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Abstract

Parental Attitudes toward Inclusive Education in Almaty, Kazakhstan: parents of

typically developing children

The UN Convention on the Rights of Persons with Disabilities was a starting point toward
developing the idea of inclusion in all aspects of society worldwide (United Nations, 2006).
Education for students with special needs is currently an important topic of discussion in
terms of Kazakhstani educational delivery; awareness of inclusive practices is evolving
(Ministry of Education, 2019). Considering that inclusive education is a relatively new
concept in Kazakhstan, there is limited research on the topic of parental perceptions.
Understanding parents' perspectives on inclusive practices, as they are one of the main
stakeholders, is crucial because parents greatly influence how inclusive education initiatives
are implemented and succeed. The purpose of the current study is to investigate the attitudes
and beliefs of parents of typically developing children toward inclusive education. The study
used a qualitative research approach, and semi-structured interviews were conducted with
eight parents of typically developing children in elementary schools in Almaty city in
Kazakhstan. According to the research findings, most participating parents felt they needed to
be more knowledgeable about school policy practices related to inclusive education. Based
on the participant’s previous knowledge of inclusive education and the interviewer’s further
explanation of the term, findings revealed that most parents had positive or neutral opinions
of inclusive education and thought it benefited both typically developing children and
children with disabilities. Nevertheless, parents-participants identified several barriers to its
successful implementation including a lack of appropriate conditions and resources, bullying,
overcrowded classes, and teacher unpreparedness. Overall, the study provided insight into

Kazakhstani parents' attitudes toward inclusive education and emphasized the necessity for
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ongoing initiatives to advance understanding about inclusive education and parental

concerns.



AHaaTna

Kazakcran, Anmarbinarbl Uukiaro3uBTi bistiv Bepyni AtaAnanapabin

Kaosuinaysl: Kaasintel Jambin Kesie Karkan bananapasin Ata-AHajnapsl

MyreaekTepiiH KYKbIKTaphl Typaibl BY Y KoHBEHIMSICH MHKITFO3UBTLUTIKTI FaTaM/IbIK
KOFaMHBIH OapJIBIK aCTIEKTUICpIHE KOCY UACSCHIH TaMBITYIbIH 0acTarKpl HYKTeCi O0JIIbI
(bipikken ¥arrap ¥Yiteimbl, 2006). Epekiiie KaxxeTTuUTikTepi 0ap cTyaeHTTepre outim 6epy
Kazakcran Ou1iM Gepy KyHeciHaer1 ©3eKT1 TaKbIPHIN OOJIBIT TaOBIIAbI JKOHE Ka31pri Ke3/e
MHKJTIO3UBTUIIK Typajbl xabapaapiblK apTein kenenl (butiv munuctpairi, 2019 x.).
Kazakcrannarsl HHKITIO3UBTI OUTIM Oepy caibICThIpMabl TYPAE XKaHa YFbIM OOJFaHIbIKTaH,
aTa-aHaJapbIH OUTIM OepyaiH Oy TypiHe AeTeH Ko3Kapachl TaKbIPHIObIHA apHAIFaH
3epTTeYJIePAiH CaHbl MIEKTEeYl. ATa-aHaIapbIH MHKITIO3UBTI KO3KapacTapblH TYCIHY OTe
MaHBI3]IbI, ce0e01 0JIap HEeri3ri MyIaei TapanTapAbiH 0ipi O0IFaHBIKTaH, WHKIIO3UBTI
Oi1iM Oepy OacTaMasapbIHBIH KY3€re achIpbLUTYbl MEH TaOBICKA KETYIHE YJIKEH 9CEp €TEe/Il.
3epTTeyiH MaKcaThl KaJbIIIThI IaMbIIl KeJle )kKaTKaH Oasiajap/blH aTa-aHaJlapblHbIH
WMHKJIFO3UBTI OUTIM Oepyre JiereH Ko3Kapachl MEH CEHIMIH 3epTTey OOJIbIT TaOblIaabl. by
JTUIUIOMJIBIK dKYMBICTA carajbl 3epTTey 9/IC1 KOJNIaHbLUIAbI koHe KasakcTannarsl AnMarthl
KaJIaChIHBIH OacTaybllll MEKTENITEePIHIer1 KAJIBIITHI JaMbIIl KeJle )KaTKaH Oaanap/ablH ceri3
aTa-aHaChIMEH KapThUIall KYpbUIBIMABIK CyX0aT *KYpri3uiii. 3epTTey HOTHXKeJIepiHe CoiKec,
KATBICKaH aTa-aHalapblH KOIIILUIIrl MHKIIO3UBTI OUTiM 6epyre KaThICThl MEKTEN
casicaThIHBIH 9JIiCTepi Typalibl KoOipek OuTy Kepek Jien ecenteii. Karpicymbuiapabig
MHKJIIO3UBTI OUTIM Oepy Typajibl OypbIHFbI OUITeHIepiHe KOHEe HHTEPBbIOEP/IIH OYJI TEPMHUH/II
0J1aH opi TYCIHIpYiHE CYHeHEe OTBIPHIT, HOTWKENEP aTa-aHaJap/IblH KOMIILUTITHIH
MHKJIIO3UBTI OUTiM Oepyre oH Hemece OeifTapan Ke3KapacTa eKeHiH )KOHE OHBIH 9/IETTe
JIaMBII KeJie jKaTKaH Oananapra Jaa, MYMKIHAIr meKTeyni 6ananapra aa nainacs! 6ap nen

€CenTeTIHIH KopceTTi. JlereHMeH, KaThICyIIIbl aTa-aHalap OHbI CATTI KY3€re achlpyAbIH



OipHeIIe KeIeprilepiH aHbIKTa/Ibl, COHBIH IIIH/IE THICTI KYpaJap MEH pecypcTapabliy
KOKTBIFBI, €peKIIIe KAKETTUTIKTepi Oap Oananap sl KOpJiay, CHIHBINTA THIM KO OKYIIBIHBIH
0O0JTYBI JKOHE MYFATIMICP/IIH apHAWbI TAaHBIHIBIKTaH oTHeyi. JKalmsl anFania, 3eprrey
Ka3aKCTaH/IbIK aTa-aHaJlap/bIH HHKJIIO3UBTI OUTIMIe JIeTeH KO3KapachlH TYCIHYre MYMKIHIIK
Oep/ii )KoHEe MHKITIO3UBTI O1TiM Oepyai TYCiHYi )KOHE BIKTUMAJ KUBIH]IBIKTAP.IbI KAKCAPTY

OOMbIHIIIA TYPaKThl OacTaMasnap/IblH KaKETTUIINH aTar eTTi.
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AHHOTAIUA

Bocnpustue Unkao3uBuoro QOopaszosanus Ponurensasmu B Kazaxcrane,

Aamartsl: Poguteaun Tunuuno PazpuBarwmmxces Jlerei

Kongennus OOH o npaBax nrozeil ¢ ”HBAJIUIHOCTBIO, CTaJIa OTIIPABHOM TOYKOMN 1JIs
Pa3BUTHS UEH BKIIIOYCHHUS MX BO BCE aCTIEKTHI XKU3HH o0miecTBa Bo BceM mupe (United
Nations, 2006). O6pa3oBaHue AJis y4aluxcsi C 0COOBIMU MOTPEOHOCTSIMU B HACTOSIIICE
BpeMs SIBJISIETCS] BAXKHOM TeMol 1715 o0cyxaeHus B Kazaxcrane, 0cBeIOMIIEHHOCTb 00
uHKI03uK pacteT (MunucrepctBo oopazoBanus, 2019 r.). YuurteiBas, 4T0 MHKJIIO3UBHOE
00pa3zoBaHue SBISETCS OTHOCUTEIILHO HOBOM KOHIenuel B KazaxcTane, Komm4ecTBo
UCCIIEIOBAaHUH 110 TEME POJIUTENBCKUX B3IJISI0B M0 OTHOLIEHHUIO K JAHHOMY TUITY
oOpa3oBaHus orpaHndeHo. [loHnMaHue B3IIISI0B pOAUTENEeH HAa MHKIIIO3UIO, TOCKOJIBKY OHU
SBJIIIOTCS] OHUMU M3 OCHOBHBIX 3aMHTEPECOBAHHBIX CTOPOH, UMEET PeLIarolee 3HAUYCHHUE,
MIOCKOJIbKY POJANTENN B 3HAUUTEIIBHON CTETIEHH BIIMSIOT HA TO, KaK peajln3yloTcs U
NOOMBAIOTCS yCIeXa MHUITUATUBBI B 001aCTH MHKITIFO3UBHOTO oOpa3zoBanus. Llenbro
HACTOSILEr0 UCCIeI0BaHMs ABISIETCA N3yUEHNE OTHOLICHUS U YOeXKIeHUH pouTeneit
TUIIMYHO Pa3BUBAIOILUXCA JAeTel K MHKIII03UBHOMY 00pa3oBaHuto. B naHHOi nuccepranun
UCIOJIb30BAJICS METOJ] KAU€CTBEHHOTO UCCIIEJOBAHUS, U ObUIM IIPOBEIEHBI IOy~
CTPYKTYpUPOBAaHHBIE HHTEPBbIO C BOCEMBIO POAUTENIIMU TUITMYHO PA3BUBAIOIIMXCS JeTel B
HayvanbHbIX IKoJax Kazaxcrane, ropox Anmatsl. CoryiacHO pe3yiabTaTaM UCCIeI0BaHMs,
OO0JIBIIMHCTBO YYaCTBYIOLIMX POAUTENIEH CUUTAIIN, YTO UM HEOOXOIMMO UMETh OOJIbLIe
3HaHUH 0 METO/1aX MIKOJIbHOM MOJIUTHKH, CBA3aHHBIX C HHKIIO3UBHBIM 00pa30BaHHUEM.
OcHOBBIBasICh Ha MPEBIIYIINX 3HAHUAX YYaCTHUKOB 00 HHKIIIO3UBHOM 00pa30BaHUU U
JanbHeleM 00bsICHEHUH 3TOTO TEPMUHA HHTEPBBIOEPOM, PE3YIbTAThI OKA3aJIH, YTO
OO0JIBIIMHCTBO POJUTENEH MOJOKHUTEIBHO MM HEUTPAIBHO OTHOCSATCS K HHKIIO3UBHOMY

O6pa3OBaHI/IIO " CHUTAIOT, YTO OHO ITPUHOCHUT II0JIb3Yy KaK TUIIMYHO Pa3BUBAIOIIUMCA ACTIM,



Xii
TaK U OCTAM C OFpaHquHHbIMH BO3MOXHOCTAMMU. TCM HE MCHCEC, pOIII/ITeJII/I-leaCTHI/IKI/I
BBIABUIIN HCCKOJIBKO HpGHSITCTBI/Iﬁ Ha IIyTHn K €ro YCHCHJHOﬁ peanmaumxl, BKJIFOYast
OTCYTCTBHE COOTBETCTBYIOIIMX YCIOBHI U PECYPCOB, TPABIIIO, IEPENOJHEHHBIE KJIACCHI U
HETOITOTOBJICHHOCTh yuuTesel. B 1enom, uccienoBanue nano npeacTaBieHue 00
OTHOIIIEHUU Ka3aXCTAHCKUX POJUTENCH K MHKIIO3UBHOMY O0Opa30BaHUIO U TIOTYEPKHYIIO

HGO6XOZ[I/IMOCTI) MOCTOAHHBIX MHUIUATUB JJI YITYUIICHUA ITIOHUMAaHWA WHKIITO3UBHOT'O

00pa3oBaHUs U MOTEHIMAIBHBIX IPOOIIEM.
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1. Introduction

1.1 Background Information

Inclusive education is an approach to education that aims to provide all students,
regardless of their abilities or disabilities, with equal opportunities to learn and participate in
the classroom. UNESCO defines inclusive education as “a process of strengthening the
capacity of the education system to reach out to all learners” (2009). Like many other
countries, Kazakhstan has developed inclusive education policies to enhance the
opportunities and educational outcomes for students with disabilities. However, if education
systems need to be strengthened for the ongoing success of all students, schools and inclusion
programs need to engage those inside and outside the school who understand the mission and
vision, and who have a personal stake in the performance of the program. The success of
inclusive education depends on several factors, including the attitudes and perceptions of

parents of typically developing children towards this approach.

It is well-known that parents play a critical role in their child's education, and their
support and involvement can be a critical factor in the success of inclusive education
initiatives (Vlachou et al., 2016). Hence, it is essential to understand the attitudes of parents
as stakeholders in education towards inclusive education, as they can be highly motivated and

can help drive, achieve, and sustain positive change.

Although research on parents' opinions on inclusive education have been done in
Kazakhstan, most of them have concentrated on the viewpoints of parents of children with
disabilities. The opinions of parents of generally developing children, who are equally
important participants in the inclusive education process, are little studied. By learning

parental perceptions of inclusive education, policymakers and educators may create efficient
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measures to promote and sustain inclusive education in Kazakhstan, which can help both

students with disabilities and children who are typically developing.

1.1.1. History of Inclusive Education

The history of inclusive education is lengthy and complicated, spanning numerous
nations and eras. The concept of inclusive education can be traced back to the mid-20th
century when disability rights advocates began calling for the integration of children with
disabilities into mainstream schools. In the United States, the landmark Brown v. Board of
Education case in 1954 set the stage for the desegregation of schools and helped to pave the
way for the inclusion of children with disabilities in mainstream education (Booth &

Ainscow, 2016).

The landmark Education for All Handicapped Children Act, also known as the
Individuals with Disabilities Education Act (IDEA), was passed in the United States in 1975.
Its goal was to guarantee that educational institutions would give students with disabilities a
high-quality education. In the 1970s and 1980s, inclusive education gained momentum in
many countries, with a growing emphasis on providing individualized support to students
with disabilities in mainstream schools. The 1989 United Nations Convention on the Rights
of the Child and the 2006 United Nations Convention on the Rights of Persons with
Disabilities further reinforced the importance of inclusive education as a human right
(Osgood & Hinshaw, 2017).

In the 1990s, the concept of inclusive education expanded beyond the education of
students with disabilities to encompass a broader vision of diversity and inclusion in the
classroom. The Salamanca Statement, issued by the United Nations Educational, Scientific,

and Cultural Organization, emphasized the need for schools to accommodate the diversity of
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all learners, including those with disabilities, and to provide inclusive educational
opportunities for all (UNESCO, 1994).

With many nations implementing inclusive education frameworks and practices in
their schools, inclusive education has become a significant focus of educational policy
worldwide (Palmer, 2001). Since then, the concept of inclusive education has developed
further as the advantages of inclusive practices for all students—regardless of their skills or
differences—have come to be better understood. Today, inclusive education aims to create
learning environments that support the diverse needs of all learners and promote equity,

social justice, and full participation in society for all individuals (Ainscow, 2002).

1.1.2. Inclusive Education in Kazakhstan

The UN Convention on the Rights of Persons with Disabilities was a starting point
toward developing the idea of inclusion in all aspects of society the world over (United
Nations, 2006). In Kazakhstan, inclusive education is continuing to evolve as more people are
becoming aware of inclusive practices. The global trend of progress in education has had its
influence in Kazakhstan, resulting in government policies emphasizing education’'s
importance as the key to a better, civilized society (Ministry of Education, 2019). In the past,
it was unrealistic and impracticable for children with disabilities to learn alongside regular
children in mainstream schools (Pijl et al., 2010). Subsequently, the government of
Kazakhstan introduced a set of measures for the inclusion of children with disabilities in
these mainstream schools. In 2015-2016, at the Convention On The Rights Of Persons With
Disabilities (CRPD) and UNESCO Conventions, Kazakhstan ratified international human
rights treaties that aim to give rights to people with disabilities, which includes the rights of
children with special needs to have access to good-quality education (Rittmann, 2019). Thus,
educating students with SEN has been a significantly important subject of discussion,

particularly since the release of the State Program for Development of Education and Science
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of the Republic of Kazakhstan 2020-2025, which is a program designed to make education
progress visible (Ministry of Education, 2019). Apart from the goal of providing quality
education that is competitive globally, the State Program focuses on integrating inclusive
practices, and aimed to ensure that by the year 2019, thirty percent of preschools, seventy
percent of mainstream schools, and forty percent of technical schools would be fully
inclusive for students with any type of disability or special educational needs. A step towards

inclusion is a step towards acceptance and progress for Kazakhstan.

The problem is that a large part of the Kazakhstani population is still unaware of the
benefits of inclusive education, including parents of both regular children and children with
disabilities (Khamidulina, 2018). According to the Ministry of Healthcare, about seven
hundred and five thousand people (705,000) have special needs in Kazakhstan
(Shayakhmetova, 2021). Zholtayeva et al. (2013) states that while many stakeholders
(schools and government) may be on the path towards inclusive education, parents play a key
role in the success of all educational initiatives. Thus, it is crucial to understand the views of
parents as parental awareness of the policies is a significant factor in inclusion's successful
implementation. This study explores the attitudes and perceptions of parents on inclusive
practices as positive attitudes seem to be a vital issue for the success of inclusion (Florian &

Spratt 2013).

1.1.3. Parents as One of the Main Stakeholders

The participation and collaboration of a wide range of stakeholders are necessary to
implement inclusive education effectively. Parents and families, students, teachers, school

administration, and educational authorities are the main stakeholders.

This study will focus on parents as their attitudes about inclusion can significantly

impact how well inclusive policies are implemented in schools. According to a study by
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Stevens and Wurf (2020), parents who support inclusive policies and practices in schools are
more likely to have a good attitude toward inclusion. According to the study, parents with
anti-inclusion views may make it more challenging to implement inclusive policies and
practices. According to a study by Boer et al. (2010), parents of students with disabilities who
participate in inclusive education found that their children had better academic results, more
vital social skills, and higher self-esteem. The study also emphasizes the need for parental
input in developing inclusive school policies and procedures sensitive to all students' needs.
Parents feel obligated to stand up for their children with special needs or impairments.
(Togbenu et al., 2021) and should be allowed to participate in decision-making processes and

be taught about inclusive education policies and practices.

1.2. Parental views on Inclusion

An analysis of studies shows different findings on parents' perceptions of inclusive
education. The study of Vlachou et al. (2016) has revealed that the views on inclusive practices
of 40 Greek parents were primarily positive or neutral. However, the study also revealed that
most parents had not heard anything about inclusive education or how it is executed. It was
discovered that more than half of the participants were never informed by teachers about
inclusive education and inclusivity. The study proposes informing all parents about inclusive

education, making its implementation easier.

Paseka and Shwab (2020) examined German parents' attitudes toward inclusive
education, specifically their perceptions of inclusive teaching practices and resources. It was
found that parents' attitudes towards including SEN children differed, depending on a disability
type: physical disability, learning disability, behavioral disorder, and mental disability.
Attitudes were primarily positive towards physical and learning disabilities, while attitudes

toward behavioral and mental disabilities were mostly neutral. Additionally, it was revealed
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that parents whose children already attend inclusive classes have a more positive view of
implementing inclusive education.

The results of a qualitative study by Khamidulina (2018) have shown that parents in
Kazakhstan are primarily positive about inclusive education. They are optimistic about
welcoming students with disabilities into mainstream schools and are aware of the possible
benefits of inclusion. However, they admit that much work still needs to be done and suggest

that there is a long road ahead for Kazakhstani society until it reaches full inclusion.

1.3. Statement of the Purpose

Although the government of Kazakhstan has attempted to support inclusive education,
adopting inclusive practices in classrooms has been slow and uneven (Rollan & Somerton,
2021). One possible barrier to implementing inclusive education is parents' attitudes toward
including students with disabilities in mainstream classrooms. It is unknown how parental
attitudes may be affecting the adoption of inclusive practices in schools because there needs
to be more research on parental attitudes regarding inclusive education in Kazakhstan.
Therefore, this study will investigate the parental understanding of inclusive education in

Kazakhstan and its potential impact on implementing inclusive practices in schools.

1.4. Purpose of the Study

The purpose of this study is to explore the parents' of typically developing children
who are primary school students views on inclusive education. The study aims to provide

insights into Kazakhstani parents' attitudes and beliefs toward inclusive education.

1.5. Research Questions

The main research question is: What are the perceptions of parents of typically

developing children on inclusive education?
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Sub-questions:

What do parents see as the challenges for schools when they try to implement

inclusive education policies?

What effect do parents believe inclusion has on a non-disabled child?

1.6. Significance of the Study

This study on the views of parents of typically developing children is significant for
several reasons. The study provides an understanding of parental attitudes about inclusive
education and what is influencing them. This information can be used to develop strategies to
address any concerns or barriers to inclusive education and to increase parental support and
involvement in inclusive education programs.

The effectiveness of inclusive education efforts can be greatly influenced by the
support and participation of parents, who play a crucial role in their children's education.
Educators and policymakers can develop more effective strategies for implementing inclusive
education and engaging parents by understanding parents' attitudes toward inclusive
education.

In order to promote inclusive education, the study can stimulate cooperation between
parents and educators. In turn, educators can inform parents about the benefits of inclusive
education and how they can support their child's participation in inclusive classrooms.

Inclusive education helps advance social inclusion and lessen the stigmatization of
students with disabilities or other differences. The study can aid in fostering more acceptance
and understanding of diversity in the classroom and society by raising parental support for

inclusive education.
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Overall, this study can promote more effective inclusive education implementation,
improved parent-teacher communication, and increased societal inclusion and acceptance of

diversity.
1.7. Key terms

Inclusion is "a process of addressing and responding to the diversity of needs of all
learners through increasing participation in learning, cultures, and communities, and reducing

exclusion within and from education” (UNESCO, 2019, p. 3).

Inclusive education is "a process of strengthening the capacity of the education
system to reach out to all learners, regardless of their abilities, disabilities, or socio-economic
status. It involves transforming the education system to ensure that all learners are welcomed
into the classroom and are supported to learn and develop to their full potential™ (UNESCO,
2009).

Students with SEN (Special Educational Needs) is "students with a restriction in the
capacity to learn, resulting from a physical, sensory, intellectual, or emotional impairment, or
a combination of these” (UNESCO, 2009, p. 13).

Children with disabilities “are children who have long-term physical, mental,
intellectual, or sensory impairments that, when combined with other obstacles, may prevent
them from fully and equally participating in society” (Convention on the Rights of Persons
with Disabilities, 2007).

Typically developing children is "the expected sequence of physical, cognitive, and
psychosocial milestones that children achieve as they grow from birth through adolescence"

(American Academy of Pediatrics, 2019).
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2. Literature Review

2.1. Introduction

In recent decades, inclusion in education has drawn much attention. According to
UNESCO (2009), giving all students a chance to engage in the same learning environment,
regardless of their skills, is the practice of inclusion. The success of inclusive education is
greatly influenced by parental views on inclusion (Vlachou et al., 2016). This literature
review looks at studies on parents' perceptions of inclusive education and describes the

theoretical framework used as a lens to guide the study.

2.2. Theoretical Framework

Social cognitive theory is a psychological theory that emphasizes the importance of
learning through observation, modeling, and self-reflection (Bandura, 2001). Bandura's social
cognitive theory has greatly influenced how behavior can be understood and analyzed in
various contexts, including psychology, education, communication, and health. In the context
of inclusive education, Bandura's theory suggests that parents' attitudes toward inclusive
education may significantly impact their children’s attitudes and behaviors. If parents hold
positive attitudes toward inclusive education, their children are more likely to view inclusive
education positively and exhibit behaviors that support inclusion. On the other hand, children
may be more likely to see inclusion negatively and display unsupportive behavior if parents

have negative attitudes regarding inclusive education.

The social cognitive theory is presented in Figure 1. The figure presents the view of
human behavior through cognitive, environmental, and behavioral factors. In other words, the
theory details that both external and internal factors influence parents' views, beliefs, and

behavior.
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Figure 1

Bandura’s Social Cognitive Theory. Based on Bandura (2001)
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It t is essential for educators and policymakers to work with parents to promote
positive attitudes toward inclusive education (Salend, 2008). This can be achieved through
parent education programs, outreach efforts, and ongoing communication between parents
and schools. By working together to promote positive attitudes toward inclusive education,
parents, and educators can help to create a more supportive and inclusive learning
environment for all students.

In a study by Froiland et al. (2013), Bandura's social cognitive theory was used to
understand the factors that influence parental involvement in the education of children with
disabilities. The study found that parents who felt confident in their ability to advocate for
their children were more likely to be involved in their education.

Parents can benefit from self-reflection, as social cognitive theory proposes that
individuals can learn and grow by reflecting on their own experiences and also the

experiences of others. This means that parents can develop a deeper understanding of
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inclusive education by reflecting on their own beliefs and attitudes of others who support

inclusive education.
2.3. Definition of Inclusive Education

In the literature, inclusive education has been defined in several different ways.
Inclusive education can be described as "a process of addressing and responding to the
diversity of needs of all learners through increasing participation in learning, cultures, and
communities, and reducing exclusion within and from education” (UNESCO, 2009, p. 9). In
other words, teaching all children in the same classroom, regardless of their talents or
limitations, is known as inclusive education. This definition highlights the significance of

attending to all learners' various needs to promote inclusion.

Another definition of inclusive education, provided by Booth and Ainscow (2002),
emphasizes the importance of addressing systemic barriers to inclusion. They define inclusive
education as a process of increasing the participation of all students in mainstream settings,
reducing exclusion from schools, and addressing the diversity of needs of all learners by
changing and adapting the content, approaches, structures, and strategies of learning and
teaching. In order to attain inclusion, this concept highlights the necessity of structural reform

in education.

Similar definitions of inclusive education are provided by Florian and Black-Hawkins
(2011), who define inclusive education as a way of thinking founded on the belief that every
student has a right to enroll in a school that embraces diversity and strives to eradicate all
types of prejudice. In order to foster inclusion, this concept highlights the significance of

developing a supportive and inclusive school culture.

Lastly, according to Ainscow and Miles (2008), inclusive education is a method of

getting more kids involved and decreasing their exclusion from local schools' communities,
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cultures, and curricula. This definition emphasizes the necessity of overcoming physical and

academic barriers and social and cultural components of inclusion.

In conclusion, while there are many different definitions of inclusive education, they
all share the same core components, such as addressing the various needs of every learner,
advancing equity and social justice, and implementing structural changes in the educational
system to accomplish inclusion. It might be helpful for educators and policymakers to build
adequate ways to foster inclusion in their respective situations by understanding the

numerous definitions of inclusive education.

2.4. Parental Views on Inclusion: Worldwide and Kazakhstan

2.4.1. Worldwide

Research has been done across the world to determine how parents view inclusion. In
general, parents were primarily positive toward inclusive education. For example, in a study
conducted in Thailand by Sharma (2019), parents had positive attitudes toward inclusion.
They believed it benefited both students with disabilities and non-disabled students. Parents
of typically developed children considered the social development of children as the main
benefit of inclusive education. However, they had concerns about the preparedness of
teachers and the quality of teacher training. Parents of children with SEN are positive about
inclusion, primarily because of social acceptance and possible improvement of academic

skills that can take place in the inclusive classroom (Sharma, 2019).

The study conducted in Greece by Vlachou et al. (2016) showed that most of the
surveyed parents had positive or neutral attitudes toward the inclusion if the children with
SEN had all the necessary support and could learn and socialize in the school. The Greece
study by Dimitrios et al. (2008) revealed that parental attitudes toward inclusion were mainly

positive. However, the analysis showed that children's age appeared to be an essential factor
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that influenced positive or negative attitudes of parents toward inclusion. Results of the
surveys indicated that parents of children under 18 were more favorable toward inclusive
practices. The USA study of Leyser and Kirke (2004) showed similar results. They reported
that the positive perceptions of inclusion were expressed by parents of younger students,
parents with a college education, and parents with a child with a mild disability. They
believed that inclusive education promoted social and academic growth for students with

disabilities.

A study conducted in Germany by Paseka and Schwab (2020) revealed that parents'
attitudes varied depending on the type of disability. Parents were positive toward students
with a physical or learning disability and neutral toward behavioral or mental disabilities.
Similarly, the study by Hilbert (2014) in the US revealed that overall, parents of typically
developing children and parents of children with disabilities have a positive outlook on

inclusion.

However, other studies have found that parents have negative attitudes toward
inclusion. For example, a study conducted in the United Kingdom by Lindsay and Edwards
(2013) found that parents had concerns about their children's academic outcomes in inclusive
classrooms. They also had concerns about the safety of their children in inclusive classrooms.
Additionally, Shogren and Wehmeye's (2015) study found that some parents were worried
about how their children with disabilities would do in inclusive settings on academic and
social fronts. Many parents believed their kids might struggle with the curriculum, connect
poorly with typically developing students, and miss out on specialized services offered in

separate special education classrooms.

Some studies have found that parental attitudes towards inclusion may be influenced by

factors such as their child's disability, their own level of education and income, and cultural
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and religious beliefs. For example, a study by Abu-Hamour and Muhaidat (2020) and Smith
(2022) found that parental attitudes toward inclusion were influenced by factors such as the

severity of their child's disability, their level of education, and their religious beliefs.

While studies show that many parents have positive attitudes toward inclusive
education, some have negative attitudes that can hinder the success of inclusive education.
According to research, some parents of typically developing children may have unfavorable
attitudes about inclusive education. Many things, including a lack of knowledge of the idea of
inclusion, a fear of the unknown, worries about their child's academic development, and the
conviction that their child's needs might not be satisfied in an inclusive classroom, might
contribute to these unfavorable attitudes (Sharma, 2019; Hilbert, 2014). According to
Vlachou's (2016) study, parents of typically developing children who held negative attitudes
shared their worries regarding the quality of instruction in inclusive environments and the
requirement for adequate support for teachers. The study also emphasized the significance of
involving parents in decisions surrounding their children’s education and the necessity of

increased cooperation between schools and families to foster inclusive practices.

Overall, it's crucial to realize that parents of typically developing children frequently
have unfavorable views regarding inclusion, but that these attitudes can be changed with
assistance and education. It's critical to keep highlighting the advantages of inclusive
education and to give parents the knowledge and tools they require to comprehend and

support the idea of inclusion.

2.4.2. Kazakhstan

Inclusion is a critical issue in the education of children with disabilities in
Kazakhstan. Like many other nations, Kazakhstan has attempted to embrace inclusive

education policies, and numerous studies have been done to evaluate how well they have
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been implemented. However, the views of parents on inclusion have been largely overlooked,
yet they play a crucial role in shaping education policy and practice. There needs to be more
research on parents and inclusive education in Kazakhstan. This chapter section will review
the existing research in Kazakhstan on a topic.

Khamidulina's (2018) study has shown that Kazakhstani parents have mostly positive
attitudes about inclusion. The study found that parents faced various challenges, such as a
lack of information and communication with teachers, negative attitudes toward disability,
and inadequate support services. They suggested that Kazakhstan needs to prepare to
transition into an inclusive society. The study recommended that the government prioritize
involving parents in decision-making processes and provide necessary support services to
families.

Kussainova (2020) researched the views of parents of children with Down syndrome
on inclusive education. According to the study, parents' attitudes about inclusive education
were mixed. Several parents expressed worries about the stigma attached to their children's
disabilities and the possible harm they could do to their child's academic progress. On the
other hand, several parents showed support for inclusive education and thought it might give
their kids better prospects.

The results of the study by Alzhanova (2021) on the attitudes of parents and teachers
towards inclusive education in Kazakhstan support the evidence that Kazakhstani parents
primarily have positive attitudes toward inclusive education. The study found that parents had
positive attitudes towards inclusive education but also expressed concerns about the quality
of education their children would receive in inclusive classrooms. To ensure that their
children's needs were met, parents also highlighted the need for increased teacher support and
training. According to the study, parents confront various difficulties, including inadequate

support services, a lack of knowledge and communication with teachers, and negative
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attitudes toward disabilities. According to the report, the government should prioritize
including parents in decision-making processes and provide families with essential support

services.

2.5. Parental Concerns about Inclusive Education

Due to a variety of factors, including a lack of understanding of the inclusion concept,
worries about their child's academic and social development, a fear of the unknown, and the
conviction that their child's needs might not be met in an inclusive classroom, parents may be
concerned about inclusive education (Vlachou, 2016; Leyser & Kirke, 2004). The purpose of

this section of the chapter is to discuss parental worries about inclusive education.

Parents of children with disabilities expressed their concerns that their children will be
met with rejection, isolation, and bullying if they attend an inclusive school (Leyser & Kirk,
2004). The study of Dimitrios et al. (2008) revealed that parents' main concern is whether
their disabled children will be accepted by their peers without disabilities. Wong et al. (2015)
revealed that other concerns include the preparedness of mainstream schools to welcome
children with SEN. They are still determining if mainstream schools can meet their children's
needs and provide a high-quality education. Staples and Diliberto (2010) found that parents
described their interactions with schools as disappointing and unhelpful. The main concerns
about mainstream schools are teaching abilities and classroom sizes. The results of the study
by Sharma (2019) have revealed that parents are very concerned about high-quality teacher
training and the need for qualified school professionals to implement inclusion.

According to previous studies, parents are concerned about the instructors'
qualifications and subject matter knowledge in inclusive classes, especially if they have little
to no prior experience teaching children with disabilities. According to Peck et al. (2004),

parents of typically developing children have two main concerns about inclusion: 1) teachers
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will be more attentive toward children with disabilities rather than others, and 2) children
with disabilities will behave in a manner that will distract learning.

Parents may be concerned that inclusive education may lower academic standards
since teachers must accommodate various learning preferences and skills. In her study,
Rogers (2007) discovered that the primary concern of parents in the UK is a conflict of
interest. While there is a big aspiration to implement inclusive schooling, there is also a
priority to have strong academic performance and high achievement. The problem is having a
focus on testing rather than freedom of creativity. In the study by Stevens (2020), parents of
typically developing children expressed concerns about teachers' knowledge and professional
traits. They were not sure that the classroom setting was ready to welcome children with
disabilities the same way as regular children. Also, the study showed that parents heard about
inclusion but needed to learn how it can be applied in practice. According to Vlachou (2016),
half of the respondents — parents of typically developing children- did not know what
inclusion is or did not fully understand the term.

Parents of typically developing children in the study by Sharma (2019) expressed
some concerns. Ninety percent of participants were worried about teaching practices and the
quality of teaching staff. Parents of children with disabilities feared their children would be
isolated, excluded, and laughed at. Thirty-three percent of parents were concerned about a
possible lack of discipline in an inclusive setting and the possibility that their child would be
scared by the behavior of students with disabilities (Sharma, 2019). The results of a study by
Elkins et al. (2003) indicate similar worries in their studies, where parents believed that
students would be less productive and more fearful in the inclusive classroom.

Students with disabilities may exhibit behavior that is disruptive to the learning
environment. Vlachou's (2016) study showed that parents of typically developing children

were concerned about the safety of the classroom environment when there are children with
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behavioral problems in the class. In the study by Paseka and Schwab (2020), the results of
interviews revealed that attitudes varied depending on the type of disability. Attitudes toward
physical disabilities were more positive. Parents were concerned when their child attended a

classroom with children with behavioral or mental problems.

2.6. Factors that May Influence Parental Views

A variety of factors influence parents' opinions on inclusive education. While some
parents support inclusive education, others may have negative opinions that could prevent its
implementation or reduce its effectiveness. This section looks at studies on the factors that
may affect parents' perceptions of inclusive education. De Boer et al. (2016) proposed that
parents' attitudes and behavior influence the attitudes and behavior of their children. Parents
who did not support inclusive education were seen to have a negative influence over their
child's attitudes and behavior. According to Stoiber et al. (1998), parental perceptions of

inclusive education may be influenced by several issues. These issues are presented below.

Parents' attitudes regarding inclusive education are significantly influenced by their
beliefs and values. While some parents might think that children with disabilities should
receive an education apart from their peers, others could think that all children should receive

an education in inclusive classrooms (De Boer et al., 2016).

Parental opinions may be influenced by their own prior experiences with inclusive
education (Vlachou, 2016). Parents are more inclined to support inclusive education if they
have had positive experiences with it than if they have had negative ones. Societal and
cultural issues can also influence parental attitudes toward inclusive education. Different
cultures may have different perspectives on disability, affecting how parents feel about

inclusive education (Sharma, 2019).
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Positive attitudes about inclusive education may be more prevalent among parents
actively involved in their children's education (Palmer et al., 2001). Parents who participate
in the educational process can directly observe the advantages of inclusive education and

their child's development.

2.7. Inclusion and Typically Developing Children

While there is no doubt that inclusive education has a significant impact on students
with disabilities, non-disabled children are impacted by it as well. Several studies showed the
effect inclusive education has on typically developing children. The analysis of the results of
the study by Sharma (2019) shows that 80% of parents believe that their typically developing
child would become more empathetic, open-minded, and sensitive if they studied in an
inclusive classroom. Ninety percent of parents think inclusion has social benefits for children
with SEN. Other results indicate that 50% of the parents whose non-disabled children already
attend inclusive schools report their children have become more patient, supportive, and
helpful. According to the study, parents agree that an inclusive classroom helps their children

to become aware of individual differences.

The main advantages of inclusion that parents pointed out were learning to be kind
and compassionate. On the other hand, parents considered the possibility of children with
SEN being distracting as a disadvantage of inclusion. They think that students with
disabilities will slow the learning process for their typically developing children. According
to Rafferty and Griffin (2005), parents expressed their fears that their non-disabled children
will be afraid of the behavior of children with SEN and unable to study productively in such
an environment. The study of Palmer et al. (2002) showed similar results that concluded that
parents believe that in an inclusive classroom, children with SEN may behave disruptively

and be harmful.
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The study of Vlachou et al. (2016) examined the opinions of parents on the effects of
inclusive education on their typically developing children. According to this study, most
participants believe the effects are positive. They said that there are social benefits in an
inclusive classroom; some parents spoke on inclusion’s academic and social advantages for

typically developing children.

2.8. Summary

This chapter summarizes several studies that have examined the view of parents on
inclusive education in Kazakhstan and worldwide. Overall, the literature review showed that
parents generally have positive attitudes toward inclusive education. However, they also
express concerns about the quality of education that their children will receive in inclusive
classrooms. Many parents believe that more teacher training and support are needed to meet

all children's needs.

Parental involvement is crucial to the success of inclusive education, and efforts
should be made to involve parents in decision-making processes and provide them with the
necessary support and resources. Overall, the studies emphasize the importance of
understanding parental views on inclusion, and to enable the successful implementation of

inclusive education policy, the problems they face must be addressed.
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3. Methodology

3.1. Introduction

This chapter presents the methodology that was used to study the views of parents of
typically developing children on inclusive education in Almaty, Kazakhstan. The methods
chapter outlines the procedures and techniques used to collect and analyze data. This chapter
contains the following nine sections: Introduction, Research Design and Rationale, Research
Site, Sample and Sampling Procedures, Data Collection Instruments, Data Collection

Procedures, Data Analysis Methods, Ethical Concerns, and Summary.

3.2. Research Design and Rationale

The study's research used a qualitative design because it was found the most
appropriate for this study as the researcher aimed to explore processes and phenomena that
are challenging to measure, like beliefs, attitudes, and experiences. The qualitative method is
advantageous as researchers can collect rich data with examples and descriptions. This
method helps the researcher fully emerge into participants’ experience (Leavy, 2017). The
qualitative research design helped the researcher to understand how people sense their lives
and experiences. The approach is Phenomenology. This method focuses on investigating
people's subjective experiences and learning how they interpret and make sense of the world.
It aims to explore a problem and develops an understanding of the central phenomena
(Creswell, 2007). This type of research design was considered the most suitable for this study
because it helped gain insight from the interviews, enabling to understand parental views on
inclusion. Using semi-structured interviews, data were collected on participants' views on

inclusive education in Kazakhstan.
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3.3. Research Site

A research site is a location where a study is conducted, and data is collected for
research purposes (Mertens, 2015). In this study, there was no specific research site. The
participants were chosen through purposeful sampling. The interviews were conducted in
places that were arranged for the convenience of the respondents where they were
comfortable, and the place was private enough to conduct the interview without being heard
by others.

3.4. Sample and Sampling Procedures

The participants of the study were eight parents of typically developing children.
Three participants were males, five were females, and they were chosen through purposeful
sampling. The participants and research site were chosen intentionally (Creswell, 2012).
According to Cohen et al. (2011), sampling is choosing the participants to represent a
generalized population in the research study. Purposeful sampling means that the researcher
intentionally chooses study participants to understand the central phenomena (Creswell,
2012). The basis of purposeful sampling is to seek out the best applicable cases to produce
the best data (Patton, 2015). Purposeful sampling will help this study gain insights into
different people who were carefully selected by the researcher.

The researcher shared the information on the research with colleagues and friends
through social media. Posts were written on the social media accounts where there was stated
that for the research, parents of typically- developing children aged 6-10 who are primary
school students were needed. A letter to the parents was sent describing the research so they

could make an informed decision about participating.
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3.5. Data Collection Instruments

Based on the study's qualitative approach, semi-structured interviews were considered
the most appropriate type of data collection instrument. A qualitative interview collects data
when researchers ask general, open-ended questions and then records them (Creswell, 2012).

One-on-one interviews were conducted to collect the information. Open-ended
questions were used as the most helpful way to understand the participants' beliefs, attitudes,
and ideas. A semi-structured interview is a type of interview where questions are used
flexibly; the interview does not have a predetermined structure (Merriam & Tisdale, 2016).
This method was chosen because it is considered the most appropriate way to explore
participants' attitudes, beliefs, and opinions. The questions of the interview were explicitly
created for this study. Consent forms were signed by the participants prior to doing the
interviews.

3.6. Data Collection Procedures

Before collecting the data, ethical approval for the research was provided by the
NUGSE research committee. The participants were asked to participate in one-on-one
interviews. The date and place were discussed beforehand. The data collection procedure was
done through face-to-face semi-structured interviews. The interview helped the researcher to
look deeply into the topic, as interviews helped to create a dialogue between the researcher
and participants. When the research received ethical approval, parents were invited to
participate and informed about the research's purpose and potential risks and benefits. The
principles of the confidentiality of the participants and possible risks of the study were
discussed with the participants. Participants were interviewed according to their schedules in
the location that they preferred. The interviews lasted approximately 20-30 minutes.
Participation was 100% voluntary; participants were assured that they could withdraw from

the study at any time they wanted. Respondents had the right to refuse to answer particular
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questions. At the end of the interview, the participant's contribution was mentioned, and the

researcher expressed gratitude for their participation.

3.7. Data Analysis Methods

The data analysis was done with the intent of analyzing the perception of inclusive
education by parents who do not have a child with SEN. The topics that were the main focus
of analysis: the parental views, parental attitudes, and understanding of inclusive education,
parental views on possible challenges that may come along with the implementation of
inclusive practices at mainstream schools, and possible advantages and disadvantages of
inclusive education on typically developing children.

Qualitative data analysis can offer extensive and thorough insights into the
experiences, attitudes, and perceptions of parents in studies on their opinions on inclusive
education. The data analysis methods such as thematic analysis was used to analyze data
from open-ended questions and interviews. This provided a deeper understanding of the
views, experiences, and perceptions of parents regarding inclusive education. To analyze the
data, parents’ interview answers were grouped and developed into different coding categories
(Creswell, 2012). Merriam and Tisdell (2016) defined coding as “assigning some sort of
shorthand designation to various aspects of your data so that you can easily retrieve specific
pieces of the data”.

Here are the four steps that were involved in the data analysis in this study:

1. Data transcription: audio recordings were turned into a text format.

2. Data coding: concepts, themes, or patterns were identified and assigned codes to them.

3. Data categorization: Once the data has been coded, it was organized into categories or
themes that reflected the key concepts and patterns in the data. This process involves

grouping similar codes together and identifying relationships between them.
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4. Data interpretation: Data interpretation involves making sense of the data by identifying
underlying meanings and patterns (Creswell, 2012). This involved looking for
connections between the categories or themes and drawing conclusions about the views

and experiences of parents regarding inclusive education.

3.8. Ethical Concerns and Risks of Research

The interview process requires sufficient trust (Creswell, 2012), and critical issues
may arise. Creswell (2012) wrote that it is crucial to inform participants about the purpose
and significance of the study, be respectful while collaborating with participants, conduct an
ethical interview, and maintain confidentiality. Patton (2002) offered a list of general ethical
issues that need to be considered, such as reciprocity, risk assessment, confidentiality,
informed consent, and data access and ownership.

Participation was fully voluntary. Participants read and signed a consent form where
information about research, ethical issues, and possible benefits was included. In order to do
everything possible to maintain confidentiality, the researcher assigned pseudonyms at the
beginning of each interview to ensure the secure storage of electronic and hard copy data. On
meeting with each participant, the researcher assigned the participant a pseudonym agreed
upon with the participant and read through the informed consent form, providing the
opportunity to answer any questions. The researcher also sought consent for the interview to
be audio-recorded. The purpose of the consent form was to ensure participants that their right
to privacy and confidentiality were taken into consideration in all aspects of the research, and
the information would be only used in the study. It would not be shared with anyone for
personal purposes. This audio recording was made on the researcher’s smartphone. Once the
participant signed the consent form, the interview began. If the participant appeared

uncomfortable or became distressed at any time, the interview was stopped and the
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researcher asked the participant if they wished to continue. All the collected data were coded
and secured by saving it on a computer in a password-protected file.

This study has minimal risks as the participants of the study are parents. Complete
confidentiality to the best extent possible was provided. To minimize the risk, the interview
time, place, and date were arranged for the convenience of the respondents.

3.9. Summary

The methods chapter of this study on perceptions of parents of typically developing
children on inclusive education provided a detailed description of the research design, data

collection methods, and data analysis methods used in the study.

This research used a qualitative design. The sampling strategy — purposeful sampling,
and how participants were recruited and selected for the study were described. The specific
methods used to collect data from participants were interviews. The details about the
procedures used to ensure the ethical treatment of participants were also provided in this
chapter. Qualitative analysis was used to analyze the data collected from participants.
Possible risks and ethical concerns were described. Overall, the methods chapter gave a
thorough and open account of the research process, allowing readers to judge the accuracy

and dependability of the findings, which are presented in the following chapter.
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4. Findings

4.1. Introduction

This chapter presents the results of the data collection that was discussed in Chapter 3
and summarizes findings that were collected through face-to-face interviews. The data
presented in this section aligns with the primary objective of the study, which was to
understand the experiences and beliefs of parents of typically developing children on the

topic of inclusive education.

After an analysis of the data collected through face-to-face interviews, three themes
were identified (Table 1): parental attitudes toward children with SEN, possible challenges,
and effects on typically developing children.

The research questions guiding the study were:

What are the parental attitudes of parents who do not have a child with SEN towards
inclusive education?

What do parents see as the challenges for schools when implementing inclusive
education policies?

What effect do parents believe inclusion has on a non-disabled child?

Because the study is qualitative in nature, a phenomenological research approach was
used to examine the commonalities and differences across parents' lived experiences and
understanding of inclusive education (Creswell, 2012). When conducting phenomenological
research, the researcher usually starts by asking participants to describe their own encounters
with a particular phenomenon of interest. The data is then analyzed by the researcher to find

recurring themes and patterns in the descriptions provided by the participants.



Table 1

Themes and Subthemes of the Findings Chapter
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Parental views on inclusive
education

Challenges schools face

Effects of inclusive
education on typically
developing children

1. Knowledge of
inclusive education
2. Attitudes

1. Barriers
2. Recommendations

1. Disadvantages
2. Advantages

The demographic information of the participants is presented in Table 2.

Table 2

Characteristics of Participants

Participants Gender Age Level of Job in the field of | Ages of the
education education children
P1 Male 36 PhD Yes, dean at the 8
University
p2 Female 47 PhD Yes, works as 9
Chemistry teacher
at the university,
owns a
kindergarten
P3 Female 41 Bachelor’s No 10
P4 Female 43 Bachelor’s No 6
P5 Female 38 Bachelor’s No 9
P6 Female 46 Bachelor’s No 8
p7 Male 35 Master’s No 8
P8 Male 48 Bachelor’s No 6
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4.2. The Findings

This section identifies views on inclusive practices and the understanding of inclusion
by parents typically developing children. The first theme, "views on inclusion,” presents an
analysis of parents' responses, their overall awareness of inclusion, and their views. The
identified sub-themes are parental knowledge of inclusive education and attitudes.

The second theme, "challenges that schools in Kazakhstan face™ uncovers parents'
opinions on the obstacles in schools in the implementation of inclusive education. The sub-
themes that were identified here are barriers and recommendations. The participants shared
their views on hardships in schools nowadays, what inclusion would look like in mainstream
schools. They also provided recommendations on what should be done for Kazakhstani
schools to implement inclusive practices.

The third theme is "effects of inclusive education on typically developing children,”
with possible advantages and disadvantages as the sub-themes. This section aimed to
understand parents' beliefs of typically developing children on what they would consider

beneficial or harmful if their children were in an inclusive setting.

4.3. Views on Inclusion

4.3.1. Knowledge of Inclusive Education

This section of the research presents information on how parents of typically
developing children understand inclusion and where this knowledge comes from. The
researcher understands it is essential to recognize parents’ awareness of inclusive education
as a critical element toward its successful implementation.

Four out of eight parents knew nothing about inclusive education and needed an
explanation. After the definition of inclusive education was presented to them, two

participants mentioned they had heard the term but could not describe it. On the other hand,
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four parents clearly understood what inclusive education is. “IE is the education for people
with disabilities, when they study in the same classroom with normal children” (P2) Another
parent had a slightly different interpretation of the term when he said, “It’s when children
with special needs don’t feel themselves left out and feel like they are equal. At least they try
to understand that they are not different from others” (P8).
According to participants’ answers, the most common sources of information on IE

were the Internet, TV, and acquaintances. P3 said:

In general, | know about IE from the internet. There are a lot of talks about IE among

parents too. Social media and TV are sources of information about inclusion. A few

years ago, I didn’t hear about IE as much as I do now.

Out of eight participants, two work in the field of Education, and their job requires a
basic knowledge of inclusive Education. P1, who works as a dean in a higher education
institution, said:

I work in the field of Education; that’s why I know inclusive Education. I had an
experience when | worked with children who had visual impairment. We tried to make
an educational program to teach these students Excel and IT. We used audio devices for
them to hear what they needed to do... Some things are being done in the area of

inclusion.

Additionally, P2, a Chemistry teacher at the medical university who also owns a
kindergarten, said:
I have a family business — we own a kindergarten. There are rules that we have to
accept children with disabilities. But we don’t have these kinds of children. My jobs
influenced my knowledge of IE... But I think that nowadays, information about IE is

everywhere. I can’t believe that there are people who don’t know about inclusive
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Education. I think that only close-minded people don’t know about it. People who read

the news and newspapers and watch TV will know. It’s a basic thing to know.

However, the findings of this study illustrate that not everyone knows about inclusive
Education; four out of eight parents did not know the definition of the term and said that no

one in their close circle knows about inclusion or discusses it.

4.3.2. Parental Attitudes

Respondents gave different answers on their attitudes toward inclusive education. The
results imply that three out of eight parents had a positive outlook on inclusion, three held a
neutral view, and two were against inclusive practices.
Parents with positive attitudes toward inclusion explained that they believe all
children deserve equal treatment. P1 explained his opinion by stating:
I think that it’s better when children with disabilities can get equal education and do not
feel left out. Emotionally and psychologically, it’s better for them. When they study
alongside typically developing children, I believe they will feel more comfortable. Of
course, schools should have adequate study programs and curricula. If the school can

provide suitable conditions, then inclusive education is the best option...

...I would send my typically developing child to an inclusive school because I believe it

would positively impact my child.

Additionally, P2 was also positive about inclusive education when she expressed her

opinion:

| think that children with SEN must study alongside typically developing children. They
need socialization and communication. Normal children need to get used to seeing
children who are different. And children with SEN shouldn’t feel unwelcome and

different in a wrong way. I think that it is correct if they will study together...
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All three participants who had positive attitudes toward inclusion believed that
inclusive practices are necessary for students with SEN and without SEN. They explained
their position: “Children with disabilities are just children like mine. They have a right to
study with others. Children can become more empathetic and understanding. Children will try
to help” (P2). On the other hand, P5 looked at inclusion from the viewpoint of a mother of a

typically developing child when she said:

In my opinion, | think that for our children, it would be necessary to understand that
there are people who are different. That would be a good thing to experience. | think
that studying alongside children with SEN would have a positive influence on my child.

He would become more kind and more empathetic.

Three parents expressed neutral views on inclusion. They were open to inclusive
education but believed that considerable work was necessary in this area for ideas to become
a reality. Parents with neutral attitudes recognized the benefits of inclusive education but
expressed a few concerns. For example, P3 worried about the comfort of children with SEN

in the inclusive classroom. She said:

I don’t know if children with SEN will feel comfortable alongside healthy children.
They may feel left out. If typically developing children are taught to be kind to children
with disabilities, it will be easier for children with SEN. When | was a child studying in
school, everyone feared children with disabilities. We tried not to communicate with
them. Special kids did not feel comfortable. Nowadays, we have to educate children
that this is okay; they are just different, then these children will feel more welcomed

and comfortable.

A concern expressed by P7 was the cruelty of children toward each other. He said:
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As a parent, | understand parents of children with disabilities; of course, they want their
child to be part of society and learn alongside other children to not feel different from

others. | believe that children are very cruel. It is a matter of parenting children right.

Although he worried about the environment in the inclusive classroom, he
commented, "l would send my children into an inclusive classroom, and | believe that
children with disabilities are the same children as mine, and they deserve to have same
opportunities.” (P7). He also shared that he does not think schools are ready to have
inclusive learning experiences: "I think we are not ready yet. | believe in IE's advantages, but
I think much work needs to be done. Teachers, schools, awareness — there are many

problems™ (P7)

One parent believed that without proper conditions, the implementation of inclusion is
not possible, and society is not ready yet (P8). Nevertheless, he added that inclusive

education has its advantages for both students with and without SEN. Specifically, he said:

| think that inclusion is possible, but how well it goes depends on the conditions,
budgeting, and ability to create the process of education and educational plans
specifically for children with special needs. If all of this is not created, this person will
be a weak link, and the program will be created considering this. It's not a good thing. If

a child has problems, they need to be taken care of.

P3 also added that she has concerns about inclusive education, by saying:

| am concerned about the mental well-being of disabled children. | fear they will feel
left out, unwelcomed, threatened, and maybe jealous. Maybe they should be around
children like they are — in a particular school rather than feel uncomfortable around

normal children.
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It is important to note that the two parents had negative views toward implementing
inclusive education. They were against inclusive education and believed that separate
education is better for students with disabilities and typically developing students. P4 worried
about the bullying of children with SEN; she believed that cruelty towards them could be

avoided if they studied in special schools alongside similar kids. She explained her position
by saying:

Generally, I think that I’'m against inclusive education. I think that separate education is
preferable. It is not because | am a mother of a typically developing child, but because I
am more concerned for children with disabilities. Because in mainstream schools,
where children are supposed to be equals, children are ruthless. They find some things
to bully each other. They can hurt each other. If a child has a visible disability, he
cannot do the same things as other children, especially in elementary school. | think that
children with disabilities will suffer from inclusive setting more than typically
developing students because children will be angry and can hurt them. Generally
speaking, the ones suffering from IE — will be children with disabilities, and they will
get hurt. It can traumatize them for life, and there is a big chance that they will be
insecure. Some will become stronger from this experience, but some sensitive kids can
be influenced negatively in life. Special schools for children with disabilities can be
better for them. They will get a good-quality education and will not feel excluded

around children like them.

Furthermore, P6 also expressed her negative attitude toward inclusive practices. Like
P4, she was worried about the classroom environment and potential bullying of children with
SEN. She said: “I am not sure that children with disabilities will feel comfortable. Children
are cruel, and there may be bullying. I think parents of the special child will agree that this

kind of education is not suitable for their child.” Also, she was worried that children with
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disabilities would be unable to keep up with the rest of the class. She added: “I think studying
in the same environment as children without disabilities will be hard for them. | fear they will

not be able to study on the same level as their peers.”

In conclusion, two out of eight participants had a background in education which
could have influenced their knowledge of inclusion. Half of the participants needed an
explanation to learn what inclusive education is. The attitudes toward inclusive practices

varied; three were positive, three neutral, and two were negative.

4.4. Theme 2: Challenges Schools Face

4.4.1. Barriers

The study results revealed that parents believe there are different problems in the
current situation with inclusion in Kazakhstani schools. These barriers are no appropriate
conditions, lack of awareness among the population, lack of special education teachers, lack

of financial support, overcrowded classes, and possible bullying.

All participants agreed on the lack of conditions in mainstream schools. For instance,
P6 said, “Public schools do not have appropriate conditions. There are no ramps in schools or

on the streets. Most of the time, toilets are not designed for people with disabilities.”

Additionally, P2 agreed that as long as the conditions for students with disabilities are

not ideal, we cannot discuss inclusion. She said:

Nowadays all schools should have conditions for disabled students. Not talking about
private schools, general mainstream schools too, should have conditions for disabled
children. We have a lot to do because even though, we say that it’s important to have
conditions, we can see that it’s still very difficult for handicapped to go around the city

in a wheelchair.
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These parents' responses represent the Kazakhstani reality where there is no proper

preparation for children with SEN to study in mainstream schools. One parent shared:

Our schools do not have conditions at all. For example —no elevators, many stairs, and
students in wheelchairs cannot drive in schools at all—Ilack of books for visually
impaired children and resources for students with other disabilities. With short breaks in
schools, students have 10 minutes to get to the canteen, eat, and run back to class. |
cannot imagine a child with a disability in these conditions. PE classes are unsuitable
for students with SEN and teachers, and curricula are not ready. Lack of special

equipment. (P5)

Another barrier was a lack of awareness which led to a lack of knowledge about
inclusive education among one of the main stakeholders in the implementation process:
parents. For instance, P3 said: "There should be more awareness among everyone, not only

people who are affected by disability, not only adults, children, too."

The lack of adequate professionals is another concern expressed by parents. They
think that schools need more professional teaching staff for inclusive education to be a
reality. All participants agreed that this is a serious concern that needs to be resolved. P3
mentioned: "I think teachers should be able to focus on everyone equally. But | don't know if
they can, in a current situation.” According to P7, "Teacher preparedness is a big problem.

Even mainstream schools lack good teaching, without speaking about inclusive schools."

The parents believed that financial support from the government should be a priority
in the process of the development of inclusion. However, there is a lack thereof, which was

described as a barrier by participants of this study. P8 elaborated:

Unfortunately, a lack of financial support leads to a lack of enthusiasm. Life is hard,

and | do not think anyone would want to work with children with disabilities without a
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good salary. Teachers must be able to teach, and good conditions for them are

necessary. Technical equipment is a must but isn’t provided.

According to two participants, overcrowded classrooms are also a barrier. P6
believed, “Overcrowded classes, it is hard for typically developing children to study, not

talking about children with disabilities.” P2 explained her opinion by saying:

Teachers need to be ready, but classes are overcrowded. This is the problem that must
be dealt with. If there were children with disabilities, teachers would be unable to teach
correctly, and children would not get good quality education. For example, in my son's

class, there are 30+ children. If there are fewer than 20 people, then it is possible.

All parents believed that there is also a possibility that teachers will pay extra
attention to students with SEN, forgetting about other students, or the reverse could be true
when teachers will not pay the necessary attention to children with disabilities. P3 shared: “I
am afraid that attention and time will be more on children with SEN. The process of inclusion

will take time. I think that teachers should be able to focus on everyone equally.”

Participants identified bullying as a barrier to successful inclusive learning at schools.
According to P5, “There may be bullying in an inclusive setting. That is why parents and
teachers should educate children to prevent children with disabilities from being hurt.” P7
believed that “Children are very cruel. It is a matter of parenting children right.” Another

parent agreed:

Children are ruthless. They will find some things to bully each other over. Children
with disabilities can get hurt in an inclusive classroom. It can traumatize them for life,

and there is a big chance that they will have insecurities. (P4)

The parent further explained that Kazakhstani society is not ready yet to have an

inclusive environment because people with disabilities are not entirely accepted yet. It means
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that, first of all, society has to change for changes to be visible. She said: “Children with
disabilities are not accepted in our society. Most of the time, they stay at home. Parents of

these children fear for them, and they fear that their children may get hurt.”

4.4.2. Recommendations

The participants also shared some recommendations as to what needs to be done for

the implementation of inclusion to be successful.

Since bullying was considered an essential problem by participants, they gave their
recommendations on the topic. For example, P4 said: “I try to educate my daughter on this
topic, we went to the orphanage, she played with kids, and their differences did not matter to
her. | believe that work between parent-child is crucial. It is important to teach kindness.” P3
had concerns about bullying too, and her recommendation was: “There should be talks with

teachers, parents, and children to prevent bullying.” P2 shared:

Nowadays, all schools should have conditions for disabled students. I am not talking
about private schools. Even general mainstream schools should have conditions for
disabled children. Also, there should be more awareness among everyone, not only

people affected by disability but all adults and children.

Another parent commented:

There are two important factors: parents and the rights of children with disabilities.
Parents should be aware of the benefits of inclusion. And there should be protection for
the rights of children with disabilities. That is why teachers should talk with parents.
Society should become conscious of inclusive education. There should be a spread of
awareness and protection of children. Collaboration between all stakeholders is crucial.

(P4)
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P5 shared her story by saying:

If typically developing children are taught to be kind to children with disabilities, it will
be easier for children with SEN. When | was a child studying in school, everyone feared
children with disabilities. We tried not to communicate with them. Special kids did not
feel comfortable. Nowadays, we have to educate children that this is okay, they are just

different, then these children will feel more welcomed and comfortable.

P7 believed that there should be some punishment to prevent bullying. He believed, “I
think that schools should have strict rules considering bullying. Students should be scared.

The punishment should be as painful as expulsion.”

Four participants (P1, P6, P7, P8) agreed that there should be financial support from
the government. They believe that problems such as lack of conditions, resources, and teacher
training could be resolved if enough money is invested in inclusive education. Parents were
worried about how exactly the money was spent and expressed the need for transparency. P2
said: “I do not know where the money goes because | do not see visible changes in the area of
inclusion. The changes are promised, but they do not exist. We need actual changes in our
society”. Participants believe progress is possible in inclusive education with financial

support from the government.

Considering teachers, participants believe that they deserve higher income, better
teacher training, and, overall, there should be more special education-oriented professionals.
P4 also mentioned being empathetic: “I think empathetic teachers are rare in our educational
system. However, it is a very important personality trait. There should be a major work
between teachers, parents, and children. Parents should support their children. The

psychologist should be involved too.”
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Overall, parents believe that there should be a spread of awareness. P6 shared: “There
should be more information in social media about inclusive education. Unfortunately, | have
not heard about it anywhere and think this problem should be resolved. I think that everybody

should know about inclusion.”

According to P2, “More awareness among everyone, not only people who are affected
by disability, not only adults, children, too. There should be special pieces of training among

the population that explain what inclusion is.” P5 said:

Everyone should talk about this issue (inclusive education) and ensure everyone knows
about it. TV and social media should talk about it more. It can influence society in a
good way. People’s thinking can change. Bloggers and influencers should pay attention

to this problem and spread awareness.

Additionally, P4 believes that "These children should be visible and considered the

norm. Collaboration between all stakeholders is crucial."

In conclusion, according to the participants' answers, there are currently several
barriers to inclusive education in Kazakhstani schools that prevent the successful
implementation of inclusion. There are no appropriate conditions, a lack of awareness among
the population, financial support, overcrowded classes, and possible bullying and a lack of
professionals — special education teachers, Parents believe these problems should be solved
for the situation with inclusion to change. All of the parents agree that the lack of conditions
is a serious concern. They also understand that lack of financial support to be a reason for the
lack of conditions. Respondents believe that government should fund inclusive policies and
make sure that conditions for people with disabilities are appropriate, as people with special
needs are equally deserving of the same rights as others in society. Two parents were

concerned about overcrowded classes and the inability of teachers to pay attention to all
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students in mainstream schools. They fear that this problem could be worse in an inclusive
classroom, where teachers cannot teach students with and without disabilities. Lack of
awareness was another common response among the respondents. Some participants had
never heard about inclusive education before and thought this should be changed. Finally,
bullying was considered one of the barriers, according to parents’' answers. Some said they
believe children are cruel and need to be educated before studying alongside students with

SEN.

Recommendations consisted of talks with parents and children, educating children on
disabilities and inclusion, and spreading awareness via social media, television, and other
forms of print and visual media. One of the suggestions to resolve the problem of
overcrowded classes was to build more schools. Finally, financial support from the

government is critical for the successful implementation of inclusive policies.

4.5. Theme 3: Effects of Inclusive Education on Typically Developing Children

4.5.1. Advantages

The parents believed that inclusive education would positively impact their typically
developing children. All parents believe that a positive influence on their children is possible.

For example, P1 said:

Children will realize that there are children who are different from them. They will start
cherishing what they have, their health. They will learn not to take life and their
privileges for granted. It is essential to show children the orphanages to get them into
volunteering, and they will help others. They will understand that some people need
help, and it will create the correct values in them. Children will learn to understand that
it is important to help those in need. | believe that inclusive education would raise the

level of self-consciousness and right values in society.
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P2 believes in change that inclusive education will create:

Typically developing children need to get used to seeing children who are different.
Moreover, children with SEN should not feel unwelcome and different in a wrong way.
It is correct if they will study together. .... Children will see disabled children; they will

help them and will become more kind.

Parents highlighted differences and how their children will understand that the world
is diverse and has different people. According to P3: “Typically developing children should
get used to the fact that there are people who have a disability and learn to accept that, learn
to communicate with them. They should know they can befriend children with disabilities

and communicate with them. It will be a fruitful experience for them.”

P4 shared her opinion on children and their attitudes toward each other and how

parents have a significant influence on the way they perceive the world:

This year my child and I went to see an inclusive theatre. My daughter did not think
about them like they were different. Perception of our children depends on what their
parents tell them. | tried to educate my daughter on this topic, and when we went there,
she played with kids, and their differences didn’t matter to her. I believe that work

between parent-child is crucial. It is important to teach Kindness.

The participants identified several personality traits that would develop in their
children if they studied with children with disabilities. They believe students will become

more empathetic, kind, attentive, understanding, and caring. P8 shared:

The talk between parent and child is necessary. We as parents should explain to our
children that some people may seem different, but they are a part of our society, and
that is all right. Each person develops at their own pace. This child was born this way,

and that is okay. Our children will become more compassionate and understanding.
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They will become more tolerant and understanding and, in the future, will be more

respectful of people.
4.5.2. Disadvantages

Among the disadvantages of inclusive education discussed by parents was the type of
disability. Overall, all parents agreed that if a child is aggressive, they are against inclusive
classrooms. P2 stated this about an aggressive child in the same classroom as her typically
developing child:

Physical disability is okay. However, intellectual illness is a deal breaker. I think that
they are aggressive, and | would not like a child like this in the same classroom as my
child. I do not want my child to mimic his behavior; I am afraid my son will also

become aggressive.

According to P3, “If a child is aggressive, then it is a problem. If a child creates

conflict and has a psychological problem, I think he/she should study in a special school.”

Parents of typically developing children have concerns about the safety of their

children. P5 explained herself by saying:

As a mother, the safety of my child comes first. If a student in the classroom can harm
my child or is aggressive, then I’m against it. That’s my only concern. In other cases, |

support any child with any disability.
Parent 7 shared his thoughts:

The main thing — is safety. | understand that there are children with visible
psychological problems, but I would not want my child to study alongside someone like
them. Some children are hard to control. They may be disruptive, which | do not want

in a classroom. If a child is aggressive, then it is a no.
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4.6. Summary

This chapter presents responses of parents to interview questions on inclusive

education in Kazakhstan. The questions were designed to answer the research questions.

Firstly, the interview data helps to understand the overall views on inclusion:
knowledge of the term "inclusive education™ and attitudes toward inclusion. According to the
results, half of the respondents did not know what "inclusive education” is and needed an
explanation. After the term was explained, they could articulate their unbiased opinion on
whether they think inclusive education is a good idea. Out of eight, three parents had positive
attitudes, three had neutral, and two were negative. Secondly, parents expressed what they
perceive as barriers to inclusive education and provided recommendations. The identified
barriers were inappropriate conditions for IE implementation in schools, lack of awareness
among the population, lack of professionals such as special education teachers, lack of
financial support, overcrowded classes, and bullying. Recommendations of parents consisted
of ways of resolving the above problems. Lastly, the chapter discussed the effects of
inclusion on typically developing children. Among the disadvantages, the most common
answer was behavioral problems and aggression. Parents shared that they worry about the
child's safety if the student with SEN interrupts the learning process and acts like a threat to
his/her classmates. All parents agreed that inclusive education would positively influence
their children. They believed their kids would become more empathetic, understanding,

compassionate, and tolerant in an inclusive classroom.
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5. Discussion

5.1. Introduction

Chapter five interprets and discusses the meaning of the findings presented in the
previous chapter in terms of the theoretical framework and literature. The collected data was
transcribed, coded, and categorically sorted (Creswell, 2021). The study had several research
goals. Firstly, to study attitudes on inclusion by parents of typically developing children in
Kazakhstan, Almaty. The next goal was to reveal the opinion of parents on the challenges
schools face. Moreover, lastly, to study the views of parents on the potential disadvantages

and benefits of inclusive education for their typically developing children.

The research design of the study was Phenomenology. The study will attempt to
uncover the essence of the phenomenon and offer insights into the feelings and perceptions of
this specific group of parents by employing a phenomenological approach. Using the
phenomenological approach, themes that arise from the data were identified and grouped to
provide a thorough knowledge of the participants' experiences and perspectives.

This chapter is presented in 2 sections — a comparison between the study's findings
and the literature review and an analysis of the findings through Bandura's social cognitive

theory (2001).

5.2. Findings

An analysis of findings based on the results of the interviews of parents revealed the
following information. The findings were based on three themes — views on inclusive
education, challenges schools face, and effects of inclusive education on typically developing

children. The analysis of findings was done using Bandura's social cognitive theory (2001).

Awareness and understanding:
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To successfully implement inclusive education, awareness, and understanding are
necessary. Half of the parents (4 out of 8) could define the term "inclusive education,” while
four participants had not heard of it or were somewhat unsure and needed an explanation of
what the term meant. According to Alquraini and Gut (2012), a lack of understanding of the
principles and practices of inclusive education among educators, parents, and the wider
community can be a significant barrier to its implementation. The definition of inclusive
education and what it implies should be understood by educators and schools alike. Primarily,
parents have heard about inclusion from the Internet, TV, and acquaintances. Mittler (2000)
stated that the media could be beneficial in promoting awareness and understanding of

inclusive education.

According to Bandura's social cognitive theory (2001), social learning mechanisms,
including observation and firsthand experience, are likely to impact parents' understanding of
inclusion. As seen in the current study results, parents learned about inclusive practices by
communicating with their acquaintances and experiencing the information through the
Internet and TV. Additionally, when it comes to inclusion, parents' attention to information
and experiences connected to inclusion, their capacity to remember and put this information
to use, and their desire to look up and learn about inclusive behaviors may all impact how

aware they are of these practices.

Attitudes

The attitudes of respondents toward inclusive practices varied. Positive or neutral
attitudes prevailed, while two participants were negative. Studies on parental attitudes
toward inclusion have revealed that parents generally have favorable attitudes about inclusive
schooling (Vlachou et al., 2016; Paseka & Schwab, 2020). The study of Soodak et al. (2002)

found that parents are more likely to support inclusive education when they feel that the



64

school environment is supportive and inclusive. This involves having access to resources and
support services that are appropriate, having teachers who are aware of inclusion, and having
a school culture that celebrates diversity and encourages understanding and acceptance of

differences.

A study by Farrell and Ainscow (2002) found that some parents may have neutral
attitudes toward inclusion because of past negative experiences with inclusive education. This
is similar to the current study as parents responded that previously they had preconceptions
about people with disabilities being excluded from the general public, and it may have had an

influence on their perspective.

Parents who were against inclusive practices were concerned about the teachers not
being able to pay attention to all students, which can lead to a poorer quality of education.
According to Soodak et al. (2002), some parents may have negative attitudes toward
inclusion because they are concerned that their child's academic performance will suffer in an

inclusive classroom.

According to Bandura (2001), social learning is emphasized as a factor in determining
attitudes and behaviors. This idea contends that people learn attitudes and opinions through
both direct experience and observation of others. In other words, a number of societal factors
are likely to have an impact on parents’ attitudes toward inclusion. Additionally, according to
the theory, parents' views toward inclusion may be influenced by their own perspectives on

diversity and disability based on previous personal experiences.

Barriers

Parents identified several barriers in the path toward inclusion - inappropriate
conditions, lack of awareness among the population, lack of professionals — special education

teachers, lack of financial support, overcrowded classes, and possible bullying. A study by
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Mokaleng and Mowes (2020) had similar results; it stated that a lack of resources, including
funding, staffing, and support services, can be a critical barrier to successful inclusive
education. Lack of training and professional development for educators can be a significant
barrier to inclusive education (Chitiyo et al., 2019). Participants were concerned about
bullying in an inclusive setting as they believed children are cruel. They may be right
because, according to Naylor and Cowie (1999), children with disabilities who were in
inclusive classrooms experienced more bullying than those who were in non-inclusive

classrooms.

Bandura (2001) emphasizes the value of social modeling, in which people pick up
skills by imitating the actions of others. The critical point of Bandura's theory is how
behavior affects attitudes and beliefs. A barrier to inclusion's implementation may be parents'
ignorance or lack of understanding of its advantages. According to the theory, parents'
behavior may be influenced by external factors such as previous experiences. This may lead
to their beliefs about schools' unpreparedness to implement inclusive education. Additionally,
a barrier to inclusion in parents' opinion may be the need for more resources and assistance in

the community or educational setting.

Recommendations

Recommendations included advice to talk with teachers, parents, and children on
inclusion, differences, and bullying. They also recommended having more professionals in
the field of special education and higher income for teachers to be motivated to work with
more challenging students. Cook and Friend (1995) stress the need for professional
development to support teachers in implementing inclusive practices. They recommend that
professional development programs focus on providing teachers with the knowledge, skills,

and resources necessary to support students with diverse needs and abilities. More financial
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support from the government was mentioned. Parents noted the importance of talking with

children and teaching them to be more compassionate.

According to Bandura's theory (2001), behavior is significantly influenced by
motivation. This drive could originate from individual experiences, values, or convictions.
The lives of all children, regardless of ability, may be improved by parents who are driven to
advocate for inclusion and have recommendations to improve the current situation of
inclusive education in Kazakhstan. These parents may advance a more equal and equitable

society by advocating inclusivity.

Effects of inclusion

All parents concluded that there are more advantages than disadvantages for their
children in an inclusive setting. However, they believe that the type of disability of a student
with SEN matters. They said that if a student in the class has behavioral or visible
psychological problems, they are against inclusion. They stated that they are scared for the

safety of their children.

Bandura’s (2001) theory suggests that children who are exposed to inclusive
environments may see how well children with and without disabilities interact with one
another. These observations might teach them that individual differences are natural and that
diversity should be cherished. Parents of the current study view inclusion as having a positive
impact on their children. They consider that inclusive practices will teach their Kids to be
more compassionate, empathetic, understanding, and accepting of differences. This view on
inclusion is confirmed by the study of Tafa and Manolitsis (2003), which showed that
typically developing children who participate in inclusive education programs tend to have
more positive attitudes towards diversity and are more likely to acquire empathy and respect

for others who are different from themselves. According to Mortimore and Zsolnai (2015),
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inclusive education can provide typically developing children with opportunities to interact

with students with diverse needs, enhancing their social skills and competence.

5.3. Bandura’s Social Cognitive Theory

Social cognitive theory (Bandura, 2001) asserts that social interactions with others,
such as teachers, community members, and other parents, as well as past experiences,
personal values, and societal norms and values, impact parents' attitudes and attitudes ideas

toward inclusive education.

According to the theory, parents who have had positive experiences with inclusive
education, personally or through others they know, may be more likely to have positive
attitudes toward it. On the other hand, parents with bad experiences or unfavorable opinions
and attitudes toward people with disabilities might be less open to inclusive education.
Parents' relationships with educators and other parents may also impact their opinions
regarding inclusive education. While negative interactions reinforce already negative
attitudes, positive and supportive encounters assist parents in adopting more positive attitudes

regarding inclusive education (Bandura, 2001).

The results were analyzed using Bandura's social cognitive theory (2001). The theory
consists of the central concept, Reciprocal Determinism, which consists of 3 factors. They are
the interaction of a person (individual with previously learned experience), environment

(external factors), and behavior (responses to stimuli).

Firstly, parents as individuals have their own experiences regarding their children's
education. It may be influenced by previous experience and may be caused by external
causes. Considering inclusive education, parents may orient on their previous experience with
people with disabilities and decide whether or not they would send their typically developing

child into an inclusive setting. Parents may have had negative experiences with poorly
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implemented inclusive education programs, which has led to their current attitudes toward the
concept. Overall attitudes of parents toward inclusive practices are influenced by their

previous experience.

Secondly, external factors such as television, the internet, and acquaintances may be
why parents have specific opinions on inclusive education. Conditions in schools, the
professionalism of teachers, and the challenges schools face may be why parents will or will

not consider sending their children to inclusive schools.

Lastly, comparing Bandura's theory of the role of behavioral factors, there is a parallel
between parental attitudes and children’s behavior with SEN. In the case of unsafety and
aggressive students, all parents agreed that they would not want their children to study in this
environment. However, they believe that there may be positive behavior in the inclusive
classroom. Participants believe that children will learn to help and understand one another, be
patient, and become more empathetic. They say that children with and without SEN can

influence each other to the point when they become better.

Educators and other stakeholders must acknowledge and address parents' worries and
assumptions regarding inclusive education and give them the correct information and
encouragement they need to develop positive perspectives. This can involve giving parents a

chance to communicate with teachers and other parents and providing them with materials

and training to assist them in understanding inclusive education.

5.4. Conclusion

Through an in-depth analysis of the data collected, several significant conclusions and
themes came to light, offering helpful insights into the intricate dynamics of inclusive

education from the perspective of parents.
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Bandura's social cognitive theory provides a comprehensive framework for examining
parental perceptions of inclusive education. Applying Bandura's social cognitive theory to the
study of parental perceptions of inclusive education reveals several important insights.
Firstly, parents' beliefs and attitudes towards inclusive education are influenced by their
observations and interactions with various social agents, including educators, other parents,
and their own children. Additionally, Bandura's social cognitive theory emphasizes the
significance of modeling and vicarious learning. Parents who have children in inclusive
educational environments can observe and learn from the experiences and results of other

parents.

This chapter has emphasized the significance of comprehending and attending to
parental concerns, encouraging parent-teacher collaborations, and providing proper support
and resources. We may work to create inclusive environments that suit the various
requirements of all children by incorporating these insights into educational policies and

procedures, fostering their holistic development and academic achievement.
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6. Conclusion

6.1. Introduction

The present study was designed to examine parents' perceptions of typically
developing children on inclusive education in Kazakhstan. In response to this research

purpose, the following research questions were developed:

What are the perceptions of parents of typically developing children on inclusive

education?

What do parents see as the challenges for schools when implementing inclusive

education policies?

What effect do parents believe inclusion has on a non-disabled child?

The study used a qualitative research design. Bandura's (2001) social cognition theory
was used as a lens to analyze the interview data. A portion of the interviewees' perspectives
was consistent with Bandura's (2001) theory regarding the influence of the environment and

individual aspects on behavior.

One of the study's main findings was that parents' attitudes toward inclusive education
varied. Views of parents of typically developing children varied. Similar results were found
in studies on parental attitudes toward inclusion, revealing that parents generally have
favorable attitudes about inclusive schooling (Vlachou et al., 2016; Paseka & Schwab, 2020).
Some parents may have ambivalent attitudes regarding inclusion due to prior unfavorable
experiences with inclusive schooling, according to a study by Farrell and Ainscow (2002).
According to Soodak et al. (2002), some parents may have negative attitudes regarding
inclusion since they fear that their child's academic performance may suffer in an inclusive

classroom. Another important discovery from this research is the lack of awareness about
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inclusive education among parents of typically developing children. The primary sources of
information about inclusive education that respondents identified were television, the

Internet, and acquaintances.

Participants expressed concerns about the unreadiness of schools, the need for more
professionals in the field of inclusion, and the lack of conditions and resources. This provides
insight into another concern revealed from the parents' answers: overcrowded classrooms
where the quality of education is not the best because teachers are incapable of giving equal
treatment to everyone, especially children with disabilities. Potential bullying and
misunderstanding of children with SEN were considered practical negative effects of an
inclusive classroom. Another concern was the need for more financial support considering
Kazakhstan's current developing state of inclusive education. Teacher training and special
teachers' education were identified as essential factors that need to be considered in the path
toward successful inclusion. Similar findings were found in a study by Mokaleng and
Mowes (2020), which found that a lack of resources, such as finance, staffing, and support
services, can be a significant impediment to inclusive education. Parental recommendations
were to raise awareness, increase financial support, provide teachers with additional
education, hold discussions on inclusion and bullying with students, parents, and teachers,

decrease the number of students in classrooms, and provide appropriate conditions.

Another significant finding to emerge from this study is that parents believed that
inclusion would have a more positive effect rather than negative on their non-disabled
children. They noted that becoming more empathetic, compassionate, and understanding are
among the advantages of inclusive education. All parents agreed that their children would
understand the world better and that knowing that there are people who are different from
them would positively impact them. Mortimore and Zsolnai (2015) claim that inclusive

education can give typically developing kids the chance to connect with students with
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disabilities, which can improve their social skills and social competency. Participants
believed that there could be adverse effects if a child was aggressive. Behavioral or
intellectual disabilities were identified as a reason to be against inclusive classrooms. Overall,
parents were more concerned about children with disabilities rather than typically developing
children. They identified cruelty to children and possible bullying as big problems and

recommended educational talks for students, parents, and teachers.

6.2. Strengths and Limitations of the Study

Parental attitudes about inclusive education are a complex and developing area of
research. Among the strengths of this research are the research problem's uniqueness and
relevance. There is a limited amount of research on parental views on inclusive education in
Kazakhstan. In this study, their opinions were studied and understood, allowing them to
arrive at certain conclusions and suggestions. Insights into the experiences and attitudes of
families who are not directly impacted by a disability or other special needs can be gained by
researching the opinions of parents of typically developing children. This can assist in
highlighting points of agreement and disagreement as well as potential obstacles and chances
to advance inclusive education. Another benefit of this research is that it can provide insights
about effectively involving families and communities in campaigns to promote inclusive
education. These insights can be gained by examining parents' perspectives who have
typically developing children. This can assist in identifying efficient communication

strategies as well as potential obstacles and opportunities to forge cooperation with families.

While there are some advantages to studying parents' perspectives on inclusive
education, there are also some limitations in the research. Firstly, parents' opinions of
typically developing children might not be indicative of those of other stakeholders, including

parents of children with disabilities, educators, or policymakers. The results of such research
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might therefore be limited in generalizability. A second potential limitation is that parents
from different backgrounds or those with less access to information on inclusive education
may need to be better represented in research. This may restrict the research's potential and
preclude a thorough knowledge of parents' perspectives. Another concern is that by framing
parents' opinions of typically developing children as the normative or dominant perspective,
research may reinforce misconceptions about the capabilities and needs of children with
disabilities. Research on parents' attitudes and perceptions about inclusive education may
concentrate more on attitudes and perceptions than practical information about implementing
inclusive education in schools and communities. As this was a small study that only focused
on one city, it cannot be generalized to other areas of Kazakhstan. Because of this, the
findings might be less helpful to educators and decision-makers who want to advance

inclusive education.

6.3. Implications

This section addresses implications for practitioners and decision-makers. The study's
findings point to several theoretical and practical consequences despite the possible

limitations. Among these implications are the following:

Practitioners and decision-makers should encourage parents' participation in inclusive
education. Parents actively involved in their children's education are more likely to favor
inclusive education and fight for their needs.

The study emphasizes the need for policymakers, educators, and the general public to
understand the advantages of inclusive education better. While educators should be given
enough training and resources to implement inclusive practices in their classrooms
successfully, policymakers should give priority to the development of legislation that

promote and support inclusive education.
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Practitioners and decision-makers should address parents’ worries regarding inclusive
education. Some parents may be concerned that their child will not get as much attention in
an inclusive classroom or that their child's education will suffer due to the inclusion of kids
with disabilities. In order to allay these worries, pertinent information regarding the
advantages of inclusive education must be shared with parents.

Teachers and other education professionals should receive training from practitioners
and decision-makers on successfully applying inclusive education strategies. Teachers must
have the essential knowledge and abilities to fulfill the various needs of every student in their
classrooms.

Working closely with parents will help educators and policymakers address their
concerns and teach them about the advantages of inclusive education. As a result, parents'

trust and support for inclusive education may increase.

6.4. Suggestions for Future Research

Much work remains to be done before fully understanding the extent of parental

perception is established. Here are some recommendations for future research:

Investigate the differences between the perspectives of parents of typically developing
children and those of parents of children with disabilities regarding the advantages and

difficulties of inclusive education for their children.

Examine the effects of parents' cultural backgrounds and values on how they view
inclusive education and how this may affect their decision to enroll their child in an inclusive

school.

Investigate how parent-teacher collaborations can help all kids, including those with

disabilities, get inclusive education.
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Examine how inclusive education affects all students' sociability and emotional

growth, including typically developing children.

6.5. Concluding Thoughts

Understanding parental perceptions and concerns is crucial for ensuring successful
inclusion. The author hopes that the current research will lead to more research in the vital

field of parents and their opinions on inclusive education.

The study has shown that parental views on inclusion varied; however, most
participants believed in the importance of inclusive education for typically developing
students and children with disabilities. Parents expressed their concerns about the readiness
of schools and society overall. These results show that inclusive education in Kazakhstan is
in a state of development. The potential effects of inclusive education on children's
sociability, emotional growth, and academic results have also been highlighted by this study.
Overall, research on parents of typically developing children's perceptions of inclusive
education emphasizes how critical it is to comprehend parental views and concerns to

promote successful inclusion.

The author believes in the importance of parental support of inclusion, as they are one
of the main stakeholders in this development process of inclusive education. The author's
time immersed in the issue of parental views on inclusion has significantly altered how she
views typically developing,children with special needs, and their parents. Additionally, the
author learned more about schools, the current condition of inclusive education in
Kazakhstan, and problems and concerns. Overall, working on this research has strengthened

the author's ambition to work in the field of inclusive education.
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Appendices
Appendix A

INFORMED CONSENT FORM
Parental Perceptions of Inclusive Education in Almaty, Kazakhstan: Parents of
Typically Developing Children

DESCRIPTION: You are invited to participate in a research study investigating parents’
views on Inclusive Education (IE). You will be asked to take part in a face-to-face interview,
which will be audio recorded in order to assure an accurate and complete record of the
interview.

TIME INVOLVEMENT: Your participation will take approximately 30 minutes.

RISKS AND BENEFITS: The risks associated with this study are minimal. In case you may
feel stressed or uncomfortable answering the questions, it is within your right to refuse to
answer any of the questions or be interviewed. The benefits which may reasonably be
expected to result from this study are sharing what you know and don’t know about Inclusive
Education, which may lead to a better understanding of the perceptions of parents of typically
developing children on Inclusive Education. Your decision on whether or not to participate in
this study will not have any affect your child’s current school placement.

PARTICIPANT’S RIGHTS: If you have read this form and have decided to participate in
this project, please understand your participation is voluntary and you have the right to
withdraw your consent or discontinue participation at any time without penalty or loss
of benefits to which you are otherwise entitled. The alternative is not to participate. You
have the right to refuse to answer particular questions. The results of this research study may
be presented at scientific or professional meetings or published in scientific journals where
the participants’ confidentiality will be ensured.

CONTACT INFORMATION:
If you have any questions about the research, please contact me or my supervisor.

Delima Beisembayeva

Researcher student of Nazarbayev University Graduate School of Education
delima.beisembayeva@nu.edu.kz +7 777 734 9576

Associate Professor Janet Helmer

Nazarbayev University Graduate School of Education
janet.nelmer@nu.edu.kz +7 7172 704970

Independent Contact:

If you are not satisfied with how this study is being conducted, or if you have any concerns,
complaints, or general questions about the research or your rights as a participant, please
contact the NUGSE Research Committee to speak to someone independent of the research
team. You can also write an email to the NUGSE Research Committee at
gse_researchcommittee@nu.edu.kz. Or call +7 7172 709359.

Please sign this consent form if you agree to participate in this study.
* [ have carefully read the information provided;
* [ have been given full information regarding the purpose and procedures of the study;
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* [ understand how the data collected will be used, and that any confidential information will
be seen only by the researchers and will not be revealed to anyone else;

* [ understand that I am free to withdraw from the study at any time without giving a reason;
» With full knowledge of all foregoing, I agree, of my own free will, to participate in this
study.

Signature: Date:
Researcher’s signature:
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SEPTTEY XK¥MbIChI KEJIICIMIHIH AKITAPATTBIK ®OPMACHI
Kazakcran, AnMarbliaFbl HHKJIKO3UBTI Oij1iM Oepy/i aTa-aHajJapabiH
Ka0bL/Iaybl: KAJBINTHI JaMBbII KeJle dKaTKaH 0aj1ajapAblH aTa-aHAJapbl

CUIIATTAMA: Ciznepai Ka3akcTaHHBIH HEri3ri MEKTEeNTEpiHAe WHKIIO3UBTI OutiM Oepy i
EHTi3yre JalbIHBIFBI TYpaJIbl aTa-aHaJapAbIH MiKipi OOMBIHIIA cayallHaMara KaThICyFa
makeipambi3. Ci3fieH jxeke cyx0aTka Hemece (POKyC-TOIKa KaThICy Cypasaibl, O JIbIOIC
a3y KYpPBUIFBICHIHA JKa3blIa/Ibl, COJIaH KeWiH )KMHAIIFaH JIEPEeKTEP/IiH TYPHICTHIFBIHA KO3
KETKI3y YIIIH epeKTep i Tajuaay Kyprizinemi.

OTKI3UUVIETIH YAKBITBI: Ci3nin kateicybiHbI3 IaMamMeH 30 MUHYT yaKbITBIHBI3/IbI
ayazpl.

3EPTTEY ) K¥YMBICBIHA KATBICY IbIH KAYIIITEPI
MEHAPTBIKIIBIJIBIKTAPBI: 3epTrey skyMbICbIHA KaThICY/IbIH KayilTepl MUHUMAJI/IBI.
Erep cizre keitbip cypakrapra xkayan 6epyre biHFaiichi3 6oca, Ci3 Ke3-KenreH
cyx0OaTTacynan 6ac TapTa ajach3.

Ocpl 3epTTeyJeH HOTHXKeEN1 00Tybl MYMKIH apTHIKIIBUIBIKTAp MHKIIO3UBTI O11IM Oepyi icke
achlpya KaHAai KUBIHIIBIIBIKTAp 0ap eKeHAIriH 6esicyl, Oy OutiM Oepy opraHaapbIHbIH
carasbl KoJIJayblHa 9KeIyl MyMKiH. 3epTTey/iH KYTUIETIH Mai1achl PETIH/IE C13 MHKIIO3UBTI
Ou1iM Oepy Typasibl OUTeTiHAEpIHI30€H Oostice aachl3, OYJI KAITBITITH JaMBITT KeJle )KaTKaH
Oananap/blH aTa-aHajapbl apachlHJa MHKIIO3UBTI OUTIM Oepy Typaibl xabapaap 001ybIH
Tycinyre okeneni. Ochl 3epTTeyre KaTbicy Hemece Karbicnay Typasl menriM Ciz e31H13
nremecis.3epTTey JKYMbIChIHA KaTbICYBIHBI3/IbIH KeJleCiiel apThIKIIBIIBIKTaphl O0JTybI
MYMKIH: 3epTTey )KYMBICBIHA KaThICYFa KeiciM OepyiHi3 Hemece 6ac TapTybIHbI3 Ci3/1iH
YKYMBICBIHBI3FA,EI 9CEPIH TUTI30eH .

KATBICYUIBI K¥YKBIKTAPBI: Erep Ciz 6epiiren ¢popMaMeH TaHBICHIT, 3PTTEY
YKYMBIChIHA KaThICYFa IIeNIiM Kaobuiaacanbl3,Ci3/1iH KaThICYBIHBI3 €PIKTI TYPAE €KEHIH
xabapariMbi3. COHBIMEH KaTap, KaJlaFaH yaKbITTa albIIIIyI ToJeMen )KOHe Ci3IiH
QJIEYMETTIK KCHUIIIKTEPIHI3re eNIKeCipiH TUTI30eH 3epTTey )KYMBIChIHA KAThICY TYpPaJIb
KeNiCcIMiHI3/11 Kepl KaliTapyFa HeMece TOKTaTyFa KYKbIFBIHBI3 0ap. 3epTTey )KYMbIChIHA
MYJIZIEM KaThICTIAyBIHBI3FA JIa TOJIBIK KYKBIFBIHBI3 Oap. CoHnmaii-ak, Kanaiiaa Oip cypakTapra
)ayar 6epmeyiHizrene o01eH 0omaabl. by 3epTTey )KYMBICBIHBIH HOTHIKEIIEP] aKaIeMHUSIITBIK
HeMece Kociou MakcaTTap/ia Oacrnara YChIHBUTYbI HEMECE HIBIFApbLITYbl MYMKIH.

BAUJAHBIC AKITAPATHI:

Ocbl 3epTTeyre KaThlCThl CypaKTapbIHbI3 00JIca, MaFraH HeMece JKeTeKIIIMe Xa0apachIHbI3.
BeticembaeBa J[pauma

Hazap6aeB YuuBepcutetiniy JKorapsl bitiM MekTeOiHIH FBUIBIMU KbI3METKeEpi
delima.beisembayeva@nu.edu.kz +7 777 734 9576

ITpodeccop Txaner Xenmep

Hazap6aeB Yuusepcureri, XKoraps! binim bepy Mekte0i1

janet.helmer@nu.edu.kz +7 7172 704970

Jepoec baitnanbic AKnaparrapbl:

Erep Oepinren 3epTTey KYMBICBIHBIH JKYPri3ulyiMeH KaHaraTTaHOAcaHbI3 HEMece
CypaKTapbIHbI3 O€H HmarbIMIapbIHbI3 Oosica, HazapbaeB YuuBepcuteti XKorapsl binim 6epy
MekTeOiHiH 3epTTey KomureTiMeH kepceTiiren 6aianbIc Kypaiaapbl apKbLUIbI
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xabapIiacybIHbI3Fa 00J1abI, JCKTPOH/IBIK MoMITa JSe_researchcommittee@nu.edu.kz vemece
+7 7172 709359 HemipiHe KOHbIpAy IIATBIHBI3.

3epTTey KYMBICHIHA KaThICYFa KeNICIMiHi3/1 OepceHi3, OepiareH ¢popmara KOJ KOIOBIHBI3/IbI
CYpanMBbI3.

* Men GeputreH GopMaMeH MYKHUST TAHBICTBIM;

* MaraH 3epTTey )KYMBICBIHBIH MaKCaThl MEH OHBIH IPOIIEYPACHI XKaibIHa TOJIBIK aKnapaT
oepui;

* )KunakranraH aKnapaT IeH KYIUs MJIIMETTEpre TeK 3ePTTEYIIiHIH 031He KOJDKETIMII )KoHE
MOJIiM OOJIaTHIHBIH TOJIBIK TYCIHEMIH;

* MeH Ke3 KeJreH yakpITTa eIKaHAal TYCIHIKTEMECI3 3epTTey KYMBIChIHA KaThICylaH 0ac
TapTybIMa 0OJIATHIHBIH TYCIHEMIH;

* MeH >XoFapblia aTalblll 6TKEH aKIapaTThl CaHaJbl TYpAe KaOblU1aam, OChl 3epTTey
KYMBICBIHA KAaThICYFa 3 KeIiCIMIM/I1 OepeMiH.

Kousr: Kynt:
TepreymiiHig KoJIbl



mailto:gse_researchcommittee@nu.edu.kz

88

®OPMA HHO®OPMAINMNOHHOI'O COTVIACUA
Bocnpustue Unkmo3uBuoro Oopaszosanus Poqureasavu B Kazaxcrane,
Anmartel: Poautrenun Tunuuno PazpuBarwimmxcs lderei

OIIUCAHME: Bbl npuriameHsl IpUHATh y4aCTHE B UCCIIEA0BAHNUH B3IJISI0B POAUTENECH HA
MHKJII03UBHOE 00pa3zoBanue B Kazaxcrane. Bam Oyzier npensiokeHo NpUHATh y4acTue B
WH/IMBHYAIbHOM HHTEPBBIO, KOTOpOE OY/ET 3alrcaHo Ha AUKTO(POH C MOCIETYIOIUM
aHAJIM30M JaHHBIX [yl 00eCTIeYeHUs] TOUHOCTU COOPaHHBIX JAHHBIX.

BPEMS YYHACTUSA: Bame yuactue norpedyet okoso 30 MuH.

PUCKU U ITPEUMYIIECTBA: Pucku, cBsi3aHHBIE C UCCIIEIOBAHIEM MUHUMAaJbHBIC. B
ciydae ecnu Bam OynieT HETOBKO OTBeUaTh Ha HEKOTOPBIE BOIIPOCHI, BbI MoXkeTe oTkazarbcs
OT MHTEPBBIO B JTI000€ BpeMs. B kauecTBe 0KUIAEMBIX TPEUMYIIIECTB B PE3yIbTaTe
HCCTIeI0BaHUSI MOYKHO paccMaTpuBaTh Bairy BO3MOKHOCTH 3TO TOJIETUTHCS TEM, YTO BbI
3HaeTe 00 MHKIIO3MBHOM 00pa30BaHUH, YTO MOKET MPUBECTU K MOHUMAIO OCBEIOMIIEHHOCTH
00 MHKJTFO3UBHOM 00pa30BaHUU CPEAM POAMTENICH TUIIUYHO pa3BUBAIOIITUXCS neTel. Bare
pelIeHre o0 corjacuu b0 0TKa3e B y4aCTUM HUKAKUM 00pa3oM He MoBiuseT Ha: Bamry
paboTy u Kapwepy.

IMPABA YYACTHHKOB: Ecnu Bel npounTanu nanHyo GopMy U pelnin NpUHATh
y4acTHe B JaHHOM HMCCIIEJOBaHUM, BBl 1ODKHBI TOHUMATh, 4TO Bamre yuactue sBisercs
JI0OPOBOJIBHBIM U 4TO y Bac ecTh IpaBo 0TO3BaTh CBOE COIIACHE MIIM MTPEKPATUTh y4acTHE B
mo0oe BpeMs. B kauecTBe anbTepHAaTHUBBI MOXKHO HE y4acTBOBATh B HCCIIEOBaHUM. Takke
Bb1 nMeeTe mpaBo He OTBEUaTh Ha KakHe-I1M00 BONPOCHL. Pe3ynbTaThl JaHHOTO
UCCIIEIOBAHUS MOTYT OBbITh NPE/ICTABIIEHBI WM OITyOJIMKOBaHbI B HAYYHBIX WIIU
po(heCcCHOHANIBHBIX LEJIAX, C COXpPAaHEHNEM KOH(UAECHIINAIBHOCTH.

KOHTAKTHAS UH®OPMALIUA:
Ecnu y Bac ecTh BOIIPOCHI KacaTEJILHO JAHHOTO MCCIIEN0BaHUA, BBl MOXeETE CBA3ATHCS CO
MHOM MJIM MOUM Hay4YHBIM PYKOBOJUTEIIEM.

beticembaeBa [[pnuma

UccnenoBatens cryaeHT Hazap6aer YauBepcurera, Beicias [lkona O6pa3oBanus
delima.beisembayeva@nu.edu.kz +7 777 734 9576

AccomuupoBannsiii [Ipodeccop xaner Xenmep

Hazap6aeB Yuuepcurer, Briciias Ilkona O6pa3zoBanus
janet.helmer@nu.edu.kz +7 7172 704970

He3aBucumblii KOHTaKT:

Ecnu Bsl HE yn0oBIETBOPEHBI IPOBEIEHUEM JAHHOTO MCCIIEA0BaHNUs, €ciii y Bac Bo3HUKIN
Kakue-I1n00 mpooiemsbl, xkaioO0bl Wil BONpockl, Bel MoskeTe cBsi3aThest ¢ Komuterom
UccnenoBanuii Beicueit [Ikoasr OOpa3oBanus HazapbaeB YHuBepcuTeTa OTIPABUTh
MICBMO Ha AJIEKTPOHHBIN afpec gse_researchcommittee@nu.edu.kz, nimm mo3BOHUTH IO
tenedony +7 7172 709359.

[Mosxanyiicta, moAnuIIMTE TaHHYIO GOpMY, eciii Bbl cornacHbel yuacTBOBaTh B
UCCIIEJOBaHUM.

* 51 BHUMATENBFHO U3YYMJI MPEICTABICHHYIO HH(OPMAIIHIO;

* MHe npe1ocTaBUIM NOJHYI0 HH(POPMALIMIO O LENAX U MPOLEeaype UCCIeTI0BaHMS;
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* 51 moHnMaro, Kaxk OyayT UCIIOIB30BaHBI COOPAHHBIEC JAHHBIE,  YTO JOCTYII K JTF000i
KoH(pUIEHITMABHO N HHpOpMaK OyJeT UMETh TOJBKO HCCIIEA0BATEIb;

«J IIOHUMAKO, 4YTO BIIPAaBC B J1F00011 MOMEHT OTKa3aThCs OT y4yacCTud B JAHHOM HUCCIICAOBAaHHUU
0e3 00BsCHEHHS TPUYHH;

* C mMOJIHBIM OCO3HAHMEM BCETO BBIIIEH3II0KEHHOTO 51 COTJIACCH PUHSATH YUacThe B
WCCIIEIOBAaHUH 10 COOCTBEHHOM BOJIE.

IToanuce: Jara:
Iloamuce uccienoBaTes:
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Appendix B
INTERVIEW PROTOCOL

Project title: Parental Attitudes toward Inclusive Education in Kazakhstan
Interviewee:

Date:

Time:

Place:

Preliminary procedures: introducing self, the purpose of the study, and confidentiality,
getting permission to audio record; signing the consent form.

Dear Participant,

Thank you for taking the time to participate in the interview which is part of my master's
thesis program. The following questions will help me learn more about your views toward the
inclusive education in Kazakhstan. During the interview there may be some additional
questions that will help me clarify your answers. | would like to remind you that all your
responses will be kept confidential, and your will be changed when presented in my thesis.

Participant Interview Questions:

1) What is your level of education? (School, University, etc.)

2) How would you describe inclusive education in your own words?

3) From where do you know about inclusive education?

4) Do you think that children with disabilities can study with typically developing students?
Why?

5) What positive influence does inclusive education have on typically developing children?

6) Would you enroll your child in an inclusive school? If yes, why? If not, why?

7) What are the advantages of inclusive education, in your opinion?

8) What are the disadvantages of inclusive education, in your opinion?

9) Does the type of disability of your child's classmate affect your opinion on whether your
child will stay in the class or not?

10) What do you think about the development of inclusive education in Kazakhstan?

11) Do you have concerns about inclusive education in Kazakhstan?

Thank the participant for the interview. Assure them again about the confidentiality of
received information.
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Appendix C
Sample of Transcript

Interviewee: P3

Date: 14.11.2022

Time: 15:00

Place: Kazakh National Medical University

Preliminary procedures: introducing self, the purpose of the study, and confidentiality,
getting permission to audio record; signing the consent form.

1. Tell me your level of education.
Doctoral candidate

2. How would you describe inclusive education in your own words?
Inclusive education is an education for people with disabilities when they study in the same
classroom as typically developing children.

3. From where do you know about IE?

| have a family business — we own a kindergarten. There are rules that we have to accept
children with disabilities. But we don't have these kinds of children. This job influenced my
knowledge of inclusive education, and also, in the past, there was a separation, children with
disabilities studied separately. Nowadays, the focus is more on inclusion.

| think that nowadays, information about IE is everywhere. Only close-minded people don't
know about IE. People who read the news and newspapers and watch TV will know. It is an
essential thing to know.

4. Do you think that students with SEN can study with typically developing
students?

| think that it's necessary for children with SEN to study alongside typically developing
children. They need socialization, and communication. Normal children need to get used to
seeing children who are different. Moreover, children with SEN should not feel unwelcomed
and different in a bad way. I think that it is correct if they will study together.

5. What positive influence does inclusive education have on typically developing
children?

The world nowadays is very cruel, and children see this cruelty. Children will see disabled
children, they will help them, and will become more kind.

6. Would you send your typically developing child to an inclusive school? If yes/no,
why?

| wouldn't send my child to an inclusive school, but I wouldn't mind if a child with SEN
studied alongside my child.

7. What are the advantages of inclusive education, in your opinion?
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Typically developing children will become more tolerant. In the future, they will see different
people in our society. CwD will feel a part of a community. Their peers will accept them.
Both children will communicate and understand one another.

8. What are the disadvantages of inclusive education, in your opinion?

| don't see disadvantages in IE, only advantages if only conditions in schools would be
appropriate.

9. Does the type of disability of your child's classmate affect your opinion on
whether your child will stay in the class or not?

Yes, it does. Physical disability is okay. But intellectual illness is a dealbreaker. I think that
they are aggressive, and | wouldn't like a child like this in the same classroom as my child. |
don't want my child to mimic his behavior. I'm afraid that my son will become aggressive,
too.

10.  What do you think about the development of inclusive education in Kazakhstan?

Nowadays, all schools should have conditions for disabled students. Not talking about private
schools; even public mainstream schools should have conditions for disabled children. We
have a lot to do because even though we say that it's important to have conditions, we can see
that it's still tough for handicapped to go around the city in a wheelchair.

11. Do you have concerns about inclusive education in Kazakhstan?

Conditions that are being created are not well made. I do not know if children with
disabilities are able to study in a mainstream school. More awareness among everyone, not
only people who are affected by disability, not only adults, children, too. The lack of
conditions concerns me.

Teachers need to be ready, but classes are overcrowded. This is the problem that has to be
dealt with. If there were children with disabilities, teachers wouldn't be able to teach
correctly. Children will not get good quality education. For example, in my son's class, there
are 30+ children. If there are fewer than 20 people, then it's possible.
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