inspecting approach psychologically immediately puts you in

subordination. Experts’ commission is bosses; you are all subordinates and are
obliged to dance, jump, carry documents, and make excuses. That is the most

unpleasant aftertaste (Participant 15).

There are two specific characteristics in the accreditation process conducted by local
accrediting agencies. The first concerns the local accrediting agency’s methodology, which
combines international standards and, simultaneously, requirements of the local legislation
system. The second relates to the experts who bring their personal attitudes and previous
professional experience. Foreign agency considers the local context and law requirements,
but it is not their priority; they are concentrated on how the HEI or program goals are
achieved. For example, according to the local standards, there is a compulsory condition to
have a minimal ratio of teaching staff with Ph.D. degrees (doctor nauk, candidate nauk).
Foreign agencies will ask how many faculty staff are professionally qualified (PQ) and
academically qualified (AQ) depending on whether the program is professionally or
academically oriented. They will accept the faculty member without a degree but with 20
years of practical experience or an international professional certificate, whereas the local
accreditation agency standards required no less than the exact ratio of Ph.D. holders with the
relevant working experience, publications, and exact educational background. Breaking that
ratio means violating the state qualification requirements, which could cost the university the
license withdrawal:

No matter if I need professionally qualified translators and interpreters who can teach

the real-life skills of translating and interpreting to my future professionals. | will

prefer them to Ph.D. holders who do not have such experience. But it is in

contradiction with local requirements (Participant 10).
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Nevertheless, even if accrediting agencies put that requirement compulsory and
experts have no choice but to obey them, why the experts’ behavior and attitude are so much
different from foreign experts. Some participants noted that experts could have a Soviet
education background and working experience:

They were probably members of some inspections organized by state-controlling

bodies and were unaware of how the academic process is built according to

international standards. They work in state universities and are accustomed to national
law requirements in everyday work. All that factors could prevent them from
understanding the goal of the accreditation. For them being an expert is to check for
national legislation. Because of the Soviet heritage, he fears that somebody will check
after him and demand documental proof. Controlling bodies have power; those who

are under control — are subordinates (Participant 15).

The agency could increase the number of foreign experts, recruit local experts with
foreign educational backgrounds and experience, or increase the number of appropriate
training for the existing pool of experts. However, participants noted that the quality of
experts and the accreditation agency changed positively. That local agency passed several
international accreditations required for membership in the European Association of
accrediting agencies. Moreover, on a regular basis, it provides seminars and conferences for
all Kazakhstani HEISs.

The one aspect mentioned by Participant 16 that should not be avoided is that
everything from abroad is perceived as something better and more progressive than in
Kazakhstan. Therefore, we should be more critical of ourselves and admit that some of the
local agency recommendations were useful even when we initially took them negatively.

Participant 1 found making reports in three languages the most challenging because it

was time-consuming, while experts used reports and conducted interviews in one language.
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Whether it was local legislation requirements or the agency’s demand was unclear. However,
their official website includes only the Russian self-report version; the Kazakh and English
versions are absent.

Some participants expressed their concerns about the local agency because:

1) Doubts about the recognition of that agency outside of Kazakhstan, even if there
IS an international status in the title of the agency.

2) Easiness to obtain the accreditation.

Participants thought it was faster and cheaper, and the results were more predictable
(almost guaranteed). “At the same time, it is not about the intention to change and improve; it
is a task to be done because you were forced to do that, or you paid for that and just waiting
for results”.
4.6.1.2 Benefits of Accreditation by the local agency

Participants noted that the requirements for self-report writing concerned international
standards. They found them very much reasonable and sensible. Participant 3 claimed it was
easy to prepare the self-assessment report based on the report template from accreditation by
a foreign agency, except for some paragraphs. The undeniable advantage of the agency was
the knowledge of local context, regional peculiarities, and national standards.

Participants 15 and 16 emphasized that even if unsatisfied with the experts’ quality,
the agency transformation impressed them significantly. The agency organizes plenty of
training and conferences for Kazakhstani HEIs and invites foreign speakers. It has expanded
networking abroad; it is the only local agency with good representation in Europe. Participant
2 also mentioned she noticed some changes; the agency selects experts more responsibly,
experts’ attitudes are more positive, and they express its opinion more accurately and
reasonably. Participant 3 pointed out one of the benefits of accreditation by a local agency —

returning the university back to Kazakhstan reality:
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Our university tends to focus on international standards; however, if we want our

graduates to find jobs in the local market, we should follow all the state requirements.

Accreditation by a local agency helped to reconsider educational programs from the

angle of the local normative. While preparing for the accreditation, documents were

arranged in the expectation that experts would evaluate through the local standards

prism. Therefore, even if we consider some documentation redundant if the agency

requests it, it is necessary for some segments of the Kazakhstani academic market.
4.6.2 Foreign accrediting agency

Foreign accreditation agency was an international accrediting agency included in the
list of twelve accrediting bodies approved by the Ministry of Higher Education and Science
of the Republic of Kazakhstan. The challenges mentioned by interviewees were prevailing
the old approach to the accreditation by university staff, experts’ lack of knowledge of the
local context, and disagreement on the approach to curriculum design, language, and
terminology differences. Participants named plenty of benefits of the accreditation by the
foreign agency. The main benefits were setting strategic goals, and structural changes,
transforming most business processes and academic policies, and having a consultative
character aimed at university improvement.
4.6.2.1 Challenges with the foreign accrediting agency

Interview analysis showed that the decision to have international accreditation by a
foreign agency was perceived as exceptionally ambitious and challenging because it was the
first international accreditation experience (at that time, it was the programmatic
accreditation). The whole university staff was unfamiliar with international accreditation
procedures and felt a great responsibility for successful accreditation. Moreover, it provides
for restructuring many internal business processes and transforming academic policies. For

instance, Participant 6 explained that the university had no difficulties passing accreditation
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by the local agency, which occurred right before international accreditation. The university
worked by QMS 9000 standards for several years, and most of the documentation matched
local agency standards. Participant 16, on the other hand, confirmed that local accreditation at
that time had some requirements similar to state attestation norms, making the accreditation
procedure more transparent and more understandable.

While international accreditation goals and approaches could have been more
transparent for the whole staff, there were just several people who had the experience of
being members of an expert team and helped to prepare for accreditation. Participants
commented that it was difficult for them to accept it as the visit of people who would come
not to check on them but who would come to assess and evaluate their work, give
recommendations, and tell them the ways of improvement instead of punishment and
university license withdrawal. They did not fully understand what accreditation is:

Everything there was a problem, absolutely everything; first, people did not

understand why we needed this. Why we took such a challenge when there is a well-

established practice of passing all these controls? Why did we abandon the old paper-

centric approach, which was clear to everyone? (Participant 15)

It took a lot of resources on printing the reports and other papers (in color) for that
first accreditation. University staff was surprised that experts almost did not touch that
massive pile of papers. It was hard to understand that experts may consider anything not
written in documents and that there are interview analyses and other methods which can
reveal what is declared and what is done in reality. Experts probably concluded that there are
no problems with document production in Kazakhstan. Nevertheless, we understand this is
our point of growth in that context. Moreover, experts had seen that some new structures or
processes were created recently and were not in practice yet; even so, they identified our

readiness to change.
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Participant 16 noted that the proper understanding of accreditation came in the
preparation process when almost 50% of the university structure was reorganized and
business processes were revised toward optimization, rationalization, and reduction of some
unnecessary time-, cost, and labor-consuming processes. “Only then we realized what
accreditation is actually for, that we need it to improve the quality of our services. The
transformation of people’s mindsets was the most considerable value of accreditation”.

During the first foreign accreditation, half of the staff was not proficient in English;
consequently, most of the reports were written in Russian and then translated. Participants
had concerns about the quality of self-reports and that the translation was understandable
enough for the expert team. However, it did not negatively influence the final accreditation
decision since experts received that situation with understanding. For now, that problem is
almost solved because most educational programs have an English medium of instruction,
and most of the staff are also English-speaking. However, program coordinators and teaching
staff still face difficulties in the case of majors with Kazakh/Russian media of instruction.

Usually, the foreign accrediting expert team consists of foreign members; however, to
explain or understand the local context, one Kazakhstani expert is included. Participant 13
remembered the interview panel when the local expert demonstrated her subjectivity and
unprofessionalism. The expert was from a university with the same competitive program, and
she intentionally asked biased questions that could undermine the program’s quality.
Moreover, judging by her questions, she did not read the self-report properly or understand
the issue. As a result, her colleagues persuaded her that she misunderstood something.
Nevertheless, they were surprised and shocked by her questions and attitudes.

During interview panels, participants had met several situations when experts would

not like to recognize the local specific context. They insisted on focusing on research or on
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including some specific disciplines. It was hard to explain to them that program design was
oriented on practical components according to employers and market demand.

Some of the experts - international ones - were researchers. And, of course, they were

limited to research and needed help understanding many things required for producing

a future professional. That people needed to be more connected to the employment

issue (Participant 10).

Two case examples could support that issue. Experts were strictly urging on including
research focus in major in Finance, probably based on the suggestion that there is more
demand for financial research analysts on an international level. But the reality of Kazakhstan
is the lack of good research and researchers in finance; moreover, a limited number of work
placements are available. Therefore, the program in Finance was designed based on a
pragmatic approach like professional accreditations, which differs from the academic
approach. In addition, it was the demand of the local market and graduates who would like to
employ immediately after graduation.

In the case of the International Relations program, two different approaches exist -
classical, European, and modern, American. There second one with a mix of economics was
chosen. However, one of the experts absolutely disagreed and urged to increase the
diplomacy and political sciences courses module. Some confusing elements made it a bit
stressful when the expert couldn't understand the whole idea of the program, and there was
some misunderstanding. Participant 6 described the difficulties in understanding the
peculiarities of the Kazakhstani legal system by foreign experts; for example, they did not see
the differences between Jurisprudence and Law Enforcement majors, and both programs
sounded like majors in Law. Therefore, in the case of major in Law Enforcement, experts
commented on the lack of international students. Only after explanations that only

Kazakhstani citizens have the right to work in law enforcement that condition was removed.
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Some participants faced difficulties justifying the noncompliance with the previous
report because there were changes in the strategic development plans of some programs in
accordance with changes in external circumstances. For example, differences in
understanding the terminology took time and some stress to explain. Misunderstanding of
dual programs and double degree programs definitions emerged during the specialized
accreditation. In Europe, the dual degree is graduating with two diplomas (two separate
degrees) in two different specializations and a double degree — receiving one degree with two
specializations. In Kazakhstan, the definition of double-degree programs includes both dual
and double-degree programs described above. Dual programs (not dual degrees) are forms of
apprenticeships or internships when students learn theoretical disciplines at university and a
practical component at job placement.

Participant 7 noted she would like recommendations on the part she was responsible
for. However, she was unaware if the experts did not give any recommendations or university
administration did not inform her. Usually, senior management and program coordinators are
involved in communication with the agency and expert team. After accreditation, the rest of
the university staff received an announcement about the final decision. Meeting with teaching
and management personnel involved in accreditation and discussing the results would
improve internal communication.

Usually, accrediting agency forms an expert team with members representing
professional areas close to accredited programs. However, it was the case when none of the
experts were from the legal profession while law programs were accredited. Even so, that was
the only case.

Due to the pandemic, the last accreditation by a foreign agency was provided online;

several participants claimed that university facilities would make a better impression on
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expert team members offline. Personal meetings could differ when they have more
opportunities to discuss issues with experts and show their emotions.
4.6.2.2 Benefits of accreditation by a foreign agency

The most valuable benefit of accreditation by a foreign agency was transforming all
the university processes, including long-term planning, structural changes, shifting to
horizontal decision-making, and transforming the people mindset (see the previous section).
All those changes provide to forming continuous development culture. Participant 4 noted
that the foreign agency emphasizes HEI internal processes, the attitudes of teachers and
students to the academic process, and how they are involved in the teaching and learning
process, ethical issues, the climate between staff and, students and teachers.

Participant 2 noted that the interview panel was mostly balanced in a way to cover all
the areas at least by one expert. They were more advanced, much more educated, more like
westernized, modern minded people. Participant 14 stated that all the experts took part in
interview, each of them had their own questions, very well qualified. “And it was clear that
they had enough knowledge of what they were talking about. All questions were connected
with the methodology agency introduced us with, it was all concerning the self-report we
prepared”.

Participant 6 mentioned that the organizational part was clear and well-defined. There
were specific deadlines and clear procedures of who should or should not participate in
interviews from different categories. The interviews have a more consultative character. If
experts see some drawbacks, they do not tell it accusingly; they do not concentrate on
drawbacks but more on the positive sides and opportunities to improve. The interview
atmosphere was quite welcoming, and participants did not feel any pressure

Participant 11 pointed out that the recommendations of the international accreditation

agency were quite specific. For example, to include the particular course or to update the
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literature. The recommendations were relatively straightforward, simple, and easy to
implement. Participant 15 emphasizes that “if you are sure of the adequacy and
professionalism of an accreditation expert, it stimulates you to change. You really understand
that your efforts will be rewarded and that your efforts will not go unnoticed”.

4.7 Summary

The present study has revealed that the management and faculty staff possess a strong
comprehension of the significance of accreditation in the university and program
development and exhibit a solid personal motivation for involvement in the accreditation
process. However, they encounter various challenges such as increased workload and stress,
the subjective nature of expert team members, and bureaucratic procedures.

The participants provided comparative characteristics of local and foreign accrediting
agencies, and all interviewees acknowledged that accreditation by the foreign agency was
more esteemed and dependable. Conversely, local accreditation was seen as being closely
tied to the requirements of the Ministry of Education.

Moreover, all the participants were in agreement regarding the positive long-term
outcomes of accreditation by the foreign agency. This process has fostered the development
of a self-development culture, improvement based on external recommendations, and the
creation of strategic planning and IQA instruments, which in turn has led to beneficial
structural changes.

To conclude, this study has highlighted the importance of accreditation in university
and program development, and the challenges that arise during the accreditation process. The
findings of this study provide valuable insights into the comparative characteristics of local
and international accrediting agencies. The implications of this study may be used to inform
future accreditation processes, improve the experiences of those involved, and enhance the

overall quality of the university and its programs.
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Chapter 5. Discussion
5.1 Introduction

This study aimed to explore the perception and experience of the accreditation process
in one Kazakhstani university from the perspectives of managerial and academic staff and
how those perceptions correspond to the concept of continuous improvement. The study
research questions were: 1) What are administrators' and faculty members' views on the value
of the accreditation process in their institution? 2) How do administrators and faculty
members perceive the influence of the accreditation process on the HEI? 3) How do
administrators and faculty members perceive the accreditation process's role in the
educational program and curriculum design? 4) What are administrative and academic staff's
experiences with the accreditations process provided by local and foreign accrediting
agencies?

The chapter consists of five sections starting with an introductory part describing the
research questions and findings summary. The second and third sections discuss findings
according to the theoretical frameworks of the institutional theory of isomorphism and
organizational culture theory. The fourth chapter presents a comparison of the two
accrediting agencies’ approaches.

5.2 Building self-development culture

This section will describe the perceived value of accreditation and the experience of
participating in the accreditation process within the Cultural Theory framework. As was
mentioned in the literature review, the participation of faculty and administrative staff,
especially the leadership, is crucial for the successful accreditation of HEI (Bendermacher et
al., 2017). The results of this study show that allocating roles in the accreditation process
with the involvement of both faculty and managerial staff determines implementing one of

the accreditation principles of promoting stakeholder involvement (European Association for



107

Quality Assurance in Higher Education, 2021). These findings are consistent with that of
Roeleejanto et al. (2015), who reported that senior leadership creates a background for a
shared vision and culture of self-improvement, as well as with Altbach and Engberg (2017),
who suggest that teaching staff influence the program quality and self-assessment reports.

Findings show efficient roles of distribution of staff in the accreditation process by
leadership as participants had their zone responsibility in preparing self-reports,
infrastructure, and policies. Besides, participants felt willingness to invest their time and
resources. This finding is consistent with that of Onisimus et al. (2021), who emphasized that
senior management guide the institution to meet the requirements of the accreditation
standards. Moreover, the main themes that emerged through the interviews regarding the
value of accreditation were improving the quality of academic programs and constant
development of the university's internal processes, recognition/positioning, increased
competitiveness, employability, internationalization, and following the international
standards and state requirements. That finding is consistent with Sandmann et al. (2009), who
claim a positive association of the accreditation process with the perceived value of
accreditation.

Participants highlight the positive structural changes shifting from vertical to shared
governance; moreover, they are aware of decision-making mechanisms and have an
opportunity to influence them. This approach can help to build trust and transparency and
ensure that the input informs decisions from multiple perspectives (Dellana & Hauser, 1999).
Participants also referenced the accreditation to maintain standards within the programs and
optimize administrative processes, and that point strongly interfered with the idea of
continuous improvement. That means university staff shares a quality culture and does not

perceive accreditation as a form of control but as a constant work on its development.
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According to Harvey (2004), the quality of culture is a process where responsibility
for quality is shared not by controlling units but by every organization member. Harvey and
Stensaker (2008) identified four ideal forms of quality culture. The selected university could
be considered a mix of responsive and regenerative quality cultures. Reproductive and
reactive types of quality culture are not the case because there is no resistance from the
university staff, and the changes do not possess a sporadic character. Findings demonstrate
self-development and continuous improvement based on external recommendations and
constant internal revising of the strategic and operational plans within the institution. That
confirms regenerative quality culture when quality is systematically implemented in all
operations. However, it considered the development toward international standards, which
concerned accreditation by foreign agencies. In the case of local agency’s accreditation, the
organization has elements of responsive quality culture because the university, under external
pressure, must comply with local legislation and must consider the local context.

Nevertheless, considering challenges met by academic and managers’ staff during
accreditation, such as increased workload and stressfulness, and challenges with the expert
team could be the reason for low motivation during the following accreditations.

5.3 Isomorphic processes

This section identifies two isomorphic processes that motivate universities to pursue
accreditation. Coercive and normative isomorphism are distinguished as crucial drivers based
on the isomorphic institutional theory (DiMaggio & Powell, 1983) and considering the
perceived value of accreditation by university staff. Coercive isomorphism entails adhering to
normative standards required by local legislation and the Ministry of Science and Higher
Education of Kazakhstan. Participants highlighted that Higher Education Institutions are
constrained in their ability to issue diplomas and secure funding opportunities without

accreditation status. The second driver is a normative isomorphism, which involves following
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professional quality management (QM) networks in the context of internationalization,
competitiveness, international recognition, high-quality standards, and other signals for
stakeholders of the educational process. The primary benefit of accreditation is ensuring
quality and receiving recommendations for further improvement.

While White et al. (2013) observed that organizational members' attitudes may differ
from the institutional perspective, this study did not reveal such cases. Understanding the
drivers of external quality assurance facilitates identifying patterns in selecting the type of
agency. According to the study participants, obtaining approval from a local accrediting
agency is less costly and easier to acquire; however, universities should opt for an overseas
agency to promote improvement and transformation.

5.4 Challenges and benefits of local and foreign accrediting agencies

The results of the study indicate multiple advantages and challenges associated with
the accreditation process through both local and foreign agencies. Study participants
highlighted the local agency experts' familiarity with the Kazakhstani context and local
standards. However, they also disclosed several disadvantages, including low recognition,
lack of international experience, inadequate selection of experts, experts' attitudes, Soviet-era
legacy, and prioritizing controlling standards over improving quality. These findings align
with those of Kerimkulova (2020), who identified issues related to the lack of national
experts in the database of international accrediting agencies, the absence of specialized
training for national experts in the areas of quality assurance and accreditation, and the focus
of accreditation on quantitative approaches (p. 62).

The analysis of data revealed a two-fold issue with the local expert team. Firstly, local
accrediting agencies rely on ESG standards, including mandatory local quantitative measures
such as the academic qualifications of teaching staff or the number of publications (IQAA,

2020). Consequently, experts verify whether the self-assessment reports comply with a
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predetermined indicator, even if it does not affect the program's quality. Secondly, experts
acted as inspection agents since they perceived accreditation as state attestation. This
approach can be attributed to the Soviet compliance culture mentality and oppressive
traditions of state attestation (Kerimkulova, 2020). Furthermore, the study findings are
consistent with Bishimbayev and Nurasheva (2011), which revealed a lack of positive
attitudes and constructive recommendations from the local experts.

Regarding accrediting agencies abroad, the prevailing challenges were the university
staff's adherence to the old approach to accreditation, the experts' need for knowledge
regarding the local context, disagreements on curriculum design approaches, and language
differences. However, the advantages of accrediting agencies abroad were more extensive
compared to local agencies, and they were perceived to have a long-term impact on academic
program quality and overall university development. The primary benefits of accrediting
agencies abroad were setting strategic goals, implementing structural changes, transforming
most business processes and academic policies, and taking a consultative approach to
enhance university operations.

This study aligns with Myrkalykov and Yefimova's (2013) research, which
demonstrated the impact of academic program accreditation by international agencies on
HEIs' internal quality assurance systems. Furthermore, the results are in agreement with
Ulker and Bakioglu's (2019) findings that initial accreditation is the most effective.
Participants indicated that initial accreditation was a crucial milestone for the university's
transformation and departure from the old system. However, Leiber et al. (2018) found a
limited influence of accreditation on improving teaching and learning. Kerimkulova (2020)
noted a need for knowledge of the impact of accreditation on education quality in the
Kazakhstani context. This study, in contrast, found that the academic process has become

more student-oriented, with changes to syllabi and program content.
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The sampling approach for this study was based on the assumption that administration
staff is more informed and engaged in accreditation than academic staff, as noted by
Stensaker et al. (2011). However, during the interview phase, it was discovered that all of the
teaching staff representatives had recent administrative experience (though they were in
teaching positions during the interview). As a result, it took much work to distinguish their
managerial experience and make separate conclusions. Therefore, the general feature of the
participants was that they were directly involved in local and foreign accreditations.

In both local and foreign accrediting agency cases, participants faced challenges such
as increased workload and stress and difficulties with expert team subjectivity or a different
approach to academic program design during accreditation. These findings agree with Martin
and Stella’s (2007) emphasis on accrediting agencies being selective about the objectivity and
professionalism of expert teams and providing relevant training before accreditation.

One challenge relevant to HEIs across the country was the cost of accreditation, which
"leads to monopoly in accreditation” (Kerimkulova, 2020, p. 63). Local accrediting agencies
accredit over 70% of academic programs in Kazakhstan due to low costs. Participants
perceived these agencies as controlling state standards, calling for a focus on expert team
quality. Meanwhile, accreditation by foreign accrediting agencies was recognized as the most
influential in university transformation and strengthening of the internal quality assurance
system.

5.5 Summary

This chapter discussed the study’s findings within the Cultural Theory framework and
the Institutional Isomorphism theory. A sense of ownership and investment in the
accreditation process as well as shared values and beliefs demonstrate the quality culture of
the university. Moreover, constant revising of all the processes and continuous improvements

gave evidence of the responsive and regenerative types of a quality culture of the university.
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Two isomorphic processes were revealed explaining the reasons for choosing
accreditation and accrediting agency. University chooses the local agency to confirm the
local legislation. Still, a foreign accrediting agency is selected to improve the programs and

institution quality and obtain prestige and acceptance in the local and international market.



113

Chapter 6. Conclusion

6.1 Introduction

In the present chapter, a summary of the research results will be provided to address
the research questions that were explored in this study. The research aimed to investigate the
perceptions and experiences of managerial and academic staff regarding the accreditation
process in a Kazakhstani university, and how these perceptions align with the concept of
continuous improvement. Specifically, the following research questions were addressed: 1)
What is the perspective of administrators and faculty members on the value of the
accreditation process in their institution? 2) How do administrators and faculty members
perceive the impact of the accreditation process on the higher education institution (HEI)? 3)
How do administrators and faculty members perceive the role of the accreditation process in
the educational program and curriculum design? 4) What are administrative and academic
staff's experiences with the accreditation process provided by local and foreign accrediting
agencies?
6.2 Major findings

The study's findings were presented within the framework of Cultural Theory and the
Institutional 1Isomorphism theory, providing a comprehensive understanding of the
accreditation process in a Kazakhstani university. The study revealed that the university
staff's sense of ownership and investment in the accreditation process, as well as shared
values and beliefs, demonstrate the quality culture of the university. Moreover, the constant
revising of processes and continuous improvements are evidence of the university's
responsive and regenerative types of quality culture. The study also revealed two isomorphic
processes explaining the reasons for choosing accreditation and accrediting agencies. Two
processes are identified: coercive isomorphism, which involves adhering to normative

standards required by local legislation and the Ministry of Science and Higher Education of
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Kazakhstan, and normative isomorphism, which involves following professional quality
management networks.

The study's findings indicated that the university staff shared the values of the
accreditation process and perceived it as a long-term influence on academic programs' quality
and overall university development. They noted changes in organizational culture towards
continuous improvement, demonstrating the quality culture of the university. However, the
study revealed several challenges associated with accreditation through both local and foreign
agencies: lack of international experience, inadequate selection of experts, Soviet-era legacy,
language differences, disagreements on curriculum design approaches and prioritizing
controlling standards over improving quality. The study also found that local expert teams
faced issues with adhering to ESG standards, including mandatory quantitative measures that
do not necessarily impact program quality. Additionally, participants faced increased
workload and stress during the accreditation process. The cost of accreditation was also a
challenge, with local agencies being perceived as controlling state standards due to their
monopoly on accreditation.

However, foreign accrediting agencies were seen as having a long-term impact on
academic program quality and overall university development. The most challenging issue
was transforming the university structure, academic policies, strategic planning, and
operational processes in the preparation period for the accreditation because of difficulties in
prevailing the internal old state attestation approach and unawareness of the international
standards.

6.3 Limitations

The study's outcomes may be used to inform future accreditation processes, enhance

the quality of educational programs and curricula, and improve the experiences of staff
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involved in the accreditation process. However, the case study design has some limitations,
such as generalizability or subjectivity and bias.

Study's small sample size may limit the generalizability of the findings to other
universities and contexts. The data collection is limited to the case of one university only, so
a similar investigative work at other universities could have different findings. Moreover, the
study focused only on the experiences of university in Kazakhstan, and the findings may not
be applicable to other countries with different educational systems and cultural backgrounds.
The study did not compare the effectiveness of different accrediting agencies in promoting
quality assurance in higher education, which could be a useful avenue for future research.

6.4 Implications

The results of this research are significant since they offer insights into the viewpoints
of key stakeholders on the accreditation process within a Kazakhstani university. These
outcomes could be utilized to enhance the quality of educational programs and curricula,
improve the experiences of staff participating in the accreditation process, and inform future
accreditation processes. Additionally, the study may encourage reflection on quality culture
and university environment among participants. Furthermore, top university management,
policymakers, and educational authorities may use the findings to consider stakeholders'
opinions concerning quality culture, accreditation procedures, and challenges faced during
the process. Ultimately, this research has made a valuable contribution to the field of higher
education accreditation and continuous improvement.

6.5 Recommendations

Based on the findings of this study, several recommendations can be made to
universities regarding the accreditation process of educational programs:

1) Enhance Communication: Universities should establish effective communication

channels and systems to ensure that all stakeholders involved in the accreditation process are
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aware of the process's requirements and expectations. It is important to keep stakeholders
informed throughout the entire process, from preparation to the accreditation visit, and
afterwards. This can help to reduce the stress and workload associated with the process and
ensure that all stakeholders understand their roles and responsibilities.

2) Develop a Continuous Improvement Culture: Universities should develop a culture
of continuous improvement by regularly reviewing and revising their educational programs
and curricula to ensure they meet the changing needs of students, employers, and society.
This can be achieved by establishing a systematic process for monitoring and evaluating the
effectiveness of educational programs and curricula and regularly soliciting feedback from
stakeholders.

3) Train and Develop Staff: Universities should provide training and development
opportunities for academic and managerial staff involved in the accreditation process. This
can help to ensure that staff members have the necessary skills and knowledge to prepare for
and participate in the accreditation process effectively. Staff should also be trained to use best
practices in curriculum design and program evaluation to ensure that their programs meet
international standards.

4) Seek External Expertise: Universities should seek external expertise when
necessary to provide an objective and unbiased evaluation of their educational programs and
curricula. External experts can provide valuable insights and recommendations for
improvement that may not be readily apparent to internal stakeholders. The study suggests
that universities should consider overseas accrediting agencies for improvement and
transformation, despite the cost and ease of obtaining local accreditation. Understanding the
drivers of external quality assurance can help universities identify patterns in selecting the

type of agency.
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5) Foster Collaboration: Universities should foster collaboration and cooperation
between academic and managerial staff to ensure the successful implementation of the
accreditation process. This can be achieved by establishing cross-functional teams to work
together on the accreditation process and by creating a shared vision and values for the
university.

6) Establish International Partnerships: Universities should establish partnerships with
international universities and accrediting agencies to stay up to date with the latest trends and
best practices in educational program accreditation. This can provide valuable opportunities
for knowledge sharing and collaboration that can benefit the university and its educational
programs.

Recommendations for accrediting agencies: administration should be more selective
in experts team’s credibility and objectivity while choosing them, as well as organizing more
training for experts to make them understand local context and international standards.

6.6 Directions for Future Research

Beyond the completion of this research, future research could focus on the other
stakeholder’s involvement, such as students and employers, to understand their perspectives
on the accreditation process. Moreover, a study that compares public and private HEIs could
also provide valuable insights into the accreditation process's perception and experience in
different settings. Finally, it would be beneficial to study the perspective of members of the
accrediting agency's expert team, either local or foreign members, or to compare different
agencies and their approaches to understand the accreditation process's dynamics fully.

6.7 Personal Reflection

Reflecting on the study, | appreciate the opportunity to gain a deeper understanding of
the accreditation process in the Kazakhstani higher education system. As a researcher, | have
acquired new knowledge about the challenges and advantages of local and foreign accrediting

agencies and the isomorphic processes that motivate universities to seek accreditation. By
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conducting interviews with key stakeholders, | have come to understand the intricacies of the
accreditation process and the significance of stakeholder involvement in ensuring quality
education.

Moreover, this study has allowed me to reflect on my personal experiences as a
student and an educator and how the accreditation process can influence the overall quality of
education and institutional development. | have developed a greater appreciation for the
efforts of the university to improve and ensure that students receive top-notch education
continuously.

Going forward, | hope that the study's results inform future accreditation processes
and contribute to enhancing educational programs and curricula. As a researcher, I am
motivated to continue exploring ways to improve the quality of higher education and assist

universities in providing students with the best possible learning experiences.
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Appendices
Appendix A

National register of recognized accrediting bodies

# | Name of the accrediting agency

1 IQAA - Independent Agency for Quality Assurance in Education (Kazakhstan)

2 IAAR - Independent Agency for Accreditation and Rating (Kazakhstan)

3 KAZSEE - Kazakhstan Association for Modern (Elite) Education (Kazakhstan)

4 | ARQA - Independent Accreditation and Education Quality Assessment Agency (Kazakhstan)

5 ECAQA - Eurasian Centre for Accreditation and Quality Assurance in Higher Education and
Health Care (Kazakhstan)

6 | Independent Kazakhstan Center of Accreditation (Kazakhstan)

7 | ASIIN - Accreditation Agency for Degree Programs in Engineering, Computer Science, Science
and Mathematics (Germany)

8 MusiQUuE - Music Quality Enhancement (Belgium)

9 | ACQUIN - Accreditation, Certification and Quality Assurance Institute (Germany)

10 | ACBSP - The Accreditation Council for Business Schools and Programs (USA)

11 | ABET - Accreditation Board for Engineering and Technology (USA)

12 | FIBAA - Foundation for International Business Administration Accreditation (Germany)

Note. From Register of recognized accreditation bodies. National Center for Higher

Education Development of MSHE RK. Retrieved from https://enic-

kazakhstan.edu.kz/ru/accreditation/documents
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Appendix B

Interview recruitment letter

Dear Sir/Madam,

My name is Zhamilya Bopurova, I am a master student of GSE program at Nazarbayev
University.

I am conducting interviews as part of a research study on exploring the perception and
experience of accreditation process of educational programs from the managerial and
academics staff perspectives.

You have been chosen because you have experience with accreditation that was undertaken at
your faculty. You are in an ideal position to provide valuable first-hand information from
your own perspective. The interview takes around 45-60 minutes. Your responses to the
questions will be kept confidential. Each interview will be assigned a number code to help
ensure that personal identifiers are not revealed during the analysis and write up of findings.

Your participation will be a valuable addition to the research and findings could lead to
identifying the linkage between accreditation procedures and development of the internal
quality assurance of the university and may serve as a foundation for further research in the
field.

The main benefit for you will be the opportunity to share your experience, views and
challenges of accreditation and internal quality assurance.

Your participation in this study will not have any impact or negative implications for your
further performance at the university. All data will be de-identified.

The consent form is attached below. If you are willing to participate, please suggest a day and
time that suits you and I'll do my best to be available. If you have any questions please do not
hesitate to ask.

Thank you in advance.

Kind regards,

Zhamilya Bopurova

GSE Leadership in Education
Master’s Student
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Mewnix ateim bonypoa JKamuns, men HazapbaeB Yuuepcureri Koraper 6inim Oepy
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OoiibrHmIa cyx0aT XKyprizeMiH.

JKoraper MektenTe akkpenutrTey TaxipuOeHiz OonranaeiktaH Ci3 cyxOartracy ymiiH
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Mpo1eci Typaisl e3 MiKipiHi30eH Oemnice anaTeiH Tamaia ymiTeepeis. Cyxoart 45-60 muHyTTaH
acnaiiael. Ci3 OepreH nepexktep Kymusa caktananel. Cyx0aTTelH opOip KaThICYIIBICHIHA
HOTIIKENEP/II TANAAY JKOHE Ka3y OapbICHIH/IA KEKE IEPEKTEPIH ATBLIMAYBIH KAMTAMACHI3 €TY
YIIIH CaHABIK Ko7 Oepineni.

Ci3aiH KaTBICYBIHBI3 3€pTTEyre KYHIbl KOCBIMIIA 00la anaabl, OHBIH HOTHXKEIEpl
aKKPEIUTTEY PAciMi MEH YHUBEPCHUTETTIH 1IIKI camna Kemilairi ;KyHeciH IaMbITy apachklHIaFbl
Oomysl MyMKiH OalnmaHBICTBI aHBIKTAW ananel. Ocbumaiima, OYI OChl canaiarsl KOCHIMINA
3eprreyliepre Heriz Oona anaael. MyHJail 3eprreyre KaTbICy/IbIH JKaFbIMJ{bI CHIIATHI —
AaKKpeAWTTEY NPOIECIHE MKoHe MKOFaphl OKY OPHBIH/AFHI 1K1 CamaHbkl KaMTamachi3 eTyre
KATBICTHI 63 TKIPpHOECIMEH JKoHE MiKipiMeH Oeicy, COHa-aK aKKPeIUTTEY sKONBIHAA TYPFaH
BIKTHMAJT KHBIHABIKTAPIBI AHTY MYMKIHIITI.

Ci3miH OCBI 3epTTEyTre KATBICYBIHBI3 YHHBEPCHTETTEr1 MAaHCAOBIHBI3FA €I JCeP ETIEH/II.
OHBIH JKaFBIMCHI3 Canaapel 1a bonMaitael. bapnsik gepextep uecizaeHaipinemi.

Kenicim ynrici Temenne xoca Oepineni. Erep ci3 KaTteicyFa maibiH O0lcaHbBI3, ©31HI3Te
BIHFAHJIBI KENETIH KYH MEH YaKbITTBI KOpCeTiHi3, MeH OapbiHIIA Ci3re BIHFANIBI yaKbITTA
cyxbar amy,a TeipeicambiH. Erep cypakTtap TyblHmaca, xabapiachiHbI3, MEH KyaHa »Kayarn
bepemim.

ATJIBIH ana paKMer,

Kypwmernen,

Bonyposa Xamuns

Hazap6aer Yuuepcureri

Korapsr 6inim 6epy MekTeOiHIH MaruCTPaHTHI
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ITuceMo-nIpUIIaNIeHHe HA HHTEPBLIO

Yeakaemblii(-as) ,

Mens 30ByT bonypora YKamuuns, v g ABIAFOCE MArHCTPAHTOM TTpOTpamMMEl «JIHaepcTRO
B oOpazoBanum» Bricmel mxonsl o6pazosanus Hazapbaes Yuusepcureta. S npoBoxy
HHTEPBLIO B PAMKAX MUCCJIELOBAHUA [10 U3YUYEHUIO ONBITA M BOCIIPUATHA [IPOLECCa
aKKpeIuTaluy 00pa30BaTeIBLHEIX IPOrPaMM € TOYKH 3PCHUS [IPEIOAABATEIECKOTO H
aKaJIeMHYECKOTO YIPaBIEHYECKOTO TIEPCOHANA.

Burr Ob11H BRIOpAHEI JUTsI MPOXO0KACHHS HHTEPBLIO, TAK KAK Y BaC €CThH OIBIT
MPOXOXKICHHA akKkpeauTanui B Bamei Bricuieit mikone, 3a caet yero Bel sBnsgeTech
UJeANBHOM KaHUAATYPO, KOTOpas MOKET HPEJOCTABUTh LIEHHYI) U aKTYalbHYH)
HH(OPMAIIHIO, A TAKKE MOIETHTHCS CBOUM MHEHHEM O TPOIIENYPe AKKPETHTAIIHH.
Hutepsrio 3aiiMeT y Bac ue 6onee 45-60 munyt. [Ipenocrasnennsie Bamu nannsie 6yayt
HOCHTL KOHMHACHIHANBHEIN XapakTep. KaxkqoMy yuyacTHUKY HHTEpPBBIO OyAET IPHCBOCH
9HCIIOBOH KOJ, YTOOBI FApaHTHPOBATh, YTO HUKAKHE THYHBIE TaHHbIE He OYIYT PACKpHITHL B
XOJI€ AaHAIM3A U 3al1UCH Pe3yJIbTaTOB.

Bamnre yuacTue nocnyKuT IIEHHBIM JIOMOJHEHHEM K MCCJIEIOBAHUIO, PE3YIBTATHI
KOTOPOI'0 MOT'YT BbIABUTb [IOTEHIHAIBHYIO CBS3b MEKAY IPOLELypaMH aKKpeIuTauuy 1
pa3BUTHEM BHYTPEHHEH CHCTEMBI 00ECTIEUeHUs KauecTBa YHHBEpcHTeTa. Takum obpazom,
OHO BIIOJIHE MOKET CTATh OCHOBOM JUIA JAJbHEHIIUX MUCCIIELOBAHHM B ITOH 001acTH.
[TonoskuTensHas CTOPOHA YUACTHS B TTOJOOHOTO PO/ UCCIEIOBAHMH 3aKTIOUAETCS B
BO3MOKHOCTY 110/ICJIUTLCS CBOMM OILITOM M MHEHHMEM OTHOCUTENBHO [IpoLecca
AKKpEIUTALMH H BHYTPCHHETO 00CCIICUCHNS Ka4eCcTBA B By3¢, 4 TAK/KE 03BYUUTL BO3MOKHEIC
TPYAHOCTH, CTOALLUE HA IIYTH K AKKPEAUTALIUH.

Bame ygyactue B 1anHOM MCCIETOBAHNN HUKAK HE CKaXKeTcsl Ha Bamieii kapsepe B
yHHBepcuTeTe. HeraTMRHEIX mocneicTBUI 3a HUM He nocenyeT. Bee nannsie OynyT
00e3MHYCHEL

®opwma cornacusa npunaraetcs Huwxke. Ecnu Bl rOTOBBI NPUHATE yUacTHE, MOKATYHCTA,
yKaxuTe noaxonsamue Bam naty u Bpemsi, U s cenaro Bce BO3MOIKHOE, YTOOBI IPOBECTH
HHTEPBBIO B ynobHoe mis Bac Bpems. Ecnu y Bac ecTh kakue-nubo Bompocs, odpamaiitecs,
Oymy pana OTBETHTb.

3apanee Onaroxapto Bac,

C YBaKEHHEM,

JKammis bonyposa

Maructpant Bricmeii nikonsr odpasoBanus,
Hazapbaer Yuaurepcurer



Appendix C

Informed Consent Forms

INFORMED CONSENT FORM

Academics’ and managers’ perception and experience of accreditation process of
educational programs: a case of one Kazakhstani University

DESCRIPTION: This study explores the perception and experience of accreditation process
of educational programs from the managerial and academics staff perspectives in

Kazakhstani University.

The study is undertaken by Zhamilya Bopurova, a master student of GSE program at Nazarbayev
University.

You are kindly invited to take part in an interview, which is absolutely on a voluntary basis.
During the interview, you will be asked questions about your personal experience, views and
challenges of accreditation and internal quality assurance processes. Your responses to the
questions will be kept confidential. Our interviews will be conducted individually, and you may
use English, Kazakh or Russian. Interviews will be audio recorded with your permission. The
recording will not be shared with anyone and store in secure place. The collected data will be
destroyed after three years after master thesis submission.

TIME INVOLVEMENT: Your participation will take approximately 45-60 minutes.

RISKS AND BENEFITS: The risks associated with this study are no more than minimal. The
data will be saved on my laptop with the secure password. The participants’ names, the name of
the university, name of the schools and departments will be kept confidential by coding it as
Participant 1, Participant 2, etc. The information will not be shared with anyone apart from the
researcher herself and her supervisors.

The benefits which may reasonably be expected to result from this study are that this study may
improve the understanding of the linkage between accreditation procedures and development of
the internal quality assurance in Kazakhstani HEI. Participants could share their views on
accreditation and internal QA and challenges they met during accreditation process, for example,
how the accreditation influences the long term planning and program and curricula design.
Administrative staff will be able to find ways of faculty motivation to participate in accreditation
processes more actively and consciously. Policy makers, accrediting bodies, and accreditation
processes actors will get the information how to strengthen the HEI culture of self-development
and internal quality assurance.

Your decision whether or not to participate in this study will not affect your personal life or your
employment.

PARTICIPANT’S RIGHTS: If you have read this form and have decided to participate in this
project, please understand your participation is voluntary and you have the right to withdraw your
consent or discontinue participation at any time without penalty or loss of benefits to which you
are otherwise entitled. The alternative is not to participate. You have the right to refuse to answer
particular questions. The results of this research study may be presented at scientific or
professional meetings or published in scientific journals.

Compensation. No tangible compensation will be given. A copy of the research results will be
available at the conclusion of the study via email request (zhamilva.bopurova@nu.edu.kz ).
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Confidentiality & Privacy. Any information that is obtained during this study will be kept
confidential to the full extent possible. All efforts, within reason, will be made to keep your
personal information in your research record confidential but total confidentiality cannot be
guaranteed.

The information will not be shared with anyone apart from the researcher herself and her
Supervisors.

Signed consent forms will be kept in a safe place, and other digital materials such as audio
recordings and transcribed files will be kept on the personal computer with limited (password)
access. All interview related materials will be deleted after three years of thesis submission.

Voluntary Nature of the Study. Participation in this study is strictly voluntary, and if agreement
to participation is given, it can be withdrawn at any time without prejudice.

Points of Contact. It is understood that should any questions or comments arise regarding this
project, or a research related injury is received, the Principal Investigator, Assistant Professor
Zumrad Kataeva, +7 (7192) 704967, zumrad.kataeva@nu.edu.kz should be contacted. Any other
questions or concerns may be addressed to the Nazarbayev University Institutional Research
Ethics Committee, resethics@nu.edu.kz.

Statement of Consent.

Please sign this consent from if you agree to participate in this study.

1 have carefully read the information provided;

* | have been given full information regarding the purpose and procedures of the study;

* [ understand how the data collected will be used, and that any confidential information will be
seen only by the researchers and will not be revealed to anyone else;

* [ understand that I am free to withdraw from the study at any time without giving a reason;

» With full knowledge of all foregoing, I agree, of my own free will, to participate in this study.

Signature: Date:

The extra copy of this signed and dated consent form is for you to keep.



AKITAPATTBIK KEJICIM TYPI

Binim Oepy OaraapiaamaiapblH AKKpeINTTey NpoLeciH OKBITYHIBI KoHe 0acKapyLIbl
nepcoHaIbIH TaRipudeci MeH KabdbL1Iaybl: 6ip Ka3aKCTAHABIK YHHBEPCHTET MbICAIbIH/A

CHITATTAMA: byn zeprrey Kazakcran yHHBEpCHTETIH/IETT OacKapylibl *aHE OKBITYIIBI
MIEPCOHAN TYPFRICHIHAH OimimM OGepy OarmapiaManapblH aKKPEAMTTEY MPOLECiHIH TakKipuoeci
MeH KaObUImayslH 3epTTeyre OarbITTanFaH.

3eprreyni  HazapGaer  VuuBepcurerimmeri GSE  OarmapnamMachlHBIH — MarMCTPAHTHI
XK. T.bonmypoBameH xyprizye.

Ci3 epikTi Typ/ae eTKi3ineTiH cyx0aTKa KareicyFa makeipbuiaceid. Cyx0art Oapeickiaa Cisre
JKeke TOKIpHOeHi3, MIKIpIepiHi3 KoHe aKKPEIUTTEY MEH IIIKi cama MpoIecTepiHe KATBICTEI
Macelnernep Typamsl cypakrap Koiemasiel. Cypakrapra OepinreH KayanTapbiHb3 KYTTHA OOIBIIT
Kananel. biznin cyx0arrapeIMbl3 JKeKe-aapa JKYPriziaesni, opi ¢i3 arblUIIIbIH, Ka3aK HEMECE OpBIC
Tinaepinae kayan Ocpe amaceis. CyxOarrap ci3miH pyKCATHIHBIZ0CH ayaHOFa JKa3bIIabl.
Kazba emxiMre OepinMeiini jkoHE Kayinciz skepae cakrananbl. JKWHATFaH OepeKTep
MAarMCTpIIiK JIMCCePTAIMAHBI KOPFaFaHHAH KeHiH YL XKbUIJIAH KeH1H HOHbLIAIbI.

KATBICY YAKDBITHI: ci3nin KaTeicybIHBI3 aMaMeH 45-60 MuHyT O0maab.

TOYEKEJIJIEP MEH MAMJACHI: Gyn 3eprreyre GaiinanbicTsl Toyekenep (Kayintep)
JKOKTBIH Kacwkl. Jlepexktep MenHiH HOyTOyreIMIOa Kayimciz Kymusce30eH caKTaaaubl.
Kareicymibuiap/iblH  €ciMaepi, YHHUBEPCHUTETTIH araybl, MEKTENnTep MEH (aKyJIbTCTTEPIIIH
aTaynapsl ONapabl « l-KaTeICy I, «2-KATBICYIIBD) KOHE T.0. PeTiHae KOATAY apKbUIBI KYITHS
cakTanajbl. AKnapar 3epTTCYIIIHIH ©31HCH JKOHC OHBIH OacuibliapblHAH 0acKa emKiMre
Oepinmeiini.

Ocel 3epTTey HOTHKECIHJETl KOHINre KOHBIMJBI Maiackl — Oyn 3epTTey aKKpeauTTey
paciMaepi MeH Ka3aKCTaHBIK KOFapbl OKY OPBIHIAPBIH/A IIMIKI CAallaHbl KaMTaMachl3 €Tyl
JIAMBITY apachIHIArbl OAMIaHBICTE TYCIHYAI JKakcapTa amanasl. KaTeICymIbLiap akKpeauTTey
JKSHE 1IIKI canaHbl KAMTAMAChI3 €Ty Typajibl, COH/IAl-aK aKKpEIUTTeY MPOIIEeCiH e Ke3IeceTiH
KHBIHJIBIKTAP TYPAJIbl, MBICANIBI, AKKPEIUTTEY Y3aKMep3iMAil jKocmaprnay MeH Oaraapiamanap
MEH OKY JKOcHapiiapblHa Kajlail ocep eTeTIHAIrT Typajbl MiKipJepiMeH Oeutice anaisl.
OKIMIIUTIK TepcoHan MpohecCoPIbIK-OKBITYIIBUIBIK KYpaMIbl aKKPEAUTTEY MPOIECTEPiHe
HEFYPJIbIM O@JICeH/Il 5K3HE CaHA/Ibl TYP/AC KAThICYFa bIHTAIAHABIPY KOJAapbiH Tada anajbl.
CascaTTel  23ipAeymiiyiep. aKKpeAUTTEy OpraHAapbl JKOHE AKKPEeIWTTeY TMPOIEciHe
kareicymbuiap KOO-HBIH ©31H-031 JaMBITY %oHE 111K CaraHbl KAMTaMackl3 €TY MOJIEHHETIH
Kalai HBIFAUTY KEPEKTITI TYPalbl aKMapaT anajbl.

Byn 3epTreyre kateicy HeMece KAaThICMAy TYpalbl MISNIMIiHI3 Ci3/iH KeKe oMipiHi3re HeMece
JKYMBICBIHBI3FA 9Cep eTMek .

KATBICYIIBI K¥KBIKTAPBI: erep ci3 ocbl yJIriHI OKBIN, OChI K00ara KaThICYIbI
MIENICeHI3, Ci3/IiH KaThICYBIHBI3 EPIKTI €KeHIH TYCIHYIHI3 KepeK XKaHe Ci3/iH 03 KemiCIMiHi3Il
KAMTapbIIl AJlyFa HEMECE Ke3 KeJII'eH yaKbITTa albIIIYIIChI3 KATHICY /bl TOKTATYFa KYKbIFbIHbI3
Oap. banama yChIHBIC peTiH/E 3epTTeyre KaThichayFa 1a OONabl.

Conpaii-ak, ci3 KaHaai aa 6ip cypaxrapra skayan OepMeyre KVKbIFBIHBI3 Oap. Ochl 3epTTey iy
HOTIIKENEP] FRIIBIMH HEMece KOciOM MaKcaTTapa YCHIHBLTYRI HEMECE JKapHIaHybl MYMKIH.
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OTEMAKBI. Marepnanjslk eTeMaksl KapacThIpbIIMaraH. 3epTTey asKTalFaHHaH KeliH
Ci3aig CYPaHBICHIHbI3 OoHBIHIIIA ANEKTPOH/IBIK norTa ApKBLTBI
(zhamilya.bopurova@nu.edu.kz) cizre 3epTTey HATHKEICPIHIH KolTipMeci Oepiayl MyMKiH.

K¥TIUAJBLIBIK. Ocer 3epTTey OapbIiChiHAa ANBIHFAH K€3 KEJTeH aKnapaTr MyMKIHITiHIIe
Kynus 0oajipl. 3eprrey KY:KaTTaMachlHIA KEKE aKNAPATbIHbI3/IbIH KYIUSIbUILIFBIH CAKTAY
yiniH (KeHUITeé KOHBIMABI [OeHrelae) OapiblK KYII-)Kirep Xymcamaabl, OipaK TOIBIK
KYMUATBIIBIKKA Kemingik  Oepinmmeiini. AKmapatr 3epTTeyIUNHIH ©31HeH JKOHE OHBIH
OacrmipimapeiHaH Oacka emkimre Oepinmeiiai. Kon koiibutraH KemiciMzep Kayimnci3 skepie
caKTamanel, an ayauoxaszOamap wmeH mmdpnanrad daingap CHAKTE 0acka CaHIBIK
Marepuanmap Inekreyni (kKymus ces30eH) KODKeTIMAI aepdec KOMIBIOTEPAE CaKTaladbl.
Cyx0aTKa KaThICTBI OapIIbIK MATEPUATAAP MUCCEPTAIUSA TATICHIPBITFAHHAH KEUIH YIIT KBLUIIaH
KEWIH KOUBLIAIBL.

KATBICY EPIKTLIIIT: erep Ci3 ocel yariHi OKbIN, OCHI 3€PTTEYre KATHICYIBl LISHICEHI3,
Ci3aig KaTBICYBIHBI3 €PIKTI eKeHiH koHe Ci3miH KemiciMiHi3 il KalTapeIl aTyFa HeMece Ke3 KeNreH
YaKBITTa KaThICY Ibl TOKTaTyFa KYKBIFBIHBI3 Oap eKeHiH TYCIHYIHI3 KepekK.

BAMJIAHBIC AKITAPATBI: crep Cisne ocsl 3epTTeyre, OHBI KYPTi3y paciMi, TayeKenaep MeH
naiacklHa KATBICTHI CYPAKTAPBIHBI3, ECKEPTYJIEPiHI3 HEMece MarbIMIapBIHbI3 00Ica, MATHCTPIIIK
KYMBIC JKeTekmriciMeH Assistant Professor 3ympan Karaesamen Gaiinansica anacer3 (+7 (7192)
704967, zumrad. kataeva(@nu.edu.kz)

Comnpaii-ak, Hazap6aes YHuBepcuretinin XKorape! 6imiM 6epy MekTebiHiH 3epTTey KOMHTETIMEH
QNIEKTPOHIBIK MOINTACEIHA XaT Ki0epy apKeutbl xabapnaca anacer3 resethics@nu.edu.kz.

Erep ci3 3epTTeyre KaThICYFa KEIiCCeHi3, OCHI YATITe KOJ KOHBIHBI3.

* MeH yChIHBUIFAH aKIIapaTThl MYKHUAT Kapar IIBIKTBIM;

* Maran 3eprTey/1iH MaKcaTsl MeH TOpTiO1 Typankl TOJBIK aknapar Oepini;

* MeH XHHAITFaH JIepeKTEPIIH Kanai mailananelIaTEIHEH KIHE Ke3 KeITeH KYITHS aKmapaTka TeK
3ePTTEYII KOJ JKETKI3¢ alaThIHBIH TYCIHEMIH;

* MeH ke3 kenreH yakwITTa cebeldiH TYCIHIIpMEcTeH OCHI 3epTTeyre KaThiCy/laH Oac TapTyra
KYKBLUTBI @KEHIM/II TYCIHEMIH;

» XKorapbiga aUTEIIFAHIAPABIH OapJIBIFBIH TOJIBIK TYCIHII, MCH 3€PTTEYIC 03 EPKIMMCH KaThICYFa
KeiceMIiH

Kounbr: Kymi:

Ochbl YITiHIH KelipMeci Ci3/liH KOIBIHBI30EH XKaHe cyx0aT KyHiMeH Oipre cakranapl.
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O®OPMA HHOOPMAIIMOHHOI'O COI'VIACHA

OnpIT 1 BOCHPHATHE NPENOAABATEILCKHM H YIPABJIEHYECKHM MEPCOHAIOM mpolecca
aKKpeIUTALNH 00pa3oBaTelbHBLIX NMporpamMm: Ha npumepe oauoro Kaszaxceranckoro
YHHBEPCHTETA

OIMUCAHME: Dto nccnenopanie HaMpapIeHO HA H3YYEHHE OTBITA W BOCTIPUATHS TIPOIIecca
aKKpeQuTaluy 00pa3oBaTeNbHBIX IPOrPaMM € TOYKH 3PEHUS YIIPABICHYECKOIO U
IIPENOJaBaTENbCKOIO IIEPCOHAIA B KA3aXCTAHCKOM YHHBEPCHUTETE.

Wccenenoranue npoBoautcs bomyposoii Xamuneii, marucrpantom nporpammel GSE B
Hazapbaer Yuusepcurere.

Bel npurnamensl NpUHATE Y4aCTHE B MHTEPBBI), KOTOPOE MPOBOUTCA aDCOIIOTHO HA
nobpoBoasHOI ocHOBe. Bo Bpems coGecenoBanus Bam OyayT 3a7aHBI BOMIPOCKH O BaIlleM
JIUYHOM OTBITE, MHEHHAX W MPoOIeMax, CBA3aHHBIX C aKKPEIUTAIlHeH 1 BHYTPEHHUMH
npoueccaMu o0ecredeHns KauecTBa. Banm 0TBeThl Ha BOIIPOCH! OCTAHYTCA
KOH(uAeHHaIbHEIMU,. Hamy uaTepBhI0 Oy YT IPOBOANTHCH HHAHBHAYAIBEHO, H BBl MOXKETE
HCIIOJIb30BATh AHTTMHCKHUH, Ka3aXCKUH WM PYCCKHUi A3bIK. IHTepBEIO OYyAYT 3aliChIBATHCS
HA ay/IHO C BALIICTO Pa3peUIcHUs. 3aluch HUKOMY He OyIeT nepenaHa u OyJIeT XpaHHThCS B
HaznexHoM Mecte. CodpanHble JaHHbIE OyIyT YHHUTOKEHB] Yepe3 TPH TOa MOCIE 3allHThI
MAarucTepPCKON ANCCEPTAITHH.

BPEMSI YYACTHSI: Bame yyactue 3aiiMeT okoso 45-60 MUHYT.

PUCKHU U MPEUMYIIECTBA: Pucku, cBA3aHHBIE C 3THM HCCIIEJIOBAHHEM, He DoJiee yem
MHUHAMAaNLHEL JlaHHble OyayT COXpaHeHbl HAa MOEM HOYTOYKe ¢ O€30MaCHBIM MapoIeM.
HMmeHa y4yacTHMKOB, Ha3BaHHWE YHUBEPCHUTETA, HA3BaHMS IIKOI M (haKyIbTEeTOB OyayT
XPaHUTBLCS B TAlTHE MyTEM KOAUPOBAHUS UX KaK «Y4YacTHUK 1», «YH4acTHUK 2» | T. II.
Wudopmanus He Oyer nepegada HUKOMY, KPOMEe ¢aMOro MCCJIeIOBATENI U €
PYKOBOAUTENEH.

[IpenmymiecTBa, KOTOPBIE MOKHO PA3yMHO OKUAATH B PE3YJBTATE 3TOTO UCCIIEAOBAHNS,
3aKJIFOYAIOTCS B TOM, 9TO 9TO UCCIEIOBAHUE MOXKET YIYUIIATE TOHUMAHHE CBSI3H MEKIY
MPOLIETyPaMH aKKPEIUTAIIHH U PA3BUTHEM BHYTPEHHETO 00ECTeueHHs KauecTBa B
Ka3aXCTaHCKHX By3ax. Y4yacTHHKH MOTYT MOJIETUTECA CBOUM MHEHHUEM ob AKKPEAUTALAN U
BHYTPESHHEM 00ECIICUECHHH KAa4eCTBa, & TAaK:Ke 0 IPodJeMax, ¢ KOTOPbIMUA OHH CTOJIKHYJITHCH B
[IPOLECCE AKKPEAUTALMHU, HAIIPUMEDP, O TOM, KAK aKKPEAUTALHS BIMAET HA JOJITOCPOYHOE
MJaHUPOBAHKUE U pa3paloTKy MporpaMM U y4eOHBIX TUIaHOB, AJIMHHHUCTPATHBHBIH MepCcoHa
CMOJKET HAHTH COCcOOBI MOTHRAIIHH MPOdECCOPCKO-TIPENoaaBaTeIbCKOTO COCTaRa K Ooee
AKTHBHOMY M OCO3HAHHOMY YYaCTHIO B IPOIeccax akkpeauramuu. Pa3paboTunku NOIUTHKH,
OpraHbl 110 aKKPEIUTAIUN U YYaCTHUKH IIPOIIECCa aKKPEIUTAIIMHU 1oJIy4aT HH()OPMaLHIO O
TOM, KaK YKPEMUTh KYIbTYPY CAMOPA3BUTHS By3a U BHYTPEHHETO 00eCIeueH!sT KauecTRa.
Bamre peureHue, y4aCTBOBATHL UM HET B 3TOM HUCCIEI0OBAHWHN, HE TTOBJIUACT HA BAIY JIHYHYIO
JKH3Hb WIH paboTy.

IMPABA YHACTHHMKA: Eciiu BBl TpodyuTant 3Ty (JOpMY H PENIHIIH YHACTBORATE B 3TOM
npoekTe, Bel JOMKHEI TOHUMATD, YTO BALIC YYACTHUE SIBISACTCS J0OPOBONLHEIM, U BBl HMCCTE
IPaBO OTO3BATh CBOC COIJIACHE MJIM IPEKPaTUTh y4acTHE B JIF000e Bpems 0e3 Kakux-1u0o
mTpadHBIX caHkuii. B kauecTBe anbTepHATHBEL MOJKHO HE YYacTBOBATH B HCCIICAOBAHHH.
Taxxe Bol mMmeeTe npaBo He OTBeYATH HA KaKHe-THOO BOTIPOCHL. Pe3ynbTaThl TaHHOTO
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HCCIIeJOBAHHSI MOT'YT ObITh IIPEICTABICHBI UIIH OILyOJIMKOBAHBI B HAYYHBIX MJIH
poeCCHOHATHLHBIX TICIIAX.

KOMITEHCAIMA. Matepuansias komrnercaims ne npexycmorpena. [lo 3aBepmennmn
HCCIIEA0BAHUA 110 BALIEMY 3alIpOCy 110 3IeKTPOHHOH noyre (zhamilya.bopurova@kazguu.kz)
BaM MOKeT OBITh NPEI0CTABICHA KOMHA Pe3YIbTATOB HCCIIEI0BAHHS.

KOH®UJEHIIUAJIBHOCTD. Jlro6as uadopmanus, moIy4eHHas: B X0 3TOTO
HCCIIeI0BaHus, OyIeT MaKCUMAIbHO KOH(HIeHIHaNbHO. byayT npennpunsTe! Bee ycumnus,
B Pa3syMHBIX TIPE/eNax, s COXpaHCHHS KOH(PHICHITHATBHOCTH BallleH JIMYHOI WH(pOpMariu
B BallleH UCCIETOBATEILCKON JOKYMEHTAITHH, HO TIOTHAS KOH(PHICHITHATLHOCTH HE MOKET
ObITE rapanTupoBana. Uadopmanus ve Oyet nepenana HUIKOMY, KPOME CAMOTO
uccleaoBarens 1 ero pykosoaureneil. [loanucannsie popmsl cornacus OyayT XpaHUThCH B
HaJIeKHOM MeCTe, a Apyrue Hu(poBble MaTepHalbl, TAKHE KaK ay/IM03alHuCH H
pacummgporanublie aiinel, OyIyT XpaHUTHCA HA MEPCOHATBEHOM KOMIBIOTEPE C
OrpaHUYeHHBIM (MAPOIBLHBIM) AOCTYHOM. Bee MaTepuaibl, CBA3aHHBIE C HHTEPBBIO, OyAyT
yJIaJIeHbl Yepe3 TPH roJia Mociie No4auu JUCCePTALIUH.

JOBPOBOJBHOCTb YYACTHUSA: Ecnu Bel mpounTtanu mganHyio (GOpMY W PEITHIN
NPUHSTH YYaCTHEC B JIAHHOM WCCIICJI0OBaHMH, BBI JODKHBEI MOHMMAarh, uto Bame yuacrtue
ABNAeTCA T0OPOBONBHBEIM U 4TO y Bac ecTh mpaBo 0TO3BAaTh CBOE COTTIACHE HIIH MPEKPATHThL
yudacTue B 11000e BpeMs.

KOHTAKTHASI UHO®OPMAIIUS: Ecnu y Bac ects Bonpockl, 3aMedanus WM Kaao0bl M0
MOBOAY JAHHOTO HCCIIENOBAHUs, HPOLELYphbl €ro IPOBENEHHs, PUCKOB M IIPEUMYILIECTB, Bbl
MOYKETE€ CBs3aThCAd C PYKOBOAMTENEM Marucrepckoil padorbl Assistant Professor 3ympan
Karaesoit (+7 (7192) 704967, zumrad.kataeva(@nu.edu.kz)

Takxke BoI MOKeTe cBa3aThesi ¢ Komurerom Mccnenosanuii Brictieii 1llkomsr O6pazosanmst
Hazapbaer YHuBepcuTeTa, OTIIpaBHB MUCHMO Ha 3MEKTPOHHBIH ajpec resethics@nu.edu.kz..

[Toxkanyiicta, moanumuTe JaHHy0 GopMy, eciii Bel coracHbl y4acTBOBAaTh B HCCIIEOBAHHH.

* 5l BHMMATETBHO M3yl TIPE/ICTaBICHHYIO HH(OpMAIHIO;

* MHe npenocTaBiuiid NOTHY0 HH(POPMAITHIO O TIENAX W TPOIIEYPE UCCIICIOBAHNS,

* Sl noHuMmaro, Kak OyAyT HMCIONIB30BaHBI COOpaHHBIC JAaHHBIE, H 4YTO AOCTYN K Ir000it
KOH(HIeHIIHATBHOI HH(OpMaIuu Oy1eT UMETh TOJIBKO UCCIIe0BATENb;

* 51 moHuMato, 4TO BrIpaBe B 000 MOMEHT OTKa3aThCsl OT YHACTHS B JAHHOM HCCIIE/IOBAaHUH
0e3 00BACHEHHS TPHYHH;

* C nomHBIM OCO3HAHHEM BCEr0 BBILICH3IIOKEHHOIO s COIJIACEH IPHHATH YYacTHE B
HCCIIEIOBAaHHH 10 COOCTBEHHOH BOJIE

IToanucs: Jlara:




Appendix D

INTERVIEW PROTOCOL 1
For teaching staff

Academics’ and managers’ perception and experience of accreditation process of

educational programs: a case of one Kazakhstani University

[ am Zhamilya Bopurova, a master’s student of Nazarbayev University Graduate

School of Education. Thank you for taking time to participate in the study.

The purpose of the study is to explore the perception and experience of accreditation
process of educational programs in one Kazakhstani university from the managerial and

academics staff perspectives.

The interview will last about 45-60 minutes and will be recorded by audio recorder

with your permission. Before we start the interview, I will ask you to sign the informed

consent form.

Date:

Time:

Place:

Interviewee:

Job position/title:

Years of working experience:
Years of teaching experience:

Questions

Could you please tell about your job position and work experience? Background

How many times have you been involved in accreditation processes? (Name | Questions

them)

With which accrediting bodies have you been involved?

Describe your involvement in program/curriculum development

How important do you think it is for program /university to be accredited? Understanding

Why? accreditation
process

What was your role in the accreditation process? (accreditation/ Involvement

reaccreditation, on-site visit, self-assessment, self-assessment report writing). | into

Could you please describe your experience? accreditation

What was your motivation to participate in accreditation? (Please, describe) | process

What kind of challenges did you face during preparation and accreditation
period?
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How did it influence/distract your usual job duties? (How many hours per
week did you spend on the preparation process?) Please, describe

How do you think accreditation have changed organizational practices and
processes inside the university? (positively/negatively/examples) What
changes have you noticed?

How do you think accreditation have changed organizational practices and
processes with regard to the program / curriculum design?
(positively/negatively/examples) What changes have you noticed?

Could these changes be characterized as short-term or long-term effect?
Why?

Have you experienced any improvement in teaching, learning and
assessment methods because of the Course Management Form, Course
Evaluation Survey (CES) or Student Experience Survey (SES) or other
surveys, which are required for accreditation?

Perception and
experience

Have you seen any differences in abroad and local agencies’ approach to
accreditation process? (self-assessment report writing, interview, on-site visit
analysis, recommendations) If so, could you please describe it?

In your opinion, was the accreditation mainly aimed at controlling standards
or at improving the quality?

Did you feel that the team members were sufficiently qualified or in a good
position to assess the curriculum and make suggestions?

What are your positive and negative perceptions before accreditation?

What are your positive and negative perceptions after accreditation?

Abroad and
local accrediting
agencies:
approaches

Have you any additional comments I did not ask or any questions to me?
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Nel C¥XBAT XATTAMACHI
OKBITYIIBLIBIK KYpaM YIIIH

Binim Oepy OGarmapiaMaiapblH aKKpeIUTTEY NPoIeciH OKBITYHIBI K3IHe 0acKapymibl
nepcoHANAbIH  TIxKipuOeci MeH KaObLIgaybl: ©Oip Ka3aKCTaAHIbLIK YHHBEPCHTET
MbICAJIbIH/IA

MeniH ateim bonmyposa Xamuns, men Hazapbaer ynusepcuteri XKoraper 6iniM 0epy mekTedi
«bimim Oepyneri kembacHIBITBIKY OaFapIaMackiHBIH MarucTpaHThIMBIH. Cyx0aTKa KaThicyFa
KENCKEHIHI3 YIIIH PaKMeT.

byn 3eprreynin makcatel KazakcTaHablk JKOO-xarer 6acKapymibl KoHE OKBITYLIBI IEPCOHAI
TyprbickiHaH Oinim Oepy OargapraManapelH aKKpPEeIWTTeYy NPOIECiHIH Takipubdeci MeH
KaObLTIaysIH 3epaesney 6oabin TaObIma b,

Cyx0atr mamamen 45-60 muuyTTail Oomamel xoHe Ci3giH KemiciMiHizOeH aukTOdOHFA
sasbutael. Cyx0arTka Kipicnec OYphIH Ci3/ieH aKNapaTThIK KeJliciM yIriciHe KO KOKBIHBI3/IbI
CYpaiMBIH.

Mep3simi:

YaKbBITHL;

Opusr:

Cyx6at depymi:

Jlaya3bIMel:

Enbek otini:

OKBITYIIBLTBIK KBI3MET OTLIIL:

Cypakrap

aiiTa amacei3 0a?

Ci3 akkpeguTTEey MpOIeCTEPiHE KAHIIA PET KATBICTHIHEI3?
(caHan eTCeHi3)

AKKkpenuTTeyai KaHOall akKpeauTTey AareHTTikrepi kyprizni? (atan
BepceHi3)

binim 6epy OarmapmaManapbIH/OKy KypPCTaphlH a3ipieyre KaHIIATBIKTHI
KaThICachI3?

Ci3 e3iHI3OIH naya3bIMBIHBI3 O€H KYMBIC TaKipuOeHi3 Typanel Keickama | JKammer cypakTap

Cizpin oiiplHpma, Oirim  Oepy OargapiaaMachl/YHHBEPCHTCT —YIIIH | AKKPEAHTTEY

aAKKpeIuTTey MapTebeci KaHIIaTbIKThl MAHBI3Ib1? MPOIIECiH TYCIHY

Ciz xanmaii nma Oip aKKpeOWTTey IpolecTepiHe Kalali KaTbICTHIHBIZ? | AKKpemguTTey

JeNeralysanblK canapbl, ©3iH-e31 Tanmay, ©3iH-e31 Tamgay Typaibl ecel
#a3y). (TokipubEHI3Al CHITATTAHBIZ)

Axkpenurreyre Katbicyra Cizre He TYpTKi 00i1b1? (cunarTan OepceHis)

O3iH-031 Tammay MeH akkpeauTTey KeseHiHae Ci3 KaHal KUBIHABIKTapFa
Tar 00NIbIHbI3?

(akkpemurTey / KaiTa aKKpeaUTTEy, AaKKPEIHTTeY AareHTTIKTEPIHIH | MpoleciHe TapTy
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Byn Ci3niH KYHACHIKTI KYMBICTaFbl MiHAeTTepiHi3re acep erti me? (Ci3
AKKpeUTTeY camapbiHa [AMBIHAANY YIOIH anTacklHa KaHIIa CaFar
yymcaabiHbI3?) (cunarran GepceHis)

Ci3aig OHMEBIHBI3IA, AKKPEOUTTEY YHBIMAACTHIPYIILUIBIK, MPOLECTEP MCEH
oJIapJibl YHUBEPCUTET INIHJAC )KY3ere acelpy SJICTepiH Kajai e3reprri?
(sxareIMIBl/ KaFeIMCBI3 MBIcATAap) Ci3 KaHaai e3repicTep/ii 6aiKabHEI3?

CizmiH  OWBIHBI3NIA, AaKKpPeTuTTey OaraprnaMaHel/KypcTel  a3ipneyre
KATBICTHl YHBIMIACTHIPYINBUIBIK MPOLECTEP MEH OJIAPABI HKY3€re achIpy
anicTepiH Kanait e3repTTi? (3KarbIMIbl/ KaFbIMChI3 Mbicanaap). Ciz KaHmaii
e3repicTep/i OaiKaabIHBI3?

Bbyn e3repicTep Kbickamep3iM/Ii, anjie y3akmep3imii acep ete me? Henikten?

Kypctel Gackapy HbIcaHBI, KypcThl ©Oaramay cayalHaMackl HeMece
CTYACHTTIK cayajHamMa HeMece aKKpeOuTTey YHIIH KaxkeT ©Oacka
cayamHaMalap apKbUIbI OKBITY, OKBITY oHe Oaranay oaicTepiHme KaHmail aa
Oip skaKcapTynapabl ce3iHiHI3 Oe?

Kabbuimay koHe
Taxkipuoe

Ci3 Ka3aKCTaHIBIK JXOHE WICTENJIIK aKKPEIUTTEeY AareHTTIrl KYPri3eTiH
aKKpeOuTTey TaCcUTIHAE KaHzail ma Oip alibipMaIibUIbIKTapabl OaiiKaabIHbI3
0a (aKKpeOMTTEy areHTTIKTEpi [eJeralusIChiHbIH canapbl Ke3inae, cyxbar
Kyprizy, yeeinbicTap any)? Mo, 6omca, onapasl cunaTTait anacers 6a?

Ci3niH OWBIHBI3NIA, AKKPEIWTTEY HETI3iHEH CTaHAapTTap/asl OaKbUIayFa
HEMeCe caraHbl KakcapTyra OarprrTanran 6a?

Komuccus mymenepi oxky/6imim Oepy Oarmapnamacbin Oaramayra JKoHe
YCBIHBICTAP CHTI3YTe JKEeTKUIIKTI IeHIeiIe OLTIKTI HeMece Ky3bIpeTTi O0JIbIn
KepiHi Me?

AKKpenuTTEyTE JEHIHTI JKAFBRIMIBI 3KOHE OKAFBIMCHI3  JCEpIIEpPiHi3mi
CHIIATTAHBI3?

AKKpenUTTEY/IEH KeiiHTi KaFbIMIBI JKOHE JKarbIMCBI3 JCEpIEpiHi3mi
cunarraHbs?

Kazaxkcranapik
doHE  IIETENMIIK
AKKpEOUTTEY
areHTTIKTEpi:
Tacuiaepi

Ci3ge mMaraH KOATHIH CYpaKTapEIHBI3 HEMece KOCBIMINA MiKipaepii3 6ap ma?




MPOTOKOJI UHTEPBBIO Nel

ﬂﬂﬂ MpENOaaBaTeIbCKOTO COCTaBa

OneIT U BOCHPHATHE NPENOJABATEILCKHM H YINPABICHYECKHM MEpPCOHAIOM NpoLecca
AKKpeIHTAIMH 00pA30BATeIbHBIX NPOrpaMM: Ha npumepe oaHoro Kazaxcranckoro
YHHBEpPCHTETA

Mens 30ByT bommypora Kamuns, s maructpant nporpammel «JIugepcTteo B 00pazoBaHumn»,
Bricmieit mikonsr obGpazoBanus, HazapGaes Yuusepcuteta. brmaromapio Bac 3a cormacue
NPHHATE YY4CTHE B HHTEPBBIO.

LLEJ'IBI‘D JAHHOTO HMCCIEA0BAHHUA HABJIACTCA H3YUYCHHUE OINBITA W BOCIOPHUATHA TIPOIECCaA
AKKpCIHUTAllHA 06p330BHTEHBHBIX nporpaMM € TOYKH 3pCHUA  YIIPABICHYCCKOIO H
MIpENIoAaBaTCIIbCKOTO IIEPCOHATIA B Ka3aXCTAaHCKOM BY3€.

HHuTeperio 3aitmeT okono 45-60 MuHyT H OyaeT 3anmucano Ha TUKTOGOH ¢ Bamero cornacus.
[Tepen Tem kak MBI IepeiiieM K HHTEPBEIO ponty Bac moanucare opmy uHGOpMAITHOHHOTO
cornacus.

Jlara:

Bpewms:

Mecro:

HnTepBErOUpYEMBILI:

JIOMKHOCTS:

Crax paboTsr:

Ctaxk npenoaaBarenbCKOil 1eATeNbHOCTH:

Bonpocsl

He mornu Os1 Bel BKpaTIie pacckasarh 0 ¢cBOEH JIOJKHOCTH M OIBITE O0mue Bonpocsl

pabotsi?

Ckoupko paz Ber yuacTBoBaIM B mpomneccax akKpeauTaHu? (IIepedrCcInTe,
MOKAIYHCTa)

Kakue akkpequTannoHHBIE areHTCTBA IPOBOIHIH AKKPETHTALHIO?
(Ha3zoBUTE, MOKATYHCTA)

Kakoro Bame yuactue B pazpadotke 00pa3oBaTenbHBIX
nporpamm/y4eOHbIX Kypcor?

Kaxk Brl nymaete, HACKONBKO BaXEH A7 00pa30BaTEIbHOH ITounmanue
[IPOrpaMMbl/ YHHBEPCHTETA CTATYC aKKpeauTauu? npolecca
AKKpEeIUTALHA
Kak Bbl ObL1H BOBIICUECHBI B KaKUE-TH0O0 MPOIECCHl AKKPEIUTAIIHN? Bosnecuenue B
(akkpenuTanns/mepeaKKpeIUTALNS, BH3HUT AeTeralluy akKpeI. areHTCTRa, mporecc
CaMOaHAIHM3, HATTHCAHHE OTYETA 10 CAMOAHAIH3Y ). (OMUIITHTE BaIll OTIEIT) aKKpeauTaIuu

UYro moTuBHpoBano Bac Ha yuacTHe B akkpeauTaiu? (OMHIITHTE,

NOMKAIYHCTA)
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C KakuMH TpyIHOCTAMH BEI CTONKHYIHCE B IEpHOJ caMoaHanu3a i
aKKpeauTanuu?

[Tormusno nu 5To Ha Baiu noBceiHeBHEBIE paboune 00s13aHHOCTH?
(CxonbKo HacoB B HeJIem0 BbI TpaTHIH Ha IOJITOTOBKY K
aKKpEeIUTAIMOHHOMY BH3UTY?) (OTIUITHTE, MOKATYHCTA)

Kak, mo Barremy MHEHHIO, aKKPEIUTAIHA H3MEHHIIA OPTaHU3AIHOHHBIE
[IPOLIECCHl U METO/IbI MX OCYLICCTBIICHUS BHYTPU YHUBepcUTeTa?
(010U TENIBHO/OTPUIIATeILHO/TIpUMeEpPHI) Kakue n3aMeHeHus BhI
3aMeTHIH?

Kak, no Bauemy MHEHHIO, aKKPEAUTALMS W3MEHHIIA OPraHU3alHOHHBIE
[POLIECCHl U METO/Ibl MX OCYLISCTBIICHUS 110 OTHOUICHHIO pa3padoTKu
nporpaMMel/Kypca? (OI0XKHATENBHO/0TpuLaTensHo/mpuMepsl) Kakune
HW3MEHEHHS BBl 3aMEeTHIH?

JlaHHBIE M3MEHEHHS HOCAT KPATKOCPOYHBIH WIIH JOJTOCpO4HbIH 3 derT?
[Touemy?

Omytunu mu Bel kakue-nubo ynydiieHus B METOAAX MPEMOAABAHNS,
oOyuenus u orienku omaroaaps @opme ympasnenus kypcom, Omnpocy mo
oneHke Kypca win Onpocy CTyACHTOB WIH APYTHMH OIPOCAMH, KOTOPBIC
TPeOYIOTCS IS AKKPETUTAITHH ?

Bocnpustue u
OIIBIT

3amerunu mu Bel kakue-mu00 pa3nuyus B MOAXONE K aKKPEAHTAIHH,
TIPOBOAMMON Ka3aXCTAHCKHM U 3apyOeKHBIM aKKPETUTAITHOHHBIM
arcHCTBOM (B MEpHOJ BU3HTA JACNCTAllUH aKKpe/l. areHTCTBA, IPOBEACHHS
HWHTEPBBIO, MOTyHdeHns pekoMeHaainii)? Ecnu na, To He Mormu Ob1 i Bei
WX OMHCATh?

Ha Bamr B3rnsaz, Obina 11 akKpeIHTAIHA HanpaBieHa MPEeHMYIeCTBEHHO
Ha KOHTPOJ/Ib CTAHJAAPTOB WJIH Ha MOBBIIIEHHE KayecTBa?

ITokasamoch mu Bam, 4To 4iaeHBl KOMHCCHH B JOCTATOYHOM CTENEHH
KBaTM(HUIIUPOBAHBI MITH K€ KOMIICTCHTHBI 11 OLICHUBAHUS
y4aeOHOH/00pa3oBaTENbHON TPOTPAMMBI H BHECSHHS TIPEITOKECHHH?

OnuIuTe Baliy NoJIOKHUTEIIbHBIC U OTPULATEIbHBIC BIICUATICHHUS 10
Hayama akKpeauTaIiun?

OnUIIKATE BaIH MOJOKHUTENIBHEIE H OTPHIATENbHBIC BIICHATICHHUS TTOCIE
TIPOBEICHUS AaKKPETHTAITHN?

Kazaxcranckue u
3apyOerKHbIE
AKKpEIHTAIIMOHH
Bl€ areHCTBa:
MOIXO/BI

Ects 71 y Bac ko MHE BOTIPOCHI WITH IOTIOTHHTETBHEIE KOMMEHTapHH,
KOTOPBIX 5T HE 03ByuMma?




Appendix E

INTERVIEW PROTOCOL 2
For management staff

Academics’ and managers’ perception and experience of accreditation process of

educational programs: a case of one Kazakhstani University

[ am Zhamilya Bopurova, a master’s student of Nazarbayev University Graduate

School of Education. Thank you for taking time to participate in the study.

The purpose of the study is to explore the perception and experience of accreditation

process of educational programs in one Kazakhstani university from the managerial and

academics staff perspectives.

The interview will last about 45-60 minutes and will be recorded by audio recorder

with your permission. Before we start the interview, I will ask you to sign the informed

consent form.

Date:

Time:

Place:

Interviewee:

Job position/title:

Years of working experience:
Years of teaching experience:
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Questions
Could you please tell about your job position and work experience? Background
How many times have you been involved in accreditation processes? (Name | Questions
them)
With which accrediting bodies have you been involved?
How important do you think it is for program /university to be accredited? Understanding
Why? accreditation
In your opinion, what was the driver of providing the EQA and IQA? process
(copying other HEI, following normative standards, following QM
networks)
‘What was your role in the accreditation process? (accreditation/ Involvement
reaccreditation, on-site visit, self-assessment, self-assessment report writing). | into
Could you please describe your experience? accreditation
What was your motivation to participate in accreditation? (Please, describe) | process
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How did it influence/distract your usual job duties? (How many hours per
week did you spend on the preparation process?) Please, describe

What kind of challenges did you face during preparation and accreditation
period?

What significant organizational changes have you noticed after initial
accreditation and re-accreditation period? (If participant had that kind of
experience) Please, provide the examples

How do you think accreditation have changed organizational practices and
processes inside the university? (positively/negatively/examples) What
changes have you noticed?

Could these changes be characterized as short-term or long-term effect?
Why?

How do you think accreditation have changed organizational practices and
processes with regard to the program design?
(positively/negatively/examples) What changes have you noticed?

Which instruments of QA were improved?

Perception and
experience

Have you seen any differences in abroad and local agencies’ approach to
accreditation process? (self-assessment report writing, interview, on-site visit
analysis, recommendations) If so, could you please describe it?

In your opinion, was the accreditation mainly aimed at controlling standards
or at improving the quality?

Did you feel that the team members were sufficiently qualified or in a good
position to assess the curriculum and make suggestions?

What are your positive and negative perceptions before accreditation?

What are your positive and negative perceptions after accreditation?

Abroad and
local accrediting
agencies:
approaches

Have you any additional comments I did not ask or any questions to me?




Ne2 CYXBAT XATTAMACHI
BackapylsUibIK Kypam yIIiH

Binim Oepy GarnapaamanapbiH aKKpeIUTTeY NMPOUEciH OKBITYIILI KIHe 0acKapymibl
nepcoHAJAbIH Tokipudeci MeH KadbLIAaybl: Oip Ka3aKCTAHABLIK YHHBEPCHTET
MBICAJILIHAA

Memnin areiv bonyposa XHamuns, men Hazap6aes ynusepcureti XKoraps! 6inim 6epy mexTebi
«binim Oepyeri kemdacHIbUILIK) OaFaapiaMachlHBIH MarucTpaHTEIMBIH. Cyx0aTKa KaTeicyFa
KEICKeHIHI3 YIIiH paKMeT.

byn zeprreynin makcarer KazakctanAslK JKOO-garer OacKapymibl )kKoHE OKBITYIIEI TEPCOHAI
TYpFEICBIHAH Oimim Oepy OarmapmamanapelH aKKpPEAUTTEY TMPOIECiHIH Taxipubeci MeH
KaObLTIaybIH 3epaeney Oombin Ta0bLIaIEL.

Cyxbar mamamen 45-60 wmunyttait Oomaner xkoHe Ci3miH KemiciMiHI30eH JuKTOhOHFA
xasputaael. Cyx0aTka Kipicnec OYpBIH Ci37eH aKnapaTThIK KeTiCiM YATICiHE KO KOIOBIHBI3IE]
CYpalMBIH.

Mep3imi:

VYV aKbBITHL:

OpHsr:

Cyx6at Oepymui:

JlayaswiMBl:

Eunbex otini:

OKBITYIIBUTBIK KBI3MET OTii:

Cypakrap
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anacel3 6a?

Ci3 akkpeuTTey MporecTepine KaHmia peT KATRICTRIHBI3?
(caHam eTCeHI3)

AKKpeauTTeyal KaHJal akKpeIMTTey areHTTIKTepl kyprizai? (aramn OepceHiz)

Ci3 e3iHi31iH nTaya3bIMBIHBI3 OSH XKYMBIC TaXKIpuOEeHI3 Typanbl KeicKama aiita | Kanner cypakrap

Cizgin  o#ipiHBIRIIA, Oimim  Oepy OargapiaMacel/yHHBEpCHTET VIIIH | AKKpeauTTey

aKKpemuTTey MapTebeci KaHmanbIKTe MaHbI3abI? Henikren? TIPOIIECIH TYCIHY

Ci3giH ONBIHEI3MIA, CATTAHEI CHIPTKEI XKJHE IMIKI OaFanay TeTIKTepiH eHri3yre
He ceben Oonawl? (Dacka Korapbl OKY OpBIHAApPBIHBIH YJTICIH YCTaHy,
HOPMATHBTIK CTaHAApTTapAbl CakTay, Kaciou KaybIMIACTBIKTAPIBIH
CTaHAApTTapbIH YCTaHy)?

Ci3 xanpmait ma Oip akkpeauTTey MpoIecTEepiHEe Kamai KaTBICTBIHBIZ? | AKKpemuTTey

JleneTaIusabK canaphl, 031H-031 Tannay, e3iH-031 Talnaay Typajsl ecell kasy).
(TokipubeHi3/i CMIIaTTaHbI3)

Axxpenurreyre Kateicyra Cisre He TypTki Oonael? (cunarran OepceHis)

OziH-031 Tannay MeH akkpeauTTey KeseHinae Ci3 KaHaall KUBIHABIKTApFa Tall
OONIBIHBIZ?

(akkpenurTey |/ KaliTa AaKKpPEAMTTEY, AaKKPESAUTTEY ATEHTTIKTEPIHIH | MPOIECiHe TAPTY
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byn Cizaig kyHZETIKTI KyMbICTarel Miungerrepinizre acep erri me? (Ciz
AKKpeJMUTTeY canapblHa JalblHAaNy YIUIH A0TAChlHA KAHLIA — carar
yKyMmcaabiHbI3?) (cunarran 0epceHi3)

bacTankel akkpenuTTey MeH KaiiTa akKpeaIuTTeyAeH KeifiH ci3 OalikaraH ¢H
MaHBI3[IBl ©3repicTep KaHaai (erep KaThICYHILIHBIH OacTanKbl kKoHE Kakra
aKKpeauTTey Taxipudeci Oomca)? (MbIcanaap KenTipceHi3)

Ci3miH OIBIHBI3IIA, AKKPEAHTTEY VHBIMAACTHIPYIIBEUIBIK TPOIECTEp MEH
oJIapJibl YHHUBEPCUTET IIIHAC Ky3€re achlpy 9SJicTepiH Kalaid e3reptri?
(skareIMIBI/ KaFRIMCEI3 MBIcaTaap) Ci3 KaHaai e3repicTepi OaiKaabIHbBI3?

Ci3aig oMBIHBI3IIA, AKKPEAUTTEY OaFqapIaMaHEl/KypCThl d3iplieyre KaThICTEh
YHBIMIACTBIPYIIBLIBIK HPOLECTEP MEH OJapjbl KY3ere achlpy 3ICTEpiH
KauTaif e3repTTi? (KaFeIMIBL/ KareIMCBI3 MeIcanap). Ci3 kauaai esrepictepi
OaliKanbIHbI3?

byn e3repicrep kpickaMep3iMi, anze y3akMmep3imai ocep ere me? Hemikten?

Canannl Oaranayasld Kanaai amangapsl Kakcapanl?

Kabempay koHe
TaKipuoe

Ci3 Ka3akCTaHJBIK JKOHE INETeN/IIK aKKpPeOUTTeY AareHTTirl >KYpri3eTiH
aKKpeIUTTEY TACUTIHAC KaHaa /1a Oip albIpMallbUIBIKTap/Ibl OaliKaIbIHbI3 0a
(aKKpeIUTTEeY AareHTTIKTEpl MAENeTalHACHIHBIH camapbl Ke3iHae, cyxbar
Kyprizy, yeeiHeicTap any)? Wa, Gonca, onapasl cunarraid anace3 6a?

Ci3gig OHMbIHBI3MIA, AKKPEOUTTCY HErI3IHCH CTaHAApTTapAbl OaKbLIayra
HEMece CcanaHbl KaKcapTyFa OareITTanras 6a?

Komuccus mymenepi oky/Oinim Oepy OarmapiamacklH Oaranayra >KaHE
YCHIHBICTAP €HTI3yTe XKeTKITIKTI JeHre#ae OiMKTI HeMece Ky3bIpeTTi DOmbIm
KepiHIi Me?

AKKpenuTTeyre JACHIHIT JKarbIMIIbI  JKSHE KAaFBIMCBI3  ocepliepiHi3mi
CHUMATTAHBI3?

AKKpeIUTTey/IeH KeHiHIl >KarbIMJIbl JKOHE JKarbIMChI3 ACepliepiHi3ai
CHITATTAHBI3?

Kaszakcranabik
JKOHE  LUCTENIIK
AKKPEIUTTEY
areHTTIKTepi:
Tacimaepi

Ci3ne MaraH KOATHIH CYPaKTapPBIHBI3 HEMECE KOCHIMINIA MiKipaepiHi3 6ap ma ?




MPOTOKOJ HHTEPBBIO Ne2

J1st ynIpaBieH4eCcKoro cocrasa

OnsiT W BOCHPUSTHE MPOLECCa AKKPEIUTAIMH 00pa30oBaTelbHLIX IMPOrpamMm
NpPenoJaBaTeJbCKUM M YIPABIEHYECKMM MEPCOHAIOM: HA [pUMeEpe O/HOrO
Ka3zaxcranckoro yHuBepcuTeTa

Mens 30ByT bomyposa amuiia, s maructpasnT nporpammsl «JlugepctBo B oOpasoBaHun»,
Bricmeit mikonsl obpazopanusi, Hazapbaer YuuBepcutera. bnarogapio Bac 3a cornmacue
MPUHATH YYaCTHE B HHTEPBBIO.

LlCIH:I‘D AAHHOTO HCCICAOBAHUA ABJIKCTCA HM3YUCHHMC OIbITa H BOCIPHATHA IIpoLEcCa
AKKpEAHUTAIIUN OGpaBOBHTEJ’ILHBIX nporpaMMm C€ TOYKH 3pEHHA YIOPABICHYECKOrO MW
MPENOaaBaTEIIbCKOTO MEPCOHAIA B Ka3aXCTAHCKOM BY3€.

Hutepsrio 3aiiMer okomo 45-60 MUHYT M, ¢ Balllero coryiacus, Oyaer 3anMcaHo Ha TUKTO(OH.
[Tepen TeM Kak MBI TIepeiineM K HHTEpBEIO poiny Bac noanucats hopmy HHOOPMHUPOBAHHOTO
COTTACHA.

Jara:

Bpewms:

Mecro:

HNHTEepBRIOUpPYEMBILIA:

JIOTKHOCTE:

Crax padoTsl:

Ctax mpenonaBaTenbcKoM eI TeNbHOCTH:

Bomnpocs!
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paboter?

Ckonbko pa3 Bel yuacTBOBanM B MPOIECCax aKKpeuTanuu? (mepeunciure,
MOXKaTylicTa)

Kakue akkpeuTaliHOHHBIE aTeHTCTBA MPOBOTUIH aKKPEIUTAITHIO?
(Ha3oBHTE, OXKATYHCTA)

Kak Bel nymaerte, HacKoJIbKO BaskeH /I 00pa3oBaTebHON ITonumaunue
TIpoTpaMMBl/yHHBEPCHTETA cTaTyC akkpenutanuu? [Togemy? mporecca
aKKpeIUTAIUK

[To Bamemy MHEHHIO, YTO TIOCTYKHJIO IPUYMHON BBECICHUS MEXaHU3MOB
BHENTHEH U BHYTPEHHEH OIeHKH KadecTBa? (ClIeqOBaHUE IPUMEPY IPYTHX
BY30B, COOIIO/IEHIE HOPMATUBHBIX CTAHIAPTOB, CICIOBAHUE CTAHAAPTAM
npod. coobniecTr)?

Kak Bbl ObLIIH BOBJICUCHBI B KAKHE-THOO MIPOIIECCHl AKKPSIUTALIMH ? Bogneuenue B

(akxpenuTanus/mepeaKKpeTUTANUS, BU3UT JEIETallHH aKKPEl. aTeHTCTBA, TIpoIIece

caMoaHaIM3, HAllMCAHKUE OTYETA 110 CaMOAHaIK3Yy). (OIMUIIKUTE Balll OTIBIT) aKKpeIHUTAIHK
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Yro motuBuposano Bac Ha yuactue B akkpeaurauuu? (ONHLIUTE,
MOKaTyiCTa)

C KakuMH TPYJIHOCTSMHU BBI CTONKHYJIUCH B IEPHO]] IIOJIFTOTOBKH H
aKKpeINTAIHH?

[ToBnusino 11 310 Ha Bamm noecenHeBHbIe pabodue 00s3aHHOCTH?
(Cxonbko yacoB B Heienr0 Byl TpaTHIIKM Ha MOJTIOTOBKY K
AKKpEIUTAIIMOHHOMY BU3UTY?) (OTHIITMTE, MOXKATYICTA)

Kakue Hauosiee 3Ha4MMbIe H3MEHEHUS Bbl 3aMETHIIM 110CIIe IePBUYHOH
AKKPEeIHUTALINH H PEAKKPEIUTALNH (€CITH Y YIACTHHKA €CTh OMBIT YHACTHS B
MEePBHYHOM W MOBTOPHOH akkpeauTaiii)? (MmoxKanyHcTa, TpHBEIHTE
IIPUMEPDI)

Kak, mo Bamemy MHeHHI0, akKpeUTaIsA H3MEHHIIA OPTaHH3aAIIHOHHEIE
MIPOTIECCH M METO/BI HX OCYITIECTRIIEHHS BHYTPH YHUBepcHTeTa?
(monmokuTeNbHO/OTpUIIATENLHO/TPUMepHI) Kakue W3MeHeHHs BB 3aMETHIH?

Kak, mo Bamemy MHEHHIO, AKKPETUTAITNS H3MEHIIA OPTAHH3AIMOHHEIC
MPOIIECCE M METOBI HX OCYIIECTBICHHS TT0 OTHOIIECHHIO pa3paboTKH
nporpaMmel/Kypea? (I0JI0KUTENIbHO/OTpULIaTeIbHO/IpuMephl ) Kakue
M3MEHCHUS Bbl 3aMETHIIN?

JlaHHBIE M3MEHEHHS HOCAT KPAaTKOCPOYHBIH WIIM JONTOCPOYHBIi 3¢ derT?
[Touyemy?

Kakue HHCTpyMEHTHI OIIeHKU KauecTBa OLUIH yITyUIIeHEb?

Bocnpusitue u
OIIBIT

3amerunu 11 Bel kakue-nn00 paznuyus B HOX0/1e K AKKPEAUTAIHY,
MPOBOMMOI KA3aXCTAHCKUM H 3apy0eKHBIM aKKPETUTAIIHOHHBIM
areHCTBOM (B IIEPHOJ BU3MTA JIeJIeralUH aKKPe/l. ArCHTCTBA, IIPOBEICHUs
UHTEPBBIO, NTOTy4YeHus pekomenaanuii)? Eciu na, To He Moriu Obl 11 Bel ux
omucats?

Ha Bamnr B3rosi, Obina mu akKpeIuTaIus HanpaBieHa MPEHMYIIIECTREHHO Ha
KOHTPOJIb CTAaHIAPTOB WM HA IMOBHINICHUE Ka4ecTBa?

ITokazanochk nu Bam, uTo 4IeHB KOMHCCHH B IOCTATOYHOM CTENEHH
KBAMM(HUITHIPOBAHBI WIIH K€ KOMIIETEHTHBI JIJISt OTICHUBAHUS
y4ueOHOIi/00pa3oBaTe/IbHON POrpaMMbl H BHECCHHSI IPEIOKSHHH?

OnwuimTe BalIy MOJIOKUTEIBHBIE U OTPUIATEIBHBIE BICYATICHUA 10 HAYasa
aKKpeauTanuu?

OnunuTe Baly NOJMOKHUTENBLHEIE H OTPHIIATEIHHBIE BICUATICHUS TIOCTIE
MPOBEICHUS aKKpeTUTAI[HI?

Kazaxcranckue u
3apy0OeKHEBIS
AKKPEIUTALHOHH
BIC ArCHCTBA:
IOJXO/IEI

Ecte 51n y Bac ko MHe BOIIPOCH! HJIH JIOTIOJIHHTEIbHBIE KOMMEHTAPHH,
KOTOPBIX sl HE 03ByUmIa?




