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Abstract
Exploring University Teachers and Students’ Beliefs and Practices about
Translanguaging in Kazakh Language Learning Classes

Since the growth of multilingualism, a growing amount of research has been
conducted on translanguaging, and teachers’ use of it as a pedagogical tool that enhances
students’ performance (Canagarajah, 2011; Cummins & Early, 2011; Garcia & Wei, 2014;
Joseph & Ramani, 2012). However, there is little research on students’ perceptions and
practices of translanguaging in postcolonial multilingual contexts. Therefore, this
qualitative study has explored university teachers’ and Russian speaking students’ beliefs
and practices of translanguaging in classes where Kazakh is taught as a subject and has
posed the following research questions: 1) What are university teachers and students’
beliefs towards translanguaging in classes where Kazakh is taught as a subject? 2) What
are university teachers and students’ practices of translanguaging in classes where Kazakh
is taught as a subject? This study also draws on Macaro’s (2014) framework that defines
three positions (virtual, maximal, and optimal) of teachers’ beliefs towards language
mixing in the language classrooms. The data were collected online with the help of semi-
structured interviews. The participants of the study were English-medium university
undergraduate students attending core intermediate and upper-intermediate Kazakh classes
and their teachers. The data were analysed by adopting the six steps as suggested by Clarke
and Braun (2013) for conducting thematic analyses. The findings reported the presence of
monolingual practices in the language classroom and the participants’ beliefs that a
monolingual environment is more efficient for successful language acquisition. However,
the results also demonstrated the students’ challenges with using solely the target language
and the need for more fluid and flexible language practices to facilitate Kazakh language

proficiency development. This study suggests directions for further research and
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pedagogical implications, such as the employment of sustainable translanguaging

pedagogy and the enhanced flexibility of course content within the classroom.
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AHgaTna
OxpiTymbuiap Men YuuBepceuteT Cryaenrrepinin Ka3zak Tiii Cadarbinga
Tpancaunrsusmre Cenimaepi men Taxkipubenepin 3eprrey
KenTinainikTiH Tapanxysl asChIHIa TPAHCIMHTBH3M KOHE OHBI MYFaTIMIEPIiH

OKYIIBLIAP/IbIH OKY YKETICTIKTEPIH JKaKCapTy YIIiH OKBITY KYPaJIbl PETiH/E KOITAHYBI
TypaJibl YIKeH 3eprreynep xkyprizinai (lapcua & Yoit, 2014; Txoced & Pamanu, 2012;
Kammunc & Dpnu, 2011; Kanarapamka, 2011). Anaiina, cTyAeHTTEpIiH TPAHCIMHTBU3M/II
KaObUI1aybl MEH TOXKIPUOECI TOCTKOJIOHUSIIBIK KOTITUIIUTIK YKaFIalbIH/a )KETKTIKTI
3epTTenMereH. Jlemek, OyJ1 3epTTey >KYMBICHI OPBIC TULJII CTYJEHTTEP MEH OJapIblH
OKBITYIIBUIAPBIHBIH Ka3akK Tiji cabarblHa TPAHCIMHTBU3MHIH CEHIMIEpi MEH
MPAKTUKACBIH Canalibl 3epTTey OoMbIn TabblIaabl. by canaiblk 3epTTey Keneci
cypakrapiaH Herizaenres: 1) Myranimaep MeH CTyACHTTEP/IIH Ka3akK Tili cabarblHIa
TPaHCIUHTBU3MI€ JIETeH ceHimaepi Kannaii? 2) Kazak Tini cabarblHa OKYIIBUIAp MEH
MYFaiMJep apachlH/ia TPAHCIMHTBU3MHIH Toxipubeci Kangaii? by 3eprrey MakapoHbIH
(2014) Teopusira Heri3aeNreH, 01 MyFamiMAep iy cabakra 6acka TUAepl KOJJaHyFa
KATBICTHI CEHIMJIEP1 TypaJibl YIII MO3UIUSHBI (BUPTYaJIbl, MAKCUMAJIbI, ONTUMAJI/IHI)
aHBIKTabI. JKapThutail KYpbUIBIMIBI CYX0aTTap HETi3T1 3epTTey Kypajbl peTiHe
KOJIJIaHBUIIBI. BapibIFbl 3epTTEyre CTYACHTTEPTe COMIEMENTIH CTYICHTTEepre apHaIFaH
Ka3akK TUIl KypcTapblHa KaThICKaH alThl CTYJI€HT, COHAAM-aK OChl KypCTap/AblH €Kl
OKBITYIIIBICHI KATBICTHI. 3€PTTEY HOTHXKEIIePl KOPCETKEHICH, 3epTTeyTre KaThICYIIBLIAPIBIH
KOMIIUIIr TULAl O1pTUIII OpTaAa OKYAbIH TUIM/II €KeHiHe ceHiMAl 0opl. Ochbliaiiiia,
Ka3akK TUIIH 3epTTey KoO1HE OpbIC JKOHE aFbUIIIBIH TUIIEPIH KaThICThIpMall, TEK Ka3ak
TUTIHJIE coiyiecy epexecine Herizaenai. OchlFaH KapaMacTaH, 3epTTeyre KaThbICKaH
CTYIEHTTEpA1H KOMIILIIr TeK Ka3ak TUIIHJIe coisey epexeci OoiibiHIIa cabakra

KUBIHJIBIKTAp TYABI Ae MaaiMaeai. Onap coHmai-aK TULIIH UKeMI ToXipubenepine
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KaTBICyFa HUET OLIp/Il, O©UTKEHI cabaK KYpbUIBIMBIHA OPBIC HEMECE aFbUIIIBIH TUIIEPIH
WKEeMJI1 TapTy Ka3ak TUTiH OUTy IeHreliH KoTepyre KoMeKTece anaibl. AJIbIHFaH
MOJIIMETTEP HET131H/e TPAHCIWHTBU3M/II TIEaroruKajIbIK Kypall peTiHAe Mmai1aaany KoHe
Oi1iM 6epy Ma3MYHBIHBIH HKEMUTITIH apTTHIPY CUSAKTHI BIKTUMAJ 3€PTTEYJIEP MCH

neaarorukKaibIK YCBIHBICTApP KaCallbl.
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AHHOTALUA
HccaenoBanue Yoe:xxknenuid u [llpakruxk Yuureseih u CTyeHTOB YHUBEPCUTETA O
Tpancaunrsusme Ha Ypokax Kazaxckoro f3bika
Bcnen 3a pacnpocTpaneHHEM MOHSI3BIYHS, OOJIBIIIOE KOJTHMYECTBO UCCIICT0OBAHUI

OBLIIO MPOBEJICHO O TPAHCIIMHTBU3ME U €0 UCIIOIh30BaHUH MPENOAaBaATEISIMU KaK
MeJarOru4ecKOro HMHCTPYMEHTA, YITyUIIaroiero ycneBaeMocTs yuanuxcs (I'apcuna & Yoid,
2014; JIxoced & Pamanu, 2012; Kammunc & Dpnu, 2011; Kanarapamka, 2011). Tem He
MEHee, BOCIIPHUATHE U MPAKTUKA TPAHCIIMHTBU3MAa YUCHUKAMHU HE OBbLIN JOCTaTOYHO
HCCIIEA0BAaHbI B IOCTKOJOHHAILHOM IOIUA3BIYHOM KOHTeKCTe. Clea0BaTenbHO, JaHHAs
paboTa npeacTapisieT co0oii KaueCTBEHHOE UCCIIeIOBaHHE 00 YOSIKICHHUIX U IPAKTUKE
TPAHCIUHTBU3MA PYCCKOSI3bIUHBIMU CTY/IEHTAMH M UX YUUTEISIMHU Ha YPOKaX Ka3axCKOTo
a3bika. MccnenoBanre 0oCHOBaHO Ha cieayronux Bonpocax: 1) KakoBsl yoexaeHus
yUUTeNel U CTYJIEHTOB O TPAHCIMHIBU3ME Ha ypoKax kKazaxckoro s3bika? 2) Kakosa
MPAKTHKA TPAHCIMHIBU3MA Y CTY/ICHTOB M YUHUTEJEH Ha YpOKaxX Ka3axCKOro si3bIKa?
JlanHoe uccrnenoBanue 6azupyeTcs Ha Teopuu, paspadboranHoit Makapo (2014), B koTopoit
OH BBIACIWJ TPH MO3UIINHU (BUPTYyallbHAs, MaKCUMaJbHasl, ONTUMAaIIbHAs) 00 YOSXKIEHUAX
yuuTeNel KacaTeIbHO UCIIOJIb30BAHUS JPYTUX S3bIKOB B 00pa30BaTeIHLHOM MPOILIECCE.
[TomycTpyKTypUpOBaHHBIE HHTEPBHIO OBUTH UCIIOJIF30BAHbI B KAUE€CTBE TTIABHOTO
WHCTPYMEHTA HCCclieoBaHus. Bcero B uccienoBaHuy MPUHSIIA Y9aCTUE IECTh CTYICHTOB
OakanaBpuaTa, KOTOpPbIE TOCEIIATN KyPChl Ka3aXCKOTO sI3bIKa /I HEKa3aXxOTrOBOPSIIIINX
CTYJICHTOB, a TaK)Ke J[Ba MPEMNo/1aBaTelis JaHHbIX KypCcOB. Pe3ynbTaThl HcclieI0BaHUs
MOKAa3aJIk, YTO OOJIBIIMHCTBO YYaCTHUKOB UCCIIEIOBaHMS ObUTH YOCKIEHBI B TOM, UTO
6osee 3(h(PeKTUBHBIM ABIISETCS U3yUEHUS A3bIKa B MOHOS3BIYHOM cpene. Takum obpazom,
M3y4YeHHUE Ka3aXCKOTO s3bIKa B OOJIBINCH CTETICHN OCHOBBIBAJIOCH HA MPABHIIE TOBOPUTH

TOJIBKO Ha Ka3aXCKOM SI3bIKE€, HE BOBJIEKAasl PyCCKUW U aHIVIMMCKUH s13bIKU. HecmoTps Ha
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9TO, OOIBLIIMHCTBO CTYACHTOB, KOTOPBIC YHaCTBOBAJIU B UCCIICAOBAHNH, YTBEPKAaIU, YTO
HCIIBITBIBAJIN CJIOKHOCTH Ha YpOKaXx M3-3a IIpaBujia TOBOPUTH TOJIBKO Ha Ka3aXCKOM A3BbIKEC.
Omnu TaKxke BbIPa3nJIN KCIIAHUC OBITH BOBJICUEHHEIMU B 00Jjiee THOKHE SI3BIKOBLIE
IMPAaKTHUKH, TaK KaK OoJiee THOKOE BOBJICUCHHE PYCCKOIo ujin aHTJIMHACKOTO SI3BIKOB B
CTPYKTYpPY YpPOKa MOIJIO OBl TOMOYb IOBBICUTE YPOBE€HB BJIaJACHUSA Ka3aXCKHUM S3bIKOM.
I/ICXOI[H U3 IMOJIYYCHHBIX JaHHBIX, ObLIH pa3pa60TaHLI BO3MOKHBIC UCCIICA0OBATCIIbCKUC U
neaarorutdyeCKue pEKOMEHAaI, TAKMEC KaK UCII0JIb30BaHUEC TPaHCIIMHIBU3Ma KaK

NneaarorudyeCKoro HHCTPyMEHTa U yIy4lICHUC THOKOCTH yqe6Hor0 KOHTCHTA.
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Chapter 1: Introduction

Kazakhstan is a culturally and linguistically diverse country with a rich historical
background. It was colonized by the Soviet Union and, due to that, the Kazakh language
and culture underwent many challenges. The Soviet oppressive Russification policy can be
considered a major one (Dave, 1996; Sharygin & Guillot, 2013). As a consequence, the
Kazakh language had no opportunity to develop, both on societal and academic levels, for
more than 40 years. For instance, the percentage of Kazakh students in schools with
Kazakh-medium of instruction (KMI) decreased from 75% in 1958 to only 34% in 1991,
with the vast majority of them concentrated in the rural areas of the country (Smagulova,
2008). Due to the low Kazakh proficiency and overall Kazakh language usage among its
citizens, one of the goals of the country in the post-independence period was to revitalize
and restore the Kazakh language, enhance its prestige, and make policies for people to
promote its learning all over the country. Outlining such a goal was an extremely important
step towards preserving the language, given the history of the country, which suggests that
many families have not been able to adopt Kazakh as a home language during the Soviet
time (Smagulova, 2016).

Hence, the government developed a policy of “Kazakhization” which aimed at
establishing Kazakh-medium schools and making Kazakh a mandatory subject in all
educational institutions, including those with Russian as a medium of instruction (RMI).
As a result, the policy helped to strengthen the Kazakh identity and increase the number of
students studying at KMI schools (Smagulova, 2008). In addition, the “English-Medium
fever” tendency (Manan, et al., 2015) made Kazakhstani educational stakeholders consider
the need to make the educational system of the country more globalized by introducing
English as a language of instruction. Considering the importance of maintaining the

country’s bi/multilingual background and the worldwide educational EMI trends, the
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former president of the Republic of Kazakhstan, Nursultan Nazarbayev (2007), introduced
a project called “the Trinity of Languages” which promoted the usage of Kazakh, Russian
and English in order to develop multilingualism and to integrate the country into the global
economy (Belova, 2017; RK MoCS, 2011; RK MoES, 2015). According to the project, the
younger generation had to undergo the “Kazakh re-acquisition” process and/or develop its
proficiency, learn English along with maintaining the Russian language spoken in the
country (Smagulova, 2016, p.102). This made Kazakhstan the first country in Central Asia
to introduce the multilingual medium of instruction policy.

Multilingual education oftentimes features code-switching and translanguaging
practices. Translanguaging can be defined as “a systematic, strategic, affiliative and a
sense-making hybrid language use” which appears to be of great help as a pedagogical tool
for multilingual educators and learners (Garcia, 2009, p. 6; Gutiérrez, et al., 2001).
However, there arises the problem of refusal from the educational stakeholders, which
might occur due to the prevailing monolingual assumptions and linguistic purism in
education. The continued dominance of the Russian language along with the suppression
of Kazakh resulted in the spread of monolingual ideologies among the citizens of the
country. In educational settings, it is believed that multilingual people should keep
languages in their repertoire separately and avoid language mixing. These ideologies can
be traced among both teachers and students. Nevertheless, despite the assumption that
languages should not be mixed in the educational environment and overall, the
multilingual turn movement suggests changing monolingual language teaching ideologies
(May, 2014). Here, the multilingual turn is the movement that advocates the shift from
monolingual bias towards multilingual awareness and viewing other languages as a
resource. Therefore, considering the recent trends in multilingual teaching approaches, as

well as Kazakhstani trilingual education policy and the newly formed Kazakh identities, it
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is important to study translanguaging in the Kazakh language learning classes held at a
multilingual educational institution.
Statement of Problem

Although ample research evidence around the world demonstrates that fluidity of
languages and translanguaging can be a useful pedagogical tool in language teaching and
learning and in the easy transfer of course contents; however, teachers in Kazakhstan do
not seem to have yet understood the importance and effectiveness of employing
translanguaging as a pedagogical tool. Even though the monolingual approach in language
education has been criticized (Cook, 2001), one common practice of language learning
schools or classes is to follow a monolingual policy, which does not allow any space for
translanguaging and the usage of the first language (L1). Generally, students and teachers
expect themselves to be balanced bi/multilinguals, being “two (or more) monolinguals in
one” (Grosjean, 1982, p. 3). Consequently, due to such a monolingual bias (May, 2014),
translanguaging is perceived negatively as a hindrance in the process of language
acquisition.

The monolingual approaches, as stated above, can also be applied to the
Kazakhstani context. Translanguaging is considered a useful tool for developing a greater
understanding of the content studied, and for promoting the target language (TL)
proficiency through the dominant language (Garcia & Wei, 2014). However, teachers tend
to think that in order to efficiently develop proficiency in a particular language, students’
first languages should not interfere with the learning process (Leonet, et al. 2017).
Especially in language learning settings, both teachers and/or students themselves
oftentimes underestimate the importance and role of the student’s mother tongue(s). For
instance, due to the Kazakhstani multilingual policy, some people are concerned with the

possibility of raising a generation of “semilinguals" instead of “multilinguals" (Djilkisheva,
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2016). Even though the country is aware of the unique Kazakhstani multilingual situation,
the post-Soviet identities of Kazakh people considered the Russian language as the barrier
that obstructs promotion and restoration of the state language (Fierman, 2006).

The problem being addressed here is that teachers and students tend to
compartmentalize languages, and consider Russian and Kazakh as what scholars describe
as “two solitudes assumption” (Cummins, 2007), whereas translanguaging is believed to
threaten Kazakh proficiency development. My personal schooling experiences show that
the derogatory term of “Shala-Kazakh”, which means “Half Kazakh”, is oftentimes used to
humiliate those Kazakhs who are not proficient in the Kazakh language. Being a Russian-
dominant ethnic Kazakh, I often came across people’s negative attitude towards my low
Kazakh language proficiency level. My schooling experience started at a KMI school in
2004, however, | was transferred to RMI school because | was bullied by my other
classmates for my poor proficiency in Kazakh. Though I tried to learn and speak Kazakh in
the following years, I was condemned and/or penalized for my “russified” pronunciation
and occasional codeswitching, especially during my Bachelor’s studies. Such a purist
“Kazakh-only” view of educators did not help to enhance my Kazakh language
proficiency, it only made me feel insecure of the way | speak the language.

Therefore, Russian-dominant students often feel that they have to do their best to
“put aside” their first language(s) during their Kazakh lessons. Such problems might occur
at different levels of education. The roots of such issues might lie in the teachers’ lack of
awareness, and insufficient development of translanguaging in the context of Kazakhstan
as there is relatively little literature about the term and its practices. Hence, due to the
ideological, cultural, and methodological debates mentioned above, it is important to
conduct a study on university students and teachers’ beliefs and practices of

translanguaging in classes where Kazakh is taught as a subject. Such a study can be crucial
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in voicing views of the protagonists of the Kazakh language learning and restoration
process.

The Kazakh language is taught at all educational levels in Kazakhstan. In the
context of the study, the research site has the Kazakh language classes that are core for all
the Bachelor’s students. Russian-dominant students, whose Kazakh proficiency level is
upper-intermediate or below, have to take two academic Kazakh classes that are meant to
enhance their language skills. Taking into consideration the factors described earlier and
the researcher’s personal experience, the exploration of such a unique context can help
acquire rich and diverse data that can be instructive in unraveling the views and practices
of Russian-dominant multilingual students and their teachers on translanguaging.
Purpose of the Study

The purpose of this study is to explore university teachers’ and students’ beliefs,
prior experience, and current practices of translanguaging in Kazakh language learning
classes. In particular, this study seeks to explore the presence of biased or non-biased
views on language mixing when learning Kazakh, the teachers’ usage of translanguaging
as a pedagogical tool, and the students’ prior or current involvement in the dynamic use of
dominant languages from their repertoire in academic Kazakh language classrooms.
Research Questions

The study aims to answer the following research questions:

1. What are teachers and students’ beliefs towards translanguaging in classes where

Kazakh is taught as a subject?

2. What are teachers and students’ practices of translanguaging in classes where

Kazakh is taught as a subject?
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Significance of the Study

This research study could be significant in a number of ways. The significance of
this study is based on the belief that it can be of potential help to educators and emergent
multilingual students since it embraces a concept, which is relatively new for the
Kazakhstani context. The study can have an impact not only on the way the above-
mentioned stakeholders reflect on the beliefs they have about the use of language, but also
on the overall language learning and teaching processes. Since the presence of
monolingual beliefs of teachers and students can be easily traced in theoretical
underpinnings of translanguaging, the findings of the study can help raise awareness of
monolingual assumptions present in education and moderate and minimize the derogation
of being called “Shala Kazakh”. The study might promote the understanding of the fluidity
of language use and the disadvantages of a rigid monolingual teaching environment. This
work can also raise awareness and possibly inform policymakers about multilingual
practices in the “language as subject” curriculum since it will present the voices of the
“protagonists” of the learning process — students and teachers. Besides, since there is a lack
of literature on students’ attitudes towards translanguaging, especially in the context of our
country, this research could significantly contribute to the body of literature on this topic.
Outline of the Study

The first chapter provides the background information of the study, outlines the
research problem, and introduces the research purpose, research questions, and the
significance of the study. The second chapter reviews the literature that is most relevant to
the present study. It starts with the historical overview of the Kazakhstani language policy
development. It further reviews the notion of monolingual bias and the multilingual turn
movement. Furthermore, the chapter explores the translanguaging concept, its presence in

the context of Kazakhstan, and flexibility as a pedagogical tool. Finally, the literature
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review chapter discusses the theoretical framework. The methodology chapter presents the
research design, site, and sampling, as well as the data collection tools, procedure, and
analysis. The ethical considerations are also thoroughly explained in the chapter. The
fourth chapter focuses on the major findings. It is followed by the discussion chapter that
focuses on discussing the findings in relation to the literature presented in the second
chapter. The last chapter presents the main conclusions drawn from the study, limitations,

implications for further research, and recommendations.
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Chapter 2: Literature Review

This chapter reviews the relevant literature and provides information about
previous studies on the concepts that are closely related to the theory of translanguaging.
Moreover, it presents a theoretical framework that can be utilized for studying university
teachers and students' beliefs and practices about translanguaging. Firstly, the chapter
introduces the historical review of language policy development in Soviet and Post-Soviet
Kazakhstan. Secondly, the notions of monolingual bias and languages in solitude
assumptions are discussed. Further, the chapter elaborates on the multilingual turn
movement which has led to a shift from the monolingual approach to translanguaging.
Thirdly, the chapter discusses the translanguaging concept, its relation to the Kazakhstani
context, and flexibility as a pedagogical tool. Finally, the chapter will present the
theoretical framework of the study.

An overview of the Language Policy Developments in Soviet and Post-Soviet
Kazakhstan

Kazakhstan is a multiethnic and multilingual country, with a rich historical
background. Under Soviet colonization, the linguistic situation in Kazakhstan underwent
drastic changes, from the support of the Kazakh language to a forced language shift and
resultant tendencies towards language loss. In order to understand the country’s current
sociolinguistic profile, it is important to provide an overview of the development of the
Kazakhstani language policy during colonization and the post-Soviet era.

The history of Kazakh language policy is indeed very complex. The shift in
language preference from Kazakh to Russian occurred mostly due to the language policies
that were operational during the Tsarist and Soviet times. Being colonized by the Russian
Empire in the 18th century, the Kazakh people attending schools had to switch from

traditional religious education to the one offered in Russian-Kazakh bilingual schools. In
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1870, there were 162 bilingual schools that were based on a transitional approach, which
meant that students started to study in their native language and then shifted to Russian as a
medium of instruction. Despite the switch, the Kazakh language remained taught as a
school subject (Smagulova, 2016). When the Russian Empire collapsed in 1917,
Kazakhstan became a part of the newly formed Soviet Republic without having an
opportunity to separate from the former and establish an independent country. At that time,
the Soviet Republic had more than 100 million citizens speaking more than 150 languages
(Dickens, 1988). Such a complex political, cultural and linguistic situation surprisingly did
not result in the implementation of a prejudicial language policy towards indigenous
languages. The Communist Party (CPSU), the ruling political party of the Russian State
and the Soviet Union, emphasized the importance of indigenous languages in increasing
the Soviet literacy rate (Dickens, 1988). Thus, in 1919, according to the decree On the
Eradication of Illiteracy Among the Population of the Russian Federation, all people
between the ages of 8 and 50 had to learn to read and write in the language they preferred
(Russian or their native language) (McLeish, 1972). This policy was aimed at being
“national in form, but socialist in content” (Gorenburg, 2006, p. 1). This suggests that the
government wanted to strengthen the indigenous ethnicities’ ability to read and write in
their language, whilst promoting the socialist ideas of the state.

Such indigenization lasted until the 1930s when the Communist Party started
promoting the Russian language as the language uniting all the Soviet people. This policy
is referred to as the Russification policy. As Fierman (2006) stated, “Russian was assigned
a central role in fostering rapprochement (couscenue) of the many nationalities inhabiting
the USSR”. It is also worth noting that “according to official Soviet ideology, linguistic
and other differences would progressively weaken and eventually lead to their merger

(crusnue)” (p. 98).
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According to Pavlenko (2013), up until the late 1980s, there were “consistent and
long-lasting attempts to forcibly make Russians out of non-Russians” (p. 264). Starting
from 1938, the Russian language was an obligatory subject in schools with a language of
instruction other than Russian. From 1955, Kazakh was no longer taught as a subject in
schools (Smagulova, 2016). Consequently, Russian supplanted other languages from the
different domains of the Soviet people’s lives. As a result of the policy, language shift did
occur among Kazakh people, making the Kazakh Soviet Socialist Republic (KazSSR) the
most russified Soviet republic after the Russian Soviet Socialist Republic. The Kazakh
language became less spoken as a native language and enjoyed less prestige among the
citizens of the Kazakh Soviet Republic. Many Kazakh families had to adopt Russian as the
language of childrearing because speaking Russian and being educated in Russian was by
then a status marker (Fierman, 2005; Reagan, 2019). Moreover, Russian speaking people
had more opportunities in professional and academic fields (Gorenburg, 2006; Smagulova,
2008). As Smagulova argues, it was important to learn and be highly proficient in Russian
(2016, p. 94). In addition, in the late 1950s and early 1960s, the “Virgin Lands Campaign"
resulted in an influx of Russians and other Russian speaking ethnicities into the territory of
Kazakhstan, intensifying the spread of the Russian language in North Kazakhstan. The
campaign aimed at increasing agricultural production by expanding croplands, mainly in
North and Central Kazakhstan (Kraemer, et al., 2015). This region remains one of the
Russian speaking regions in contemporary Kazakhstan.

The language policy developed in the Soviet Era caused significant changes in the
lives of Kazakh Soviet people. Kazakh people not only became aliens in their lands but
also lost the prestige of their language. As Smagulova (2016) notes, most urban Kazakhs,

who were raised between the 1960s and 1980s, were either Russian monolinguals or
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passive bilinguals, which in this case means having a lack of exposure to the Kazakh
language.

Nevertheless, the last years of the Soviet Union's existence were remarkable due to
the policy documents assigning Kazakh a higher status, especially in the field of education.
To elaborate, by the mid-1980s, the leader of the USSR, Mikhail Gorbachev, started
making changes in the Kazakh SSR’s language policy (Fierman, 2006; Smagulova, 2008).
In 1987, he introduced a decree which promised to make schooling in the Kazakh language
more available for Kazakh people. This was the first document in a few decades that was
aimed at raising the status of the Kazakh language. The second document was a law that
guaranteed the right for the Kazakh language, along with Russian, to be the medium of
instruction, not only in schools, but also at all educational levels. Moreover, Kazakh also
became an obligatory subject in all educational institutions at different levels. The
implementation of these decrees showed the change in the CPSU’s language policy and
planning development (Fierman, 2006).

After the collapse of the Soviet Union in 1991, Kazakhstan gained independence.
The new government began to enhance the usage of the Kazakh language in education,
mass media, and civil services. Aiming to strengthen and upgrade the Kazakh language,
policymakers started the Kazakhization policy whereby Kazakh was proclaimed as the sole
state language of the country. As the Chair of the Language Committee of the Ministry of
Culture stated, “a state language is a face of any country, it is a symbol just like its flag,
coat of arms, and anthem” (Smagulova, 2008, p. 449). Moreover, according to
Kazakhstan's Law on Languages, acquiring Kazakh, the state language, is a duty of every
Kazakhstani citizen, since it is one of the most crucial factors of the “consolidation of the
people of Kazakhstan” (Law on Languages, 1997). With regards to Russian, the

Constitution of Kazakhstan assigned it the official status, which means it can be officially
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used along with the Kazakh language. Moreover, Russian is claimed to be the language of
interethnic communication. Therefore, in spite of a bitter history with the Russian
language, the policies still aim to maintain Russian so that its usage is not denied or
restricted at all.

Currently, Kazakhstan is following two directions: nationalization and
globalization (Montgomery, 2013). Nationalization in this case refers to the maintenance
of Kazakh and Russian, whereas globalization refers to the adoption of global languages
such as English to develop the human capital of the country, and integrate well with the
needs of the present globalized world. Therefore, the former president of Kazakhstan,
Nursultan Nazarbayev, offered to start a new project called “the Trinity of Languages” with
Kazakh as the state language, Russian as the language of interethnic communication, and
English as the language of integration into the global economy (Karabassova, 2020, p. 42).

Although the country’s language policies seem to be positive and of current global
interests, Kazakh people are afraid that the pursuit of global needs can lead to the
recurrence of the Soviet LPP events. The trilingual policy seems to emphasize English and
Russian more, which might lead to the development of “elite closure” (Karabassova, 2020;
Smagulova, 2020). Here, elite closure refers to a specific strategy which is aimed at
implementing policies that provide advancement to elites and limits the possibilities of
non-elite people (Myers-Scotton, 2009). Nevertheless, the government continues to work
on strengthening the prestige of Kazakh and increasing the number of its speakers. For
instance, the recent State Program on Language Policy Realization in Kazakhstan for
2020-2025 outlined the aim to strengthen the role of Kazakh as the language of

intercultural communication (MoES, 2019).
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Monolingual Bias and “Two Solitudes” Assumption

In present years, languages spoken by bi/multilingual people are expected to be
used separately from one another, as different, solely existing languages in society, and
especially in academic practices. Cummins (2007, 2008) described such an attitude as the
“two solitudes” assumption (p. 65). In a classroom environment, such a notion usually
expects teachers to “avoid hybridizing or border crossing between languages" and expect
them to “preferably keep languages apart” (Manan & Tul-Kubra, 2020, p. 2). This attitude
of languages being in “solitude” is a result of the “monolingual bias” notion which was
developed due to the structuralist language ideologies. The ideologies themselves evolved
in the times of colonialism and modernism (Escobar & Dillard-Paltrineri, 2015; Vogel &
Garcia, 2017).

As Cenoz and Gorter (2011) notes, the monolingual bias can be represented as the
stance of the “default for human communication”. Moreover, it views the notion of
“nativeness” as the highest and the most prestigious form of language competence (Akbar,
2013, p. 1). In other words, in the field of second language acquisition (SLA), “acquiring a
second or additional language means being able to use it in the same way as its
monolingual native speaker” (Kachru, 1994, p. 797). Indeed, educators and learners tended
to measure success in a target language (TL) by comparing and contrasting the language
learner’s performance with the native speaker’s language use. For instance, in English as
Foreign Language (EFL) or English as a Second Language (ESL) classes, the “English-
only policy” is oftentimes seen as a representation of possible success in language learning.
When entering the ‘target language only’ classes, people expect their teachers to be native
speakers or have a native-like proficiency. Also, they expect the classroom materials to be
designed by the native speakers (Conteh, 2018; Manan & Tul-Kubra, 2020; Manan, et al.,

2020; Otwinowska, 2017). Thus, for the advocates of the monolingual approach in
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language education, the usage of other languages in the classroom harms students’ native-
like proficiency development by blocking the exposure to the target language and
developing laziness when speaking it (Gardner-Chloros, 2009; Doiz & Lasagabaster,
2017). Moreover, teachers with monolingual ideology never view other languages from
students’ repertoire as a resource (Auerbach, 1993; Cook, 2001).

Similar assumptions were outlined by Phillipson (1992). He presented five major
fallacies that are oftentimes promoted as tenets in the field of language teaching. These five
fallacies are:

1. The monolingual fallacy, which assumes that language is best taught through
monolingual practices.

2. The native speaker fallacy, which supposes that the ideal language teacher is the
native speaker of the target language.

3. The early start fallacy that posits the better outcome when the language is taught
from early childhood.

4. The maximum exposure fallacy, which supposes higher efficiency when the
language is taught more intensively.

5. The subtractive fallacy that views the usage of other languages as a threat to the

standard varieties (Phillipson, 1992; Phillipson, 2018, p. 4).

Despite the spread of the monolingual assumptions, in the early 1980s they started
to be challenged by new views which stood for the support of the linguistic diversity in
SLA and education overall. Bley-Vroman (1983) presented his concern towards the
“comparative fallacy”, where the aim towards flawless native speaking is a doubtful
practice, because “the learner’s system is worthy of study in its own right” (p. 4), “on the
basis of [its] own ‘internal logic’” (p. 15) (as cited in Schwartz, 1997). A similar critique

was voiced by Cook (1992) who stated that by comparing emergent bilinguals with native
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speakers, people set undesirable purist monolingual standards. Indeed, such problems were
seen as a threat to the notions of equity, since they resulted in ethnic hegemony and
strengthened social stratification. In addition, the idealization of nativeness results in
language learners’ feelings of being incomplete and illiterate (Escobar & Dillard-Paltrineri,
2015).

Cummins (2007) views such monolingual assumptions as crucial problems due to
the lack of empirical evidence and people’s awareness of multilingual minds’ significance.
Thus, he concluded that it is of vital importance to shift away from the monolingual bias.
The employment of multilingual strategies in the classroom can be beneficial in several
ways (Cummins, 2007; Cummins, et al, 2005; Manyak, 2004). First, multilingual speaking
can help enhance plurilingual competencies of marginalized students by developing their
literacy skills in different languages. Moreover, Cummins (2007) stated that allowing
students to express their thoughts in two or more languages can “promote identity
investment among both majority and minority students”, for instance, through multimedia
projects (p. 238). Therefore, there needs to be a change in language teaching paradigms
that will view other languages as useful tools for promoting not only emergent
bi/multilingual students’ proficiency in TL but also their identities and competencies.

The Multilingual Turn

In recent decades, monolingual ideologies received much criticism on how they
limit and underestimate people’s abilities to perform a not native-like multilingual speech.
Nevertheless, due to the trends towards globalization and tolerance that reign in much of
today’s world, linguists all over the world understand the need to move away from the
‘languages in solitude’ approach. Such a change can be defined as the multilingual turn,
which is a crucial movement in the field of education since it criticizes the monolingual

approach that was previously dominated in the field of SLA.
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The notion was employed by May (2014), where he voiced the importance of
shifting away from the monolingual bias and traditional language teaching. Manan and
Tul-Kubra (2020) highlight that the multilingual turn movement advocates the “fostering
of multilingual awareness”, moving away from the “deeply-entrenched” monolingual
assumptions that have been reigning in the field of linguistics and language education for
decades (p. 3). The Global English Language Teaching framework (GELT) presents a
similar approach, where GELT is being opposed to a more traditional field of English
Language Teaching (ELT). There, GELT is an approach that views other languages
globally as helpful resources, whilst ELT sees other languages as a problem that hinders
the development of language proficiency (Manan & Tul-Kubra, 2020; Rose & Galloway,
2019). Nevertheless, despite the importance of the multilingual turn, the fields of Second
Language Acquisition (SLA) and language teaching does not reflect the turn’s tenets in
their methodological and theoretical approaches (Manan & Tul-Kubra, 2020).

This movement is crucial for several reasons. Conteh and Meier (2014) claim that
the 21st century can be seen as an era of post-nationalism, where the questions of
multiculturalism and linguistic diversity are being highlighted. This means that
globalization and the spread of cultural and linguistic varieties need to be seen as a
complement to the demands of today’s world. Indeed, if we refer back to Bley-Vroman’s
words (1983), individuals create their patterns of language learning and language use when
developing their linguistic repertoire. Thus, it is of crucial importance not to disturb such a
process.

The multilingual turn consists of a variety of ideas. For instance, Trentman (2018)
has listed its major interconnected tenets: a denial of the view that multilingual people have
the mind of multiple monolinguals, the fluidity of languages, and an awareness of

individuals’ unique linguistic repertoire. First, the belief in viewing languages as separate
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independent entities is a relic of the past. Thus, the multilingual turn offers or even dictates
the need to put aside the aim to simulate the linguistic manners of a native speaker. Instead,
the linguistic resources of a multilingual individual can serve a facilitating role to “perform
and negotiate social functions” (Trentman, 2019, p. 119). Although this trend negates the
separate view of languages, it does view them as “an integrated, cross-lingual, patterned
and dynamic system” (Meier, 2017, p. 143).

Second, when talking about the fluidity of language varieties, one needs to
remember that the boundaries between languages are most likely to be imagined
(Trentman, 2018). In other words, boundaries do not exist and the practices of mixing
languages in multilingual discourses are conventional. In addition, “mixed language is the
norm, and enforcing a monolingual “target language only” environment is potentially
upholding the nation-state and missing opportunities for learning” (Trentman, 2018, para
3). Hence, by allowing students to code-switch or translanguage, educators help students to
complement their multilingual repertoire, which further enhances their competence in the
way that suits the students the most (May, 2014). The next principle of the multilingual
turn involves the awareness of the speaker’s multilingualism. This tenet supports a theory
that a person’s linguistic repertoire and different linguistic elements it contains can operate
as a resource. One of the most notable examples of a notion that evolved as a result of the
multilingual turn is translanguaging, features of which reflect the principles described
above.

Translanguaging

When the field of linguistics underwent the multilingual turn and started moving
towards the pluralist discourses, which stand for accepting linguistic and cultural diversity
(de Jong, 2011), the term “translanguaging” was developed. Garcia (2009) defined the

term as “multiple discursive practices in which bilinguals engage in order to make sense of
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their bilingual worlds” (p. 42). In other words, it can be described as a fluid usage of
multilingual people’s linguistic repertoire (Cenoz, 2017). The concept of translanguaging
is used in a wide variety of fields, such as bilingual education, translation studies, content
and language integrated learning (CLIL), everyday social communication studies, and
TESOL (Tian, et al., 2020). It is also viewed as a promising multifaceted term that might
help dismantle monolingual biases and move away from the native-speakerism paradigm.

Therefore, this concept in bilingual and TESOL education serves as one of the tools
that builds bridges between students’ linguocultural backgrounds and learning processes,
and enhances the performance of students. Translanguaging was initially introduced by
Cen Williams in Welsh educational settings in 1994, then the term was translated to
English by Colin Baker. Williams’ translanguaging practices were about letting his
students mix languages by teaching in one language and allowing the students to respond
in another (Goodman & Tastanbek, 2020).

What makes translanguaging a special concept is the fact that it evolved in response
to the crucial demand to empower linguistically marginalized students, so that linguistic
human rights are not violated and complex discursive practices take place (Garcia, 2009;
Garcia & Kleifgen, 2010). In other words, translanguaging practices within the classroom
may emphasize diversity, create spaces for social justice and cultural equity. Hence,
translanguaging values the bi/multilinguals and their language practices, without
considering the languages from their linguistic repertoire as separate units. Moreover,
according to Garcia (2009), nowadays translanguaging can be seen as “multiple discursive
practices in which bilinguals engage in order to make sense of bilingual worlds” (p. 112).
That is to say, it also offers a prism through which the language practices can be regarded
as “valuable, generative, and powerful” (Poza, 2017, p. 102). Indeed, as Garcia pointed

out, this strategic and flexible tool helps to release language learners from such matters as
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language separation and language prestige, which usually have an impact on the way
minoritized language learners perform in monolingual classrooms (2009). Thus, in addition
to the idea of equity, it is said that languages that are present in a multilingual mind can
have a positive impact on the development of not only a student’s target language but also
on their whole multilingual system (Cummins, 2017). Therefore, translanguaging can be
understood as a tool that represents the dynamic nature of bilingualism and contributes to
the prosperity of equity in today’s diverse world.

Some scholars state that the notion should be seen not as a separate object itself, but
as an “emerging perspective” or a lens that can provide educational stakeholders useful
insights for understanding and examining language and language in education (Tian, et al.,
2020; Vogel & Garcia, 2017; Wei, 2014, 2018). Thus, Vogel and Garcia (2017) outlined
three main characteristics of the translanguaging lens:

1. It acknowledges the fact that multilingual speakers are the ones who choose their
linguistic repertoire’s features for interactions.

2. It views multilingualism as a “perspective which privileges speakers’ own dynamic
linguistic and semiotic practices above the named languages of nations and states”.

3. However, it still admits “socially constructed language categories” and previously

mentioned ideologies (p. 4).

Although translanguaging is perceived as a helpful tool, there are contexts where
people see the practices of this notion as a threat. This is usually the case when the
bi/multilingualism feature involves more powerful and prestigious languages, which
minority language speakers accept and use. This might lead to a situation where the
indigenous language is undervalued and is associated with underdevelopment, poverty, etc.
(de Mejia, 2004; Helot, 2006). Indeed, colonization and strict political regimes do make

the ‘weaker languages’ seen as symbols of shame and underdevelopment. After
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overcoming the hardships of certain political regimes, it takes a lot of effort to make a shift
in favor of the minoritized language. When the positive shift does happen, it is important to
maintain the indigenous language spoken, since it can still be seen as vulnerable. Threfore,
in such contexts, translanguaging can be frowned upon. The following section will present
how language mixing practices are viewed in the Kazakhstani context.

Translanguaging and “Shala Kazakh”

The idea of translanguaging in the context of Kazakhstan and the Kazakh language
has a more negative perspective, which may largely be due to the past of the Kazakh
language. The Kazakh language was severely oppressed by the Soviet Russification policy
which did not allow the Kazakh language any space for proper academic and societal
development. Between 1960 to 1980, generations of Russian-dominant ethnic Kazakhs
were raised, since many Kazakh families adopted Russian as a language of child-rearing
because the Russian language was viewed as the language of prospects and prestige
(Smagulova, 2016). Even though they tried to speak their ethnic language, the dominance
of Russian and lack of factors for the Kazakh language development resulted in the
interference of Russian in their speech. Such language mixing was then called “Shala
Kazakh” which is a derogatory term, referring to the practices of Russian-Kazakh code-
switching (Akanova, 2017).

The years of pre-independence and independence of Kazakhstan, policies of
“Kazakhization” and attempts to revitalize the language in order to enhance its use by the
Kazakhstani population strengthened the identities of Kazakhs, as well as enhanced their
awareness of the critical state of their language. The symbiosis of these aspects resulted in
the idea that speaking Kazakh purely can help to revitalize the language and reinforce
nation-building (Foster, 2017). Thus, speaking “Shala-Kazakh” is perceived negatively.

“Russified” Kazakhs are contemptuously called “mangurts”, the term that refers to those
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who gave up their language, culture, and/or traditions; and in most cases, these derogatory
terms are used by proficient Kazakhs, especially by the older generation. Such an attitude
makes Russian speaking Kazakhs insecure about the usage of their ethnic language, and in
some cases, they reject speaking Kazakh at all (Ubiria, 2010).
Translanguaging as a Flexible Pedagogical Tool

Considering the key concepts as described above, translanguaging is a multifaceted
term that can be observed, used and studied both inside, and outside the educational
environment (Lewis, et al., 2012). It can be a spontaneous or planned tool that teacher
educators can employ in their teaching. Spontaneous translanguaging practices happen
“without planning or design as the bi-/multilingual speakers spontaneously translanguage
to scaffold learning in the ongoing dynamic interaction” (Lin, 2020, p. 6). Since this study
concentrates on the translanguaging practices in language learning classes, it is important
to view translanguaging as a flexible pedagogical tool. As Joseph and Ramani (2012) state,
translanguaging helps to “move fluently between languages in their search for knowledge”
(p. 30). It gives the educational practitioners the power to “transform the power relations
... enhance the experience, and develop identity” (Wei, 2018, p. 15). When employing
translanguaging as a pedagogical tool, teachers and students make use of their linguistic
repertoire in academic settings by acknowledging the multilingual nature of their minds
and viewing it as a resource that can further contribute to the efficiency of their
performance (Sembiante & Tian, 2020). Therefore, it is recommended for teachers to view
students’ linguistic repertoire as a valuable affordance which can help students feel more
comfortable and inspired to study (Darvin & Norton, 2015). Taking into account these
words, we can see that translanguaging can be a useful tool for developing a greater

understanding of the content studied and promoting the target language repertoire through
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the dominating languages (Canagarajah, 2011; Cenoz & Gorter, 2017; Garcia & Wei,
2014; Galante, 2020; Joseph & Ramani, 2012; Menken & Sanchez, 2019).

There are several concepts which aim at moving from the monolingual bias and its
consequences to a more inclusive movement in the language-in-education sphere (Manan
& Tul-Kubra, 2020). One of them is the translanguaging stance, which can be considered a
feature that educators adapt and develop when applying the translanguaging pedagogy.
Translanguaging stance is a philosophical base or orientation that teachers rely on when
constructing the translanguaging practices in educational settings. It is “a necessary
mindset or framework for educating bilingual students that informs everything from the
way we view students and their dynamic bilingual performances and cultural practices to
the way we plan instruction and assessment” (Garcia, et al., 2016, p. 50). In other words,
translanguaging stance is a set of beliefs, ideologies, and philosophies that educators
develop towards the translanguaging notion (Deroo, et al., 2020; Lucas & Villegas, 2013).
Though the stance is usually attributed to translanguaging pedagogy, Menken & Sanchez
(2019) claim that it can evolve from the overall translanguaging strategies themselves.

Another important term to consider is drawn by Cummins (2017), where he refers
to the flexible transitions of languages in classrooms as cross-lingual practices, which can
be a great help for students to improve and enhance their linguistic repertoire and literacy
skills since languages are believed to interact and transfer in a dynamic way. The cross-
lingual transfer seems to complement the idea and/or share the aim of translanguaging in
education as if being an additional branch to it. Hence, by practicing efficient
transmissions from one language to another in the educational process, bi- multilingual
learners have an opportunity to experience and develop the dynamics of their language

repertoire, making it more flexible.
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In theory, efficiently understood, interpreted, and used translanguaging pedagogical
practices in writing, reading or speaking can serve as a scaffolding tool for both teachers
and students. Moreover, according to the purposes of translanguaging, which were
presented by Garcia, Johnson, and Seltzer (2017), it encourages students to stay engaged
even when dealing with challenging tasks, supports their identities, and makes them aware
of their uniqueness. Altogether, the combination of these factors boosts students’ way of
knowing and “advances social justice” (Vogel & Garcia, 2017, p. 11).

Theoretical framework for this study

Since this study considers both beliefs and practices, it is important to define these
terms. The term ‘belief” is usually understood as the “proposition individuals consider to
be true and which are often tacit, have a strong evaluative and affective component,
provide a basis for action and are resistant to change” (Borg, 2011, p. 370-371). Moreover,
beliefs are usually formed from individuals’ experiences (Li, 2012). They can influence the
way people perceive and respond to new knowledge (Driel, et al., 2007). With this in mind,
Pajares (1992) described beliefs as filters that help individuals to understand and interpret
new information. In the field of education, beliefs oftentimes shape the aims that educators
might have towards the subject matter by helping to make decisions in their teaching
(Grossman, et al., 1989). Thus, beliefs and practices are oftentimes intertwined, with the
former influencing the latter. This connection is especially evident among teachers. As
pointed out by Kubanyiova (2014), teaching practices that are carried out by teacher
educators are often related to teachers’ beliefs that have been shaped throughout their
pedagogical experience. Nevertheless, beliefs and practices do not always match, thus, the
connection between them is believed to be complex (Basturkmen, 2012).

In order to best answer the research questions, this study has adopted the theoretical

framework proposed by Macaro (2014), which defined three positions that teacher
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educators can hold towards code-switching that is considered to be a part of
translanguaging practices (Tastanbek, 2019). The virtual, maximal, and optimal positions
concentrate on the degree of tolerance and acceptance of hybrid language mixing practices
in language teaching classrooms. Even though Macaro’s framework focuses on teachers’
beliefs, students can hold these positions as well.

The first type is called the virtual position, where the classroom language practices
are solely monolingual so that the classroom environment becomes similar to the target
country. Students’ first languages are excluded since they might disturb the feeling of
“nativeness” in the class. Moreover, no pedagogical value is viewed in their use (Macaro,
2001). Thus, translanguaging practices are not welcomed in classes that support the virtual
position, since translanguaging is believed to hinder the development of exposure towards
the target language.

The maximal position, the second type, also sees no value in students’ first
languages. Yet, there can be occasional resorting to students’ L1, because “perfect teaching
and learning conditions do not exist” (Macaro, 2001, p. 535). Since the monolingual
discourses were supreme in language teaching for a long time, it resulted in the widespread
feeling of guilt about translanguaging practices among both language learners and
language teachers. Therefore, even rare language mixing arouses the feeling of guilt among
those who use or allow the use of translanguaging in educational settings (Butzkamm &
Caldwell, 2009; Creese & Blackledge, 2010; Martin, 2005; Shin, 2005). In other words,
those who resort to translanguaging feel that such practices are “regrettable but necessary”
(Macaro, 2005, p. 68).

The third type is called optimal position. Educators holding the optimal position
make use of other languages as a pedagogical tool, viewing them as valuable resources.

They think that the process of acquiring the target language can be enhanced with the help
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of the learners’ L1. In the same vein, Doiz and Lasagabaster (2017), in their work on
teachers’ beliefs about translanguaging practices, comment that students’ linguistic
repertoire “paves the way for translanguaging, and teachers who support the optimal
position will be willing to embrace translanguaging” (p. 6). Hence, the optimal position
acknowledges the multilingual linguistic repertoire of students and supports the usage of
other languages without any regrets (Wang, 2019). Those who stand for the optimal
position claim that language mixing offers a safe and creative language learning experience
(Arthur & Martin, 2006; Creese & Blackledge, 2010; Martin, 2005).
Conclusion

The literature review chapter has broadened the understanding of the Kazakhstani
context and the concepts that are closely related to the translanguaging theory. To be more
precise, it reviewed the development of the Kazakhstani language policy, the monolingual
assumptions that were dominating in the language-in-education field, and the multilingual
turn movement that aimed at shifting away from the languages in solitude assumption. The
chapter carefully looked at the translanguaging notion, both in and out of the educational
context, as well as the prejudices regarding language mixing in the context of Kazakhstan.
Finally, the theoretical framework on beliefs towards the translanguaging practices was
presented. Most importantly, the reviewed literature forms the foundation of this study that

can help in effectively answering the research questions.
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Chapter 3: Methodology

The previous chapter reviewed the literature that was relevant to the field of
language education, the translanguaging theory, and the Kazakhstani context overall. The
Methodology section aims at elaborating the measures that need to be taken for collecting
the necessary data to answer the following research questions:

1. What are university teachers and students’ beliefs towards translanguaging in
classes where Kazakh is taught as a subject?

2. What are university teachers and students’ practices of translanguaging in classes
where Kazakh is taught as a subject?

For this purpose, the research design is described in detail first. Then, the research
site and sampling procedures are explained. The following sections discuss the data
collection instruments, then explain data collection and analysis procedures. Finally, the
chapter concludes with the issues of ethical considerations.

Research Design

This section describes the research approach and design that was used in this study.
In order to investigate beliefs and practices that university teachers and students might
have towards translanguaging, the qualitative research approach has been chosen as the
most appropriate. The qualitative research approach collects nonnumerical data (e.g.
words) and helps to explore and interpret the studied phenomenon (Creswell, 2014). In
other words, this approach uses participants’ words and narrations that cannot be used and
analyzed in quantitative research, which collects numerical data. In addition, it also helps
to better understand the researched context from the participants’ perspectives and gain
useful insights from it (Bui, 2014; Creswell, 2014). In the case of this study, the central
phenomenon is the notion of translanguaging, which is researched in the context of a

Kazakhstani multilingual university. As Holliday (2015) states, the basic aim of the
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qualitative approach is to dig into the bottom of the aspects of social behavior. Moreover, it
usually deals with specific social settings, such as school or hospitals, that “are treated as
cultures of activity and pose basic ethnographic questions to do with power structures, tacit
behavioural rules and modes of organization” (p. 32).

To gather more rigorous information, interviews were deemed more appropriate
research tools for this research design. By asking general open-ended questions, interview-
based research is considered effective in obtaining rich and detailed personal information
directly from the research participants (Creswell, 2014). Such questions were used to help
the interviewees share their Kazakh language learning beliefs and experiences with the
researcher controlling the process of obtaining information.

Research Site

The study was conducted at an educational institution in Nur-Sultan, the capital city
of Kazakhstan. The university has English as its medium of instruction, and the university
faculty consists of mostly international professors. Most of the university students are
Kazakhstani citizens and are multilingual. Moreover, the university not only acknowledges
the linguistic diversity but also emphasizes the importance of the Kazakh language, e.g. by
having Kazakh included in all the newsletters and offering core Kazakh courses for all
undergraduate and graduate students. For instance, the Bachelor’s students have required
Kazakh language courses that they need to take to fulfil the university requirements
regarding successful completion of their program. To be enrolled in the above-mentioned
courses, students have to take a special proficiency test. If the test results show
intermediate level or below, they have to take the first academic course, and then register
for the second academic Kazakh course, which is designed for students with upper-
intermediate proficiency level, before they graduate. Graduates of schools with Kazakh-

medium schools and those whose test result has shown C1 (advanced) level do not have to
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take the above-mentioned courses. Instead, they have to register for two advanced courses,
e.g. Kazakh for Civil services. In this way, the selection of this research site is justified as
it potentially promises a rich data that can be obtained due to the requirement of such
courses for every student.

Due to the COVID-19 pandemic, the university studies solely online. Therefore, the
recruitment and data collection process took place online, using special corporate
platforms, social media, and Zoom.

Sampling

The target population for this study was students at an EMI university who attended
Kazakh language learning classes and Kazakh language instructors. The sampling strategy
for recruiting the student participants was purposeful, maximal variation sampling, which
according to Creswell (2014, p. 229) refers to “the researcher samples cases or individuals
that differ on some characteristic or trait”, and which can help to identify various research
perspectives on the problem. Following this principle, it was decided that the students’ first
language should not be Kazakh. All of them had to have the experience of taking Kazakh
language learning courses at their university and be bachelor students. Such a choice was
made because university students are most likely to have a longer experience of learning
Kazakh.

Participants needed to come from different regions of Kazakhstan, for instance,
East, Central or North, and West or South Kazakhstan. This was likely to ensure that
students may have different attitudes towards the state language and that their initial
proficiency level might differ. Furthermore, it was important to have student interviewees
attending classes with different levels of Kazakh proficiency since their beliefs and
experiences of translanguaging could show to the researcher their varied perspectives on

the researched topic. Overall, there were six student participants: three participants who
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attended the course for intermediate level students, and three participants who attended the
course for students with upper-intermediate level. Moreover, two teachers were also
recruited as participants of the research. For them, the sampling strategy was purposeful
homogeneous. This means that teachers had to 1) work as Kazakh language instructors for
bachelor students at the multilingual university and 2) have no less than three years of
Kazakh language teaching experience. Since little research has been conducted on
students’ beliefs on translanguaging in the Kazakhstani context, therefore, the study
focuses mostly on the views of the students.

For the recruitment of the participants, the researcher first requested from the
gatekeepers the list of teachers who teach these courses. Afterwards, the potential teacher
participants were sent an invitation message with the relevant information about the study
via Gmail. Student participants were recruited with the help of VK, a social network that is
highly popular among the students at the university. The researcher posted the
announcement on a private page for the students of the above-mentioned university. The
participants were told about the voluntary nature of the participation in the research and
about the fact that they can withdraw from the study at any time. After that, the selected
participants received a document with a consent form that informed them about the
purpose of the study, risks, benefits, and their rights, as well as assurance about the
confidentiality and anonymity of the research.

Data Collection Instrument

For this study, the interview format has been chosen as the data collection tool,
since it is consistent with the qualitative research approach. To be more precise, the data
collection was based on semi-structured one-on-one online interviews which contained
open-ended questions and probes for clarification based on the stated research problem and

research questions. As Cohen, et al. (2007) states, “the interview is a flexible tool for data
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collection, enabling multi-sensory channels to be used: verbal, non-verbal, spoken and
heard” (p. 349). Semi-structured interview is believed to be the most widespread interview
type in social sciences (Brinkmann, 2013). This instrument is seen as a compromise
between previously arranged questions by the interviewer, and the interviewees’ openness
to develop a particular issue. In addition, topics in semi-structured interviews are usually
selected before the start of the research in relation to the literature and practice (Corbin &
Strauss, 2015; Dornyei, 2007).

The semi-structured interviews can be defined as the type which have “the purpose
of obtaining descriptions of the life world of the interviewee in order to interpret the
meaning of the described phenomena” (Kvale & Brinkmann, 2008, p. 3). In the case of this
study, the interview questions were designed in such a way as to help the researcher to
reveal the language mixing beliefs and practices of the participants from the conversation.
Thus, the questions were divided into three groups that aimed at revealing (a) the
background information of participants; (b) their beliefs on language mixing; (c) the
presence of translanguaging practices at their educational institution (see Appendix A).

With the help of semi-structured interviews, the researcher could focus the data
collection on the issues that are considered to be of crucial importance to the research
(Brinkmann, 2013). On the other side, the participants had the freedom to speak and had
the options for responses. The participants had the space to share their views and
experiences “unconstrained by any perspectives of the researcher of past research findings”
(Creswell, 2014, p. 240). Hence, the interview design provided the researcher with more
elaborate and detailed answers that consequently helped to acquire rich details and
thorough information. As a result, this data collection tool was found useful in obtaining

data that can best answer the research questions of this study.
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Data Collection Procedures

After submitting a proposal for my research and gaining approval from NUGSE
Research Committee, the first step in the data collection was about gaining access to the
research site. To get access, the researcher needed to obtain permission from the Chair of
the Department of Kazakh Language and Turkic Studies, since it organizes the Kazakh
language courses for all the bachelor students in the research site. After gaining permission
from the Department Chair, the gatekeeper provided a list of professors who teach the
above-mentioned courses. The Kazakh language instructors were sent the recruitment letter
via Gmail, whereas the student participants were recruited with the help of VK, the popular
social network among the university students. The researcher posted the invitation to
participate in the study on a special VK webpage for the students from the university,
including the main information about the research. Then, those who showed interest in the
study were sent emails with detailed information about the research purpose, risks and
benefits, and their rights. Most importantly, the researcher attached an informed consent
form which was developed in three languages (Russian, English, Kazakh) to avoid ethical
issues and to make them feel more secure about the safety, anonymity, and confidentiality
of the research (see Appendix B). Overall, there were six students and two teachers who
signed the consent form and confirmed their decision to participate in the study. After the
researcher received the signed consent forms, the researcher negotiated the time and date
suitable for each participant for an interview. Due to the epidemiological situation, it was
decided to conduct all the one-on-one interviews online via Zoom, a video conferencing
software.

Before the interview, the researcher briefly explained the general information about
the study, mentioned the voluntary basis of the participation, and reminded each participant

about the freedom to withdraw from the study at any time. Moreover, the aspects of
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confidentiality and anonymity, as well as the participants’ rights, benefits, and risks were
explained. Since all the interview questions were developed in English, Russian and
Kazakh, the interviewer asked which language the participant preferred. As pointed out by
Creswell (2014), researchers are required to ask participants’ permission for note-making
and audio recording of an interview, and it has to be asked in the beginning. Therefore, the
participants gave their verbal permission to record the conversation. All the interviews
lasted from thirty minutes to an hour and were recorded with the researcher’s mobile phone
with the purpose of later transcription and data analysis. Despite the options to choose
English or Kazakh, six interviews were conducted in Russian, whilst two interviews with
the Kazakh language instructors were conducted in both Russian and Kazakh. By the end
of each interview, the researcher assured the participants about the confidentiality and
anonymity of the research and the safe and secure data storage that can be accessed by the
researcher only.
Data Analysis Procedures

For the analysis of the data, Braun and Clarke’s (2006, 2013) six steps of thematic
analysis (TA) were applied. Thematic analysis is defined as “a method for identifying,
analyzing, and interpreting patterns of meaning (‘themes’) within qualitative data” (Clarke
& Braun, 2016, p. 1). It helps to describe the data in rich detail, though it can often go
further to interpretations of different features of the topic that is being researched
(Boyatzis, 1998). Thus, the thematic analysis offers a reachable and structured plan for
generating codes and themes from the data that was obtained in a qualitative study, where
codes can be defined as small units that contain interesting and relevant features of data
and themes as being the larger patterns of meaning that are supported by a certain concept

or a core idea (Braun & Clarke, 2006). The data were analyzed using the following phases:
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1. Familiarization with the data. First, the researcher transcribed all the interviews
verbatim into a digital document (see Appendix C). During the process of
transcription, initial patterns were emerging from one interview to another. Then,
the researcher read the data in detail to take notes about those initial ideas that came
out during the phase.

2. Generation of initial codes, which means systematically coding different aspects of
the entire data. Here, after the initial familiarization with the data, the researcher
started coding all the interesting segments of the transcripts. The coding methods
used were in-vivo and descriptive coding (Saldana, 2013). According to Saldana
(2013), in-vivo coding can help to understand and “capture participants’ realities”
(p. 61), whilst descriptive coding is related to the overall understanding of the
explored phenomenon. The codes were used to develop descriptions of ideas that
the participants voiced, and to elaborate the themes, which can show a “broader
abstraction” (Creswell, 2014, p. 285). Thus, this step helped organize the data into
meaningful groups and combine them into themes in the next steps.

3. Searching for themes, where the researcher gathered the generated codes and all the
relevant ideas into potential themes. In this step, the researcher analyzed all the
generated codes to sort them out into potential themes. With the help of the mind
mapping technique that was used to allocate the codes into the larger features of
data, the researcher identified nine possible themes.

4. The next step was aimed at reviewing the themes to make sure about the relation of
the themes to the ideas from phase one and the entire data set from step two. In this
phase, the researcher generated a thematic map that was useful in organizing the
data, reducing the number of themes, and adding meaningful subthemes to answer

the research questions.
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5. Definition and naming the themes while continuously analyzing each theme and the
story that the data tells.
6. In the last step, the researcher produced a report of the analysis by selecting vivid
sense-making extracts, critically analyzing and relating them to the research
questions and theoretical underpinnings of the study (Braun & Clarke, 2006, p. 87).
Overall, the researcher identified three themes for describing participants’ beliefs
towards language mixing, and three themes for reporting the language mixing practices
that took place in the classes where Kazakh is taught as a subject. The report of these
themes will be presented in two following chapters.
Ethical Considerations

As Creswell (2014) states, it is crucial to engage with ethical practices at every
stage of the research. Bui (2014) claimed that it is of crucial importance for the research to
be done in an ethical manner (Bui, 2014). Since the study was designed in accordance with
the ethical considerations, the researcher needed to ensure that ethical issues were clearly
addressed to ensure the safety, anonymity, and confidentiality of the research. Considering
this, each interview began with the researcher explaining the purpose, risks, and benefits of
the study without “engaging in deception about the nature of the study” (Creswell, 2014, p.
253). It was important to tell all the research participants that the data results would be
confidential and completely anonymous. To ensure it, the participants were sent the
informed consent form to sign before each interview, since it acknowledged the
participants’ “right to freedom and self-determination” (Cohen, et al., 2007, p. 52).
Moreover, the researcher assured the interviewees about their right to stop participating in
the research at any stage. Besides, the participants were informed that their names and the
name of their educational institution would be kept confidential. Furthermore, to avoid

possible risks for the participants, it was promised and ensured that the gathered data
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would be kept on devices with passwords known only to the researcher and would be
deleted after the research project ended. Thus, absolute confidentiality and anonymity
ensure that the participants’ words will not be used against them, hence, the participation in
the study will not subject them to any kind of punishment from their superiors.
Conclusion

This chapter provided the details of the methods that were used to study the
university teachers and students’ beliefs and practices about translanguaging. It included
the detailed presentation and justification of the research design and site, sampling, data
collection tool, data collection and analysis procedures, as well as ethical considerations.
The study is based on a qualitative approach that applies semi-structured one-on-one
interviews as the data collection tool. A total of six student and two teacher participants
were involved in the study. To ensure the protection of the participants’ rights, as well as
other ethical considerations, an ethics approval was obtained from the NUGSE Research

Committee, which was later explained to the participants of the study.
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Chapter 4: Findings

This chapter presents the main findings drawn from the data that was obtained via
semi-structured interviews. As can be seen from Chapter 3, the data was analysed by using
Braun & Clarke’s (2013) six steps for conducting thematic analysis. Since it was assumed
that the participants of the study have a history of practicing translanguaging and holding
certain beliefs towards it, this chapter presents findings obtained from eight interviews to
answer the following research questions:

1. What are university teachers’ and students’ beliefs towards translanguaging in
classes, where Kazakh is taught as a subject?
2. What are university teachers’ and students’ practices of translanguaging in classes,

where Kazakh is taught as a subject?
Biographical Information of Respondents

A total of eight participants were interviewed: three female students, three male
students, and two female teachers. Participants were assigned a pseudonym to keep their
identities confidential. All students who participated in the research were Kazakhstani
citizens and came from Russian speaking families. Six participants were ethnic Kazakhs,
whilst two participants were of Uyghur and Russian origins. Two student participants were
originally from Southern Kazakhstan, two were from the Northern and other two were
from the Western parts of the country. To be more precise, two students came from
Almaty, one participant was from Kokshetau, and another participant from North
Kazakhstan was a Nur-Sultan citizen. Participants from the West were from Aktobe, which
citizens are predominantly Kazakh speaking, and Uralsk, where Russian is more
widespread. Participants’ educational background is highly diverse, but all the secondary
institutions they attended were mostly schools for exceptional students. Three students

(Diana, Timur, Adiya) graduated from Nazarbayev Intellectual Schools (NIS). These
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schools teach predominantly in English and practice teaching such subjects as History of
Kazakhstan, Geography and Kazakh literature through Kazakh. Iskander, Yerassyl, and
Aida graduated from high-quality mainstream schools.

All students who took part in the research are multilingual. All of them claim
Russian to be their first language, including those who shifted from Kazakh before they
turned two. Their level of Kazakh proficiency varies from pre-intermediate to upper-
intermediate. All participants attended core academic Kazakh classes designed for those
who graduated from Russian-medium schools and cannot speak advanced Kazakh. Since
participants study at an English-medium university, therefore, they have a high-level of
English proficiency. Participating teachers speak English as well. Five participants stated
that they could speak other foreign languages such as Japanese, French, Spanish and
German in addition to Russian, Kazakh and English (see Table 1 and Table 2).

Table 1

Biographical Information of Student Participants

Name L1 Gender Geography Languages spoken

Iskander Russian Male Almaty  Kazakh, English, Japanese

Yerassyl Kazakh, shifted to Russian  Male Almaty  Kazakh, English, Japanese

Timur Russian Male Aktobe Kazakh, English, German

Diana Russian Female Kokshetau Kazakh, English.

Aida  Kazakh, shifted to Russian Female Nur-Sultan  Kazakh, English, French

Adiya Russian Female Uralsk Kazakh, English, Spanish

Source: compiled by the author
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Table 2

Biographical Information of Teacher Participants

Name Gender L1 Languages spoken
Nurgul Female Kazakh Kazakh, Russian, English
Zhaniya Female Kazakh Kazakh, Russian, English

Source: compiled by the author

The following sections will show and elaborate on the major findings drawn from
the data obtained during the interviews. The emerged themes will be presented based on
the relevance to two main questions of this research.

Research Question 1: What are Teachers’ and Students’ Beliefs towards
Translanguaging in Classes, where Kazakh is Taught as a Subject?

This section provides three themes drawn from the data in relation to the first
research question, which sought to identify the beliefs that the study participants have
towards hybrid language usage in the Kazakh language classroom. The presented themes
are: puristic assumptions towards language mixing practices, monolingual classroom
environment as the key to success, and translanguaging as an advantageous tool.

Puristic Assumptions towards People’s Language Mixing Practices

Since the first objective of this study was to find out about beliefs that the
participants held about translanguaging, it was found that participants do have monolingual
views towards different language practices. In the context of Kazakhstan, there are people
who still maintain the belief that those mixing Kazakh and Russian are only “half-
Kazakhs”, who gave up their own language and made it polluted by adding words from
foreign languages. Such a view is present in the Kazakhstani settings due to the Soviet

Russification policy, where the use of Kazakh was minimized in educational, scientific,
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and professional domains. In addition, monolingual ideologies were dominating in the
Kazakhstani language-in-education curriculum for decades. Thus, this belief is related to
the notion of linguistic purism, which is “the belief that words (and other linguistic
features) of foreign origin are a kind of contamination sullying the purity of a language”.
(Trask, 1999, p. 169).

When participants were asked questions about their opinion towards language
mixing, it was revealed that some students did hold a purist view of languages. This proves
that the beliefs towards the solely monolingual patterns of language use are still echoing in
the Kazakhstani settings. This attitude might stem from the fact that the multilingual turn, a
movement that criticizes monolingual approaches in education, took place not long ago
and people’s views towards multilingualism still reflect a negative attitude. For instance,
Adiya, a multilingual participant who is proficient in four languages, perceived
multilingual practices as a fact and a great step towards the eradication of linguistic
discrimination. Yet, she considered purposeful translanguaging an irritating habit, if it was
done by a proficient user:

Extract 1:

You know, I don’t know why, but I get irritated when people I know mix Russian

and Kazakh on purpose... [ mean, they say something in Russian, whilst knowing

the word in Kazakh. For instance, adding these words to sound cool. If you are
proficient in the language, then speak the language only. It only shows that the

proficient speaker of Kazakh does not have a fully developed lexicon. In some
cases, it is inappropriate (Adiya, December 23, 2020).

Another participant, Yerassyl, considered such practices as a threat to the beauty of a
language.
Extract 2:

When | look at our students, who speak English and use many English words in
their speech... I know that’s what multilinguals do, but still, when I was discussing
this phenomenon with my friends, we concluded that it is not good. It makes the
speech sound worse, not as beautiful and laconic as it could be (Yerassyl,
December 22, 2020).
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As can be seen from these extracts, the participants who supported such
assumptions highlighted the fact that language mixing could spoil the beauty of a language
and a speech. However, both Yerassyl and Adiya claimed their awareness of the fact that
people’s translanguaging or any other kinds of language mixing practices were an indicator
of people’s multilingual nature. However, these participants still believe that language
mixing can be avoided to keep languages pure. This explains the reality of contemporary
Kazakhstan’s diverse linguistic settings. People prefer to keep the conversation solely
monolingual, yet they do not neglect multilingualism.

Diana, a participating student who studies linguistics, also acknowledged this
widespread belief, explaining why people are mostly afraid of language mixing in
Kazakhstan. According to the participant,

Extract 3:

Well, those people who stand for the usage of one language only, are probably

afraid that it would have a negative effect on the language itself. They are afraid

that if one uses Russian words in Kazakh, then the language can get worse or
damaged. More of a purist view that they believe in (Diana, December 23, 2020).

In other words, linguistic purism in such a case can be compared to the chemical
definition of water, which is H20, and if any other elements are added to it, this water
(language) cannot be pure (Langer & Nesse, 2012). Thus, it is apparent from Diana’s
statements that such linguistic purism is still present in the views of Kazakhstani citizens.

However, this participant did not have the same opinion towards language mixing
as previous ones. For her, Kazakh is a strong, rich and beautiful language, so no
multilingual practices can cause harm to it, especially when referring to Russian during the
process of learning the Kazakh language. Since some participants of the study claimed the
pure monolingual practices to be more appropriate for any discourses, the following theme
will present participants’ views as to how language management should occur in

educational settings.
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Monolingual Classroom Environment as the Key to Success

One of the major themes that emerged from the data was based on the presence of
monolingual practices and assumptions within the Kazakh language learning classes.
Despite the fact that only two participants shared beliefs that translanguaging should be
avoided at any kinds of verbal communication, more participants stated there is the need to
create and support a monolingual environment in language classrooms. The participants
justified their opinion from the perspectives of their personal experiences. Therefore, this
adds up to the fact that the consequences of the multilingual turn, as well as the notion
itself, have not become popular and/or practiced within the language-in-education system.

As stated in the literature review chapter, the two solitudes assumption not only
have been the dominant feature of language education for decades but also continue to be
recognized and preferred these days (Manan & Tul-Kubra, 2020). This suggests a link
between what participants stated to be true in cases of their language learning experiences.
The study participants claimed that the practices within the Kazakh language learning
classes, both at school and university levels were dominated by a monolingual
environment. Iskander stated that:
Extract 4:

We had to speak only Kazakh. We had to minimize the usage of Russian words or

clarifications in Russian. No questions in Russian, everything had to be asked and

said in Kazakh, because it is a Kazakh language class (Iskander, December 22,
2020).

Another participant, Yerassyl, who supports the monolingual approach in language
education, stated the following:
Extract 5:
My schoolteachers tried to forbid speaking Russian. Which was indeed a right thing
to do, because we need to speak Kazakh in classes, where Kazakh is being learnt...

The rule at our Kazakh language course at the university was to speak Kazakh only
(Yerassyl, December 22, 2020).
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Speaking of what students believed to be right, most participants stated the
monolingual environment to be the one that was more suitable for language proficiency
development. In other words, they thought that Russian, English and other languages could
slow the learning process down. The evidence that the participants used to support their
claims was also derived from their personal experiences with Kazakh and other languages.
These were the beliefs that were formed as a result of at least seven years of studying
Kazakh as a subject.

Indeed, their experiences made them think that the lack of Kazakh speaking
practice is detrimental, because they believed that practice could make perfect. For
instance, Yerassyl experienced a shift from Kazakh to Russian in his early childhood when
he started attending a kindergarten, where children were predominantly Russian speaking.
Yerassyl said the following:

Extract 6:

Language mixing in language classrooms is a bad decision. No doubt. Because one

has to try to create a monolingual environment. If you are not doing that, then you

lose your language skills in a very fast way. This is what happened to me, | quit the

Kazakh speaking environment and my Kazakh skills worsened year by year, up to

the moment when | realized that | even need to study the grammar again (Yerassyl,
December 22, 2020).

Though Aida, another participant, did not state that monolingual environment is
crucial for language proficiency development, she shared that the same shift happened to
her as well because of the Russian-medium kindergarten:

Extract 7:

Kazakh was the first language | spoke, until I turned two. Then | started attending

Kazakh kindergarten, where nurses were not that good and kind... That is why my

parents made me attend the Russian-medium kindergarten. | remember demanding

my nurses to speak Kazakh, I was only 2.5 years old. But it took me just a few
months to start speaking pure Russian (Aida, December 23, 2020).

Another reason for holding monolingual beliefs that one of the participants has

shared was based on the way English is usually learnt in the Kazakhstani private English
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tutoring centers, which people usually attend to learn the language outside their schools or

universities. He stated the following:

Extract 8:
Forbidding is, definitely, too radical... However, one can have a better effect only
if you regularly speak Kazakh. If you go to any private educational centre where
English is taught individually as a foreign language, you’ll see that the classes there
are based on using only English, minimizing Russian as much as it is possible. The

better effect can be achieved only by listening in Kazakh, and speaking in Kazakh
(Timur, December 22, 2020).

Certainly, the country has a plethora of educational centres and most of them specialize in
teaching English through English. There, the usage of Russian or Kazakh by teachers or
students is perceived as a negative practice that stalls the proficiency progress of English.
That is another reason why the monolingual assumptions were widespread among the
participants.

In addition to the previous assumptions about the presence of monolingual
preferences in educational settings, one participant made a comment that he holds such a
view because he himself did not even try to speak Kazakh when learning it as a subject at
school:

Extract 9:
Actually, it was my mistake... because we did not even try to speak Kazakh, we

thought like “Oh, come on, let’s say that in Russian”. However, we should have
tried to at least practice (Timur, December 22, 2020).

Nurgul, an experienced Kazakh language instructor, named the desire to use
Russian words instead of Kazakh when not remembering the Kazakh word as the
unwillingness to speak the TL. From her perspective, the rejection to practice speaking
Kazakh comes from students’ character traits, such as laziness to attempt to speak.
Extract 10:

Sometimes, my students ask me “Teacher... We have that word in Russian, how to

say it in Kazakh?”.... They’ve been learning these words by heart for so many
years, and these words are not being used... but they stayed in their minds for sure.
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Sometimes students just feel lazy to remember them. But we just need to pull them
out (Nurgul, December 25, 2020).

Therefore, for Nurgul, language mixing practices were not actually the ones that
make meaning. As stated in the previous theme, there are different derogatory terms that
are used to refer to the non-Kazakh speaking Kazakhs. Such a “culture” resulted in beliefs
that translanguaging practices are disadvantageous, and such beliefs arouse the feeling of
guilt among its practitioners.

Extract 11:

It’s okay when a person mixes languages when speaking, because I do the same

thing... I... To be honest, sometimes I feel ashamed for doing it. So, I think it is a

weakness anyway. Sometimes | think that | cannot purely express my thoughts in

one language. So, it is more of a drawback... I am okay with this, but it’s my
weakness (Aida, December 23, 2020).

Same student reported earlier that her schoolteacher often criticized her less
proficient ethnic Kazakh classmates by comparing them to their non-ethnic Kazakh peers,
saying “Aren't you ashamed that you, Kazakhs, speak your own language worse than your
Russian or Ukrainian classmates?”” Unfortunately, this is a widespread problem. Overall, at
least three student participants stated that they came across such a criticism as well.
Therefore, five participants of the study believed that the monolingual environment in the
language classroom can cultivate effective language acquisition.

Translanguaging as a Last Resort. Another important theme was the students’
beliefs that translanguaging is acceptable, but only in cases when it is hard to avoid due to
the language proficiency gap. According to Alvarez (2020), when language learners cannot
comprehend the topic that is being studied and their first language needs to be used, this
notion can be defined as the last resort. For instance, the participating students themselves
shared that translanguaging must be minimized, and used only in “extreme cases”. This

can be noticed from the following comments of the interviewees:
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Extract 12:
For instance, at the university | have noticed that professors try to speak pure

Kazakh without using Russian. Russian is used only in cases when students cannot
understand anything at all (Iskander, December 22, 2020).

Extract 13:
Using other languages in the language classroom should be allowed only when

there is no way out... Students’ first languages have to be left outside the classroom
(Yerassyl, December 22, 2020).

Nevertheless, both participating teachers stated that they barely resort to the help of
Russian and English, even if the situation is extreme, for instance, once or twice
throughout the semester. Thus, this shows the connection between what is believed to be
true and what the actual practices are: translanguaging is perceived as a tool to resort to in
the cases where it is inevitable due to the lack of comprehension.

Translanguaging as an Advantageous Tool

Despite the fact that the monolingual ideologies were manifest in participants’
beliefs, there were cases when translanguaging was believed to be a helpful tool in
language learning. Some students viewed any kind of language mixing in the classroom as
an inclusion and flexibility creating instrument, as well as a tool to make meaning of the
content. These components will be presented further as subthemes.

When the participants were asked whether they found it advantageous to use more
than one language in classes where Kazakh is taught as a subject, the majority had an
affirmative answer. This means that they stand for a more contemporary language learning
and teaching paradigm. Firstly, they justified their views by stating that the usage of their
first language(s) could be a solid ground that could enhance the language proficiency
development. Second, for the participants of the study, translanguaging was a tool that

could help to develop a stronger bond between educators and students. Most importantly,
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translanguaging was perceived as an instrument that could minimize the degree of

psychological barriers, anxiety or other insecurities when speaking.

Extract 14:
I think, using other languages in the classes is advantageous, I don’t know, to have
no barriers... So that it would be easy to learn the language for those who don’t
know Kazakh at all. Simply because if they are told like, speak pure Kazakh, then
they won’t learn anything. ... We’ve been taught English through Russian, right?

We didn’t come from Native English teachers. That is why I think it is a good tactic
(Iskander, December 22, 2020).

Moreover, students stated that fluid transitions from one language to another could
increase the possibility of having a fuller grasp of knowledge. For instance, another
student, who has an upper-intermediate Kazakh proficiency level, stated that it could be
useful to let students and teachers flexibly use other languages from their repertoire, so that
the content would be as comprehensible as possible. Certainly, as stated by Baker (2001),
translanguaging is a concept that might “promote a deeper and fuller understanding of the
subject matter” (Lewis, et al., 2012, p. 645). Fortunately, that participant witnessed the
flexible practices at the university Kazakh classes she attended.

Extract 15:

Sometimes, our teacher could explain material in English or Russian, especially

when we felt too stuck when trying to understand something. We simply wouldn’t

understand many things if a teacher kept the monolingual environment in the
classroom (Aida, December 23, 2020).

Overall, four out of six students claimed flexible language practices within the
classroom to be a great advantage that helps to feel more confident in both psychological
and linguistic sense.

Inclusion and Flexibility. Another crucial aspect that participants revealed during
interviews was the sense of inclusion and flexibility that can be felt when translanguaging
is employed in the classroom environment. Indeed, inclusion, when used as a part of

translanguaging pedagogy, sets a goal to facilitate learning and participation with the usage
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of the students’ entire linguistic repertoire (Kirsch & Seele, 2020, p. 67). Moreover, some
scholars argue that “social justice, inclusion and multilingualism or translanguaging must
be contemplated together” and that “this connection is central to the present and the future
of education” (Panagiotopoulou, et al., 2020, p. 2). This might be the reason why the
participants experienced the feelings of comfort and motivation that, consequently, caused
progress. By contrast, the imposed monolingual practices were viewed as the barrier,
which prevented them from improving their proficiency. For example, Diana stated that
translanguaging pedagogy seemed to be the one to foster comfort, whilst centralized
monolingual approach in classrooms usually felt like “being thrown overboard”.
Extract 16:
I think it [translanguaging] is a good practice that can help students feel
comfortable when learning. | mean, it is not like you are thrown overboard and

floundering, not understanding what is going on and not feeling comfortable in
Kazakh language (Diana, December 23, 2020).

For students, translanguaging as inclusion means awareness of the linguistic
background and interests of students. Adiya referred to her teaching experience, where she
was an English teacher volunteer in a remote village.

Extract 17:

When | realized that students do not understand things I say in English, I explained

some things using Kazakh. I realized that I can’t speak pure English to them,

because they don’t fully understand, so what kind of effect will there be? (Adiya,
December 23, 2020).

Here, she knew that it was against students’ interests to have a lack of understanding,
because they wanted to and needed to progress. Moreover, she did not want her students to
feel “overboard”, thus, she made her classroom as inclusive as she could. As a result, as
Adiya claimed, such awareness and, hence, flexibility, were crucial in helping her students

become more open to understand the language that was being learnt.
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Translanguaging as a Useful Meaning-Making Tool. Data showed that the most
participants of this study needed translanguaging as a meaning-making tool, which could
increase their level of understanding the content being studied. As it was mentioned above,
their first languages served as a solid ground, and if there were any references to them,
they would feel more confident to use the target language. As stated by the study
participants, one of the most favorable aspects where other languages can be used as
meaning making tools is drawing parallels with other languages spoken by the students. In
such cases, it would be easier for them to remember the studied topic.

Extract 18:

I think that if you learn through your native language or other languages you know,

it would be easier to understand not only the rules per se but the language and its

meaning overall. | learn faster when there are things in Kazakh that are similar to

Russian or English. ... Sometimes it is indeed more efficient to use other languages

to explain meanings and to make meaning of the structure and logic of the language
(Adiya, December 23, 2020).

Another participant stated that “It would be cool to refer to and use other languages,
especially when there are some similarities. It definitely should be used” (Timur,
December 22, 2020).

When presenting such a belief towards language mixing, the participants
emphasized the importance of their experience, where their teachers referred to English
and Russian when teaching Kazakh or other foreign languages. For instance, when Timur
learnt German at school, his teacher always made comparisons or simply switched to
English, so that they could remember the differences and learned more about German as
well. Thus, to the participants of the study, there were many situations where the usage of
the target language only could not fully explain or justify words, grammar, or other
phenomena. “In this case, we need to use Russian or English, just to make things
meaningful. To explain some things that are hard to comprehend” (Adiya, December 23,

2020).
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As can be seen from previous themes, the students have established beliefs towards
the phenomenon of the study. One of the most crucial views that was held towards cross-
lingual practices was about accepting translanguaging for lower proficiency levels, and
diminishing it for upper-intermediate level and higher. In other words, they thought that
translanguaging practices should be allowed for building the fundamental knowledge of
the target language and polishing the language when the foundation is already steady.
Extract 19:

I think, if I am to learn a particular language, it would be better if the teacher used

Russian or English when speaking to me at the beginning. Until a particular level,

probably B1 or most likely B2. At an advanced level it is better to use the target

language only. In other words, reducing the degree of the usage of other languages
as the level becomes higher (Iskander, December 22, 2020).

The belief about acceptability of such practices might come from international
experience. For instance, there was a large-scale study conducted in 111 countries on the
realities of translanguaging practices worldwide (Hall, 2020). One of the findings of that
study revealed that educators teaching in lower proficiency classes resort to multilingual
practices more often than those teaching in higher proficiency classes. Thus, the finding of
the research conducted by Hall (2020) resonates with the views of participants of this study
regarding the frequency of translanguaging practices on different proficiency levels. One
of the participants, Aida, stated that such practice was helpful for her. She has taken both
upper-intermediate and advanced courses at the university and now she is very proficient
in Kazakh. She said the following:

Extract 20:

It is inevitable to use other languages at a beginner level. As the level gets higher, it

is good to know and use synonyms and explain words in Kazakh. | guess, the

higher level is, the more unacceptable language mixing is. ... Again, I learned more

Kazakh words at an advanced course, because | had to speak Kazakh there, since it
was the course for proficient students (Aida, December 23, 2020).
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Nevertheless, the participating teachers did not support even such occasional
translingual practices. One of the teachers, Nurgul, stated that it is better to resort to simple
explanations or to synonym-words when the understanding of the subject matter is lacking.
Extract 21:

Sometimes my students cannot remember some words and ask me “Teacher, how

do we say that word?” or “There is a word in Russian....” I tell them, “If you

cannot remember this word, if you simply do not know it in Kazakh, then don’t use
it. ... You need to find the way out of this situation by using other words from your
lexicon. Kazakh language is not a poor language, it's rich. It has many synonyms.

Therefore, they need to substitute it with other words. That’s it (Nurgul, December
25, 2020).

Overall, four participants showed such belief patterns with their words, regardless
of their monolingual or multilingual preferences or ideologies. All the participants stated
that translanguaging is inescapable for students from elementary to intermediate/upper-
intermediate levels, since there are gaps that should be filled with the help of students’ first
languages. Moreover, such a belief was manifested only among students, because teachers
found even occasional resort to other languages undesirable and detrimental in the Kazakh
language classes.

Research Question 2: What are University Teachers’ and Students’ Practices of
Translanguaging in Classes, where Kazakh is Taught as a Subject?

The following section presents the main themes and subthemes which answer the
second research question. The research question sought to determine the translanguaging
practices that took place in the Kazakh language courses designed for non-Kazakh
speaking students. The major themes derived from the interviews are: the Kazakh-only
Rule as the main classroom practice, occasional language mixing practices, and the effect

of Kazakh language courses on students.
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The Kazakh-Only Rule as the Main Classroom Practice

Since all the participants had had a long experience of studying and teaching
Kazakh, one of the main objectives of the study was to indicate the presence or the absence
of translanguaging practices in the Kazakh language classroom. Overall, it was found that
the practices were mostly monolingual at both school and university levels. In other words,
Kazakh was considered as the one and only default language of the classroom.

When the participants of the study were asked the question about the rules that they
had in their classroom, all of the participants stated “Teq qana Qazaksha soileu” (“To
speak Kazakh only”). Despite the fact that all the students had changed at least two
schools, Kazakh-only rule was present in all the schools they studied. Moreover, though
this rule was controlled differently by different teachers, teachers’ attitude towards
language mixing practices were largely characterized by the monolingual rule. For
instance, Iskander studied at two schools, one of which practiced trilingual education and
officially taught Kazakh through the Kazakh as a medium of instruction (KMI), and
another mainstream school also had a monolingual policy in classes where Kazakh was
taught as a subject. Moreover, even though rules at the latter were strict, the former school
had more complex syllabus and stricter rules.

Extract 22:

All these four years at the gymnasium Kazakh was challenging, since it was

designed for students from KMI classes. When | transferred to another school, the

program was easier, because it was designed for students with Russian as a medium
of instruction (Mol). We did not have long literary texts to read, we simply studied
grammar and words. ... When I studied at the gymnasium, we had to speak only

Kazakh. Minimize Russian words or clarifications in Russian. No questions in
Russian, since it was the Kazakh language class (Iskander, December 22, 2020).

Those students who were transferred to NIS had also shared similar stories. At NIS,
Kazakh, History of Kazakhstan, Kazakh Literature, and Geography are taught through

Kazakh. To NIS graduates that participated in the research, such changes were too sudden
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since the content of the courses mentioned earlier was more challenging.
Extract 23:

I remember the first time | came to the Kazakh class and there were not any

explanations in Russian. Everything was in Kazakh. ... Because, the changes were

too sudden, at least for me... It was too sudden to switch to Kazakh kind of
instruction . For Kazakh and Russian-medium classes the program and rules were

almost the same [Original English in italics] (Adiya, December 23, 2020).

Thus, both mainstream and trilingual schools demanded speaking Kazakh only, as a tacit
or explicit policy.

Nevertheless, according to the participants, the Kazakh-only rule at school was less
strict than at the university. The syllabi at the Academic Kazakh courses contained more
complex grammar, vocabulary and discussion topics overall, such as discussing
globalization, domestic violence or reading Kazakh novels. A possible explanation to this
difference may be based on the assumptions that Russian-dominant students attending
these core Kazakh courses already have an intermediate or upper-intermediate Kazakh
proficiency level, thus it would not be hard for them to study. One participant commented:
“It was assumed that we are pretty proficient in Kazakh, thus they thought we can express
our thoughts in pure Kazakh” (Yerassyl, December 22, 2020).

Nurgul, the Kazakh language instructor, also stated that speaking Kazakh is the
central policy of her classes:

Extract 24:

To speak only Kazakh. Speak Kazakh only. For example, all the materials and

syllabus - everything in Kazakh. Once my students asked me to send a syllabus in

Russian, but I didn’t send it, we’re not making syllabus in Russian. | can send it in

English. Basically, all the things are in Kazakh... Whether the student knows or

does not know... maybe, they will understand. | mean, if a student does not have a

good vocabulary, then they have to find the way out. We can’t say that the student

does not speak the language at all, they have been studying for 10 years... [Plain

text is translation from Russian, underlined text from Kazakh, italics is original
English] (Nurgul, December 25, 2020).

In addition, teachers of those Kazakh courses designed for students with intermediate level
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sent the vocabulary list with definitions in Kazakh before the class to help students
understand the studied topics better. However, as the participants have noted, all the
reading, listening, writing and speaking assignments had to be completed in Kazakh.

To sum up, the vast majority of participants reported the presence of the ‘target
language only rule’, which they had to follow during classroom discussions and when
completing assignments. This idea shows that the monolingual practices are central to the
academic Kazakh classes.

Language Mixing Practices

Even if monolingual practices remain as the main settings of the classes where
Kazakh is taught as a subject, language mixing takes place there as well. Since all
interviewees are multilinguals, translanguaging, though not planned, was hard to avoid.
However, such cases were rare. Despite the fact that teachers encouraged students to use
Kazakh only, some teachers tried to be more tolerant and flexible regarding infrequent
language mixing, because “they tried to look realistically at the students’ actual proficiency
levels. But it depends on a teacher” (Adiya, December 23, 2020). For example, Nurgul,
when asked about the spontaneous language mixing practices of her students, stated that
from teacher’s perspective, this is just how students’ brains work especially when they
speak and hear multiple languages every day:

Extract 25:

It is okay. Our students... they have Russian as a home language, and English as a

study language, that’s their environment. Maybe they had come to my class right

after Math or Economics and automatically started speaking English or using

English words. ... Even in my case, I could have done it automatically. If I go to

my English class, 1 can say a word in Kazakh or I can say a word in Russian [Plain

text is translation from Russian, underlined text from Kazakh] (Nurgul, December
25, 2020).

Thus, drawing from teachers’ and students’ words, teachers were aware of the students'

multilingual minds, how they work and what their nature is.
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Translanguaging appeared in other contexts as well, from translations and the usage
of dictionaries, to resorting to Russian or English in order to ease the understanding of the
studied content. For instance, if during the classroom discussions a student forgot or did
not know the translation of a particular word, a teacher could translate it and ask the
student to repeat the idea again, using the new word. As one participant commented:
Extract 26:

Teachers tried to make us develop our skills, such as pronunciation, that is why

every time someone said a word in Russian, teachers would translate it, yes. But

then, they always asked to repeat the sentence again, substituting Russian word
with its Kazakh translation. | really liked that (Yerassyl, December 22, 2020).

All the participants who mentioned such Russian-Kazakh translation emphasized their
fondness of this practice, because their first languages were not neglected and their ideas
remained the same.

In addition, it is important to mention the fact that translanguaging occurred when
making parallels between students’ first and target languages. Some teachers did that when
explaining certain topics, usually related to syntax, grammar or particular cultural
characteristics. As Adiya stated in her interview:

Extract 27:

Sometimes they explained some things through English or Russian. Usually,

grammar... Words, phrases or grammar. They used Russian and allowed us to use

Russian to make analogies. Anyway, we still tried to speak Kazakh and ask
questions in Kazakh as well (Adiya, December 23, 2020).

Moreover, the participating teacher mentioned such cross-linguistic practices as well. For
instance, despite neglecting any kinds of language mixing deep in her mind, Zhaniya stated
that translanguaging is inevitable when the need to describe the meaning of cultural values
or jokes occurs.

Extract 28:

You know the cases when... there are untranslatable problems, when emotions can
be explained only in a certain language. Not only emotions, for example, to explain
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a joke or some anecdote, in these cases | switch languages, though | am against
such practices. | switch to make a student understand the joke or emotions. In such
cases | start speaking Russian. [Plain text is translation from Russian, underlined
text from Kazakh] (Zhaniya, March 4, 2021).

Such practices, as part of pedagogical translanguaging, help to activate students’
linguistic repertoire for enhancing language acquisition process (Cenoz & Santos, 2020).
For example, by explaining Kazakh grammar, students compare the features of grammar,
hence, they use their first languages as a resource that can help to learn Kazakh. However,
Zhaniya stated that in cases of grammar explanations she stopped making comparisons and
that topics related to Kazakh need to be explained in Kazakh:

Extract 29:

I look back at my teaching experience and... | often made comparisons with

different languages, like in Russian or English grammar it needs to be done like this

and in Kazakh grammar it is done like that. But now | know - it is not needed. If

you explain Kazakh grammar, you should explain it through Kazakh. No need to
apply a comparison method with different languages (Zhaniya, March 4, 2021).

Therefore, making parallels and analogies in Zhaniya’s classes are rare practices.
Nevertheless, she might sometimes use Russian to help students understand the subject
matter. Participating students also stated that even if their teachers applied such a kind of
translanguaging in class, these cases were only occasional.

Overall, teachers and students do translanguage in their Kazakh language courses.
It is usually done rarely and as a “last resort”, for instance, when simplified explanations in
the TL do not make sense, or when explaining similarities or differences between
languages from students’ linguistic repertoire. Nevertheless, according to the participants,
translanguaging is always spontaneous, it is not planned by the teacher, since the main rule
of their classes is to speak and use Kazakh solely.

The Effect of Classroom Language Practices on Students
Two previous subsections presented the prevalence of monolingual practices with

occasional language mixing in classes where Kazakh is taught as a subject for Russian
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speaking students. It is of crucial importance to present students’ voices on the above-
mentioned practices, since they are central features in the language learning process.
Overall, students voiced a number of challenges that were caused by the Kazakh-only Rule
and the courses. In particular, these challenges were related to the course content which
was hard to comprehend, speaking anxiety, and awareness of teachers’ negative attitude
towards translanguaging practices.

Challenging Kazakh Course. Majority of the student participants indicated that
the content and the rules of the Kazakh courses were too challenging. To proceed with the
discussion of this theme, it is important to remember the background information of the
Kazakh courses. The research site offers two Kazakh courses that are called “Academic
Kazakh”, both designed for non-Kazakh speaking undergraduate students and are core to
take. If a student has an intermediate level or below, they have to take the first academic
Kazakh course. After completing the first course, students have to take academic Kazakh Il
before they graduate. Academic Kazakh Il is initially designed for students whose KazTest
results showed the upper-intermediate (B2) Kazakh proficiency level or who has already
passed the first Kazakh course. Nevertheless, a few interviewees claimed that the test does
not fully reveal students’ actual level of Kazakh proficiency. In other words, not all
students have B1-B2 levels when taking the above-mentioned courses. Therefore, some
study participants found the course content difficult.

Thus, students reported that the Kazakh classes they took were initially designed
for students who had a good intermediate command of the language. “The first Kazakh
course is not only for intermediate... Even if you have basic or pre-intermediate... In
short, if you are not advanced, you have to pass these two courses.” (Adiya, December 23,
2020). Therefore, the increased difficulty level of the university courses, compared to

Kazakh classes at school, felt to be too sharp. This can be seen from the following quote:
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Extract 30:
At school we usually tried to acquire grammar and the basics of the language.
Simple phrases, topics, the difficulty level increases just slightly. Whereas at the
university it is assumed that you have a higher level, so the courses seem to be too
difficult because of such a gap. As for me, the courses of Kazakh were too

complicated. ... it was implied that all students taking the course had at least
intermediate level of Kazakh proficiency (Yerassyl, December 22, 2020).

Even students with B2 level, such as Adiya and Aida, said that the second course
for upper-intermediate students was hard for them. Such complexity was especially vivid
when completing tasks related to the assigned readings. The readings were usually the
chapters from Kazakh classic novels written in the literary Kazakh. The challenging part
was the amount of workload and the lack of understanding of the content itself. All six
interviewees observed that the reading tasks were the hardest because of that.
Extract 31:

Literary Kazakh - it is just like another Kazakh... It’s just... There are so many

phraseological units and even more unclear words, that was too hard. And the

following speaking assignment where we needed to retell the readed story was the

hardest for me. Because of these difficulties | had a low mark for it (Timur,
December 22, 2020).

Consequently, speaking was another challenge. The classroom activities usually
involved watching videos in Kazakh, then answering the questions about the video and
discussing them. As mentioned earlier, teachers tried to preserve the monolingual
environment of the classroom. No usage of students’ first languages was allowed. Thus,
speaking activities were challenging for all the student participants, except for more
proficient students such as Adiya and Aida. Diana, an ethnic Russian who successfully
passed all two Kazakh courses, revealed that she had experienced a terrible stress
whenever a speaking assignment was given in the class:

Extract 32:
I remember it was always so stressful for me when there were tasks where we

needed to watch, for example, news or talk-show in Kazakh. We needed to watch
the video, we had questions we needed to answer and discuss. It was so hard... If I
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am not mistaken, we could not even use our phones. | was always hoping not to be
asked (Diana, December 23, 2020).

For Diana, such emotional tensity was an obstacle that disturbed the improvement
of her proficiency level. She stated that she always felt the need to use her first language to
increase the level of understanding. However, translanguaging was an undesirable practice
and thus she had to pull herself back. Therefore, she always felt extreme anxiety when
speaking Kazakh. In addition, Diana revealed another crucial problem that can inhibit the
desire to speak and learn the language. It is related to the negative attitude of teachers
towards less proficient students. As Diana commented, sometimes it was easy to feel
teachers’ biased attitude towards those students who have difficulties acquiring Kazakh
and who tend to codeswitch when speaking.

Extract 33:

Even though such educators teach Kazakh to those who are not highly proficient, it

can be easily felt how they judge and do not sympathize with such students... It can

be felt during the lesson and you are under the constant stress because you are

afraid that they will say something or look at you with a disapproving glance...
(Diana, December 23, 2020).

The same thoughts were present in the mind of Iskander, another student who
attended Kazakh courses. He stated that because of the “Kazakh-only Rule” he remained
silent, since clarifications in Russian were also unwanted. Thus, he often felt unsure about
what answer to give and how to answer the discussed questions.

Extract 34:

I usually did not talk in class. It was forbidden to clarify things in Russian. | was
afraid that | would have a penalty point for using Russian. Both at school and at the
university. The thing is that everyone tried to speak Kazakh, and | was afraid,
because | cannot speak if I know | might be incorrect. So, | was sitting quietly, and
then | found out that my academic performance in Kazakh was too low. My teacher
believed me to be the person who did not try to reach for knowledge. Then | had to
speak more Kazakh... So, I find this rule a bit disturbing... (Iskander, December 22,
2020).
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Moreover, he felt even more strained and anxious to speak when he witnessed how
his teacher was criticizing his classmate for not having advanced Kazakh proficiency level
and for adding Russian words when answering the question, because he graduated from a
school where Kazakh was widely used. As Iskander stated, it felt discouraging and such
criticism should not take place when students are in the process of learning the language.
He said the following:

Extract 35:

He was so eager to learn Kazakh, but he used Russian words a few times, and our

teacher criticized that. Well, he tried but he couldn’t speak pure Kazakh, it can

happen to anyone, right? I wish such things never happened in language classes
(Iskander, December 22, 2020).

Therefore, complicated content of courses, restricting rules and negative attitude
towards less proficient students resulted in a high level of anxiety among the participants.
Students wanted to use their first languages when possible, but they could do that mostly
when completing homeworks. According to Neokleous (2017), anxiety usually “triggers
from incomprehensible L2 input” and students might need to use their L1 to understand
more and to feel the “sense of security” (p. 317). Nevertheless, due to the aspects described
above, this was not possible.

Conclusion

Summing up all the findings, the monolingual beliefs and practices were still
present in classes where Kazakh was taught as a subject. Since the purely monolingual
environment had been a popular and preferable trend in education for a long time, all kinds
of language mixing was believed to be wrong. These widespread monolingual and puristic
trends caused the feeling of guilt among teachers who sometimes translanguaged, and the
fear of looking like an underperforming student among students. However, the
participating students reported that they almost constantly felt the need to use their first

language(s) to make sense of the content, and to feel more comfortable and motivated to
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learn the Kazakh language. The rule to speak pure Kazakh, either tacitly or officially
pronounced, was perceived as an obstacle that hampered the language proficiency
development. Moreover, the workload of complex tasks and differing proficiency levels
among students, added to the anxiety of Russian speaking participants.

Overall, though some teachers and students believed the “Kazakh-only rule” to be
the key to success in the language acquisition process, spontaneous translanguaging and
occasional cross-linguistic meaning-making practices were not completely neglected.
However, students felt the pressure of the monolingual rules that led to demotivation and

increased their level of anxiety.
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Chapter 5: Discussion

The previous chapter presented the major findings that were obtained from eight
semi-structured one-on-one interviews with Russian-dominant university students who
attended Kazakh language courses at their university, and Kazakh language instructors
teaching in the same educational institution. This chapter focuses on the discussion of
those findings in relation to the existing literature on the topic. As mentioned in the
literature review chapter, this study draws on Macaro’s (2014) framework, in which he
defined three positions (virtual, maximal, optimal) of teachers’ beliefs towards language
mixing in language classrooms. The virtual position mirrors the target language country’s
linguistic environment, the maximal sees no pedagogical value in language mixing but
resorts to other languages with the sense of guilt, and the optimal position views some
value in other languages and uses them to enhance the language learning. This framework
can be applied to students’ beliefs as well.

The purpose of the study was to explore beliefs and practices that the study
participants have about translanguaging. Thus, there are two research questions that need
to be answered. The first one seeks to reveal beliefs that Kazakh language teachers and
Russian speaking university students have towards translanguaging, and the second
research question aims at finding out about the translanguaging practices during the classes
where Kazakh is taught as a subject. Four major findings have been identified for
discussion: prevalent monolingualism-oriented beliefs, the target language as the only
classroom language, occasional resort to translanguaging, and tension between beliefs and
practices. These themes are presented in the following sections.

Prevalent Monolingualism-oriented Beliefs
The first objective of the study was to explore the beliefs that the study participants

held towards language mixing. As it was presented in the preceding chapter, at least six out
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of eight participants considered the monolingual environment to be the most important
contributor to successful language proficiency development. Therefore, the
monolingualism-oriented beliefs were prevalent in this study.

This finding illustrates that both teachers and students mostly held the virtual belief
about the use of the target language. The position was introduced by Macaro (2009) as part
of his framework of beliefs that teachers can have towards hybrid language mixing
practices. Macaro defined the virtual position as the belief that stands for “mirroring the
environment of the first language learner and the target language country” by using the
target language only (p. 35). In addition, another research by Macaro (2014) indicated that
teacher educators adopting the virtual position are in the majority. This correlates with the
widespread nature of ‘the target language only’ belief, which might stem from the
‘languages in solitude’ (Cummins, 2007) assumption that has been reigning in the field of
language education for decades, as well as from the language ideologies.

The results are further consistent with those of other studies on language in
education which reveal the presence of the monolingual bias in many countries (Conteh,
2018; Cummins, 2017; Makalela, 2016; Manan, et al., 2020; Manan & Tul-Kubra, 2020;
Otwinowska, 2017). University students who participated in this research emphasized the
fact that their teachers at both school and university levels were against language mixing
practices in their classes. The participating teachers themselves reported that in spite of the
unique multilingual environment of the country, additional languages had to be learned
without the interference of the first language. For them, hybrid language practices obstruct
the development of students’ exposure to the target language and/or make them feel
lethargic towards becoming more exposed to Kazakh since they do not practice the Kazakh
language in other domains of their lives. Similar to that, Conteh (2018) stated that in

English speaking countries like the UK and Australia, language teaching is praising native-
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speakerism and standard languages, as well as “teaching and learning one language at a
time and imposing narrow models of assessment and success” (p. 475). In addition, in a
study conducted by Doiz and Lasagabaster (2017), teachers do believe that the usage of L1
is detrimental because it negatively influences the exposure to the TL. Moreover, Gardner-
Chloros (2009) suggested that the negative perceptions of language mixing might be
underpinned by the view that codeswitching is a lazier way of speaking, because “people
cannot be bothered to search for the words they need in a language’ (p. 14). Thus, the
participating Kazakh language instructors believe that the first language of students is a
problem and resorting to it can slow the learning process down. Although students reported
the need to use their L1 when learning the target language, they also believed
translanguaging practices to be the problem and felt guilty when resorting to Russian or
English in the Kazakh language learning classes.

Some scholars connect beliefs about languages with language ideologies by using
the latter as the lens which shapes the former (Kroskrity, 2004; Woolard & Schieffelin,
1994). In other words, beliefs can be formed with the influence of the initial ideologies of
an individual. This might be applied to beliefs of the participants of this study. As
mentioned in the previous chapter, the Kazakh language has a bitter history, when the
language was suppressed by the Soviet Russification policy, which consequently led to the
negative shift from Kazakh to Russian among the Soviet Kazakhstani citizens. In addition
to the shift, the Kazakh language lost its prestige and was associated with “backwardness”
(Smagulova, 2008, p. 7). Moreover, the Kazakh language was not used in many domains,
such as science and education. For instance, as Nurgul, the teacher participant, pointed out,
the first Kazakh language teaching bachelor program at her university was opened only at

the beginning of the 1990s, right before the collapse of the Soviet Union.
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As a result of the Soviet language policy and planning, the Kazakh Soviet Socialist
Republic became the most “Russified” Soviet Republic (Smagulova, 2008). Unfortunately,
this also resulted in giving rise to the terms such as “Shala-Kazakh” (Half-Kazakh) and
“mangurt”, which are usually used to humiliate those Kazakhs who cannot speak their
language. After gaining independence, the prestige of Kazakh at a civil level started to
increase. For instance, it was written in Kazakhstan’s Law on Languages that learning the
state language (Kazakh) is the duty of every Kazakhstani citizen because it is a crucial
factor in strengthening the people of Kazakhstan (Law on Languages, 1997; Wheeler,
2017). These aspects might also have resulted in the purist language ideologies that
influence the neglect of any kinds of language mixing and evoke guilt when hybrid
language practices do take place.

One of the participating teachers, Nurgul, also voiced this assumption. She reported
that her students mostly tried to maintain the monolingual environment in the classroom. In
spite of that, some students were trembling when speaking and felt too shy and anxious.
The teacher always invited such students to work with her during office hours individually,
and oftentimes students mentioned that such anxiety was the result of the purist ideologies
and people’s judgemental attitudes to language mixing.

Overall, the virtual position was held more frequently among the participants. This
belief was present in not only the participating teachers and students. The participating
students also emphasized the presence of monolingualism-oriented beliefs among their
school teachers. Both students and teachers displayed an awareness of the Russian
language dominance. Therefore, Nurgul and Zhaniya, the Kazakh language instructors,
believed that any kind of language mixing is not beneficial for the TL exposure
development, since Kazakh is not widely used by the study participants outside of the

classroom.
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Nevertheless, though translanguaging is often neglected by classroom practitioners,
there is ample evidence from previous studies that demonstrate how fluid language
practices can be a useful pedagogical tool in language teaching and learning (Canagarajah,
2011; Cummins & Early, 2011; Garcia & Wei, 2014; Joseph & Ramani, 2012). For
instance, an empirical study conducted by Cummins and Early (2011) presented how
languages in multilingual minds are interdependent and how their contact results in higher
efficiency and encouragement in classroom activities. The participants of that study, who
were primary school students, reported how allowing to use their first languages helped
make sense of writing and reading activities in their English language learning program.

Though the participants of the study believed that translanguaging does not suit the
context of developing minority languages, Cenoz and Gorter (2017) propose that cross-
lingual practices can be applied in the case of minority languages development as well.
They argue that translanguaging practices can be applied if the following principles are
followed:

1. Design functional breathing spaces for using the minority language.

2. Develop the need to use the minority languages through translanguaging.

3. Use emergent multilinguals’ resources to reinforce all languages by developing
metalinguistic awareness.

4. Enhance language awareness.

5. Link spontaneous translanguaging to pedagogical activities (p. 909).

Thus, if these principles are taken into consideration, sustainable translanguaging as
a pedagogical tool can help to organize a more inclusive and efficient process of language

learning, without causing harm to the maintenance of the minoritized language.
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Kazakh as the Only Classroom Language

As seen in the previous finding, the virtual belief was voiced by 75% of the study
participants. This finding concentrates on discussing the practices that occurred in the
classes where Kazakh is taught as a subject. One of the crucial themes that emerged from
the interviews was that the monolingual beliefs were related to the classroom practices. In
other words, as teachers and students were holding the virtual position, the practices that
took place in their Kazakh language learning classroom were also aimed at minimizing
language mixing or neglecting it entirely. Thus, the linguistic environment in the classroom
was based on the Kazakh-only rule. As noted by Doiz and Lasagabaster (2017) in their
research on beliefs about translanguaging practices, the beliefs of teachers often influence
the practices. The same idea was mentioned by Kubanyiova (2014) where the researcher
claimed that teachers’ beliefs often reflect the way they view and conduct their classes.

The courses that the participating teachers teach are designed for Russian-dominant
students and focus on academic Kazakh. Zhaniya and Nurgul claimed that the Kazakh-only
rule was right and suitable for their classes; such a position formed the main principles of
their teaching, which state that Russian and other languages had to be left outside the
classroom so that they do not upset learners’ exposure to Kazakh, especially when teaching
academic Kazakh. Furthermore, as Yerassyl stated, “It was assumed that we are already
proficient in Kazakh, so our teachers thought that we can express our thoughts in pure
Kazakh”. Therefore, teachers of Kazakh believed the language mixing to be inappropriate,
not only because the courses had an objective to teach academic Kazakh, but also because
of the assumption that their students already had an experience in learning Kazakh
throughout the eleven years of studying at school.

Thus, taking into consideration the above-mentioned presupposition that the

students of academic Kazakh courses already have a good command of Kazakh, the tasks
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and assignments were more challenging than those the participating students had in high
school. The Kazakh language instructors mostly assigned chapters from Kazakh literary
novels to read, and the syllabi contained more advanced grammar and vocabulary. In
addition, the classroom discussion topics were about more advanced topics such as
domestic violence or globalization. Usually, some teachers provided a list of complex
vocabulary with definitions in Kazakh before the class, so that the students can get to know
the words they might not know. Moreover, students had speaking and writing assignments.
Despite the difference in the proficiency levels among students that occasionally occurred,
all the students had to complete the assignments in Kazakh; the classroom discussions and
explanation of grammar and vocabulary were also conducted in the Kazakh language only.
Even though the rule was not explicit in some cases, students understood its tacit presence
and tried to follow it as much as possible. This finding is a little different from the other
studies on translanguaging that were conducted in Kazakhstan. For example, Tastanbek
(2019), who researched the Kazakhstani English language instructors’ beliefs on
translanguaging, revealed that students often engaged in hybrid language mixing practices
despite the English-only rule.

To sum up, the main practices of the Kazakh language classes were based on the
view that Kazakh had to be the only language of instruction in the classroom. Language
mixing was not welcomed by language instructors, because they believed that students’
long educational experience with Kazakh in their Russian-medium schools helped them to
become proficient in Kazakh. Hence, all the activities, assignments, and other tasks had to
be conducted and submitted in Kazakh only.

Occasional use of Translanguaging
Though the previous section showed that the Kazakh language classrooms at the

research site were usually based on monolingual practices, it was reported that occasional
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translanguaging did take place as well. Usually, it was spontaneous or mostly used as a
“last resort”, evoking the feeling of guilt in those who resorted to the language mixing
practices. This finding can be related to Macaro’s maximal position, where no pedagogical
value is viewed in translanguaging practices, but in some cases “teachers have to resort to
L1” (2001, p. 535).

First, the participants told about how the hybrid language practices could happen
spontaneously. The participating students studied in English and used Russian or English
when communicating with friends. Therefore, sometimes the language mixing was just
“the slip of the tongue”. This can be related to the notion of spontaneous translanguaging
that is “complex discourse practices of bilinguals” (Cenoz & Gorter, 2017, p. 904). When
asked a question about spontaneous language mixing, Nurgul claimed that when such
practices took place in her classes, she never criticized her students despite the TL-only
rule. She said that by being multilingual herself, she could spontaneously translanguage as
well, so she was aware of how the multilingual brain works.

Second, the translanguaging practices were applied when describing linguistic or
cultural values, jokes, or colloguial metaphors. Here, as Zhaniya pointed out,
translanguaging was inevitable due to the need to deliver the context so that students
understood the meaning. Though she felt guilty every time she switched to Russian or
English, she stated that it was for the sake of knowledge and understanding. She believed
that in such situations translanguaging makes students more exposed not only to the target
language but to the culture to which the language belongs. Nevertheless, the teacher
mentioned that in other cases she follows the main rule of her classroom - to speak Kazakh
only.

Third, Russian and English were occasionally used as a last resort. Teachers and

students utilized translanguaging when the content was found too incomprehensible and
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there was no other ways to explain the topic. The “last resort” translanguaging is never
seen as a teaching/learning tool and is often perceived negatively. Indeed, teachers with the
monolingual ideology hardly ever view students’ first language(s) as a resource (Auerbach,
1993; Cook, 2001). Usually, such reluctance and minimization of translanguaging
practices are justified by the fear of not becoming exposed to the target language, as
mentioned in previous sections. Nevertheless, these practices cannot be totally reduced,
since students might sometimes need to translate words or phrases to fully understand the
studied content. Thus, resorting to students’ first languages cannot be avoided because of
the gap between the students’ actual Kazakh proficiency levels and the declared level of
Kazakh courses they take.

Therefore, Macaro’s (2014) maximal position can also be traced to the above-
mentioned situations. This means that despite the dominating monolingual beliefs, teachers
and students use other languages to avoid misunderstandings and increase the
comprehension of the content. It is also important to mention that when students were
completing their homework or assignments outside of the classroom, they used dictionaries
and other materials in their dominant languages to make meaning and increase
understanding of the tasks they were assigned. These practices were more spontaneous
than planned. According to Lin (2020), such application of hybrid linguistic practices is
called spontaneous translanguaging pedagogy, which occurs “without planning or design
as the bi-/multilingual teacher spontaneously translanguages (or allows students to
spontaneously translanguage or both) to scaffold students’ learning in the ongoing dynamic
interaction” (p. 6). Nevertheless, spontaneous translanguaging often evoked a feeling of
guilt among those who made use of it during the classroom discussions. For instance,
Manan and Tul-Kubra (2020) reported similar findings in their study on Pakistani English

language teaching (ELT) practitioners and their “monolingual idealism” (p. 1). There, it
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was found that whenever teachers had to resort to students’ first languages, they felt
“compelled to do so rather than admitting this as a strategic act of effective teaching” (p.
15). Therefore, this finding about the last resort to translanguaging with the accompanying
feeling of guilt is consistent with other studies within the Kazakhstani context (Tastanbek,
2019; Amaniyazova, 2020) and outside of it (Copland & Neokleous, 2011; Doiz &
Lasagabaster, 2017; Manan, et al., 2020; Manan & Tul-Kubra, 2020; Neokleous, 2017).
Tension between Beliefs and Practices

Although the participating students strongly believed that there should be minimal
or no resort to their first languages, there was a controversy between the beliefs and the
practices. This was evident from the students’ answers to interview questions. To be more
precise, students reported that they felt the need to make use of the languages from their
repertoire. This means that in actual practice, the feeling of comfort and complete
understanding of the course were the first priorities.

According to Basturkmen (2012), the relationships between beliefs and practices
are complicated and a mismatch between them is not a rare issue. This was partly true for
Nurgul and Zhaniya and fully accurate for student participants of the study. For instance,
Nurgul and Zhaniya, who preferred their classroom to be based on completely monolingual
assumptions, had to resort to Russian and English in order to enhance the understanding of
the subject matter where it was lacking. Yet, in other cases, they maintained “native-like”
practices.

Certainly, for students whose proficiency was below intermediate level (that is the
level that was declared to be the default one for the first Kazakh course they had to take),
different assignments, including home tasks and classroom discussion, were too
challenging. For instance, almost all the participants stated that they had to reread the

assigned literary readings in Russian since the vocabulary was too complex and many
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words were unknown. The students claimed that if readings were at least slightly easier,
they would have been more helpful in expanding the Kazakh lexicon, enhancing the
contextual understanding, and increasing their overall proficiency level. Unfortunately,
such a complexity along with the overloaded curriculum made them feel frustrated when
completing the reading assignments.

In addition to reading tasks, students usually had classroom discussions of the
chapters or classroom listening tasks. There, students had to follow the Kazakh-only rule
strictly, in other words, to speak in pure Kazakh. This was the hardest task for most of the
interviewees, especially for the non-ethnic Kazakhs who participated in the research. They
had to comply with the monolingual environment in the classroom, so they tried to remain
quiet, hoping that teachers would not ask them to share their opinion on a certain topic in
front of the class. Nevertheless, students were aware of the important speaking assignments
that they had during the exam period. Thus, they knew how the lack of speaking practice
might influence their academic performance. Therefore, they forced themselves to speak,
even though such situations caused terrible stress that made them feel anxious during the
speaking activities.

Taking into consideration the above-mentioned factors, the content that the students
had to deal with was hard to comprehend (Krashen, 1985). Therefore, they reported the
need for the use of their first language as a mediating tool, which should be used at least
until they achieve an upper-intermediate level or above. This supports Garcia and Wei’s
(2014) ideas that translanguaging as a scaffolding tool can help teachers to ensure the
understanding of the content and involvement in new linguistic practices. Moreover,
though the monolingual environment is often preferable in language learning settings, the
participants stated that with some help of their first language they would feel more secure

and comfortable to start speaking in the target language. To them, comfort and security are
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the feelings that make one feel more motivated to learn. As one of the participants said,
inclusion especially matters for emergent multilinguals. Indeed, as Neokleous (2017)
pointed out, the anxiety that students might feel when not allowed to translanguage might
have been triggered by the absence of a sense of security and comfort. In addition, Darvin
and Norton (2015) theorize that when individuals enter new environments or spaces, they
can use their linguistic skills and materials as “affordances” that “transform this capital
into something that is regarded as valuable in new contexts” (p. 45). Furthermore, the
researchers recommend teachers to reflect on the value of viewing learners’ linguistic and
cultural resources as affordances rather than taking their values for granted or viewing
them as obstacles. With these ideas of security and inclusion in mind, teacher educators
can contribute to the increasing degree of effort that students invest in language
classrooms.

For the participants of the study, the meaning-making feature of translanguaging
was equally important, because they lacked it in their Kazakh language classes. The
participants justified this by providing examples of how they have learned the fundamental
knowledge of English with the help of Russian. Thus, they believed that the insufficient
understanding of the course content had left a bad influence on their progress, and
translanguaging practices could assist in minimizing the bad effect. For instance, students
showed their fondness for practices where they or their teachers can make parallels
between Kazakh and other languages from their linguistic repertoire. Such cases were also
reported in a study conducted by Galante (2020) in an English for Academic Purposes
(EAP) program in Canada. One of the major findings of her mixed-method study was
students’ encouragement to use their first language(s) to make meaning of the content by
finding similarities or differences. Same as the participants of this study, some students

from Galante’s research reported that learning English idioms through language mixing
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practices was more captivating than simply learning them by heart. Therefore, the study
participants viewed translanguaging as a valuable pedagogical tool in practice, while the
ideologies or beliefs dictated the “wrong nature” of the presence of other languages’ in the
language classroom.
Conclusion

The purpose of this chapter was to explain and discuss the main findings of this
study, linking them to the existing literature on the investigating topic. These findings
suggest that in general, the monolingual beliefs are still widespread in classes where
Kazakh is taught for academic purposes. Moreover, the hybrid language practices take
place rather rarely and spontaneously, or not at all. These findings suggest that little value
is apparently accorded to translanguaging practices, thus, the participants usually hold the
maximal or virtual positions towards translanguaging. This is consistent with the
Kazakhstani language ideologies that might result from the history of the Kazakh language
and the worldwide dominance of the “languages in solitude” assumption. Despite holding
such beliefs, the student participants reported that the Kazakh language courses at their
university appeared to be challenging for them. Moreover, they stated that they would not
mind applying more use of other languages from their repertoire. This need is justified
with the sense of inclusion and comfort that the classes lacked, as well as with the
importance of understanding the meaning of the course content. Overall, findings show
that even though 75% of the study participants hold monolingual beliefs, all students
participating in the research still stated that all languages can be treated as resources, rather

than a problem, at least when learning the foundation of the target language.
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Chapter 6: Conclusion

The previous chapter covered the discussion of the main findings of the study based
on eight semi-structured online interviews with university students and Kazakh language
instructors. This chapter presents the major conclusions of this study. The purpose of the
current study was to determine Russian-dominant university students’ and Kazakh
language teachers’ beliefs and practices about translanguaging in classes where Kazakh is
taught as a subject. The following research questions needed to be answered:

1. What are teachers and students’ beliefs towards translanguaging in classes, where

Kazakh is taught as a subject?

2. What are teachers and students’ practices of translanguaging in classes, where

Kazakh is taught as a subject?

Therefore, the final chapter presents the main conclusions and limitations of the
study. Towards the end, the implications of the study are discussed, and recommendations
are put forth for further research and practices.

Main Conclusions of the Study

The first conclusion is based on the discovery that the monolingual beliefs were
prevalent among both teachers and students who participated in this study. In particular,
though participants were aware of the multilingual context of the country, some of them
still maintained purist views, and were opposed to codeswitching, both inside and outside
of the language classroom. When speaking about educational settings, six out of eight
participants believed the monolingual environment to be the key to successful language
acquisition. For four of them, language mixing can damage the beauty of a pure language
and it can become a serious obstacle in target language proficiency development. Such an
attitude is a reflection of monolingual bias and associating language mixing with the

derogatory term “Shala Kazakh” (“Half-Kazakh”). They believed in compartmentalization
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of languages. Teachers justified the need to separate Kazakh from other languages, arguing
that Russian-dominant students of this English-medium university hardly ever speak
Kazakh outside of the Kazakh language learning classes. Therefore, they were of the view
that even occasional recourse to Russian and English can damage the development of the
target language.

In line with the above beliefs, the influence of monoglossic beliefs was reflected in
the content and design of the Kazakh language classes. The classroom tasks and overall
language practices were mostly based on mirroring the monolingual environment, where
any kind of language mixing was strictly avoided. In other words, Kazakh was the only
medium of instruction, thus the class was following the Kazakh-only rule. This was not
new for students because they have experienced monolingually designed Kazakh classes,
both at their RMI schools and EMI university. Yet, the participants stated that the rules at
their university were stricter than the ones they experienced at school because it was
assumed that students already had a sufficient level of Kazakh due to eleven years of
learning the target language at school. Therefore, the students were often assigned more
challenging tasks, such as chapters from Kazakh literary novels to read, more complex
discussion and writing topics, etc. All the assignments had to be completed in Kazakh;
classroom discussions and grammar/vocabulary explanation were also conducted purely in
Kazakh. Though the Kazakh-only rule was often tacit, students still tried to follow the rule
as much as they could to get good grades and prepare for the speaking assignment that they
had at the end of each semester.

Although the classroom practices were based on the “two solitudes assumption”
(Cummins, 2007), it was reported that hybrid language mixing practices did occur in the
classroom, though occasionally. Translanguaging was mostly spontaneous in cases where

students had to switch to Kazakh right after their English-medium classes. One of the
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participating teachers did not mind such translanguaging, since being multilingual herself,
she acknowledged that this is how the multilingual brains of students work. Another
teacher who participated in the study stated that she switches to other languages when
describing cultural values or jokes which are hard to explain to a non-Kazakh dominant
student. In other cases, translanguaging was usually used as a “last resort”. These
occasional language mixing practices evoked the feeling of guilt because it was usually
considered as a sign of low proficiency of students and teachers’ lack of knowledge about
language teaching approaches. Therefore, teachers hardly ever viewed translanguaging as a
helpful pedagogical tool.

Another important conclusion concerned the challenges that students experienced
when learning Kazakh at the university. Even though students had extensive experience in
learning Kazakh, most of them reported the gap between the level of classroom content
and the actual level that they had. Students found some tasks beyond their comprehension
levels and felt extremely anxious and unmotivated while speaking Kazakh during the class.
Though students believed that the usage of other languages might obstruct the Kazakh
language acquisition process, they claimed that due to the above-mentioned gap, they felt
the need to translanguage. They revealed that those rare and guilt-accompanied
translanguaging cases were very meaningful. Moreover, they believed that with a little help
of English or Russian, (e.g. when translating or making parallels with other languages),
they would have more space for scaffolding and meaning-making. In addition, they were
sure that occasional and pedagogically planned language mixing could help them feel more
secure, comfortable, and, hence, motivated to proceed with learning the target language.
For instance, one of the participants referred to their part-time teaching experiences where

their students’ first languages were employed as a pedagogical tool. This particular student
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stated that language mixing practices encouraged feelings of inclusion and motivation in
her students, which helped them to achieve their language learning goals.

Overall, most participants believed that languages should be learned without the
interference of other languages. Since teachers beliefs oftentimes influence their
pedagogical practice, the Kazakh language classroom was based on the Kazakh-only rule,
which students tried to follow. Even if sometimes both teachers and students had to use
other languages to make sense of the studied content, it evoked the feeling of guilt about
the practices of translanguaging. However, students, whose proficiency level was below
intermediate level, reported that translanguaging could be applied to make the class content
more comprehensible and to make them feel less strained when completing different tasks
in Kazakh.

Limitations and Further Implications

In conclusion with the major findings drawn from this study, it is important to
consider limitations. First, the main limitation of the study was the lack of time to conduct
research at a more significant level. The reasons for this limitation were other intensive
courses during the academic year and the new online settings which, as a result of COVID-
19 pandemic, led to put even extra psychological pressure on the researcher. Another
limitation caused by the pandemic was related to the recruitment process because there was
a low number of people interested in participating in the research. Moreover, since the
latest academic year at the research site was conducted solely online, the researcher
decided not to conduct observations. Therefore, these weaknesses led to the shortening of
the sample size. Admittedly, since six student and two teacher participants are a relatively
small sample size, it is hard to generalize the findings and apply them to the overall

Kazakhstani and global contexts. Furthermore, the study may be limited due to the lack of
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empirical research on translanguaging in the context of the Kazakh language learning
classes at different levels of education.

The findings and limitations of this study suggest further implications. First, due to
the small sample size, research with a bigger number of research sites and participants
needs to be conducted on the topic of translanguaging beliefs and practices within the
context of the classes where Kazakh is taught as a subject. Further research could be
conducted at different educational institutions of different levels with other types of
research design and data collection tools. For instance, a mixed-method approach could be
used to shed more light on correlations and different patterns of the researched
phenomenon in the context of different regions of the country. As Tastanbek (2019)
pointed out, translanguaging is a broad concept, therefore, more thorough data collection
instruments can help explore the workings of other elements and aspects of the
translanguaging notion in relation to the context of Kazakhstan. Moreover, since the
participants of the study considered school experience to be insufficient for Kazakh
language proficiency development, studies exploring Russian-dominant students’
challenges and motivation to learn the Kazakh language at the school level could be
conducted.

Recommendations

Based on the findings and concluding remarks of the study, the research proposes
several recommendations to policymakers, higher educational institutions, and language
teachers. First, considering the findings that voiced students’ challenges when learning
Kazakh, education policymakers need to take into account the need to implement
sustainable translanguaging practices in the “language as a subject” curriculum, because
the current Kazakh teaching program does not fully consider the multilingual peculiarities

of the country’s linguistic context. This could help classroom practitioners feel more
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confident and motivated when learning and practicing the target language within the
classroom. In addition, teacher-training sessions on the role of translanguaging as a
pedagogical tool can be carried out for teacher educators, so that they can possibly
minimize and perhaps ultimately neutralize the “languages in solitude” assumption
practices in their classes and provide more space for students to engage in scaffolding
multilingual practices. Therefore, as many scholars propose, there is a need for challenging
the prevailing ‘monoglossic ideologies’ (Manan, 2021), and encourage the opening of
ideological and implementational spaces for a transformative multilingual pedagogy,
multiple languages, cultures and identities (Hornberger, 2003, 2005; Manan, 2020, 2021;
Manan, et al. 2019)

Second, educational institutions could revisit their Kazakh language requirements.
The participants of the study often claimed that the gap between their actual proficiency
and the courses’ language level was significant. Since participating students claimed that
the challenging content and strict monolingual rules harmed their willingness to learn the
language, language teachers may need to reconsider and rethink their teaching practices
more reflectively, especially when teaching in such unique multilingual settings.
According to Batyrkhanova (2020), pedagogical practices of Kazakhstani teacher
educators need to employ more “transformative” approaches, which, in this case, can be
the implementation of a sustainable translanguaging pedagogy. Even though educators
teaching a minority language tend to believe in the detrimental nature of language mixing,

translanguaging practices can only enhance the process of language acquisition.
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Appendix A
Interview Protocol

Time of Interview:

Date:

Researcher: Symbat Mukhamediyeva
Participant: Student

Questions:

What languages can you speak?

When did you start learning Kazakh?

Did you have Kazakh language classes at school?

What are your views about language mixing in the classrooms?

When a person tends to mix languages during conversation, what opinion do you

make about him/her? Does it indicate their weakness or strength in the use of

languages?

6. When you studied at school, how did you view the use of other languages such as
Russian or English in classes where Kazakh is taught as a subject?

7. Inyour view, was it more advantageous or disadvantageous to use more languages
in classes where Kazakh is taught as a subject?

8. How did your teachers manage languages in schools? Did your teachers allow only
one or more than one languages in the classroom during your school days?

9. In your view, should languages other than Kazakh be allowed in classes where
Kazakh is taught as a subject?

10. Which Kazakh language course have you attended?

11. What kind of rules does your current Kazakh language instructor ask you to
follow?

12. How does your current Kazakh teacher conduct their classes where Kazakh is
taught as asubject? Is your teacher strict or tolerant about the use of more than
language in the classroom? Explain please.

13. How often do you feel that you want to use your first language during classroom
activities, doing assignments or homework for the Kazakh language course at your
university?

14. Does your experience of learning Kazakh at the university differ from your school
experience?

Probe: In what ways?

15. What would be your favorite teacher? Is that the one who only uses one language
such as Kazakh or the one who flexibly allows the use of languages more than
Kazakh language in the classes where Kazakh is taught as a subject?

16. Should languages be kept separate or not during teaching learning processes?

arONE
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Cyx6art IIpoToxosibt

Cyx0at yakpIThI:

Cyx0ar kyHi:

Cyxo6at 6epymi: CeimbaT Myxamenuena
Cyx0ar katpicymbl: CTy1eHT

Cypaxkrapsi:

arwONE

10.

11.

12.

13.

14.

15.

16.

Ci3 xangaii Tinaepae ceiielicis (ke3 KenreH JeHreie)?

Ci3 Ka3ak TUIIH KalllaH YipeHe 0acTabHbI3?

Ci3ze MeKTenTe Ka3ak Tiil cabarsl 0016l Ma?

Cabakrapa opTyp:i TULIEPAl apajlacThIPy Typasibl HE OMIACHI3?

Ceiinecy Ke3iHJIe ailaM TULIEP/Ii apaliacTeipyFa OeliiM OoJFaH Ke3je, Oy KaHaan
acep cizae Kanasipaasr? Ci3aiH MKIpiHIIE, 01 apTHIKIIBUIBIK HEMece KEMIIUTIK 11e?
Ci3 MeKTenTe OKBIN KYPreH Ke3iHi3/Ie Ka3akK TUIH YHpeTKeH cabakrapaa 6acka
TinaepAl (OpbIC, aFbUIIIBIH) KOJIaHy Typajibl HE OWIaAbIHbI3?

Ci3aiH OMBIHBI3IIA, Ka3aK TUTI cabakTapbIHaa Oacka TUIIEPII KOJIIaHy Il aibl
ma?

Ci3gig Ka3ak Tiji MyFalliMi OHBIH cabarbiHIa OipHEeIIe TUTII KOJIIaHyFa Kajai
Kapaapl? Omnap OyraH ko Oepai me?

Kazak TiniH OKbITY cabakTapbiHaa 0acka TilIepai KOJIaHyFa pykcar Oepy Kepek
eI olJ1ayickI3 0a?

Ci3 KaHJai Ka3ak TUTi KypChIH OKBIIT KAThIPFAHCHI3?

YHHUBEPCHUTETTET1 Ka3ak TiJIl MyFaIIMIHI3IIH KaH/Ial epexenepi 00ab1?

Ci3ziH yHUBEPCUTETTE Ka3aK TiIi OKBITYIIBIHBI3 cabarbIH Kanail eTkizeni? Kasax
TiJTiHEH 0acka TUIIep/i KollaHyFa KaTaH HeMece TOJIEPaHTThI Ko3Kapac 6ap ma?
CBIHBII TanICBIpMAJIaPBIH OPBIHJIAY KE3iHE, Y TallChIPMAChIH OPBIH/IAY KE31H e
Hemece 03 OeTiMeH okyaa Ci3 e31Hi3/IiH aHa TITiHI3e KOMEKKe MYKTaXK eKeHiH131
KaHIIAIBIKTEI KU1 ce31Heci3?

Kasipri ka3zak TisiH yiipeHy ToXipuOeHi3 6eH MEeKTenTer1 ToxXipruOeH13IiH
aliplpMaIlIbUIbIFBI Oap Ma?

Crpinak: 6ip ToxipuOeHiH 0acKagaH KaHIIAIBIKTHI allbIPMAIIBLUTBIFEL 0ap?

Cizre kaii MyrasiiMm ke0OipeKk YHAUTBIH €11 ©3 cabaKTapblHa TeK Ka3akK TUIIH
KOJIJIaHAThIH HEMece Ka3ak Tii cabakrapbiHaa 06acka TijaAepAl UKeM/I1 KOJIIaHAThIH
JKOHE KOJIJaHyFa MYMKIHJIIK O€peTiH MyFaim?

OKpITY/OKY TpoIrieciHie Tiiaepi 0oy Kepek e, KoK mna?
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Nutepsrio [IpoTokon

Bpewmst uHTEpPBBIO:

Mara:

Hccnenosarens: CeimbaT Myxamenanena
Vyactauk: CTyaeHT

Bomnpocksr:

1.

2
3.
4.
5

10.
11.
12.

13.

14.

15.

16.

Kakumu si3pikamu Bel Bnajgeere (Ha 11000M ypoBHE)?

Korna Bel Hauaiiu yuyuTh Ka3axCKHUM S3bIK?

boun mu y Bac ypoku kKa3axcKoro si3plka B IIKOJE?

Yro Bel gymaere 0 CMELIEHUHN Pa3HbIX SI3bIKOB HA ypOKax?

Korpaa uenoBek BO BpeMsi pa3roBopa MCIONb3YET pa3HbIe A3bIKU, 4TO Bbl gymaere o
Hem/He#? J{ns Bac 9To mokaszarens I10X0ro yMEeHUs TOBOPUTH Ha OJTHOM SI3BIKE,
WJIH, CKOpee, CUIIbHAsI CTOpOHA?

Korna Bel yunnuce B mkode, yto Bel gymanu 00 UCIIONBb30BAaHUH JPYTUX SI3bIKOB
(pycckuii, aHTIMICKUI) HA ypOKax, rae Bac o0yuyanu ka3axckomy si3bIKy?

[1o Bamemy MHEHUIO, ITOJIE3HO JIM UCIIOJIB30BAHUE APYTHUX A3BIKOB HA YPOKaX
Ka3aXCKOro si3bIKa?

Kaxk Bamm mkonbHble y4UTENsI OTHOCUIIMCH K UCIIOJIB30BAHUIO HECKOJIBKUX SI3bIKOB
Ha ypoke kazaxckoro? [103BoJIsIIN 1M OHU 3TO HA UX 3aHITHIX?

Kaxk Bbl gymaere, cienyer jau pa3peliarh UCIOIb30BaTh APYTUE SI3bIKK HA YPOKaxX
00y4YeHUs Ka3aXCKOMY SI3BbIKY?

Kakoii kypc kazaxckoro si3pika Bbl mpoxouiiv B yHUBEpCUTETE?

Kaxkue nmpaBuna ycranoBieHbsl BammM npemnoiaBaresieM Ka3axcKoro s3bIKa B
YHHUBEpPCUTETE?

Kak Bamr mpemnogaBaresnis TpOBOAMT YPOKH Ka3aXCKOTO S3bIKa B YHHBEPCUTETE?
HMeno 1 MecTo CTpOoroe Ui TOJEPAaHTHOE OTHOLIEHUE K UCTIOJIb30BAHUIO APYTHX
SI3BIKOB TTIOMUMO Ka3zaxckoro? OObSICHUTE, MOXKATyHCTa.

Kaxk yacto Bel uyBCTByeTE, UTO HYKAA€TECh B TOMOILIA CBOETO MEPBOTO SA3BIKA,
BBITIOJIHSIS 33]JaHUS HA YPOKE, JOMAIIIHEE 3a/IaHUe WIIA CAMOCTOSITENIbHBIE PaObOThI?
14. EcTb 1 pa3HuIla MeX1y BaliuM HbIHEIIHUM OIBITOM MU3YYEHHUS Ka3aXCKOTO
s3bIKa OT Barero mkoyiibHOTO OmnbITa?

IIpo6a: yemM UMEHHO OTIMYAETCS OJIUH ONBIT OT APYTOro?

Kakoii yunrens HpaBuiics 061 Bam Ooibliie: TOT, KOTOPBIM HCIIONB3YET TOIBKO
Ka3aXCKHl Ha CBOMX ypOKaX, WM TOT, KOTOPBI THOKO MCIOIB30Ba U MO3BOJISLIT
OBI UCIIOTB30BATH JIPYTHE S3BIKK HA YPOKaX Ka3aXCKOTo si3bIKa?

Pa3nensaTh mu S3bIKK WK HET BO BpeMsl Ipollecca MpernojaBanus/ooydaenus?
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Interview Protocol

Time of Interview:

Date:

Researcher: Symbat Mukhamediyeva
Participant: Teacher

Questions:

NS s

oo

What languages can you speak (at any level)?

For how long have you been teaching Kazakh as a subject?

What is the main language of instruction in your classes?

In your view, should languages other than Kazakh be allowed in classes where
Kazakh is taught as a subject?

Acre there any rules that help you manage languages in your classroom?

When your students ask you questions in English, Russian or any other language, in
what language do you answer them? Why?

. When a student tends to mix languages during conversation, what opinion do you

make about him/her? Does it indicate their weakness or strength in the use of
languages?

. Who would be your favorite student? Is that the one who only uses one language

such as Kazakh or the one who flexibly allows the use of languages more than
Kazakh language in the classes where Kazakh is taught as a subject?
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Cyx6art IIpoToxosibt

Cyx0at yakpIThI:

Cyx0ar kyHi:

Cyxo6at 6epymi: CeimbaT Myxamenuena
Cyx0ar katpicymsl: Myramim

Cypaxkrapsi:

NS s

Ci3 xangaii Tinaepae ceitneiicis (ke3 KenreH aeHreie)?

Ci3 Ka3ak TUIIH KaHIIIa yaKbITTaH Oepi OKBITACKI3?

Ci31iH CHIHBINTA HETI3T1 OKBITY T KaH A ?

Ci3aiH OMBIHBI3IIA, Ka3aK Tii cabaFrbIHAa OPBIC / aFBUIIILIH / 6acKa Tuaepai
Koanyra 6oma ma? Hemikren?

CizniH cabarbIHBI3/Ia OKYIIBIIAPBIHBI3IAH KaH/Ial epeKenep/l caKTay/ bl
cypaicoIz?

CryneHTTepiHi3 ci3re aFbUIIIbIH / OpBIC HeMece 0acKa TUIIepie Cypakrap
Korrana, Ci3 oyapra Kai Tinmue xxayan 6epeci3? Here?

Ceiinecy ke3iHJIe aiaM TULIEp/i apanacTeipyra OeliiM OonFaH Ke3ze, Oyl KaHaan
acep Cizae kanaeipaabl? Ci3MIiH MiKipIHIIE, 0J1 apTHIKIIBIIBIK HEMeCce KeMITUTIK
me?

Ci3 cTyaeHTTepiHI3IeH HeHI KOPTiHi3 Keei: cabakTa TeK KaHa Ka3ak TiliH
KOJIJIaHy HeMece Ka3ak Tisli cabakTapbiHa 6acka TiIaepai MKeMIl naianany?
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Nutepsrio [IpoTokon

Bpewmst uHTEpPBBIO:

Mara:

Hccnenosarens: CeimbaT Myxamenanena
VyacTHUK: YunuTenb

Bomnpocksr:

PohdRE

Kaknmu si3pikamu Bel Biageete (Ha 1000M ypoBHE)?

Kax naBHo Bbl npenogaere ka3axckui s3bIK?

Kakoil 0CHOBHOH 513bIK MHCTPYKLIMM HA BAaIlIUX 3AHATUAX?

Kax Bbl nymaere, cienyer ju pa3pelars UCIIOIb30BaTh APYIUE SI3bIKA HA

ypOKax 00y4eHHs Ka3aXxCKOMY SI3bIKY?

Ectb 1 Ha Bamux ypokax Kakue-To onpeJielieHHbIE IpaBuia, CBA3aHHbIC

C UCIOJIb30BaHUEM SI3bIKA(OB)?

Korpa Bamm yyenuku cnpammBaroT y Bac Bonmpocsl Ha aHIIIMHACKOM, PYCCKOM
WM IPYTHX S3bIKaX, Ha KaKoM si3bIke Bbl oTBeuaeTe um?

Korna cTyneHT Bo Bpemsi pa3roBopa HCIOjIb3yeT pa3Hble A3bIKH, YTO BbI nymaere
o HeM/Heit? Jlns Bac 310 moka3zaTesnb MI0Xoro yMeHHs TOBOPUTH Ha OJHOM SI3BIKE,
WJIH, CKopee, cuiibHas ctopoHa? [Touemy?

Yro Bl mpennountaeTe BUAECTH B CBOMX YUEHUKAX: HUCIOIB30BAHUE TOJIBKO
Ka3axCKOTO s13bIKa HAa YPOKAX MU MEPHOAMYECKOE THOKOE UCTIONb30BaHUE JPYTUX
A3BIKOB U3 UX perepTyapa Ha ypoKax Ka3axCKoro si3bika?
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Appendix B

Informed Consent Form
Exploring University Teachers’ and Students’ Beliefs and Practices about Translanguaging
in Kazakh Language Learning Classes

DESCRIPTION: You are invited to participate in a research study on exploring university
teachers’ and students’ beliefs and practices of the usage of their first language(s) in the
Kazakh language learning classes. You will be asked to participate in an interview and
answer 10-15 questions in English or Russian. If you agree, the interview will be audio
recorded. All the information about you and your educational background will be strictly
anonymous and the data collected will be kept on devices available for the researcher only.
All the notes and printed data will be kept in a secured place of the researcher’s room, and
will be destroyed as soon as the project is completed.

TIME INVOLVEMENT: Your participation will take approximately 30-45 minutes.

RISKS AND BENEFITS: This study has very minimal risks for its participants. The
research is confidential and anonymous, and for reducing potential risks, the participants’
names will not be used. Each of them will be assigned a pseudonym. The name of their
educational institution will be hidden, too. The obtained data will be kept on devices, which
will be secured with passwords known for the researcher only. No information about the
research participants will be shared with other people. Moreover, the participants can
withdraw from the study at any time. You will not get direct benefits from participating in
the interview. The indirect benefits which may reasonably be expected to result from this
study are getting to share personal narratives, which can help to raise awareness of
policymakers on multilingual practices in the “language as subject” curriculum, since it
will present the voices of students and teachers— the “protagonists” of the learning process;
and to impact on the way educators and emergent multilingual students reflect on the
language learning experience. Moreover, since there is a lack of research on the usage of
other languages in Kazakh language classes, this research and the data obtained can
contribute to the body of literature on this topic. Your decision whether or not to participate
in this study will not affect your grades in school, studies and status.

PARTICIPANT’S RIGHTS: If you have read this form and have decided to participate in
this project, please understand that you have the right to refuse to answer particular
questions. The results of this research study may be presented at scientific or professional
meetings or published in scientific journals.

CONTACT INFORMATION:

Questions: If you have any questions, concerns or complaints about this research, its

procedures, risks and benefits, contact the Master’s Thesis Supervisor for this student work,

Associate Professor Syed Abdul Manan at syed.manan@nu.edu.kz

Independent Contact: If you are not satisfied with how this study is being conducted, or if

you have any concerns, complaints, or general questions about the research or your rights

as a participant, please contact the NUGSE Research Committee at

gse_researchcommittee@nu.edu.kz

Please sign this consent from if you agree to participate in this study.

o | have carefully read the information provided,

¢ | have been given full information regarding the purpose and procedures of the study;

¢ | understand how the data collected will be used, and that any confidential information
will be seen only by the researchers and will not be revealed to anyone else;
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e | understand that I am free to withdraw from the study at any time without giving a

reason;
e With full knowledge of all foregoing, | agree, of my own free will, to participate in this

study.

Signature Date
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3eprrey XKymbichl Kemicimiaig AkmapaTTeik @opmMack
Oxpitymsiap MmeH YHusepcutet Crynentrepinin Kaszak Tini CabGarbiana
Tpancimuarsusmre Cenimaepi MeH Toxipubenepin 3eprrey

CHUITATTAMA: Cizuepai >KoFapbl OKY OPBIHIAPBIHBIH CTYACHTTEP1 MEH OJIap IbIH
OKBITYIIBUTAPBIHBIH Ka3aK TiTl cabarbiHAa OipiHI Tl (Tinaepai) KoigaHy IpakTHKACHI
MEH TOKIpUOECiH 3epTTeyre KaTblcyFa maKplpambl3 Ci3re aFblIIIbIH, Ka3aK HEMECE OpbIC
tingepingeri 10-15 cypakTan TypaTbiH cyx0aTKa KaThICy Cypasiaibl KaThICY YCHIHBUIAIBI.
Cyxo6at Ci3aiH KemicimMiHi30eH nukTodonFa xa3butaabl. Ci3 Typasibl OapiblK aKmapar
TOJIBIKTAN KYIHUs O0Nazpl )KkoHE cyXx0at OaphIChIHA albIHFAH 0apIIbIK MAIIMETTEp TEK
3epTTeylll FaHa KOJI XKeTKi3€e ajlaThlH KYpbUIFbLIapAa cakTanaabl. CyxOaTTaH ajlbIHFaH
OapIbIK jxazbanap MeH Oacra AepeKTepl apHaiibl KopanTa CaKkTalaIbl )KoHE 3epTTey
asIKTaJIFaHHAH KEWiH KOUBLIAIbL.

OTKI3IVIETIH YAKBITDBI: Ciznix kateicybIHbI3 aMaMeH 30-45 MUHYT yaKbITBIHBI3/IbI
ayajpl.

3EPTTEY ’KYMbBICBIHA KATBICYIbIH KAYIIITEPI MEH
APTBIKIIBIJIBIKTAPBI:

3epTTey KYMBICBIHA KaThICYIbIH KayllITepi 6Te a3. 3epTTey TOJIBIFBIMEH KYIHS KOHE
YKACBIPBIH OOJIBIN TaOBUTA B, )KOHE BIKTUMAJ ToyeKenaepai azauTy yurin Ci3aiH aThIHbI3
KosiJaHbuIMaiiipl. O OYpKEHILIK aTIeH ayblCThIpbLIa bl xkoHe Ci3/1iH OKY OPHBIHBIH aTaybl
)aceIpbiIaabl. Cyx0at OaphICHIHIA aTbIHFAH MAJIIMETTEP KYPBUIFbIIA 3ePTTCYIIHIH 631HE
FaHa Oenrijii koHe OelTaHbIC aflaMIap/iaH JKachIpbUIFaH MaposibMeH cakTasabl. COHbIMEH
karap, Ci3 Ke3-KeJIreH yaKbITTa cyx0aTTacyman 6ac tapta anace3. Cyxb6arka kareicy Cisre
Tikenew naiina okenmeiini. KyTinerin xkanama apThIKIIBLUIBIKTap peTinae Ciznep oKy
IPOIIECiHIH KeHinKepiaepi, MyFamiMaep MeH CTYJACHTTEP/IiH aybICTapbIH ThIHIAYFa
KOMEKTECETIH OKUFaJIapbIHbI30€H Oetice aachl3, COHABIKTaH TL casicaTKepJIepiHiH Ka3akK
T11 cabaKTapbIHAAFbl KONTUIA1 TOXiprOenep Typalibl XadapaapibIFbIH apTThIPACHI3.
Conpnaii-ak, Ci3/iiH KaTbICYBIHbI3 KOIITLIJII CTYAEHTTEp MEH OJapAblH MYFaIiMIEpiHiH TUII1
yiipeHy ToxipuOeciH Kepy MEH TajiayFa OH bIKIajl eTyre kemekreceail. COHbIMEH KaTap,
Ci3 0i311H MeMJIEKET IIeHOepiH/Ie 3epTTeNreH TYKbIPhIMIaMaHbIH J1aMybIHa YJIeC KOCyFa
keMmekTececi3. Ci3/iH KaTbICyFa Kabbu1iay Hemece 0ac TapTy Typausl menriminiz Cizaig
YHHUBEPCUTETTET1 OKYJIapbIHbI3 O€H OarailapbIHbI3Fa ocep eTMen .

KATBICYUIbI KYKBIKTAPBI: Erep Ci3 Oepinren opmaMeH TaHBICHII, 3epTTEY
JKYMBICBIHA KaThICYFa IIenniM Kabbuigacanpi3, Ci3fiH KaThICYbIHBI3 €pPIKTI Typ/e eKeHIH
xabapnaiimMb13. COHBIMEH KaTap, KajaFraH YaKbITTa albIIIIyJI TOJIEMEH KoHE CI3/I1H
QJIEYMETTIK KeHUIIIKTEPiHI3Te eIl KeCipiH TUTri30el 3epTTey *KYMBIChIHA KaThICy Typalibl
KEJIICIMIHI3/11 Kepl KaliTapyFa HeMece TOKTaTyFa KYKbIFbIHBI3 0ap. 3epTTey KYMbIChIHA
MYJI/IEM KaTbICHIaybIHbI3Fa /1a TOJBIK KYKbIFBIHBI3 Oap. CoHaii-ak, Kanaai ga 6ip
CypakTapra xayarn 0epmeyiHisre ae o001eH 0omaasl. by 3epTTey KYMBICBIHBIH HOTHKENIepi
aKaJeMUsUTBIK HeMece KociOu MakcaTTap/a 0acrara YChIHBUTYBI HEMECE IIbIFapbUTybI
MYMKiH.

BAMJIAHBIC AKITAPATHI:

CypaxkrapbiHbiz: Erep xypriziiin oTeIpFaH 3epTTey KYMBICBIHBIH MPOLIEC,KayIi MeH
apTHIKUIBLIBIKTAPBI Typajbl CYparbIHbI3 HEMECE IIaFbIMBIHBI3 00Jica, Keneci OailiaHbic
KypajJapbl apKblIbl 3¢pTTEYIIIHIH MaruCTPIIbIK Te3UCi OOMBIHIIA KETEKITICIMEH
xabapnacysiHb3ra 6onaasl. Kaysimaacteipsutrat [Ipogeccop Cann A6ayn Manan
syed.manan@nu.edu.kz
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JTEPBEC BAMJIAHBIC AKITAPATTAPBI: Erep Gepiiren 3eprrey ®yYMbICHIHBIH
JKYPri3iayiMeH KaHaraTTaHOacaHbI3 HEMECEe CYpaKTapbIHbI3 OCH IIaFbIMIapbIHbI3 00JIca,
Hazap6aeB Yuusepcureti XKorapsl bitim 0epy mekTebiHiH 3eprrey KomureriMeH
KOPCETLITeH OailllaHbIC Kypalaphbl apKbUIBI Xa0apiaacybIHbI3Fa 00Ia bl SJCKTPOHIBIK
nomrameH gse_researchcommittee@nu.edu.kz.

3epTTey KYMBICHIHA KaThICyFa KelliciMiHi3il OepceHi3, Oepiiren opmara KOJ KOIOBIHBI3IBI
CYpaiMBbI3.

Kosbr: Kyni

Men Gepinres popMaMeH MYKHST TaHBICTHIM;

MaraH 3epTTey KYMBICBIHBIH MaKCaThl MEH OHBIH MTPOLIEAYPACH )KalbIH/Ia TOJIBIK
aKrmapar Oepinii;

JKunakTanraH aknapar MeH KYIHs MAJIIMETTepre TeK 3epTTEYIiHIH 631He KOJDKEeTIMII
JKOHE MOJIIM OOJIATBIHBIH TOJIBIK TYCIHEMIH;

MeH Ke3 Kell'eH YaKbITTa eIIKaH al TYCIHIKTEMECi3 3epTTey JKYMBICHIHA KaThICy1aH
0ac TapTybiMa OOJATHIHBIH TYCIHEMIH;

MeH oFaphia aTaJbII OTKEH aKIapaTThl CAaHAJBI TYPJIe KaObUIAAI, OCBI 3ePTTEY
YKYMBICBIHA KaTBICyFa 63 KeliciMiMIi OepeMiH.
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®dopma Nudopmanmonnoro Cormacust
HccnenoBanme yOSKICHUHN U TPAKTUKU YIUTENICH U CTYICHTOB YHUBEPCUTETA O
TPAHCIMHIBU3ME Ha YPOKaX Ka3aXCKOTO SI3bIKa

OITUCAHMUE: Bbl npuriamnieHsl IPUHATh y4aCTHE B HCCIICIOBAHUN YOSKICHUN 1
IIPAKTUKHU UCIOJIb30BaHUS MIEPBOTO S3bIKA(OB) UX CTYIEHTOB M UX YUMTEJIEH Ha ypOKax
Ka3aXCKoro si3bika. Bam OyzeT npeanokeHo NpUHATh y4acThe B UHTEPBbIO, COCTOSIIETO U3
10-15 BompocoB Ha aHTIIMHCKOM MJIM PYCCKOM si3bIke. IHTepBBIO OyneT 3amucano Ha
nukTodoH ¢ Bamero cornacusi. Bes undopmarus o Bac 6yaet nonHocTtsio
KOH(HICHIIMATIbHA U BCE MOJyYCHHbIE BO BPEMSI HHTEPBBIO TAHHBIE OyyT COXPaHEHBI
JUIIb HA TEX YCTPOMCTBAX, JOCTYI K KOTOPBIM €CTh TOJBKO Yy CaMOro uccienoarens. Bee
3aMETKH U pacrieyaTaHHbIE JaHHbIE C UHTEPBBIO OYAYT XPAaHUTHCS B CIIELIUAILHOM
3aIUIIEHHOM SIIUKE U OyAYT YHUUYTOXKEHBI MTOCIIE 3aBEPILICHUS UCCIIEJOBAHMUS.

BPEMS YUACTUSA: Bamie yuactue norpedyer okono 30-45 MUHYT.

PUCKU U NIPEUMYUIECTBA: Pucku, cBsi3aHHBIE C UCCIICIOBAHUEM, OYCHB
MUHHMMAaJIbHbI. VcclieoBaHNEe TOTHOCTRI0 KOH(PUICHIIMATbHO U AaHOHUMHO, U JJIs
CHIDKEHHSI TOTEHIIMAIBHBIX PUCKOB, Baiie nmst He Oynet ucnonszoBatbes. OHO OyneT
3aMEHEHO Ha IICeBJIOHMM, a Ha3BaHue Baiero o6pa3zoBarenbHOT0 yupexaeHus Oyaer
ckpbITO. [lomydyeHHbIe BO BpeMsl HHTEPBbIO JJaHHBIE OYAYT XpPaHUTHCS Ha YCTPONCTBE C
apoJieM, U3BECTHBIM TOJIBKO JJISi CAMOT'O UCCIIE0BATENs U CKPBITHI OT TOCTOPOHHUX
mozeil. Takxke, Bel MokeTe 0TKa3aThCs OT y4acTHsl B MHTEPBBIO B 10001 MOMEHT. Bbl He
HOJYy4YHUTE IMPSMON MOJIb3bl OT yYacTHsl B MHTEPBBIO. B KauecTBe 03KU1aeMbIX HEMPSIMBIX
IpeuMyIIecTB, Bbl cMOXeTe noAenuThCss CBOMMH UCTOPUSMHU, KOTOPbIE MOT'YT IOMOYb
yCIBILIATh TOJIOCA YUUTeNel U yYeHUKOB, IPOTarOHUCTOB 00pa30BaTeNbLHOIO IIpoliecca,
CJIEIOBATENIbHO, IOBBICUTH OCBEIOMIIEHHOCTb SI3bIKOBBIX IMOJIMTHUKOB O MOJIHUSI3bIYHBIX
IIPAKTHKaX Ha ypoKax Ka3axCKoro s3blka. Takxke, Balle yuacTue moMoKeT OJIOKATEIBHO
MOBJIMATDH HA TO, KaK MOJIUA3BIYHBIE CTYACHTHI U UX YUUTENS BUASAT U aHATU3UPYIOT OIBIT
U3y4eHus sA3bIKka. bonee Toro, Bel moMoxeTe BHECTH BKJIaJ B pa3BUTHE U3y4aeMOr0
KOHIIENTa B paMKax Halllero rocyjapcrsa. Baie pemienue o coriaacuu 1100 oTKase B
y4acCTHM HUKaKUM 00pa3oM He MOBJIMSIET Ha Balle 00y4eHHe U OLIEHKH B YHUBEPCHUTETE.
ITPABA YYACTHUMKOB: Eciu Bbl npounTanu naHHyio GopMy U PEeLININ NPUHATh
ydacTue B IaHHOM MCCIIEA0BaHNH, Bbl 1O KHBI IOHUMATh, 4TO Baile yuactue sBisiercs
J00pOBOJIBHBIM U UTO Y Bac ecTh mpaBo 0TO3BaTh CBOE COIVIACHE WIIM MTPEKPATUThH yYaCTHE
B J1t000€ BpeMs 6e3 mTpadHbIX CaHKLIUI U 6€3 MOTepH COLMAIbHOTO MaKkeTa, KOTOpbli Bam
nperocTaBisiin. B kauecTBe anbTepHAaTHUBBI MOKHO HE y4aCTBOBATh B MCCIIEOBAHUU.
Taxoxe Bel nmeere mpaBo He OTBEYATh Ha Kakue-1100 BONPOCHL. Pe3ynbTaTsl JaHHOTO
MCCJIEIOBaHMSI MOT'YT OBbITh MPECTABIIEHBI WU OMyOIMKOBaHbI B HAYYHBIX WIIN
npo¢eCCHOHATBLHBIX LENAX.

KOHTAKTHAS HH®OPMAIUSA:

Bonpocsi: Eciu y Bac ecTb Bompochkl, 3aMeuaHus WK KajloObl 110 TTOBOY JaHHOTO
UCCIIEI0BAHMS, IPOLEAYPBI €0 IIPOBEEHNUs, PUCKOB U IIPEUMYILECTB, Bpl MOXkeTe
CBS3aThCA C PYKOBOJIUTEIIEM MaruCTEPCKOro TE3HUCa NCCIea0BaTelss: ACCOMUPOBAHHBIN
[Mpodeccop Caun A6xyn Manan, syed.manan@nu.edu.kz.

He3aBucumbie KOHTaKThI: Eciii Bel HE yTOBIETBOPEHBI TPOBEAECHUEM TAHHOTO
UCCIIeIOBaHMs, €clii Y Bac BO3HUKIIN Kakue-T100 MpoOieMbl, Kano0bl UK BOIPOCHI, Bl
Moskere cBsizatbes ¢ Komuterom Mcenenosannii Beicmeii [konsr O6pa3oBanus
HazapOaeB YHuBepcuteTa, OTIpaBUB MUCHMO Ha AJIEKTPOHHBIN ajipec
gse_researchcommittee@nu.edu.kz
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[Toxxanyiicta, moANUIINTE NaHHYIO GopMy, eciid Bbl coryiacHbl y4acTBOBaTh B

UCCIIEI0BAHUH.

e S BHUMATENbHO U3YYHII IIPEJICTABICHHYIO HH(OPMALIUIO;

e MHe npenocTaBUiIM MOJHYIO0 HH(OPMALIHIO O HENAX U MPOLeype UCCIEIOBAHNUS;

e S noHumaro, Kak OyJIyT UCIIOJIb30BaHbI COOpAaHHbIE JaHHBIE, U YTO JOCTYI K JIF000it

e KOH(UIEHIUAIBHON HHPOPMAIK OyJIeT UMETh TOJILKO UCCIIEIOBATENb;

e S moHuMaro, 4TO BIpaBe B OO0 MOMEHT OTKA3aThCsl OT YUACTHS B JAHHOM
UCCIIeIOBaHUH 03 00BSICHEHUS MPUYVH,

e C MOJHBIM OCO3HAHUEM BCETO BBILIECU3IIOKEHHOTO I COTJIACeH MPUHAThH Y4acTHe B
MCCJIEIOBAaHUH 110 COOCTBEHHOM BOJIE.

IMoamuce: Jara:
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Informed Consent Form
Exploring University Teachers’ and Students’ Beliefs and Practices about Translanguaging
in Kazakh Language Learning Classes

DESCRIPTION: You are invited to participate in a research study on exploring university
teachers’ and students’ beliefs and practices of the usage of their first language(s) in the
Kazakh language learning classes. You will be asked to participate in an interview and
answer 10-15 questions in English or Russian. If you agree, the interview will be audio
recorded. All the information about you and your educational background will be strictly
anonymous and the data collected will be kept on devices available for the researcher only.
All the notes and printed data will be kept in a secured place of the researcher’s room, and
will be destroyed as soon as the project is completed.

TIME INVOLVEMENT: Your participation will take approximately 25-35 minutes.

RISKS AND BENEFITS: This study has very minimal risks for its participants. The
research is confidential and anonymous, and for reducing potential risks, the participants’
names will not be used. Each of them will be assigned a pseudonym. The name of their
educational institution will be hidden, too. The obtained data will be kept on devices, which
will be secured with passwords known for the researcher only. No information about the
research participants will be shared with other people. Moreover, the participants can
withdraw from the study at any time. The benefits which may reasonably be expected to
result from this study are getting to share personal narratives, which can help to raise
awareness of policymakers on multilingual practices in the “language as subject”
curriculum, since it will present the voices of teachers and students — the “protagonists” of
the learning process; and to impact on the way educators and emergent multilingual
students reflect on the language learning experience. Moreover, since there is a lack of
research on the usage of other languages in Kazakh language classes, this research and the
data obtained can contribute to the body of literature on this topic. Your decision whether
or not to participate in this study will not affect your employment.

PARTICIPANT’S RIGHTS: If you have read this form and have decided to participate in
this project, please understand u You have the right to refuse to answer particular questions.
The results of this research study may be presented at scientific or professional meetings or
published in scientific journals.

CONTACT INFORMATION:

Questions: If you have any questions, concerns or complaints about this research, its

procedures, risks and benefits, contact the Master’s Thesis Supervisor for this student work,

Associate Professor Syed Abdul Manan at syed.manan@nu.edu.kz

Independent Contact: If you are not satisfied with how this study is being conducted, or if

you have any concerns, complaints, or general questions about the research or your rights

as a participant, please contact the NUGSE Research Committee at

gse_researchcommittee@nu.edu.kz

Please sign this consent from if you agree to participate in this study.

e | have carefully read the information provided,

¢ | have been given full information regarding the purpose and procedures of the study;

e | understand how the data collected will be used, and that any confidential information
will be seen only by the researchers and will not be revealed to anyone else;

¢ | understand that | am free to withdraw from the study at any time without giving a
reason;
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e With full knowledge of all foregoing, I agree, of my own free will, to participate in this
study.

Signature Date
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3eprrey XKymbichl Kemicimiaig AkmapaTTeik @opmMack
Oxpitymsiap MmeH YHusepcutet Crynentrepinin Kaszak Tini CabGarbiana
Tpancimuarsusmre Cenimaepi MeH Toxipubenepin 3eprrey

CUITATTAMA: Cizaepai KoFapbl OKY OPBIHJAAPBIHBIH CTYASCHTTEP1 MEH OJIapIbIH
OKBITYILBUIAPBIHBIH Ka3aK TuIi cabarbiHaa OipiHmm Tl (TUaepai) KoJgany MpaKkTHKAChI
MEH TKIpUOECiH 3epTTeyre KaTbicyFa makbipambl3 Ci3re arbUIIIbIH, Ka3aK HEMECEe OpbIC
tinnepingeri 10-15 cypakran TypaTbiH cyx0aTKa KaThICy Cypasajbl KaTbICY YCHIHBLIABI.
Cyxo6at Ci3aiH KemiciMiHi30eH TuKTOdOHFa *Ka3blaaabl. Ci3 Typansl OapiibIK aKmapar
TOJIBIKTAN KYIHUs OOIajIbl )koHE cyXx0aT OaphIChIH/A aJIbIHFaH OAPIIBIK MATIMETTEDP TEK
3epTTEeYIIll FaHa KOJI )KETKi3€ alaThblH KYpbUIFblIap/a cakTanaasl. Cyx0aTTaH ajblHFaH
OapIbIK jxaz0anap MeH Oacma JepeKTepi apHaiibl KopanTa caKTaslabl )KOHE 3epTTey
asIKTaJIFaHHAH KEHWiH »KOUBLIaIbL.

OTKIBUIETIH YAKBITBI: Ci3aix KaThICyBbIHBI3 IIIaMaMeH 25-35 MUHYT yaKbITIHBI3/IbI
anajsl.

3EPTTEY ’KYMbBICBIHA KATBICYIbIH KAYIIITEPI MEH
APTBIKIIBIJIBIKTAPBI:

3epTTey ’KYMBIChIHA KAaTBICY/bIH KayinTepi oTe a3. 3epTTey TONBIFBIMEH KYIHS jKOHE
YKACBIPBIH OOJIBIN TaOBUTA B, )KOHE BIKTUMAJ ToyeKenaepai azauTy yurid Ci3aiH aThIHbI3
KosanbIMainapl. O OYpKEHIIIK aTeH aybICThIPbLIaAb! skoHe Ci3/iH OKY OPHBIHBIH aTaybl
)aceIpbiiaabl. Cyx0at OaphICHIHIA aTbIHFAH MAJIIMETTEP KYPBUIFbIIA 3ePTTCYIIHIH 631HE
FaHa Oenriii sxoHe OelTaHbIC aJamaapAaH KackIPbUIFaH MapoibMeH cakranaabl. COHbIMEH
karap, Ci3 Ke3-KeJIreH yaKbITTa cyx0aTTacyman 6ac tapta anace3. Cyxb6arka kareicy Cisre
Tikenel naiina okenmeiini. KyTinerin skanama apThIKIIBIIBIKTAp peTinae Ciznep oKy
NPOIIECiHIH KeHinKepaepi, MyFaTiMIep MEH CTYJCHTTEP/IiH JaybICTapbIH THIHIAYFa
KOMEKTECETIH OKHFaTapbIHbI30eH Oeltice anachl3, COHIABIKTAH TiJ cascaTKepiepiHiH Ka3aK
T11 cabaKTapbIHAAFbl KONTUIA1 TOXiprOenep Typalibl XadapaapibIFbIH apTThIPACHI3.
Conpnaii-ak, Ci3/1iH KaThICYBIHbI3 KOITLIII CTYAEHTTEp MEH OJIapblH MYFaJIiMIEpiHiH TUI1
yiipeHy ToxipuOeciH Kepy MEH TajiayFa OH bIKIajl eTyre kemekreceail. COHbIMEH KaTap,
Ci3 0i311H MeMJIEKET IIeHOepiH/Ie 3epTTeNreH TYKbIPhIMIaMaHbIH J1aMybIHa YJIeC KOCyFa
KeMeKTececi3. 3epTTey )KYMbIChIHA KaThICYFa KeJliciM OepyiHi3 Hemece 0ac TapTybIHbI3
Ci31iH )KYMBICBIHBI3FA €Il 9CePiH TUT130e 1.

KATBICYUIbI KYKBIKTAPBI: Erep Ci3 Oepinren opmaMeH TaHBICHII, 3epTTEY
JKYMBICBIHA KaThICYFa IIenniM Kabbuigacanpi3, Ci3fiH KaThICYbIHBI3 €pPIKTI Typ/e eKeHIH
xabapnaiimMb13. COHBIMEH KaTap, KajaFraH YaKbITTa albIIIIyJI TOJIEMEH KoHE CI3/I1H
QJIEYMETTIK KeHUIIIKTEPIHI3Te eIl KeCipiH TUri30ei 3epTTey *KYMbIChIHA KaThICy TypaJlbl
KEJIICIMIHI3/11 Kepl KaliTapyFa HeMece TOKTaTyFa KYKbIFbIHBI3 0ap. 3epTTey KYMbIChIHA
MYJI/IEM KaTbICHIaybIHbI3Fa /1a TOJBIK KYKBIFBIHBI3 Oap. CoHaaii-ak, Kanaai 1a 6ip
CypakTapra )xayarn 0epmeyiHisre ge o901eH 6onaasl. byt 3epTTey )KYMBICBIHBIH HOTHXENEpl
aKaJeMUsUTBIK HeMece KociOu MakcaTTap/a 0acrara YChIHBUTYBI HEMECE IIbIFapbUTybI
MYMKiH.

BAMJIAHBIC AKITAPATHI:

Cypakrapbinbi3: Erep xKypriziiin oTeIpFaH 3epTTey *KYMBICHIHBIH MPOLEC],Kaymi MeH
apTHIKUIBLIBIKTAPBI Typajbl CYparbIHbI3 HEMECE MIaFbIMBIHBI3 O0Jica, Kesecl OaiiaHbIC
KypajJapbl apKblIbl 3¢pTTEYIIIHIH MaruCTPIIbIK Te3UCi OOMBIHIIA KETEKITICIMEH
xabapnacysiHb3ra 6onaasl. Kaysimaacteipsutrat [Ipogeccop Cann A6ayn Manan
syed.manan@nu.edu.kz
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JTEPBEC BAMJIAHBIC AKITAPATTAPBI: Erep Gepiiren 3eprrey ®yMbICHIHBIH
JKYPri3iayiMeH KaHaraTTaHOacaHbI3 HEMECEe CYpaKTapbIHbI3 OCH IIaFbIMIapbIHbI3 00JIca,
Hazap6aeB Yuupepcureri XKorapsl binim 6epy mektebiniH 3eprrey KomureriMeH
KOPCETLITeH OailllaHbIC Kypalaphbl apKbUIBI Xa0apiaacybIHbI3Fa 00Ia bl SJCKTPOHIBIK
nomTaMeH gse_researchcommittee@nu.edu.kz.

3epTTey )KYMBIChIHA KAaThICYFa KeTICIMIHI3/1 OepCceHi3, OepiireH ¢popMara KO KOIOBIHBI3IbI
CYpanMBbI3.

e MeH OepinreH (opMaMeH MYKUSIT TAHBICTHIM;

e MaraH 3epTTey KYMBICBIHBIH MaKCaThl MEH OHBIH MPOIIEyPACHI KANBIHIA TOJIBIK
aKrmapar Oepinii;

e KuHakrasraH akmapaT IeH KYITUs MOJIIMETTepre TeK 3epTTEYIIiHIH 631He KOJDKETIM/II
YKOHE MOJIIM OOJIaThIHBIH TOJBIK TYCIHEMIH;

e MeH Ke3 KeJreH YaKbITTa eIKaHAal TyCIHIKTEMECI3 3epTTey )KYMBICHIHA KAThICY/IaH
0ac TapTybiMa OOJATHIHBIH TYCIHEMIH;

e MeH OFaphlJa aTaJIbIIl OTKEH aKIapaTThl CaHaJbl TYPJIe KaObLUIAAIl, OCBI 3ePTTEY
YKYMBICBIHA KaTBICyFa 63 KeliciMiMIi OepeMiH.

Kounsr: Kyni
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®dopma Nudopmanmonnoro Cormacust
HccnenoBanue yoexx1eHUI U IPAKTUKU yYUTENIEH U CTYACHTOB YHUBEPCUTETA O
TPAHCIMHIBU3ME HAa YPOKAX Ka3aXCKOT'O S3bIKa

OITUCAHMUE: Bsl npuriaiieHsl NPUHITh YIaCTHE B UCCIICIOBAHUH YOSKICHUHN U
IIPAKTUKHU UCIOJIb30BaHUS MIEPBOTO S3bIKA(OB) UX CTYIEHTOB M UX YUMTEJIEH Ha ypOKax
Ka3aXCKoro si3blka. BaM OyzeT npeanoskeHo NpUHATh y4acThe B UHTEPBbIO, COCTOAIIETO U3
10-15 BompoCOB Ha aHTIIMHCKOM WJIM PYCCKOM si3bike. IHTEepBBIO OyneT 3amucaHo Ha
nukTodoH ¢ Bamero cornacusi. Bes undopmarus o Bac 6yaet nonHocTtsio
KOH(HICHIIMATIbHA U BCE MOJTYyYCHHBIE BO BPEMsI HHTEPBBIO TaHHBIE OyIyT COXPaHEHBI
JUIIb HA TEX YCTPOMCTBAX, JOCTYI K KOTOPBIM €CTh TOJBKO Yy CaMOro uccienoarens. Bee
3aMETKH M pacriedaTaHHbIE JaHHBIE C UHTEPBBIO OYyT XpaHUTHCA B CIIELUATBHOM
3aIUIIEHHOM SIIUKE U OyAYT YHUUYTOXKEHBI MTOCIIE 3aBEPILICHUS UCCIIEJOBAHMUS.

BPEMS YUACTUSA: Bamie yuactue norpedyer okoio 25-35 MUHYT.

PUCKU U IPEUMYUIECTBA:

Pucku, cBsi3aHHBIE C UCCIEA0BAHUEM, OYEHb MUHUMAJIbHBL. VccenoBanre noinHocTbio
KOH(HICHIIMATIHHO ¥ aHOHUMHO, | JUIS CHIDKEHHSI TOTEHIIMABHBIX PHCKOB, Baie nMs He
Oyzet ucrnonb3oBarbes. OHO Oy/ieT 3aMEHEHO Ha NICEBAOHUM, a Ha3BaHue Bamero
00pa30BaTeNbHOTO YUpexaeHus O0yaeT ckpbITo. [lomyueHHbIe BO BpeMsl HHTEPBBIO JaHHbBIE
OyIyT XpaHUTHCS Ha YCTPOICTBE € MAapOIeM, U3BECTHBIM TOJIBKO JIJISl CAMOTO
MCCIIEIOBATEIISI U CKPBITHI OT MIOCTOPOHHUX Jtosier. Takxke, Bol MOXkeTe 0TKa3aTbCs OT
y4acTusi B MHTEPBbIO B JIF000I MOMEHT. BBl He MoTy4yuTe MpsMOiA MOJIb3BI OT YUaCTHS B
MHTEPBbIO. B KauecTBe 05kMIaeMBbIX HENPSMBIX IPEUMYILECTB, BbI cMOXkeTe MoAeIUuThCs
CBOMMU HUCTOPHUSIMH, KOTOPBIE MOT'YT IOMOYb YCJIBIIIATH [0JI0CA YUYUTEIEH U YUCHUKOB,
IPOTarOHUCTOB 00PA30BATEILHOTO MPOIIECCa, CIEI0BATEIBHO, TIOBBICUTD
OCBEJOMJIEHHOCTb SI3bIKOBBIX MOJIMTHKOB O MOJUSA3BIYHBIX IPAKTUKAX HA YPOKAX
Ka3axckoro s3bika. Taxoke, Baie ygyactre moMoxeT MoI0XKUTENbHO MOBIUITh Ha TO, KaK
MOJIMSI3bIYHBIE CTYJIEHTHI M UX YUYUTEIS BUAAT U aHATM3UPYIOT ONBIT U3YUYEHHUS SI3bIKA.
bonee Toro, Bel nomMokeTe BHECTH BKJIaJ B pa3BUTHE N3Y4aeMOI0 KOHIIENTA B paMKax
Halllero rocyaapcta. Baie perienue o cormacuu 100 0TKa3e B yYaCTUH HUKAKUM
o0Opa3om He noBnuseT Ha Bamry pabory.

ITPABA YYACTHUKOB: Ecnu Bsl npounTanu 1anHyto ¢GopMy U peIinig IPUHATh
ydacTue B IaHHOM MCCJIeI0BaHUH, Bbl 1O KHBI IOHUMATh, 4TO Baie yuactue sBisiercs
JOOPOBOJIBHBIM U YTO Y Bac ecTh paBo 0TO3BaTh CBOE COTNIACKE MITH NMPEKPATUTh y4acTHe
B J11000€ Bpems 6e3 mrpadHbIX CAaHKIUKA U 0€3 MOTEpH COLUATBHOTO TTakeTa, KOTOphid Bam
IIPEIOCTABISIN. B KauecTBe anbTepHAaTHBBI MOKHO HE y4aCTBOBATh B UCCIIEOBAHUN.
Tax>xe Bol uMeeTe mpaBo He OTBEUaTh Ha KaKHe-IM00 BOMPOCHL. Pe3ynbTaThl TaHHOTO
WCCJIEIOBAHMSI MOT'YT OBITh MPECTABICHBI U OMyOIMKOBaHBI B HAYYHBIX WU
MpoQeCCUOHATIBHBIX TEIISX.

KOHTAKTHAS UH®OPMALUSA:

Bonpocsi: Ecin y Bac ectb Bonpochl, 3aMe4aHus UK 5Ka00bl 110 TOBOY JAHHOTO
HCCJIEIOBaHMSI, IPOLIEYPHI €ro IPOBEACHMS, PUCKOB U NpeuMyliecTB, Bol MokeTre
CBA3aThCS C PYKOBOAUTEIEM MAaruCTEPCKOIO TE3UCA HCCIea0BaTeNs: ACCOMUPOBAHHbIN
[Mpodeccop Cann A6xyn Manan, syed.manan@nu.edu.kz.

HesaBucumble koHTaKkThI: ECiii Bbl HE y10BIE€TBOPEHBI IPOBEIEHNEM TAHHOTO
UCCIIeIOBaHMsl, eciii y Bac BO3HUKIIN Kakue-1100 nmpoOsembl, kajao0bl UM BONIPOCkI, Bbl
moxere cBsizaThesi ¢ Komurerom HcenenoBanuii Beicieit Lkonsr OGpa3oBanust



mailto:syed.manan@nu.edu.kz

BELIEFS AND PRACTICES ABOUT TRANSLANGUAGING IN KAZAKH 111

Hazap6aeB YHuBepcurera, OTIPaBUB MMCHMO Ha AJICKTPOHHBIN aapec

gse_researchcommittee@nu.edu.kz

[ToxkainyiicTa, mOANMUIINTE JaHHYIO GopMy, eciii Bbl corsiacHbI y4acTBOBATh B

HUCCICOIOBAHUU.

e S| BHUMATEJIBHO U3YYWJT MPEJCTABICHHYIO HH(OPMAITHIO;

® Mue MpeaoCTaBuUIIn MOJIHYIO I/IH(bopMaI_[I/IIO 0 OCJIIX U IMpOoHEaAype UCCICAOBaHM,

e S monmuMmaro, Kak OyIyT UCIIOJIb30BaHbI COOpAaHHBIC JaHHBIC, U YTO JOCTYII K JII0OOH

e KoH(pUIECHIHUATBEHON HH(GOPMAITMU OYJIET UMETh TOJBKO MCCIICOBATEINb;

e ] moHmMMalo, 4yTO BIpaBE B JIFOOOKW MOMEHT OTKa3aThCs OT y4acTUs B JaHHOM
UCcleIoBaHuU 0e3 00bsACHEHUS IPUIHH;

® C MOJIHBIM OCO3HAHUEM BCETO BBIIIEU3I0KEHHOIO I COTJIaCEH IIPpUHATH y4aCTUC B
HUCCIICJOBAHUU 110 CO6CTB€HHOI7[ BOJIC.

Ilonnucs: Jlara:
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Appendix C

Transcription Sample of Interview
Researcher: Let us move on to talk about your university experience. So, what Kazakh
language courses have you attended at the university?
Participant: | took both intermediate and upper-intermediate Kazakh courses in a row,
each semester.
Researcher: Wow! How was it? Was it complicated?
Participant: It was not very challenging. I just enrolled in the courses, completed them
and forgot about them. | see other students feeling anxious about taking these courses
because of their low level of Kazakh proficiency, but | feel like | need to share with every
one of them that taking these courses is not actually that complicated. | was not very
proficient in Kazakh, but still I could complete the course with a good grade.
Researcher: Well done! This is great, actually. What kind of rules does your university
Kazakh language instructors ask you to follow?
Participant: They strongly emphasise the importance of speaking Kazakh only. It was not
an explicit rule, it was tacit. Yet, the rule was stricter than the one I had at school.
Researcher: How does your current Kazakh teacher conduct their classes where Kazakh is
taught as a subject? Is your teacher strict or tolerant about the use of more than language in
the classroom? Explain please.
Participant: Well, | had a loyal teacher at an intermediate class. Well, the teacher did not
actually approve of us speaking Russian. If someone says something in Russian, the
teacher would kindly ask to repeat the utterance in Kazakh. But the teacher at the upper-
intermediate course had a more negative attitude towards translanguaging. The classroom
energy was negative in a way, because we knew we could receive a penalty point for

resorting to Russian.



BELIEFS AND PRACTICES ABOUT TRANSLANGUAGING IN KAZAKH 113

Researcher: I see... Considering this Kazakh-only rule, how often did you feel that you
want to use your first language during classroom activities, doing assignments or
homework for the Kazakh language course at your university?

Participant: Constantly. Well, it was easier when completing home tasks, because | knew
that I could use a dictionary or ask my Kazakh speaking friends for help. I remember it was
always so stressful for me when there were tasks where we needed to watch, for example,
news or talk show in Kazakh. We needed to watch the video, we had questions we needed
to answer and discuss. It was so hard... The complexity was in understanding the subject
matter, especially when you know that there are further questions that need to be discussed.
| felt so uncomfortable. If I am not mistaken, we could not use our phones or dictionaries
during the second course. So | was always hoping not to be asked.

Researcher: So, the higher the course level is the lesser resort to Russian?

Participant: Yes, exactly.

Researcher: Interesting. Where there any situations when your Kazakh language instructor
gave you a list of unknown words so that you could understand the content better?
Participant: Yes, our intermediate Kazakh language teacher did that. That was one of the
core elements of our intermediate course. Not at an upper-intermediate course. | guess, it
was assumed that for B2 level we have to know these words.

Researcher: Interesting. Can you please tell me, does your experience of learning Kazakh
at the university differ from your school experience?

Participant: Honestly, |1 knew Kazakh much better at school, because it was everywhere.
We had a few classes taught through the medium of Kazakh. I can tell that my Kazakh was
pretty good at high school, I felt pretty comfortable speaking it. My vocabulary was good,
my Kazakh proficiency was at least at B1 level. Then | graduated and stopped practicing it

as much as | did at high school, and after taking two academic Kazakh courses as a
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sophomore university student I can’t say that they were very helpful. Due to the
complicated course content I just did my best to have good marks, that is it.

Researcher: Since we mentioned teachers’ attitudes, what would be your favorite teacher?
Is that the one who only uses one language such as Kazakh or the one who flexibly allows
the use of languages more than Kazakh language in the classes where Kazakh is taught as a
subject?

Participant: The second one, | think. Yes, definitely the second one. Because it’s about
progress and comfort... When you feel comfortable when learning a language, you become
more and more motivated to learn. Such comfort and motivation make you progress. That
was what | experienced at high school.

Researcher: So, now | want to ask you a summing-up question. Should languages be kept
separate or not during teaching learning processes?

Participant: No. Again, it is all about comfort, motivation, and progress. Well, those
people who stand for the usage of one language only, are probably afraid that it would
have a negative effect on the language itself. They are afraid that if one uses Russian words
in Kazakh, then the language can get worse or damaged. More of a purist view that they
believe in. But Kazakh is a strong language! If there is sustainable usage of Russian or
English, it can only help. This cannot damage the Kazakh language. Kazakh will always be
a beautiful and strong language. Translanguaging is just a helpful tool for those who are
learning Kazakh. Instead of being negative about it, it is better to adopt it as a supportive
element that can boost someone’s Kazakh proficiency. That would be a great practice that
could help to avoid the anxiety and stress that many non-Kazakh speaking people feel
when trying to learn Kazakh.

Researcher: We covered all the questions. Do you have anything else to add?

Participant: No, thank you. Good luck with thesis writing!



