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Abstract

Exploring University Teachers’ and Students’ Perceptions of English as a Medium of
Instruction Experiences in Kazakhstan: Language Management, Language Practices
and Language Ideology
English as a medium of instruction (EMI) in higher education has become a
widespread phenomenon in non-English speaking countries during our era of globalization.
Hence, during the past decade, Kazakhstan has developed a strategic goal to implement an
EMI policy, despite English being a foreign language in the country. Accordingly, as EMI

is a considerably new approach in Kazakhstan, the aim of this study was to explore
teachers’ and students’ perceptions of their EMI experiences by focusing on the interplay
between language management (LM), language practices (LP) and language ideology (LI)
framed as a tripartite theory by Spolsky (2004). A qualitative case study design employing
semi-structured interviews and document analysis was adopted for this research. Four
teachers and six undergraduate students of EMI programs from the Department of Natural
Sciences of one Kazakhstani national university participated in this research. Moreover,
information from the official website and policy documents from the university were used
for document analysis of EMI policy. The findings reveal that participants had positive LI
by valuing EMI as a beneficial tool for language development and supporting English-only
practices. However, they encountered challenges during LP because of their low mastery
of English and the university administrators neglected the participants’ linguistic
difficulties which mean they lacked an appropriate LM system in the EMI environment.
Therefore, to conduct LP, teachers used transglanguaging methods to support students’
insufficient English levels for comprehension purposes. Meanwhile, students reported that
continuing LP in EMI and teachers’ emotional support contributed to their English-

language development. Overall, even though LI conflicted with LP as English-only beliefs



vii
mismatched with translanguaging and LM neglected LP challenges, LI about benefits of
English matched with students’ language enhancement in LP. Ultimately, this study

suggests improving the quality assurance of the EMI policy for administrators and

conducting further research on the LM system of institutions.
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Anjaarna
OKYy KypaJjibl peTiHaeri arbUIIbIH T TI:KipuOeci TypaJibl YHUBEPCUTET

OKBITYIILLIAPBI MEH CTYJAEHTTEPiHiH KO3KapacTapblH 3epTTey: TUIAIK MEHEeIKMEHT,

TWIIIK NPAKTHKA JKOHE TUIIIK M1e0J10Tust

AFBUTIIBIH TiJTi )KOFaphI OKY OpHBIHJA OKBITY Tii petinae (EMI) xxahangany
JIOyipiHe aFbUIIIBIH TUTIHIE COMIEMENTIH eniepie KeH Tapanabl. JleMek, aFbUIIIbH TUTl
Kazakcranaa miet Tisii 60JFaHbIMEH, COHFBI OHXKBUIIBIKTA OYJI €II7Ie CTPaTEeTUsIIBIK
MakcatThl - EMI casicaTbiH jKy3ere achIpy apKbUTbl XalIbIKapaJIbIK apeHa a Oacekenec
0omynel nambiTy ke3aenai. Tuicinme, EMI kazakcTaHABIK KOHTEKCTTE Al TapIIBIKTal )KaHa
OuTiM Oepy Tocii O0FaHIBIKTaH, OV 3€PTTEY IIH MaKCAThl OKBITYIIBIIAP MEH
cryaentrepain EMI Toxipubecine ke3kapacTapblH TULIIK MeHeKMEeHTTI (LM), Tinmik
npaktukansl (LP) xone tinaik uaeonorusael (LI) e3apa opekerrecyine 6aca Hazap aynapa
OTBIPHII 3epTTey 00BN TabbuTaAbl. by Tinnik komnonentrepai Cromsckuii (2004) ym
KAKTBI TEOPUs €T TYKbIpbIMIaraH. OCkl 3epTTeY/Al KYPris3y YIIiH )KapThuIail KYPhLUIBIMIBI
cyx0arTap MEH Ky)KaTTapbl Tajiay sl KOJIJJaHa OTHIPHII, carajibl KeHcTepai 3epTTey
nu3aiiHbl KaObuianabl. PecionaeHt perinne Ka3akcTaHHBIH YITTHIK YHUBEPCUTETTEPIHIH
O1piHiH *apaTbUIbICTaHy FRUIBIMIAPHI (akynbTeTiHaeri EMI OarnapiaMachiHbIH TOPT
OKBITYIIBI KOHE aJThI CTy/IeHT1 KaTbIcThl. CoHbIMeH Katap, EMI Garnapiamanbsik
Ky)KaTTapblHa Tajjiay ’acay YIIiH YHHUBEPCUTETTIH PECMHU CalThIHAAFbl aKIapaT jKoHe
YHHUBEPCUTET OKIMILIIEpiHEH albIHFaH OaFapiaaMaiblK Ky)KaTTap Hai alaHblIIbl.
Hotuwxenep kepcetkenael, pecnonaentrep EMI-ni Tinai JaMbITyAbIH aiigansl Kypaisl
peTinje Garanarl )koHe TeK KaHa aFbUIIIbIH TUTIH KOJIJaHyAaFbl IPAaKTUKAaHbI KOJIJAI, OH
LI-re ue 6onapl. Anaiina, LP xe3inme onap aFbUIIIBIH TUTIH )KETIK OLTMEreHIIKTEH, Til
npobaemanapsiHa Tarn 6016l HoTrxkenep cOHbIMEH KaTap YHUBEPCUTET OKIMIIILIIT

KaTbICYHIbUIAPAbIH TiJ'I,[[iK KHUBIHABIKTAPbIH CCKEPMECT eH,Z[iF 1H KepCCTTi. B¥J'I OJIapAbIH
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trimai EMI opracer yurin taicti LM kyiieci >koKToIFbIH O1ip/i. Conapiktan LP ymnia
OKBITYIIBLIAp translanguaging oiciH KOAAaHAbI, OYJ1 CTYJAESHTTEPre TYCIHY YIIiH Ka3aK
JKOHE OPBIC TUIIEPIHIH KOMETIMEH aFbUIIIBIH TUTIHIH JKETKUTIKCI3 ICHTeHiH caKTayFa
MyMKiHAIK 0epeni. CoHbIMeH Oipre, 6apibIK peCIIOHICHTTED, TUIIK MpodiieMaiapbiHa
kapamactan, EMI-neri LP »oHe MyFaniMaepaiH 3MOLIMOHAABI KOJIAAYbl CTYJEHTTED YIIiH
aFbUIIIBIH TITIH )KaKcapTyFa KoMeKTecTi aen xabapnassl. Kamel, LP-neri translanguaging
TEK KaHa arbUIIIBIH TiTiHACT1 LI-re colikec kemmece ae, )kone LM LP-aeri KubIHABIKTapbIH
eckepMece e, cTyaeHTrepaid LP-meri Tijal skakcapTybl aFbUIIIBIH TUTIHIH
apTHIKUIBLUIBIKTApEI Typaisl LI-men coiikec kenmi. KopbiTa kenrennae, 6y 3epTrey
okimmiepre apHanran EMI casicaTbIHBIH canaiblK KaMTaMachl3 €TiyiH koHe OiiM Oepy
yitbiMaapbeiHbiH LM kyiieci OoiibIHIA opi Kapail 3epTTeyiep )KYprizy YChIHbICTAPBIHBIH

KQKETTLUIIT YChIHAIIBI.



AHHOTANUA

H3yuenue npeacrasiieHUil MpenojgaBaTesied U CTYJA€HTOB YHUBEPCUTETOB 00 ONbITe

AHTJIMICKOrO f13bIKe KaK cpeacTBe 00ydyenus B Kazaxcrane: si3pIKOBOIi MEHEIKMEHT,
SI3bIKOBbIE PAKTHKH U SI3bIKOBAS U/1€0JI0T U
AHTIMICKHIA A3bIK Kak cpeacTBo ooydenus (EMI) B BoicieM 00pa3oBaHUM CTal

IMPOKO PACIPOCTPAHEHHBIM SBJIEHUEM B HEAHTJIOS3bIUYHBIX CTPAHAX B AIIOXY
rinobamu3zanuu. CrieoBaTeNbHO, B TEYCHHE TIOCIEHETo AecaTuieTus Kazaxcran takxe
pa3paloTail CTpaTErHYECKYIO 1IeJIb - KOHKYPUPOBATh HA MEK/yHApOJHOU apeHe MyTeM
peanuzauuu noJUTUKH EMI, XOTS aHIIIUMKACKUI S3bIK SABJISETCS HHOCTPAHHBIM SI3bIKOM B
aTOM cTpane. COOTBETCTBEHHO, NOCKOJIbKY EMI B Ka3axcTaHCKOM KOHTEKCTE
IpeCTaBIsieT COOOH 3HAYUTEIBHO HOBBIN 00pa30BaTENbHBIN MOIXO/, IIENb TaHHOTO
WCCIIEIOBAHUS - U3YYUTh BOCIIPUATHE MPENOAABATENSIMU U CTyieHTaMu onbita EMI ¢
YIOpOM Ha B3aMMOJIEUCTBHE S3bIKOBOTO MeHeKMeHTa (LM), si3pikoBoit npaktuku (LP) u
sa3p1K0BOM uaeosorus (LI), chopmynupoBannas Cronbeku (2004) kak TpeXCTOPOHHSA
Teopusi. J{st mpoBeIeHHs 3TOTO UCCIEAOBaHUS OBLI MPUHAT AU3aiH Ka4e€CTBEHHOTO
TEMaTUYECKOT0 UCCIENOBAHMS C UCIIOJIb30BAHUEM MOIYCTPYKTYPUPOBAHHBIX HHTEPBBIO U
aHalin3a JOKYMEHTOB. B KauecTBe pECIOHIEHTOB MHTEPBbIO MPUHSUIN YYACTHE YETHIPE
npenoaaBaress U ecTh cTyAeHTOB porpamMm EMI ¢akynbTeTa ecTeCTBEHHBIX HayK
OJIHOTO U3 HAIMOHAJIbHBIX YHUBepcuTeToB Kazaxcrana. Kpome toro, nndopmarus ¢
0pUIIMATHFHOTO CaliTa YHUBEPCUTETA U MMPOTPAMMHBIE IOKYMEHTHI, TIOJTyYeHHBIEC OT
aJIMUHUCTPATOPOB YHUBEPCHUTETA, OBLIINA MCIIOIB30BAHBI IJIsl aHATN3a JOKYMEHTOB
nonutuku EMI. Pe3ynbraTsl MOKa3bIBaOT, YTO PECIOHAEHTHI UMEIHU MOJI0KHUTENbHBIN LI,
neHnB EMI kak nosie3Hblii HTHCTPYMEHT JUJIS1 PA3BUTHS SI3bIKA U MOJAAEP/KNABAS IPAKTUKY
WCTIOJIb30BAaHMS TOJIBKO aHTJIMICKOTO si3bika. OTHaKo BO BpeMsi LP oHU CTOIKHYIUCH C

SI3BIKOBBIMU HpO6HeMaMI/I H3-3a HU3KOI'o YpOBHA BJIaJICHUA AHTIIUICKUM S3BIKOM.
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Pe3ynbTaThl TakKe MOKA3bIBAIOT, UTO AAMUHUCTPAIMS YHUBEPCUTETA UTHOPUPOBAsa
SI3LIKOBBIC TPYIHOCTH YYaCTHUKOB, YTO 03HAYAJIO, YTO Y HUX HE OBIJIO COOTBETCTBYIOIICH
cucreMbl LM nist addextuBnoi cpensl EMI. [TosTomy st nposenenus LP
MIPEToIaBaTeld UCIIOIb30BaIN METO translanguaging, mMO3BOJISIOMINNA CTYACHTaM
MOJJAEPKMUBATH CBOM HEJIOCTATOYHBIN YPOBEHb aHTJIMHCKOTO SI3bIKA C TIOMOIIBIO
Ka3aXCKOTO U PYCCKOIO SI3bIKOB ISl MOHUMaHUs. B TO e Bpemsi Bce peCOHACHThI
coobmmm, uto LP B EMI 1 smormonaibHas moiaepskka npernoiaBareneii, HeCMOTps Ha
WX SI3BIKOBBIC TTPOOJIEMBI, OBLIN MTOJIE3HBI IJIS1 YIYYIICHHUS aHTJTUHCKOTO SI3bIKA CTYICHTAM.
B uenom, naxe, HecMoTps Ha To, uTo LI mpoTuBopeunn LP, mockonbky yoexaeHus
TOJIKO B aHTJIMHCKOM SI3bIKE HECOBMECTUMBI ¢ translanguaging, u LM urnopupoBana
npo6siemsl LP, LI o nmpenmyiiecTBax aHTIIMACKOTO S3bIKa COOTBETCTBOBAJIA TOBBILICHUIO
YPOBHSI BJIaJICHHS aHTTIMHCKUM s13bIKOM B LP. Hakownery, 310 uccienoBanue npeamnoaraet
HEO0OXOUMOCTD yIydlleHus o0ecrieueHus: kadecta nonutuku EMI s
aIMUHUCTPATOPOB M PEKOMEHIAINIO O MTPOBEICHUM JAIbHEHIITUX UCCIEIOBAHUIN CUCTEMBbI

LM y4eOHBIX 3aBeICHUI.
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Chapter 1: Introduction

Background Information

Socio-economic demands to learn English are forcing many countries to implement
English as a medium of instruction (EMI) in higher educational institutions (HEISs)
(Shamim et al., 2016). Zhao and Dixon (2017) explained that EMI is an educational
method where academic subjects are taught through English and they are not language
subjects. Moreover, Macaro (2018) defined EMI as being used to teach subjects in
countries where most people do not speak English as their first language. Non-anglophone
countries offer programs that are similar to anglophone countries’ HEIs to sustain the goal
of becoming globally competitive (Margic & Vodopija Krstanovic, 2017). Furthermore,
the widespread introduction of EMI could be motivated at the individual, institutional and
governmental levels (Margic & Vodopija-Krstanovic, 2017).

Generally, due to the rapid increase of the EMI phenomenon in different countries,
Tsuneyoshi (2005) outlines such possible challenges of EMI stakeholders as being
linguistic, cultural and structural. As each EMI practice is context-dependent, there is
major importance in empirical research on the opportunities and challenges in different
countries (Barnard, 2018). For example, an analysis of international scholars’ research of
the EMI stakeholders’ perceptions in the non-English speaking countries shows mixed
experiences concerning the use of EMI. According to the research from East Asian and
Southeast Asian countries, Malaysian, Japanese and Chinese EMI teachers expressed
concerns about their English skills and admitted to having challenges in organizing
discussions in the classrooms (Bradford, 2016; He & Chiang, 2016; Othman & Saat,
2009). In the Taiwanese context, students believed that they could improve their English
abilities through EMI, specifically their listening skills; however, it was difficult for them

to understand the content of the subjects (Chang, 2010).



In Kazakhstan, the first steps for introducing EMI were undertaken through the
cultural project “Trinity of Languages”. The first president announced this project in 2006,
emphasizing its purpose to produce a cadre of highly educated people (Astafyeva &
Zhumagulova, 2018). This goal was also embedded within the strategy “Kazakhstan —
2050 to join the thirty most competitive countries in the world (Nazarbayev, 2012); also,
in the reform called “The Plan of the Nation: 100 Concrete Steps”, a gradual transition to
EMI at the secondary and tertiary education levels was highlighted (Adilet, 2015).
Moreover, in 2011, Kazakhstan, having become a member of the Bologna Process, allowed
its HEIs to take advantage of cooperation with international partners (Turumbetova, 2014)
by developing multilingual education with the requirement of acquisition of English
besides Kazakh and Russian through English courses and programs (Jumakulov &
Ashirbekova, 2016). Therefore, the aim of the implementation of EMI is to enhance the
inbound and outbound mobility potential of the educational sector and create a competitive
environment for university graduates (Adylet, 2015). In accordance with these ideas, 42
universities have formed special student groups that conduct training in Kazakh, Russian
and English (Yrsaliyev et al., 2017). Overall, as the studies on EMI across contexts show
that EMI might be a complex phenomenon and it also has been introduced in Kazakhstan,
it should be more thoroughly considered in the case of Kazakhstan.

Problem Statement

Some researchers stated that EMI in Kazakhstan is associated with a number of
problems (Karabay, 2017; Seitzhanova et al., 2015). These problems might be particularly
related to (a) the alignment of government policy goals with the purpose of EMI as a
concept, (b) English language issues in the country, and (c¢) lack of research on EMI in the

Kazakhstani context. Each of these problems is elaborated on in the following paragraphs.



Firstly, according to Briggs et al. (2018), Brown and Bradford (2014) and Polenova
(2016), the method of delivering the content of a subject in EMI is generally not to
improve a student’s language skills, but rather the use English as a tool of instruction. At
the same time, the previously mentioned goal of the Kazakhstani reform to develop
students’ English skills does not correspond with the goals of EMI to deliver content
without necessarily teaching the language. Nonetheless, in practice, the situation could be
different and there can be some effective management of EMI which has already been
directed to the improvement of participants’ linguistic abilities.

Secondly, despite some possible considerations of language improvement
adjustments in the EMI policy, the most complicated issue in Kazakhstan is English
proficiency (Zhilbayev et al., 2019) as people use this language as a third or foreign
language (MoES, 2011). One observation of the quality of EMI programs demonstrates
that only 12% of teachers are advanced in English (C1-C2 levels); whereas 97% of
polylingual group students have insufficient language levels (A1-A2) (Yrsaliyev et al.,
2017). Hence, there could still be insufficient levels of English proficiency for teaching
and learning in EMI.

Furthermore, in Kazakhstan, there are few useful studies for educational authorities
on the challenges and benefits of EMI experiences (Prilipko, 2017) because it is a novel
phenomenon in the country (Shmidt, 2018). For the record, no research conducted in the
Kazakhstani context has been found to critically analyze teachers’ and students’ EMI
experiences and policy-related documents through the prism of language management,
language practices and language ideology. Macaro (2018) claimed that the usefulness of
Spolsky’s framework for understanding EMI is that it can reveal in-depth understanding of
the phenomenon because it allows the exploration of language management (LM),

language practices (LP) and language ideology (LI) characteristics. For example,



universities might not have the LM system to align their policy goals in response to
language proficiency issues and EMI participants might not be able to adjust their LP and
have different LI about EMI and English-only practices.

Therefore, taking into account the existence of the above-mentioned problems in
Kazakhstan and the scope of Spolsky’s (2004) language components in studying language
policy, exploring teachers’ and students’ perceptions to better understand their EMI
experiences by focusing on the interplay of LM, LP and LI seems to be necessary.
Regarding the respondents of the current study, it should be mentioned that teachers are
professors and students are undergraduates of the department of natural sciences in one
Kazakhstani university that are participating in the EMI program.

Purpose of the Study

The purpose of this qualitative study is to explore whether teachers and students in
one Kazakhstani university perceive EMI programs as a challenging experience through
the lens of language management, language practices and language ideology.

Research Questions

1. How do Kazakhstani university teachers and students perceive their
EMI experience?

a) Which efforts of institutional language management are reflected on EMI courses?

b) What are teachers’ and students’ practices in teaching and learning in English in
EMI courses?

¢) What ideologies do Kazakhstani university teachers and students have regarding
EMI?
Significance of the Study

The findings of this research of EMI participants’ perceptions about their

experience in a particular university can be an example for other universities that are



planning to implement EMI programs in Kazakhstan and help them and policy-makers as
well to uncover possible policy challenges. Moreover, the current work could be a source
for outside researchers to become more familiar with the Kazakhstani EMI experience.
Finally, in addition to interviews, the policy documents studied in this research might
reveal possible mismatches between participants’ perceptions of EMI and policy measures,
and be useful findings for administrators to identify issues concerning different teachers’
and students’ language skills, teachers’ workloads, resourcing and multilingual practices.
Overall, this study might contribute to the present knowledge of EMI through the lens of
LM, LP and LI, and for all EMI stakeholders to understand this educational phenomenon
by recognizing teachers’ and students’ voices.
Outline of the Study

This thesis consists of six chapters. This introductory chapter presents background
information, some general policy challenges in the international context and the relevance
of this research on EMI in the Kazakhstani context. The second chapter describes the
review of the literature on medium of instruction, English, characteristics of EMI,
elaborates on Spolsky’s theoretical framework that is applied for this research by defining
the components and exemplifying different studies within this framework in order to depict
the portrayal of the language components in EMI, and expands the understanding of
contextual issues on EMI in Kazakhstan. In Chapter Three, the methodology of the current
study, including a discussion of the research design, data collection and data analysis
procedures, and ethical considerations is reflected on. Chapter Four is dedicated to the
presentation of the findings. In Chapter Five, the main findings are discussed in accordance
with the research questions of this study. Finally, in the Sixth Chapter, all the results

concerning the research purpose and research questions are summarized with emphasis on



the limitations of the study, and providing implications and recommendations for future

research.



Chapter 2: Review of Literature

This study aims to explore one Kazakhstani university teachers’ and students’
perceptions of EMI experience through the lens of LM, LP, and LI. This part of the
research considers the important themes needed to understand the topic in-depth. Overall
this chapter is organized into three main sections: 1) an elaboration of the concept of EMI;
2) the theoretical framework for the study and a review of empirical literature which uses
this framework; and 3) an overview of the EMI policy and research on EMI in the
Kazakhstani context.
EMI
Medium of Instruction Policy

To elaborate on the conceptualization of EMI, firstly, it is important to explain the
term medium of instruction (MOI), which is defined as a policy which regulates through
what language content or a language itself will be taught (Cooper, 1989; Hornberger, 2003;
Tollefson & Tsui, 2004 as cited in Goodman, 2014). There may be debates about a
language choice for a MOI because the language chosen as a tool of instruction directly
influences the quality of education (Tollefson & Tsui, 2010). The contextual perspectives
of managing a MOI are associated with the goals, outcomes and processes of a particular
language use (Hamid et al., 2013). For instance, political and economic demands in society
could force people to choose a certain dominant language as the MOI (Tollefson & Tsui,
2010). In contrast, according to Fishman and Fishman (2000), a MOI might be very
significant for the maintenance, revitalization and transmission of disadvantaged languages
from generation to generation.
English

According to Kachru’s (1985) conceptualization, there are three types of countries

around the world where English is differently used across contexts. In the first Inner Circle



countries, English is used by the domain as a norm-providing native language (e.g., the
USA and, the UK); the second Outer Circle involves countries formerly colonized by
Britain and they use English as a norm-developing second language (e.g., India and,
Pakistan); and the third Expanding Circle describes countries that use English as a norm-
dependent or non-official foreign language (e.g., Russia and, China) (Gerritsen et al.,
2014). Despite this categorization of countries, English has become necessary everywhere
because its power associated with the USA and the UK’s (the Inner Circle countries)
political, economic and cultural authority around the world (Pilard, 2002) and it is a means
of the economic advancement of individuals and societies from Kachru’s Outer and
Expanding Circles (Pan & Block, 2011). Moreover, English has also become a global
language of technology, science, business, commerce and global trade (Redhu, 2014;
Ricento, 2012). On the other hand, Philipson (2000) called this phenomenon of the
widespread popularity of English as a linguistic neoimperialism in which one language
discriminates against other languages due to its supremacy and dominance. Nevertheless,
in spite of these debates around English, the localization of English varieties can balance
out the ownership of this language. Crystal (2016) asserted that since English has become a
lingua franca for global purposes, non-English speaking countries have simultaneously
adapted it as a language that expresses their local identity and used it for internal purposes.
Defining Characteristics of EMI

The evolution of English in EMI was chronologically summarized by Jahan et al.
(2013) and consists of three phases: early modern, modern and post-modern. Thus, they
named Europe’s colonization of Asia and Africa as the earliest period of “colonial MOI”
(Jahan et al., 2013, p. 144); the official decolonization period of Asia and Africa was

represented as the modern period with a high priority given to indigenous languages



alongside English; and the unofficial arrival of colonial English in the form of a global
language was labeled as the post-modern “appropriated MOI” (Jahan et.al, 2013, p. 145).
When English is used as a MOI in educational settings, the acronym EMI is applied
as a method of teaching an academic subject in English. However, it is important to
highlight the fact that there is a jungle of acronyms depicting English taught programs
which differ from each other in their functional features. Such programs taught in English
include “EMI, Content and Language Integrated Learning (CLIL), Integrating Content and
Language in Higher Education (ICLHE), Content-Based Instruction (CBI), English for
Specific Purposes (ESP), English for Academic Purposes (EAP), English as a Lingua
Franca (ELF)” and others (Richter, 2019, p.14). Macaro (2018) identified the differences
between these programs. For example: ESP, EAP and EFL denote language-dominant
objectives, EMI refers to content-dominant objectives, while ICHLE, CLIL and CBI refer
to both content and language dominant objectives (Macaro, 2018). Consequently,
Macaro’s (2018) classification demonstrates that only EMI is a content-driven program.
By definition, Dearden (2014) stated that “EMI is the use of the English language
to teach academic subjects in countries or jurisdictions where the first language (L1) of the
majority of the population is not English” (p.2). This method of delivering the content of a
subject in EMI is not aimed at a student’s language improvement, as English is just a tool
of instruction (Polenova, 2016). Goodman (2014) asserted that although EMI policies and
programs are widespread phenomena all over the world, due to contextual differences of
countries, there are constructed particular EMI goals and forms. Nevertheless, EMI
programs are mostly used in tertiary education rather than in secondary education (Briggs
et al., 2018) and participants of EMI classes are required to have high levels of academic
vocabulary, writing skills, communicative skills in English and pragmatic competencies

(Margic & Vodopija-Krstanovic, 2017).
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In tertiary education, the number of EMI programs has dynamically increased over
the past decades as English has been recognized as the language of both research and
academia (Corrales et al., 2016). For example, the number of European bachelor degrees in
EMI programs increased 1000 times and master degrees from 725 to 8089 from the period
between 2001 and 2014 (Wachter & Maiworm, 2014). Nonetheless, the implementation of
EMI policy and its management is a challenging process because it might be initiated as a
top-down approach and/or inevitable prospects triggered by internationalization (Barrios et
al., 2016). In general, globalization triggered the internationalization of tertiary education
which has become a prerequisite of the implementation of EMI courses (Margic &
Vodopija-Krstanovic, 2017). According to Wilkinson (2013), this tendency can be
articulated by economic perspectives at the individual, institutional and governmental
levels and according to Dearden (2014), the reason for the introduction of EMI could be
different based on countries’ “contextual, geographical, historical and political” (p.14)
features. For instance, while in Europe, the EMI policy is proclaimed by the European
Union and Council of Europe to establish plurilingualism and multilingualism that is
complemented through the Bologna process in HEIs (Coleman, 2006), in Asian societies,
the introduction of EMI is a response to globalization which is carried out by educational
policies (Hamid & Nguyen, 2016).

To sum up, the roles of MOI and English seem to be crucial and at the same time
controversial. By definition, EMI is explained as a method of teaching through English
whereby participants have already acquired sufficient language abilities. However,
considering EMI in the countries from Kachru’s Expanding and Outer Circles, it is
expected that the experiences of acquisition, expansion and functioning of English
(Xiaoqgiong & Xianxing, 2011) and the reasons for this policy implementation can vary

across contexts. Hence, the present study will investigate the appropriateness of the above-
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mentioned statements about the conceptualization of EMI and acquisition and functioning
level of English in a particular educational case in Kazakhstan.
Theoretical Framework

This section defines Bernard Spolsky’s language policy framework which is
applied as the theoretical framework for the current research, and considers study results
on EMI on the basis of this framework. In this regard, an effective way to understand
whether a new educational reform such as introducing EMI in Kazakhstani HE has policy
challenges is the consideration of the dynamic interplay of the three interrelated
components as “language beliefs (LB), language practice (LP) and language management
(LM)” conceptualized by Spolsky (2004, p. 5). In particular, LB is also interchangeable
with language ideology (LI) (Hu & Lei, 2013; Spolsky, 2009). By definition, the first
component, LB, is about attitudes and assumptions towards language choice within a
community; the second component, LP, is about people’s language behavior in use; and
the last component, LM, means explicit attempts directed toward influencing an
individual’s practices and beliefs (Huttner et al., 2013).

Moreover, Spolsky (2004) conceptualized that while, on the one hand, LM can be a
written language policy aimed to regulate a linguistic situation, on the other hand, it can be
a non-written language policy that is derived from the study of language beliefs and
language practices. He also conceived of LI or LB as generally formed values and prestige
about certain aspects of the used language (Spolsky, 2004). LI might be influenced by or
appear from language practices (Spolsky, 2004). Regarding LP, Spolsky (2004) referred
not only to grammar, words and sounds but also to the appropriateness of the form of
speech in particular situations. Particularly, in a multilingual context, the rules for the
capacity of the language for communication in a domain are implied by LP (Spolsky,

2004), which plays the most impactful role among components (Spolsky, 2009). Spolsky
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(2009) contended that LP is a prerequisite for language choice; consequently, Hu and Lei
(2014) claimed that teachers and learners facilitate both subject and language learning
during LP. LM influences language choice-making beliefs and practices and could be
presented in “laws, governmental policies, institutional rules (e.g. university entry
requirements) and official guidelines (e.g. those outlined in HEI websites)” (Baker &
Hittner, 2019, p. 4). In general, this tripartite policy framework is helpful for critically
analyzing EMI (Hu & Lei, 2013). Hiittner et al. (2013) explained that, with the help of
these three components, a researcher can discover whether LB, LP and LM fit together or
there is a contradiction between them.

In addition, Spolsky (2004) identified contextual factors that influence LI such as
political, social, cultural, economic, and religious whereas Curdt-Christiansen (2009)
positioned LI influential macro factors as political, socio-cultural, economic and linguistic.
Furthermore, taking into account the above-mentioned factors, Kambatyrova (2020)
applied political, economic, social, cultural factors and an additional educational factor as a
framework for her study of parents’ LI toward trilingual education in Kazakhstan. She
conceptualized educational LI as an opportunity to improve language proficiency and
study in higher education (HE) based on the MOI of secondary schools; social and cultural
LI as access to social mobility through English but with the consideration of the
importance of mother tongue usage; economic LI for financial benefits through career
advancement; and political LI in the alignment or misalignment of national initiatives with
an individual’s ideology (Kambatyrova, 2020). In relation to these factors, her analyses
showed that even though parents’ economic and social LI considered English as an
opportunity for “employment, education, communication and travelling” (p.127), their
educational LI was associated with the problem that not all students might be able to study

science subjects through this language; and although their political LI was positive as they
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perceived all three languages necessary in education, they had a cultural LI that
bilingualism or trilingualism might lead to the loss of their heritage language
(Kambatyrova, 2020). With this in mind, the influence of these factors might also be
predicted in this study of the university teachers’ and students’ LI towards EMI in
Kazakhstan, and be used appropriately to categorize the research results.

Lastly, as this study explores language perspectives of EMI in the Kazakhstani
context through university teachers’ and students’ perceptions of their EMI experience
within the Spolsky’s framework, even though Spolsky (2004) presented LB and LI as the
same synonymous concept, [ have used the term LI. Silverstein (1979) described LI as
representing an array of beliefs based on users’ rationales and proved perceptions of
language practices (Woolard, 1998). Thus, LI is a broader notion in the understanding of
the nature of language. By and large, this research is focused on the interpretation of the
interplay of the three language components in EMI in a particular Kazakhstani context.
However, first, it is important to analyze the context of EMI practices within the
framework of Spolsky’s theory which is discussed in the next section.

Previous Studies of EMI based on Spolsky’s Language Policy Framework

This section presents some recent studies on EMI guided by Spolsky’s framework
conducted in Taiwanese (Chang, 2019), Bangladeshi (Rahman et al., 2019), Thai, Austrian
and UK (Baker & Hiittner, 2019), as well as Chinese (Hu & Lei, 2013; Zhang, 2018)
contexts. They were analyzed with relevant and contradictory aspects related to EMI in
order to investigate the effectiveness and applicability of Spolsky’s theory as a research
framework for the current study. As the studies aimed to uncover the teaching and learning
process (LP), the system of ideas (LI), the taken measures (LM) in EMI by investigating
teachers, students, and policy documents from the websites, some complexities and

misalignments in the interplay of Spolsky’s three components were revealed.



14

Regarding the connection of LI and LP, multiple studies show a misalignment
between stakeholders’ views about English-only requirements (LI) and their multilingual
classroom practices (LP). Hu and Lei (2013), Rahman et al. (2019) and Zhang (2018), in
both Chinese and Bangladeshi EMI contexts, found that although teachers and students
held positive beliefs about the role of English, they faced linguistic challenges during EMI
courses due to low mastery of English. Similarly, according to the results of Chang (2019),
“a tension between translingual practices and monolingual ideologies in HE classroom” (p.
36) was found in Taiwan. Thus, Taiwanese teachers perceived translanguaging as unusual
because of English-only ideologies, although it was used in their usual practices because of
the different language proficiency levels. In Baker and Hiittner’s (2019) study, interview
analysis demonstrated the differences in the English-only ideologies among teachers and
students from Thailand, Austria and the UK. While students believed that proficiency is
not important in evaluating the outcomes of content learning and multiple languages
should be used in EMI, teachers thought this to be detrimental to English language
practices. Seemingly, both monoglossic language ideologies with the perspectives of
monolingual norms (Blair et al., 2018) and heteroglossic language ideologies with the
perspectives of dynamic bilingual practices (Cummins, 2017) are found in the above-
mentioned studies. Overall, Kirkpatrick (2014) asserted that multilingual practices in the
form of translanguaging are frequent practice in EMI because learning in a first language is
easier than in English. Wei (2018) defines translanguaging as follows:

Translanguaging is not conceived as an object or a linguistic structural phenomenon

to describe and analyze but a practice and a process—a practice that involves

dynamic and functionally integrated use of different languages and language
varieties, but more importantly a process of knowledge construction that goes

beyond language(s). (p.15)
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Hence, it could be summarized that translanguaging is practiced in different
contexts despite stakeholders’ negative beliefs towards it because of its utility as a process
for knowledge construction.

Considering the relation of LM and LP, studies in other contexts show ineffective
measures of LM that directly led to challenges in LP. Rahman et al.’s (2019) research
displayed that one of the Bangladeshi universities did not have an effective management
system for implementing the EMI policy due to the admission of students and recruitment
teachers with insufficient English levels, and the absence of any professional support for
teaching staff. Consequently, EMI participants in Bangladesh faced language difficulties.
However, Hu and Lei (2013) and Zhang (2018) found that even though Chinese
policymakers adopted certain measures to address language issues considering the
limitations of EMI participants, they were ineffective in practice. For example, applicants
were required to pass a language test; this test, according to Chinese policy, is called the
National Matriculation English Test (NMET) and helps university representatives make
inferences about applicants’ English skills (Cheng & Q1, 2006). Nevertheless, the
requirement of passing this entry test was not appropriate to evaluate potential students’
language skills as they faced language challenges in practice. Moreover, as a part of LM,
the university provided students with extra language courses beyond EMI subjects and
teachers with EMI lectures and symposiums. Nonetheless, according to the interviews
conducted by Hu and Lei (2013), those measures were also limited and not useful for
teachers because their communicative abilities in English were insufficient and they were
unable to deliver the content in English. In this respect, Zhang (2018) agreed with
Spolsky’s (2009) assertion that “language behavior is determined by proficiency” (p.5).
Therefore, ineffective entry language tests, language courses, other pedagogical activities

designed for students and teachers, as in the case of China, should be thoroughly



16

considered in order to avoid negative consequences. Otherwise, when teachers with
insufficient language skills are unable to teach flexibly without ready-made linguistic units
(Vinke et al., 1998) and students with low language levels face challenges in studying
through English (Cankaya, 2017), they hinder the achievement of both English practices
and content learning in EMI (Jiang et al., 2019). In addition, there might other LM reasons
for such language challenges defined by different researchers, such as teachers' busy
schedules due to high workload (Vu & Burns, 2014) and the time-consuming nature of
preparation for EMI lessons (Cankaya, 2017) that limit their extra educational activities
oriented towards self-development and supporting students, inadequate resourcing with
educational needs (i.e., inappropriate human resources, digital learning facilities, and
classroom conditions) and insufficient teacher training in EMI (Baldauf et al., 2011; Lin &
Lo, 2018). Accordingly, it is seen that ineffective measures of LM directly influence LP
resulting in inappropriate language use.

In conclusion, the reviewed studies demonstrated that teachers and students
encounter language challenges in EMI while also having positive LI about English. This
interplay of LI and LP might be interpreted as a misalignment between these components.
Moreover, it was mentioned about the failure of LM measurements and measures (e.g.,
entrance tests, language courses for students, and EMI lectures and symposiums for
teachers) on a par with additional predicted necessary measures (e.g., sufficient resourcing,
teacher training programs and supports for students). The practices of translanguaging and
its role were also considered as an effective approach to overcome language difficulties in
EMI. Nevertheless, comparing LP and LI interrelation, it might be stated that
translanguaging goes against the ideology of English-only environment. Finally, the

analysis demonstrates a gap between policy goals, practices in EMI and stakeholders’
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beliefs. Regarding the interplay of the three language components, it is shown that they
influence each other and indicate both pros and cons of EMI.
Overview of the EMI Context in Kazakhstani HEIs

In this overview section, the process of the implementation of EMI, language
proficiency levels and research on EMI in Kazakhstan are described in order to expand the
understanding of EMI in HEIs.

Kazakhstan is a multilingual country with more than 130 nationalities (Baitileyova,
2018). However, only two languages are declared as official in this country - Kazakh as the
state language and Russian as the interethnic communication language (Law on Languages
of the Republic of Kazakhstan, 1997). English has been taught as a foreign language in
Kazakhstan since 1990 and was not implemented as MOI in education at the beginning
(Gerfanova, 2018). Nevertheless, the importance of learning English has increased over the
last decade due to the government’s perception of its vitality in the modernization and
development of Kazakhstan (Zhetpisbayeva et al., 2016). Hence, it is stated in policy that
there is a need for the establishment of a highly skilled plurilingual nation that is proficient
not only in Kazakh and Russian but also in English (Ayazbayeva, 2017).

As noted in the introduction chapter, the government supported the ideas of the
development of English alongside the reform in the educational sector, which was named
“Trilingual Education” (Yrsaliyev et al., 2017). It aims to strengthen the use of Kazakh,
preserve the use of Russian, and improve English competence (Dearden, 2014). This
reform was documented showing its implementation stages in the program “the State
Program of Education and Science Development in the Republic of Kazakhstan for 2016-
2019” (MoES, 2016) that was extended to 2025 (MoES, 2019). The trilingual education
model at the school level implies the implementation of teaching “The History of

Kazakhstan” in the Kazakh language and “World History” in Russian or Kazakh, which
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began in 2020 (MoES, 2016). Moreover, four subjects of the natural-mathematical cycle
(physics, chemistry, biology, and computer science) were identified for being conducted in
English, with transition phases to this MOI policy continuing from 2017 to 2023 (MoES,
2016). In addition, Nazarbayev Intellectual Schools (NIS) were established as the flagship
institutions with EMI courses that would help to reform school education (Karabassova,
2021). NIS has been adopted as an agent of change that practices multilingual education
(Nazarbayev, 2010).

At the tertiary educational level, EMI has been introduced for polylingual groups
within programs. In particular, since 2016, all universities implementing trilingual
education have adopted the “50:20:30” model that implies 50% of subjects taught in the
first language (Kazakh/Russian), 20% taught in the second language (Kazakh/Russian) and
30% taught in the third language (English) (Yrsaliyev et al., 2017). For example, Prilipko
(2017) studied one state university that has the practice of offering 30% of courses in EMI
in the department of science and humanities. However, Yessenamanova et al. (2014)
argued that instead of allocating 30% for courses taught in a foreign language, another
state university has been allocating only 7% of total credits for courses taught in a foreign
language in polylingual groups for specialties such as ecology, physics and mathematics.
The reason for such a small number of courses was that only 10% of students had
sufficient language proficiency to study in English, and that did not allow for an increase in
the number of EMI courses. Regarding the distribution of EMI courses by semesters, there
are two models used in the universities. The first model was launched by Karaganda State
University named after Buketov in which EMI starts from the second semester and, over
the course of time, the number of courses increases while the second model implies the

practices of EMI from the first semester until graduation (Aubakirova et al., 2019).
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Considering the labelling of this multilingual education program in HE as one that
is polylingual, there are some researchers in Kazakhstan who explain that the goal of the
government’s three-language policy is to form a national polylingual personality
(Nurzhanova et al, 2018). Ospanova et al. (2016) stated that the most fundamental concept
for the Kazakhstani context is polylingual education and this is synonymous with
multilingual education. Furthermore, the Kazakhstani linguist Zhetpisbayeva defined a
specific definition of polylingual education as it is “a purposeful, organized, normalized
triune process of training, education and development of an individual as a poly-language
personality on the basis of simultaneous acquisition of several languages as a "fragment" of
the socially significant experience of mankind embodied in the language knowledge and
abilities, language and speech activity as well as in the emotional-and-valuable relation to
languages and cultures" (p. 20, as cited in Aubakirova & Mandel, 2018). In general, the
difference between the polylingual format in HE and the trilingual education format in
secondary schools is that, according to Yessenamanova et al. (2014) and Yrsaliyev et al.
(2017), only selected students with a basic English level can participate in the polylingual
program whereas at secondary school all students in a class have to participate in the
trilingual education program.

In addition, the adoption of the three-cycle model, which resulted from joining the
Bologna Process, in 2010, has impacted the increase of EMI programs in HE in
Kazakhstan (Seitzhanova et al., 2015). The principles of the Bologna Process, such as the
inclusion of standardized levels of HE for the members of the European Area of Higher
Education (EAHE), academic mobility and the European Credit Transfer System have
allowed Kazakhstan to become part of the international community (IAAQ, 2010). Thus,
the westernization of education has become one of the factors driving EMI policy

(Tampayeva, 2016) because this program is perceived as beneficial for both universities
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and students (Seitzhanova et al., 2015). Lastly, Nazarbayev University (NU), which has
been introduced as the international research institution offering world-class education
(Katsu & Saniyazova, 2018) has become a benchmark of EMI practices in the country
(Koch, 2014).

Overall, universities in Kazakhstan have the opportunity to attract more students by
offering EMI in partial or full polylingual groups within the framework of trilingual
education to those applicants who value studying in English for more promising future
success and wish to participate in student mobility programs. At the same time, NU and
NIS promote EMI practices in the country as the new reform's leading educational hubs.
Therefore, there seems to be variability within the country in the implementation of the
EMI policy depending on the forms of educational institutions.

Research on EMI in Kazakhstan

This sub-section introduces research on EMI in Kazakhstan because they revealed
policy challenges such as proficiency issues, LP and LM problems, and LP benefits that
resulted in language improvements. For example, according to researchers, the most
significant problem of universities implementing EMI is teachers’ and students’ low
English levels (Karabassova, 2020) and due to this, these stakeholders cannot always
participate in, for example, Bologna mobility programs (Yergebekov & Temirbekova,
2012). In particular, the research of undergraduate students’ language proficiency in
Kazakhstan shows that over 60% (out of 165) of students face linguistic challenges
through a lack of grammatical knowledge and communicative competencies
(Yeshengazina, 2018). Yeshengazina (2018) related this problem to the lack of monitoring
of English learning outcomes since school education period. Regarding teachers’ levels of
English, a study analysis of 19 universities conducted by the “Information-Analytical

Centre” in 2017 demonstrated that one-third of all faculty members who teach in English
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have only A1-A2 levels. Seitzhanova et al. (2014) emphasized that teachers’ insufficient
English proficiency is the factor that declines the effectiveness of EMI. Thus, the potential
reason for problems of English language levels might be a failure of the teacher training
programs (Karabassova, 2020). Moreover, another reason for teachers’ low proficiency,
considering the fact that almost 30% of the contingent of HE teaching staff are older than
40 years (IAC, 2017) could be challenges related to teaching through English at an older
age. Oralova (2012) stated that the older generation of teaching staff in HEIs are not able
to teach in English and, therefore, do not support the development of EMI. Regarding
teachers’ resistance to EMI, some scholars have also claimed that “Soviet is used as an
imaginary quality standard, somewhat similar to a universal golden standard, against which
anticipated changes, for example, the introduction of the new curriculum, are compared
and fiercely opposed” (Fimyar & Kurakbayev, 2016, p. 98). Consequently, Soviet
generation teachers might have an unwillingness to accept the new policy to teach in
English. By and large, it could be summarized that challenges related to the level of
English proficiency among teachers and students exist in Kazakhstan.

Furthermore, research on EMI in one of the national universities from the south of
Kazakhstan conducted by Kanatkhanova (2020) reveals that there are mixed views of LP
that show both its benefits and challenges. For example, in interviews, EMI teachers
responded that during presentations, students mix two languages (English and Russian)
because they face difficulties speaking English-only. According to students’ responses, it is
stated that in EMI they significantly expanded their vocabulary in English by learning
industry-related words which would be useful in their professional careers. Generally, the
above-mentioned results as translingual practices and learning outcomes can be also
compared with the findings of this research on EMI which is conducted in another national

university in the north of the country.
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Aitzhanova’s (2020) study about students’ perceptions towards multilingual
practices in EMI at two Kazakhstani universities (one is an entirely English taught
university and the other is a multilingual university) demonstrate other problems related to
LP in EMI. For instance, regarding the English-only requirements, while some students
replied that there was a strict English-only speaking rule in classrooms, others claimed that
they did not have any written rules regarding language choice in classrooms and they often
used all three languages in EMI because they could not speak fluently in English.
Noticeably, in the first EMI university, most teachers came from overseas whereas in the
second university with EMI groups, teachers were local. From this example, it is seen that
the diversity in practices and management depend on the types of universities and their
faculty. Nevertheless, the main finding of the research revealed that, although participants
have monolingual ideologies, they practice translanguaging, and some of them noticed its
confidence building effect. Therefore, conducting research at a new site which is also a
multilingual university with EMI groups could allow the development of further
implications to improve the situation of EMI in Kazakhstan.

Another study conducted by Karabay (2017) shows that regional students of EMI at
an international university in Kazakhstan faced linguistic problems that hindered their
disciplinary knowledge despite the international status of their university. Moreover, the
students perceived their international professors’ accents and their methods of delivering
the content challenging for comprehension (Karabay, 2017). In general, despite the fact
that this international university has more opportunities to organize quality education in
English hiring highly paid and qualified international instructors, and selecting students
with high language proficiencyi, it is seen that it still has language problems. Therefore,
there is a question about the situation of EMI in non-international universities in

Kazakhstan.
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In addition, a study conducted by Prilipko (2017) about the management of the
implementation of EMI in Kazakhstani HEIs demonstrate that, overall, one of the state
Kazakhstani universities had an effective management practice to support its EMI faculty.
It provided English training, assistance with publishing, an optimal workload, and a certain
degree freedom in curriculum development. However, there were some difficulties in the
administration of the EMI program, such as the admission of students with low
qualifications, differences in students’ language proficiency in one group and a
considerable number of students in another group. The interviewed staff also felt that they
were not prepared for EMI because of a shortage of qualified EMI teachers and a lack of
teaching materials in English. Consequently, the analyses of Prilipko’s (2017) study raise a
question about the preparedness of the EMI participants. Therefore, the current research
allows the investigation of language management system similarities of state and national
universities within the country complementing the results with practices and ideologies.

To conclude, guided by the findings of research on EMI in Kazakhstan, it might be
assumed that generally, student’s LP in EMI is constructed with a mix of multiple
languages due to the necessity of Kazakh and Russian for meaning-making. Students’ LI
depends on the quality of instruction in English as even teachers’ accents and the way they
interconnect with students negatively impact their understanding of the subject. Moreover,
LM is one of the sensitive and complex issues in the Kazakhstani EMI policy. Specifically,
an English proficiency level among teachers and students has been researched as a
problematic aspect of EMI in Kazakhstan. According to the above-mentioned research, an
inappropriate organization of EMI groups with different language levels and insufficient
provision of teaching resources and teaching staff are the problems that exist. Despite these
challenges, Macaro (2015) stated that EMI is “an unstoppable train” (p.7) adopted rapidly

in non-English Asian universities, which means that there is a need in research to meet the
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demands of EMI policy conceptualization. These results have led me to formulate another
critical investigation that will build one more qualitative explanation of EMI through the
lens of the three language components within the Kazakhstani national university
context.
Conclusion

Summing up, it might be concluded that Spolsky’s tripartite theory in which the
interplay of LM, LP and LM is analyzed is useful for studying the EMI policy, especially
in the case of Kazakhstan where English is a foreign language. In particular, both
international and Kazakhstani research shows policy challenges related to language
proficiency, LP and LM. Moreover, some of the studies also demonstrated positive LI
towards EMI as well as language improvement results in LP. Nevertheless, the current
study might fill the gap of the previous studies by exploring each language component

separately and then focusing on their interplay in the Kazakhstani context.
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Chapter 3: Methodology

This study aims to explore university teachers’ and students’ experiences of EMI in
one of the Kazakhstani universities focusing on LM, LP and LI. In general, EMI is a
considerably new concept in the field of education with a limited amount of research in
this country (Karabay, 2017). Therefore, the better approach to exploring challenges and
developing a detailed understanding of a central phenomenon (Creswell, 2014) is a
qualitative method. This chapter presents the following methodological components which
constituted this qualitative approach: research design, sampling, research methods, data
collection procedures, data analysis, and ethical considerations.
Research Design

For the current study, the qualitative research was designed in the form of a case
study. According to Yin (2009), “a case study is empirical research that investigates a
contemporary phenomenon in-depth and within its real-life context” (p. 18). Louis Smith,
one of the pioneers of the ethnography in education, defined any case as “a bounded
system” (p.2) where people and processes are central cases (as cited in Stake, 1995).
Moreover, a unit of analysis such as an individual, a community, artifacts, and interactions
among individuals can be used to conduct a case study (Stake, 1995). Yin (2009)
emphasized that a simple case might involve not only one but several units of analysis.
Thus, an embedded design of a single case study was applied in the current research
because it involves three units from the same site: interviews with two different subgroups
of people, and documents.
Sampling

In the current study, a purposeful sampling strategy was applied for intentionally
selecting participants and focusing on certain people or sites to learn the central

phenomenon (Creswell, 2014). Two groups of participants were interviewed, namely,
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teachers and students, and all of them were aged above 18. According to the sampling
criteria, all participants had to be Kazakhstani citizens who are experiencing EMI at the
same national university and in the same department of natural science. Moreover, certain
sampling characteristics for each group were set. Particularly, four teachers had to (a) be
working in one of the Kazakhstani national universities; and (b) have had at least three
years of experience of teaching EMI. Additionally, two of the teachers had to have some
experience of studying abroad and two of them had to have experience of studying at only
domestic universities. In particular, that the two that went abroad might have stronger
English skills; therefore, it is important to focus on teachers’ two different educational
background. Six students had to (a) be studying in one of the Kazakhstani national
universities; (b) be undergraduate degree students; (c) be third or fourth year students who
have been studying on the EMI course for at least two years.

The reason for choosing one particular national university in the north of
Kazakhstan as the site of the research is that it is one of the universities which first
implemented EMI programs pursuing the government’s policy related to multilingual
education (Attiya, 2016). The details of the university will be presented in the findings
chapter as part of the results of the document analysis. Moreover, I defined the minimum
years of the involvement of subgroups into the EMI course because they are supposed to
reflect a high level of knowledge of the themes explored. I chose only undergraduate
students because the study conducted by Yrsaliyev et al. (2017) on undergraduate first- and
fourth-year students’ showed no progress in their English improvements during EMI
courses, and therefore, this research can be useful in understanding undergraduate
students’ perceptions about EMI gained until the moment of the research in the third or

fourth year. As for the rationale for selecting natural science faculty, this faculty has its
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own terminology which is understandable only to scientists of this field (Illnerova, 2004)
and can show the role of participants' linguistic repertoire.

Table 1 illustrates the recruited participants’ key characteristic required for the
research. Generally, both teachers and students were identified as trilingual speakers of
Kazakh, Russian and English.

Table 1

Participants’ Background Information

No  Participants Educational background Experience in
polylingual education

Country/type of Medium of Instruction

school
Subgroup 1
1 Teacher R  Spain English 6 years
5 Teacher C  The UK/The USA  English 8 years
3 Teacher Z Kazakhstan Russian/Kazakh More than 3 years
4 Teacher K Kazakhstan Russian More than 3 years
Subgroup 2
5 Student G School for gifted = Kazakh 2 years (4" year)
children
6 StudentR  Lyceum Kazakh 2 years (4™ year)
7 Student O  Daryn School Kazakh 2 years (4" year)
g Student B Public School Kazakh 2 years (4" year)
9 StudentP  NIS English 2 years (3" year)
10 Student W  Public School Kazakh 2 years (3" year)

The participants were recruited with the help of a gatekeeper who guided me in
approaching them. In qualitative research, Creswell (2014) stated that the role of a
gatekeeper is vital, as this person can help a researcher to obtain permission to research
from a particular site and identify potential participants. My gatekeeper advertised the
research via WhatsApp messages that contained my contact and then teachers and students

could contact me directly if they wished to participate voluntarily. Then, I sent an informed
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consent form with the explanation of the procedures of the research to the potential
participants.

For document analysis, I used the university’s official website to find the
information on EMI policy and admissions requirements. However, since I could not
obtain detailed information on EMI policy on the website, I also followed Creswell’s
(2014) guideline and requested them from the university administrators. Following the
purposeful approach, I identified necessary university policy documents for both the
website and the request to administrators which might provide important information to
answer my research questions (Creswell, 2014). In particular, I focused on the information
about LM in EMI that is relevant to interview questions such as EMI participants’ selection
criteria, selection procedures, resourcing and additional administrative support for both
teachers and students.

Research Instruments

The instruments of qualitative research used in this case study were an interview
and document analysis because collecting information from multiple sources is one of the
characteristics of qualitative data collection (Creswell, 2014). In fact, according to Yin,
there are six sources of qualitative evidence in a case study, which are “documentation,
archival records, interviews, direct observation, participant observation, and physical
artifacts” (p. 245 as cited in Paré, 2004). However, I chose only two out of all methods due
to their usefulness to combine evidence of multiple cases shaping the theoretical
framework of the research that focuses on the three language components.

Interview

An interview is used to ask questions to respondents and record their answers

(Creswell, 2014). It is also a useful means of access in collecting information for a type of

research such as understanding participants’ perceptions and how they deal with a certain
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phenomenon (Berg & Lune, 2012). Therefore, I specifically chose a semi-structured one-
on-one interview in this design because it includes open-ended questions with “pre-
prepared questions and prompts” (p.136) that allows the further elaboration of questions to
gather detailed answers (Dornyei, 2007). I constructed interview questions (Appendix A)
for each subgroup of respondents after reading Spolsky’s theory and the other studies
guided by his theory. The questions were divided into three subsections about LM, LP and
LI within the framework of Spolsky’s tripartite theory and I also used additional warming
up and closing questions. The interview questions were provided in the relevant languages,
i.e., Kazakh, Russian and English, considering respondents’ preferences. In particular,
open-ended questions and close-ended questions in the format of Likert scales (from 1 to
10) were also applied and followed in both cases with probe questions to obtain more in-
depth answers. The interview data was recorded on a digital audio recorder and transcribed
using a word-for-word approach for analysis (Creswell, 2014).

COVID-19-related adjustments to research. In addition, as many countries
introduced size limits for group gatherings in public places due to the global spread of the
COVID-19 Pandemic, such measures also affected the normal functioning of secondary
and tertiary education institutions (OECD, 2020). School and university closures have
impacted 96% of the world’s student’s population and only 1% of low and middle-income
countries (United Nations, 2020). The government of Kazakhstan declared the transition to
remote education in March 2020 (Bayetova & Karsakbayeva, 2020). Accordingly, because
this education format continued in the Fall 2020 semester in Kazakhstan, in the planned
period of data collection, forms of electronic methods for reaching the participants were
considered in my research. Interviews via Skype or Zoom were applied in such
circumstances, following the original format of sampling planned for one-on-one

interviews. This type of interview is called mobile methods which alters traditional
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research data collection during COVID-19 (Burke & Patching, 2020). Burke and
Patching’s (2020) experience with research interviews conducted in a virtual platform
showed that it was convenient for participants. Moreover, the authors emphasize that they
obtained ethics approval with security measures such as locked meetings in Zoom with
mandatory password protection, waiting rooms for each meeting, and using Dictaphone to
audiotape the interviews but not recording the interview in Zoom to ensure participants’
confidentiality (Burke & Patching, 2020). This option of conducting research was applied
in my study with the consideration of the security features of interviews in virtual
platforms.
Document Analysis

Document analysis was taken as a procedure that supports an embedded case study
whereby the researcher sees the interplay of units from the same site. Creswell (2014)
asserted that, “documents provide a researcher with a rich source of information™ (p. 245).
Furthermore, within Spolsky’s theoretical framework, LM consists of different documents
that aim to change LP (Hiittner et al., 2013). Therefore, document analyses were used to
examine explicit policy measures that may impact LP. In the next section, I will explain in
more detail the types of documents analyzed and the means of obtaining them.
Data Collection Procedures

In the beginning, the interview protocols were piloted. According to Bell (2005),
careful piloting of sample questions is a crucial part of the research that can prevent any
errors in the interviewing process as the wording of questions is a complicated process.
Moreover, Bell (2005) suggested that piloting sample questions helps to test interview
duration, and define unusable questions as well as the clarity of the questions. Thus, |
tested my interview questions in both Russian and Kazakh languages with two peers. They

gave me feedback on the correct interpretation of some words in Kazakh and Russian
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languages in questions and suggested that [ use more probe questions to clarify the
answers. Overall, they felt that the questions were logically constructed and connected to
the research questions. Considering the duration of the interview, Jamshed (2014)
suggested that an interview is conducted only once, and that its duration is no more than an
hour. The duration of my piloted interviews was approximately 25-30 minutes, which did
not run beyond the scheduled time.

The participants were selected voluntarily and finally, we resolved the time and
online platform issues, and started the process of interviewing. One important stage during
the selection of the participants was that I asked pre-screening questions to them before
setting up the interview to identify whether they fit my sampling criteria related to
teachers’ studies both overseas and at domestic universities and the amount of EMI
teaching experience they have acquired. As mentioned in the participants’ section, pre-
screening questions include the information about teachers’ and students’ departments, the
number of years teaching or studying in EMI, and teachers’ educational background. Also,
it is important to mention that the interviews with students were via Zoom and WhatsApp
video call, but interviews with teachers were via telephone due to their preferences.

For the data collection of documents, I archived seven pages from the website and
administrators. To be specific, from the website, I found the information about language
requirements for students whereas the administrators provided me with extracts from their
multiple officially written guidelines about the LM measures that I noticed in the sampling
section.

Data Analysis Procedures

According to Creswell (2014), to analyze data in a case study, a researcher should

scrutinize the conducted data and then code it and develop the themes. First, for the

analysis of data collected through interviews, I transcribed in the original language
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(Kazakh and Russian) and categorized findings after translating them into English for
further development (Creswell, 2014). Transcribed and translated examples of one of the
interviews are shown in Appendix B. Then, a procedure of coding was conducted which
was “segmenting and labeling the text to form descriptions and broad themes in the data”
(Creswell, 2014, p. 267). Examples are also presented in Appendix C. In the course of the
process, I used two types of coding: descriptive coding, which summarizes the basic topic
of a response by short code, and in vivo coding, which directly quotes respondents’ words,
and reflects the behavior of an actor to the central problem and helps a researcher to
preserve the interviewer’s voice (Saldafia, 2015). Moreover, Liamputting and Ezzy (2005)
suggested using three columns to format codes. The first column includes interview
transcripts and documents, the second column is named preliminary codes and contains
notes, and the third column contains the final codes. Hence, I used this strategy of three
columns. After coding, it was important to build descriptions and themes because they
answer the main research questions and provide a detailed understanding of the central
phenomenon (Creswell, 2014). Therefore, I distributed the final codes by the three
categories referring to the theoretical framework of this research by LM, LP and LI

For the document analysis, as documents do not need transcription and are ready
for analysis (Creswell, 2014), I used this information directly for coding. Furthermore,
Creswell (2014) suggested that there are several ways of document analysis such as taking
notes and scanning the documents. In my case, I obtained information from the website as
screenshots and excerpts of the official documents as scanned documents; consequently [
performed only preliminary coding referring them to the LM category.

Eventually, these directly coded data organized within LM, LP and LI categories
were used in the next chapters to present and discuss the findings by their

interconnectedness and interplay to reveal possible policy challenges.



Ethical Considerations

Blaxter et al. (2006) stated that “research ethics is about being clear about the
nature of the agreement you have entered into with your research subject” (p. 158).
Therefore, I followed all general steps of conducting interviews defined by Creswell
(2014) being careful in organizing the procedures listed in the research design, sampling,
research methods, data collection procedures and data analysis in accordance with the
consideration of ethical issues.

Prior to undertaking the investigation, ethical clearance was obtained from the
Graduate School of Education Ethics Committee for approval of the current study to
conduct research (Nazarbayev University, 2019). There was no need to send the
application form for review to the university’s Institutional Research Ethics Committee
because my respondents were not under the age of 18 (Nazarbayev University, 2019).

After I obtained the approval from GSE Ethics Committee, consent forms were
provided for the participants (Appendix D). I strictly carried out Creswell’s (2014)
principles of informed consent, being respectful to norms and rules of the Kazakhstani
culture and taking into account the code of ethics. I understood that one of the most
important factors of ethical research is the construction of the consent form that clearly

explained the purpose of my tasks and procedures of the study, and described expected
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benefits and possible risks (Belova, 2017). Cohen et al. (2013) asserted that a consent form

is a form of “the subjects’ right to freedom and self-determination” (p. 52). Hence, when

composing a consent form [ was guided by the Master’s Thesis Guidelines approved by the

Graduate of School of Education for Multilingual Education, 2020, and included the
above-mentioned necessary information for the introduction of the research conditions.

Before interviews, | required participants to read and show their understanding of the
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research but did not force them to send their signature to me. Finally, all participants gave
their agreement via WhatsApp text messages.
Expected Benefits and Possible Risks

The expected benefit of the research for stakeholders is that the obtained knowledge
can be useful to assess the practicability of the EMI policy through the lens of the language
components. Moreover, it can help to increase the understanding of possible issues for
future adjustments by recognizing teachers’ and students’ voices.

The possible risks of the research were that the participants may (a) feel some
questions are too sensitive for them, (b) not speak about all issues that they have, and (c)
be concerned about the distribution of the interview recordings to others thinking that their
participation will affect their study and job. Therefore, I undertook the following steps:
reminded the participant that they could refuse to answer uncomfortable questions; told
them that I will protect their confidentiality; and gave them the power to withdraw from
the research at any time. Before the interviewing process, I asked the permission of the
respondents to audio-record and reminded them about the confidentiality of the recording
itself. Additionally, I informed the respondents that I will label their answers to conceal
names to prevent their unwillingness to share information and dishonesty due to concerns
about their confidentiality (Creswell, 2014).

In addition, Dornyei (2007) stated that the storage of data collected (audio and
video recording and their transcripts) is one particular threat to confidentiality. Thus, in my
research, no person has had access to the data collected besides me and my supervisor. My
personal computer is protected by a password in order to prevent abuse of the storage of
data and finally, the data will be deleted after a period of one year.

Positionality



35

A researcher’s positionality might be reflected during the research process as one of
the additional ethical considerations (Hopkins, 2007). According to Hopkins (2007),
identity and personal experience of a researcher are possible aspects of positionalities that
help to negotiate with participants as a reflexive person. In my case, my personal
experience of learning English as a foreign language, working as a teacher of English
language, and participating in EMI as a student drives me to conduct this research. My
journey of English language acquisition and its use as a MOI has been full of ups and
downs. Specifically, in terms of LP, I often faced personal challenges with language use in
oral practice; regarding LI, I still believe that this language is crucial for the modern
generation, and my language learning approaches were purposefully planned which shows
my decisions related to LM. My role in this study was as an insider because I have similar
experience to students and have worked as a teacher in schools and with teachers at the
department of education. Hence, it was interesting for me to understand what their
experiences are and how they perceive English in EMI. Throughout the interviews, the
participants were very open and talkative about their stories which might be because of my
position as an insider.

To sum up, this chapter presented the process of the research that included research
design, sampling, research methods, data collection and analysis procedures and ethical
considerations. The methodological and ethical aspects of the inquiry are described
corresponding to the main research questions that intended to study policy challenges in

EMI.
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Chapter 4: Findings

The purpose of this research is to explore how teachers’ and students’ in one
Kazakhstani university perceive their EMI program experience through the lens of LM, LP
and LI. The qualitative research design was applied in the current study, in which the data
collection methods were semi-structured face-to-face interviews and document analysis.
Four university teachers and six third- and fourth- year undergraduate students of EMI
programs from the department of natural sciences were recruited. Furthermore, to
investigate LM of the EMI policy at a university, the information was searched on the
university’s official website and policy documents were requested from the university
administration. In addition, the interview data was also considered to analyze the LM
conditions.

In this chapter, the findings of the collected data are presented in a paraphrased
summary with reference to the respondents’ own explanations. During the data analysis,
the findings were classified according to the three categories identified by Spolsky’s
tripartite language theory. Overall, the chapter answers the sub-questions of the research in
the following order: LM in order to explore the context of EMI; LP in order to investigate
how stakeholders use languages; and LI in order to understand the respondents’ beliefs
about EMI.

Language Management

This section comes from official website information, requested institutional policy
documents that were provided as excerpts, and interview data. The main subthemes of the
section are: 1) EMI policy rules, 2) resources, 3) methodological support for teachers, and

4) educational support for students.
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Administrative EMI Policy Rules
The analysis shows that the EMI education format is named as a polylingual

program. The aim of the program is to train competitive youth, expand the scope of a
foreign language, as well as develop communication skills and the ability to think critically
(translated from Russian from the official website). The department “Polylingual
Education and Academic Resources” manages this program and its functions are formation
of polylingual groups, regulation of teaching, selection of teachers and students’ testing
system, organization and invitation of professional English speakers to improve teachers’
academic writing skills, monitoring, and giving recommendations for practitioners.

According to the official documents’ excerpts, the polylingual program differs from
the full EMI program which starts from the first year of undergraduate study. In
accordance with the rules, polylingual groups are usually formed in the second year of
undergraduate study. The formation depends on the number of students and teachers, and
students cannot leave a polylingual program for one year. Moreover, the policy documents
present that as this program starts from the second year, EMI courses are only connected to
the specialization related subjects and the amount of its distribution depends on the
availability of EMI teachers in the department. In particular, the interview data
demonstrate that third-year students moved to a polylingual group in the second year and
currently have 3-4 EMI courses because of the number of available faculty. Third-year
Student P explained the context of her polylingual education experience as follows:
Extract 1:

Basically, we wanted to study all courses in English but there was a lack of

teachers. They are not fully proficient in biotechnology, so we have 3-4 lessons in

English, the rest in Kazakh (November 16, 2020).
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At the same time, fourth-year students entered a polylingual program only in the third year
because the number of students was not enough. Student R stated that although they had a
chance to study in a polylingual group from the second year as did the third-year students,
they did not enter the program because of a lack of students with confidence in their
capabilities to study in English.
Extract 2:
In the beginning, we could not recruit students to a polylingual group because many
students were afraid and did not want to study in English (Student B, November 14,
2020).
Thus, according to students P and R, it is seen that lack of teachers with language skills to
conduct more courses in English and lack of students with language skills to create a
polylingual group at an earlier year were issues. In this regard, the department might have
recruitment challenges related to the providing enough class size and teaching staff for
polylingual programs.

Moreover, to enroll in polylingual groups, undergraduate students are required to
successfully pass a test for compliance with the necessary level of English proficiency.
However, if a student has an IELTS certificate of at least 5.0 or a TOEFL certificate of at
least 500 points, he/she is automatically exempted from testing. Regarding teachers, those
who have higher test scores in [ELTS (6.5) or TOEFL (550) than students or with an
advanced international degree, are also exempted from tests and hired directly. According
to the interview data, 5 participants (students G, R, B and teachers R, K) entered a
polylingual program passing the university test, 4 participants (students O, P and teachers
Z, C) have IELTS results while one student (W) entered with TOEFL results.

Considering the selection procedures, half of the teachers indicated the existence of

issues related to admission (teachers R, Z). For example, Teacher Z explained that students
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with very low levels of English could pass the selection criteria “only by introducing
themselves in English and knowing some words after which test-takers think that they
know the language well” (November 20, 2020). Consequently, they encounter difficulties
during LP which are examined in the following subsection about professional supports for
students.
Resources
The question “are you satisfied with the learning resources provided by the
institution for EMI on a scale of 1 to 10?”” was asked to explore the students’ perception
about resources. In response, Student R rated as three as she is not satisfied with
resourcing; the main problem is in the equipment such as a computer, teaching aids,
interactive boards and internet connection. Along with Student R, Student G emphasized
that everything remains the same as it is a university of the post-Soviet period.
Accordingly, she had to bring her own laptop that influence negatively to her health
condition:
Extract 3:
Unfortunately, our university is a real university of the post-Soviet period. Nothing
has changed, the same desks, chalkboards. There are few classrooms where you can
find an elementary interactive whiteboard. The only plus is that they continually give
tasks that are available in gadgets, although in some places, the internet connection is
bad, we cannot use it. In terms of teaching, there are no problems. All these
inconveniences affect my health and I feel stress because, for example, when I forget
my laptop or charging, I cannot work during lessons (Student G, November 19,
2020).
Another specific common problem that students noticed was unavailability of books (O,

W, and P). In this respect, students W and P reported that they used electronic books or the
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information sent by teachers and mostly never used hard copies. However, for Student B,
the issue is that some teachers do not send her study materials; accordingly, she struggles
by searching for information herself:
Extract 4:
We have some teachers, who do not always prepare materials and have to look for
everything by ourselves (Student B, November 14, 2020).
In contrast, two teachers are satisfied with the resources that the university provides (C, K).
For example, Teacher C stated, “I rate it as 8, the university has everything and we only
need to be ready for the lessons” (November 19, 2020). However, Teacher R responded
that her specialty is very specific and the university does not have such materials. She
claimed that she uses her own teaching aids:
Extract 5:
I use my resources. The fact is that I teach a very narrow specialty, so I do not think
that the university has something that I do not have. I provide everything myself.
We have an online library, but I demonstrate the videos conducted during my
experience (Teacher R, November 30, 2020).
Lastly, Student O revealed another problem related to resources, mentioning that their
content materials were inadequate because they were not changed from course to course
except their titles. By this, she indicated that the study content is underrepresented due to a
lack of materials:
Extract 6:
So 5 or 6. I'm not satisfied. We have been studying in a polylingual group for several
years but we re-studied the same materials in several courses. For example, the topic
‘National use of natural resources’ was taught in one lesson and again slightly

changing its title, it can be taught in the next course with the same remaining content.
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In fact, it is not only in the English groups but also in the Kazakh groups. The reason

maybe is that the ecology is not very developed in the country, I do not know other

areas, but we have few materials (Student O, November 11, 2020).
These problematic findings of resources concerning technological advancements, books
and course content materials influence respondents’ efficiency in teaching and learning in
EMI as they emphasized them as inconveniences. From the policy documents, it is clear
that the university does not specify the provision of these resources except content
materials for EMI program. However, these issues might be solved by the Ministry of
Education on a macro-level as it allocates resources. With this in mind, Teacher Z
concluded that the Ministry should provide adequate educational opportunities for
stakeholders if English is strategically implemented to the educational system:
Extract 7:

In Kazakhstan, polylingual groups are required by the ministry, but to demand it is

necessary to give opportunities by providing free courses for students and teachers

and creating learning conditions (Teacher Z, November 20, 2020).
Methodological Support for Teachers

The document analysis demonstrates that different experience exchange workshops

and conferences were organized at the university. For example, in 2018 the university won
a grant to improve teachers’ English proficiency in which participated 150 teachers.
Furthermore, in 2018-2019, an academic writing course for teachers was managed by
international specialists. Nevertheless, the interviews revealed that three teachers (R, K,
and Z) were aware of such courses but only one teacher (K) out of four could participate in
language courses for a year. The other two (R and Z) argued that their workload is heavy
due to a lack of teachers and they do not have time for training courses. For instance,

Teacher Z explained:
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Extract 8:
The university organized foreign language courses for teachers but I didn't
participant because of the heavy load. We have a few EMI teachers, and the main
load of the polylingual groups is given to us. Lessons are not scheduled; lesson may
be at 8 am and even at 6 pm (November 20, 2020).
Moreover, the document analysis shows that polylingual teachers get methodological
support from professors of Philology department with good experience in teaching English
and international specialists monitor polylingual lessons. However, only one teacher out of
four mentioned that the department monitored her teaching practices by positively
assessing her EMI practices. Nevertheless she felt that her level of English is not
appropriate for teaching EMI and she needs some language support. The extract below
presents her comment:
Extract 9:
I teach with my level of English proficiency and the department of a polylingual
program evaluated me claiming that everything is well. I would like to increase my
language level to be more fluent in English (Teacher Z, November 20, 2020).
Another teacher (R) noticed that when she was involved in the training courses it was all
about English skills not concerning methodological aspects of teaching in English. Hence,
she reported that it is important to conduct methodological courses of EMI:
Extract 10:
I did not graduate a pedagogical university even though I am a natural science
specialist. I think there should be some help for teachers in terms of teaching in
English. In the courses that I attended, we were taught English as a language but we

need to learn methods for teaching in English (Teacher R, November 30, 2020).
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On the contrary, Teacher K responded that she does not need any methodological support
because her 20-year teaching experience allows her to teach in EMI and methods are not
different from others:
Extract 11:
I do not need courses in teaching methods because I have been teaching more than
20 years. I do not believe that our methodology is fundamentally different from
foreign methodology (Teacher K, November 20, 2020).
Comparing the above-mentioned results, it could be noticed that half of the teachers still
wish to participate in language courses to improve their language skills. In addition, two
interviewees responded that not only English courses, but also EMI methodological
courses should be conducted for teachers. Interestingly, written policy documents
highlighted the practices of methodological support offered by the department which was
not mentioned by practitioners. Hence, this mismatch between what is written and what is
said reveals that there is a gap between the department and the teaching staff regarding
courses and support.
Educational Support for Students
The students’ interview data reveal that four out of six students (R, G, O, and B)
did not get any professional support from the department when they were struggling in
studying through English, particularly, when half of them felt anxiety at the beginning of
the EMI program. Students G, R, O, and B from the fourth year of the study commented
that they encountered self-critique, fear to speak, an embarrassment to perform in English.
The English-only environment was shocking for them and a language barrier hindered their
ability to speak scientific words in English. Even some of the students wanted to go back
to Kazakh groups because they were frustrated and unprepared for new learning practices

that affected their self-esteem (Students O and M). These findings demonstrate that
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although EMI is supposed to be an opportunity for using English as a language for
learning, their poor English exposure did not allow them to be confident at the beginning
of the program. From the extract below, there is seen one of the students’ response about
struggles:
Extract 12:

Initially, when we were told that we would study in only English, it was a shock for

99 GC_ 1

us. We came to the lesson and there was no such thing as just “good morning”, “sit
down”, “now I will speak in English and translate it”. We thought about that and how
we would learn without understanding anything. But the most important problem
was a language barrier, we were afraid to speak, even if we knew. Our pronunciation
was not the correct or vocabulary was not enough and we were afraid to embarrass
ourselves (Student G, November 13, 2020).
As Student G reported, a language barrier caused anxiety that challenged effective teaching
and learning practices in EMI. Teacher C also observed that, “All the students were afraid
to speak, no matter how their language skills improved in a month, they were afraid”
(November 19, 2020).

Consequently, as students felt anxiousness due to low levels of proficiency, it was
necessary for them to get support which was not offered. For example, the extracts below
demonstrate that even when students requested help from the dean of the department
because one of the girls in a group was not able to study in EMI, although she passed the
selection procedure, there was no assistance. It is reported that the only solution was
helping each other:

Extract 13:
After we moved to a polylingual program, it was very difficult for some of the girls,

and as soon as we became a group, emotions were transferred to each other. For
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example, girls confused some words, could not answer the questions and that made
me feel bad too. Then we went to the dean's office as one girl was in a complicated
situation; she did not understand at all. She moved to the English group, was able to
pass the test, but could not study. We requested that as the girl has a hard time, she
can either study Russian or move to the Russian group or if help is provided. No
one helped us and didn't care (Student O, November 11, 2020).
Nonetheless, while the administration neglected the students’ anxiety by ignoring their
requests and not monitoring students’ language practices, all student-respondents noticed
that some teachers emotionally supported them (O, G, R, W, P, B). This finding depicts
that teachers worried about their students’ progress and their language management
strategies as support and encouragement in the in-class environment were pragmatic and
helpful for students. The extracts below depict the students’ perceptions of their teachers’
support:
Extract 14:
There were several teachers who supported us; they said that everything would
improve. Emotional support helped us a lot (Student B, November 14, 2020).
Extract 15:
Most teachers tried to help to find information and to understand the subject.
Teachers thought about us and supported us (Student W, November 19, 2020).
Language Practices
In this section, the practical aspects of EMI, which are important to reveal language-
related challenges and outcomes, were analyzed. The main subthemes of this section are:
1) teaching and learning approaches; 2) proficiency and multilingual language practices in

EMI; and 3) the shift from linguistic challenges to positive outcomes during EMI.
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Teaching and Learning Approaches
During the interviews, the teachers and students were asked to describe typical EMI
lessons in order understand what approaches they use to teach and study in English. Two
respondents (Students G and R) stated that generally, the lessons were systematized and
organized well. Moreover, both students and teachers reported that presentations, group
works, Q&A sessions, individual tasks, and videos were used in EMI lessons (Students G,
R, and Teachers R, C, K). Particularly, in the extract below, Student G listed these main
approaches that her teacher used in EMI:
Extract 16:
We usually choose a topic, make a presentation, prepare lecture questions and do
individual tasks. One teacher knows his specialization very well, as well as English.
Thanks to him, we have passed such systematization. During the lesson, a student
has a choice of up to four categories of tasks (November 13, 2020).
From the teachers’ perspectives, the participant Teacher C reported that applying different
teaching approaches is effective, especially to improve students’ input and output.
Therefore, it is useful to spend more time interacting with students orally using certain
speaking tasks, for example, discussion of videos and Q&A:
Extract 17:
Usually, I use different methods such as questions, discussions to improve students’
perceptions, speech and listening skills. This is an opportunity to communicate with
students. Then small videos are mandatory for the lesson for discussion. At the end
of the lesson, I ask a couple of final questions (Teacher C, November 19, 2020).
Regarding the preparation of EMI lessons, one interviewee (Teacher C) stated that it takes

much time in EMI and as the lessons are conducted in a foreign language he takes into
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consideration linguistic aspects in order to work with the new words. He claimed that
teaching in English requires huge efforts for each lesson:
Extract 18:

Indeed, in polylingual education, there were times when I worked till 4-5 a.m. |

learnt how to make presentations in the UK, and then also introduced the binary

method at the University. This is not my native language that is why EMI courses

are not easy. If there are five English lessons per week, then I have to prepare 10-15

new words for each lesson (Teacher C, November 19, 2020).

These extracts depict that various teaching approaches are used in EMI for creating a
condition for LP. However, the issue related to teachers’ preparation of teaching materials
was prominent in the interview data. In general, the results show that teachers are able to
teach through English which is justified by the findings related to their readiness to support
emotionally and efforts to conduct quality lessons by considering lexical aspects and
planning time for speaking activities.

From students’ perspectives there are multiple approaches to understanding the
lesson content. Students R, O and G apply approaches as using online translators (Yandex,
Google translator) to understand scientific terms during the preparation for the lessons. It
was also stated that it is easier to find information in English (Student P and O).
Nonetheless, when the information in English was not available, Student B could use
materials in Russian and then translated them into English. These findings demonstrate that
for LP in EMI, translators are useful instruments and materials in Russian is another way
for understanding the content by switching from one language to another as was reported
by Student B as follows:

Extract 19:
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Basically, when I am looking for information, access to some articles is prohibited,

and then I have to use the materials in Russian. Then I translate it from Russian into

English. If the information is available in English, I use them (November 14, 2020).
Additionally, it was mentioned that the students have to change their learning approaches
for each lesson in order to comply with the requirements of each teacher due to different
teaching styles (Students W and O). For instance:
Extract 20:

Each teacher has his own method of teaching. I was taught by teachers who explain

everything in English carefully and their demand was very high (Student W,

November 19, 2020).
For Students O and R, their teachers’ approach of using synonyms or more simple words
was comprehensive in understanding the content. These results show that the more
requirements teachers have, the more students need to do to reach the expected learning
objectives in EMI. Hence, the students could adjust their learning approaches in English
depending on their teachers’ methods of teaching which also might influence their
effective language practices.

Online Education Practices. Considering the current format of education, Student

R noticed that online is better as it is easier to deliver presentations whereas Student P said
that online format is boring and for Student B it is inconvenient: “Now, in online, we
cannot present orally for a long time, so we mainly prepare a report and 10-12 pages
presentations” (Student B, November 14, 2020). However, from teachers’ perspectives,
one respondent (Teacher R) lamented that taking into account the specificity of their
students’ major which is hard to understand even in a first language, “especially in the
online format, learning is difficult” (November 30, 2020). A comparison of the negative

and positive comments about online format reveals that LP in online EMI are limited due
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to the absence of space for natural interactions but for the students it is simple and they felt
less responsible for the classroom participation.
Proficiency and Multilingual Language Practices in EMI
Students’ Language Proficiencies and Translanguaging Practices. In order to
understand teachers and students’ LP in EMI, they were asked to evaluate each other’s
skills and tell about their use of multiple languages. From teachers’ perspectives, the
majority of them (Z, R, K) reported that generally their students have appropriate levels of
English proficiency in EMI and rated their skills as seven out of ten. Especially third-year
Student P, a graduate of NIS and Student W, who studied English for 7 seven years with
tutors, also claimed that studying in EMI is not complicated for them. In this respect,
Teacher C agreed that for such kind of graduates with better English learning experience,
studying in EMI is easier:
Extract 22:
Only students with good English study in polylingual groups, for example, graduates
of NIS or honored graduates. Their levels are appropriately strong. (November 19,
2020).
Nevertheless, Teacher Z emphasized that some students have difficulties with
pronunciation and understanding of English words:
Extract 23:
Students encounter difficulties in understanding, transcription and pronunciation. We
help and correct them, but overall, they have good intermediate levels (November 20,
2020).
Thus as the majority of the teachers were generally satisfied with their students’ capability
to perform in English, half of the students (W, P, G) reported that their teachers mostly

require English-only when students interact with them. Student G stated that sometimes
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even during informal settings, one teacher demanded to speak in English. By and large, the
students’ responses were similar in terms of teachers’ requirement conducting lessons in
English (Students G, W, P). For example, Student G reported, “Usually the lessons are
conducted in English” (November 13, 2020).

Moreover, some teachers, requiring English-only practices, might neglect to
recognize students’ limited ability because they believed that students should know the
language in a high level. For example, Student O claimed:

Extract 24:

We speak only in English with a teacher. Every teacher has different approaches. If

answer in Kazakh, for example, he/she will not accept the answer, because it is in a

different language. Some teachers do not pay attention when we do not understand

English (November 11, 2020).

Nevertheless, although English-only practices are mentioned by Student O, all participants
stated that sometimes it is an impossible strategy if students’ language levels are different
and they forget the words in English. In this regard, even though none of the respondents
knew the term translanguaging, they reported that they have these language practices in
EMIL. For example, three students (O, P and G) noticed that some teachers allow and
support the use of Kazakh or Russian among students as they understand that their English
proficiencies are not in the same level and some students might struggle:

Extract 25:

Well, teachers usually understand us... they say that it is better to completely

understand each other, discuss, highlight those points that we need to discuss because

not everyone speaks English fluently. We have a girl with a very low level of

English, so in order to discuss with her, we speak in Kazakh, Russian, or English.



51

The main thing is to explain to the person and only after understanding we try to tell
to a teacher in our weak English (Student O, November 11, 2020).
Similarly, Teachers Z and C reported that they regularly spoke in Russian and translated
into English because students requested it when they did not understand anything.
Interestingly, for Teacher Z, knowledge of content is more important than language skills.
She claimed that if a student has content knowledge he/she could explain in any language:
Extract 26:
I can use Russian if it is more comprehensible. If a person knows he/she can speak in
any language. I do not assess directly the language level, knowledge of the content is
more important as it is still not a native language, and it is a “poly” lingual program
that means different languages (Teacher Z, November 20, 2020).
Overall, the interview data demonstrate that teachers have translanguaging practices in
their classrooms. It is explained that these practices are not avoidable when students are
not able to participate in lessons due to their constraints on English.

In addition, when students interact with only group mates to discuss the tasks during
lessons, five out of six students (G, O, P, B, and W) reported that they mix three languages.
For instance, Student G stated:

Extract 27:
Sometimes we mix languages because we have girls from the South part and from
the North part of the country; the lesson is held in English. It turns out that the
southern part speaks more Kazakh, the northern part speaks Russian, the lesson is in
English and there is a merger of languages. Therefore when we talk we can say “hey
guys”, “we can start”, “kazir keledi olar”, “let's tez turyndar”. We mostly try to use
English, but when we do not know the words we use Russian and Kazakh words

(November 13, 2020).
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Noticeably, according to the data, all student-participants are trilingual speakers who
studied in Kazakh medium instructed schools, but in daily life can use Russian and study in
English. Therefore, this kind of switching from first language to Russian and English
example demonstrates that students accept multilingual practices in EMI as a normal
situation that helps to communicate with each other as they have diverse language levels.
Teachers’ Language Proficiencies. Considering teachers’ language skills, the
findings demonstrate that students evaluated them not below eight out of ten. For the
majority of interviewed students (G, O, B, P and W), their teachers have adequate English
proficiencies and competent to teach EMI courses. For instance, Student G said:
Extract 28:

We are very lucky with the teachers. We have a limited number of them at the
university who speak English and this is, of course, sad. But those who acquired it
are fluent. There are no complaints at all in terms of teaching content (November 13,
2020).

However, almost half of the interviewed students highlighted certain language aspects that
their teachers lack in in-classroom practices such as pronunciation (Student B and R),
accent (Student G, R), and limited vocabulary (Student O and W). For example, Student R
responded:

Extract 29:

Each teacher is different, I rate it eight. Some teachers do not have enough
vocabulary and their accents are a problem too. Each teacher puts different word
stress. Accordingly, we did not know which word was pronounced correct.
Sometimes I was surprised to find that the word was not correct (November 18,

2020).
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Consequently, teachers’ different language abilities make students confused with the words
and their use. The existence of such diverse language levels might be explained
considering teachers’ educational background. Two teachers’ (R and C) experience of
studying in an EMI university and communicating with English speakers were effective for
their LP. However, Teacher Z, who studied in Kazakhstan, attended language courses with
native speakers for 3 years, and now working with foreigners, evaluated her language
proficiency level as upper-intermediate. Teacher K, who learnt English for several years,
stated, “During that studies I had to take courses on the level intermediate for several
times” (November 20, 2020). Generally, in comparison to those teachers with international
education, teachers T and Z had more worries about their English abilities in the EMI
program. With this in mind, the following comment was given regarding Teacher K’s
language abilities to teach EMI where her self-perception of abilities directly shapes how
she practices EMI. For example, she first writes in Russian and then translates in English:
Extract 30:
I still don't consider myself as a good EMI teacher. Preparing for the lesson for me is
quite difficult. I first prepare lectures in Russian and only then translate into English.
I'm not looking for English literature firstly, it's easier for me to start with Russian. I
translate my usual courses into English (Teacher K, November 20, 2020).
Moreover, Teacher Z described her own observation of other EMI teachers reporting that
English levels of some teachers in her faculty are poor but they teach EMI. She claimed,
“There were times when they themselves did not understand; nevertheless, as they used to
teach in such a way and it remained so” (November 20, 2020). These findings reveal that
the respondents recognized the problem of teaching staff’s English use during classroom

practices although the students generally praised their teachers’ LP.
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Generally, a common view amongst student-interviewees (G, R, B and W) was that
making mistakes for teachers sometimes is affordable since they use English only for
educational purposes in Kazakhstan and they are non-native speakers. Specifically, Student
B claimed that:

Extract 31:
I would say that our teachers are all quite grown-up people all over 40 years old and
given the fact that they have been in Kazakhstan for more than 10 years, their
English is good. I would rate it eight, because they use the language only for
teaching. The pronunciation is sometimes not so excellent, but in general, they can
easily explain the topic in English, suggest and ask questions (November 14, 2020).
From the extract shown above, it should be additionally noticed that Student B’s emphasis
on the age of teachers is associated with the idea that older teachers may struggle teaching
through a foreign language and have low language proficiencies. Regarding this idea,
Student G mentioned that during their experiences in previous courses, especially older
teachers faced difficulties and asked help from more proficient colleagues or even master’s
students.

By and large, even though teachers seem to have appropriate language
proficiencies, their age and use of English inside and outside the classroom settings might
influence their language capabilities. Moreover, teachers’ language use sometimes
confuses students due to different pronunciation skills.

Shift from Linguistic Challenges to Positive Qutcomes during EMI

In this section, a negative aspect of LP such as teachers’ and students’ linguistic
challenges during EMI is considered. At the same time, the positive outcomes of EMI
practices on students’ language skills are contrasted to show the effectiveness of English

practices.
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As the analysis of the previous section revealed, students relied on their teachers’
emotional support given through the words of encouragement to keep practicing English.
Nevertheless, there were also practical challenges during the study. For instance, in terms
of content learning, the students noticed difficulties related to the use of specific words of
natural sciences (Students P and O), whereas, in terms of different language proficiency
levels, they highlighted a lack of reading (Student P), speaking (Students O and B) and
listening (Students W and R) skills:

Extract 32:

In the beginning.... it was difficult to speak. In the Kazakh group, it is easy, and in

the English group, it is difficult to speak. The terms were difficult to understand and

when we did not understand, teachers tried to speak in comprehensive English.

Information was explained in a short and easy way (Student O, November 11, 2020).
Extract 33:

I can't read the text because I read very slowly. In the classroom, we use only the

words related to the specialization which also creates difficulties (Student P,

November 16, 2020).

From these extracts, it might be seen that words related to specialization are challenging
for them to comprehend and it impacts students’ speaking and reading skills during EMI.

Furthermore, for Student R listening was problematic skill as before she learnt only
grammar and did not pay attention to her vocabulary. Teacher C also noticed that even
though students had sufficient IELTS results they could not speak because they learnt only
grammar.

Extract 34:
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Despite students’ IELTS score 7.0, they had a barrier. To my surprise, those students
learnt only grammar, but not practiced speaking skills (Teacher C, November 19,
2020).
In contrast, Student B responded that she lacks grammar knowledge while speaking. She
commented:
Extract 35:
My skills are good, except speaking. Due to the fact that my knowledge of English
grammar is not in-depth, I use English on an intuitive level and sometimes do not
follow the grammatical rules. When I was very focused on grammar, it created a
barrier (Student B, November 18, 2020).
These findings show a paradoxical effect of students’ grammar knowledge presence and
absence during LP in EMI. These examples of grammar knowledge can be also described
as stick sharpened at both ends that causes a situation where both students with and
without grammar knowledge equally struggle while practicing English in EML
Nevertheless, there were some positive aspects of teaching practice when they
reported the ultimate learning outcomes of English in EMI. Two students (R and G)
expressed that their speaking and listening skills were improved during English practices.
For example:
Extract 36:
The problem was listening. I only learned grammar, and I didn't pay attention to my
vocabulary. Teachers at the university taught very well in English and this helped to
improve my listening skills (Student R, November 18, 2020).

Extract 37:
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All is a matter of time because when the lessons are always held in English and |
continually heard this speech, I tried to say something and my skills improved
(Student G, November 13, 2020).
Overall, when Student O shared experience about her difficulties at the beginning of their
study in EMI, she also argued that these challenges are a matter of time and they are
avoidable in constant English practices:
Extract 38:
Our enthusiasm for the lesson woke up since we had very professional teachers.
Teachers explained well, did not translate, and now we understand everything
(Student O, November 11, 2020).
Extract 39:
I taught second-year students, and now they are in the third year and I see progress.
Of course, English taught courses are a very big contribution to their English
development (Teacher R, November 30, 2020).
In particular, when students evaluated their English levels, most indicated dramatic
improvement. For example, Student R reported that now she knows “60-70%" of English
(November 18, 2020), while student G claimed “If earlier the understanding was up to
50%, now it is 70 or 80% (November 13, 2020). Accordingly, English practices in EMI,
although they were accompanied by the practices of translanguaging that discussed in the
section about multilingual practices, helped them to cross barriers over the course of time.
Besides that, Teacher R stated that studying through English develops a student’s
cognitive and critical thinking skills in comparison with a student in the Kazakh group who
do not need to do much effort. This example reveals that students’ English practices in
EMI develop their intellectual abilities more than through the Kazakh language:

Extract 40:
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I would say that students improve their critical thinking skills. For example, the
Kazakh group students do not search for information in English. But in polylingual
groups they have to do so. Some students do not need English and their knowledge is
excellent, but those who learn through English have different worldview, and their
thinking skills expand. English increases the cognitive perception (Teacher R,
November 30, 2020).
By and large, these results demonstrate that linguistic challenges during students’ EMI
practices were prominent. However, despite they faced such difficulties at the beginning of
the EMI program, continuous language practices helped them to adapt themselves to study
through English. Consequently, this was effective for their language improvements. Lastly,
another additional perceived positive outcome of English in the EMI program was that it
develops students’ intellectual ability more than in the Kazakh groups.
Language Ideology
In this section, the respondents’ language ideologies are categorized as educational,
economic and political ideologies. They are analyzed in accordance with Kambatyrova’s
(2020) framework and through consideration of an additional factor as practical language
ideology that was identified in this study.
Educational Language Ideologies
The interviewed data showed that the EMI participants held an educational LI that
studying through English increases their language proficiencies in the future. For example,
Student G reported:
Extract 41:
I thought like if others could, why could I not? In my society, there are a lot of
people who study abroad. When I participated in one course, there were Kazakh

people from other countries. I met those people who speak three languages and at
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that moment I was disappointed in myself. I wanted to overcome my fear, I
understood what they were saying, but I couldn't answer them. It was a challenge to
me (Student G, November 13, 2020).
The other two third-year students (W, P) and two teachers (R, Z) responded that they
started to forget English not practicing this language. Therefore, these respondents’
educational LI was that they valued participation in the EMI program in order to maintain
their English levels by teaching and learning through it. For instance, Teacher R also
emphasized that she wanted regular practice of her English skills:
Extract 42:
Now I practice English in a polylingual group. I know English and the subject is
given only to those who can teach in English. This also helps me not to forget this
language (November 30, 2020).
Moreover, the majority of students (R, O, B, and P) specifically reported another two
important aspects of English in EMI. There are views that much information is available in
English rather than in Kazakh, and it is easier for the participants to understand their
specialization. For example, Student R stated:
Extract 43:
In general, there is little information in Kazakh in any field, but most of them are in
English because the world uses this language. Everything about environmental
disasters can be found on the internet and published in English. There are times when
I forget Kazakh words but not in English. English seems to be easier to study
(Student R, November 18, 2020).
One teacher also supported these students’ beliefs commenting, “Videos in English in

MOOC are clearer and compact” (Teacher C, November 19, 2020). These results suggest
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that the respondents have an educational LI that English is more useful in acquiring new
knowledge rather than their native language.
Economic Language ldeologies

According to the data analysis, the teachers and students have an economic LI that
English is a key for career success that brings economic advantages; thus, they should be
able to use this language in their occupational field. For instance, fourth-year students (G,
R, O, and B) associated EMI with high status and future employment opportunities. In the
extract below, there is a comment of Student B about that:

Extract 44:

First of all, it is probably prestige and status. Our diploma will indicate that I studied

in English and it will help me in my future employment (November 14, 2020).
Another comment of Student R indicates that she strongly believes that English might be a
career springboard in her professional development as well as her brother and sister's
experience learning in English and now working in prestigious companies.

In addition, two teachers (B and Z) indicated that they associated English with an
additional payment (around 40 %) to the basic salary for those who can teach in EMI.
Thus, all three examples demonstrate that participants had economic LI that English is a
source of economic advantages that is accompanied by career advancement.

Political Language Ideologies

The next theme that emerged from the interview analysis was the respondents’
perceptions of the EMI policy strategy in Kazakhstan as a factor that linked to their LI. On
the one hand, the respondents indicated the disadvantages of the EMI policy which is
related to low level of English proficiencies among the population that impedes the
effective realization of the program. However, the advantages of global opportunities for

the Kazakhstani people through the lens of the trilingual education, which include English



61

on a par with Kazakh, Russian as means of instruction, were also expressed by
interviewees.

Disadvantages of EMI Policy. According to the analysis, 6 out of 10 interviewees
commented on the issue of people’s low English proficiencies in Kazakhstan as being a
disadvantage of EMI. In particular, Students G and W indicated that the level of English
proficiency is insufficient in the country. Student G added that people still have post-Soviet
way of thinking and do not wish to acquire English. She believed that English capability of
some people from the Soviet-period generations remain low due to their non-positive
attitudes towards new educational opportunities. This disadvantage of EMI is related to her
pessimistic LI; she doubts the improvement of English proficiency in a society under this
political approach. Student G’s comment is presented in the extract below:

Extract 47:

I think English policy is good, but, unfortunately, we probably do not have people

who could introduce this system correctly, because we all have a little bit of post-

Soviet ideas and some teachers somehow do not wish to learn English, thinking that

everything was normal before. This needs to be eradicated because of the role of

English around the world, but now this language level is not satisfactory in

Kazakhstan, it is below average (November 13, 2020).

Advantages of EMI Policy. The advantage of EMI in Kazakhstan, according to
Students P, W and Teacher C, is that it is a chance for the country’s young generation to
study abroad. For example, through the “Bolashak™ program. Indeed, this program is
oriented toward the development of human capital in the country that provides scholarship
for individuals who wish to study in prestigious international universities abroad (MoES,
2010). This politico-educational program influenced participants’ LI to believe that

English in EMI enables them to be more privileged to study abroad and become
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internationally-skilled citizens. From the extract of the comment of Student W, it is seen
that English is necessary everywhere and provides a chance to study overseas. Her LI is
also closely connected with the prospects not to be limited to one country that aligns the
government’s corresponding aim:
Extract 45:
Well, I think English necessary for Kazakhstan. You cannot see yourself without
English; it is needed everywhere and is more important than Russian. Even if you go
to another country, you need to know English. Many people now study in different
countries participating in the Bolashak program (Student W, November 19, 2020).
In addition, the above extract reveals that Student W values English more than Russian.
Similarly, Student B described, noticing the status of languages in education, her vision of
the benefits of EMI:
Extract 46:
Polylingual practices are very necessary. In comparison with the Kazakh groups, the
polylingual groups are more valued and considered prestigious as English plays an
important role. I think all this should start with school because I didn't even know the
basic words when we leave school. Now I noticed that schools practice 3 languages
which help students in the future (Student B, November 14, 2020).
As can be observed, besides highlighting the idea that a polylingual group’s student is
considered to be better than a Kazakh or Russian group’s student, Student B also
mentioned the role of trilingualism in the country. It is true that the reform of trilingual
education in Kazakhstan, which was discussed in the review of literature, is focused on
developing the young generations’ intercultural competence by implementing English as a
third medium of instruction. Regarding this trilingual education, two other Students (G and

P) also agreed with Student B reporting that its introduction from the first grade is a
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pragmatic solution for improving English proficiency among citizens. They claimed that,
according to their observation, their school brothers and sisters studying in a trilingual
education format have the same language levels as they have now at the university.

From the given data, it might be seen that the respondents’ political LI coincides
with the government’s priorities and initiatives and they felt that they involved into the
system and shared the same political prospects related to the development through English.
Moreover, they value this language more than Kazakh or Russian and specifically, believe
that the trilingual education policy is a pragmatic strategy to expand the English
acquisition in the country.

Overall, despite these both positive and negative English-related beliefs in
Kazakhstan, 40% of participants believed that this new educational format is a prerequisite
for the prosperous development of the country. Thus, their political LI are that through
EMI, English will be practiced and it will be strategically beneficial for the country. In
addition, even if Student W thought that as the majority of Kazakhstani citizens are
Kazakhs, it is impossible to all people to know English, Teacher K responded that a group
of individuals who is able to speak in English in specific spheres is needed for international
relations:

Extract 48:

We should have a certain category of students who could later integrate into the

international economy and relations knowing special terminology in English. This

1s mandatory, even if not for everyone. I will not say that other specialists will be
worse than that, no, they will not be worse, but this is a layer it should be aimed at
some kind of exchange of experience than other students who will work at the

national level. (Teacher K, November 20, 2020).
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Hence, this respondent has an ideology that English is an instrumentally important element
for Kazakhstan that needs to be practiced in a certain level in order to integrate into the
international arena.

Practical Language ldeologies in a Multilingual Context

Beyond, educational, economic, and political language ideologies of participants,
their beliefs of multiple language practices were analyzed additionally as they actually had
such practices described in section about multilingual practices. According to their
experiences, the participants’ perceptions of whether English-only practices should be in
EMI are discussed from two contradictory perspectives.

Three students (G, R, and O) and Teacher R responded that considering different
students’ language levels and as the polylingual program implies the use of three
languages, multilingual practices should be allowed. However, three students (B, W, and
G) and Teacher K strongly believed that only one language should be practiced in
classrooms because mixing languages are not appropriate for the learning process. In this
regard, they argued that both teachers and students should have high English proficiency in
order to be in a polylingual program. For example, Student B claimed:

Extract 49:

In general, I think if you know the language, you should not mix languages like shala

Kazak; you need to be able to speak only one language (Student B, November 14,

2020).

Furthermore, teachers Z and R responded that sometimes it depends on students’ cognitive
abilities which are not related to language skills because some students cannot understand
specific knowledge even in Russian. The extract below attributes the issue:

Extract 50:
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Even knowing English, they may not understand the topic. Sometimes it is difficult

for them to perceive even in Russian. Therefore it is crucial to be aware that students

understand the content of the subject, especially if their language levels are different

(Teacher R, November 30, 2020).
These results reveal that usually practices of three languages are prioritized in EMI due to
the respondents’ position that the main goal of the program is a comprehension of the
content and students’ different levels of language proficiency. Another important argument
was that the term polylingual means the use of several languages. In contrast, the minority
of the respondents did not want to mix languages in EMI practices, which can lead to half
language acquisition or “Shala Kazakh” effect and non-quality lessons. Overall, it can be
seen that the respondents’ practical LI towards translanguaging is positive, even though
some of them believed that English-only should be required in EMI practices.
Conclusion

This case study explored both university teachers’ and student’s perceptions of EMI
and analyzed this policy LM. There are seven main themes that have come up after
analysis of three language components: I) LM - administrative EMI policy rules, resources,
methodological support for teachers, and educational support for students; II) LP - teaching
and learning approaches, proficiency and multilingual language practices in EMI, and shift
from linguistic challenges to positive outcomes during language practices; I1I) LI -
educational language ideologies, economic language ideologies, political language
ideologies, and practical language ideology in the multilingual context. Thus, seven main
findings for corresponding themes are listed below and they will be discussed in relation to
the literature and theory in the next chapter:

I. Language management
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1. The data analysis reveals that there is a lack of teachers and students who are
proficient in English in EMI.

2. The students were not satisfied with resourcing (i.e. advanced technological tools,
learning materials) and language support while teachers could not participate in language
courses because of the heavy workload.

II. Language practices

3. According to the data, the teachers reported that the preparation for the lessons in
English was time-consuming and sometimes Russian is more convenient during
preparation. In addition, they stated that the online format of education impedes LP with
students.

4. The results demonstrate that the use of different languages in EMI courses during
group discussions is allowed because English-only practice is impossible due to students’
diverse language proficiencies.

5. The respondents reported that students have improved their language skills over
the course of time because of LP and with the help of their teachers’ emotional support
despite teachers’ particular educational and linguistic approaches (pronunciation).

III. Language ideology

6. The respondents’ LI in EMI are associated with the beliefs that English improves
their low language skills; maintains their high language skills; bring career success for
individuals and prosperity for the country; and it is more privileged than Kazakh and
Russian, although the expansion of English is not sufficient due to post-Soviet way of
thinking.

7. Two participants believed that English-only policy should be practiced in order to
avoid the same consequences as “shala Kazakh” issue while the others thought that

multilingual practices have to be used as the name of the polylingual program means



studying in multiple languages, and students have different language levels and need

translanguaging.
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Chapter 5: Discussion
According to the data analysis of the preceding chapter, seven major findings for
three language components were identified from ten semi-structured interviews with
Kazakhstani university teachers and undergraduate students participating in EMI and the
university’s policy document analysis. The purpose of the study was to investigate these
participants’ perceptions of their EMI experiences by focusing on the LM, LP and LI. The
present chapter interprets these findings referring to the main and sub research questions
based on Spolsky’s tripartite language policy theory. In general, the research questions
needed to be answered are:
1. How do Kazakhstani university teachers and students perceive their EMI
experience?
a) Which efforts of institutional language management are reflected in EMI
courses?
b) What are teachers’ and students’ practices in teaching and learning in English
in EMI courses?
c) What ideologies do teachers and students have regarding EMI?
The answer to the main question is discussed lastly in order to analyze the interplay of the
three language components mentioned above and show the context of the interrelation of
language perceptions in EMI. Consequently, there will be four main subthemes to discuss
the main findings in accordance with the previous studies on EMI, theoretical aspects and
the context of the study.
Which Efforts of Institutional Language Management are reflected in EMI Courses?
This section is deemed to be crucial in the discussion of the findings related to the
university management system, resourcing, methodological support for teachers and

language support for students. In the literature review chapter, it was noted that EMI
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participants have to have pragmatic English competencies (Margic & Vodopija-
Krstanovic, 2017). However, for this university administration studied in this current
research, as Kazakhstan is counted as being within Kachru’s Expanding Circle where
English is norm-dependent and is a foreign language (Gerritsen et al., 2014), the provision
of a sufficient number of EMI teachers and students even for national aims might be
problematic compared to Inner Circle countries. Therefore, the respondents in this study,
as in previous studies, expressed their concern about low language proficiencies of some
teachers and students in EMI (Baker & Hiittner, 2019; Chang, 2019; Hu & Lei, 2013;
Karabassova, 2020; Zhang, 2018). On the other hand, EMI teachers’ and students’ low
mastery of English might be explained by noting the university’s recruitment challenges in
which selection strategies are not thoroughly considered as was discussed by Prilipko
(2017) in the literature. Hence, it might be inferred that the university did not prepare
teachers and students to perform in English neither before nor during participation in EMI
to solve the problems of a lack of participants and low language mastery.

The problems of the university resourcing and the inappropriate language support
mentioned by students, and a lack of methodological support for teachers because they lack
time for participating in training courses due to heavy workload, were also analyzed in
Baldauf et al.’s (2011) study in which they defined these issues as potential “causes of
failure” (p. 119). In particular, the reviewed study of EMI in the Vietnamese context (Vu &
Burns, 2014) indicated similar needs as were reported by respondents of this study such as
unavailability of advanced technological tools and learning materials, the absence of
administrative support for students and workload challenges. For example, in this study,
the language challenges of students were ignored by the administration at the beginning of
the program and teachers were overloaded with no time for professional development by

attending training courses. Interestingly, respondent G from this study associated
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resourcing problems with the Soviet Union’s educational system that remains a legacy
which is an enduring educational condition. What is clear is that despite contextual
differences, the factors such as resourcing, language support for students and teachers’
time limitations are omissions of LM in EMI.

What are Teachers’ and Students’ Practices in Teaching and Learning in English in
EMI Courses?

This section covers aspects of LP defined as the main findings related to this
component: teaching approaches, proficiency and multilingual practices, and the shift from
challenges to learning outcomes. First, some teachers were critical about their preparation
for EMI and referring to the time-consuming nature, similar to the Turkish context
researched by Cankaya (2017). One of the teachers even claimed that the use of Russian
for preparation materials is more convenient. In this respect, the literature review shows
that teachers’ low proficiency and ability to teach only using linguistic units prepared in
advance (Vinke et al., 1998) might result in ineffective teaching practices for students
(Jiang et al., 2019). Consequently, the teacher-respondents who use their first language for
preparation might encounter linguistic difficulties if they do not understand the materials
directly in English. Furthermore, the teachers emphasized that the online format of
education limits LP with and among students. With regards to the contextual disadvantage
of the inconvenience of the online format of education in LP expressed by respondents,
this problem is difficult to explain because online education is a new issue that needs more
research in this specific field of the effect of LP. However, the studies demonstrate that as
COVID-19 changed the traditional method of education around the world (Adnan &
Anwar, 2020); a lack of interaction in distance education is problematic for classroom
participants (Zhang & Fulford, 1994; Zhong, 2020). For instance, in the research of one

Australian university, teachers acknowledged that “students in the online learning
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environment may not learn at the same pace as students in physical teaching and learning
settings” (Scull et al., 2020, p. 505). Thus, the concern of the current study respondents
about online format might be anticipated.

Furthermore, the teachers and students confirmed the existence and utility of
multilingual practices as well in studies conducted in Thailand, Austria, the UK (Baker &
Hittner, 2019) and Taiwan (Chang, 2019). According to those results, despite English
officially being a tool of instruction in classrooms, translanguaging occurred because of
students’ different language levels, which was mentioned in previous studies (Baker &
Hittner, 2019, Chang, 2019, Prilipko, 2017, Rahman et al., 2019; Zhang, 2018). The
teachers of the current study reported that a first language is used to understand the content
and that content is more important than language abilities in learning through EMI
(Kirkpatrick, 2014). Moreover, the research on EMI in Kazakhstan conducted by
Kanatkhanova (2020) and Aitzhanova (2020) identified similar findings regarding the fact
that although in some classroom practices there were rules requiring English-only, not
mixing languages is impossible if a student lacks lexical knowledge. In addition, it was
found that the students could freely mix languages in student-to-student interactions which
were not restricted by their teachers for any reason. This means that the teachers of this
study defined English-only rules only for their teacher-student interactions at the same time
allowing students to create a multilingual environment among themselves. Therefore, this
finding supports Aitzhanova’s (2020) view that translanguaging practices exist in a
university with EMI groups in the Kazakhstani context. Lastly, the students reported that
teachers’ particular educational and linguistic approaches (e.g., pronunciation) sometimes
caused a specific difficulty that affected their comprehension and confused them as per
findings that were analyzed by Karabay (2017). Although in Karabay’s (2017) study, the

university was fully EMI and teachers were from abroad and were thus more highly
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proficient in English, there is similarity related to teachers’ particular language skills. In
the case of this study, these problematic language skills may also be the reason for teachers
and students use of several languages in order to clarify correctness of the word.

Nevertheless, it seems to be that the students are tolerant to teachers’ particular
educational and linguistic approaches as they and also their teachers reported positive
learning outcomes of EMI. As was reviewed in the literature, Hu and Lei (2014) stated
that Spolsky’s LP component implies not only disciplinary but also language learning.
Furthermore, the national goal of implementing EMI within the framework of the trilingual
education program in Kazakhstan is to increase the number of English speakers to promote
the country’s economic development (Yrsaliyev et al., 2017). Consequently, the fact that
LP in EMI facilitated students’ language enhancement was intended and expected. In this
regard, there is a conflict of ideas between Spolsky’s LP theory and Polenova’s (2016)
definition. For instance, Polenova (2016) argued that being just a tool of education, EMI is
not supposed to improve English. Nevertheless, the student-respondents of the study
emphasized that they widened their language knowledge in the specialization-related field
(Kanatkhanova, 2020) simultaneously learning content. In addition, one of the contextual
nuances related to the students’ language improvement is connected with teachers’
emotional support that helped them to adjust LP.

What Ideologies do Teachers and Students have regarding EMI?

Spolsky (2004) pointed out that in LI, language is highly valued as a beneficial
phenomenon. Thus, this study revealed that such value of English exists among
respondents. Particularly, they expressed their educational LI that practicing English
improves and maintains their skills; economic LI that English brings them career
opportunities which are associated with economic advancements; and political LI that

perceives English as a language of instruction is necessary for the country’s development.
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These three ideologies coincide with Kambatyrova’s (2020) conceptualization of
ideological implications of these factors. Furthermore, Students B and W believed that
studying in English is more prestigious and better than studying in Kazakh and Russian
languages. In studies conducted by Hu and Lei (2013) and Rahman et al. (2019),
stakeholders had similar positive LI about the privilege of English. However, two
participants (G and W) had critical political LI because of low language levels among
people that negatively affect the EMI policy. In particular, Student G believed that the
post-Soviet way of thinking reflects teachers’ low mastery of English which was also
mentioned in the findings of LP. The existence of this belief is discussed by Fimyar and
Kurakbayev (2016), as teachers from the Soviet period generation might have a little desire
to change the traditional education system to the new trend. Accordingly, due to their
attitudes towards English, older generation teachers might not be able to teach through
sufficient language abilities (Oralova, 2012). With this regard, on the one hand, the teacher
findings support these interpretations because the teachers in this study, who were also
older, encountered language challenges in EMI in the beginning of their teaching
experiences and some of them are still encountering challenges. On the other hand, the
teacher findings offer a counterexample because they had positive educational, economic
and political LI as was mentioned earlier.

In addition, some respondents of this study had practical LI in which they
considered only the benefits of English-only practices in a multilingual context as a helpful
approach to improve their proficiency and to avoid the same consequences as the “shala
Kazakh” issue. This argument about the “shala Kazakh” effect describes people who are
unable or semi-speakers of the Kazakh language mostly using the Russian language
(Foster, 2017). Seemingly, Student R, while talking about this issue, believed that the same

contextual effect of English might happen if languages would be mixed in EMI. However,



74

other respondents believed that the practical aspect of EMI in a multilingual context is in
the use of translanguaging due to their different language levels (Chang, 2019) for
meaning-making and the name of the polylingual program implies the use of several
languages (Zhetpisbayeva, 2009). Moreover, some teachers’ and students’ belief about the
rightness of conducting EMI classes through the mixing of languages coincides with
Macaro’s (2018) idea that EMI is content-driven rather than language-driven and
Dearden’s (2014) statement that it is about teaching non-English speakers whose English
skills are different. Baker and Hittner (2019), in their study, also showed that there could
be both positive and negative beliefs regarding the implementation of English-only
practices in EMI. Noticeably, in the current study, even though the respondents had
monoglossic (Blair et al., 2018) and heteroglossic views (Cummins, 2017), these views do
not link directly to the perception of students’ proficiency or an explicit multilingual
context because the other factors such as "Shala Kazakh" consequences and
conceptualization of the polylingual program were also mentioned as arguments.

How do Kazakhstani University Teachers and Students Perceive Their

EMI Experience?

The analysis of the current study show that even though LM does not influence LI
directly, the participants own expectations and beliefs of EMI are high and result in
improving outcomes in LP; whereas LI about English-only rules and LP with
translanguaging are conflicting and inappropriate LM negatively impacting LP.

As noted in the literature review chapter, according to Baker and Hiittner (2019), LM
influences language choice-making beliefs and practices. However, in the case of the
current study, the participants, themselves, formed the ideology that they could enhance
and practice their language skills, as well as take part in the realization of the government’s

initiatives through EMI. Moreover, some of the respondents highly valued studying in
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English in comparison to Kazakh and Russian. With this in mind, teachers and students
might have unintentionally neo-imperial views (Philipson, 2000) that appeared on the
pretext of English being instrumentally necessary (Pan & Block, 2011). According to
Smagulova (2019), the Kazakh language is already perceived as a less prestigious language
than Russian among the young generation whereas English has become the most
prestigious. This means that the inclusion of English in education may especially suppress
the national language. Nevertheless, the respondents of this study did not express any
concern about the status of local languages but only privileging English over them, which
might be responded to in the future.

Moreover, there was found disconnect between LI and LP. Even though some
participants held English-only beliefs in EMI due to Shala-Kazakh effects, their language
proficiencies were insufficient for English-only practices (Rahman et al., 2019). Therefore
participants had translanguaging practices for understanding purposes during EMI
(Aitzhanova, 2020; Chang, 2019). Generally, this natural use of multiple languages may be
caused by the fact that the participants are trilinguals and they are more focused on
meaning-making. In addition, Spolsky (2004) stated that LP can influence LI which was
found in this study too. For instance, respondents’ LI that people’s low levels of English
are a disadvantage of EMI in Kazakhstan might have been developed because some
teachers faced language challenges in preparation for the lessons and students had different
language levels in LP.

These LP challenges may have occurred because the university’s LM strategies
considered only the selection and creation of the groups but did not identify any
intervention with students during classrooms practices as the findings revealed that their
language issues were not addressed adequately. The issue of teachers’ heavy workload that

restricted their participation in English language courses is in contrast to the university’s
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LM system that attempted to distribute load for teachers to provide EMI classes. Thus, this
issue conflicted with these teachers’ LP when they, being not fully proficient in English,
spent much time teaching in EMI and for the preparation for the lessons but lost the
opportunity to participate in offered LM activities (e.g. language training courses).
Nevertheless, despite the above-mentioned misalignments between language components,
respondents’ LI that EMI supports students’ language improvement was complemented by
their responses about learning outcomes over the course of time during continuing LP and
their teachers’ emotional support.
Conclusion

The purpose of this chapter was to discuss the main findings in accordance with the
previous studies on EMI, theories, and context of the study. In the discussion in the LM
section, there were overlaps in the policy challenges related to teachers’ and students’ low
mastery of English, resourcing, and teachers’ workload, which correlated with the
literature. In the LP section, there were contradictory findings because, despite the fact that
the teachers experienced language difficulties during the preparation for the lessons and
their pronunciation was not appropriate, LP was effective for students’ language
improvement over the course of time. Moreover, for the purpose of serving as a scaffold to
support English in LP due to students’ different language proficiencies, translanguaging
was practiced as a useful method. These results are explained in the literature as a
conceptual purpose of LP in EMI. Regarding LI, participants’ educational, economic and
political ideologies were strategic in terms of the benefits of EMI and aligned with
Kambatyrova’s (2020) explanation. There were also practical LI both about English-only
views associated with the language improvement and prevention of Shala Kazakh effect,
and translanguaging practices related to the integration of all participants’ languages in

EMI and conceptualization of the program. Finally, the interplay of the three components,
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LM, LP and LI is reflected in the last section, in which the LM system overloaded teachers
restricting their participation in necessary training programs affecting their LP and ignored
students’ language challenges in LP. Monoglossic LI conflicted with multilingual practices
in LP. However, there were positive matches between expected language improvement

beliefs (LI) and learning outcomes during LP over the course of time.
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Chapter 6: Conclusion

The purpose of this qualitative case study was to explore how teachers and students
in one Kazakhstani university perceive an EMI program through the lens of LM, LP and
LI. Therefore, the data were collected from semi-structured interviews with four teachers
and six undergraduate students of the department of Natural Science with an EMI program
in one of the national universities in Kazakhstan along with university policy documents.
This chapter presents the major conclusions of the discussed findings guided by the
following research questions: (1) how do Kazakhstani university teachers and students
perceive their EMI experience?; (a) which efforts of institutional language management are
reflected in EMI courses? (b) what are teachers’ and students’ practices in teaching and
learning in English in EMI courses?; (c) what ideologies do Kazakhstani university
teachers and students have regarding EMI?. In addition, there are described implications
for stakeholders and limitations and recommendations for future research.
Main Conclusions of the Study

In this study, a complex interplay of LM, LP and LI in one of the universities with
EMI in the Kazakhstani context was found. The respondents perceived EMI as a value by
pointing to the educational significance, financial benefits of this program, and their
agreement with the government’s political initiative. In particular, the student-respondents
privileged studying in EMI groups than in Kazakh and Russian medium of instruction
groups.

However, since the beginning of the program, there were language challenges
during LP because of LM issues that did not appropriately address participants’ different
language proficiencies. The teachers’ low language mastery caused difficulties in
preparing for the lessons and it was time-consuming for some of them. For instance, one

teacher preferred to plan her lessons in Russian and then translate them into English
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because it is more convenient while students noted their teachers’ particular linguistic
approaches that sometimes confused them. Furthermore, even though these problems
existed, the LM system of the university did not consider supporting stakeholders’
educational needs; rather, it neglected the students’ requests to help overcome language
difficulties and overloaded teachers without giving them an opportunity for attending
language training. Consequently, the students encountered difficulties in using English and
the teachers were not able to have extra time to improve their language skills in training
courses.

In light of these language challenges, to create a more favorable environment for
LP, respondents used translanguaging. Although this practice did not align with some
respondents’ English-only LI, it was an effective solution to support LP. Moreover, the
respondents had different contradictory practical LI regarding English-only practices in
EMI. Some of them made an argument for monoglossic approach in EMI referring to the
language improvement and “Shala Kazakh” consequences while others believed that
heteroglossic approach appropriate for the Kazakhstani EMI context named polylingual
education and due to language level differences. Nonetheless, all respondents referred to
the presence of an unavoidable multilingual environment due to the various language
levels among students. Hence, when students struggled to interact in English, teachers
could use several languages and also encouraged students to freely mix languages in
student-student interactions to understand the content. Moreover, despite the language
challenges, all respondents confirmed that since the beginning of the program, some
students could adjust their low language skills with the help of LP and their teachers’
emotional support. Accordingly, the students improved their language skills which show

the alignment between their LI about the purposes of EMI and the outcomes in LP.
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However, in spite of positive language outcomes and effective translanguaging
strategy, some respondents were generally concerned about the lack of resourcing in LM
that created an educational condition similar to the Soviet period. Moreover, the online
format of education that impacted LP by limiting classroom interactions were mentioned as
negative sides of EMI. In addition, the participants noted insufficient English proficiency
at the national level, emphasizing it as a disadvantage that might hinder successful
implementation of EMI in Kazakhstan. Such insufficiency of language proficiency was
related to post-Soviet teachers’ unwillingness to teach in English subsequently to its low
mastery.

To sum up, even though the respondents’ positive LI towards EMI aligned with
students’ language improvements during continuing LP, at the beginning of the program,
they encountered language challenges that are not considered by administrators
appropriately and these difficulties still exist to some extent. Lastly, the respondents
adopted an effective measure to overcome language difficulties through practicing
translanguaging at the same time raising concern about EMI at the national level warning
about insufficient language proficiency levels, resourcing and online education that is
critical to making progress.

Implications for Stakeholders

This study results demonstrate potential policy challenges that stakeholders may
face in the implementation of EMI. Though the results are not generalizable to all
universities, they still offer some insights. First, especially administrators should manage
beforehand the issues related to the low language levels by undertaking strategies for
effective recruitment of students. As was mentioned in the previous chapters, the university
accepts applicants with IELTS or TOEFL certificates as well as its entry test results which

mean the admissions rely only on these results. Thereby, for example, universities might
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establish two admission rounds that will include additional interviews with applicants to
display applicants' language capabilities. Second, according to the findings, although it was
written that one of their missions of the university is to monitor EMI practices, it seems to
have low-quality assurance because the administrators ignored especially students’
challenges in LP. In this case, I agree with Yrsaliyev et.al’s (2017) suggestion for
stakeholders to create internal and external monitoring system of the implementation
process and Dearden’s (2014) suggestion to create certain mechanisms for providing
sufficient language proficiency in schools or universities (i.e., establishment of
introduction phases and guidelines, and recognition of the readiness of institutions for the
EMI reforms). The design of these mechanisms should involve administration, teachers
and students in order to explore the possible issues that need monitoring and guidance.
With this in mind, these implications might be valuable measures to consider in the
Kazakhstani context as this study’s results show policy difficulties that may lead to
inefficiency of the EMI in the future. Third, I recommend choosing a coordinator with EMI
knowledge responsible to monitor teachers’ and students’ LP and organize workshops with
the opportunity to share concerns that can be helpful to meet their educational needs
related to policy challenges. The problems can be similar to the findings of this study such
as resourcing issues, teachers' workload and different language skills of participants.
Fourth, it might be suggested for policy-makers to include the knowledge of purposeful
translanguaging practices in the teacher training programs because there were mulitilingual
practices in the current study but none of the respondents was aware of its
conceptualization. This can be useful for strategic translanguaging practices in pedagogy as
stated by Goodman and Tastanbek (2021). In addition, this study result about the interplay

of three language components helps for outsider researchers to become familiar with
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contextual policy issues and analyze the applicability of Spolsky’s theory in the
Kazakhstani context.
Limitations and Recommendations for Future Research

First, as the sample size of the research is small, (4 teachers and 6 students),
transferability of the results is impossible for the entire Kazakhstani context. Second, since
the interviewed participants of this study were only teachers and students and the EMI
policy documents were obtained in a form of extracts, the analysis of the language
management system of the university was limited. The administrative representatives’
voices were not considered as well as whole information of the official written policy
lacked due to only received extracts.

Therefore, to provide better transferability of the findings, I suggest a sampling of a
bigger population by additionally using quantitative methods on par with the qualitative
method in future studies. Adapting observation as an instrument of the qualitative method
also might help to capture the whole EMI classroom setting. In this regard, Mulhall (2003)
claimed that while interviews are the pieces of the jigsaw, observation provides a whole
picture of the process by recording the context. Furthermore, as this study has limitation in
researching LM aspects of EMI, I recommend focusing more on universities’ policy
documents such as overall policy guidelines, curriculum, tasks of testing exams and
interviewing the managers who are responsible for the realization of this program in order
to explore in-depth the administrative context in Kazakhstan. Hence, the questions of what
the administrative managers’ perspectives towards EMI students and teachers are and to
what extent they can support the participants’ language issues are open for the new
research. Lastly, the finding about the development of students’ intellectual ability in EMI
groups than in the Kazakh groups were mentioned as a positive outcome of this policy.

Thus, this could also be a direction for further research on EML
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Overall, I hope this research will contribute to the literature on the topic of EMI
within the framework of LM, LP and LI although it is necessary to conduct more research
in this field to define more contextual differences for further reform initiatives. As a result
of the study, I was able to achieve research purposes by analyzing the data of teachers’ and
students’ perspectives and policy documents finding both the interconnectedness of the
three language components and existing discrepancies among them in one of the
universities in the Kazakhstani context. Being simultaneously a researcher and a student of
EMI was a perfect opportunity for me to combine practical insights to understand others’

similar experiences.



84

References
Adnan, M., & Anwar, K. (2020). Online learning amid the COVID-19 pandemic: Students'
perspectives. Journal of Pedagogical Sociology and Psychology, 2(1), 45-51.

https://eric.ed.gov/?1d=ED606496

Adylet (2015). Iman mamuu — 100 koukpetHbix maroB [ Theplan of the nation: 100

concrete steps]. http://government.kz/en/news/gosprogramma-razvitiya-

obrazovaniya-do-2025-goda-obnovlenie-uchebnyh-programm-podderzhka-nauki-i-

elektronnoe-ent

Aitzhanova, K. (2020). Perceptions and attitudes of students towards multilingual
practices in an EMI STEM classroom at two Kazakhstani universities [Master’s
thesis, Nazarbayev University Graduate School of Education].

https://nur.nu.edu.kz/handle/123456789/4855

Attiya, A. (2016, May 6). [Jlocmuoicenus 6y3a — ycnex nezasucumoti cmpanwt [University
achievements — success of an independent country]. Kazpravda.

https://www.kazpravda.kz/fresh/view/dostizheniya-vuza--uspeh-nezavisimoi-strani

Aubakirova, B. T., & Mandel, K. M. (2018). The concept of multilingualism. Vestnik, 16-

25. http://www.kgu.kz/sites/default/files/Documents

Aubakirova, B., Mandel, K. M., & Benkei-Kovacs, B. (2019). European experience of
multilingualism and the development of multilingual education in
Kazakhstan. Hungarian Educational Research Journal, 9(4), 689-707.

https://akjournals.com/view/journals/063/9/4/article-p689.xml

Ayazbayeva, N. (2017). Language-in-education policy in multilingual education. NUGSE

Research in Education, 2(1), 12-15. http://nugserie.nu.edu.kz



https://eric.ed.gov/?id=ED606496
http://government.kz/en/news/gosprogramma-razvitiya-obrazovaniya-do-2025-goda-obnovlenie-uchebnyh-programm-podderzhka-nauki-i-elektronnoe-ent
http://government.kz/en/news/gosprogramma-razvitiya-obrazovaniya-do-2025-goda-obnovlenie-uchebnyh-programm-podderzhka-nauki-i-elektronnoe-ent
http://government.kz/en/news/gosprogramma-razvitiya-obrazovaniya-do-2025-goda-obnovlenie-uchebnyh-programm-podderzhka-nauki-i-elektronnoe-ent
https://nur.nu.edu.kz/handle/123456789/4855
https://www.kazpravda.kz/fresh/view/dostizheniya-vuza--uspeh-nezavisimoi-strani
http://www.kgu.kz/sites/default/files/Documents
https://akjournals.com/view/journals/063/9/4/article-p689.xml
http://nugserie.nu.edu.kz/

85

Baker, W., & Hiittner, J. (2019). “We are not the language police”: Comparing
multilingual EMI programmes in Europe and Asia. International Journal of Applied

Linguistics, 29(1), 78-94. https://onlinelibrary.wiley.com/doi/pdf/10.1111/ijal.12246

Baldauf, R. B., Kaplan, R. B., Kamwangamalu, N., & Bryant, P. (2011). Success or failure
of primary second/foreign language programmes in Asia: What do the data tell us?
Current Issues in Language Planning, 12(2), 309-323.

https://www.tandfonline.com/doi/abs/10.1080/14664208.2011.6097157¢

Barnard, R. (2018). Setting the scene: EMI in Asian universities. In Z. Hasim & R.
Barnard (Eds), English medium instruction programmes: perspectives from South
East Asian universities (p.1-15). Routledge.

Barrios, E., Lopez-Gutiérrez, A., & Lechuga, C. (2016). Facing challenges in English
Medium Instruction through engaging in an innovation project. Procedia-Social and
Behavioral Sciences, 228, 209-214.

https://www.sciencedirect.com/science/article/p1i/S1877042816309570

Basibek, N., Dolmaci, M., Cengiz, B. C., Biir, B., Dilek, Y., & Kara, B. (2014). Lecturers’
perceptions of English medium instruction at engineering departments of higher
education: A study on partial English medium instruction at some state universities
in Turkey. Procedia-Social and Behavioral Sciences, 116, 1819-1825.

https://www.sciencedirect.com/science/article/pii/

Bayetova, N. & Karsakbayeva, M. (2020, August 17). “COVID-19 highlights
vulnerabilities in higher education”. University World news: The Global Window on

HE. https://www.universityworldnews.com/post.php?story=20200817085554822

Bell, J. (2005). Doing your research: A guide for first-time researchers in education,

health and social science (4th ed.). McGraw-Hill Education.


https://onlinelibrary.wiley.com/doi/pdf/10.1111/ijal.12246
https://www.tandfonline.com/doi/abs/10.1080/14664208.2011.609715?casa_token=9Rq-g9VPEFgAAAAA:iq2_ut9HQNVd5Ex74cwYqcvRcVXtjHCAP1XEftDP75Z8Ix_9aRDY_tV9aP-
https://www.sciencedirect.com/science/article/pii/S1877042816309570
https://www.sciencedirect.com/science/article/pii/
https://www.universityworldnews.com/post.php?story=20200817085554822

86

https://books.google.com/books?hl=en&lr=&id=Uo09FBgAAQBAJ&oi=fnd&pg=PR

1&dg=Bell.+J.+(2005).+Doing+yourtresearch

Belova, X. (2017). Learners’ language use in communication in a multilingual learning
environment [Master’s thesis, Nazarbayev University Graduate School of Education].

https://nur.nu.edu.kz/bitstream/

Berg, B. L., & Lune, H. (2012). Qualitative research methods for the social sciences.

Pearson Higher Ed. http://www.academia.edu/download/55902056/Ph17-Lune-

QualResch9GE-wm.pdf

Blair, A., Haneda, M., & Bose, F. N. (2018). Reimagining English-medium instructional
settings as sites of multilingual and multimodal meaning making. TESOL
Quarterly, 52(3), 516-539.

https://onlinelibrary.wiley.com/doi/abs/10.1002/tesq.449?casa

Blaxter, L., Hughes, C., & Tight, M. (2006). How to research, (3rd ed). Open.
http://abcreorg.weebly.com/uploads/9/9/8/2/9982776/how_to_research.pdf

Bradford, A. (2019). It’s not all about English! The problem of language foregrounding in
English-medium programs in Japan, Journal of Multilingual and Multicultural
Development, 40(8), 707-720.

https://www.tandfonline.com/doi/abs/10.1080/01434632.2018.1551402?

Brown, D. (2019). Developing English-medium instruction programs in higher education
in Japan: Lessons learned from program implementers [Unpublished Doctoral
Dissertation, University of Birmingham)].

https://www.birmingham.ac.uk/schools/edacs/index.aspx

Burke, T., & Patching, J. (2020). Mobile methods: Altering research data collection
methods during COVID-19 and the unexpected benefits. Collegian.

https://www.collegianjournal.com/article/S1322-7696(20)30105-0/pdf



https://books.google.com/books?hl=en&lr=&id=Uo9FBgAAQBAJ&oi=fnd&pg=PR1&dq=Bell,+J.+(2005).+Doing+your+research
https://books.google.com/books?hl=en&lr=&id=Uo9FBgAAQBAJ&oi=fnd&pg=PR1&dq=Bell,+J.+(2005).+Doing+your+research
https://nur.nu.edu.kz/bitstream/
http://www.academia.edu/download/55902056/Ph17-Lune-QualResch9GE-wm.pdf
http://www.academia.edu/download/55902056/Ph17-Lune-QualResch9GE-wm.pdf
https://onlinelibrary.wiley.com/doi/abs/10.1002/tesq.449?casa_
https://www.tandfonline.com/doi/abs/10.1080/01434632.2018.1551402?casa_token=_mchRrXD2mMAAAAA:JYLn5kWf87fOL2u2K1JTih2n7Mw5e-BcZ1NOtUv8ILRUipYK-QhZ_mMTNNRjf7lWxGFUYmKjETNsakjp
https://www.birmingham.ac.uk/schools/edacs/index.aspx
https://www.collegianjournal.com/article/S1322-7696(20)30105-0/pdf

87

Cankaya, P. (2017). Challenges in English medium of instruction from the teachers and

students' eyes. International Journal of Languages’ Education and Teaching, 5(4),

830-839. https://eric.ed.gov/?1d=ED581573

Cenoz, J. (2012). Bilingual educational policy in higher education in the Basque
Country. Language, Culture and Curriculum, 25(1), 41-55.

https://www.tandfonline.com/doi/abs/10.1080/07908318.2011.653057?casa

Chang, S. Y. (2019). Beyond the English box: Constructing and communicating
knowledge through translingual practices in the higher education classroom. English
Teaching & Learning, 43(1), 23-40.

https://link.springer.com/article/10.1007/s42321-018-0014-4

Cheng, L., & Qi, L. (2006). Description and examination of the national matriculation
English test. Language Assessment Quarterly: An International Journal, 3(1), 53-70.

https://www.tandfonline.com/doi/pdf/10.

Cohen, L., Manion, L., & Morrison, K. (2013). Research methods in education. Routledge.

http://dspace.utamu.ac.ug:8080/xmlui/bitstream/handle/

Coleman, J. A. (2006). English-medium teaching in European higher education. Language

teaching, 39(1), 1-14. http://oro.open.ac.uk/5189/

Corrales, K. A., Rey, L. A. P., & Escamilla, N. S. (2016). Is EMI enough? Perceptions
from university professors and students. Latin American Journal of Content &
Language Integrated Learning, 9(2).

https://laclil.unisabana.edu.co/index.php/LACLIL /article/download/7094/pdf

Creswell, J. W. (2014). Educational research: Planning, conducting, and evaluating
quantitative and qualitative research (4th Ed.). Pearson.
Crystal, D. (2016, August 8). English — is it still one language? Spotlight, 8, 36-37.

http://www.davidcrystal.com/Files/BooksAndArticles/-5217.pdf



https://eric.ed.gov/?id=ED581573
https://www.tandfonline.com/doi/abs/10.1080/07908318.2011.653057?casa_token=lZw1dR3oorAAAAAA:VLgjaggOrvE-Dck1DLwqkO-z89KinadPfn9RLkAb6tBCpVsPx7u3ULDstsfuAql2sx3C1ZtNEQarR6vh
https://link.springer.com/article/10.1007/s42321-018-0014-4
https://www.tandfonline.com/doi/pdf/10
http://dspace.utamu.ac.ug:8080/xmlui/bitstream/handle/
http://oro.open.ac.uk/5189/
https://laclil.unisabana.edu.co/index.php/LACLIL/article/download/7094/pdf
http://www.davidcrystal.com/Files/BooksAndArticles/-5217.pdf

88

Cummins, J. (2017). Teaching minoritized students: Are additive approaches
legitimate? Harvard Educational Review, 87(3), 404-425.

https://meridian.allenpress.com/her/article/87/3/404/32213

Dalton-Puffer, C., & Smit, U. (2013). Content and language integrated learning: A research
agenda. Language Teaching, 46(4), 545-559.

https://www.researcheate.net/publication/259436609 Content and Language Integr

ated Learning A research agenda

Dearden, J. (2014). English as a medium of instruction - a growing phenomenon.

Educational Review, 1-40. https://ora.ox.ac.uk/objects/uuid:4f72¢df8-b2eb-4d41-

a785-4a283bf6caaa

Doérnyei, Z. (2007). Research methods in applied linguistics.

https://scholar.google.com/scholar?hl

Foster, H. L. (2017). Imagining the shala-Kazakh: Codeswitching and satire in post-Soviet
Kazakhstan [Master’s thesis, University of Texas Faculty of Education].

https://repositories.lib.utexas.edu/handle/2152/47167

Fishman, J.A. & Fishman, S. G. (2000) Rethinking language defense. In R.Philipson (Ed),
Rights to language: Equity, power and education (pp.23-27). Lawrence Erlbaum

Associates. https://books.google.kz/books?hl=en&lr=&id=kL WRAeAAQBAJ&oi

Gerfanova, E. (2018). Foreign Language education of Kazakhstan: current trends and
future perspectives. People: International Journal of Social Sciences, 4(3), 735-745.

https://www.researchgate.net/publication/329784312

Gerritsen, M., Van Meurs, F., Planken, B., & Korzilius, H. (2016). A reconsideration of the
status of English in the Netherlands within the Kachruvian three circles

model. World Englishes, 35(3), 457-474. https://doi.org/10.1111/weng.12206



https://meridian.allenpress.com/her/article/87/3/404/32213
https://www.researchgate.net/publication/259436609_Content_and_Language_Integrated_Learning_A_research_agenda
https://www.researchgate.net/publication/259436609_Content_and_Language_Integrated_Learning_A_research_agenda
https://ora.ox.ac.uk/objects/uuid:4f72cdf8-b2eb-4d41-a785-4a283bf6caaa
https://ora.ox.ac.uk/objects/uuid:4f72cdf8-b2eb-4d41-a785-4a283bf6caaa
https://scholar.google.com/scholar?hl
https://repositories.lib.utexas.edu/handle/2152/47167
https://books.google.kz/books?hl=en&lr=&id=kLWRAgAAQBAJ&oi
https://www.researchgate.net/publication/329784312_FOREIGN_LANGUAGE_EDUCATION_OF_KAZAKHSTAN_CURRENT_TRENDS_AND_FUTURE_PERSPECTIVES
https://doi.org/10.1111/weng.12206

89

Goodman, B. A. (2014). Implementing English as a medium of instruction in a Ukrainian
University: Challenges, adjustments, and opportunities. /nternational Journal of

Pedagogies and learning, 9(2), 130-141. https://nur.nu.edu.kz/bitstream/handle/1

Goodman, B., & Tastanbek, S. (2021). Making the Shift From a Codeswitching to a
Translanguaging Lens in English Language Teacher Education. TESOL Quarterly,

55(1), 29-53. https://onlinelibrary.wiley.com/doi/abs/10.1002/tesq.571

Hamid, M. O., Nguyen, H. T. M., & Baldauf Jr, R. B. (2013). Medium of instruction in
Asia: Context, processes and outcomes. Current Issues in Language
Planning, 14(1), 1-15.

https://www.tandfonline.com/doi/full/10.1080/14664208.2013.792130

Hopkins, P. E. (2007). Positionalities and knowledge: Negotiating ethics in
practice. ACME: An International Journal for Critical Geographies, 6(3), 386-394.

https://www.acme-journal.org/index.php/acme/article/view/787/646

Hu, G., & Lei, J. (2013). English-medium instruction in Chinese higher education: A case

study. Higher Education, 67(5), 551-567. https://www.jstor.org/stable/pdf/

Hiittner, J., Dalton-Puffer, C., & Smit, U. (2013). The power of beliefs: Lay theories and
their influence on the implementation of CLIL programmes. International Journal of
Bilingual Education and Bilingualism, 16(3), 267-284.

https://www.tandfonline.com/doi/full/

IAAQ (Independent Agency for Quality Assurance in Education) (2010, March 3).
Kazakhstan joined the Bologna Process. https://iqaa.kz/en/news-eng/item/1333-
kazakhstan-joined-the-bologna-process

Information-Analytical Centre (2018). National report on the state and development of

educational system of the Republic of Kazakhstan, 2018.


https://nur.nu.edu.kz/bitstream/handle/1
https://onlinelibrary.wiley.com/doi/abs/10.1002/tesq.571
https://www.tandfonline.com/doi/full/10.1080/14664208.2013.792130
https://www.acme-journal.org/index.php/acme/article/view/787/646
https://www.acme-journal.org/index.php/acme/article/view/787/646
https://www.jstor.org/stable/pdf/
https://www.tandfonline.com/doi/full/
https://iqaa.kz/en/news-eng/item/1333-kazakhstan-joined-the-bologna-process
https://iqaa.kz/en/news-eng/item/1333-kazakhstan-joined-the-bologna-process

90

http://iac.kz/sites/default/files/0 nacionalnyy doklad za 2018 god final s oblozhk

ami na sayt compressed 0.pdf

I[llnerova, H. (2004). Sciences and humanities: Different worlds? ALLEA Biennial

Yearbook (pp.111-113). https://allea.org/wp-

ontent/uploads/2016/02/1llnerova Different Worlds.pdf

Jahan, 1., Hamid, M.O., & Islam, M. M. (2013). Medium of instruction policies and
language practices, ideologies and institutional divides: voices of teachers and
students in a private university in Bangladesh. Current Issues in Language
Planning, 14(1), 144-163.

https://www.tandfonline.com/doi/abs/10.1080/14664208.2013.771417

Jamshed, S. (2014). Qualitative research method-interviewing and observation. Journal of
Basic and Clinical Pharmacy, 5(4), 87.

https://www.ncbi.nlm.nih.gov/pmc/articles/PMC4194943/

Jiang, L., Zhang, L., J. & May, S. (2019). Implementing English medium instruction (EMI)
in China: Teachers’ practices and perceptions, and students’ learning motivation and

needs. International Journal of Bilingual Education and Bilingualism, 22 (2), 107-

119. https://www.tandfonline.com/doi/abs/10.1080/13670050.2016.1231166

Jumakulov, Z., & Ashirbekov, A. (2016). Higher education internationalization: Insights
from Kazakhstan. Hungarian Educational Research Journal, 6, 35-55.

https://www.ceeol.com/search/article-detail?id=548676

Kambatyrova A. (2020). Parents’ language ideologies in the context of trilingual education
policy in Kazakhstan [Unpublished Doctoral dissertation, Nazarbayev University

Graduate School of Education]


http://iac.kz/sites/default/files/0_nacionalnyy_doklad_za_2018_god_final_s_oblozhkami_na_sayt_compressed_0.pdf
http://iac.kz/sites/default/files/0_nacionalnyy_doklad_za_2018_god_final_s_oblozhkami_na_sayt_compressed_0.pdf
https://allea.org/wp-ontent/uploads/2016/02/Illnerova_Different_Worlds.pdf
https://allea.org/wp-ontent/uploads/2016/02/Illnerova_Different_Worlds.pdf
https://www.tandfonline.com/doi/abs/10.1080/14664208.2013.771417
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC4194943/
https://www.tandfonline.com/doi/abs/10.1080/13670050.2016.1231166
https://www.ceeol.com/search/article-detail?id=548676

91

Kanatkhanova, A. (2020). English medium instruction at a national university: Students’,
teachers’ and administrators’ views [Master’s thesis, Nazarbayev University].

https://nur.nu.edu.kz/bitstream/handle/123456789/4854/

Karabay, A. (2017). STEM and Social Sciences Students’ language-oriented academic
challenges in English Medium Of Instruction (EMI) programs: the case of an
international university in Kazakhstan [Master’s thesis, Nazarbayev University

Graduate School of Education]. https://nur.nu.edu.kz/handle/123456789/2557

Karabassova, L. (2020). Understanding Trilingual Education Reform in Kazakhstan: Why
Is It Stalled?. In E. Denise (Ed), Education in Central Asia A Kaleidoscope of
Challenges and Opportunities (pp. 37-51). Springer Nature.

https://link.springer.com/chapter/10.1007/978-3-030-50127-3 3

Karabassova, L. (2021). English-medium education reform in Kazakhstan: comparative
study of educational change across two contexts in one country. Current Issues in
Language Planning, 1-21.

https://www.tandfonline.com/doi/abs/10.1080/14664208.2021.18844367

Katsu, S., & Saniyazova, A. (2018). A world-class experiment in Kazakhstan: Nazarbayev
university. Accelerated Universities, pp. 68-85. Brill Sense

Koch, N. (2014). The shifting geopolitics of higher education: Inter/nationalizing elite
universities in Kazakhstan, Saudi Arabia, and beyond. Geoforum, 56, 46-54.

https://www.journal.elsevier.com

Kirkpatrick, A. (2014). The language(s) of HE: EMI and/or ELF and/or multilingualism?
The Asian Journal of Applied Linguistics, 1(1), 4—15.

http://caes.hku.hk/ajal/index.php/ajal/article/view/23

Law of the Republic of Kazakhstan on Languages (1997).

http://adilet.zan.kz/eng/docs/Z97000015



https://nur.nu.edu.kz/bitstream/handle/123456789/4854/
https://nur.nu.edu.kz/handle/123456789/2557
https://link.springer.com/chapter/10.1007/978-3-030-50127-3_3
https://www.tandfonline.com/doi/abs/10.1080/14664208.2021.1884436
https://www.journal.elsevier.com/
http://caes.hku.hk/ajal/index.php/ajal/article/view/23
http://adilet.zan.kz/eng/docs/Z97000015

92

Liamputtong, P., & Ezzy, D. (2005). Qualitative research methods (2"d Ed.). Oxford

University Press. http://www.health.gov.to/sites/default/files/Week%202%20-

%20L1iamputtong%20&%20Ezzy,%20Chapter%201.pd

Lin, AM.Y. & Lo, Y.Y. (2018). The spread of English medium instruction programmes:
Educational and research implications. In R.Barnard & Z. Hasim (Eds). English
medium instruction programmes. Perspectives from South East Asian universities,
(pp.87-104). Routledge.

Macaro, E. (2015). English medium instruction: Time to start asking some difficult
questions. Modern English Teacher, 24(2), 4—7.

https://www.modernenglishteacher.com/media/5377/macaro.pdf

Macaro, E. (2018). English medium instruction. Oxford University Press.

https://books.google.com/books?hl=en&lr=&id=1s5MDwAAQBAJ&oi=fnd&peg=PT

13&dg=Macaro.+E.+(2018).+English+medium+instruction.

Margic, D., & Vodopija-Krstanovic, 1. (2017). Uncovering English Medium Instruction:
Glocal Issues in Higher Education. Peter Lang Ltd.

Masri, T. I. (2019). A critical examination of the arab undergraduate students' perceptions
of their academic Arabic proficiency in three EMI universities in the UAE. English

Language Teaching, 12(4), 21-31. https://files.eric.ed.gov/fulltext/EJ1208462.pdf

Ministry of Education and Science of the Republic of Kazakhstan. (2010). State Program
of Education Development in the Republic of Kazakhstan for 2011- 2020.

https://planipolis.iiep.unesco.org/en/2012/state-program-education-development-

republic-kazakhstan-2011-2020-5506

MOoES (Ministry of Education and Science of the Republic of Kazakhstan). (2011). The

State Program for Education Development 2011-2020. https://strategy2050.kz



http://www.health.gov.to/sites/default/files/Week%202%20-%20Liamputtong%20&%20Ezzy,%20Chapter%201.pd
http://www.health.gov.to/sites/default/files/Week%202%20-%20Liamputtong%20&%20Ezzy,%20Chapter%201.pd
https://www.modernenglishteacher.com/media/5377/macaro.pdf
https://books.google.com/books?hl=en&lr=&id=js5MDwAAQBAJ&oi=fnd&pg=PT13&dq=Macaro,+E.+(2018).+English+medium+instruction
https://books.google.com/books?hl=en&lr=&id=js5MDwAAQBAJ&oi=fnd&pg=PT13&dq=Macaro,+E.+(2018).+English+medium+instruction
https://files.eric.ed.gov/fulltext/EJ1208462.pdf
https://planipolis.iiep.unesco.org/en/2012/state-program-education-development-republic-kazakhstan-2011-2020-5506
https://planipolis.iiep.unesco.org/en/2012/state-program-education-development-republic-kazakhstan-2011-2020-5506
https://strategy2050.kz/

93

MOoES (Ministry of Education and Science of the Republic of Kazakhstan). (2016). State
Program of Education and Science Development for 2016- 2019.

http://control.edu.gov.kz/ru/gosudarstvennaya-programma-razvitiva-obrazovanivya-i-

nauki-respubliki-kazahstan-na-2016-2019-gody

MOoES (Ministry of Education and Science of the Republic of Kazakhstan). (2018).
Peanuzanus npuaunoB boionckoro nporecca B Pecmyonmmke Kazaxcran

[Implementation of the principles of the Bologna process in the Republic of

Kazakhstan]. https://enic-kazakhstan.kz/uploads/additional files_items/28/

MOoES (Ministry of Education and Science of the Republic of Kazakhstan). (2019). State
Program of Education Development until 2025: Updating curricula, supporting
science and electronic UNT.

https://research.nu.edu.kz/files/32042000/Appendix A manuscript under review

Mulhall, A. (2003). In the field: notes on observation in qualitative research. Journal of
Advanced Nursing, 41(3), 306-313.

https://onlinelibrary.wiley.com/doi/abs/10.1046/1.1365-2648.2003.02514.x

Myrzakulova, G. (2019). Graduate students ‘perceptions of English medium instruction in
terms of their learning motivation, anxiety, and achievement [Master’s thesis,

Nazarbayev University]. https://nur.nu.edu.kz/handle/123456789/4333

Nazarbayev, N. (2010). Decree of the president of the RoK No. 922 2010. www.akorda.kz.

Nazarbayev, N. (2012). Address by the President of the Republic of Kazakhstan, Leader of
the Nation. Strategy Kazakhstan-2050: new political course of the established
state.

https://www.akorda.kz/en/events/astana_kazakhstan/participation_in_events/ad

dress-by-the-president-of-the-republic-of-kazakhstan-leader-of-the-nation-

nnazarbayev-strategy-kazakhstan-2050



http://control.edu.gov.kz/ru/gosudarstvennaya-programma-razvitiya-obrazovaniya-i-nauki-respubliki-kazahstan-na-2016-2019-gody
http://control.edu.gov.kz/ru/gosudarstvennaya-programma-razvitiya-obrazovaniya-i-nauki-respubliki-kazahstan-na-2016-2019-gody
https://enic-kazakhstan.kz/uploads/additional_files_items/28/file_en/analiticheskiy-otchet-final-14-12-2018-1.pdf?cache=1556191390
https://research.nu.edu.kz/files/32042000/Appendix_A_manuscript_under_review.pdf
https://onlinelibrary.wiley.com/doi/abs/10.1046/j.1365-2648.2003.02514.x
https://nur.nu.edu.kz/handle/123456789/4333
https://www.akorda.kz/en/events/astana_kazakhstan/participation_in_events/address-by-the-president-of-the-republic-of-kazakhstan-leader-of-the-nation-nnazarbayev-strategy-kazakhstan-2050
https://www.akorda.kz/en/events/astana_kazakhstan/participation_in_events/address-by-the-president-of-the-republic-of-kazakhstan-leader-of-the-nation-nnazarbayev-strategy-kazakhstan-2050
https://www.akorda.kz/en/events/astana_kazakhstan/participation_in_events/address-by-the-president-of-the-republic-of-kazakhstan-leader-of-the-nation-nnazarbayev-strategy-kazakhstan-2050

94

Nazarbayev University (2019). Institutional Research Ethics Committee.

https://nu.edu.kz/research/office-provost/institutional-research-ethics-committee

Nurzhanova, M.N., Kanlybayeva, A., U., Serik, S., S. & Kanlybayeva, A., N. (2018). Poly-
lingual education: actuality and perspectives. Poccus ¢ Espone. Cssazo Kynomypot u
Oxonomuxu [Russia in Europe: The link between Culture and Economy], 122-124.

http://www.kgsha.ru/files/

Ospanova, B. R., Azimbayeva, Z. A., Timokhina, T. V., &Seydakhmetova, Z. K. (2016).
Theoretical-and-methodological substantiation of multilingual model activity in
Kazakhstan higher school education system. International Journal of Environmental
and Science Education, 11(10), 3450-3466.

http://www.ijese.net/makale indir/IJESE 535 article 579dd6f4b6f5c.pdf

Oralova, G. (2012). Internationalization of higher education in Kazakhstan: issues of
instruction in foreign languages. Journal of Teaching and Education, 1(2), 127-133.
https://www.researchgate.net/publication/259529213

Othman, J., & Saat, R. M. (2009). Challenges of using English as a medium of instruction:
Pre-service science teachers’ perspective. The Asia-Pacific Education Researcher,

18(2), 307-316. https://www.researchgate.net/profile/Juliana_Othman/

OECD (2020). Supporting the continuation of teaching and learning during the COVID-19
Pandemic: Annotated resources for online learning.

https://www.oecd.org/education/Supporting-the-continuation-of-teaching-and-

learning-during-the-COVID-19-pandemic.pdf

Pan, L., & Block, D. (2011). English as a “global language” in China: An investigation
into learners’ and teachers’ language beliefs. System, 39(3), 391-402.

https://www.sciencedirect.com/science/article/p11/S0346251X11000972



https://nu.edu.kz/research/office-provost/institutional-research-ethics-committee
http://www.kgsha.ru/files/
http://www.ijese.net/makale_indir/IJESE_535_article_579dd6f4b6f5c.pdf
https://www.researchgate.net/profile/Juliana_Othman/
https://www.oecd.org/education/Supporting-the-continuation-of-teaching-and-learning-during-the-COVID-19-pandemic.pdf
https://www.oecd.org/education/Supporting-the-continuation-of-teaching-and-learning-during-the-COVID-19-pandemic.pdf
https://www.sciencedirect.com/science/article/pii/S0346251X11000972

95

Paré, G. (2004). Investigating information systems with positivist case
research. Communications of the Association for Information Systems, 13(1), 18.

https://aisel.aisnet.org/cgi/viewcontent.cgi?article=3237&context=cais

Pilard, G. (Ed.). (2002). English, lingua franca, cultural imperialism and
dictionaries. Euralex, 1, 429-433.

https://www.euralex.org/elx proceedings/Euralex2002/

Polenova, A. Y. (2016). AHTTTUICKUI S3BIK KaK S3bIK O0y4EHUS B YHUBEPCUTETCKOM
sKoHOMHUYecKoM oOpa3oBanuu [English as a language of instruction in university
economic education: problems and development prospects]. Pecyruposanue
Oxonomuru [Journal of Economic Regulation], 7(3), 153-162.

https://cyberleninka.ru/article/n/

Philipson R. (2000). English in the new world order: Variations on a theme of linguistic
imperialism and “world” English. In T. Ricento, (Ed.). Ideology, politics and
language policies: Focus on English (pp.87-107). John Benjamins Publishing.

Philipson, R. (2018). Foreword. In Z. Hasim & R. Barnard (Eds). English medium
instruction programmes. perspectives from South East Asian universities, (pp. 7-15).
Routledge

Prilipko, A. (2017). Managing implementation of English medium of instruction in higher
education in kazakhstan: practices and challenges [Master’s thesis, Nazarbayev

University Graduate School of Education]. https:/nur.nu.edu.kz/bitstream/handle/

Rahman, M. M., Singh, M. K. M., Johan, M., & Ahmed, Z. (2020). English medium
instruction ideology, management and practices: A case study of Bangladeshi private
university. English Teaching & Learning, 44(1), 61-79.

https://link.springer.com/article/10.1007/s42321-019-00036-z



https://aisel.aisnet.org/cgi/viewcontent.cgi?article=3237&context=cais
https://www.euralex.org/elx_proceedings/Euralex2002/045_2002_V1_Georges%20Pilard_English,%20lingua%20franca,%20cultural%20imperialism%20and%20dictionaries.pdf
https://cyberleninka.ru/article/n/angliyskiy-kak-yazyk-obucheniya-v-universitetskom-ekonomicheskom-obrazovanii-problemy-i-perspektivy-razvitiya
https://nur.nu.edu.kz/bitstream/handle/
https://link.springer.com/article/10.1007/s42321-019-00036-z

96

Redhu, V. (2014). English: A global language and its usage for students. International
Research Journal of Management Sociology & Humanity (IRJMSH), 5(11), 172-176.

https://d1wqatxts1xzle7.cloudfront.net/36888657/2441.

Richards, J. C., & Rodgers, T. S. (2014). Approaches and methods in language teaching.

Cambridge University Press. https://books.google.com/books

Saldafia, J. (2015). The coding manual for qualitative researchers (2nd ed). Sage.

http://emotrab.ufba.br/wp-content/uploads/2020/09/Saldana-2013-

TheCodingManualforQualitativeResearchers.pdf

Seitzhanova, A., Plokhikh, R., Baiburiev, R., & Tsaregorodtseva, A. (2015). English as
the medium of instruction: Modern tendency of education in
Kazakhstan. Perspectives of Innovations, Economics and Business, 15(3), 113-117.

https://www.researchegate.net/profile/Roman Plokhikh

Shamim, F., Abdelhalim, A., & Hamid, N. (2016). English medium instruction in the
transition year: Case from KSA. Arab World English Journal (AWEJ), 7(1), 32-47.

https://www.academia.edu/download/45177402/3.pdf

Smagulova, J. (2019). Ideologies of language revival: Kazakh as school talk. International
Journal of Bilingualism, 23(3), 740-756.

https://journals.sagepub.com/doi/pdf/10.1177/1367006916684920

Spolsky, B. (2004). Language policy. Cambridge University Press.

https://ezproxy.nu.edu.kz:2212/eds/

Spolsky, B. (2009). Language management. Cambridge University Press.

https://ezproxy.nu.edu.kz:2212/eds/

Stake, R. E. (1995). The art of case study research. Sage.

https://books.google.com/books?hl=en&lr=&id=ApGdBx76b9kC&oi=fnd&pe=PA7

&dag=Stake,+R.+E.+(1995).



https://d1wqtxts1xzle7.cloudfront.net/36888657/2441
https://books.google.com/books
http://emotrab.ufba.br/wp-content/uploads/2020/09/Saldana-2013-TheCodingManualforQualitativeResearchers.pdf
http://emotrab.ufba.br/wp-content/uploads/2020/09/Saldana-2013-TheCodingManualforQualitativeResearchers.pdf
https://www.researchgate.net/profile/Roman_Plokhikh
https://www.academia.edu/download/45177402/3.pdf
https://journals.sagepub.com/doi/pdf/10.1177/1367006916684920
https://ezproxy.nu.edu.kz:2212/eds/detail/detail?vid=0&sid=91d7e72f-d144-407d-b000-006e025a5f7e%40pdc-v-sessmgr03&bdata=JnNpdGU9ZWRzLWxpdmU%3d
https://ezproxy.nu.edu.kz:2212/eds/detail/detail?vid=0&sid=91d7e72f-d144-407d-b000-006e025a5f7e%40pdc-v-sessmgr03&bdata=JnNpdGU9ZWRzLWxpdmU%3d
https://books.google.com/books?hl=en&lr=&id=ApGdBx76b9kC&oi=fnd&pg=PA7&dq=Stake,+R.+E.+(1995)
https://books.google.com/books?hl=en&lr=&id=ApGdBx76b9kC&oi=fnd&pg=PA7&dq=Stake,+R.+E.+(1995)

97

Scull, J., Phillips, M., Sharma, U., & Garnier, K. (2020). Innovations in teacher education
at the time of COVID19: an Australian perspective. Journal of Education for
Teaching, 46(4), 497-506.

https://www.tandfonline.com/doi/abs/10.1080/02607476.2020.1802701?

Ricento, T. (2012). Political economy and English as a ‘global’language. Critical
Multilingualism Studies, 1(1), 31-56.

https://cms.arizona.edu/index.php/multilingual/article/view/11

Tampayeva, G. Y. (2016). The implementation of the Bologna Process in Kazakhstan
higher education: views from within [Doctoral dissertation, Brunel University].

https://bura.brunel.ac.uk/handle/2438/13700

Tollefson, W., J. & Tsui, B.M.A. (2010). The centrality of medium-of instruction policy in
sociopolitical processess. In W.J. Tollefson & B.M.A. Tsui (Eds). Medium of
Intsruction Policies: Which Agenda? Whose Agenda? (pp. 1-21). Routledge.

Tsuneyoshi, R. (2005). Internationalization strategies in Japan: The dilemmas and
possibilities of study abroad programs using English. Journal of Research in
International Education, 4(1), 65-86.

https://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.1005.4021 &rep=rep1 &ty

pe=pdf
Turumbetova, L. (2014). Changes in the system of higher professional education in
multiethnic Kazakhstan due to globalization. Procedia-Social and Behavioral

Sciences, 116, 4889-4893. https://cyberleninka.org/article/n/352729.pdf

United Nations (2020). Policy brief: education during COVID-19 and beyond.

https://www.un.org/development/desa/dspd/wp-

Vinke, A. A., Snippe, J., & Jochems, W. (1998). English-medium content courses in

non-English higher education: A study of lecturer experiences and teaching


https://www.tandfonline.com/doi/abs/10.1080/02607476.2020.1802701
https://cms.arizona.edu/index.php/multilingual/article/view/11
https://bura.brunel.ac.uk/handle/2438/13700
https://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.1005.4021&rep=rep1&type=pdf
https://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.1005.4021&rep=rep1&type=pdf
https://cyberleninka.org/article/n/352729.pdf
https://www.un.org/development/desa/dspd/wp-

98

behaviours. Teaching in Higher Education, 3(3), 383-394.

https://www.tandfonline.com/doi/abs/10.1080/1356215980030307?casa token

Vu, N. T., & Burns, A. (2014). English as a medium of instruction: Challenges for
Vietnamese tertiary lecturers. Journal of Asia TEFL, 11(3), 1-31.

https://www.researchgate.net/profile/Anne Burns6/publication/283083963

Wachter, B., & Maiworm, F. (2014). English-taught programmes in European higher
education: The state of play in 2014. Lemmens.

https://www.lemmens.de/dateien/medien/buecher-

ebooks/aca/2014 english taught.pdf

Wei, L. (2018). Translanguaging as a practical theory of language. Applied

linguistics, 39(1), 9-30. https://academic.oup.com/applij/article-

abstract/39/1/9/4566103

Wilkinson, R. (Eds). (2013). English-medium instruction at a Dutch university: Challenges
and pitfalls. In A. Doiz, D. Lasagabaster, & J. Sierra. English-medium instruction at
universities: Global challenges (pp.3-27). Multilingual Matters.

Woolard, K.A. (Eds.) (1998). Introduction: language ideology as a field of inquiary. In B.,

B., Schieffelin, K., A., Woolard & P., V., Kroskrity. Language ideologies: Practice
and Theory. Oxford University Press.

https://books.google.com/books?hl=en&lr=&id=y

Xiaoqiong, B. H., & Xianxing, J. (2011). Kachru’s three concentric circles and English
teaching fallacies in EFL and ESL contexts. Changing English, 18(2), 219-228.

https://www.tandfonline.com/doi/pdf/10.1080/1358684X.2011.575254

Yergebekov, M., & Temirbekova, Z. (2012). The Bologna Process and Problems in Higher
Education System of Kazakhstan. Procedia - Social and Behavioral Sciences, 47,

1473-1478. https://doi.org/10.1016/1.sbspro.2012.06.845



https://www.tandfonline.com/doi/abs/10.1080/1356215980030307?casa_token=ZDXrptttO9cAAAAA:B7E9Y7sNICdKW5uTYIcE_nHaUUs4H1vz47hbYJA7bMmM0boRkLeLXx-uQyTNc0Lw4xDuRMpcwl0Wgw
https://www.researchgate.net/profile/Anne_Burns6/publication/283083963_English_as_a_medium_of_instruction_Challenges_for_Vietnamese_tertiary_lecturers/links/5629a99f08ae04c2aeaf1936.pdf
https://www.lemmens.de/dateien/medien/buecher-ebooks/aca/2014_english_taught.pdf
https://www.lemmens.de/dateien/medien/buecher-ebooks/aca/2014_english_taught.pdf
https://academic.oup.com/applij/article-abstract/39/1/9/4566103
https://academic.oup.com/applij/article-abstract/39/1/9/4566103
https://books.google.com/books?hl=en&lr=&id=y
https://www.tandfonline.com/doi/pdf/10.1080/1358684X.2011.575254
https://doi.org/10.1016/j.sbspro.2012.06.845

99

Yeshengazina, S. (2018). Teaching English for special purposes in Kazakhstan: content or
skills? Asia Pacific Institute of Advanced Research (APIAR), 8-18.

https://apiar.org.au/wp-

content/uploads/2018/06/8 GCMAR May2018 BRR737 Edu 8-18.pdf

Yrsaliyev, S., Karabasova, L., Muhametzhanova, A., Adil, A., Bekova, M. & Nurlanov, E.
(2017). Teaching in three languages, international experience and recommendations
for Kazakhstan. Information — Analytic Center, 11 (5), 1-183.

Yessenamanova, M., Yessenamanova, Z., Abuova, A., & Karakenova, S. (2014).
Implementation of poly-lingual programme in higher education in
Kazakhstan. Mezhdunarodny Zhurnal Eksperimentalnogo Obrazovania

[International journal of experimental education], 4(2), 14-16.

http://www.expeducation.ru/pdf/2014/4-2/5066.pdf

Yin, R. K. (2009). Case study research design and methods (4™ Eq).

https://journals.nipissingu.ca/index.php/cjar/article/view/73

Zenkova, T., & Khamitova, G. (2018). English medium-instruction as a way to
internationalization of higher education in Kazakhstan: an opinion survey in the
innovative university of eurasia. e-TEALS, 8(1), 126-158.

https://content.sciendo.com/downloadpdf/journals/eteals/8/1/article-p126.xml

Zhang, S., & Fulford, C. P. (1994). Are interaction time and psychological interactivity the
same thing in the distance learning television classroom?. Educational Technology,

58-64. https://www.jstor.org/stable/44428203

Zhang, Z. (2018). English-medium instruction policies in China: Internationalisation of
higher education. Journal of Multilingual and Multicultural Development, 39(6),

542-555. https://www.tandfonline.com/do1/pdf/10.1080/



https://apiar.org.au/wp-content/uploads/2018/06/8_GCMAR_May2018_BRR737_Edu_8-18.pdf
https://apiar.org.au/wp-content/uploads/2018/06/8_GCMAR_May2018_BRR737_Edu_8-18.pdf
http://www.expeducation.ru/pdf/2014/4-2/5066.pdf
https://journals.nipissingu.ca/index.php/cjar/article/view/73
https://content.sciendo.com/downloadpdf/journals/eteals/8/1/article-p126.xml
https://www.jstor.org/stable/44428203
https://www.tandfonline.com/doi/pdf/10.1080/

100

Zhao, J., & Dixon, L. Q. (Eds.). (2017). English-medium instruction in Chinese
universities: Perspectives, discourse and evaluation. Taylor & Francis.

https://books.google.com/books?hl=en&lr=&id=E0QIDwAAQBAJ&oi=fnd&pg

Zhetpisbayeva, B. A., Shelestova, T. Y., & Abildina, S. K. (2016). Examining teachers’
views on the implementation of English as L3 into primary schools: A case of
Kazakhstan. International Electronic Journal of Elementary Education, 8(4), 659-

674. https://www.iejee.com/index.php/IEJEE/article/view/139

Zhilbayev, Z. O., Syrymbetova, L. S., Mukasheva, M. Y., Zhetpisbayeva, B. A., &
Smagulova, G. T. (2019). Promotion of trilingual education in Kazakhstani schools:
online monitoring results. Journal of Siberian Federal University, Humanities &
Social Sciences, 2(2019 12), 285-301.

https://www.researchegate.net/publication/332034568 Promotion of trilingual educ

ation in kazakhstan schools Online monitoring results

Zhong, R. (2020, March 17). The coronavirus exposes education’s digital divide. Retrieved

from The New York Times: https://www.nytimes.com/2020/03/17/technology/china-

schools-coronavirus.html



https://books.google.com/books?hl=en&lr=&id=E0QlDwAAQBAJ&oi=fnd&pg
https://www.iejee.com/index.php/IEJEE/article/view/139
https://www.researchgate.net/publication/332034568_Promotion_of_trilingual_education_in_kazakhstan_schools_Online_monitoring_results
https://www.researchgate.net/publication/332034568_Promotion_of_trilingual_education_in_kazakhstan_schools_Online_monitoring_results
https://www.nytimes.com/2020/03/17/technology/china-schools-coronavirus.html
https://www.nytimes.com/2020/03/17/technology/china-schools-coronavirus.html

Appendix A
Interview Protocols in English, Russian, and Kazakh

Time of the Interview:

Date:

Place:

Researcher: Kymbat Yessenbekova
Participant: Teacher/Student

The Individual Semi-Structured Interview Questionnaire for Teachers
a) Warm-up:
How are you? Are you ready for the interview?
b) Background questions:
1. Where did you obtain your degree/s?
2. What EMI program and year are you teaching?
¢) Guiding questions about language practices

3. When and how did you start learning English?

4. What is a typical EMI lesson for you? What activities do you use?

5. What challenges do you encounter in teaching EMI courses?

6. How do you evaluate your students’ writing, speaking, listening and reading
skills in English in content learning? On a scale of 1 to 10, how would you rate
their skills?

7. Which language for classroom discussion and for meaning making in teaching
content do you use?

d) Guiding questions about language ideologies

8. What is your perception about the role of EMI in Kazakhstani universities?

9. What are your motivations for teaching EMI courses?

10. How necessary do you perceive English as being for your students’ academic
success and future success in the workplace? On a scale of 1 to 10, how would
you rate the difference?

11. How do you perceive the influence of EMI on students’ English improvement
and disciplinary learning? (adapted from Yeh, C-C, 2015)

e) Guiding questions about language management
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12. What methodological support did you get from your institution during your EMI

teaching experience?
13. How effective were EMI trainings for you? Specify any language or
methodological course?
14. Are you satisfied with the teaching resources provided by the institution for
teaching EMI? On a scale of 1 to 10, how would you rate them?
f) Closing Question
15. Is there anything else you would like to add?
g) Wrap up:
Now, our interview has come to an end. I really appreciate the
time you spent and your interest. | guarantee that your information will be used
only for our study and guarantee confidentiality as well. Thank you very much!
Suggested probes:
a) Q3: Have you ever passed IELTS or other language tests?
b) Q7: Do you know what translanguaging is and do you use it in classes?
¢) QIl1: Do you believe that EMI should be taught only in English?
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Hnousuoyanvras nonycmpykmypuposantas ankema 0is npenooasamerell

a) Opranuzanus:
Kak Bamu aena? Bbl roTOBBI K UHTEPBBIO?

6) OO01re BOIPOCHI:
1. I'te BBI MOJTYYHIIN aKaJIEeMHYECKYIO CTETICHD / U7
2. o xakoii mporpamme 00y4eHHs Ha aHTJIMHCKOM SI3bIKE M KAKOMY KYPChI BBI
npenojaaere?

B) HaBojsiuie BOIpoCkl O SI3bIKOBOI MTPaKTHKE:
3. Korna u kak Bbl HAYaJIM U3Yy4aTh aHTJIMHCKUMN S3bIK?
4. Kakoii 117151 Bac TUITUYHBIA YPOK ¢ 00y4YeHHEM Ha aHTJIIMHCKOM s3bike? Kakue BUbI
JIEATEIbHOCTH BBl UCTIOJIb3YyeTe?
5. C KakuMH TPYJHOCTSMH BbI CTAJIKUBAETECH MPU MPETOJaBaHUU KYPCOB C
AHTIIUHACKUM SI3BIKOM O0yUYeHUS?
6. Kak BbI olleHHBaeTe HaBBIKHM MHCbMa, PAa3TOBOPHON pedH, ayIMPOBAHUS U YTCHUS
BaIlIUX CTYJEHTOB Ha aHTJIMUCKOM SI3bIKE MTPU U3YUECHHUH COJEPKaHMs TpeameTa’?
Kaxk OBl BbI OLIEHWIN UX HaBBLIKY O mikajie or 1 mo 107?
7. Kakoif s13bIK 17151 00CYKIICHHSI B KJIacce M JUIsI TOHUMaHUS y9eOHBIX MaTepHajioB
BbI HCTIOJIb3yeTe?

r) HaBoasiiue BONpoCH O SI3bIKOBBIX UJICOJIOTHSIX:
8. Kak BbI olileHHBaeTe poJib 00y4eHUs Ha aHTTIMIICKOM A3BIKE B Ka3aXCTaHCKHUX
yHHMBEpcuTeTax?
9. KakoBbI Baly MOTHBBI ITPETIOAaBaHUs KypCOB Ha aHTTIUHCKOM SI3bIKE?
10. HackomipKko, 110 BallieMy MHEHHIO, aHTIIMHACKHI SI3bIK HEOOXOIUM IS
aKaJeMHYECKON yCIIeBaeMOCTH U OYyyIIero ycrexa BalluX CTYACHTOB Ha paboyem
mecte? Kak Obl Bbl OLIEHWIN pa3HULLy 1O Hmikane oT 1 1o 10?
11. Kak BbI BoclipHUMAaeTe BIUSHUE O0YUYCHHs Ha aHTJIMHCKOM SI3bIKE Ha
VIIYYIICHUE aHTIUHUCKOTO SI3bIKA U AUCIUIUITMHAPHOE O0YUYEHHE CTY/IEHTOB?
(amantupoBano u3 Yeh, C-C, 2015)

1) HaBopsimue Bonpocs! po A3bIKOBOM MEHEKMEHT:
12. Kakyro METOIUYECKYIO MOAIEPKKY BbI MOTYyYalld OT BallIero y4eOHOTo
3aBEJICHUS BO BPEMsI IIPEMOIaBaHUs HA aHTJIMICKOM sI3bIKe?
13. Hackonbko 3eKTUBHBI ObLITH AJIs1 BAC KYpChI 10 00yYEHUIO Ha aHTITHICKOM
sa3bIKe? YKaKUTE KaKON-IMOO0 SI3BIKOBOM MJIM METOJUYECKUM Kypc?
14. Y 10BIE€TBOPEHSHI JI BBl Y4€OHBIMH PECYPCAMH, MTPEIOCTABISIEMBIMU
yUpexJIeHUueM sl 00yueHusl Ha aHTInickoM si3bike? Kak Obl BbI X OLIEHUIIH T10
mikasne ot 1 go 10?

€) 3aKITI0YUTENbHBIN BOIPOC
15. EcTb emie yTo-HUOYAb, UTO BBl XOTEJIH ObI T00aBUTH?

) 3aBeplLeHHe:
Harre uaTEpBBIO MOIONLIO K KOHITY. Sl OU€Hb LIEHIO BpeMsi, KOTOPOE BBI MPOBEIH, U
Balll MHTepec. Sl rapaHTUpPyo, 4TO Balia nHGopMalus OyJIeT UCTOIb30BaHa TOIBKO
JUISL HAIIIETO MCCIICTIOBAHUS, a TAK)KE TapaHTHPYIO KOHPHUACHITMAIBHOCT. bombIoe
crnacu6o!

[Ipennaraembie BOPOCHI ISl UCCIIEIOBAHUS:

a) Q3: Be1 korga-uubyas npoxoawin [ELTS wnu npyrue s36IK0BbIe T€CThI?

6) B7: 3naere nu BB, uTO Takoe nepeBo]l (translanguaging), u MCIoNb3yeTe JIM Bl €ro Ha
3AHATUAX?
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¢) Q11: Cuuraere 11 BbI, 4TO 00yUYE€HHUE HA aHTJIMICKOM SI3BIKE CIIEYET MPOBOJAUTH TOJIBKO
Ha aHTJIMMCKOM SI3bIKE?
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OKbimywvliapea apHan2am HceKe HCapmuvliai KYpolibIMOANEaH CAYaATHAMA

a) ¥Y#bIMaacToIpy:
Ciznin xarnaibiHbI3 Kanai? Ci3 cyx0arka 1aibIHCBI3 0a?

0) XKanmer cypakrap:
1. Ci3 Kait xepJie akaJIEeMUSIIBIK IOPEKe / TOpEeKeJIePiHi3 Al aJIIbIHBI3?
2. Kannait aFrbUIIIBIH TUTIHIE OKY OaFaapiamMachkl OOMBIHINA )KOHE KaHIal KypcTapKa
cabak Oepeciz?

B) Tinaik ToxkipuOe Typasbl KETEKIII CypaKkTap:
3. Ci3 aFpUIIIBIH TUTIH KalllaH KoHE Kallall YipeHe 0acTabIHbI3?
4. Ci3 y1IiH aFbUIIIBIH TUTIHJIE OKBITATHIH 9/1eTTeri cabak Kanaai? Ci3 KaHaai OKbITY
TOCUIZEPIH KOJITaHACKHI3?
5. AFBUIIIBIH TITIHAE OKBITATHIH KypCTapAbl OKBITY/Ia KaHIal KUBIH/IBIKTapFa Tarl
6osaceI3?
6. IToHHIH Ma3MYHBIH OKY KE€31HET1 CTYICHTTEP/AIH aFbUIIIBIH TITIIHET Ka3y,
ceiiniey, ThIHIAY XOHE OKY JIaFAbUIapbIH Kanail Oaranaiice3? 1-nen 10-ra neiinri
nIKaya OOWBIHINA JaFAplIaphIH Kayiaid OaramaichI3?
7. CpIHBIIITA TAJKbUIAY JKOHE OKY MaTepHUaIAapbIH TYCIHY YIIiH KaHAal Tijai
KOJ1J1aHaChI3?

r) TiaaiK UAe0IoTHs Typaibl )KETEKII1 CypaKTap:
8. Ci3 Ka3aKCcTaH/AbIK YHUBEPCUTETTEP/IC aFbUILIBIH TUTIHAE OKBITYIBIH POJIIH Kaylai
OaranaichIz?
9. Ci3aiH aFpUIIIBIH TUTIHACTI KYpCTapIbl OKBITYBIHBI3IBIH ceOenTepi KaH1an?
10. CizniiH OMBIHBI3INIA, AFBUIIIBIH T, CI3/11H CTYAECHTTEPIHI3/1H aKaJeMHSUIIBIK
yJIrepimMi MEH >KYMBIC OpPHBIHIAFbI OoJammak TaObICH YIIiH KaHIIAIBIKTH KaxeT? 1-
neH 10-ra nelinHri mkana OOMBIHIIA alBIPMAITBUIBIKTHI Kajlaii Oaranaicei3?
11. AFBUIIIBIH TUTIHAE OKBITYIBIH CTYIEHTTEP/IH aFbUIIIBIH TUTIH XKEeTUIAIpYyiHe
JKOHE MOH[IIK OKyNapblHa ocepiH Kanail kabbuinaiice3? (Yeh, C-C, 2015 GoiibiHina
OeliiMenTen)

1) TUIIiK MEHEDKMEHT TypaJibl )KETEKIl1 CypakTap:
12. ArputiisiH TiTIHIE cabak Oepy Ke3iHie OKY OpHBIHBI3/IaH KaHJal o/licTeMeliK
KOJIJIay aJIbIHbI3?
13. AFpUTIIBIH TUTIHJIE OKBITY KYpPCTaphl €13 YIIIH KaHIIAIbIKThI THIMI1 00mab1? Kes-
KeJreH TI/IIK HeMece 9/1iCTeMENTIK KypCThl KopceTiHi3?
14. Ci3 arpUIIIBIH TiTIHAE OUTIM Oepy YIIiH OKY OPHBI YCHIHATHIH OKY
pecypcTapbiMeH KaHaraTTaHachl3 6a? 1-men 10-ra geifinri mkana OOWbIHINA Kaaid
OaranaicoIz?

e) KopsITbIHABI Cypak:
15. Ci3 KOCKBIHBI3 KEJIETIH TaFbl Oip HOpce Oap ma?

K) AdKTay:
bi3aiH cyx0aThIMbI3 asKTanasl. MeH Ci3/1iH OTKI3reH yaKbIThIHbI3 OCH
KBI3BIFYIIBUIBIFBIHBI3BI 0T OaranaiiMbid. Ci3/iH aKnapaThIHbI3 TEK 013/11H
3epTTeyIMI3 YIIIiH MaliaTaHblIaTEIHBIHA XKOHE KYMUSIIBUIBIKKA KETUIIIK OepeMiH.
YnkeH paxmer!

3epTTeyre YChIHBUIATHIH CYpaKTap:

a) Q3: Ci3 IELTS nHemece O6acka TUIAIK ChIHAKTapAaH OTTiHI3 O6e?

6) B7: Ci3 aynapma (translanguaging) fereH He ekeHiH Oiieci3 6e JkoHe OHbI cabaKTa

KOJIJaHacheI3 0a?

¢) Q11: Ci3 arbUIIIBIH TUTIHAE OKBITY KYPCHIH TE€K aFbUIIIBIH TUTIHIE KYPri3y Kepek Jen

oiinaiicei3 6a?
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The Individual Semi-Structured Interview Questionnaire for Students

a) Warm-up:
How are you? Are you ready for the interview?
b) Background questions:
1. In what kind of schools (specialized or public) did you study?
2. What is your major and the year of study?
¢) Guiding questions about language practices
When and how did you start learning English?
What is a typical EMI lesson for you? How do you prepare for EMI courses?
What challenges do you encounter in EMI courses?
How do you evaluate your teachers’ in English skills in content teaching? On a scale of 1
to 10, how would you rate their skills?
7. Which language for classroom discussion and for meaning making in learning content do
you use?
d) Guiding questions about language ideologies
8. What is your perception about the role of EMI in Kazakhstani universities?
9. What are your motivations for studying in EMI courses?
10. How necessary do you perceive English as being for your academic success and future
success in the workplace? On a scale of 1 to 10, how would you rate the difference?
11. How do you perceive the influence of EMI on your English improvement and disciplinary
learning?
e) Guiding questions about language management
12. What language support did you get from your institution during your EMI experience?
13. Are you satisfied with the learning resources provided by the institution for EMI? On a
scale of 1 to 10, how would you rate them?
f) Closing Question
14. Is there anything else you would like to add?
g) Wrap up:
Now, our interview has come to an end. I really appreciate the time you spent and your
interest. I guarantee that your information will be used only for our study and guarantee
confidentiality as well. Thank you very much!

SIS S

Suggested probes:

a) Q3: have you ever passed IELTS or other language tests?

b) Q6: Do you think teachers should be highly proficient in English to teach EMI?
¢) Q7: How do you think what skills you could improve?

d) QI2: Do you believe that EMI should be taught only in English?
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Hnousuoyanvras nonycmpykmypuposanuas ankema 0jisi CmyO0eHmos

a) Opranuzanus:
Kak Bamu aena? Bl roTOBBI K UHTEPBBIO?

6) OO01re BOIPOCHI:
1. B xakux mkonax (Crenuaau3upoOBaHHbBIX UM TOCYIAPCTBEHHBIX ) Bbl YUMIIUCH?
2. Kakast y Bac crieniuajgbHOCTh U TOJ1 OOydeHHUs?

B) HaBopsimiie BOnpock! 0 S3bIKOBOM MPAKTHUKE:
3. Korna u kak Bbl HaYaJIu U3y4aTh aHTJUUCKUAN SI3bIK?
4. Kako#i 17151 Bac THIIMYHBIN YpOK ¢ 00yueHHeM Ha aHTJIMHCKOM s3bike? Kak BbI
TOTOBUTECH K KypcaM ¢ 00y4eHHEM Ha aHTJIMHCKOM SI3bIKe?
5. C KakuMU TPYAHOCTSAMH BBl CTAJIKUBACTECh HA KypCax C aHTJIMUCKUM SI3bIKOM
00yueHus?
6. Kax BbI o11eHMBaeTe ypOBEHb BIIAJICHUSI aHTJIMMCKUM SI3bIKOM BalllUMU
npernojaBaTensiMu B o01acTu o0ydeHus coaepkanus npeamera? Kak Obl BbI
OLICHWJIM UX HaBBIKH 10 IKayie ot 1 mo 10?
7. Kakoi s13bIK U1 00CyXKIeHUs B KJIacce U Ui MOHUMAaHHs y4eOHBIX MaTepUaioB
BBI UCTIOJIb3yeTE?

r) HaBogsire BOonpocs! 0 SI3IKOBBIX UICOOTHSAX:
8. Kak BbI olileHMBaeTE poJib OOYUEHHUS HA aHTJIMHCKOM SI3bIKE B Ka3aXCTAHCKUX
yHHUBEpcUTeTax?
9. KakoBbI Baiiy MOTUBBI O0yU€HHUsI HA KypcaxX ¢ aHIJIMHCKUM S3bIKOM O0y4YeHUs?
10. Hackonpko HEOOXOAMMBIM BBl CYMTAETE aHTTUICKUHN S3bIK JJIS1 BAIIETO
aKkaJeMHYeCKOro ycrexa u Oyayiero ycrexa Ha padodem mecre? Kak ObI BbI
OLICHWJIM pa3HUILy 1o 1mKaie ot 1 1o 10?7
11. Kak BbI BoclipyHMUMAaeTe BIUSHUE 00YUEHMs Ha aHTJIMHCKOM SI3bIKE Ha Balle
yIy4IlIeHUE aHTJIMICKOTO sA3bIKa U AUCHUILTHHApHOE 00ydyeHue?

1) HaBopsiue Bonpocsl 00 yIpaBiICHUH S3BIKOM:
12. Kakyro S3bIKOBYIO MOJAEPAKKY Bbl TIOTYYUIH OT CBOETO yUeOHOTO YUpEKICHUS
BO BpEMSI BaIlIET0 OMBITA HA KypcaxX C aHTJIMHCKOM SI3BIKOM O0y4deHuUs ?
13. Y 10BIE€TBOPEHSHI JI BBl Y4€OHBIMH PECYPCAMH, MIPEIOCTABIIEMBIMU
YUpexICHUEM JJIsI 00yUeHHUs Ha aHTIINICKOM si3bIke? Kak Obl BBI MX OIEHUIJIH 110
mkane ot 1 mo 10?

€) 3aKII0YUTENbHBIN BOIIPOC:
14. Ectb emie 4To-HUOYAb, YTO BBl XOTENHU ObI 100ABUTH?

) 3aBepILeHHe:
Harre uaTEpBBIO MOIONLIO K KOHITY. Sl OU€Hb 1IEHIO BPeMsi, KOTOPOE BBI MPOBEIH, U
Balll MHTepec. S rapaHTUPYIO, 4TO Balia HHGoOpMalus OyJIeT UCIIOIb30BaHa TOIBKO
JUISL HAIIIETO MCCIIEIOBAHUS, a TAK)KE TapaHTHPYIO KOHPHUACHIIMAIBHOCT. bombIoe
crnacu6o!

IIpenyiaraemblie BOIPOCHI 1711 UCCIIEAOBAHMS:
a) Q3: Be1 korga-uubyas npoxoawin [ELTS wnu npyrue s36IK0BbIe T€CThI?
B) Q6: CunTaere 1y BB, YTO MPENOJABATENH JOJKHBI OUEHb XOPOLIO BIIAIE€Th aHIVINHCKUM
A3BIKOM, UTOOBI MPEMNO0/1aBaTh KypChl C aHTJIMHCKOM SI3bIKOM O00y4YeHHs?
6) Q7: Kak BbI 1ymaeTe, Kakue sI3bIKOBbIE HAaBBIKH BBl MOTJIM OBl YIyUIIUTH?
r) Q12: Cunraere U Bbl, YTO KYpPChI C aHTTIUHCKUM SI3bIKOM OOyUYEHUS CIeayeT
IIpenoaaBaTh TOJIBKO HA aHTJIMICKOM s3bIKe?
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Cmyoenmmepee apHaneau sHceke Heapmoliali KYPpoblIbIMOANRAH CAYATHAMA

a) ¥#bIMIacToIpy:
Ciznin xarnaiibiabi3 Kanait? Ciz cyx0aTka JaibIHChI3 0a?

0) XKanme! cypakrap:
1. Ci3 Kaii MmexTenTep/ e (MaMaHJaHIBIPBIIIFAaH HEMECE MEMIICKETTIK) OKBIIBIHBI3?
2. Ci31iH MaMaH/IbIFBIHBI3 )KOHE KYPCTaFbl OKY JKBIIBIHBI3 KaHah?

B) Tinmik ToxiprbOe Typalibl )KETEKIII cypakTap:
3. Ci3 arpUIIIBIH TUTIH KalllaH JKOHE Kanai yiipeHe 6acTaabiHbI3?
4. Ci3 YIIiH aFbUIIIBIH TUTIHE OKBITATBIH SJCTTET1 cabak KaHaai? AFBUIIIBIH TUTIHAC
OKBITAThIH KypCcTapFa Kallail JaiibIHaanace3?
5. AFBUIIIBIH TUTIHJIC OKBITATBIH KypcTap/1a KaHaai KUbIHABIKTapFra Tamn 001achi3?
6. IToHHIH Ma3MYHBIH OKBITY/A Ci3/1iH OKBITYIIBUIAPBIHBI3IBIH aFbIIIIBIH TUTIH
MEHIepy JACHIeiiH Kanai O6aranaiice3? 1-men 10-ra melinri mkana OOMbIHIIA
JIaFIbUTApbIH Kajai Oaranancei3?
7. CpIHBIINITA TAJKbUIAY JKOHE OKY MaTepUasIapblH TYCIHY YIIiH KaHAal Tijai
KOJIJaHAChI3?

r) TiaiK UAE0IOTHS Typaibl )KEeTEKII1 CypakTap:
8. Ci3 Ka3aKCcTaH/AbIK YHUBEPCUTETTEP/IC aFbUILIBIH TUTIHAE OKBITYIBIH POJIH Kalai
OarajaiceI3?
9. Ci3aiH aFpUIIIBIH TUTIHACTI KypCTapIbl OKYBIHBI3IBIH ceOenTepi KaHaai?
10. Ci3aiH OMBIHBI3IIA, AFBUIIIBIH T, C13/11H aKaJeMHUSIIBIK YJITepiMiHi3 OCH KYMBIC
OPHBIHJIAFBI OOJIaMIaK TAOBICKIHBI3 YIIIIH KAHIMAIBIKTEI KakeT? 1-neH 10-ra meiinri
nIKaja OOMBIHIIA AMBIPMAIIBIIBIKTHI Kaiai Oaranaicei3?
11. AFBUTIIIBIH TUTIHJIE OKBITY/IBIH Ci3/IiH aFBUIIIBIH TUTIH )KETULAIPYIHI3re )KoHE
MOH/IIK OKYJIapbIHBI3Fa JIETEH 9CepiH Kanail KaObligaiics3?

1) Tinai 6ackapy Typasbl )KETEKIIi CypaKTap:
12. AFbUIIIBIH TUTIHJIE OKBITY KYPCTApBIHIAFbl TOKIPUOCHI3 Ke31HIe OKY OpHBIHAH
KaHJal TUIIIK KOJIJIay aaablHbI3?
13. Ci3 aFpUIIIBIH TUTIHAE O11IM O€py YLIIH OKY OpHBI YCHIHATBIH OKY
pecypcrapbiMeH KaHaraTTaHachki3 6a? 1-men 10-ra meiiinri mkana OoMbIHIIA Kajdai
OaranaiiceI3?

e) KopeITbIHABI Cypak:
14. Ci3 KOCKBIHBI3 KEJIETiH Tarbl Oip Hopce Oap ma?

xK) AdKTay:
bizaig cyx0aThIMbI3 askTanabl. MeH Ci3/iH 6TKI3reH YaKbITHIHBI3 O€H
KBI3BIFYIIBUIBIFBIHBI3IBI ©T€ OaranaiMbiH. Ci3/1iH aKImapaThIHbI3 TEK 013]11H
3epTTeyiMi3 YIIIiH NaiiianaHblIaTbIHbIHA KOHE KYIHMUIBIIBIKKA KEeTJIIIK OepeMiH.
YnkeH paxmer!

3epTTeyre YCHIHBIIATHIH CYpaKTap:

a) Q3: Ci3 IELTS nHemece O6acka TINIIK ChIHAKTapAaH OTTiHI3 Oe?

6) Q6: AFbUTIIBIH TUTIHJIE OKBITY KYPCTAphIH OKBITY YILIiH OKBITYIIBUIAP aFbUIIIBIH TUTIH
eTe JKaKChl 0Lyl Kepek Jen oiaiicer3 6a?

B) Q7: Ci3 KaHmai TUIAIK JaFIbUTAPbI KETIAIPY KepeK JIeTl OIaichi3?

r) Q12: Ci3 aFbUIIIBIH TUTIHJIE OKBITY KYpPCTaphIH TE€K aFbUILIBIH TIJIIH/IE OKBITY KEpeK e
oinaiiceI3 6a?
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Appendix B
Transcription Sample of Interview 1 in English and Kazakh

The Individual Semi-Structured Interview Questionnaire for Students

a) Warm-up:
Researchers: How are you? Are you ready for the interview?
Student: I am fine and ready for the interview

b) Background questions:
Researcher:

1. In what kind of schools (specialized or public) did you study?

Student: .. in general, I studied in 2 schools, at the beginningit was a specialized school s.
Then in the 9" grade, I moved to the Daryn school gymnasium oriented to physics and
mathematics.

2. What is your major and the year of study?

Student: Faculty of Natural Sciences, Ecology, I study in the 4th year.
¢) Guiding questions about language practices

3. When and how did you start learning English?

Student: I became interested in English from the 5th grade, and I took courses from time to
time. After [ went to high school, my English teacher taught me a very good, and then I
began to learn English. After entering the university, I began to pay more attention to
English. In general, I moved to a polylingual group just occasionally learning English. I
look carefully at the method of teaching which depends on a teacher. A teacher in the
university who taught us was very knowledgeable.

4. What is a typical EMI lesson for you? How do you prepare for EMI courses?
Student: Mmm.... to be honest, the lessons were different. The first time was hard in a
polylingual group. The teacher knew the lesson well, but we were not ready, as if we had
been told and it was difficult to prepare for the lessons. The fault was only with us, and I
have nothing to say to the teachers. A... then some teachers themselves did not speak
English. It was like a game where teachers know English, we don't know it, and vice versa.
But in these 3-4 courses, I do not know if the teachers met well, our enthusiasm for the
lesson woke up. All the information we've got were connected to the environment, it was
easy to find. Teachers explained well, did not translate, but even then we understood
everything. When I make mistakes in pronunciation, I read the text first and translate it
learning the new words. The teacher focused on the reading of the word. Then I tried to
translate special terms, writing difficult words. In 3-4 years, there is no great difficulty,
now [ am studying the material and understand them.

5. What challenges do you encounter in EMI courses?

Student: At the beginning.... it was difficult to speak. In the Kazakh group, it is easy, and in
the English group, it is difficult to speak. The term was difficult to understand. In case of
misunderstanding, the teacher tried to speak in comprehensive English. Information was
explained in a short and easy way.

6. How do you evaluate your teachers’ in English skills in content teaching? On a

scale of 1 to 10, how would you rate their skills?
Student: There is a professor and for him its 9, because he speaks English well. He teaches
and gives lectures, tasks well, and has a good vocabulary. Each material is given in an
interesting way. Before, it was sometimes difficult to understand, for example, to read a 40-
page lecture. But this person can write 2 sentences in 36 fonts, for example, in a
presentation, but depending on the subject that is easy to understand. We had one teacher,
whose knowledge in terms of material is 9, but it was difficult in terms of conducting
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classes.

7. Which language for classroom discussion and for meaning making in learning
content do you use?

Students: Girls, among friends, sometimes use English and speak Russian. Some teachers
require only English when we are studying. If you answer a teacher in Kazakh, for
example, he does not seem to understand the answer. Because it's a different language.
Some teachers pay attention to the level of students’ English and explain in Russian. Then
we can go on talking in Russian. This happens sometimes.

d) Guiding questions about language ideologies

8. What is your perception about the role of EMI in Kazakhstani universities?

Student: I think that it is very necessary to study in a polylingual group or open such groups
in different parts of Kazakhstan, because we are trained as professionals and we need to be
quality taught. Not only do we know Kazakh and Russian terms, but we also know them in
English. For example, we studied international laws related to the environment, and the
material is more in English. It is useful for me to collect interesting material, to consolidate
thoughts in English. I'm not saying that we should study only in English; it's useful to study
by mixing.

9. What are your motivations for studying in EMI courses?

Student: ... in fact, my main goal is the opportunity, because teaching 3 languages seemed
new to me. I was interested in future employment, general improvement of English. It is
better in the future to graduate in English.

10. How necessary do you perceive English as being for your academic success and
future success in the workplace? On a scale of 1 to 10, how would you rate the
difference?

Student: ... very important in general 10 points. For example, if [ speak English, I think I
am better than a Kazakh-speaking student and then it is very convenient because all the
material is in English.

11. How do you perceive the influence of EMI on your English improvement and
disciplinary learning? (adapted from Yeh, C-C, 2015)

Student: Basically..... Since we moved to this group, when we worked with a group, we
have learned grammar. It is noticeable what mistakes we make when we speak and these
circumstances helped a lot. In my head, I could not speak, I could forget the words, I could
not think. People say that you must use English naturally without translating it in your
head, and that’s what I have now, I speak more easily. The same grammar and speech have
improved.

e) Guiding questions about language management

12. What language support did you get from your institution during your EMI
experience?

Student: There was no support. After we started to study, it was very difficult for some of
the girls, and as soon as we became a group, our emotions were transferred to each other. If
someone was upset, then me too. For example, they confused some words, could not
answer some questions. At that time, the girl's mood was given to me. Then we got together
and went to the dean's office. One girl was in a very difficult situation as she did not
understand English. She moved to the English group, was able to pass the test, but did not
read, did not speak. We said that since the girl has a hard time, she could either study
Russian or move to the Russian group, or if help would be provided. However, no one
helped us, and said like they didn't care. We helped each other and that is it.

13. Are you satisfied with the learning resources provided by the institution for EMI?
On a scale of 1 to 10, how would you rate them?

Student: 5-6. I'm not satisfied at all. We have been studying in a polylingual group since



110

the 3rd year, and the material has been repeated. What we read, We did not understand
completely but had that material in the next course. For example, the title of the topic
‘National use of natural resources’ changed slightly in the next course, but the content was
completely the same. In fact, it is not only in the English group, but also in the Kazakh
group. Maybe because the ecology is not very developed, I do not know other areas, but we
have few materials.

f) Closing Question

14. Is there anything else you would like to add?

Student: In fact, I am very happy to study in this group. At first there was fear, but we have
improved not only English skills, but also our worldview has changed. Kazakh language is
easy to study but here it was really necessary to work, the motivation for the lesson was
aroused. We had an opportunity to study in this group from the 2nd year, but no one passed
the test and was aftraid.
g) Wrap up:
Now, our interview has come to an end. I really appreciate the time you spent and
your interest. | guarantee that your information will be used only for our study and
guarantee confidentiality as well. Thank you very much!

Suggested probes:

e) Q3: have you ever passed IELTS or other language tests?

Student: In fact, students with IELTS results passed, but I passed the university test. It was
supposed to be 5 points on the score and without speaking task. My level was evaluated as
C1 but between in a group the levels of girls were B1, B2.Our rating was mixed, not all of
us were at the same level.

f) Q6: Do you think teachers should be highly proficient in English to teach EMI?
Student: It will be a little strange if a teacher does not know the English well, because
he/she is a professional in front of us. But still, it's not our native language.

g) Q7: How do you think what skills you could improve?

h) Q12: Do you believe that EMI should be taught only in English?

Student: I think we have different levels of girls in the group. I don't think anything will
happen in the lesson if I use Kazakh to understand the subject, because we are a
polylingual group. I think it is the goal of teachers to conduct in several languages.
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1-mi cayanHama TpaHcKpUnuusAchIHbIH yJrici 1 (Tynmaycka)

CryneHTTepre apHAJIFaH JKeKe KapThLIail KYPbLIbIMIAJIFAH cayaJHaMa

a) ¥#ibIMIacToIpy:

3eprreymi: Ci3amiH xkaraaibiHbI3 Kanaii? Ci3 cyx0arka naibiHCHI3 0a?
Crynent: Ma nailbIHMBIH KOHE KeJIiCeMiH.

0) XKanme! cypakrap:

1. Ci3 kait mexTenTep/e (MaMaHIaHIBIPbUIFAaH HEMECE MEMIICKETTIK) OKbIABIHBI3?
CTyHeHT; ... )KaJIbl 631M 2 MEKTENTe OKbIFaM, OaChIH/Ia KaJIITbl MAMaHIbIPbLIFaH
MEKTeITe, COChIH 9 chIHbINTa J[aphlH MEKTel r’MMHAa3usIchiHA KolTiM.OH/a keliHece
Oarnap (huz-matka OOJIbL..

2. Ci31iH MaMaH IBIFBIHBI3 )KOHE KYPCTaFbl OKY JKbUIBIHBI3 KaHai?

CryneHnt: XKapaTbuibIlCTaHy FEUIBIMAAP (aKyIbTETi, IKOJIOTHs, 4 KypCcTa OKUMBIH.
B) Tinmik ToxipubOe Typalibl )KETEKIII cypakrap:

3. Ci3 aFbUIIIBIH TUTIH KalllaH JKOHE Kaiai yipeHe 6acTaapiHbI3?

Crynent: XKanmbl, aFpUIIIBIHFA JIET€H KbI3bIFYIIBUIBIFBIM 5 CHIHBINTAH OacTar naiaa
00J1BI, Y311 —y3iI KypcTapra KaThICThIM. | IMHA3MsFa OKIIIKEHHEH KEii1H, aFbUIIIBIH TUTI
MYFaJIiMi JKaKChl Oepii, COAaH KeHiH aFbUIIIBIH TUTIH YiipeHe 6actaabiM.CoChlH
YHHBEPCUTETKE TYCKCHHEH KEHiH, aFbUIIIBIH TLTIHE KOl Ha3ap ayaapa 6acraasiv.JKammbt
coJail mojus3ra kemTiM.MyraniMre OalllaHbICTbI, ca0aK OKBITYBIHA, )KYPTri3y TOCLIiHE
KapaliMbIH. Y HUBEPCUTETTE MBIKTHI MyFaIiM Oepi.

4. Ci3 yIIiH aFbUIIIBIH TUTIHIE OKBITATBIH OACTTET1 cabaK KaHaai? AFBUIIIBIH TUTIH/IE

OKBITATHIH KypCcTapFa KaJlall JTaiibIHIanach3?

CTyneHT: .... IbIHBI Kepek cabakTap op Typii eTeTiH. EH OipiHIli OChI TONKA KO3KEH
Ke3J1e, KUbIH 00Jpl. MyFaltiM cabaKThI KaKChI 01111, Oipak 0i3 qaiflblH eMec OOJIIBIK,
ypOBeHb JiereH cusikThl.backiHna gaiipinaany KublH 0051161 Kino Tek KaHa 6i31eH 607!,
MYFaJIIMAEPTe €Il A TapbIM JKOK.... COCBIH KeHOIp MyFamiMaep ©3/1epi aFbUIIIBIH TUTiH
oinmeiiTin. Comaii ropka CUSKTBI, HE MYFaIIMEp aFbUIIIBIH TUTIH Olei, 013 OimMenMi3 u
kepicinme.bipak ocel 3-4 KypcTa MyFaiMaep *akchl Ke3JecTi Ma OuIMelMiH, cabakka
JIETeH BIHTaMbI3 OSTH b bapiblk nHpOpMAaIHMSIHBI alBIK SKOJIOTUsIFa OailnanbicT, Taby
oHail. Myranimzep jkakchl TYCIHAIpEl, ayaapMaiiibl, 01pak COHbIH ©31H/1€ O9pIH TYCIHEMI3.
Jaitpinganran Obliai, aF bUTIIBIHABI AYPHIC KalTana0araHIbIKTaH, TEKCThI O1piHIN OKUMBIH
ayJapaMblH, CO3/IEp/IIH OKbUTYbIH KaliTalaliMbIH. MyFaniM coral 6aca Hazap ayJapajsl
ce3/iH OKbUTYbIHA.COCBIH apHalbl TEPMUHAEPAL ayAapyFa ThIPhICATBIHMBIH, KUBIH
CO3/IEeP/I1 JKa3BIM OTHIP/IBIM.

5. AFBUIIIBIH TITIHAE OKBITATHIH KypCcTapAa KaHaail KUBIHABIKTapFa Tam 001achi3?
Crynenrt: baceinna.... ceitniey KublH 60561 Ka3zak rpynmnacsinia sKeH1, ajl aFblUIIIbIH
rpynnacbiHAa ceilyiey >karblHaH KUbIH. TepMuH co31epi Tyciny KublH 6051161 Tycinberen
JKarjaiaa MyFajaiM aFbUILIBIH TUTIHJIET] )KEH1T CO3JIEpMEH aluTyFa
ThIpbIcaThIH. MH(OpMaIMsHBI )KUHAKTAI, )KEHUTIH aiThIN OepeTiH.

6. [ToHHIH Ma3MYHBIH OKBITY/Ia C13/11H OKBITYIIBIIAPBIHBI3/IbIH aFbUILIBIH TUTIH

MeHrepy JeHreliH Kanait Oaranaiice3? 1-gen 10-ra neitinri mkana OoibIHIIA

JIaFIbUTApbIH Kajai Oaramanchi3?

Crynenr: bip araii 6ap 6i3re OepetiH, on Kicire 9 6amn 6epeMiH, ceb6e0i aFbUIIIBIH TUTIH
*akcbl MmeHrepreH. Cabak OepreH Ke3je JeKIUsICH, TarChIpMaapbl KaKChl Oepiiesi,
CO3JIIK KOPBI JKaKChl. ©Op MaTepuai KbI3bl Oepineni.bonaast keiine mpicamnsl, 40 et
JIEKIUSHBI OKY, TYCIHY KUbIH Oepinieni, Oipak Oy Kicl Ipe3eHTalusa1a MbIcaibl 36
mpUQTIEH 2 coieM kKa3ybl MYMKIiH, OipaKk HaKTa TaKbIPBINKA OaliaaHbICThL TYCIHY KEeHL.
bip myranim GosrraH, 611iM MaTepual karbiHaH OLTIM 9, 61pak cabayThl )KYPriy *KarbIHaH
KUBIH OOJIIEL.
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7. ChIHBITITA TAJIKBIIAY )KOHE OKY MaTEepHAIAPbIH TYCIHY YIITIH KaHIal T

KOJ1J1aHaChI3?

Crynent: Kpiznap, nocrap apacbinja, Keiiie, aFbUIIIbIH KOJIIaHAMBI3, OPBICIIA coilieceMis.
Myraitim O6epreH TancslpMa TeK aFbUIIIBIH TUTIHIE COMIEIMI3, TONTa OThIPFaH
ke3ae.KelOip MmyFamiMaepaiH mapTTapbl op Typii.bip MyraiMre Mpicanbl Ka3akiia )ayar
OepceHis o xayan 6epmeiiai TycinOereH cuskTel. Ce6ebi o 6acka Tin.Keitbip
MYyFaJliMJIep, OJ1 Kicimepre 0apiodip, TycinOei skarcan. Kei3gap by AeHrennepi op Typaii,
COJIKE3/1e KeMOHp MyFalliMep OpbICIia TYCIHIIpim Oepei koHe 0i3/1e opi Kapail opbiciia
ceitent keremiz.CoHmai keitae OOBIT TypaIbl.

r) TiAMiK UAC0IOTHS TypaIbl )KEeTEKII CYpaKTap:

8. Ci3 Ka3aKkCcTaHbIK YHUBEPCUTETTEP/IE aFbUIIIBIH TUTIH/IE OKBITY/IBIH POJIIH Kajaii

OaranaiicbI3?

Crynent: Ua, MeHiH oiibIMIlIa, ONHS3Aa OKY HEMece MOUA3 IpyNialapblH alry
KazakcranHHBIH op TYp:i OernikTepinae ete kepek. Cebedi 01311 MamMaH peTiHae
JaibIHaa b FOIl, coul Ke3/1e O13/11H JYHUETaHbIM jKaH-KaKThl Jamuabl. Tek KaHa Ka3akiia,
OpBICIIa TEPMUHAEPII FaHa OiIMel oJap bl aFbUIIIBIH TUTIHE Ne Oiicek. Mbicanbl 6i3
XaJIbIKapaJlbIK 3aHIap bl ©T€Mi3 KOJOTHsFa OalIaHbICThI, )KOHE MaTepra aFbUIIIbIH
TUTIHJIE KOIl. MaFaH KbI3bIK, MaTepHaJIbl )KUHAY, Ol OEKITYy aFbUIIIBIH TLTIH/IE TaliIalbl.
Tek aFbUIIIBIH TUTIHAE OKY KepeK JeM alTIaiMbIH, apaJacThIPbII OKbIFaH MMaiJabl.

9. Ci3aiH aFpUIIIBIH TUTIHACTI KypCTapIbl OKYBIHBI3IBIH ceOenTepi KaHaa?
CryneHrt: ... Heri3i MeHiH 0acThl MakcaTbiM 01 MyMKiHiK. Cebe6i 3 Tiime OKpITY MaFaH
KBI3BIK CHUSKTBI OOJIBIT KOpiHi. bonamaxk >kyMpICKa OpHaIacyFa, aFbUIIIBIH TUTIH YKaJIITbl
YKaKCapTyFa JEreH KbI3bIFYIIBUIBIFBIM OO0 IbI. AFBUIIIBIH TUTIH/E OITIPreH oI Aa
0oJalaKkTa XaKchl.

10. Ci3aiH OMBIHBI3IIA, AFBUIIIBIH TiMTi, C13/1H aKaJeMHUSIJIBIK YITEPIMiHI3 OCH )KYMBIC

OPHBIHJIAFBI OOJIaMIaK TAOBICKIHBI3 YIIIIH KAHIAIBIKTE KakeT? 1-neH 10-ra meiinri

nIKana OOWbIHINA allbIPMAIIBUIBIKTHI Kaslail Oaranaichiz?

CryneTH: .. )KaJIbl 6Te MaHbI3bl. MbICabl MEH aFbUIIIBIH OiJIceM, Ka3akKIia COMICHTIH
CTYJEHTTEH apTHIKIbIH JIeM oiaitMbiH. COCBhIH OapIbIK MaTepuall aFbUILIBIH TITIHE
OOJIFaH/IBIKTaH ©TE BIHFANIIBI.

11. AFBUTIIBIH TUTIHIE OKBITY/IBIH Ci3/11H aFbUIIIBIH TUTIH XKEeTULAIPYIHI3re KoHEe

MOHIK OKYJIapbIHbI3Fa JIETeH acepiH Kanai Kaosuiaiicsz? (Yeh, C-C, 2015

OolibIHIIIA OCHIMIETEH)

Crynent: Heri3i..... OCbl MONUsA3Fa KOIIKEHHEH Oepi, 013 TOMTEH XKYMBIC ICTETeH Ke3/1e
rpaMMaTHKaIaH KaTelecMi3, co3/1i YMBIThIT KeTemi3. Ceilnerenie on Oaiikanaasl KaHaai
KaTeNiK xi0epim )kaTKaHbIMBI3, COJI XKaFailnap KaTTel kemekTecTi. Kazip

nypeicTanabl. COCBIH OachIH/A coiyieyTre KbIMH O0OJaThIH, CO3/IEP Il YMBITHIN KajlaM, KO
oiinanambIH. Ce3zepai ayaapyra OoaMaii bl Aei/1i FOif, 0J1 €31 HIBIFY Kepek, ajl Ka3ip MeH/1e
Oackailia oHail ayiapambIH koHe ceileliMiH. Cos rpaMMaTHKa KoHE Ceilyiey TypbICTalbI,
JAMBIJIBL.

1) Tinai 6ackapy Typalibl )KE€TEeKII cypaKTap:

12. AFBUILIBIH TUTIHAE OKBITY KypCTapbhIHIAFbl TOKIPHOEHI3 Ke31H/1€ OKY OpPHBIHAH

KaHal TUIIIK KOJJay ajlabIHbI3?

Crynent: Kemek >karbiHaH Heri3i KUbIH 0051161, OChI TOTNKA aybICKaHHAH KeHiH KeiOip
KbI3JIapFa eTe KUbIH 00JI/Ibl, O1p TOI OOJFaHHAH KeH1H, OJapIbIH SMOLMSIIAPHI O1p —
Oipim3are Gepini, erep ojap PEeHXKil, KMHAIBII kaTca. MbIcanbl 011 KbI3Zap TeK KaHa Ske
OKBIIT KEJIT€H, COCBIH aFbUIIIBIH TPYINAachlHa KOUIKEHHEH KeliH ojap Keibip ce3aepal
I1aTacThIpabl, KeHOip cypakTapra xxayan oepe anMaianl. Coll Ke3/1e KbI3Iap IbIH KOHLT
Ky#i MaraH 0epinial.CochiH 613 ©31M13 )KHHAJIBIT IeKaHATKA O0apabIK. bip KbI3bIH KaFqaiibl
©Te KUBIH OOJIJIbI, 01 MYJIZIeM TYCiHOeI1. AFBUIIIBIH TOOBIHA KOIITI, TECT TaIChIpa ajlJIbl,
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Oipak oKbIFaHmatycinOemi, cernemeni.biz o KbI3¥a KMbIH OOJIFaHHAH KeWIH MYMKIH OJI
OpBICIIIa OKHUBIIBI HEMECE OPBIC TPYIIACKIHA KOIICIH, HEMece KOMEK Oepiiice Jien alTThHIK.
bisre emkiMm keMek 6epreH KoK, 013 6opibip mereH CUAKTB 0061, Bip-0ipimMi3ai ambIn
IIBIKTBIK
13. Ci3 arpUIibIH TiTIHAE OUTiM Oepy YIIiH OKY OPHBI YCHIHATHIH OKY
pecypcTapeiMeH KaHaraTTaHachi3 6a? 1-men 10-ra feifinri mkana OOWbIHINA KaTai
OaranaiicpI3?
Crynenrt: 5-6 conaii. Heri3i kanaratran6aiiMbia MynaeM. biz nmonussaa 3 kyperan Oacrar
OKBIII )KaThIPMBI3 FOU, MaTEpHAIJIbIH 00pi KaiTasiana 6epai. He okpicakTa 613 MaTepuaibl
TOJIBIK, HAKTBI HYKTECIHE KETIEHMi3, COCBIH KeJleCi KypCTa COJI MaTepHallIbl KaiiTa
okuMbI3. Mbican «National use of natural resources», cOChIH coi1 cabak Kemeci Kypcra
KIIIKeHEe e3repei, Oipak Ma3MYHBI TOJNBIKTal Oipaeit. Herisi, of1 TeK aFbUIIIBIH
IpyIIackiHa FaHa eMec, Ka3akK IPyIIachklHaa Aa cojail. MyMKiH SKOJIOTHUS KATThI
JaMbIMaFaH/IbIKTaH MIbIFap, 6acka cananapasl OiMeiimin, Oipak 6i31e MaTepuai as.
¢) KopbITbIHIBI Cypak:
14. Ci3 KOCKBIHBI3 KEJICTiH Tarbl Oip Hopce O6ap ma?
Crynent: Heri3i, ocbl rpynimaja OKbIFaHbIMA ©6T¢ KyaHBIIIITHIMBIH. bachIH1a KOPKBIHBIIIT
00161, Oipak TeK KaHa aFbUINIBIH TUTIH FaHA JKaKcapFaH jKOK, OOJalIakKa JereH Ko3Kapac
e3repai. EnoenkopibirsiM ocTi. Cebedi Kazakiia oKy OHail FOi ceiineil Oepeci, OMbIHIbI
alTachlH. AJl MBIH/IA IIBIHBIMEH €HOCKTCHY KepeK OO0k, cabaKKa JeTeH bIHTaM OSTHIBI.
Herisi 2 kypcraH kelryre 0omymisl /i, OipaK TECT €IKIM TarChIpMabl, 013 KOPHIKTHIK.
K) AsKTay:
bizain cyx0aThIMbI3 asikTanabl. MeH Ci3/liH ©TKI3TeH YaKbIThIHbI3 OeH
KBI3BIFYIIBUTBIFBIHBI3IBI ©Te OaraiaiMbid. Ci3/iH aKnapaThlHbI3 TEK 013/11H
3epTTeyiMi3 YIIIiH MaijalaHbUIaThIHBIHA JKOHE KYMHSUIBUIBIKKA KETIIIK OepeMiH.
YnkeH paxmer!
3epTTeyre YChIHBUIATHIH CYPaKTap:
a) Q3: Ci3 IELTS nemece Oacka TUIIIK ChIHAKTApIaH OTTIHI3 0¢?
Crynent: XKoxk 6bu1aii 607161, HET131 aiinTc Oap Gapiap eTTi, ai KoK Oananap TecTt
TarceIpabiK. bann GolibramIa 5 6amm 601y kKepek 60ab1, Oipak ceitsiey O6emimMi O0JIFaH HKOK.
Tect Tanceipranga C1 TancheIpasiK, Oipak apambizaa aeHrerimiz B1, B2
6omnanpl.Peiftunrimiz apanac, OapibIFbIMi3IIK] Oipel emec.
6) Q6: AFBUIIIBIH TIJIH/E OKBITY KypCTapblH OKBITY YIIIH OKBITYIIBUIAP aFbUIIIBIH TUTIH
eTe kaKChl 0Lyl Kepek Jen oiliaiice3 6a?
Crynent: Herisi, anneiMbI3aa npodeccruonan OoFaHIbIKTaH,aF bUIIIBIHIIA Oepe Typa, 631
IypbIc OlIMel Typca KilllkeHe KbI3bIK 00J1a1bl. bipak JereHMeH o3 TyFaH Tijli eMec eKeHiH
eCKepy Kepek.
B) Q7: Ci3 Kanaail TUIIIK JaFIblIapbl )KETUIIIPY Kepek Aer olaichi3?
r) Q12: Ci3 arbUILLIBIH TUTIH/AE OKBITY KypCTapbIH T€K aFbUIIIBIH TUTIHE OKBITY KEpeK e
oiinaiicei3 6a?
Crynent: Heri3i, 0131€ MeHIH OWBIMIIA, TPYIINaaa KbI3AapAbIH AeHrei1 op Typai. Cabakra
TYK TYCiHOEH OThIpFaHIla, Ka3akilia TYCIHAIPTeHHEeH eITeHe KeTIel/ 1 AeT OiaiMbIH.
Ce06e061 013 monus3 rpymnnackIMbI3 FOM, ©31 aThl AWTHIN TypFaHAail OipHelIe TUIAe XKYprizy
MYFaTiMAEPAiH MaKCaThl 1Tl OMIaliMBbIH.
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Coding Process of Teachers’ and Students’ Interviews
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4 [ c [} E
The Individual Semi-$tructured Interview Questionnaire for Teachers | * |Final Codes | ¥ |Categories
Influence of English on students B codes Language
iproficiency managnent
See progress course by course
Do not faree all, bt who wants
9 months courseswith native speakers  |Support nultilingual groups
(eertified) Folylingal group students knawledze s
o work with foreizners average (Fussian |, Kazakh 3)
Level is upper-intermediate/pre- Soe Zronps ave weal, some ave highly
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Support Education
Comses aze oxganized 2 - ahroad (English)
Leamt English bittle by Little o time 2 - Kazakhstan (Fnssian, Kazakh)
10 Larignage comses Warkload
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Then [ developed the language a kittle in America for I year, but qfter entering the 345 | Teach since 2013 fraid to speak in of andience 2-241 T - English
course, the languoge was not needed. Istudisd in o Russion group, it was notnecessary.  |Prepared for the lesson till 4-Sam, 8, there Is everything Self-tanght
Then, gfter vecetving the work, everything was in Russian, When I defended this condidate, |Enghish level improved during 7 years 2 year courses with Amencans
the minimum requiremant was English, ] quickly leamed the language and passed it of teaching 9 months courseswith native speakers
Then, when I heard ebout the Puture program, [ prepared very carafully, went through off |Every single class was challenging (certified)
the stages and studied in the UK We studied the language there for G monthy, and than for Leamt English httle by Lttle
1 year theve weve no problsms. At that time, IELTS was 6.9. Then, consciously, I started (being a teachers attended comrses
teaching in 4013, Indeed, in multilingualiom, you prepare yourself. thers were times when At school - English
you iatdown at 4-5 Celockin the evening, Istudied ol the presentations of the same UR, At Uni- participated i 1 exchange
0 ond then introduced the binary method ar the Universiy. s good. These muitilinguol progzam in the T34
1
f ] < 0
‘The Fndinadhual S eni-Stnuchred Fiberiew Qe Students Irdminary Codes Fmal Codes Calegoriv
S0 Istedied in on ordingry secondary school with ovientntion to diolopy and chewisnyp. Madstream schoal Languagerefidency Swodes Languageiledogy
Ortitionbislogy wd duemictry Bglich- 60-70%
Howrderstind everpthing
3. Whatis pour mogor and the ey of study? Orine and offtine dif erences Motivation
(Online sasisr 2-Parerits meicted, decine
"t present orally” Prestize of Brizlish
(e i better Irderesting tachs, feedom i choice
Ho differenice betwreer onling and Erfbursinam becanse ofteachers
offling study Serce of competition
T Ordlive, Toam Jnmy Ihnowr marey people sodying ahroad
B odivee, just copry bt et leam Imet peciple spealt thres Imamagzes
2- omercome my feor, bamiars
Leouldvot anewer them bt miderstoad.
Lot A cictar Towret Thoorlicl,
S, Ty n the 2tk pear, speciolty ecolopy. ear 4 Advantages Therdleof Engish
J-eneyto fnd formation Abighons wd adratag:
s it helped me a lot.
Little iformation th Kamkh
Publichi thow Erology is in Englich
Briglich swems ti be ensier in comparison
o Kt i zenditz et
e d Tisaivandages Dy English heliefs
Yo academi Brglish Hit oy it Brglish
2-Lak ofteachers i sad speabrirz weith Little emmors ] it declear
(Ordy some courses are 1 Bglich s ok
Whitedto shady ifall pokylingal | Hot andy h English voe are not natie
Fop speakieTs
peard Necessaty of ENTin HEin KT Hetessaty of ENIin HEin KT
3- Bternational Jangage, wrerymidiere | 3- Fdemational lmznage, evermdure
Do nothugre people o could Do ot bare people who conld Rdroducs
trochce the cpctem the system
Briglish emel i ot satisfctory i .2 | Briglish Lemel i viot satisactary i 12
e lowr arerze b Lo amemze
Sth peor, specialfy ecologp. e d Teclogy amd heliefs Heolozy and heliefs
Specinity "Botechnolrgy' Jd peor ear 3 Therole of Bnghish
Eiotechuolo gy, Srd ooy, Moitilinpual praining hegan in the Ind pear. B principle, when pou e 3 Tfhuence of ENTie English
studpin a waitilingual proup, theve i3 nothing complicated, ondp some subjects ave in Hothing is complicated 1 amabilingual group Topromed speabiiig ard Listening
Fuphish. Avd mareials ore cosier to find thow i Xpralh. Touphtondy 2-3courses, s heve. | Ondy 2-3 conmses i Ehglich Hotmack to Rrite
(rerera] Englich and professional
Brglich conmees helped a lot
Leamt oviby gremmar ot the words 1
Brglich conmses
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Appendix D

Consent Form in English, Russian and Kazakh

INFORMED CONSENT FORM
(For students)

Exploring University Teachers’ and Students’ Perceptions and Experiences of English as a
Medium of Instruction: Language Management, Ideology, and Practices

DESCRIPTION: You are invited to participate in a research study on your perceptions of the English
language role in English taught courses that will help the study to understand students’experiences in these
courses. You will be asked to participate in a face-to-face online interview via WhatsApp video call or
ZOOM containing 10-15 questions in English, Russian or Kazakh depending on your choice. If you express
your agreement, the interview will be tape-recorded. Your name and your institution name will be changed
and anonymous in all stages of the research. All the electronic informed consent forms and recordings will
be kept on the personal computer of the researcher and will be secured by the password. All the written and
printed documents will be kept in a secure place. Finally, after one year, all the obtained electronic materials
will be deleted from the researcher’s computer and hard copies will be physically destroyed.

TIME INVOLVEMENT: Your participation will take approximately 30-45 minutes.

RISKS AND BENEFITS: The risks associated with this study, which are minimal, might be fear of sharing
personal information with others; and absence of confidentiality and anonymity. To avoid these possible risks
of the study the name of the institution will be unknown; your name will be concealed with initials in the
transcript and a pseudonym used in the writing of the thesis. Interview recordings will be stored in a
protected place. Information obtained from the interviews will not be shared with the university professors
and administration. The comfortable time of the interviews will be negotiated with you and it will not disrupt
your study. Your decision whether or not to participate in this study will not affect your grades and status.

The benefits which may reasonably be expected to result from this study are revealing new insights about the
direct stakeholders’ perceptions of the English language in English taught programs.

PARTICIPANT’S RIGHTS: If you have read this form and have decided to participate in this project,
please understand your participation is voluntary and you have the right to withdraw your consent or
discontinue participation at any time without penalty or loss of benefits to which you are otherwise
entitled. The alternative is not to participate. You have the right to refuse to answer particular questions.
The results of this research study may be presented at scientific or professional meetings or published in
scientific journals.

CONTACT INFORMATION:

Questions: 1f you have any questions, concerns or complaints about this research, its procedures, risks and
benefits, contact the Master’s Thesis Supervisor for this student work, Associate Professor Bridget Goodman
at bridget.goodman@nu.edu.kz

Independent Contact: 1f you are not satisfied with how this study is being conducted, or if you have any
concerns, complaints, or general questions about the research or your rights as a participant, please contact
the NUGSE Research Committee at gse researchcommittee@nu.edu.kz.

Please sign this consent from if you agree to participate in this study.

* I have carefully read the information provided;

* I have been given full information regarding the purpose and procedures of the study;

* I understand how the data collected will be used, and that any confidential information will be seen
only by the researchers and will not be revealed to anyone else;

* T understand that I am free to withdraw from the study at any time without giving a reason;

+  With full knowledge of all foregoing, I agree, of my own free will, to participate in this study.
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Signature: Date:

The extra copy of this signed and dated consent form is for you to keep.

According to the law of the Republic of Kazakhstan an individual under the age of 18 is considered a
child. Any participant falling into that category should be given the Parental Consent Form and have
it signed by at least one of his/her parent(s) or guardian(s). In addition, the child must give assent to
participate in the research. Both parent consent and child assent scripts should be included with this
application.



117

O®OPMA NTHOOPMALIMOHHOI'O COI'JIACUA

W3ydenue npencTaBieHuii MpenoaaBaTesieii U CTyJJeHTOB YHUBEPCUTETOB 00 OTBITE
AHIJIMHICKOTO SI3bIKA KaK CPeCTBE O0yUEHHS: SI3bIKOBOM MEHEKMEHT, UJIC0JI0T U U
IIPaKTUKHU

OIIMCAHME: By npurnaniensl NpUHATH y4acTHe B UCCIICA0BAHMH BAILEro BOCIPUSTHS POJIH
AHIJIMICKOTO A3bIKa HA KYpPCaxX ¢ aHTJIMHCKHUM S3bIKOM OOY4EHHs1, KOTOPBIi IOMOKET MCCIIEN0BAHHIO TIOHATE
OIIBIT CTY/IEHTOB YYacTBYIOIIUX B JJAHHOMN Iporpamme. Bam OyeT NpeiokeHo NPUHATh YYacTHE B OUHOM
OHJIaHH-UHTEPBBIO ¢ TOMOIIBIO BuAco3BoHKa WhatsApp i ZOOM, xoropoe conepxut 10-15 BonpocoB Ha
AHIJIMICKOM, PYCCKOM HJIM Ka3aXCKOM SI3bIKAX B 3aBUCHMOCTH OT Balllero BbIOOpa. Eciu Bbl BHIpasuTe CBOE
coryiacue, HHTEPBBIO OyJIET 3aMMCaHo Ha AMKTO(OH. Ballle MMs M Ha3BaHWE BAlllETO yHUBEPCUTETA OYIyT
M3MEHEHBI M aHOHUMHBIMHU Ha BCEX dTanax UCCIeNoBanus. Bee onekTpoHHbie (HopMbI HH()OPMAITHOHHOTO
COTJIACHS U ay/IMO3AITMCH OYIyT XPAHUTBCS Ha MEPCOHATBHOM KOMITBIOTEPE HCCIIENOBATENS U OYIyT
3aIMIIEHB! MaposieM. Bee MMChbMEHHBIE U TIeYaTHBIE JOKyMEHTHI OyTyT XPaHUTBCS B HaIe)KHOM MecTe. [1o
TIPOLIECTBUHM ONPENETEHHOTO BPEMEHH, BCE TIOTYIEHHBIE JJIEKTPOHHBIE MATEPHANBI OYTyT YIAIEHBI
KOMITBIOTEPA HCCIIEIOBATENS, @ OyMaXkKHbIE KO OYIyT (pU3MIECKN YHUYTOKEHBL.

BPEMS YUACTMUSI: Baute yuactue notpebyeT okomno 30-45 MUHYT.

PUCKU U IPEUMYIIECTBA:

Pucku, cBsi3aHHBIE C 3TUM UCCIIEJOBAHUEM, KOTOPblE MUHUMAJbHBI, MOT'YT 3aKJII0YaThCs B CTpaxe,
MOJAEIHUTHCS JINYHON HH(POPMAIEl ¢ APYTUMH; U OTCYTCTBHE KOH(PHICHINAIHHOCTH U aHOHUMHOCTH.
YroOb!I n30ekKaTh 3TUX BO3ZMOXHBIX PHUCKOB UCCJIEJOBAHMsI, HA3BaHKE YUeOHOTO 3aBeJeHUs OyIeT
HEH3BECTHO; Ballle UMs OYAET CKPBHITO HHUIIMAJIAMH B CTEHOTPaMME U IICEBJJOHMMOM, HCIIOJIb3YEMBIM MPH
HalMCaHUM Te3Mca. 3aliCU HHTEPBBIO OYAyT XpaHUThCS B 3aluIIeHHOM Mecte. MHpopMmaryst, moryyeHHast
B XOJIe MHTEPBBIO, He OyZeT nepeaana npodeccopam U agMUHUCTpaluy yHuBepcutera. KoMmpopTHOE Bpems
IpoBeeHus cobece0BaHUI OrOBapUBaeTCs ¢ KaXKIbIM YJACTHUKOM U HE MelaeT ydyebe ydacTHUKOB. Bame
pelIeHre yYacTBOBATh UM HE Y4aCTBOBATh B TOM HCCIIEJOBAHUM HE TIOBJIMSAET HA BAIlly OLEHKH U CTaTyC.

B xauecTBe 0)XKMIaeMbIX IPEUMYLIECTB B PE3yJIbTaTe UCCIICAOBAHHS MOXKHO PacCMaTPHBATh PE3YJIbTAT ITOrO
UCCIIeIOBAHUS, KOTOPBII MOMOXKET PACKPHITh HOBBIE B3IJIAIBI HA BOCIPHATHE aHTIIMHCKOTO S3bIKa B
IporpaMmax ¢ IpernoJaBaHueM Ha aHTIIMHCKOM S3bIKE HETOCPEACTBEHHBIMH 3aHHTEPECOBAHHBIMH
ctopoHamu B KazaxcraHe.

IMPABA YUACTHMUWKOB: Ecnu Bel npountanu nannyio GopMy U pelIdIn IPUHATh y4acTHe B
JaHHOM HCCJICIOBAHUU, Brr JOJIKHBI IIOHUMATh, YTO Bame y4acTue ABJIACTCA }Z[O6pOBOJ'II)HbIM nytoy Bac
€CTh IIPaBO OTO3BATh CBOE COIJIACHE WM IIPEKPATUTh ydacTHe B Jito0oe BpeMs 0e3 mrpadHbIX CAHKIHH 1
6e3 moTepu COLMaNBHOTO MaKeTa, KOTOphI Bam npenocrasisiiu. B kadecTBe anbTepHATHBEI MOKHO HE
y4acTBOBaTh B HccieoBaHNH. Taxoke Bl mMeeTe nmpaBo He OTBeYaTh Ha KaKHe-THOO BOIPOCHI.
Pe3yJ'II>TaTI>I JaHHOT'O UCCJIEAOBAHUA MOTYT OBITh MpeACTABJICHBI NI 0Hy6J’II/IKOBaHLI B HaAYYHBIX WJIN
npodeccHoHAIBHBIX LETSIX.

KOHTAKTHAA HH®OPMALIUA:

Bomnpocei: Ecnu y Bac ecth BONpOChI, 3aMevaHus HJIH %KaI00bl 10 TIOBOY JAHHOTO HCCIIEIOBAHMUS,
MPOLIEIYPHI €r0 MPOBEICHHS, PUCKOB U MPEUMYIIECTB, Bl MOKETE CBS3aThCS C PYKOBOAUTEISIM
MarucTepcKoro Te3uca uccieaosarens: AccouunpoBanHsiii [Ipodeccop Bpumker ['ynman,
bridget.goodman@nu.edu.kz

He3aBucumblie koHTaKThI: Ecnu Bel He yoBrIeTBOpEHbI IPOBEICHUEM JaHHOTO UCCIeN0BaHus, eciau y Bac
BO3HUKIJIM KaKKe-JIn00 mpoOIeMbl, xaao0bl MIIM BOPOCH!, BbI MoxeTe cBsizaTbesi ¢ Komurerom
HUccnenosanuii Beicmeii 11Ikonsr O6pazoBanns Hazap6aeB YHuBepcuTera, OTIpaBUB NHCEMO Ha
3JIEKTPOHHBIN aJipec gse researchcommittee@nu.edu.kz.

Hon(anyﬁCTa, NOANUIINTE JaHHYIO (bOpMy, eciu BEI corimacHb! Y4acCTBOBATHL B UCCJIICIOBAHUU.
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* 5] BHMMATEJIBHO U3YYWJI IPEICTABICHHYIO HHPOPMALIHIO;

*  MHe npeaocTaBuI MOJIHYIO HHPOPMALUIO O LEJISIX U IPOLEAYPE UCCIIeIOBAHUS;

* S nonmmaro, kak OyIyT WCIONB30BaHBEI COOpaHHBIE [aHHBIE, M YTO JOCTYyI K IF000H
KOHpHICHIHATBHON HHPOPMaUH OyIeT UMETh TOJIBKO UCCIIETOBATEIIb,

* 5] moHMMaro, 4TO BIIPaBe B JIOOOH MOMEHT OTKAa3aThCs OT ydacTHs B AAaHHOM HCCIICIOBAHUM O€3
0OBSICHEHHS IPHYNH;

*  C moJHBIM OCO3HAHHEM BCETO BBIMICH3IIOKEHHOTO I COTTIACEH MIPHUHSTH YIaCTHE B HCCIIEIOBAHUH TI0
COOCTBEHHOM BOJIE.

ITommuce: Jara:
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3EPTTEY ) K¥MBbICHI KEJICIMIHIH AKITAPATTBIK ®OPMACHI

OKy KypaJjbl peTiHAeri aFbUIIIBIH Tl TOXKIpHOEC] Typasibl YHUBEPCUTET OKBITYIIBLIAPHI
MEH CTYIEHTTEpiHIH KO3KapacTaphl 3epTTey: TUIAIK MEHEDKMEHT, HICOJIOTHS KOHE
MPaKTHKA

CHUIIATTAMA: Ci3 arbUIIIbIH TUTIHAE OKBITATHIH KypcTaparbl aFbUIIIBIH TITIHIH POJTIH KaObUIIAYIbI
3eprreyre OarbITTaIFaH 3ePTTEY KYMBICHIHA KAaThICYFa MIAKbIPBUIBII OTHIPCHI3. OChI TAKBIPHII asChIHA
3epTTey CTYIACHTTEP/IIH OCHl KypcTapFa JIereH TYCIHITiH aHbIKTayFa ThIpbicaabl. Ci3re KaTbhICy YCHIHBLUIA/IBL.
KateicyFra makeipambI3. Cisre WhatsApp Hemece ZOOM OeitHeKOHBEPEHIUICH aPKBUTBI Ci3/1iH
TaHJaybIHbI3Fa OallIaHbICTHI aFBUIIIBIH, OPBIC HeMece Ka3ak Tingepinge 10-15 cypakrapsl 6ap Germe-6er
OHJIAH cyx0aTTacyFra KaTbicy YChIHbLIAMbL. CyX0aT TUKTO(OHFA Ci3 KelniciM OepreH xaraai/a xKa3blIaThlH
Oomanpsl. 3epTTeyAiH OapIbIK Ke3eHAepiHe Ci3IiH aThIHBI3 O€H Ci3MiH YHUBEPCUTETIHI3AIH aThl ©3TePTLITIIL,
JKacBIPBIH 00Maapl. AKITapaTTHIK KEJIiCiM MeH ayanoska3z0anapIsiH OapiIslK AIEKTPOHABIK Typiepi
3epTTEYIIiHIH XKeKe KOMITBIOTEpIHAe CaKTaIaabl XKoHE apOIBMEH KOpFaiFaH 0onaabl. bapisik xa3plral
JKoHE OachUTFaH KYKaTTap Kayircis xkepze cakranaasl. benrini 6ip yakpITTaH KeiiH OapIbIK ajJbIHFaH
3JEKTPOHABI MaTepualgap 3epTTEYIIiHiH KOMIBIOTEPiHEH JKOMBUIABI, all Kara3 KeripMenepi (pr3nkabk
TYPJIE KOHBLIAIBI.

OTKIBIJVIETIH YAKDBITbBI: Ciznin kateicybinpis mamamen 30-45 MUHYT yaKbITHIHBI3IbI aN1a/Ibl.

3EPTTEY ’K¥MbBICBIHA KATBICY/IbIH KAYIIITEPI MEH
APTBIKIIBIJIBIKTAPBI:

3epTTey KYMBIChIHA KaTBICY/IBIH KayinTepi MEHUMAaI bl OJap )Keke aKmapaTThl OacKalapMeH 0elicyIeH
KOPKYbIHA OaiiJIaHBICTHI; KOHE KYNHSJIBUIBIK IEH aHOHUMIUTIKTIH OOJIMaybIHaH 0OJIybl MYMKIH.
3epTTeymiH BIKTUMAJ KayinTepiH OOAbIpMAac YIIIiH OKY OPHBIHBIH aTaybl O€Nrici3 00J1a/Ibl; Ci3IiH aThIHbI3
TPAHCKPUILIUAAAFBI 0aC OPINTEPMEH KOHE TE3HC Ka3y Ke31H/C KOJJaHbUIATHIH OYPKEHIIIK aTICH
xacpIpputaasl. Cyx0art sxa3banapbl Kayilciz opeiHaa cakranaasl. Cyx06at OapbIChIHAA abIHFAH aKIapar
YHHBEPCHTET Mpodeccopiapbl MEH 9KIMIILUTIK KypaMbiHa Oepinmeiini. Cyx0aT eTKi3yre KOJIaliIbl YaKbIT op
KaTBICYIIBIMEH KeJiciliel »aHe KAaThICYIIbIIap IbIH OKYbIHA KeIepri 00IMaiIpl. 3epTTey *KyMbIChIHA
KaTBICyFa KelliciM OepyiHi3 HeMece 6ac TapTybIHbI3 CiziH OaranmaphIFbI3Fra HeMece MopTeOeHi3re el
dcepiH TUTI30eH .

3epTTey KYMBICHIHA KATBICYBIHBI3ABIH KeJleciIel ap THIKIIBUTBIKTAPEI 00OTybl MYMKIH: OCHI 3€pTTCYAiH
HoTIKeci KasakcTaHmarsl aFbUIIIBIH TUTIHAE OKBITBUIATHIH OaFaapiiaMaiapblHa TiKeJIeH KaThICYIIbUIap IbIH
aFBUIIIBIH TUTIH KaOBUIIAYHI TYpalIbl )KaHA KO3KapacTapAbl allyFa KOMEKTeCe/Ii.

KATBICYHIBI KYKBIKTAPBI: Erep Cis 6epinren (popMamMeH TaHBICHIT, 3€pTTey KYMBICHIHA
KaTBICyFa IIeniM KaOburaacaHsi3, Ci3liH KaTBICYBIHBI3 €PIKTI TypAe ekeHiH xabapnaiimbr3. COHBIMEH
KaTap, KaJlaFaH yaKbITTa ailbIIIyJl TeJIeMel XKoHe Ci3/IIH oJISYMETTIK JKeHIJIIKTepiHi3re eil Kecipin
TUri30el 3epTTey )KYMBIChIHA KAThICY Typalibl KeJIICIMIHI3 /11 Kepi KaiiTapyFa HeMece TOKTaTyFa KYKbIFbIHBI3
Oap. 3epTTey KYMBICHIHA MYJIIEM KaThICIIaybIHBI3Fa JIa TOJIBIK KYKBIFBIHEI3 Oap. CoHmaii-ak, KaHnmai aa oip
CypakTapra jxayamn oepMmeyiHisre ge 90/eH 00s1a1bl. Byt 3epTTey KYMBICHIHBIH HOTIKENIEP] aKaIeMUSIIBIK
HeMece KaciOu MakcarTap/ia Oacrara YChIHBLTYbl HEMECE IIBIFAPBUTYbl MYMKIH.

BAMJIAHBIC AKITAPATBI:

Cypaxrapbinbi3: Erep sxyprizinin OTbIpFaH 3epTTey >KYMBICBIHBIH ITPOIECi,KayTli MEH apThIKIIBUIBIKTAPEI
TypaJIbl CYparbIHBI3 HEMECe MIaFBIMBIHBI3 00JIca, Keneci OaimaHbIc Kypaugapsl apKbUIbI 3epTTEYIIiHIH
MarucTpJIbIK Te3MCi OOWBIHINA KEeTEKIiciIMeH XabapiaacybIHb3Fa 00omanbel. Kaysimaacteipeurran [Tpodeccop
Bpumxker I'yaman, bridget.goodman@nu.edu.kz

JIEPBEC BAHJIAHBIC AKITAPATTAPBI: Erep Gepinren 3epTrey KyMBICHIHBIH JKYPTi3iTyiMen
KaHaraTTaHOAacaHbI3 HEMECe CypaKTapbIHbI3 OCH maFrbIMAapbIHbI3 Oosica, HazapbaeB YHuBepcureti XKorapsl
Binim 6epy mexTeOiniH 3eprrey KomureriMeH kepceTisireH GaiianbIc Kypangapbl apKbUIbI
xabapracysIHbI3Fa 00JIaIbl: AIEKTPOHABIK TOMITaMeH gse_researchcommittee@nu.edu.kz
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3epTTey KYMBICBIHA KAaTBICYFa KeJiCiMiHi3Ii OepceHi3, OepinreH popmara KOJ KOIOBIHBI3IB CYPaliMBbI3.

Kombr:

Men Gepinren popMaMeH MYKHST TAHBICTHIM;

MaraH 3epTTey KYMBICEHIHBIH MaKcaThl MEH OHBIH IPOLeAypackl kaiibIHAa TONBIK aKmnapar Oepiiai;
JKuHakTanraH akmapatr IeH KYIHs MOJIMETTepre TeK 3epTTCYIIiHIH o3iHe KODKETIMII JKOHE MM
0OJaTBIHBIH TOJBIK TYCIHEMIH;

MeH Ke3 KeNreH yaKpITTa elIKaH/Aai TYCIHIKTeMeci3 3epTTey )KYMbIChIHA KaThICy/laH 0ac TapTybIMa
0OJIATBIHBIH TYCIHEMiH;

MeH >xoFapblia aTaiblll O©TKEH aKMapaTThl CaHalbl TYpHAe KaObUIAAIl, OCHI 3€PTTEY J>KYMBICHIHA
KaThICYFa 3 KeJiciMimMi OepeMiH.

Kymi:
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INFORMED CONSENT FORM

(For teachers)

Exploring University Teachers’ and Students’ Perceptions and Experiences of English as a
Medium of Instruction: Language Management, Ideology, and Practices

DESCRIPTION: You are invited to participate in a research study on your perceptions of the English
language role in English taught courses that will help the study to understand teachers’ experiences in these
courses. You will be asked to participate in a face-to-face online interview via WhatsApp video call or
ZOOM containing 10-15 questions in English, Russian or Kazakh depending on your choice. If you express
your agreement, the interview will be tape-recorded. Your name and your institution name will be changed
and anonymous in all stages of the research. All the electronic informed consent forms and recordings will
be kept on the personal computer of the researcher and will be secured by the password. All the written and
printed documents will be kept in a secure place. Finally, after one year, all the obtained electronic materials
will be deleted from the researcher’s computer and hard copies will be physically destroyed.

TIME INVOLVEMENT: Your participation will take approximately 30-45 minutes.

RISKS AND BENEFITS: The risks associated with this study, which are minimal, might be fear of sharing
personal information with others; and absence of confidentiality and anonymity. To avoid these possible risks
of the study, the name of the institution will be unknown; your name will be concealed with initials in the
transcript and a pseudonym used in the writing of the thesis. Interview recordings will be stored in a
protected place. Information obtained from the interviews will not be shared with the university professors
and administration. The comfortable time of the interviews will be negotiated with each participant and it
will not disrupt participants’ work. Your decision whether or not to participate in this study will not affect
your employment and status.

The benefits which may reasonably be expected to result from this study are receiving new insights about the
direct stakeholders’ perceptions about the English language in English taught programs in Kazakhstan.

PARTICIPANT’S RIGHTS: If you have read this form and have decided to participate in this project,
please understand your participation is voluntary and you have the right to withdraw your consent or
discontinue participation at any time without penalty or loss of benefits to which you are otherwise
entitled. The alternative is not to participate. You have the right to refuse to answer particular questions.
The results of this research study may be presented at scientific or professional meetings or published in
scientific journals.

CONTACT INFORMATION:

Questions: 1f you have any questions, concerns or complaints about this research, its procedures, risks and
benefits, contact the Master’s Thesis Supervisor for this student work, Associate Professor Bridget Goodman
at bridget.goodman@nu.edu.kz

Independent Contact: 1f you are not satisfied with how this study is being conducted, or if you have any
concerns, complaints, or general questions about the research or your rights as a participant, please contact
the NUGSE Research Committee at gse researchcommittee@nu.edu.kz.

Please sign this consent from if you agree to participate in this study.

* I have carefully read the information provided;

* I have been given full information regarding the purpose and procedures of the study;

* I understand how the data collected will be used, and that any confidential information will be seen
only by the researchers and will not be revealed to anyone else;

* Tunderstand that I am free to withdraw from the study at any time without giving a reason;

+  With full knowledge of all foregoing, I agree, of my own free will, to participate in this study.

Signature: Date:
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The extra copy of this signed and dated consent form is for you to keep.

According to the law of the Republic of Kazakhstan an individual under the age of 18 is considered a
child. Any participant falling into that category should be given the Parental Consent Form and have
it signed by at least one of his/her parent(s) or guardian(s). In addition, the child must give assent to
participate in the research. Both parent consent and child assent scripts should be included with this
application.
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O®OPMA NTHOOPMALIMOHHOI'O COI'JIACUA

W3yueHne mpeacTaBIeHHIA U OIbITA MPENoaBaTeield U CTyICHTOB YHUBEPCUTETOB 00
AHIJIMICKOM SI3bIKE KaK CpeJCTBEe 00yUeHUs: YIpaBJICHUE SI3bIKAMHU, UJICOJIOT Sl U
IIPaKTUKHU

OIIMCAHME: By npurnaniensl NpUHATH y4acTHe B UCCIICA0BAHMH BAILEro BOCIPUSTHS POJIH
AHIIMICKOTO 53bIKa HAa KypCcax C aHTJMHCKUM S3bIKOM 00Y4EHUsI, KOTOPBI TOMOXET MCCIIEI0BAHHUIO MOHSTh
OITIBIT MpEeMo/IaBaTelNiell y4acTBYIOINX B JaHHOW IporpaMme. Bam Oyzaer npezsioxkeHo NpUHATh y4acTUe B
OYHOM OHJIAH-MHTEPBBIO C IOMOIIBIO BHeo3BoHKa WhatsApp miin ZOOM, koropoe conepxut 10-15
BOIIPOCOB HA aHTIMHCKOM, PYCCKOM MJIM Ka3aXxCKOM sI3bIKax B 3aBUCHMOCTH OT Baliero Beioopa. Eciu Bbl
BBIPAa3HUTE CBOE COTIacHe, MHTEPBBIO Oy/IET 3amicaHo Ha TUKTo(QOH. Barre nMs 1 Ha3BaHUE Ballero
YHHBEpCHUTETA OyIyT M3MEHEHBI 1 aHOHUMHBIMH Ha BCEX dTallax MCCIICA0BaHMUs. Bee anekTpoHHbIe (hOPMEI
MH()OPMALMOHHOTO COTTIACHS M ayANO03aich OyIyT XpaHUThCS Ha IEPCOHATIBHOM KOMIBIOTEPE
uccie0BareNd 1 OyayT 3aIlUIIeHb] TaposieM. Bee micbMEHHBIE M TIEYaTHBIE JOKYMEHTHI OyIyT XpaHUTHCS B
HaJie’)kHOM MecTe. [To mporrecTBuy onpeneneHHOr0 BpEMEHH, BCE OTyYCHHBIE SIEKTPOHHBIC MAaTEPHAIIBI
OyZAyT ymaJeHbI ¢ KOMITBIOTEpa UCCIIeIOBATENSL, a OyMaXKHbIe KOHH OYIyT (PU3NIECKH YHUITOKECHEI.

BPEMS YUACTMUSI: Baute yuactue notpebyeT okomno 30-45 MUHYT.

PUCKU U IPEUMYIIECTBA:

Pucku, cBsi3aHHBIE C 3TUM UCCIIEJOBAHUEM, KOTOPblE MUHUMAJbHBI, MOT'YT 3aKJII0YaThCs B CTpaxe,
MOJAEIHUTHCS JINYHON HH(POPMAIel ¢ APYTUMH; U OTCYTCTBHE KOH(PHICHIUAILHOCTH 1 aHOHUMHOCTH.
YroOb!I n30ekKaTh 3TUX BO3ZMOXHBIX PHUCKOB UCCJIEJOBAHMsI, HA3BaHKE YUeOHOTO 3aBeJeHUs OyIeT
HEH3BECTHO; Ballle UMs OYAET CKPBHITO HHUIIMAJIAMH B CTEHOTPaMME U IICEBJJOHMMOM, HCIIOJIb3YEMBIM MPH
HaIMCaHUM Te3Mca. 3aNiCU HHTEPBBIO OYAYT XpaHUTHCS B 3alllMIIeHHOM Mecte. MHpopMmaryst, moryyeHHast
B XOJIe MHTEPBBIO, He OyZeT nepeaana npodeccopam U agMUHUCTpaluy yHuBepcutera. KoMmpopTHOE Bpems
MPOBEICHUs COOECeI0BaHUI OTOBAPUBAETCS C KaXK/IbIM YYaCTHUKOM M He MelaeT paboTe yuacTHHKOB. Bae
pelIeHre y9acTBOBAaTh WM HE YYACTBOBAThH B TOM HCCIICIOBAaHUHU HE TIOBIISIET HA Ballly paboTy | CTaTyc.

B xauecTBe 0)XKMIaeMbIX IPEUMYLIECTB B PE3yJIbTaTe UCCIICAOBAHHS MOXKHO PacCMaTPHBATh PE3YJIbTAT ITOrO
UCCIIeIOBAHUS, KOTOPBII MOMOXKET PACKPHITh HOBBIE B3IJIAIBI HA BOCIPHATHE aHTIIMHCKOTO S3bIKa B
IpOorpaMMax ¢ IpernoJaBaHueM Ha aHTIIMHCKOM S3bIKE HETIOCPEACTBEHHBIMH 3aHHTEPECOBAHHBIMH
ctopoHamu B KazaxcraHe.

IMPABA YUACTHMUWKOB: Ecnu Bel npountanu nannyio GopMy U pelIdIn IPUHATh y4acTHe B
JaHHOM HCCJICIOBAHUU, Brr JOJIKHBI IIOHUMATh, YTO Bame y4acTue ABJIACTCA }Z[O6pOBOJ'IbHI)IM H 4YTO Yy Bac
€CTh IIPaBO OTO3BATh CBOE COIJIACHE WM IIPEKPATUTh ydacTHe B Jito0oe BpeMs 0e3 mrpadHbIX CAHKIHH 1
6e3 moTepu COLMaNBHOTO MaKeTa, KOTOphI Bam npenocrasisiiu. B kadecTBe anbTepHATHBEI MOKHO HE
y4acTBOBaTh B HccieoBaHNM. Taxoke Bl mMeeTe npaBo He OTBeYaTh HA KaKHUe-THOO BOIPOCHI.
Pe3yJ'II>TaTI>I JaHHOT'O UCCJIEAOBAHUA MOTYT OBITh MpeACTABJICHBI NI 0Hy6J’II/IKOBaHLI B HaAYYHBIX WJIN
npodeccHoHAIBHBIX LETSIX.

KOHTAKTHAA HH®OPMALIUA:

Bomnpocei: Ecnu y Bac ecth BONpOChI, 3aMevaHus HJIH %KaI00bl 10 TIOBOY JAHHOTO HCCIIEIOBAHMUS,
MPOLIEIYPHI €r0 MPOBEICHHS, PUCKOB U IPEUMYIIECTB, Bl MOKETE CBS3aThCS C PYKOBOAUTEISIM
MarucTepcKoro Te3uca uccieaosarens: AccouunpoBanHsiii [Ipodeccop Bpumker ['ynman,
bridget.goodman@nu.edu.kz.

He3aBucumblie koHTaKThI: Ecnu Bel He yoBIeTBOpEHbI IPOBEICHUEM JaHHOTO HCCIeA0BaHus, eciau y Bac
BO3HUKIJIM KaKKe-JIn00 mpoOIeMbl, xaao0bl MIIM BOPOCH!, BbI MoxeTe cBsizaTbesi ¢ Komurerom
HUccnenosanuii Beicmeii 11Ikonsr O6pazoBanns Hazap6aeB YHuBepcuTera, OTIpaBUB NHCEMO Ha
3JIEKTPOHHBIN aJipec gse researchcommittee@nu.edu.kz.

Hon(anyﬁCTa, NOANUIINTE JaHHYIO (bOpMy, eciu BEI corimacHb! Y4acCTBOBATHL B UCCJIICIOBAHUU.
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* 5] BHMMATEJIBHO U3YYWJI IPEICTABICHHYIO HHPOPMALIHIO;

*  MHe npeaocTaBuI MOJIHYIO HHPOPMALUIO O LEJISIX U IPOLEAYPE UCCIIeIOBAHUS;

*+ S nonmmaro, kak OyIyT WCIONB30BaHBEI COOpaHHBIE JaHHBIE, M YTO JOCTYyI K IH000H
KOHpHICHIHATBHON HHPOPMaUH OyIeT UMETh TOJIBKO UCCIIETOBATEIIb,

* 5] moHMMaro, 4TO BIIPaBe B JIOOOH MOMEHT OTKAa3aThCs OT ydacTHs B AAaHHOM HCCIICIOBAHUM O€3
0OBSICHEHHS IPHYNH;

*  C moJHBIM OCO3HAHHEM BCETO BBIMICH3IIOKEHHOTO ST COTJIACEH IIPHUHSTH YIaCTHE B HCCIICIOBAHUH TI0
COOCTBEHHOM BOJIE.

ITommuce: Jara:
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3EPTTEY ) K¥MBbICHI KEJICIMIHIH AKITAPATTBIK ®OPMACHI

OKy Kypajbl peTiHAeri aFbUIIIBIH TiJIl Typajbl YHUBEPCUTET OKBITYLIBIIAPEI MEH
CTYJICHTEPiHIH KO3KapacTapblH KoHE TOKIpHOEIepiH 3epTTey: TUIIIK MECHEIPKMEHT,
UJCOJIOTHS J)KOHE TPAKTHKA

CHUIIATTAMA: Ci3 arbUIIIbIH TUTIHAE OKBITATHIH KypcTaparbl aFbUIIIBIH TITIHIH POJTIH KaObUIIAYIbI
3eprreyre OarbITTaIFaH 3ePTTEY KYMBICHIHA KaThICyFa MIAKbIPBUIBII OTBIPCHI3. OChI TAKBIPBIN asiCHIHIAFbI
3epTTey OKBITYIIBLIAP/BIH OCHI KypCTapFa JIeTeH TYCIHITIH aHbIKTayFa ThIpbicaabl. Ci3re KaTbiCy
YCBHIHBIIA B KaTbicyFa makpipambi3. Cisre WhatsApp Hemece ZOOM GeliHekoH(epEeHIMSCH apKbUTBI Ci3/11H
TaHJaybIHbI3Fa OailIaHBICTHI aFBUIIIBIH, OpBIC HeMece Ka3ak Tingepinge 10-15 cypakraps! 6ap Germne-6er
OHJIAH cyx0aTTacyFra KaTbicy YChIHbLIAMbL. CyX0aT TUKTO(OHFA Ci3 KelniciM OepreH xaraai/a xKa3blIaThlH
Oomanpsl. 3epTTeyAiH OapIbIK Ke3eHAepiHe Ci3IiH aThIHBI3 O€H Ci3MiH YHUBEPCUTETIHI3AIH aThl ©3TePTLITIIL,
JKacBIPBIH 00Magpl. AKITapaTTHIK KEJIiCiM MeH ayanoska3z0anapasiH OapiIblK AJIEKTPOHIBIK Typiepi
3epTTEYIIiHIH XKeKe KOMITBIOTEpIHAe CaKTaIaabl XKoHE apOIBMEH KOpFaiFaH 0onaabl. bapisik xa3plral
JKoHE OachUTFaH KYKaTTap Kayircis xkepze cakranaasl. benrini 6ip yakpITTaH KeiiH OapIbIK ajJbIHFaH
3JIEKTPOHABI MaTepralgap 3epTTEYIIiHIH KOMIBIOTEPiHEH JKOMBUIAIBI, all Kara3 KemripMenepi (pu3nKabk
TYpZE KOHBUIAIBI.

OTKIBIJVIETIH YAKDBITbBI: Ciznin kateicybinpis mamamen 30-45 MUHYT yaKbITHIHBI3IbI aN1a/Ibl.

3EPTTEY ’K¥MbBICBIHA KATBICY/IbIH KAYIIITEPI MEH
APTBIKIIBIJIBIKTAPBI:

3epTTey KYMBIChIHA KaTBICY/IBIH KayinTepi MEHUMA L. OJap KeKe aKmapaTThl OacKalapMeH 0elicyIeH
KOPKYbIHA OaiiJIaHBICTHI; KOHE KYNHSJIBUIBIK IEH aHOHUMIUTIKTIH OOJIMaybIHaH 0OJIybl MYMKIH.
3epTTeymiH BIKTUMAJ KayinTepiH OOAbIpMAac YIIIiH OKY OPHBIHBIH aTaybl O€Nrici3 00J1a/Ibl; Ci3IiH aThIHbI3
TPAHCKPUITLIUAAAFBI 0aC OPINTEPMEH KOHE TE3HC Ka3y Ke31H/e KOJJaHbUIATHIH OYPKEHIIIK aTICH
xacpIpputaasl. Cyx0art sxa3banapbl Kayilciz opeiHaa cakranaasl. Cyx06at OapbIChIHAA abIHFAH aKIapar
YHHBEPCHTET Mpodeccopiapbl MEH 9KIMIILUTIK KypaMbiHa Oepinmeiini. Cyx0aT eTKi3yre KOJIaliIbl YaKbIT op
KaTBICYIIBIMEH KeJicilieNli »KoHe KAaThICYIIbLIap IbIH )KYMBICEIHA Kelepri 00IMaiapl. 3epTTey *KYMbICHIHA
KaTBICyFa KelliciM OepyiHi3 Hemece Oac TapTysiHbI3 Ci3/iH JKYMBICHIHBI3Fa HeMece MOPTEOCHI3Te eIl 9CcepiH
TUTI30eM 1.

3epTTey KYMBICHIHA KATBICYBIHBI3ABIH KeJleciielt ap TRIKIIBUTBIKTAPEI 00ITybl MyMKIH: OCHI 3€pTTeYIiH
HoTmKeci KasakcTaHmarsl aFbUIIIBIH TUTIHAE OKBITBUIATHIH OaFaapiiaMaiapblHa TiKeJIeH KaThICYIIbLIap IbIH
aFBUIIIBIH TUTIH KaOBUIIAYHI TYpalIbl )KaHA KO3KapacTapAbl allyFa KOMEKTeCe/Ii.

KATBICYHIBI KYKBIKTAPBI: Erep Cis 6epinren (popMamMeH TaHBICHIT, 3€pTTey KYMBICHIHA
KaTBICyFa IIeniM KaObuaacaHsi3, Ci3MiH KaTbICYBIHBI3 €PIKTI TypAe ekeHiH xabapnaiiMbr3. COHBIMEH
KaTap, KaJlaFaH yaKbITTa ailbIIIyJl TeJIeMel XKoHe Ci3/IIH oJISYMETTIK JKeHIJIIKTepiHi3re eil Kecipin
TUri30ei 3epTTey )KYMBIChIHA KATBICY Typalibl KeJIiCIMIHI3/1 Kepi KaiiTapyFa HeMece TOKTaTyFa KYKbIFbIHbI3
Oap. 3epTTey KYMBICHIHA MYJIIEM KaThICIIaybIHBI3Fa JIa TOJIBIK KYKBIFBIHEI3 Oap. CoHmaii-ak, KaHnmai aa oip
CypakTapra jxayamn oepMmeyiHisre ge 90/eH 00s1a1bl. Byt 3epTTey KYMBICHIHBIH HOTIKENIEP] aKaIeMUSIIBIK
HeMece KaciOu MakcarTap/ia Oacrara YChIHBLTYbl HEMECE IIBIFAPBUTYbl MYMKIH.

BAHJIAHBIC AKITAPATHI:

Cypaxrapbinbi3: Erep sxyprizinin OTbIpFaH 3epTTey >KYMBICBIHBIH ITPOIECi,KayTli MEH apThIKIIBUIBIKTAPEI
TypaJIbl CYparbIHBI3 HEMECe MIaFBIMBIHBI3 00JIca, Keneci OaimaHbIc Kypaugapsl apKbUIbI 3epTTEYIIiHIH
MarucTpJIbIK Te3MCi OOWBIHINA KEeTEKIiciMeH XabapiacybIiHb3Fa 00aabl. Kaysimaacteipeurran [Tpodeccop
Bpumxker 'yaman, bridget.goodman@nu.edu.kz.

JIEPBEC BAHJIAHBIC AKITAPATTAPBI: Erep Gepinren 3epTrey KyMBICHIHBIH JKYPTi3iTyiMen
KaHaraTTaHOAacaHbI3 HEMECe CypaKTapbIHbI3 OCH maFrbIMAapbIHbI3 Oosica, HazapbaeB YHuBepcureti XKorapsl
Binim 6epy mekTebiniH 3eprrey KomuTeriMeH kepceTiireH 6aiianbIc Kypanaapbl apKbUIbI
xabapiiacybIHbI3Fa 00J1a Ibl: 3JIEKTPOH/IBIK TIOIITaMEH gse researchcommittee@nu.edu.kz.
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3epTTey XKYMBICHIHA KaTbICyFa KeliciMiHi3i OepceHis, Oepiiren popMara KO KOIOBIHBI3IbI CYpPaiMBbI3.

Kombr:

Men Gepinren popMaMeH MYKHUST TaHBICTHIM;

MaraH 3epTTey KYMBICEIHBIH MaKcaThl MEH OHBIH IPOLeAypackl kaiibIHAa TONBIK aKmnapar Oepiiai;
JKuHakTanraH akmapar IEeH KYIHs MOJIMETTepre TeK 3epTTEYIIiHIH o3iHe KODKETIMIII JKOHE MM
0OJaTBIHBIH TOJBIK TYCIHEMIH;

MeH Ke3 KeJreH yakKpITTa eIIKaHAal TYCIHIKTeMeci3 3epTTey )KYMBICBIHA KaThICyIaH 06ac TapTybIMa
0OJIATBIHBIH TYCIHEMIH;

MeH >xoFapblia aTaiblll O©TKEH aKMapaTThl CaHalbl TYpHe KaObUIAAIl, OCHI 3€PTTEY J>KYMBICHIHA
KaThICYFa 3 KeJiciMimMi OepeMiH.

Kymi:




