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Abstract

The Role of Language in the Integration of Repatriated Students in Kazakhstan
After gaining independence from the Soviet Union, Kazakhstan launched an ethnic
migration policy to invite ethnic Kazakhs to return to their historical homeland. Ethnic
Kazakhs from non-CIS countries with limited knowledge of Russian have faced language,
social, and cultural challenges throughout their migration. This study explores the role of
language in the integration of ethnic Kazakh repatriated students from China in Nur-Sultan
and Almaty. The rationale for choosing these two cities was based on the fact that the use
of the Kazakh language varies significantly between them (Smagulova, 2006). Along with
this research problem, the research questions to determine the ethnic Kazakh repatriated
students’ language background, their attitudes towards the languages in their repertoire and
their social integration were developed. This study employed a qualitative research design
applying semi-structured interviews and the sample only included ethnic Kazakh students
who had returned from China to Kazakhstan, of which there were 10. Ten ethnic Kazakh
repatriated students were purposefully selected by snowball sampling. The major findings
revealed that all participants cannot express their ideas fluently in Russian, but those
participants from Nur-Sultan can communicate in Russian for basic purposes. For all
participants, they know Kazakh at different levels based on their educational background
and length of time spent living in Kazakhstan, the Chinese language remains dominant,
and the majority claim that due to their low Russian proficiency it is difficult to adapt to
Kazakhstani society. This study could enable educational staff to better understand the
multilingual competences of ethnic Kazakh students repatriated from China studying in
Nur-Sultan and Almaty, and it may draw the attention of policymakers to the unique

situation of repatriated students from China to provide them with relevant support.
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AHaaTna

Ka3zakcrangarel Penatpnant Cryaentrepain Unarerpanusicbinaarsl Tigin Peoi
Kazakcran Kenec OnarpiHa ToyesCi3AiK aqFaHHAH KeWiH STHUKAIBIK Ka3aKTap bl TAPUXU
OTaHJIapbIHA OpaJTyFa MIAKBIPY YIIIH STHUKAIBIK KOII-KOH casicaThlH 0acTasl. OpbIC TUTIH
MEHI'epMETeH IIET eIACPACH KeITeH 3THUKAJBIK Ka3aKTap Kelli-KOH Ke3iH/e
JIMHTBUCTUKAJIBIK, dJIEYMETTIK oHE MOJICHU TIpoliemanapra Tan 6oaasl. by 3eprrey
xymbicel Kpitaiinan Hyp-Cyntan MeH AnMaThl KajlalnapblHa OpajiFaH STHUKAJIBIK Ka3ak
CTYJEHTTEPIHIH OeHIMIyTyIHET1 TUINIH POJIIH 3epTTEi/11l. ATAaIMBIII €K1 KaJaHbI
TaHJIay/IbIH HET13/IeMeci Ka3aK TUTIHIH KOJIIaHBIC asChIHBIH alTapIbIKTal ©3repeTiHIriHe
OaiimansicTel (CMarymosa, 2006). Ocel 3epTTey pobaeMachIMEeH KaTap,
penarpuanusIaHFaH dTHHKAIBIK Ka3aK CTYACHTTEPIHIH JUHTBUCTHKAIBIK IIBIFY TET1H,
OJIap/IbIH penepTyapbIHIaFbl TUIIEPMEH OailllaHbICHIH KOHE 9JIEYMETTIK HHTEIPAllUsChIH
aHBIKTAUTHIH 3€PTTEY CYpaKTaphl JalbIHAANIb. 3epTTEY KYMBICHI OapbICHIHAA CalablK
3epTTey AM3aiHBIHBIH JKapThUlail KYPhUIbIMIAIFAH cyX0aT 9/1iC1 KOJIAaHbUIIbI KOHE
ipikreyre Kerraitnan Kazakcranra opanran 10 STHUKAIIBIK Ka3aK CTYJACHTTEP1 aJIbIH/IBI.
Herisri HoTmKenep KkopceTKeH e, OapIIblK KaThICYIIBLIAP IbIH OPBIC TUIIH MEHTE€pPY
neHreiiepi tomeH, 6ipak Hyp-Cyntad KanackIHBIH KaThICYIIBUTIAPHI HET13T'1 MaKCaTTaphI
YIIIH OMJIApBIH OPBIC TUTIHE XKEeTKi3e anaabl. KaTelcylbiapablH Ka3ak Tl IeHreinepi
OimiM anFaH opTanapbiHa xoHe Kazakcranaa emip cypill *aTKaH yaKbITTapbIHBIH
Y3aKTBIFbIHA OAMIIAHBICTHI Op TYPJIi OOJIBIN KaJIBIITACKAH, ajlaiijla KbITal TUTIHIH
0achIMIBLIBIFBI A1 JIE )KOFApBIPAK. AJl KOMIIUIIr1 OpbIC TUTIH TOMEH JEHIei e OuTy Ka3ak
KoFaMmblHa OeifiMeny OapbIChIHIa KUBIHABIK Tya bl €M caHaiiabl. by 3eprrey
okpITymbuiapra Hyp-Cyitan MeH AnMathl KanajgapbiHaa OKUThIH, KpITaiiian opanran

STHUKAJIBIK Ka3aK CTYJICHTTEPIHIH KO TULAIK KY3bIPEeTTUTIKTEPIH KaKChl TYCIHYTE XKoHE
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oJIapFa OChI EPEKIIIe MACeNIe asChIH/IA KOoJIaay KepceTy OOMbIHIIA cascaTKepIepAiH

Ha3apblH ayJlapyFa KOMEKTECe/Ii.
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AHHOTANUA

Poub SA3bika B UnTerpanuu CryaentoB Penarpuanros B Kazaxcrane
[Tocne o6perenus HezaBucumoctu ot Coserckoro Corosza Kazaxcran npeacraBui
MIOJINTUKY 3THUYECKOW MUTPALIMU, YTOObI IPUTIIACUTh 3THUYECKUX Ka3aX0B BEPHYThCS Ha
CBOIO UICTOPHUYECKYIO POAMHY. DTHUUECKHUE Ka3aXy U3 CTPAaH JAIBHETO 3apy0exKbs C
OTPAaHWYEHHBIM 3HAHUEM PYCCKOTO S3bIKA CTOJIKHYJIUCH C SI3bIKOBBIMHU, COLIMAIIBHBIMU U
KYJIbTYPHBIMU IIpoOJIeMaMu Ha MPOTSKEHUH Bcel cBoel murpanuu. Llenbto nanHoi
Hay4yHOU paboThl OBLIIO UCCIIEIOBATh POJIb S3bIKAa B MHTETpAllMM STHUYECKUX Ka3aXO0B,
penarpunpoBaHHbIX cTyAeHTOB U3 Kutas B Hyp-Cynran u Anmatsl. BeiOop 3THX TopooB
MOKET ObITh 00OCHOBAH Ha TOM (haKTe, YTO UCIIOJIb30BAHUE Ka3aXCKOTO S3bIKa
3HAYMUTENIbHO paznudaercs Mexay Humu (Cmarymnosa, 2006). [Toatomy nanHoe
HCCIIEIOBAaHUE MTOCTABUIIO ce0€ LIENNbI0 ONPEAETUTD S3bIKOBOE IIPOUCX0KICHUE CTYACHTOB
penaTpuaHTOB, UX OTHOLIEHUS K SI3bIKaM B UX PEIEPTyape U UX COLMAIbHOW MHTETPALUH.
B 3TOM HCCIEI0BaHUY HCTIONB30BAJICS KAYECTBCHHBIN aHAJIN3 UCCIIEIOBAHUS C
IIPUMEHEHHEM CJIa00CTPYKTYPUPOBAHHBIX UHTEPBBIO, U OBIIIM BEIOPAHbI IECSTh
THUYECKUX Ka3aXCKUX CTYIEHTOB, KOTOpbIe BepHyauch U3 Kuraa B Kazaxcran. OcHOBHBIE
pe3yabTaThl IOKAa3aJIi, YTO BCE YYACTHUKH HE MOT'YT CBOOOHO BbIpaXKaTh CBOU UJIEU HA
pycckoM si3bike. O1HaKO BBISICHUIIOCH, YyTo ydacTHUKHM U3 Hyp-CynTtana moryt o0mmarscs
Ha PYCCKOM SI3bIKE JJIsl €KEJHEBHBIX 1ieJIel. Bce y4acTHUKM 3HAIOT Ka3aXCKUM Ha pa3HbIX
YPOBHSIX B 3aBUCUMOCTH OT YPOBHSI 00pa30BaHUs U MPOJIOJKUTEIBHOCTU IPeObIBaHUS B
Kazaxcrane. Kuraiickuil s13bIk 0CTaeTCsl JOMUHUPYIOUIUM, U OOJIBIIMHCTBO CTY/IEHTOB
YTBEPKJAET, YTO U3-3a HU3KOTO YPOBHS BIIAJICHUS PYCCKUM SI3BIKOM TPYIHO
allanTHPOBAThCA K Ka3aXCTAaHCKOMY OOILIECTBY. DTO MCCIIEJOBAHUE MOXKET TOMOYb
Me1arOrMuecKuM pabOTHHUKAM JIy4Ille OHATh MHOTOSI3bIUHbIE KOMITETECHIIUN 3THUYECKUX

Ka3aXCKUX CTYACHTOB, PCIIATPUUPOBAHHBIX U3 Kuras O6yanOH_II/IXC${ B Hyp-CyJITaHe )51
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AnMaTthl. A Takxke pe3yinbTaT JaHHOW HAaydHOI pabOThI MOKET MPUBJICYh BHUMAaHHUE
MOJINTUKOB K YHUKAJIBHOM CUTYyallMl pPENaTpUUPOBAHHBIX CTYICHTOB U3 Kutas, 4ro0b!

OKa3aTh UM COOTBETCTBYIOIIYIO IIOJEPKKY.
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Chapter 1. Introduction

After becoming a part of the Soviet Union, the Kazakh nation was russified. Dave
and Sinnott (as cited in Amangul, 2013) describe newly independent Kazakhstani society
as a "russified cultural landscape” (p.110). In particular, in 1917 the number of Russians
increased by 2.4 times, and their proportion of the population reached 17.5%; the number
of Ukrainians increased by 8.2 times, their proportion reached 10.4%. More than one-third
of these peoples - 33.6%, settled in Northern Kazakhstan, including the Akmola region,
where their share in the population was 29.6% respectively, whereas, in southern
Kazakhstan, the migration flow was relatively weak. Moreover, based on the demographic
census of 1989, described by Oka (2013), the percentage of Kazakh population was only

39.7%, and it was followed by Russians 37.4% (Amangul, as cited in Toktau, 2017).

One of the main issues of the Republic of Kazakhstan, since becoming independent
from the Soviet Union in 1991, was returning ethnic Kazakhs from other countries, who
departed the country due to historical circumstances. It was deemed to have been an
important strategy since Nursultan Nazarbayev, as the former president of Kazakhstan,
declared an open opportunity for the Kazakh diaspora in different countries and invited
ethnic Kazakhs to return to their historical homeland (Kalshabaeva & Seisenbayeva, 2013;
Sancak & Finke, 2005). Moreover, in his speech at the first Qurultay (meeting) in 1992, he
underlined that Kazakhstan is the only one homeland for all ethnic Kazakhs outside the
territory of Kazakhstan (Bonnenfant, 2012; Diener, 2005; Toktau, 2017). Thus, in May
1992, “The Law on Migration” was passed according to which ethnic Kazakhs started to

move to their historical homeland.

Repatriation was of interest to our state for several reasons: Firstly, repatriation will

help align the demographic situation, compensate for the migration losses of past years;
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Secondly, repatriates can have a positive impact on the change of the economic mentality
of Kazakhstanis as they have extensive experience in adapting and surviving in a foreign
environment; Thirdly, Kazakhs abroad possess knowledge of the original Kazakh culture
and language, which can be a significant contribution to the spiritual heritage of the
nation; and finally, repatriation is often described as part of a national idea (Abildina,

2017).

According to the Ministry of Labor and Social Protection of the Population of the
Republic of Kazakhstan (2017), since independence, more than 1 million ethnic Kazakhs
returned to their historical homeland and received the status of oralman. Kazakh diaspora
resides in 40 different countries apart from their homeland (Amangul, 2013; Kalshabaeva
& Seisenbayeva, 2013), and a large population of Kazakhs outside of the home country,
which is about 1.1 million, settled in the Xinjiang Uyghur Autonomous Region, in the
north-west of China (Cerny, 2010). In addition, the vast majority of ethnic Kazakh
repatriates have returned from Uzbekistan - 126790 families and from China — 25764
families (Kalysh & Egamberdiyev, 2014). However, in spite of the fact that the ethnic
Kazakh repatriates enlarge the population (Oka, 2013), after returning to their homeland

they face linguistic, cultural and social challenges regarding integration (Amangul, 2013).

Amangul (2013) states that “one of the big problems faced by ethnic migrants is
language skills (p.113)” in their social integration, since language is considered to be the
main tool of communicating with people and integrating into society. As a result, the lack
of language competence or low language proficiency can lead to some language
challenges. For instance, if you are ethnic Kazakh who was raised in another country, you
might have knowledge of Kazakh, but might not know the Russian language yet.

Consequently, based on the predominant use of Russian in many areas of social and
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cultural life in Kazakhstan, you may have challenges concerning socialization (Toktau,
2017; Yeskeldiyeva & Tazhibayeva, 2015). According to Bokayev (2013), further issue is
related to stain where he indicates the formation of negative attitudes in the society by
calling ethnic Kazakhs repatriates as "oralman™ or "returnee”, and do not acknowledge
them as “insiders” (p. 791). However, President Kassym-Zhomart Tokayev instructed
people to abandon the word "oralman™ in favor of the term “Qandas” which means people
of the same nation (Kulshmanov, 2019) and has recently signed a law on the regulation of
this process. Oka (2013) also claims the formation of negative attitudes of the local
population who consider these ethnic Kazakh migrants as the “other” and “not authentic”
co-ethnics, as those who obviously adopt the culture and the dominant language of the host

country by having lived under the influence of various cultures for generations (p. 10).

Problem Statement

Research shows that ethnic Kazakh students repatriated from China who are not
able to speak Russian face great challenges regarding language socialization and
integration (Toktau, 2017). There has not been much emphasis on repatriated students in
Nur-Sultan and Almaty, despite the fact that many scholars (Amangul, 2013; Bokayev,
2013; Bonnenfant, 2012; Cerny 2013; Kalysh & Egamberdiyev, 2014; Toktau, 2017)
explored the integration challenges of the repatriates from China. Thus, this study seeks to
see how the adaptation process of ethnic Kazakh repatriates differ in terms of language
challenges they might face in these two cities as one of them is Kazakh dominant and the

other one is Russian dominant.

Purpose of the Study

The purpose of this qualitative case study research is to explore the role of language

in the integration of ethnic Kazakh repatriated students from China in Nur-Sultan (Astana)
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and Almaty and how they relate their language difficulties to integration in Kazakhstan.
This study seeks to see if there is any difference in terms of language and integration

between the ethnic Kazakh repatriated students in Nur-Sultan and Almaty.

The reason for selecting these two cities is virtue of the fact that the utilization of
the Kazakh language, as it was reported by Smagulova (2006), is substantially different in
various regions of Kazakhstan. The vast majority of people who speak Kazakh language
live in the south and west of Kazakhstan, however, less than 50% of the north and east
Kazakhstani residence is proficient in Kazakh (Smagulova, 2006). According to the above-
mentioned factors, one city located in the south, Almaty, where Kazakhs range between 70
and 97% (Smagulova, 2008), and one city from the north of the country, Nur-Sultan, which
is predominantly populated by ethnic Russian people (Zabirova, 2008), were chosen to

explore the study.

Research Questions

For the purpose of the study, the following research questions are addressed:

1. What languages do ethnic Kazakh repatriated students know and what attitudes do
they have towards different languages in their repertoire and their sociolinguistic
environment?

2. What languages do they use in different domains in their community? Why?

3. How do they value the role of language in integration into Kazakhstani society?

Rationale and Significance of the Study

The reason of being interested in this topic is connected with my experience of

studying in China, where | had an opportunity to communicate with many ethnic Kazakhs
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who had relocated there earlier. | have noticed the difference between ethnic Kazakh in
China and locals here in Kazakhstan. The main difference in oral speech is that they use
archaic words and speak pure Kazakh, whereas we, locals, mostly add Russian words in
our Kazakh speech. Accordingly, I had to check out each word while having a
conversation with them, otherwise, they would not understand me. Besides, the writing
style differs; they utilize the Arabic-based script, and are not able to read the Cyrillic-based

script (Bokayev, 2013; Cerny, 2013).

Furthermore, understanding the ethnic Kazakh repatriated students’ attitudes about
languages and their experiences of social integration through this study might be beneficial
for other people which is presented in the following paragraph. Firstly, I hope that this
study will contribute to raise awareness of Kazakhstani people about the multilingual
competences and the challenges, if any, faced by ethnic Kazakh repatriated students from
China studying in Nur-Sultan and Almaty. Next, this study might be beneficial for ethnic
Kazakhs who are planning to return to Kazakhstan, as they will be informed about the
present language situation. Finally, this study may accentuate the unique situation of ethnic
Kazakh repatriated students from China by drawing the attention of policy-makers to

provide these repatriated students pertinent support.

Definition of Key Terms

Oralman - "foreign citizens or stateless persons of the Kazakh ethnicity, who
permanently resided outside Kazakhstan on the date of gaining sovereignty by the
Republic of Kazakhstan and arrived in Kazakhstan for the purpose of permanent

residence” (The Law of the Republic of Kazakhstan "On Migration", 1997).
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Ethnic Kazakh repatriated students - this is the same as the “Oralman” students. It
refers to ethnic Kazakh students who came from another country and are studying at

Kazakhstani universities.

Kazakh diasporas - Ethnic Kazakh people who live abroad and possess one

historical homeland - Kazakhstan (Kalshabaeva & Seisenbayeva, 2013).

Outline of the Study

The thesis overall consists of six chapters. Chapter 1 is the introductory chapter which
provides the background of the study, the purpose of the study, research questions and as
well as the significance of the study. Chapter 2 presents the review of the relevant literature
on language attitudes, language choice and social integration. Chapter 3 is the
methodology chapter that describes the research design, the site and the selection of
sampling, data collection procedures, and ethical issues. Chapter 4 presents the findings of
the study. Chapter 5 presents a discussion of the results. Finally, chapter 6 presents a

summary of the study, limitations, and recommendations for future study.
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Chapter 2. Literature Review

This research attempts to explore the situation of ethnic Kazakh students repatriated
from China regarding language and integration. In order to draw a picture of the situation
of repatriated students from China in Kazakhstan, research questions about language
repertoire, attitudes towards languages in their repertoire and the role of language in the
integration process are addressed. In this chapter, | present the concepts, such as ethnic
migration, language policy, language attitudes and social integration. People can have
different attitudes towards languages, and different languages are used in Kazakhstan.
Therefore, language policy in Kazakhstan is reviewed, and in order to understand
repatriated students’ attitude towards languages in their repertoire and languages used in
the country, a basic understanding of language attitudes is presented by using a theoretical

framework suggested by Rosenberg and Howland (1960).

Migration Context

In terms of language and integration, it is important to understand the migration
context, including the reasons for migration. For instance, Ravenstein (as cited in Castles,
De Haas & Miller, 2014) states that the main causes of migration are economic factors,
whereas Lee (as cited in Castles, De Haas & Miller, 2014) argues that migration processes
are described by ‘plus’ and ‘minus’ factors of the place of origin and
destination. According to Kazakhstan’s immigration policy, the migration of ethnic
Kazakhs from China can be considered as an ethnic-oriented migration which aims at

nation-building.

Conceptualization of ethnic migration. According to Tsuda (1999) ethnic
migration refers to “return migration”, which describes an ethnic group who lived abroad

and “returned” to their historical homeland (as cited in Toktau, 2017). In this case, Tsuda
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(1999) describes “return” in the frame of Japanese migration, which means the descendants
of original Japanese emigrants. In the Kazakhstani migration context, long before Soviet
times, there were Kazakhs who had lived in countries other than Kazakhstan. In other
words, “not all ethnic Kazakhs currently residing beyond the borders of the contemporary
territory of Kazakhstan are former refugees (or their descendants) who fled their homeland
to avoid political turmoil, repression, and famine under the Tsarist or Soviet regime” (Oka,
2013, p.4). If the government limited “return” only to Kazakhs who had lived in
Kazakhstan, other Kazakhs abroad would have been deprived of this opportunity (Oka,

2013).

Scholars have employed different expressions to conceptualize this kind of ethnic
migration, for instance, "co-ethnic migration™ (Muenz and Ohlinger), "return migration”
(Cassarino), and "repatriation™ (as cited in Zeveleva, 2014, p.809). In this paper, ethnic
Kazakhs migrating from China are referred to as repatriates, a term used in a migration
program for refugees (Zeveleva, 2014). Moreover, the current president of Kazakhstan,
Kassym-Zhomart Tokayev, has recently signed a law on regulating the migration process.
According to this new law, Kazakhstan dismissed the word "oralman™ in favor of the term

"Qandas", which means people of the same nation (Tokayev signed, 2020).

After ethnic migration two stages should be considered. The first stage after ethnic
migration embraces the laws and regulations regarding migration, determination of a
quota, and, in some cases, access to citizenship after returning (Joppke, 2005). The second
stage is related to setting up conditions for the integration of returnees into the society,
such as language courses, vocational training, and settlement-housing programs (Joppke,

2005).

Language policy
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Language policy is determined as ““a situated socio-cultural process — the complex
of practices, ideologies, attitudes, and formal and informal mechanisms that influence
people's language choices in profound and pervasive everyday ways” (McCarty 2010, p.
xii). According to this explanation, it may be concluded that members of the society in line
with policy-makers are the implementers of the policies as the language policy is affected
by the society. Therefore, it is important to review the language policy of Kazakhstan in
order to understand ethnic Kazakh repatriated students' language challenges and/or

advantages of knowing other languages which are not widely used in Kazakhstan.

In the scope of language policy, it is important to acquire three languages in
Kazakhstan, as the former President Nazarbayev, in his annual message noted that the
proficiency in three languages is the requirement for the individual’s well-being. In this
regard, the goal was set to increase the number of Kazakh (95%), Russian (90%) and
English (20%) language speakers by 2020 (MoES, 2011). Thus, these three languages play
an important role in Kazakhstan and their role and function is presented in the following

paragraphs.

Firstly, the Kazakh language is "the language of government administration,
legislation, legal proceedings and paperwork operating in all spheres of public relations in
all over the territory of the state™ (Basic legislative acts on languages in the Republic of
Kazakhstan 2007, p. 5). Besides, “government employees and workers in the field of
education, science, health, culture and public service” are required to have a good
knowledge of the Kazakh language (Aksholakova & Ismailova, 2013, p. 1582). The former
president, Nursultan Nazarbayev, also noted the importance of the Kazakh language, “we
must make every effort to further develop the Kazakh language, which is the main factor

uniting all Kazakhstanis” (Nazarbayev, 2006).
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Secondly, the Russian language has the leading position in Kazakhstan as a means
of interethnic communication and as an official language. The Russian language has spread
among Kazakhstanis by influence of the Soviet Union which led to the russification of
Kazakhstan. The acceptance of the Cyrillic alphabet and teaching Russian at schools are
other factors that influenced the widespread use of this language among the population
(Sharygin & Guillot, 2013). The Russian language is being displaced out of the public
state, economic life, culture and media in order to enhance the status, prestige and usage of
the Kazakh language (Kusheeva & Sagatov, 2017). Nevertheless, Russian is a compulsory
subject in secondary schools and it is the medium of instruction at Kazakhstani universities

as well. Thus, the knowledge of Russian is necessary in education.

Thirdly, the English language is considered to be the language of global
communication in Kazakhstan as well as throughout the world. According to the
Constitution of the Republic of Kazakhstan, proficiency in English, as well as the Kazakh
and Russian languages, has become one of the priorities of state policy. As a result, the
program documents developed in recent years, such as the State Program of Languages
Development and Functioning for 2011-2020, addresses the issues of teaching English and
other foreign languages as a means of international communication. Besides,
implementation of the Trilingual education is one of the national plans in Kazakhstan
which is focused on teaching in three languages, namely Science, Technology, Engineering
and Mathematics (STEM) subjects through English medium of instruction (Nazarbayev,
2017 as cited in Karabassova, 2018). The study conducted by Aimoldina (2012) on status
and function of English as a language of business communication, revealed that the
majority of the participants expressed their positive views towards the use of the English
language in Kazakhstani sociolinguistic place and showed the desire of learning it as it is

necessary for professional development. However, the participants who have low
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proficiency in English and are not related to the sphere of business communication are
ambivalent about its spread and use (Aimoldina, 2012). These participants believed that the
spread of English in Kazakhstan may negatively affect the development of other
functioning languages, primarily the Kazakh state language, as well as minority languages

(Aimoldina, 2012).

Moreover, there are approximately 130 ethnic groups living in Kazakhstan and the
former President Nursultan Nazarbayev supports other ethnicities to use and keep their
language as well. In his speech at the second Civil Forum on September 12, 2005, he
stated: "we must jointly support the languages and cultural traditions of all the peoples of
Kazakhstan. No one should be denied the right to use their native language and culture™

(Nazarbayev, 2005).

To sum up, it has been shown that the role of the Russian language in Kazakhstan
is significant, as is the Kazakh language. Therefore, in order to be able to integrate and
socialize, gain good knowledge and have good job opportunities, people should know both
of them well. As for the English language, it is necessary for professional growth

and education.

Attitudes

This section discusses the concept of attitudes, which plays an important role in
language use and language learning. McGuire (as cited in Baker, 1992) gave the definition
to the concept of attitudes where he stated that "attitudes locate objects of thought on
dimensions of judgement” (p. 11). Thus, language is posed as an object and judgement as a

positive and negative view of this object (Baker, 1992).
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Language attitudes. It is important to understand the repatriates’ attitudes towards
languages in their repertoire in order to determine the challenges and obstacles they face.
Language attitudes, as a conceptual tool, were created by researchers in the second half of
the 20th century (Kroskrity, 2016). The main idea of this concept is based on
understanding a speakers' feelings and beliefs about a language and a language variety
(Kroskrity, 2016) or an individual’s perception and evaluation of a language and linguistic
variety (Dragojevic, 2017). Additionally, language attitudes have been studied in regards to
language use, language preference and reasons of learning a language (Bhat, 2017). In this
context, the present study seeks to explore the ethnic Kazakh repatriated students’
attitudes, beliefs and evaluation of languages in their repertoire. In regards to attitudes,
Gardner and Lambert (1972) categorized attitudes as instrumental and integrative.
Instrumental refers to "the practical value and advantages of learning a language™ (Gardner
& Lambert, 1972, p. 132), whereas integrative means desire to learn a new language on
account of positive feelings towards the speakers of that language and their desire to be

accepted into their community (Gardner & Lambert, 1972).

Language attitudes comprise a broad range of categories. Baker (1992 as cited in
Garrett, Coupland, Williams, 2003, p. 12) highlighted the term “language attitude” that has
been used as an “umbrella concept” and has various components of language attitudes,

such as the following:

1. Attitudes to language variation, dialect and speech style

2. Attitudes to learning a new language

3. Attitudes to a specific minority language

4. Attitudes to language groups, communities, minorities
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5. Attitudes to language lessons

6. Attitudes of parents to language learning

7. Attitudes to language preference

The focus of this research is based on the attitudes of ethnic Kazakh repatriated students to

learning a new language, language lessons and language preference.

Attitude

AN

Affective Affective Affective

Figure 1. Tripartite model of Attitude Structure (Rosenberg & Howland, 1960)

As can be seen in Figure 1, the current study emphasizes on the three-component
model (tripartite) that was introduced by Rosenberg & Howland (1960). This tripartite
model of language attitudes comprises three main components: affective, cognitive, and
behavioral (Rosenberg & Howland, 1960). The affective component, the first type, refers
to an individual's feelings about a language, whether it is positive or negative (Eiser, 2004;
Garrett, Coupland, Williams, 2003). This research also examines the different feelings of
ethnic Kazakh repatriated students' attitudes towards the languages in their repertoire and
learning the Russian language. The cognitive component, the second type, contains beliefs
about the world in terms of one's view of a language's usefulness and it can be shaped by
knowledge, experience, and stereotypes (Garrett, Coupland, Williams, 2003; McKenzie,

2010). In light of this, repatriated students’ different attitudes can be examined by focusing
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on those factors. The behavioral component, the third type, refers to the results of the
behavioral decisions in terms of languages (Garrett, Coupland, Williams, 2003). For
instance, it can be seen in the usage of a language(s) and students' positive or negative

attitudes towards learning that/those language(s).

To sum up, language attitude describes an individual’s feelings about the languages
and it can be explored along with language choice, preference and reasons. The current
study focuses on a tripartite model as a theoretical basis for analyzing language attitudes

thoroughly.

Language choice. Language choice and use can be influenced by different factors,
such as domain, interlocutors and topic (Bichani, 2015). First, domain refers to a language
or variety of a language that possesses a particular function, such as language used in the
family domain, or in the work domain, etc. (Spolsky, 2012 as cited in Bichani, 2015).
Thus, Fishman (2010) states that speakers of minority language prioritize the language(s)
into specific domains. In other words, language utilized at school can be different from
language utilized at home. Second, language is affected by interlocutors. According to
Harris (2006) three patterns, parents, siblings and grandparents were differentiated in
exploring the linguistic behavior of minority groups. For example, mixed language of
minority and mainstream were used with parents, and mostly mainstream language was
used with siblings, whereas with grandparents mainly minority language was utilized (as
cited in Bichani, 2015). Third, language choice can be influenced by the topic of
discussion, as Fishman (2010) states “certain topics are somehow handled better in one
language than in another, in particular multilingual contexts” (p. 92). The study of Turkish
migrants in the Netherlands conducted by Yagmur (2009 as cited in Bichani, 2015)

identified that the mainstream language (Dutch) was used to discuss many topics while
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minority language (Turkish) was used to discuss religious topics. To sum up, different

factors may affect individuals in employing different languages.

In light of other studies on ethnic communities and their attitudes towards the
maintenance of their ethnic language, it has been shown that immigrants in countries such
as the United States of America, the United Kingdom and Canada tend to "encounter
difficult dilemma of maintaining ethnic language and being integrated into mainstream
culture” (Luo & Wiseman 2000 as cited in Ndhlovu, 2010, p. 301). However, ethnic
Kazaks in China made efforts in keeping their ethnic language, but a low quality of
bilingual education and Chinese as a dominant language among the ethnic youth in their
everyday communication were the struggles which resulted in migration (Toktau, 2017).
The study on Jamaican immigrants in Canada revealed the participants’ desire to maintain
their heritage language, however, the vast majority of the participants argued that in order
to accomplish their goals the knowledge of Jamaican Creole would not be helpful (Tucker,
2020). Furthermore, Ianos’s (2014) study explored the local and immigrant students'
attitudes towards Catalan, Spanish and English. The majority of students showed positive
attitudes towards all three languages, Catalan, Spanish and English, but those who had
positive attitudes towards Catalan, had less positive attitudes toward Spanish or vice versa
to Catalan or English (lanos, 2014). Another study conducted by Bichani (2015) also
revealed a positive attitude towards language. Specifically, the majority of Arabic
participants in the UK expressed positive attitudes towards the Arabic language and they
referred to it as the "God's language", and see it as a carrier of identity as well as a lingua
franca in Arabic countries (Bichani, 2015). Nevertheless, these participants had negative
attitudes towards learning Arabic outside of their home (Bichani, 2015). Hence, the

analyzed studies show that ethnic minorities are struggling in keeping their minority
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language due to fewer opportunities to use it because of the dominant language that is

spoken in the society.

Code-switching. Code-switching is a common practice among the people in
Kazakhstan. Li (2000) defined code-switching as a “systematic alternating use of two
languages or language varieties within a single conversation” (as cited in AKynova,
Aimoldina & Agmanova, 2014 p. 414). In other words, code-switching refers to a shuttle
between languages. Thus, bilingual speakers of two languages who have different
proficiencies in those languages can be involved in code-switching and actually can switch
based on their demands (Li, 2000). Moreover, Code-switching in the Kazakhstani context
is usually considered as the unnoticeable practice among locals, whereas for non-Russian
speaking ethnic Kazakhs it is particularly noticeable, which will be discussed in the next

section.

Translanguaging. Translanguaging is a relatively new practice compared to code-
switching. According to Wei (2014), translanguaging promotes the verb "languaging”
which comprises “the full range of linguistic performances of multilingual language users
for purposes that transcend the combination of structures, the alternation between systems”
(p. 159). In other words, translanguaging attaches the same importance to a person's whole
linguistic repertoire. Furthermore, scholars (Garcia et al., 2012; Garcia & Li, 2014;
Otheguy, Garcia & Reid, 2015, 2018; Li, 2018) distinguish translanguaging from the term
code-switching in that it refers not only to a shuttle between languages, but also to
"speakers' construction and use of original and complex interrelative discursive practices
that cannot be easily assigned to one or another traditional definition of language"” (Garcia

& Li, 2014 as cited in Bhatt & Bolonyali, 2019).
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In the Kazakhstani context, a vast majority of people may consider themselves
bilingual or multilingual, as they can be learning English as a foreign language in addition
to their first and second language, which is in most cases Kazakh and Russian or minority
languages such as Uzbek, Uyghur, Tatar, Tajik, Ukrainian or Turkish (Simons & Fennig,
2018 as cited in Tastanbek, 2019). However, translanguaging in the Kazakhstani context
can be dissimilar to other studied sites on translanguaging since Kazakh and Russian are
the most commonly used languages, whereas English is not spoken by the majority and is

learnt at schools (MoES, 2010).

Nevertheless, translanguaging and code-switching are a common practice among
the speakers of the Kazakh language. More precisely, this practice refers to people who are
not able to speak "pure” Kazakh and the term Shala Kazakh ("a half Kazakh" in translation
from Kazakh) refers to these speakers of the Kazakh language (Akanova, 2017). In this
case, translanguaging comprises the communication of code-switching between Kazakh
and Russian which makes it challenging for ethnic Kazakh repatriates from non CIS
countries to understand the speech of locals (Foster, 2017). Also, Shala Kazakh, the use of
"impure” language, is often criticized by the proponents of using pure Kazakh. Thus,
nationalists think that Shala Kazakhs are not staunch supporters of their nation (Akanova,
2017). Similar cases can be seen in Spain, where code-switching between languages is
used as Spanglish, the shuttling between Spanish and English or as Euskafiol shifting

between Basque and Spanish (Cenoz, 2017).

Social Integration

In light of the purpose of this paper to explore the integration of ethnic Kazakh
repatriated students from China into Kazakhstani society, social integration within national

and international cases is described in this section. Social integration can be defined in
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various ways. Ferguson (2008) defines it as "the process of promoting the values, relations
and institutions that enable all people to participate in social, economic and political life on
the basis of equality of rights, equity and dignity" (p.6). In the Kazakhstani context, based
on the Law of the Republic of Kazakhstan on Population Migration (1997), integration
indicates a sustainable reciprocal relationship between newly arrived people and the
community that accepts them. Also, different periods of integration support for migrants
who are returning to their historical homeland was regulated by the law (Toktau, 2017).
Albeit, in reality, these promises for supporting the integration process of ethnic repatriates

were not accomplished (Diener, 2005; Kusgu, 2014).

Language and integration. Language is considered to be an important factor and
plays a vital role in the integration of migrants, as has been highlighted in studies of
various scholars (Remennick, 2004; Diener, 2005; Bonnenfant, 2012; Ilimkhanova et al.,
2014; Kalysh & Egamberdiyev, 2014; Kusgu, 2014; Pujolar, 2016; Vathi & Duci,

2016). Pujolar (2016) states that "when they settle in a new context, the linguistic capital
they possessed in their place of origin is, ... reevaluated according to local hierarchies,
most often devalued, such that immigrants must somehow endeavor to acquire the
linguistic capital that is locally needed to access symbolic and economic goods” (p. 305).
In the Kazakhstani context, the Russian language also plays a significant role in
integration. Smagulova (2006) states “Russian is viewed as reliable linguistic capital” in
many spheres (p.314). As a result, ethnic repatriates have difficulties due to the insufficient
knowledge of Russian. Toktau (2017) states that ethnic Kazakh repatriated students,
because of the limited knowledge of Russian are still experiencing difficulties. Similarly,
Terlikbayeva (2017) states that repatriated ethnic Kazakh children faced language
challenges, both in Kazakh and Russian. Further investigation showed that the Kazakh

language proficiency of repatriated students is limited as well as they have been educated
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at Chinese schools (Toktau, 2017). As a result, these repatriated students have different
levels of competence in Kazakh as it was reported by the participants of the study Bokayev
et al. (2012) that majority of the participants are capable of speaking and reading, but are
not able to write. In addition, language proficiency affects the formation of identity, thus
repatriates because of their poor knowledge of Russian cannot identify themselves
completely Kazakhstani (Toktau, 2017). To sum up, it can be concluded that both Kazakh
and Russian languages have an important role in the adaptation process as well as in the

formation of identity.

Language adaptation is also a challenging issue in other states. For instance,
Chinese students in the UK faced challenges due to the linguistic barrier (Spencer-Oatey et
al., 2016). Similarly, Asian immigrant students in New Zealand are under pressure when
facing language and cultural challenges (Benson, 2016). Ethnic Japanese immigrants from
Brazil experience similar challenges, as they were discriminated against in their homeland
and were named “Nikkeijin”, which means people of Japanese descent (Yamanaka, 1996).
Moreover, in the study conducted by Daller and Treffers-Daller (2014), Turkish repatriates
from Germany identified German as their dominant language upon their return to their
home country. This changed after living seven or more years in Turkey and, as a result,
these repatriates do not show a significant difference in their command of Turkish from
native speakers (Daller & Treffers-Daller, 2014). These aforementioned studies reveal that

language competence has an impact on the integration process.

Moreover, language challenges can influence the ethnic Kazakh repatriates' identity
formation as these repatriates consider themselves as ethnically Kazakh, but not
completely Kazakhstani on account of limited Russian (Toktau, 2017). Having been

9% ¢

officially called “oralman” creates the feeling of “otherness”, “outsider” which is
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according to the Law of the Republic of Kazakhstan (1997), refers to “foreigners or people
without Kazakh citizenship or nationality who lived abroad when the Republic of
Kazakhstan gained independence, and then returned to Kazakhstan for permanent
residence”. Similarly, Bokayev states that it causes a strained attitude between local
Kazakhs and repatriates by creating a reluctance to identify them as "insiders" and "we".
Additionally, based on the lack of readiness and integration, ethnic Kazakhs from China

are called "second-class citizens" (Cerny, 2010, p. 240).

Furthermore, articles about ethnic Kazakh repatriates are mostly published in
Kazakh language newspapers, such as Egemen Qazagstan and Zhas Alash, whereas
Russian language newspapers like Kazakhstanskaya pravda and Vremia consider this topic
to be less relevant to the Russian speaking people in the society (Dukeyev, 2017).
Moreover, there were significant differences in informing citizens about ethnic Kazakh
repatriates in Kazakh-language newspapers and Russian-language newspapers. For
instance, Kazakh-language newspapers described ethnic repatriates as "gandas (kinsmen),
bauir (brother), again jurt (relatives)", but in contrast, Russian-language newspapers
described them based on the Soviet notion of nationality as " repatriates, pereselentsy
(immigrants), and litsa korennoi natsional 'nosti (people of the indigenous nationality)"
(Dukeyev, 2017, p. 8). Bokayev (2013) criticized mass media for "creating a negative
image of repatriates and the process of migration” (p. 10) which further exacerbates the
difficulties in integration and communication in the society. Even the Kazakhstani youth
has negative stereotypes about ethnic Kazakh repatriates, based on a survey conducted
among 14-28 years Kazakhstani youth in 2014, it was revealed that 14 percent of
respondents did not wish to live near ethnic repatriates (Dukeyev, 2017). To close, , the
poor knowledge of Russian, negative stereotypes and attitudes towards ethnic Kazakhs

from China cause difficulties in integration into society.
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Conclusion

In conclusion, the reviewed literature in this chapter suggests that the relationship
between language and social integration among immigrants is complicated. The concepts
presented here are integrated and lead to an understanding of how language impacts social
integration of China-Kazakh repatriated students in their ancestral homeland. Moreover,
repatriated students’ language attitudes, choice and practices have been discussed as well

as the language policy in the country.

This chapter provided theoretical and empirical knowledge from previous
studies. The next chapter, methodology, will describe the research design, data collection

tools, sample and site selection and ethical considerations that guided this study.
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Chapter 3. Methodology

In the previous chapter, the conceptual framework and relevant literature to the
study have been reviewed. This chapter will present the methodology of the study
employed to address the research questions that aim to explore the role of language in the
integration of ethnic Kazakh repatriated students from China in Nur-Sultan (Astana) and
Almaty and how they relate their language difficulties to integration in Kazakhstan. The
first section of the chapter will justify and explain the choice of an interview-based
qualitative research design developed in the study. The following section will comprise
details of sampling, participants and the research site selecting. The third section illustrates
the reasons for choosing interview as the research instrument, while the next two sections
describe the data collection process and analysis of the data. Finally, the ethical

considerations of the study will be discussed.

Research Design

This section explains the research design that was employed in this study, and
besides describes the research process.

This study employs a qualitative research approach which focuses on ...
understanding how people interpret their experiences, how they construct their worlds, and
what meaning they attribute to their experiences...rather than determining the cause and
effect, predicting, or describing the distribution of some attribute among a population”
(Merriam & Tisdell, 2016, p. 5-6). According to Ritchie (2003) qualitative research “offers
the opportunity to ‘unpack’ issues, to see what they are about or what lies inside, and to
explore how they are understood by those connected with them” (p. 27). In my study, the
purpose of exploring the role of language in the integration of ethnic Kazakh repatriated

students from China and how they relate their language difficulties to integration in
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Kazakhstan can be achieved by exploring ethnic Kazakh students’ experiences. It can be
argued that in order to accomplish this goal, a quantitative approach is not applicable as it
focuses on numeric data to examine the correlation of tendencies (Creswell, 2014).

More precisely, qualitative case study is employed since | would like to investigate
the language attitude, use and its impact on integration of ethnic Kazakh repatriate students
from China in-depth. Specifically, a case study of Nur-Sultan and Almaty students. Yin
(2003) defined a case study as “an empirical inquiry that investigates a contemporary
phenomenon within its real-life context” (p.13- 14). As Creswell (2014) states, “an in-
depth exploration of a bounded system (e.g., activity, event, process, or individuals) based
on extensive data collection” (p. 493).

To start with, first the research problem was identified, and the research purpose
was determined to solve this problem. After that, three research questions were developed
to achieve the goal of the study. Next, a semi-structured face-to-face interview was chosen
as the research instrument, thus the interview protocol was developed. After all these steps,
an accurate description about the research purpose, questions, design, methods, anonymity
and confidentiality procedures, risks and benefits of the study were submitted to the
NUGSE Research Committee. After receiving the NUGSE Research Approval, | contacted
the participants of the study and arranged a time and place for conducting interviews, and
started collecting data.

To sum up, the qualitative interview-based approach was employed in the current
study. The research design was helpful to explore the role of language of ethnic Kazakh

repatriated students in Kazakhstan.

Research Site and Sample
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The previous section presented research design that was applied for this study. This

section describes the research site, sampling strategy and the participants of this study.

Research Site. The research was conducted at universities in Nur-Sultan and
Almaty. The reason for selecting these two cities is virtue of the fact that the utilization of
the Kazakh language, as it was reported by Smagulova (2006), is substantially different in
various regions of Kazakhstan. The vast majority of people who speak Kazakh language
live in the south and west of Kazakhstan, however, less than 50% of the north and east
Kazakhstani residence is proficient in Kazakh (Smagulova, 2006). According to the above-
mentioned factors, one city located in the south, Almaty, where Kazakhs range between 70
and 97% (Smagulova, 2008), and one city from the north of the country, Nur-Sultan, which
is predominantly populated by ethnic Russian people (Zabirova, 2008), were chosen to

explore the study.

Research sample. On the basis of the purpose of the study to examine the role of
language in the integration of ethnic Kazakh repatriated students from China, the
researcher purposefully chose the ethnic Kazakh students who resided and were raised in
China as the target sample of the study, and employed purposeful sampling, where the
researcher selects the participants and site according to exact criteria to reach the purpose
of the study (Creswell, 2014). In other words, the purposive sampling is utilized when the
researcher “must select a sample from the most which can be learned” (Merriam and
Tisdell 2016, p. 96). Therefore, participants were chosen according to the following
criteria: who was born and raised in China; who has experience of living in Nur-Sultan and
Almaty; who are above the age of 18. More precisely, five students from Almaty and five
students from Nur-Sultan universities were chosen. More information about the

participants are presented in the table below:
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Table 1. Study Participants

Participant Gender City Number of years
residence in
Kazakhstan
Anar Female Nur-Sultan 7
Erbol Male Nur-Sultan 2
Sholpan Female Nur-Sultan 1,4
Miras Male Nur-Sultan 4
Dulat Male Nur-Sultan 7
Altin Female Almaty 5
Dinara Female Almaty 3
Magripa Female Almaty 5
Olzhas Male Almaty 5
Aigerim Female Almaty 2

Note. The names of the participants are pseudonyms.
All in all, two cities Nur-Sultan and Almaty has been chosen as a research site, and
the researcher recruited five participants from each city through snowball sampling to

participate in this study.

Data Collection Instrument

The instrument that was chosen to collect data for this study is presented and
justified in the following section.

An interview was conducted in order to answer the aforementioned research
questions. The main reason for choosing an interview is that it "has the potential to elicit

rich, thick descriptions and offers researchers an opportunity to clarify statements and
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probe for additional information™ (Bloomberg & Volpe, 2012, p. 154). Also, according to

9 ¢

Wellington (2000), interviews allow to understand participants’ “thoughts, values,
prejudices, perceptions, views, feelings and perceptions” (p. 71).

Furthermore, with regard to the types of interview, a face-to-face semi-structured
interview was selected as an instrument for this study to understand ethnic Kazakh
students’ language and integration experience. This kind of interview is applied when the
researcher uses the questions that are determined in advance but do not adhere a
predetermined question list, rather, it probes more deeply to facilitate the complicated
issues and to guide the interview process (Cohen et al., 2007). This description by Cohen et
al., (2007) fits my study since the order of questions can be changed and/or additional
questions can be added based on the participants’ answers. Thus, the interviewer gives the
respondents freedom to explain particular issues with the help of open-ended questions.
One-on-one interviews allow the researcher to interview one participant at a time
(Creswell, 2014). This type of interview is suitable for my study because | want to
understand ethnic Kazakh repatriated students’ language and integration experience in-
depth in order to answer the research questions. Moreover, if the participant feels shy when
talking about sensitive issues in front of other people, one-on-one interviews are the best
option.

For conducting semi-structured interviews, interview protocol was developed that
included 15 questions covering the following topics:

A. Linguistic Background;

B. Language Attitudes;

C. Language use in different domains;

D. Language and integration (please see appendix A).
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To summarize, semi-structured interview was chosen as a suitable method to collect
the data. According to semi-structures interview questions the data was collected from 10

participants.

Data Collection Procedures

The previous section described the instrument that was chosen to collect the data.
This section describes in detail the procedure of collecting the data for the current study.

Based on reviewing previous research studies (Amangul, 2013; Bokayev, 2013;
Cerny 2013; Kalysh & Egamberdiyev, 2014; Toktau, 2017) an interview protocol was
developed that includes open-ended questions as it "allows the participant to create the
options for responding™ (Creswell, 2014). The participants were asked open-ended
questions about their language repertoire, language preference, language challenges, and
integration experiences (see Appendix A). Before conducting an actual interview, it was
pilot tested in English on other students as a piloting interview helps the researcher to get
high-quality data (Wellington, 2000). Thus, pilot testing helps to prepare for interviews
and see possible responses whether they help to answer the research questions. After that,
it was translated into Kazakh because actual interviews were conducted in English and
Kazakh depending on the participants’ language choice. After getting feedback from pilot
testing, | revised the interview questions and contacted participants to arrange a time and
place convenient for them. Each interview started with an explanation of the study and the
introduction of the Informed Consent Form (see Appendix B). Each interview lasted
approximately 15-35 minutes. In order to set up a friendly atmosphere, | shared my own
studying experience in China with participants before starting the interview.

Answers of the respondents were recorded to the researcher’s electronic device

with the permission of the participants, as it allowed the researcher repeatedly play the
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recorder to transcribe it into words in order to analyze them by coding. Recording is the
best choice during the data collection process as it allows the researchers to capture the
responses of the interviewees and it is not possible to take detailed notes. Nevertheless,
audio-recording cannot capture some details as the facial expressions of the participants
(Bogdan & Biklen, 1998). Therefore, the interviewer should listen to the participants
attentively and take notes of some details that cannot be audio-taped. Moreover, the
interviews that are well conducted (a) “flow naturally” and (b) “are rich in detail”
(Dornyei, 2007, as cited in Alsaawi, 2014, p. 153). Accordingly, the interviewer should
make the participant feel relaxed and be able to attentively ... listen more than to speak”
without any interruption, as getting rich data is important in conducting research (Robson,
2011, as cited in Alsaawi, 2014, p. 153).

To summarize, the data collection procedure included several stages. These
consisted of preparing interview protocol in two languages, receiving the approval from

GSE Research Committee, recruiting the participants and conducting the interviews.

Data Analysis Procedure

Once the data was collected, I started the analysis of the qualitative data from ten
face-to-face interviews. It is important to start the analysis of the data during the week of
interview conduction in order not to forget or neglect important details that are still fresh in
the researcher's mind and to be able to manage a considerable quantity of data more
efficiently. Moreover, data collection and data analysis should be contemporaneous and
supplement each other (Cohen et al., 2003; Creswell, 2014; Merriam & Merriam, 1998).

This study employed thematic analysis which embraces the identification,
development and analysis of meaningful themes that was found in data, and it was used in

order to provide a deeper understanding of an issue (Braun & Clarke, 2006). More
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precisely, in the present study the researcher employed Braun and Clarke’s (2006)
methodological guidelines for thematic analysis: (1) review of data, (2) creation of codes,
(3) search for themes, (4) review themes, (5) define themes, (6) produce the report.

The data analysis started with transcribing all interviews, and it was analyzed by
focusing on detailed information and after it changed to codes and themes (Creswell,
2012). The interviews were transcribed in Kazakh and English languages and then coded in
English. While analyzing the data, some questions that I had not posed started emerging.
Therefore, | contacted the participants and asked these questions and was able to get
answers from all participants. After finishing analyzing and then completing the findings
section, the external audit strategy (Creswell, 2012) was used. This strategy is applied
when one of the colleagues, in the researcher’s case, one of the GSE students read some
transcriptions and findings section and commented based on the consistency of the findings
with the words of the participants. Afterwards, according to the comments minor changes
have been amended.

In conclusion, the guidelines for thematic analysis suggested by Braun and Clarke
(2006) was used to analyse the data. In order to fulfill this process, the data was transcribed

and reviewed, codes were created and then divided into themes to present findings.

Ethical concerns

In order to address the ethical requirements of academic research, | completed the
online CITI training program to be competent in ethical issues, which might arise during
the conducting interviews in the study that involves human subjects. After that | submitted
my Ethics Review application and assembled NUGSE Ethics committee approval to

conduct an interview.
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I made sure that the study fully followed the ethical consideration, as it involves a
sensitive issue. Therefore, before conducting one-on-one face to face interviews, | prepared
an ethics approval form, in order to help participants to become familiar with the research
topic, purpose, and research questions. Further, I provided participants with the consent
forms and made sure that they are voluntarily taking part in the interview and were ready
to share their opinion. All information obtained from the interviews were kept confidential
and participants’ engagement was anonymous. For example, in order to strictly adhere to
confidentiality, I used pseudonyms instead of names and codes were given to each
participant. The data was saved on my electronic device which requires a code that only
the researcher knows. In addition, the audio recording was utilized only with the consent of
the participants as it helps to analyze the collected data properly, and all recorded materials
will be kept for three years in a safe place.

Certain aspects within ethical issues were considered to make sure that the risk for
participants was minimal. For instance, the participation was voluntary and participants
were informed about the right to withdraw from the study any time. The interviews were
conducted in a comfortable and convenient place for participants. They were aware to
choose not to answer If interview questions touched sensitive topics.

To sum up, this study followed all necessary steps to address the ethical issues: the
researcher obtained the approval to conduct an interview from GSE Research Committee,
the participants were provided with Consent Forms and confidentiality and anonymity of

the participants were ensured.

Conclusion

The aim of this chapter was to provide an overall view of the methods employed in

this study. As it can be seen above, the chapter discussed the reasons for choosing
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qualitative research methods, and explained the sample population and research sites.
Furthermore, the chosen semi-structured one-on-one interview, the data collection process
and data analysis were described in detail. Specifically, the study employed qualitative
interview-based approach. Ten participants were recruited among ethnic Kazakh
repatriated students in Nur-Sultan and Almaty. In order to ensure ethical consideration, the
researcher completed CITI training program and obtained approval to conduct research
from NUGSE Research Committee. The Next chapter discusses the findings from the

collected data.
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Chapter 4. Findings

The previous chapter presented that qualitative interview-based design was employed
in the study. Ten ethnic Kazakh repatriated students from two cities were selected to
participate in this study. The data was collected through face-to-face semi-structured
interviews. In this chapter, the findings that emerged from the collected data will be
presented. The current study dwells on exploring the role of language in the integration of
ethnic Kazakh repatriated students from China in Nur-Sultan (Astana) and Almaty and
how they relate their language difficulties to integration in Kazakhstan. Three research
questions were addressed to guide this study:

1. What languages do ethnic Kazakh repatriated students know and what attitudes do
they have towards different languages in their repertoire and their sociolinguistic
environment?

2. What languages do they use in different domains in their community? Why?

3. How do they value the role of language in integration into Kazakhstani society?

The findings have been presented in three sections. The first section is dedicated to the

findings of ethnic Kazakh repatriated students’ language background, and the second
section is devoted to the ethnic Kazakh repatriated students’ attitudes towards the
languages in their repertoire including any they are currently learning. The final section
analyses the role of language in their integration. Subthemes and respondents’ quotes were

included in each section to understand the core of the issue.

The language background of the Chinese-Kazakh repatriated students

The language background of ethnic Kazakh repatriated students was defined based on
their language learning and use in China and Kazakhstan. The majority of the participants

attended primary and secondary schools in China, where Chinese is the medium of
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instruction. Thus, they consider Chinese as their first language. Seven out of ten
participants (Anar, Erbol, Miras, Dulat, Altin, Magripa and Olzhas) attended upper-
secondary schools in Kazakhstan, which means they studied at Kazakh medium instruction
schools from 9th till 11th grade. Another three participants (Sholpan, Dinara, and Aigerim)

studied only at the Chinese medium of instruction schools in China.

Regarding the language use in China, all ten participants noted that they have lived in a
Chinese speaking environment, and most of them adjusted to speak Mandarin Chinese
most commonly rather than Kazakh. All participants claimed a high proficiency in
Mandarin Chinese and varying levels of Kazakh. Moreover, Anar and Altin reported their
competence of Uyghur and Mongolian languages gained through communication with

neighborhood friends.

Language knowledge of Kazakh and Russian. Initially, when the ethnic Kazakh
repatriated students came to Kazakhstan, they had difficulties in understanding people due
to the difference of Kazakh spoken in China and Kazakhstan in terms of accent and dialect.
However, the language background of ten participants reveals that they have different
levels of the Kazakh language based on their educational background and length of time
spent living in Kazakhstan. Some participants who studied at Kazakh medium of
instruction schools and have lived in Kazakhstan for more than four or five years

demonstrated a high level of Kazakh.

... I know a lot of Kazakhs from China here, they can only take basic or
intermediate courses, but | am probably the only one person who only studied in
Kazakh school for two to three years, and it turned out like advanced courses ... [
liked speaking in Kazakh not like remembering vocabulary in the basic level or
writing some not so interesting essay in the intermediate level but the advanced,
you talk about a lot of quite deep and thought-provoking issues and in Kazakh, you
learn a lot of Kazakh words there as well (Anar, from transcript, 2019).
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However, a participant whose educational background originates from schools with
Mandarin Chinese medium of instruction reported limited or minimal knowledge of

Kazakh. This finding is supported by the following quote:

... It’s kind of a shame to say but I can’t read Kazakh, like I can read it but at a
really slow speed. And my Kazakh level is | can say pretty bad, but | can only do
daily communications with each other that’s it” (Sholpan, from transcript, 2019)

Contrary to Kazakh, all participants have limited proficiency in the Russian
language in speaking and writing skills, and the majority of participants in Almaty (3 out
of 5) said that they can hardly understand Russian, whereas most participants in Nur-Sultan
(4 out of 5) noted that they can understand Russian well. This is because the residents of
Nur-Sultan mostly speak Russian, so the participants can understand Russian, yet only
reply using basic daily expressions. Not all participants can express their ideas fluently in
Russian as they lack confidence and are worried about their accents and making mistakes.

This is clearly expressed by Anar’s interview:

I don’t speak a lot Russian because I am somehow shy of my accent or you know
like if grammar is not proper or something like that but I can understand 70 to 80
percent of the Russian people say (from transcript, 2019)

This participant explains that even though she understands Russian quite well, she is not
confident and feels embarrassed speaking Russian due to her accent and low level of
grammar. Interestingly, some participants started to add Russian words in their Kazakh
speech like locals do, and they said that some words are easy to say in Russian rather than
in Kazakh, such as tipa [like], davai [come on], koroche [in short]. It shows that they are
adapting to the local Kazakh society by taking on some intricate features of the local

dialect.

Preference of Chinese
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A large proportion of participants (7 out of 10) still highlighted the high preference
of the Chinese language in their repertoire, even though they moved to Kazakhstan more
than three years ago. They consider Chinese as a mother tongue, so it is easy for them to
think and speak Chinese. The participant from Almaty stated the following:

| can say Chinese because all the programs in my phone are in the Chinese

language, and | mostly read books in Chinese. Actually I also read books in the

Kazakh language, but it is difficult for me to understand and I read very slowly.

That’s why I like reading books in Chinese (Magripa, translation from Kazakh to

English, from transcript, 2019)

Similarly, participants from Nur-Sultan still prefer the Chinese language as well:

Chinese, because back in China my friends were all Chinese and | can express

myself freely in Chinese, but in other languages | have some difficulties describing

my feelings or something like that (from transcript, 2019).

One of the participants said that she feels comfortable with the Kazakh language, but
Chinese still dominates, even though she says of Kazakh:

My group mates say that when | speak, | pause and then talk, I think in Chinese and

then translate it in my mind and then speak Kazakh. Some words automatically

come out in Chinese (laughter)

Moreover, all participants reported that they use the Chinese language while
communicating with other ethnic Kazakhs from China.
... with Kazakhs from China we sometimes speak Chinese but when we speak
Chinese we mix with Kazakh as well (Anar, from transcript, 2019)
Another participant from Almaty explains the reason for using Chinese:
... when I can’t explain in Kazakh I use Chinese, it’s the same here; people use
Russian when they can’t explain in Kazakh (Olzhas, translation from Kazakh to

English, from transcript, 2019)

Family language
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Participants were asked to indicate what language(s) they use at home. Eight
participants stated that they use only the Kazakh language with their parents, while two

participants mix Mandarin Chinese with Kazakh. Erbol states the following:

| use Kazakh at home because my parents were Kazakh language and literature
teachers, that’s why they insisted on speaking only Kazakh at home. I have a little
brother who studied from the first to the sixth grades at Chinese school, so we mix
Chinese with Kazakh while talking (translation from Kazakh to Russian from the
transcript, 2019)
Interestingly, ethnic Kazakh repatriated students use Kazakh while talking with older
relatives in China, but they mostly use Chinese or mix Kazakh with Chinese while
communicating with young relatives or friends in China. The data showed that some
participants add some easy Russian words in their speech while having a conversation with
relatives in China. Thus, these findings indicate that code-switching is used by repatriated
students in their daily communication. However, one of the participants says that she does

not add any Russian words, she even speaks Kazakh with a Chinese accent as she used to

back in China.

English and Chinese as academic languages

The data showed that most participants use Chinese and English languages for
academic purposes. They highlighted that they cannot find more information in Kazakh as

it is not a scientific language yet. According to one of the participants from Nur-Sultan:

I use mostly Chinese and English languages to get more information, as they are
science languages (Miras, from transcript, 2019)

I use English and Chinese when I need some more information/materials as there is
not enough information in Kazakh (Dulat, from transcript, 2019)

The role of language in the integration
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The data suggests that the majority of participants consider that the role of language
is significant as it allows them to communicate with others. The knowledge of Kazakh and
Russian is very important because they are official languages and necessary to function
adequately in Kazakhstan. One of the participants, Erbol, reported that when he had just
come to Kazakhstan he was doing his documents and the girl asked for his ID card and
said it in Russian (udostoverenie), he did not understand what the woman was asking for.
After that he realized that everyone says this word in Russian even if they speak Kazakh.
Another participant from Almaty highlighted the importance of the language in the
following quote:

Language is very important in adapting to the environment. When you come to

Kazakhstan, first you look for a comfortable environment. For example, the Kazakh

language was more comfortable for me so I didn’t want to have challenges, but my

friend wanted to develop, learn, see more of what she did not know, so she chose to
study at Russian school. As a result, she is fluent in Russian and doesn’t have
problems with Russian (Altin, translation from Kazakh to English, from transcript,

2019)

One of the participants also recommended to repatriated ethnic Kazakhs to not only
gather together with people from the same background but also to be open and
communicate more with local Kazakhs because most of these Kazakhs from China mostly

live in their own communities, therefore, it is difficult for them to integrate into the

society.

When repatriates come from China, they look for a community with the same
background. However, | think that in order to adapt into Kazakhstani society,
repatriates should not gather only with the same background of people, but they
should communicate with locals too. It will help them adapt better. (from transcript,
2019).

However, another participant stated that the Kazakh language plays a more
important role than Russian, therefore they should adapt to the Kazakh language, not

Russian. This finding is supported by the following quote:
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Kazakh-dominant we didn’t come here to learn Russian but because we want to
learn Kazakh. Of course learning an additional language is good but | am not sure if
we should adapt fully to Russian language as well (from transcript, 2019).

Language as a challenge to integrate into society. All participants outlined the difficulty
they had, and are still having based on the low proficiency in the Russian language.
Additionally, language challenges refer to the language environment in Kazakhstan, which
differs according to the regions. For instance, the vast majority of people who speak
Kazakh language live in the south and west of Kazakhstan, however, less than 50% of the
north and east Kazakhstani residence is proficient in Kazakh (Smagulova, 2006). Erbol
from Nur-Sultan reported,
... most people in Astana (Nur-Sultan) speak Russian, but people in Almaty,
Shymkent, and Kyzylorda speak more Kazakh. Actually, I was in Almaty and
found out that people there speak more Kazakh than in Astana. Whether you are in
a taxi or shop if you speak Kazakh they will answer you in Kazakh, but here in
Astana (Nur-Sultan), they will answer in Russian (translation from Kazakh to
English from transcript, 2019).
Another participant who has experienced studying and living in both cities stated the
following:
| studied in the ninth grade in Almaty; when | was there students spoke more
Kazakh than Russia, but in Astana, most of the students speak Russian. | think if |
continued to live in Almaty, I would not know Russian that well, because the
people in Almaty speak mainly Kazakh and | would use only Kazakh. No one
speaks Kazakh in Astana, so after coming here, in Astana, you would adapt to it,
and | tried to understand and speak Russian. (translation from Kazakh to English
from a transcript, 2019)
This participant explains the language used in these two cities, and it can be seen that his
experience and being in the Russian speaking environment helped him to improve his
skills in that language. Thus, the language, that is spoken in the society that you live, has

an impact on your language development. Another participant from Almaty supports the

predominance of Kazakh in Almaty by the following:
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Nowadays, Kazakh plays an important role in Almaty compared to the past. Earlier,
everyone spoke only Russian on the bus, at that time | was afraid that someone
would speak to me, but now the Kazakh language is widely used and I don’t have
problems.
There still remains a lot of difficulties with the Russian language and most of the
participants from Almaty still have challenges regarding the Russian language.

Some participants put forward the idea that people do not realize that they are
adding Russian words in their speech, as Dinara says: “they think that they speak Kazakh,
but actually they mix Kazakh with Russian words, that’s why in my first year in
Kazakhstan, it was difficult to understand them”. Thus, code-switching (Li, 2000) between
Kazakh and Russian is a common as well as the unnoticeable practice among locals.
Moreover, even the participants who have studied in Kazakh medium of instruction
schools still faced the Russian language challenges as scientific terms were mostly in
Russian. Magripa pointed out: “some subjects such as biology and chemistry were

challenging because they had a lot of difficult terms and they were mostly in Russian and |

did not understand those lessons”.

Language learning methods. Almost all participants have learned or are learning Kazakh
and Russian using different methods. Seven out of ten participants have attended upper
secondary schools, while two participants have participated in Russian courses, Dinara

from Almaty is one of them:
| am attending Russian courses as my Russian is at a very low level. The teacher
taught us the letters, then he gave us words to memorize, but I still cannot use the
words to make a sentence (translation from Kazakh to English, from transcript,
2019)

Besides, all of the participants depicted their friends and peers as their main helpers in

language learning. A participant described the peers’ assistance as following:
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| try to speak Russian when | am with my groupmates and they correct me when |
make mistakes, so I am learning from my peers’ correction (Dinara, translation
from Kazakh to English, from transcript, 2019)

Some participants are lucky to have a Russian speaking roommate:
... my roommate at that time was Russian, so basically I spent like six months with

her... at the beginning we even used sign language, but after some time with her
help, I think my Russian kind of improved a lot (Anar, from transcript, 2019).

Similarly, another participant, Miras added:
I live with two people, one is from Shymkent (South) and another is from
Petropavlovsk (North), both of them speak Russian, and know Kazakh, so we mix
Kazakh with Russian (translation from Kazakh to English, from transcript, 2019)
Furthermore, out of the ten participants, six are trying to learn Russian and Kazakh by
listening to music and watching movies:
| try to read books and watch movies to develop my Russian language skills (Dulat,
translation from Kazakh to English, from transcript, 2019)
Similarly, another participant from Almaty added:
| try to watch Russian series and to practice my listening, but it is hard because |
don’t understand what they say. I also like Russian songs (Dinara, translation from
Kazakh to English, from transcript, 2019)
The different methods that are used provide benefits and difficulties in learning Kazakh
and Russian, and it will depend on participants’ goal and motivation to comprehend these
languages better. Similarly, Erbol, a participant from Nur-Sultan added that:
| think my Russian level will increase due to my aspiration and time spent in
Astana. Someday, | will speak like locals by mixing Kazakh with Russian

(translation from Kazakh to English, from transcript, 2019)

Summary of findings

1. The language background of ten participants reveals that they have different levels
of Kazakh language based on their educational background and length of time spent

living in Kazakhstan.
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2. Comparatively, participants from Nur-Sultan have better skills in Russian than
participants from Almaty. However, all participants cannot express their ideas
fluently in Russian, but participants from Nur-Sultan can communicate in Russian
for basic purposes.

3. The Chinese language still remains a comfortable language for all participants.
Most of them still consider it as their first language.

4. English and Chinese are used for academic purposes, while Kazakh is a family
language. Moreover, China-Kazakh repatriated students tend to switch Kazakh with
Chinese while communicating with other ethnic Kazakhs from China.

5. Language plays a significant role in integration. The majority of the participants
claim that due to their low Russian proficiency it is difficult to adapt to Kazakhstani

society.

To sum up, this chapter presented an analysis of the data and findings of the
research study that was based on responses to questions provided by the participants. The

findings will be interpreted in the next chapter, taking into account literature and research.
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Chapter 5. Discussion

This study aimed to explore the role of language in the integration of ethnic Kazakh
repatriated students from China in Nur-Sultan and Almaty and how they relate their
language difficulties to integration in Kazakhstan. The previous chapter presented the
findings obtained from the results of data analysis. The purpose of this chapter is to discuss
and synthesize the results of the study that emerged from the findings with reference to the
reviewed literature. In this chapter, a narrative and phenomenological inquiry was
employed to better answer the research questions by semi-structured interviews with ten
participants. The interpretations of each finding will be presented with regard to three

research questions.

RQ1: What languages do ethnic Kazakh repatriated students know and what
attitudes do they have towards different languages in their repertoire and their

sociolinguistic environment.

This research question elicited the participants’ linguistic background and attitudes
towards languages in their repertoire. It was revealed that participants have different levels
of competence in Kazakh and Russian, and the Chinese language is still considered to be a

comfortable language for them.

Findings 1: The language background of ten participants reported that their
knowledge of Kazakh differs based on their educational background and length of

time spent living in Kazakhstan.

It is important to determine the proficiency of language in order to understand the
language attitudes and use as Jamai (2008) states "the degree of language competence and

fluency speakers achieve is a very good indicator of language use and maintenance"
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(p.249). Thus, this finding disclosed the ethic Kazakh repatriated students’ knowledge of

Kazakh and linguistic background in general.

There are two types of educational schools: bilingual and Han-Majority schools
(Toktau, 2017). Shanatibieke (2016) also revealed two types of Kazakh students:
minkaohan and minkaomin. Based on her study (Shanatibieke, 2016), students who "attend
Han Chinese schools from elementary to high-school level and take the university entrance
exam using the Chinese language” (p.14) are called Minkaohan, while students "who
attend Kazakh schools and take the university entrance exam in the Kazakh language" (p.
14) are called Minkaomin. Today, however minority languages are included as subjects in
bilingual schools in China where the medium of instruction is Mandarin Chinese (Dwyer,
2005 as cited in Toktau, 2017). In the present study, seven participants attended Han-
Majority schools where Mandarin Chinese was the medium of instruction, whereas three
participants had Kazakh language and literature as a subject. Before coming to Kazakhstan,
none of them could read or write in Kazakh using Cyrillic script, or heard any dialects in
the Kazakh language before. This finding is supported by Kuscu (2014), who stated that it
is difficult to use language as the different writing script is used in host countries. In the
history of Kazakhstan, three writing scripts were used: Cyrillic, Latin and Arabic.
Nowadays, Cyrillic script is used which was introduced in the 1800s and in the 1940s was
adapted by the Soviet Union. However, the Presidential Decree in 2017 ordered the transit
from Cyrillic to Latin script and it should be completed by 2025. To sum up, ethnic
Kazakh repatriated students experienced difficulties in understanding dialects, and
adapting to writing script in Kazakhstani context which was also reported by participants

of Dukenova (2019).
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Findings 2: Participants from Nur-Sultan report better knowledge of Russian than
participants from Almaty. However, all participants cannot express their ideas
fluently in Russian, but participants from Nur-Sultan can communicate in Russian

for basic purposes.

Language plays a significant role in integration into society, and it is a critical issue
to ethnic Kazakhs. It appears to be common for ethnic Kazakh repatriated students from
non-CIS (Commonwealth of Independent States) countries to experience Russian language
challenges, as was revealed in the findings of other studies (Amangul, 2013; Bokayev et
al., 2012; Diener, 2005; Kusgu, 2014; Toktau, 2017). For instance, in the study of Bokayev
(2012), the majority of participants who compared local Kazakhs with Kazakhs living
abroad stated that local Kazakhs speak Russian and “adjusted to Russian culture" (p. 7).
Similarly, in the current study, participants revealed that local Kazakhs do not realize that
they add Russian words while speaking Kazakh as it is easier to say some words in
Russian. Moreover, the good knowledge of Russian among ethnic Kazakh repatriates from
China depends on the place of living and length of staying in Kazakhstan. The majority of
participants in Nur-Sultan stated that they can deal with the Russian language informally as
people surrounding them mostly use this language. Meanwhile participants from Almaty
mostly use the Kazakh language with people surrounding them and have low proficiency
in Russian, except one participant who lived with Russian speaking girls. Akhanova (2017)
reports that the participants of her study who live in Nur-Sultan tend to communicate with
peers and friends in Russian despite having good knowledge of Kazakh. This is based on
the reason that using Russian is less problematic as some individuals are dominant in that
language (Akhanova, 2017). Thus, the knowledge of Russian is widely used in Nur-Sultan,
and generally in the northern and eastern parts of Kazakhstan. All participants of this study

in Nur-Sultan and Almaty indicated that their peers, friends and roommates play a
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significant role in their learning the Russian language and these repatriated students rely on

their help.

Findings 3: The Chinese language still remains a comfortable language for all

participants. Most of them still consider it as their first language.

This finding showed the importance of the Chinese language in ethnic Kazakh
repatriated students’ lives. This is based on the fact that they had been immersed in this
language from childhood and it is considered as their mother language. During the
interview some participants used a few Chinese words in their speech as they were aware
that I studied in China and have knowledge of the Chinese language. This kind of practice,
code-switching, is a part of translanguaging which means shuttling between languages
(Garcia & Sylvan, 2011; Nikula & Moore, 2016). Their code-switching between Kazakh
and Chinese might be explained by the fact that they could not remember the right word in
Kazakh and used the first word that came to their mind. Similarly, the participants of the
study conducted by Toktau (2017) reported a high level of Mandarin Chinese and used this

language more than Kazakh.

Moreover, the knowledge of Chinese helped repatriated students as well. Some
participants stated that they worked as a translator of Chinese outside the university which

is similar to the findings of the study by Dukenova (2019).

RQ2. What languages do they use in different domains in their communities? Why?

This research question looked at the usage of language in different domains in
Kazakhstan. Subcategories for this question were: family language, academic language,

and preferred language.
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Findings 4: English and Chinese are used for academic purposes, while Kazakh is a
family language. All participants stated that they codemix Kazakh with Chinese while

communicating with other ethnic Kazakh repatriated students from China.

This finding indicated that ethnic Kazakh repatriated students use their whole
multilingual repertoire in various cases. According to Fabrigar, MacDonald & Wegener
(2005), language choice is influenced by attitudes which are viewed as a "a general
evaluative summary of the information derived from affective, cognitive, and behavioral
bases” (p. 82). The choice of the use of a particular language is based on different factors.
For example, the participants of this study reported that they use English and Chinese
languages for their education. These languages are used for academic purposes due to the
lack of academic and scientific information and materials in the Kazakh language. For
example, repatriated students have positive attitudes towards Chinese and English
languages, as they help them to get more information in their studies, however, the Kazakh

language does not help more in their education.

Another factor is a family domain where mostly repatriates use the Kazakh
language. Thus, language can be affected by interlocutors, such as parents, siblings and
grandparents. For instance, the participants of this study reported that they mostly mix
Kazakh with Chinese with youth (siblings, cousins and friends), but with older people
(parents, grandparents, aunt, uncles) they speak in Kazakh. It is akin to Toktau’s (2017)
study where she states that Kazakh language was utilized as a home language in different
levels among ethnic Kazakh repatriates from China, but in their oral speech it was mixed
with Chinese language. Moreover, one of the participants of the current study reported that
while interacting with parents she sometimes answers to them using Chinese whereas

parents always speak Kazakh to her. This finding is similar to the Bichani’s (2015) study
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where participants stated the mixture use of Arabic and English, parents speaking to their
children in Arabic, while children answers using English (Bichani, 2015). Thus, the older
generation tend to use their native language while younger generation mostly uses the

dominant language in the country.

Besides, it was revealed that the repatriated students of this study code-switch
between Kazakh and Chinese while communicating with other ethnic Kazakhs as well.
This occurs when they have forgotten a word in Kazakh and in this case Chinese words
come into their minds. Similar findings among students of multilingual classrooms was
revealed in the study of Belova (2018), where students reported code-switching to Kazakh
or Russian when they had forgotten words in English. Thus, code-switching between
languages is inevitable, and students might do it unconsciously as most Kazakhs are
proficient in both Kazakh and Russian languages. The research (Bahous, Nabhani &
Bacha, 2014; Ospanova, 2017; Paxton, 2009) shows that code-switching is a natural
phenomenon for students, therefore they unconsciously use it. Moreover, code-switching
can also be the result of the low language proficiency. For instance, Ma (2012) reported
that the lower the students’ language proficiency is, the more they use code-switching to

respond and in communication.

In correspondence with Rosenberg and Howland’s (1960) framework, ethnic
Kazakh repatriated students' attitudes towards languages may be referred to as an affective
and cognitive component which describes an individual’s positive and negative feelings
and beliefs about language(s). Similar to the description of this component, the ethnic
Kazakh repatriated students in my study had negative attitudes towards the use of the
Russian language. Research has been shown that there might exist disharmony between the

affective component and the cognitive and/ or behavioral components of an individual's
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attitudes to a language (Baker, 1992; Hanson, 1980; Lasagabaster, 2017; Tucker, 2020;
Wicker, 1969). For instance, a person can show positive feelings to a particular language,
but in fact according to different reasons the same person might have negative feelings to
the use of and/or learning of the language (Lasagabaster, 2017). Similarly, the majority of
the ethnic Kazakh repatriated students in my study had positive attitudes towards the
Russian language as it is good to learn additional languages, but at the same time they had
negative attitudes towards the usage of this language. They stated that they didn’t come to
study the Russian language, but to study the Kazakh language and adapt to the Kazakh

language.

In line with international studies on language attitudes, language choice, language
use and integration it might be compatible with the study of Aziakpono and Bekker (2010),
Gogonas and Michail (2015), Benson (2016) and Spencer-Oatey et al. (2016). Aziakpono
and Bekker (2010), investigated attitudes toward the language in South Africa, the country
which has 11 official languages such as English, Afrikaans and nine Bantu languages. The
authors were concerned with the students' attitudes towards the use of English and
isiXhosa where it was revealed that students had positive attitudes towards these languages
as they would help them in their studies (Aziakpono & Bekker, 2010). In the setting of the
language in integration, the role of the high proficiency of Greek led to the successful
integration of Albanian immigrants in Greece (Gogonas & Michail, 2015), while limited
language proficiency of English among immigrant students from China in the UK resulted
in integration challenges (Spencer-Oatey et al., 2016). Likewise, language issues are
problematic for adaptation among Chinese immigrant students in New Zealand (Benson,

2016).

RQ3. How do they value the role of language in integration into Kazakhstani society?
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This research question refers to the role of language in the integration process of
ethnic Kazakh repatriated students from China. Subcategories for this question were:

language barriers to social integration.

Findings 5: Language plays a significant role in integration. The majority of the
participants claim that due to their low Russian proficiency it is difficult to adapt to

Kazakhstani society.

The data suggests that the majority of participants consider the role of language to
be significant as it allows them to communicate with others. All participants outlined the
difficulty they had, and continue having, based on their low proficiency in the Russian
language. This finding is similar to most research of ethnic Kazakh repatriates (Amangul,
2013; Bokayev et al., 2012; Diener, 2015; Kuscu, 2014; Toktau, 2017). Moreover, this
finding can be supported by the literature that suggests international and repatriated
students usually face language barriers in understanding different dialects and accents that
give rise to language challenges in their academic studies (Hanwei et al., 2017; Ma, 2010).
Additionally, language challenges refer to the language environment in Kazakhstan, which
differs according to the regions. For instance, Kazakh is mostly used in the south and west
parts of Kazakhstan, whereas less than 50% of Kazakhs speak the Kazakh language in the
north and east of Kazakhstan (Smagulova, 2006). Accordingly, repatriates who live in the
north and east of Kazakhstan might face more difficulties. However, they can also benefit
from it as they can improve their Russian skills as well. Furthermore, Kazakhstan is putting
an effort towards becoming a multilingual nation. According to the State Program of
Languages Development and Functioning for 2011-2020 (MoES, 2011) the number of

Kazakh (95%), Russian (90) and English (20%) language speakers should be increased.
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The knowledge of Kazakh and Russian is very important because they are official
languages and necessary to function adequately in Kazakhstan. There is no research
studying ethnic Kazakh repatriated students' language learning process (Toktau, 2017).
However, it is a very important process as Pujolar (2016) states that the former linguistic
capitals of immigrants are devalued, which requires them to learn a new linguistic capital.
This new linguistic capital in Kazakhstani context is Kazakh and Russian languages, which
accounts for language challenges. The above-mentioned language challenges of
participants lead them to learn Kazakh and Russian languages in order to adapt into the
Kazakhstani society. Additionally, Russian language is perceived as a “hegemonic
language™ as it is compulsory for wider access to information, education, and job
opportunities (Akhanova, 2017), while Kazakh language is considered to have a high
social value when it is unmixed, grammatically correct, and people have extensive
vocabulary, otherwise it has low value (Akhanova, 2017). The point is how well people
can speak that language. That is another issue for repatriates because during the interview
some participants reported that they feel embarrassed and have a lack of confidence when
speaking Kazakh and Russian due to the fact that they might make some grammatical
mistakes and because of their accent. This finding is also similar to the study conducted by
Toktau (2017) where the participants reported that they are able to use the Kazakh
language in verbal communication, but sometimes they spell Kazakh words incorrectly and

cannot understand Kazakh literature well.

Furthermore, the low proficiency or absence of knowledge of Russian creates
difficulties for repatriates in their employment, in the preparation of accurate and timely
information, corresponding benefits, education, etc. (Kalysh & Egamberdiyev, 2014, p. 5).
The participants of the study conducted by Kalysh & Egamberdiyev (2014) showed

positive attitudes towards studying the Russian language as it promotes good job
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opportunities and quality education. Similarly, the participants of this study also have
positive attitudes towards studying the Russian language, however, they consider that they
should adapt more to the Kazakh language, not to the Russian language. Additionally, the
absence of the Russian language also influences the formation of identity. Toktau (2017)
states that ethnic Kazakh repatriates do not consider themselves as Kazakhstani as they
think it is ambivalent for them due to their low Russian proficiency, even some participants
identified themselves to have dual identity (half Kazakhstani and half Chinese) or opposite
(non-Kazakhstani and non-Chinese), however, all of them perceive themselves as ethnic
Kazakhs (p. 67). In the same vein as Toktau’s (2017) study, participants in this study
reported that they do not feel themselves fully Kazakhstani due to their low Russian

proficiency.

To sum up, this chapter discussed the findings of the study in relation to the
literature on the topic of the role of language in integration of ethnic Kazakhs repatriated
students from China. All these findings revealed the linguistic background, language
attitudes and social experiences of participants. In the next chapter, a summary of the main
finding as well as recommendations, limitations and future research implications will be

presented.
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Chapter 6. Conclusion

The previous chapter was dedicated to the discussion of the major findings of this
qualitative study based on the data from ten semi-structured interviews conducted with
ethnic Kazakh repatriated students from China in Almaty and Nur-Sultan. The following
chapter presents the conclusions drawn from this study. The purpose of the study was to
explore the role of language in the integration of ethnic Kazakh repatriated students from
China in Nur-Sultan (Astana) and Almaty and how they relate their language difficulties to
integration in Kazakhstan. The following research questions were addressed to reach the
purpose of the study: 1) What languages do ethnic Kazakh repatriated students know and
what attitudes do they have towards different languages in their repertoire and their
sociolinguistic environment? 2) What languages do they use in different domains in their
community? Why? 3) How do they value the role of language in integration into

Kazakhstani society?

In the final chapter, in answering the above research questions, the main
conclusions are outlined by the following themes: linguistic background of repatriated
students, repatriated students’ attitudes towards languages in their repertoire, the role of
language in various domains, language challenges and social integration. Furthermore,
implications of the findings and limitations of the study, and recommendations for further

research will be provided.

Linguistic Background of Repatriated Students

The findings of this study have revealed that repatriated students have different
levels of competence in the Kazakh language. The reason for that can be the educational
background and time spent living in Kazakhstan. Regardless of their Kazakh language

competence they consider this language as a native language, while Mandarin Chinese is
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considered to be the first and comfortable language that was reported by all participants. A
conclusion can be drawn from this finding that different levels of the Kazakh language

cannot be an obstacle to considering it as a native language.

Repatriated Students’ Attitudes Towards Languages in their Repertoire

The findings in correspondence with the framework have shown that ethnic Kazakh
repatriated students' attitudes towards languages can be referred with respect to all the
three components, viz. affective, cognitive and behavioral, of the framework (Rosenberg &
Howland, 1960). Firstly, in relation to the affective component, it was revealed that
repatriated students have negative attitudes towards the use of the Russian language and
adaptation to this language. However, they believe that the poor knowledge of Russian
poses challenges in their education and future employment, highlighting the cognitive
component. Finally, on the basis of the findings, the participants reported that some words
are easier to say in the Russian language. These findings have shown that the level of
difficulty of using Russian words can be interpreted by the behavioral component. A
conclusion that can be drawn from these findings is that repatriated students have positive
attitudes towards the Kazakh language and negative attitudes towards the Russian language

used in Kazakhstan.

The Role of Language in Diverse Communities

The findings have demonstrated that the repatriated students use their entire
multilingual repertoire. Firstly, the Chinese language is considered as their first language
and the most comfortable one. The Chinese language along with the English are used for
academic purposes as there is not much scientific information in the Kazakh language.
Secondly, the Kazakh language is used as a family language. Additionally,

translanguaging and code-switching are a common practice among repatriated students as



THE ROLE OF LANGUAGE IN INTEGRATION o4

they mostly mix Kazakh and Chinese with their siblings, cousins and friends with the same
background. From these findings it can be concluded that different languages are utilized
in different circumstances, such as among family members, friends, in their education and

SO on.

Language challenges and Social Integration

The study has shown that all participants have difficulties in Russian and Kazakh.
The language challenges of Kazakh are based on their experience of learning this language.
Namely, difference in writing, Cyrillic script is used for Kazak in Kazakhstan and Arabic
script is used for Kazak in China. This difference in writing scripts can impact their other
skills such as reading. Another conclusion of Russian language challenges is based on their
low proficiency in that language and widespread usage in the society. Participants from
Nur-Sultan stated that they have good receptive skills and can have conversations on a
daily basis, compared with participants from Almaty. The reason for this finding can be the
sociolinguistic environment of cities in different regions in Kazakhstan, and length of time
of residence in Kazakhstan. However, it was revealed that all participants cannot express
their ideas fluently in Russian. Another finding has indicated that the role of language is
vital in integration and the low proficiency of Russian problematizes the repatriated
students’ integration into Kazakhstani society. Participants with limited knowledge of
Russian face many more challenges in the environment where Russian is a dominant

language.

Limitations and Further Implications

The study has some limitations which should be acknowledged. First, the main
limitation of this study is the limited time allowed for the fieldwork of the thesis which

prevented the researcher from including more participants in the study for a more diverse
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sample. Secondly, the findings cannot be generalized as it is a small scale study focusing
on 5 students from each city. Therefore, it cannot represent the situation in the entire
country. Another limitation of the current study is the utilization of only one data
collection tool to collect data about the language attitudes, language use, language choice
and integration of repatriated students. Using observations, recordings of actual

practice and a questionnaire survey in a mixed methods research design as other tools

would have enhanced the triangulation and validity of the data and findings.

Recommendations for Further Research

Based on the findings, analysis and limitations of the study, the researcher
recommends some recommendations for further research. Firstly, it is recommended to
conduct a comparative study among ethnic Kazakh repatriated students from more cities
with Russian dominant settings and Kazakh dominant settings, because findings might be
different from this study. Secondly, one of the participants mentioned that males adapt into
Kazakhstani society quicker than females, therefore, there might be the need to investigate
the influence of gender on adaptation. Thirdly, it is suggested to investigate language
attitudes together in the context with motivation among repatriated students to see what
their language attitudes are and what motivates and or demotivates them to learn Russian
and other language(s). Finally, a large-scale quantitative study might be needed in Almaty
and Nur-Sultan in order to get richer data and to improve the reliability of the study to
these cities. A large-scaled study would recruit a wide range of repatriated students from

these two cities.
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Appendix A: Interview Protocol

Time of Interview: 14.00

Date: November 29, 2019

Place: Nur-Sultan

Interviewer: Marzhan Nurtaikyzy
Interviewee: Participant 1
Position of Interviewee: student

Questions:
Background information:
1. Are you undergraduate or post-graduate student?
2. When did you immigrate to Kazakhstan?
3. Did you come to Kazakhstan alone or with your family members? What are reasons
for you to immigrate to Kazakhstan?

4. Have you ever attended a secondary school or a preparatory course in Kazakhstan?

Language background, language attitudes, choice, use and integration

1. How do you understand the language environment of Kazakhstan?

2. What is your level of Kazakh and Russian? How do you know these languages? Do
you face any problems with languages?

3. Do you know any other languages? What is the level of that language/those
languages? How do you know that language/these languages?

4. Inwhat language do you feel comfortable the most?

5. What language do you often use? Social media? Watching mass media? Reading?

6. Inwhat language are you studying at university? How do you find studying in that
language?

7. What language do you prefer with your friends? Groupmates?

8. What about your friends in Kazakhstan? Where are they from? What languages do
they use with you? In what ways does it help you to improve your language skills?
How does it affect your social life?

9. what languages do you use at home? Why? What language do you use with other
relatives?

10. Have you experienced any challenges with integration into the wider society? In
what ways has your knowledge of your language played a role in that?

11. Would it be good if all ethnic Kazakhs from China forget their Chinese language
and adapt fully to Kazakh and Russian? Why? Why not?
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Concluding questions
1. Isthere anything about experience here in Kazakhstan that you want to share which
I haven’t asked?

2. If I have any additional questions, can | contact you again?
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Appendix B: Consent Forms

INFORMED CONSENT FORM

The Role of Language in the Integration of Repatriated Students in Kazakhstan

DESCRIPTION: You are invited to participate in a research study on exploring the role of languages of
ethnic Kazakh students repatriated from China and their social integration into society. You will be asked to
participate in a one-on-one face-to-face interview between you and researcher at a public place of your
choice. The language of the interview Kazakh or English will depend on the choice of the participants. The
interview will be semi-structured with open and closed questions, will be audio recorded in recording device
and later will be transcribed for data analysis. Data from records will be analyzed in the final report and
findings will be shown at scientific meetings. Recordings will be kept for three years. You might be asked to
participate in a follow-up interview if the researcher has further questions.

TIME INVOLVEMENT: Your participation will take approximately 30-40 minutes.

RISKS AND BENEFITS: The risks associated with this study are as such sensitive issue of past experience
which might stress the participants. If any question is sensitive, you may choose not to answer. The benefits
which may reasonably be expected to result from this study are contribution to a better understanding of the
situation of ethnic Kazakh students repatriated from China studying in Nur-Sultan and Almaty. Your
decision whether or not to participate in this study will not affect your grades at university.

PARTICIPANT’S RIGHTS: If you have read this form and have decided to participate in this project,
please understand your participation is voluntary and you have the right to withdraw your consent or
discontinue participation at any time without penalty or loss of benefits to which you are otherwise
entitled. The alternative is not to participate. You have the right to refuse to answer particular questions.
The results of this research study may be presented at scientific or professional meetings or published in
scientific journals.

CONTACT INFORMATION:

Questions: If you have any questions, concerns or complaints about this research, its procedures, risks and
benefits, contact the Master’s Thesis Supervisor for this student work, Mukul Saxena,
mukul.saxena@nu.edu.kz, +7 7172 706412

Independent Contact: If you are not satisfied with how this study is being conducted, or if you have any
concerns, complaints, or general questions about the research or your rights as a participant, please contact
the NUGSE Research Committee to at gse_researchcommittee@nu.edu.kz

Please sign this consent from if you agree to participate in this study.

* I have carefully read the information provided;

« I have been given full information regarding the purpose and procedures of the study;

* | understand how the data collected will be used, and that any confidential information will be seen
only by the researchers and will not be revealed to anyone else;

» | understand that | am free to withdraw from the study at any time without giving a reason;

«  With full knowledge of all foregoing, | agree, of my own free will, to participate in this study.

Signature: Date:
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BEPTTEY ) KXYMbICHI KEJICIMIHIH AKITAPATTBIK ®OPMACBHI

Ka3aKCTaHHaFLI ITHUKAJBIK Ka3aK CTy}IeHTTep)IiH HHTErpanmaCbiHIar bl Ti.]'l)lil-[ pe.ni

CUITATTAMA: Ci3 KpITaiian KenreH STHUKAIBIK Ka3aK CTYACHTTEpAiH HHTEr palisiCBIHAAFBI TIIIIH POITiH
3epTTeyre OarbITTaIFaH 3€PTTEY KYMBICHIHA KaThICyFa MIAKBIPBUIBI OTHIPCHI3. Ci3re Ci3/IiH TaHAaybIHBI3
OolibIHIIIa KOFAMJIBIK JKEpE Ci3 KOHE 3epTTEYIli apachIHAAFbI xKeke OeTre-0er cyx0aTka KaThIcy
ycbiabpansl. Cyx0aTThiH Ka3ak HeMece aFbUILIBIH TUTIHAE 6Tyl KaTHICYIIbUIAPIbIH TaHIayblHa OaliTaHbICThI
Oomabl, )KoHE e cyX0art allbIK JKoHe jkaObIK Cypakrap/aH Typasl. Jlepekrepi KeiiHipek Tanay yuliH
cyx0aT JBIOBICTHIK KYPBUIFbIFa yKa3buiabl. JlepekTep KOPBITHIHABI €CenTe TalAaHaThIH 00J1a bl )KOHE
KOPBITBIHIBIIAP FHUIBIMU JKHHAJIBICTap/Aa Kepeerineni. Tacnanarsl xkaz0amap yIi >KbiT OOWBI caKTaIa bl
Erep 3eprreymriae opi Kapail KOCBIMINIA CYypaKTapbl Oap 0oJica, ¢i3 KeHiHTi cyX0aTKa KaThICyFa
HIAKBIPBLTYBIHBI3 MYMKIH.

OTKI3IVIETIH YAKBITDBI: Ciznig kateicybiHbI3 11aMaMer 30-40 MUHYT YaKbITBIHBI3IbI alaIbl.
3EPTTEY XKXY¥YMBICBIHA KATBICY/IbIH KAYIIITEPI MEH APTBIKIIBIJIBIKTAPBI:

3epTTey KYMBIChIHA KaThICY/IbIH OapbhIChIH/Ia MYMKIH Maiiaa 001aThiH Kayill: KaThICYIIbUIAPFa 6TKEH
TOKiIpHOeCiHer! ce3iMTall Macesesep acep eTyl MyMKiH. Erep kannaii 1a cypakrap ce3imrtain 6osca, oHaa
ci3 xkayarn OepMeyzieH Oac TapTa anachi3. 3epTTey KYMBIChIHA KATBICYBIHBI3/IbIH Kellecien
apTHIKIIBUIBIKTaphl 0051ybl MyMKiH: Hyp-Cystan MeH AlMatsl KananapbiHa oKUThIH KeiTalian opairan
STHUKAJIBIK Ka3aK CTYJACHTTEPiHIH JKaFAalblH XKaKChIpaK TYCiHY. 3epTTeY )KYMbICBIHA KATBICYFa KeJiciM
OepyiHi3 Hemece Oac TapTybIHbI3 Ci3lliH yHUBEPCUTETTEr] OaraapbIHbI3Fa eIl 9CepiH TUTi30el .

KATBICYIIBI KYKBIKTAPDI: Erep Ci3 6episireH ¢pjopMaMeH TaHBICHII, 3ePTTEY KYMBIChIHA KAThICYFa
mremniM Kaopuiacanpi3, Ci3/liH KaThICYBIHBI3 €piKTi Typ/e ekeHiH xabapnaiimMbi3. COHBIMEH KaTap,
KAJaFaH YaKbITTa aiibINNYJI TeJleMel AIHe Ci3iH d1eyMeTTiK sKeHiJaikTepini3re em kecipin
TUri30eil 3epTTey )KYMBICHIHA KAaThICY Typajbl KeJiciMiHi3Ai kepi KaliTapyFa HeMece TOKTATyFa
KYKBIFBIHbBI3 0ap. 3epTTey sKYMbICBIHA MYJI/1eM KATBICHAYBIHBI3FA 12 TOJBIK KYKbIFBIHbBI3 0ap.
Conpaii-ak, KaHmaii 1a Oip cypakrapra skayarn OepMeyiHi3re e a0/1eH 6onaibl. bys 3epTTey ®KYMBICHIHBIH
HOTWKENEPI aKaJIEMHSIIBIK HEMece KaciOn MakcaTTap/a Oacrara YChIHBUTYbI HEMECE HIBIFapbUTybl MYMKIH.

BAMJIAHBIC AKITAPATBI:

CypakrapbIHbI3: Erep )Kypri3ijin oThIpFaH 3epTTey )KYMBICBIHBIH MPOLIEC], KAyl MEH apThIKIIBUIBIKTAPbI
Typajbl CyparbIHbI3 HEMECE IaFbIMBIHBI3 0OJICa, Kelecl OaiiiaHbIc Kypalaaphbl apKbLUIbl 3epTTEYILiHIH
MAarucTpIIbIK Te3Ucl OOMBIHIIA KeTeKITiciMeH XxabapnacyblHbI3ra 0onansl. Mykyn CakceHa,
mukul.saxena@nu.edu.kz, +7 7172 706412

JEPBEC BAMJIAHBIC AKITAPATTAPBI: Erep Gepinren 3epTrey KyMBICHIHBIH XKYpPri3ilyiMeH
KaHaraTTaHOAcaHBI3 HEMece CypaKTapbIHbI3 OeH MarbIMIapeIHbEI3 Oorca, Hazapbaer YHuBepcureti JKorapsl
Binim 6epy mektebiniH 3eprrey KoMuTeTiMeH KopceTinreH 6alTanbic Kypalaaphl apKbLUTBI
xabapiacybIHbI3Fa 0OJIa IbI: SIEKTPOH/IBIK MomTaMeH gse_researchcommittee@nu.edu.kz

3epTTey KYMBICBIHA KaTBICyFa KeTiCiMiHi3 i OepceHi3, OepinreH ¢popmara KOJ KOIOBIHBI3ABI CYpaiMBbI3.

*  Men OepinreH popMaMeH MYKHAT TAHBICTBIM;

*  MaraH 3epTTey )KYMBICBIHBIH MaKCaThl MEH OHBIH MPOLEIYPAchl XKalblH/Ia TOJBIK aKmapat oepij;

*  JKuHakramraH aKnmapaT IeH KYIHsS MONIMETTepre TeK 3epTTEYIIiHIH 631He KOIDKETIMIL KoHEe MOIIM
OOJIaTBIHBIH TONBIK TYCIHEMIH;

*  MeH Ke3 KeITeH yaKbITTa eMKAHIai TYCIHIKTeMECi3 3epTTey )KYMBICBIHA KaThICy/IaH 0ac TapTybIMa
0OJIaTBIHBIH TYCIHEMIH;

*  MeH jxoFapblja aTaiblll ©TKEH aKNapaTThl CaHaJbl TypAe KaObUIIam, OChl 3epTTey >KYMBICHIHA
KaTBICYFa 63 KemiciMiMi OepeMiH.

Konsr: Kymi:
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Appendix C: Transcription Sample of Interview

Interviewer: Are you undergraduate or post-graduate student?

Interviewee: | am 3" grade undergraduate

Interviewer: Did you come to Kazakhstan alone or with your family members? What are
reasons for you to immigrate to Kazakhstan?

Interviewee: Have you ever attended a secondary school or a preparatory course in
Kazakhstan?

Interviewer: How do you understand the language environment of Kazakhstan?
Interviewee: | think it is very hard for me right now because in our university it is totally
different from the world outside. However, | would say | see a language environment that is
much different from when | came 8 years ago. It means that at that time probably because |
didn’t know Kazakh and Russian that well I feel like I couldn’t understand people and I feel
like everyone was speaking Russian and everyone was mixing Russian into Kazakh, so |
couldn’t fully understand them. Probably with the knowledge I have gain in both languages
now I don’t feel very uncomfortable here. However, we shouldn’t need that it is still like
mixing languages issue, still people mostly put Russian language to their priority when they
speak like most of my groupmates would still prefer speaking in Russian and this definitely
was the environment like, but I also like that there are a lot of improvement such as a lot of
good books were translated into Kazakh of some good quality, like last year I think there were
100 like very good books. In these books for example, for some of the migrated family in china
they would buy this kind of books because like parents’ generation they don’t know English
very well so they prefer to read in Kazakh. Now they can also observe some western ideas
through those well-known books that were translated into Kazakh. So I think this is definitely
an improvement and also it is about changing of the alphabet and would give us some more
hopes that when my parents’ generation they always told me that they couldn’t pronounce
some of the sounds that is in Kazakh alphabet here such as very like specific to Russian like
aBToOyc such kind of thing

Interviewer: What is your level of Kazakh

Interviewee: aa my level? Kazakh is good (laughing) I mean I don’t feel any difficulty like I
mean | am taking advanced Kazakh course in undergraduate if you know that... because | feel
kind of proud myself because | know all a lot of Kazakh from China here they can only take
like basic or intermediate but | am probably the only one person who was only like few of us
can like aa came here for only like studied in Kazakh school for 2 to 3 years and it turned like
advanced courses. But the point is that in those advanced courses you have students from who
studied Kazakh from 1% grade and their Kazakh is super excellent but you just cannot compete
with them but still it’s a chance to learn and I liked speaking in Kazakh to talk some not like
remembering vocabulary in the basic level or writing some not so interesting essay in the
intermediate level but in the advanced you talk a lot of like issues quite deep aah quite thought
provoking and in Kazakh you learn a lot of Kazakh words there as well. So I kind of like it...
Interviewer: What about Russian? What is your level of Russian?

Interviewee: Russian emm (laughing) I didn’t take like formal course at all almost... I just
remember when we prepared for the college entrance examination (ENT) | was like a center
focus of my school because they were so afraid that | would get 2 from Russian course
(laughing). It was 2014 at that time it was still like 25 score (bal). And then I was like ok if you
know the Kazakh .. because the first year | was basically learning Kazakh language like in
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terms of grammar siexcuka all the things and then Russian one isn’t like so different from that I
mean the way they teach and then you can somehow relate to them... so basically at that time I
tried to like memorize all those like tests in Russian structure all the thing, now I don’t
remember any of them (laughing). So that was the first time. And then some ahh some
acquaintance of my mother in Aktobe she offered give us give me and my little sister free
Russian courses but it was like more fun than like you really structured learn it ahh basically at
that time | was still on the stage of trying to memorize vocabulary like mosoxo (laughing)
something like that so it was so basic. And then when | came to Astana | realized that a lot of
people actually speak Russian and | was a bit lucky enough to have when | had my gap here |
participated in one program and my roommate at that time was Russian, ahh so basically |
spent like 6 months with her... in the beginning we even used sign languages but after with her
help I think my Russian kind of improved a lot. And then | came to NU and you know that
here people speak Russian all the time... and interesting enough is that all my friends are kind
of russified | would say (carefully speaking), so basically we would speak English in our daily
conversation sometimes or they would try to speak Kazakh or | would try to speak Russian but
know I could say that even though I don’t speak a lot Russian because I am somehow shy of
my accent or you know like if grammar is not proper or something like that but | can
understand 70 to 80 percent of the Russian people speak.

Interviewer: What other languages do you know?

Interviewee: Chinese, Uyghur | know | mean I can understand almost 100% but recently |
find out even though before I can speak somehow Uyghur, but now | just cannot because |
always mixed up with Kazakh.

Interviewer: What is your level of Chinese?

Interviewee: Still good. I mean but because now I immersed myself into probably English
language more I find out that I still can speak Chinese, understand it very well but it’s just I
don’t do it very often...And then because those Kazakhs from China we sometimes speak
Chinese but when we speak Chinese we mix with Kazakh as well, so basically it would be
probably difficult only speak one language for me right now.

Interviewer: In what language do you feel comfortable the most?

Interviewee: Now probably English and Chinese emm and Kazakh, but Kazakh is not that |
was not that confident in Kazakh as in but other two languages, yeah.

Interviewer: What language do you use often nowadays?

Interviewee: English I guess. Even some locals here would like speak with me in English so |
was like ok (laughing) but some of them would like say in Russian and then I would reply in
Russian and they are like wow your Russian is actually quite good, it’s like unexpected and I
would say ok (laughing)

Interviewer: What about at home now?

Interviewee: aaa at home Kazakh, because my mom and my sister they mostly speak Kazakh.
I: How does it help you to improve your language level?

P: (Laughing) I am actually not very good at languages because | always speak like wrong
especially in Kazakh. I don’t know why but I always mix like when I want to say saying I
would use like absolutely different words aha you know that kind of situation happen because
you just remember this word just like this but then it just sounds like that but it is absolutely
different, so but the point is that there are always people helping you like correct you in the
way you speak... also another thing is that I find out that my Kazakh is decreasing again
because my daily like acquiring of knowledge all the things in English most of them and those



THE ROLE OF LANGUAGE IN INTEGRATION 71

Kazakh mostly | have Kazakh friends from china and then when we go to eating or go
somewhere they prefer speaking Chinese... sometimes I feel like let’s speak Kazakh but still
like it is for some of them it is hard for always articulating in Kazakh or some of them feel like
we should we bother doing this. I like ok basically now with local people I speak Kazakh and |
prefer to speak Kazakh, but some of them still like trying to speak in English with me because
some of them aaa like super russified they only speak Russian and they feel like they cannot
explain to me at all, especially when it comes to study or like you know those scientific areas
like communicating mostly in English, but that’s probably the case .... [ mostly speak Kazakh
at home and with only some of my friends yeah anyway it is not enough.

Interviewer: Have you experienced any challenges in the society?

Interviewer: Now I can feel free to go shops or go to the restaurants and order in Russian
because mostly they even if you speak Kazakh sometimes they would reply in Russian then
you realize that oh probably you should speak Russian so I can do it. It wouldn’t cause a lot of
troubles ... and because I understand Russian very well so it also doesn’t cause a lot of trouble
when | interact with local people because most of them are also the same like they speak
Russian but they can understand Kazakh, so if they speak Russian to me | speak Kazakh to
them basically be can communicate. Yeah
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