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Abstract
Linguistic Discrimination and Language Anxiety of Kazakh Russian-dominant
Speakers within a Kazakh-Speaking Environment

Modern Kazakhstan, a bilingual (Kazakh-Russian) country in Central Asia,
formerly part of the Soviet Union, only gained its independence in 1991 after the
dissolution of the USSR. Hence, the Soviet Union intervened in Kazakhstan’s school
curriculum for 60 years in the form of Russification, resulting in the majority of the urban
and rural population of Northern Kazakhstan being primarily Russian speaking. Still today,
much of this population does not know their ethnic language, Kazakh, and faces linguistic
discrimination as a result.

Consequently, the purpose of this mixed-methods study was to investigate the
perceived linguistic discrimination and language anxiety experienced by ethnic Kazakh
Russian-dominant speakers from a Kazakh-speaking environment and the impact of both
phenomena on Kazakh language learning attitudes by addressing the following questions:
1) To what extent have Russian-dominant ethnic Kazakhs in one Kazakhstani city
experienced linguistic discrimination due to their low Kazakh proficiency? 2) To what
extent does linguistic discrimination provoke language anxiety? 3) How do the gender,
work status, and education levels of participants correlate with anxiety and linguistic
discrimination? 4) How does perceived language discrimination from ethnic Kazakh
speakers affect Russian-dominant ethnic Kazakhs’ attitudes towards learning the Kazakh
language?

The results of the ANOVA analysis suggest a strong negative relationship between
levels of proficiency in Kazakh and perceived linguistic discrimination (PLD).
Additionally, a Pearson product-moment correlation coefficient report underlines a strong
positive correlation between PLD and language anxiety. The qualitative findings

highlighted that most interviewees have a positive attitude towards the Kazakh language

vii



viii
and its learning despite their low proficiency and PLD from high-proficiency Kazakh
speakers. This result has not previously appeared in the literature on language attitude,
hence enhancing knowledge in this field.

Keywords: perceived linguistic discrimination (PLD), language anxiety, language

learning attitude.



AHHOTaNuA

Kasipri Kazakcran-Oype KeHec OnarbiabiH KypambiHa Kipre xxone KCPO
pIabIparaHHal Keiin 1991 xputbl Fana Toyenciznik anrad OpTanblk A3Usgarsl €Ki TUIII
(opwic-ka3ak) memiiekeT. Kenec OnarbiabiH KazakcTanaarbl MeKTen OariapiaMachbiH OpbIC
TiJIiHE ayaapy TypiHzeri cascarsl 60 *KbUTFa CO3bUIbIN, HOTHXKECIHIE CONTYCTIK
KazakcTaHHBIH KaJla )kKoHE aybUl TYPFBIHIAPBIHBIH KOIIIUIIrT HET131HEH OpbIC TLIII OO
Ocpinaiimia, ockl yakbITKa AciiH CONTYCTIK OHIp XaJIKbIHBIH KOIT 0OJIiT1 631HIH THHUKAIBIK
TITiH, Ka3aK TiIiH, OUIMEH Tl %KoHEe HOTHKECIH/IC TULIIK TUCKPUMUHAIMSIMCH
COKTBIFBICA/IBI.

Aparac omicrep/i nmaiaiana OThIPBIN KYPTi3UITeH OChI 3ePTTEY/IiH MaKCaThl Ka3aK
T OpTaJa OPBIC TUTIH/IE COMICHTIH STHUKAIBIK Ka3aKTap 0acTaH KeUIpeTiH TIIiK
JTUCKPUMHUHAIMSIHBI )KOHE TULIIK allaHIayIIBUTBIKTHI )KOHE €Ki KYOBUTBICTBIH Ja Ka3ak TiJiH
yiipeHyre ereH Ko3KapachlHa 9CEPiH MbIHA MACEJIeNep/Il ey apKblIbl 3¢pTTey OO IbI:
1) Kazakcranasik Oip Kaiaaa OpbIC TUTIH/IE COMICHTIH ATHUKAJIBIK Ka3aKTap e3epiHiH
Ka3aK TUIIH TOMEH MEHIepreHiepl YIIiH TUIIIK JUCKPUMHUHALMSHBI KaHIIAIbIKThI
nopekene cesinedi? 2) Tinaik AMCKPUMHHAIINS TUIMIK ajJaHIayIIbUTBIKTBI KaHIIaIbIKThI
Tyasipaasl? 3) KaTeICynibLIapablH KBIHBICKI, YKYMBIC MOpTeOeCi sKoHe OLTiM JeHTeii
aTaHIayIIbLUTBIK YKOHE TULIIK TUCKPUMHUHALUAMEH Kasiail OaitnaHbicThl? 4) DTHUKAJIBIK
Ka3aKTap TaparnblHaH KaObUIAAHATHIH TUIAIK JUCKPUMHUHAIIMS OPBIC TUTIHIE COMIEUTIH
STHUKAJIBIK Ka3aKTap/IbIH Ka3aK TiJI1H YUpPEHYyTe JereH KapbIiM-KaThbIHAChIHA KaJlail acep
eremi?

Hucnepcusuipik Tangay (ANOVA) HoTmkenepiHe coiikec, KaObUITaHATHIH TIIIK
muckpumuHanus (PLD) ka3ak TisiH MeHrepy aeHreiiepi med PLD apacbinaarsl KymTi
Tepic e3apa OaitnanbicThl Kopceteni. CoHbIMeH KaTap, [IMpCOHHBIH CHI3BIKTHIK KOPPEISIIHS
koa¢¢umenti PLD MeH TUIIIK anaHAayIIbUIBIK apachIHAAFbl KYIITI OH KOPPENSLHSIHbI

kepcetei. Cananbl 3epTTEY/IiH HOTIIKENEpl cayaqHaMara xayan OepyliaepAiH KOmmiIir



TIJ/Il MEHTepy JIEHTeHiHIH TOMEHIITT MEH TUIAIK KEMCITYIIUTIKKEe KapaMacTaH, Ka3ak TiUTiHe
YKOHE OHBI OKBIN-YHPEHYTe OH KapalThIHABIFBIH KopceTTi. bysr HoTmxke OyphiH onedbuerte
TIIIK TYpFbIIaH cunarraamarad. COHIBIKTaH 3eppTey HOTHKEIEPl OChI Canalarbl
OUTIMHIH KCHEIOTHE BIKIAT eTe/Il.

Tytiinoi ce30ep: Tinaik nuckpumuHaus (PLD), Tingik anaHIaymbuIbK, TUT

YHpeHyre IereH Ko3Kapac.



Xi
AHHOTaNuA

CoBpemennblii Kazaxctan — 1Bys3bIYHas (PyCCKO-Ka3axcKasl) CTpaHa B
LentpanbHoit A3uu, panee Bxoausias B coctaB Coerckoro Coro3a, U Moay4drBILIas
HE3aBUCUMOCTH ToJIbKO B 1991 roay nocne pacnaga CCCP. Takum o6paszom,
BMemaTenscTBo CoBerckoro Coro3a B popme pycudpuKanum MKOIbHON MPOTpaMMBI
Kazaxcrana pmunock B Teuenue 60 neT, B pe3ysbrare 4ero OOJbIIMHCTBO TOPOJCKOTO U
cesibekoro HaceneHus CeBepHoro Kazaxcrana Ob1s10 B OCHOBHOM PYCCKOSI3bIUHBIM. Jl0 cuX
nop OOJIbIIAst YaCTh 3TOTO HACEJICHHUS HE 3HAET CBOETO 3THUYECKOTO SA3bIKa, Ka3aXCKOT0, U
B PE3YyJIbTATE YETO CTAIIKUBAETCS C S3BIKOBOW TUCKPUMHUHALIAECH.

Takum 00pa3oM, ETBI0 3TOTO UCCIIEAOBAHMS C UCIIOIb30BAaHUEM CMETIaHHBIX
METOJI0B ObLIO U3yYUTh BOCIIPUHUMAEMYIO S3bIKOBYIO JUCKPUMUHALIMIO U S3BIKOBYIO
TPEBOTY, UCIIBITHIBAEMYIO 3THUYECKUMH Ka3axaMH, FOBOPSIIUMHU [TO-PYCCKH, B
Ka3axOs3bIYHON Cpefie, U BIUSHUE 000X SBJICHUN Ha OTHOIICHHE K N3YUYEHHUIO Ka3aXCKOTO
A3bIKa IyTEM pEIIECHUs CIEeYIOIIMX BONpocoB: 1) B kakoil crernenn aTHUUECKUE Ka3axH,
TOBOPSIIINE MO-PYCCKH B OHOM Ka3aXCTaHCKOM IOpO/i€ UCIIBITHIBAIOT SI3bIKOBYIO
JUCKPUMHHALIMIO M3-3a UX HU3KOIO BIaJIEHUS Ka3aXCKUM si3bIkoM? 2) B kakoii crenenu
A3BIKOBAsl TUCKPUMHUHALIMS TPOBOLUPYET sI3bIKOBYIO TpeBory? 3) Kak mou, cratyc paboTsl
U YPOBEHb 00pa30BaHUsl yYACTHUKOB KOPPEIUPYIOT C TPEBOKHOCTHIO U S3bIKOBOM
muckpumuHanuei? 4) Kak BocripuHruMaeMas s3bIK0OBast JUCKPUMHUHALIMS CO CTOPOHBI
ATHUYECKUX Ka3aXOB BJIMSAET HA OTHOILIEHHE 3THUYECKUX Ka3aX0OB FOBOPSIINX MO-PYCCKH, K
M3YYEHUIO Ka3aXxCKOro A3bIKa’?

CoruacHo pe3ynbraram gucrepcuonHoro ananusa (ANOVA), ypoBeHb BiafeHuUs
Ka3aXCKHUM S3bIKOM HEraTUBHO KOPPEIUPYET C BOCIPUHUMAEMOM S3bIKOBOM
nuckpumuHanueit (PLD). Kpome Toro, munelinsiii ko3dduiineHt koppesaiuu [Tupcona
MOTYEPKHUBAET CUIIBbHYIO MOJIOKHUTENbHYIO Koppensiiuto Mexay PLD u s3pixoBoit

TPEBOXKHOCTBIO. Pe3y'J'ILTaTBI Kau4€CTBCHHOI'O UCCIICAOBAaHMsA IIOKa3ain, 4YTO OOJIBIIIMHCTBO



OIPOILIEHHBIX PECIIOHAECHTOB MOJOKUTEIBHO OTHOCATCA K Ka3aXCKOMY SI3bIKY U €r0
W3YYEHHIO, HECMOTPS HAa HU3KUN YPOBEHb BIIAJICHUSI SI3bIKOM U A3BIKOBYIO
JUCKPUMHHALIMIO. DTOT pe3y/bTaT paHee He ObUI ONIUMCaH B JIMTEPATYPE IO A3BIKOBOMY
OTHOILIEHHIO, YTO CIIOCOOCTBYET PACHIMPEHUIO 3HAHUI B 3TON 00JIaCTH.

Kniouegvie cnosa: Boctipunumaemas sizbikoBast quckpumuHanus (PLD), s3pikoBast

TPEBOr'a, OTHOMICHUEC K U3YYCHUIO A3bIKA.
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Chapter 1: Introduction

"Particular language varieties and accents, speech disfluency, and nonstandard
grammar are often regarded as indicators of low intelligence, relational disharmony, and
social unacceptability” (Clément & Gardner, 2001; Lippi-Green, 1996, as cited in Ng,
2007, p. 108). For instance, an employer could be prejudiced towards immigrants with a
low proficiency of the host language seeing them as being underqualified, or a
restauranteur could believe that employees with certain accents might ruin the reputation of
a restaurant. This phenomenon of linguistic discrimination takes place all over the world,
even at the level of government policy - the Basque and Catalan languages were limited in
Francoist Spain from 1939 to 1965, and the Kurdish language has been restricted by law in
Syria (Sinclair & Kajjo, 2011). Christofides and Swidinsky (2010) described the Canadian
case of the linguistic discrimination of the French-speaking population by the Anglophones
and noted that, at the time of writing, there was still a correlation between language and
level of income - the latter earn more while Francophones earn less. The existing research
in this field is primarily conducted in the contexts of the relationship between two different
ethnicities that usually inhabit the same territory, for example, white Americans and
Mexicans in the USA (Bonilla-Silva, 2002). However, whether the part of an ethnic group
with low proficiency in the native language experiences language anxiety due to linguistic
discrimination from the same ethnic group with high proficiency in this language, and how
both language anxiety and linguistic discrimination can affect attitudes towards learning
the mother tongue is still unexplored.
Statement of the Problem

Starting in the 1930s, the Soviet Union undertook the Russification policy in all
schools across the USSR, including Kazakhstan (Montgomery, 2013). This 60-year
intervention into the school curriculum left its mark; the consequences of this policy,

which was only canceled in 1991 with the dissolution of the USSR, can still be observed



today. Research has shown that the “Russification of urban Kazakhs is pervasive; most
Kazakhs in urban areas surveyed throughout the 1980s and 1990s showed very low rates of
fluency in Kazakh and little familiarity with Kazakh history” (Dave, 1996, as cited in
Sharygin & Guillot, 2013, p. 3). According to Smagulova (2006), “knowledge of Russian
Is widespread among non-Russian ethnic groups” (p. 304); for a significant number of
ethnic Kazakhs, Russian is a first language. However, nowadays with the strengthening of
the status of the Kazakh language in the country, the number of Kazakhs who are learning
their mother tongue is gradually increasing, and currently, those ethnic Kazakhs who have
been raised in Kazakhstan since 1991 but who have not acquired the language might
experience social pressure from the former as a form of linguistic discrimination. There is
a special term coined by Kazakhs regarding those who do not know or poorly understand
the mother tongue - wana xazax (shala Kazakh — Half-Kazakh). The term is pejorative and
interpreted as a negative towards Kazakhs with low Kazakh language proficiency, who are
hence perceived as not being true patriots, or those who have forgotten their roots, while in
fact these people were often born in cities that were, traditionally, mostly Russian-speaking
at a time when “half the population of the country consisted of the Russian-speaking
"settler" groups”, and “nearly two-thirds of urban Kazakhs speak Russian as their first
language” (Dave, 1996, p. 52). The existing confrontation between Kazakh- and Russian-
dominant speakers was pointed out in the speech of the former President of the Republic of
Kazakhstan Nazarbayev (2013), in which he urged heads of government agencies not to
infringe on the rights of Kazakhstanis on the basis of language:

Where the majority of the population is Kazakh, you can switch to the

state language in communication. Everyone in these regions knows the

Kazakh language: in Atyrau, Mangistau, Kyzylorda, South Kazakhstan,

Zhambyl, Almaty, West Kazakhstan, and Aktobe regions (...) In some

areas of the Central and Northern regions, there are mostly Russian-



speakers. Let them speak Russian, but at the same time, there should be

simultaneous translation in public conversation. So that no one is offended,

sit, listen to this translation, or the print media printed the same thing in

Russian. We do not have to infringe on anyone, it is not difficult, it is

possible to do. (para. 1)

Despite Article 14 of Paragraph 2 of the Constitution of the Republic of
Kazakhstan, which declares: “No one may be subjected to any discrimination based on
origin, social, official or property status, gender, race, nationality, language, attitude to
religion, beliefs, place of residence or any other circumstances”, and articles 6 and 7 of
Law on Languages (1997), which stated that every citizen of the country has the right to
freely choose the language they use and to be protected against the infringement of rights
on the basis of language, these language problems are still present. A recent case in the
public sphere took place in April 2018 when a Turkish citizen shamed employees of a local
bank in the Kazakh language because of their ignorance of the mother tongue. The
Kazakh-language news portal Abai.kz commented on this situation (translated from
Kazakh) - "It is a shame for the country. 30 years after the Declaration of Independence,
and the workers, who are Kazakhs, could not speak a word in Kazakh™ (Kaysar, 2018,
para. 2). The comments that appeared under this news story are also divided. On the
website of this information agency, readers were mostly supportive towards the demand of
the Turk to receive service in the national language, while readers of other Russian-
language news portals saw the story as threatening and provocative. In other words, this
case divided the country into two camps - on the one hand, there were those who supported
the Turk, mostly ethnic Kazakhs with Kazakh as their first language (L1), and on the other,
citizens, mostly L1 Russian-speakers, who condemned his behavior, and who referred to
the violation of language laws and the Constitution. This second group primarily consisted

of both ethnic Kazakhs and Russians, where the former often experience the reproach of



other Kazakhs who are more fluent in the Kazakh language and the escalation of
psychological pressure for not knowing their mother tongue. Moreover, it is worth noting
that, despite Russian having the status of being the official language, in Kazakhstani reality
it is practically impossible to obtain a job in government agencies without the Kazakh
language (Aksholakova & Ismailova, 2013), even for Kazakh ethnic people, which also
threatens the socio-economic interests of non-Kazakh speakers.

Previous studies have pointed out that linguistic discrimination could “lead to
socio-affective issues such as anxiety” (Vanegas Rojas et al., 2016, p. 138). According to
Schwartz (1972), language anxiety “could be observed in various situations that require
communicating in the target language and expressing one’s individual opinions using the
foreign/second language” (as cited in Hakim, 2019, p.66) and can suppress all kinds of
language learning processes (Hakim, 2019), thus possibly affecting Kazakh language
learning within the educational context of the country. Zheng (2008) added that language
anxiety is also “a reflection of a side effect caused by linguistic deficiency in processing
language input” (p .4). Recent evidence from other contexts suggests that “a large number
of students who have experienced linguistic discrimination due to their low proficiency
show a great deal of anxiety when compared to those with high-proficiency levels”
(Vanegas Rojas et al., 2016, p. 138). According to Zheng (2008), language anxiety is
“closely associated with attitudes and motivation” (p. 3), and thus could be a cause of
language learning failure.

Although these research studies suggest a connection between linguistic
discrimination, language anxiety, and language learning, what is not yet clear is the
relationship between the first two factors and the gender, work status, and educational
background of participants, as well as all three factors for speakers of a mother tongue as a
second language (L2).

Purpose of the Study



The purpose of this mixed-methods study is to investigate the perceived linguistic
discrimination and language anxiety experienced by the ethnic Kazakh Russian-dominant
speakers from the Kazakh-speaking environment and explores the impact of both
phenomena on Kazakh language learning attitudes.

Research Questions

This research seeks to address the following questions:

1. To what extent have Russian-dominant ethnic Kazakhs in one Kazakhstani
city experienced linguistic discrimination due to their low Kazakh proficiency?

2. To what extent does linguistic discrimination provoke language anxiety?

3. How do the gender, work status, and education of participants correlate with
anxiety and linguistic discrimination?

4. How does perceived language discrimination from ethnic Kazakh speakers
affect Russian-dominant ethnic Kazakhs’ attitudes towards learning the Kazakh language?
Significance of the Study

The obtained data could help to define the reasons behind language discrimination
in Kazakhstan and elaborate programs to prevent it and its negative consequences. The
outcomes of the present study could provide recommendations for stakeholders and
policymakers with respect to language policy as well as help educators and curriculum
developers to more precisely understand the role of language anxiety in the learning of the
Kazakh language and suggest the development of better language learning programs.
Outline of the Study

The present thesis research consists of six chapters: introduction, literature review,
methodology, findings, discussion, and conclusion. The introduction chapter presents the
background of the given study, which includes the statement of the problem, purpose, and
significance of the study, as well as the research questions. The literature review chapter

considers publications on the topics of linguistic discrimination, language anxiety, and



language learning attitude, which are used as a basis for the conceptual framework of the
present study. In turn, the methodology chapter provides background information with
respect to the research methods that were utilized in the study, and includes research
design, sampling strategy, data collection, and analysis as well as ethical considerations.
Next, the findings chapter examines both quantitative and qualitative outcomes, while the
discussion chapter considers these results. Finally, the conclusion chapter provides

recommendations for policymakers and educators based on the analysis of received data.



Chapter 2: Literature Review

The aim of the following chapter is to analyze the concepts of linguistic
discrimination, language anxiety, and language learning attitude while elaborating on
empirical research within each topic area. Also, considered are the concepts of linguistic
discrimination, language anxiety, and language learning attitudes in the context of
Kazakhstan, which help to elaborate on the purpose of the given study — to investigate the
perceived linguistic discrimination and experienced language anxiety of ethnic Kazakh
Russian-dominant speakers in the Kazakh-speaking environment and explore the impact of
both phenomena on Kazakh language learning attitude — and help to answer the research
questions:

1. To what extent have Russian-dominant ethnic Kazakhs in one Kazakhstani
city experienced linguistic discrimination due to their low Kazakh proficiency?

2. To what extent does linguistic discrimination provoke language anxiety?

3. How do the gender, work status, and education of participants correlate with
anxiety and linguistic discrimination?

4. How does perceived language discrimination from ethnic Kazakh speakers
affect Russian-dominant ethnic Kazakhs’ attitudes towards learning the Kazakh language?

The conceptual framework that links all three concepts and hypothesizes
relationships between them will also be provided in this chapter.
Linguistic Discrimination

Discrimination based on the grounds of language, also known as linguicism,
glottophobia, linguistic racism, or languagism, is not a well-studied phenomenon in
modern language policy, as research in the field of discrimination is primarily focused on
racial/ethnic fields (Wei et al., 2012). Researchers in the field of linguistics and language
education (e.g., Albarello & Rubini, 2015; Barwell, 2003; Cobas & Feagin, 2008;

Dovchin, 2020; Johnson & VanBrackle, 2012; Wei et al., 2012) attribute the original



definition of the concept to Skutnabb-Kangas (1988), who describes it as “ideologies and
structures which are used to legitimate, effectuate and reproduce an unequal division of
power and resources (both material and non-material) between groups which are defined
on the basis of language (on the basis of their mother tongues)” (p.13).

According to Lippi-Green (1997), discrimination based on language could manifest
daily in different sites such as schools, restaurants, shopping centers, and workplaces. The
following extracts depict cases of linguistic discrimination in an educational context: “One
professor didn't like me because my English was bad. He was impatient” (Lee & Rice,
2007, p. 397), and:

“I know the first time I can't understand [because] my English is not too good. But if
| ask questions the professor will say, 'l don't understand' and so that makes me very
embarrassed. | don't ask questions anymore. | ask other students. | don't ask the

professor. I just talk to other student” (Lee & Rice, 2007, p. 397).

Researchers report that there is a multitude of possible adverse health and emotional
consequences to linguistic discrimination. Interview-based research conducted by Lee and
Rice (2007) reports that discomfort, inferiority complex, feeling of ignoring, and the
feelings of disrespect are some of the consequences of perceived linguistic discrimination.
Yoo et al. (2009), in their quantitative study on language discrimination, argued that
perceived linguicism is correlated with chronic health conditions in patients, which include
heart disease, cancer, diabetes, anxiety, depression, obesity, and asthma, and concluded
that “the impact of language discrimination can be cumulative and longstanding” (Wei et
al., 2012, p .341).

Linguistic Discrimination in Education
In 2003, Patten and Kymlicka considered linguistic human rights (LHR) (Skutnabb-
Kangas & Phillipson, 2017) from an educational perspective and argued that this

movement has to be oriented primarily towards providing rights for all students to obtain



primary education in their mother tongue. In the same year, the necessity of investigating
linguistic human rights violations at the school level was confirmed by Barwell (2003),
who argued that in order to obtain systematic education, speakers of minority languages
were compelled to learn the dominant language. Such a practice leads to the devaluation of
minority languages, even though “granting linguistic rights to minorities reduces conflict
potential, rather than creating it” (Phillipson, 2010, pp. 7-8). Thus, granting linguistic
rights in education could prevent further development of linguicism and use of language as
a legally sanctioned tool for discrimination.

Exemplification of the linguistic discrimination in educational settings where
government agencies create conditions for the appearance of linguicism can be found in
the work of American researchers. In a study which set out to examine linguistic
discrimination in education policy, Viesca (2013) demonstrated “how racialized state
policies ensure inequity through linguicism” (p. 20) through standardized tests. In this
research, the author argued that multilingual learners of public schools in Massachusetts
have nearly “no chance of passing any of the content area standardized assessments
administered in English” (p. 19) not because of low content knowledge, but due to low
English language proficiency, and pointed out the impossibility of “using standardized
assessments in a language students have not yet mastered” (p. 19). As noted by Viesca
(2013), “while race can no longer be an explicit tool for legally perpetuating white
supremacy, this study demonstrates how racialized state policies ensure inequity through
linguicism” (p. 20), and thus limits multilingual learners’ opportunities for academic
growth in educational institution settings. As was argued by Mitchell (2013), such
practices separate multilingual learners “into lower track classes” (p. 351), where they are
no longer considered as equal to native language speakers and “not receiving the same
quality of education” (p. 351), even if the school positions itself as one that treats all

students the same. Possible explanations for such discriminatory attitudes may lie in



“educational technicism ideology”, which positions “non-dominant students as deficient”
(Stevens 2009, as cited in Viesca, 2013, p. 10), and thus frames multilingual students as
defective. In the Kazakhstani context, students with moderate or low levels of proficiency
in Kazakh (usually students from Russophone families who represent a minority) in
Kazakh-speaking schools could be perceived as defective due to their lack of Kazakh
language skills, and by that may demonstrate low academic performance; however as in
America the real reasons for this may lie in the communication hindrances rather than the
content knowledge. By that, without reconsidering the assessment process in educational
institutions, a government creates conditions for discrimination in schools.

Language discrimination of Russian-dominant ethnic Kazakhs by other Kazakhs
might also be interpreted through a “raciolinguistic ideology” that considers the issues that
lie between language, race, and inequality. Raciolinguistic ideologies in educational
settings are elaborated in the work of language education researchers Flores and Rosa
(2015), who argue that "appropriate” language, or as indicated in their article, the “standard
English” variety used by white people, may cause difficulties for language-minoritized
students in education. Particularly in language education, this is expressed in the form of
expecting non-white students to model their language practices in the framework of
appropriate language, whereas the white speaking subject "continues to perceive their
language use in racialized ways" (p. 149) even when the former use ‘“appropriate”
language. Generally, they indicated that the white subjects who view non-whites through a
raciolinguistic lens "interpret the linguistic practices of language-minoritized populations
as deviant based on their racial positioning in society as opposed to any objective
characteristics of their language use™ (p.151).

The issues of raciolinguistics were also considered in a recent work on linguistic
racism by Dovchin (2020), in which she described the recent case of the physical abuse of

young Aboriginal Australian inmates by an officer of a detention center in the Northern
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Territory, which lasted for five years. Even though such mistreatment was based on many
other factors, one of the inmates reported that linguistic racism was a crucial factor of this
abuse, and added “I have witnessed officers abusing young Aboriginal men in here and
putting them down because they can’t speak English properly” (p.773). In the last century,
Fanon (1970) considered a similar idea regarding the interconnection between race and
language. He described the fact that in the context of Caribbean colonialism, white French
speakers refused to treat black French-speakers as equal interlocutors and rejected their
rights as lawful speakers. Additionally, such discrimination also appeared in the form of
the former disparaging their intellectual ability.

The raciolinguistic approach has an ambivalent position in the Kazakhstani context.
From the perspective of the present study that investigates discrimination within the frame
of one ethnicity, there is no room in Kazakhstan for linguistic racism among Kazakhs, as
they are one race. However, a weakness with this argument lies at its core — sometimes
Kazakhs with high proficiency in the mother tongue may expect the same proficient level
in the Kazakh language from other Kazakhs who are Russian-dominant speakers. Such the
attitude may lead Kazakhs to engage in views and behaviors similar to those between
different races, and Kazakhs with low proficiency in the language might be “subjects to
slurs or jokes” (Ruiz et al., 2020).
Language Anxiety

Despite the fact that the area of language anxiety is well-studied, the manifestation
of psychological pressure on those who do not speak their native language as language
anxiety, and their attitudes towards learning this language as a result of language anxiety,
has not been studied thus far. The present study, however, is investigating anxiety both
inside and outside of the education field using a comprehensive approach, and by that do
not consider specific components of it. The most related and significant studies on this

topic were conducted in the field of second/foreign language education and examined the
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phenomenon of language anxiety alone. Maclntyre (1999) described language anxiety as
“the worry and negative emotional reaction aroused when learning or using a second
language” (p. 27). Horwitz (2001) argued that “clinical experience, empirical findings, and
personal reports all attest to the existence of anxiety reactions with respect to language
learning in some individuals” (p. 112) and can inhibit second/foreign language learning
processes. The phenomenon whereby language anxiety is caused by learning a second or
foreign language is referred to as second/foreign language anxiety (Hakim, 2019, p. 65). In
their significant work, Horwitz et al. (1986) defined foreign language anxiety “as a distinct
complex of self-perceptions, beliefs, feelings, and behaviors related to classroom language
learning arising from the uniqueness of the language learning process” (p. 128). It has been
widely acknowledged by multiple researchers (Aida, 1994; Cheng, 1994; Onwuegbuzie et
al., 2000; Phillips, 1992; Von Worde, 1998) that language anxiety has a negative
correlation with second/foreign language learning, thus, decreasing the effects of anxiety
could facilitate language learning processes.

Researchers in the fields of education and psychology have distinguished three
types of anxiety: trait anxiety, state anxiety, and situation-specific anxiety (Maclntyre &
Gardner, 1991; Zheng & Cheng, 2018). The first type — trait anxiety — is related to an
individual personal trait and described by Scovel (1978) as a “more permanent
predisposition to be anxious” (p. 137), while state anxiety emerges in a “particular moment
under a particular circumstance” (Luo, 2013, p. 442). The third type of language anxiety
situation-specific, is located in the middle of the anxiety continuum, and reflects “the
probability of becoming anxious in a particular type of situation” (Zheng, 2008, p. 2).
Eventually, it is widely acknowledged that language anxiety belongs to the situation-
specific anxiety type (Maclntyre, 1998) as is “limited to the language learning situation”
(Horwitz et al., 1986, p. 125).

Empirical Research on Language Anxiety
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The first study that served as a base for systematic research on language anxiety
was conducted in 1972 by a group of scientists under the direction of Professor Guiora. It
was reported that, according to the findings, “the ingestion of small amounts of alcohol,
under certain circumstances, does lead to increased ability to authentically pronounce a
second language” (Guiora et al., 1972, p. 426). However, Horwitz suggests that a possible
explanation for these results may be that “moderate alcohol consumption relaxed the
participants and thereby contributed to better pronunciation” (2010, p. 156).

At the beginning of the 1970s, the first studies on language anxiety unsuccessfully
attempted to assess the impact of anxiety on second/foreign language learning by using
quantitative methods, “but these efforts have met with mixed results” (Horwitz et al., 1986,
p. 125). Chastain (1975) and Kleinmann (1977) associated these results with the incorrect
conceptualization of “foreign language anxiety as a transfer of other types of anxiety” (as
cited in Luo, 2013, p. 443), such as test anxiety and communication anxiety. In turn,
Scovel (1978) pointed to “incomplete correlations between anxiety and measures of
language proficiency” (p. 132), which is reflected by the choice of inappropriate measuring
tools for a specific type of anxiety. He concluded that “language researchers should be
specific about the type of anxiety they are measuring and recommended that anxiety
studies take note of the myriad of types of anxiety that had been identified” (Horwitz,
2001, p. 113).

VVon Worde (1998), in his research with students of diverse foreign language
classrooms, listed several sources for emerging language anxiety. He argued that
participants of his study reported the fear of being selected in speaking tasks and mocked
through error correction, incomprehension of lessons and their assignments. Also, it was
argued that “the presence of native speakers could make them more anxious than usual” (as
cited in Kayaoglu & Saglamel, 2013, p. 144). Tanveer (2007) added that factors extrinsic

to the classroom, such as social and cultural environments, also could provoke language
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anxiety. This can be illustrated by data from research on foreign language use anxiety
among international teaching assistants, who reported that Asian learners (especially
Chinese and Korean learners) “generally, had higher levels of foreign language use anxiety
than other groups of language learners” (Lim, 2004, p. 7). The reasons for this, according
to Yan (2004), may lie in “the influence of Confucian doctrines, and the perception of
teachers and parents as authority figures” (as cited in Zheng & Cheng, 2018, p. 2) of Asian
students. Such attributes are also applicable to Kazakhstani students, as their Eastern
traditions are strongly related to oriental culture.

Recent studies on language anxiety and gender revealed differences between male
and female participants. According to Gao et al. (2020), female respondents reported a
higher level of anxiety during their first and sophomore years than males. The outcome of
this research is consistent with the findings of McLean and Anderson (2009), who indicate
a generally higher level of anxiety among females.
Language Learning Attitude

Achievement of high proficiency in language learning depends not only on the
intellectual capacity of an individual but also on their attitude towards the language
(Abidin et al., 2012). Hence, one of the key prerequisites of successful second/foreign
language learning is the attitude towards the language (Smith, 1971; Walqui, 2000;
Gomleksiz, 2010). Attitude can be described as a set of beliefs “developed in a due course
of time in a given sociocultural setting” (Verma, 2008, p. 6), which is associated with
thoughts, feelings and emotions of particular individuals (Brown, 2000). Montafio and
Kasprzyk (2015) reported that:

Attitude is determined by the individual’s beliefs about outcomes or attributes of

performing the behavior (behavioral beliefs), weighted by evaluations of those

outcomes or attributes. Thus, a person who holds strong beliefs that positively

valued outcomes will result from performing the behavior will have a positive
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attitude toward the behavior. Conversely, a person who holds strong beliefs that
negatively valued outcomes will result from the behavior will have a negative

attitude. (p. 71)

A similar conclusion was made by Horwitz (2001), who argued that negative
attitude towards language is positively correlated with “negative emotional reactions to
language learning” (p.114) and may lead to class anxiety (Ratnawati & Ismail, 2003, as
cited in Mat & Yunus, 2014). Thus, attitude towards language could positively or
negatively affect the language learning process — negative attitudes towards language “can
weaken learners” motivation and hinder learning, whereas positive attitudes can do the
opposite” (Merisuo-Storm, 2007, p. 10). For instance, according to Oroujlou and Vahedi
(2011), attitudes develop within the frame of environment and can be generalized. For
example, a negative attitude towards a particular nation, its culture, and food could be
generalized into a negative attitude for its language (Richards & Schmidt, 2013). Thus, a
negative experience in the form of linguistic discrimination perceived by one ethnic group
(e.g., Kazakh) may lead to the construction of a malevolent attitude towards this ethnic
group and their language.

Walqui (2000) assert that learners’ language attitudes could be imposed by peers,
the educational institutions in which they study, the environment, and society. In particular,
it has been reported by Gardner (1968), that:

relationships between the parents' attitudes and the students' orientations suggest that
the student's orientation grows out of a family-wide orientation and consequently that
to some extent the degree of skill which the student attains in a second language will
be dependent upon the attitudinal atmosphere in the home concerning the other

linguistic group. (p. 144)

Empirical Research on Language Learning Attitude
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This section is aimed at considering the main factors of research on language
learning attitudes. Four decades after Gardner’s research, an existing association between
parents and children’s language attitudes was confirmed by the empirical research of
Bartram (2006a). According to findings, parental attitudes towards particular languages
play a crucial role in children's attitudes to these languages. Specifically, in cases where
parents demonstrate positive attitudes towards a foreign language, the role model of
positive orientation is reflected in the children’s orientation towards learning this language,
and vice versa. Also, the author asserts that parental knowledge of an additional
foreign/second language plays a significant role in children’s attitudes towards language
learning.

In an investigation into motivation for language learning, Al-Tamimi and Shuib
(2009) concluded that motivation for learning a foreign/second language is primarily based
on the attitudes towards this language, and thus language attitudes are responsible for the
success or hindrance of language learning. In research conducted by Kiptui and Mbugua
(2009), negative language attitudes towards English was the key factor of low language
proficiency among students of secondary schools in Kenya (as cited in Tella et al., 2010).

Another study considers the contribution of educational institutions towards the
language attitudes of students. As reported by Baker (1992), in cases when schools value
and cherish a language, and the culture which is intertwined with that language, students
are more likely to build positive attitudes. However, there is a study that reported inverse
correlation. It has been suggested by Oroujlou and Vahedi (2011) that students may
generalize their negative orientation towards the school setting and all it includes, such as
teachers and home tasks, and projects this onto language learning classes.

Language attitude with respect to a particular language can also facilitate or
complicate understanding between two interlocutors. Lindemann (2002) investigated “how

listeners’ attitudes about non-native accents might influence their comprehension of the
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speech of non-native speakers of English™ (p. 419) and found a correlation between
positive attitudes towards non-native speakers and successful interaction with them.
According to her findings, the positive or negative attitude to the interlocutor with a
different first language can affect the quality of their relationship and acceptance of each
other.

These studies could be a particular case of the attitude’s construction feature
proposed by Brown (2000), Walqui (2000), and Oroujlou and Vahedi (2011), which
considers the environmental contribution to emerging language attitude. Although the
depth of the relationship between linguistic discrimination and language anxiety as
environmental and internal contributors to language attitude has not yet been considered in
a single study, this could provide an in-depth view on attitude towards language learning.
Language Policy, Linguistic Discrimination, Language Anxiety, and Language
Learning Attitudes in Kazakhstan

This section identifies remarkable omissions in the language legislative system of
Kazakhstan that create conditions for linguistic discrimination and considers the
Kazakhstani context of the studied phenomena.

Language policy in Kazakhstan is regulated by two documents — the Constitution
(1995) and the Law “About languages in the Republic of Kazakhstan” (1997), also known
as the “Law on Languages”. However, different interpretations of the Language Laws
sometimes take place. For example, Article 5 of the Law of Languages declared that “in
the state organizations and local government bodies on an equal basis with Kazakh,
Russian is officially used”. However, Article 11 (about the language of answers to
addresses of citizens) states that “replies of the state and non-state organizations to
addresses of citizens and other documents are given in state language or in address
language.” Thus, using the conjunction "or" legitimizes both options and could create a

legal ground for neglecting the Russian language, even despite its official status.
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Another example of the legal basis for linguistic discrimination may be found in the
potential closure of a Russian-speaking school in Kazakhstan. In 2017, the Director of the
Institute of Linguistics named after A. Baitursynov of the Ministry of Education and
Science of Kazakhstan, Y. Kazhybek, stated that all schools in the country should be
Kazakh-speaking, while in 2019 after the closing of the last Kazakh school in Russia,
former employee of the Presidential Administration of the Republic of Kazakhstan, A.
Shuraev, stated that he was entitled to demand that the “government take mirror measures
and close all fifteen hundred Russian schools in Kazakhstan” (Zolotaya Orda, 2019), and
although such statements have not been implemented, the fact that people who hold such
positions in the government voice them raises concerns.

The present generation of urban Kazakhs was raised predominantly by monolingual
Russian-speaking parents from the Soviet Union (Mehisto & Genesee, 2015), which in turn
may affect children’s attitudes towards learning the Kazakh language. This may be
explained by research by Bartram (2006b), who reported that parental knowledge of an
additional foreign/second language may play a significant role in children’s attitudes
towards language learning. Also, research from Askarova (2019) and Klimchenko (2020)
argued that low competencies of teaching staff and low quality of Kazakh language
textbooks may contribute to negative associations with Kazakh. However, at the same
time, data from Smagulova (2008) and Akanova (2017) indicate the increasing positive
attitudes towards the Kazakh language among the modern citizens of Kazakhstan.

As for language anxiety when speaking Kazakh, there is no research to date that
might be used for the present study. Moreover, it is has to be noted that all research in this
field outside Kazakhstan considers the anxiety of speaking in second/foreign languages.
On the one hand, it does not contradict the present research as the Kazakh language is
considered as the second language for the subjects of the research. This is confirmed by

Mehisto and Genesee, which reported that “Kazakh is not necessarily the first or strongest
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language of substantial numbers of Kazakhs” (2015, p. 112). On the other hand, none of
these studies consider the anxiety of speaking in the mother tongue.

Also, another limitation of the above-mentioned studies is that they do not consider
the additional sense of shame that Kazakhs with low proficiency in the mother tongue are
likely experience because of the psychological pressure of Kazakhs with high proficiency
in the Kazakh language. Liyanage and Canagarajah (2019) explain such behavior as the
“desire to maintain one’s heritage language or community identity” (p. 4) and that which
can provoke shame for using Russian or any language other than Kazakh. This may be a
distinct language anxiety of the mother tongue as a type of anxiety that needs its own
inquiry.

Conceptual Framework

This section reviews literature on the relationship between concepts of linguistic
discrimination, language anxiety, and language learning attitude that forms the basis for the
conceptual framework of the present study.

Previous studies have reported that there is a confirmed positive association
between perceived linguistic discrimination and anxiety. Swagler and Ellis (2003), as well
as Lee and Rice (2007), argued that perceived linguistic discrimination might lead
individuals to feel inferior and anxious. Later, these findings were confirmed by evidence
from a study by Wei et al. (2012), which reports that language discrimination can
significantly predict depression and anxiety in individuals.

Whereas the negative correlation between language anxiety and language learning
attitude was asserted by a number of researchers, such as Al-Tamimi and Shuib (2009),
Horwitz (2001), Kiptui and Mbugua (2009), Mat and Yunus (2014), and Merisuo-Storm
(2007), there is no existing research on the relationship between perceived linguistic
discrimination and attitudes towards language learning, although what can be suggested

from that mentioned above is that linguistic discrimination can be mediated by language
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anxiety. However, it seems possible to elaborate on Brown’s (2000), Walqui’s (2000), and
Oroujlou and Vahedi’s (2011) observations that language attitude could also be
constructed by the society in which linguistic discrimination takes place. In other words,
attitudes towards language learning might be affected by perceived linguistic
discrimination — for this assumption, the relationship between these variables is marked by
the dotted arrows.

The following illustration (Figure 1) depicts the conceptual framework of this

study.
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Figure 1

Conceptual framework

Linguistic Discrimination
perceived due to insufficient

proficiency in the mother tongue

Language Anxiety
as a negative emotional reaction
aroused due to perceived linguistic
discrimination

or low language proficiency

!

Negative Language Learning Attitude
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Thus, in the context of this study, perceived linguistic discrimination from ethnic
Kazakhs with high proficiency in the Kazakh language and language anxiety during
speaking Kazakh by ethnic Kazakhs with low proficiency are considered as predictors for
negative attitude towards learning the Kazakh language.

Conclusion

This chapter presented the literature on the topics of linguistic discrimination,
language anxiety, and language learning attitude and considered the empirical studies in
these fields. Also, based on the reviewed literature, this chapter constructed the conceptual

framework for the current study which will be examined through this research.
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Chapter 3: Methodology

The present chapter provides a methodological overview of the given research. |
start by introducing the chosen method of the research, its design and sample strategy. The
chapter continues with a section on the data collection instruments used. The data
collection procedures section provides an overview on gathering and storing information,
and the data analysis describes the statistical approaches and methods used to analyze the
data. Ethical considerations end the chapter.
Research Methodology

In this section, | justify the chosen approach for conducting the research. Mixed
methods were adopted for this study, which is described as a strategy for gathering,
evaluating, and combining quantitative and qualitative data in order to achieve a deeper
understanding of the studied phenomena (lvankova et al., 2006). This is seen as the best
method for investigation because this type of research “provides better inferences and
minimizes unimethod bias” more than quantitative or qualitative alone (Teddlie &
Tashakkori, 2009, as cited in Subedi, 2016, p.571). In the context of the current study, the
mixed-methods approach aimed at examining research questions comprehensively by
using quantitative and qualitative analyses.
Research Design

The sequential explanatory design was used in this mixed-methods research. It
“implies collecting and analyzing first the quantitative and then qualitative data in two
consecutive phases within the one study” (Ivankova et al., 2006, p. 4). The sequential
explanatory design is one of the most practical ways to address two research questions
and use qualitative data to support quantitative findings in one study. Subedi (2016)
argued that the purpose of using the sequential design is that “the quantitative data and
results provide a general picture of the research problem; more analysis, specifically

through qualitative data collection is needed to refine, extend or explain the general
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picture” (p.571). This research study uses quantitative research aimed at defining
linguistic discrimination, language anxiety and the correlation between them, whereas
qualitative analysis was used in order to elaborate findings from quantitative data and
gain insights about the extent to which linguistic discrimination and language anxiety
affect the language learning attitudes of Kazakh Russian-dominant speakers towards the
Kazakh language.

| used one method for each part of data collection - as a part of quantitative
research methods of data collection the study exploited the survey, whereas the semi-
structured interview was used as the qualitative method of data collection. The research
uses qualitative analysis to refine findings from quantitative data and gain insights about
the extent of perceived linguistic discrimination and language anxiety affecting attitudes
towards learning the Kazakh language.

Sampling Strategy and Final Sample Characteristics

The target population of this research is ethnic Kazakh Russian-dominant speakers
with self-reported low proficiency in the Kazakh language and Russian as L1, who have
graduated from at least one educational institution (school, college, university) and who are
at least 18 years old. This information was notified in advance on the main screen of the
online survey (see Appendix A). The “age” line of a survey (see Appendix B) was blank,
thus the participants were allowed to enter any numbers in the section. Later, all responses
of those who were under 18 were removed.

The overall score for Kazakh proficiency ranges from 4 as the lowest level of
proficiency and 20 as the highest. These numbers are based on a self-reported language
proficiency scale (see Appendix B, Question 8) that consists of four sub-scale skills:
listening, speaking, reading, and writing. The answers for the four subscales range from 1
to 5, where the numbers represent the following values:

1 — Elementary
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2 — Pre-Intermediate

3 — Intermediate

4 — Upper-Intermediate

5 — Advanced

Thus, it was decided to label values from 4 to 9 as the lowest level, 10-15 as
moderate, and 16-20 as the highest level of proficiency in the Kazakh language.

The recruitment of survey participants was conducted through social networks such
as vk.com (one of the biggest Russian-speaking social networks), Facebook and Instagram.
A post with an invitation to participation in the research was placed in online public
groups, such as “Nur-Sultan news”, “Nur-Sultan — What? Where? When?”, and other
online communities, and advertised as being targeted towards ethnic Kazakhs who have
indicated Russian as their first language on their "My profile™ page.

The criteria for the interview participants were based on homogeneous sampling —
six females from those who completed the questionnaire were chosen according to their
common traits which were reflected in their surveys. The reason for choosing only females
as interview participants is because they presented the majority of the sample and provided
typical responses for the survey part of the research (see Table 1 below). The
determination of the common traits was based on their high overall scores for PLD and
language anxiety (see Findings chapter).

Site

The given research took place in Nur-Sultan, which is the capital of Kazakhstan and
is located in the northern part of the country. The city is considered to be a primarily
Russian-speaking urban area of Kazakhstan. However, the increasing inner work migration
(Aitzhanova, 2020; Inbusiness.kz, 2019) from rural (mostly Kazakh-speaking) areas to

Nur-Sultan could increase the social pressure on Kazakh Russian-dominant speakers in the



sense of linguistic discrimination. Thus, nowadays the capital could experience a rise in
language-based discrimination.
Sample size for survey (quantitative part)

According to the Statistics Committee of the Republic of Kazakhstan for 2019 (as
cited in Ethnic Map of Kazakhstan, 2019), Kazakhs remain the fastest-growing ethnic
group. From the beginning of 2018, Kazakhs increased by 255 thousand people (+0.51 %)
and today the percentage of Kazakhs as the main ethnic group is 70.23% of the total
population of the country. The number of Kazakhs continues to grow in all regions of the
country, which is also due in part to the immigration of Oralmans (ethnic descendants of
Kazakhs who immigrated abroad in past centuries that have returned to Kazakhstan since
independence), who according to Toktau (2017), depending on the country they are
migrating from, are not proficient in Russian but in Kazakh. However, the proportion of
primarily Russian-speaking Kazakhs among the entire population is blurred. According to
the results of the "Annual study of the population's mastery of the state language™ (2017),
in 2017, 83.1% of the Kazakhstani population spoke the Kazakh language; however, a
survey conducted by bureau of public opinion "Demoscope™ argues that only 52% of the
Kazakhstan population speak the state language (Demos.kz, 2017).

The difficulty of identifying the percentage of Kazakh speakers is confirmed by
Tengrinews and Sport of the Republic of Kazakhstan, A. Mukhamediuly, in 2018, in which
he referred to the results of the annual research and reported that “more than 80 percent of
Kazakhstan citizens speak the state language” (How many citizens of the Republic of
Kazakhstan speak the Kazakh language, 2018, para.1), while representatives of local social
movement ‘“Memlekettik til” (State language) assume that 60% of the Kazakh-ethnic
population has no proficiency either in reading or in writing in Kazakh (Central Asia
Monitor, 2018, para.1). Therefore, the statement of the ex-Minister received a great public

response - the population ridiculed the given statistical data. Moreover, the ex-Minister did
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not explain which “annual research” he meant, and how language proficiency was
evaluated.

Based on the above, even knowing the ratio of the Kazakh-ethnic population, which
was 79.8% (906 391) as of 2020 (Committee on Statistics, 2020), the calculation of
Russophone Kazakhs was unreliable. As a result, due to a lack of data regarding the
number of Kazakhs who do not speak the Kazakh language, the determination of required

participants by the original population size seemed impossible. Hence, Yamane’s (1967)

formula) for determining sample size:
_ N
T T Na

and Krejcie and Morgan’s (1970) formula:

_ xNP(1-P)
~d2(N—-1) + x2p(1 —p)

S

wherein both N stands for the population size, do not seem suitable. For this reason, |
decided to approach this in the opposite way and determine the sample size by Cochran’s

(2009) formula for proportions:

Z%pq
e2

Where:

n is the necessary sample size;

e is the margin of error;

p is the standard deviation;

qisl-p;

Z stands for the Z-score (confidence level).
This helps me to determine the target sample size for the quantitative part of the research

(survey) without knowing the quantitative data regarding Kazakh Russian-dominant
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speakers. The value for confidence level was taken from the Z score table. There are three
most common values for Z:

e 1.645 for the desired confidence level of 90%;

e 1.96 for the desired confidence level of 95%;

e 2.576 for the desired confidence level of 99%.
For this study, I used 95% of confidence as the standard normal deviation (1.96), for the
margin of error (also known as a confidence interval) 0.5 = £5%, which is “the range in
which the true value of the population is estimated to be” (Israel, 1992, p.1), and .5 as the
safe value for standard deviation. A confidence interval of 95% and a margin of error of
.05 is the typical accepted value by researchers, accounting for the fact that we will never
have access to the real world in a perfect form (post-positive paradigm). Thus, my formula

appears as:

(1.96)2(.5)(.5)
(.05)2

= 385 participants

Overall, 357 respondents completed the online survey. Due to the impossibility of
conducting analysis on language anxiety with participants who skipped the Language
Anxiety test (PRCA-24), it was decided to eliminate participants with missing scores from
the sample (n = 167). Also, according to data from the age question, there were 10
participants under 18 years old at the time of conducting the survey. After excluding
underage participants from the survey, 180 participants remained. The target population of
this research is ethnic Kazakhs; hence, 23 participants of other ethnicities were excluded
from the sample. It was decided to leave participants who have at least one ethnic Kazakh
parent. The given research took place in the capital of Kazakhstan. Thus, all 28
respondents who indicated a city of residence other than Nur-Sultan or Astana (former

name of the city) were eliminated.



In total, 129 participants met the sampling criteria for this study. Gender
composition, employment status, and level of education of participants are presented in
Table 2 (Data analysis section). The majority of respondents (66.7 %) are females. The
majority of participants are working in full- (89) and part-time (14) jobs — 79.8% percent
of participants in total. According to descriptive statistics, more than half of all participants
possess a bachelor's degree (78) or higher, 36 participants possess a master’s degree, and
one possesses at least a Ph.D. These data indicate that 95.3% of participants graduated
from an educational institution.

Sample size for interview (qualitative part)

Since the sample size for the survey was identified, it was equally crucial to
determine the required number of interview participants for the second part of the data
collection. For this, | appealed data saturation, which is “most commonly employed
concept for estimating sample sizes in qualitative research” (Guest et al., 2020, p.1), and
which aims to suggest when data collection is sufficient and no new additional information
arises from interviews (Fofana et al., 2020).

Notwithstanding that, due to the influence of many factors that can affect saturation
and continuing debates about the sufficient size of a sample among researchers (Mason,
2010), the data from an article by Guest et al., (2006) that examined sixty in-depth
interviews report that “saturation occurred within the first twelve interviews, although
basic elements for metathemes were present as early as six interviews” (p. 59). Later, the
same findings were reported in the work of Francis et al. (2010). However, more recent
research based on 54 qualitative studies argued that “the probability of identifying a
concept (theme) among a sample of six individuals is greater than 99% if that concept is
shared among 55% of the larger study population” (Galvin, 2015, as cited in Guest et al.,

2020, p.3), which fully corresponds with the sample that was selected from the survey and
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shared one theme for participating. Thus, six participants were selected for the interview
(Table 1).

Table 1

List of interview participants

Participant pseudonym Overall Kazakh language Gender
proficiency
Participant A 8 (low) Female
Participant B 9 (low) Female
Participant C 12 (moderate) Female
Participant D 9 (low) Female
Participant E 7 (low) Female
Participant F 8 (low) Female

Instrumentation

The instruments described below are aimed at answering the research questions. As
was mentioned in the Introduction chapter, the novelty of this study lies in shedding light
on language discrimination within a single ethnic group. In order to construct a solid
foundation for the study and define a strict framework for research in the context of
Kazakhstan, it was decided to utilize the Perceived Language Discrimination Scale and
Personal Report of Communication Apprehension and adapt each to the needs of the
quantitative research. Hence, both scales have undergone minor changes to conform to the
Kazakhstani context and answer the research questions.

The interview protocol used open-ended questions and semi-structured methods,
which allow more freedom for interviewees when answering questions, while staying
within the framework of the topic.

Perceived Language Discrimination Scale

The Perceived Language Discrimination Scale (PLDS hereinafter) was first



introduced by American scholars (Wei, Wang, & Ku, 2012) and aimed to measure the
language discrimination experienced by international students in USA universities and its
correlation with depression, anxiety, self-esteem, and life satisfaction. The data from their
research suggest that “perceived language discrimination had a large positive association
with perceived racial discrimination, a moderate negative association with perceived
English proficiency, and a relatively weak association with social desirability” (Wei et al.,
2012, p. 340). The original PLDS consists of seven self-report questions using a 5-point
Likert Scale (Brill, 2008) that measures the level of perceived linguistic discrimination
experienced by international students with English as a second language. For this research,
English language was changed to Kazakh as a second language for Kazakh Russian-
dominant speakers (see Appendix B, part B). Also, for this study, four additional questions
were added: disrespect, mocking, accent reaction, and other forms of linguistic
discrimination from Kazakhs with high proficiency. The reason for including these
questions is to investigate the possible additional impact of PLD on Kazakhs with low
proficiency in the Kazakh language. Also, this extension helped to analyze the possible
contribution of linguistic discrimination towards language anxiety in the interview stage
and collect information about studied phenomena.
Personal Report of Communication Apprehension

In order to shed light on the language anxiety that Kazakhs with low proficiency in
Kazakh experience while speaking this language, an adapted version of the Personal
Report of Communication Apprehension (PRCA-24 hereinafter) was utilized. Originally,
the scale is aimed at measuring the level of communication apprehension which is defined
as a “person's level of fear or anxiety associated with any form of communication with
other people” (McCroskey, 1982, p. 139) and consisted of 24 reflective statements using a
5-point Likert Scale, ranging from strongly agree to strongly disagree.

According to Casado and Dereshiwsky (2001), there are three major methods of
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measuring language anxiety: behavioral tests, subjects’ self-report of internal feelings and
reactions, and physiological tests (blood pressure tests or heart rate monitoring). Zheng
(2008) asserted that “participants’ self-reports are utilized most often in examining the
anxiety phenomenon” (p. 3), which is used in the present research in the form of an
adapted version of the Personal Report of Communication Apprehension (McCroskey,
1982).

In order to examine the language anxiety of Kazakh Russian-dominant speakers
when speaking the Kazakh language, it was decided to adapt PRCA-24 to a specific
language context. Thus, all initial questions of the original scale include specifications for
the Kazakh language for the current research (see Appendix B, part C).

Questionnaire

The survey consists of three blocks of questions: demographics, PLDS, and PRCA-
24. The first block includes demographics questions that are aimed at collecting general
background information about respondents, such as age, gender, level of education, and
work status; the second block contain questions regarding linguistic discrimination, and the
third block consists of questions about language anxiety. At the end of the last block, there
is a consent form for a further interview where respondents gave their contact information
in order to participate in an interview that helped to obtain additional details in order to
interpret the findings. Thus, it allowed me to recruit the required number of potential
interviewees for the qualitative research method.

Even though the questions are used in a new context, questionnaires were tested in
previous studies and all of the adapt items in each scale are seen to constitute reliability on
a single scale.

Semi-structured interview
For the qualitative research part, | used a semi-structured interview (see Appendix

C), which Fontana and Frey (2000) described as “one of the most powerful ways in which
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we try to understand our fellow human beings” (p. 645). This interview consists of open-
ended questions "so that the participants can best voice their experiences unconstrained by
any perspectives of the researcher" (Creswell, 2014 p. 240). This approach creates more
space for interviewees without inducing participants to possible variations of response, and
at the same time allows me to stay within the frame of the research topic. Despite the fact
that Creswell (2014) describes one-on-one interviews as time-consuming, it is an essential
method in social science that helps reveal the gaps when examining a phenomenon. One of
the reasons why one-on-one interviews demand so much time lies in the construction of
rapport. Jacob and Furgerson (2012) explain that, in order to receive all of the benefits of
this method, a well-established rapport between interviewer and interviewee is required.
Such engagement could eventually reflect in the quality and comprehensiveness of the
interviewee's answers. Particular to this study, the researcher’s low proficiency in Kazakh
language may be used as a common ground for creating a rapport between him and the
participant.

The purpose of the interview as qualitative data is that it aims to consider the
quantitative data and interpret it in order to “provide a more elaborated understanding of
the phenomenon of interest (including its context) and, as well, to gain greater confidence
in the conclusions generated by the evaluation study” (Caracelli, 2007, as cited in Johnson
et al., 2007). The interview questions are classified into two main categories: questions
that are aimed at enhancing understanding of the quantitative data and questions that are
aimed at collecting data regarding language learning attitude. The interview protocol can
be seen in Appendix C.

Data Collection Procedures

After obtaining permission from the GSE Ethics Committee to conduct the study,

participants were invited to complete the questionnaire online on a voluntary basis. The

invitation that includes information for the potential participants, the consent form (see
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Appendix D) with the potential risks of the research, and an explanation of the purposes of
the study were sent through social networks. The questionnaire was conducted online via
the Qualtrics survey platform because it is more efficient in terms of time and cost, safer
during the pandemic of COVID-19, allowed me to include many participants without
restrictions on their number, and did not limit me to a particular institutional context. Also,
the interfaces of this platform differ from others by its usability and friendliness towards
the respondents. A link for this survey was sent through the email and published on social
networks. The questionnaire was distributed and completed anonymously. However, at the
end, respondents gave their permission to be contacted for further interviews by filling a
line which was located at the bottom of the questionnaire. Contact information of
participants was displayed in the completed survey and available only to the researcher.
After reaching the initial target sample size, six interview participants were
recruited from the online survey. The semi-structured interviews were audio-recorded with
the permission of the participants and lasted no longer than an hour. Five interviews were
conducted via the Zoom online platform, while one was carried out in person in
compliance with all sanitary and hygienic standards. Both questionnaires and interviews
were conducted in the Russian language due to the dominant-Russian speaking sample of

the research.

Data Analysis

The quantitative data from the survey was entered into the SPSS program to make
the statistical calculations. Before analyzing the data, it was crucial to determine if there
were any errors or missing values in the downloaded database as these omissions could
negatively affect the results of the research. The data were inspected for scores outside of
the accepted range using the “sort cases” function of SPSS and checked for omitted

information.
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For the analysis of data, descriptive and inferential statistics are used. According to
Creswell (2014), descriptive statistics seek to “describe trends in the data to a single
variable or question” (p. 202), whereas inferential statistics “compare two or more groups
on the independent variable in terms of the dependent variable” (p. 202). Thus, a frequency
analysis of descriptive statistics was used in order to indicate general tendencies (mean,
mode, and median) of the participants' answers to the Demographic Block of the
questionnaire. It provides the number of occurrences of chosen answers of nominal
(gender) and ordinal (level of education, work status, and language proficiency) variables.

Table 2

Gender, employment, and educational composition of participants

Variable Frequency Percent
n %
Gender
Male 43 33.3
Female 86 66.7
Total 129 100.0

Employment status
Employed Full-Time 89 69.0

Employed Part-

Time/Combine work with 14 10.9
study
Seeking opportunities 8 6.2
Prefer not to say 18 14.0
Total 129 100.0

Level of education
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High School 4 3.1

Vocational Diploma 8 6.2
Bachelor's Degree 78 60.5
Master's Degree 36 27.9

Ph.D. or higher 1 8

Prefer not to say 2 1.6
Total 129 100.0

For inferential statistics, regression analysis, specifically a one-way analysis of
variance (ANOVA), was used in order to identify a correlation between language
proficiency, level of education, work status, and PLD, as well as between these variables
and language anxiety. The decision of using ANOVA is justified by the need to compare
differences in means among more than two variables (Sawyer, 2009). An independent-
samples t-test was used to compare gender with PLD and language anxiety. This type of
analysis was utilized as it allows the comparison of differences in means between two
variables (Sedgwick, 2010). A Pearson product-moment correlation coefficient was
utilized to evaluate the relationship between the perceived linguistic discrimination and
language anxiety of participants, as it is aimed at predicting the impact of one continuous
variable on another continuous variable.

The NVivo program was used to analyze qualitative data and manage
“nonnumerical, unstructured data” (Creswell, 2014, p. 267). Thus, by using this program I
was able to “narrowing data into few themes” (Creswell, 2014, p. 267), in accordance with
research questions. Hence, the themes were categorized such as Extent of linguistic
discrimination, Linguistic discrimination and language anxiety, Gender, work status,
education, and Kazakh language learning attitude. For coding interview transcripts, | used

two widely known qualitative study approaches - in vivo and descriptive coding.
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According to Saldana (2011), the first one is used for compiling interviewees’ own words,
while the latter is used to recap the answers more widely with phrases.
Ethical Considerations

Participation in questionnaires and interviews was on a voluntary basis. All the
information gathered from the survey and the interviews is kept confidential and stored on
a personal computer with a password without shared access. The participants’ personal
information is not reflected in the survey, except in cases where they provided their contact
information for the interview. However, even in these cases, all contact information is
protected and inaccessible in an offline database. Each person that participated in the
survey and/or the interview of the study was tagged with a number code instead of their
name. Interview data are also kept confidential. Before the interview, participants were
reminded about the voluntary basis of the research and their right to stop the interview at
any point.

The risks and benefits of the research were explained. The potential risks of the
study lie in the psychological discomfort of the participants during the interview due to
possible painful or uncomfortable experiences of linguistic discrimination in the past. To
reduce these risks and remove the psychological burden, it was explained to participants
their right to stop the interview or questionnaire at any point and quit the study at any time.
Also, they were given the right to choose a convenient time and place for the interview,
which also allowed them to feel more confident in a habitual environment.

The benefits of the present research consist of the obtained data that could help
scholars and educational stakeholders of Kazakhstan understand language discrimination
in Kazakhstan among one ethnic group and develop programs to prevent this and its
negative consequences, such as language anxiety or possible negative attitudes toward
learning Kazakh. Also, it will enable a more precise understanding of the reasons that

hinder the learning of the Kazakh language.
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Conclusion

The methodology chapter considered the techniques and instruments that are used
to conduct the present study. Also, this chapter defined the number of required participants,
site, and methods of collecting and analyzing the obtained data. Next, in the Findings

chapter, this analyzed data will be considered.

38



Chapter 4: Findings

This chapter provides the analysis of the results of the study, which aimed to
examine the following research questions:

1. To what extent have Russian-dominant ethnic Kazakhs in one Kazakhstani city
experienced linguistic discrimination due to their Kazakh proficiency?

2. To what extent does linguistic discrimination provoke language anxiety?

3. How do the gender, work status, and education of participants correlate with
anxiety and linguistic discrimination?

4. How does perceived language discrimination from ethnic Kazakh speakers affect
Russian-dominant ethnic Kazakhs’ attitudes towards learning the Kazakh language?

These questions will be answered through the mixed methods approach, in which
the first three questions will be examined by the quantitative method and will then be
considered through the qualitative analysis, whereas the last question will be considered
through the prism of a qualitative approach. This chapter is organized in alignment with
the logical sequential order, where the first research question begins the chapter, and the
fourth research question ends it. Every research question section is accompanied by
descriptive statistics. Furthermore, the question is analyzed in accordance with the chosen
method for inferential statistics described in the Methodology chapter. The analysis,
according to these questions, will show that there is a significant effect of Kazakh language
proficiency on PLD and there is a strong positive correlation between PLD and language
anxiety. The qualitative findings will also reveal that the vast majority of the interviewees
have a positive attitude towards the Kazakh language and its learning, even despite their
low proficiency in it and PLD.

Findings according to Research Questions
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Research Question 1. To what extent have Russian-dominant ethnic Kazakhs in
one Kazakhstani city experienced linguistic discrimination due to their Kazakh
proficiency?

Before answering the first research question, it was necessary to determine an
overall score for the linguistic discrimination of each participant that is required for
analysis. For linguistic discrimination, | started tabulating scores for the eleven items of the
PLDS with the value “5” for the answer “Strongly agree”, “4” for “Agree”, “3” for
“Neutral”, “2” for “Disagree”, and “1” for “Strongly disagree”. Thus, the overall score for
linguistic discrimination varies from 11 to 55, where scores from 11 to 22 represent the
absence of linguistic discrimination of participants as these scores only comprise the
combination of answers “Disagree” or “Strongly Disagree”, scores from 44 to 55 represent
the answer combinations of “Agree” and “Strongly Agree” and indicate a high level of
linguistic discrimination. The range from 23 to 43 indicates a moderate level of PLD.

According to the descriptive statistics, the mean value of PLD among participants
(M=30.93, SD=11.02) indicates a moderate level of PLD among the sample. However,
after the detailed breakdown of participants in accordance with their level of proficiency,
the results suggest an inverse relationship between the two variables (see Table 3 and
Figure 2).

Table 3

Descriptive statistics of PLD by three levels of proficiency in the Kazakh language

Proficiency level N Mean SD
PLD
High 30 27.73 11.53
Moderate 51 36.21 9.92

Low 41 41.02 6.85

40



Total 122 35.74 10.65

The other 7 participants declined to answer the question on proficiency.

Figure 2

Relationship between proficiency in the Kazakh language and PLD
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A one-way analysis of variance (ANOVA) was conducted to compare the effect of
participants’ levels of Kazakh language proficiency to their linguistic discrimination
experience (Table 4), where the independent variable is respondents’ level of proficiency
in the Kazakh language. There was a significant effect of Kazakh language proficiency on
PLD at the p< 0.05 level for the three values [F (2, 119) = 17.18, p =0.000]. Post hoc
comparisons using the Tukey HSD test were carried out. There was a significant difference
between High and Moderate levels (p = 0.000). There was also a significant difference
between participants with Moderate and Low levels of proficiency in Kazakh (p = 0.044).

Table 4

ANOVA test results for statistical difference between proficiency in the Kazakh language

and PLD
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Sum of Squares df Mean Square F Sig.
Between Groups
3079.653 2 1539.827 17.181 .000
Within Groups 10665.470 119 89.626
Total 13745.123 121

These results suggest that there is a strong negative relationship between levels of

alignment with the qualitative data presented below.

(moderate).

proficiency in Kazakh and PLD - the lower the level of proficiency in the Kazakh

language, the more a respondent experiences discrimination. This finding is also in

Extract Ne 1. Participant C, with overall Kazakh language proficiency score at 12

Well, I felt language discrimination all the time, you might say. At the

university, when | was studying, the guys there, the girls from

Shymkent (south, mostly Kazakh-speaking region), constantly make

fun of me. When you try to talk to them in Kazakh-they laugh, "Oh,

what an accent”, Ugh, like it's better not to talk. In general, more

conscious people, on the contrary, do not say anything. They say that

you will learn, you just need to be more with Kazakh-speaking people.

proficiency score of 8 (low), mentioned PLD in a taxi:

Extract Ne 2:

This extract describes a case of linguistic discrimination in an education institution.
However, participants also reported cases of PLD while using public transport and taxi

services of Nur-Sultan. The next participant, F, with an overall Kazakh language

There was a case when | was on public transport, in a taxi and the

driver when 1 told him, for example, the address or answered



something to his questions in Russian; he aggressively answered me in

Kazakh - why don't you speak Kazakh?

Another Interviewee, A, with an overall Kazakh language proficiency score of 8
(low), also reported about the PLD on the public transport of Nur-Sultan. Extract
Ne 3:
On the bus, even some passengers told me in Kazakh that | was a
Kazakh, | should know the Kazakh language. | believe that in these
cases, | experienced discrimination in my own direction, as | was
embarrassed, and | felt a little anxiety for being addressed in this way
that is, it was more in an aggressive form, presented more

aggressively.

It might be assumed that discriminators represent the middle-low economic status
because the people discriminating are taxi drivers and bus passengers. According to the
interview data of the six participants, all of them experienced discrimination based on
language in similar settings. Furthermore, these settings and social gathering places where
interaction between people is required — universities and public transport — are sites with a
potentially high level of linguistic discrimination.

Research Question 2. To what extent does linguistic discrimination provoke
language anxiety?

Before answering the second research question, it was necessary to ascertain an
overall score for language anxiety results. The total score was calculated according to the
PRCA-24 questionnaire, where four subscales of communication contexts (group
discussions, meetings, interpersonal conversations, and public speaking) were calculated
first, and then the sum of all the four subscores provided the overall communication

apprehension score. The values for answers were tabulated in the same way as for the PLD
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scale: a score of “5” for “Strongly agree”, “4” for “Agree”, “3” for “Neutral”, “2” for
“Disagree”, and “1” for “Strongly disagree”. Subscales were calculated by a formula
provided by McCroskey et al. (1985) and interpreted according to this formula, for:

Group discussions = items (2 + 4 + 6) — items (1 + 3 + 5) + 18;

Meetings = items (8 + 9 + 12) —items (7 + 10 + 11) + 18;

Interpersonal conversations = items (14 + 16 + 17) — items (13 + 15 + 18) + 18;

Public speaking = items (19 + 21 + 23) — items (20 + 22 + 24) + 18;

According to three levels of communication apprehension classification, the overall
scores range from 24 to 120, where scores between 24 and 55 indicate a low, between 55
and 83 a moderate, and between 83 and 120 indicate a high level of communication
apprehension. The mean value (M=89, SD=21.87) indicates a high level of language
anxiety among participants when speaking Kazakh.

To answer the second research question, a Pearson product-moment correlation
coefficient was computed to assess the relationship between PLD and language anxiety
(Table 5). There is a strong positive correlation between the two variables (r=.68, n=129,
p<.001). Overall, this means that the level of PLD is positively correlated with language
anxiety while speaking Kazakh (Figure 3).

Table 5

Bivariate correlation between PLD and language anxiety

Language
anxiety PLD
Language anxiety Pearson Correlation 1 676"
Sig. (2-tailed) .000
N 129 129

PLD Pearson Correlation 676" 1



Sig. (2-tailed) 000

N 129
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129

**Correlation is significant at the 0.01 level (2-tailed).

Figure 3

Positive correlation between PLD and language anxiety
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While the quantitative findings of the current research suggest that there is a strong
positive correlation between PLD and language anxiety when speaking the Kazakh
language, the finding of correlation does not prove causality. The respondents were asked
about the nature and roots of their language anxiety and identified other factors that were
not connected directly to linguistic discrimination.

Participant F connects her language anxiety with social and government
pressure and issues with Kazakh language education. Extract Ne 4:

All (Kazakhs) believe that the Kazakh language is the native language,
but at the same time, it is also the state language. And therefore,
probably, from educational institutions, from school, we are taught
that everyone should know the Kazakh language, and therefore when a

person does not develop his knowledge in the Kazakh language, he



begins to experience a certain, not even anxiety, but more, probably,
shame. Shame mixed with a sense of anxiety when he speaks in
Kazakh. It needs to develop another educational program, yes, | am

sure.

Participant B also considers the roots for her anxiety while speaking the Kazakh language
with limited opportunities to learn the language “correctly” and the language barrier.
Extract Ne 5:
The fact is that | think | have a language barrier because | learned
Kazakh at school. Due to the fact that there is no practice, so |
probably do not speak it. 1 know the rules, I know how to speak
correctly, but I hear that | speak with an accent, and so it bothers me. |

worry that other people will laugh at the way | speak.

The other interviewee, participant C, with a moderate level of proficiency in Kazakh,
reports that because she makes mistakes in Kazakh, PLD makes her feel anxious while
speaking. Extract Ne 6:

I constantly feel anxiety, it seems as if you speak incorrectly, letters,

pronunciation, everything on people's faces, for example, it is clear

that they are unpleasant when you distort (Kazakh language)... You

know, on the one hand, I understand that now the government is more

inclined to politicization of the Kazakh language, maybe even its

nationalization. But with this people beginning to aggressively set up

against those who have a poor command of the Kazakh language and |

feel it.

Like the previous respondents, Participant D, A, and F argued that their anxiety

while speaking in Kazakh originates in fear of being mocked due to their low proficiency
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in the language. Even though the quantitative findings suggest that there is a strong direct
positive relationship between PLD and language anxiety, from the provided excerpts it can
be seen that the majority of the interview respondents also tend to connect their language
anxiety with the low proficiency in their mother tongue. Hence, the one-way ANOVA was
conducted to compare the effect of participants’ levels of Kazakh language proficiency
with their language anxiety (see Table 6 and Table 7). There was a significant effect of
Kazakh language proficiency on language anxiety at the p< 0.05 level for the three values
[F (2, 119) = 29.58, p =0.000]. Post hoc comparisons using the Tukey HSD test were
conducted. There was a significant difference between Low and Moderate levels (p =
0.000). There was also a significant difference between participants with High and
Moderate levels of proficiency in Kazakh (p = 0.008).

Table 6

Descriptive statistics of language anxiety by three levels of proficiency in the Kazakh

language
Proficiency level N Mean language SD
anxiety
High 30 66.80 25,14
Moderate 51 88.31 16,26
Low 41 99.68 12,74
Total 122 86.84 21,69
Table 7

ANOVA test results for statistical difference between proficiency in the Kazakh language

and language anxiety
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Sum of Squares df MeanSquare F Sig.
Between Groups
18921.383 2 9460.691 29.586 .000
Within Groups 38052.658 119 319.770
Total 56974.041 121

These outcomes suggest that there is a strong negative relationship between levels
of proficiency in Kazakh and language anxiety — the lower the level of proficiency in the
Kazakh language, the more a respondent experiences language anxiety.

Research Question 3. How do the gender, work status, and education of
participants correlate with anxiety and linguistic discrimination?

| decided to divide this question into two sub-points: in the first, I will examine the
correlation between the gender, work status, and education of participants with PLD, while
in the second, I will examine correlations between these variables and language anxiety.
PLD and its correlation with gender, work status, and education

An independent-samples t-test was conducted to compare PLD between male and
female participants (Table 8). There was no significant difference in the scores for males
(M =33.27, SD = 11.74) and females (M = 29.75, SD = 10.51); t (127) = 1.72, p = .087,d =
0.31) (Table 9). These results suggest that there is no relationship between gender and
perceived linguistic discrimination.

Table 8

The difference in PLD among genders

Gender N Mean Std. Deviation Std. Error
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Mean

Male 43 33.27 11.74 1.79

Female 86 29.75 10.51 1.13

Table 9
Independent-samples t-test for PLD and genders
Levene's Test t-test for Equality of Means
for Equality of
Variances
95% Confidence
Sig. Interval of the
(2- Mean Std. Error Difference
F Sig. t df tailed)  Difference Difference  Lower Upper
Equal
variances 1.006 .318 1.725 127 .087 3.52326 2.04279 - 7.56558
.51906
assumed
Equal
variances not 1.662 76.362 101 3.52326 2.11975 - 7.74478
.69827
assumed

A one-way between subjects ANOVA was conducted to compare the effect of
participants’ work status on perceived linguistic discrimination for values: Employed Full-
Time (M = 35.25, SD = 10.96, n = 89), Employed Part-Time/Combine work with study (M
= 36.64, SD = 6.44, n = 14), Seeking opportunities (M = 28.62, SD = 13.75, n = 8), and
Prefer not to say (M = 35.77, SD = 12.67, n = 18). There was no significant effect of work
status on perceived linguistic discrimination at the p> 0.05 level for the four values [F(3,
125) = 1.041, p =.377] (Table 10).

Table 10



One-way ANOVA for participants’ work status and PLD

Sum of
Squares df Mean Square F Sig.
Between Groups 379.116 3 126.372 1.041 377
Within Groups 15169.257 125 121.354
Total 15548.372 128

The same result was found when comparing participants’ levels of education and
PLD values: High School (M =42, SD =5.29, n = 4), Vocational Diploma (M = 28.62, SD
= 15.91, n = 8), Bachelor's Degree (M = 35.15, SD = 11.10, n = 78), Master's Degree (M =
36.08, SD = 9.61, n = 36), Ph.D. or higher (M = 15, n = 1), and Prefer not to say (M =

35.50, SD = 0.70, n = 2). There was no significant effect of level of education on PLD at

the p > 0.05 level for the four values [F (3, 125) = 1.628, p =.158] (Table 11).

Table 11

One-way ANOVA for participants’ level of education and PLD

Sum of
Squares df Mean Square F Sig.
Between Groups 965.093 5 193.019 1.628 158
Within Groups 14583.279 123 118.563
Total 15548.372 128

Language anxiety and its correlation with gender, work status, and education

In order to compare the overall score of language anxiety between genders, an
independent-samples t-test was utilized (Table 12). There was a significant difference in
the scores for males (M =77.97, SD = 3.52, n = 43) and females (M = 89.70, SD = 2.18, n =

86); t (127) = -2.95, p = .004, d = 4.11) (Table 13). These results suggest that there is a

relationship between language anxiety and gender.
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Table 12

Descriptive statistics for gender and language anxiety

o1

Gender Std. Error
N Mean Std. Deviation Mean
Male 43 77.97 23.09 3.52
Female 86 89.70 20.26 2.18
Table 13
Independent-samples t-test for language anxiety and genders
Levene's Test t-test for Equality of Means
for Equality of
Variances
95% Confidence
Interval of the
Sig. Mean Difference
(2- Differenc Std. Error Upp
F Sig. t df tailed) e Difference Lower er
Equal -
Variances 2070 .153 -2.957 127 .004 -11.73256 3.96787 -19.58426  3.88
assumed 085
Equal
Variances 75. -
-2.831 .006 -11.73256 414502 -19.98973  3.47
not 071
539

assumed
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Although there is a significant relationship between gender and language anxiety, it
does not indicate if the effect is strong or weak. I calculated it by the formula for Cohen’s
d, where d = (mean of group 1 — mean for group 2) / pooled standard deviation.
Pooled standard deviation = (standard deviation of group 1 + standard deviation of group
2) /2.
0 —0.20 = weak effect
0.21 — 0.50 = modest effect
0.51 — 1.00 = moderate effect
> 1.00 = strong effect
Pooled standard deviation = (3.52 + 2.18) / 2 = 2.85
d=(77.97 —89.70) / 2.85 = 4.11 (strong effect)

Taken together, these results suggest that female respondents experience a high
level (90 out of 83 to 120) of language anxiety when speaking Kazakh, while male
participants demonstrate a moderate level (78 out of 55 to 83) of language anxiety.

A one-way between subjects ANOVA was conducted to compare the effect of

participants’ work status on language anxiety: Employed Full-Time (M = 86.04, SD
19.97, n = 89), Employed Part-Time/Combine work with study (M = 94.07, SD =19.21, n

= 14), Seeking opportunities (M = 68.50, SD = 26.20, n = 8), and Prefer not to say (M

85.83, SD = 27.84, n = 18). There was no significant effect of work status on language
anxiety at the p > 0.05 level for the four values [F(3, 125) = 2.41, p =.070] (Table 14).

Table 14

One-way ANOVA for participants’ work status and language anxiety
Sum of

Squares df Mean Square F Sig.

Between Groups 3357.511 3 1119.170 2.416 .070



Within Groups 57907.249 125 463.258

Total 61264.760 128

Another one-way ANOVA was conducted to compare the effect of participants’
levels of education on language anxiety for values: High School (M =98, SD = 6.16, n =
4), Vocational Diploma (M = 66.75, SD = 26.99, n = 8), Bachelor's Degree (M = 86.02, SD
= 22.87, n = 78), Master's Degree (M = 88.88, SD = 18.03, n = 36), Ph.D. or higher (M =
88, n = 1), and Prefer not to say (M = 72, SD = 11.31, n = 2). There was no significant
effect of level of education on language anxiety at the p > 0.05 level for the four values
[F(5, 123) = 1.825, p =.113] (Table 15).

Table 15

One-way ANOVA for participants’ education level and language anxiety

Sum of
Squares df Mean Square F Sig.
Between Groups 4231.755 5 846.351 1.825 113
Within Groups 57033.004 123 463.683
Total 61264.760 128

The qualitative data on variables such as work status and education of
participants are not elaborated on in this chapter as there are no correlations
between these variables and language anxiety with linguistic discrimination. The
qualitative data of gender and anxiety do not provide further explanation for any
of above-mentioned findings.

Research Question 4. How does perceived language discrimination from ethnic
Kazakh speakers affect Russian-dominant ethnic Kazakhs’ attitudes towards learning the
Kazakh language?

Language learning attitude towards the Kazakh language and PLD
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Analysis of interviews revealed varying findings on Russian-dominant ethnic
Kazakhs’ attitudes towards learning the Kazakh language with reference to perceived
linguistic discrimination.

On the one hand, the interview data revealed that most of the respondents attempt
not to link their attitudes towards the Kazakh language and the way they are discriminated
against for not knowing this language. For instance, this can be seen in the following
extract:

Extract Ne 7. Participant C, with overall Kazakh language proficiency score at 12
(moderate).
Well, my desire doesn't depend on discrimination. | want to learn it
myself so that | know it myself because I think even when | hear such
TV presenters as Leyla Sultan when they speak Kazakh very
beautifully, and I like my language, | want to understand songs and
literature in this language. Basically, discrimination comes from taxi
drivers, such people, or very adult and very categorical. They always
say “What a Kazakh are you if you don't even know your mother-

tongue”? And the desire is there, regardless of discrimination.

This can also be seen in extract Ne 8, with participant B, whose overall Kazakh language
proficiency score is 9 (low).

In general, in my life, | am such a person that does not care what

others think about me. But there is something in this that is really ... in

order not to get into such situations anymore, you still need to learn

the language, and know it. Moreover, we live in Kazakhstan - this is

the main state language and you need to know it, | understand this and

make some ...attempts to do this at least. And not just sit there and

say- they offended me, and then 1 sit and do not know the language.
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How stupid of me that would be. But again, this is not the main
motivation why | study the language - so that | don't get hurt
anymore... Yes, | plan to stay and live in Kazakhstan, so | believe that
I should know the state language to... in the career plan | have more

opportunities with Kazakh to find a good job.

Thus, from the given quotes, it is clearly seen that, primarily, respondents’ desires
to learn the language are connected to the language itself as it is the “state language” or a
“beautiful language’. Although they are discriminated against by other Kazakh-speaking
people, their motivation to learn the language is a separate issue.

However, two of the respondents noticed that even though attitude depends mainly
on an individual, pressure from society for not having proficiency in a language might
demotivate them to learn that language. This idea can be seen in the following extracts:
Extract: Ne 9. Participant A with an overall Kazakh language proficiency score of 8 (low).

Yes, there is demotivation. They (other Kazakhs with high
proficiency in the language) even called me mankurt (the term is used
to refer to a person who has lost touch with their historical, national
roots, who has forgotten about their kinship (Brewer, 2015)). | think it
depends on the way of providing information, namely that | should
learn the Kazakh language, and it seems to me that every person
should come to this by himself, rather than other outsiders,
society...by manipulating and shaming someone...that is, it is more

demotivating.

Extract: Ne 10. Participant F, with an overall Kazakh language proficiency score

of 8 (low):
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...desire to learn Kazakh is certainly there, but it is not so accessible.
Even with a tutor, if you do something in terms of grammar, | tell you,
I'm doing great. The arrangement of sentences...but, this
pronunciation, and the fact that a lot of words need to be known... And
so there are no problems with grammar. | can translate, | can do all
that, and | can read documents. | look in the dictionary a couple of

times, but | can't talk at all.

More interestingly, the participant who characterized PLD as a demotivation factor
for learning the Kazakh language and who does not intend to learn Kazakh in the future
perceived the legislative status (requirement to know Kazakh for specific types of job) of
the Kazakh language in a negative way: “(I am not going to learn the Kazakh language)
only if there is an urgent need...then yes, well, I will need to learn Kazakh, but in other
cases, if I work or study in a non-Kazakh-speaking environment, then | do not see the need
to learn Kazakh”.

Also, during the interviews, respondents were asked to share their opinions on how
attitudes towards learning the Kazakh language may be improved and how PLD can be
solved in the context of the government. Participant A considered this issue from the
educational perspective and argued that teaching approaches and curriculum have to be
improved. Extract Ne 11:

Well, it seems to me that first of all everything begins with education,
with primary classes. The approach of teachers is most likely, perhaps,
to motivate students to learn the Kazakh language, that is, to develop
some other educational program, because for example, can | say yes
about my experience? Now | work as a tutor for primary school
students and when | help them with their homework in the Kazakh

language, for example, | think that for their level, since they are
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studying in a Russian-speaking class, for their level, the level of the
Kazakh language that is taught in primary classes, it is very difficult,
in my understanding, that is, for me, since | myself experience and
have experienced problems with learning the Kazakh language, it
seems to me that the information is presented very quickly and is not
fully explained why it is necessary and how to use it. That is, some

basic phrases are given, basic rules, but not applicable.

Furthermore, Participant A explained that her answer was determined by her past

when she was discriminated against by her Kazakh teachers and eventually

experienced a sense of shame and anxiety when speaking Kazakh: (extract Ne 12)
| feel a little anxious when they (teachers) start to put pressure on me
that 1 don't speak Kazakh, or, for example, in academic life, for
example, when | was at school, | was in a Russian school, in a Russian
class, but some subjects were taught in Kazakh, such as the history of
Kazakhstan and geography. Well, since I've been studying in Russian
all my life, history and geography were more difficult for me in
Kazakh, and at the same time | felt ... | was shamed by the teachers,

and therefore | feel a certain anxiety to answer in Kazakh.

Another interviewee, Participant D, argued that people should not “be so categorical”, and
try to respond in the language in which they received the question, and that the government
has to assist them in “spreading this message”. (extract Ne 13)

Government, | think, should support, because in the tik-tok (social

network) there are such videos where Nazarbayev and Tokayev

(former and current presidents of Kazakhstan, respectively) say, if you

are approached in Russian, please respond in Russian. And so you



spread it, show it, well, the more people talk about it, we have a free
country. If it is difficult there, such serious questions are difficult to
explain in Kazakh if you do not know the language well. And
problems, for example, need to be solved. You can explain it in
Russian, but not in Kazakh. So | think the government should help
spread the message that you can't be so categorical. It is not my fault
that | have a Russian environment, and that | lived in the west of
Kazakhstan, and there are more Russians there, there are Russian
people living nearby. It's not my fault that everyone spoke Russian at
home, and that | have a Russian environment, and that I lived in the
west of Kazakhstan, and there are more Russians there, and there are
Russians living nearby. And the fact that | went to a Russian school,

it's not my fault that | don't know it (Kazakh).

For the sake of clarity, it should be noted that by the word “categorical”, the
participant meant “to think all Kazakhs should speak only Kazakh”.

To sum up, analysis of the interviews revealed no direct connection between PLD
and attitudes towards learning a language; however, participants report that teaching
methods in educational institutions and improved curriculum in Kazakh language classes
may affect students’ attitudes and motivation towards learning the language.

Conclusion

According to the results of research question 1, there is a strong negative
relationship between levels of proficiency in the Kazakh language and PLD. In other
words, respondents with low proficiency in Kazakh experienced high level of PLD, and
vice versa. Interview participants reported that, in most cases, they experienced PLD from

taxi drivers, on buses, and in educational institutions.
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The data of research questions 2 and 3 revealed that linguistic discrimination has no
correlation with gender, work status, and level of participants’ education. Nevertheless, the
data suggest that there is a strong positive correlation between PLD and language anxiety,
and a strong correlation between gender and language anxiety.

Regarding the findings on attitudes (research question 4), it was discovered that
PLD has ambiguous implications for language learning attitudes and cannot be considered
as a cause for willingness/unwillingness to learn the mother tongue. However, according to
the interviews, educational approaches may influence students’ attitudes to learn a

language.
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Chapter 5: Discussion

The present chapter is aimed at interpreting the outcomes that were considered in
the previous chapter. The findings will be discussed through their connection with the
literature on the topics of PLD, language anxiety, and language learning attitudes, and
seeks to answer the four research questions:

1. To what extent have Russian-dominant ethnic Kazakhs in one Kazakhstani
city experienced linguistic discrimination due to their low Kazakh proficiency?

2. To what extent does linguistic discrimination provoke language anxiety?

3. How do the gender, work status, and the education level of participants
correlate with anxiety and linguistic discrimination?

4. How does perceived language discrimination from ethnic Kazakh speakers
affect Russian-dominant ethnic Kazakhs’ attitudes towards learning the Kazakh language?

Also, along with that, in this chapter | will consider whether the relationship
outlined in the conceptual framework is supported by the findings. This chapter is
structured in accordance with the sequence of the research questions and starts with the
section considering the outcomes of the first research question.
Research Question 1

The first question in this study sought to determine the extent to which Russian-
dominant ethnic Kazakhs in one Kazakhstani city experienced linguistic discrimination due
to their low proficiency in Kazakh. In this regard, the findings show a moderate level of
PLD among the studied sample. Furthermore, the data suggest that there is a strong
negative relationship between levels of proficiency in Kazakh and PLD — the lower the
level of proficiency in the Kazakh language, the more frequently a respondent experiences
discrimination. These findings suggest that low proficiency in the Kazakh language could
be a predictor of PLD; hence, this study confirms that the level of proficiency in a

language is associated with the level of discrimination towards the speaker.
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An analysis of the interview data suggests that discrimination was mostly
experienced in educational settings and other areas of social gathering. There is a
combination of two possible explanations for this result: inner migration and the
raciolinguistic ideologies of newcomers. Historically, as it was mentioned in the
introduction chapter, in the northern part of Kazakhstan, and particularly in Nur-Sultan, the
Russian language is associated with more political and economic power than in other
regions of Kazakhstan; however, the capital of Kazakhstan is now experiencing increasing
inner migration from rural Kazakh-speaking areas (Aitzhanova, 2020; Inbusiness.kz,
2019). According to the data from the interview participants, the majority of discriminators
share a raciolinguistic ideology (Flores & Rosa, 2015), which suggests that an ethnic
Kazakh who does not know the Kazakh language cannot be considered as a “real” Kazakh.
This is observed in extracts from the interviews where respondents report that they were
called “mankurt” for answering a question posed in Kazakh in the Russian language and
that sometimes native Kazakhs told them “What kind of Kazakh are you if you don't even
know your mother-tongue?” which confirms the participants’ concern that Kazakhs with
high proficiency in the Kazakh language expect the same level of proficiency from
Russophone Kazakhs, thus supporting the idea of linguistic racism occurring within one
race. Thus, it seems possible to consider that linguistic discrimination in Nur-Sultan is
caused by the confrontation of the linguistic diversity of the city and the raciolinguistic
ideology of newcomers.

Research Question 2

The second research question is aimed at examining the extent to which linguistic
discrimination provokes language anxiety. The findings suggest that there is a strong
positive correlation between the two variables (r=.68, n=129, p<.001). In other words, this
means that the level of PLD is positively correlated with language anxiety while speaking

Kazakh. The findings observed in this study mirror those of previous studies that have
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revealed positive relationship between PLD and anxiety (Lee & Rice, 2007; Swagler &
Ellis, 2003; Wei et al., 2012). What is surprising is that the qualitative analysis of the
interviews revealed a discrepancy between the quantitative and qualitative findings in that
the vast majority of respondents connected their language anxiety to their low proficiency
in the Kazakh language rather than PLD directly. However, the possible explanation for
this discrepancy is that PLD and language proficiency are interrelated variables; as we
know from RQ 1, there is a strong negative relationship between them.

According to data from the interview participants, it was also confirmed that
language anxiety indeed refers to the situation-specific type of anxiety. The findings
suggest that the respondents experienced language anxiety in specific situations in which
they were either being evaluated or in which they were under pressure. Thus, this study
produced results that corroborate the findings of previous work by Luo (2013), Macintyre
and Gardner (1991), and Zheng and Cheng (2018) and do not confirm the suggestion that
language anxiety while speaking a mother tongue could be considered as a distinct type of
anxiety that requires separate examination; rather, in the context of Kazakhstan, where
ethnic Kazakhs might not speak their ethnic mother tongue as a first language, it can be
investigated as a case of foreign language anxiety.

Research Question 3.

How do the gender, work status, and education of participants correlate with
anxiety and linguistic discrimination?

The results suggest that female respondents experience a high level (90 out of 83 to
120) of language anxiety when speaking Kazakh, while male participants demonstrate a
moderate level (78 out of 55 to 83) of language anxiety. This finding is in agreement with
McLean and Anderson’s (2009) findings, which showed that “women report greater fear”
(p. 496) and confirms their observations which showed that women tend to experience

higher trait (general) anxiety levels. The results are also in accordance with the recent
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studies on anxiety and gender differences, which showed that “female students
encountered significantly higher levels of anxiety than males” (Gao et al., 2020, p. 295)
during the first two years in college.

Results of the independent-sample t-test on relationships between linguistic
discrimination and gender revealed no association between the two variables; also, the one-
way ANOVA demonstrated no significant effect of work status and education on PLD and
language anxiety.

Research Question 4.

The fourth question in this research sought to investigate how perceived language
discrimination from ethnic Kazakh speakers affects Russian-dominant ethnic Kazakhs’
attitudes towards learning the Kazakh language. In this respect, the majority of respondents
do not tend to link their PLD with a language learning attitude.

Surprisingly, all interview respondents perceive the educational system and
teachers’ practice in classrooms as a hindrance rather than a help towards Kazakh language
learning and consider that “it needs to develop another educational program”. This finding
supports recent research by Askarova (2019) and Klimchenko (2020), who reported that
the incompetence of teaching staff and the low quality of Kazakh language textbooks are
considered as one of the factors for a negative association with the Kazakh language.
Moreover, teachers' shaming for not knowing the ethnic language discourages students
from learning a language. Furthermore, the participants do not feel supported by the
government; according to one of the interviewees the government’s steps towards the
“politicization” and “nationalization” of the Kazakh language led to “people beginning to
aggressively set up against those who have a poor command of the Kazakh language”.

One unanticipated finding of this research was that the absolute majority of the
interviewees have a positive attitude towards the Kazakh language and learning it despite

their low proficiency in it and PLD from Kazakhs with high proficiency in Kazakh. This
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result has not previously been described in the literature on language attitude and questions
the relevance of the outcomes from Abidin et al. (2012), Gomleksiz (2010), Merisuo-
Storm (2007), Smith (1971), and Walqui (2000), who proposed that success in language
learning heavily depends on the attitudes towards the language, to Kazakhstani context.
Also, it could be argued that these findings are not relevant when it comes to mother
tongue as a foreign language.

The reason why language learning attitudes remains positive after PLD may be
explained by the three symbolic and material factors outlined below.
Mother Tongue as Marker of Identity

Even though the Russian language was the L1 for all interview participants, they
tend to perceive the Kazakh language as a mother tongue even at levels of proficiency as
low as L2 or L3. Also, the respondents identified Kazakh as their identity and marked it as
a “beautiful language” and “my language”. It seems possible that these results are due to
the Kazakh language being the ethnic language of the participants.
Increased Prestige of the Kazakh Language

Kazakh is becoming an attractive language for young people. The interview
participants mentioned the increasing number of high-quality Kazakh songs and shows in
the digital space that arouse interest among interview participants. Public figures and their
creative bodies contribute to this. This is emphasized in the following extracts from
interviews: “I want to understand songs and literature in this language” and “...when I hear
such TV presenters as Leyla Sultan when they speak Kazakh very beautifully”. The present
findings seem to be consistent with other research, which found that “Kazakh is gaining
social prestige” (Smagulova, 2008, p. 468), and that citizens of Kazakhstan have positive
attitudes towards the Kazakh language (Akanova, 2017).

Career Advantage
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As was previously mentioned, the Kazakh language provides several career
opportunities such as permission to work and hold high positions in state bodies and the
quasi-public sector. The interview participants reported that the Kazakh language might
help them to realize possible opportunities in their careers: “Yes, I plan to stay and live in
Kazakhstan, so | believe that | should know the state language to... in the career plan | have
more opportunities with Kazakh to find a good job”.

Consideration of conceptual framework

Overall, this combination of results provides some support for the conceptual
framework of the current research (see Chapter 2), in which linguistic discrimination
caused by low proficiency in a language leads to increasing language anxiety. However,
the results of this study did not show a direct connection between PLD or language anxiety
and language attitudes, even though a few interview participants reported PLD as a
demotivation factor for learning the Kazakh language. Thus, it could be concluded that

PLD has no direct association with attitude towards learning a language.
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Chapter 6: Conclusion

The purpose of this mixed-methods study was to investigate the perceived linguistic
discrimination and language anxiety experienced by ethnic Kazakh Russian-dominant
speakers from the Kazakh-speaking environment and explore the impact of both
phenomena on Kazakh language learning attitudes. This research seeks to address the
following questions: 1) To what extent have Russian-dominant ethnic Kazakhs in one
Kazakhstani city experienced linguistic discrimination due to their low Kazakh
proficiency? 2) To what extent does linguistic discrimination provoke language anxiety? 3)
How do the gender, work status, and education level of participants correlate with anxiety
and linguistic discrimination? 4) How does perceived language discrimination from ethnic
Kazakh speakers affect Russian-dominant ethnic Kazakhs’ attitudes towards learning the
Kazakh language?

This chapter consists of four sections. The first two are the Summary of the Main
Findings and Recommendations and Implications, in which | consider the possible
solutions for solving the language anxiety and linguistic discrimination issues from the
perspective of the government and teachers. The third section provides Limitations and
Recommendations for Further Research, which consider the research limitations that have
to be taken into account while conducting this study and recommendations for future
research that might be conducted based on the present findings. Ultimately, the fourth
section is a Final Reflection, which presents my own reflection on this study: as a
researcher and as a Russian-dominant speaker and ethnic Kazakh.

Summary of the Main Findings

The current study found a strong negative relationship between levels of
proficiency in Kazakh and PLD. Additionally, the correlation coefficient analysis report
underlines a strong positive correlation between PLD and language anxiety. The qualitative

findings highlighted that most interviewees have a positive attitude towards the Kazakh
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language and its learning despite their low proficiency and PLD from high-proficiency
Kazakhs, which is not in alignment with the proposed conceptual framework of the present
research.

Recommendations and Implications

Recommendations for Language Policymakers

The qualitative analysis of interview participants suggests that the government
campaign of implementing the Kazakh language could be perceived as aggressive and lead
to the opposite results. For example, language policy influenced on the language ideology
of some ethnic Kazakh-dominant speakers of Nur-Sultan and made them “aggressively set
up against those who have a poor command of the Kazakh language”.

The government should do more to build an inclusive culture at all levels of
society. Citizens need to be informed that not knowing the Kazakh language is acceptable.
Such orientation may stimulate a positive attitude towards Kazakh language learners and
help the latter practice it without fear of being mocked. This could be achieved, for
instance, through Public Service Announcement (PSA) programs, which could include the
sociopolitical context of the country where the Soviet past and the language shift could be
mentioned. The main idea is to increase understanding among citizens about the
differences in their backgrounds. Such an approach could not only stop a confrontation
between citizens but rather unite them, which resonates with the national policy of unity.
Thus, unless the government moderates its language policy, the language discrimination
issue will not be solved.

Recommendations for Education/Teachers

According to qualitative data from the interviews, educational approaches may
influence students’ attitudes to learn a language. In accordance with the findings, educators
were one group of aggressors in linguistic discrimination of ethnic Kazakhs with low

proficiency in the language. Humiliation and mocking of a child for not knowing any
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language, including their mother tongue, goes against the teachers’ code of ethics. There
are a number of important changes which could be made to address this issue. The first and
foremost is beginning with teachers as they are the main agents of language policy in
education, and consist in reminding teachers of the high moral and ethical requirements
inherent in their work. The government needs to conduct professional development with
teaching staff and introduce them to courses of tolerance that could include a chapter of the
socio-political context of the country, in which it could be explained what it means to live
in the north of the country.

The next recommendation refers to teaching assessment, as approaches to this could
play an important role in students’ performance and make a difference. The data indicate
that respondents experienced language anxiety in specific situations in which they are
either evaluated or put under pressure. A usual, language class may be considered as a site
in which research participants experienced linguistic discrimination and anxiety. In order
to help their low proficiency, and for students to perform their best, teachers should
consider the following recommendations. The qualitative data indicate, that the “level of
the Kazakh language that is taught in primary classes, it is very difficult”. Teachers and
curriculum developers have to be mindful of students’ language levels — this helps teachers
to assess the complexity of a task that could potentially be solved by the student. A task
which is too difficult might increase a student’s anxiety level and affect further academic
performance. Another important practical implication is that teachers should not criticize
students in public and evaluate students’ tasks in a way that only student and teacher know
the grades. Finally, teachers need to consider changing their assessment methods from
result-oriented to effort and aspiration-oriented, which could support their students in their
achievements.

Also, the results of this investigation show that teachers should pay special

attention to students who are frightened of speaking Kazakh as they might sound not
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“proper”. Interview participants reported that fear of making mistakes or pronouncing
Kazakh with an accent may inhibit them from using the Kazakh language in daily life.
Language teachers should be considerate about such language idealization of their students
and encourage them to speak without any restrictions. Thus, educators should motivate
those learners who are afraid of making mistakes to feel free to make mistakes in order to
acquire communication skills and move them away from standard language idealization.
These implications are aimed at creating a less formal and non-evaluating environment in
language classes and could help teachers in reducing language anxiety among students.
Limitations and Recommendations for Further Research

A number of caveats need to be noted regarding the present study that may affect
future studies. The generalizability of these results is subject to certain limitations. For
instance, the results of the given research were obtained in Nur-Sultan city and cannot be
generalized to the whole population of Kazakhstan or beyond. The second limitation of this
study is that it does not independently assess the language levels of participants, and thus
their language level reports may undergo the individuals’ bias towards their language
levels and be over or underrated. The scope of this study was also limited in terms of the
required number of participants, which is not reflected in its “quality” as even with a
relatively small sample all correlations were statistically significant and strong.

In contrast to earlier findings, from Oroujlou and Vahedi (2011), Richards and
Schmidt (2013), and Walqui (2000), who report about environmental contribution to
emerging language attitude, the data of the present study reports that participants tend to
preserve their positive attitudes towards learning the language even after the negative
environmental impact in the sense of PLD. Future studies on the current topic are therefore
recommended.

Despite the data suggesting that both males and females perceived linguistic

discrimination equally, the quantitative data reports that females tend to experience a
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higher level of language anxiety than males. Further investigation into gender research is
strongly recommended. Also, further research is needed with a wider geographic and
ethnic representativeness of the sample.
Final Reflection

The topic of the given study is complex, and these issues could not be solved
momentarily. It requires systematic effort and support of every citizen of the Republic and
its government and could be achieved only with the growth of social consciousness. This
research allowed me, probably for the first time, to step out of my own vision of “stupid
Kazakhs, who are laughing at their compatriots” (however, this study does not say there
are not any) and realize that | may not need to learn language because | was told to do so,
but rather because this beautiful language needs me. Because it is trying to survive and rise
from the ashes. Through this research, I can see how brave and bright people around me
might be. People like me. People who have not lost the courage to love their language even
after discrimination, and even with the fear to speak or even use this language. They
managed to save this sense of “ownership” of the language they were never proficient in.
The sense | once lost. They save it as a part of themselves. Kazakh language for them is
their history, their pain, and their love, but never “just a language”. And this viability of the
Kazakh language is not the government’s achievement. It is artists, musicians, singers, and
writers, as well as content and filmmakers who have made my language more attractive
without any language policies forcing its implementation — despite all efforts that the
government and some educators have put into increasing the status and usage of the
Kazakh language, people still love it.

We all understand that we need to speak our mother tongue, but now | can feel

why. | had to spend two years conducting this research to feel it.
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Appendix A
Information before Online Survey — English Language
If you are ethnic Kazakh Russian-dominant speakers with low proficiency in the
Kazakh language, who graduated from at least one educational institution (school, college,
university), and who at least 18 years old, please, read the consent form below and

participate in the survey.



Appendix A
Information before Online Survey — Russian Language
Ecan BB siBISETECH PYCCKOTOBOPAIINM 3THHUYCCKUM Ka3axoM, ¢ HU3KHUM YPOBHCM
BJIQJICHUS KA3aXCKUM SI3BIKOM, OKOHYMBIIUM XOTsI ObI OJHO y4eOHOE 3aBejeHHE (IIKOINY,
KOJUIEIK, YHUBEPCUTET) U TOCTUrIIMM |8-1€THEro Bo3pacra, IoXKalyiicTa, 03HaKOMbTECh

C MIpUBEIEHHON HIDKE (POPMOIL cornacusi ¥ MPUMUTE Y4acTHE B OTIPOCE.
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Appendix B
Questionnaire English Language

Part A. Demographic questions

L A e e b e n e e naneas

2. Gender: (dropdown list)
A. Male
B. Female
C. Other

3. Level of Education (what is the highest degree you have completed?) (dropdown

list)

A. High School
B. Vocational Diploma
C. Bachelor's Degree
D. Master's Degree
E Ph.D. or higher

F. Prefer not to say

5. Employment status: (dropdown list)
A. Employed Full-Time
B. Employed Part-Time
C. Seeking opportunities
D. Retired
E. Prefer not to say
F. Other (please, SPeCify) ....ivniiii i e e e

6. City OF reSIdencCe: ....oveieiii e
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7. City Of OTIZIN: .ottt e

8. How would you rate your level of proficiency in the following languages? Use the

scale:

To mark the level, please write the number accordingly:

5 — Advanced

4 — Upper-Intermediate
3 — Intermediate

2 — Pre-Intermediate

1 — Elementary

Language

Speaking

Reading

Writing

Listening

Russian

Kazakh

English

Other (please, specify):

9. What is the language you acquired first? : (dropdown list)

A. Russian

B. Kazakh

Part B. Perceived Linguistic Discrimination

Adapt scale of Perceived Linguistic Discrimination Scale by Wei, Wang, and Ku

(2012).

In this part, you will be asked about the discrimination you have experienced or

experiencing during your speaking in the Kazakh language. This part of the survey
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consists of 11 questions. Please, mark the column according to your answer. Work

quickly — record your first impression. There is no right or wrong answer.

Ne | Question Strongly | Disagree | Neutral | Agree Strongly
disagree agree
When I try to speak in Kazakh...
1 |..my opinions or ideas are not taken
seriously.
2 | ...some Kazakhs avoid talking to me.
3 | ...some Kazakhs ignore me.
4 | ...some Kazakhs treat me as if I don’t know
anything.
5 | ...Ifeel rejected by other Kazakhs.
6 | ...some Kazakhs look down on me.
7 | ...some Kazakhs are annoyed by it.
8 | ...some Kazakhs are disrespectful to me.
9 |... am mocked by other Kazakhs with

higher proficiency in Kazakh

10

...some Kazakhs mock me because of my

accent in Kazakh

11

Sometimes Kazakhs shame me for not

knowing my national language.

Part C. Language Anxiety

Adapt scale of PRCA-24 by McCroskey, Beatty, Kearney, and Plax (1985).

In this part, you will be asked about the anxiety you have experienced or experiencing

during your speaking in the Kazakh language. This part of the survey consists of 24
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guestions. Please, mark the column according to your answer. Work quickly — record

your first impression. There is no right or wrong answer.

Ne | Question Strongly | Disagree | Neutral | Agree Strongly

disagree agree

1 | I dislike participating in group discussions
in the Kazakh language.

2 | Generallyy, | am comfortable while
participating in group discussions in the
Kazakh language.

3 | I am tense and nervous while participating
in group discussions in the Kazakh
language.

4 |1 like to get involved in group discussions in
the Kazakh language.

5 | Engaging in a group discussion in the
Kazakh language with new people makes
me tense and nervous.

6 | 1 am calm and relaxed while participating in
group discussions in the Kazakh language.

7 | Generally, 1 am nervous when | have to
participate in a meeting in the Kazakh
language.

8 | Usually I am calm and relaxed while

participating in meetings in the Kazakh

language.
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| am very calm and relaxed when | am
called upon to express an opinion in the

Kazakh language at a meeting.

10

| am afraid to express myself in the Kazakh

language at meetings.

11

Communicating at meetings in the Kazakh

language usually makes me uncomfortable.

12

| am very relaxed when answering questions

at a meeting in the Kazakh language.

13

While participating in a conversation with a
new acquaintance in the Kazakh language, |

feel very nervous.

14

| have no fear of speaking up in

conversations in the Kazakh language.

15

Ordinarily | am very tense and nervous in

conversations in the Kazakh language.

16

Ordinarily 1 am very calm and relaxed in

conversations in the Kazakh language.

17

While conversing with a new acquaintance

in the Kazakh language, | feel very relaxed.

18

I'm afraid to speak up in conversations in

the Kazakh language.

19

| have no fear of giving a speech in the

Kazakh language.

20

Certain parts of my body feel very tense and
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rigid while giving a speech in the Kazakh

language.

21

| feel relaxed while giving a speech in the

Kazakh language.

22

My thoughts become confused and jumbled
when | am giving a speech in the Kazakh

language.

23

| face the prospect of giving a speech in the

Kazakh language with confidence.

24

While giving a speech in the Kazakh
language, | get so nervous | forget facts |

really know.

We are thank you for your time!

If you would like to participate in an interview that aimed at examining the degree of affection of

perceived language discrimination and language anxiety on the attitude towards learning the Kazakh

language, please write your contact details below




Appendix B:

Questionnaire — Russian Language

Yacts A. /leMmorpaguueckne Bonpocsl

L. BOBPACT: oottt e

2. Ilon: (BeIMaaroOMIMil CIIMCOK)
A. Myxckoit

B. Xenckuit

C. Opyroii

3. VYpoeHb oOpa3oBaHMs (KakoBa BbICLIasi CTENEHb, KOTOPYIO Bbl 3aBEpIIMIN??)

(BBIMAIAtOIIHI CITHICOK)

A. llkona

B. Komnemx

C. bakanasp

D. Maructp

E. Ph.D./nokropantypa unu Bbllie

F. I[IpeanounTaro He yKa3bpIBaTh

G. HApyroe

(moxainyiicra,

D012 1217 1 ) TSRS

5. 3aHATOCTb: (BBINAAAIOIMINN CIIMCOK)
A. IlonHbiii pabouunii AeHb

B. YactnuHas 3aHATOCTH

C. B nonckax paboTsl

D. Ha nencun

E. IlpenmnounTaro He yKa3bIBaTh

F. [Ipyroe (OKaMyHCTa, YTOUHMTE) «...euueeneenneaneaneeaneanaenneananns
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6. [OPOMT TIPOIKMBAHUSLL .. uveentteeteenteet e et et e et e et et e e e e e e eeeeaeenaes

Y (10 X0 I 0107 (9 (32 1 £ S

8. Kak ObI BBI OIIEGHWJIM CBOW ypOBEHb BJIQJCHHS CICAYIOIIMMH s3bikamMu? Vcronp3yiite
HIKaIy:

Tooicanyiicma, ykasxcume 6 yugpax:

5 — IIpoosunymuiii

4 — Bolwe cpeoneeco

3 — Cpeonuii

2 — Huoice cpeonezo

1 — Dnemenmapmswiii yposens

SA3bIK I'oBopenue Urenue [Tucemo AynupoBanue

Pycckuii s13p1k

Kazaxckui s3b1k

AHTITAUCKUN SI3BIK

Hpyroii  (noxanyiicra,

YTOUYHUTE):

9. Kaxoii s13bIK BbI BEIYUMJIM MEPBbIM? (BBINAAAIOLINI CITUCOK)

A. Pycckuii si3bIK

B. Kazaxckuil 361k

Yacrs b. Bocnpuaumaemas SI3pikoBasi {uckpumuHanus
ApantupoBanHas Ilkana Bocnpunumaemoii SI3bikoBoit {uckpumunanum Boi,

Banra u Ky (2012)
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B »3T0ii yacTH Bac CHpoOCAT O AUCKPUMHHALMH, KOTOPYK Bbl HCHBITAIN HJIH

HCIBITBIBAC€TC BO BPEMS Balll€ro padropopa Ha Ka3axXCKOM fi3bIKE. 9Ta yacrthb ompoca

coctront u3 11 Bompocos. Iloxkanyiicra,

BalliIeMy OTBETY.

OTMETBTE KOJJOHKY COOTBETCTBYHOINYIO

Ne | Bonpoc [Tonnoctsio | Cornacen | HeitrpansHo | He [TonHocThIO
COTJIaCeH COIJIaceH | He
COTJIaceH
Korna s meitatoch roBOpHUTH Ha
Ka3aXCKOM SI3bIKE. ..
1 |...M0€ MHeHuME WIM UJEU He
BOCIIPUHUMAIOT BCEPHE3.
2 | ...HEKOTOpBIE Ka3axu H30erarmT
pasroBopa co MHOU
3 HEKOTOpHbIE Ka3axu
UTHOPUPYIOT MEHS.
4 . HEKOTOpbIE Ka3aXu OTHOCATCS
KO MHE TaK, CJIOBHO 5 HUYEro He
3HaIO.
5 o YYBCTBYIO cebs
OTBEPrHYTHIM JPYTUMH Ka3zaxaMu.
6 | ...HEKOTOpbIE Ka3axu CMOTPAT Ha
MEHSI CBBICOKA.
7 | ...2TO pa3apakaeT HEKOTOPBIX

Ka3axoB.
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. HCKOTOPBIC Ka3aXu OTHOCATCS

KO MHC HCYBAKHUTCJIbHO.

Ipyrue Kkazaxu c¢ Oosee
BBICOKHMM YpPOBHEM BJIaACHUA
Ka3axCKUM HAacMEXaloTCsl HaIo

MHOIA.

10

HEKOTOpbIE Kazaxu
U3JIEBAIOTCA HaJI0 MHOM u3-3a

MO€T0 Ka3axXCKOIro akKicHTa

11

I/IHOF[[a Kazaxu CTBIJAT MCHA 3a
TO, 4YTO 4 HE€ 3HAK CBOCIO

POJIHOTO S3BIKA.

Yacrse B. SI3bikoBast TpeBoKHOCTH

AnantupoBannas mkaja PRCA-24 MakKpocku, buttu, Kepuu u Ilinakca (1985)

B »3T10ii wacTtm Bac CIIPOCAT O TPEBOKHOCTH,

KOTOPYI0 BbI

HCNBITAJIN HWJIH

HCIILITHIBAE€TEC BO BPEMSA BallI€r0 pa3roBopa Ha Ka3axCKoM fI3bIKeE. 9Ta yacrthb ompoca

coctout u3 10 BompocoB. Iloxkaayiicra, 0TMeTbTe KOJIOHKY COOTBETCTBYIOLLYIO

BalieMy OTBETY.

Bomnpoc

ITonHOCTRHIO

COTJ1IaCE€H

Cormacen

HelitpansHo

He

corjiace€H

TlomHOCTRIO

HE

corjiaCeH

MHe He HpaBUTCS y4acTBOBaTh B
TPYIIIOBBIX  JUCKYCCHAX  Ha

Ka3aXCKOM S3BIKE.
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OO6b14HO MHE KOM(pOPTHO
y4acTBOBaTh B  TPYIIOBBIX
JUCKYCCHSIX ~ HA  Ka3aXCKOM

SA3BIKE.

51 HanpsKEeH ¥ HEpBHUYAIO KOT' A
Y4acTBYIO B IPYIIIOBBIX
JUCKYCCHAX  Ha  Ka3axCKOM

SA3BIKE.

MHe HpaBUTCA y4acTBOBaTb B
TPYIIOBBIX  JTUCKYCCHAX  Ha

Ka3aXCKOM S3BIKE.

S1 HanpsKEeH ¥ HEpBHUYAIO KOT'a
Y4acTBYIO B IPYIIIOBBIX
JUCKYCCHAX Ha Ka3aXCKOM SI3bIKE

C HOBBIMMU JIFOJIbMH.

S cnokoeH U paccialiieH,
y4acTBys B IPYIIOBBIX
JUCKYCCHSIX ~ Ha  Ka3aXCKOM

SA3BIKE.

OOBIYHO s HCPpBHMUYAKO, KOT'Ia
MHC PUXOJUTCA y4aCTBOBATH BO

BCTpCHAX HA KA3aXCKOM S3bIKC.

OO6b14HO A CIIOKOEH "
paccialieH, y4acTBYs B
COBEIIAHMAX  Ha  Ka3axCKOM

SA3BIKE.
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51 odeHb crOKOEH M pacciabieH,
KOrjJla MEHsI TPOCSAT BBICKA3aTh
CBOE MHEHHME Ha Ka3axCKOM

A3BIKE HAa COBCIIAHUU.

10

S Goroch BhIpakaTh CBOE MHEHHUE
HA  Ka3axCKOM  sI3bIKE  Ha

COBCIIAHUAX.

11

OOmenue Ha  BCTpeyax Ha
Ka3aXCKOM SI3BIKE 00BIYHO

BBI3BIBACT Y MCHS TUCKOMQOPT.

12

Sl ouenp paccnabneH, Korjaa
OTBEYald Ha BONPOCHI  TIpHU

BCTPCHUC Ha Ka3aXCKOM S3bIKE.

13

yLIaCTBy'H B pasroBopc¢ ¢ HOBbIM
3HAKOMBIM Ha Ka3aXCKOM A3BbIKC,

s O4YCHb HCPBHUYALO.

14

S He OorOCH ydacTBOBaTh B

pa3roBopax Ha Ka3axCKOM S3bIKC.

15

OObluHO 51 HampsbKeH U
HEpPBHMYAI0 KOTJA Y4YacTBYIO B

pa3roBopax Ha Ka3axCKOM S3bIKC.

16

OObIYHO, sI OYEHb CIIOKOGH U
paccialnen y4acTBYs B

pa3roBopax Ha Ka3axCKOM S3bIKC.

17

Pa3r013apI/IBa;1 C HOBBIM
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3HAKOMBIM Ha Ka3aXCKOM SI3BIKE,
s YyBCTBYIlO  ceOsS  O4YCHBb

pacciabiaeHHo.

18|51  Ooroch  ywacTBOBaTb B

pa3roBopax Ha Ka3axCKOM S3BIKE.

19 | 51 ne Goroch MPOM3HOCHTH PEYb

Ha Ka3aXCKOM A3BIKC.

20 | Korma s roBopro Ha Ka3axCKOM

A3BIKE, 1 YYBCTBYIO KaK MOE TEJIO

HaIpsHKEHHO.
21 | A YYBCTBYIO cebst
pacciabJIeHHBIM, POHU3HOCA

PE€Yb HAa Ka3aXCKOM S3bIKC.

22 | Mou MbICIM TYTAarOTCS, Koraa s
BBICTYIIAIO c peybio Ha

Ka3aXCKOM SA3BIKC.

23 | 51 c yBEpPEeHHOCTBIO CMOTPIO Ha
BO3MOXKHOCTh BBICTYIIJICHHSI Ha

Ka3aXCKOM S3BIKC.

24 | 1 Tak HepBHHUYAIO, MPOMU3HOCSH
peub Ha Ka3aXCKOM S3bIKE, YTO

3a0bIBato (haKThl, KOTOPHIE 3HAIO.

Mp1 6naronapum Bac 3a Bame Bpewms!

Eciu Bbl xortute NPpUHATL YYaCTHC B HHTCPBBIO, HAIIPABJICHHOMY Ha HW3Y4YCHUC CTCIICHU BJIMAHUSA
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SI3bIKOBOM TUCKPUMMHALIMM U SI3bIKOBOM TPEBOKHOCTU HA OTHOLIEHUE K KAa3aXCKOMY SI3BIKY, [TOXKAIIyICTa,

HanmumuTe Bamm KOHTaKTHEIC JaHHBIC.




Appendix C

Interview Protocol — English Language
Time of interview:
Date:
Place:
Interviewer: Nariman Amantayev
Interviewee: (name will be changed due to confidentially reasons)
(Before tape recorder will be turned on, explain the interviewee the purpose of the study;
what will be done with the data to protect confidentiality, how long the interview will take,

and give interviewee read and sign consent form).

l. Icebreaker questions, such as how are you? Where are you from? How old are
you? What is your educational degree? What is your first language? Place of

work (study) - collect general information about the interviewee (2-5 min).

. Main questions: (40 - 50 min)

e How would you rate your Kazakh language proficiency? How does your
knowledge of Kazakh affect your everyday life?

e Have you ever felt discriminated against by others because of your Kazakh?
Can you please share with me any of your experiences of linguistic
discrimination?

e What do you feel when you ask a stranger Kazakh person (man on a bus
stop, a seller in the shop, taxi driver) about something in Russian, but

receive an answer in Kazakh?
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Do you have anxiety about speaking in Kazakh? In your opinion, what is
the root of your anxiety during speaking in Kazakh? What else has possibly
impacted on your fear of speaking Kazakh?
In your opinion, how should the government react to cases of everyday
language discrimination in Kazakhstan?
In your opinion, what should the government undertake in order to facilitate
the learning of the Kazakh language?
Are you planning to learn Kazakh in a near future? Why or why not?

a. Have your experiences with discrimination or being mocked

affected your desire to learn Kazakh/speak Kazakh better?
b. How does your fear of speaking Kazakh influence your desire to

learn Kazakh?

Conclusion: (2-5 min)

Is there anything you want to add regarding our talk?
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Appendix C
Interview Protocol — Russian Language
Bonpocs! /151 HHTEPBBIO
O6mue Borpocsl, Takue kak — Kak nena? Otkyna Bel pogom? Ckonbko BaM Jiet? Kakoe y
Bac oOpaszoBanue? Kakoil Bam mepBbiii s3bIK? Mecto paboTel (yu&€Obl) — cOop oOmieit
uHpopManuu 00 HUHTEPBBIOUPYEMOM (2-5 MUHYT).
Ocnosnble Bonpocsl: (40 - 50 MunyT)

e Kak Obl Bbl OLEHWINM CBOE BIIAJICHHE Ka3aXxCKuM s3blkoM? Kak Bamie 3HaHue
Ka3axCKOTO s13bIKa BIIMSAET Ha Ballly IOBCETHEBHYIO )KU3Hb?

e UyBCTBOBAJIM JIX BBl KOTJIa-HUOY/Ib AUCKPUMHHAIIMIO CO CTOPOHBI APYTHX JIFOCH
M3-3a Ballero Ka3axckoro si3pika? He morun Obl BBl MOAETUTHCS CO MHOM CBOMM
OTIBITOM SI3BIKOBOM JTUCKpUMUHALINN?

e UYro BBl uyBCTByeTe, KOIJIa CIIpallMBaeTe HE3HAKOMOI'O uYelloBeKa (Ka3axa),
HarpuMep Ha aBTOOYCHOM OCTaHOBKE, IPO/aBLia B Mara3uHe MM TaKCUCTa O YeM-
TO Ha PYCCKOM $3bIKE, HO MOJTy4aeTe OTBET Ha Ka3aXxCKoMm?

e lcnpIThIBacTE M BBl TPEBOTY BO BpPEMsI pa3roBopa Ha Ka3zaxckoM s3bike? Ha Bamr
B3IJIS/I, B YeM KOPEHb Ballero OECIOKOMCTBA BO BpeMs pa3roBopa Ha Ka3aXxCKOM
a3bike? UTo elie, BO3MOKHO, MTOBJIMSIIO HA Balll CTpaX FOBOPUTH MO-Ka3aXCKU?

e Kak, no BamemMy MHEHMIO, TOCYAAapCTBO JOJDKHO pearupoBaTb Ha Cllydau
MOBCEHEBHOM A3bIKOBOM AMcKkpuMHHaLuu B Ka3axcrane?

e Ha Bam B3I, 9TO JODKHO TPEIANPUHATH TPABUTEIBCTBO JUISI TOTO, YTOOBI
00JIerYnuTh U3y4eHHE Ka3aXCKOro s3bIKa?

e [Ilnanupyere a1 Bbl B Omkaiiniem OyaynieM u3ydaTh Kazaxckuil s3bik? [louemy
WJIM TTI0YEMY HET?

a. TloBnwsim M Bamr ONMBIT NMCKPUMHHAIIMH FJTM HACMEUIEK Ha Balle J>KeJaHWe ydIle

BBIYYHUTh Ka3aXCKUH S3bIK/TOBOPUTD MO-KA3aXCKU?
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102
b. Kak Bam cTpax roBOpHTh MO-Ka3aXCKH BJIHSIET Ha Ballle KeJaHUE M3Yy4aTh Ka3axXCKUN
S3BIK?
3akmtouenue: (2-5 MUHYT)

e EcTh i1 4TO-HUOY 1B, YTO BBI XOTEJIU OBI T0OABUTH?



Appendix D
Consent Form — English Language
INFORMED CONSENT FORM
Linguistic Discrimination and Language Anxiety of Kazakh Russian-dominant
Speakers within a Kazakh-Speaking Environment
DESCRIPTION: You are invited to participate in a research study on linguistic
discrimination in the Kazakh-speaking environment. This study will investigate to what
extent ethnic Kazakh Russian-dominant speakers experience linguistic discrimination and
how it is led to their language anxiety and attitude towards learning Kazakh. You will be
asked to fill out an anonymous questionnaire that includes 3 blocks of questions:
demographic questions, questions regarding linguistic discrimination, and questions about
language anxiety. Also, you will be asked about possible voluntary participation in an
online/on-site interview that will be audiotaped.
TIME INVOLVEMENT: Your participation will take approximately 10 minutes for
filling out the questionnaire and, if invited, around one hour for the interview.
RISKS AND BENEFITS: The risks associated with this study are the psychological
discomfort of participants during the interview due to possible painful or uncomfortable
experiences of linguistic discrimination in the past. The benefits which may reasonably be
expected to result from this study lie in understanding the language discrimination in
Kazakhstan among one ethnic group and elaborate programs to prevent it and its negative
consequences such as language anxiety; also the benefits of this research is in exploring the
implications of language anxiety and linguistic discrimination for attitude towards learning
the Kazakh language. Your decision whether or not to participate in this study is entirely
voluntary and will not affect your social or economic status.
PARTICIPANT’S RIGHTS: If you have read this form and have decided to participate

in this project, please understand your participation is voluntary and you have the right to
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withdraw your consent or discontinue participation at any time without penalty or loss of
benefits to which you are otherwise entitled. The alternative is not to participate. You have
the right to refuse to answer particular questions. The results of this research study may be
presented at scientific or professional meetings or published in scientific journals.
LANGUAGE: The questionnaire and the interview will be offered in Russian.
CONTACT INFORMATION:

Questions: If you have any questions, concerns or complaints about this research, its
procedures, risks and benefits, contact the Master’s Thesis Supervisor for this student
work, professor Bridget Goodman, bridget.goodman@nu.edu.kz, +7 (702) 181-02-64.
Independent Contact: If you are not satisfied with how this study is being conducted, or
if you have any concerns, complaints, or general questions about the research or your
rights as a participant, please contact the NUGSE Research Committee at
gse_researchcommittee@nu.edu.kz

Please sign this consent form if you agree to participate in this study.

« I have carefully read the information provided,

* [ have been given full information regarding the purpose and procedures of the study;

* [ understand how the data collected will be used, and that any confidential information
will be seen only by the researchers and will not be revealed to anyone else;

* | understand that I am free to withdraw from the study at any time without giving a
reason;

» With full knowledge of all foregoing, I agree, of my own free will, to participate in this
study.

Signature: Date:

The extra copy of this signed and dated consent form is for you to keep.
According to the law of the Republic of Kazakhstan an individual under the age of 18 is

considered a child. Any participant falling into that category should be given the Parental

104



105
Consent Form and have it signed by at least one of his/her parent(s) or guardian(s). In
addition, the child must give assent to participate in the research. Both parent consent and

child assent scripts should be included with this application.



Appendix D
Consent Form — Russian Language
D®OPMA COI'JIACHUA
Jlunrsucruueckas luckpumunanus u SA3sikoBas TpeBoxkHocTh PycckoroBopsimmx
Ka3axos B Ka3zaxos3b14Hoii cpene

OIIMCAHMUE: Bbl npuriameHsl NPUHATH y4YyacTHE B HAyYHOM MCCIEIOBAHUU 110
npoOjeMe SI3bIKOBOM JIMCKPUMHUHAIIMU B Ka3axCKOS3BIYHOM cpefe. DTO HCCIeIOBaHUE
OyneT u3y4yaTh, B KAKOW CTETEHH 3THUYECKHE Ka3axXH, TOBOPSIIME MPEUMYIIECTBEHHO Ha
PYCCKOM  SI3BIKE, HCIBITHIBAIOT SI3BIKOBYIO JUCKPUMHUHALMIO, KAaK 3TO MPUBOJIUT K
S3BIKOBOM TPEBOT'E U OTHOIICHUIO K M3YUYCHHIO Ka3aXCKOTO s3bika. BaM Oyner npeaioxeHo
3al0JHUTh AHOHUMHYIO aHKeTy, KOTopas BKIo4aeT B ce0s 3 Osoka BOIPOCOB:
nemMorpaduueckre BOMPOCH, BOIMPOCHI, KACAIONIUECS S3BIKOBOM JUCKPUMUHAIMH, U
BOIIPOCHI O SI3BIKOBOM TPEBOKHOCTH. Kpome Toro, Bac CHpocAT O BO3MOYKHOCTH
JOOPOBOJIBHOTO y4acTHsl B OHJIAWH/(DU3NYECKOM MHTEPBBIO, KOTOpOe OyIeT 3amicaHo Ha
ayauo.

BPEMSI: V Bac yitaér okono 10 MUHYT Ha 3amojHEHHWE aHKEThI U, €CITU BaC MPUTIIACST,
OKOJIO OJTHOT'O Yaca Ha coOece0BaHuE.

PUCKU U TIPEUMYUIECTBA: Pucku, cBsi3aHHbIE C OSTUM HCCIIEIOBAHHUEM,
3aKJTIOYAIOTCS] B TICUXOJIOTHUYECKOM JTUCKOM(OPTE YJACTHUKOB BO BPEMsI MHTEPBBIO M3-3a
BO3MOKHOTO OOJIE3HEHHOTO WJIM JAUCKOM(OPTHOTO OIBITA S3BIKOBOW IUCKPUMHHAIIMU B
nponuioM. [IpenmyiecTBa, KOTOpbIE MOKHO OXKHJIATh B PE3YJIbTATE 3TOTO MCCIEI0BaHNUS,
3aKIIIOYAIOTCS B MTOHMMAHWM SI3BIKOBOM JuCKpuMUHAIMK B Kazaxcrane cpenu oaHOU
THUYECKON Tpynmbel U pa3paboTke mporpamm Mo e€ MpeJoTBpAIICHHI0, a Takke eé
HETAaTUBHBIX TMOCJIEACTBUM, TaKUX KakK S3bIKOBas TpeBOra. Takke MPEeruMYIIECTBA 3TOTO
WCCIIETIOBAHUS 3aKJIFOYAIOTCSl B M3YYEHUU MOCIEICTBUN A3BIKOBOM TPEBOTH M S3BIKOBOM

JAUCKPUMHUHALIUA [JI1 OTHOHICHUSA K U3YUCHUIO Ka3aXCKOI'0 A3bIKa. Bame peuieHuc o ToM,
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y4acTBOBATh WJIM HET B 3TOM HCCIIEJIOBaHHH, SIBISIETCS MOJHOCTHIO JOOPOBOJBHBIM U HE
MOBITUSIET HA BAlll COL[MAIbHBINA MIJIM SKOHOMUYECKHIA CTaTyC.

ITPABA YYACTHMKA: Ecnu BbI ipounTainu 3Ty (OpMY U PEIIdIN IPUHATh Y4acTHE B
JAHHOM TIPOEKTE, MOKaIyicTa, MOHMHTE, YTO Ballle y4acTHE SIBISAETCS 1OOPOBOJIbHBIM, U
Bb1 nMeeTe paBo 0TO3BAaTh CBOE COTJIACHE HJIM NMPEKPATUTh ydacTue B Jt000e Bpems 0e3
mTpadHbIX CAaHKIUA WM TOTEPH JIIOT, Ha KOTOpble BBl HMEETe HHOE IIPaBo.
ANBTEpHATUBOM SBIISETCS OTKa3 OT y4acTHs. Bl mMeeTe mpaBo OTKa3aTbCs OTBEUaTh Ha
KOHKPETHBIE BOMPOCHI. Pe3ylbTaThl 3TOr0 HCCIENOBaHHUS MOTYT OBITH NPEICTAaBIICHBI HA
HaYYHBIX WM TPO(EeCCHOHAIBHBIX COBEIIAHUSAX WM ONYOJMKOBAaHBI B HAYYHBIX
KypHaIax.

A3BIK: Ankera 1 UHTEPBBIO OYAYT IPEJIOKEHBI HA PYCCKOM S3BIKE.

KOHTAKTHASI TH®OPMALIUSL:

Bonpocwi: Eciin y Bac ecTb Kakue-IuM0O BOMPOCHI, OMACEHHUS WM KalOOBI 1O MOBOAY
ATOTO HCCIEOBAaHUS, €ro MPOLEAYp, PUCKOB W TMPEUMYIIECTB, CBSIKUTECh C HAYYHBIM
PYKOBOJUTENIEM MAarucTepckol JuccepTali IO JIaHHOM CTyJeHYecKod pabote
npodeccopom bpumxkur ['ynman, bridget.goodman@nu.edu.kz, +7 (702) 181-02-64.
Hezaeucumwrii Konwmaxkm: Ecnu Bbl HE YJIOBJIETBOPEHBI T€M, KaK IPOBOJUTCSA 3TO
MCCJIeIOBaHNE, UIIM €CITU Y BaC €CTh KaKue-1u00 MpoOIeMbl, Kajao0bl WIIH OOIIHE BOIIPOCKH
10 TIOBOAY HMCCJIECOBAHUS WJIM BalllUX IMPaB KaK YYaCTHHUKA, MMOKATYHCTa, CBSDKUTECH C
UCCIIEIOBATEIHCKIM KOMHUTETOM NUGSE o JEKTPOHHOMY azapecy
gse_researchcommittee@nu.edu.kz

[MToxayiicta, MOANUIIATE 3Ty (GOPMY COTIIACHS, €CIH BBl COTJIACHBI y4acTBOBATh B 3TOM
UCCIJIETOBaHHH.

* §l BHUMATENIBHO TPOUYNTAN MPETOCTABICHHYIO HH(OPMAITHIO;

* MHue ObL1a npeaoCTaBJICHA ITOJIHAsA HH(bOpMaHHH 0 OCIX U Iporeaypax UCCICAOBaAHNA;
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* S noHmmaio, Kak OyJIyT HCHOJB30BAThCS COOpaHHBIE JaHHBIE, M YTO JH00as
KOHpuIeHIMaIbHas MHpopMaus OyIeT BUAHA TOJBKO HCCIEAOBATEeNsIM M He Oyaer
pacKpbITa HUKOMY JPYTrOMY;
* Sl moHMMaro, YTO MOTY OTKAa3aThCsl OT y4acTHSl B MCCIENOBAaHUM B Jt000e Bpems 0Oe3
OOBSCHEHNUS IPHYHH;
* C NOJHBIM 3HAHWUEM BCETO BBIIIECKAa3aHHOTO, 51 COTJIACEH, 0 CBOEH COOCTBEHHOMW BOIIE,

MMPUHATD Y44aCTHUC B 3TOM HUCCIICAOBAHUMU.

IHonnuce: Jara:

JIONOJIHUTEILHY0 KONMI0 JAHHON MOANMCAHHON U JAaTHPOBAHHOM (POPMBI COrJIACHS
BbI MOJKeT€e OCTaBHTh cede.

B coorBeTcTBHM ¢ 3ak0HOAaTeILCTBOM Pecny0simku Ka3axcran pedGeHKoOM cuuTaercst
¢puznueckoe sumo, He pgocrurmee 18-1eTHero Bo3pacra. JI000H Y4YaCTHHK,
NOANAJAIIMHA MOA 3Ty KATEeropui, I0JKeH IOJYyYUTh OJaHK POAUTEIbCKOIO
corjiacusi M MOANMCATHL €ro, 1o KpaiiHed Mepe, OJHHM M3 CBOMX poOAHMTe/NeHd HJIH
onexkyHoB. Kpome Toro, pedeHOK 10/I2KeH 1aTh COIJiache Ha y4acTHe B HCCJIeI0BAHMH.
Kak poauresibckoe coriacue, Tak M J0YePHUE CHEHAPHH COIJIACHA JO0JIKHBbI OBITH

BKJIIOYECHBI B 3TO IPUJIOKCHUE.
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