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Abstract

After the collapse of the Soviet Union, Kazakhstan began to gradually reform the
education system to the level of the most developed countries in the world. In other words,
after gaining the independence, the education system has experienced many challenges, for
example, the content of the old curriculum focused on memorization rather than the
formation of life skills for school leavers. As a result, according to the Organization for
Economic Cooperation and Development (OECD), the main problems of education system
in Kazakhstan were revealed, as the lack of equal access to quality education for students,
limited independence of educational institutions, low levels of funding and lack of effective
student lending. To address these issues, the introduction of an updated content program in

Kazakhstan began in the 2016 academic year.

The purpose of this qualitative study was to explore the secondary school teachers’
beliefs and practices of implementation of the updated curriculum in one mainstream school
of West Kazakhstan. In-depth study of teachers' practice in implementing the new
curriculum, individual interviews were conducted with each participant, their opinions were
discussed in detail, and common beliefs were identified. As each participant had different
working experience, they had different opinions about the content of the new program, so it

made possible to study their beliefs in more detail.

Based on study findings, it was found out that teachers basically have a positive
attitude towards the updated curriculum. In particular, the results of the interviews show that
with the implementation of the program, teachers had opportunity to participate in various
professional development courses, improved their knowledge, developed in all directions,
aspired to be inquisitive and innovative. It was also discovered that the program has a
positive effect on students. For example, a student taught based on a new content program
can gain all the life skills necessary for the 21st century: critical thinking, decision-making,
problem-solving, the ability to express themselves freely. However, it was also clear that the
lack of the necessary educational resources, increased paperwork, the lack of the necessary
technical equipment in some classrooms, and the ineffectiveness of active-learning methods

with a large number of students hindered the implementation of the new program.

Key words: updated curriculum, curriculum changes, teachers’ views and beliefs.
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Y0exneHnst 1 NPaKTHKHU y4YuTeseil OTHOCUTEIbHO BHe/IPeHUs1 00HOBJICHHON y4eOHOMH

NporpaMMbl B 0THOM M3 cpeAHUX mKOoJ 3anagHoro Kazaxcrana
AHHOTANUA

[Tocne pacnaga Coerckoro Coro3a Kazaxcran Hauan mocreneHHO peopMHUpOBaTh
cucteMy oOpa3oBaHMs /10 YPOBHSI CaMbIX Pa3BUTHIX CTpaH Mupa. Jpyrumu cioBamu, nocie
o0peTeHHs] He3aBUCUMOCTH CHUCTEMa O00pa30BaHMsI CTOJKHYJIACh C MHOKECTBOM IpOOIeM,
HalpuMmep, CoAep)kaHue crapoil y4deOHOW mporpamMMbl OBUIO OPHUEHTHPOBAHO HA
3allOMHMHAaHKME, a He Ha ()OPMHMPOBAHUE JKU3HEHHBIX HABBIKOB y BBIIYCKHUKOB IIKOJI. B
pe3ynbrare, 1Mo AaHHbIM OpraHu3aluyd SKOHOMHYECKOIO COTPYJHHUYECTBA M Pa3BUTHUS
(OSCP), ObTH BBISBICHBI OCHOBHBIC MPOOJIEMBI cHCTEMbI oOpa3oBanusi B Kazaxcrane,
TaKue KakK OTCYTCTBHE PABHOI'O JOCTYIAa K KaUeCTBEHHOMY OOpa30BaHMIO Ul CTYICHTOB,
OrpaHUYEHHAasl HE3aBUCUMOCTb yUeOHbIX 3aBEICHUN, HU3KUI YpOBEHb (DMHAHCUPOBAHUS. U
orcyTcTBUE 3()(HEKTUBHOTO KPEIUTOBAHUS CTyNeHTOB. Jist pemenust 3Tux npoodsiem B 2016
yuebHOM rony B Ka3zaxcrane Hauaaoch BHEJIpPEHHME IpPOrpaMMbl C OOHOBJIEHHBIM

COACPIKAHUCM.

Llenpt0 3TOr0 Ka4eCTBEHHOTO MCCIEIOBaHUS OBUIO M3y4YeHHE YOSKICHHUN yduTeeH
CpPEeIHEW MIKOJBl M TMPAKTUKWA BHEAPEHHUS OOHOBIIEHHOW Y4e€OHOW MpOorpamMMbl B OJIHOU
oOmeoOpa3oBarenbHoi mikone 3amanHoro Kazaxcrana. [[nst yriayGiieHHOro u3yudeHHs
NPaKTUKA Y4WTeNed IO BHEIPEHHWI0O HOBOW Y4eOHON IporpamMmbl, WHIMBUAYaJIbHBIE
MHTEPBbIO OBUIM MPOBEAEHBI C KAX/IbIM YYaCTHUKOM, X MHEHUS MOAPOOHO 00CYKAAIUCH,
1 OB BBISIBIIEHBI 0011He Yoex1eHus. [TockonbKy y Ka)X10ro y4acTHUKa ObLT pa3HbIi OIbIT
paboThl, y HUX OBUIM Pa3HbIe MHEHHS O COJEP’KaHHMHM HOBOM MPOrpaMMbl, YTO MO3BOJIMIIO

6osee TOAPOOHO U3YUUTh X MPAKTHKH.

Ilo pe3ynpraTaM HCCIIEIOBAHHS BBIACHWIOCH, YTO YYMUTENsS B IE€JIOM OTHOCSTCS
MOJIOKHUTETHHO K OOHOBJIEHHON yueOHOI mporpamMmMe. B yacTHOCTH, pe3ybTaTbl HHTEPBBIO
IIOKAa3bIBAIOT, UTO C peaJIn3alyeil IPOrpaMMbl YUUTENS UMEIU BO3MOKHOCTh Y4aCTBOBATh B
pa3IMyYHBIX Kypcax TOBBIIICHHUS] KBaIM(PUKAUU, COBEPILIEHCTBOBAJIM CBOW 3HAHUA,
pa3BUBAJIUCh BO BCEX HAMNpPAaBIEHUSAX, CTPEMHIJIUCh OBITH JII0OOO3HATENBHBIMH U
HoBaTopcKkuMH. Taxke ObLTO OOHApYKEHO, YTO MPOrpaMMa IOJIOKUTENFHO BIMSET Ha
cTyaeHToB. Hanpumep, ydamuiics, o0y4aromuiics 1o HOBOH CoJiepKaTebHOM Mporpamme,
MOJKET TIOJYyYUTh BCE KU3HEHHbIE HaBBIKM, HEOOXonuMble uis 21 Beka: KPUTHUYECKOE

MBILUIEHUE, TPUHATHE pPEIICHUN, pelieHre mpodiieM, CIocOOHOCTh CBOOOIHO BbIpa)karThb
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cBou MbIcIH. OTHAaKO OBITO TaKXkKe SICHO, YTO OTCYTCTBHE HEOOXOAUMBIX 00pa30BaTEIbHBIX
PECYpCOB, YBEIMYEHHOE KOJIWYECTBO OYMa)KHBIX BOJIOKHTOB, OTCYTCTBHE HEOOXOIMMOTO
TEXHHYECKOTO OOOPY/ZOBaHUS B HEKOTOPBIX KaOMHETaX W HEeI()(HEKTHBHOCTH METOJOB
AKTUBHOTO OOydYeHHsS C OOJIBIINM KOJMYECTBOM CTYICHTOB HPEMSATCTBOBAIM peaTU3aIlUH

HOBOH IIPOIPAMMBI.

Kntouesvie cnosa: obHosnennas yuebnas npoepamma, usmeHeHus 8 yueoHotl

npozpamme, 8321506l U yoeducOeHUs yuumerell.



TEACHERS’ BELIEFS AND PRACTICES ABOUT IMPLEMENTATION OF
UPDATED CURRICULUM X
Bartbic Kazakcranaarsl skajanbl opTa OL1iM OepeTiH MekTen MyFajiM/aepiHiH

JKaHAPTBIJIFaH OKY Oarap/jiaMachliH iCKe acbIpyaarbl CeHiMaepi MeH TIxkipudeaepi
AHaaTna

Kenec Oparbl biaplparanHaH kediH Kazakcran MemyiekeTi OutiM Oepy KelleHiH
QNeMJIeTi €H JaMbIFaH eJJEpHAiH JeHreliHe neiiH moiiekTi pedopmanayasl OacTaibl.
Backamma aiitkanna, Kasakcran Toyencizaik anranHad Oacrar, OutiM 6epy Kyiieci KenTereH
KUBIHJIBIKTApAbl OachlHAH KEIIipZi, MbICAJbI, €CKi OKy OaFgapiiaMa Ma3MyHBl MEKTEII
TYJIGKTEpiHE OMIPIIK JaFabUIapAbl KaJbIITACTBIPYJIAH Tepi, KATTaHIbl JaFablIapra
OarbITTanFan 6oateiH. COHBIH calliapblHaH, JKOHOMHKAIBIK bIHTEIMaKTaCcTHIK koHE JlaMy
¥Yiteiver (ObIY) 3eprreynepi OolblHINA Ka3aKCTaHABIK OimiM Oepy >KyieciHiH Heri3ri
npo0ieMaiapbIHbIH KaTapblHAa CTYJIEHTTEp YILIiH camaibl OuTiMre TeH KOJd JKeTIMAUTIKTIH
0onmaysl, 611iM Oepy YHBIMAAPBIHBIH AepOECTITiHIH MIEKTEYILIIr, 0OJ1apAbl KApKbUIAHIBIPY
NCHIeHIHIH TOMEH[ITl JKOHE CTYACHTTepre THIMAI Hecue Oepy >KYHECiHIH IKOKTBIFBI
anpIKTaAel. Ochl Mocenenepai menry yumria 2016 oky xbuieiHan Oactam, Kaszakcranma

JKaHapTblJIFraH Ma3MYHbI 6aFI[apJ'IaMaHBI eHri3y KOJira aJIbIHJBbI.

Byt cananel 3epTreyaid Makcathl - bateic KasakcTaHHBIH Kambl opTa 0iaiM OepeTin
MeKTeOIHAeTI MyFaliMIEpJiH >KaHApTbUIFaH OKYy OaFdapiaMachblH Y3€re acblpydarbl
CeHIMJIepl MeH ToxipuOenepiH 3eprrey. MyFaniMaepaiH kaHa OarapiaMaHbl €HIi3yeri
TOXIpUOEIEepiH TepeH 3epTTey YIIiH, 9p KaTHICYIIBIMEH jKeKe CyX0at »*ypri3uin, oiapablH
HiKipJepi TONBIK TAIKbUIAHABI XKOHE OPTAK CEHIMIEP1 aHbIKTaJ/Ibl. Op KaTbICYIIBIHBIH €HOEK
TOXIpUOeEc opTypiil OOJFaH/IBIKTaH, jKaHa OarJapiiaMaHblH Ma3MYHbI TypaJibl Oi MiKipJiepi
Jie opTypJii O0Jibl, cOoN ceOemnTi oyap/blH CEHIMIEPIH *aH >KaKThl 3epTTeyre MYMKIHJIK

TYyJbIL.

3epTTey  TYXBIpBIMJaMachblHa  CYyHEHETIH OOoJcak, Kbl  MYFaIIMIEpP.IiH
JKaHAPTHUTFaH OaF/apliaMara JIeTeH Ko3KapacTaphl OH €KeH1 aHBIKTA bl Ocipece oJapablH
OafjapiamMaHbl EHTI3yMEH KaTap, OpTypil KociOM jgamy KypcTapblHa KaThICHIN, ©3
OuTIMICPIH KOTEPreHAepiH, KaH >KaKThl JAMBII, 13/JI€HIMIA3 OOJyFa, >KaHAIIbUT OOoJIyFa
YMTBUIFAHIAPBIH CyX0aT HOTIKeNepineH kepyre 0omanbl. COHbBIMEH KaTap, OaraapiaMaHbIH
OKYIIBIIAp YIIIH A€ JKaKCchl ocepi Oap €KeHl aHBIKTaNAbl. MbIcaibl, KaHa Ma3MYH/IbI
Oarmapnama OoWbIHIIA OimiM anFaH OKyIIbl OoifbiHaH 21 Facklpra KaKeTTi OapibIK
JaFapUIapIbl KE3JECTIpe anambl3: ChIHM TYPFBIJAH OWjay, Te3 IIenIiM KaObuimai amy

Ka011eTi, MocesIeH]1 ey JKOJIapblH aHbIKTal alybl, pKiH ©3 OMBIH KeTKi3e alybl. Anaiina,
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KOKETTI OLTIM Oepy pecypcTapbIHBIH Tamlllibl 0ONybl, Kara30acThUIBIKTBIH KeOeHIn KeTyi,
KEeHOIp CBIHBITT O6JIMENEpiHiH KaKETTI TeXHUKAJIBIK KypalJapMeH KaMTaMachl3 €TiIMEYi,
OCJICeHMII OIC TOCUIAEPMAl KOm CaHAbl OKYIIBUIAPMEH OTKI3yAiH THIMCI3AIr >KaHa

OarapiamMaHbl €HTi3yre Keaepri 00JIaThIHBI 2 MOTIM OOJIIbI.

Tyuinoi ce3dep. oicana MazmyHOwbl 6azoapirama, Oa2oaprama e3eepicmepi,

My2animoepoiy nikipi mex ceHimoepi.
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Chapter 1: Introduction

1.1. Introduction
The school curriculum is a path to academic success for teachers and students, because
it involves all learning processes, outcomes in a particular subject matter. As we live in a
constantly changing world, the demands of life go on changing, so education system changes

as well.

Education system of the country has faced many challenges, such as curriculum was
outdated and overloaded, secondary school graduates struggled in finding jobs, due to the
lack of basic skills. The curriculum from the Soviet Union focused on memorization, not on

life skills, so it was necessary to introduce an updated program.

In 2001 the first President of Kazakhstan Nursultan Nazarbayev noted in his Address
to the people that the 12-year-old school should be fully operational by 2020. The main goal
of the transition to 12-year education is to teach children 5-6 years old in grade 0 and the

introduction of a standard preschool education program.

In his 2005 message, the first President of Kazakhstan said that in order to be
competitive with other countries and to make the economy grow rapidly, it is necessary to
make changes in the field of education, as the competitiveness of the population is reflected
in the level of education (Yakavets & Dzhadrina, 2014). Since, the key documents were
developed and educational reforms were initiated regulating state policy in the context of

education.

Troudi and Uztosun (2015) stated that curriculum change aims at developing program.
There are several stages of curriculum development process: curriculum design, program

implementation, and evaluation. Any changes in school program are focused on improving
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the quality of secondary education, although some schoolteachers doubt this and are

reluctant to accept new curriculum changes.

1.2. Background of the study

Education in Kazakhstan is a continuous process of education targeting the formation
of professional competence through improving cultural awareness, intellectual and physical
abilities. The education system plays the main role for the economic diversity of the country
(OECD, 2014). However, despite all the efforts of the state, it has an ongoing function to be
accompanied by numerous difficulties. Among the main problems of the Kazakhstani
education system, the OECD organization indicates the lack of equal access to quality
education for different categories of students, the limited independence of educational
institutions, their low level of funding, and the lack of an effective student loan system and

SO on.

Following the collapse of the Soviet Union, Kazakhstan launched a consistent reform
of the entire educational complex to the level of the most developed countries in the world.
However, after 1991, the quality of education in the country began to deteriorate rapidly due
to lack of funding. It was difficult for the authorities to keep the positive sides of education
system from the Soviet Union during the economic and social changes in the newly

developing education country.

The educational program acquired from the Soviet Union was characterized as
centralized, not adaptable and over-loaded (Yakavets, 2014). During the 1990s, instruction
policymakers in Kazakhstan needed to 'nationalize the educational plan to indicate the social
and ethnic history, while at the same time there was a focus on "internationalizing” the nation
to be ambitious in a world economy. The problems in the education system have been arisen

from the shortage of materials, resources, ideas, from the loss of some positive practices of
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Soviet model, and from the lack of international encounters. Therefore, it was necessary to
make the content of curriculum adaptable in the framework of market economy and the
partnership with foreign institutions. Kazakhstan is now experiencing a major change in
searching a progressive model of training from global model of education. Thereby, the
school curriculum has been one of the areas that recognized for modernization and it was
widely discussed in the strategic policy documents and analytical reports, as in OECD, 2014;
NUGSE, 2014; World Bank, 2014. The new national educational program is aiming to build
up students’ soft skills, like critical and analytical thinking, management and leadership,
functional literacy, decision making and so on. These are the skills that are highly valued in
the modern enterprise, to be collaborative with others, presenting ideas and communicating.
Accordingly, the enhancement of children’s competence requires teaching to be shifted from
teacher-centered to student-centered or to individualized learning. The adaptable school
program takes into account personal characteristics and it tends to be responsive to individual
needs and interests. It allows to change the procedures to suit the new conditions as well.

(Mohanasundaram, 2018).

The school curriculum has already been adapted nowadays, updated content has been
tested and implemented in Nazarbayev Intellectual Schools (NIS) and 30 pilot schools across
the country.

The actions that have been already taken in the country - the expansion of schooling
up to 12 years - mostly by 2016 and to the entire framework by 2019; introduction of new
textbooks; introduction of State Compulsory Educational Standards; comprehensive
program for in-service teacher training courses aiming innovative pedagogical necessities.
(through Centers of Excellence); introducing new curriculum and assessment system to
mainstream schools from the teachers’ experience of Nazarbayev Intellectual Schools;

presenting trilingual education to experimental schools first, then to mainstream schools.
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(NUGSE, 2014) The 12-year education scheme is based on the 0 grade + 11 grade principles.
The updated educational program has been gradually introduced in accordance with the
schedule: (1) 2016 — 1% grade; (2) 2017 — 1 and 2, 5 and 7 grades; (3) 2018 -1-3,6 - 8

grades; and (4) 2019 — all grades 1-11.

1.3.Statement of the problem

The content of course books, teaching resources, recommendations and
methodologies for teachers have been changed respectively with the development of school
program (MOES, 2016). In addition, all the mainstream school teachers began to be sent to
the in-service trainings to be introduced with the content of updated curriculum and to
implement it in their classrooms. As a result, school teachers started to apply new teaching
approaches in their lessons, some Nazarbayev Intellectual Schools (NIS) were opened in
different regions of the country on the basis of a new methodology for integration with the
best international pedagogical backgrounds. Correspondingly, these intellectual schools are
the main centers for transferring the international experiences for other mainstream schools.
However, despite the progress in introducing new school curricula, the experts and
policy makers discovered that mainstream school teachers are still challenging in
implementing the upgraded program effectively, they struggle with the assessment system,
which reflects the students’ priorities and the principles of the education system (MOES,
2014, p.24). In addition, | noticed this problem by myself, when | had opportunities to
observe English lessons at mainstream schools. Teachers were struggling especially with
developing assessment criteria and assessment tasks. | also realized some English teachers
still find it difficult to understand and to implement the changes of school program. Although
there is a lot of research in the global arena about the influence of program changes to school
teachers and about their perspectives about the curriculum, but I realized that in the context

of our country, the number of investigations on public school teachers’ practices of the
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updated program is limited.
Therefore, this study aims at examining teachers’ practices about the implementation
of school curriculum with an updated content in the context of Kazakhstani educational

reforms, namely in the western part of the country.

1.4. Purpose of the study
The purpose of this qualitative study is to explore secondary school teachers’ beliefs
and practices of implementing the updated curriculum based on their teaching experiences
in one mainstream school of West Kazakhstan. Teachers are the implementers of the updated
curriculum and therefore it is necessary to investigate their beliefs and practices of the

updated curriculum.

1.5. Research Question

This study poses the following specific research questions:

Main research question:

What are the secondary school teachers’ beliefs and practices of implementing the

updated curriculum in a school in west Kazakhstan?

Subsidiary questions:

1. What do teachers view about implementation of the updated curriculum?
2. How do they implement the updated curriculum?

3. What are the factors that affect teachers to implement the updated curriculum?

1.6. Significance of the study
The study can be significant for several reasons; first, it may discover teachers’ beliefs
and practices about implementation of updated curriculum, consequently teachers’ strengths

and weaknesses in using curriculum will be identified. In addition, teacher’s voice can be
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heard to different stakeholders, such as policy makers, school administrators and
professional development trainers to support them in teaching process. According to
Hargreavers 1996, (cited in Hanushek, 2011) there has been a shortage of teacher voice in
education decision-making. Although, teachers are the people, who know most about school
practices, who will improve learning, but unfortunately, they are like the objects of reform,
not its’ participants. Second, the study might contribute to the literature and discussions
about the importance of teachers’ perspectives on the implementation of new curriculum
reform, as the research on this topic is not extensive in Kazakhstani context (MOES, 2014,
p.24). Finally, by doing a research | can professionally develop and improve my analytical
and research skills.
1.7. Outline of the study

The thesis includes six chapters. Chapter 1 presents the background information about
the research topic and states the problem of the research, defines the purpose and the research
questions that guided me to study the topic. Chapter 2 introduces the reviewed literature and
studies related to the topic. It also gives information about the concepts of the study and
discusses the nature of curriculum development followed by the analysis of the factors that
affect teachers’ implementation of the curriculum. Chapter 3 discusses the methodology of
the research by describing the design, site of the research and sampling procedures. Ethical
considerations are also mentioned in this section. Chapter 4 focuses on the study findings
that revealed from the analysis of the data collection. Chapter 5 presents the discussion of
the results. The last chapter summarizes the whole study, considering the recommendations

and suggestions for future research.
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Chapter 2: Literature review
2.1. Introduction
The aim of this chapter is to review the literature related to the research topic.
Especially, it defines the main concept of the study, discusses the nature of curriculum
development and provides an analysis of the factors that affect teachers” implementation of

the curriculum. The last paragraph provides a summary of the chapter.

2.2. What is curriculum?

The main concepts of the study are related to teachers’ perceptions and practices of
implementing the updated curriculum. Teachers’ perceptions of the curriculum derive from
teaching experience. The concept ‘curriculum’ is understood in limited and in broad sense.
Some teachers equate it with lesson plans, subject discipline or syllabi, but the broader
meaning of curriculum is much more than a statement about the knowledge-content, it does
not say about what schools should teach, but it seeks the answer for ‘why students should be
taught’. For this reason, Bobbitt (1918, p.42) defines ‘curriculum’ as “a series of things
which children and youth must do and experience, by way of developing abilities to do the

things well that make up the affairs of adult life”.

The main difference between the concepts ‘curriculum’ and ‘syllabus’ is that the
‘syllabus’ is focused on a specific subject, i.e. the list of topics or units are created by an
educator or a professor, while ‘curriculum’ includes the overall content for a particular

course which designed by government or institution.

2.3. The nature of curriculum development
The curriculum development is a planned, a dynamic and a systematic procedure to
make positive upgrades in the educational framework. There are changes and advancements

every time around the world that influence the school educational programs, hence there is
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a need to update curricula addressing to general public needs (Mohanasundaram, 2018). This
idea is also supported by Aktan (2018) that the curriculum has to meet the needs and interests
of the region, the schools and the students. In fact, the Organization for Economic Co-
operation and Development (OECD) countries have begun to switch to such an updated
content of school education since 1988. And in 1997, countries agreed on a common
measurement standard for updated content. In other words, authors Nan-zhao and Mu-ju
(2007) claimed the advancement of the program should be guided by the need for changes
in organizational, cultural, economic, methodological, legal and socio-psychological

relations that have developed in the field of education.

Yakavets (2014) states the curriculum modification in Kazakhstan has been a
significant issue in education, especially after gaining independence. The training
framework insufficiently mirror the new instruction standard, which focused on
personalization and enhancement to enable them to make decisions between academic
learning and professional courses. Similarly, Chinese education relied on centralized
curriculum, which had less flexibility for many decades (OECD, 2016). Therefore, a
qualitative reform of education could be possibly carried out in the context of dynamic socio-
economic changes in society and there was a need for detailed strategy. A strategy takes into
account the real situation in the education field and potential paths for the development of
society and the state. In this case, a flexible program, which is adaptable to rapidly changing
real conditions, had developed based on such a strategy (OECD, 2014). In addition,
(McKnight, 2018) described curriculum planning, as it is essential to think about the ways
how to include modules or activities rather than just thinking about what to include in it. For
instance, teacher should ask the questions by himself like are the activities practical for
students? Where can | negotiate something different with students? How do my curricular

choices demonstrate my respect and care for my students? In the same manner, curriculum
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experts Wiggins and Mc Tighe, (2005) consider the pedagogical approach and methods that

guide teachers to provide practical support.

Development of curriculum should be functional and relevant to society’s needs, it is
a setting for new educational goals to achieve, new evaluation tools to assess and the
development of social, physical and emotional skills in terms of the intellectual aspects of a
learner. According to Richards (2001), curricular change includes some stages, such as
‘needs and situation analysis’, ‘developing goals and objectives’, ‘course structure’ and

‘teaching approaches and materials’.

Furthermore, in the context of Kazakhstan, the country is now experiencing a major
change in searching a progressive model of training from global model of education.
Thereby, the school curriculum has been one of the areas that recognized for modernization
and it was widely discussed in the strategic policy documents and analytical reports, as in
OECD, 2014; NUGSE, 2014; World Bank, 2014. The new national educational program
aims at building up students’ soft skills, like critical and analytical thinking, management
and leadership, functional literacy, decision making. These are the highly valued skills in the
modern enterprise, to be collaborative with others, presenting ideas and communicating.
Accordingly, the enhancement of children’s competence requires teaching to be shifted from
teacher-centered to student-centered or to individualized learning. Mohanasundaram (2018)
believes adaptable school program takes into account personal characteristics and it tends to
be responsive to individual needs and interests. It also allows changing the procedures to suit
the new conditions. Additionally, it is worth mentioning about the world that belongs to the
GRIN technologies: genetics, robotics, information and nanotechnology (Garreau, 2005 as
cited in Hord & Sommers, 2008). Therefore, modern school teachers have to meet the

requirements of the modern world. Similarly, Benjamen (1939), describes the changes by
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giving an example of fish grabbing with the bare hands. The author clearly explains the needs

for making amendments in the curriculum depending on the necessary life skills for students.

Altinyelken (2010) in his study relates teaching methodology to children’s activities
rather than teachers’ activities, because it enables to get students well performed and well
participated in learning. Likewise, the development of strategic directions for education
reforms in Kazakhstan for 2015-2020 highlighted that “a) educational program, b)
assessment, ¢) textbooks should be evolved together by the same goals and values, otherwise

they will undermine each other” (NUGSE, 2014, p. 24).

a) In terms of educational program, Shamshidinova, Ayubayeva, and Bridges
(2014) defined the purpose of the standard curriculum as: achieving the goals and objectives
presented in the form of expected learning outcomes; preparing the educational activities
taking into account the individual and age characteristics of pupils; building spiritual, moral
and socio-cultural skills based on national traditions and universal values; creating
psychological and pedagogical conditions of education and training; creating equal
opportunities for educating preschool children in the organization of primary education;
developing students’ communicative, cognitive, creative and motor skills, self-learning
skills, including young children’s;

b) Correspondingly, the aim of the assessment is believed by Altinyelken (2010)
to be diagnostic and remedial. It is considered that appropriate and immediate feedback
would help teachers to see the students’ strengths and weaknesses in their academic
achievement. As a result, assessment process is functioned on a daily basis; teachers may
stimulate some students’ learning or provide support to others in accordance with learning
objectives. Likewise, the scholars Karunasinghe, Ganasundara (2000) mentioned about the
continuous classroom-based assessment as the best technique, which helps teachers to

encourage comparative student achievement.
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C) The basic skills that students practice according to the textbooks have to be
required by market economy, because students are to get the necessary knowledge from the
course books to apply at current jobs. For instance, students may suffer because of deficiency
of skills in the sphere of business marketing, banking, entrepreneurship and so on. Therefore,
some schools in the country are experiencing various kinds of educational program
advancement; each of them strives to build up its own arrangement of student books

(NUGSE, 2014).

What is more, the content of textbooks shapes the learner’s identity as well. For
instance, Nazarbayev University professors presented the findings from different course
books how the relationship between gender and schooling depicts learner’s identity.
However, this research is still being investigated, and recent results showed that males are
represented more in all texts and their images are given more than women’s across the
different subjects, like English, Kazakh, Russian and Algebra. The percentages of gender
were provided by six categories/activities, such as leadership, domestic, health, sport,
business and science. It became apparent that in our country all the areas are associated with
the male domain except domestic. The same situation can be found in all textbooks of other
countries as well. It can be proven by the scholars Palandjian, Silova, Mun and
Zholdoshalieva (2018) how they examined textbooks of different countries, and discovered
that women position is mostly given in texts as both nurturers and reproducers of the nation
in comparison with men roles as heroes or protectors of the nation. Accordingly, these
gender indicators in textbooks may also affect the future professions of students. For
example, male students may prefer going to business or science and girls to nursery spheres.

The content of textbooks or school curriculum can also shape the national identity of
learners. Having compared two scientific papers, it became obvious that there is a great

influence of neighboring countries on the national identity. For instance, Kyrgyzstan,
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Uzbekistan and Russia affected the Kazakhstani education, while Pakistani education was
influenced by India and Afghanistan. Therefore, the main concern was the relationship
between identity and religion. According to Durrani and Dunne (2010), Indian leaders used
Islamic unity as a weapon to destroy Pakistan's identity.

In the context of Kazakhstan, national identity is mostly represented in Kazakh
textbooks, but it is not good, because there are different nationalities and religions in our
country, and young people are mostly focused on the books with English or Russian
instruction, where the content does not represent national identity sufficiently.

To sum up, the studies show that the curriculum development in all nations is focused
on how to develop students’ awareness and capacity of life learning, how to educate qualified
citizens (Nan Zhao & Muju, 2007). The purpose of any curriculum reforms is promoting the

quality of basic education focused on cultural, economic and socio-psychological relations.

2.4. The factors that affect teachers’ implementation of the reform

The curriculum reform is an inseparable process, which includes all learning
opportunities. Hence, the learning process should cater to the needs of learners, teachers and
society. Thereby, teachers are regarded as the key agents to implement any changes of the
curriculum. However, as many studies around the world have shown, there are different
challenges that some teachers face in implementing the program successfully. There is an
evidence confirming the notion that Stockwell (cited by Rahman et.al., 2018) pointed to as
several factors that impacted the curriculum change process concerning teachers, such as the
personal characteristics of teachers, and teacher development. On the one hand, there has
been an inconclusive debate about whether schoolteachers are ready or qualified enough to
accept program innovations. On the other hand, it is believed by Nsibande (2002),
understanding the curriculum changes successfully depends on the teacher’s ability. Teacher

should have good knowledge, skills and passion for teaching. Nevertheless, Handler (2010)
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claims that professional development of teachers is an important factor contributing to the
success of the curriculum development and implementation. The government in China
regularly provide renewal courses on teachers’ qualification to improve the quality of
teachers (OECD, 2016). In this manner, in 2016 Ministry of Science and Education in
Kazakhstan created a schedule for teachers’ training on the basis of updated program:
366,574 —teachers, 19,314 — heads of secondary schools, 4,080 methodologists of education
departments and specialists of subordinate organizations of the Ministry got introduced with

the content of updated curriculum (MoSE, 2016).

However, Ostovar-Namaghi (2017) believes that what often makes education change
difficult is a disagreement between policy-makers and teachers. His findings lend support to
the belief that the collaborative planning of the curriculum improves the implementability
of any educational reform. Accordingly, Grossman, Onkol and Sands (2007), support this
idea and state that curriculum implementation is better achieved if more people are involved
in and committed to it. It would result in using curriculum effectively by sharing own
teaching practices, up-to-date teaching materials and provide with relevant resources.
Therefore, where there is no collaboration, teachers have different perspectives on the
curriculum implementation process. In other words, teachers can also contribute to the
development of practice in their schools by involving their colleagues in research work,
thereby becoming active participants in the reform process, and not just an object of the

reform (McLaughlin, McLellan, Frost & Turner, 2013).

Naturally, different teachers perceive any changes of curriculum differently, as
Rahman, Pandian and Kaur (2018) highlighted, teachers are people who bring the
educational changes into practice in the classroom. It is obvious that they do it in different
ways. Therefore, it is necessary to know teacher’s voice about implementing the curriculum.

Hargreaves 1996, (cited in Hanushek, 2011) claims, there has been a shortage of teacher
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voice in education decision-making. Although, teachers are the people, who know most
about school practices, who will improve learning, but unfortunately they are like the objects
of reform, not its’ participants. In other words, they can also contribute to the development
of practice in their schools by involving their colleagues in research work, thereby becoming
active participants in the reform process, and not just an object of the reform (McLaughlin,
McLellan, Frost, and Turner, 2013). In addition, Gyurko (2012) highlights in his study three
main categories on teaching and classroom-related issues about teacher’s educational voice:
pedagogy and curriculum; student progress and assessment; professional development and

classroom management.

In addition to the above mentioned factors, which influence teachers to implement
programs, there is another category of teachers who really find it difficult to work with a
school curriculum with updated content. They are the teachers who start working in schools
immediately after graduating from pedagogical universities. As Darling-Hammond and
Baratz-Snowden (2007), mentioned in their paper that tens of thousands of beginning
teachers have had little or no fundamental information about schools, children and
curriculum. Shamatov (2005) also observes that one of the pressing challenges for beginning
teachers in Kyrgyzstan is curriculum change, because they may get insufficient support from
experienced colleagues. As a result, this may create the teachers’ reluctance of accepting
any reforms in education. This indicates that there is no connection between pre-service
teaching centers and secondary schools. For this reason, universities in Turkey train future
schoolteachers based on the methodology of real schoolteachers (Grossman et.al., 2007).

All things considered, it is noticeable that the future of each individual is formed
from the foundation of the school. Many scholars believe that any educational reforms
should be first introduced to teachers, as they may reflect on them and give feedback from

the classroom practitioner’s perspective. The effectiveness of educational change relies upon
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practitioners; therefore, they should be involved in the curriculum development process as
well (Bas & Senturk, 2019). After that, the reformers probably get the right understanding
and give a correct direction to educate the younger generation.

2.5. Summary

Having reviewed the literature, | understood the significance of the concepts related
to my study and examined the importance of curriculum development in general. | also found
out what possible factors can influence teachers to incorporate curriculum changes into the

teaching process. The following chapters present the methodology and findings of the study.
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Chapter 3: Methodology

3.1. Introduction
This chapter presents the methodology of the research that enabled to study secondary
school teachers’ beliefs and practices of the curriculum with an updated content, to find out
the factors that affect the curriculum implementation in Kazakhstan. It includes three
sections: the first section clarifies the design of the research, the research site and participants
selection. The following section describes the research procedures, instruments and methods
in details, which were used for data collection and analysis. The last one discusses the ethical

considerations and summarizes the chapter.

3.2. Research design

To address the research questions, | employed qualitative research design.
Qualitative research happens in natural settings, where human behavior and events occur.
The qualitative research focuses on participant’s perceptions and experiences, the way they
perceive their lives (Frankel & Wallen, 1990; Locke et.al., 1987 cited in Creswell, 2014).
My study aims at exploring the teachers’ beliefs and practices of the implementation of the

new curriculum.

Within qualitative approach, | used the case study in which | can develop an in-depth
analysis of a case. Case study is an inquiry design in many fields that enables to do in-depth
examination of a phenomenon, often a program, event, process or individuals (Creswell,

2014, p.43).

The rationale of the case study is that it relies on realistic perspectives of the

practitioners to provide the effectiveness of implementing the curriculum changes further.
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Research site

The study was conducted in one of the mainstream schools in the west part of
Kazakhstan. Mainstream schools of the country have been implementing the updated
curriculum for almost four years, which is a very short period of time. As mentioned above,
Nazarbayev Intellectual Schools (NIS) across Kazakhstan have been using advanced
curriculum, which was used as a basis for the curriculum reform for all schools of
Kazakhstan. These NIS schools have become models for other mainstream schools in terms
of transferring the international innovative approaches. Since, the updated program was
experienced at NIS first, only then it was transmitted to the other educational institutions.
This means that NIS project is a great facilitator in modernizing the educational system.
Moreover, the most NIS teachers have been trained abroad to bring the international
experience into Kazakhstani classrooms. Moreover, each NIS schools work with two
mainstream schools to support with all the changes, and these schools are called “pilot
schools”. The teachers of those schools are helped and guided to implement the program by
NIS teachers. The NIS teachers have a team-teaching lesson with the teachers of ‘pilot
schools’, they meet each other beforehand to make a lesson plan together. However, this
study is conducted in a mainstream school, which is not one of the pilot schools, because |
planned to see how the new curriculum is being implemented in a typical school that is not

receiving any additional support.

Sampling

Participants were recruited on a voluntary basis according to certain criteria for a
sampling procedure. Creswell (2012, p.206) claimed, “the research term used for qualitative
sampling is purposeful sampling. In purposeful sampling researchers intentionally select
individuals and sites to learn the central phenomenon”. According to Cohen, Manion and

Morrison (2011), in purposive sampling researchers build up a sample based on their specific
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needs (p.115). So, this type of sampling strategy helped me to choose the participants based
on their experience and the appropriate site. Within purposeful sampling strategies, | used
maximal variation sampling. As Creswell (2012) suggests that maximal variation sampling
enables a researcher to identify the characteristic and then find sites or individuals that show
the shape of that characteristic. In my case, maximal variation sampling facilitated to find

the teachers of different grades, different ages and different language of instruction.

The following specific criteria were used to select participants:

1. Secondary schoolteachers of different grades (5-11 grades) and subjects (science and

language).

2. Their teaching experiences had to be more than 3 years as the new curriculum has been

implemented in mainstream schools since 2016.
3. Voluntary participation, | asked those teachers who were really interested in my research
topic.

Correspondingly, the research involved five teachers of different subjects (see Table 1.) and
seven interviews for this case study:

Table 1. Information about the participants

Names of the | Subject Work Number  of | The First Year of
participants interviews implementing  the
experience program (still
using)
Aiym English 6 years 2 2018
Menslu Biology 12 years 1 2016
Akgul Kazakh 15 years 1 2017
language
Nurlan History 15 years 1 2018
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Zhanslu English 26 years 2 2017

Note: The names of participants are not their real names.

3.3. Procedures of the research

The first step for conducting my research was the Submission the Ethics Application
Form (October 9, 2020), then after getting Ethics Approval | started to negotiate with the
school, for this I made an appointment with a gatekeeper in the beginning of November 2020
to gain the school principal’s permission to conduct my research in the school. It was not
hard to meet the school principal for me. | knew a teacher, who works at that school, and she
was pleased to help me for that and she introduced me with the principal. So, | explained my
situation by handing him a support letter from NUGSE (Appendix A), where the purpose
and duration of my study, sampling and data collection procedures were presented. In
addition, I also mentioned about the ethical norms and rules which I would follow during

my researching activities. Thus, I got the principal’s permission to conduct the study.

Then, for recruiting participants and creating the list of participants, | spent
approximately two weeks (November 10, 2020 — November 25, 2020). | asked school
administrators to provide me with the email addresses of schoolteachers in order to send
them an invitation letter (Appendix B) with the criteria for participation in my study. In the
invitation letter, | politely asked teachers to contact me by email or phone call if they were
interested in my research. The invitation letter looked like a recruitment flyer. | sent a
recruitment flyer to the mail of the school staff with criteria to attract participants to my
study. Since the program with updated content was introduced in Kazakhstan for only four
years, | needed a teacher who had been practicing for 4 years, but not less. And of course,

teachers of any subjects and teachers of middle classes were welcomed. | also asked for a
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response by a certain date, and as a result, only five participants wished to participate on a
voluntary basis.

Having received their agreement, | shared the informed consent form (Appendix C)
with participants. Those teachers who wished to participate signed the two copies of the
informed consent letters. One copy was for me as a researcher, another one was given to

each participant.

Data collection procedure took almost two months (from the early December, 2020
to the end of January of 2021). The interviews were mostly conducted online because of
pandemic situation, and only two teachers welcomed to see me personally, they have decided

the time and place for being interviewed.

By signing the informed consent letter, where the participants were informed that |
would maintain anonymity and confidentiality, they felt comfortable and confident to answer
the interview questions. What is more, participants were asked a permission to be recorded
for the purpose of transcription. Additionally, during the process of data collection, I asked
some of my interviewees to show me personal documents such as their professional
individual plans or short-term lesson plans, which helped me to understand their beliefs and

practices of curriculum implementation better.

3.4. Data collection
As the main instrument for collecting data | used semi-structured interviews.
Interviews could yield detailed information about personal feelings and different opinions
on the issue. As mentioned earlier, because of lockdown time the interviews were conducted
via video-conferencing. Leavy (2016) states video-conferencing and skype interviews make
it possible to talk to people whom a researcher might not be able to reach in person (p.142).

In addition, participants’ own words were recorded as a primary source with their
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permission. The reason why | used a semi-structured interview, as it involves a series of
open-ended questions based on the topic that | want to cover. | developed a list of interview
questions and | asked probing and follow up questions during the interviews as well.
According to Leavy (2016), participants are free to use their own language and provide long
and detailed responses. The interview questions are provided below (Appendix D). Not all
interviews were recorded, as two participants did not want their words to be recorded. In that
case, | had to write down the key points of their responses, so | found note-taking process

useful for me. Later | used those notes in analyzing the interviews.

I enjoyed to talk with them naturally, most of them were open and friendly, and during
the interviews | also discovered that less experienced teachers were very positive about
updated curriculum than more experienced ones. Overall, I had administered 7 interviews of
40-50 minutes with each participant. Most of the participants preferred their native language,

which is Kazakh, only one teacher was interviewed in English.
At the end of each interview | expressed my gratitude to each participant.

3.5. Data analysis

The analysis of the collected data included three stages. In the first step, all audio
recordings were transcribed into a text document. The typing process took a long time.
However, interview transcriptions allowed me to do In Vivo coding where | highlighted
statements, words, or chunks as key points in the participants' responses relying on interview
questions. This was the second phase of data analysis. The last step was to rearrange the
codes according to the suitable themes. Themes were created based on research and
interview questions. Consequently, some themes were merged into categories and

interpreted in the ‘findings chapter’.
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3.6. Ethical consideration

The most important aspect of conducting research that a researcher should know is
adherence to ethics during the research. To do this, the researcher have to get ethics approval
from the NUGSE Ethics Committee in order to conduct the research. However, there were
several steps, which | had to cover to get an ethics approval. The first step was to complete
a Collaborative Institutional Training Initiative Program (CITI program) in order to get
aware of all the ethical regulations for conducting research. By completing the program
successfully, I received certificates of program completion. Only after that, | prepared my
Ethics Application and by sending it to the Ethics Committee | had a chance to get an Ethics

Approval from NUGSE Committee (Appendix E).

Fortunately, everything went better than | thought, having received the approval
immediately, I confidently went to the research site to make a negotiation with a gatekeeper.
During the data collection process | promised my participants to keep the ethical standards.
The details of researching process were given in the informed consent form including
anonymity and confidentiality. The participants were free to choose any of three languages
to be interviewed (Kazakh, Russian and English), which was most suitable for them. Even,
one of English language teachers preferred to be interviewed in native language, which is
Kazakh. This surprised me a little, since | conducted my research in English, so it would be
a little easier for me to analyze and draw conclusions in English. Additionally, it took time
to translate her words afterwards. Each participant was interviewed individually and in
different dates, thus they did not know each other who participated in the study, although

they were from the same school.

However, there was a risk that the study participants might be known by other school
members. Therefore, | created conditions not to harm the personal life and work of the

participants. For example, | used pseudonyms and coded numbers instead of their real names
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and the information shared by them was confidential, also their audio recordings are in a
protected file of my laptop with a password. In addition, the participants were informed that
the data provided by them would be destroyed by the researcher after defending the thesis.
Glesne (2011), suggests to get rid of any copies of the data collection after the research
completion.

At the end of each interview, | expressed my gratitude and respect for my
participants’ time dedicated to my study. Accordingly, they felt free to skip some interview
questions or not to answer if they felt uncomfortable, they had rights to withdraw their own
answers or any information if they wished.

On the other hand, my research was a chance for them to gain experience in
participating in the study. In addition, they probably contribute to their professional
development through the analysis of research experience. | believe, a discovery of teachers’
beliefs and practices of program change will help different stakeholders, such as policy
makers, school administrators and in-service training institutions to support mainstream
school teachers in terms of teaching and learning process. Since, nowadays despite the
recognition of stakeholders, the voices of researchers and politicians prevail, and the voices
of teachers, who play an important role in school performance, are ignored in policy-making

(Hanushek, 2011).

Summary

The chapter introduced the procedures of my research in details, the design, the
sampling, the regulations that | followed, and the main instruments that | used to explore
school teachers’ beliefs and practices of the updated curriculum in one mainstream school

of West Kazakhstan.
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Chapter 4: Findings

4.1. Introduction

This section of the thesis illustrates the findings obtained from individual interviews
with the secondary school teachers about their beliefs and practices of implementing the
updated curriculum. This chapter presents the results of individual interviews based on the
following themes: i) Teachers’ views on implementing the updated curriculum; ii) Teachers’
views on benefits of the updated curriculum; iii) Teachers’ views on difficulties of
implementing the updated curriculum. The last paragraph summarizes the chapter.

4.2.Teachers’ views on implementing the updated curriculum

In general, all the participants have a positive attitude towards the updated
curriculum, but it is true that two teachers out of five were struggling a lot to implement it
in the first and second years. Some teachers reported that they had a lot of fear while
implementing the new curriculum. One of the teachers who had fear had over 26 years of
work experience, while another teacher had six years of experience.

This shows that the teachers irrespective of their work experience, no matter whether
they are more or less experienced, they are likely to face difficulties while accepting changes.
In addition, it can be clearly seen from the words of an experienced teacher Zhanslu
(pseudonym),

It was a big change in my teaching practice. | was not ready for that. Because, you
know when your teaching experience is 26 years and someone tells you to change something
in teaching, it seems impossible to you. I've been teaching since 1991, and I got used to what
I did throughout my teaching practices.

Accordingly, Aiym also proved her initial fear when she was asked to implement the

updated program, in the following words:
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When | was introduced with the new program and began to implement it, | was so
afraid of doing something wrong, because at that time | had only two years of work
experience. After all, as a beginning teacher, | was just getting used to the school culture
and | was unhappy when some changes were made in the school curriculum.

The other three teachers claim that any curriculum needs to be revised and updated
regularly. The first experience of working with the updated program for them was a great
desire for something. For example, Nurlan, a history teacher, said that he accepted the new
change as a normal thing, and Akgul, a teacher of the Kazakh language stated that getting to
know the new program was not a problem for her; on the contrary, she started to learn new
teaching methods that she had never heard before. “The program with the updated content
for biology teachers was an opportunity to learn a foreign language” - said a biology teacher.
Hereby, | can conclude the teacher's innovation depends not only on the teacher's experience,
but also on the personal qualities, interests and motivation.

What is more, the majority of participants noted the learning resources as the main
difference between the previous program and the updated one.

Based on the previous program, students were taught by using only one course book.
At the beginning of the school year, all students were given special textbooks, according to
their grades, and respectively they were limited to completing assignments and reading the
texts of one textbook. As a result, the student did not learn anything more except the
information in the textbook. (Nurlan, history teacher)

The language teachers also came to the same idea that students were regularly given
a traditional home assignment: read the grammar rules given in a textbook and write an
exercise, memorize new words. In addition, by working with old subject program the teacher

talked 80% of the lesson to explain the new topic to students, which means that the teacher’s
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talking time is longer than the student's talking time. Therefore, students were less active;
they were just listeners and writers.

Another important difference that the participants mentioned is interaction patterns.
Previously, children worked mostly independently during the lesson, that is, they receive
assignments and complete them, the teacher checks and evaluates. This is fine at some
degree, especially for introverts as they love to work individually. But, there were also less
able students in each class, who find it difficult to perceive new material, they sat for hours
to complete one task. And the teacher did not often take an individual approach to such
students. For now, according to the new program, students can work in pairs, in groups
discussing issues, helping each other to learn the material quickly. This is proved by an
English teacher Zhanslu, who is more experienced than other participants: Students mostly
did written tasks, for example each student worked on your own, there were no pair works
or group works, they did not discuss anything as a whole class, they basically completed
grammar exercises. This idea is also supported by the Kazakh language teacher: when
students see a new topic of the lesson on the board, they may discuss with each other and
guess what the topic is about, and this is good for the teacher as well, not only the teacher
speaks, but also students encourage each other to understand the material.

Furthermore, it is interesting to note that the teachers’ practice of implementing the
new curriculum shows that the new program is mainly focused on the content rather than on
grammar aspect. According to language teachers, constant discussion of various issues,
description of pictures or watching video materials and asking or answering different
questions negatively affects the ability of students to write and speak grammatically correct.
This means that teachers do not have enough time to explain grammar topics and make
students practice grammar exercises. However, teachers improve learners’ critical thinking

and decision-making skills.
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One more thing that all participants pointed out as a main difference between two
curriculums is a big change in the system of student assessment. In addition, teachers
highlighted several advantages and disadvantages of the new assessment system of student
academic achievement. This will be discussed in more detail in the following subtopics.

4.3. Teachers’ views on benefits of the updated curriculum

The benefits of the new program can be explained from two perspectives depending
on the responses of the participants. This is because this program has proven to be very

useful for both students and teachers.

4.3.1. Benefits to students

As mentioned above, the new curriculum allows students to work collaboratively,
that is, in pairs or in groups. It is useful for some students to learn in this way, as advanced
students always lead or guide less able ones. As a result, all learners may have the same
interest and pace of learning. For example, as a Biology teacher noted: Group work has
increased students' creativity, and even my less active or shy students have been able to
express their opinions more confidently. In addition, now students are able to evaluate own
progress and each other’s performance. According to young teacher Aiym, her students get
used to develop success criteria for each lesson by reading the lesson objectives (LO). She
just asks her students to tell what skills they are going to practice or what types of tasks they

are going to have. Aiym commented:

| first taught them to look at key words of the lesson objectives. For example, LO:
‘use appropriate subject-specific vocabulary and syntax to talk’, the key word here is: talk,
which means ‘practice speaking skills’, so the assessment criterion: ‘use topical vocabulary
appropriately in speaking’. By doing this, my students create assessment criteria for the

lesson by themselves, which sometimes make my life easier.
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The teacher of Kazakh language also mentioned about the new system of assessment
and compared the criteria-based assessment with the previous five-point assessment system.

She provided an example from her school experience. Akgul:

In the past, if a teacher put a grade 4 or 3 to evaluate our performance, she or he
would not explain the reason why we got it, also we were not particularly interested to ask
about it. Accordingly, we did not know how to improve our skills, what aspects to focus on,
and how to prepare ourselves not to make mistakes next time. But, now the specific criteria

will help students to identify the areas for improvement.

She also talked about some criteria for the writing assignment as an example, ‘if a
student is asked to use 6-7 topical words and 4-5 linking words or make no more than 2
spelling errors, respectively student will take these criteria into account when writing an

essay’. This shows the effectiveness of the new assessment system for student progress.

4.3.2. Benefits to teachers

To begin with, before the introduction of this program, there has been a lot of
discussion about professional development of teachers. Even teachers who have never been
abroad have gained experience from foreign teachers. This means that teachers have already
benefited a lot from the implementation of the new program. In addition, thanks to this
program, teachers of all secondary schools had a great opportunity to participate in school
and regional seminars, to exchange experiences. They did not only develop themselves
professionally, but also gained some knowledge for themselves. The updated program
requires us to be versatile and innovative, thus, we have learned not only to master our
subject, but also to integrate it with other disciplines. (Nurlan, History teacher)

Another benefit of the program for teachers is that they have been introduced with

the concept "reflection”. Most of the participants in this study noted that one of the main
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differences from the old program is reflecting on your actions (let it be a lesson, a workshop
or a meeting), which is a good change. In the past, we would not reflect on our previous
lesson. The lesson is over, everything is over, we did not even think about it, which means,
we did not work on our mistakes, and when we checked the students' test papers, we could
not understand why they made mistakes. Since that might be our guilt, but we always
demanded from the students, instead of looking for a reason from ourselves (Shanslu, an
experienced English teacher).

Thanks to reflection, teachers began to study the lesson. They create focus groups of
3-4 teachers and observe each other's lessons, afterwards discuss the procedure of the lesson
and give comments to improve teaching process. In addition, students’ activities are also
observed, their levels, their pace of learning, and accordingly the ways in which a teacher
makes different approaches to achieve the lesson objectives. According to Akgul (Kazakh
language teacher), last year she was involved in Lesson Study process and it helped her a lot
in planning and teaching lessons successfully.

| appreciate the contribution of my colleagues in it, they did not only help me grow
professionally, but also taught and guided how to study a lesson and how to do reflection.

4.4.Teachers’ views on challenges of implementing the updated curriculum

As already mentioned above that most of the participants did not really find it
difficult to implement the new program, although there were some moments in which they

struggled somehow.

Finding suitable learning resources to cover the lesson objectives

According to teachers, some of the proposed links to resources do not open in the
medium-term plan, so teachers will have to independently find materials that are relevant to
the topic and purpose. For example, a History teacher says, when you are looking for

materials for a lesson, studying information from different sources by surfing the internet,
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you can just get stuck there and spend a lot of time. Nevertheless, sometimes you may find
many interesting and useful materials for children. The English teacher Aiym also
highlighted about the difficulties in finding suitable learning materials for the lesson. She
says that when too many resources are given in the middle-term plan for one lesson, it is
difficult for her to find assignments that fit the objectives of the lesson, because some
websites are not acceptable. She sometimes can find several appropriate tasks to cover the
learning objectives, so she can choose from them, or sometimes she finds nothing suitable.
She has provided an example from her own experience, once she could not find listening
task where the students were supposed to find the inconsistency of the authors' ideas (that

was the listening objective).

Spending a lot of time on planning lessons

Teachers also noted that it sometimes takes several hours to create a plan for one
lesson. For example, when they do not find a suitable learning material for the objectives of
the lesson, they create their own tasks or find materials from different sources and combine
them. Additionally, in the case of summative assessment, they have to formalize tasks in
accordance with the format of assessment specification. This can be proven by biology
teacher Menslu:

Although the lesson takes 40 minutes, but we sometimes prepare one lesson for 2-3
hours. So, this indicates the mismatch of the offered resources with the learning objectives
in the mid-term plan.

Accepting new changes in the curriculum

In addition, there was a tendency for some teachers not to accept innovation or

change in the curriculum. It was a big change, especially for experienced teachers. The

assessment system, using different learning materials (hard copies or online resources), and
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even the style and methods of teaching made it difficult to admit everything. This is
confirmed by the words of an experienced English teacher, Zhanslu:

My first experience was awful. I didn’t understand how to teach according to this
program. | got lost in planning the lesson when you are given too many learning and lesson
objectives to cover in one lesson.  didn’t know how to assess my students based on criteria,
how to use the learning resources which are given in the curriculum (middle-term course
plans). | had no idea.

In addition, according to biology and history teachers, it is sometimes impossible to
use active learning in the big size classes. During active learning, students have to work in
groups or in pairs, and the teacher cannot control almost everyone when there are 25 students
in the class. Therefore, teachers claim that the topic of the lesson is not always well-conveyed
and the lesson does not reach its goal. Since, they prefer teacher-led lessons rather than
learner-centered, they explain the topic themselves, ask questions to the class, and describe
the scenarios themselves and so on. Although, active learning is demand for modern teachers
currently.

One more surprising fact that | also became aware that there were some teachers in
the pre-retirement age who showed a reluctance to accept the new program content. So, it
can be predicted that they endured the first 2-3 years to retire without even using the updated
curriculum.

Increased workload (electronic diary, short-term plans, side meetings)

What is more, three out of five teachers said that their workload has increased with
the update of the program, especially paperwork, and more time spent in front of the
computer. For example, they transfer the progress of each student to ‘kundelik.kz’ platform
after each lesson, (which means ‘electronic diary’) and for each summative assessment task,

they put down the grades in an electronic journal, and prepare rubrics for parents in order to
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make them understand own child’s achievement results better. Except planning the short-
term plans, the school administrators has increased the number of side meetings. In terms of
paperwork, for each lesson, teachers should print out several worksheets for classroom
activities according to the number of students in the class, since there is no specific
coursebook, they find teaching materials and print them out for each child.

4.5.Teachers’ views on how they deal with challenges

Teachers often ask each other for help when they find it difficult to find suitable

resources. For example, as the young specialist Ayim said:

Sometimes my colleagues find materials for me from the list of used resources in the
previous years or sometimes we work together to create own tasks taking into account the
levels of students. It is very effective when we make short-term lesson plans together, helping

each other understand some aspects of the new program.

In this way they can also reduce the time they spend planning one lesson. In terms of
difficulties with accepting new things in the curriculum, the more experienced teacher

Zhanslu shared with her solutions:

Fortunately, in the English department, the majority of teachers are young, more
innovative and more ambitious. Thanks to them, I somehow found a way out of the situation.
We planned lessons collaboratively, participated in various in-service training workshops
and discussed together. Thus, we could discover the positive sides of the new program.

Now, she has been already using the updated program for 5 years and she finds it
easier to work with different resources and plan the lesson, it even becomes more interesting
for her now. However, teachers approaching retirement age, although they are not very
interested in the updated program, but they are always supported and respected by their

colleagues. At the same time, there is no pressure on older teachers from the administration
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either, that is, they are not particularly forced to introduce new teaching methods. Perhaps,
this is a reflection of the culture of our nation.

And to prevent paperwork, teachers still cannot find a good way, so teachers
sometimes show the tasks through a overhead projector (OHP), although in some classrooms
there is no such equipment, and ask learners to complete them in their note-books, and one
more way not giving out hard-copy worksheets to students is teachers dictate the questions
or tasks, learners have to take some notes. Moreover, about the side meetings, the History
teacher Nurlan told:

In the initial years of the implementing the new program, there were a lot of school
meetings, parental meetings (at least four or five times a week), because the teachers and
parents had a lot of questions in terms of updated curriculum. Now, teachers observe each
other's lessons, attend in-service or online courses for teachers, thus, they try to find
resolutions to their questions or issues themselves.

4.6. Summary of the chapter

In conclusion, this chapter introduced the interpretation of the qualitative data made
by analyzing the interviews results with the study participants from one mainstream school.
The findings shows the schoolteachers’ beliefs and practices of updated school curriculum.
According to my participants’ statements, it was obvious that the program with updated
content always encourages them to be innovative and adapt students to the modern world, if
they can overcome some difficulties, such as spending much time for searching suitable
learning resources, for planning the short-term lessons and the ability to work properly with
learning or lesson objectives. In addition, one surprising fact that was discovered, more
experienced teachers are more struggling to adapt to changes in the curriculum compared to

young or beginning teachers.
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The findings of this study are going to be discussed in the following chapter by being

correlated with the reviewed literature on this topic.
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Chapter 5: Discussion
5.1. Introduction
The aim of the chapter is to present the correlation of the reviewed literature with the
findings of the study and to discuss them within research questions. The chapter includes
three main sections: i) teachers’ beliefs and practices of updated curriculum in general; ii)
the benefits of the new curriculum; iii) the challenges that face teachers during the

implementation. And the summary of the chapter is provided.

5.2. Teachers’ beliefs and practices of the new curriculum

In general, most of the participants have a positive attitude towards curriculum with
the updated content. After all, the new program is focused on the needs and interests of
students. For example, some students are creative, while others are close to science.
Therefore, the students of secondary schools after 9" grade are divided into separate classes
according to specialized subjects in the country. As Aktan (2018) noted in his work, the
program should meet the needs of not only students, but also schools and society.
Accordingly, the teachers reported dramatic changes in their practices. Previously, they
assigned the tasks that are in the course books, but now they think about what is the purpose
of the task? How useful it will be for the students, and they also began to wonder if they can
adapt the task or activity depending on the level of the students. This description of teaching
practices corresponds to the description given by McKnight (2018). As he described, it is
crucial for teachers to think about how to convey the material for learners rather than giving

a list of assignments to be completed.

When the updated curriculum was presented, one of the participants in my study was
a beginning teacher with two years of teaching experience. As she was just getting used to

school culture, she had to implement a new curriculum and adapt her lessons. Although she
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was a young teacher, she was not frustrated, moved forward and strived to be innovative.
According to Shamatov (2005), young teachers do not always receive sufficient support from
experienced teachers. Similarly, my young participant completed the qualification course
and mastered the content of the new program faster than more experienced colleagues.
Subsequently, my research suggests that experienced teachers, even though they are well-
educated and skilled, but they tend to adapt to new changes slowly. This is consistent with
Stockwell's (cited by Rahman et.al., 2018) statement that the acceptance of curriculum
change depends on the individual characteristics of the teacher. This claim is also supported
by Nsibande (2002), who said that one of the factors that influences the perception of

changes in the curriculum relies on the ability or passion of the teacher.

It should be also noted that some teachers feel as they must achieve all of the learning
objectives outlined in the curriculum. They are likely to have a sense of guilt if they do not
cover required content of the curriculum. That is why, they try to find the learning tasks that
fit the learning objectives and present them to their students. In other words, they strive to
find the ways to eliminate their guilt. This situation is called by Hargreaves (1995) as the
teachers’ quilt trap and guilt trip. Since, teachers have to develop more interesting materials

and approaches on their own.

5.3. The benefits of the new curriculum

In the past, teachers of the secondary schools are sent to in-service teacher training
centers once in three years. But currently, the preparation of teachers for the implementation
of the new program in our country has intensified. For this, the Ministry of Education and
Science prepared a special schedule and organized the training courses for all teaching staff
in the country. The socio-economic situation in the country is changing, and the need for
specialties is changing due to the rapid development of modern technology. Teaching should

meet the requirements of the curriculum and curriculum is created based on requirements of
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the market. (MoES, 2016). Similarly, the government of China has also updated the content
of teacher professional development courses at the same year as Kazakhstan (OECD, 2016).
The scholar Handler (2010) viewed professional development as a positive factor for
successful implementation of curriculum change. Surprisingly, his view has also reflected in
my research. According to the study participants, the teacher training courses had a great

impact on gaining more experience and skills in teaching field.

What is more, in terms of methodology teachers began to pay more attention to
teaching strategies during the implementation of the new curriculum. The reason for that is
the use of effective methods stimulated the desire of students to learn and increase their
active participation. As the biology teacher highlighted that different interaction patterns like
group work or pair work and active learning has increased the interest of shy and inactive
students in the lessons. According to Altynelken (2010), the methodology should be focused
on the actions of students, not teachers. What is interesting, the content of the thematic
curriculum in Uganda that Altynelken (2010) mentioned in his article is similar to the
program with updated content of Kazakhstan. This means, the program of both countries is
also known as inter-disciplinary curriculum, which is focused on integrated teaching. In
other words, students combine their knowledge of other subjects with another ones and
perceive the material better. Additionally, both programs refer to life-long learners who can
better adapt to the world of work and become more democratic. Learner-centred approach
makes traditional methods turn into communicative way of teaching, which helps to develop

students’ soft skills.

5.4. The challenges that face teachers during the implementation
It is true that any change in education will initially cast doubt on most teachers. After
all, people are not always ready for change. Usually, they ask different questions: what is

wrong with the program we are using, why do we need to change the way we are teaching
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or why is it necessary to implement new topics, new resources in the program and so on.
This kind of situation was encountered in my research as well. One of my participants was
initially reluctant to accept the new program. Having introduced with the content of the new
curriculum, she was wondering whether she had not taught properly for 26 years, what was
the reason to change the teaching materials, the assessment system. Her ideas were
contrasted to what Benjamin (1939) said: “it was no longer possible to catch fish with the
bare hands” (p.42). By saying that, he implies that it is necessary improve the necessary life
skills of children by making changes in the curriculum. Furthermore, as Shamshidenova and
et al. (2014) presents the purpose of a standard curriculum in their study as the following: to
reach the learning outcomes means to achieve the learning objectives and to prepare learning
materials according to the child's abilities and age. However, some of the study participants
mentioned how they sometimes struggle in finding appropriate tasks to cover the learning
objectives. They spend too much time on searching the materials on the websites or different
course books. Accordingly, they look for ways to deal with their difficulties like consulting
with colleagues, working collaboratively on creating assignments, planning the lessons. The
one of the reasons for having this problem for teachers is the discrepancy between the
learning objectives and the suggested learning resources in the curriculum. The fact that
teachers sometimes get stuck in this was agreed by the researcher Ostovar-Namaghi (2017),
he claims that this can happen due to a lack of agreement between policy makers and
teachers, which makes it difficult to implement any changes. There is no doubt that teachers
are practitioners who bring changes to the classroom, so program makers may not realize
that such difficulties will arise. Therefore, the best solution for this might be only the

collaborative work of the team.

The next challenge concerns mostly core subject teachers, as students in the class are not

divided into subgroups, but they are educated as a whole class. For example, in geography,
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history, math and science. No matter how well they are resourced or how well teachers are
educated, they find it difficult to use child-centered learning. Because there are so many
children in the class, it is difficult for the teacher to monitor and observe each child, and not
all children have the same capabilities. The authors (Westbrook et al., 2013) also proved this
type of difficulties that teachers have during the practice of implementation. They claimed
that ‘teachers were trying to implement more student-centered practices and often failing,

where conditions made it impossible to succeed’ (p.38).

5.5. Summary

The key findings of the study are presented in this chapter. Namely, the teachers’
practices of new curriculum, as well as the ways how they benefited from the updated
curriculum, and the factors that impede the implementation. In addition, this chapter
discussed the main findings by correlating the reviewed literature within the research

questions.
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Chapter 6: Conclusion

6.1. Introduction

This chapter provides a summary of the study on teachers’ beliefs and practices about
the implementation of updated curriculum in one of the mainstream schools in West
Kazakhstan. The purpose of this qualitative study was to explore secondary school teachers’
beliefs and practices of implementing the new curriculum based on their teaching
experiences. There are three sections in this chapter. The first section illustrates the general
results relying on the research questions, while the second one presents the research
implications and recommendations. The final section proposes limitations of the study and

accordingly, gives suggestions for the future research.

6.2. Revisiting research questions

6.2.1. What do teachers view about implementation of updated curriculum?

Generally speaking, the results of the interview show that the majority of teachers are
positive about the updated program, because they have been using the good sides of the new
curriculum to their benefit over the past five years, especially they find the learning resources
and teaching methods provided in the program very useful in their practice. In addition,
teachers are not limited with the subjects they teach, but also they integrate the topics of the
lesson with the topics of other subjects. In this way, they expand the horizons and develop
students' and their own thinking. It should be noted that since the introduction of the updated
program, teachers have been sent in-service training courses massively by the school
administration. In result, it was a great professional achievement for a teacher. However, it
was difficult to immediately switch to an updated program for experienced teachers, who
have been working with one program for several years. Namely, they were struggling in

searching learning materials by surfing the internet websites or using several textbooks to
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make a lesson plan, as they got used to stick on one course-book the whole academic year.
In addition, the assessment system has changed, and creating the assessment criteria in

accordance with the lesson objectives seemed like a big job for them.

6.2.2. How do they implement the updated curriculum?

According to findings, each teacher implements the updated program based on what
they have learned and understood during the in-service training courses. At the same time,
they see the benefits of working together. Collaboration achieves the intended goals, for
example, by creating effective lesson plans, sharing experiences with each other, observing
and analyzing each other’s lessons, giving feedback, thus they guide each other to implement
the new curriculum. In addition, there is no denying that effective teachers know the ways
of how their students can be successful, they carefully organize materials, activities and
adapt the curriculum according to the students’ needs.

However, experienced teachers consult with young professionals on innovations as
well, because young teachers are more passionate to acquire new things. For instance, the
most difficult aspect within the framework of the updated program for them was to identify
the assignments that are suitable to cover the learning objectives. However, teachers, who
are at their pre-retirement age simply teach learners by using their own methods, which they

have been experiencing for a long time, and they are not very interested in the new program.

6.2.3. What are the factors that affect teachers to implement the updated curriculum?
According to the results of the current study, teachers benefit from updated
curriculum in two ways, as the content of the program has an influence on teachers as well
as students. For example, active learning is a great way to3 increase students' active
participation in the classroom. Teachers, on the other hand, would not have been able to
implement the updated program at all without professional development, and also the

positive impact of Lesson Study project was highlighted. Moreover, the concept ‘reflection’
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was first recognized within the framework of updated program and teachers could effectively

reflect on their activities.

However, some difficulties in the program were also mentioned that hinder to
implement the program: a lot of time was spent to find the necessary materials for the lesson,
especially when searching them from different sources, it is difficult to choose the
appropriate tasks, so it takes at least three to four hours to make per lesson plan. Sometimes
the resources found do not correspond to the objectives of the lesson, and the links to the
resources provided in the medium-term plan of the updated curriculum are not opened.
Additionally, teachers’ workload was increased with the updated program, too much
paperwork, as a result they spend most of their time in front of the computer. In terms of
using active learning methods in the lesson successfully is hard for science teachers
especially, because of big size classes. It is difficult to divide the class into groups or ask
students to do some mingling activities. The classroom becomes very noisy and this does

not allow to focus on learning or teaching activities.

6.3. Research implications and recommendations

The study was directed to understand the beliefs and views of school teachers on
changes in education system in the country, to see how effectively they are implemented. In
this regard, the reformers will be informed about the experiences of teacher-practitioners.
Accordingly, the research provides some recommendations and some implications for

stakeholders.

The resources provided in the medium-term plan should be reviewed and updated.
Teachers would save time if they had available resources on each topic and had
access to them. In addition, learning objectives and resources should be presented

in a consistent manner. This is because even if teachers use the ready materials from



TEACHERS’ BELIEFS AND PRACTICES ABOUT IMPLEMENTATION OF
UPDATED CURRICULUM 43

the plan, they may not cover or meet the learning objectives. In addition, teachers
would not spend much time on creating one lesson plan if they were given a specific
number of learning objectives in the plan. As the most teachers mentioned that there
are so many learning goals are given to achieve, and they sometimes confuse which
ones to include in the short-term lesson plan.

Reduce paperwork.

According to the teachers, at every lesson they prepare handouts with assignments
and give them out to each child to complete during the lesson, so a teacher uses
approximately 30-40 sheets of papers for each lesson. What sometimes upsets
teachers, not all students collect and keep their handouts in the folders, but some of
them just throw away. In addition, it is obligatory for all teachers to print out the
lesson plans for each lesson, although they are kept in a personal computer or a
laptop. It would be a good solution to this problem if the teaching materials based
on the updated program were collected in one handbook and distributed to students.
As a result, teachers may use these books every academic year.

Make the number of students in each class the same.

After all, science teachers informed that they could not effectively use active
learning methods in their lessons because of big size classes. Teachers will be able
to successfully use innovative methods if the number of children in each class is
equal, or if learners are divided into two subgroups.

Introducing the content of the updated program to the future teachers in higher
education.

One of my participants said that she was a new specialist when the updated program
was introduced, noting that the knowledge she gained at the university did not

correspond to the practices at school. Therefore, I guess there is a need for teachers
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of universities and schools to work collaboratively to form an intellectual nation
and human capital, which is an integral part of building a competent society.
Patience and support for pre-retirement teachers.
It is highly suggested to support elder colleagues in creating lesson plans or
introducing innovative teaching approaches, because they get used to the teaching
style from Soviet Union times. Therefore, they find hard to adapt to new style of
teaching, like shifting from teacher-centered to learner-centered.
The content of the program should be systematic.
The participants' suggestions on what to expect from the curriculum reform in
future: most of them wished the program to be consistent and systematic. As they
reported that some unit topics are not related to each other in the medium-term plan,
making it difficult for students to move from one unit to another.

I hope that the results of this study will provide a good perspective on the experiences

and beliefs of school teachers in implementing the updated program.

6.4. Research limitations

Each study has its own limitations, so | cannot say that the results of this current study
show that all school teachers in western part of Kazakhstan have the same practices and
beliefs about the new program. This is because, only one mainstream school and five

participants are involved in the study.

In addition, the study looked at the practices, perspectives, and beliefs of only school
teachers in the implementation of the program with updated content, but this issue can be
studied extensively, as there are other stakeholders, such as school administration, policy
makers and also it would be important to know the views of university educators about the

school program as they prepare future school teachers.
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Furthermore, as mentioned before, the findings of this study were limited to five
participants, and only two of them were science teachers and three - language teachers.
Therefore, | believe, the greater the number of participants in the future studies, the more

accurate conclusions would be drawn.

To sum up, it is noticeable that the future of each individual is formed from the
foundation of the school. Therefore, any education reform is first introduced at secondary
schools, and modern teachers have to accept those changes, reflect on them and give

feedback from the classroom practitioner’s perspective.
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Appendices
Appendix A
Support letter from NUGSE

NAZARBAYEV

UNIVERSITY

GRADUATE SCHOOL

OF EDUCATION
1

N L« B D U « Kk

IlepGec Ginim Gepy

city

51

«14» 12 2020 «N\e49 7Kannel opta 6isim OepeTin
MeKTeI» KOMMYHAIIBIK MeMJIeKeTTiK

Ne 19-36/361 MeKeMeCiHiH THPEeKTOPBI

H.O. AnnbicoaeBKa

Kypmerti Hypaxan Oppinkyayisi!

Bi3 ocer xar apkputel Cisre sxoHe Ci3lNiH MEKeMEHI3re jJKaJFachlll KeJe JKaTKaH e3apa

BIHTBIMAKTACTBIK YIIIH aJFbICHIMBI3IBI Oingipemi3. ConbiMeH Katap, HaszapOaeB YHuBepcuteri

Xoraper 6inim Gepy mexte6i Master of Science in Educational Leadership GarmapiaMachiHBIH

cryzeHTi AnpOnHa KaneHoBa arbIMIarbl JKbUIIBIH JKEITOKCAH aifblHOa Ci3 0ackapblll OTBIpFaH

MEKEeME/IEeH 3epTTeyre KaXKeTTi aKmapaT >KHHAayFa PYKCaTbIHBI3IBI Oepyai CypallMbIH. 3epTrey

TaKpIpbIObl «BaThic KazakeTaH 00/1bICHIHAAFDI JKAJIIMBI MEMJIEKETTIK MEKTEN MyFaTiMaepiHiy

JKAHAPTBUIFAH OKY OarjapiaMachlH eHri3y Typajbl ceHimaepi MeH TIxkipubesepi». 3epTrey

skyMbichl JXKorapsl binim bepy MekTeOiniH FBUTbIMU 3THKA KOMHTETIHIH TEKCEPiCiHEH OTIII, 3epPTTEY

Kypajigapbl MEH CypakTapbl KOJJaHBUTYybl KYNTaJFaH. 3€pPTTeyre KaXeTTi KaThICYIIbUIAD Kbl

aKnapar KOChIMILIa/la TipKeJIreH.

Kypmertnen,

Hexan A. Carunraena

Opsiaa: A.Cuprebaesa.

Ten: +7 (7172) 70 93 11, Email: Aidana.sirgebayeva@nu.edu.kz

Moanucu:

ABTOHOMHAS OPT'AHM3ALIASA OBPA3OBAHUSA "HA3ZAPBAEB YHUBEPCHUTET"
CATMHTAEBA AUJIA KbICTAYBAEBHA

Jexan BLIO

Jata moanucanus: 14.12.2020 16:59:40


mailto:Aidana.sirgebayeva@nu.edu.kz

TEACHERS’ BELIEFS AND PRACTICES ABOUT IMPLEMENTATION OF
UPDATED CURRICULUM 52

Appendix B
Invitation Letter

Volunteers Needed for Research Study on the School

Curriculum!

1. Are you a schoolteacher?

2. s your teaching experience more than 3 years? ' : Xl =

3. Have you experienced the updated curriculum?
If, YES

Then, you are welcome to join my research as a participant of the study. My name is
Albina Kalenova. | am a master student at Nazarbayev University; | am kindly requesting
your participation in my study that | am conducting titled “Schoolteachers’ beliefs and

practices in implementing the updated curriculum”.

The study involves only 2-3 semi-structured interviews. Participation is completely
voluntary and you may withdraw from the study at any time. The study is completely
anonymous; therefore, it does not require you to provide your name or any other
identifying information. By participating you may have a chance to expand your
knowledge about the research topic, as well as you may contribute to your professional

development through the analysis of research experience.
If you would like to participate in the study, please get in touch with me.

My contact information: albina.kalenova@nu.edu.kz

My phone number: 87071889195
Please, let me know about your wish to participate by November 20, 2020
Kind regards,

Albina
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111 aAKbIpy Kazasvl

Mekrenreri Oky barnapinamaceia 3eprrey yurin Epikriiep

Kaxker!
1. Ci3 mekTen myranimici3 6e?

2. Ci3ziiH mearorukajiblK )KYMBIC TOXIpUOeHi3 3 KbUIIaH

acanpl Ma?

3. Ci3 s)xaHapThUIFaH OKY OaraapiaamMachIMEH TaHBICCHI3 0a?
Erep, MO necenis

MeHiH 3epTTey )KYMbICEIMa KAThICYHIbI PETiH/IE KOChUIYFa MAaKbIpaMbI3. MEeHIH aThIM
AnbOuna KanenoBa. Men Hazap6aeB YHUBepcUTETIHIH MarucTpaHThIMbIH; MeH ci3fieH
«CKaHApPTBUIFaH OKY OarJapiaMachlH iCKe achlpyJaFbl MEKTEI MYFaliMIEpPiHIH CEHIMIepl

MEH TOKipuOenepi» aTThl 3epTTey KYMBIChIMA KaThICYBIHBI3/IbI CYpaiiMbIH.

3epTTey Tek 2-3 xapThliai KypbUIbIMIAJIFaH cyX0aTTaH Typabl. KaTbicy epikTi jxoHe ci3
K3 KEJIr'eH YaKbITTa 06ac TapTybIHbI3Fa 00s1a/ibl. 3€pTTEY TONBIFBIMEH KAChIPbIH,
COHJIBIKTAH Ci3/1iH aTBIHBI3IBI HeMece 0acKa /1a COMKeCTEeHAIPETIH aKmapaTTsl OepyiHi3ai
Tayan erneiai. KaTeicy apKbUTHI ¢i3 3epTTey TaKbIphIObI OOMBIHIIA O1TIMIHI3/I KEHEUTYyTE,

COHJIali-aK FhUIBIMU TOXKIpUOEHI1 Tan1ay apKbUIbI KOCIOM ©CyIHI3re yiIec Koca alachl3.
Erep ci3 3epTTeyre KaTbICKBIHBI3 KeJICe, MEHIMEH OaliIaHbICHIHBI3.

MewniH Gaiinansic aknapatbsiM: albina.kalenova@nu.edu.kz

Mewnin tenedonsm: 87071889195

OtinemiH, 2020 xbu1bIH 20 KapaliacbklHa JIeHiH KaTbICyFa TUIET1HI3 Typabl

xabapiacaHpbI3
I3ri HUeTHIEH,

Anp0OnHa
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Appendix C

Interview questions:

1.
2.
3.

10.

11.

12.
13.

14.

How long have you been teaching?

When have you been introduced the updated curriculum?

And when have you started to implement the updated program in your own
teaching practice?

What were your teaching practices (experience) before the implementation of new
curriculum?

How do you think the current school program, which you are using, is different
from the previous one?

Could you tell me about your first experience of using the upgraded curriculum?
What aspects of the updated curriculum can you find useful in your teaching
practice?

Have you ever faced any challenges in implementing the updated curriculum? If
yes, what difficulties? How did you overcome them?

Have you attended any pedagogical trainings or workshops according to the
updated curriculum?

How does the updated curriculum affect your beliefs and practices? What factors
support you to implement the program effectively? And what factors affect you
negatively in using the updated curriculum?

Do you discuss the content of the updated curriculum with your colleagues? Do
you plan the short-term lesson plans collaboratively? How does it help you?
What are the roles of school management in implementing the new curriculum?
What do you think about the objectives of new school curriculum reform in our
country?

What do you expect from the updated curriculum reform?
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Keke cyx0art cypakrapsbl:
- Ci3iH MyFalliMJIiK )KYMBIC OTLTIHI3?
- XKanapTbuiran oKy OarJapiaMacbIMEH €H alFalll KallaH TaHbICThIHbI3?

- Ci3 KaIaH >KaHapThUIFaH OarapiaaMaHbl ©31Hi3/iH MeAaroruKablK TOXKIpUOCHI3Te eHri3e

OacTaapIHbI3?
- J)KaHa oKy »ocmapbIH €HT13yTe JeHIHT1 OKBITY TOXIPUOCHI3/II CUTIATTaHBI3.

- Ci3 KOJIIaHBII JKYPTEH Ka3ipri MEKTeI OaraapiamMachkl OYphIHFBIIaH HECIMEH

EpEeKIIeICHE Il 1T OMITaiChI3?

- Kanapteurran oKy OargapiamMachlH MaiIaTanyJaFrbl allFallKbl TOKIPUOCHI3 Typallbl aliTa

ajacel3 0a?

- JKanapteurran oKy OaraapiaMachlHBIH KaHIal acTeKTUIePiH 63 ToKIpruOeHi31e maii1as

ner taba anaceI3?

- Kanapteurran oKy OargapiamMachlH JKy3ere achipya ci3ie KubIHABIKTap 00161 Ma? Erep

Oorca, kaamai KubHABIKTap? Onapapl Kajnail )KeHe aJIIbIHbI3?

- Ci3 )aHapThUIFaH OKy OarapiiaMackl OOMBIHINA KaHIal 1a Oip rmegarorukaibiK

TPEHUHITEPre HEMECE CEMUHapJIapFa KaThICThIHBI3 0a?

- Kanapteutran oKy Oargapiamachl Ci3/IiH CeHIMIHI3 OeH ToxipuOeHi3re Kanai ocep etemai?
barmapnamanbl THIMIL XKY3€re achlpyFa ci3fl KaHaan (akropiaap Koaaauasr?
Kanapteutran oKy OaraapiiaMachiH aligananya cire Kauaai gaxropiap kepi acep

eremi?

- ’Kanaptbutran oKy OarJapiamMachlHBIH Ma3MYHBIH dpinTecTepiHi30eH TalKbuIalichI3 6a?
Kpicka mep3imMai cabak xocmnapiapbiH Oipiecin xocnapiaiices 0a? by cizre kanai

KeMeKTecea1?
- ’KaHa oky OarapiamachiH XKy3ere acblpyJia MEKTeN 9KIMIIUTITIHIH pesi KaHaan?

- bi3niH enjeri )kaHa MeKTen OarnapiamMachiH pedopmanayablH MiHAETTEPl Typasibl HE

alfitaceI3?

- Oky OarmapiaMachIHBIH KaHAPTHUTFaH peopMacbiHaH HE KyTeci3?
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Appendix D

Informed Consent Form

Schoolteachers’ beliefs and practices of implementing the updated educating program: A
Qualitative Case Study in one mainstream school of West Kazakhstan

DESCRIPTION:
Dear Colleague!

You are kindly invited to participate in a case study that aims at exploring the beliefs and
practices of teachers in the implementation of the updated curriculum. The purpose of the
study is to study the implementation of the updated curriculum, based on the teaching
experience. The results of the study can be used to make policy-makers hear the voices of
mainstream schoolteachers about the practices of upgraded program. Accordingly, there
will be opportunities to support them. Data for the research will be collected voluntarily
through semi-structured interviews with schoolteachers.

TIME INVOLVEMENT: In November-December 2020, 2-3 online or face-to-face semi-
structured interviews, each interview lasts about 50-60 minutes.

RISKS AND BENEFITS OF PARTICIPATION IN THE RESEARCH:

Possible risks: As the research is going to be conducted with teachers from the
same school, there is a risk that the identity of the participant may be revealed by other
school members. Therefore, the researcher creates conditions so as not to harm the
personal life and work of the participant. For example, only the researcher knows the
information shared by the participant, and this information is stored on the researcher's
personal computer with a password. Pseudonyms or coded numbers are used instead of the
real names of the participants.

Benefits: Participants can expand their knowledge about the research topic, as well
as they may contribute to their professional development through the analysis of research
experience. In addition, exploration of schoolteachers’ practices in the implementation of
the updated curriculum can help policymakers, school administrators, or in-service
professional development institutions support various stakeholders in terms of teaching and
learning. However, the voices of researchers and politicians are now dominant, and the
voices of teachers, who play an important role in school outcomes, are still overlooked in
policymaking (Hanushek, 2011).

RIGHTS OF THE PARTICIPANT:
Dear Participant,

If you are interested in participating in the research, you will be asked to inform the
researcher to send more information about the research procedure. We would also like to
inform you that you may refuse to participate in the research at any time or you have also
rights to withdraw any information provided by you. You can also suggest a convenient
time and place where you would like to be interviewed.

You are free to choose any of three languages, which is most suitable for you. In addition,
you may not to answer any questions during the interview that you feel uncomfortable.
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It is also necessary to inform you that the results of this research may be presented or
published for academic or professional purposes.
CONTACT INFORMATION:

If you have any questions or complaints regarding the process, risks, and benefits of your
research, you can contact the investigator or supervisor through the following contacts:

Researcher, Albina Zhumabaevna Kalenova - 8 707 188 91 95;

Academic Supervisor, Professor of the Graduate School of Education of Nazarbayev
University - Duishon Shamatov, .duishonkul.shamatov @ nu.edu.kz

PERSONAL CONTACT INFORMATION:

If you are not satisfied with the research results, have questions or complaints, you can
contact Nazarbayev Research Institute of Higher Education by e-mail:
gse_researchcommittee@nu.edu.kz

If you agree to participate in the study, sign the form provided.
* [ have read the consent form carefully;

* [ was provided with detailed information about the purpose of the research and its
procedures;

« I fully understand that the collected and confidential information is available only to the
researcher;

* [ understand that I can refuse to participate in the study at any time without giving
reasons;

« I consciously accept the above information and agree to participate in this research.

Signature: Date:

| agree to keep an audio recording of the interview

Signature: Date:

Signature of the researcher: Date:
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3EPTTEY K¥MbICbI KEJICIMIHIH AKITAPATTBIK ®OPMACBHI

bamvic Kazaxcmanoagvl 0ip scannvl Oinim bepemin mexmen My2aiimoepiniy
Jcayapmoliean OLiM bepy 6a20apiamacvli icke acvlpyoavl CeHiMoepi MeH
maoicipudenepin aHbIKMAMvIH Kelc-Cmaou 3epmme) HCYMbiCol

CUIIATTAMA:
Kypmerti Opinrec!

CizneH xaHapThUTFaH OLTiM Oepy OaFaapiIaMachiH iCKe achIpyJarbl CeHIMIEpi MeH
TOXipHOeIepiH aHbIKTayFa OarbITTaIFaH 3epTTEY KYMBICHIHA 63 €pKiHI130€H KaThICYbIHbI3
cypanansl. 3epTTEYIiH MaKCaThl — Kbl O171iM OepeTiH MEKTeN MyFalliMICpiHiH cabaK
Oepy Toxipubecine cylieHe OTBIPHIIN, )KaHAPTHUIFAH OKY JKOCHAapbIH 1CKE achIpy
OaFbITTapBIH 3€PTTEY. 3ePTTEY KYMBICHIHBIH HOTHKEJIEP] apKbLIbl MYFAIIMACP/iH
JaybICHIH OaFaapiiaMma jkacakTay eKUIIepiHe KETKi3y, erep KakeT 0oJjica casicaTKepiep
TaparnbliHAaH MEKTEIl MyFaliMJIEPIHE KOJIIay KOPCETY. 3epTTeY )KYMBICBIHA MAJIIMETTED
MEKTeTl MyFalliMJIepi apKbUIbI €piKTi Type cyxOarrap HemMece ic-Kara3aap apKbLIbI
KUHAJIA/IBI.

OTKI3BIJIETIH YAKBITbBI: 2020 xbuinbiy Kapama-XKentokcan aiiapbelHia ©TKI3UIETIH
OHJIAH HeMece OeTIe-0eT JKapThuIail KYphUIBIMIBI 2-3 cyx0ar, op cyx6ar mamamen 50-
60 MIUHYTKA CO3BLIAIBI.

3EPTTEY ) KYMBICBIHA KATBICYAbIH KAYIIITEPI MEH
APTBIKIIBIJIBIKTAPDI:

Kayinrtep: 3eprrey 6ip MEKTENTiH MyFalliMAEepIMEH KYPri3UIeTiH O0IFaHAbIKTaH,
KaThICYIIBIHBI MEKTENTIH Oacka Mylienepi Outin Kamysl MyMKiH. COHJIBIKTaH 3epTTeyIIi
KaTBICYIIBIHBIH ’KEKe eMipi MEH KYMBIChIHA 3UsIH KEJITIpMEY YIIIH jKaf/ai jkacaiIbl.
MBelIcaibl, KaTBICYIIIBI O6JIICETIH aKMmapaTThl 3epTTEYI FaHa Olle/l )koHe Oy aKmapar
3epTTEYIIiHIH KeKe KOMITBIOTEPiH/IE MMapOIbMEH caKTamabl. KaTelCymbuiap s HAKTHI
aTTapbIHBIH OPHBIHA OYPKEHIIIK aTTap HeMece KOATAIFaH caHaap KOJAaHbLUIa/IbI.
Karpicymibinap e3/1epiH Kaichl3 Ce31HETIH KeHOip cyx0ar cypakTapbiHa )Kayan oepMeyre
HEMece KayarnThlH Tacllara >ka3blUTyhl KayIinTi JAen oijaca, 0ac TapTyFa epikTi. Anaiiga
OapIibIK jkaz0asiap MEH KaThICYIIBIHBIH IIbIHANBI €CiMIEpl TEK 3epTTEYIIIre FaHa MAJIIM
OoJaasl.

ApThIKIIBUIBIKTAP: KaTkicymibiiap 3epTTeyre KaTblCy apKblUIbl TAKBIPBII OOMBIHINIA 63
OUTiMAEpiH apTThIpa aja/ibl XKoHE 3epTTey TOHKIPUOECIH Tajiay apKbUIbl KociOu 1aMybIHa

na siknaigsl 6ap. COHBIMEH KaTap, MEKTeN MYFalTiMIEPiHIH )KaHAPThUIFaH OarmapiamMara
JIETeH CEHIMEPIH aHBIKTAY cascaTKepiiepre, MEKTEI oKIMIIIIIr HeMece OUTIKTUTIKTI
apTThIpy MEKeMellepl CUSKTHI 9p TYpJil MYLIelli TapanTapFa OKbITY MEH OKY yepici
TYPFBICBIHAH KOJI/1ay KepceTyiHe keMek Ooia anajsl. JlereHMeH, Ka3ipri yakpITTa
3epTTEYLIIep MEH cascaTKepaepIiH AaybICTapbl 0achM OOJIBIN Kellei, all MEKTEI
HOTHOKECI YIIIiH MaHBI3bI POJT aTKApaThlH MYFATIMIEP/IiH JaybICHl CasicaTThl KypyAa Kol
eckepinmeii xaraapl. (Hanushek, 2011)
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KATBICYIIBI KYKBIKTAPBI:

Erep ne Ci3 ychIHBUIFaH KeniciM (pOpMACBIMEH TaHBICHII, 3ePTTEY KYMBICHIHA KATBICYFa
KBI3BIFYIIBUTBIK TAaHBITCAHBI3, Ci3/IeH 3epPTTeY KYMBICHIHBIH YEPici Typajbl TOJIBIFbIPAK
MOJIIMET K10epy YIIIH 3epTTeyIIire xadapiayslHbI3 cypaiaasl. COHBIMEH KaTap, 63
KaJaybIHbI3 OOMBIHINA K3 KEJITCH YaKbITTa 3ePTTEY KYMBIChIHA KaThICYJaH 0ac TapTyFra
0OJIaTBIHBIH HEMECe OEpPTreH MAJIIMETIHI3/II Kepi KalTapyFa TOJBIKTAal KYKBIFBIHBI3 0ap
ekeHiH xabapmaiimbi3. Ci3 coHai-ak cyx0at ajaFbIHbI3 KEJICTIH bIHFAMIIBI YaKbIT ITCH
OPBIH/IBI YChIHA AJIACHI3.

Ci3 e3iHi3re BIHFAIIIBI YII TUIAIH Ke3 KeNTeHIH TaHAayFa KYKbIFbIHbI3 0ap. COHbIMEH
Karap, cyx0aT 6apbIChIH/IA C13 ©31HI3/11 )KalChI3 Ce31HETIH CypaKTapFa skayarl
OepMmeyiHisre Jie 60mabl.

Conpaii-ak, OyJ1 3epTTey >KYMBICBIHBIH HOTHKENEP1 aKaJeMHsIIBIK HeMece KociOu
MakcaTTap/a 6acrara YChIHBUTYBI HEMECE LIBIFAPbUTYbl MyMKIH €KeHIH O1reH1H13 JKOH.
BAWJIAHBIC AKITAPATHI:

CypakrapbiHbi3: Erep xypri3uiin oTbIpFaH 3epTTey >KYMBICHIHBIH IPOIEC], KayTi MEeH
apTHIKIIBUTBIKTAPBI TYPaJibl CYPaFbIHbI3 HEMECE IIaFBIMBIHBI3 00JIca, Kejleci OaiaHbIC
KypaJigapbl apKbLUIbI 3¢pTTEYIIIMEH HEMECE FhUTBIMH JKETCKITIMEH Xa0apiacybIHbI3Fa
0oJasbl.

3eprreyuri, KanenoBa Anpouna XKymabaiikeizer — 8 707 188 91 95;

FouipiMu  skeTekmni, KaybIMIACTBIPBUIFaH Tpodeccop, Hasapbaes Ynusepcumeminiy

Koeapuwr binim Bepy Mexme0i, - [lyitien 11lamaros,.duishonkul.shamatov@nu.edu.kz

JTEPBEC BAMJTAHBIC AKITAPATTAPBI: Erep Gepinren 3epTTey 5KyMBICHIHBIH
KYPri3ilyiMeH KaHaraTTaHOacaHbI3 HEMece CypaKTapbIHbI3 O€H IaFbIMIapbIHbI3 Ooica,
Hazap6aeB Yuusepcuteti XKoraps! bisiim Oepy MekTeOiHiH 3epTTey KopceTireH
GaiinaHpIC Kypajiapbl 3JeKTPOH/IBIK MOIITa apKblIbl XabapiiacybIHbI3Fa 00a bl
gse_researchcommittee@nu.edu.kz

3epTTey KYMBIChIHA KaThICyFa KeNICIMIHI3/I1 OepceHi3, OepuireH poopmara Kol KOIOBIHBI3IbI
CYpanMBbI3.

*  MeH Gepiires popMaMeH MYKHUSAT TaHBICTBIM;

* MaraH 3epTTey )KYMBICBIHBIH MaKCaThl MEH OHBIH Y/Iepici JKaibIH/Ia TOJIBIK aKmapaT
6epinmi;

* KuHakramraH akmapaT TE€H KYIHs MOJIMETTepre TeK 3epTTEYIIiHIH ©3iHe
KOJDKETIM/II €KeHIH TOJIBIK TYCIHEMIH;

*  MeH Ke3 KeNreH yaKbITTa eIIKaH/1ail TYCIHIKTeMeCi3 3epTTey KYMBICHIHA KaThICYJaH
6ac TapTybIMa OOJATBIHBIH TYCIHEMIH;

* MeH xoFaphi/ia aTajblll OTKEH aKNmapaTThl CaHAIbI TypJe KaObUIAaIl, OCHI 3epTTEy
KYMBIChIHA KaTBICYFa 63 KeliciMiMIi OepeMiH.


mailto:gse_researchcommittee@nu.edu.kz
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Kot Kyni:

MeH cyx0atTThIH jka30alia MOTiHIH aJly MaKCaThIHAA Ay IO ’Ka30achIHBIH XKYPri3iayiHe
KeJiCeMiH

Kombr: Kymi:

3epTTeyuIiiepaid KOJbl: Kyni:
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(I)opMa I/IH(l)OpMI/IPOBaHHOFO corjacusi

Hccneoosanue ketic cmaou onpedensiowjee yoercoeHus u npakmuKuy yyumesnei 8
peanuzayuu 0OHOBIEHHOU 00PA308AMENLHOU NPOSPAMMbL 8 0OHOL 00Ue0OPA308aMENbHOL
wikone 3anaonoco Kazaxcmana

OIIUCAHUE:
YBaxkaeMbIii yunuTesn!

[Tpurnamaem Bac npuHATH yyacTHE MO KEJAHUIO B TEMaTUUECKOM MCCIIEA0BAHNH, LIENIBIO
KOTOPOTO SIBJIICTCS U3YUYEeHUE YOCKACHUH U OIbITAa yUYUTEJICH B peann3anuu 0OHOBICHHOM
yueOHoil nporpammsl. Llens nccnenoBanus - M3y4uTh peaqu3aliio OOHOBICHHONW yueOHOM
POrpaMMbl, OCHOBAHHOM Ha OTBITE O0yUEHUS YUUTeNel 001e00pa3oBaTeIbHBIX MIKOM.
Pe3ynbTaThl Hccie0BaHus MOTYT ObITh UCIIOJIB30BaHbI AJIs1 TOTO, YTOOBI pa3pabOTUMKHU
LIKOJIBHBIX IIPOIPaMM YCJIBIILIAJIN I0JI0CA YUUTENEH 0 METOAAX YCOBEPILIEHCTBOBAHHOM
nporpaMMbl. COOTBETCTBEHHO, €CTh BEPOSITHOCTD MOAEPKATh YUUTEIEH CPEAHUX IIKOJI.
JlaHHbIe 1715 Mccael0BaHUs COOMPAIOTCS IKOJIBHBIMU YUUTEISIMU JOOPOBOJIBHO C
MOMOIIBIO N0y CTPYKTYPUPOBAHHBIX UHTEPBBIO WIIM OYMa)KHOU pabOTHI.

BPEMS YUYACTUSA: 2-3 onnaiiH WM UHTEPBBIO JIMIIOM K JIMIY B HOAOpe-aexadbpe 2020
roJia, MPOIOJKUTEIBHOCTD KaXI0T0 HHTEPBBIO puMepHOo 50-60 MUHYT.

PUCKU U TIPEUMYIIECTBA YYACTHUA B UCCJIEJJOBAHUNA:

Bo3MmoxHbIe pucku: [TockonbKy ncciieoBanue 0yJeT NPOBOIUTHCA C YUUTEISIMU OJTHON
IHIKOJIBI, CYIIECTBYET PUCK TOTO, YTO YYACTHUK MCCIIEIOBAHUS MOXKET OBITh U3BECTEH
JpyTuM wieHaM mKoubl. [ToaToMy nccreoBaTens co31aeT ycaoBHs, 4TOObI HE HABPEAUTh
JUYHOMU KM3HU U paboTe yuacTHUKa. Hampumep, ToIbKO HCCiIe0BaTENb 3HAET
UHOPMALINIO, KOTOPOM MOJENNIICA YYaCTHUK, ¥ 3Ta HH(OpMAIMs XpaHUTCS Ha
NEPCOHAIBHOM KOMIIBIOTEPE MCCIIEN0BATENS € TapoaeM. BMecTo HacToAmMX UMEH
Y4aCTHUKOB UCIOJIB3YIOTCS TICEBJOHUMBI WU 3aKOAMPOBaHHBIE HOMEpA.

IIpenmymecTBa: Y4acTHUKM MOTYT paclIMPUTh CBOU 3HAHUS IO TEME UCCIIEIOBaHMUS, a
TaK»e BHECTH CBOM BKJIaJ B CBOE MPO(ECCHOHATBLHOE Pa3BUTHE ITOCPEACTBOM aHAIIN3a

M CCJIEI0BATENBCKOT0 onbITa. Kpome Toro, onpeneneHue q0Bepus MKOJIBHBIX YUUTENIEH K
0OHOBJICHHOH y4eOHOI MporpaMmMe MOXKET ITOMOYb MOJIUTUKAM, IIKOJIbHBIM
aJIMUHUCTPATOPaM WIN YUPEXKJIECHUIM MPO(eCCHOHATBHOTO Pa3BUTHS O€3 OTphIBa OT
IIPOM3BOJICTBA MOJIEPKATh Pa3INuHbIe 3aMHTEPECOBAHHbBIE CTOPOHBI B IJIAHE
npenogaBaHus U 00ydenus. OJJHaKo royioca uccienoBaTesiel U MOJIUTUKOB celyac
peo0IaatoT, a roJIoca yUUTeIe, KOTOPbIE UIPAOT BaKHYIO POJIb B IIKOJIbHBIX
pe3yJsbTaTax, 4acTo HTHOPHPYIOTCS mpu pazpadotke monutuku (Hanushek, 2011).

ITPABA YHACTHHKA:

Ecnu BbI 3auHTEpecoBaHbl B YYaCTHH B UCCIIEIOBAaHUH, BaM OyJIeT MPEI0KEHO COOOIIUTh
UCCIIEI0BATENI0, YTOOBI OH OTIPABUI JOMOJHUTEIbHYIO HH(POPMALIUIO O IPOLESype
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uccienoBanusi. Mbl Tak:Ke XOTEIH ObI COOOIIUTH BaM, YTO Bbl MOKETE OTKA3aThCS OT
y4acTusl B UCCIICJIOBAHHUH B JTF000€ BPEMsI HITU BbI TAK)KE UMEETE MTPABO OTO3BAThH JFOOYIO
IPeIOCTaBICHHYI0 BaMHi HH(opMaluio. Bel Tak ke caMu MokeTe NpeuIokKUTh YI00H0e
BpEMsI U MECTO, T'JIe BbI XOTeNU Obl MpoiiTH cobece0BaHUE.

BEI MoxeTe BBI6paTb JIF000H M3 TPEX A3BIKOB, KOTOpBIfI BaM OOJbIIIE BCETO NoAXOOHT.
KpOMe TOIr'0, BbI MOXKCETC HC OTBCUATh BO BPEM:A CO6€C€I[0BaHI/ISI Ha KakKue-Iu0o BOIIPOCHI,
KOTOPBIC BEI JKCJIACTC OTBCUATD.

A Taroke cTouT BaM cooOUIMTh YTO pe3yNbTaThl 3TOrO UCCIETOBAHUS MOTYT OBITH
IPECTaBIIEHbI UM OIyOJIMKOBaHbI B aKaIEMUUECKUX WM IPOPECCUOHATIBHBIX LEIISAX.

KOHTAKTBI:

Ecimu Y BacC €CTb Kakue-1oo BOITPOCHI NI ’KaJI00bI OTHOCUTEIIBHO nponecca, puCKoB U
MNpEeUMYyIIECTB BAIlICTO UCCICAOBAHNS, Bbl MOKETEC CBA3aThHCs C UCCIICAOBATCIICM UJIN
PYKOBOOUTCIIEM C ITOMOIIBIO CICAYIOMUX CPEACTB CBA3U.

Hayunsrit cotpynnuk, Kanenosa Anp6una Xymabaesna - 8 707 188 91 95;

Hayunslit pykoBoautens, mpodeccop Bricmieli mkonst oopazoBanus HazapOaes
Vuusepcurerta - Jlyimon [lamatos, .duishonkul.shamatov @ nu.edu.kz

JIMYHASA KOHTAKTHAS HHOOPMALIUA:

Ecinu BBl HE yIOBIETBOPEHBI pe3yJIbTaTaMU HCCIICIOBAHMUS, Y BAC €CTh BOIIPOCHI HITH
’Kaso0bl, BBI MOXETE CBA3aThes ¢ HazapbacB Hay4HO-HUCCIIEA0BATEILCKUM HHCTUTYTOM
BBICIIIEro 00pa30oBaHUs MO AIIEKTPOHHOM MouTe: gse researchcommittee@nu.edu.kz

Ecnu BBI cornacHbl y4acTBOBaTh B UCCIIEIOBAaHUH, MOANMUIINTE IPEAOCTABICHHYIO (OpMYy.
* 5] BHUMaTENbHO NpouuTall GopMy;

* MHe ObL1a npeaoCTaBJICHA nonp06Ha51 I/IH(I)OpMaI_[I/IH O OCJIN UCCIICOOBAHUA U €T'O
mponecce,

* 5l MOJIHOCTHIO MOHUMAIO, UTO cCOOpaHHasl U KOH(UIeHIIUATbHAs HHPOPMAIIUS TOCTYITHA
TOJIBKO MCCIIEIOBATEINIO;

L IMOHUMAK0, YTO MOT'Y OTKAa3aTbhCs OT Y4aCTHA B UCCIICAOBAHNU B mo0oe BpEMs 0e3
00BsICHEHHS IMPpUYINH;

* S] co3HaATENBHO IIPpHUHKUMAIO BEINICYKA3aHHYIO I/IH(i)OpMaHI/IIO H COrjlalmaroCh y4aCTBOBAaTh
B 5TOM HCCJICAOBAHHH.

IToanuce yyacTHUKa! Jara:

S cornacen BecTu Ay 03anrCb UHTCPBLIO
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[Toanuce yyacTHUKA! Mara:

IToamucek ucciegoBaTes: Jara:

63
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Sample of transcripts
Interview transcript
Date: 24.12.2020,
Time: 17:30
Location: Online
Interviewee: Language Teacher

Interviewer: Albina K

Interview transcripts Codes

1 Albina K: When have you started to implement the updated
program in your own teaching practice? What was your first
reaction to that?

Interviewee: | started to implement the upgraded program at
the same year when | was first introduced. It was in 2017. It
was a big change in my teaching practice. | was not ready for
that. Because, you know, when your teaching experience is 26 | CODE 1: the prime reaction
years and someone tells you to change something in teaching, | 1o change

it seems impossible to you. I’ve been teaching since 1991, and
| got used to what | did throughout my teaching practices.

2 Albina K: What were your teaching practices (experience)
before the implementation of new curriculum?
Interviewee: Before new curriculum, we strictly used
textbooks that we had in the library, and we did not even think | CODE 2: using only
about other learning resources that we could use it in the
lesson and give the children additional information.
According to the textbook, as you know, students mostly did
written tasks, for example each student worked on your own,
there were no pair works or group works, they did not discuss
anything as a whole class, they only completed grammar
exercises, and they asked to learn topical words by heart. But,
we didn’t practice those topical words much, I mean in
speaking and writing, that’s why they forgot them quickly,
also we, teachers didn’t ask the definitions of words, just CODE 3: Grammar-
translations were enough for us.

textbooks

translation method

3 Albina K: How do you think the current school program, which
you are using, is different from the previous one?
Interviewee: Oh, there is a big difference between two
programs. Previous program asked teachers to use traditional | CODE 4: Current program
methods of teaching, which is a teacher-centered lesson.
Current program requires active participation of learners in
studying. In addition, one big difference is current school
program identifies learners weaknesses and the ways to
improve it.

Vs previous program

4 Albina K: Could you tell me more about your first experience
of using the upgraded curriculum?
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Interviewee: As | said, my first experience was awful. |
didn’t understand how to teach according to this program. I
got lost in planning the lesson when you are given too many
learning and lesson objectives to cover in one lesson, to assess
my students based on criteria, even I didn’t know how to use
learning resources which are given in the curriculum (middle-
term course plans).

CODE 5: challenges in

lesson planning

Albina K: What aspects of the updated curriculum can you find
useful in your teaching practice?

Interviewee: One aspect that | find useful is this program is
based on real life. That is, students can share their opinions
according to the topic from own experiences, background.
Another thing that I am happy — 4 skills are practiced equally.
For example, having worked with previous program, we asked
learners to do grammar exercises or reading the text and learn
new words. But, now we decide, for example, we make
learners practice 2 skills (speaking, listening) in one lesson
and in another lesson we have to take other 2 skills on the
same topic. One more important thing, which is useful for
teachers, we can differentiate tasks according to our students’
needs.

CODE 6: Real life +
students’ learning
CODE 7: 4 skills are

practiced

CODE 8: Differentiated

instruction

Albina K: Have you ever faced any challenges in implementing
the updated curriculum? If yes, what difficulties? How did you
overcome them?

Interviewee: Yes, we faced many difficulties, especially
lesson planning was challenging for us, as | mentioned. There
are too many learning objectives in course plans (middle -
term), we have to reveal the lesson objectives from those
learning objectives, then create assessment criteria according
to lesson objectives, also we should find tasks and resources,
which are appropriate not only on our topics, but also these
tasks should cover the lesson objectives.

However, we tried to overcome these difficulties. One way
that helped us - Collaboration. Language teachers of the same
grades discussed together the topics of units and identified the
lesson objectives. Searching for suitable resources, creating
tasks. We did everything together, by consulting with each
other we come to one decision.

What is more, school administration organized trainings,
workshops to support teachers, on working with updated
curriculum effectively.

CODE 9: covering the

lesson objectives

CODE 10: solutions for

overcoming difficulties

List of codes

e CODE 1: the prime reaction to change

e CODE 2: using only textbooks
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e CODE 3: grammar-translation method

e CODE 4: current program vs previous program

e CODE 5: challenges in lesson planning

e CODE 6: real life + students’ learning

e CODE 7: 4 skills are practiced

e CODE 8: differentiated instruction

e CODE 9: covering the lesson objectives

e CODE 10: solutions for overcoming difficulties

Themes / categories
Updated program (UP)

Differences between UP and previous one
e CODE 2: using only textbooks
e CODE 3: grammar-translation method

e CODE 4: current program vs previous program

First experience of using UP
e CODE 1: the prime reaction to change

e CODE 5: challenges in lesson planning

Useful aspects of UP
e CODE 6: real life + students’ learning
e CODE 7: 4 skills are practiced
e CODE 8: differentiated instruction

Challenges and solutions
e CODE 9: covering the lesson objectives

e CODE 10: solutions for overcoming difficulties

66



TEACHERS’ BELIEFS AND PRACTICES ABOUT IMPLEMENTATION OF
UPDATED CURRICULUM

Interview transcripts (cont’d)
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4. Have you attended any pedagogical trainings or workshops according to the

updated curriculum? Oh, yes. As mentioned before, there were many seminars in
the school, and | was sent to in-service training centers.

How does the updated curriculum affect your beliefs and practices? What factors
support you to implement the program effectively? And what factors affect you
negatively in using the updated curriculum? My co-teachers encourage me to
implement the program effectively, every time | find something new for myself at
each lesson planning. As | am a language teacher, this program is not just a
program for language subjects, it is an integrated program. That’s why I learn by
myself some scientific areas with the help of this program. However, there some
negative factors that influence on implementing the program. They are too many
assessments, summative, formatives, after each unit, after each lesson, after each
term. Sometimes I find my students stressed and pressured.

Do you discuss the content of the updated curriculum with your colleagues? Do
you plan the short-term lesson plans collaboratively? How does it help you? Sure,
we share our opinions on different topics according to the subject, on tasks, on
objectives. We support each other. Some young teachers are very helpful
sometimes, they have better understanding of new things, and they are more
creative.

. What are the roles of school management in implementing the new curriculum?
School management always support teachers in terms of implementing new
program, sometimes they conduct surveys to identify the teachers’ weaknesses in

implementing the program to provide some help.
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8. What do you think about the objectives of new school curriculum reform in our
country? To prepare young generation to be educated, to be competitive in
international level. The formation of functional literacy of the child.

9. What do you expect from the updated curriculum reform? In future, | expect this
program will make some amendments to focus on national values, traditions,
culture and beliefs. However, | am sure that with this program, we are entering the

world civilization.



