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Abstract
Exploring the Kazakhstani Linguistic Marketplace: A Case of University Students’
Language Capital, Choice, and Attitudes

Language is the central conduit or resource for meaning-making in most societies.
However, not all languages are equal, particularly social, economic, and cultural values.
Accordingly, it has become essential to explore the current Kazakhstani linguistic marketplace
to identify the value or status of the Kazakh, Russian and English languages. Therefore, this
thesis focuses on university students and how they position their language choice, language
capital, and attitudes.

This thesis investigates university students' perceptions about their language capital/s
and their language choices in the Kazakhstani linguistic marketplace. Therefore, the following
research questions guided this qualitative research study: 1) How is linguistic capital
positioned in the current Kazakh linguistic marketplace?; 2) How do these positionings impact
students' language choice and linguistic capital?; 3) What market, societal, and language
socialization domains impact students' language choices and attitudes?. The participants were
10 bachelor and master's students from the Eurasian National University (ENU) with different
geographical and linguistic backgrounds. In addition, three research instruments such as
qualitative questionnaires, interviews, and linguistic portraits underpinned this research
project.

The findings revealed that the Kazakh linguistic capital had value in the family domain
and national identity. Furthermore, the Russian linguistic capital had high capital in social and
education fields. In contrast, the English language is emerging as a valuable resource in the
world of work, and students viewed it as offering social mobility upward.

Key terms: linguistic capital, linguistic marketplace, language choice.
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Anaarna
Kazakcranabik JIuarsucrukaasik Hapeikrsl 3eprrey: YHuBepenTer CTyqeHTTepiHIiH

Tingik Kanuraasl, Tanaaysl men Keskapacsi Keiici

Tin - KapbIM-KaThIHAC KYpaJibl PETIH/IE NaiiJaaHblIaThIH KOFAMHBIH HET13T1 OeTiri.
Amnaiina, kei6ip Tiaep Oenriiai 6ip KoFaMJa 9JIeyMETTIK, SKOHOMHUKAIIBIK )KOHE MOJICHU KOJI
KETIMJIUIIr TYpFBICBIHAH 0acKa TUIIEPMEH CallbICThIpFaHaa OachMbIpak keneni. Coiikecinie,
JMHTBUCTUKAJIBIK HAPBIKTAFbI OENT1I1 Oip TLNIIH JIMHTBUCTHUKAIBIK KalMTAIbl KOFAMHBIH COJI
TUII1 KOJAAHYIIBUIAPBIHBIH QJI€YMETTIK, SKOHOMHKAJIBIK KOHE MOJICHU KaKETTUIIKTEPiH
KaHaraTTaHJbIpa ary MyMKiHiriH kepceteni (bypabse, 1991). Ocwiran opaii, Kazakcranabik
JUHTBUCTUKAIIBIK HAPHIKTA Ka3aK, OPBIC JKOHE aFbUIIIBIH TUIIEPIHIH OpHATIACYIAPBIH 3ePTTey
MaKCaTbIH/1a, YHUBEPCUTET CTYACHTTEPiHIH T11 TaHAayblH, KATUTAJIBIH )KOHE KO3KapacTapblH
AHBIKTAy MaHBI3/IbI OOJIIBL.

KazakcTanapIK JIMHTBUCTUKAIBIK HAPBIKTA YHUBEPCUTET CTYACHTTEPiHIH TUIIIK
KaIlmuTa bl MEH OJapJIbIH TUT TaHAAyFa JETeH TYCIHIKTEPiH 3epTTEY YIIiH canalibl 3epTTey dIicCi
KOJIZTAHBUIBII, HETI3T1 YII cypak OarbITKa ansiHabl: 1) Kasipri ka3zak JIMHTBUCTHKAIIBIK
HAPBIFBIH/IA TMHTBUCTUKAJIBIK KalTUTAIT Kajnail opHanackan?; 2) by Tinmik opHamacymap
CTYACHTTEPIH TiT TaHaybIHA KOHE JIMHTBUCTUKAJIBIK KallUTaJIFa Kanai acep erefi?; 3)
Kannaii HapbIKTBIK, OJIEYMETTIK KOHE TUIIIK OJIEYMETTCHY OPBIHIAPHI CTYICHTTEPIIH TiJ
TaHAaybIHA XKOHE KO3KapachlHa acep eTeni?. byl 3epTTey o/ici Y 3epTTey KypallblH KOJIaHa
OTBIPBIII )KY3€re acThl: CalalbIK cayalHama, cCyx0aT jkoHe JTMHTBUCTUKAJIBIK TOPTPET. 3epTTey
KOOACBIHBIH KaThICYIIBUIAPHI SPTYPIIi TeorpadusiIbIK jKOHE IMHTBUCTUKANBIK TOXipudeci 6ap
Eypasus ynrreik yausepcuretiHig (E¥Y) 10 GakanaBp jxoHe MarucTparypa cTyIeHTTEpiHEH

TYPABI )KoHE OYJI 3epTTey TaKbIPBIOBIH op TYPJIi TYPFBIIAH KapacThIpyFa KOMEKTECTI.
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MaoanimMeTTep KUBIHTBIFBI Ka3aK JIMHTBUCTUKAJIBIK KAITUTAJIBIHBIH OTOACHUIBIK TiJT XKOHE
YITTBIK OipereiikTi OUIIipeTiH KanuTal peTiHae KOMAaHbUIATBIHBIH, OPBIC TUIIIK
KaIlUTaJIbIHBIH SJICYMETTIK koHe O11iM Oepy cananapbIMEeH THIFbI3 OaIaHBICTHI €KeHIH, ajl
aFBUTIIBIH TUIIIK KaTUTAIBIHBIH €HOCK dNeMiHe dKOFaphl OaFralaHaThIHBIH AaHBIKTAIbI.
3epTTeyiep HOTHKeNepi Ka3akK TULIIK KaUTAIbIHBIH TUIAIK KOJIAHBICTHIH OipHeIe
cajiaJlapbIH/Ia OPBIC TUIAIK KanmUTaJIbIHA KaparaHaa YCTEMIITIHIH TOMEH €KeHiH KopceTTl. by
MoceJie WITTHIK JaMy OapbhIChIH/Ia )KacaJbII KaTKaH OaraapiiaMaiapIblH COMKECIHIIE KYy3ere
acraybIHbIH HeMece KazakcTaHHBIH Kac MEMJICKET PETiH/Ie JaMyIbIH 0aCcTaIKbl CATHICHIH 1A
TYpFaHBIHBIH Oenrici. JleMek, OutiM Oepyie, QIeyMEeTTIK JKOHE KYMBIC OPBIHIAPBhIHIA Ka3aK
TUIIK KaUTaIBIHBIH 1aMy OJIAPbIH aHBIKTAY YIIIH HET13T1 MEKTeYIep/Il TEPEHIPEK 3epTTey
©Te MaHbI3IbI.

Kint TEPMUHAECP: TUHIBUCTUKAJIBIK KAIllUTall, JUHI'BUCTUKAJIBIK HAPbIK, Tin TaHaay.
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AOcTpakT
N3yuenne Kazaxcranckoii S3pikoBoii [lnomankn: Keiic fA3pikoBoro Kanurana, Beioopa
S3bika u OTHOIeHUd K SI3bIkam CTy1eHTOB YHUBEpPCUTETA

SI3BIK - 3TO 3HaYMMast JUIs OOIIECTBA €AUHMIIA, KOTOPAsk UCIIOJIb3YEeTCs B KaUeCTBE
pecypca s oouenus. O1HaKo, HEKOTOPbIE A3bIKK 00Jiee TOMUHUPYIOT B ONPEIEICHHOM
CO00I1IeCTBE, UTO IEMOHCTPUPYET UX O0JIee BHICOKYIO COIIHAIbHYI0, 9KOHOMUUECKYIO U
KyJbTYPHYIO 3HAYUMOCTb. Takum o0pa3om, TMHIBUCTUUYECKHUI KalUTall sS3bIKa HA KOHKPETHOM
JIMHTBUCTUYECKOM PBIHKE IEMOHCTPUPYET €ro CIOCOOHOCTD yI0BIETBOPATH OOJIbIIE
COLIMAJIbHBIX, SKOHOMHUYECKHX U KYJIbTYPHBIX OTPEOHOCTEH 00111eCTBa, 10 CPABHEHHUIO C
npyrumu (bypabe, 1991). CoorBercTBeHHO, B KOHTeKCTe Ka3axcrana ObUIO BaKHO U3YYUTh
TEKYyIIee COCTOSIHUE KAa3aXCTAHCKOTO IMHIBUCTUYECKOTO PHIHKA, YTOOBI OMPEEIIUTh TO3UIIH
Ka3aXCKOI'0, pyCCKOTO M aHTJIMHCKOTO SI3bIKOB, OCHOBBIBAsSICh Ha BEIOOPE SA3BIKA, SI36IKOBOTO
KalnuTajla, OTHOLIEHUS K 3TUM S3bIKaM CTYJEHTOB YHUBEPCUTETOB.

st u3y4eHuss MHEHUH CTY/IEHTOB YHUBEPCUTETOB, CBA3AHHBIX C UX A3BIKOBBIM
KaIlKuTaJIoOM U X BEIOOPOM SI3bIKa Ha Ka3aXCTAHCKOM JIMHTBUCTUYECKOM PBIHKE, TIPH
MIPOBEICHUM KAYECTBEHHOI'O UCCIEA0BAHUS UCIIOJIB30BAIKCH CIIETYIOLINE BOIPOCHI C
MIPUMEHEHUEM TPEX UCCIEN0BATENbCKUX HHCTPYMEHTOB, TAKMX KAK KaUECTBEHHAs aHKETA,
WHTEPBbIO U TUHTBUCTUYECKUH TOpTpeT: 1) Kak nuHrBHCTUYECKUN KaruTal
MO3UIIMOHUPYETCS HA HBIHEIITHEM Ka3aXCTaHCKOM JIMHIBUCTHUYECKOM pbiHke?; 2) Kak Takoe
MOJIO’KEHHUE BIMSIET Ha BBIOOD s3bIKA yUalUXCA U JIMHTBUCTHUECKHM kanutan?; 3) Kakue
o0JacTu pbIHKA, OOIIECTBA U SA3BIKOBOM COIMATM3AIINH BIUSAIOT HA BBIOOP S3bIKA U OTHOILICHUE
yuamuxca? Y4acTHUKaMH UCCIIeI0BaTeNIbCKOro poekTa ctanu 10 cTyaeHToB OakanaBpuara u

Maructparypsl EBpaszuiickoro Hanmonansnoro Yausepcutera (EHY) u3 pa3usix MmecTHOCTEH
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U C Pa3HBIMH SI3bIKAaMHU 00YUYEHHUS, YTO MO3BOJIUIIO B3TJISIHYTh HA TEMY HCCIIEOBAHUS C Pa3HBIX
CTOPOH.

Pe3ynbrathl UCccie10BaHUs MOKA3aIH, YTO Ka3aXCKUHM JIMHTBUCTUYECKUI KalmUTall
CBsI3aH C ceMeitHOM chepoil U HAIIMOHAIBHON HIEHTUYHOCTBIO, PYCCKUHN JIMHTBUCTHYECKHIA
KaIuTal CBsI3aH C COIMAIBbHOM cdepoil u 00pazoBaHUEM, TOTIa KaK aHTJIMACKHIA
JIMHTBUCTUYECKUI KalUTajl BBICOKO LIEHUTCSI B MUPE Tpyla. Pe3ynbpTaThl moKas3aiu, 4To
MeEHbIIIee TpeodIagaHre Ka3aXxCKoro JIMHTBUCTHYECKOTO KaluTajaa B HECKOJIbKHUX chepax
MCIIOJIb30BAHUS SI3bIKA, IO CPABHEHUIO C PYCCKUM JIMHIBUCTUYECKUM KalMTaI0M, MOKHO
OTHECTH K HU3KOMY YPOBHIO Mpoliecca NOCTPOCHUS HAIIMOHATIbHON UAEHTUYHOCTH WA K
ToMy, 4To KazaxcTan HaXoAUTCs Ha paHHEH CTaJuK CBOETO Pa3BUTHUS B KAU€CTBE MOJIOJ0TO
rocyaapctBa. Clie1oBaTeIbHO, KpaliHEe BaXKHO UCCIIE0BATh OrPAaHUYEHHUS Ka3aXCTaHCKOTO
JUHTBUCTUYECKOTO KamuTayia 6oJiee eTanbHO B chepax 0Opa3oBaHMs, CONUATBLHOMN )KU3HU U
Ha pabodyem MecTe, YTOOBI ONPEICTUTh TOTCHIIMAIBHBIC ITyTH €TI0 Pa3BUTHS.

KiroueBble TepMUHBI: TMHIBUCTHYECKHH KAMUTAJL, JUHTBUCTUYECKUI PHIHOK,

BBIOOD A3BIKA.
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Chapter 1: Introduction

Language is central to society because we use language to negotiate meaning through
speech, writing, and other communication forms. However, some languages have more value
than others; the hegemony of English as a global language has increased its value. Therefore,
language has capital and often state-mandated official language/s govern language choices,
status, and value associated with its social uses (Bourdieu, 1991). For this reason, language
choices and linguistic practices are being viewed in terms of a linguistic market that "creates
the conditions for an objective competition in and through which legitimate competence can
function as linguistic capital, producing a profit of distinction on the occasion of each social
exchange™ (Bourdieu, 1991, p. 55). We can see this linguistic competition occurring in the
Kazakh landscape (Smagulova, 2008). First, the Russian language, which used to be dominant
and prestigious for decades, is losing its capital and former status. Secondly, the Kazakh
language holds linguistic profit since it has gained official status in all spheres of
administration, education, and social life. Accordingly, in the context of Kazakhstan's
independence, the concept of a linguistic marketplace holds relevance.

Since independence, one of the significant policies associated with national and state
languages, a Trilingual Education policy, was presented in 2007 by Kazakhstan, Nursultan
Nazarbayev. This policy aimed to develop a trilingual generation that could contribute towards
Kazakhstan's prosperity in the world arena (Nazarbayev, 2007). According to the road map of
the Trilingual policy for 2015-2020 (Ministry of Education and Science (MoES), 2015), the
trilingual school system is presented with two languages as a medium of instruction,

specifically, Kazakh (KMI) and Russian (RMI), including English for science subjects.
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Moreover, the introduction of Kazakh as one of the official languages creates the
conditions for a linguistic marketplace. For instance, research highlights how the governments'
renewal of the Kazakh language establishes a market for the Kazakh and Russian languages to
gain or lose value (Fierman, 1998). Additionally, implementing the Trilingual Policy signaled
market discourses associated with Kazakhstan's goal to become competitive in the global
economy. For instance, new capital entered the linguistic marketplace that highlighted the
value of the English language in the Kazakh language domain. For this reason, Kazakhstani
people would identify with the acquisition of all three languages: Kazakh as a state language,
Russian as a language of international communication, and English as the global lingua franca
signaling local, national, and global upward social mobility (Nazarbayev, 2007). As a result, it
is essential to explore ethnic Kazakhs experience of the new linguistic marketplace and their
perceptions of what functions as linguistic capital and linguistic profit to navigate the Kazakh
linguistic market successfully.

1.1. Statement of the Problem

In post-independent Kazakhstan (1991), the dynamics of language use in educational
institutions favored Kazakh-medium schools and universities (MoES, 2017). Government
initiatives such as the Trilingual Education Policy propagated the importance of Kazakh as the
national language to raise its status and prestige. However, numerous contextual issues could
limit the potential of the trilingual policy. First, the legacy of Russification might impact
Kazakh attitudes and beliefs about language status, prestige, and choice. Secondly, the value
of the Russian language can remain dominant associated with powerful domains of use.
Finally, English as a global language and the promise of upward social mobility might impact

the Kazakh language's value. Therefore, this research project explores students' perceptions
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about language capital, choice, and prestige in the Kazakhstani linguistic marketplace after

independence.

1.2. Purpose of the Study
The purpose of the study is to explore university students' attitudes associated with
their language capital/s and their language choices in the Kazakhstani linguistic marketplace.
Therefore, the study will illustrate students' perceptions of language capital, language choice,
and prestige. This research draws on a linguistic marketplace lens to shed light on students'
perceptions related to the market-value of Kazakh, Russian and English languages (Bourdieu,
1991). For this reason, the participants are from a university that has students with diverse
geographical backgrounds and who display the following characteristics: 1) registered
undergraduate and postgraduate students at the Eurasian National University (ENU) located in
the city of Nur-Sultan; 2) be a native speaker of the Russian or/and Kazakh languages. It is
anticipated that these participants can provide rich data about their linguistic perceptions in the
Kazakhstani linguistic marketplace.
1.3. Research Questions
To explore the Kazakhstani linguistic marketplace, the following research questions
will guide the study:
1. How is linguistic capital positioned in the current Kazakh linguistic marketplace?
2. How do these positionings impact students' language choice and linguistic capital?
3. What market, societal, and language socialization domains impact students' language

choices and attitudes?
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1.4. The Rationale and Significance of the Study

Current studies in Kazakhstan regarding language status, choice, and attitudes point out
that the citizens have different perspectives towards the Kazakh and Russian languages
(Akanova, 2017; Sabitova & Alishariyeva, 2015). These studies reveal an increase in the
number of young Kazakhs who are beginning to identify the need to raise the Kazakh
language status. However, the new linguistic marketplace associated with "Kazakhization"
negatively impacts Russian-speaking Kazakhs because their low proficiency in the Kazakh
language impacts perceptions about their Kazakh identity (Sabitova & Alishariyeva, 2015).
Interestingly, the research studies have primarily been focusing on the Russian linguistic
capital in Kazakhstan. Even more interestingly, only one research study has conceptualized the
trilingual policy as creating a linguistic marketplace; thus, my findings will contribute to this
literature in the Kazakhstani context (Akanova, 2017).
1.5. Definitions of Key terms

Linguistic capital, a term presented by French sociologist and philosopher Pierre
Bourdieu, is described as a form of cultural capital, including one's linguistic skills that
demonstrate one's position in a specific society.

The linguistic marketplace is defined as a market value of a language that brings social

and economic benefits to its speakers.

1.6. Chapter Outline

This study consists of five chapters. First, the introduction chapter presents information
about the linguistic background of Kazakhstan, followed by the purpose and significance of
the research and the research questions that will guide this work. Then, in Chapter Two, the

literature review section introduces the existing literature on linguistic capital, comparing
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perceptions of several countries towards the linguistic marketplace, capital and language
choice, and finally translanguaging in the context of Kazakhstan. The third chapter, the
methodology section, focuses on qualitative research as a method, the research tools, and data
analysis that frame the work, including ethical considerations. Chapter Four presents the data,
the data analysis, and a discussion of the findings revealed in the data. Lastly, Chapter Five,
the conclusion chapter, summarizes the research findings, makes recommendations for follow-

up research and situates the limitations of the project.
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Chapter 2: Literature Review

Chapter One provided the background about the research purpose, problem statement,
significance, and research questions associated with the Kazakhstani linguistic marketplace. |
explained the changing context of trilingualism and its impact on the Kazakhstani linguistic
marketplace. This chapter illustrates the theoretical underpinnings that guided the research
project and its findings. First, in section 2.1, | present insights about the linguistic market in
different contexts linked to Bourdieu's work. Secondly, in section 2.2, | introduce the
linguistic marketplace in several countries, specifically about the hegemony of English in
Malaysia, Nepal, the United Kingdom (UK), and other European countries. Section 2.3
focuses on linguistic capital in various contexts, such as work, media, and education. Finally,
in section 2.4, | review various research studies about language and national identity, relating
them to the Kazakhstani context.

The current state of language policy and planning in Kazakhstan was shaped by
previous Soviet ideologies that aimed to weaken minorities' linguistic, cultural, and other
national practices (Fierman, 2006). Following this period, the independent Kazakh
government has intended to create conditions for establishing a new linguistic market that
recognizes a Kazakh national identity. For this reason, "the official language is bound up with
the state, both in its genesis and in its social uses" (Bourdieu, 1991, p. 45). As a result, after
the collapse of the Soviet Socialist Republics (USSR) in 1991, Kazakh language policy and
planning focused on reconstructing a national identity that values Kazakh linguistic and
cultural practices.

Several initiatives associated with Kazakh nation-building focused on national identity
first to raise the status of the Kazakh language. The new Trilingual Education Policy stipulated

that trilingualism for the Kazakhstani younger generations is highly desirable to improve the
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prospects for the country in the world arena. Therefore, one can see the emergence of a
"unified linguistic market" in the Kazakh government's approach to giving equal status to
members of different linguistic capitals (Bourdieu, 1991, p. 45). Nonetheless, such a unified
linguistic market can maintain diverse linguistic practices, meaning that the languages could
be in constant competition. In fact, research studies have illustrated that even though the
government has taken initiatives to make the Kazakh language more prestigious, the Russian
language is still dominant in powerful domains (Aryn, 2009; Aydingiin, 2008; Sabitova &
Alishariyeva, 2015; Smagulova, 2008). Consequently, despite the official policy mandates, the
Russian language seems to impose itself as the primary legitimate language because 1) it still
has a high value in the labor market, and 2) it could still be perceived as the language of power
or prestige. As a result, the study draws on a linguistic marketplace lens as theorized in the
work of Pierre Bourdieu to shed light on linguistic capitals in Kazakhstani linguistic

marketplace (Bourdieu, 1986, 1989, 1991).

2.1. Bourdieu and the Linguistic Market

To shed light on how the Kazakh context functions as a linguistic market, this study
views language as a social semiotic system that is part of a "special kind of field since it ...
transverse many social fields at the same time" (Grenfell, 2011, p. 51). For example, language
is at the center; it makes communication possible; thus, each field legitimizes forms of
utterance and ways of speaking, which is "defined in terms of the dominant forms ... within it"
(Grenfell 2011, p. 51). Bourdieu coined the concept of "market" to explain legitimate forms of
language and defined market as "a system of relations of force which determines the price of
linguistic products and thus helps fashion linguistic production” (Wacquant, 1989, p. 47).

Therefore, the linguistic market creates the conditions to evaluate and sanction linguistic
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practices, with some having more value than others based on the social and economic
conditions within a specific field. As a result, it creates a competition where different
stakeholders participate for a position where those who lack the legitimate competence "are de
facto excluded from the social domains in which this competence is required or are
condemned to silence™ (Bourdieu, 1991, p. 55).

Like any other market, the linguistic marketplace consists of products; thus, consumers
in the linguistic market need capital to "purchase" the appropriate languages, utterances, and
practices. For example, in the Kazakhstani market, student perceptions of language choice and
status would be illuminating the language/s of power, prestige, and status as "signs of wealth,
intended to be evaluated, and appreciated, and signs of authority, intended to be believed and
obeyed" (Bourdieu, 1991, p. 66). For this reason, Bourdieu (1986) argues for various forms of
capital to participate in the market, which are "economic capital, cultural capital, and social
capital” (p. 84). First, economic capital refers to the money or wealth individuals are born into
or acquire over their lifespan, giving participants access to prestigious forms of language.
Secondly, social capital refers to individuals' social connections through birth, family, or
work; thus, they are born and socialized into prestigious linguistic practices. Finally, cultural
capital is "... convertible, on certain conditions, into economic capital and maybe
institutionalized in the forms of educational qualifications™ (Bourdieu, 1986, p. 84).

In addition, Bourdieu (1991), in Language and Symbolic Power, illustrates how
language has capital and how it functions as a form of wealth. In this book, he sheds light on
his conceptualization of linguistic capital and its relationship to the power and maintenance of
legitimate languages. Therefore, he highlights that access to certain linguistic capitals reflects
the broader socio-economic context of power relations in society. In Kazakhstan, the language

debate is about the status and positionings of Kazakh and Russian languages in various
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domains of use and often includes different cultural, political, and economic attitudes
(Smagulova, 2006). The concept of linguistic capital in the current globalized world is
essential because it raises questions about "What language, for which purpose and in which
domain." For example, to enter a professional career requires the ability to speak and write at a
prestigious, high function level; thus, linguistic capital is a symbolic resource that can be
converted into economic capital. Hence, linguistic capital can be a marker of social class and
position in society because students' language varieties are often ignored and seen as deficits
in acquiring the standard and formal language (Bourdieu, 1991).

Furthermore, the acquisition of educational qualifications is mainly dependent on the
knowledge of specific linguistic skills and registers of schooling predisposed to standard and
formal language usage (Bourdieu & Passeron, 1990). Therefore, the registers of schooling
function as linguistic capital because it legitimizes and gives authority to the language use of
dominant social groups in society (Gal, 1989; Woolard, 1985). Accordingly, the concept of
linguistic capital is an indicator of power because those with appropriate linguistic capital can
access prestigious schools and can occupy better positions in society (Bourdieu, 1996). As a
result, an investigation into Kazakhstani students' language choices and their perceptions about
what counts as language capital are vital because they can demonstrate the current state of the

Kazakhstani linguistic marketplace.

2.2. Research and the Linguistic Marketplace

Migration, transnational flows, and the spread of English as a global language can
shape perceptions of a linguistic marketplace. For example, when immigrants enter any
English domain, this linguistic marketplace could favor monolingual English as "legitimate

speakers™ of English, which places them in dominant positions where they are privileged and
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enjoy higher status and credibility than those with multiple linguistic repertoires (Bourdieu,
1991). Furthermore, a linguistic marketplace creates competition for resources associated with
English proficiency in many countries where English is a foreign language. In Nepal and
Malaysia, the literature shows the linguistic marketplace valuing English linguistic capital,
thus creating a threat to their national identity (Abdullah & Chan, 2003; Sah & Li, 2018).

Moreover, Francis et al. (2009) explored Chinese complementary schools in England.
They highlighted that if a language does not provide opportunities to the labor market, it is
valueless in the linguistic marketplace because it offers limited access to economic capital.
The study showed that, although the Chinese language has one of the broadest linguistic
markets globally, it remained the language of culture and national identity for Chinese-British
minorities in England. This finding was interesting since the Chinese language does not
possess much linguistic capital in the context of Britain. Therefore, a closer look at how
context, space, and place shape notions of a linguistic marketplace is vital for my study. First,
it can illustrate perceptions of linguistic capital as devaluing non-dominant linguistic
repertoires. Then it can shed light on the linguistic marketplace associated with national
identity. Finally, it can highlight the linguistic practices that result in some languages being
more valued than others.

Zschomler (2019) explored the lived experience of adult immigrants and their
perceptions of the linguistic marketplace in the UK. The study focused on immigrants'
acquisition of the "national language™ or "state language" and their experiences when facing
challenges accessing the appropriate linguistic resources. The article focuses on migrant
language learners in London. This case study research has shown that English proficiency
offers the highest linguistic capital to boost participants' success in the labor market. The

findings highlighted that the participants experienced exclusion in various domains in their
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new country. Also, linguistic capital was not associated with any variety of English, and that it
was standard English that possesses the most buying power for upward mobility. As a result,
the marketplace devalues their linguistic repertoires from their home countries.

In addition, Flynn (2013) focused on the difficulties that Polish students encounter
after migration to the UK. In this context, the English curriculum functioned as a linguistic
marketplace associated with teachers' perceptions about Polish students' linguistic capital. This
qualitative case study included interviews and revealed that the market devalues other
languages because the multilingual repertoires of the students were ignored in the curriculum
design, teacher professional development, and the limited multilingual resources. As a result,
this study illustrated the migration challenges associated with newcomers' lack of linguistic
capital.

Another study focused on the English language proficiency of nationals and new
populations entering the European Union (EU) countries (Gerhards, 2014). The purpose of this
study was to compare the English language proficiency in 27 EU countries. The quantitative
survey confirmed Bourdieu's assumption about the influence of class on linguistic capital
because the results showed that the upper and middle classes outperformed their immigrant
counterparts in English. Another finding showed that half of the EU citizens have a basic
English level, although huge differences exist between and within the countries.

In the Asian context, Abdullah and Chan (2003) focused on the importance of English
language proficiency in Malaysia. They illustrated the perceptions of three ethnic groups about
the threat that English holds for their national languages. The study followed a quantitative
survey design that included three ethnic groups: Malay, Indian, and Chinese. Interestingly, the
results highlighted that despite the opposition against English language expansion, it would

remain the language of industrialization and globalization. The study recommended that



THE KAZAKHSTANI LINGUISTIC MARKETPLACE 12

effective home language resource development is appropriate to the national language to
counteract potential threats.

In addition, Sah and Li (2018) offered another example of English linguistic capital as
a potential threat to home languages in Nepal. This study followed a qualitative case study
design with three ninth-grade teachers and four students at a government-funded public
school. This research investigated the English medium of instruction (EMI) implementation
and its impact on teaching and learning processes within the school. The data included
interviews with teachers and a focus group discussion with students. They found that the
English language provides symbolic capital associated with prestige and honor and economic
and cultural capital inextricably connected with the linguistic market. The researchers
recommend utilizing the national language as the foundation for learning, but that the English
language is necessary for global success.

Finally, the perceptions of the linguistic marketplace associated with migration and
hegemony of English showed that English linguistic capital has a high value in most countries
since it can fulfill people's economic, cultural, social, and symbolic needs compared to local
languages. Therefore, the studies mentioned above have revealed that the English language
has the most value even in those countries where English linguistic capital is new. For this
reason, the perception that "legitimate™ speakers of English have more status, credibility, and
communicative advantages becomes a natural and common-sense discourse.

2.3. What Counts as Linguistic Capital?

Bourdieu (1991) coined the concept of linguistic capital, and since then, it has been

interpreted and conceptualized in different ways across various contexts. For example,

Sullivan (2001) defines linguistic capital as the ability to speak a legitimate language, while
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Morrison and Lui (2000) view it as proficiency in a dominant language with economic, social,
cultural, and political power and status. As a result, the concept of linguistic capital captures
the opportunities a language can provide in social, economic, and cultural domains.

Li et al. (2020) indicated that linguistic capital originates from economic capital
because those with financial wealth have access to high and prestigious forms of linguistic
capital that afford them advantages in various powerful domains. This research project
investigated the understanding of linguistic capital in the context of China to shed light on the
economic opportunities associated with the multilingual resources of Hani minority citizens.
The findings revealed that Mandarin's dominant language is associated with the highest
upward mobility and capital. As a result, any indigenous language, such as Hani, a minority
language, is devalued and is not considered linguistic capital because it is not used in
education, offering limited currency to access the opportunities in the workplace.

2.3.1. Linguistic Capital in the World of Work

According to Li et al. (2020), using a language in education, workplace, and social
domains demonstrates the dominance of a language in society. The study investigated the
possibility of minority language transfer from linguistic capital into economic capital,
particularly for Hani people who are the ethnic minorities of the Yunnan area in China. This
mixed-method study included 1500 participants using questionnaires, focused interviews, and
ethnographic observations. The findings revealed that utilizing an indigenous language in
submarkets such as local tourism and regionally-specific products can help transfer
multilingual resources into economic capital. As a result, the study showed that minority and
majority languages could coexist in one society.

Silver (2005) conducted a discourse analysis of the Singaporean policy statements,

drawing on Bourdieu's concepts of capital and field. The study explored the impact of English
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language capital, which became a crucial part of human resource development in Singapore.
The analysis highlighted that the policy discourses created a linguistic market that assigns
capital to home languages associated with identity and heritage. At the same time, English
became the "language with higher economic and symbolic capital™ (p. 62). As a result, English
achieved high linguistic capital, which then devalues the home language to less powerful
domains.

In the UK, Roth (2019) focused on linguistic capital and bilingual-speaking workers'
positioning in global aid organizations. This qualitative study included 57 interviews with
monolingual and multilingual aid workers to illustrate the role of language and linguistic
capital in their workplace domain. The results of the study revealed the presence of negative
attitudes towards speakers for whom English is a second language. For example, monolingual
English speakers occupied higher positions in the organization, and their attitudes to bilingual
speakers demonstrated linguistic discrimination that devalued multilingual speakers' home
languages as linguistic capital.

Furthermore, Smits and Gundiiz-Hosgor (2003) explored the relationship between the
linguistic capital of non-Turkish citizens and their socio-economic condition. The data
included the results of the 1998 Turkish Demographic and Health survey. They revealed that
immigrants who cannot speak the dominant language of Turkey have less access to all
linguistic resources, specifically those associated with securing official jobs, thus remaining
dependent on other family members for socio-economic stability. For this reason, due to the
lack of language proficiency in the dominant Turkish language, most Kurdish and Arabic
women remain dependent on their husbands. In contrast, participants with high levels of
education had access to better linguistic resources that provide upward mobility into

professional careers and higher economic advantages.
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Finally, Harrison (2009) focused on the impact of language politics on bilingual social
workers' personal and professional identities. This qualitative exploratory study included
individual semi-structured interviews with 18 bilingual practitioners living in Australia. The
purpose of the research was to explore the advantages and disadvantages of using more than
one language in social work, their perspectives on the language rights of bilingual speakers,
and the influence of the English language in their work domain. The results indicated that the
participants viewed bilingualism as an asset in the workplace but equally aware of the
advantages of English linguistic capital in local, national, and global domains. Therefore,
English signifies powerful capital that shapes social work epistemologies, which create
opportunities to exclude other beliefs about what counts as social work knowledge.

2.3.2. Linguistic Capital in the Media Domain

Mass media institutions appear natural and value-free, but they can shape language
ideologies associated with status, prestige, and linguistic capital. For Bourdieu (1991),
language use in the media provides a symbolic representation of reality, shaping and
maintaining social relations because the media can reinforce and devalue language capital. For
example, ways of speaking can shape audience perspectives about what counts as prestige and
linguistic practices associated with the social functions of language. For this reason, it is an
important domain that needs interrogation in its role of shaping language choice about which
dialects count as language capital in the linguistic market.

Media and language ideologies associated with standard language and standardization
can significantly shape the linguistic marketplace. For example, Moschonas and Spitzmiiller
(2010) focused on the standardization practices related to the Greek and German media
contexts. The study found strikingly similar linguistic standardization in both countries; the

press foregrounded standard dialect pronunciation that perpetuates linguistic variation as a
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threat to be eradicated to ensure linguistic and national unity. Similarly, in the Spanish
context, Paffey (2012) investigated mass media newspaper discourses and found that the
Spanish language was represented in market terms as a commaodity associated with economic
and linguistic profit in a global linguistic marketplace.

Technology and the rise of social media are also powerful modes that can shape
perceptions of linguistic capital. Merchant (2001) focused on language use and language
change in internet chatrooms to analyze how it shapes language capital in the millennial era.
This qualitative study included in-depth interviews with six teenage females and observed
their linguistic practices in chatrooms. The findings revealed that chatrooms could change
perceptions of linguistic capital since internet users are changing some writing forms such as
shortening words or phrases, thus developing their linguistic capital when interacting with
different communities in chatrooms. It appears that social media offers the potential to merge
languages, which can be influential in shaping what counts as linguistic capital.

In addition, Popp (2006) investigated how discourses signal the linguistic marketplace
and linguistic capital in two different types of texts. The method of analysis included discourse
analysis of Dora the Explorer and The Passion of the Christ. The results showed that the film,
The Passion of the Christ, demonstrated a point of honor to the historical authenticity by using
ancient Aramaic and Latin languages without subtitles. In contrast, the cartoon Dora the
Explorer highlighted the significance of bilingualism. The results showed a shift in
perceptions of multilingualism because Spanish parents started requiring their children to learn
English. As a result, thus, Dora the Explorer made a significant impact on the English

linguistic marketplace in Spain.
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2.3.3. Linguistic Capital in the Education Domain

Bourdieu (1991) noted that the educational domain has the highest impact on the
linguistic marketplace and shapes perceptions about linguistic capital. Ernst-Slavit (1997)
researched the function of classrooms as linguistic markets and illustrated how teachers build
a reward system for standardized linguistic responses. The study included four different
teachers working with first-grade Mexican or Mexican-American bilingual students. The data
consisted of five observational segments that focused on the teachers' discursive practices in
English-Spanish classrooms. The findings demonstrated different perceptions by teachers in
each of the five observations. For instance, segment one illustrated that teachers were not
acquainted with their learners' home language. In contrast, in segment two, the teachers
validated the multiple linguistic repertoires of their learners, while in the remaining segments,
the use of the learners’ home languages was banned or rejected. As a result, these classes
functioned as marketplaces where some learners' linguistic repertoires had more value than
others. More importantly, this study pointed to the advantages when teachers include their
bilingual learners' home repertoires as linguistic capital.

In addition, Shin (2012) investigated the linguistic capital of Korean transnational
migrant students in Toronto. This qualitative study included interviews with 34 participants. It
drew on sociolinguistic ethnography to shed light on the students' attitudes about linguistic
inequality and their intention to build an alternative market from the dominant one. The results
showed that the participants' linguistic discrimination correlated with their minority nationality
and the perceptions of them being non-legitimate speakers of English. The participants
mentioned that Korea's economic position in the global world offers opportunities to oppose
linguistic inequality by building an alternative linguistic market to position themselves as

international subjects of a "global™ market. Similarly, Fang (2011) explored South Asian
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minorities' linguistic capital in Hong Kong primary schools. The findings indicated that to
guarantee better access to schools and tertiary educations, the government must provide and
implement effective policy initiatives that foster linguistic equality across diverse
communities.

Furthermore, Grayson (2008) focused on the linguistic rights of bilingual speakers and
the influence it could have on students' academic performance. The quantitative survey with
513 Canadian- and foreign-born students of York University showed the connection between
students' linguistic and cultural capitals, social class, and parents' education level. The data
also revealed that the Canadian English students showed more significant English language
capital than Canadian bilingual students. Finally, the bilingual students had less access to
education, and that the linguistic discrimination they faced from English students contributed
to the low academic achievement of minority students.

Moreover, in South Africa, the shifting language attitudes of "black" students in
previously "white™ South African universities illustrated how domain and space hold
implications for the linguistic market (Bangeni & Kapp, 2007). This qualitative study included
four individual interviews: focus group interviews and informal gatherings with 15 "black™
students. The study results illustrated that when students' cultural capital does not correspond
with the dominant speakers’, the minority language speakers are forced to shift and socialize in
the prevailing institutional legitimate language. Furthermore, the results showed that the South
African "black™ students had a low English language proficiency level. Thus they face
challenges not only in cultural capital but also with accessing linguistic capital.

Interestingly, Klapwijk and Van der Walt (2016) explored a new linguistic capital
emerging in the South African higher education context, called English-plus multilingualism.

The quantitative study was conducted at two universities in the Western Cape Province with
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201 students to explore their perceptions of English as a medium of instruction. The results
demonstrated that the participants realized the importance of English opportunities in the
linguistic market, but not at the exclusion of their home languages. For this reason, although
they acquire English to be successful in their future job career, they view the new linguistic

capital as English-plus multilingualism, not English-only as the linguistic capital.

2.4. Linguistic Capital and Identity

Several studies have investigated that national identity plays a vital role in the
linguistic marketplace of any country. For instance, Sandel (2003) explored the perceptions of
parents, grandparents, and young adults towards the language policies in Taiwan and their
impact on students' home languages and identity. The qualitative study drew on semi-
structured interviews with 17 bilingual Mandarin and Tai-gi speakers; Bourdieu's notions of
habitus and field informed the analytical framework and data analysis. In Taiwan, the
participants mentioned that Tai-gi minority speakers associate their mother tongue with a
robust national identity despite the national language ideology that undervalues other dialects
or minority languages. The study's findings demonstrated that implementing the language
policy placed restrictions on communicating in the Tai-gi language Mandarin at schools. As a
result, the official policy weakens the Tai-gi language that hampered the fostering of a positive
Tai-gi habitus.

In addition, Francis et al. (2009) investigated the relationship between linguistic capital
and the national identity of British-Chinese pupils in England. This was a qualitative study
that included 60 participants from Chinese complementary schools. The results revealed that
British-Chinese pupils use their mother tongue mostly with their family members while using

English with other people, sometimes even with Chinese friends from their schools.
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Furthermore, the participants explained that due to the diminished Chinese linguistic capital
out of their homes, they are interested in learning Chinese only as a sign of identity and "who
am 1?". However, they mentioned that Chinese language proficiency could be beneficial in a
curriculum vitae (CV) as an additional language and entering other geographical domains in
Hong Kong or other Chinese cities for work or study. Finally, the geographical location
seemed vital because they would continue using Chinese as a home language in England only
since it is not required or valuable in the English linguistic market.

Finally, in Kazakhstan, various researchers also highlighted the relationship between
the Kazakh language and national identity. For instance, since independence in 1991,
Kazakhstan has been reconstructing a national identity and has implemented different
language policies and initiatives (Aydingiin, 2008; Fierman, 1998; Smagulova, 2008).
However, despite the government's plan to create the conditions for Kazakh to become the
dominant language in all spheres of development, most research studies pointed out a strong
national identity, but that the Kazakh language still carries low status and prestige (Aydingiin,
2008; Pavlenko, 2006; Sabitova & Alishariyeva, 2015; Smagulova, 2008; Zardykhan, 2004).
For this reason, it is important to understand students' perceptions of linguistic capital, their
language choice, and domains of use in the Kazakhstani linguistic marketplace.
2.5. Conclusion

In conclusion, this chapter presented various insights into linguistic capital and the
marketplace from different perspectives. In sections 2.1-2.3, | introduced linguistic market and
linguistic marketplace in the contexts of multiple countries, using Bourdieu's work; discussed
linguistic capital in various domains as work, media, and education. Lastly, in section 2.4, |

focused on the interrelation of language and national identity in Kazakhstan and other
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countries. The next chapter will provide the research design, data collection tools, sample and

site selection, and ethical considerations that guided this study.
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Chapter 3: Research Methodology
The previous chapter introduced the literature that underpins this study. I reviewed
research studies from different contexts connected with the research purpose, which focuses
on which language choice, attitudes, and status in the Kazakhstani linguistic marketplace. This
chapter focuses on the research method, instruments, and site used to explore students’

attitudes about language choice and linguistic capital.

3.1. Qualitative Research Design

The study focused on university students' language capital, choice, and attitudes in the
Kazakhstani linguistic marketplace. For this reason, | chose a qualitative research design
because it focuses on "...exploring a problem and developing a detailed understanding of a
central phenomenon” (Creswell, 2014, p. 30). Accordingly, the qualitative research design
provided rich descriptions of Kazakh students' beliefs and underlying values associated with
language choice and prestige.
3.1.1. Case Study Research

To examine university students' linguistic capital and language choices, a single case-
study design was used for "an in-depth exploration of a "case" or bounded system™ (Creswell,
2014, p. 493). For instance, among the scholars who researched the linguistic capital, market,
and language choice, Sah & Li (2018) conducted a qualitative case study "to understand the
on-the-ground practice and effects of the EMI policy" at one of the schools located in a suburb
of the Kathmandu Valley (p. 114). With the help of this case study research, they identified
the goals and motivations for EMI in Nepal and their perspectives on EMI implementation at

the school. Respectively, a case study design made visible how students take up positions in
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the Kazakhstani linguistic marketplace and provided a holistic and in-depth account of a

research phenomenon.

3.2. Sampling

Creswell (2014) states that sampling refers to the decisions researchers have to make
about the settings and participants to include in their studies. These aspects are essential as the
choice of who and how many individuals (population) the researcher for the study because it
has ramifications for the study's reliability and validity. This study drew on a purposeful
sampling method because it can contribute to participants and research sites that are
information-rich, thus using limited resources (Patton, 2002). For this reason, ten university
students over the age of 18 participated in the study. They were selected from a particular
university in Kazakhstan whose students represent the urban-rural divide. Thus, the
respondents provided an opportunity to understand their past and current linguistic capital,
positionings, and impact on their language choice.

As was noted above, the participants were selected from an information-rich research
site that is considered to be the process of convenience sampling. Convenience sampling is
also known as opportunity sampling, meaning that the researcher will select the closest people
to assist as respondents until the necessary sample size has been attained (Cohen et al., 2007).
Researchers who use this type of sampling typically base their selection on those who have
easy access. Additionally, this type of sampling may be valid if the researcher is not concerned
with generalizations, as the sample does not represent any group other than itself (Creswell,
2014). Subsequently, convenience samples are a common sampling strategy used for case

studies, which is why this study selected convenience sampling as its sampling strategy.


https://www.ncbi.nlm.nih.gov/pmc/articles/PMC4012002/#R36

THE KAZAKHSTANI LINGUISTIC MARKETPLACE 24

3.2.1. Participants and Research Setting

The students of the ENU in Nur-Sultan city participated in the study since the
university is a state educational organization whose students are from different parts of
Kazakhstan. Therefore, this site allows exploring the respondents' language capital, choice,
and attitudes on an appropriate level and identifying the reason for their language choice. As a
result, a qualitative case approach highlighted the students' thoughts, opinions, perceptions,
and behavior from this research site. It was anticipated that they would better understand their

linguistic capital, language choices, and attitudes.

3.3. Data Collection Procedures

Before conducting the data sets, the respondents studied the Informed Consent form in
detail with a clear description of the study's purpose, participants' rights, risks, and benefits,
followed by the researcher's contact information. They gave their permission to participate,
and then we discussed the appropriate dates and times that suited them. Thus, ten bachelor and
master's students participated in the study via Zoom and WhatsApp due to the Covid-19
restrictions in Kazakhstan. At the beginning of each data collection phase, the participants
could choose the language for interaction, and | asked for permission to record our interviews.
Also, I reassured the respondents that they had the right to ask any additional questions or

refuse to answer or that they could withdraw from participating in this study.

3.4. Research Instruments

Collecting qualitative data requires deep thinking about the research purpose, and it is
not just "deciding on whether you will observe or interview people™ (Creswell, 2014, p. 226).
Accordingly, to reach the study's purpose, one of the main tools of qualitative data collection,

interviews in an instrumental case-study design that "serve the purpose of illuminating a
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particular issue," were used (Creswell, 2014, p. 493). Therefore, data collection instruments
included qualitative questionnaires, semi-structured face-to-face online interviews, and
linguistic portraits.

First, the qualitative questionnaire's objective was to shed light on the historical,
economic, societal, and language socialization processes that might have impacted (or still
impacts) participants' attitudes about language capital and choice. For example, the advantages
of questionnaires in Grayson's (2008) and Gerhard's (2014) studies helped illustrate their
participants' language capital and choice. These questionnaires included open-ended questions
to activate participants' sense-making of their language attitudes because it is "ideal for
interviewing participants who are not hesitant to speak, who are articulate, and who can share
ideas comfortably” (Creswell, 2014, p. 240).

Secondly, the interviews' purpose was to explore students' attitudes about the past and
current linguistic market. Most of the articles on the linguistic marketplace, capital, and choice
used semi-structured interviews to explore participants' perceptions of certain concepts since
the research instrument gives broad information. For instance, Sandel (2003) used the
qualitative semi-structured interview to research the attitudes of adult family members on the
market value of indigenous Tai-gi and Mandarin languages and could reach a deep
understanding of the research topic. In the same way, to get more insights regarding the
linguistic capital of Polish children in county settings following EU accession and identify the
reasons for the challenges they face, Flynn (2013) also provided in-depth interviews with
teachers. Moreover, these types of questions were an opportunity for participants to "best
voice their experiences unconstrained by any perspectives of the researcher” (Creswell, 2014,

p. 240).
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Finally, the linguistic repertoire of a group "cannot be solved solely by observing
interactions within the group [but their] own theory of linguistic repertoire and speech must be
taken into account™ (Busch, 2012, p. 510). For this reason, | included linguistic portraits to
highlight participants' language ideologies and how they make meaning of their linguistic
capital and choices (Busch, 2010, 2017). At the same time, linguistic portraits prompted a
deeper reflection and brought to the surface how language socialization processes have

impacted participants' language attitudes.

3.5. Data Analysis Procedure

The qualitative questionnaires and linguistic portraits were sent and received by
WhatsApp, while interviews were audio-recorded with the participant's permission. After that,
the data was transcribed in written form and coded. Then, | identified the initial codes and
categories to analyze further and select essential themes of the data about the different
linguistic capitals and domains of language use.
3.6. Anonymity and Confidentiality Procedures

The research closely followed ethical considerations since it involves a sensitive issue.
The students' names were kept anonymous, and the documents were saved on my private
laptop, which any other people cannot access. To ensure an appropriate level of
confidentiality, the participants had an opportunity to peruse the Informed Consent form,
specifically, the ethical considerations, participants’ rights, and the risks and benefits of the
study. Also, I informed the respondents' that their responses, the audio recordings, and the

linguistic portraits would only be used for this research project.
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3.7. Conclusion

This chapter focused on the research design, research site, data collection instruments
and procedures, data analysis, and research ethics. Sections 3.1-3.6 provided information
about the chosen research design and overall data collection process. The next chapter will

present the data analysis of the qualitative questionnaire, interviews, and linguistic portraits.
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Chapter 4: Presentation, Analysis, and Discussion of Findings

The previous section focused on the methodology, the research instruments, and
ethical considerations that support this study. As mentioned in Chapter Three, this research is
based on a qualitative research method to provide an in-depth exploration of the Kazakhstani
linguistic marketplace. As a result, the research instruments, qualitative questionnaire,
interview, and linguistic portraits, provide validity and reliability to the project.

This chapter presents the data analysis of the qualitative questionnaire that explored the
participants' linguistic background (4.1), the interview (4.2), which focused on the participants'
language choice and their perceptions of linguistic capital. Finally, this chapter presents the
linguistic portraits that illustrate the positionings of languages in the Kazakhstani linguistic
marketplace (4.3) and discusses the findings (4.4).

This study consisted of ten participants from one university in Kazakhstan. The
participants were named Participants 1-10 to protect their anonymity and safeguard their
privacy rights to adhere to research ethics.

4.1. Questionnaire Analysis

The questionnaire consisted of 13 questions that gathered information about the

respondents' linguistic backgrounds, language choice, and user domains. The questionnaire

presents ten bachelor and master students from one university in Nur-Sultan city (see Table 1).
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Table 1

The Participants' Personal Background

Age

Sex

Nationality

City

Specialty

P1

P2

P3

P4

PS

P6

P7

P8

P9

P10

17

17

17

19

23

21

20

22

20

23

Female

Male

Male

Female

Female

Male

Male

Female

Female

Female

Kazakh

Kazakh

Kazakh

Kazakh
Tatar

Kazakh

Kazakh

Kazakh

Kazakh

Kazakh

Kazakh

Kyzylorda
Oral

Oskemen

Shymkent

Taldykorga
n

Arkalyk

Nur-Sultan

Shymkent

Almaty

Aktau

BAInIT
1-year

BAINnIT
1-year

BAInIT
1-year
BA in

Tourism
3-year
MA in

Constructio
ns
2-year

BAINIT
4-year
BA in

Tourism
3-year
MA in

Information

Security
2-year
BA in

Mechanics
4-year

MA in IT
2-year

29

Note. The abbreviations used in the table refer to P — participant; BA — Bachelor of Arts, MA

— Master of Arts.

As shown in Table 1, the participants' ages range between 17-23; nine participants

were Kazakh, and one undergraduate bachelor identified herself as half Kazakh and Tatar. In

addition, five participants registered in the Information Technology program; two participants

are Tourism students, while the other participants registered for the Construction, Information
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Security, and Mechanics program. Also, the participants were from different regions of
Kazakhstan: five are from the south of Kazakhstan, two from the west, the other two from the

north, and one from the east part of Kazakhstan.

Table 2

The Participants' Language Learning Background

L2/3

No L1 L2 L3 learning

at age of
P1 Kazakh Russian English LL32__ 181
) Kazakh Russian English LL32__ 141
P3 Kazakh Russian English |_L32__ 141
P4 Russian Kazakh English tg _ 13
P5 Kazakh Russian English |_L32__ 141
P6 Kazakh Russian English |_L32__ 181
p7 Kazakh Russian English tg _ g
P8 Kazakh Russian English tg _ ;
P9 Kazakh Russian English |_L32__ 188
P10 Kazakh Russian English té _ ﬂ

Note. The abbreviations used in the table refer to P — participant; L1 — first language, L2 —
second language; L3 — third language.
Table 2 illustrates the language learning background of the participants and shows that

nine participants chose the Kazakh language as their first language (L1), whereas one
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respondent chose Russian. Moreover, the Russian language was their second language (L2),
and eight participants indicated English as their third language (L3). In addition, the nine
participants chose the Russian language as their L2; they started Russian language learning in
either pre-school and primary school in different grades. They indicated that the English
language (L3) had been a subject for them from the 5th grade in most Kazakhstani schools.
Table 3

Domains of Language Use

Domains of use
Language Language Language at
Ne with . . . )
with friends university
L1 L2 L3 parents
Shopping Kazakh
1 0
P1 Home malls English Kazakh 90 /0 Kazakh
Cafes course Russian
Restaurants 10%
Kazakh
Gadgets . 0
P2 Home Russian Video- Kazakh 90 /0 Kazakh
neighbors games Russian
10%
Home Kazakh
i 1 0
P3 H_ome frler!ds English Kazakh 50 /0 Kaza_kh
Friends Social course Russian Russian
places 50%
Home English
P4 Relatives  Everywhere g Russian Russian Russian
course
Shops
Relatives English Kazakh
. 10% .
P5 from Everywhere  course Russian . Russian
villages Instagram Russian
90%
Kazakh
i ()
P6 H.ome S_ome English Kazakh 55 /0 Kazakh
Friends friends course Russian
45%
Kazakh
i 0
P7 H.ome S_ome English Kazakh 50 /0 Kazakh
Friends friends course Russian

50%
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Kazakh
i 0,
P8 H.ome Work English Kazakh 40 /0 Russian
Friends course Russian
60%
) ) Kazakh
Home University . 0
P9 Friends Social English Kazakh 50 /° Russian
Relatives places course Russian
50%
Home Fitness Enalish K5aé;a/kh
P10 Friends center g Kazakh 0 Kazakh
) course Russian
Relatives Work 50%

Note. The abbreviations used in the table refer to P — participant; L1 — first language, L2 —
second language; L3 — third language.

The questions associated with domains of use (see Table 3) revealed that most
participants (8 out of 10) speak the Kazakh language in family domains. In contrast, the
Russian language is used predominantly in social domains such as restaurants, cafes, fitness
centers, and shopping malls. Interestingly, the Kazakh language appears to have some capital
in the university domain since six participants indicated that Kazakh is the language primarily
used at university. Furthermore, nine respondents highlighted that the English language is used
only during the English language courses in their bachelor's or master's degrees.

4.1.1. Emerging Themes

The questionnaire revealed a linguistic market at play in the Kazakhstani context
because linguistic choice and practices resembled the production of language capital related to
"What language, for which purpose and in which domain™ directly connected with the
stipulations of the Trilingual Policy mandating that 1) Kazakh is a state language; 2) Russian
is the language of international communication, and 3) the English language is the way to
successful integration into the global world economy. Therefore, the Trilingual Policy resulted

in the price formation of language/s because it signals access to symbolic resources or profits.
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Interestingly, the questionnaire illustrated that Kazakh was the L1 for most
participants. It functioned as linguistic capital, yet the domain of use associated with family,
heritage, and national identity renders the Kazakh language currency weaker when compared
with the Russian language. For example, the questionnaire revealed that the Russian language
has higher linguistic capital because participants were exposed during early education. It was
used in economic fields such as shopping malls, restaurants, workplaces, social media, and
various other social domains or, as Participants four and five indicated, "everywhere."
Therefore, the questionnaire revealed that the Russian linguistic capital has a higher value
because the purpose of communication and the domains of use function as symbolic "signs of
wealth, intended to be evaluated, and appreciated™” (Bourdieu, 1991, p. 66). Finally, the
English language is gaining value as a linguistic capital because students have indicated that it
is necessary for English courses in the higher education domain. However, what was
noteworthy is that six participants illustrated using the Kazakh language at the university, but
only for communicating with administration and possibly with fellow students. However, the
questionnaire revealed some evidence of translanguaging (see Participants 3, 8, 9 & 10),
which was not made explicit as linguistic capital in previous studies. Nonetheless, the
questionnaire highlighted that linguistic capital associated with purpose and domains of use
reflected cultural, political, and economic attitudes (Smagulova, 2006).

I now present data from interviews conducted with four participants, which were
purposefully selected based on their responses and their year of study.

4.2. Interview Analysis
This section presents the data from interviews conducted with four respondents to

illustrate their language choice, language use domains, and perceptions of what counts as
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linguistic capital. The interview consisted of seven open-ended questions to understand
participants' linguistic choice, purpose, and environments of use to shed light on how language
capital is positioned in the Kazakhstani linguistic market. The four interviewees are from
different regions of Kazakhstan, aged between 17 and 23, of which two are bachelor students
(Participants 1 and 7 in the questionnaire) and two master's students (Participants 5 and 10).
The selected Participants one, seven, and 10 are L1 Kazakh speakers, while Participant five
indicated the Russian language as her L1.

4.2.1. Language Choice and Domains of Use

As previously mentioned, the Trilingual Policy stipulates that the Kazakh language is
the state language of Kazakhstan. At the same time, it noted that the country's citizen has free
choice to use their native language. Therefore, the Kazakhstani linguistic market encourages
language diversity associated with Kazakh as the state language, Russian for international
communication, and English as the language of the global economy. However, if a language
does not provide access to the labor market, it is valueless in the linguistic marketplace
because it offers limited access to economic capital. Accordingly, the first section of the
interview focused on participants' language choice and what it reveals about linguistic capital
and upward social mobility.

Firstly, the data highlighted that their linguistic choice is relational to their
geographical location and language use in the family domains. For example, they prefer
speaking Kazakh since it is their native language.

One respondent indicated,

Kazakh. Because of my surroundings. | live in Kyzylorda, and it's a totally Kazakh-

speaking place. | speak Kazakh with my family members, relatives, neighbors, and

friends, with everyone (Participant 1, February 2021).

Another one's response revealed,
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Kazakh. My parents are Kazakh; they were born in China. They speak Russian but not
so fluent, so we speak only Kazakh at home (Participant 7, February 2021).

Furthermore, one said that,

Kazakh, because it is my native language and my surroundings are more Kazakh-

speaking since | live in Aktau. With my family and relatives, neighbors | speak Kazakh

(Participant 10, February 2021).

However, Russian as a language choice also emerged.

The respondent answered,

Russian. We are all Kazakhs in my family... My parents speak both of the languages,

but | speak to them in Russian, and they answer to me in Russian, too. | can say that

90% | speak Russian at home (Participant 5, February 2021).

From these extracts, linguistic choice in the Kazakh context is flexible and fluid
because it was influenced by either geographical location and the family domain. For example,
they are being raised in predominantly Kazakh-speaking regions, and their geographical
language repertoires impact their language choices. As a result, the data highlighted that the
participants disregard the notion of languages as national categories or bounded entities
(Busch, 2012).

Secondly, in the educational domain, respondents illustrated that their linguistic choice
shifted between Kazakh or Russian, depending on the context and location. For example,
Participant one reported,

| study in a KMI group at university. But with 10% of my groupmates who are from the

North or Central Kazakhstan, Russian-speaking regions, | speak Russian. And some

course materials are given in Russian, they are more understandable (February 2021).
Finally, Participant 10, who is from a predominantly Kazakh-speaking region, answered,

| studied in a KMI school and university in Aktau, they are totally Kazakh-speaking

places. And now I'm doing Master's in a KMI group at ENU, which is located in Nur-
Sultan city, and here we speak 50% Kazakh, 50% Russian. (February 2021).
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Interestingly, the above extracts illustrated that the participants' language choice in
education favored the Russian language regardless of the medium of instruction and their
linguistic backgrounds. Domain, location, and context seemed to impact their language choice,
giving more value to the Russian language in a KMI educational context. Reasons for their
language choice and assigning a higher value to Russian were attributed to material resources
such as books and access to IT careers. As a result, the educational domain seems to create
market conditions that evaluate and sanction linguistic practices. Russian has more value than
Kazakh, which implies social and economic conditions within this domain.

Thirdly, in the social domain, respondents also highlighted the influence of location on
their linguistic preference. Interestingly, in this domain, the data illustrated that their linguistic
choice can be linked to their sense of national identity because they "always try to speak
Kazakh more." In addition, they were moving between languages depending on their location
and social relationships.

Participant 7 indicated,

50% Kazakh, 50% Russian. | am from Astana. As you know, it is a more Russian-

speaking place, and my friends are fluent in Russian. But we always tell each other to

speak Kazakh and always try to speak Kazakh more. (February 2021).

Also, Participant 1 answered,

| speak Kazakh with 90% of my friends since they are mostly from my hometown.
Others are my Russian-speaking university friends (February, 2021).

Finally, Participant 5 responded,

My friends are Russian-speaking. But in Nur-Sultan, | have one friend from Shymkent,
which is a more Kazakh-speaking city. | speak only Kazakh with her (February 2021).

The previous extracts highlighted the influence of the domain, location, and
strengthening of a Kazakh identity as the rationale for their linguistic choices. Also, it is

noteworthy that the respondents associated the social domain with their friends. However,
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when asked about social spaces, all the participants pointed out that they preferred the Russian
language in restaurants, cafes, fitness centers, and language courses regardless of their
geographical location. As a result, the participant responses indicated fluidity in the personal
relationship space. However, they showed a clear preference for the Russian language in more
powerful domains such as economic and business fields.

4.2.2. Linguistic Capital as Practiced

When asked about their language preference and linguistic capital associated with
education, the respondents highlighted factors such as problems with translations of course
materials into the Kazakh language and a lack of Kazakh-speaking professors and information
for their academic success.

Firstly, the interview revealed that the Russian language had high linguistic capital
with more value in education than the English language. At the same time, Kazakh is devalued
as not academic or not a scientific language for their disciplines.

One respondent reported,

I'm studying in a KMI group. For some of my groupmates who do not speak Russian at

all, it is very difficult to understand the tasks which are given in Russian, so we usually

help them. (Participant 1, February 2021).

Another one indicated,

However, | know that the KMI group of our specialty, who are our friends, sometimes

could ask us for some information or books in Russian because they couldn't find good

quality translations of the texts given, or even if they had them, they couldn't
understand properly. For example, in the process of writing a thesis, they always
searched for information in Russian, then translated them into Kazakh. It is too much

work (Participant 5, February 2021).

Furthermore, Participant 7 also said,

Last semester on the course of English language, our professor couldn 't speak Kazakh,

and she was forced to conduct the lesson in Russian. As in our group, there are some

students from totally Kazakh-speaking regions, they had some difficulties with it
(February 2021).
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Secondly, Russian has higher linguistic capital than Kazakh associated with their
specialties such as information technology and tourism.
Participant 10 indicated,

Although it would be better for me to understand in Kazakh, I'm doing my Master’s in

IT and IT books and materials are easier to understand in Russian or in English

(February 2021).
Another one said,

| am a student of Tourism in a KMI group, so we have books and materials in Kazakh,

but the problem is that some of them are not understandable, so we search for them in

Russian. (Participant 7, February 2021).

The previous extracts illustrate that education “has monopoly over the reproduction of
the market on which the value of linguistic competence depends” (Bourdieu, 1977, p. 652).
For example, the participants preferred Russian as linguistic capital because of opportunities
in their careers, limited resources such as books, and professors’ linguistic repertoires
(Russian) that decrease Kazakh’s value at a KMI university. Therefore, the acquisition of
educational qualifications impacts students’ language choice because they valued Russian
linguistic registers that legitimize and give authority to the Russian language that reflects the
broader socio-economic context of power relations in the Kazakh linguistic market. As a
result, Russian signifies powerful capital that shapes academic epistemologies and creates
opportunities to exclude other beliefs about what counts as academic knowledge.
4.2.3. Linguistic Capital and Workplace Domains

Interestingly, the data revealed participants’ preference for the English language

despite their medium of instruction being Kazakh or their preference for the Russian language

at university. Despite English being their L3, one respondent indicated,
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IT books, programming or even career require the English language. So I think if |
studied in an EMI group, it would be more useful than the KMI (Participant 1,
February 2021).

Another one said,

Maybe it is about English, that | am not practicing English a lot can negatively affect
my professional career since tourism requires English (Participant 7, February 2021).

Also, Participant 10 responded,

1 think that I'm practicing Russian and English can affect positively because I'm

improving my language skills. In my opinion, language skills are very important in a

career (February 2021).

The above extracts highlight the perceptions of English as linguistic capital in the
workplace, which demonstrate a growing dominance of the English language in the Kazakh
linguistic market. In addition, the participants displayed an understanding that linguistic
capital originates from economic capital because those with financial wealth have access to
high and prestigious forms of linguistic capital that afford them advantages in various
powerful domains. Therefore, English was viewed as the language “with higher economic and
symbolic capital” (Bourdieu, 1991, p. 62). For instance, participants indicated the value of
English capital associated with career specialties such as tourism and information technology.
Therefore, the data illustrated that English could be related to the language of job
opportunities or commercial purposes to “fulfill more capital needs” (Silver, 2005, p. 24). As a
result, the data highlighted a growing dominance of English linguistic capital in the Kazakh
market with potential threats for raising the status of the Kazakh language.

4.2.4. Linguistic Capital and Translanguaging
Interestingly, the Kazakh linguistic market revealed an unexpected yet relevant capital

(not accounted for in Bourdieu’s notion of a linguistic market) which was the notion of
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translanguaging. The participants have indicated the fluidity and flexibility of languages in
various personal, social, and educational domains.
One respondent indicated,

Professors explain topics in Kazakh, but sometimes books used are in Russian.
Actually, it is easier to understand IT in Russian (Participant 1, February 2021).

Another said,
When our professors gave us books in Kazakh, we were forced to find them in Russian
to understand the concepts, ideas of the author properly (Participant 7, February
2021).

Also, Participant 7 indicated,
50% Kazakh, 50% Russian. (February 2021).

Participant 10 said,

And now I'm doing my Master’s at ENU in a KMI group, and here we speak 50%
Kazakh, 50% Russian. (February 2021).

The data revealed that the usage of Russian linguistic capital in this context functioned
as a translanguaging resource, which means Russian is used “as a resource that can deepen
their understandings” (Burton & Rajendram, 2019, p. 40). Respectively, translanguaging here
can demonstrate a language as a meaning-making resource, not as a language-as-problem.
4.3. Emerging Themes from Interviews

The data highlighted that in the Kazakhstani linguistic marketplace, linguistic capital
was “tied to an individual’s life”” and “the peculiar biographical trajectory of the speaker”
(Blommaert, 2009, pp. 423-424). For instance, all the participants indicated how geographical
location, family language policies, and practices impact their language choice. Their position
in the family (child to parents) affects language capital in the Kazakh linguistic marketplace.

In addition, language choice in the family domain was closely connected to parents, family,
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and community; thus, it demonstrated the value of heritage and national identity (Silver,
2005). However, the data illustrated that the Kazakh linguistic capital was rendered valueless
in more powerful domains such as education, economics, and the world of work.

Furthermore, the participants indicated that they valued Russian as linguistic capital in
the educational domain, regardless of the university’s medium of instruction. In fact, students
showed that Russian was often the meaning-making resource since students use the language
“to communicate effectively” (Garcia, 2012, p. 1) and “extend their knowledge” (Burton &
Rajendram, 2019, p. 40).

Moreover, in the social domain, the data repeatedly found the impact of students’
geographical space influencing their language choice as the language of friends. Russian was
perceived as the linguistic capital most highly valued in the social domain and interaction in
social places.

Finally, the interview data revealed that the English language was highly valued as
linguistic capital in the workplace domain. Therefore, the value of English linguistic capital in
the workplace suggested that participants perceived this linguistic capital as providing access
to economic capital and access to high and prestigious forms of linguistic capital that afford
them powerful advantages in specific domains.

| now move on to the presentation of the participants’ linguistic portraits.

4.4. Presentation and Analysis of Linguistic portraits

The Linguistic portrait drew on Busch (2010) and aimed to reveal participants’
positionings of languages depending on their importance and frequency of use by “eliciting
narratives on language practices” (p. 286). Even though 10 participants participated in the

research project, only four respondents were purposefully selected for interviews, and thus, |



THE KAZAKHSTANI LINGUISTIC MARKETPLACE 42

present the linguistic portraits of these four respondents. The respondents who received the

body silhouette (Busch, 2012) were requested to create their linguistic portraits on their mobile

phones and forward the completed portrait with their reflections about each color and

placement on the map. The focus was on the three dominant languages respondents indicated

as language choices in the questionnaire and interview (Kazakh, Russian and English). | now

present the linguistic portraits and then discuss the themes.

Figure 1

The Linguistic Portrait of Participant 1

Participant 1
Blue — Kazakh
Red — Turkish
Green — English

Yellow — Russian

Kazakh — because it is the language | have been using since my birth,
my mother tongue.

Russian and English — the languages that will help me in my
professional career. Especially English, because | am a future IT
specialist and English is highly required language in the sphere of IT.
Turkish — because | am proficient in Turkish, but I hardly ever use
Turkish in Kazakhstan, only with my school friends. And | don't know
where | can use Turkish in Kazakhstan.
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Figure 2

The Linguistic Portrait of Participant 5

Participant 5

Red — Russian

Blue - Kazakh

Yellow — English

Red is Russian because | mostly speak Russian, and it has been in my mind
from my childhood.

Blue — Kazakh, and it is in the center of my body because Kazakh language
associates for me as my soul close to my heart since it is my native language.
Despite the fact | am more Russian-speaking, | like using Kazakh in some
situations. | would like to use Kazakh more.

Yellow — English. | sometimes use English words unconsciously, kind of
parasite words or chic words from Instagram or the Internet. And | want English
to become a big part of my language skills.

Figure 3

The Linguistic Portrait of Participant 7

Participant 7
Blue — Kazakh
Red — Chinese
Orange — Turkish
Green — Russian

Purple — English

Blue — Kazakh, because it is the color of our flag, and it covers my mind and
heart, which are associated with my mother tongue.

Red — Chinese. It is the color of Chinese flag and it covers one of my hands
because China is our neighbor, and we will definitely work with them, and
we usually work with our hands.

Orange — Turkish, because | speak Turkish little bit and it will definitely be
useful if | travel to Turkey or even in KZ there are a lot of Turkish companies
to work.

Green — Russian. One of my hands is covered with the green color. The
reason is the same as the color red. And some part of my head, because |
sometimes think in Russian and speak.

Purple — English. It covers my legs, because as English language is an
international language, it provides a lot of opportunities and it can help me
to go and reach those opportunities.
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Figure 4

The Linguistic Portrait of Participant 10

Participant 10
Red - Kazakh
Blue — Russian
Green - English
Yellow — Arabic

Black — Turkish

so it is easy to learn.

Red — Kazakh. It is the color of my heart and 70% of my head since it is
my mother tongue and the language which | use for 70% of my life. One
of my legs is covered with the red color because | usually go to Kazakh
places. Also my stomach, because | eat Kazakh cuisine. One of my arms,
because while working | often use Kazakh.

Blue — Russian. 20% of my head, because in some situations I think in
Russian. Some part of one leg and one arm is blue because when | go to
karaoke, restaurants, fitness centers | use Russian since there are members
of different nationalities, and also at work, | sometimes use Russian.
Green — English 7% of my life. It covers some part of one leg and one arm,
because | am an IT specialist, | go (leg) and work (arm) in IT company,
where programmers use English terms often. So | need English. And the
green color covers little part of my head because | speak English on an
Intermediate level and use English often at work.

Yellow — Arabic 2%. As | have started learning Arabic recently, it covers
asmall place close to my heart. The reason of learning the language is | am

a Muslim and want to be able to read and understand the Quran easily to educate myself. And | hope that in the future | will be fluent in Arabic.
Black — Turkish, 1%. Black because | couldn't find another color). | started learning Turkish during the quarantine to understand Turkish series,
which | like most. It is only because of my interest. Now | have finished Al and A2 levels because Turkish language is so similar to Kazakh,

4.4.1. Language Choice

The data relating to the participants’ linguistic repertoire, language choice, and

positionings presented in the body silhouette found the English language valuable in

Kazakhstani linguistic marketplace. English linguistic capital is associated with job

opportunities and the future. In detail, the respondents marked English with different colors.

They covered several parts of their body, especially legs, describing how proficiency in

English will open new ways in their professional career (see below).

| want English to become a big part of my language skills in the future (Figure 2).
It covers my legs, because as English language is an international language, it
provides a lot of opportunities and it can help me to go and reach those opportunities

(Figure 3).

It covers some part of one leg and one arm, because | am an IT specialist, | go (leg)
and work (arm) in an IT company, where programmers use English terms often. So |

need English (Figure 4).

In addition, the value of the Russian linguistic capital in the Kazakhstani labor market

emerged in the linguistic portrait of Participant 1,
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Russian and English — the languages that will help me in my professional career.
Especially English, because | am a future IT specialist and English is a highly required
language in the sphere of IT (Figure 1).

As a result, the data revealed that English linguistic capital is valuable in the
Kazakhstani linguistic marketplace and associated with new opportunities for professional
careers. According to the respondents’ answers (see Figures 1 and 4), another indicator is that
the English language is considered as one of the essential requirements of job applications,
especially in information technology. Even though participants referred to the English
language as having a value in the workplace in both the interviews and the questionnaire, what
was strikingly similar was the placement of English on the body (legs, hands, and head)
indicative of movement and cognitive capabilities.

4.4.2. Language and ldentity

The portraits brought to the surface the participants’ representation of their language
repertoires and choices. Three of the four respondents associated the Kazakh language with a
blue color, which is the primary color of the Kazakh national flag covering their upper body,
significantly their hearts and head.

Because it is the language | have been using since my birth, my mother tongue (Figure

1). Because it is the color of our flag, and it covers my mind and heart, which are

associated with my mother tongue (Figure 3).

In addition, Participant 10 colored 70 percent of her body red.

The red color is the color of my heart. As | am Kazakh and it is my mother tongue, |

think and use the Kazakh language. Kazakh language covers 70% of my head, one

arm, one leg, even my stomach since | eat Kazakh cuisine (Figure 4).

Furthermore, the participants marked the Russian language in four different colors such
as yellow (see Figure 1), red (see Figure 2), green (see Figure 3), and blue (see Figure 4). Two

Kazakh-speaking respondents (see Figure 3 and 4) colored the Russian language covering

some part of their head and explained,
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Some part of my head, because | sometimes think in Russian and speak (Figure 3).
20% of my head, because in some situations, I think in Russian (Figure 4).

Interestingly, one Russian-speaking participant highlighted Kazakh as her first language
despite her low proficiency in Kazakh.

Kazakh and it is in the center of my body, because Kazakh language associates for me

as my soul close to my heart, since it is my native language. Despite the fact | am more

Russian-speaking, | like using Kazakh in some situations (Figure 2).

Therefore, in all the respondents’ body maps, the Kazakh language is identified as the
language of national identity, commonly covering their heads, hearts, and other significant
parts of their bodies. As a result, the linguistic portraits illustrated associations with language
and identity that represented the Kazakh language as heritage, pride, and national identity.
4.4.3. Domains of Use

It is noteworthy that the Russian language placement on the body is similar to the
English placement (arms, legs, hands). The respondents painted their arms and legs, describing
that they usually work with hands and go to places where language choice is also significant.
More specifically, three of them associated their arms and legs with the Russian language
indicated below.

Russian ... the language that will help me in my professional career (Figure 1).

| sometimes use Russian at work and go to places such as fitness centers, restaurants,

karaoke bars where | speak Russian because of the members of different nationalities

there (Figure 4).

Accordingly, the linguistic portraits revealed that the Russian language is associated with
workplace and social domains. More precisely, the respondents highlighted the importance of

Russian in professional careers, working with neighboring countries, and social spaces such as

fitness centers, restaurants, and karaoke bars.
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4.5. Emerging Themes in Linguistic Portraits

As a multimodal method, the language portrait provides two data sets that reveal how
the respondents interpret their linguistic repertoire: a visual and a narrative. Therefore, both
modes offered meaning in the linguistic portrait that illuminated the respondents’ linguistic
repertoires as represented on their bodies. First, the use of color and its placement on their
portraits gave prominence to English, whereas the questionnaire and interview data
emphasized the Russian language more. Their reflections revealed that Kazakh is the language
of national identity associated with their upper body, hearts, and head, mostly colored in blue,
which is connected with the flag of Kazakhstan. Therefore, both modes offered meaning
which elaborated or extended their linguistic repertoires on their body maps. Also, their
linguistic portraits illustrated the importance of Russian, marked with different colors
commonly located on the arms and legs since they use it in social and workplace domains.
Finally, it was interesting that English appeared to have the highest capital because it was the
language that provides access to successful careers, new opportunities, and international

prospects, similarly represented on their body silhouettes.

4.6. Findings Across the Research Instruments

This study included three research instruments to achieve data triangulation. These three data
sources, the questionnaire, interviews, and the linguistic portraits revealed that the
Kazakhstani Linguistic Marketplace is flexible and allowed for translanguaging practices and
opportunities for “...different dimensions of their personal history, experience and
environment, their attitude, belief, and ideology...” (Li Wei, 2011, p. 1223). Thus, the data
sets revealed that binary classifications of language did not underpin the Kazakh linguistic

market but showed linguistic capital as a fluid, dynamic, and social semiotic resource.
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Interestingly, linguistic capital in the Kazakhstani linguistic market was relational to
family, geographical spaces, and powerful domains such as educational and workplace fields.
For instance, in the questionnaire, the respondents illustrated the languages showing the
influence of their family and geographical location. Similarly, the interview data highlighted
the priority of the languages in the Kazakhstani linguistic marketplace. Finally, the linguistic
portraits also showed the positionings of the three linguistic capitals depending on their
significance in the linguistic market.

4.6.1. Kazakh Linguistic Capital: Identity and Heritage

Three data sets revealed that Kazakh linguistic capital is associated with national
identity and family domain. Moreover, geographical location also impacted the participants’
linguistic repertoires in that the respondents from Kazakh-speaking regions preferred the
Kazakh. At the same time, Russian-speaking surroundings also influenced the language choice
of the respondents in the same way. However, the Kazakh language was the language of the
home and national identity because; 1) the questionnaires revealed that the participants use the
Kazakh language in a family domain predominantly regardless of their geographical
background and surrounding, 2) the interviews showed that the respondents try to expand the
use of the Kazakh language, and 3) the linguistic portraits highlighted the strong national
identity; one participant (Participant 5) indicated the Kazakh language as L1 despite being
Russian-speaking. Finally, the data highlighted that the Kazakh linguistic capital has value in
less powerful domains such as the family and heritage language. However, it was often
devalued and portrayed as having limited buying power in more powerful fields because the

respondents felt that it offered limited social or economic upward mobility.
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4.6.2. Russian Linguistic Capital: Domains of Power

The data instruments highlighted that the Russian linguistic capital has dominance in
educational and social domains compared to other linguistic capitals. Therefore, the
Kazakhstani linguistic market foregrounds the dominance of the Russian language in
educational domains because even in this KMI university, there was a lack of material
resources to raise the status of Kazakh as an academic language. For instance, 1) the
questionnaires revealed that the Russian linguistic capital is highly valued in powerful social
spaces such as cafes, restaurants, fitness centers, and karaoke bars, 2) the interviews indicated
some issues that resulted in the maintenance, dominance, and increase in the Russian language
status related to the inappropriate translations of course materials, and 3) the linguistic
portraits also highlighted the dominance of the Russian linguistic capital in education domain
that the issue with the lack of Kazakh reading materials and lecturers in educational
organizations which are limited in the Kazakh language proficiency.
4.6.3. Linguistic Capital and Domains of Use

The three data instruments revealed that linguistic capital was dependent on the
domain of use. For example, 1) the questionnaire revealed that the Kazakh language is related
to the family domain, 2) the interview highlighted that the Russian linguistic capital had
buying power in education and workplace domains such as higher education organizations and
professional career, and 3) the linguistic portrait illustrated the Russian with different colors
marking the arms and legs to account for social and workplace domains. Moreover, the
interviews and linguistic portraits showed another linguistic capital that played an essential
role in the workplace domain, the English linguistic capital, because the participants indicated

that it provides new opportunities in the Kazakhstani and global labor market.
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4.6.4. Translanguaging as Linguistic Capital

According to Garcia and Li Wei (2014), translanguaging is when speakers use
different languages purposefully to meet their communicative needs and to get a deeper
understanding in a particular context. The use of the Russian language in educational domains
cannot be seen as a language-as-problem because the findings showed practices associated
with translanguaging use as a resource. In all data sets, Russian is used to extend their
knowledge and respondents' perceptions about the limitations of the available information in

Kazakh and weak Kazakh translations.

4.7. Discussion of Findings

This study explored how Kazakhstani students’ language choice in particular domains
creates perceptions of linguistic capital, language status, and prestige in the Kazakh linguistic
market. Three research instruments, that is, the qualitative questionnaires, interviews, and
linguistic portraits, offered methodical triangulation (Denzin, 2012). First, the questionnaires
demonstrated participants’ linguistic repertoires and domains of use. In contrast, the
interviews showed that their language choices depended on geographical location and domains
of use. Finally, the linguistic portraits illustrated the significance of English linguistic capital
not explicitly clear in the other two research instruments. In this section, | will discuss the

findings of the study associated with the three research questions, which were:

1. How is linguistic capital positioned in the current Kazakh linguistic marketplace?
2. How do these positions impact students’ language choice and linguistic capital?
3. What market, societal, and language socialization domains impact students’ language

choices and attitudes?
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4.7.1. How is Linguistic Capital Positioned in the Current Kazakh Linguistic Marketplace?

The study's main findings show that the Kazakh linguistic capital is associated with the
family domain and national identity. As mentioned before, national identity is commonly
defined as a complex of national symbols, language, and history. For this reason, the
participants valued the symbolic, linguistic, and historical characteristics of being Kazakh
“through distinguishing and differentiating the nation from other nations or ethnic groups”
(Triandafyllidou, 1998, p. 593). The idea of national identity in Kazakhstan, first introduced
after gaining independence from the USSR, includes the rise of Kazakh language status in
several spheres, especially in the public sphere (Fierman, 1998). However, the findings
showed that the Kazakh language is still considered the home and national identity, with
limited value in the public sphere. According to various research studies, in colonial and post-
colonial countries, a language of a family domain is mainly believed to be a less dominant
one, such as the Tai-gi language in Taiwan (Sandel, 2003), the case of Chinese students in
Britain (Francis et al., 2009) and Korean migrant students in Toronto (Shin, 2012). Also, the
situation of Kurdish and Arabic women in Turkey (Smits & Giindiiz-Hosgor, 2003) and
minorities in Hong-Kong primary schools (Fang, 2011) support the statement mentioned
above.

The three data sets revealed that the respondents had a strong national identity
associated with Kazakh linguistic capital, despite their low or high proficiency in the Kazakh
language and geographical location, which also greatly influenced their choice of linguistic
repertoires. A similar outcome was noticed in the study of Aydingiin (2008), which
investigated the construction of the Kazakh nation and national identity through building
national symbols. The author highlighted that “the symbolic significance that the interviewees

accorded their mother tongue was quite strong” (p. 151). In addition, the researcher pointed
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out that the current state of the Kazakh language, which is about being only the language of a
family domain and national identity, cannot be seen as a negative outcome since the Kazakh
national identity construction is at a very early stage and in the process of development
(Aydingiin, 2008).

4.7.2. How do these Positionings Impact Students’ Language Choice and Linguistic
Capital?

Another finding of the study was the dominance of Russian linguistic capital in social
and educational domains. With the introduction of Kazakhization, the Kazakh language started
to be used in official documents, administration, science, and social life to raise the status of
the titular language (Smagulova, 2008). Despite the independent Kazakh government creation
of national identity and the revival of culture and language that was “suppressed and damaged
during more than two centuries of Russian domination over the Kazakh lands” (Zardykhan,
2004, p. 61), the Soviet legacy associated with the use of Russian language remains substantial
(Pavlenko, 2006). In detail, the Russian language was predominantly being used in the public
sphere and administration, marketing, advertising, media, and higher education (Aydingiin,
2008; Pavlenko, 2006; Sabitova & Alishariyeva, 2015; Smagulova, 2008). Smagulova (2008,
p. 444) pointed out that “Russians were not just a demographic majority, they were also a
dominant group politically, economically and culturally,” which directly affected the current
situation in the Kazakhstani market where there is a slow shift towards Kazakh. In addition,
Aydingiin (2008) argues that the “ethno-demographic structure of Kazakhstan” and “the
success of the Soviet regime in Russianization” could explain the dominance of the Russian
language in the Kazakhstani market (p. 151). As a result, there has been no significant
transformation in the market because Russian remains the language of value and power in

social and educational domains over the last 15 years.
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Furthermore, the findings revealed that Russian linguistic capital in the educational
domain, especially in higher education, is seen as a translanguaging resource. As was
mentioned earlier, translanguaging is the process of using one more language for meaning-
making, not only mixing two languages or choosing another language due to the lack of
appropriate vocabulary (Garcia & Wei, 2014). The data sets found that university students of
KMI groups prefer books and course materials in the Russian language because of the clarity
of information. There are some challenges with Kazakh translations of the materials.
Respectively, the Russian language in Kazakhstan higher education is viewed not as a
problem, contrary as a resource in students’ learning, as it enriches their understanding of a
particular context (Burton & Rajendram, 2019).

4.7.3. What Market, Societal, and Language Socialization Domains Impact Students’
Language Choices and Attitudes?

The last finding of the study highlighted the emerging value of the English linguistic
capital in a workplace domain in the Kazakhstani linguistic marketplace. Three data sets
revealed that the English language is associated with job opportunities and that it has a high
value in the labor market of Kazakhstan, especially in such professions as information
technology and tourism. The literature illustrated that the global spread of English because it is
viewed as the language of economy, business, and science that automatically raise the
importance of English in many countries (Abdullah & Chan, 2003; Bangeni & Kapp, 2007;
Harrison, 2009; Sah & Li, 2018; Silver, 2005). Gerhards (2014) also highlighted how
globalization, industrialization, and internationalization contribute to the hegemony of the
English language that impacts local linguistic capitals and markets. Therefore, the English
language has become popular as a medium of instruction in many education systems. The

findings of this study showed that students’ discourses were associated with English as an
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international language that offers them access to opportunities in the labor market and upward
social mobility in their professional careers.

The findings showed that the value of the English language in Kazakhstan is growing
because of globalization. However, the data sets also illustrated that the relationship between
the English language and titular languages differs from the situation in Kazakhstan. For
instance, English was only considered linguistic capital for access to some careers, which does
not threaten respondents’ national language or identity (Bangeni & Kapp, 2007; Sah & Li,
2018). Thus, the data demonstrated that the English linguistic capital in the Kazakhstani
linguistic marketplace was not a threat to national identity.

To conclude, this study mostly showed similar findings regarding the Kazakh and

Russian linguistic capitals and their domains of use in the Kazakhstani linguistic marketplace.
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Chapter 5: Conclusion

The previous chapter focused on the study's findings and discussed the results in the
Kazakhstani market. This final chapter summarizes the main conclusions. The purpose of the
study was to explore Kazakhstani university students’ language choice, capital, and attitudes
in the Kazakhstani linguistic marketplace, using three data instruments: qualitative
questionnaire, interview, and linguistic portraits. The project participants were ten bachelor
and master’s students of the Eurasian National University in Nur-Sultan city, with different
geographical and linguistic backgrounds, which helped achieve a deeper understanding of the
research topic. The study's main conclusions were: 1) the Kazakh linguistic capital associated
with the family domain and national identity, 2) the Russian linguistic capital related to
education and social domains, and 3) the English linguistic capital, which has a higher value in
the workplace domain. Furthermore, this chapter presents the implications of the results, the
study's limitations and provides recommendations for further research.
5.1. Kazakh Linguistic Capital in the Kazakhstani Linguistic Marketplace

The data sets highlighted three linguistic capitals in the Kazakhstani linguistic
marketplace: the Kazakh, Russian, and English linguistic capital. The Kazakh language is
associated only with the home and national identity language, regardless of university
students’ background. According to Aydingiin (2008), the current low prestige and status of
the Kazakh language is an expected process in the development of the young independent
government, while other researchers (Pavlenko, 2006; Sabitova & Alishariyeva, 2015;
Smagulova, 2008) viewed it as the limitation of nation-building initiatives. However, the
findings revealed that university students have a strong national identity irrespective of their

geographical or linguistic background and language proficiency.
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5.2. Russian Linguistic Capital in the Kazakhstani Linguistic Marketplace

The study indicated that the Russian linguistic capital is highly valued in several
domains of use in the Kazakhstani linguistic marketplace. The data sets revealed that
university students prefer the Russian language in social fields such as cafes, restaurants,
karaoke bars, fitness centers, shopping malls, and higher education domains. However, the
participants explained that the Russian linguistic capital’'s dominance was due to the
limitations of Kazakh translations of books and courses. Nonetheless, the Russian language
was dominant in public spaces and had value because it offered access to different valuable
resources in social and education domains (Fierman, 1998; Sabitova & Alishariyeva, 2015;

Smagulova, 2008).

5.3. English Linguistic Capital in the Kazakhstani Linguistic Marketplace

In the era of globalization, the spread of English worldwide shows its significance in
the global economy. As stated by the former president of Kazakhstan (2007), the Kazakh
language is the state language, Russian for international communication, and English is the
language of integration into a global economy. The data sets revealed that the Trilingual
language policy influenced university students’ interest in English language proficiency to be
competitive in their professional careers, highlighting the value of the English linguistic

capital in the Kazakhstani and global labor market.

5.4. Significance of the Study

The triangulation of the study allowed exploring the Kazakhstani linguistic
marketplace in the case of university students’ language choice, capital, and attitudes from
different perspectives. Accordingly, the data sets focused on the Kazakh, Russian, and English

linguistic capitals in the context of Kazakhstan. They identified the language positionings in
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several domains and university students’ perceptions of the linguistic market. Another
significance of the study is the focus on the Kazakh linguistic market which is underexplored

in the literature.

5.5. Implications of the Findings

The findings hold various implications, such as exploring strategies associated with the
status and prestige of the Kazakh language in the education domain. Also, the results
illustrated the need for appropriate translations of academic materials and academic staff’s
linguistic proficiency, especially when Kazakh is the medium of instruction. Also, the findings
showed the importance of focusing on English language development in primary and
secondary school contexts.

5.6. Recommendations for Further Research

The study results suggest that the linguistic market lens needs to be explored in
Kazakhstan's different contexts and regions. This is especially important because some areas
of the country are predominantly Kazakh-speaking, while other parts are more Russian
dominant. Accordingly, research in each Kazakhstan region can show the current state of the
Kazakh and Russian linguistic capitals in the Kazakhstani linguistic marketplace to find
potential ways for future language development initiatives.

Another recommendation is related to the Kazakh linguistic capital issue associated
with the language of family domain and national identity. Future research studies could
explore limitations of the Kazakh linguistic capital, which has less dominance in education,
social, and workplace domains, to identify the reasons for these challenges, resulting in

expanding the Kazakh language use.
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5.7. Limitations of the Study

Firstly, the study was a small-scale research project conducted with 10 participants
from one university. For this reason, although | used three research instruments to explore the
research topic from different perspectives, the results cannot be generalized as the whole
Kazakhstani higher education students’ view on the Kazakhstani linguistic marketplace.
Accordingly, the project only showed the state of the Kazakh, Russian and English linguistic
capitals in the context of the chosen university.

Secondly, the Covid-19 pandemic restrictions also influenced the data collection
process. For example, face-to-face interviews became online meetings with the participants.
This mode change forced me to alter the planned order of the research instruments. The
linguistic portrait about the linguistic background and domains of participants' language use
through the coloring of a body silhouette became the last research instrument.

5.8. Conclusion

The research project was challenging and exciting at the same time in connection with
the difficulties of the research process and its significance in the context of Kazakhstan. In the
beginning, the local and foreign research studies helped me to identify and structure the
research topic. Then the participants allowed me to explore the linguistic capitals in the
Kazakh linguistic market. Finally, during the data analysis process, | understood the
importance of the study properly, seeing the whole picture of my research journey, which

taught me to realize the value of research work in the development of any sphere.
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Appendix A: Qualitative Questionnaire

1. Age:

2. Sex: Male/Female

3. Nationality:

4. City:

5. Specialty:

6. What is your first language?

7. What language do you speak as a second language?

No, | do not speak.

8. What language do you speak as a third language?

No, | do not speak.
9. If you answered 7 and 8th questions, please, indicate the age you started learning these
languages:

Second language:

Third language:

10. In what domains do you prefer speaking your first, second, and third languages?

11. What language do you use with your parents?

12. What language do you use with your friends?
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13. What language do you use at university (with professors, administration, and others)?
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Appendix B: Interview Questions
1. What language do you prefer speaking in your family? Why?
2. What language do you speak with your friends and why?
3. Describe what language is better for your studies (course materials)? Why?
4. Have your surroundings influenced your language preference? How?
5. How can you position the languages you speak?
6. What challenges do you face concerning your language choice?
7. Do you think your language choice position can positively or negatively affect your

studies/job/career/daily life? How?
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Appendix C: Linguistic Portrait

Students had to complete a language portrait by coloring in a body silhouette, using
different colors to represent other elements of their linguistic dispositions, and eliciting

narratives on language practices.



