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Abstract
The Latinization of the Kazakh Alphabet: Kazakh Language Teachers’ Perceptions
and Readiness

The transition of the Kazakh alphabet has been a topical issue in the language policy of
Kazakhstan. Since the decree on the alphabet revision was adopted (Nazarbayev, 2017), a
fair amount of research has been conducted on the public support and acceptance of
Latinization. However, as identified from the literature, the educational aspects of the
transition like teacher training, teachers’ readiness to teach and learn, as well as the
difficulties and ease of students’ learning the Kazakh Latin script, require further
exploration (Kadirova, 2018). Thus teachers are responsible for implementing it in
educational settings. In this regard, the present study aimed to explore teachers’
perceptions of the transition and of their learning and teaching readiness as educational
aspects of Latinization. To achieve this purpose, the study posed three questions: 1) How
do Kazakh language teachers perceive the shift from the Cyrillic to the Latin alphabet? 2)
How do Kazakh language teachers perceive the learning of the script themselves and by
their students? 3) How do Kazakh language teachers perceive their readiness to teach using
the new alphabet and orthography? The study employed an interview-based qualitative
case study design, involving semi-structured interviews with the participants. Eight Kazakh
language teachers, who had undergone training on Latinization, were recruited from three
mainstream mixed language schools in Nur-Sultan. The findings revealed that teachers
interpreted the transition based on the official policy documents. Regarding the learning,
they perceived its ease and difficulty by drawing on several factors such as the familiarity
with English and transfer of skills. Teachers’ perceptions of their readiness were
interpreted through their in-class practices of using the Latin alphabet. The study presented

implications for further research focusing on optimal ways of teaching and learning the
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script and recommendations for policymakers and researchers in terms of making informed

decisions about the implementation of the Latin script in educational institutions.
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AHaarna
Kazak 9ainouin Jlarsinaanapipy: Kazax Tini Myrasnimaepinin KaObuiaaybsl MmeH
Jlaii bIHABIFBI

Kazak omninOuiHiH JaThIH KapriHe ayblcybl KazakcTaHHBIH T1T cascaThIHAAFbl ©3€KTi
Macesenepain O0ipi. OmnmouIl KaiTa Kapay sKaiibl sKapiblK KaObUIIaHFaHHAH Oepi
(Hazap06aes, 2017), oCbI TaKbIPBII asChIHIA XAIBIKTHIH JATHIHIAHABIPY/IbI KOJIAYhI KOHE
KaObUI1Aayhl OOMBIHINIA OipllIaMa FEUIBIME 3€PTTEY KYMBICTAphI KapblK Kepai. [lerenmen,
JaTBIHAAHBIPYIBIH Oi1iM Oepy YpAaiCiHAeT! epeKIIeTiKTepl, MbICANIbI, MyFaTiMACPAIH
JIATBIH QNINOUIH YHPEHY MEH OKBITYFa JIAaWbIH]IBIFbI, Ka3aK JaThIH QNINONIH YHPEeHYAIH
JKEHLT HeMece KUBIH OOJybI CeK1JIIl epeKIIeNIKTepl oIl e 3epTTey 1l KaKeT eTeli
(Kaguposa, 2018). MyraniMaep Ka3ak JaTbIH SMiMONIH MEKTeN KaObIpFachlHIa YHpeTyre
JKayarnTsl TyJiFra 0oubin cananaabl. OckIFaH opai, OyJ1 3epTTey )KYMBICHBIHBIH MaKCaThI
MyFaniMaepaiH JIaTeIHJaHIBIpY sKaliIbl TYCiHIKTepl MeH JIaThIH oninOuiH yiipeHyre xoHe
yiipeTyre malbIHABIFBIH Kalail KaObUTIaNTHIHBIH aHBIKTAY. ATallFaH MaKCcaTKa JKeTy YIIiH
YII 3epTTey Cyparbl KOMbULIBL: 1) Myramimaep o1in0u aybICybIH Kanail KaOblaias1? 2)
JlaTbiH oninOuiH YHPEHyYl 63 TapanTapblHaH kKoHE OKYIIbLIAP TapanblHaH Kajaii
KaObUAaiab1? 3) JIaThiH oninOuiHAe OKBITYFa JAWBIHIBIFBIH Kallail KaOblaani1p1? OCkl
CypakrTapra xayan Oepy YIIiH KapTbUlail KYpbUIBIMIANFaH CyX0aTKa HEeri3/1eNreH KeucTi
camaJjblK 3epTTey d/1ici KomaaHbsuiasl. 3eprreyre Hyp-CynTan KamackiHIaFk! YIIT Ka3aK-
OpbIC MEKTEO1HIH JIaThIHIAHbIPY OOMBIHINA JaWBIHABIK KypChiHA KaThICKaH ceri3 Kazax
TLJI1 TOHIHIH MyFaJliMepl KaThICHII, oJapJaH cyx0aT ajbIH/Ibl. 3epTTey HOTHUKECIHE
coiikec, MyFalliMIep IINOU e3repiCiH PECMU KYXKaTTap TYPFbIChIHAH KaObLIIal Ibl, al
OKYIIBLIAP IbIH aFbUTIIBIH Tl QinOuiHeH xabapaap 00Iybl MEH OJIAPJIBIH JKa3y KOHE OKY
MaIIBIKTAPBIH ©3Te TUIAEPTe aybICThIpa 01Ty KaOijaeTi YUpeHY YPAICIH KEHIIACTE Il e

ceHei. MyramimMIEep/liH JaThIH JJIMOWIH KOJIAaHy JalbIHABIFEI TYPAJIbl TYCIHIKTEP1



THE LATINIZATION OF THE KAZAKH ALPHABET IX

OJIAPJIbIH CHIHBINTAFbI JIATBIH QIIMOWIH KOJIIaHY TOKIpUOenepiHe COMKeC KaIbINTacKaH,
COHJIBIKTAH ©3/ICPiHIH JalbIHABIK JICHIeHiH OpTala Oaraiaijbl. 3epTTey HOTHIKEIEPI MCH
yCTa3aap bl YCHIHBICTAPhI HET131H/IE JaThIH QJIIMOMIH MEHIEPY MEH OKBITYFa apHaJFaH
YTBIMJIBI IICTIMEPA1 KapacThIPy CYparbl opi Kapal 3epTTey il KaKEeT €TeTiHI aHBIKTaJJIbI.
By 3epTTey ®KYMBICHI JIaTBIH SIINONIH O1T1iM Oepy JKyleciHe eHTi3y OapbhIChl KAkl TLT
MaMaHJIapbl MEH TLJI casicaThl MaMaHapbIHBIH IICIIIM KaOblIAayblHA CENTITIH TUT13Yi

MYMKiH.
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AHHOTaNUA
Jlarmnuzanus Kazaxckoro Ajsipasura: Bocipusitusi u 'oToBHOCTB YuuTeJiei
Ka3zaxckoro f3bika
[Tepexon Kazaxckoro andasura Ha JIaTuHUILY SBIISETCS OJHOM U3 aKTYyalIbHBIX BOIIPOCOB
a3bIkoBOM noauTHKU Kazaxcrana. C MOMeHTa MPUHSTHS yKa3a o repecMoTpe andaBuTa
(Hazap6aes, 2017), 6b110 MpOBECHO HEMAJIO MCCIICIOBAHUMA, HAITPABJICHHBIX HA IPUHATHE
U nojAepxKy JlaTuHu3anum o01ecTBeHHOCThI0. TeM He MeHee, KaKk YKa3aHo B JINTepaType
(Kamguposa, 2018), oOpa3oBarenbHbIe aCIIEKTHI ITepexoa andaBuTa, Takhe Kak MOJrOTOBKa
yUUTENeH, onpeeNieHUue CII0KHOCTeH U3ydeH s HOBOTO ali(haBUTa yYeHUKaMHU U
YUHUTEIIMH, TOTOBHOCTh YUHTEJIEH K MPENOAABAHUIO KA3aXCKOTO SI3bIKa HA JIATUHCKOMN
rpaduke TpeOyIOT AanpHelIero u3ydeHus. Takum 00pa3om, yUuTess HeCyT
OTBETCTBEHHOCTH 3a peanu3aluio JlaTnHu3anum B 00pa3oBaTeIbHbIX YUpexKACHUIX. B
CBSI3M C 9THM, HACTOSIILEE UCCIEA0BAHNE HAIPABIECHO HAa U3YYE€HUE BOCIIPUATUI yUUTENEH
o0 nepexozie Ha JIaTuHuUIYy 1 00 X TOTOBHOCTH K IIPEIOIaBaHHIO, UCIOIb3Ys JIaTHHCKYIO
rpa¢uxy. s nocTrxkeHus el nocTasiaeHsl Tpu Bonpoca: 1) Kak yuutens Kazaxckoro
A3bIKa BOCIIPUHUMAIOT MEPEXO0/1 OT KUPUJUTUIILI K TaTHHCKOMY andasuty? 2) Kak oHu
BOCIpUHUMAIOT u3ydeHue Jlatuackoro andaButa caMuMu U cBouMu yueHukamu? 3) Kax
OHM BOCIIPMHHUMAIOT CBOIO TOTOBHOCTB IIPENIOAABATH Ka3aXCKUH SI3bIK Yepe3 JIATUHCKUN
andasut? UToOBI OTBETUTH HA 3TU BOIPOCHI, UCCIIEAOBATEIb UCIIOIH30BA METOT
KayeCTBEHHOI'0 Kelc-CTa/ll Ha OCHOBE MHTEPBbIO, BKIIIOUAIOLIUH MOTY-
CTPYKTYpUPOBAaHHbIE MHTEPBBIO C yyaCTHUKaMH. BoceMb yunTenel ka3axcKkoro s3blka,
MpOUIe/IIINE CTIeHUaTU3UPOBaHHOE 00YUEeHHE 0 JJATUHU3AIUH, ObLITH 0TOOpaHbI JIs
MHTEPBBIO U3 TPEX KazaxcKo-pycckux mkoia B Hyp-Cynrane. Pe3ynbrarsl mokasanm, 4To
YUUTENs] UHTEPIPETUPYIOT EPEX0/T Ha OCHOBE O(UIIHANBHBIX TOKYMEHTOB, a B

OTHOIICHUHU O6y‘ICHI/I5I OHH BOCIIPMHUMAIOT €T0 JIETKOCTh U CJIOKHOCTB, OITMPAasACh Ha
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HECKOJIBKO (baKTOpOB, TaKUX KaK 3HaAHHWE aHTJIMHACKOTO S3hIKa U Inepeaaya HaBbIKOB C
OAHOI'O A3bIKa Ha I[perﬁ. HpeﬂCTaBHeHI/IH y‘IHTeHeﬁ 00 X TOTOBHOCTH OCHOBAHBI Ha UX
IMPAaKTHUKE UCIIOJIb30BAHUA JIATUHCKOI'O aﬂ(l)aBI/ITa, HCXOIA U3 9TOTO OHU BOCIIPUHUMAIOT
CBOIO 'OTOBHOCTBb Ha CPpCAHEM YPOBHE. PCSYJ'IBTaTI)I JaHHOT'O UCCJIICAOBAaHUA BBIABUIIU, YTO
H606XOI[I/IMO IMPOBCCTU Ooublire HCCJ'IC,Z[OB&HPIIZ, HaIlpaBJICHHBIX HA OIITUMAJIbHBIC PCIICHUA
B IIp€rIOAaBaHU U U3YYCHHUU JIATUHCKOI'O aJ'I(baBI/ITa Ka3axCKOI'0 A3bIKa. DTO MOIJIO OBl
IMOCHOCOOCTBOBATH IMPUHATHIO 000CHOBAHHBIX peI_HeHI/Iﬁ OTBCTCTBCHHBIMU JIMIIaMHU O

BHCIAPCHUU JIATUHCKOI'O aJ'I(l)aBI/ITa B y‘le6HHX 3aBCACHUAX.
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Chapter 1: Introduction

This chapter aims to provide general information that covers the research
background, statement of the problem, and research purpose. It also presents the research
questions that guide the present study on teachers' perceptions of the alphabet transition
and its educational aspects. The chapter is concluded by stating the significance of the
research in the Kazakhstani context and indicating its benefits for different stakeholders.
Background Information

Historically, the writing of the Kazakh language was deeply rooted in the legacies
of Turkic, Islamic, and Soviet worlds and varied from runic to alphabetic systems,
changing over time (Smagulova, 2008). However, alphabet change reached its highest peak
and raised heated debates during the Soviet Union's korenizatsiia (nativization) policy,
when the Kazakh Latin alphabet, introduced in 1924, was replaced by the Cyrillic one
(Smagulova, 2008, 2016). Eventually, with the aim of abandoning the Soviet Russification
policy, Kazakhstan took a confident step toward modernizing and increasing the status of
the Kazakh language by redefining the language-related laws since the declaration of its
independence (Fierman, 20086, as cited in Dotton, 2016). It can be noticed through the
decree of Nazarbayev dated 2006, in which he announced the importance of changing the
writing script (Shustov, 2006, December).

Changing the script of the Kazakh language has become especially important since
the years after independence. It was particularly driven by the resolution adopted in 1929
called “Common Turkic Alphabet” that had been in use during the 1929-1940s within the
USSR Turkic states (Nazarbayev, 2017, April 12). The most recent decision about revising
the Kazakh alphabet and switching it from Cyrillic to Latin was made in 2012 by
Nursultan Nazarbayev (Nazarbayev, 2017, April 12). Based on that decision, in April

2017, Nazarbayev announced the cultural and ideological project named “Rukhani
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Zhangyru” (Spiritual Revival) as a framework for preserving Kazakh national identity as
well as a set of projects concerning the revival of the Kazakh language. This project’s
agenda specified the goals, such as assigning the timetable for transition, publishing
textbooks and materials for learning, training the teachers to teach in the Latin-based
alphabet in mainstream schools beginning from 2018 (Nazarbayev, 2017, April 12). Later,
in October of 2017, Nazarbayev issued a decree “On changing the alphabet of the Kazakh
language from the Cyrillic script to the Latin graphics,” which emphasized the
establishment of the National Committee on the alphabet transition, the agenda of which
was to finalize the official, modified alphabet of Kazakh (Nazarbayev, 2017). Since then,
three official versions of the Kazakh Latin alphabet have been proposed: the initial
proposal of 2017, the second revised version of 2017, and the third version dated 2018.

The major reason behind the change in the official script for Kazakh is the
popularization and promotion of the use of Kazakh in the public sphere (Dotton, 2016, p.
76). It is also deemed that by extending its scope of use it will be easy “to promote the
country’s integration into the global economy, and to boost its national identity by
distancing itself away from Russian culture” (Dotton, 2016, p. 77). Switching to the script
of the Kazakh language was believed to be advantageous for integrating the country into
the world community, and facilitating the acquisition of English (Nazarbayev, 2017).
However, the latter statement seems ambiguous and less likely due to numerous
differences in two languages. More precisely, though, the major goal in this policy was to
increase the use of Kazakh in the social domains, to maintain and revive it, and expose it to
world as a lingua franca; otherwise, to promote the Kazakhization policy (Fierman, 2005;
Kadirova, 2018; Konyratbayeva & Satemirova, 2019; Smagulova, 2016).

In light of the Latinization reform, the agenda and roadmap for the transition were

prepared by stages and expected dates (MoES, 2007a; Smagulova, 2008; Dukenbaev,
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2018; Mynzhasarkyzy, Ospan, & Galym, 2017, May 3). This roadmap included three
stages of transition: the first stage in years 2018-2020, the second stage in 2021-2023, and
the third stage in years 2024-2025 (Borashev, 2018). Later on, the Ministry of Culture and
Sports (2019) has adopted a State Program on the implementation of language policy in the
Republic of Kazakhstan (hereinafter State Program), which indicates the key objectives
and target indicators of the language planning to be achieved during the years 2020-2025.
Problem Statement

Since the announcement of Latinization, there have been ongoing arguments for
and against the alphabetic reform among different stakeholders of society (Dotton, 2016;
Kadirova, 2018; Tanayeva, 2007; Mynzhasarkyzy, Ospan, & Galym, 2017, May 3).
Drawing on Kadirova's (2018) study, the general population has become more actively
involved in choosing the alphabet, which shows their acceptance of the transition. This
positive shift is partially due to numerous campaigns held with learners and parents
(Zhunusova, 2018, p. 50). However, the result of Kadirova’s (2018) study cannot be
generalized to educational stakeholders in terms of identifying the educational aspects of
Latinization. Therefore, considering the educational aspects of the alphabetic transition,
such as learning and teaching, is critical in this process.

MOoES (2007a) pointed out the role of education as crucial in switching the Kazakh
alphabet into the Latin-based script. According to the experiences of post-Soviet states, the
milestone of successful implementation of the alphabet transition was introducing it in
secondary education (Kadirova, 2018). As educators are to teach Kazakh using the Latin-
based Kazakh script according to the planned schedule described in the State Program
(2019), their readiness and engagement is valuable in the process of implementation. It has

been mentioned that teachers ought to be prepared and provided professional training
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courses to promote the transition in primary, secondary and tertiary levels of education
(MoES, 2007a; MoES, 2007b; Shodyr, 2017, May 17).

Since the agenda of switching to the Kazakh Latin alphabet is planned for the
upcoming years 2020-2025 (MoCS, 2019), the concerns arise regarding Kazakh language
teachers’ preparedness to take on the responsibility of serving as pioneers in its
implementation process while teaching Kazakh through the new alphabet. Along with the
timeline, the State Program identifies the target indicators for each subsequent year for the
population’s ability to communicate through written Kazakh Latin alphabet (MoCS, 2019).
In this regard, Kadirova (2018) argued that “Kazakh language planners and experts do not
show any anxiety in terms of the population learning a new alphabet” and, according to
them, ““various sectors of the population of Kazakhstan are at least familiar with a standard
Latin alphabet and that the Kazakh society is ready to shift to the alphabet” (p. 60). As
noted by Sherwin (2019, July 1), teachers do express worries in terms of introducing the
Kazakh Latin alphabet and using it to teach written communication in Kazakh classes.
Although recent surveys and workshops, conducted among various educational institutions
across Kazakhstan, demonstrated the overall acceptance from the educators' part, their
perceptions regarding the learning and teaching are overlooked (MoCS & SANA
Independent Information Analytical Centre, 2018; Borashev, 2018). Notably, teachers have
undergone courses that aimed at training and introducing the features of the Latin alphabet
and orthography (MoCS & SANA I1AC, 2018; MoCS, 2019).

As for the learning part, Konyratbayeva and Satemirova (2019) hypothesize that
learning Kazakh can become easier since the new alphabet reduces unnecessary spelling
rules, and therefore teaching might be relatively less challenging. However, as anecdotal
evidence, this statement is not supported by empirical data. Since education is generally

provided in Kazakh and Russian, navigating between Latin and Cyrillic scripts in Kazakh
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language classrooms may now become challenging for teachers and students. It can be
explained by the diverse ethnicities for whom Cyrillic is the main script for written
communication (Mynzhasarkyzy, Ospan, & Galym, 2017, May 3). Given that, researching
teachers' perceptions would provide relevant data on the educational aspects of
Latinization, and build on the earlier literature. Moreover, since the Kazakh language
teachers have been provided training courses, it will be possible to get insight into their
readiness to teach using the Latin-based Kazakh alphabet. Although the literature pays
attention to the educational stakeholders' views, most of them approached the topic from a
sociolinguistic perspective and have not adequately addressed the perspectives of teachers
on shifting from the Cyrillic to the Latin script in terms of their readiness to facilitate it
through different grades (Dotton, 2016; Kadirova, 2018). Therefore, it is of utmost
importance to explore educators' perceptions in terms of learning and teaching of the
Kazakh Latin alphabet.

Taken together, as identified in the literature, the learning and teaching of the
Kazakh Latin alphabet require thorough exploration and should be addressed with careful
attention.

Purpose of the Study

The purpose of the present research study is to discover Kazakh language teachers'
perceptions of shifting from the Cyrillic to the Latin alphabet in terms of its educational
aspects as learning of the script and teachers’ readiness to teach using the Kazakh Latin
alphabet and orthography in a school setting.

Research Questions

The following research questions were posed to reach the purpose:

1. How do Kazakh language teachers perceive the shift from the Cyrillic to the Latin

alphabet?
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2. How do Kazakh language teachers perceive the learning of the script themselves
and by their students?
3. How do Kazakh language teachers perceive their readiness to teach using the new
alphabet and orthography?
Significance of the Study

Exploring the teachers' perceptions is likely to help in identifying the learning and
teaching needs that may occur in light of the alphabet replacement. The study is intended
to provide meaningful insight into teachers' reflections on their practices and beliefs, and
readiness to teach Kazakh language using the new Latin-based alphabet. The findings may
also contribute to the limited body of research on Latinization in Kazakhstan by providing
valuable knowledge about the educational aspects of the alphabet reform.

The potential beneficiaries of the study are teachers at large, policy-makers, and the
committee responsible for the alphabet transition. First, teachers are likely to benefit from
it by increasing their understanding of their preparedness for this change as well as seeking
ways of professional improvement to teaching through the new alphabet effectively.
Moreover, reflecting on the learning aspects of the Kazakh Latin alphabet on their students'
part may allow teachers to reconsider the teaching techniques or come up with innovative
ways of teaching in order to meet the students' needs for the accomplishment of the written
communication as specified in the State Program (MoCS, 2019).

Policy-makers will benefit from the findings regarding the consideration of
teachers' voices in language planning and developing step-by-step guidelines for the
smooth implementation of the alphabet reform through different grades of school
education. As for the committee that is in charge of the alphabet transition, this study may

create a ground for discussion of some overlapping issues of the alphabet discovered from
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the teachers' reflections, and draw their attention to the importance of the educational
considerations of developing the alphabet.
Outline of the Study

This chapter outlined the general characteristics of the study. It drew the reader's
attention to the background of the central phenomenon and the reasons behind the alphabet
reform initiative. The chapter also presented the research purpose based on the problem,
research questions and the significance of the study. The subsequent literature review
chapter presents the analysis of the empirical and theoretical literature relevant to the topic
of the research. The literature focuses on similar cases of alphabet changes in international,
regional and local contexts by comparing their experiences in implementing the new
alphabet. Through the analysis of various contexts, the researcher focuses on teachers'
perceptions of an alphabetic reform in general as well as in terms of the learning and
teachers’ readiness. The methodology chapter delineates the approach to research, data
collection instruments with due justification, the research site and sample, discusses the
data analysis process and ethical considerations. In the findings, the researcher provides the
information elicited from the data collection and analysis. Consequently, the discussion
part presents the findings in relation to the previous studies that assist in interpreting the
findings and answering the research questions. Finally, the conclusion part remarks on the

implications for further research as well as the limitations of the present research.
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Chapter 2: Literature Review

This chapter provides a critical review of the literature related to the Latinization of
the Kazakh alphabet. In particular, the research addresses teachers’ perceptions of the
transition to the Latin-based alphabet, and of their learning and readiness to teach using the
new alphabet. First, alphabet reform is explained as part of corpus planning. Second, both
early and recent research on the educational considerations of Latinization and the
educators’ perceptions of the alphabet replacement are reviewed. Then the various contexts
as regards learning and teaching aspects of Latinization are compared. The chapter also
presents the conceptual framework of the study. Finally, the conclusion summarizes this
discussion and highlights the gaps identified in the Kazakhstani context.

Latinization as a Goal of Corpus Planning

Since the alphabet transition, commonly referred to as Latinization, is the focus of
the study, it is important to discuss the concept from its basis. It is essential to delineate the
underlying motives for and instances of similar cases across contexts to better understand
the phenomenon and identify gaps and implications for further practical or educational
considerations.

The basis of Latinization is set by corpus planning, one of the three types of
language planning, along with status and acquisition planning, often referred to as the
planned changes to the “shape of language” (Clyne, 1997, p. 1). Shape or the nubs of the
language, comprise the corpus, such as the alphabet, orthography, and vocabulary.
Ferguson (2006) points out that corpus planning “seeks to engineer” the language form,
further specifying its three basic directions such as graphization, modernization, and
standardization (p. 21). Furthermore, Lupke (2011) added that corpus planning constitutes
a broader scope of activities, which should include graphization as a direction (p. 313).

Among other types of corpus planning, graphization entails the changes and revision of an
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alphabet and orthography. Because modernization involves the expansion of vocabulary,
and a necessary consideration of terminologies in various domains and developing
dictionaries (Christian, 1988; Ferguson, 2006; Hornberger & Coronel-Molina, 2004), and
standardization refers to grammatical, lexical, and phonological changes (Christian, 1988),
these two corpus planning goals are secondary to this particular study. Yet graphization is
a set of “activities which establish and/or refine the writing system of a language”
(Christian, 1988, p. 205), whereas Ferguson (1968) defined it as “reduction to writing” (as
cited in Cooper, 1990, p. 125). However, Cooper (1990) refuted the term graphization as
the replacement of an existing alphabet, and referred to it as re-graphization, employing the
term ‘renovation’ to better explain the rapid switches of alphabet scripts such as from
Cyrillic to Latin (p. 154). Consequently, the term Latinization is used throughout the study
as a manifestation of the graphization of the Kazakh alphabet from Cyrillic to Latin.
Coluzzi, Brasca and Miola (2019) and Christian (1988) specified two instances of
graphization in which the first case entails the development of a writing system for
previously unwritten languages, while the second involves the refinement and revision of
existing scripts. Annamalai and Dahal (1986) further describe that “graphization involves a
decision about whether to adopt an existing script for the language to be written or whether
to develop a new script for that particular language” (as cited in Liddicoat, 2005, p. 995).
In this regard, Hornberger and Coronel-Molina (2004) exemplify of the Quechua language,
which was previously based on the Spanish alphabet which inadequately represented some
of its core sounds. Many scholars (Christian, 1988; Ferguson, 1968; Cooper, 1990) agree
that, in both instances, the need for graphization may arise for the purpose of making a
language suitable and accessible for education and literacy acquisition. However, as seen
in the example of Quechua, the extent to which an alphabet represents a language can also

be a driving force for graphization. The underlying reasons of such alphabet revisions
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normally derive from the broader goals of language planning and its dimensions, which
serve the purposes of language maintenance and globalization (Ferguson, 2006).
Nonetheless, each individual state is motivated by a range of goals and thus makes their
own decisions regarding their languages. It is worth quoting Liddicoat (2005), who stated
that “script selection can be a marker of political, social, or national identity and various
orthographic changes have as their motivation an issue of political or social identity” (p.
996). In general, as Coulmas (2013) pointed out, writing reforms are carried out to meet
the public needs which bring about collective benefits. However, Coulmas (2013) also
drew on political, social and economic reasons for such alphabet alterations and revisions,
while Lupke (2011) highlighted that along with the factors that motivate alphabet and
orthography reform, linguistic and practical considerations should be taken into account
during such reform. By this, the latter implies that available resources should be provided
for reading and instruction (Liipke, 2011). Hence, decisions about reforming an alphabet
may considerably impact educational domains which normally result in the discontinuation
of existing educational resources (Reagan, 2019).
Educational Considerations of Latinization

Several researchers present a theoretical basis for alphabet reform with important
considerations, educational being one of them (Karan, 2006; Karan, 2014; Malone,
2004). Education is recognized as an important feature in the implementation of corpus
planning goals as the language is disseminated through schooling (Haugen, 1983, as cited
in Liddicoat, 2007). Regarding this, schooling can become as a battleground for
innovations that are implemented through policies. The agents of such policy enactment
are normally teachers. It is thus critical to uncover their stances on the changes in the

language that occur on an alphabetical and orthographic level. Many scholars confirm the
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teachers’ agency and the role of their reflections (Limerick, 2017; Limerick & Hornberger,
2019; Niyomugabo & Uwizeyimana, 2018).

Justification can also be drawn from Karan’s (2006) study of writing systems that
presented clear implications of researching the educational factors of orthographic and
writing reforms. She asserted that teachers’ opinions are not always heeded and mostly
language policymakers and language experts do not address the teachers’ pedagogical
needs in using the newly-adopted, reformed or replaced alphabet and orthography (Karan,
2006). Coulmas (2013) agreed that school is the most appropriate institution for handling
and administering, mastering and disseminating the writing conventions of a language.
Although these researchers emphasize education as being a flexible domain for alphabet
reform, they do not specify which considerations should be focused on, notwithstanding
Karan’s (2006) assumptions that the orthography should “contribute to confident writing”
by educators and students (p. 124). Another important view was proposed by Berry (1977),
who argued that “what is easy to learn is not necessarily easy to use” (as cited in Cooper,
1990, p. 126). Elsewhere, Liddicoat (2005) argued that materials modified in line with the
objectives of corpus planning should “present the language in pedagogically useful and
appropriate ways” (p. 1005). It can then be concluded that for such planning and
implementation in educational settings, provisions such as training and learning materials
ought to be in place, as well as considerations of teachers’ initiatives.

An early work on script reform conducted by Raizen (1987) focused on the
problems associated with the romanization of the Hebrew alphabet and analyzed the
arguments in favour of this process. He argued that the ‘romanization’ of the alphabet is
beneficial for the “intensification of education” as it influences literacy acquisition (p. v).
However, Raizen (1987) referred to ‘romanization’ as a transliteration or additional writing

system used along with the main conventional Hebrew script that facilitated learning.
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Despite the ambiguity of the term, it reflects a direct implication for Latinization, meaning
that it might be beneficial for acquiring reading and writing skills in a context where two or
more writing systems coexist.
Teachers’ Perceptions

The concept of perception plays a key role in this study where the focus is on how
educators interpret the transition to the Latin-based alphabet and the way this reflects the
educational aspects of Latinization. Based on the literature, using the concept of perception
was deemed appropriate for discovering the educational dimensions of Latinization
through the ways teachers make meaning as they experience the learning and teaching on
their part. Therefore, this concept will be used to generate and process data about the
learning and teaching of the new alphabet and orthography. In fact, the term, perception, is
widely applied in psychology studies. However, McDonald (2012) suggested that
perception is an interdisciplinary concept and can be appropriated to any field of study. For
example, Keenan (2018) referred to perception as an attribute that enables people to make
meaning out of what they experience through their sensations. Furthermore, Munhall
(2008) highlighted that in qualitative research, perceptions allow us to grasp the meaning
of an individual’s situation or experience. She defined perception as “interpretations” that
influence opinion, judgement, and the way an individual understands and responds to a
situation (p. 2). Hence, this study employs the definition suggested by Munhall (2008) as it
accurately fits the research purpose. Therefore, it will refer to a source of knowledge with
regards to how teachers interpret what Latinization means to them, and what they perceive
regarding the learning and their teaching readiness.

Recent years have seen an increasing amount of research on alphabetic and
orthographic reform that draw on teachers’ perspectives on using the reformed or replaced

alphabet in education via a sociolinguistic approach (Limerick, 2017; Limerick &
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Hornberger, 2019; Niyomugabo & Uwizeyimana, 2018). More precisely, Niyomugabo and
Uwizeyimana (2018) investigated the effects of top-down orthography reform on the
attitudes of Kinyarwanda users. Based on these findings, while policymakers attempted to
assure the correspondence of the reform to all necessary linguistic principles, the language
users and experts expressed a strong resistance. This rooted from the users’ concerns
regarding the new orthography as they perceived that it “may affect their unity, identity
and culture” (Niyomugabo & Uwizeyimana, 2018, p. 314). While this study highlights the
importance of exploring such stakeholders’ attitudes, Limerick and Hornberger (2019)
draw, particularly on teachers’ perspectives. In an earlier study, Limerick (2017)
demonstrated the attitudes of educators regarding orthographic reform and suggested that
even advanced readers of Quechua resist the alterations of the writing conventions and
show low acceptance levels for the newly adopted standardized alphabet. Likewise,
Limerick and Hornberger (2019) highlight teachers’ responses to alphabets in classroom
settings. Their findings revealed the consistency of the teachers’ responses with the
Smalley’s (1964) criteria. For instance, the analysis of Quechua language teachers’
responses implied the change of alphabet and the introduction of texts based on that
alphabet can cause some ‘unforeseen’ difficulties in reading and writing (Limerick &
Hornberger, 2019). Namely, teachers should be recognized among people who deal with
language on a daily basis. Accordingly, it is important to consider the educators’
perceptions in developing the script and orthography, as their efficacy in this development
is reflected in education. Commonly, when decisions are made in the top-down direction,
educational stakeholders have an inconsiderable amount of power to intervene (Malone,
2004; Zhunisbek, 2018). Teachers, therefore, as agents of change may bring critical insight
into the learning and teaching dimensions of Latinization and its further implementation.

Latinization in Central Asia
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As previously mentioned, the rationale for alphabet transition depends on a
country’s overall perspectives and national goals. In Soviet Central Asia, the topic of
alphabet transition was largely associated with the preservation of the national identity,
modernization of the language, and unification with other Turkic worlds (Winner, 1952;
Landau & Kellner-Heinkele, 2001). However, Winner (1952) also highlighted that people
perceived the Latin script as an “international alphabet”, which would be advantageous for
“facilitating and accelerating intellectual intercourse” with Western states (p. 136).

A large body of literature from the Central Asian contexts (Bartholoma, 2016;
Clement, 2008; Dwyer, 2005; Winner, 1952; Yilmaz, 2011), which shave undergone script
reforms, commonly employ a sociolinguistic approach to research on Latinization. For
example, in the context of Turkmenistan, Clement (2008) analyzed the population’s active
participation in such debates and their initiation of bottom-up activities during the
alphabetic reform. This study shed light on language users’ opinions and concerns about
the impact of alphabet reform on language-in-education policies. Turkmenistan’s alphabet
replacement was intended to generate a shift of identity away from the USSR. Thus, the
implementation process began with replacing public signs and continued into the
educational field, including teacher training, classroom instruction and textbook
development in the Latin-based alphabet (Soyegow & Rejepow, 1993, as cited in Clement,
2008, p. 180). In Tatarstan, too, where the Tatar and Russian languages are used
simultaneously, the intent of the script reform was to reconstruct the national identity
(Bartholoma, 2016), while the revitalization of the heritage language was an additional
goal. In her study, Yilmaz (2011) examined the process of alphabet replacement and
people’s lived experiences in Turkey and found that low literacy levels in the Arabic script
and the mismatch of the Arabic letters to the Turkish sound system were the main triggers

for Latinization. Nevertheless, after switching to the Latin alphabet, re-learning the new
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alphabet caused illiteracy, which seemed inevitable, considering the existence of the
previous one (Yilmaz, 2011). From a language planning perspective, considering its stages
of preparation, Turkey’s example can be one that effectively realized the reform in terms
of knowledge dissemination. It is noteworthy that an important factor of the successful
transition to the new alphabet in educational institutions largely depended on teachers with
sufficient knowledge and training to read and write in the Latin-based Turkic alphabet
(Yilmaz, 2011). Consequently, training teachers to read and write in the new alphabet
should be prioritized for the prevention of illiteracy.

Similar to Clement (2008), Yilmaz’s (2011) study revealed that although the new
Latin-based alphabet was socially accepted, there remained a persistence to using the
competing alphabets as alphabets reflected ideologies and social attitudes. Likewise,
Bartholoma (2016) examined the role of alphabet reform in the construction of national
identity. Her chapter presents the findings of a larger-scale research conducted in 2010,
which is based on a discourse analysis of people’s reactions from exisiting data sources
covering the contexts of Tatarstan and Kazakhstan. According to Bartholoma’s (2016)
findings, a division of opinions creates space for rejection or acceptance for many different
reasons. For instance, she specified cultural and habitual reasons - the former entailing the
loss of the written cultural heritage, the latter the difficulty of "readjustment™ due to years
of using the Cyrillic script (p. 183). Frequent orthographic and alphabetic reforms present
the potential risks of reducing the learning resources for future generations by eliminating
the existing written corpus of the language (Bartholoma, 2016; Dwyer, 2005). On this
matter, Dwyer (2005), drawing from Landau and Kellner-Heinkele (2001), pointed to the
motive of alphabet revision “as an instrument of de-Sovietization and at the same time as a

means of individual nation-building, westernization, and modernization” (p. 22).
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Compared to the previously mentioned nation-states, the field of education was
particularly emphasized in Uzbekistan during its alphabetic transition, and this was
manifested through prioritized literacy campaigns in 1928-1932 (Uzman, 2010). These
campaigns resulted in an increase of literacy rates in the Latin-based script among the
population. However, in the second attempt to Latinize the Uzbek alphabet, particularly, to
implementing it in educational institutions in 1995, educators perceived the
implementation approach as shallow (Kadirova, 2018). In the context of Azerbaijan,
however, Latinization was mooted due to a shortage of available learning materials for
students to obtain quality education (Hatcher, 2008). This leads to a consideration of
learnings provision as education is pivotal to the implementation of alphabet change.
Otherwise, according to Hatcher (2008), the consequences of competing alphabets in use
may prevent the obtention of knowledge and information resources. Dwyer (2005) also
pointed out the influence of alphabet reform on the scope of a language in educational
domains as being either expanded or shrunk. Thus, careful decisions about the language of
instruction, taking into account the status of the language and the efforts of switching its
alphabet need to be made.

To sum up, despite the varying contexts, the literature is generally focused on the
attitudes and opinions of public, while only few authors have examined the educational
aspects of the alphabet transition. Those researchers (Hatcher, 2008; Karan, 2006;
Limerick, 2017) suggest taking into account the issues concerning the learning and literacy
development in a new alphabet.

Latinization in Kazakhstan

According to the policy documents (MoCS & SANA Independent Information

Analytical Centre, 2018; MoCS 2019), the planned transition to the Latin alphabet has

been scheduled for 2020-2025. This timeline applies to almost all the domains for
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implementing the Kazakh Latin alphabet, educational institutions included, from which it
follows that educational institutions will be particularly accentuated. More specifically,
MoCS (2019) even emphasizes the target indicators for achieving a written communication
in the Latin-based script by 2025. As evidence demonstrates, in the first wave of
Latinization of the Kazakh alphabet during the late 1920s, the Latin-based alphabet was
introduced to all municipal educational institutions and teachers underwent massive short-
term intensive training courses to teach the alphabet (Winner, 1952). According to this
evidence, nearly 6,300 people mastered the Latin-based alphabet and were able to read and
write in it (Winner, 1952), thus suggesting that the acquisition of the alphabet is possible
once the teachers are trained and necessary educational resources are provided.

As for the current wave of Latinization, Nazarbayev (2017) urged that training for
teaching the Latin-based alphabet as well as developing new textbooks on that basis should
start immediately in order to be effectively implemented. Drawing on that, the Strategic
Plan for the Development of Kazakhstan (2018) also highlights the training of the cadre to
teach the Latin-based alphabet as one of the main objectives of the Latinization reform. To
illustrate, the professional training course titled “Developing Teachers’ Professional
Competencies in the Context of Transition of the Kazakh Alphabet to the Latin script” was
organized and held by the Akhmet Baitursynuly Linguistic Institute in 2018 (Orleu Astana,
2018, September 26). The course was designed for senior Kazakh language teachers and
language experts, and encompassed the history of the language, an introduction to the
Kazakh writing system and its phonology, orthography and terminology. Teachers were
also introduced to the methodological basics of teaching and working with the Latin-based
orthography and alphabet (Orleu Astana, 2018, September 26; Pshenova, 2018). From this
we can elicit an implication for the present study in terms of how well the teachers are

prepared to teach via the new alphabet and orthography. Another integral part of the
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implementation is pilot-testing the new alphabet. Interestingly, according to data collected
by the Ministry of Culture and Sports (2018), schools have been involved in the promotion
of the new Latin-based alphabet, and several regions have been engaged in the piloting of
the Latin-based alphabet with the digraphs and diacritics that were adopted on February 19,
2018 (MoCS & SANA IIAC, 2018).

AKkin to its Central Asian neighbours, Kazakhstan’s alphabet transition has stirred
varying and diverse reactions and opinions concerning various aspects of the Latin
alphabet itself and the consequences of the reform. Although studies by Dotton (2016) and
Kadirova (2018) approached Latinization from the sociolinguistic perspective, uncovering
the public’s acceptance, they are critical in terms of understanding the general picture of
how the educational field responds to Latinization. As Coulmas (2013) put it, “for writing
reforms involve the speech community and are not easily carried out by decree: acceptance
is crucial”, the previous studies showed the level of acceptance of various stakeholders (p.
107). The present study, in turn, sheds light on the educators' perceptions in particular.

In her study, Dotton (2016) looked into the development of Language planning and
policy practices in Kazakhstan by analyzing the legislative language-related documents
with regards to the alphabet reform. According to her findings based on interviews with
public representatives, school administration, and educators, there was a concern about the
timely enactment of the reform initiative because of the absence of official documents
articulating the implementation stages (p. 74). In addition, the result of Dotton’s (2016)
study revealed that a few educators had expressed concerns about their readiness to teach
through the new alphabet, pending consecutive implementation. Although the stages of
implementation are outlined by the working group of the Science Committee of the
Ministry of Education and Science (2007b) as general objectives, this decree does not

specify the strategies and guidelines for educators. The results also showed that the public
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is indifferent to the effects of the shift on their understanding and use of the Russian
language (p. 74). The author also highlighted the unpreparedness of the public to face the
changes of the alphabet and its challenges (p. 75). Although Dotton (2016) considered the
views of some teachers and education authorities in one particular context, it only
inadequately acknowledged the situation today due to the constant alterations in the
alphabet and policy amendments. Thus, she indicates further implications for researching
the orthographic knowledge of educators for teaching the Latin-based Kazakh alphabet to
track what has been done in terms of teaching this new alphabet at schools (p. 83).
Considering the present situation, Kazakh language teachers are responsible to transfer
their knowledge of the new script and to teach through it. Thus, the literature discloses
significant implications for research on the engagement of the Kazakh language teachers in
this area.

Other studies have spotlighted the issue of the social acceptance of Latinization
(MoCS & SANA TIAC, 2018; Kadirova, 2018). Kadirova’s (2018) mixed-method study
involved participants of different nationalities, backgrounds and ages, residing in various
regions of Kazakhstan, and revealed the general preferences of the Kazakh alphabet,
63.93% of whom were in favour of the Latin-based alphabet, while 29.51% favoured the
Cyrillic-based one. Similar to Dotton (2016), Kadirova (2018) does not elaborate on the
teaching and learning aspects of the Kazakh Latin alphabet in school settings. Although the
study highlights the participants’ interest and involvement in the process of Latinization as
being proactive, there still is space to scrutinize the teachers’ opinions. Interestingly, the
author argues that the absence or inaccessibility of orthographic rules constitutes a problem
(p. 91). However, this might be caused by the mere issue of access depending on the
context and therefore might indicate a one-sided bias. According to the surveys

administered by the Ministry of Culture and Sports (2018), there is a preliminary unofficial
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version of the new orthography based on the Latin script, which is being constantly piloted
by students and educators. These surveys, however, do not provide transparency of results
in terms of informing the stakeholders; and, therefore educators’ perspectives might be
neglected. Although Kadirova (2018) touched upon the difficulties in learning the new
orthography by people of different age categories, it is not elaborated further as the scope
of Kadirova’s (2018) study is limited to identifying speakers’ sociolinguistic attitudes and
not the aspects of teaching and learning with regard to challenges and advantages. In
contrast, Konyratbayeva and Satemirova (2019) hypothesize that learning Kazakh could
become easier as the new alphabet reduces unnecessary spelling rules, and teaching might
thus become more manageable. However, this evidence is anecdotal and purely
hypothetical in nature. As the Latin-based Kazakh alphabet and English Latin alphabet
share common letters, the aftermath of this commonality may result in a cross-language
orthographic interference (Fazylzhanova, 2017). Such cases could include the confusion of
pronunciation, for instance, the letter ‘a’ being pronounced as [ei] in English instead of [a]
in Kazakh or vice versa (Fazylzhanova, 2017, p. 29). Since English and Kazakh are taught
simultaneously from the first grade (NAE, 2013), this renders the learning of the Kazakh
and English alphabets difficult for schoolchildren (Fazylzhanova, 2017). Yet, Zhunisbek
(2018) argued that the similarities between the two scripts could eliminate these
challenges. Furthermore, Sherwin (2019, July 1) interviewed a mainstream school teacher,
who asserted that learning the Latin script would be easier for pupils as they already know
English. Regarding students learning, Chsherbakov (2017) assumed that the transition to
Latin may result in illiteracy in Cyrillic by the Kazakh-speaking student population, while
illiteracy in Latin is likely to occur in Russian-speaking students. It is also believed that the
change to Latin can challenge the learning of the Kazakh language for the representatives

of various ethnicities (Harrington, 2019, January 10). In addition, several experimental
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studies have been devoted to testing the difficulties in using the Latin-based script and
measuring the time spent for tasks like typing, writing by hand and reading (Kuderinova,
2017). The studies highlighted the perceptions of higher education students and
demonstrated that it was easier and faster to type texts for students familiar with the script
although the reading and writing tasks required a larger amount of time. The students made
many errors in writing tasks. They also reported that understanding a text written in the
Latin-based alphabet required much effort. The study revealed that familiarity with the
script assisted in the typing and reading tasks despite confusion and difficulties, and due to
their literacy, the students succeeded in the given tasks (Kuderinova, 2017, p. 123).
However, in another study, Fazylzhanova et al. (2017) focused on the perceptions of
individual letters in the three versions of the Kazakh Latin alphabet (dated August,
September, October 2017). The respondents were surveyed, and then asked to partake in a
reading experiment. While the survey on individual letters showed a positive shift in the
perceptions of the respondents, displaying their understanding of the letters with ease, the
reading experiment displayed a decrease in their understanding.

Another important point is that teachers may struggle initially as the difficulty of
learning the Kazakh Latin alphabet by teachers is bound up to the fact that they are
accustomed to Cyrillic (Sherwin, 2019, July 1). This statement accords with the stances of
scholars from the Central Asian context about the embeddedness of one alphabet (Dwyer,
2005; Yimaz, 2011). Dwyer (2005) stated that “people become invested in reading and
writing in a particular script...” (p. 21). Therefore, the main obstacle for teachers’
mastering the alphabet might be the habituality of having used the Cyrillic for many years.

Overall, considering schools and educators' preliminary use of the Kazakh Latin
alphabet during the piloting, the surveys do not elaborate further than the acceptance level.

This elaboration might cover the advantages and challenges of the script for teaching and
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learning. Thus, the available literature presents less evidence on educators’ general
perceptions and that of the learning and teaching readiness.
Conceptual Framework

Fishman (2015) implied that such planned shifts as Latinization, Cyrillization and
Sinoization have not only the politically desired social change, but can also result in the
relevance of the skills to be attained. Accordingly, scholars (Cooper, 1990; Fishman, 2015;
Karan, 2006, 2014; Smalley, 1959; Venezky, 1970) suggested a set of criteria for
measuring the effectiveness of a revised writing system. However, this study applies these
criteria to explore educators’ perceptions of the transition in terms of practical educational
considerations of the alphabet replacement. To yield insightful information on teachers’
perceptions of Latinization and evaluate their readiness, the study employs a framework
developed by integrating criteria suggested by several scholars in the field. Some features
of psycholinguistic (Berry, 1977; Cooper, 1990), sociolinguistic (Smalley, 1959; Smalley,
1964, as cited in Berry, 1977), and pedagogical (Venezky, 1970) criteria have been chosen
because they correspond to the research purpose and questions. For instance, concerning
the learning aspect, Cooper (1990) identified psycholinguistic features that focus on “the
extent to which the writing system is easy to learn, easy to read, easy to write, easy to carry
over to another language (transfer of skills)” (p. 126).

Furthermore, educational considerations involving integral factors such as the
alphabet and orthography being easy to teach and learn for attaining literacy skills (reading
and writing), and the transferability of those skills (Smalley, 1959). Smalley (1959)
suggested that the difficulty of reading is bound to the writing system rather than the
language itself. On the other hand, Cook and Bassetti (2005) highlighted the factor that
eases the learning of the alphabet: “knowing a second writing system helps the person to

use a second language writing system” (p.40). They claim that readers of Chinese and
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Japanese roman alphabets can better recognize and read English words (Yamada, 1988, as
cited in Cook & Bassetti, 2005). Some countries (e.g., Central and East Asia) are
maintaining the use of several scripts (e.g., Latin and Cyrillic in Uzbekistan, Pinyin and
hieroglyphic writing in China). This allows us to assume that the ease in reading results
from the transfer of skills in two distinct alphabets. For example, in the Central Asian
context, the Uyghur Latin-based alphabet was developed according to the principle that the
Latin letters correspond to their “common international phonetic value” to alleviate the
difficulties in learning and reading processes (Janbaz, Saleh, & Duval, 2006, p. 7). Wang,
Perfetti and Liu’s (2005) finding also indicated that “learning to read two alphabetic
languages rests on common phonological principles” and the orthographic ones (p. 68).
Therefore, two alphabets sharing a common script and approximation of sounds can enable
the second to be easily acquired. However, according to research, the influence of L1
orthography on L2 pronunciation is inevitable (Biirki, Welby, Clément & Spinelli, 2019).
One issue in alphabet design, as Venezky (1970) stated, was that the design of an
alphabet and orthography should be “psychologically and pedagogically appropriate to the
speakers” (p. 256). In his study “Principle for the Design of Practical Writing Systems,”
Venezky (1970) questioned the reasons behind the difficulty in acquiring a new
orthography and pointed to procedures used to teach the orthography as being the cause for
this. Karan (2014), on the other hand, juxtaposes Venezky’s (1970) assumption by
elaborating on the ease of orthography not only for acquiring, but also for teaching it on
the part of both younger and adult learners (p. 3). Concerning teacher training on
Latinization, as adults, teachers undergo this learning process. Therefore, Karan’s (2014)
point seems reasonable. She also affirms that literacy acquisition is more manageable for
non-literate acquiring a new script, while literate learners should be able to transfer their

skills easily. Karan (2014) also points out minor factors that might be at play, such as the



THE LATINIZATION OF THE KAZAKH ALPHABET 24

age of learners, their literacy rates, and the setting in which they learn. Among the factors
that facilitate and enhance the learning of the script are textbooks, reading materials and a
well-planned literacy education (Smalley, 1959).

Another aspect that Karan (2014) considers is teachers’ readiness to learn and teach
through the new alphabet. She claims that “teachers will readily learn and embrace the
system, especially if the language will be taught as a subject or used as a language of
instruction” (p. 3). In her previous study, she mentioned: “if the chosen script is not the
desired one, the community is not likely to promote its use” (Karan, 2006, p. 115).
Consequently, this implies that teachers’ perceptions might display their acceptance as well
as their readiness to use the new script in schooling.

The sociolinguistic criteria refer to people’s symbolic associations about the script,
its functionality, and status in society (Cooper, 1990; Liddicoat, 2005). Regarding this set
of criteria, one of its constituents that aligns with the aim of the present research is the
“symbolic associations that people make with the script” (Liddicoat, 2005, p. 997). Cooper
(1990), who established the term, claimed that such associations are often the main driving
force for the spread of a particular script. For example, the Arabic and Latin scripts are
bound to associations with religious texts, which served to motivate their further use
(Cooper, 1990, p. 129). With reference to previous research conducted in the context of
Kazakhstan, for instance, Dotton (2016) and Kadirova (2018) revealed that the population
viewed Latinization positively. Meanwhile, Bartholoma (2016) emphasized that people
perceive the Latin script as a “progressive script” due to associations of modernity and
globalization (p. 183). Similarly, the teachers’ interpretations of the alphabet transition
through such symbolic associations would display the extent to which they are ready to
promote the Kazakh Latin alphabet. This criterion can help decipher teachers’ general

perceptions of the alphabetic transition.
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Besides, Malone’s (2004) suggestions regarding the educational aspects of the
alphabet change are considered as additional support for the findings regarding the
teachers’ readiness to use the Latin-based script. Likewise, Cahill and Karan (2008) and
Karan (2014) developed the educational aspect of the alphabetic reform further by
asserting that “teaching and learning of reading and writing become more complicated
when there is a mismatch between the spoken and written language” (p.7). Additionally,
this may result in increasing the time for learning as well as human capital and additional
funds (Cahill & Karan, 2008).

As for the analysis of teachers’ perceptions of their readiness to teach using the new
writing system, Malone (2004) proposed a set of considerations that should be taken into
account for achieving the effective planning of a lesson in cases of alphabet revision.
According to Malone (2004), learning to read and write in a new alphabet requires the
teacher adopting planned measures and considering four essential skills (reading for
meaning, reading symbols and words, writing to communicate, forming symbols/ spelling)
(p. 62). Thus, teachers should plan their lessons in a way that benefits students’ acquisition
of the alphabet for reading and writing. From this, it follows that teachers can demonstrate
a certain extent of readiness and confidence in using the revised alphabet in class.
Stevenson (2007) stated that “the development of knowledge, skills and values are not only
directed towards action, but emerge in the context of preparing for (i.e., the inquiry) and
taking action” (p. 146). In particular, Malone (2004) delineated the steps in order for
teachers to cultivate their students’ acquiring reading and writing skills in a new alphabet.
Those are the in-class and extra-curricular activities such as listing the symbols of the
alphabet, exercises directed to the recognition and practical use of the letters, as well as the

development of textbooks and workbooks for facilitating the learning of the new alphabet
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(Malone, 2004). Hence these suggestions are employed for developing the framework for
this study.

Overall, the framework developed for analyzing the teachers’ perceptions of the
alphabetic transition in terms of their learning and teaching readiness consists of the
following dimensions: 1) symbolic associations; 2) ease and difficulty (for reading,
writing, and learning); 3) transfer of skills; and, 4) teacher readiness.

Conclusion

Summing up, the literature review has provided an explanation of the key concepts
and the conceptual framework for this study. It has drawn a broad picture of what
Latinization entails as a part of graphization, pinpointed the underlying reasons for
alphabet reform, and the current issues around it. Moreover, reviewing such instances from
international, regional and national contexts underlined further implications and
considerations for research that should be taken into account regarding the educational
domain. Hence, the literature review further identifies the choice of methodology that
would be applicable for the present research. The following chapter elaborates on the

methodological basis of the study.
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Chapter 3: Methodology

The previous section covered the discussion of the relevant literature related to the
research purpose and questions. This chapter provides the methodological basis of the
present research that explores Kazakh language teachers’ perceptions of the alphabetic
transition in terms of learning and teachers’ readiness to use the Kazakh Latin alphabet in
teaching. The study attempts to answer the following questions:

1. How do Kazakh language teachers perceive the shift from the Cyrillic to the Latin
alphabet?

2. How Kazakh language teachers perceive the learning of the script by themselves
and their students?

3. How do Kazakh language teachers perceive their readiness to teach using the

Kazakh Latin alphabet and orthography?

Accordingly, the choice of research methodology is explained and described with
support and justifications from literature. Following that, the rationale for the choice of the
site and sample is justified. Then the data collection tools and procedures are thoroughly
discussed. The final section delineates the ethical issues taken into consideration
throughout the data collection process.

Research Approach and Design

As the study aims to investigate teachers’ perceptions of the alphabet transition and
its educational considerations, the qualitative approach is found to be relevant for
understanding the phenomenon from participants’ stances. According to Merriam and
Tisdell (2016), “understanding the meaning people have constructed” on a particular
phenomenon requires the qualitative research design (p. 15). Furthermore, one distinctive
characteristic of qualitative research is that it centers around making sense and increasing

awareness of the social phenomenon, be it a setting or an activity, solely from participants’
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perspectives (Bloomberg & Volpe, 2012; Creswell, 2012; Merriam & Tisdell, 2016). As
Stake (2010) further described, qualitative research can sometimes be referred to as an
interpretive research. He also stated that interpretive research “relies heavily on observers
defining and redefining the meanings of what they see and hear” (p. 36). The observers’
interpretations of the central phenomenon are thus integral in qualitative research. In
particular, a qualitative method enables a researcher “to investigate situations where little
is known about what is there or what is going on” (Gillham, 2000, p. 11). Although the
phenomenon of Latinization has been researched multiple times from language planning
perspectives, little is known about its educational aspects from teacher educators’
viewpoints. In her article “The ABD of Orthography Testing: Practical Guidelines,” Karan
(2014) encourages the use of a qualitative approach in research on orthography by
highlighting its strength in gaining “insight into people’s behaviors and perceptions” (p.
7).

The present research uses a case study design. According to Simons (2014),
qualitative case studies are used to “provide a rich portrayal of an event, project, or
program” (p. 457). Simons (2014) also pinpointed the interpretivist nature of case study,
which draws on how the participants perceive and interpret the case under research (p.
458). In this regard, the present research corresponds to the description of case study. As
the study focuses on Latinization, which is a specific phenomenon, and aims at
illuminating it by means of engaging several cases, it is further described as an
instrumental case study (Creswell, 2012, p. 465). Another characteristic of a case study is
that the sample size should be small and fixed (Timmons and Cairns, 2012, p. 5).
Similarly, eight participants were sampled in the present study as individual cases in order
to explore the central phenomenon. Although many authors (Bloomberg & Volpe, 2012;

Volmar & Eisenhardt, 2020, p. 1) agree that case study often relies on multiple data
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collection tools, according to Saldana (2011), every so often qualitative research “may
employ only one data collection method, such as interviewing participants, because the
personal histories and worldviews of individuals will best answer the researcher’s
questions” (p. 31). Besides, due to the limited scope of this research interviewing is found
to be an adequate data gathering tool. Hence, in order to obtain the data on teachers’
perceptions regarding the alphabet transition and its educational aspects, the researcher
opts for the qualitative interview as a primary data collection instrument. There is a
consensus that an interview enables a researcher to grasp unique information from the
perspectives and interpretations of others (Brinkmann, 2013; Rubin & Rubin, 2012; Stake,
2010). Karan (2014) also emphasized interviewing as one of the most common methods of
data collection in writing system research.
Research Site

The study was conducted at three mainstream schools in Nur-Sultan, with mixed-
medium of instruction, which presumably went through piloting of the new alphabet and
orthography (Borashev, 2018). More precisely, these were the schools with Kazakh and
Russian language streams. The rationale for the choice can be drawn from the fact that the
Kazakh language is taught as a required language subject in classes with both Russian and
Kazakh medium of instruction (Smagulova, 2016). Moreover, there is a greater feasibility
of grasping rich data on the educational aspects of the transition from the Kazakh language
teachers in both streams rather than solely selecting a Kazakh or Russian medium schools.
Besides, schools are the leaders that carry the orthographic change and translate it into
educational practice (Haugen, 1983; Raizen, 1987), it is of utmost importance to consider
them as a serious context. Besides, under Nazarbayev’s decree (2017) and within the
Rukhani Zhangyru framework, local authorities have launched the preparation campaign

for Latinization in mainstream schools, including all grades of school education (Akimat of
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Nur-Sultan, 2018, November 8). Accordingly, the research sites were chosen among the
schools, which reportedly piloted the new Kazakh Latin alphabet and orthography.
Sampling

Participants were eight Kazakh language teachers from three mainstream secondary
schools with mixed-medium of instruction in Nur-Sultan. The rationale for choosing
teachers can be explained by the necessity of considering their voices in the process of
implementing and dispersing the Latin alphabet and orthography in schools (Clement,
2008; Kadirova, 2018; Limerick, 2017;). Empirical studies from international contexts
show the importance of shedding light on educators’ voices about changes in writing
systems, that is, the alphabet and orthography (Niyomugabo and Uwizeyimana, 2018;
Limerick, 2017). The participants were sampled through the purposeful sampling, which,
according to Creswell (2014), allows a researcher to select participants and sites based on
specific characteristics deliberately. Among the purposeful sampling strategies,
homogeneous sampling, which implies that the participants possess the same
characteristics and belong to a particular group, is the type that primarily helps the
researcher to focus on common defining characteristics (Creswell, 2014). This strategy
implies that a certain set of criteria had to be established for selecting the participants.
Hence, the participants were recruited according to the following eligibility criteria:

1) individuals are to be Kazakh language teachers (in Russian and Kazakh streams);
2) individuals who had undergone a special training session on learning and teaching

the Latin-based Kazakh alphabet.

As qualitative research aims to interpret the meaning of the obtained data rather
than to generalize it, determining the number of participants depended solely upon the
researcher (Litchman, 2014). Therefore, eight participants were seen as being sufficient to

elicit insightful data and understand the phenomenon. Surprisingly, although the teachers
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were sampled according to the criteria above, three participants reported not attending any
training during the interviews. Yet, the three participants were allowed to take part in the
study as they expressed willingness, and their perceptions could provide juxtaposition with
that of the trained ones. The following table represents additional demographic information
about the participants. As can be noticed, almost all teachers have a substantial teaching
experience, which draws our attention to their training years belonging to a timeframe
before the independence. As for the language of instruction, five teachers teach at Russian-
medium classes, while the rest teach in Kazakh-medium ones. The grade levels were also
revealed as additional information.

Table 1.

Participants

Participant  Years of Medium of Grade Level of Training on learning
Teaching Instruction Instruction and teaching the

Latin script
Roza 16-17 Russian Gradesl-4 Attended
Leila Over 30 Kazakh Grades 1-11 Attended

Asiya 27 Russian Did not attend
Aina 19 Russian Grade 9 Attended
Tumar 19 Russian Attended

Aisha 24 Russian Grade 9 Did not attend



THE LATINIZATION OF THE KAZAKH ALPHABET 32

Fatima Over 30 Kazakh Attended

Ziyash Over 30 Kazakh Grades 5-6 Did not attend

Note. Real names are replaced with pseudonyms to maintain anonymity.
Data Collection Instruments

The primary tool for data collection is a semi-structured one-on-one interview with
each participant. According to Brinkmann, Flick and Kvale (2018), a semi-structured
interview offers the comfort and freedom of an everyday-life conversation style for the
interviewers. It is largely due to the prevalence of open-ended questions with pre-planned
prompts and probes that serve to facilitate the interaction between the interviewer and the
participant through careful and active listening (Rubin & Rubin, 2012; Leavy, 2017).
Likewise, Berg (2009), who refers to this type of interviewing as “semistandardized
interview,” enumerates its key characteristics, such as enabling the researcher to reorder
the questions during the interview, to alter or add probes in between the questions, as well
as allowing flexibility of wording and adjusting the level of language (p. 105). One of the
key pillars of a successful interview, as Taylor, DeVault and Bogdan (2016) highlight, is
“knowing when and how to probe” (p. 123).

The interview questions were organized in correspondence with the research
questions, which would allow both the researcher and the participants a smooth, logical
flow from one feature to another as well as provide enough time for thinking. The
questions were ordered from general demographic ones to topic-specific ones that were
tailored in accordance with the reviewed literature and adjusted to the conceptual
framework. More specifically, there were questions regarding the perceptions of Kazakh
language teachers that sought to answer the research questions. The researcher thus

developed an interview protocol (See Appendix A), the questions of which help elicit
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“specific information related to the aims of the study” (Patton, 2015, as cited in Castillo-
Montoya, 2016, p. 813). Overall, it consisted of 15 open-ended questions with probes and
follow-ups altogether.

Data Collection Procedures

Before beginning the data collection process, the interview questions were piloted
with the members of the NUGSE community. The piloting allowed the researcher to adjust
the questions comprehensively and word them appropriately. After the NUGSE Ethics
approval was granted, the researcher started contacting the schools a week before the data
collection. Upon request, the NUGSE faculty provided the support letter for entering the
research sites. The three schools were accessed in different ways: the access to the first site
was provided by a gatekeeper, whereas the other two required contacting the school
principals directly and gaining their permissions in advance. Each site was visited for
introducing the research study to the heads of the schools. Following that, the researcher
requested the contact information of the potential participants. As the schools reported
piloting the Latin script, the principals provided the information on teachers selectively
based on the research criteria and gathered them in one venue, which seemingly simplified
the recruitment process. Thus, eight participants were selected among those who met the
criteria and showed willingness to participate.

During the meeting with the potential participants, the researcher disseminated the
hard copies of the informed consent forms in order for the participants to get introduced
with the research, their rights, and ethical considerations. Eight participants who agreed to
take part in the study and signed the consent forms were further approached individually
for scheduling the time and venue for the interview in accordance with their workload.
During the interviews, the researcher displayed the current versions of the Kazakh Latin

alphabet in order for teachers to recall its features (See Appendix B).
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The procedures of the actual interview were as follows. Before starting the one-on-
one interview, the researcher restated the description of the research, the participant’s
rights, and the anonymity and confidentiality. By gaining the verbal assent from the
participant, the researcher started recording the interview with the voice recorder
application on the smartphone. During the interview, the researcher tried to remain
unobtrusive and let the interviewee elaborate on specific questions while following the
interview protocol (Litchman, 2014; McCracken, 1988) to obtain valuable information.
The interviewees were given a free choice for the language of an interview; however,
many preferred Kazakh or occasionally code-switched. Each interview lasted up to 18
minutes on average.

Data Analysis Procedures

After collecting all the data, the next crucial step was to analyze the data in order to
retrieve meaningful patterns for further interpretation in accordance with the research
questions. The comprehensive data analysis went through several critical steps such as
transcribing, coding, and retrieving themes and performing a thematic analysis upon those
bits of data.

First, the audio recordings of the interviews were transcribed manually into a Word
document (See Appendix C). Although the process of transcribing is a time-consuming
one, the verbatim transcription of research interviews is found to be the most valuable
database (Merriam & Tisdell, 2016). Furthermore, coding was performed to elicit
important topics and refine the themes from the transcribed interviews that correspond to
the reviewed concepts about the participants’ perceptions of the transition to the Latin
script and its educational aspects. The researcher applied in vivo and descriptive coding
approaches to generate and organize the initial codes. As Creswell (2012) highlights, in

vivo coding allows to use the participants’ actual words for segmenting the text into codes,
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while descriptive coding, according to Saldana (2011), categorizes the data briefly. The
subsequent coding techniques, such as template and editing, were used to categorize
further the codes derived from the literature concepts and non-determined emergent ones
(Bloomberg & Volpe, 2012, p. 138). These codes were then synthesized into themes
commonly recurring from the interviews, and afterward, the major themes were put into
categories in compliance with the research questions. All the steps were carried out
manually by the researcher throughout the whole data analysis procedure.

Ethical Considerations

Before launching the data collection procedure, the researcher completed the
Collaborative Institutional Training Initiative (CITI) in order to administer the data
collection ethically and prevent the participants from unforeseen risks. Most importantly,
the researcher went through the Research Ethics Approval process and gained permission
from the Nazarbayev University Graduate School of Education’s Research committee on
November 18, 2019. The approval, in turn, guaranteed that the study posed minimal risk to
the participants, such as those “encountered in daily life” (Creswell, 2012, p. 148;
Louisville University, 2016). The permissions were also obtained from the actual research
sites and the participants to proceed with the study (Creswell, 2012).

Drawing on the ethical considerations of research involving human subjects, the
anonymity and confidentiality of the participants and the site were provided from the very
beginning of the study. By disseminating the informed consent forms, the researcher
ensured the school principals and the participants’ acquaintance with the studyj, i.e.,
grasping the general idea, gaining insight into the procedures of the research, indicating
their rights (See Appendix D). Identifiable private information such as names, surnames,
contact details and references to research sites were removed and alternatively replaced

with pseudonyms from hard and soft copies of the disseminated materials so that to ensure
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the anonymity of all subjects in terms of protecting their privacy (Brinkmann et al., 2018).
To maintain confidentiality, the researcher ensured to protect the participants’ responses
and information about their participation from disclosure outside of the research setting.
Similarly, the names of schools and their locations are not disclosed throughout this thesis.

The interviews were recorded only with the participants’ permission and approval.
Additionally, as a backup, the researcher chose to take occasional written notes (Saldana,
2011). Recorded responses were stored electronically in a folder on a password-protected
computer that could only be accessed by the researcher for further analysis of the obtained
data. Meanwhile, the researcher also provided the protection for soft and hard copies of
transcribed data and written interview notes in a locked drawer. The researcher thus acted
upon the extent of permission and tried to refrain from causing additional disruption and
disturbance to the participants, respecting the individuals and the site (Creswell, 2012, p.
211).
Conclusion

This chapter described the methodology for the present research study on exploring
Kazakh language teachers’ perceptions of the transition to the Latin script. It explained the
choice of research approach and design, site and sample, data collection and analysis
procedures. Besides, the chapter delineated the ethical considerations of the research. In
particular, the study employed a qualitative interview-based case study design, the main
data collection instrument of which was a semi-structured one-on-one interview. The
participants of the study were eight Kazakh language teachers from three mainstream
mixed-medium schools in Nur-Sultan. The following chapter presents the most relevant

findings of the study.
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Chapter 4: Findings

The present qualitative case study aimed to explore teachers’ general perceptions of
the transition from the Cyrillic to the Latin-based Kazakh alphabet as well as their
perceptions in terms of the learning of the script and their readiness to teach using the new
alphabet in Kazakh language classes. In order to achieve the aim, the study posed the
following three research questions:

1. How do Kazakh language teachers perceive the shift from the Cyrillic to the Latin
alphabet?

2. How do Kazakh language teachers perceive the learning of the script themselves
and by their students?

3. How do Kazakh language teachers perceive their readiness to teach using the new
alphabet and orthography?

This chapter presents the findings from the analysis of the qualitative semi-
structured one-on-one interviews with each participant. Three emergent themes were
identified from the analysis: teachers’ interpretations of the alphabet transition, learning the
Latin script, and readiness to teach the Latin script. Each of the themes is elaborated in the
sections below. The findings presented at the end of this chapter will be further interpreted
and explored according to the literature in the Discussion chapter that follows.

Teachers’ Interpretations of the Alphabetic Transition

Teachers’ perceptions of the alphabetic transition are indications of how they
interpret it, which was a major theme across all interviews. This theme integrates the
following sub-themes: symbolic associations and Latinization as an opportunity, which are
demonstrated below.

Symbolic associations
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Teacher participants make interpretations mainly based on such inputs as official
and unofficial decrees and media, which presumably dictate and shape their perceptions.
For example, one participant quoted the former president’s statement: “[...] the president
says we are not switching to the Latin alphabet — we are revisiting history. That is why |
think it is the right decision” (Leila). The majority of the participants agree with this, and
thus perceive the process of Latinization as a priority.

Furthermore, the participants referred to Latinization as a means of Kazakhization
policy. More precisely, a participant named Fatima believed that Latinization was to bring
about Kazakhization. She stated: “The advantage is that... I think at last it will be useful
for Kazakhization, for increasing the status of the Kazakh language after all.” In addition,
they noted how beneficially the switch may turn out for the de-russification of the language
as well as its speakers. For instance, Aisha asserted that “One should care [for a language].
Should care for the language from one’s own enthusiasm. If we distance ourselves from
Cyrillic, only then can we distance ourselves from Russian language. The problem of the
state language will thus be tackled.” While they attribute symbolic meanings to the
alphabet change, the teachers’ concerns for the future of the Kazakh language can be noted
in the aforementioned quotes. In addition, by referring to de-russification, over half of the
participants argued that switching to the Latin alphabet could eliminate the impact of the
Russian on Kazakh spelling in daily written communication. Aisha, for example, uttered:
“For example, they (students) often spell [tin] as [tun], [6in] as [6wa] (modified by
Russian spelling). I think [Latinization] will change this [tendency].” The teachers thus felt
that the Latin script would improve the written communication in Kazakh and the
orthography in general.

Latinization as an opportunity
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The findings also displayed that a number of participants perceived the shift to the
Latin-based script as an opportunity for the language. In particular, they referred to it as a
chance to enter the world economic arena and integrate into diverse cultures, thus,
connecting it with globalization.

[...] That, secondly, when we move to that language [script], it will be easier for us

to join those thirty [developed] countries. We will be able to show other countries

that we are Kazakhs and we have our language, our history; consequently, our
fellow Kazakhs living abroad start understanding us. They will probably start
learning [the language], find out more about us. Then, with this Latin alphabet we
can elevate to the global level, which is difficult to do with the Cyrillic.

This excerpt illustrates that Aisha perceives the benefits of switching to the Latin-
based script with regards to the recognition of the Kazakh nation and language worldwide.

The majority of the teacher educators expressed that the perception of the alphabet
switch as being a chance to preserve the Kazakh language. As has been mentioned above,
the Kazakh language teachers showed concerns about the status of the language, therefore,
a participant named Ziyash stated the following:

...the first time this news was made public, when the problem was touched for the

first time, 1 was delighted as a language specialist [meaning teacher]. The reason

why | was delighted is it is undoubtedly the only way to preserve the Kazakh
language.

Another participant, Aisha, draws on language revitalization as well by stating that
“[it 1s believed] that in order to save the language...it is, first of all we have to...to transfer
to the Latin alphabet.” The similar response was given by Leila: “But I support it, yes. In
my personal view, it has a great impact upon our language for avoiding its extinction”.

Overall, the findings revealed that teachers unanimously agree that Latinization is a
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necessary action towards preserving the Kazakh language, and increasing its status in
society.

The section displayed the perceptions of Kazakh language teachers about the
planned switch to the Latin script. The findings uncovered the ways teachers interpret the
transition. All in all, teachers’ perceptions range from symbolic associations to the
potential benefits of the switch from the Cyrillic to the Latin script, which underlie policy-
oriented and language-oriented stances. The next section will focus on the teachers’
perceptions of learning the script by themselves and by their students.

Learning the Latin Script

The participating teachers were posed several questions regarding the use of the
alphabet in the classroom as well as the extent to which the script is easy or challenging to
learn for the teacher population. The interview questions also allowed teachers to reflect on
the learnability of the script by their students. The findings of this theme are presented in
the following three sub-themes: ease of learning, difficulty of learning, and illiteracy.

Ease of learning

By reflecting on the individual letters and versions of the alphabet as well as
recalling the introductory in-class activities, the teachers could assess the ease and
difficulty of learning. According to the collected data, the majority of the teachers reported
learning to be easy for students. This is due to the transfer of skills such as writing and
reading from one alphabet to another. Ease of learning, as they saw it, is scaffolded by the
transfer of skills, which in this particular case is deemed to be carried out through English.
The teachers mentioned the benefits of familiarity with English letters in transferring the
skills of writing. They commonly agreed that because of that the students will learn
quickly. To illustrate but a few examples, Aina claimed: “In my opinion, since the Kazakh

youths know English the writing part will be easy for them”. Likewise, Roza stated that
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“because students are familiar with these letters as they study English, they are often
already introduced with the Latin script...”. The perceived similarity of the two alphabets
was thus a hallmark of successful learning of the new script. However, many teachers also
took into account the unique letters of the alphabet which, as they perceived it, required
more attention. Additionally, these teachers’ statements do not take into account the
presence of two competing alphabets - Cyrillic and Latin-based - in use.

According to the teachers, it is crucial that a student is interested and willing to
learn the script in the first place. It might serve as a catalyst that can provide a less
challenging learning experience when mastering the new alphabet and orthography. Three
reported that students’ express their interest by asking questions regarding the new
alphabet, the teachers’ opinions on the transition, and often show a willingness to discuss.
Therefore, teachers perceive the students’ involvement as a key factor in the ease of
learning.

Overall, English is perceived beneficial for mastering the writing of letters of the
alphabet rather than dealing with particular orthographic rules of the language.
Nevertheless, this cannot be generalized to the teachers themselves and other student
populations. Therefore, the next sub-theme focuses on the difficulties for these instances.

Difficulty of learning

As data have shown, learning the Latin-based alphabet and orthography might be
bound to such factors as alphabet features, age and habituality to the Cryillic alphabet.
Additionally, there are such considerations as medium of instruction and ethnic
composition of a classroom, and allocation of time, which should be taken into account.

Even though the participants previously agreed that learning would be easy for
students, they further asserted that mainly learning the individual letters was likely to cause

additional burden. For example, Roza articulates: “Most of them [students] are already
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familiar with the Latin alphabet, however, they may be confused by letters with diacritics”.
One participant even admitted not being able to explain the differences in some letters
when the students and her colleagues made mistakes in writing dictation.

Over half of the participants noted that compared to students, teachers found
learning difficult. They explained this trend by being accustomed to the Cyrillic alphabet,
and using it throughout the years. Therefore, when it comes to using a Latin alphabet, at
this stage, teachers reported their preference for the Cyrillic one despite their overall
support for Latinization. One participant, for instance, pointed out: “I am for Cyrillic
because we are accustomed to it and we have already reached the retirement age...”
(Tumar). She further added: “I think there is a controversy between what we perceived
before and the new letters of our language. Because we [are accustomed to] perceive the
letters I and [i] otherwise, that is why it seems to be different”. On their part, teachers
sometimes found it rather complicated to differentiate between some titular Kazakh letters
in the Latin alphabet. Another participant explained: “I resonate with the Cyrillic alphabet.
If I studied English, I would probably resonate with the Latin alphabet...” (Leila). Leila
thus considered that the main obstacle for her mastering the Latin script was her
unfamiliarity with English. Two other participants also found that they developed a sort of
commitment to the Cyrillic alphabet, and therefore learning the Latin script would be quite
time-consuming for them. Almost all recruited participants turned out to have a post-Soviet
educational background, which is one possible explanation for their perceptions of
difficulty. One participant explicitly referred to their age as a variable impeding the
learning process. She said: “learning...it might be challenging for us [adults], but we must
learn” (Aisha). Interestingly, though, the majority of the teachers who responded to the

question regarding the difficulty were previously trained to teach the Latin script.
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Many teachers agree that differences in medium of instruction can also be one
factor that challenges the learning due to slow learning and retention by students of various
ethnic backgrounds. Aisha, who teaches at Russian-medium classes, stated, “There are
huge differences between Kazakh and Russian medium classes. If these are divided, we
would know when and how to start this [teaching the Latin script] in Russian-medium
classes...”. She also elaborated further on this point: “I can’t say anything about the
Kazakh-medium classes, it is definitely easier for Kazakh-medium classes. As for
Kazakh...Russian-medium classes should be paid more attention to”. On the contrary,
however, another teacher claimed that there should not be a division according to the
medium of instruction in order to start implementing the Latin alphabet and orthography in
schools. She claims:

[...] they say, only the Kazakh-medium classes should transfer to the Latin

alphabet, and Russian-medium classes should remain with Cyrillic...this problem

should not take place. If the transition happens, everyone should switch once it [the
alphabet] is ready (Roza).

Thus, Kazakh language teachers from Russian and Kazakh medium classes express
opposing views in terms of implementing the Latin-based Kazakh alphabet in classes with
different MOI attributing to the learning discrepancies. They explain this discrepancy by
the students’ proficiencies in Kazakh and knowledge of orthography, thus holding a view
that the exposure to the language is greater in Kazakh-medium classes. While the Kazakh
language teachers suggested paying as much attention to the Russian-medium classes, the
Kazakh-medium teachers are confident about their students and demand equal
dissemination of Latinization in education.

An interesting finding is that learning the new script seems to be difficult for ethnic

Kazakh students repatriated from China, who study in the Kazakh-medium classes.
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Regarding that, Leila says “What I am doubtful about is the girls repatriated from China, it
is mostly challenging for them... because they did not learn English in China”. Thus, she
also attributes the difficulty of learning the script to the knowledge of the English Latin
script as has been previously mentioned. The perceptions of ease or difficulty of learning
emerged from the teachers’ in-class practices of implementing the Latin alphabet.

Furthermore, most teachers indicate the necessity of an additional hour for effective
learning of the script and orthography. Roza stated “Once [additional hour] is added, with
the help of certain tasks and teachers’ efforts of planning the lessons, we can achieve good
results”. Therefore, an additional hour is to ease the retention and learning of the script as it
can offer time for practical implementation of the script both for teachers and students.

Iliteracy

Besides the ease and difficulty of learning, consequences of not being able to
master/ not mastering the new alphabet & orthography may lead to illiteracy. Furthermore,
the interviewed teachers mentioned the possibility of illiteracy during the first years of the
alphabetic transition. Among the participants, two admitted that “illiteracy is inevitable”
(Leila & Fatima, personal communication, 2019) However, they do not specify the exact
aspects of illiteracy as to whether it leads to illiteracy in reading, writing in one or both of
the official languages. In contrast, the rest mentioned illiteracy is to take place because
students might become illiterate in reading Cyrillic-based heritage literature. A participant
named Aina put it in the following way:

...If we consider translation of books [into Latin-based script], for example, the

publishing of books, we will need a working orthography - to be literate in writing.

If we don’t bother about learning to write in a literate manner now, that is, since it

is writing, if we don’t learn to write correctly, our minds will become illiterate.
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Based on Aina’s statement, there is a clear implication for developing a working
and practical orthography that would not hinder the literacy acquisition for both adults and
younger generations. Reflecting on her students, one participant claimed that illiteracy in
writing using the Latin-based script in learning it. Especially, she refers to students who
face difficulties even with writing in Cyrillic. She stated:

...there are children who write incorrectly even in the Cyrillic script. Although we

have been teaching it [Kazakh] for many years, they don’t have an aspiration to

learn and many children make a lot of mistakes. And now with the Latin script
there might be even more difficulties among children [become more illiterate in
writing] (Tumar).

Thus, considering the educational domain, teachers show concern about drawbacks
of switching to the Latin alphabet connecting it with the difficulty of learning the script.

Summing up, findings of the second research question unveiled meaningful insight
into the educational aspects of the transition as to what actions need to be taken and how to
translate the alphabetic reform into diverse classrooms.

Readiness to Teach the Latin Script

As it was initially planned, the teachers were sampled on the basis of a criterion that
they had undergone a training session on learning and teaching the Latin-based Kazakh
alphabet and orthography. Thus, among the eight recruited teachers five had taken a short-
term training session either on a paid basis or as a mandatory free course for all teachers
whereas the remaining three did not take any kind of training. The participants were posed
several questions related to their training for the purpose of obtaining information on how
they reflect on their preparation and readiness to use the Latin-based Kazakh alphabet and
orthography in teaching the Kazakh language. The sub-themes such as teacher training and

teacher-initiated activities emerged from data analysis.



THE LATINIZATION OF THE KAZAKH ALPHABET 46

Teacher training

The vast majority found the training session to be effective by stating that they
learned a lot during the short period of time. Based on that, teachers felt more confident in
their readiness. A participant named Roza reflected, “It was effective... We learned the
borrowed words [how to spell them], generally, we learned a lot of things, we trained our
hands a little by writing, writing, we wrote a lot... we learned well enough”.

Teachers also highlighted the contents of the short-term training:

...the course was good. Many questions have been clarified. Teachers and

researchers were...well, it was held by researchers [linguists]... . Many things...

were explained to us.

Drawing on the statements above, it can be highlighted that teachers understand the
importance of undergoing training in order to be able to teach using the new Latin script.
Nevertheless, there are a few teachers who found it challenging and expressed their hope
for more advanced and sophisticated sessions. In this regard, some teachers even pointed
out the lack of pedagogical techniques and support in teaching. Regarding this, Tumar put
forward the following: “We actually came to grips with the meaning of the Latin alphabet,
learned how to write it, its orthographic spelling, and what marks are used. But there
wasn't anything concerning the methodological part, about how to teach a student...”. This
implies that the teachers still need teaching guidelines to facilitate the instruction of the
Kazakh Latin alphabet and orthography. However, other teachers stated the opposite to
Tumar’s claim. For instance, Aina replied: “The teaching guidelines were distributed to us.
There were three books, | think, about those [Latin alphabet and orthography] ...”.
Interestingly, both teachers underwent the training, however, while the former expressed
readiness, the latter showed some concern. Furthermore, a small number of teachers clearly

emphasized their unpreparedness as they perceived the implementation requiring
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responsibility, significant effort and training. It can be seen from Aina’s statement: “No, I
am not ready...because it requires very intensive training”.

Another interesting pattern was noticed from the teachers who had not undergone
the training. According to their perception, there is no need for training if a teacher is self-
motivated and committed to the development and the prosperity of the language. A
participant named Ziyash believes that mastering the new alphabet with its orthography
will not cause any difficulties due to the availability of sources nowadays. She said:

I have not undergone the training. However, personally, | think that with the last

version [of the alphabet], | actually take it home and to work with me — bring it to

my lessons...I think that today for someone who wants to develop there is no need
for a course.

After a small pause she added: “There are resources available and affordable. [...] it
does not require any...financial expenses. If you want to develop [professionally], it is up
to you”. Consequently, at this stage of implementation, teachers perceive their readiness to
be somewhat bound to the top-down adopted guidelines and the provision of
methodological support. In other words, these findings display how teachers perceive their
preparedness: while some are confident in their knowledge gained during the training,
others refer to the lack of teaching guidelines for launching the implementation of the
script at a school level, yet others deny the necessity of extra training courses.

Teacher-initiated activities

To the question asking whether teachers took any measures to introduce students
with the Latin alphabet and orthography, five out of the eight teachers responded
positively. This means that most have been using the new script in their Kazakh language
classes and negotiating between the Cyrillic and Latin scripts. These teachers reported

organizing occasional dictation writing and other exercises oriented to training writing as



THE LATINIZATION OF THE KAZAKH ALPHABET 48

well as literacy development in the Latin script. For example, Roza admitted “At this stage,
we don’t have any plans, we just decided to teach students gradually, as we are worried
about Kazakh, [...] and started integrating the Latin script little by little.” Among the
practices Roza uses were the exercises involving spelling of students’ names, writing the
date, and using dictation exercises (Roza). Additionally, the teachers revealed conducting
class discussions on Latinization, and assigning extra-curricular tasks to practice the Latin-
based script. A participant named Aisha even displayed the photos and videos of the open
lessons and discussions she held with her students and school representatives. A couple of
teachers revealed their attempts to contribute to the teaching of the Kazakh Latin script
within the scope of their schools. A case in point is the self-developed curricular programs
by Aisha and Aina, who hoped to promote it across schools after proceeding through the
formalities from the responsible decision-making figures. With regard to the program,
Aisha articulated: “Last time, I tried to write a program called “Let’s learn to write in
Latin. It’s a self-labeled program, mainly for the Russian-language classroom.” This data
shows that teachers are getting prepared and realize what they might face once the official
implementation is launched.

On the contrary, however, the remaining three teachers admitted not conducting
introductory class activities related to teaching the Latin-based script. This can be due to
factors such as unpreparedness, the fear of making mistakes, or the anticipation of an
official top-down statement to implement the Latin script in education. For instance,
although Tumar underwent a training session, she acknowledged: “We can’t demand from
students since we don’t know ourselves”. Another participant responded: “We are not
integrating it that much because we will undoubtedly do it once the official statement from
the education department is released. If I go and say | will teach students this and that on

my own initiative, it won’t be appropriate” (Fatima). Although Fatima showed readiness
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by stating that ““...I can and desire to teach..”, it is explicit that there was a self-restraint in
taking actions bound up to the guides of official decrees and statements, which signifies
the unpreparedness of some teachers along with the mismatches present in the alphabet
itself. A common trend among teachers is that the constant changes of the alphabet
impedes their readiness. It is echoed in Roza’s perception: “That is, when we write
dictations, even we teachers hesitate, not to mention the students”. Therefore, such
constant and unstable modifications in the alphabet impact the teachers’ preparation and
readiness.
Conclusion

This study revealed Kazakh language teachers’ perceptions in terms of teaching
and learning the new orthography along with their readiness. The presented analysis can be
summarized in four findings:

1. Teachers perceive the transition to the Latin alphabet as significant and appropriate
for the Kazakh language, its development and the spread. Teachers' general
perceptions revealed that they associate and prescribe symbolic meanings derived
from official decrees and policies.

2. Learning the Latin script is easy for students as they can transfer their knowledge of
English letters to writing and reading the Kazakh Latin alphabet.

3. Learning the Latin script is challenging for the teachers for two major reasons:
habituality of the Cyrillic alphabet and generation differences. Moreover, teachers
perceive that learning is also difficult for students of other ethnicities and
repatriated students.

4. According to the teachers’ perceptions of learning, illiteracy might occur as a result
of translating the learning materials into the Latin script and lack of hours allocated

to classroom practising and mastering of the new script.
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5. The training was found to be less privileged by a number of participants as they
considered mastering the Latin-based alphabet and orthography possible through
various open sources. Regardless of the fact whether teachers were trained or not,
they had a sense of readiness which was transparent through their self-initiated
programs and activities. Based on the teachers’ perceptions of their readiness to
teach the new script, they seem to be prepared to a moderate level, considering the

constant changes of the alphabet.
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Chapter 5: Discussion

This chapter aims to discuss and interpret the findings from the previous chapter in
relation to the reviewed literature and conceptual framework. The conceptual framework
included the following dimensions directly linked to the research questions: 1) symbolic
associations; 2) ease and difficulty (for reading, writing, and learning); 3) transfer of skills;
and, 4) teacher readiness.

The purpose of this study was to discover teachers’ perceptions of the alphabet
transition in general terms and regarding its educational aspects such as learning and
teaching readiness. The study was guided by the following three research questions: 1)
How do Kazakh language teachers perceive the shift from the Cyrillic to the Latin
alphabet? 2) How do Kazakh language teachers perceive the learning of the script
themselves and by their students? 3) How do Kazakh language teachers perceive their
readiness to teach using the new alphabet and orthography? The chapter is organized and
presented in alignment with the research questions.

RQL1. How do Kazakh language teachers perceive the shift from the Cyrillic to the
Latin alphabet?

This question sought to determine the ways teachers perceive the alphabet
transition from Cyrillic to Latin in terms of how they interpret it. It was essential to explore
the perceptions in order to see how they shape teachers’ readiness as the major agents of
change. The following finding sheds light on the matter.

Finding 1. The Kazakh language teachers’ general perceptions revealed that they
prescribe symbolic meanings to Latinization which are consistent with evidence from the
existing literature (Cooper, 1990; Dotton, 2016; Kadirova, 2018; Liddicoat, 2005).
Moreover, these perceptions strongly reflect the official statements of decrees and

language planning goals described in the major policy documents (State Program, 2019;
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Strategic Plan, 2018). Among those symbolic associations, most commonly the educators
referred to the Kazakhization, which is a covert policy that supposes spreading the scope of
the Kazakh language (Fierman, 2005; Kadirova, 2018; Konyratbayeva & Satemirova,
2019; Smagulova, 2016). However, the participants tended to speculate that Latinization
was the only way to accomplish that goal of Kazakhization. Furthermore, the majority of
the teachers perceived Latinization as de-Russification. It corresponds to the evidence from
previous studies that orthography and orthoepy of the Kazakh language was greatly
affected by those of the Russian language and the Cyrillic script (Dotton, 2016; Kadirova,
2018). Some teachers even mentioned how Russian influences a Kazakh written
communication through Cyrillic, corrupting the orthography and spelling of Kazakh words.
Hence, the ongoing transfer is interpreted as a way to purify the Kazakh language.
Consequently, most of the teachers referred to Latinization as a means of
revitalizing the Kazakh language. Indeed, the alphabet reform as part of a broader language
planning initiative can result from the aim to revitalize or modernize the language
(Ferguson, 2006; Hornberger & Coronel-Molina, 2004; Landau & Kellner-Heinkele,
2001). The teachers, however, also mentioned the possibility of gaining more worldwide
recognition for the Kazakh through the Latin-based alphabet (Dotton, 2016; Kadirova,
2018; Winner, 1952). From the language education perspective, teachers perceive that
Latinization may stir the students’ interests and thus increase the prestige of the language.
This view supports the policy that is attempting to extend the scope of using the Kazakh
language, not only in the educational domain, but across the country and beyond (Strategic
Plan, 2018, February 15). This policy document emphasizes the shift to the Latin script as
“an independent dimension of language modernization” paying specific attention to the

educational domain. As found in Dotton’s (2016) study, the transfer to the Latin-based
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script is guided by the goals of increasing the status of the language, maintaining the
language and building its corpus.

Furthermore, as mentioned by Aisha, it is seen as a bridge to enter the global arena
(Konyratbayeva & Satemirova, 2019). This sort of interpretation is present in the studies of
Fierman (2009) and Winner (1952), who argued in favour of the alphabet shift bringing in
an “international” identity as it fosters an invisible connection. What teachers perceive can
be interpreted according to this symbolic meaning. Moreover, as Coulmas (1989) pointed
out “depending on the colonial history, a Western orthography may be either the prestige
model to imitate or a standard to be avoided and deviated from” (as cited in Hornberger,
1993, p. 235). The former is found to be the association teachers drew on when they
referred to Latinization.

Taken together, a conclusion that can be drawn from the discussion of the teachers’
general perceptions is that they see the transition to the Latin script as being an important
stage for the development of the Kazakh language in general, and improving the written
communication and literacy learning in Kazakh by abandoning the Russian language.
RQ2. How do Kazakh language teachers perceive the learning of the script by
themselves and by their students?

It was important to discover how teachers perceive the learning of the alphabet in
an educational setting. Three findings answered the question regarding the learning. The
findings of this research question are particularly crucial in terms of further considerations
for the implementation of the Latin script in the educational field. The educational
considerations are somewhat in line with those suggested by Karan (2014) in the Literature
Review chapter, as they concern the ease in learning and teaching of the new script.

Finding 2. According to the teachers’ perceptions, learning the Latin script is easy

for students as they can transfer their knowledge of English letters to writing and reading
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the Kazakh Latin alphabet. Thus, the underlying factors that ease the learning of the letters,
as the teachers specified, were features of the Latin-based Kazakh alphabet and familiarity
with a Latin-based alphabet of other languages. These factors correspond to the literature
that discusses the learning of a new alphabet through the similarities in two scripts (Cook
& Bassetti, 2005). Researchers (Janbaz, Saleh, & Duval, 2006; Wang, Perfetti & Liu’s
(2005) highlighted that alphabets, developed according to universal principles and not
deviated from the international standard are easier to master. In this respect, teachers’
perceptions of learning corroborate with the evidence for ease of mastering the Kazakh
Latin alphabet. Transfer of skills, which is to happen easily as learners possess prior
knowledge of another Latin-based script that is the English alphabet or any other language
they learn that employs a Latin-based alphabet (Cahill & Karan, 2008). The interviewed
teachers believe that the Latin-based alphabet at one’s repertoire can serve as a facilitator
for transferring the skills of writing in particular. What Fazylzhanova (2017) assumed as a
cross-language orthographic and phonological interference is strongly denied by the
teachers as they compared the Kazakh Latin script with the English alphabet rather than
with the Cyrillic. Instead, they perceived the Latin alphabet to be beneficial in eliminating
the incorrect usage of purely Kazakh sounds, resulted from the influence of the Cyrillic
script (Aisha’s example). Therefore, the teachers did not perceive the cross-language
interference as being a difficulty in learning.

The participants' perceptions of learning the new Latin-based alphabet is also on
par with Konyratbayeva and Satemirova’s (2019) assumption about the reduction of some
letters in the alphabet can facilitate the learning. However, what the authors referred to as
the reduction of ‘excessive characters’ can be seen as ease of learning due to the
knowledge of another Latin-based alphabet. Along with the ability to transfer the skills

from one writing to another, teachers attributed the ease of learning to students' young age,
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which they think is also a crucial factor. Nevertheless, this can be considered a limitation
due to the narrow scope of the study. Therefore, it can be suggested as a future course of
action in researching the acquisition of the Latin-based Kazakh alphabet.

Finding 3. Learning the Latin script is challenging for the teachers for two major
reasons: habituality of the Cyrillic alphabet and generation differences. Moreover, teachers
perceive that learning is also difficult for students of other ethnicities and repatriated
students.

Considering themselves, teachers reported learning the new alphabet and its
orthography during the short-term training. However, many pointed out having difficulties
using it in class, ascribing it to their age. This is in line with Berry’s (1977) argument about
the difference between learning and using. Therefore, although learning was easier for
some teachers, in practice they tended to face challenges or get confused due to the age
factors and unfamiliarity with other Latin-based scripts. This finding again confirms the
suggestions of Cook and Bassetti (2005). As can be seen, knowledge of other scripts based
on Latin graphics plays a significant role when introduced to a resembling alphabetic
writing. At the same time, as Yilmaz (2011) indicated, it will force people to re-learn the
new script. As Dwyer (2005) and Bartholoma (2016) mentioned, the investment in one
particular writing may become an obstacle, especially on teachers’ way of fully mastering
the Kazakh Latin alphabet. This investment has been manifested in the teachers’ age,
educational background, and language education policies that were in effect at different
time frames (i.e., Soviet-time or post-Soviet language policies). Although there was no
sign of resistance to be expressed on the teacher educators’ part, they indeed showed
investment in using the Cyrillic for reading and writing (Dwyer, 2005), and attributed it to

their Soviet and post-Soviet educational background.
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This finding is quite controversial to Kadirova’s (2018) statement that teachers did
not show any anxiety regarding the learning of the script. Along with the difficulties
related to age and habituality of the Cyrillic, several teachers drew their attention to
debatable letters that caused difficulties in learning and thus sparked anxiety in both
teachers and students. In particular, as the majority of the interviewed teachers had a post-
Soviet educational background, they were concerned about their ability to transfer the
skills for learning to write in the Latin script. This finding further supports the idea
suggested by Cooper (1990) that “many writing systems are designed as transitional
orthographies” which facilitate the transition of literacy skills.

Thus, although learning the script might be assisted through the knowledge of an
English alphabet, the transfer of reading skills might be impossible due to linguistic
differences of two scripts.

Finding 4. According to the teachers’ perceptions of learning, illiteracy might
occur as a result of translating the learning materials into the Latin script and lack of hours
allocated to classroom practising and mastering of the new script. They mentioned that the
students might become illiterate in reading the heritage literary works written in Cyrillic or
reverse might happen with adults. Besides, as the findings demonstrated, many teachers
perceived that illiteracy is most likely to happen to students who had pre-existing problems
with writing in Kazakh both in Russian and Kazakh-medium classes. This somewhat
confirms Chsherbakov’s (2017) assumption that Russian- and Kazakh-speaking students
may become illiterate either in Cyrillic or Latin. Besides, the finding is in line with
Yilmaz’s (2011) evidence of putting much effort into re-learning the new script in order to
prevent and eliminate illiteracy. Similar to the findings of Hatcher’s (2008) and Yilmaz’s
(2011) study, the teacher participants were concerned that the learning materials might

become inaccessible for generations.
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In addition, as Aina rightly highlighted, the transition to the Latin alphabet needs a
working orthography and transliterated books, which could be used in the classroom. It is
mirrored in the statement of Raizen (1987), which highlights that in the context of alphabet
switch “access to material produced before the script reform is restricted unless a
substantial program of transliteration of older publications is undertaken” (as cited in
Liddicoat, 2005, p. 996). Otherwise, both the literature and the participant agree that it can
result in illiteracy.

To conclude the findings related to the second research question, it can be said that
the teachers believed learning to be achieved without great effort by students, while
questioning their own learning. The latter, in turn, can influence the quality of learning the
new script, which directly depends on the extent to which the teachers are trained.
Learning of the script needs to be considered as an essential part of the alphabet transition
and implementation. Further developments linked with education might include a close
examination of the correlation between the acquisition of a new writing script and age,
ethnicity, as well as literacy rate.

RQ3. How do Kazakh language teachers perceive their readiness to teach using the
new alphabet and orthography?

As for the fourth research question, it sought to explore the teachers’ readiness
through their perceptions of learning and teacher training, which were discussed in the
previous finding, and that of teaching the new script.

Finding 5. A number of participants found the training to be less privileged as they
considered mastering the Latin-based alphabet and orthography possible through various
open sources. Regardless of the fact whether the teachers were trained or not, they had a
sense of readiness which was transparent through their reflections on the in-class activities.

Based on the teachers’ perceptions of readiness to teach the new script, they seem to be
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prepared to a moderate level, although taking into account the constant changes of the
alphabet and other issues that might occur within the process.

As data revealed, the participants reported their readiness through various activities
they integrate in their Kazakh language classes on a daily basis as well as assign extra-
curricular tasks to students. This kind of arrangement of tasks were proved by Malone
(2004) to be a cornerstone in the way to a successful implementation of a writing system.
They also reflect the extent to which teachers are prepared. Moreover, by doing so, the
participants were able to define the teachability of the new script, which is one of the
integral parts of educational factors often neglected by the language decision-makers
(Karan, 2006). Also, they indicated the availability of the orthographic rules based on the
recent version of the alphabet, although they pointed out its discrepancies. This statement
agrees with Karan (2006) that teachers should be able to maintain a quality instruction
which is supported by their motivation and provision of necessary materials in the process
of alphabet change. In this regard, over half of the participants reported introducing the
Kazakh Latin alphabet in classes. The findings also revealed that the majority of teachers’
desire to use the new alphabet and orthography in both teaching and promoting it in school
(Karan, 2006). Even so, there is a minority of teachers who expressed anticipation of
official decrees and policies rather than unpreparedness in teaching even though they were
trained and ready to implement the transition. A working orthography also plays a
considerable role in teachers’ level of preparedness to teach using the new script (Karan,
2006). Therefore, some teachers’ responses are consistent with the literature, stating the
importance of designing an easily comprehensible working orthography for students with
different backgrounds.

According to the participants, the training proved useful as it provided a foundation

for the teachers with the post-Soviet educational background in terms of refreshing their
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knowledge of the Latin-based script or acquiring it from scratch. Among the educational
considerations, training was indicated by previous research as being essential for a
successful transition (Winner, 1952). This gives a rationale for why Karan (2006)
highlighted educational factors being neglected by the language planners. Training
teachers and cadre to further implement the alphabet transition is vital as teachers are
directly in charge of disseminating knowledge. This comes in line with the initiative
specified in the Strategic Plan for the Development of Kazakhstan until 2025 (2018),
which indicates teacher training for the transition to the Latin script in schools.

Overall, several trained teachers struggled to pinpoint the challenges of teaching in
Kazakh Latin script in class even though they occasionally provided introductory lessons
in order for students to learn the basics of the new alphabet. Thus, the insights of the
teachers on their readiness could be useful for stakeholders to make mindful decisions
regarding the gradual transition.

Conclusion

This chapter aimed at discussing the major findings with support of the literature.
The findings regarding the general perceptions of the participating teachers correspond
with the existing literature.

Kazakh language teachers’ general interpretations of the transition to the Latin-
based alphabet are connected with the historical past of the Kazakh language writing and
the newly-developed language policies, which promote the Kazak language. It is mostly in
line with the reviewed literature on the sociolinguistic attitudes of the public. Besides,
teachers held a strong belief that Latinization could preserve the Kazakh language and
solve its problems of lack of use and prestige. The participants who reflected on the effects
of the Russian language on the orthography of the Kazakh language considered the

transition to the alphabet as being an aid for improving it. The findings would be more
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meaningful if the teachers reflected on their perceptions of the alphabet transition with
regards to its educational considerations even though the study attempted to touch upon the
issues of learning and teaching readiness.

As for the learning, the interviewed teachers unanimously agreed that the ease of
learning depends on the familiarity with another Latin-based alphabet; therefore, they
believed it would be less challenging for students. Many teachers, however, questioned
their ability to master the new alphabet and orthography for a reason of unfamiliarity.
Learning of the script needs to be considered as an important part of the alphabet transition
and implementation. The findings also showed that training teachers is critical in order to
convey a quality learning through the different grades, media of instruction, and between
students of various ethnic backgrounds. Although some teachers denied the necessity of
the training, it is found to be a key to being able to teach the Kazakh Latin alphabet. A few
trained teachers showed uncertainty about their ability to introduce the Kazakh Latin
alphabet due to the shortage of training or lack of teaching guideline, confused about when
and how to integrate it. The rest of the teachers, both trained and untrained ones, however,
showed some degree of readiness through their introductory activities in class. There is a
space for considering the teachers’ suggestions regarding the development of the learning
materials in the Latin script, their involvement in the decision-making as they possess
practical knowledge of teaching the language, and allocation of an additional time for
distributing the new Kazakh alphabet and orthography appropriately. The teachers’
insights might be useful for stakeholders in making mindful decisions regarding the

ongoing alphabet transition and its gradual implementation.
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Conclusion

This chapter is dedicated to conclusions elicited from the discussion of the most
relevant findings with regard to the research purpose and research questions. The purpose
of this study was to explore the Kazakh language teachers’ perceptions of the alphabet
transition and its educational considerations as teaching and learning. Three research
questions guided the study: 1) How do Kazakh language teachers perceive the shift from
the Cyrillic to the Latin alphabet? 2) How do Kazakh language teachers perceive the
learning of the script themselves and by their students? 3) How do Kazakh language
teachers perceive their readiness to teach using the Kazakh Latin alphabet and
orthography?

Along with the main conclusions, the researcher presents the limitations and
implications of the study, further specifying future research directions. Eventually, based
on the findings, the chapter delineates recommendations for important stakeholders.
Major Findings and Conclusions of the Study

With respect to the first research question on teachers’ perceptions about the
alphabet replacement, it was found that the teachers' overall perceptions of the planned
alphabet switch were rooted from the symbolic associations, which were, in turn echoed
from the national addresses, policy documents and their objectives. The teachers'
understanding of the goals set for Latinization makes the achievement of the targeted
written communication and literacy feasible, since they pointed to the advantages of the
Kazakh Latin alphabet for the educational and other domains (MoCS, 2019). Most of the
participants unanimously referred to the Kazakhization policy, abandoning the Russian
language, and improving the orthography of the Kazakh language by means of the Kazakh
Latin alphabet and orthography. Furthermore, the Latin-based script, as they perceived it,

was a key to promulgate the Kazakh language worldwide. This is also thought to be a
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statement that the Kazakh language is thriving and claims a status of a lingua franca in
Kazakhstan and beyond in years to come. In doing so, it is crucial to implement the
transition effectively.

The collected data provided an adequate number of evidence to the second research
question concerning the learning aspect of Latinization. The findings emphasized the
possibility of learning difficulties for repatriated students, ethnic minorities and the adult
population. Apart from that, prior knowledge of the Latin-based script is supposed to ease
the learning process. In this regard, teachers questioned their knowledge of the Latin-
script, referring to their unfamiliarity with the Latin script. Teachers thus concluded that
learning should be planned once the correct alphabet is in place and teachers meet the
requirements to teach based on the level of their readiness. This also implies that policy-
makers and language specialists should be aware of such details in planning the
implementation of the new alphabet.

As for the third research question, some of the teacher participants reported
teaching to be less confusing as they relied on the teaching guidelines provided during the
short-term training. Based on that, they carried out lessons introducing the Kazakh Latin
script through many different activities. On the other hand, a few untrained teachers
explained not taking any initiatives to introduce the new alphabet in class by referring to
the absence of the official policy statement and guidelines for carrying it out. In addition,
half of the participants denied the necessity of training, emphasizing the motivation to take
the responsibility for teaching the new alphabet and orthography. However, the training
remained to be important for an effective implementation and appropriate teaching for
literacy development by the rest of the teachers. It was perceived as a catalyst for starting
off the implementation process in schools. Thus, the activities that they described

employing to introduce the Kazakh Latin alphabet reflected the teachers’ readiness.
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Regardless of the twofold stances expressed by the participants, the training should be
carefully planned in order for teachers to be able to address the challenges of learning with
the new alphabet as was revealed in the previous research question.

Overall, in terms of achieving the purpose of the study, it can be noticed that the
findings helped to partially reach the purpose. While there are a number of insightful
findings regarding the learning and teaching readiness, the learning part could be
elaborated with a little more attention to it by teachers and students. Therefore, the study
leaves space for further developments on the topic of Latinization and its learning by
students. The limitations of this kind are further negotiated in the next paragraph.
Limitations and Further Implications

One limitation of the present research is the small sample size. Although initially it
was deemed to be appropriate for achieving the research purpose and answering the
research questions, due to the lack of time and limited scope of the study, it was clearly not
sufficient for deeper understanding of the variations in the perceptions and the readiness of
teachers to be able to arrive at some generalization. In order to do so, it requires a large
number of participants not only from one particular context in Kazakhstan, but from
various regions. Doing this would make the findings more reliable and valid for the
educational domain. Furthermore, as this study focused on the Kazakh language teachers’
perceptions, the findings are limited to solely their opinions and learning and teaching
issues. Therefore, the findings might be one-sided. However, involving subject teachers of
Kazakh medium education would broaden the scope of the research and provide much
meaningful insight for the implementation and development of the Latin alphabet in school
settings.

Another limitation arose as a result of the data collection instrument. Interviews

were employed as a major data collection tool in order to explore teachers’ perceptions of



THE LATINIZATION OF THE KAZAKH ALPHABET 64

the central phenomenon. However, in terms of learning and teaching, the use of multiple
instruments such as experiments, observation and surveys would bring out deeper insights.
As a mixed-methods research approach, an integration of multiple data collection
instruments would assist in determining the appropriateness of the current alphabet
versions and the orthography for the practical use in the classroom. Considering the
interview alone, it is also likely that the teachers' responses are altered in the presence of
the researcher.

The study findings suggest directions for future research with regards to identifying
the relationship between the alphabet acquisition and age, ethnicity, and medium of
instruction. Moreover, further studies are needed to determine and test the literacy
development in Cyrillic for the validity of Chsherbakov’s (2017) hypothesis about the
possible illiteracy in Kazakh- and Russian-speaking language learners. Since this study
provided general explanation to the ease and difficulty of learning the new alphabet and
orthography, the findings lacked in providing understanding of this particular case, and
therefore it requires further elaboration. Conducting an experimental study would be handy
in terms of both testing the alphabet and orthography, as well as identifying the actual
learning issues and practical considerations as suggested by Karan (2004).
Recommendations

The study suggests that the educational and language policy makers give priority
to the practical implementation of the alphabet in school setting by allocating enough time
and resources for educators and students. This could also include involving teachers in the
process of making decisions with regards to educational aspects of the alphabet transition.
As the participants of the study reflected, only selected educational institutions went
through piloting and testing the Kazakh Latin alphabet. Despite that, the piloting should be

spread across all schools since Latinization is not carried out on a selective basis even
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though it starts from primary school and supposes further transmission to various grades
until 2025. Thus, the achievement of the target indicator, specified in the State Program
(2019), would become feasible. The differences in medium of instruction should also be
taken into account since the Kazakh language is taught as a compulsory subject in Russian-
medium and other minority language schools as well.

Educators, on their part, are recommended to attend the training on time and be
open to discussions of the alphabet features as it has direct implications for acquiring the
letters and orthography.

Language specialists could work in collaboration with the Kazakh language
teachers in order to advance the features of the alphabet and align it in accordance with the
rules of the Kazakh language. In addition, such alignment would help avoid unnecessary

burden and challenges in learning the new script by younger and older populations.
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Time:

Date:

Appendix A

Interview Protocol

Thank you for agreeing to participate in this study. Let us start our interview.

Cyx0aTKa KaTbICyFa KeJliCKEeHIHI3 YIIiH Kol paxmeT!

Categories

Interview questions

HNHTEpBBIO CYpaKTApPBI

Demographic
questions

a) How long have you been
teaching Kazakh?

b) What medium classes do you
teach Kazakh for? (Kazakh-
medium, Russian-medium)

a) Kazak TijiH OKBITHII
KYPreHiHi3re Hellle JKbLT
ooJiael?

b) Kaszak timin Kaii Tiiai
CBHIHBITITApFa YHpeTeci3 (OphIC
HeMece Ka3ak Tijmi)?

General
perceptions

1. How do you feel about the
Latinization of the Kazakh
Alphabet? Why?

Probes: What are your overall
thoughts about it? Do you accept
it? Why or why not?

2. Are there possible advantages
of changing the Kazakh alphabet
into Latin? Could you specify?

3. What are the possible
disadvantages of using Latin
script? Can you specify some of
them?

4. Which script (alphabet) do
you prefer: Cyrillic-based or
Latin-based? Why?

5. Since the reform began to be
implemented, what do you think
have the significant and
distinctive features of the new
Latin alphabet been? (How have
they developed?)

Probes:

a. How do the three versions of
the Latin alphabet compare?

1. Kazak ominOuin naTeH KapriHe
KOIIIPY KaNIbl )KaJIbl OMBIHBI3
KaHamn?

Probes: Jlatein anindui Mex
emieciH (opgorpadust)
KaObL1Aakce3 6a? HemikreHn?
2. JlaTeIH KapmiHe Koy iH
apTHIKIIBUIBIKTAPBI Oap Ma?
Kanmaii?

3. JIaTbIH onminOuiHIH KEMIITIKTepl
0oJca, aTan oTe anacel3 0a?

4. Kait ominoure »akbpIHChHI3?
Hemikren?

5. JlateinAaHaBIpY pedopMachl
KOJIFa aJIbIHFaHHaH Oepi, JkaHa
oNinOuIiH eneyni
alBIPMAITBUTBIKTAPBI KaHal 00JIbI
JKOHE OJ1ap Kajail KaJbInTacThl?

Probes:
a. JIaTeIH KapIiHe HeTi3JeNreH KaHa
onminOuAIH yuI (€HAIr1 TOpT)
HYCKACBIHBIH 03apa
alpIpMaIIBUIBIKTApPBI KaHal?
QINOUIHIH
1IIIHEH

b. JIaTeiH
HYCKACHIHBIH

YH_I
KAWUCBICEI
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b. Among the three versions (and
now four) which Latin-based
Kazakh alphabet do you think is
the most appropriate one?
Which one do you prefer?

c. Do you know there is a fourth
version of the Latin-based
alphabet?

oypeic gen oimaiicei3?  Kalichichl
KOHUIIHI3IEH IIBIKTEI?

c. TepriHmi HYCKAChl UIBIKKAHBI
XKaipl XabaphIHbI3 6ap Ma?

Perceptions
of learning

6. How would you evaluate the
quality of the recent official
(third) script in terms of learning
them? How about reading and
writing?

7. What do you think of learning
materials being changed into
Latin script? To what extent do
you think they will be
comprehensible in Latin script?

Probes: How do you think the
literacy skills will transfer from
Cyrillic to Latin?

6. OnmnOumiH  COHFBI  pecMu
MaKyJIJaHFaH, SIFHU YIIiHIIT
HYCKACBIHBIH (OKBIN-YHPEHY YIIiH)
carracblH Kajiai Oaranaiicer3? JlateiH
ominmbui apKpUIBl Ka3aK TUIIH OKY
KAHIIAIBIKTEl KUBIH €I OMJIaichI3?
(>ka3zy, OKy, TYCiHY)

7. OKy KypalgapbIHbIH >ka30a TiliH
JlaTbIH KapIiHe aybICTBIPY Kbl He
OMIanceI3? Oxyuiblapra
KAHIIAIBIKTHI TYCIHIKTI 00JIa1b1?

Probes: XKazy  xoHe OKYy
JaFbIIBLIAPBI Kupwiinianau
JlaThIHFa Kayail TackIMalaHabl et
olinanceI3?

Perceptions
of readiness

8. As you have taken training
courses for Latin, how helpful
did you find them (the courses)?

Probes:

a. Can you remember when it
was held?

b. Do you think it (the training)
was sufficient? What challenges
have you faced personally?
What are the benefits and
drawbacks that have you noticed
in the training courses? Have
there been any other additional
training since then?

9. Could the training give you
important pedagogical
instruction about how to put the
knowledge of Latin alphabet and
orthography into practice in
Russian/ Kazakh-medium
classes?

8. JlareiH ominOMiHE JAaNBIHIBIK

KypcblH  oTTiHI3. Conm  KypcThl
KaHIIAJIBIKTBL THIMAI OOJOBl eIl
caHamcoI3?

Probes:

a. JlaWBIHABIK KYypChIH KAl >KbLIbI
OTTIHI3?

b. HaiieiHabIK KypcblHAa JlaTeiH
emlieciH OKy OapbIChIHAA KaHaal
KHUBIHIBIKKA Tall OOJIIBIHBI3 HEMECE
KaHgal KeMIIUTIK OaiKa bIHbI3?

9. JlaitbIHABIK Kypchl ci3re JIaTeiH
€MJIECIH Ka3aK-OpbIC aFbIMIapbIHA
yiipeTy OOMBIHIIIA MaHbI3AbI
OMICTEMEITIK HYCKAYJBIK Oepe anibl
Mma?

10. Kazak JlaTeia oninOuin yipery
YaHIIAIBIKTH KHBIH HEMECEe JKEHII
0oJ1aabl eI OMIalichI3?
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10. What can you say about the
level of difficulty of teaching
through Kazakh Latin alphabet?

11. Can the existing pedagogical
strategies of teaching the
Cyrillic alphabet and
orthography apply for teaching
the Latin-based ones? Can you
use the same strategies?

12. Based on your knowledge of
the orthography built on the new
Kazakh Latin alphabet, how
would you evaluate your
preparedness?

13. What do you think about
adding an extra course on the
curriculum for preparing
students how to use the new
orthography effectively?

14. What activities have you
already done to familiarize
students with the Latin script?

15. What do you think of
teachers’ participation in the
process of creation and
implementation of the proper
alphabet?

11. )Kana ominOuIiH emMiecin
OUTeTIHIHI3Te CYHEeHE OTBIPHIII,
©31HI3/1iH OHBI (MEKTENTE) YUPETYTe
JIaNBIHIBIFBIHBI3/IBI KaJlall Oaraliap
eaini3?

12. Kupunnuiara HeTi31eIreH Ka3ak
QNIMOUIH YHPETYe KOJIAaHbUTFaH
omicTeMenniK HycKaynapsl JIaTeiH
eMJIECIH YHpeTyTe Kapaiiipl Ma?

13. Binim Oepy kocnapbiHa JIATHIH
HEri31HIeri Kaga dIinou Mex
eMJIECIH OKYIIbUIApFa THIMII TYpJIe
(YHpeTeTiH) OKBITaThIH KOChIMIIIA
cabak Kocy kepek ne? Hemikren?

14. Okymsutapast Kazak natein
oninowui xoHe opdorpadusicrIMeH
TaHBICTHIPY MaKCaThIHAA KaHal 1a
Oip ic-mapa KOJIaHIbIHBI3 0a?
(>kaTThIFyTap, AUKTAHT, T.0.)

15. JlypbIc Ka3ak JaThlH QIIIMONI MEH
eMJIECIH KYpacThIpy YpiciHe
MYFaJIIMJIEPAIH KaThICYbI KaIbl
OUBIHBI3 KaHaun?
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Appendix B

Versions of the Kazakh Latin Alphabet

[TPHIOXEHHE
K Viazy [IpeznpenTa
Pecnyonurs Kazaxcran
ot 19 derpana 2018 roga
Ne 637
YTBEPEJIEH
Vrazom [Ipesunenta
Pecnyonurs Kazaxcran
ot 26 oxrabpa 2017 roga
Ne 569
ATPABHT
Ka34XCKOT 0 A3bIKA, 0CHOBAHHLIN Ha JTaTHHCKOM rpadmie
+
No | Hanmcamme | 3Byx Ne | Hanncanme 3eyK
1 Aa [a] 17 Nn [H]
2 Aa [e] 18 Og¢ [o]
3 Bb [6] 19 06 [e]
4 Dd [a] 20 Pp [m]
3 Ee [e] 21 Qg [x]
6 Ff [P] 22 Rr [p]
7 Gg [r] 23 Ss [c]
8 Gg [£] 24 Tt [r]
9 Hh |[x], [h]| 25 Uu [¥]
10 Ii [i] 26 Ui [v]
11 I [=], [&] 27 Vv IB]
12 Jj [] 28 Yy [b1]
13 Kk [x] 29 Yy [¥]
14 L1 [1] 30 Zz [3]
15/ Mm [M] 31 Shsh [m]
16 Nn [H] 32 Chch [4]
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 upormor ()

-

Ne | JlareiH TAHOACH! ‘ JABIObICTATY B ‘ TpaRCKPHOIHACH! Mpicaasl
1 Ae/ae 2 [ 3] [€] aelem

- Oe/oe | Oe | [e] oerken
3 Ue/ue - Yy -- [y] uekimet

i (D

Ne Jlarbin Tandacel ‘ JApidbIcTanysl "Tpanclcpnnnnacu \ Mbicaib!
1 Gh/gh | fe | [ 2v1] | ghylym
? Ch/ch | Yy | [ uvt] chempion
| 3 Sh /sh | T | [ wwi] | shyndyq
7 Zh/zh | HKore | [ orcet] | zhazw
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KA3AK OJIIITBUITHIH
JIATBIH KAPITIH/IE )KA3BLI1YbI

)
N

PYXAHM
A KAHFBIPY

o

Ne | Kaspryst lf:j;:— Ne | JKaswuaysl Ii':j;::'
LR [a] 17 | Nw | [u], [ur]
B [o] 18 Oo [o]
sl Ll [6] 19| O [o]

ol B0 (] 20 Pp [n]
S i Wi le] 21 Qq x]
g b D] 22 Rr pl
7| Gsg [r] 23 Ss [c]
| ¢ [¥] 24 S’s’ fi)
2 Hh [x], [h] 25 Ce [4]

10 Ii [i] 26 Tt (1]
1| ri | m,E || 27 Uu Iyl
12 Jj [2x¢] 28 Uw [yl
13 Kk [x] 29 Vv (8]
14, LI [1] 30 Yy (1]
15 Mm [m] 31 Yy’ Iyl
16 Nn [H] 32 7z [3]
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Appendix C

Transcription of an Interview with Aina

Kazakh (original)

English (translation)

Researcher: Ka3ak TijliH OKbITBIII
JKYpPreHiHi3re Hemie sKbL1 00J11b1?

Interviewer: OH TOFBI3.

R: OH TorbI3 :KbLI, MXM. Ka3ak Tijin
Ka# Tiiai chIHBINTapra yiiperecis?

I: Oppic Tinai ceiHBIITAp.

R: Enai kesieci TakpIpbin 00MbIHIIA
cypakrap. Kazak ainOninin JaTbix
KapIiHe Kollyi KailJibl 2KaJIbl OHbIHbBI3
KaHpjai?

I: Heri3i MeH Ka3ak TiTiH JaThIH KapIiHe
KOIIy TypaJibl OMbIM KaKChl, OHTAMIIBI.
OiiTkeni 013 )kahaHaHy ©pKeHHUETIHE
KOIIIN JKaTKaHbIKTaH, MEHIH OWbIMIIIA,
OyJ1 OH ocepiH Oepei er OlTaitMBbIH.
Bi3aiH Ka3ipri )kacTapbIMbI3 TaMbIFaH €JI/Ie
©CIIN )KaTKaHHaH KeWiH, ojap MIHAETTI
TYP/I€ JIaThIH KapmiHje 60iybl, 611yl THIC
JIET OMJIaiMBbIH.

R: Keaeci cypak: JIaTbIH 3.1in0uiHin
sKaHa ci3 alThIN KeTTiHi3, 01
apTBHIKIWBLIBIFLI, HY? ZKacTrap ymiH. AJ
KeMIIijTikTepi Kanaaii 60,ybl MYMKiH?

A: KeMmrimikrepi... Kanaai gemn
anTyra...KeMIIUTIKTep1 - O13]11H eH/I1 Oy
He )KaFbIHa KOIIeTiH 0O0JICaK, KiTanTap/IbIH,
MBICaJTBI, 0ACHIIIBIM JKaFbIHA KOIIIETIH
0oJcak, 19, OChl acipece 0i3re
opdorpadus xarsl KEpeK KOl - cayaTThl
*asy. bys1 naTeIH opmi...KapriHe Keury -
OyJ1 caHaHbI KaHFBIPTY JIETEH HOPCE FOIL.
Erep ne 613 Ka3ip ockl 6acTaH qypbic
cayaTTBUIBIK...CAyaTThI JKa3bII
yiipenOecek, kaHaFbl, ka3y Foil Oy e3i,
a3y OOJIFaHIIBIKTAH JYPBIC Ka3bIIl
yiiperOecek, 0i3/1iH caHaMBbI3 Ja cayaTChl3
OoJ1aabl.

R: 7Kakchl, aJ skajansl 03iHi3 Kai
minouai Koaaaiicsiz: Kupummnara
Herizgearen Hemece JlaToinra
Herizaearen?

Researcher: How long have been
teaching Kazakh?

Interviewer: For nineteen years

R: For nineteen years, mhm. What
medium classes do you teach Kazakh
in?

I: Russian-medium classes

R: And now let’s move to the main
guestions. How do you feel about the
transition of the Kazakh alphabet to the
Latin script?

I: Actually, my feelings about the
transition of the Kazakh alphabet to the
Latin script are positive. Since we are
moving towards globalization, I think, it is
going to bring about positive changes. In
my opinion, as our youths are growing in
the developing country, they must know
the Latin script.

R: Next question...you just mentioned
the advantage of the Latin script, right,
for the youths. Now, what are the
disadvantages?

I: What disadvantages...now if we take
publishing book, for example, we will need
the orthography most of all, right...In fact,
switching to the Latin alphabet is a
renovation of our mentality. If we don’t
start to learn to write and be literate in
writing, as this has to do with writing
directly, we can become illiterate...our
mind will become illiterate.

R: Okay. What alphabet do you
personally prefer and support? Cyrillic
or Latin?

I: No, I support Latin.

R: The Latin script, right? Since the
reform began to be implemented, what
do you think have the significant and
distinctive features of the new Latin
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I: ’)Kok, naTeIgra.

R: JlaTbinFa Herizaeren, nd? Enai ocol
JaTbIHAAHABIPY pedopMachl KOJIFa
aJIbIHFaHHaH Oepi OipHelIe HYCKachl
IIBIKTHI JATBIH JJIiNMOUiHiH, 19, Oij1ecis.
Coa dainou(s1ep)ain
allbIPMAIIBLIBIKTAPbI KaHAal 00J11bI
JKOHe 0J1ap KaJiail KaJbINTaACThI?

I: Enni MeH e31M OipiHII JaThIH KapIliHe,
OCBI 0acThI TAaKBIPBII KOTEPUITCH Ke3/1e
013711 KypcKa makbipran 6osatbiH. Cou
Ke3ze 0i3ze Oip MbIHIAH Helep

OOJI/IBI.. . )KaHAFbI, KAPINTEP/IiH 1IIIH/E,
KaHarbl, Y opimnineH, Y opmi men 1
OpIIi...OChI, OCBI K€3/I€ KaHa MEH 031M
MEKTEIITE JIe dKYMBIC KYpri3eM, JUKTaHT
YKa3FBI3IBIpaM, OPINTECTEPIMHIH
apachIH/a, OKYIIBIIAP/IBIH apachIH/Ia
TyFbI37b1 - Y MeH U opniinae 6onpl. COHBI
QJIi KYHTe MIeHiH OUTMEHMIH TaIKBLTAHBITT
)aTeIp Ma...? O, 01aH KeiliH MeH
KypcTapra OapMajbiM, KOJIBIM THMEH
KETTi, COHJBIKTaH OCBI €Ki dpiNKe MEHIH
©31IMHIH OWbIM - ©3repTCE JIETeH.

R: 7Kakcobl. Aa eHai, 0ChI JIATBIH
JIINOUIHIH yII HYCKACBHIHBIH apacbIiH/A,
ci3min OMBIHBI3IIA, KAMCBHICHI €H
canaJjbl? XKone ci3 Kajaii 0aranaichI3
OHBIH camachbiH?

I: Y nycka netici3z 6a? Y1 Hyckachel 6ap
Ma eKeH?

R: Uo, siFHuU, YIII HYCKA JIereHiM - eH
aJIIbIMEH YChIHBLIFaHbI OIpiHIII KbLIbI,
2017 xXpLIBI MiHEKe#l MbIHAY (CypeTi)
YCHIHBLJIFAHBI; O1aH KeHiH MbIHAY
pecMu OeKiTiireHi :k9He MbIHAY COHFbI
Ka3ipri KOJIIaHCHITAFbI HYCKACHI OCHI.
2018 xxpu1abiH Kapama aiibIHAa pecMu
Typae OekitisireH. COHbIH canacbiH
KaJiaii 0arajaicoi3?

I: Bynapabig apacbeiHia e3remenik 6ap ma?

R: MxM, MbIHa 5Kep/ie MbICAJIbI, ChIHAY
anocrpoguneH Oepliiren

I: Anoctpodrmien 6epinreH...

R: Aa eH ajgramkbl, MbIHA JKepjie
audToHrTap OepliireH, AFHU

alphabet been? How have they
developed?

I: Well, personally for the first Latin
alphabet, there was a training that we were
invited to. At that time there were the
letters as U and I...which generated
debates when | conducted lessons at
school, I had students and colleagues write
dictations, and they [the letters] stirred
heated discussions. I'm not sure if they are
still being discussed...? But after that I did
not attend any further trainings, because |
was busy. That’s why I think these two
letters should be reconsidered [changed].

R: Alright. Now, Among the three
versions of the Latin alphabet, which
one seems to be well-developed? How
would you evaluate its quality?

I: You say three versions? Are there really
three versions?

R: Yes, | mean the first versions,
adopted in 2017 (this one in the picture);
then the officially recognized one and
the most recent one adopted in
November 2018. How would you
evaluate their quality?

I: Are there differences between them?

R: Mhm, here, for example, this one has
apostrophes.

I: has apostrophes....

R: And the very first one has digraphs.
This one is accent, for example. But the
third version uses confusing symbols for
I and i.

I: Yes, they really confuse you. | think the
first version is better...the one with the
digraphs.

R: And there is also the fourth version
being suggested. Here, have a look.
What do you think of it?

I: I haven’e even seen this before. I didn’t
know about it.

R: It has been suggested recently.
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aurpadgrap. AJl MbIHA JKepe MbIHAAMH
aKCOH Jeii, akueHT Oepiiren. bipak
0ip mMaceJieci MbIHAY YIIIHIIICIHIH 0J1 -
MbiHa xepae U men I exeyi
IATACTBIPA/JBbI.

I: Uo, exeyi maTacteipaabl. MeHiHIe,
OipiHII HYCKa IypbIc CUSAKTHL. Jurpad,
HesnepMeH Oipre uo, nurpadrapme...

R: A eHji skaKbIHAA TAFbI J1a 0ip
TOPTIHIII HYCKACHIH YCHIHBIN OTHIP.
Minekell Kapan KepyiHizre 00J1a/1bl.
By xaiiabl He oilnaiichi3?

I: Men naxe MbIHAHBI KOPMETIIIiH
1e...0YHbI MCH OLIMEN i eKeM.

R: ByHBI... ’KaKbIH/IA FAHA MIBIKKAH

I: byn )xepae MbIHAY... MbIHAY KaHJal
Henep?

R: O

I: K ma? Meinay? A © ma? Uo, 6y
ycTinge anoctpodsl Ma, HOKAT 6ap, uo?

R: Ycringe exi HoKaThbI 6ap.
I: Exi HOKaTTaH KOWAAbI IeiMi3 Oa...

R: Kone ne murnagaii I11...MmbIHA KaKTa
oipak U men I-Hi a:kpipaTyra
0oJ1a/bl...yCTiHEe HYKTecI nmaiiga 0osFaH.

[: MbIHay %aKchbl CUSKTBI, TOPTIHIII

ONTKEH1 OCBIMEH JTUKTAHT )Ka3y
OapbICBIHA OpINTECTEPIM MEH
OKYIIBLIAP/IbIH apachIHa OChIHAAM Oip
kemicneymrimiktep 6omnapl. COHIBIKTaH
MEH OJIap/Ibl ©31M JI€ TYCIHAIPE alIMaIbIM,
TYCIHIIpIM JKeTKi3e alIMajbIM OHBI Kajaii
a3y KepeKTIriH.

R: Kannel, JaThIH 3J1iN0Mi apKbLIbI
Tijai - Kazak Tistin yiipery ’KoHe OHBbI
OKBITY KAHIIAJBIKTHI KMbIH HEMece
JKeHiJ1 0oJ1aabl Jen oijaaiichI3?

I: MeniHie Ka3ipri Kazak »acTapblHa
arbUIIIBIH T1T1H OIJIT€HHEH Ka3y JKaFbl
OHall CUAKBUIIIBL. Ocipece Ka3ak
CBIHBINITAPbIHA, aJ1 €HJI1 OPBIC
CBIHBINITAPBIH/IA ©31M OKBITKAHHAH KeHiH
KIIIKEHE KUBIHIIBUIBIKTAP

TYBIHJIQIIBL. ... KUBIHIIBUTBIKTAP

HYCKAcChI KilllkeHe no? KeneTiH CUsKbUIIbL.

I: What are these ones...these letters over
here?

R: It’s O

I: Is this K or ©. There is an apostrophe
above, the dots, right?

R: There are two dots above.
I: So, it has two dots then...

R: Also the III is different...here,
however, the | and i can be
differentiated...i has got dots above.

I: The fourth version seems good. It seems
to fit [the sounds]. Because when we wrote
a dictation with my colleagues and
students, there were some mismatches.
And I couldn’t even explain them myself,
couldn’t explain [show] how to write them
correctly.

R: In general, what do you think about
the ease or difficulty of teaching and
learning Kazakh through the Latin
alphabet?

I: In my opinion, the writing part will be
easier for the younger generation as they
know English. Especially, for those in
Kazakh-medium classes, but since | teach
in Russian-medium classes, | can see they
face some challenges. Because those in
Russian-medium class make a lot of
mistakes when writing in Kazakh [even in
Cyrillic], that’s why the Latin alphabet is
difficult for them. But, actually, now |
teach to the ninth grade, and when | assign
a task, I occasionally tell them to use the
Latin alphabet to complete the task. They
try to do it because their minds are
accustomed to the English alphabet, and
therefore they try to write it correctly [in
Kazakh Latin alphabet].

R: You say that it helps, right?
I: Yes, it helps.

R: Okay. What do you think of
teachers’ participation in the process of
creation and implementation of the
proper alphabet?
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TYBIHJIalIbl. OUTKEHI 0J1ap €HJIi OpPBIC
CHIHBIOBI FaHA KA3aKIIa )Ka3raH Ke3/1e
KaTelliK >xioepe/i FOoi, COHIBIKTAaH J1a
JaThIH 9pMi KUbIH. bipak Ta
HeTi31HEH...HeT131 Kajaii...Ka3ip MeH
TOFBI3BIHILIBI CBIHBINITAPFa Oepin KypMiH
apachIHIa KeHoip Ke3aep/e KaTThIFy
KYMBICTApBIH TallChIpMa OEPreH Ke3ze
JlaTeIH opmiiHze, KapmiHae 6epeM, col
Ke3J1€ Ka3bIll He eTe/li. OUTKeHi onap
aFbUIIIBIH TUTIHIE, CAaHAJIAPBIHIA
aFBUIIIBIH OOJIFAH/IBIKTaH OJIap CTAPAIOTCS

JYPBIC JKa3yFa.
R: Conbin kemeri 0ap aeiici3 ¥oii?
I: Conbrn kemeri 0ap.

R: Kaxkcsl. Jlypbic Ka3ak JIaTbIH
J1in0Mi MeH eMJIeCiH KYpacThIpy
Ypaicine MmyFasiiMaepaiH KaTbICybl
JKalJIbl He oiyaiicsI3? Myrasaimaep
KaThICY Kepek ne?

I: MinzerTi Typae KaTbicy Kepek Jerl
oiyTaliMbIH. OUTKEH1 eH/Ti 0acThl HeTi31
MOceJie MISIKEeH Ke3e MyFalliMep FOHu,
013 Foif yiipeteTiH. bi3 Foit 6acTbl ponbai
aTKapambI3. ONTKeH1 613re Je 01 KYK
KYKTEJe/1, OUTKeH1 013re alnbplHIa KypcKa
Oapranya 6i3re cpa3y Kelji o MbIH/ai-
MBIHIal )KYMBIC jKacaHaap Aer...0lpTiHaen
0oJ1ca fa diTeyip, TOMBIK )KYMBIC
’acamacak Ta, )kacaJblK. bipak e31Mi3 OHbI
IYpBIC OLIMETeHIIKTEeH, 013 /Ie OHBI Tajam
eTe aaMaiimMbI3 Oacka.

R: An enpai keneci 3epTrey cyparbl

00 BIHIIA, SIFHU, KAJINbI MYFaTIMIEPIiH
JAWBIHABIFBI 00HbIHINA. JIATLIH IinOni
0O0MBIHIIA NANBIHABIK KYPChIH OTTIHI3.
Coa KypCThl KAHIIAJBIKTBI THIMI
00abI Aen TadachI3?

I: Mxwm... Enai MeH etipik aliTnaii-ax
KOSIMBIH, OaChIH/Ia YIII KYH OOJIFaH €H
OipiHIII XKBUIBI OCBIAH Helle. .. O1p KbLI
YKapbIM OOJIIBI FOI...COMT Ke3/1e OaphI
KaTBICTBIM, YII KYH Oofpl Oi311e. OTe
XKaKChl AeHreie oTTi. [lemarorrapasia
casbl Aa ket 6ol O kepae, KaHaFbl,
AnMaThel KalachIHEIH AXMET
BaliTypCHIHOBTHIH He...3epTTey Hemnepi -
raseIMaapsl kenmal. On kicimepmen 613

I: T think that the teachers’ participation is
mandatory, because it is bound to teachers
to make decisions when teaching, we teach
it. We carry the main weight, because
when it was announced, we were obliged
to take the training courses. And we were
trained to implement it ...we were given
directive to carry out particular activities,
and we did it however little by little. But
we cannot demand [from students] as we
ourselves don’t know it well yet.

R: Now, the next question is about the
teachers’ readiness. You told that you
attended the training courses on
Latinization. How effective do you think
the training was?

[: Mhm...Well, I won’t lie, initially it was
a year and a half ago and it lasted for three
days, so | attended it. It was held really
well. There were many participating
pedagogues. There were researchers from
the Akhmet Baitursynuly Institute in
Almaty...We are still in touch and keep
working with them...we even have a
chatroom. Sometimes when we need to
hang some signboards in school [using the
Latin alphabet], we ask for their advice [to
write it correctly]. | think the training was
conducted very well.

R: Alright. Could the training give you
important pedagogical instruction about
how to put the knowledge of Latin
alphabet and orthography into practice
in Russian/ Kazakh-medium classes?

I: Yes, we were given methodological
guidelines [handbooks]. I think there were
three books on that matter. | have one thick
book that I occasionally use to consult
when | need. And then we had lectures,
also there were other teaching materials
that they sent us via email. That’s it, yes,
they were useful.

R: Do they continue sending updated
materials and guidelines?

I: No, they don’t do it anymore now.
Because | am not attending the course now
due to my busy work schedule.
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TBHIFBI3 OaiiJlTaHbICTa )KYMBIC XKacarl
KATBIPMBI3, 013/11H ©31MI3/iH YaTbIMbI3
Oap. Keiibip ke3e MbIcaibl KEPEKTI
MEKTENKE BBIBUCKANIAP 00JIaIbl FOM, COJI
Ke3/Ie ©31Mi3 Cyparl, *aHaFbl, aKbUIJACHII
COCBIH HEeTeMi3. OTe KaKChl IeHIeiie OTTi
JIeN OMJIaiMBIH.

R: Kakcbl. AJ coJI JaHBIHALIK
KypcbIHaa cisre JIaTbIH eMJieciH OKBITY,
OHBI YiipeTy KalJbl d1icTeMeltiK
HYCKayJbIKTap Oepe ajjabl Ma Kypc?

I: Uo, Gepai. OxicTreMe OKYIBIKTaphI
TapaThUIAbL. YIII KiTalm KO IeUMiH, 1Mo-
MoeMy, Heliep OOMBIHINA KaHAFbI. TOJIBIK
KiTan O6ap ezl e3iMe, o1 6ipak yiie e3iM
Kepek Ke3je Kapan oteipaM. CoslaH KeiiH,
Heqep 0okl 6i371€.. . JIeKIusIap O0JIIbI,
COCBIH HEre€...3JIEKTPOHHBIN [10YTaFa
xki10epinai marepuanaap. Con, axa, Kemeri
OOJIIBIL.

R: 9uii kyHre aeiiin xki0epin orbipa ma
OCBIH/ il ’KaHAPTBUIFaH dicTemelep,
HYCKayJap?

I: Kok, kazip enni xidepmeiiai, Kazip.
OliTKeH1 MeH OapbIIl KYPreH KOKIBIH FOil
KypcKa Ka3ip, YaKbITBIM OOJIMaraH COH.

R: TycinikTi.

I: A Opinail KaThIChIN XYpPreH Kiciiepre
K10epeTiH IbIFap...Ka3ip MeH Oaphbln
KYPTeH JKOKITBIH, TPOCTO YaKbITHIM THIFBI3
OobIII.

R: Kakcsl. Aj 03iHi3 ylIiH cos1 Kypcra
KaHJaail KeMIIJTiKk HeMece
apPTHIKWbLIBIK 0aHKaABIHbI3?

I: Kemminiri con sxa"arel, 1 MmeH Y
OpMiHIH HECl FOU, COJI Ke37ie OachiHaH
Oacram Kemicieid, kemicnered 6i31e 0acbIM
KOIIIIJIIr Kedicien, conai gaxe 013 He
&Ka3FaHObI3...COJI )kepie O1p NTUKTaHT
JKaszFaH Ke3ze O1p yykeH Oip may 00 bl
coxa ke3ae. CoHpga, col Ke3ie o31Mi3 il
aTBIMBI3IaH MIKIpIMI3Al OLIAIpy peTiHae
YCBIHBIC Ka3FaHOBI3.

R: Keuaeci cypak: Kajansi
Kupniuinnara HerizgesreH Ka3ax
AINOMIH OKBITY dIicTePi KAHIAJBIKTbI

R: Understood.

I: I think they probably send to those who
are attending. It is just that I am not
attending because of my busy schedule.

R: Alright. What challenges have you
faced personally? What are the benefits
and drawbacks that have you noticed in
the training courses?

I: The drawback is that the letters | and U
were being debated and we couldn’t come
into one consensus as the majority didn’t
agree. We even wrote a dictation, and there
was another debates during the dictation.
And we wrote our suggestions to express
our opinion.

R: So the next question...Can the
existing pedagogical strategies of
teaching the Cyrillic alphabet and
orthography apply for teaching the
Latin-based ones? Can you use the same
strategies? How are you going to teach
using the Latin script?

I: Ah, so here you’re asking, as |
understand it, for example, the words like
aupmxep Which we divert into qupuxep,
the word mmpk into cupk, right? Yes, | tend
to explain them to the students from time
to time. It is interesting though I think that
the grammar will be the most
challenging...while the orthography and
orthoepy are [quite manageable]...because
they will have to change the way they
think [perceive]. When they were told
about the Latin script first time, they
reacted to it laughing [not in a serious
manner], second time they kind of
accepted it [perceived it].

R: Next question is... Based on your
knowledge of the orthography built on
the new Kazakh Latin alphabet, how
would you evaluate your preparedness?

I: No, I’'m not ready yet...I don’t think I'm
ready, I cannot tell for sure that I'm 100%
or 50% ready. Because it requires a solid
training. | cannot say | am ready for this or
I know that...I don’t even know.
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JlaThIHFA Heri3/1eJIreH eMJIeHi OKbITyFa
JKapaM/Ibl (Hemece KapaMchbi3) 1en
caHaicbI3? AArum, MpIcasbl Kellip ke3ae
MBIHAIail Ka3aKThIH (POHETUKACHI
OPBICKA JKaYbIHAAN KeTe/i..COHbI KaJjai
ci3 enai JIaTbIHFa KOLIKeH/Ie Kajai
yiipereci3 nerenim?

I: A BOT MBIHA Xepe Ma, Ci3 alThIN
OTBIPFaHBIHbI3, MBICAJIBI, TUPUKEDP JICTCH
CO3/Ie IUPUKOD JeN alTaMbl3, LIUPK JEreH
CO3Il CUPK Aen aitambi3, nd? Mo, o
Oanayapra MeH OChI Kei0ip ke3jie
ca0aKThIH OAPBICHIHIA AUTHII OTEM.
KpI3bIK oprHE, OipaK eHIl MCH OiIaliMBbIH,
rpaMMaTHKa )KaFbl 0J1 KUbIHIAY
OpHWHE...KUBIHJAY OJ...0pdorpadusi MeH
opdodmus 1en KaHa alThI OTBIPMBI3 FOI,
OJI OpUHE Cpa3y...oUTKEHI OJI CAaHAHBI
e3repTy Kepek, onap OipiHIIi Ky,
eKIHIII peT alTKaH/a oJiap Kak Oip caHa
Ce31Mi...eCTUITCHHEH KEeHiH eKHIII PeT,
KaObLU1a/1bl1.

R: Keueci cypak: ZKana aain0ouain
emJieciH OlyieTiHiHI3re cylieHe OThIPbII,
03iHI3/iH COHBI YyiipeTyre
AABIHABIFBIHBI3ABI Kaslai 6araiap
eainis?

I: XKoxk, omi naiibia emecnid. Jlaitbia
€MECIIiH, aliTa aTMaliMbIH KY3 Maibl3
HEMeECE €1y MaibI3Fa JalbIHMbIH JICTI.
ONTKEeH1 O YIKEeH-YJIKEeH JalbIHABIKTHI
KakeT eTeTiH Hopce. O, MeH alTIaiMbIH,
Ka3ip MEH OChIFaH JailbIHMbIH, MEH OCHIHBI
OUIeMIH...1axe OlIMENMIH...

R: AnabIHFbI Kypce (1alBIHABIK KYPC)
JK9He Ka3ip e e3repciTep eHriziain
JKaThIP FOIl, COHABIKTAH 12, Ud?

I: Mo, o1 Je HAKThUIAHFaH JKOK.

O Jie 13/1eHIC Kepek, a1l J1e eH Il
HaKThlIay Kepek. by omi He rimaBHOE, TeK
KaHa oi0aii Kellly Kepek JIel...0CbuIai
KOUIIN KeTyre 00oJIMaibl.

R: 7Kaunsbl enai, 6is1imM Oepy »ocnapbiHa
ocCbIFaH, JIaTbIHFa Heri3ae/areH eMmJjeHi
OKBITY KAWJIbI, SIFHHU, JKeKe CaFaT KOCy
sKaiiyibl He oiJ1alichI3?

R: Is that because there are changes
being made from the time of the
previous training course?

I: Yes..it hasn’t been decided yet..

It still needs some further clarifications and
amendments. And it is not even the main
problem, because you cannot just switch to
the Latin alphabet in one day if they told
SO...

R: In general, now, what do you think
about an extra course on the curriculum
for preparing students how to use the
new orthography effectively?

I: T think it is necessary. I don’t actually
have to teach [focus only on] the Latin
alphabet during my classes, but because |
have this patriotic feeling for the Kazakh
language, | try to integrate it in my classes
for students’ to learn little by little.
Especially, the ninth, tenth and eleventh
grade students sometimes ask me what |
think about the transition to the Latin
alphabet. And then we start writing in
Latin, I explain it when the students ask.
I’m not just to end the discussion saying
“no, you don’t need it”, right? In fact, it is
the topical issue today, yes. Therefore, |
provide explanations and demonstrate it in
an appropriate manner. So, | think that the
additional hour should allocated.

R: You say students show interest,
right?

I: Absolutely, they have an interest, yes.
Mostly the higher grade students, eighth-
ninth graders, ask me and beg saying
“Let’s write in the Latin alphabet...let’s
learn to write in it”...

R: And the last question: What do you
think of learning materials being
changed into Latin script? To what
extent do you think they will be
comprehensible in Latin script?

a.How do you think the literacy skills will
transfer from Cyrillic to Latin?

I: To what extent...how are we supposed
to teach without teaching [introducing] the
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I: Kepek, kepek. MiHAETTI Typ/e KEpek
1en oinaiiMbIH. bi3 cabak OapbIcbIHIA MEH
OHBI, MEH MIHJICTTI eMeCITiH onapra JIaTeiH
oninowuiH...0ipaK Ta MeHiH ©31MHIH Ka3aK
TUTIH/IE OTKEHHEH KEHIH €H/l MEH KIIIKEHE
MaTPUOTTHIK HE FOU, Oananap yipene
OepciHii KimkeHe 6oJsica aa, acipece
MEH/IC YJIKEH CHIHBINITAp JKaHAFbI )KOFaphI
CBIHBITITAp - TOFBI3, OH-OH OipJiep MaraH
aiiTa/ibl: OCBIHBI, JIATHIH OPITIHE KOITY
KaJiaii, oubIHEI3 Kanai? Coi Ke3ze
OacTajbll KeTeIl FOI, COJ Ke3/¢ HKaHAFbI
a3y 0apbIChl, O9pIH KOPCETII, TYCIHIIPIM
eTeM eHi. JKaybinn TactaMaiiMbIH FOI
€HJIi, M9, OJ1 CeHIepre KaxkeT emec jer. Ha
caMoM JieJie, O IIBIHBIMEH e Ka3ipri
KOFaMm/ia OOJIBIT JKaTKaH YJIKCH MacedIe.
Wo. ConppIKTaH 1a TYCIHIIPY JKaHAFbI,
a3y OapbIChl OapibIFbl Ja eTeai. MeH
OWJIaiMBIH, caraT MIHJETTI TYPHE KepeK,
0eJiHy Kepek.

R: Jlemek, oKymbL1apabIH 03/1€epi
KbI3bIFYIIBLIBIK TAHBITAAbI, H?

[: OpuHe, KpI3BIFYIIBUIBIFEI Oap, Oap.
Cypaiiibl MEHEH KOFaphl CHIHBIM
OKYIIBLIaphl KOOTHECE, CET13-TOFBI3BIHIIIBI
CBIHBINITAP, ‘“Ka3albIKIIbI JIaThIH
HECIHJIE...)Ka3blIM, YHpeHeHiKi” aemn
TaJIbIHABL.

R: Engai conrbl cypak: Oy
KYPaJ1apbIHbIH Ka30a TiJIiH JaTbIHFA
aybICATBIHBIH AHTHIN KeTTiHi3, H3?
CoHbl, OKyIIBLIAPFA, AFHA MITIAI
TYCiHY, OHBIH OKY KbLIaM/IBIFbIHA,
MBICAJIBI 3ceP eTYyi MYMKIH, Hd. OHBI
KaJIail...He OMJIAMChI3 0J1 KANJIbI?

I: Onbl Kanaif enni, oninoual yiipernei 6i3
OHBI KaJtaii yipete amambiz? Herizi meHiH
OMBIM/IA )KYPI'€H COJ KillIKeHe Oip...MeH
Heri31 6ip Tom KypFaM, COJI TOMIEH KYMBIC
JKacarl )KaTbIPMBIH KaHAFbI SJIMOU/ I, OCHI
JlaTbIH onminOuiH yHperTimn, cojlaH KeliH
6ip-Oip *kaHaFblall HHTEIUIEKTYaIbHBIN
O1p OMBIH OTKI3II )KaHAFBl MOTIHAEP/II TE3
OKBITY, OKBIN YHPEHY JIeT€H CUSIKBLIIBI.
Meicainbl, Hemece, GUIbMHEH O1p Y31HI1
YKaHaFrbl TaThIH KapIiHAe 037epi icTel anca

alphabet first? It was in my plans, actually,
to do a...I established a team and am now
working with them, teaching the Latin
alphabet. We occasionally conduct
intellectual games where they have to
speed read texts, learn to read and so on, as
an example, or they write the subtitles in
Latin for an excerpt from a film. For the
purpose of learning....

R: Great idea! I wish you good luck in
realizing such ideas.

I: Thank you!

R: Thank you for participating in the
interview. Thank you!
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JIeTeH CUSKbULIBI kaHarbl. CoHpait Oip
MakcarTa..

R: Kepemet ugesi. CoTTijiik TijieiMiH
ci3re maessHbI3bI iCKe aChIPYBIHBI3FA.

I: Paxmert!

R: Cyx0aTKa KaTbICKAHBIHBI3 YIIiH
aJrbIcbIMBbI Oisinipemin. Paxmer cisre.
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Appendix D

INFORMED CONSENT FORM

The Latinization of the Kazakh Alphabet: Kazakh Language Teachers’ Perceptions
and Readiness

DESCRIPTION: You are invited to participate in a research study on exploring Kazakh
language teachers’ perceptions about shifting from the Cyrillic to the Latin script and their
readiness to teach through the new alphabet at mainstream schools. You will be asked to
take part in the interview-based study and answer a number of questions (12-15) in your
own way. The interview is conducted face-to-face, and will be audio-recorded and some
written notes of your responses will be taken during the interview. The researcher ensures
anonymity and confidentiality of all your data. Identifiable personal information will be
replaced with pseudonyms or removed from all documents, transcripts, final reports and
electronic copies. Information about your participation and your responses will be
protected from disclosure in and outside of the school setting. All the notes and audio
recordings will be kept for three years’ period in a password-protected laptop or a locked
drawer accessible only for the researcher. After that, all the hard and electronic copies will
be completely destroyed. The findings of the research might be used in scientific forums
and educational conferences, articles, and project papers.

TIME INVOLVEMENT: Your participation will take approximately 20-25 minutes.
RISKS AND BENEFITS: The risks associated with this study are minimal. First, we
would like to remind you that your participation in the interview is voluntary and you can
withdraw from the study at any time. If you feel discomfort in answering a certain question
you may skip it. Second, considering your working schedule and possible work overload,
there is a risk that the time spent on the interview might become additional burden and add
stress. In order to minimize this risk, we offer you to decide yourself on the convenient
time and venue for the interview. No other risks are to be expected from this research. The
benefits which may reasonably be expected to result from this study are the possibilities to
broaden your understanding of the Latinization as part of language planning and
modernization. You will be also given an opportunity to observe and reflect on the
advantages and disadvantages of using the new Latin-based alphabet. Along with that, by
identifying the significance of Latinization in teaching and popularization of the Kazakh
language, you can make an important contribution in the field of education and language
planning. Your decision whether or not to participate in this study will not affect your
employment.

PARTICIPANT’S RIGHTS: If you have read this form and have decided to

participate in this project, please understand your participation is voluntary and you have
the right to withdraw your consent or discontinue participation at any time without
penalty or loss of benefits to which you are otherwise entitled. The alternative is not to
participate. You have the right to refuse to answer particular questions. The results of this
research study may be presented at scientific or professional meetings or published in
scientific journals.

CONTACT INFORMATION:

Questions: If you have any questions, concerns or complaints about this research, its
procedures, risks and benefits, contact the by the Master’s Thesis Supervisor for this
student work by the following information:

Mukul Saxena, mukul.saxena@nu.edu.kz.

Independent Contact: If you are not satisfied with how this study is being conducted, or if
you have any concerns, complaints, or general questions about the research or your rights
as a participant, please contact the NUGSE Research Committee to speak to someone
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independent of the research team at +7 7172 709359. You can also write an email to the
NUGSE Research Committee at gse_researchcommittee@nu.edu.kz
Please sign this consent from if you agree to participate in this study.

» | have carefully read the information provided,;

* | have been given full information regarding the purpose and procedures of the study;

* | understand how the data collected will be used, and that any confidential
information will be seen only by the researchers and will not be revealed to anyone

else;
* | understand that | am free to withdraw from the study at any time without giving a
reason;
«  With full knowledge of all foregoing, | agree, of my own free will, to participate in
this study.
Signature: Date:

The extra copy of this signed and dated consent form is for you to keep.
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BEPTTEY ) KYMBbICHI KEJIICIMIHIH AKITAPATTBIK ®OPMACHI
Kaszak 9uainouin Jlateinpanasipy: Kazak Tini Myraaimaepinin Kadbuiiaysl MeHn
Jlaii bIHABIFBI

CUITATTAMA: Ci3 opTaliniM OepeTiH MEKTeN MyFaliMepiHiH Ka3aK JIinOHiH
Kupunnunanan JlaTeiH KapriHe KelllyiH Kajlail KaObULIaWThIHbI Typaslbl XKoHE OJIapblH
Ka3aK TiTiH )KaHa oJIiMON KeMeTiMEH OKbITYFa KaHIIAIBIKThI JalbIH €KEHIiH 3epTTeyTre
OaFpITTaNIFaH 3epPTTEY )KYMBIChIHA IAKBIPBLIBII OThIPChI3. Ci3re TakbIpbINKa cail cyxbaTka
KaThICy *oHe OipHere cypakrapra (12-15) xayan Oepy ycbinbiiaasl. Cyxoar 6erme-0er
OTKI31JIe/I1 )KOHE a3y KYPbUIFbIChIHA YKa3bLIbII OThIPa/Ibl, COHBIMEH KaTap QHIiMe
OapbIchIHIA KeWOip Koynka3oasap jkacaybl MYMKiH. 3€pTTEYII Ci3/IeH aJbIHFBIH OapiIbIK
MOJIIMETTIH aHOHUM/II KoHE KOH(MUICHITHAIBI TYPJE CaKTaJaThIHbIHA KETUIIIK Oepe/i.
JKeke OacTbl TaHBITATHIH aKHapaT OapibIK Ky)KaTTapAaH, TPAHCKPUIT, ecerl Oepy
KY)KaTTapblHAH JKOHE JIEKTPOH/IbI KOLIIPMEIEp/I€H TOIBIFBIMEH AJIBIHBII TaCTAN bl )KOHE
MICEBIOHUMIEPMEH aMacThIpbuianl. Ci3aiH OYJI 3epTTeyre KaThICYbIHBI3 XKOHE OepreH
JKayanTapblHbI3 TypaJibl MOIIMET MEKTEII 1II1H/IE )KOHE MEKTENTEH ThIC JKep/ie JKapus
00JIMalTHIHBIHA 3€PTTEYII KeMiAik Oepeai. bapibik IpIOBICTHIK (haiigap MeH Karasra
TYCIpIITeH xa30anap yII *KbUIFa JeiiH 3epTTeyIiHIH FaHa KOJbI KeTiM/Ii, Kayirci3 xkepie
XKOHE Kynusice3i 6ap koMmbioTep/e cakranaasl. CofaH KeliH oJap TONBIFBIMEH
YKOMBLTABL. 3epTTEYIiH HOTHXKENepl KeliH FhUIbIMU Gopymaap MEeH KoH(pepeHIusapaa,
MaKayiajgap MEH )KHHaKTap/a KOJIaHbLTYybl MYMKiH. BapiibiK skexe 0acThl aHBITKAYIIIBI
aTayJap ICeBAOHUMIEPMEH ©3repTijiell HeMece KOMbLIaIbl.
OTKIBUUIETIH YAKBITBI: Ci3nix KaTeICybIHbI3 IIaMaMeH 20-25 MUHYT yaKbITBIHBI3/IbI
ayajpl.
3EPTTEY ) K¥YMBICBIHA KATBICYAbIH KAYIIITEPI MEH
APTBIKIIIBIJIBIKTAPBI:
3epTTey KYMbIChIHA KaThICY/IbIH KayinTepi — MUHUMaJabL: OipiHuIiaeH, Ci3iiH
KaTBICYbIHBI3 €PIKT1 OOJIBIN CaHaANa/bl, COH/IBIKTAH 3€pPTTEYre KabbICYJaH Ke3-KeJIreH
yakbITTa 6ac Tapta anacei3. Erep e kanmaii na 6ip cypakka skaya 6epy KUbIH A€
TarCaHpI3, 0J1 CYPaKThl O©TKI3iM ki0epyiHizre 6onaasl. Exinmiaen, Ci3aiH )KyMblc
KECTEHI3/11 XKOHE )KYMBICTAaFbI BIKTUMAJI KYMBIC )KYKTEMECIH €CKEPEe OTBIPHIT, HHTEPBHIO
©TKi3yMeH OaillaHbICTBI KOCBIMILIA aYBIPTIIAJIBIK IEH KAXKETCI3 CTPECC TYBIHAAYBl MYMKIH.
Ocpl KayinTep/IiH anjbH any yiiH Ci3re e31HI3re KOJaiibl cyXx0aT )Kypri3zy yakbIThIH
YKOHE OPHBIH aHBIKTaY/1bl YChIHAMBI3. 3€pPTTEY/IiH HOTH)KECIHEH KYTUIETIH
apTHIKIIBUIBIKTap peTinae Cizre JlaTuHU3AIMSHBIH TUIII KalTa >KaHJaHIBIPY JKOHE TIIK
xKocnapiayablH 6ip Geiri skailibl TYCIHITIHI3II KeHeHTyre MyMKiH/IK OepeTiHiH eckepyre
6omnansl. CoHpnaii-ak, JIaTbIH KapIiiHe HEri31eNreH kaHa ain(aBUTTIH apTHIKIIBUIBITAPBI
MeH KEeMIIUTIKTepiH aTan eTyiHi3re 6omaabl. CoHbiMeH KaTap, Ci3 Oi1imM Oepy MeH TUIIIK
ocrmapJay cajachlHa eneylli YAeciHi3al Kochln, JIaTbiH aninduine keuryai 6iim
Oepyeri J)KoHe Ka3ak TUTIHIH KOJIJIaHy asiChIH KEHENTY/1eT1 MaHbI3IbUTBIFBIH aHBIKTAN
asachl3. 3epTTey KYMBICHIHA KAaThICyFa KelliciM OepyiHi3 Hemece 0ac TapTybIHbI3 Ci3iiH
’KYMBICBIHBI3FA €111 9CEPIH TUTI130eH 1.
KATBICYUIbI K¥YKBIKTAPBI: Erep Ci3 Gepinred ¢popmMamMeH TaHBICHIT, 3€pTTEY
’KYMBICBIHA KaThICyFa MM Kadbutaacansl3, Ci3AiH KaTbICYBIHbI3 €PIKTI Typ/ie EKeHIH
xabapmaiimMb13. COHbIMEH KaTap, KajlaFaH yaKbITTa albINIIyJl TeJeMel KoHe Ci3/iH
QJIEYMETTIK KeHUIIIKTEPIHI3Te el KeCIpiH TUT130e 3epTTey KYMbIChIHA KaThICY TYpaJibl
KeJTiCIMiHI3/11 Kepi KalTapyFa HeMece TOKTaTyFa KYKbIFbIHBI3 0ap. 3epTTey *KYMBIChIHA
MYJIIEM KaTbICIIAYbIHbI3Fa 1a TOJIBIK KYKbIFbIHBI3 Oap. CoHnaii-ak, KaHaai 1a 6ip
CypakrTapra xayan 6epmeyiHisre 1e 901eH 0onasl. byl 3epTTey )KYMBICHIHBIH
HOTHIKENEePl akaJIeMUSUTBIK HEMECE KoC10M MakcaTTap/ia 6acmara YChIHBUTYBl HEMece
HIBIFAPBUTYBl MYMKIH.
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BAWJIAHBIC AKITAPATHI:

CypaxkrapbiHbi3: Erep xKyprizunn oTeIpFaH 3epTTeY )KYMBICBIHBIH IIPOIIECi, KayIli MEH
apTHIKIIBLUIBIKTAPBI TYpaibl CYpaFbIHBI3 HEMECE IIaFBIMBIHBI3 00JIca, Keneci OaililaHbIc
KYpaJiapbl apKbLIbl 3PTTEYIIHIH MAaruCTPJIBIK T€3UC1 OOMBIHINA KETEKIICIMEH
xabapacybIHbI3Fa OOJAIBI.

Mykyn Cakcena, mukul.saxena@nu.edu.kz

JTEPBEC BAUJIAHBIC AKITAPATTAPBI: Erep Gepinren 3epTTey 5KyMBICHIHBIH
JKYPri3iTyiMeH KaHaraTTaHOAacaHbI3 HEMECE CYpaKTaphIHbI3 OCH MIaFbIMIAPBIHBI3 00JICa,
Hazap6aeB Yuusepcureti XKorapsl bisim 6epy mekteOinig 3eprrey KomureriMen
KOPCETUIreH OaiIaHbIC KYpalaaphl apKbLIbl XadapiiacybIHbI3Fa Oonaser: +7 7172 70 93 59
9JIEKTPOHIBIK ToITa gse_researchcommittee@nu.edu.kz.

3epTTey )KYMBIChIHA KaThICYFa KeliciMiHi3/1 OepceHi3, OepiireH popmara KOJI KOIOBIHBI3IbI
CYpaniMBbI3.

*  MeH Oepinren (opMaMeH MYKHUST TAHBICTBIM;

* MaraH 3epTTey *YMBICBIHBIH MaKCcaThl MEH OHBIH MPOLEAYPAChl KailbIHAA TOJBIK
aKrmapar oepui;

* JKunakranFaH akmapar I€H KyOHs MOJIMeTTepre TeK 3epTTeyLIiHiH 63iHe
KOJDKETIM/I KOHE MAJTIM OOJIaThIHBIH TOJIBIK TYCIHEMIH;

*  MeH Ke3 KeJreH yakbITTa elIKaH/1ai TYCIHIKTEMEC13 3epTTeY KYMbIChIHA KaThICYJaH
0ac TapTybIMa OOJATHIHBIH TYCIHEMIH;

* MeH >xofaphlJia aTajblll 6TKEH aKnapaTThl CaHalbl TypJe KaObulAam, ochkl 3epTTey
JKYMBICBIHA KaThICYFa 63 KeJliCIMIM/II OepeMiH.

Komsr: Kyni:

®opmanbiy 6ip nanacsl Cizae Kaaaabl
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O®OPMA NTHO®OOPMAILIMOHHOI'O COI'VIACUA

Jlarmnuzanus Kazaxckoro Audasura: Bocnpusitusi u 'oToBHOCTBH YuuTesei
Ka3zaxckoro f3bika

OIIMCAHME: Bbl npuriamieHsl OpUHATh Y4aCTUE B MCCJIAET0BAHMHU 110 U3YYEHUIO TOTO,
KaK y4uTelsl BOCHPUHUMAIOT nepexo] andasuta ¢ Kupuinuis! Ha JIaTHHHUIY 1 HACKOJIBKO
OHH TOTOBBI MIPEMNOJaBaTh Ka3aXCKUH S3bIK C OMOIIBIO HOBOTO alidaButa. Bam Oyner
IPEJJI0KEHO IPUHSTH Y4acTUE B MHTEPBbIO U OTBETUTH Ha psJl Bonpocos (12-15) B
cBoOotHOM s Bac ¢popme. MHTEpBBIO OYIET TPOBOIUTHCS OAMH HAa OJUH U OyAeT
3aMMChIBaTHCS HAa AUKTO(OH. MccaenoBarenb MOKET TakKe JIeJIaTh HEKOTOPBIE
MMCbMEHHBIE 3alMCH BO BpeMsl pa3roBopa. MccnenoBaTens Npe1oCTaBUT aHOHUMHOCTb U
KOH(HICHIIMATHHOCTh BCEX BAIIMX JaHHBIX. Bamm nepconanbHble OyayT 3aMEHEHBI
IICEBIOHUMOM M YJAJI€HbI U3 BCEX JIOKYMEHTOB, 3alIUCEH, OTYETOB U FIEKTPOHHBIX KOIUH.
Wudopmaniys o BalieM y4yaCTHH U BallIMX OTBETAX OyAYT 3aIMILEHBI OT pa3riIalliCHUs KaK
B IIKOJIE, TaK U 3a ee mpenenamu. Bee aynunodaiinibl 1 mucbMeHHBIE 3aucu OyIyT
XPaHUTBCSA B 3ALUIIEHHOM I1apOJIEM KOMIIBIOTEPE U B OE30I1ACHOM MECTE B TEUEHUE TPEX
net. [1o ucredennu 3Toro cpoka, OHU OYIYT MOJTHOCTHIO YHUUYTOXKEHBI. Pe3ynbraTel
JAHHOTO MCCIIEJIOBAHUS MOTYT OBITh MCITOJIb30BAHbI B TAIIbHEHIIIEM HAa HAYyYHBIX (hopyMax
U KOH(PEPEHLUAX, a TAKXKE B HAYYHBIX CTAThAX U COOPHUKAX.
BPEMS YUACTUSA: Bamie yuactue norpedyer okono 20-25 MUHYT.
PUCKHU U ITIPEUMYIIECTBA: Pucku, cBs3aHHbBIC C HCCIICIOBAHNEM MUHHMAJIbHBI:
Bo-nepBbix, HanomuHaeM Bam, uro Bamie yuactue — 1o0poBosibHOE, U eciiu Bl
MOYYBCTBYETE, UTO Bam TpynHo unu Tspkeno Bel MokeTe 0TKa3aThes OT y4acTus B Jr000e
Bpems. B ciydae, eciu Bam TpyiHO oTBedaTh Ha KakoW-1u00 Borpoc, Bel MoxeTe
MPOIMYCTUTH €ro. Bo-BTOphIX, yunThiBast Bam pabounii rpaduk 1 BO3MOXKHYIO
3arpyK€HHOCTh Ha paboTe, BO3MOYKEH PUCK JOTOIHUTEIbHOW HArpy3KHU U JINIITHETO
cTpecca, CBSI3aHHBIN ¢ TOTPAYeHHBIM Ha HHTEPBBIO BpeMeHeM. Bo n3bekanue JaHHbIX
PHUCKOB, MBI IIpeiaraeM Bam camum BbIOpatTh yiobHoe 1 Bac Mmecto u Bpems
MHTEPBbIO. B KauecTBe 05)KMIaEMBIX IIPEUMYILECTB B PE3YJIbTATE UCCIIEIOBAHUSA MOKHO
paccMmaTpuBath TO, YTO Bbl paCIIMPUTE CBOE MOHMMaHuE JIaTHHU3alMU KaK 4acTb
MJIAHUPOBAHUS U MOJIEPHUBALIMH SI3bIKa. BBI Takke MOKETe OTMETUTh NIPEUMYILIECTBA U
CJI0KHOCTH MCIOJIb30BaHUs HOBOTO ajipaBuTa Ha ocHOBE JlaTuHCcKkoi rpaduku. Hapsay ¢
STHM, BBl CMOXETE BHECTH 3HAYUTENbHBIN BKJIA B cepy 00pa30BaHUS U TTAHUPOBAHUS
A3bIKa ONPEENIUB 3HAUUMOCTb JIaTHHU3aMK B IPENoIaBaHuU U MOMYJsSpU3alUuu
Ka3axCKoro si3bIKa. Barie penienue o coriacuu 1100 0TKa3e B y4acTHH HUKAaKUM 00pa3oM
He ToBJIuseT Ha Bamry pabory.
ITPABA YYACTHUKOB: Ecnu Bsl npounTanu 1anHyio ¢GopMy U pelnig IPUHATh
ydacTHe B IaHHOM MCCJIeI0BaHUH, Bbl TOKHBI TOHUMATh, 4TO Baile yuactue sBisiercs
A00pPOBOJILHBIM U UTO Y Bac ecTh ImpaBo 0T03BaTH CBOE COIVIaCHe MJIH NPEKPATHTH
yuyacrTue B J11000e Bpemsi 0e3 mrpadgHbIX CAHKIUI U 0e3 IOTepH COHAIBHOIO0
nakera, Koropoiii Bam npegocrapisiin. B kauecTBe albTepHATUBBI MOKHO HE
y4acTBOBaTh B HcciieioBaHuu. Taxxke Bbl umeere mpaBo He 0TBeyaTh Ha Kakue-110o
BONPOCHL. Pe3ynbTaThl JaHHOTO HCCIETOBAHUS MOTYT OBITh TIPECTABICHBI HIIN
OITYOJIMKOBAHbI B HAYYHBIX UM MPOPECCHOHATBHBIX LIETAX.
KOHTAKTHASA UH®OPMALUA:

Bonpocsi: Eciiu y Bac ecth Bonmpocsl, 3aMedaHusi UITH 5KajI00BbI 110 MIOBOY 1aHHOTO
HCCJIEIOBaHMSI, IPOLIEYPHI €ro MPOBEACHMS, PUCKOB U NMpeuMyliecTB, Bol Mokere
CBSI3aThCsl C PYKOBOJMTEIEM MarucTepCKOro Te3nuca UCCIe0BaTels Mo CIEYIOUIM
JAHHBIM:

Myxkyn Cakcena, mukul.saxena@nu.edu.kz
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He3aBucumblie KOHTaKTbI: Eciii Bbl HE yI0BIETBOPEHBI IPOBEAEHUEM TAHHOTO
WCCJICIOBAHMSI, €ClTi Y Bac BO3HUKIHN Kakue-1u00 mpoOIeMbl, kaa00bl MU BOMIPOCHI, Bl
moxete cBsizaThes ¢ Komurerom HcenenoBanmii Beicmeit Lkonsr OOpa3oBanus
Hazap6aeB YHuBepcurera o tenedony +7 7172 70 93 59 unm oTnpaBUTh MHUCHMO HA
9JIEKTPOHHBIN ajapec gse_researchcommittee@nu.edu.kz

[Toxkanyiicta, noamumMre [gaHHYO ¢opMmy, eciau Bbl coriacHel y4acTBOBaTh B
HCCIIEI0BAHUH.

* 5] BHUMATEIBHO M3YYHJI TIPEACTABICHHYIO HH(OPMAIIHIO;

*  MHe npenocTaBWIM NOJTHYIO HH(POPMAIUIO O IEeNAX U MPOLEIype UCCIETOBAHMS;

* Sl noHnMmaro, kak OyIyT UCTIOIB30BaHbI COOpPAaHHBIC IaHHBIC, U YTO TOCTYII K JFOOO0M
KOH(UICHIMATBLHOW nH()OpMAIUU OYJET UMETh TOJIBKO MUCCIIEI0BATEb;

* S nmoHumaro, 4TO BHpaBe B JIt0OOOW MOMEHT OTKa3aThCs OT y4acTUs B JIaHHOM
UCCIICIOBAaHNH 03 00BICHEHUS MPUIHH;

e C MoJHBIM OCO3HAHUEM BCETO BBIIICH3IOKEHHOTO 5 COTJIACEH MPUHATH y4acTHE B
UCCIIEIOBAaHUU TI0 COOCTBEHHOM BOJIE.

IToanuce: Mara:

Oana konus naHHO# opMmbl ocTaercs y Bac
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