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Abstract

The purpose of this qualitative interview-based research was to understand the
perceptions of parents towards promoted values at a school in southern Kazakhstan that
implements a value-based education program. The findings of the study revealed that parents
chose the value-based school for its unique characteristics and reputation, with the strong alumni
community being a significant factor. The study also identified that parents generally have
positive perceptions about values promoted at values-based schools, and believe teachers at the
values-based school practice the values they teach themselves. The research offers some
recommendations for policymakers, as well as for the administrators of the school where the

study was conducted.

Keywords: Values, value-based education, parents’ perceptions



AHaaTna

Cyx0aTka Heri3AenreH Oy camaibl 3epTTeYIiH MaKcaThl aTa-aHalap IblH KYHIbUTBIKTapFa
HerizaenreH OuTiM 6epy OarmapiiaMachiH Ky3ere achlpaThiH KazakcTaHHBIH OHTYCTITIHIET1
MEKTENTe HACUXAaTTaIaThIH KYH/IBUTBIKTAPFa JIETeH KO3KapachlH TYCIHY 00JIIbL. 3epTTey
HOTHOKEIIEpi aTa-aHamap IbIH Oipereil cumarraManapbl MeH Oenerine OaiTaHbICThI
KYHJIBUIBIKTapFa HET13/ICJITCH MEKTEITI TaHaFaHbIH KOPCETTI, OYJI KYIITI TYJICKTEP
KaybIMJ/IACTBIFBI MaHBI3bI (GAKTOP OOJIBIN TaOBLIAIbI. 3€PTTEY COHBIMEH KaTap aTa-aHaJlap bIH
KYH/IBUIBIKTapFa HETi3JIeNITCH MEKTENTEP Ie HACUXATTAIAThIH KYH/IBIIBIKTApFa OH KO3KapacricH
KapalThIHIBIFBIH, a1 KYHABUIBIKTapFa HEeTi3/Ie/ITeH MEKTENTEPIeri MyFaliMaep e3/1epi yipeTeTin
KYH/IBUTBIKTAP bl KOJIIAHATHIH]IBIFBIH aHBIKTA/Ibl. 3ePTTEY casicaTKepliepre, COHIai-aK 3epTTey
JKYPri3UIreH MEKTeN OKIMIIJIEpiHEe apHaIFaH KeHO1p YChIHBICTAP bl YChIHAIBI.

Tytiin co30ep: KyHIbUIBIKTAP, KYHABUIBIKKA HET13/I€TTeH OUTIM, aTa-aHaHbIH KaObUIIaybl



AOcTpakT

Lenp 3TOro Ka4eCTBEHHOTO UCCIEI0BAHMS, OCHOBAHHOT'O Ha MHTEPBbIO, COCTOSIA B TOM,
YTOOBI MOHSTH BOCHPUITHE POJUTENSIMU IEHHOCTEH, MPOJIBUTAEMBIX B ILIKOJIE Ha I0Te
Kazaxcrana, koTopas peajiuzyeT nporpaMmy oOyueHus, OCHOBaHHYIO Ha IIEHHOCTSX.
Pe3ynbTathl ccnenoBaHus MOKa3alu, YTO POIUTENN BEIOpAIN IIIKOJTY, OCHOBAaHHYIO Ha
[IEHHOCTSX, M3-3a €€ YHUKAIbHBIX XapaKTEPUCTUK U PEMyTALUU, TIPU dTOM BaXKHBIM (aKTOPOM
OBLIO CHIIBHOE COOOIIECTBO BHIMYCKHUKOB. MccieioBaHue Takke MOKa3ajo, 4YTO POJAUTENH B
LIE€JIOM MOJIOKUTEIIBHO OTHOCATCA K LIEHHOCTSIM, IPONaraHIMpyeMbIM B IIKOJIaX, OCHOBAHHBIX Ha
LIEHHOCTSIX, @ YYUTEJIS B IIKOJIaX, OCHOBAHHBIX HA IIEHHOCTAX, IPAKTUKYIOT LIEHHOCTH, KOTOPBIM
yudat camu. MccnenoBanue npeajgaraetT HEKOTOpPble pEKOMEH AU JJ1sl IOJTMTUKOB, a TAKXKe JIs
aMUHUCTPATOPOB IIKOJIBI, IJ1€ IPOBOJUIOCH UCCIIEJOBAHUE.

Kniouesvie cnosa: IeHHOCTH, LIEGHHOCTHOE 00pa30BaHUE, IPEICTABICHUS POJUTEICH.
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Chapter One: Introduction

Education is a cornerstone of society, shaping the minds and values of future generations.
In recent years, there has been increasing recognition of the importance of value-based
education, which focuses on instilling core values and principles in students to shape them into
responsible, ethical, and compassionate members of society. Value-based schools play a crucial
role in this process, as they are specifically designed to foster the holistic development of
students, including their moral, ethical, and social growth. Parents, as key stakeholders in the
education of their children, hold unique perspectives on the role of value education in shaping

the future members of society.

Kazakhstan, a country in Central Asia, places a strong emphasis on values in schools as
part of its education system. The Kazakhstani education system recognizes the importance of
instilling core values in students to promote character development and societal cohesion. Values
such as respect, tolerance, diversity, and civic responsibility are integrated into the curriculum
and school activities, aiming to foster a culture of mutual respect, understanding, and cooperation
among students from diverse backgrounds. In Kazakhstani schools, teachers play a vital role in
modelling and promoting these values through their pedagogical practices and interactions with
students. Additionally, schools in Kazakhstan often engage in community-based initiatives, such
as volunteer projects and social awareness campaigns, to instil a sense of civic responsibility and
encourage students to contribute positively to their communities. The emphasis on values in

Kazakhstani schools reflects the country's commitment to building a harmonious and inclusive
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society where students are not only academically proficient but also possess strong moral and

ethical values that can guide them in their personal and professional lives.

The foundation of society is a set of values. Values may fluctuate from time to time and
from one society to the next. In order to transmit the knowledge, acquired skills, and talents that
are necessary to improve society and the country, education is a crucial tool for social
development. Education is a process of consistent learning. The social and economic worlds are
both impacted by the quality of the educational system (Dalton & Crosby, 2010; Glewwe &

Jacoby, 2004).

Numerous studies indicate that the strength of the parent-child link and the warmth of the
parent-child interaction impact various aspects of children's development (Brethertion & Waters,
1985). In essence, parents play a crucial part in their children's moral development because they

serve as their first moral teachers and role models (Danielson, 2000).

The child’s moral development is shaped by several actors. Apart from parents, teachers
exert their influence on the child’s evolving moral development at the beginning of early
childhood education. They play an influential role in building children’s character. In the
classroom, teachers help learners learn appropriate behaviour and correct the inappropriate ones.

They serve as a role model for students as well (Kamla Raj, 2009).
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From the foregoing, it is evident that none of the socialisation agents can be discounted
and that it is impossible to claim that a child's moral growth is only the responsibility of a single
socialisation agent. In contrast to individualism and a concentration on individual rights,
communitarianism has more recently emphasized the significance of community life and,
consequently, duties. According to a communitarian viewpoint, community service should be
prioritized in the education system in order to access the values of responsibility to and
commitment to others as well as the common good (Althof & Berkowitz, 2006). Therefore,
establishing and promoting value-based schools will be critical to a child's well-being and

upbringing.

Values-based Education (VBE) applies a method of teaching that combines both subjects
and values, which has an impact on retaining stability and development in the country. My
interest in values is linked to my experience of working in one of the VBE schools in the
southern part of Kazakhstan. As a tutor in VBE school, we were obliged to deliver the values
through a variety of activities, such as watching values-based movies and playing different kinds
of sports to enhance teamwork and collaboration skills and to foster respect for each other.
Parents were also highly involved in this nurturing process. For example, they would conduct a
tea party for the whole class and share their own experience in life, how they handled different
challenges and what they have learned from solving them. Thus, parents shared their own values

through platforms provided by the school.
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This study seeks to explore parents’ perceptions regarding value-based education,
specifically focusing on the role of value-based schools. By examining the viewpoints of parents,
this research aims to provide insights into the perceived significance of value-based education in
forming responsible citizens and leaders of tomorrow and the ways in which value-based schools
contribute to this process. Through this study, we aim to contribute to the understanding of the
role of value-based schools in shaping the future members of society from the perspective of

parents.

This study explores the phenomenon of parents’ perceptions of values promoted at the
school and understands why parents send their children to value-based schools. It is anticipated
that the knowledge generated from this inquiry would suggest some insights and identify what
kind of values parents want to be taught at the school. This research employed a qualitative

descriptive design to illustrate the in-depth perception of parents.

The chapter begins with an overview of the context and background that frames the
study. Following this is the problem statement, the statement of purpose, and the accompanying
research questions.

1.1. Problem Statement

Most of the studies regarding VBE have been conducted in European countries such as
Turkey, Estonia, Rome, Australia, Germany and New Zealand (Singh, 2011). However, only
minimal studies regarding values and moral education have been conducted in Kazakhstan.

Moreover, none of the studies has explored parents’ perceptions of values in the Kazakhstani
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context. There is still no clear understanding of parents’ perspectives about which kind of values
should be promoted at values-based schools. Little knowledge exists on if parents encourage

values to be taught at school or whether they want values to be taught at home.

Meanwhile, identifying the parents’ views on the values they desire to be promoted in
schools would provide clear direction on the kind of values that need to be integrated into the
curriculum and school activities. There is a need to explore parents’ perspectives on values, as
this will enable educational institutions to model and promote these values through their

pedagogical practices and interactions with students.

1.2. Policy Context

A new policy named “Kazakhstan-2050” was introduced on December 14, 2012
(Nazarbayev, 2012). According to the social demands of this strategy, nationwide values should
contribute to preserving national values, and lead the country toward prosperity, where
intellectuals play greater roles; moreover, these values should be appropriate to the epoch and
seek contemporary common national goals. However, there are still issues associated with the

crisis of values among young people in Kazakhstan (Vickroy, 2017).

First, it is evident that the participation of students’ families in the educational process is

very low. As Australian researchers argue in one of the research:

The effort and will of a small group of enthusiastic teachers are not enough to provide

complete value education to the entire school. (Lovat et al., 2009, p 2).
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Secondly, despite the importance and implication of policy, value-based education is not largely
applied in Kazakhstani land; only a few educational organizations are actively conducting and
contributing efforts in developing and enhancing the process of upbringing students with core
values (Nazarbayev,2012). Thirdly, there are no concrete values identified within extra-
curricular activities and it has occupied a central position in the development process of VBE.
Representatives from Ybyrai Altynsarin Academy, who are responsible for developing a
curriculum in all Kazakhstani mainstream schools, are pointing out the crucial need for research

on values (National Academy of Education, 2016).

1.3. Purpose Statement
The purpose of the study is to discover what kind of values parents desire to be promoted
in values-based schools. The overarching research question in this descriptive study is: What

values should be promoted at value-based schools from the perspective of parents?

This study addresses an important gap in prior research. Whereas studies in Kazakhstan
have mostly focused on the development of methods for teaching values to school students and
strategies for training teachers for effective implementation of the value education system
(Utyupova et al., 2016), there is a lack of studies on the perceptions of Kazakhstani parents
regarding values promoted at schools. Whereas several such studies on parental perceptions of
VBE in a Western context, | am not aware of any particular studies in the Kazakhstani context.
Little knowledge exists about Kazakhstani parents’ understanding of values, and what

expectations they have from values-based schools.
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1.4. Significance of the study

According to a recent study, adolescents' self-esteem suffers when they perceive
contrasting values, for instance, at home and school (Daniel, Boehnke, and Knafo-Noam 2016).
We do not fully grasp the extent to which parents and educators nurture similar values in
children. Therefore, most importantly, the present study will assist school administrators and
parents in comprehending and obtaining a broader understanding of the values taught at the
school. They will be able to get a closer look at the kind of values that the school and parents
promote, allowing them to offer exceptional programs.

The current research is crucial in developing the importance of values and their impact on
a student's development as a future member of society. By examining parents’ attitudes toward
values taught at school and why parents choose that particular VBE school, the principals and
teachers in VBE schools will be able to update the curriculum and school activities, inculcating
values, which are prioritized by both sides, parents and school administration.

The in-depth understanding of the values taught at school from the perspective of parents
will provide useful information, which can be used by policymakers and educational
practitioners in Kazakhstan and in the process of the development of a nationwide curriculum.
Thus, the process of discussing, outlining, and making public values is one that schools and other
educational institutions face extremely difficult. The diversity of values in the communities they
serve, which are also changing, as well as in society in general, as well as the realistic

expectations of interested parties, must be taken into consideration by schools. They must focus
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on the reason, appropriateness, and coherence of their values and analyze how they are reflected
in their objectives, curriculum offerings, and activities (Halstead & Taylor, 1996, p.9).
Therefore, schools will not be in a strong position to pursue their role of increasing students'
understanding of values and assisting students in forming their own commitments unless they
make the effort to express their principles and develop some clarity of vision.

According to a 2017 UNICEF study, two-thirds of students in Kazakhstan have
experienced or witnessed violence by students or teachers (UNICEF, 2017). In Kazakhstan,
about 7,000 minors and 10,000 low-income families have registered annually in the report of
internal affairs bodies. More than 3,000 children commit criminal offences. In 2018, 2,125
crimes against children were committed, and 2,277 minors were victims (5.5% more than in
2017). Child suicide continues to increase (in 2018, there were 178 cases of suicide among

children, which is 6.6% higher than in 2017).

The above-mentioned data include only a few examples of dangerous and alarming
statistics in the education and system of Kazakhstan's students. According to the Conceptual
Foundations of Education (Government of the Republic of Kazakhstan, 2019) in the near future,
such alarming statistics will affect the health of the nation, its intellectual potential,
competitiveness and the national security of the country as a whole. VValues education for our
children could solve this worrying situation because it will help them develop a "connection with
the world" by helping them become more conscious of themselves and others. (Sutrop, 2015,

p.190)
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1.5. Conclusion

The introduction mentioned the importance of values-based education worldwide and in
Kazakhstan. This chapter presents the research problem, the statement of purpose, the research
questions, and the significance of the study. Chapter 2 sums up the review of the literature,
discussing (1) the history of values-based education; (2) The role of value-based schools in
forming future members of society; (3) the role of parents in values-based education; (4) the
perception’ of parents about values worldwide. Chapter 3 describes the methodology that guided
the study, including the design used, description of the research site, sampling procedures, data
collection tools and procedures, the limitations of the research, and ethical issues regarding this
research. In Chapter 4, | show the salient findings about the parents' perceptions toward values
promoted at the VBE school. In Chapter 5, | synthesize and discuss the results of the study
according to the research questions of the study, literature review, and conceptual framework,

and finally end with Chapter 6 which is the conclusion part of the whole research.
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Chapter Two: Literature Review

This section provides the relevant literature with an emphasis on VBE. The goal of this
section is to identify a theoretical framework for the proposed study as well as to conduct a
critical assessment of the existing literature on values-based education and parents' views toward
values taught at schools. This chapter includes a discussion on the following topics: (1) the
history of values-based education; (2) The role of value-based schools in forming future
members of society; (3) The role of parents in values-based education; (4) The perception” of
parents about values worldwide.
2.1. History of Values-Based Education

The origins of research on value education can be traced back to early character studies in
the United States in the 1920s. Following that, in the 1990s, there was a significant rise in value
education studies published in journals, research, and books (Halstead et al., 1996). For example,
there were several surveys conducted on morality and social values in Britain and Europe
(Abrams et al.,1985; Barker et al.,1992). However, later on, there were some disagreements
appearing in the sphere of knowledge of values. Because the values in the past were established
according to a dominant group of that time. Thus, the minimal framework of the set of values
remains fragile (White, 1987), and cannot support the extensive system of education that we
have today (Rich, 1993). The conservative community find national, traditional and religious
values appropriate, which cannot be suited to liberals unless they find a way in a minimal
framework of values to negotiate and accept some values of conservative circles as universally
appropriate. On the other hand, a democratic negotiation (where it is acceptable to value a
democratic way of life) cannot be shared and valued by other groups of society, who may think it

could be a threat to their traditional values and the way of life (Haydon, 1987).
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Different authors defined values-based education based on their views in the context of a
particular period of time and social situation. In the 11 century, distinguished scholars in
Islamic like al-Ghazai opined that education, especially in the time of early childhood, when a
child's personality is developing, can affect a person's inherited traits or dispositions, which are
not permanent. Thus, education can develop a "second nature" that eclipses a person's innate
traits or "first nature,” but only after great perseverance and effort. Good moral principles and a
virtuous disposition will gradually become ingrained in the person as they become accustomed to
acting morally and abstaining from vices, making it easier for him to avoid wrongdoing and do
what is right (Alavi, 2007). There are dozens of factors that can affect a human’s morality, for
example, peers, the condition of a country, and so on. Educators are the most influential of all, if
they are not teaching only by their example but contributing to children’s moral education as
well (Alavi, 2007).

Another researcher, Lickona (1993), understood value education as the element of
education that deals with the vital emotional element of character that serves as a link between
judgment and action. This education is concerned with building a good character, i.e. knowing
what is right, wanting to do the right thing, and doing the right thing. Lickona highlights the need
for effective character education in helping children comprehend, acquire, and act on essential
values in their personal lives.

Along with a physical environment, schools also operate in a "cultural/ethical” setting

(Haydon, 2004). In the process of execution of delivering ethical/cultural settings, schools have
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developed different approaches and methods. According to the literature, values are taught both
directly and indirectly. The indirect approaches which are discussed in the literature usually
appear to be just the community approach and moral reasoning approach is linked with Kohlberg
(1981-1984). In moral reasoning, children are given a situation or story to be discussed and out
of the story, they should make final thoughts to change their minds from previous not accepted to
moral thoughts and move to a higher level of morality (Blatt and Kohlber, 1975). The just
community approach is allotted for creating responsibility and commitment for children. A group
of hundred students and five teachers gathered together in order to plan rules and activities to be
done in a further week. This would develop children’s self-regulation and feeling the
responsibility. These two approaches would let children acquire values on their own. When
values are taught directly, The most typical approach, however, is indirect, whereas initiatives,
however, appear to be missing a whole-person focus on mind, body, and spirit character
education occurs as a result of co-curricular programs, which encourages students to practice
such initiative, persistence, loyalty, tact, generosity, compassion, and boldness (Wyne,1989).
However, the study by Halstead and Taylor (2000) indicates that schools would want to
enforce a cognitive approach to values education instead of just community approaches. This is
because communal approaches place significant pressure on teachers in terms of creating open
classroom environments and effectively organizing timetables, which are two essential
components of an effective approach to values education (Department of Education Science and

Training, 2003).
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Althof and Berkowitz (2006) declare that the main aim of values-based education in
schools is to enhance the students’ cognitive structures through a variety of methods and
approaches, which were mentioned above. The outcome of such education would be in the
creation of future members of society who are law-obedient and good citizens and strive to
improve the country’s well-being.

In this section, | have reviewed the approaches and historical background of value-based
education. In the next section, | will review the role of values education in creating future
members of society.

2.2. The Role of Value-Based Schools in Forming Future Members of Society

Value education is characterized by its advantageous impact on social improvement. The
deployment of special value education programs was accompanied by a high level of social
feedback, according to studies done in New Zealand between 2004 and 2007. Each participating
institution's quality was raised by these initiatives.

Values-based education has the power to fundamentally reshape the educational setting,
creating an inclusive school culture that supports students' cognitive development by fostering
stronger bonds among students and between students and educators (Lovat & Clement, 2008).
The positive impact of value education was empirically tested by Australian studies (Lovat et al.,
2009). Teaching values appeared to influence student diligence, school climate generally,
student-teacher interactions, teacher welfare, and family involvement in the learning process. It
is important to highlight that studying the impact of education on students’ value formation is

difficult. On a personal and societal level, values are an essential element of identity and self-
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awareness. They create the moral and cultural framework for society's daily activities. As a
result, they are difficult to discuss in terms of material processes, phenomena, and things
(Utyupova et al., 2016). These factors make some scientists quite dubious about the contribution
values provide to the cohesion of the contemporary global community (Moser, 2013).

In spite of this, education can be used to spread values like life, harmony, love,
compassion, kindness, and health. Modern humans place a premium on education since it
provides opportunities for a better life for both the individual and the broader society. Education
is now recognized as a key strategic resource for long-term development. Educated individuals
can serve others by assisting, supporting, and analyzing their behaviour and interaction with the
surrounding world. Good citizenship is defined as the capacity to ‘move beyond one’s individual
self-interest and be committed to the well-being of some larger group of which one is a member
(Sherrod et al., 2002, p. 265).

In the context of Colombia, peace education, with its implied values such as respect,
harmony, and peace established in the curriculum, appeared to produce positive results. More
specifically, structural violence difficulties persisted in news stories and public discourses even
while Colombia appeared to be taking steps toward reducing direct conflict-related violence
(Sanchez Meertens, 2017). However, despite the government’s lack of trust in teenagers' role in
political and civic institutions, these young people were engaged citizens who took part in
complex ways that went beyond the usual political channels (Dario et al., 2017; Velez, 2019).

Given their dissatisfaction with society and its agents, it may be especially crucial for such young
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people that peace education provides them with practical tactics and applications as they look for
ways to contribute to a peaceful future.

Value-based schools play a significant part in the values education of students for at least
three mandated reasons. The first is to cultivate qualities in children, such as a good
temperament, a solid mind, discipline, morality, hard work, the ability to make wise judgments,
and the emergence of empathy. VValues-based schools are the best place for raising and educating
future members of society. Second, values-based schools help children acquire the skills they
need to solve challenges, both societal and personal. Finally, schools play a key role in the
development of moral communities (Tay & Yildirim, 2009).

Humans have significant moral and social issues, as can be demonstrated by the fact
social events around the world are assessed. Particularly, factors like family dissolution, child
sexual and physical abuse, rising violence, materialistic tendencies, an increase in dishonest
people, social corruption in day-to-day life, drug and alcohol abuse, and an increase in media-
falsified news are demoralizing sexual ethics daily and eroding respect for human life globally.
Schools undoubtedly play a significant role in addressing and reducing these issues (Eksi, 2003;
Lickona, 1991, 1996). The research with small samples conducted by Kutnick (1995) came to
the conclusion that schools, in particular, played essential roles in providing the students with
values, including collaboration, respect for differences, enhancement of conversation, and inter-

individual interaction.
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| have examined the importance and the role of value-based education in forming future social
members of society. In the next section, I will explore the parents’ attitudes and roles toward
values taught at values-based schools.

2.3. The Role of Parents in Values-Based Education.

Inculcating values in young people is a complex task involving multiple actors and
institutions. According to Australian experts, a small number of dedicated teachers cannot fully
educate all students in values through their efforts and will alone (Lovat et al., 2009). The value
education system thus needs two essential components in order to be effective: a) competent
teachers who can formulate and communicate values to the students; and b) a resolute
administration that can ensure the proper participation of teachers, students, and even their
parents in the value education system.

Additionally, families can be seen as the setting where children first begin to create a
system of values education. Children's exposure to values throughout these formative years helps
them develop the awareness necessary to become responsible citizens in the future. Teachers and
schools take on the responsibility of being an educator of values once children begin attending
school (Dilmag¢ & Eksi, 2007). According to Hoover-Dempsey and Sandler (1997), the eagerness
of parents to educate their youngsters in accordance with their own worldviews and convictions
that their kids can succeed in school more with their advice will help families be more efficient
in their involvement with their kids' education. The intention of the family in the current study to
raise their children in accordance with their quality of living may have led parents to participate

more actively in the education of values.
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Numerous studies have discovered a connection between parents' involvement in
education and their kids' academic success (Hampden-Thompson & Galindo 2017; Hill & Tyson
2009; Jeynes 2007; Parr & Bonitz 2015), and the effectiveness of parent-teacher communication
has been shown to anticipate improvements in both students' academic performance and
behaviour at school (1zzo et al. 1999; Reynolds et al.1992). In addition, students who also
reported strong parental participation along with strong belongingness or high parental influence
along with a high level of teacher assistance had significantly higher results than students who
reported low parental involvement along with weak support at home and at school (Henderson &
Mapp, 2002). Additionally, it was discovered that initiatives to boost parental involvement in
education appeared to have improved pupils' performance (Jeynes, 2012; Sheldon, 2003).

Conventionally, the key role in values education is played by parents, but they also have
high expectations of what should be done with respect to their children’s value of education at
schools. Sconyers and Nancy (1996) revealed that parents of that day had a broad perspective of
what schools should do to serve their children's needs. They want schools to have a substantial
impact on children’s lives and on the communities in which they reside. Parents often look at the
whole child and want schools to do the same. Meanwhile, schools have typically focused on
intellectual growth.

The achievement of the learners in the classroom and in later life, as well as more good
attitude, have often been anticipated by the school and the student's parents working together to

create a home environment that fosters learning, high hopes of the children (though adjusted),



28

and involvement in their education in the society and at the classroom. The connections and
mutual trust among parents and educators are also demonstrated to improve when the school and
the student's families work together (Henderson & Berla, 1994).

2.4. The Perception’ of Parents about Values Worldwide

Parents have different views and perceptions of values due to geographical, political, and
cultural conditions of their place of living. For example, the study conducted in Rome by
Lambrev (2015) found that parents’ most preferable values were the values of respect, sharing,
and care of others’ needs, especially for family members and guests. Regarding the value of
“respect”, participants deemed that curriculum and pedagogical methods in Bulgaria are
monocultural and do not respect the traditional cultural values of the Roma people, which makes
the transition from home to school difficult and frequently has a negative impact on children's
learning and academic performance. Because it is accepted that the more you are respectful to
your guests as a host, the better reputation you have in the community. Another reason for
prioritizing the values such as “sharing” and “care of other’s needs” is a difficulty faced by
Roma children in the transition to school was the inequity between collaboration and
competition. Homework completion solely on one's own was mentioned as another norm in
schools contrasting with the lifestyle and expectations of the Roma community and parents as
well. In the same vein, the study in Estonia by Uavere and Veisson (2015) revealed that parents
prioritized the value of “cooperation ability” as an important value to be taught to children as

well as Romanian parents.

There are also some studies conducted on parents’ views and perceptions of Turkey’s

land. For instance, in the research of the Turkish National Education System, the values of
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primary schools were determined. This study brought forward traditional values such as giving
importance to family, national awareness and being trustworthy, while in the area of democratic
values, respect and tolerance, as for professional values, responsibility and diligence (Akbas,
2004, cited in Tay & Yildirim, 2009). According to research conducted by Tay and Yildirim
(2009), parents illustrated that “patriotism” is the most prioritized value that needs to be
inculcated by school teachers since Turkish history is rich in heroes and valorous acts. Another
factor to consider is the Republic of Turkey's geographic location. It might be stated that these
circumstances also led parents to view "patriotism" as the most important value that children

2% ¢

should acquire. Generally, the values such as “patriotism”, “honesty”, “attaching importance to

99 ¢

family unity”, “hardworking” and “responsibility”” were prioritized among Turkish parents.

In addition, the study conducted by Tay and Yildirim (2009) identified that 68 per cent of
the parents agreed that families should be responsible for the transmission of values, 24.3 per
cent disagreed and 7.7 per cent indicated that both the family and the school should be
responsible for carrying out the mission. As a result, parents believe that families are primarily
responsible for teaching values, and schools are secondary in inculcating values. Neglecting the
emotional component of education, which is essential for both individual and social life, will
prevent people from realizing their full potential. As a result, it may be said that this process is

essential to an individual's success (Bacanl, 2005).
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2.5. Conclusion

In order to respond to the study's research questions, “What values should be promoted at
schools from the perspective of parents in the values-based school in the southern part of
Kazakhstan?” and “What are the perceptions of parents of a value-based education program
implied at school?”, this part provided a deeper understanding of the phenomenon of values-
based education, | reviewed the literature on the history of values in the sphere of education and
examined the approaches applied in values-based schools. Furthermore, | explored the role of
values-based education in forming future members of society. | examined parents' perceptions of
values worldwide and their importance in values-based education processes in delivering the
core values. | found that the literature is missing on perceptions of parents of values education in
Kazakhstani values-based schools.

While teachers’ perceptions and methods delivered by them are crucial in values-based
education, this research will focus on parents’ perceptions and their role in values education.
This study will provide a deeper understanding of values-based education in Kazakhstan from
the point of view of parents.

The next chapter will describe the methods which will be used in the study. The research
design, the selection of the site, sampling and data collection methods will be explained. In the

end, research limitations and ethical issues will be presented.
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Chapter Three: Methodology

The methodologies employed in this study on parents' perceptions of values fostered at a
VBE school in Southern Kazakhstan are described in this chapter. In this chapter, the overall
research design is explained, along with the site selection and sampling processes, data collection
method, and their justifications. | also discuss ethical issues and limitations of methods for
analyzing data.

3.1. Research Approach and Design

The purpose of the study is to understand parents’ perceptions of values promoted among
students within the VBE program at schools. To achieve the purpose of the study and answer the
research questions, the qualitative approach was applied. According to Creswell (2013),
qualitative research is employed when there is less focus on the hypothesis but on the analysis
and interpretation of a given phenomenon. The selected approach will help to acquire a profound
understanding of the central phenomena - parents’ perception of values promoted at VBE
schools (Creswell, 2012). The research design that was applied in the study is a descriptive
qualitative design. According to Sandelowski (2000), descriptive qualitative design is about
generating rich descriptive information that “offers a comprehensive summary” of the obtained
data (p. 336). By employing a qualitative descriptive research design, | was able to critically
explore and develop a detailed understanding of parents’ perceptions of values-based education.
3.2. Research site and participants

The study explored the values within the VBE school in the southern part of Kazakhstan.
The selected school is known for its values-education programs. The school’s educational work
plan was drawn up in 8 directions, according to the Concept of Education in the system of

continuous education of the Republic of Kazakhstan and is aimed at educating citizenship and
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values of the national idea "Mangilik el", the Strategy "Kazakhstan-2050", the program "Rukhani
zhangyru" (Nazarbayev,2012).

To access the research site, | approached the school director personally and stated the
purpose of the study. I also explained the benefits and risks associated with the study and how
they will be addressed. Detailed information about research procedures was also provided. Once
access was granted, | started recruiting participants.

Participants were selected by applying a heterogenous purposeful sampling procedure.
Since students of the selected school join the school in 7th grade, it was essential to evaluate 7™
graders’ parents' views as they have a fresh view of why they have chosen the school and their
expectations in terms of VBE. Within purposeful sampling, maximum variation/heterogenous
sampling was applied. This type of sampling helped me to ensure variability in terms of gender,
ethnicity, and professional background (Creswell, 2014). According to Oloffson et al. (2015), the
perception of values differs between males and females. Ethnicity is another variable that affects
the perception of values (Christen, 2018). Finally, values are supposed to give a distinctive
framing for the practice domain; for instance, it is very feasible that "beauty" is viewed as more
relevant in the realm of art than it is in the field of medicine (Boenink et al., 2020). Thereby, the
professional background of parents was also considered to ensure variability in recruiting
participants.

The heterogenous purposeful sampling strategy was used for the current study because it

fits with the small-scale nature of the research and allows the researcher to “consciously select
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individuals and settings that can best help to comprehend the central phenomenon” (Creswell,

2014, p. 209). The reason for selecting a heterogeneous sample is that any similarities discovered

among a diverse set of examples are more likely to be phenomena that can be broadly

generalized than similarities discovered among a homogeneous group of cases. In order to

determine whether a theory produced in one context can be applied to another, heterogeneity of

the sample can help establish proof that discoveries are not solely the preserve of a particular

group, time, or place (Mason, 2002).

Seven parents were interviewed. Since | work at this school as a teacher of the English
language, I have access to the contacts of the 7th-grade students. The parents from the sample
were sent an invitation e-mail letter and then contacted by phone. | informed them about the
purpose of the study, procedures, their rights, possible risks, potential benefits, and other
necessary information on the study enclosed in the informed consent form, including the note
saying that by signing the consent form, participants confirm their understanding of their rights,
possible risks, and potential benefits. The parents who accepted the invitation agreed upon an
interview time and place in personal communications that suited both the participant and the
researcher.

3.3. Data collection method

To answer the main question, I used semi-structured face-to-face interviews. As Berg and
Lune (2012) claim, an interview is an effective method of in-depth understanding of the
perceptions of participants, learning how they come to attach certain meanings to phenomena or

events. According to Hitchcock and Hughes (1993), a semi-structured interview, compared with
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a structured interview, allows depth to be achieved by providing the opportunity on the part of
the interviewer to probe and expand the interviewee’s response (p.83). At the same time,
compared with unstructured interviews, it allows the research to have some predictability and
control of the process. Interviews helped me identify the main reasons why parents send their

children to values-based schools and which values they prefer to be promoted.

3.3.1. Interview

Open-ended questions were asked during the one-on-one semi-structured interviews with
parents in order to learn the attitudes of parents toward values promoted at school and their
perceptions about values (See Appendix B). Questions were organized in a ‘funnel’ way: from
general to specific questions (Roller & Lavrakas, as cited in Leavy, 2017). In order to acquire
deeper details and specific examples, probing questions were asked, “Give me more details about
it", “Can you tell an example of this?”, “Can you describe what exactly happened?” (Creswell,
2012). Since the audio recording could lead to some anxiety in respondents, to make the
participants feel more at ease and confident, | asked ice-breaker questions about their families,
how the weather is today or their hobbies. I tried to make informal jokes when appropriate it also
helped to ease the atmosphere. The respondents were guided by topics intended to know: values
taught at school, the perceptions of parents toward values, and why they selected the school. The
interviews were conducted in the Kazakh language and lasted for about 40-60 minutes. All
interviews were audio recorded on my personal password-protected phone. Later, | moved the
audio recordings from the smartphone to my own Google password-protected file. On my

password-protected computer, | transcribed and encoded information into a Word document and
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translated it into the English language. The detailed list of parents’ information used for research
purposes and participants’ responses is kept confidential using password-protected folders while
conducting the study. Any information related to parents’ participation will be kept for at least 3
years, leaving the data anonymous.

3.4. Data Analysis

The data analysis began only when the researcher began to reflect on the data-gathering
process and make sense of the raw information. Because this is a qualitative study, the data was
analyzed using words, meanings, and interpretations. The interviews and notes were recorded in
the Kazakh language, then they were translated and encoded in the English language. Making
sense of the data is the process of data analysis. Consolidating, minimizing, and interpreting
what people have said as well as what the researcher has seen and read are all necessary steps in
the process of making sense of data. (Seidman, 2005). The data was separated into units of
meaning by re-reading the raw resources: a process that involves identifying conceptions, ideas,
and topics that respondents reference increasingly often during the dialogue. Themes related to
the study questions emerged from the data and were placed inside the larger meaningful
categories. The categories that emerged from the data were thoroughly examined in light of the
study questions and context. The final step was to merge the categories to create headings that
will organize the conversation and enable common themes to appear (Creswell, 2014). For
example, the theme “The role of the VBE school in children’s education and upbringing” was
elaborated out of these codes: parents learning from school, trust in school methods, changes in

character, and child’s self-sufficiency.
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3.5. Limitations

The limitation of this research is that I explored mostly mothers’ perceptions, while
fathers’ perceptions as a parent of children in values-based schools could be neglected in
Kazakhstan because of a community where mothers are more engaged in educational issues. |
also recognized that the generalizability of the findings might have been limited by the nature of
our participants. The recruitment of participants from the school would also limit the exact
purpose of the findings, which is a perception of values because in that school parents might
have chosen the school as successful in the Olympiads while having some uncertainty of values
promoted there, which is the phenomenon of our research. The parents in my research can have
some difficulties in delivering their thoughts openly since my teacher’s identity in that school
also could impact the study’s outcome.
3.6. Ethical Issue

| took precautions in accordance with Nazarbayev University's suggested methods, to
reduce the potential troubles for the participants of the study and the research site. Ethical issues
in the proposed study included not revealing the names of the values-based school which was
under investigation and keeping the confidentiality of the participants’ names. The proposed
study is interested in understanding the parental perceptions of values and their perspectives
towards values taught at the values-based school, which could possibly contain various

negativity and criticisms.

It is important to maintain the reputation of this school's name in both local and global

audiences. In order to limit any potential harm to the school's reputation, the anonymity of the
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school was maintained. This was accomplished by not expressly mentioning the values of

education programs and the values it conveys.

The names of the parents who were involved in the research were kept confidential. Each
respondent was labelled with pseudonyms, and a list was saved in a separate document. Other e-
documents including data which was collected were stored on my personal computer with the
protection of a password. The consent forms which were signed by participants were stored at
my home in a safe place. The data which were collected were used as a part data analysis process
for this study. Only me and my thesis supervisor will have access to the e-documents and papers
related to this research. When all data analysis processes are finished, according to the GSE

ethics committee the data will be kept in a safe place for three years, and then it will be deleted.

I intentionally did not mention the real names of the research participants, their children’s
names and their ages and that information is kept for analysis purposes. | also took the interviews
in a way that did not draw attention to the surroundings. All steps above were to prevent the
possibility of any negative effects and to keep the confidentiality of participants of the study (see
Appendix A).

3.7. Conclusion

The purpose of this qualitative research was to explore parents’ perceptions regarding
value-based education, specifically focusing on the role of value-based schools. The chapter
presented the justification for selecting a qualitative research design and described the research

site, sampling, data collection, and analysis procedures. The chapter concluded by presenting
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ethical considerations that guided this research project. The next chapter will present the findings
of the study.
Chapter Four: Findings
This chapter reports on the analysis of data collected from seventh graders' parents. The
study aims to understand the parents’ perceptions of values promoted among students within the
VBE program at schools. Data were collected from seven parents of one VBE school for high-
ability students in south Kazakhstan.

The analysis presented findings in which 7 parents participated, who were recruited using
a heterogeneous sample. The participants were organized on diverse professional backgrounds
and genders. The participants of the study were assigned letters in order to maintain their
confidentiality.

The following themes emerged from the analysis of interview data: (1) reasons behind
choosing the VBE school; (2) values promoted at the VBE school; (3) the significance of values
for society; (4) the role of the VBE school in children’s education and upbringing; and (5)

recommendation of parents to the VBE school.

4.1. The Role of School Psychologists in Career Guidance of Gifted Children
Interview data identified several factors related to the choice of VBE school such as (2)
the school’s reputation; (2) the school’s unique characteristics, which will be reported in more

details in the following sections.
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The school’s reputation

Many participants mentioned that VBE school has a good reputation in Kazakhstan. The
analysis of interview data identified several reasons mentioned by the participants that
contributed to the school’s reputation, such as high results in the Olympiads in both national and
international competitions and the school’s emphasis on values. In addition to these reasons,
most participants indicated the main reason for applying to the VBE school is that their relatives
or acquaintances had also studied at the school. In fact, some parents themselves had studied at
this school. Some of the participants’ comments are as follows:

| am not far from this school, my brother studied, and my older son studied when he was
preparing specifically for this school, now there are many schools, but we dedicated the
general direction to this school, and we succeeded in the examination of this school.
(Almat).

Our brother's son has studied here, and then the children of our uncle's relatives have
studied here. And now we have been able to enter this school. On the one hand, you can
think that studying here is the embodiment of my childhood dream. (Balzhan). “After
that, many of my husband's friends, for example, are graduates of this school. For
example, my close friends and groupmates who studied together at TarGu (university)
also graduated from this school. Having seen all of them, we prepared ourselves for the
goal of entering this school. (Fariza).

Another main reason behind choosing particularly the VBE school was the high quality of
education provided by the school and the school’s emphasis on values. Over half of those
participants who answered this question reported that high education and a good upbringing
provided by the school was their priority when choosing the school. Several participants reported

that after realizing that a child has unique abilities, parents started to search for an appropriate
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school for gifted children. The variety of schools was suitable for this criterion, but only several
were offering value-based education; subsequently, parents’ choice was fallen VBE schools
with a high-quality education. Even students themselves were noticing the difference between
gifted schools and VBE gifted schools:

Initially, we went to one school for gifted children and then we went to that site and
studied there for a week. He saw the school there, everything is beautiful there, but they
only care about education, education, education. And when comparing these aspects, the
VBE school talks with the children individually, about why they are motivated, and what

they are trying to do, and they study all this separately with a psychologist. (Darina)

The first reason | chose this school is that it is a high-quality education, and secondly, it is
very helpful to have a modest, humane upbringing that can use the acquired knowledge in

the right direction. (Balzhan)

According to statistics, strong Olympians come from this school. That's why we came
here. (Yenlik)

Overall, the choice of parents and their children of VBE school has mostly been affected
by its decent reputation in south Kazakhstan in particular. Moreover, the school's unique

characteristics played a crucial role in the selection of this school as well.

The School’s Unique Characteristics

The strong alumni community, which is a unique characteristic of VBE school, also
affected the choice of parents. Most of the graduates of the school now work in high-paid and

high-position jobs, in a variety of areas such as ministry, entrepreneurship, IT companies,
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jurisdiction, etc. The collaboration and communication of the alumni community of the school
are supported ceaselessly by organizing activities, and events, for example, by offering jobs and
opportunities to each other or doing business together, and collaborating. Moreover, most of the
alumni study and work abroad, thus supporting each other if one visits a foreign country. As
participants commented:

After that, I liked the education of the children who graduated from this school, they
become strong brothers with their classmates, and even if they go abroad, they somehow
know each other or not, they pull each other and help each other. We are choosing this

school for that purpose. (Yenlik)

We want him to get a higher education, live in a well-educated place, and have well-
educated friends around him. Now, in this society, the most important thing is friends,
friends have a lot of influence on a child, then the place of study, and then the family.
(Fariza)

Another unique characteristic of the school is the strong preparation for Olympiad. If the
student chooses the subject, then the school fully supports the child’s chosen direction. For
instance, Darina stated:

My younger brother graduated here, he won first and second places in computer science
at the national Olympiad. He took part in the International Olympiad as well. When | see
the students studying here, | am amazed that they are very well-educated and very
intelligent children. Actually, only smart kids come here. In fact, when they graduated
from here, their knowledge increased even more, and | was amazed at how many
different Olympiads they participated in, even international ones. (Darina).

In general, the findings show that parents choose the VBE school because of its

reputation and unique characteristic. One interesting detail is that only a few respondents
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indicated that children had chosen the school. Another important observation is that several
participants perceived choosing this particular school with a good reputation and alumni network
as an investment to children; for example, Darina stated, “Today, investment is children’s
education, general education is now an investment. That is why we sent our children to this

school”.

4.2. Values Practiced at the VBE School in the Perception of Parents

The analysis of data illustrated the values that teachers and work staff of the VBE school
practice in the perception of parents. Almost all participants of the research mentioned modesty
and politeness as the common trait of the teachers at the VBE school. In addition, the analysis
indicates that students themselves also create a positive atmosphere in the school. Regarding the
teacher’s and students' traits, Serik commented: “The first thing that immediately stands out is
modesty. Children are the first to greet everyone they know when someone enters the school.
Teachers are very polite and humble. The foundation of education is humility”.

It seems that positive teachers’ and students’ traits also affected the parents' engagement
in school life crucially. It was among the main reasons that some parents actively take part in a
variety of activities and events at school. For example, Fariza commented:

Since September, | have been participating in competitions. | have been coming, because
the energy, and aura of this place are strong and attract people. | have a lot of that energy,
and aura, a good pupil, if you are good yourself, you are good, if a person is good with
positive energy, he can attract anyone. In the Academy of Mothers, | see also good
values.

Another important thing to mention from the perspectives of parents is that upbringing

and education are approached individually by the VBE school teachers. Most of the parents
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shared that the teachers visited their homes and created warm bonds between parents and the
school. Meanwhile, the main aim of the teachers was to know better the child, his condition of
living, and his preferences; for example, seeing the child’s own room can reveal a lot of
information about his character. Some parents reflected on their experience, stating:

Here | noticed that this attitude towards the child, for example, teachers, not only taught
the lessons, but also wanted to look into the child’s life, be it, teachers or school
administration. For example: what are the children's preferences? What are they like at
home? From what angle can we discover their potential? What are they interested in?

(Almat)

And when comparing these aspects, he talks with the children individually, why they are
motivated, and where they are striving, and they study all this separately with a
psychologist. Richard's work is very good. (Darina)

The participants' answers also showed that teachers have some philanthropist traits. Since
parents have to work and children have to study, most of the events and activities for parents and
children are organized at weekends. During the interviews, parents said that whatever problems
they have, even minor issues regarding their children at school, teachers and tutors are always
ready to help:

Recently, we were talking about the VBE school, and the teachers, | see, also have
children; they sacrifice their own time for their children, run and work for our children,
calling us, making us work on that project for our children, and work to the end for our
children. I really liked such pure people and pure teachers. | can't say it anymore, this

place is amazing. (Yenlik)
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At school, I liked it very much. All teachers are very open, and very modest, at all times,
day and night, they help with problems, penetrate into situations, and guide. (Balzhan)

Overall, the results revealed that in the perceptions of parents the VBE school staff are
modest and polite, and approaches every child individually to guide them and educate them.
Parents also noticed that values that are taught to their children are practised by the VBE school
staff themselves
4.3. The Significance of Values for Society

The analysis of data collected from the participants revealed that there are generational
differences regarding attitudes towards values. For example, for parents who experienced the
times in the aftermath of the Soviet Union, the main priority was to survive and make sure that
their children are not starving. Therefore, approximately 2-3 decades ago, there was a very low
number of engagements of parents in school life; parents were only visiting the school when
their children graduated. Children in that hard times were mostly self-sustain and faced issues on
their own:

My brothers used to go to parent meetings at school, and sometimes | used to get
information from the school and tell them that | needed these things. Our mother had to
raise four children, my brothers were then students, and | am the youngest, they all need
to earn money for their new studies, there is a road entrance, and | have my expenditures.
| did not see the father's upbringing in general, and then it became unknown to me what
the father's upbringing is. And then I'm learning something I didn't see at the time. What
is value may not be understood, not known to older generations. (Almat)

However, since all the hardships had passed and the economy stabilized in the country the
values among citizens are becoming important once again. Many parents feel a serious
responsibility to inculcate values and provide the right upbringing to their children. That is why

when parents are invited to do values-sharing hours for a group where their children study, they
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take it very seriously. For instance, participant B commented in the following way: “The words
you hear every day are the same, but when you spend an educational hour in the senior class, you
think about what to say, look for information, and then look at it from a different angle, you feel
responsibility, the depth”.

Moreover, along with responsibility, participants highlighted the importance of
upbringing children in a values-based way. As it was mentioned previously, in the aftermath of
the Soviet Union, the values were mostly neglected because the basic needs such as meals and
having a roof over the head were in a prior place. Subsequently, major problems such as
corruption, and crime rates increased in the country. Thus, if children’s upbringing were
neglected, they would damage the parents’ well-being in the future materially and emotionally.
In addition, since law-obedient citizens are the core of prospering society, parents feel their role
in shaping such citizens. There are some illustrative comments regarding these things:

If you don't educate him right from a young age, he may be a problem for you tomorrow.
Giving birth to a child is one thing, raising it is another. If he is uneducated, if he lives
without values, it is your shame. It is your problem that he is like this. And feeling the
responsibility before God, who is your child in terms of religion, morals, Kazakh, nation,
who is Kazakh, how wonderful is our land, where does such a big land come from, like

Kazakh character, his health. (Serik)

| think that he will be a citizen who will benefit this country through education. If he
justifies this knowledge, gets an education and turns out to be a good person. | feel sorry
for my country, now we are living in the old system, it is a disgrace, | have high hopes for

these young people, to be honest. (Serik).
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The education given without values is harmful, no matter how educated, or genius, but
without value, and love for Humanity, that upbringing will really harm humanity.
(Balzhan)

In terms of parents’ preferences about their way of upbringing, the analysis data indicated
several values that are most preferred by the parents. Among the most preferred values was
“kindness”. Fariza expressed, “I only want kindness everywhere, in society, among friends, if
you have kindness in your heart, | can't say anything else, faith, the ultimate thing of faith is
kindness, that's what we lack in society. If there is kindness between parents and children, it is a
bond”. And Yenlik added some comment on this value: “Of course, value is very important.
Kindness and brotherhood between brothers. He has studied, and tomorrow he will become an
individual. If there is kindness, everything will come to the right places”.

The next most mentioned value was “patriotism”. Some of the parents’ responses are as
follows:

“I like patriotism more because it brings up a child useful to society.” (Yenlik)

First of all, if he has masculinity and character, if he plays sports if he becomes a man and
can protect his future wife tomorrow. First of all, | want you to grow up to be a man. |
think that is patriotism. After his graduation, he will become a citizen of this country. |
think that he will be a citizen who will benefit this country through education. (Serik)

The next frequently mentioned values were “respect”, “humility”, and “diligence”. Almat
mentioned that his priority value is respect, “The priority value is respect, mutual respect, respect

for the mother, for the father, and for the attitude towards the sisters. In general, | think that
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respect for the environment is the main thing for me”. And for values of modesty and diligence,
there were the next comments from participants:

Gulnur: we allowed this child to grow up freely. It is said that the most important value is
to create a comfortable zone for the child. We have created a comfortable environment
for the child, and the most important duty of parents is to extend a helping hand to
wherever the child's abilities are. I tell my son, set a goal for yourself, and work hard to
achieve that goal.

In addition, humility was mentioned as an important trait of students and teachers within
the VBE school:

In general, | love a modest person in life; sometimes, it happens that when talking to a
person who is so educated, let him think how he is humble without pride, being so
educated. (Balzhan)

Overall, the findings indicated that values have a significant place in the upbringing
processes of children for parents and society and that there are generational differences between
today’s parents and past’. In the following theme, there will be parents’ comments about
accomplishments of their desired values at the VBE school are presented.

4.4. The Role of the VBE School in Children’s Education and Upbringing

The analysis of the data has revealed the perceived impacts of the VBE school, such as
acquiring desired values, increased communication with parents and comparing with former
mainstream schools. In general, the parents were very optimistic about the accomplishment of
desired values and the changes in their children. Several parents mentioned that their children
become more serious compared to peers in former schools. The character of children also

experienced changes toward the positive side; for instance, they become more respectful to their
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parents, relatives and friends. Students become more hard-working, active, and curious. In
addition, according to analysis, values-based activities for children made them more successful
academically. Some of their responses are as follows:

In general, it has a strong influence on the progress of the child. My relationship is good,
my child immediately found good friends, and | think he immediately got absorbed in this

place. I'm thinking. (Darina)

My child is forming. We see more changes than before. He used to call his brother, who
was 10 years older than him ‘Asik’. Now he says ‘Asik brother’. I am surprised that my
son is in the 7th grade, but his treatment of 8th graders is as an older brother. Then it was

seen that he is absorbing values. (Yenlik)

The child has learned to be a little self-sufficient, which he did not say before. (Almat)

The majority of respondents confessed that they are learning at school how to bring up,
communicate, and handle issues with their children. They were very positive about the school’s
interaction with parents and agreed that there exclaimed that they there are many things to be
learned from the VBE school.

Parents also mentioned a certain stigma in Kazakhstan toward psychologists and experts
on children's education and upbringing. According to parents, it is more common in our culture
to handle family-related issues themselves or just consult friends or relatives, while the service of
experts and psychologists in more cases is neglected. The VBE school invites specialists in child
upbringing for parents. There is some following response from participants:

For example, we Kazakhs do not seek for help from psychologists, it is an alien thing to

go for the help of a psychologist. For example, how | tell my problem to someone that |
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don’t know, I solve it myself, or I have a friend who tries to solve my problem. But so the
problem is not solved, he just listens, or he is not an expert in the problem. Last time, one
psychologist from Astana told 4 ways to educate. This is the invitation of such qualified
specialists. A qualified psychologist will also come tomorrow. For example, | can go to
this school sometimes 4 times in a row, sometimes 5 times in a row, and on those days |
will be at sports or meetings. (Almat)

Moreover, parents indicated that school pays special attention to fathers since fathers’
involvement in children's upbringing is very low due to the common opinion that fathers are the
main breadwinners and their main responsibility is to provide food to the family. However, even
the fathers themselves during the interview confessed that their perceptions of children's
upbringing are not entirely correct, and due to the school, they have learned a lot. There are some
illustrative comments:

At that time, for example, raising a child through the involvement of a father, for
example, since | came, | began to communicate with my children differently. When |
come, | know that there is a benefit for me here. As soon as it appears, | will come here.
I'm a parent committee, it's a responsibility, but I'm here to develop myself. | hope that
God will bless us with another children or a grandson, and then we will know how to
raise a child. The first thing that catches your eye is the attitude of teachers toward
parents. How are you? For example, we all sat down and talked, for example, a person
has warmth, there is warmth in school, and a person wants to come back to the place he

likes for example. One big world made up of small little things (Almat)

A lot of work is done with fathers. In our country, fathers don't get involved in education
much at school. The school attracts fathers to school and pays a lot of attention to their

child's upbringing. (Yenlik)
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Fathers have become isolated at the moment. First of all, what happened to our fathers,
for example, if the child wanted to say something? Then he went to his mother's house to
see if she was afraid of anything. Or if a child comes, we send it to your mother. What to
do if not? How much money do you need? "I don't know," he said. He had no idea what
was going on. Many fathers do not understand, and here | come to school to get rid of
this. And | can't explain the same thing to other fathers. (Almat)

Another finding related to the role of the VBE school was that the school has strong and
active communication with parents. During the interview, the parents said that they have a
negative attitude toward former mainstream schools. This is because they barely knew teachers,
they met teachers only once or twice a year, and the bond between mainstream schools and
parents was too weak. Subsequently, they did not know how their children performed at school
in the different subjects:

The main problem is the parents ' attitude to school ... Now, first of all, we come from a
mainstream school, and a mainstream school instils in us a lot of emotions of anger.
Because we can't go to school, we can't go in, and we can't get any information about the
child. We'll see news only in Whatsapp chats on the phone, and only once in a while, you
wrote to our home-room teacher. The following year, my son was transferred to another
class. Even in the form, in the face, we do not see and talk with that new teacher.
(Balzhan)

Meanwhile, the VBE school is implying parents visit the school and participate in
different events organized by teachers or students. And there are a lot of experts and specialists
who were invited by the school to educate and develop parents about the values proposed at the

school. There are some following comments from participants:



o1

Therefore, 1 would like to say that the things that are being done are taken systematically.
An example of this is a strong professional in the same field at school, inviting specialists
to the school to conduct a seminar. We participated in it, and in the beginning, we also
participated online. (Almat)

Among the school's values, the most common one is bringing parents closer together.
They regularly organize educational hours here. It is conducted by the parents
themselves. The education hour itself is aimed at educating the individual. (Yenlik)

Now each game is unique with its own characteristics. What was so interesting about
today's game, was its logic. (Fariza)

Overall, in the perception of parents, the VBE school positively influences the
accomplishment of desired values and parental education. Most importantly, the VBE school
creates unity among parents and thus enforces the bond between school life and parents as the
main stakeholders.

4.5. Recommendation of Parents to the VBE School

The relatively new parents who have known the school only for four months indicated
that they need some time to build their own viewpoints and to give proper recommendations.
Nevertheless, the participants offered some suggestions, such as inculcating sex education into
the VBE school program, teaching more practical things, and teaching values more
systematically. Some other suggestions were inviting successful alumni or popular people to
motivate students.

Regarding sex education, the analysis indicated that the Kazakh culture has taboo topics,
especially those related to children. As a member of Kazakh culture, the participant confessed
that parents are not able to teach taboo topics at home. Instead, they would be glad if it were

taught at the schools. For example, Balzhan stated:
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It seems to me that this is a problem, that it is necessary to introduce a child sex
education, how to tell a new one, now in our society it is not openly spoken, but anyway
you cannot neglect the responsibility. Girls are more sensitive now, and if you really
think about their feelings, we should tell the senior boys, and when you talk to the Girl,
Can you really bear the same responsibility in the future? It seems that one should teach
the same attitude as the other. We really have this topic closed, and I, for example, do not
discuss such topics in my family, I think in other families too. I think the children are also
suffering because we don't teach them.

The next suggestion by the parents was to make a consistent and systematic approach to
teaching values at the school. Again, talking about culture, the respondents admitted that the
promoted values might have very short-term effects which can last only for a week or a month,
while ideally, the values should be learnt life-long.

The participants also stated that despite the school's hard work in engaging parents
toward school life, not all parents participate, thus making the values-based programs not fully
achieved in terms of consistency:

More and more parents need a close relationship, and now many parents say that they
don't have time, I call it an excuse, because, for the sake of the child, parents should put
the child first. Only then will our child grow up, they are new, my child is asking me
yesterday, can you come, mom? that. Parents say they don't want to go, but | think
parents are important for a child, parents should be here, and parents should develop
themselves together with the child. I think that we should develop ourselves first, and

then the child will develop by looking up to us. (Fariza)
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Parents should be involved here, the main problem here is the parents. | have nothing to
say to the administration. They are now trying to work as hard as they can. | don't know
now. (Yenlik)

Generally, most of the parents have positive attitudes to the VBE programs offered by the
school.

4.6. Conclusion

The purpose of this chapter was to present the findings drawn from 7" graders’ parents.
The findings were organized into five themes: reasons behind choosing the VBE school, values
that are practiced at the VBE school in the perception of parents, the significance of values for
society, the role of the VBE school in children’s education and upbringing, recommendation of
parents to the VBE school. One significant finding was that parents are generally satisfied with
the values promoted in the VBE school, with the school staff, and with the atmosphere of the
school. Another important finding was that in the perceptions of parents, the school should
involve more parents in order to successfully implement the VBE programs.

The next chapter discusses the findings in relation to existing research on similar topics
and presents the implication of these findings to future research and practice.

Chapter Five: Discussion

In the previous chapter, | illustrated the findings identified during the thorough analysis
of the data collected from one-on-one semi-structured interviews with parents of 7" graders. The
findings were organized according to the themes emerging from interviews. In this chapter, |
synthesize and discuss the outcomes of the research in light of the study’s literature review,
conceptual framework, and the main research question: What are the parents’ perceptions about

values promoted at the VBE school?
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The chapter is organized into two sections. The first section considers the perceptions of
parents about values promoted at the VBE school, while in the second section, I discuss the
significance of values for society and the role of the VBE school in children’s education and
upbringing. The concluding section summarizes the study and provides the implications and

limitations of the study.

5.1. Parents’ Perceptions of Values Promoted at the VBE School

The findings suggested that parents chose the VBE school according to its unique
characteristics and reputation. The strong alumni community was mentioned as the unique
characteristic of the school. Another major reason behind choosing the VBE school was the
children's upbringing by inculcating values. As was mentioned in the literature review, al-
Ghazali stated that education can develop a "second nature" that eclipses a person's innate traits
or "first nature" through great perseverance and effort (Alavi, 2007, p 317). All the factors that
affect parents’ choice of the VBE school are evident, so parents were fully aware that by
applying to the school, they acquire at least these results: a strong alumni community that will
have a crucial impact on children’s life after graduating from the VBE school and having learned
and practiced at least one of the values promoted at the school. This is consistent with the
definition of Rieser (2008), who stated that VBE means the creation of social relationship skills
that will last for a whole lifetime and academic achievements.

The participants in my research have not indicated their views on where values should be
taught, whether predominantly at school or home. This suggests that parents are generally

satisfied with the fact that values should be taught at schools. This is in contrast with the study
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in Turkey conducted by Tay and Yildirim (2009) where 68%o0f the parents in the survey agreed
that families should be primarily responsible for the transmission of values and 7.7% indicated
that school and family should be evenly responsible in carrying out the mission.

Moving forward, my main research question was about the perception of parents toward
values promoted at the VBE schools. | found that parents mostly appreciate such values as
humility, modesty, respect, patriotism, kindness, and diligence. Expectedly, participants’
appreciated and mentioned values are developed and promoted at the values-based school.
“Humility” and “modesty” were the most frequently mentioned values by participants. However,
these values are less prioritized in the perception of parents from other contexts (Lambrev, 2015;
Tay & Yildirim, 2009; Uavere & Veisson, 2015). The study conducted by Uavere and Veisson
(2015) revealed that the value of “pride” is not considered to be essential to teach at school in the
perception of parents, so it means Estonian parents support the value of humility to some extent,
but not as intensively as such values as “honesty”, “helpfulness”, and “cooperation ability”.

It was also identified that such value as “respect” was also a priority value for parents in
my research. This is consistent with previous research conducted in Rome (Lambrev, 2015).
People in Rome also paid special attention to family ties, as they communicate a lot with
relatives. In Kazakhstan, extended family is very important, and so is paying respect to elderly
people. Some parents in my study mentioned that it was their child’s choice to apply to this VBE

school, which can be considered as respect toward the child’s choice.
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The next important value for Southern Kazakhstani parents was “patriotism”, consistent
with the study conducted in Turkey, a country with whom Kazakhstan share geographical
proximity and historical ties (Tay &Yildirim, 2009). The possible reason for prioritizing
patriotism by my participant is organizing activities at schools. The VBE school regularly
conducts the month of “Patriotism”, which includes all curricular and extra-curricular activities
and events for parents focused on the value of “patriotism”, which can be considered as an
additional impact toward this perception.

The values such as “kindness” and “diligence” were also identified as important values by
the participants of my research. Parents from other contexts, such as Estonia, Rome, and Turkey,
did not prioritize these values (Lambrev, 2015; Tay & Yildirim, 2009; Uavere & Veisson, 2015).
For my participants, the value of “kindness” could be considered important value because of the
aura of the school and the teacher’s traits, while the value of “diligence” could be considered as
important because this value would support and enhance the self-development of the child.

In conclusion, the parents hold positive perceptions about the values promoted at the
VBE school and the values they desire to be taught to their children coincide with the values at
the VBE school. According to Hoover-Dempsey and Sandler (1997), the education of children
according to their parent’s worldviews and convictions can positively impact the high
involvement of the parents and children’s academic life, which is happening at the VBE school.
In the next section, I will discuss the significance of values for society and the role of the VBE

school in children’s education and upbringing.
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5.2. The Significance of Values for Society and the Role of the VBE School in Children’s
Education and Upbringing

Generally, it was identified that the VBE school has a crucial role for society in following
aspects such as parental involvement in school life, parental education on the upbringing of
children, and the changes in the character of the students and their academic achievements. This
IS consistent with the positive impact of value education reported by studies conducted in
Australia where teaching of values influenced student diligence, school climate generally,
student-teacher interactions, teacher welfare, and family involvement in the learning process
(Lovat et al., 2009).

Regarding parental involvement, as mentioned in the findings, parents have complaints
about mainstream schools; they revealed that there is no connection between home-room
teachers and parents in some schools. Subsequently, they have only minor information about
what is happening with their children's behaviour and performance. The thing that parents were
happy about in the VBE school is the high involvement of parents, which is one of the important
ways to establish values in students. Therefore, the parents participate in various activities and
events in the VBE school and develop a close relationship with home-room teachers.

Parents were also happy that the VBE school pays special attention to fathers for their
involvement as well, since in Kazakhstan, fathers’ participation in the school life of children is
quite a rare trend. As was identified in one of the studies in Kosovo, students who reported

strong parental participation along with strong belongingness, or high parental influence along
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with a high level of teacher assistance had significantly affected student success both
academically and socially than students who reported low parental involvement along with weak
support at home and at school (Henderson& Mapp, 2002). Overall, strong parental involvement
leads to only positive outcomes, such as preventing possible issues relating to a
misunderstanding between school and parents, and more collaborative and productive work in

the sphere of academics and values of students as most stakeholders are involved.

It was also revealed that along with the involvement of parents in school life, the VBE
school provides parental education on topics related to children’s upbringing. It is worth
mentioning that the schools’ climate also affected parents to visit the school. The VBE school
used a variety of methods in the education of parents, for example, by inviting specialists, and
psychologists, and organizing values-sharing hours for parents themselves. There are also other
activities such as a cooking club, football and volleyball games for parents. During all of these
activities, parents learn from one another by sharing their experiences and concerns. This is
consistent with the research that children are expected to display better behaviour when families
collaborate with the school, and therefore, the performance of the students at school is supposed
to increase (1zzo et al., 1999). Many educational institutions prepare package education programs
to enable parents to consciously participate in the educational process to improve cooperation
between family and teacher, which helps children become good citizens (l1zzo et al., 1999). To
sum up, previous research indicates parental education has a crucial impact on children’s

character change toward promoted values at the VBE school, and the current case study school
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seems to provide parents ample opportunities to not only get involved in the life of the school but

also to get educated on how to support the upbringing of their children proactively.

The next aspect of the role of the VBE school is student character. It was identified that
the VBE school played a crucial role in inculcating values in children in order to raise them not
academically but integrally, including values, ethics, and good behaviour. According to the
study’s findings, this is because teachers practiced promoted values at the VBE school
themselves, thus acting as a role model for the school's students. This is consistent with the
research of Sanders (2013), where he also emphasized the significance of role models in
teaching. However, according to Australian scholars, a small number of dedicated teachers
cannot fully educate all students in values through their efforts. Apart from teachers, there is a
need for an administration that can ensure the proper participation of teachers, students, and their
parents in the value education system (Lovat et al., 2009). As was mentioned above, parents’
perceptions in the current study seem to indicate that all components, such as parents'

participation, students, and administration, are present in the current VBE school.

To sum up, my participants believe the VBE school’s role is crucial for society; it positively
affects students' diligence, a positive aura in the school, good and constant communication
among stakeholders, and the participation of parents in school life. Although I could not measure
these claims empirically, the research done by a group of Australian researchers who measured
empirically the effect of value education on the diligence of the students, the atmosphere of the

school, student-teacher relationships, the well-being of students and teachers, participation of
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students’ families in the educational processes found a positive association between value
education and the above variables (Lovat et al., 2009).
5.3. Conclusion

To sum up, my participants believe the VBE school’s role is crucial for society; it
positively affects students’ diligence, a positive aura in the school, good and constant
communication among stakeholders, and the participation of parents in school life. Although |
could not measure these claims empirically, the research done by a group of Australian
researchers who measured the effect of value education on the diligence of the students
empirically, the atmosphere of the school, student-teacher relationships, the well-being of
students and teachers, participation of students’ families in the educational processes found a
positive association between value education and the above variables (Lovat et al., 2009).

Chapter Six: Conclusion

This chapter summarizes the findings of my study, which sought to explore the
perceptions of parents toward promoted values at the school. The chapter is organized into three
sections. The first section presents an overall summary of the study, revisiting research
questions, while the second section presents recommendations to schools and policymakers. The
final section provides implications for further research based on the findings of the study. .
6.1. Revisiting Research Questions

The research question that the study aimed to address is what are the perspectives of
parents towards values education programs? The perceptions of parents toward the promoted
values at the VBE (Values-Based Education) school appear to be positive. Parents chose the
VBE school for its unique characteristics and reputation, with the strong alumni community

being a significant factor. They believe that by enrolling their children in the VBE school, they
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will benefit from a strong alumni network that will impact their children's lives after graduating.
Parents also appreciate the values promoted at the school, such as humility, modesty, respect,
patriotism, kindness, and diligence, which align with their own values.

The study indicates that parents are generally satisfied with the idea that values should be
taught at schools, in contrast to a study conducted in Turkey (Tay & Yildirim, 2009) where a
higher percentage of parents believed that families should primarily be responsible for
transmitting values. The VBE school is seen as playing a role in parental education on the

upbringing of children, and parents appreciate the values-based education their children receive.

Furthermore, the findings suggest that parents prioritize certain values that are promoted
at the VBE school, such as humility, modesty, respect, patriotism, kindness, and diligence. Some
of these values, like humility and modesty, were mentioned frequently by participants, even
though they may be less prioritized in other contexts. Other values, such as kindness and
diligence, were also identified as important by the participants in this study, although they were

not as emphasized in other cultures or contexts.

The study also found that the VBE school's emphasis on patriotism aligns with the
historical ties and geographical proximity of the region where the study was conducted. This also
explains why patriotism is prioritized by parents. Additionally, the study suggests that the
school's activities and events focused on patriotism may further reinforce the importance of this

value in the perception of parents.
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In conclusion, the findings suggest that parents have positive perceptions of the values
promoted at the VBE school and appreciate the alignment between the values promoted at the
school and their own values. The VBE school is seen as playing a critical role in parental
education, the development of students’ personalities, and fostering a strong alumni community.
The study also highlights how the VBE school may influence future members of society through
the values it promotes, as parents believe that the values taught at the school will have a lasting

impact on their children's lives.

The discussion of the key findings, which provide clarity into the initial research
questions, was presented in the previous chapter (Chapter 5: Discussion). The majority of the
research’s findings were consistent with previous research on the topic, although some unique
findings were also revealed. For instance, “kindness” which was a uniquely mentioned value

prioritized by my participants and not mentioned in previous research.

The main findings from the research suggest that the parents perceive values promoted at
the VBE school positively and believe that the teachers at the VBE school practice these values
themselves. According to parents’ view, the significance of the VBE school is crucial in terms of
educating parents on how to raise children and nurture the values that will foster the nation
toward prosperity. The parents confessed that they are the main impediment to the
implementation of values-based programs since a certain number of parents do not actively

participate in school life.
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6.2. Recommendation for Policy and School Administrators

Based on the analysis of the data, it is evident that values-based education (VBE) schools
play a significant role in children's education and upbringing in Kazakhstan. The positive
impacts of VBE schools, as reported by parents, include the acquisition of desired values,
improved communication with parents, positive changes in children's behavior and character,
increased academic success, and involvement of fathers in their children's upbringing. Therefore,
the following recommendations are suggested for policymakers in Kazakhstan and the

administration of VBE schools:

To promote the value-based approach in education: Policymakers should recognize the
importance of value-based education and promote its integration into the national education
system. This can be done by developing guidelines and curricula that incorporate values-based

activities and initiatives in schools across the country.

To foster strong parent-school partnerships: The positive feedback from parents about the
active communication and involvement of VBE schools with parents highlights the importance
of strong parent-school partnerships. Policymakers and school administrators should continue to
prioritize and promote regular communication and collaboration between parents and schools,

including involving parents in decision-making processes related to education and upbringing.

To offer professional support for parents: The reluctance of parents to seek help from
psychologists and experts on children's education and upbringing, as mentioned in the findings,

suggests a need for professional support for parents. Policymakers and VBE schools should work
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together to offer professional support services, such as counseling, workshops, and seminars, to
help parents develop effective parenting skills, understand child development, and handle
family-related issues. More attention should be given to fathers’ involvement. The findings
indicate that fathers in Kazakhstan may have limited involvement in their children's upbringing
due to cultural norms and perceptions about gender roles. Policymakers and VBE schools should
develop initiatives to provide training and support for fathers, encouraging their active
participation in their children's education and upbringing. This can include workshops, seminars,
and other forms of education and support specifically targeted at fathers to help them understand

the importance of their role in their children's lives.

To enhance teacher-parent relationships: The positive feedback from parents about the
warm and supportive attitude of teachers in VBE schools towards parents highlights the
importance of building strong relationships between teachers and parents. Policy makers and
school administrators should encourage and support initiatives that promote positive teacher-
parent relationships, including regular communication, parent-teacher conferences, and

workshops for teachers on effective parent engagement strategies.

To monitor and evaluate the impact of VBE schools: Policymakers and VBE school
administrators should implement regular monitoring and evaluation mechanisms to assess the

impact of values-based education on children's outcomes, including academic success, behavior,
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and character development. This can help identify areas of improvement and ensure that the

goals of VBE schools are being achieved.

In conclusion, based on the positive impacts of values-based education schools as
reported by parents, it is recommended that policymakers in Kazakhstan and the administration
of VBE schools continue to prioritize and promote the values-based approach in education, foster
strong parent-school partnerships, provide training and support for fathers, offer professional
support for parents, enhance teacher-parent relationships, and monitor and evaluate the impact of

VBE schools to ensure the best possible outcomes for children's education and upbringing.

6.3. Implications for Future Research

This study examined the perspectives of parents about promoted values at the VBE
school in the Southern part of Kazakhstan. In light of the educational reform that led schools to
start implementing the national values education program, the study's conclusions could be
beneficial for other mainstream and VBE schools in Kazakhstan. In this research, | explored the
perceptions of parents through the data collected from one-on-one interviews. Future studies
could study these perspectives through quantitative design, by covering a larger number of
participants. Moreover, there is a lack of research on students' perceptions of values at the VBE
schools, and it would also be beneficial to study VBE school alumni's perceptions as well about
values that they have learned at schools and how it helped them in their adult life.

6.4. Conclusion
In conclusion, this study aimed to explore the perceptions of parents towards values

education programs in a VBE school in Kazakhstan. The research revealed that parents have
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positive perceptions of the values promoted at the VBE school, and appreciate the alignment
between the values promoted at the school and their own values. The study also found that the
VBE school is seen as playing a critical role in parental education, the development of students’
personalities, and fostering a strong alumni community. Parents believe that the values taught at
the school will have a lasting impact on their children’s lives. The chapter is organized into three
sections: revisiting research questions, recommendations to schools and policymakers, and
implications for further research based on the findings of the study.

Based on the findings, policymakers in Kazakhstan and the administration of VBE
schools are recommended to recognize the importance of value-based education and promote its
integration into the national education system. They should also prioritize and promote regular
communication and collaboration between parents and schools, including involving parents in
decision-making processes related to education and upbringing. Furthermore, policymakers and
VBE schools should work together to offer professional support services, such as counseling,
workshops, and seminars, to help parents develop effective parenting skills, understand child
development, and handle family-related issues. More attention should also be given to fathers’
involvement, encouraging their active participation in their children's education and upbringing.

The study contributes to the existing body of literature on values education programs, and
the unique findings, such as the importance of kindness and the role of VBE schools in parental
education, offer new insights into the topic. The implications for further research highlight the
need for more studies that examine the impact of VBE programs on students' academic success,

behavior, and character development, and the role of schools in promoting values education.
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Appendices

Appendix A

INFORMED CONSENT FORM

Values education in an values-based school in the southern part of Kazakhstan

DESCRIPTION: You are invited to participate in a research study that aims to understand the
views of parents towards a values education program. You have been invited because you are a

parent of a 7" grader in the school.

TIME INVOLVEMENT: If you decide to take part, | will ask you to participate in a face-to-face
interview which might last between 40 to 60 minutes. The interview will cover the reasons you
selected this school for your child and your perspectives on the values promoted at the school.

With your permission, | will record the interview.

RISKS AND BENEFITS: The study has no potential risks concerning your personal and
professional life. However, a number of minor risks might occur such as the time you will spend
for the interview which might cause disruption to your professional and personal lives. In this
consideration, I will allow you to choose the location and time at your convenience. Another risk
might be the feeling of discomfort when asked to answer some questions, however you will
always have an option to skip the question. Your confidentiality will be protected with the use of
pseudonyms. The recorded interviews and transcripts will be stored on my personal password

protected computer.
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The benefits which may reasonably be expected to result from this study include opportunities
for you to reflect on your practices within a values education program, and to raise your
awareness of the concept of values education for improving your upbringing process of your
children. You will also assist to school administrators in comprehending and obtaining a broader
understanding of the values taught at the school which will allow them to offer exceptional

programs.

PARTICIPANT’S RIGHTS: If you have read this form and have decided to participate in this
project, please understand your participation is voluntary and you have the right to withdraw
your consent or discontinue participation at any time without penalty or loss of benefits to which
you are otherwise entitled. The alternative is not to participate. You have the right to refuse to
answer particular questions. The results of this research study may be presented at scientific or

professional meetings or published in scientific journals.

CONTACT INFORMATION:

Questions: If you have any questions, concerns or complaints about this research, its
procedures, risks and benefits, contact the Master’s Thesis Supervisor for this student

work, Naureen Durrani, naureen.durrani@nu.edu.kz , +77711614498

Independent Contact: If you are not satisfied with how this study is being conducted, or if
you have any concernsor complaints about the research or your rights as a participant,
please contact the chair of GSE IREC, Dr Matthew Courtney

(matthew.courtney@nu.edu.kz).

Please sign this consent from if you agree to participate in this study.
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I have carefully read the information provided,

| have been given full information regarding the purpose and procedures of the study;

| understand how the data collected will be used, and that any confidential information

will be seen only by the researchers and will not be revealed to anyone else;

| understand that | am free to withdraw from the study at any time without giving a

reason;

| consent to my interview being audio recorded

With full knowledge of all foregoing, | agree, of my own free will, to participate in this

study.

Signature: Date:

The extra copy of this signed and dated consent form is for you to keep.
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AKMAPATTbI KEJTICIM ®OPMACHbI

KasakcTaHHbIH OHTYCTIK aiMafblHaafbl KyHObINbIKTapFa HerisaenreH MekTenTe

KYHAbINbIKTapabl OKbITY

CUITATTAMACHI: Cizai KYHIBUTBIKTapbl OKBITY OaFapiiaMachlHa aTa-aHaJlapablH
KO3KapachlH TYCIHYTre OarbITTaIFaH 3€PTTEyre KaThICyFa maKbipaMbi3. Ci3 MEKTENTer1 7-ChIHBIT
OKYIIBICHIHBIH aTa-aHaChl OOJFaH/IBIKTaH IIaKbIPHUIIBIHBI3

KATBICY YAKBITHI: Erep ci3 karbicyFa KenmicceHi3, MeH ciznieH 40-tan 60 MUHyTKa JeiiH
CO3BUIYBI MYMKiH OeTre-0eT cyx0aTka KaTbICYybIHBI3ABI cypaiiMbIH. Cyx0arTa ci3/iiH OanaHb3
YILIiH OCBI MEKTENTI TaHIaFaHBIHBI3ABIH CEOCTITEPl KOHE MEKTENTET1 KYHABUIBIKTapFa IeTeH
Ke3KapacTapbIHbI3 TAJIKbUIAHAIbI. PyKcaThIHBI3 O0iica, cyx0aT AMKTO(OHFA Ka3blIa bl
KAVIIITEP MEH ITAMUJIAJIAP: 3eprrey ci3min xeke HeMece KociOn eMipiHisre enkasaaif
Kayin TeHaipMenl. JlereHMeH, Ci3/1iH K9C10M jKoHe jKeKe eMipiHi3al Oy3ybl MyMKIH cyx0aTKa
YKYMCAJIFaH YaKbIT CHSIKTBI O1pKaTap MIaFbIH TOyeKeNaep 00ybl MyMKiH. OChIFaH OaliIaHbICThI
MEH Ci3re KaJlaraH JKep MEH yaKbITThl TaHIayFa MyMKIHJIIK OepeMiH. Tarbl Oip Kayin - Keioip
CypakTapra >kayar 0epy cypajiraHa bIHFAHCBI3BbIK CE31HYl MYMKIiH, Oipak Ci3jie opKalllaH
CYPaKTBI OTKI3IM K10epy MyYMKiHIIT1 60saasl. Ci3/1H KYIHUSUTBUTBIFBIHBI3 OYPKEHIIIK aTTapabl
naiianany apKbUIbl KopFaiassl. JKa3putraH cyx0arrap Kynusi co30€H KOpFajiFaH jKeKe
KOMITHIOTEPIM/IE CaKTasaIbl.

byn 3epTTeynen kytyre 00iaThiH ci3re maiaanapbl KYHIBUIBIK O1TiM Oepy OaraapiaMachIiHaarbl

TOXKIpUOEH13 Typabl OM KYTIPTYy MYMKIH/III ’KOHE aTa-aHa TopOueci MPOLECiH KaKcapTy YIiH



KYH/IBUTBIKTapAbl TOpOUENey TYKBIPHIMIaMachl TYpajibl XabapAapIIbIFbIHBI3AbI APTTHIPY
MYMKiHAIT1 Kipeni. Ci3 coHiai-ak MEeKTeIl OKIMIIIepiHe MEKTENTE OKBIThIIATHIH
KYHJBUIBIKTApAbl TYCIHYTE )KOHE KeHIPEK TYCIHYTe KOMEKTececi3, OyJI ofapra Oananapaarsl
KYHJIBUTBIKTAPbl JAMBITY YIIIH HEFYPIIBIM COHKec OaFaapiamMaiapabl )kacayra MyMKIHIIK
oepei.

KATBICYUIBIHBIH K¥KBIKTAPBI: Erep ci3 ocbl HbICAaHABI OKBIIT IIBIKKAH 00JICAHBI3 JKOHE
OCBI 00ara KaThICYIbl IIEMICEH 3, Ci3/1iH KaThICYbIHBI3 €PIKTI €KEHIH JKOHE Ci3 Ke3 KEeJreH
YaKbITTa alBIIIYJIICHI3 63 KENICIMiHI30eH Oac TapTyFa HeMece KaThICYBIHBI3IbI TOKTATyFa
KYKBIFBIHBI3 Oap. Keitbip cypakrapra xkayar OepyeH 0ac TapTyFa KYKbIFBIHBI3 0ap. by
3epTTey,I[iH HSTI/DKCJIepi FBIJIIMHU HEMECC K9Ci6I/I JKUHAJIBICTap/Ja YCBIHBIIYBI HCMECC FhIIIBIMHA
KypHaJIJap/a >KapusuIaHybl MYMKIH.

BAVNAHDBIC AKMAPATDI:

Cypakrap: Erep cizge ocbl 3epTTeyre, OHbIH npoLeaypanapbliHa, TayekenaepiHe XaHe
apTbIKWbINbIKTapblHA KATbICTbl CypaKTapbiHbI3, anaHgayLwbiibiKTapbiHbI3 HeMece
LarbIMOapbiHbI3 60Mca, OCbl CTYAEHTTIK XXYMbICTbIH, MarucTpIiik AuccepTaumsiCbiHbIH,
xeTekwici HaypuH [yppaHure xabapnacbiHbi3, naureen.durrani@nu.edu.kz,
+77711614498.

Tayencia 6annaHbIC: Erep Ci3 ocbl 3epTTeyaiH Xyprisiny TociniHe kaHaraTTaHbacaHbI3
HemMece 3epTTeyre Hemece KaTbICyLUbl peTiHAer KyKbIKTapblHbl3fa KaTbICTbl KaH4an Aa
Oip anaHaayWwbINbIKTapbIHbI3 HeMece WwarbimaapbiHblid 6onca, GSE IREC Teparachl,
aoktop MatTbio KopTHure (matthew. courtney@) xabapnachbiHbl3. nu.edu.kz).

Ocbl 3epTTEYre KaTbiCyFa KemniCCeHi3, OCbl KENiCiMre KON KOMbIHbI3.

MeH GepinreH aknapaTtTbl MYKUAT OKbIM LUBIKTBIM;
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MaraH 3epTTeyaiH MakcaTbl MeH TapTibi Typanbl TonblK aknapat 6eping;;

KnnanfaH OepeKkTep kananm navganaHblnaTbliHbIH XX8HE Ke3 KenreH Kynna aknapart TeK

3epTTeyLinepre KepiHeTiHIH XoHe 6acka eLuKiMre auTblIMaNTbIHbIH TYCIHEMIH;

MeH 6yn xxobanaH ke3 KernreH yakpiTta 6ac Tapta anatbiHbiMAbl TYCIHEMIH;

CyxbaTbIMHbIH ayanora XasblfyblHa KeniCeMiH;

YKofrapblga anTbinfaHgapablH 6apnblfbliH TONbIK Gine oTbIpbIn, MEH 63 epKiIMMEH OCbl

3epTTeyre KaTbICyFa KeniceMmiH.

Konbi: KyHi:

Kon KomblfiFaH XXeHe KyHi KOMbIffaH KeniciMm nilwimMiHiH KocbiMLla KewwipMeci cisge

cakTanagbi.
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O®OPMA MTHOOPMHMPOBAHHOI'O COI'JTACUA

BocnuTtanue neHHOCTEN B IEHHOCTHO-OPUEHTUPOBAHHOM 111KoJIe Ha tore Kazaxcrana

OITMCAHME: Bam npennaraercsi HpUHATH y4acTUE B UCCIIEA0BAaHUN, 1IEJIbIO KOTOPOTO
SBIISICTCSA M3YyYEHHE B3TJISI0B POJIUTENCH HA MporpaMMy o0ydeHHs IEHHOCTSIM. Bbl ObLH

MMPUITIAIICHBI, IOTOMY 4YTO ABJIACTCCH POAUTCIIEM CCMUKIIACCHUKA IIKOJIBI.

BPEMA YUACTUA: Ecnu BbI pemute NpUHSTH y4acTue, sl IONPOILY Bac MPUHATh y4acTHE B
JIMYHOM MHTEPBbIO, KOTOpOE MOKET JINThes 0T 40 10 60 MunyT. IHTEpBHIO OY/AET O NIPUUMHAX,
10 KOTOPBIM BBl BBIOPAJIM ATY IIKOJY JUIS CBOETO PeOCHKA, M O BAIlMX B3IJIA1aX HA IIEHHOCTH,
npomnarasupyemsle B mikosie. C Baliero no3BojeHUsl, g 3alUIly HUHTEPBbIO Ha ayIH03aIlUCh.
PUCKU U TIPEUMYIIECTBA: HccnenoBanne He HECET MOTEHIIUATBHBIX PUCKOB JIJIsl Ballel
JUYHOM U TpoecCUOHANBbHOM kM3HU. OJHAKO MOXKET BO3HUKHYTh PsAJl HE3HAUUTEIbHBIX
PHUCKOB, TAKMX KaK BpeMs, KOTOPOE BbI IOTPATUTE HA cOOECE0BAaHUE, KOTOPOE MOKET HAPYIIUTh
Bally Npo(ecCHOHANBbHYIO U IMYHYIO KU3Hb. B CBSA3M ¢ 3TUM 5 1103BOJIIO BaM BBIOPATh MECTO U
BpeMs 10 BalleMy ycMOTpeHuIo. Erle o1HUM pUCKOM MOXKET OBITh YyBCTBO AUCKOM(popTa,
KOT'/Ia Bac MPOCST OTBETUTh HAa HEKOTOPBIE BOIIPOCHI, OJIHAKO y Bac Bcerza 0yJIeT BO3MOXHOCTh
MPOIYCTUTH BoIpoc. Baiia koH(puaeHIIMaTbHOCTD OyIeT 3allIUIleHa UCTI0Ib30BaHHEM
MICEBJJOHUMOB. 3ancaHHble HHTEPBbIO Oy1yT XpaHUTHCS HA MOEM MIEPCOHATBHOM KOMIIBIOTEPE,

3alIUIICHHOM ITapOJIEM.
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[IpenmymiecTBa, KOTOpbIE MOKHO OKUAATh B PE3YJIbTATE 3TOI'0 UCCIIEOBAHNS, BKIIIOUAIOT B
ce0s1 BO3SMOXKHOCTD ISl BaC MOPA3MBIIUIATH O CBOCH MPAKTHUKE B PaAMKaxX MPOrpaMMbl 00 yUSHHS
LEHHOCTSIM U TIOBBICUTH BAIlly OCBEJOMJICHHOCTb O KOHIICTIIUU 00Y4YEHUS [ICHHOCTSM JIJIst
yJy4LIEHHs BaIlEro IpoLecca BOCIIUTAHUS BallMX AeTel. Bbl Takke moMoxere
aJIMMHHCTpATOPaM ILIKOJI IOHSTh U MOJyYUTh O0JIee HIMPOKOE TIOHUMAHUE LIEHHOCTEH,
MPEI0IaBaeMbIX B IIKOJIE, YTO MTO3BOJIUT UM CO3/IaBaTh 00Jee MOIXOAAIINE TPOTPaMMBbI JTIs
pa3BUTHE UEHHOCTEN Y JETEH.

I[TPABA YUACTHUKA: Ecnu B ipounTanu 3Ty GopMy U pelInif y9acTBOBATH B 3TOM
IIPOEKTE, OKAIYIHCTa, UMENTE BBUY, UTO Ballle yYaCTHE SIBISETCS JOOPOBOIBHBIM, U BbI
MMeeTe MPaBo 0TO3BaTh CBOE COIJIACHE WJIM MPEKPATUTh ydacTue B Jito0oe BpeMs 0e3 mrpadHbIX
CaHKUUH WIN NOTEPU MPEUMYIIECTB, K KOTOPHIM Bbl B IPOTHBHOM CJIydae 03arjaBieHHbIN.
AnbpTepHaTHBA - HE y4acTBOBaTh. Bbl MMeeTe MpaBo O0TKA3aThCs OTBEYATh HA OIPE/IECIICHHbIE
BOIIPOCHL. Pe3ynbTarhl 3TOr0 Mcciaea0BaHus MOTYT OBbITh ITPEICTABICHbl HA HAYYHbBIX WU
npodeccnoHaNbHBIX BCTpEeYaxX WM OMyOJIMKOBAaHbI B HAYYHBIX KypHAJIaX.

KOHTAKTHABI:

Bonpocer: Eciu y Bac ecTh kakue-1u60 BOIPOCHI, ONTAaCEHUs WIH KaJI0ObI 10 TOBOY ATOTO
HCCIIEIOBaHMsI, €ro MPOLEAYpP, PUCKOB U MPEUMYIIECTB, CBSHKUTECH C HAYYHBIM PYKOBOJIUTEIEM
MarucTepcKoi paboTsl 1o 3T0H crynenuyeckoit padbore, Haypun dyppanu,
naureen.durrani@nu.edu.kz, +77711614498.

HezaBucumoe koHTakTHOE JTH110: ECiiu BBl HE yIOBJIETBOPEHBI TEM, KaK MPOBOJUTCS 3TO
UCCIIeIOBaHKE, WK €CIIH Y BaC €CTh Kakue-JIn0o OMaceHus WiH Kaino0bl IO MOBOLY
MCCIIEIOBaHMS WM BalllMX IIPaB B KaUeCTBE yYaCTHHUKA, TIOXKAIYICTa, CBIYKUTECH C

npenacenatenem GSE IREC, nokropom Mateio Koptau (matthew.courtney@ nu.edu.kz).
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HO)KELHyfICTEI, MOAMUIIUTE 3TO COIrJIaCueC, CCJIN BbI COTJIACHBI YIAaCTBOBATH B 9TOM HUCCIICAOBAHNU.

S1 BHUMATENBHO MPOYUTAI IPEOCTABICHHYIO HH(DOPMAIIHIO;

Msue MpeaoCTaBJICHA ITOJIHAA I/IH(bOpMaI_[I/ISI 0 IOCJIX U Ipoueaypax UCCICAOBAHUSA;

S moHnMaro, Kak OyIyT HCIOIB30BATHCS COOpAHHBIE TAaHHBIE, U YTO JII00ast KOH(PUICHIMATbHAS

nHpopManus OyJeT BHIHA TOJBKO MCCIEAOBATEISAM H HEe OYACT pacKpbIiTa HUKOMY JIPYTOMY;

S moHMMaro, YTO MOTY BBIMTH M3 HCCIEIOBAHUS B JII000E BpeMs O3

IIPUYMHA;

41 maro coriacue Ha ayaAn03aruCb MOCTO MHTCPBBIO

Co3HaBas Bce BBIIICU3JIOKCHHOC, A I[O6p0BOJ'II)HO corjramiaroCb y4aCTBOBAaTh B 3TOM

HUCCICIOBAaHNUH.

Jara moanucanus:

JIOTIOTHUTEBHBIN SK3EMILISP 3TOW MOANMMUCAHHOW W TaATUPOBAHHON (POPMBI COTJIACHS OCTACTCS Y

Bac.



Appendix B

INTERVIEW PROTOCOL

Date:

Place:

Time:

Interviewee code/ pseudonym:

Interviewee gender, ethnicity and occupation:

Interview components:

* Greeting the participant

* Informing about the confidentiality issues and duration

* Informing how the interview will be conducted, including audio recording

* Giving the hard copy of the consent form, having it signed by the participant *« Giving a

possibility for a participant to ask questions

* Interview itself

* Saying goodbye and informing of a possibility for a member check

The Semi-structured interview sample questions for individual interviews
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Tell me why did you select this school for your child?

What particular values at the school attract you most?

To what extent are values important to you during the upbringing of your children?
What values are important to you in upbringing your children?

To what extent your preferred values are developed at school?

Do you think sufficient attention is given to values in the school? What is your
suggestion to the school?

What are potential benefits of having a values education program at the school?
What are potential challenges of implementing a values education program at the
school?

Are there any values that you think the school should teach?

What would you suggest to the school administration about strengthening values-

based education at the school?



C¥XBAT [TPOTOKOJIbI

Kyni:

OpHbr:

VY aKpITHI:

Cyx0art 6epymriHiH KOABI/TICEBIOHUM:

Cyx0ar GepymriHiH KBIHBICHI MEH KoCi0i:

Cyx0atThIH Kypamaac OeriKTepi:

» KarblcylmibuIapMeH CaeMJIecy

» KynmusumeITBIK Macemesiepi MeH Y3aKThIFBI Typallbl aKnapat oepy

» Cyx0atTThIH KaJIall ©TETIHIH, COHBIH IMIIHC ayAH0Xa30aHbl Xadapiay

* Karpicymisl Kot KoiFaH KeliciM (pOpMachIHBIH KaFa3 KemripMeciH Oepy
 KaTeicymibiiapra cypakrap KOFa MYMKIHJIIK Oepy

» Cyx0arThIH 031

* Komrracy ’xoHe KaThICYLIBIHBI TEKCEPY MYMKIHJITT Typajisl xabapiay
XKexke cyxbaTka apHaiFaH >KapThlaail KYpbUIBIMJIBIK CYX0aT CypaKTapblHbIH MbICAJIapbl
1. banaHpI3 yIIiH OChl MEKTEITI TaHAaFraH ce0e0iHi3?

2. MexkrenTeri Kanaail KYHAbUIBIKTAp ci3re KeOlpeK yHailab1?

3. bana TopOuecine KyHAbUIBIKTAp €13 YIIIH KaHIIAIBIKTHl MaHbI3/bI?
4. bananapasl TopOueneye i3 yIIiH KaHaai KYHIbUTBIKTAp MaHbI3bI?

5. Ci3aiH KanaraH KYHIBUTBIKTAPBIHBI3 MEKTEINTE KAHIIATBIKTHI KATBITITACA I ?
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6. MekrenTe KYHIBUIBIKTapFa )KETKUTIKTI KOH1I OeliHel Jen oinaiicei3 6a? Mekrenke He
YCBhIHACHI3?

7. MekrenTeri KYHIBUIBIKTAp bl OKBITY OaFaapiiaMachIHBIH QJICYETTi apTHIKIIBUIBIKTAPEI
KaHjan?

8. MekTenTe KYHIBUIBIKTapFa OiTiM Oepy OaraapiaMachiH jKy3ere achbIpyablH bIKTHMAI
KUBIHJIBIKTAphl KaHail?

9. Ci3aiH OHBIHBI3IIA, MEKTEIITEP YHPETYl Kepek 0acka Ja KYHIbUTBIKTap Oap ma?

10. MexrenTepaeri KYHABUIBIKTapFa HeTi31eNreH 011iM 0epyai KymelTy OOWbIHIIIAa MEKTEI

OKIMIIIITITIHE KaHal KeHec Oepep eniHi3?
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NMPOTOKOJT MHTEPBbLIO

[ara:

MecrTo:

Bpewms:

Koa vHTepBblovpyemMoro/nceBgoHUM:

Mon aTHM4Yeckasa NPUHaAIEXHOCTb U POA 3aHATUN UHTEPBLIOUPYEMOTO,:
KOMMNOHEHTbI NHTEPBBIO:

* [MpuBeTCTBUE Y4aCTHUKA

* MlH(bopmmpoBaHue 0 Bornpocax KOHOUAEHUMaNsHOCTU U NPOAOIKUTENBHOCTH

* MlH(bopmmpoBaHMe 0 TOM, Kak ByaeT NpoXxoanTb NHTEPBbLIO, BKIIOYas ayanosanuch
* [MpepocraBneHne ne4aTHON Konun hopMbl Corfiacus, NOgMNUCaHHON YH4aCTHUKOM *
[MpepocTtaBneHne y4acTHMKamM BO3MOXHOCTU 3aaBaTb BOMPOCHI

» CaMo MHTEpBbIO

* [MpowwaHne n nHdpopMmnpoBaHMe 0 BO3MOXHOCTM MPOBEPKM yHaCTHUKA

Mprmepbl BONPOCOB MNOMNYCTPYKTYPUPOBAHHOIO NHTEPBLIO A1151 MHANBUAYaNbHbIX
NHTEPBbLIO

1. CkaxunTte, noyemy Bbl Bblbpanu aTy LwKony Ans csoero pedeHka?

2. Kakme ueHHOCTM B LwKone Bac 60onblue BCEro npuBnekarT?

3. Hackonbko BaXkHbl 4151 Bac LLEHHOCTM Npy BOCAUTaAHUN AeTen?

4. Kakne ueHHOCTM BaXkKHbl 151 Bac B BOCNUTaAHUKN AeTen?

5. B kakon cTteneHu Bawum npegonoyTuTesibHbie LEeHHOCTU CCbOpMI/IpOBaHbI B LWKone?
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6. CuntaeTe N Bbl, YTO LLEHHOCTAM yaensieTcs 4OCTaTOYHO BHUMaHUS B LWKone? Yto
Bbl NpeafiaraeTe wkone?

7. KakoBbl NOTEHUManbHble NpenmMyLLecTBa nporpaMmmMmbl 00y4eHUsa LEHHOCTAM B
LuKkone?

8. KakoBbl noTeHUManbHble Tpy4HOCTU peanusauumn nporpaMmmbl BOCMUTaHNSA
LIeHHOCTEN B LuKone?

9. ECTb N1 Kakne-To LEeHHOCTU, KOTOPbIM, MO BalleMy MHEHMUIO, JOIKHA YYUTb LWKoNa?
10. YTo 6bI BbI NOCOBETOBANM aAMUHUCTPALMK LLKOSbI MO YKPENSIEHUIO LLEHHOCTHO-

OPUEHTMPOBAHHOIO 06pasoBaHns B LLKOME?
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Appendix C
Dear parents,
| am a master student from Nazarbayev University Graduate School of Education who has been

in touch with your school leader . I am interested in understanding the parents’

perceptions of values promoted among students within the values-based education program at
schools. The present study will assist school administrators and parents in comprehending and
obtaining a broader understanding of the values taught at the school. The current research is
crucial in developing the importance of values and their impact on a student's development as a
member of society.

| am inviting you to take part in an interview.

If you choose to participate, | will schedule an interview with you lasting no more than an hour.
It could take place at school in a private room or classroom, or could be scheduled outside in
another location if you prefer. During the interview, | will take notes and record your answers on
a digital recorder if you agree. These recordings will only be used and analyzed by me.

| am attaching a sample consent form for you to see more details about the study as approved by
the ethical review board of the Graduate School of Education (GSE) IREC.

If you would like to learn more, please email Tulegenov Adil, ad.adil@inbox.ru or call/text at +7

707 453 29 35.

Thank you for your time and attention to this important topic. | hope to hear from you soon.

Sincerely,

Tulegenov Adil (Nazarbayev University Graduate School of Education)
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KypwmerTi ata-ananap,

Men Hazap6aeB YauBepcuretiHid JKorapbl 611iM MEKTEO1HIH MaruCTPaHThIMBIH JKOHE Ci3/IiH
MeKTeOiHI3/1iH OacIIbICbIHA Xa0apiaacThiM . MeH aTa-aHanmap/pIH MEKTENTer1
KYHJIBUIBIKTapFa HETi37eNreH OiiM Oepy OaraapiamMachl apKbUIbl OKYIIBLIIAP apachklHaa
HACHXaTTaJaThIH KYH/ABUTBIKTapFa KO3KapacTaphlH 3epTTeiMiH. byl 3epTTey MekTen oKiMIiiepi
MEH aTa-aHaJapFa MEKTENTEPIe OKbITHUIATHIH KYHIBUIBIKTAPbI TYCIHYTE XKoHE KEHIpPEeK TYCiHyre
kemekTecei. Kasipri 3epTrey KYHABUIBIKTapAbIH MaHbI3IbLTBIFBIH JKOHE OJIAP.IBIH OKYIIBIHBIH
KOFaM MYIIECI PEeTiHAe JaMybl YIIiH 6T¢ MaHbI3/IbL.

Cizgepai cyx0aTka KaTbICyFa MIaKbIPAMBbIH.

Erep ci3 xareicyra HUET OUTAIpCEHI3, MEH CYX0aTThI Oip caFraTTaH aclaiThIH yaKbITKA
YKOCIapJIaiMbIH. OHTIMENIECy OPHBI MEKTETITE KeKe 06IMeIe HEMECE CBHIHBINTA O0TYbl MyMKIH
HEeMece KalayblHbI3 OOWBIHIIIA MEKTENTEH THIC 0acKa JKep/ie JKocmapiaHnFraH 00ybl MyMKiH.
Cyx0at OapbIChIHIa MEH >Ka30aIap Il ajlblll, JKayanTapbIHBI3IbI ayH0 jKa30ara *a3bIll alaMblH,
Ci3JIIH pyKCaThIHbI3 OOJFaH Karmaiina. by skaz0anapipl MeH FaHa KOJJIAaHAMBIH KOHE
TaJITaliMbIH.

IREC Xoraps 611iM 6epy Mektebi (GSE) aTka keHecl MaKkyJIIaraH 3epTTey Typaibl
TOJIBIFBIPAK aKIapaTThl KOPYIHI3 YIIIH MEH KeJICIM YJTICIH KOCaMBbIH.

Tonwik 61riHI3 Kence, Tenerenos Oaunre, ad.adil@inbox.ru >7eKTPOHABI OMITACHIHA HEMECE
+7 707 453 29 35 nemipiHe KOHbIpAY MIATBIHBI3/Xa0apIachIHbI3.

Ochbl MaHBI3/IbI TAKBIPHINIKA YaKBIT 0OJTiT, HAa3ap ayJapraHbIHbI3Fa paxMeT.

Kypmernen,

Tynecenoe Aoun (Hazapbaes Ynusepcumemi Koeapwl 6inim mexmeoi)
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Hoporue poaurenu,

51 yaycb B maructpatype Bricuieii mkoinsr oOpa3oBanusi Hazap6aeB YHuBepcuTeTa u CBA3aics ¢
PYKOBOJUTENIEM BalleH LIKOJIbI . MHe UHTEepEeCHO NMOHATh, KaK POAUTEIN BOCIIPUHUMAIOT
LIEHHOCTH, IIpONaraHiupyeMble CpPE YUalluXcsl B paMKax IporpaMMbl HEHHOCTHO-
OPHEHTHUPOBAHHOTO 00pa3oBaHMs B MIKoJax. HacTosiee uccieioBaHne mOMOKET
aJIMUHUCTPATOPAM IIKOJI U POTUTEISIM ITOHSTH U MOIY4UTh 00Jiee MUPOKOE MPEACTABICHUE O
LIEHHOCTAX, KOTOPHIM y4ar B LiKosie. Tekylee uccieoBaHue MMEET pelliaolee 3HaueHue Jis
Pa3BUTHS BAXXHOCTH LIEHHOCTEH M MX BIMSHUS HA Pa3BUTHE YJalIerocs Kak 4ieHa oOIecTBa.

S npurnamaro Bac NpUHATH Y4acTUE B UHTEPBbIO.

Ecnu BbI pemvte NpUHATH y4acTue, st Ha3Hauy BaM UHTEPBBIO IIPOJOJKUTEIBLHOCTBIO HE OoJiee
yaca. MecTo MHTEPBbIO MOXKET OBITH B LIIKOJIE B OT/IEIbHON KOMHATE UJIH KJIACCE, UM MOKET
OBITH 3aIJIAHUPOBAHO B APYTOM MECTe 3a MpeIeaMHy IIKOJIbI, 110 BalleMy MpeArnodTeHuno. Bo
BpEMSI HIHTEPBBIO 1 Oyy J1e1aTh 3aMETKH U 3alUChIBaTh Ballld OTBETHI HA HU(POBON AUKTOPOH,
€CJI BbI COTJIaCHBL. DTH 3aIllMCU OYAYT MCIOIb30BaTHCS M aHATU3UPOBATHCS TOJBKO MHOM.

S npunarato obpaszer; GopMbl coraacusi, 4TOObI BBl MOIJIM 03HAKOMUTHCS ¢ OoJiee MoApoOHOM
nHpopmanren o0 UccieJOBaHUN, 0I00PEHHON COBETOM 1O ATHKE Bpiciel mKosbsl 00pa3oBaHUs
(GSE) IREC.

Ecnu BbI X0THTE y3HATH OOJIBIIIE, TOXKATYHCTa, HAMUIINTE MHE TylereHoBy Auio,
ad.adil@inbox.ru wmu mo3BoHuTE/0TIIPaBHTE COOOIIEHNE 110 Teaedony +7 707 453 29 35.
Cnacu6o0 3a Baiie BpeMs 1 BHUMaHUE K 9TOM BaXHOU TeMe.

Hckpenne,

Tynecenoe Aounv (Beicwasn wixona oopasosanus Hazapbaee Ynusepcumema)



Appendix D

Codes and their convergence into the main themes

Sub-themes Salient themes
Codes
Child upringing Reasons behind
Relatives studied
Child choice The school's choosing the VBE
High-quality education reputation school

Modest teachers
More emphasis on values
Strong alumni community

Olympiad results

Investments

Good friends (community)
More concentration on values
Satisfied with decision

Relatives’ advice

The school’s
unique
characteristics

Old traditional values

National values

Teachers practice what they teach
The atmosphere of the school
Modest teachers

Lesson and values

The pupil and emotions in school

All workers are sharing values

Values promoted at

the VBE school
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Generation differences
Responsibility and depth
Importance of values
Childhood of a parent

The significance of

values for society

Parents learning from school
- Value of respect
Child-became self-sufficient
Preference of values

Teachers must not have all responsibility
Making parents responsible
Responsibility and Modesty

Trust to school methods

Changes in character

The role of the
VBE school in
children’s

education and

upbringing

The taboo topic

The Necessity of sex education
More involvement of fathers
The Kazakh culture
Consistency in teaching values

National values

Recommendation
of parents to the

VBE school.
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