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Teachers’ Understanding of Action Research:
a Qualitative Case Study of a Specialized School in Kazakhstan
Abstract

A number of positive changes have occurred recently in the educaton system of
Kazakhstan. The teachers, as primary implementers, are playing a major role in
implementing these changes at schools. Therefore, the teachers are often seen as agents of
change, particularly in the specialized schools that have been opened throughout
Kazakhstan in order to work as ‘laboratories’ for developing best practices and disseminate
the same to the mainstream schools in the country.

In the specialized schools, the teachers have been encouraged to be involved in
action research, a collaborative inquiry-focused learning approach, which is aimed at
developing collaborative and inquiry skills of the teachers. After the teachers were
introduced to action research, they have participated and presented their research papers in
various conferences within and outside the country. Their action research reports and
articles are often published in the educational journals.

However, there has hardly been any study that looks exclusively into how the
teachers, who are obliged to engage in action research, perceive and approach action
research. Therefore a qualitative case study research was conducted to explore teachers’
understanding of the notion and concept of action research, the way they conceptualize and
implement action research as a way to improve their teaching practice, and to identify the
challenges they face in conducting action research in their school. Using maximum
variation purposeful sampling strategy, the participants selected for this study included
seven teachers and three action research course moderators.

The findings of this study have been derived mainly from the semi-structured

interviews, reviews of action research reports and articles written by the teacher
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researchers and observations of in-school course sessions organized for teachers doing
action research in one of the specialized schools in Kazakhstan. The findings provide
useful insights about teachers’ conceptions, understanding and approaches to action
research, the opportunities and support available to them to facilitate their research work,
and the challenges they face in doing research along with their routine school work.

The findings of the study will help the school leadership know the different, at
times contradicting, views held by teachers about action research. The practitioners will
also be better aware of conducting action research effectively, handling research methods,
collecting data and analyzing them in a systematic manner. The study may contribute to
developing deeper understanding of action research in other schools where teachers do
engage in action research. It may also contribute to literature on action research, especially
in the context of Kazakhstan.

Keywords: action research, teachers’ understanding, collaboration, research skills,

implementation and practice.
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MyrajiMaepaiH ic-opekerTeri 3epTTey TypaJbl TYCiHIr:
Kazakcrangarbsl MaMaHIAHABIPBLIFAH MEKTEITEr] canaJjbl Keilc cTaau
Anjaarna

Conrsl xbutnapsl Kazakcranaarsl 611iM Oepy JKyHeciHie KONTEreH OHIbI
e3repicTep OpbIH ajabl. MyFaniMep, Heri3r1 OpbIHAayIIbUIap PETiHAE, MEKTENTEPre OChl
e3repicTep/il eHrizyae 6acTel pes atkapaabl. COHBIH 1ITHAE MYFATIMACP, OKBITY/IBIH V31K
TOXKIpUOENepiH JaMbITHII, OJap/Ibl Kbl OpTa O11iM OEpeTiH MEKTenTepre TapaTy
MakcaTbiH1a OYKin Kazakcran OoibIHIIA allIbIIFAH MaMaH/IaHIBIPBIIIFAH MEKTEIITEP/IC
e3repicTep eHri3yIn 00k TadbUIaNbl. bysl MaMaHTaHIBIPBIIFAH MEKTENITEP O3BIK
MEeAaroruKablK TOKIPUOEH1 JaMbITHII, OHBI JKaJIbl O11IM OepeTiH MeKTenTepre
TapaTaTblH «3€PTXaHa» POJIH aTKapabl.

ApHaiibl MaMaHIaHBIPBIIFaH MEKTEINTEPIE, MYFAIIIMJED 1C-OpPEKETTEr1 3epTTeyMEH
alfHaJIbICYFa IIAKbIPbUIAIbL. [c-opeKeTTeri 3epTTey - MyFalliMIEp/IiH Oipiaecin KyMbIC
)Kacay MEH Cypak Kosi OUTy TaFJbIChIH JaMbITyFa OaFbITTalIFaH 3epTTey dici. [c-opekerTeri
3epTTEeyMEH aifHaIbIca OacTaraH MyFalTiMICp MEMJICKET 1IIHJIET] KOHE IIET eAep/Ie
OTKI3LJIETIH KOH(epeHUsIIapFa KaThICHII, ©3/1€PIHIH 3€PTTEy HOTUKEJIEPIH TAHBICTBIPHII
Kyp. OnapabiH 3epTTeyl HET131H/Ie )Ka3blIFaH ecenTepl MEH MaKaitajiapsl OuTiM 6epy
KypHaJJIapblHAA )KapbIK KOpel.

JlereameH, MyFaiMIEP/IiH 1C-OPEKETTET1 3epTTey 11 Kajail TYCIHETIHIITH KoHe
KaJiail )Kypri3eTiHIrH KapacThIPFaH 3epTTeY KYMbICTAPhl AKOKTBIH KacChl. ATaJIMBbIII
camaJibl Kefc cTau MyFalliMJIep/liH 1C-OpEKETTerl 3epTTey YFbIMBIH TYCIHY, ©3/1€piHIH
OKBITY TOXKIPHOECIH KaKcapTyAa 1C-OpeKeTTer1 3epTTeY Al KYPri3y, iC-OpeKeTTer1 3epTTey
JKYPri3y OapbIChIH/IA K€3/IeCETIH KUBIHIBIKTAPbIH aHbIKTAay MaKCaThIH/Aa OTKIZUIII.
3epTTeyre MaKCUMaJIIbl BApHAIMUIBIK MAKCATThI IPIKTEY 9/IICI apKbLIbl TAHAAJIFaH KeTi

MYFajIiM MEH YII Kypc MOAEpPaTOpPhl KATHICTHI.
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By 3eprTey *KYMBICBIHBIH HOTHKEJEP1 KapThljail KYpbUIbIM/IaIFaH HHTEPBbIOJIAp,
MEKTEMIUIUTIK 1C-9pEKETTET1 3epTTeY KyPChIHBIH CECCUSUIAPBbIH OaKblIay KOHE
MYFaIIIMJICPAIH KapbIK KOPTeH 1C-OpEKETTET1 3epTTey ecenTepl MEH MaKajlajlapblH Talay
HET131H/€ aJbIH/bl. 3epTTeY HOTIKEIepl MyFaIIMAEPAIH 1C-9pEKETTEr 3epTTey Typalibl
TYKBIPBIM/IAMAJIAPHI )KOHE TYCIHIKTEPIH, OJIapFa 3epTTey KYpri3yieri MyMKIHIIKTEPI MEH
KOJ1J1ay TYpJIepiH, KYHAENIIKTI MEKTEIl dKYMBICBIMEH KaTap >KacalaTbIH 3epTTey KYprizyaeri
KE3/IECETIH KUBIHBIKTAPBIH KOPCETE/II.

By 3eprTey *KYMBICBIHBIH HOTHXKEJIEpl MEKTEN KolldaclbllapblHa MYFaliMIEPIiH
1C-opeKeTTer1 3epTTey Typajibl Ke3KapacTapbIMEH TaHbICYFa KOMEKTece 1. 3epTTeyll
MPAKTUKTEP 1C-OpEKETTEr1 3epTTEy A1l TUIMII KYPTi3yal, 3epTTey SIICTEPIMEH KYMBIC
JKacayapl, MOIIMET )KHHAY/IbI )KOHE TaJAay/ bl )KYHesl TYpe KYpri3y Typayibl OUTiMAepiH
TOJIBIKTBIPA/bl. 3€PTTEYy, COHBIMEH KaTap, 0acKa Ja MEKTEeI MyFalliMJIEpiHIH 1C-OpeKeTTerl
3epTTey/al TepeHIpeK TYCiHyiHe yJiec Kocybl MyMKiH. O, ocipece Ka3akcraH imminmeri ic-
OpEKeTTerl 3epTTeyre KaThICThI 91e0MeTTEPAIH KaTaphIH TOJBIKTHIPA aJiajlbl.

KinT ce3aep: ic-opekerTeri 3epTTey, MyFaIIMAEPiH TYCIHIT1, O1pJIECKEH KYMBIC,

3epTTey JaFablIaphl, KY3Ere achlpy KOHE TOKIpHOE.
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ITonnMaHme ucc/ieI0BAHUSA B 1eliCTBUU YUUTEIAMM:
Ka4eCTBEeHHbIH KelC CTau B CIeNHAJTU3MPOBAHHOM Ka3aXCTAHCKOM MIKOJIe
AOcTpaKkT

B nocnennee Bpems B cucteme oOpazoBanus Kazaxcrana npousomen psj
MO3UTUBHBIX U3MEHEHUH. YUuTEeNs1, KAk OCHOBHbIE HUCIIOJIHUTENH, UTPAIOT BaXKHYIO POJIb B
peanu3aiyu 3TUX U3MEHEHUH B miKkoJax. [loaTomy yuurens sBIsitoTCS JTULAMU,
BHOCSIIIMMHU NIEPEMEHBI U ITPeoOpa3oBaHUs B 00pa30BaTEIbHYIO CUCTEMY, OCOOCHHO B
CHeMaIM3UpPOBaHHbBIX IIKOJIAX, OTKPBITHIX N0 BceMy Kazaxcrany. Otu
CHelMalIn3UPOBaHHbIE IIKOJIbI SBISIOTCA «J1a00paTOPUSAMI» Ui pa3paboTKU Mepe0BOro
OTbITa U PacCIpOCTPAHEHUS €ro cpean 001e00pa30oBaTeNbHBIX IIKOJ B CTPAHE.

B crienmanu3upoBaHHBIX IIKOJAX YUYUTENEH MPU3bIBAIOT Y4acTBOBAThH B
WCCJIeI0BaHUH B IecTBUU. VccienoBanue B 1eCTBUM MPEICTABIISACT 1O CYTH y4EeOHBIN
MOJIX0/I, KOTOPbII OCHOBaH Ha COBMECTHOM paboTe, HanpaBJieH Ha BEIPAOOTKY HABBIKOB
dbopMyIIMpOBaHUS BOIIPOCOB MCCIIEA0BATEIBCKOTO XapakTepa. Pe3ynbpraToM rnmposeieHust
JTAHHOMW UCCIIEIOBATENbLCKON pabOThI SIBIISIETCS yUacTUE B KOHPEPEHIUAX KaK BHYTPU
CTpaHbl, TaK U 3a ee npejenamu. VX uccienoarenbckue JOKIAbI U CTATbU TAKKE MOTYT
myOJIMKOBaThCS B 00pa30BaTEIbHBIX JKypHajaX.

HecMmoTps Ha 10CTaTOYHO BHYIINTENBHBIN CPOK BHEAPEHUS JAHHOTO BUA
HCCJIEIOBAHMS B I1€JarOTMUECKYIO IPAKTHKY, HY>KHO OTMETUTh MaJIOU3y4YE€HHOCTh CTEIICHH
U XapaKTepa BOCHPUATHS UCCIIEIOBAaHUS B IEUCTBUN caMUMU yuuTensiMu. [losTomy Obu10
IIPOBEJICHO KaYe€CTBEHHOE KeHC CTaau, YTOObl U3yUUTh MOHUMAHUE YUUTEISIMU KOHLECTIIIUU
UCCJIEIOBaHMsI B IEHCTBUH, @ UMEHHO TO, KAK OHU BOCIPUHUMAIOT U PEaIN30BbIBAIOT
UCCJIEIOBaHKE B IEHCTBUU KaK CIIOCO0 yIIydIlIeHHUsI CBOEH MeJaroruyeckoi mpakTUKH.
Crnenyromieit 3aadeii Kelc CTau sSBISETCS BBIABICHHUE MPOOJIeM, BOSHUKAIOIINX B X0J1€

IMPOBEACHUA UCCIICAOBAHNA B lIGf/iCTBHI/I. VyacTHuKH JJISL OTOIr0 UCCICJOBaHUA ObLIU
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O0TOOpaHBbI MOCPECTBOM LIEJEBOM CTPATErMH BHIOOPKU C MAKCUMAIbHBIMU BapHALIUSIMU.
Wmu cTano ceMp mpenojaBaTesieil ¥ TP MOJEPAaTOpa KypcoB M0 UCCIIET0BAHUIO B
JICUCTBUU.

Pe3ynbrathl 3TOTO0 HCcneoBaHus OBLIN TTOJIYYeHBI B OCHOBHOM M3
MOJIyCTPYKTYPUPOBAHHBIX MHTEPBbIO, aHAIM30B JIOKJIA/I0B U cTaTell B paMKax
HCCJIEIOBaHMs B IEHCTBUH, U HAOJIIO/IEHUH 32 KypcaMU B IIKOJIE, OPraHU30BaHHBIMU IS
yuuTesael, MpoBOASIINX UCCIe0BaHNeE B ICUCTBUU B OJIHOM U3 CIIEIUaIN3UPOBAHHBIX
nikoJ B Kazaxcrane. [lony4yeHHble pe3ynbTaThl 1al0T MOJE3HYI0 HH(POPMALIUIO O
MOHMMAHUHU U TIOJX0JaX yYUTeNel K UCCIIeIOBaHUIO B ICMCTBUU, O BOBMOXHOCTSX U
MOJIEPIKKE, KOTOPbIE UM MPEJOCTABISIOTCS AJIs COJIEUCTBUS UX UCCIIEI0BATENIbCKON
pabore, 1 0 npobiemax, ¢ KOTOPbIMU OHU CTAJIKMBAIOTCS MPU NPOBEACHUH UCCIIEI0BaHUA,
HapsIly ¢ UX OOBIYHON HIKOJBHOM e TEIbHOCTBIO.

Pe3ynbTarhl uccnea0BaHus MOMOTYT PYKOBOJCTBY IIKOJIbI 03HAKOMUTHCS C
Pa3IUYHBIMU, TIOPOHM KapAWHAIBHO MPOTUBOMOJIOKHBIMUA B3IJISIIAMU U OTHOILLIEHUEM
yuuTeIeH K UCCIeI0BAHUIO B ICHCTBUU. Y UUTENS, IOBCEMECTHO 3aHUMAIOIIMECS JAHHBIM
BUJIPM I€J]arOrMYECKOro UCCae0BaHus, OyAyT JIydllle OCBEIOMJIEHBI O TOM, KakK
3(PEeKTUBHO MPOBOIUTH UCCIIECOBAHUE B JCHCTBUU, 00padaThIBaTh METOIbI
HCCJIEIOBaHMsI, COOUpaTh TaHHBIE U CUCTEMATUYECKU aHAJIM3UPOBATh UX. ITO
HCCJIEIOBaHNE MOXKET CIIOCOOCTBOBATH OoJiee riIy00KOMY OHUMAaHUIO UCCIIEI0OBAaHUS B
JNENCTBUM U B Jpyrux 1kojax. OHO TakyKe MOYKET BHECTH BKJIAJ| B JINTEPATYPY IO
HCCIICAOBAHUIO B IEHCTBUI, 0cOOeHHO B KOHTeKcTe KazaxcraHa.

KiaroueBble cj10Ba: UCCIeOBaHNUE B JCHCTBUU, TOHUMAHUE YUUTEINECH,

COTPYAHHUYECCTBO, UCCIICAOBATCIIbCKUC HABBIKH, pCaIn3alivisd U ITPaKTUKaA.
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Chapter 1: Introduction

The title of this thesis is “Teachers’ understanding of Action Research: a qualitative
case study of a specialized school in Kazakhstan”, and it examines teachers’ understanding
and implementation of action research along with the challenges they face when
conducting their research. This chapter presents the background information about
commencement of action research in the country, statement of the problem, research
purpose, research questions and significance of the study. The structure of the thesis is
introduced at the end of the chapter.

Background Information

The educational system in Kazakhstan is undergoing great changes, as education
has become one of the top priorities in the government policy (Fimyar, Yakavets, &
Bridges, 2014). In addition, the country is endeavouring to join the ranks of the 30 most
competitive countries in the world. One of the driving forces on the way to this goal is the
improvement of the system of education (MES, 2010). That is the reason why a lot of
reforms are taking place in the educational system of Kazakstan in the current years. The
key role in implementing the reforms is played by teachers. Thus, they are required to
become agents of change.

Fullan (1993) identified four main intertwined skills needed for “building greater
change capacity” (p. 2). The first is personal vision-building, which serves as an impetus
for change, and facilitates teachers to examine why they have selected the teaching
pathway. The second one is mastery, the skill leading to achieve deeper understanding and
constructing new mind-sets. The third is inquiry, through which “norms, habits, and
techniques for continuous learning” are incorporated within a person’s self (Fullan, 1993,
p- 4). This means, as change agents, teachers become lifelong learners who inspire their

students to do the same.
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The fourth equally important skill is collaboration. This particular skill is evolving
into an essential one requiring a person to be able to cooperate with others in small and
large communities. When inquiry and efficient collaboration merge, they lead to personal
strength (Fullan, 1993). Some specialized schools in Kazakhstan have adopted a
collaborative inquiry-focused learning approach built on an action research strategy and
recognized as a “bottom up” model of [school] development” (McLaughlin, McLellan,
Fordham, Chandler-Grevatt, & Daubney, 2014, p. 1). This approach is intended to foster
collaborative and inquiry skills of the teachers with the help of action research. A special
three-year programme was developed by the team from the Faculty of Education at
Cambridge University and implemented in a number of selected schools in Kazakhstan
(McLaughlin et al., 2014).

In the spring of 2011, the government set up the Centers of Excellence. The main
function of this Centre is to implement an in-service programme of teachers’ training and
professional development system (Fimyar, Yakavets, & Bridges, 2014). The programme
comprises three levels, which are supported by special training materials that have been
developed in collaboration with the team from Cambridge University (Nazarbayev
Intellectual Schools, n.d.) In the third level of the programme teachers are trained to bring
about significant changes into their teaching practice by utilizing new teaching approaches
and assessment techniques, while in the second level teachers are taught to contribute to
the professional development of their colleagues by providing coaching and mentoring.
Additionally, teachers conduct action research in their classrooms as a tool for improving
their teaching practice. Finally, after completion of the first level programme teachers are
expected to bring about changes into the whole school by offering and implementing their

school development plan (Fimyar, 2014).
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The programme for each level course is accompanied with the teacher’s guide
prepared by AEO Nazarbayev Intellectual Schools. The teacher’s guide for the second
level course provides information about the history and definition of school action research
as well as its types. There is also a separate chapter, which describes the action research
cycle providing explanations and some examples (Nazarbayev Intellectual Schools, 2012).
Problem Statement

Since its establishment in 2015, the specialized school selected for this study has
been encouraging all its teachers to be actively engaged in action research. Upon
completion of the second level course, schoolteachers are expected to work on enhancing
their teaching practice by incessantly being involved in action research. Being a teacher of
the specialized school also implies becoming an active action researcher. Action research
is one of the requirements in the system of teacher attestation. A teacher of the specialized
school is restrained from being promoted into “an expert teacher” unless they successfully
conduct action research.

In the specialized school where this study was conducted, the number of teachers
doing research in 2015-2016 academic year was 32, while it rose to 33 in the 2016-2017
school year. In 2017-2018 academic year, 62 teachers reported to be doing action research.
This number increased to 85 in the following year.

The school is aspiring to create favorable conditions to encourage teachers’
involvement in action research, which also increased the number of teacher-researchers.
Firstly, based on the decision of the school director in 2016, every Saturday is appointed a
day for teacher professional development. On this day the lessons start later than at their
regular time giving the teachers an opportunity to attend one of the in-school courses
arranged early in the morning by more experienced teachers of the school. Such teachers

are those who were trained to conduct a particular course or the participants of valuable
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seminars and trainings held abroad or within the country. In all cases, the main office
located in Nur-Sultan (Astana) organizes these seminars and trainings. Secondly, the
school administration encourages the teachers to take part in a variety of local, republican
and international educational research conferences.

One of the in-school courses is dedicated to action research and conducted by
experienced teachers, who are called moderators. The moderators are more experienced
action researchers who have been to international conferences as participants and have
several research publications. The courses are compiled for three groups of teachers, which
are “beginner”, “continuing” and “advanced”. The teachers who are new to action research
go to the “beginner” group, while those who have one or two years of experience are
recommended to attend the courses of the “continuing” group. The teachers, who are
confident about their action research practice and believe they already know a lot of things
regarding it, are preferred to go to the “advanced” group. The teachers make their own
decision about which group to join.

Some school teachers have become active participants of various regional and
international conferences held within the country and abroad. They also have their research
results published in different Kazakhstani and international educational journals and
periodicals.

In addition, the school annually holds the regional scientific and practical
conference, which takes place either in April or May. In 2018, the second regional
conference was held with the participation of the teachers from the specialized and regular
schools of the region. The teachers presented their action research findings and shared their
experience with each other.

Despite worthwhile activities existing in school regarding action research and the

knowledge about the benefits of action research for improving teaching practice of both
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experienced and novice teachers, my personal observation reveals that there is no shared
understanding of action research in the selected specialized school. Different teachers not
only have different understandings, but also contradicting views about action research and
how it should be done. Hence, the misunderstanding that exists about conducting action
research sometimes leads to poor quality research. The teachers also face numerous
challenges while doing action research but they keep quiet about it and this is likely to
make the matter worse. The school did not establish a certain mechanism to evaluate and
monitor the quality of action research studies done by teachers. Thus, I conducted this
study to explore how the teachers at the selected school understand what action research is,
how it should be conducted, what challenges do they face in carrying out their action
research studies, and how those challenges can be addressed to help teachers conduct high
quality action research studies.
Purpose of the Study

The purpose of this qualitative case study is to explore teachers’ understanding of
the notion and concept of action research; the way they conceptualize and implement
action research as a way to improve their teaching practice; and to identify the challenges
they face in conducting action research in their school. Participants of this study are the
teachers practicing action research for more than two years and the moderators of the
school-based action research courses. The site is one of the specialized schools in the
western part of Kazakhstan.
Research Questions

The research was guided by the following four questions:

1. What do teachers understand by action research?

2. How do they design and implement action research?
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3. What challenges do they face in conducting action research? Why do these
challenges occur?
4. How do the teachers address those challenges?

Significance of the Study

The research topic is pertinent to the current reforms taking place in the educational
system of Kazakhstan, as action research was introduced into specialised and some regular
schools together with the new updated educational programme. Madeyeeva, Nassygazy
and Saltybayeva (2016) conducted a research on the topic “Advantages and Difficulties of
the Projects Action Research and Lesson Study”, in which they investigated the main
aspects of the success and major barriers to the implementation of action research and
lesson study projects in 20 specialized schools. The researchers identified three benefits of
action research: professional development and the enhancement of teachers’ research
skills, expansion of collaborative environment and dissemination of the best practices, and
the positive impact of the research on the students’ progress. According to the researchers,
schoolteachers have low research skills and do not receive sufficient support in their
research. In order to eliminate these hindrances, Madeyeeva et al. (2016) suggest that
teachers should be provided with “methodical hours” for professional self-development,
and access to international periodicals and e-resources database. The latter causes
difficulty, as all the international articles and resources are mainly written in English, the
language the majority of the teachers do not possess. This research is the study conducted
on 20 specialized schools, however there is no research regarding the situation in each
school.

First of all, the findings of the study will help the school leadership know the
different, at times contradicting, views held by teachers about action research. They will

understand where such views come from, and how they can be addressed to develop a
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shared understanding about, and approach to action research. Secondly, the study explores
the challenges and difficulties faced by teachers and suggests ways to address them.

The research practitioners will also be better aware of conducting action research, handling
research methods, collecting data and analyzing them. The teachers from both selected and
regular schools can utilize the information from the study for better acquisition of
knowledge about action research. It will also expand the comprehension of the specialized
schoolteachers about how to incorporate action research into their teaching practice so that
it will serve them as a tool for professional development.

The policymakers will be able to get acquainted with the challenges encountered by
teachers involved in action research, and use the research results to take steps to alleviate
those challenges.

Level course trainers as well as in-school action research course moderators may
also use the results of this study in order to assist their trainees with conducting action
research in the proper way in their schools.

The study can contribute to literature on action research, especially in the context of
Kazakhstan.

Structure of the Thesis

The thesis consists of six chapters. Chapter 1 presents information about why and
how action research was introduced into teachers’ practice, statement of the problem,
purpose of the study, research questions, significance of the research and the structure of
the thesis. Chapter 2 demonstrates a review of the literature and research studies about the
definitions and benefits of action research, the ways teachers view and implement action
research, what challenges they encounter and the strategies applied by teachers in order to
overcome those challenges. Chapter 3 describes the research design, study area,

participants, data collection and data analysis procedures, and ethical considerations.
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Chapter 4 presents the findings of the study collected from the interview responses,
observations of the in-school action research courses, and reviews of action research
course plans, reports and articles. Chapter 5 discusses the findings in light of both
empirical data and insights from relevant literature. Chapter 6 makes the conclusion of the
study, outlining further implications of the study, limitations and suggestions for future
research.
Summary

This chapter provided an introduction to the thesis focusing on the statement of the
problem, purpose and significance of the study, research questions and structure of the
thesis. The researched topic is of immense importance, because even though
schoolteachers are encouraged to take up action research, they face a number of challenges
due to lack of appropriate support. The outcomes of the research will reveal the root of the

challenges, and offer the ways of alleviating those challenges.
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Chapter 2: Literature Review

In this chapter I discuss the reviewed literature relevant to my study. Most of the
reviewed studies were taken from international sources. Also, books on action research
were approached in order to describe the action research process. The chapter is divided
into five sections. The first section considers the definitions of the concept of action
research and the reasons why the teachers should participate in action research. The second
section provides a detailed explanation of the action research stages, while the third section
presents how the schoolteachers view and what they understand by action research. The
fourth section mentions about the challenges teachers face when conducting action
research, and how those challenges are coped with. The fifth section talks about
implementation of action research in the context of Kazakhstan. The chapter ends with the
theoretical framework guiding this study and a summary of this chapter.
Action Research: Its Definitions and Aims

Kurt Lewin was the first to introduce action research model into social science
disciplines. He wrote about it in his article called “Action Research and Minority
Problems”, which was initially published in 1946. According to the originator, the key
characteristics of action research are “a cyclical process of planning, action, and
evaluation” (p. 8), ongoing feedback to all the concerned individuals, collaboration
between stakeholders, tackling a problem and developing new knowledge (Bargal, Gold, &
Lewin, 1992). In his article, Lewin (1946) defines action research as “a comparative
research on the conditions and effects of various forms of social action, and research
leading to social action” (p. 35). Lewin believed that research should not be something that
produces only books.

Today, action research has gained a special popularity in education “as a way to

improve practice” (Glesne, 2011, p. 23). It has become common in literatures and research
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association meetings concerning education (McNiff, 2013). Action research has an impact
in other fields as well, such as organisation development, anthropology, economics,
psychology, sociology and management (Brydon-Miller, Greenwood, & Maguire, 2003). It
is also widely used in “management education and organisation studies, social and health
care work, and other professional contexts” (McNiff, 2010, p. 8).

Action research is a systematic process which contributes to professional growth of
teachers through cultivating new knowledge and building up reflection skills, also allowing
them to become owners of effective teaching practices and impact student performance
(Hine, 2013). McNiff (2010) claims that being engaged in action research supports the
professional development as teachers learn and develop their knowledge by “learning to do
things in new ways” (p. 22). Ronnerman (2013) also adds by defining action research as
“one way to attain professionalism” (p. 9).

Action research is a qualitative research method, which deals with a problematic
situation by implementing change and reflection, and comprising theory and practice.
During action research, researchers and practitioners work in collaboration to fulfil a cycle
of activities incorporating the diagnosis of the problem, intervention of the action as well
as learning through reflective practice (Avison, Lau, Myers, & Nielsen, 1999). Bradbury-
Huang (2010) considers that action research has characteristics of qualitative research with
one notable peculiarity, which is dealing with practitioners. Though qualitative research
engages practice, it is not performed by practitioners (Bradbury-Huang, 2010). Creswell
(2012) describes action research design as “the most applied, practical design” (p. 576).

In his book, Creswell (2012) defines that “action researchers use a process of inquiry” and
“the teacher or educator becomes the researcher” (p. 592). The inquiry is developed when
others collaborate and become coparticipants in the action research process (Creswell,

2012). Cain (2011) states that educational action research has gained a considerable
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interest, therefore it can attract teachers into research and refute a common belief that
research is something that is beyond teachers’ practice.

The main motive of action research is to help research practitioners to find
solutions to the issues and challenges “in a reflective way” (Altrichter, Posch, Somekh, &
Feldman, 2005, p. 4). By reflecting, the researchers provide explanation to the data and
then share them with their colleagues. This is called the reflection phase. Afterwards, it is
followed by the action phase consisting of planning, implementation and evaluation
(Glesne, 2011). Vogrinc and Zuljan (2009) can add at this point by notifying that action
research in education is performed by teachers, who are concerned about the problems
occuring in their teaching practice and have an intimate commitment to overcoming and
reflecting on those problems.

Altrichter et al. (2005) noted that fifty years of experience with action research has
revealed its potential to lead the professionals to obtain outstanding outcomes in case they
are supplied with favorable circumstances and assistance. By being involved in action
research, teachers do not only make a contribution to the school development, but they also
widen their professional knowledge and skills. Moreover, they can make a significant input
into “the knowledge base of their profession” (Altrichter et al., 2005, p. 4).

In the article written in 2013, Hine tells about the course called “Action Research in
Education” and taught to the students of Master of Education at one of universities in
Australia. The course lasts one semester (almost six months). By the end of the course,
students will be able to complete their action research papers based on four interconnected
assignments. The course attracts professionals from a variety of educational settings, from
early childhood to administration and tertiary education (Hine, 2013). Thus, the author

suggests that action research should become an integral part of the teacher education
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programs, since it continuously reinforces and enhances practice in the classrooms, schools
and communities.

Taking into account the fact that the OECD (2014) report offers the teachers of the
country to develop better teaching aids and resources and manage them with creativity in
order to reach the binary goal of encouraging students to obtain higher-order thinking skills
and meeting the needs of those who have difficulty with learning with the present-day
textbooks and teaching approaches, action research seems to be beneficial on the way to
achieve this recommendation. Moreover, many other existing issues within the classroom
and inside the school can be tackled with the help of teacher action research.

The Action Research Process

Sagor (2000) identifies seven steps of action research. These steps form a cycle,
which is consistently used by researchers. The steps encompass the following: selecting a
focus, clarifying theories, identifying research questions, collecting data, analyzing data,
reporting results and taking informed action. A.P. Johnson (2012) describes action research
as a repetitive process, which consists of identification of the problem, review of literature,
planning collecting data, collecting data and analyzing it, planning actions, evaluating
findings and sharing them. Pelton (2010) suggests five stages, such as identifying the issue,
collecting data, planning action, activating the plan and assessing the outcome.

According to Sagor (2000), first comes identification of the problem, the step,
which is considered to be of paramount importance. At this stage the researchers identify
the topic that they want to explore. During the second stage, the researchers determine the
approaches, beliefs or strategies that they think will work best to respond to the researched
focus. Afterwards, the research questions need to be designed to direct the study. The
fourth step, which is data collection, may seem pressuring in terms of time and expertise to

generate instruments for collecting data that stand out by their validity and reliability.
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However, action research gives an immense opportunity to gather information within the
classroom. Tests, discussions between students and questionnaires are a great source of
data if handled efficiently and purposefully. Next comes the fifth step, which addresses
data analysis. Sagor (2000) suggests that the researchers should seek answers to the two
specific questions, which are “What is the story told by these data? Why did the story play
itself out this way?” (p. 6).

The most rewarding step is the moment when action researchers are ready to report
their results. They mainly do this at the meetings, seminars and conferences. There are
teachers who take an advantage of their research results to make their works published and
used for covering their assignments for graduate programs. When compiling a lesson plan
or an academic program, the teachers undertake action planning, the last step in the action
research process. This is the period when teachers search for the ways of avoiding their
previous faults and becoming more self-assured in their actions (Sagor, 2000).

Identification of the problem. Altrichter, Posch, Somekh, and Feldman (2005)
identified three categories of people involved in action research. The first category consists
of teachers who have an urgent issue to address, while the second category of them
struggle with determining a starting point due to abundance of questions in mind. Lastly,
the teachers of the third category do not possess any ideas from which to start their
research.

The suggestions given by different researchers about choosing a starting point are
applicable to the teachers of above mentioned three categories. In his book, Sagor (2000)
proposed to keep a teaching journal, specifying it as an effective strategy to find a focus for
research and a great tool for immediate recording of what happened in the classroom.
Teachers record what was specifically interesting and impressive, as well as discouraging

and disappointing. Thus, teachers will have plenty of notes depicting their impressions,
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concerns and anxiety. After some time teachers discuss what is written in their journal with
their trusted colleague or friend to identify the theme for research. They may write the
themes on the chart paper and maintain questioning until they clarify what problem each
theme implies. In this way, teachers are able to find a focus for both individual and team
research.

Sagor (2000) writes about another compelling strategy that aids with selecting the
focus for researching. It is called the reflective interview. For the implementation of this
strategy, the teacher needs to find an interview partner. This can be any teacher, who can
listen well and discuss the topics. The discussed topics can be general and specific.
According to the rules of the reflective interview, the interviewer is the person who needs
to ask clarifying questions in order to help the interviewee look at the issue from different
angles, while the interviewee responds to the questions and talks most of the time. The
reflective interview lasts only 20 minutes. After 20 minutes pass, the participants of the
interview shift roles. When the interview finishes, the researcher needs to reflect on it,
trying to find out whether the discussed issue is worth the time spent on it. If the researcher
sees value in the topic, then it means he or she found a focus for investigation, otherwise,
the process of the reflective interview is repeated.

Literature review. Ary, Jacobs, Irvine, and Walker (2014) noted that reviewing
the literature helps action researchers identify and formulate their research question.
Literature review in action research is quite limited compared to other research studies.
However, it is helpful for researchers to evaluate what the previous studies have found out
concerning the research topic. There is a wide range of sources that can be examined:
professional and practice literature, institutional and informal reports as well as media
materials. Hendricks (2009) suggests that researchers should take into account the

relevance of the reviewed literature to the research topic, its credibility and similiarity.
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Data collection. While discussing data collection for action research, in their book
Ary et al. (2014) claimed that different research approaches are demanded for different
research questions, therefore action researchers can take advantages of both quantative and
qualitative research methods. A researcher has to utilize multiple data sources to secure the
reliabilty and validity of the data found. The technique of triangulation allows to integrate
two or more methods of data collection. When multiple sources result in the same
outcomes, the most dependable information is presented. Pelton (2010) pointed out the
following typical classroom data:

student work samples, quizzes, homework, running records, checklists, benchmark

tests, standardized test results, a question-and-answer session, the results of an

every pupil response, the monitoring of student on-task behaviors, attendance

records and children’s profiles, and general observations of student learning. (p. 11)

All the above provided sources help collect a variety of data, which ensures
multiple perspectives on the research topic and more accurate planning that promotes
modification or improvement of teaching practices (Pelton, 2010).

Action planning. While creating an action plan, Pelton (2010) highlights the
importance of reflecting on the investigated problem by utilizing all the resources available
to action researchers. This is the stage when the culture of collaboration plays its role.
Depending on the root of the problem, the researchers may refer to the assistance of more
proficient teachers, school specialists and local college or university professors. Pelton
(2010) suggests that researchers can “learn from their examples and borrow from their
conventional knowledge” (p. 12). However, the researchers need to beware not to copy
them, but to design their own action plan and elaborate their own best practices. The
reviewed literature (one of the action research steps described above) will also make its

contribution to the development of the efficient action plan (Pelton, 2010).
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Ary et al. (2014) also focus a special attention on action plan and describes its
function in the following way:

The action plan sets priorities for projected actions in order of importance; sets

goals for the actions required; lists objectives required to accomplish the goals;

stipulates the sequence of tasks; specifies who will carry out tasks; identifies who
must be informed or consulted for permission; determines the time frame for task
completion; and calculates materials, equipment and funds required to complete the

task. (p. 571)

Data interpretation and outcome assessment. Data interpretation makes “the
experiences being studied understandable” and “focuses on the implications or meanings
that emerge from the analysis” (Ary et al., 2014, p. 568). They also noted that in order to
make the clear picture of the situation, the researchers ask the interpretive question
“Why?”. In addition, visual aids, such as concept mapping and problem analysis, can be
used due to their benefits. Concept mapping arranges the components of the situation
diagrammatically in relation to the investigated problem, whilst problem analysis helps to
visualize the causes and consequences of the existing problem (Ary et al., 2014).

After all the planned actions were accomplished, the researchers need to reflect
upon the outcomes of them. At that time the researcher possesses two types of data, i.e. the
initial data derived before the actions were taken, and the new data obtained as a result of
actions (Pelton, 2010). What Pelton (2010) offers here is to analyze specifically the data
that will help to identify the impact of the taken actions on the children. The impact can be
“a cognitive improvement, an affective change, or even a physical or psychomotor
improvement” (p. 13). The data will help with distinguishing between what worked and
what did not work in the classroom allowing the researcher to ponder their learning from

instructional strategies and decide whether they will continue what they are doing, change
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or terminate it. The conclusions and inferences are made based on the data as well (Pelton,
2010). This view is supported by Ary et al. (2014) who write that data must support claims
that were made on account of interpretation.

Ary et al. (2014) pointed out the connection of the stage of data interpretation with
the process of ongoing reflection. They describe reflection as “the most challenging aspect
of action research” (p. 570) and view it as reviewing data that is continuously done
throughout research. Planning the next steps in terms of actions is also achieved with the
help of consistent reflective practices (Ary et al., 2014).

In their article, Carboni, Wynn and McGuire (2007) suggest that the researchers
should reflect on their learning and new practical knowledge (the expertise and skills) they
have developed as a result of their experiences. Upon developing new knowledge, the
action researchers share their research findings with their colleagues. Sharing makes action
research projects richer and more meaningful. Ary et al. (2014) list other forms of
disseminating research results, such as written report, oral presentation, interactive
sessions, video and electronic media, artistic and dramatic performances. Written reports
are usually shorter than other reports. However, Ary et al. (2014) state they need to include
the following:

An area of focus statement or purpose statement, a summary of related literature

(usually very limited), the research questions, a description of any intervention or

innovation, a description of data-collection strategies used, data analysis and

interpretation, and the action plan, as well as reporting the results obtained after

implementing the action plan. (p. 572)

In addition, there is a variety of action research and mainstream journals that may
accept the written reports for publication in case they meet the criteria for assessing action

research reports (Ary et al., 2014).
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Teachers’ Understanding of Action Research

In her article, Noftke (1992) claims that “there has been very little examination of
the diversity of visions within action research” (p. 15) specifically with the teachers. The
existing studies provide diversified viewpoints on teachers’ perceptions about action
research. While some studies recognize action research as a way of cultivating and
disseminating knowledge about teaching, others view it as a process of empowering
educational decision-making and responsibilty. There are also studies that determine action
research as personal fulfilment in one’s work (Noftke, 1992).

A remarkable change in the teachers’ perception about classroom research was
spotted in the study by Christenson et al. (2002). Before being introduced to action
research, the teachers envisioned it as traditional research, where they would test
hypotheses and proven facts. After attending the course on action research, teachers’
understanding about research changed, and they started to view action research as
“explicitly interpretive and emergent with a focus on the nature of learning and reflection”
(p. 267). In addition, the teachers understood the importance of collaboration with
colleagues when participating in action research. Teachers stated that their research would
not be performed without a support group. Many teachers acknowledged that they
enhanced their professional growth, began to change for the better, felt valued as a teacher,
started to understand the children better by hearing their voices and became good observers
of academic and social situations in the learning process (Christenson et al., 2002).

As a result of her research involving nine elementary teachers, Sardo-Brown (1992)
identified a number of benefits the teachers experience when they are engaged in action
research. The teachers see action research as a key tool that improves instruction and that
helps avoid trials and errors in the teaching process. The teachers, who took part in the

study by Morales et al. (2016) agreed that the enhancement of teaching and learning is
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achieved by action research. In addition, in their responses some teachers admitted that
they witness positive changes in delivering instruction, and handling classroom and student
related problems.

Mertler (2009) pinpointed five potential benefits of action research for teachers.
First of all, action research helps teachers to deal with their own problems. The second
benefit is that action research can start and be done at any time, and produces outcomes
rapidly. Thirdly, thanks to action research, the researchers better comprehend and enhance
their professional practices. In addition, action research establishes strong professional
relationships among colleagues. Eventually, action research “provides alternative ways of
viewing and approaching educational questions and problems and with new ways of
examining your own educational practices” (p. 19).

Levin and Rock (2003) conducted a study on five pairs of preservice and
experienced teachers (i.e. mentees and mentors) who undertook collaborative action
research. As a result, they identified learning outcomes both for preservice teachers and
their mentors, and noticed the impact of collaborative action research on the mentor and
mentee relationship. To begin with, collaborative action research helped preservice
teachers understand the images of themselves as teachers, as well as their roles and
responsibilities. Furthermore, by being engaged in collaborative action research, preservice
teachers developed their self-confidence, started to realize the importance of research and
reflective practice. They began to see professional growth and development as their
personal responsibility. In the meantime, experienced teachers admitted that they became
better aware of their mentees’ needs, abilities, progress and achievement. The majority of
these teachers felt improvement not only in their instruction, but also in the feedback they
give and strategies they use for motivation of young teachers. Likewise their mentees,

some of the experienced teachers strengthened their image as teachers, too.
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Eventually, four out of five pairs reported about the positive influence of
collaborative action research on the relationship between the mentor and mentee,
supplying them with an opportunity to learn more from each other’s professional beliefs
and practices, which are considered groundwork for an effective mentor-mentee
relationship between teachers (Levin & Rock, 2003).

Within the Kazakhstani context, there is a research done by McLaughlin et al.
(2014), in which they identified a number of benefits of action research reported by
Kazakhstani schoolteachers after it had been implemented in seven specialized schools
throughout the country. Developing collaboration was seen as one of the most beneficial
aspects of action research. Despite having been influenced by power hierarchies of age and
position for many years, the teachers started to share their experience and give advice to
each other. The gap between the teachers and vice-principals began to reduce, imposing
changes into the school culture and making the staff close-knit. Moreover, teachers have
become learners themselves by developing their practice. Their responses demonstrated
that they see action research as a “vehicle for reflection and learning” (McLaughlin et al.,
2014, p. 259).

Challenges Teachers Encounter While Conducting Action Research and the Ways of
Coping with Them

The problems teachers confront while participating in action research have been
revealed by many researchers.

The most common obstacle identified in the majority of the research articles
concerns lack of time (Christenson et al., 2002; Dame, 2011; Gilbert & Smith, 2012; C.S.
Johnson, 2011; Wang & Zhang, 2014). The teachers, who participated in Wang and
Zhang’s study (2014), reported about possessing a considerable amount of work

concerning their teaching as well as beyond their teaching, which hindered their successful
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action research projects. Only due to assistance from the university researchers and
consistent ‘push’, the teachers were able to finish their project. The participants of the
study by Gilbert and Smith (2012) mainly struggled with finding time to review and
analyze data, to reflect and write a report. The teachers in the study by Christenson et al.
(2002) suggested that they should abolish some other their responsibilities in order to find
time to do research. The teachers believe that their involvement in research would be more
beneficial to student learning than spending time on grading students’ paper, which would
later be thrown into the trash.

An interesting finding was accounted by Gilbert and Smith (2012), whose research
participants found difficulty with taking field notes as a factor that induced “lack of skill
using data collection tools” (p. 81-82). All the teachers in their study experienced a
difficulty with taking filed notes during active teaching. There were concerns about taking
field notes in the correct way, and “managing the note-taking process while teaching or
helping children” (p. 82). The difficulties were resolved by getting acquainted with some
examples of field notes, using a clipboard and “sticky notes” to collect data (Gilbert &
Smith, 2012).

According to Hine (2013), students at the university also experience a number of
difficulties that inhibit their successful completion of the “Action Research in Education”
course. Students frequently do not have a precise focus for the project, as well as do not
manage their time competently. Furthermore, they often assume they know the solution to
the problems in advance. Hine (2013) also mentioned that university lecturers assist their
students to overcome these difficulties. They teach students to “narrow down the focus of
their project” (p. 160), encourage them to become organized by following the timeline they
design themselves indicating all the significant dates. In addition, the lecturers take some

time to painstakingly explain to the students that the process of action research should be



TEACHERS' UNDERSTANDING OF ACTION RESEARCH 22

far away from drawing immediate conclusions and demands planning, researching,
analysing data and taking actions.

In his research built on identifying the problems teachers encounter while doing
action research, Zhou (2012) studied three cases, which helped him sort out the issues that
require attention and solution. The first problem is that teachers get the wrong idea about
research and show mistrust to university researchers. In other words, teachers do not take
any actions, collect or analyze data, their research does not have any alignment with their
teaching practice. They just end up with writing “papers” and submitting them to the head
of scientific research without understanding the essence of action research and its relation
to teaching. In addition, teachers at school have been research targets for many times
already that they have developed a sceptical attitude towards university researchers.
Secondly, teachers are so busy with a wide range of responsibilties apart from the teaching
process that they witness time deficiency. Furthermore, although schools purchase
resources for the library, the library database does not consist of academic books, scientific
journals or periodicals. These difficulties lead to such problems as “lack of time and
adequate library resources” (p. 73).

One more hurdle is caused by teachers’ poor knowledge of research methodology
and theoretical guidance. Even though teachers have some theoretical knowledge about
research methods, they do not know how to apply them in practice. In their responses,
teachers mention about the need of the theory they can utilize in the course of their
teaching experience (Zhou, 2012). Almost the similar issue was raised by Wang and Zhang
(2014), where the teachers had a limited knowledge of research methods, and they spent a
great deal of time on handling them.

The last issue raised by Zhou (2012) is that teachers involved in action research

may rapidly renounce it due to a wide range of activities they are required to carry out,
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therefore lose their interest and eagerness in doing research. When teachers witness apathy
from their students’ side or obtain poor research outcomes, they simply cease action
research.

Abdi (2011) found out several barriers to action research, including huge teaching
and administrative workload, insufficient support and shortage of commitment to research,
poor knowledge about action research, lack of resources and incentives provided to teacher
researchers.

Memorial University in Newfoundland and Labrador Canada (as cited in C.S.
Johnson, 2011) discovered the five common challenges that teachers encounter during
their action research practice. They are time constraint, lack of resources, difficulty with
formulating a research question, resistance to change and failure to take ethical
considerations into account.

A remarkable way of learning about the execution of action research was presented
by Vogrinc and Zuljan (2009). The researchers reported that “the reader can transfer the
results of the action research to their educational practice by taking that which makes sense
and acting according to it or by adapting the findings to the characteristics of their own
specific situation” (p. 55). Thus, Vogrinc and Zuljan (2009) specified the value of
describing the action research process with the explicit explanation of the problem, the
ways of solving it and the results achieved. In case teachers are provided with “the
description and analysis of the course of the action research” (p. 55), the readers will be
able to implement or accommodate the action research results in their own teaching
practice or in their peculiar case. This process substantially contributes to the teachers’
professional growth.

The Implementation of Action Research in Kazakhstani Schools
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The action research programme was launched in some specialized schools in
Kazakhstan starting with the year 2013. Some regional workshops and cohort meetings
were organized for the teachers from specialized schools. The culmination of this year was
a whole cohort meeting and presentation at an international conference. A Teacher
Research Coordinator (TRC) was assigned in every specialized school to facilitate the
spread and development of the action research programme among the teachers
(McLaughlin et al., 2014).

Madeyeva et al. (2016) reported that 255 teachers from specialized schools
participated in three seminars conducted at the University of Cambridge, UK, and 11
seminars held within Kazakhstan. Also, about 600 teachers took cascade training and are
involved in more than 250 research projects (both action research and lesson study). The
Handbook and Manual of Action Research was compiled to assist TRC. The collection of
79 posters of teacher researchers was made, and a special community of researchers was
created on the website called “Pedagogical Database”, through which teachers have a good
opportunity to share their research results and get support from colleagues. The teacher
researchers from any school can take part in the annual conference organised by AEO
“Nazarbayev Intellectual Schools”, where there is a separate section for presenting
research results.

Based on their research findings, Madeyeva et al. (2016) identified a number of
barriers that hinder teachers from conducting a good quality action research. The first one
is low research skills that involve difficulties in managing research methods, identifying
the research question, lack of theoretical knowledge and analysing the results of the
research. The second one is the provision of insufficient support in conducting action
research. In order to handle the existing situation, Madeyeva et al. (2016) offered some

recommendations such as providing teachers with methodical hours, raising the



TEACHERS' UNDERSTANDING OF ACTION RESEARCH 25

competence of TRCs, enhancing teachers’ research capacity and providing access to
international periodicals and electronic resources database.

Despite a wide range of activities taken to support action research in some
Kazakhstani schools, there is no information about the successes and challenges of action
research in each specialized school due to lack of research in the given area.

Theoretical Framework

‘Learning to learn’ is one of the key competencies possessed by individuals,
through which they arrange their own learning, manage their time and information
efficiently. Learning takes place not only individually, but also in groups (Rogers, as cited
in Sahin, Akbasli, & Yelken, 2010). Lifelong learners feel responsibility for their own
knowledge, personal development as well as teaching (Sahin, Akbasli, & Yelken, 2010).
Professional development and knowledge are gained with the help of reflection (Mortari,
2012). Action research is seen as the efficient mechanism that fosters teachers’
professional development through reflective practice and collaboration. Thus, the theories
of lifelong learning and reflective practice (Schon, 1983) provide a framework for teachers
and practitioners to continue to learn and develop their professional capacity by actively
engaging in systematic examination and analysis of their own as well as others’ practices
through action research.

Summary

The purpose of this chapter was to provide findings from different studies about
what action research is, how teachers view and understand action research, what stages
action research is comprised of, the challenges teachers face when they are involved in
action research, and what steps teachers take to cope with those challenges. The last
section provided information about how action research entered Kazakhstani teachers’

teaching practices.
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Chapter 3: Methodology

My study is guided by the following research questions: What do teachers
understand by action research? How do they design and implement action research? What
challenges do they face in conducting action research? Why do these challenges occur?
How do these teachers address those challenges? The qualitative case study design is
applied to find answers to these research questions. This chapter describes the research
methodology, and presents information about research design, description of the study
area, participants, procedures, data collection methods, data analysis and ethical issues.
Research Design

This study adopted a qualitative case study approach. Case study is one of the
famous research designs widely used in different fields such as psychology, sociology,
anthropology, business, education and many others (Yin, 2015). A combination of
different data collection methods is used in case study research, which provides both
qualitative and quantitative outcomes (Eisenhardt, 1989).

In his book on case study research method, Yin (2015) distinguishes case study
from other research methods by highlighting such characteristics as asking “how” or
“why” research questions about a present-day series of events, and little or complete
absence of control over the events by the researcher. This research falls under these
criteria. Firstly, one of the main research questions looks into how schoolteachers design
and implement action research, while there is the second one that deals with how teachers
address the challenges they face. There is also a research question, which looks into why
those challenges occur. Secondly, the research explores the present-day situation. Thirdly,
the researcher has never participated in action research courses held in the specialized
school and has never been involved in the organisation of the action research courses in the

given school.
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According to Gillham (2000), a case can be an individual, a group, an institution or
a community. The case of one specialized school was examined in this research study.
A variety of evidence is collected when studying the case. It is “the evidence which is there
in the case setting, and which has to be abstracted and collated to get the best possible
answers to the research questions” (Gillham, 2000, p. 1). The evidence for my case study
research was accumulated within the school to gather information about how teachers
understand the concept of action research, the way they design and implement action
research practices, the challenges they face and the actions they take to overcome those
challenges. In order to arrive at the best answers to the research questions, the data
amassed from the semi-structured interviews, course session observations and reviews of
the action research articles were synthesized, compared and contrasted.
Description of the Study Area

The research was carried out in one of the specialized schools, which is located in
the western part of Kazakhstan. This school is the pioneer in introducing action research
among all the other schools in the region. This means the specialized school takes
responsibility to transfer all the knowledge about action research to the other mainstream
schools in the region, which comprise schools located both in the urban and rural areas. In
order to disseminate their experience among the teachers from the mainstream schools,
selected research practitioners of the specialized school conduct scheduled seminars and
trainings for them. When the specialized school is aware of their own successes and
challenges in promoting and conducting action research, they can guarantee that they
deliver their experiences and practices in action research to other schools in the proper
way. My main purpose of selecting this particular school is to help the school
administration and the teachers to identify the areas regarding action research practices that

need urgent attention and further improvement. Another reason why I chose this school is
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that currently I work there, and this made it convenient for me to gather information and
conduct my study in this specific school.
Sampling Selection

Marshall (1996) points out that “an appropriate sample size for a qualitative study
is one that adequately answers the research question” (p. 523). Coyne (1997) expounds on
the importance of the selection of sample in qualitative research, because the quality of the
research greatly depends on it. Being aware of the importance of selecting the participants
for getting credible answers to the interview questions, I paid a great deal of attention to
the number of the participants and their experience in the field of action research.

For this case study, purposeful sampling technique was employed. The reason for using
this particular sampling technique was that it is frequently applied in qualitative studies,
and it represents a sample that retains the typical features consistent with the research
question(s) (Nastasi, 1998). Also, in purposeful sampling, the participants are chosen with
the researcher’s intention of learning or understanding “the central phenomenon”
(Creswell, 2012, p. 206). In order to recruit the appropriate participants who can contribute
to the study by providing detailed and extensive information, the specific criteria for
selecting participants were created. These included the current involvement in action
research, more than two years of experience in conducting action research, as well as
active or continuous participation in school-based action research courses for at least two
years.

Palinkas et al. (2015) specify fifteen types of purposeful sampling strategies, where
maximum variation sampling is described as one of those placing “emphasis on variation”
(p. 535) and exploring “common patterns across great variation” (Glesne, 2011, p. 45). So,
maximum variation sampling was applied for the study to ensure the diversity of the

participants and look at the research problem from different viewpoints. Thus, the
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participants had to be the representatives of both genders and different age groups, with
more than two years of experience in action research, and the members of different subject
departments. One teacher from History, Kazakh Language, Mathematics, Arts, English
Language, Biology and Physics departments participated in the study. Originally, it was
planned that four female and three male teachers would be invited to take part in the
research. During the research it was found out that most of the male teachers were not
engaged in action research, and some did not have two years of experience in doing action
research. As a result, five female and two male teachers participated in the research. Their
ages ranged between 28 and 51 years.

As mentioned in the first chapter, the school runs the action research course
sessions for all the teachers, who are interested. The course moderators were also invited to
participate in my research study. At the time there were nine action research course
moderators at the specialized school, who are accountable for “beginner”, “continuing”
and “advanced” courses for action researchers. One course moderator from each group was
invited to take part in the research. There were no specific criteria for selecting the course
moderators, as all of them are considered more experienced action research practitioners in
the school. All the course moderators are females, and their ages ranged between 36 and 55
years.

Creswell (2012) specifies that the qualitative researchers choose the participants
“that can best help understand the central phenomenon” (p. 206). The reason for choosing
two groups of participants (teachers and course moderators) is to profoundly explore and
broadly interpret teachers’ understanding of the notion and concept of action research, the
way they implement action research into their teaching practice, the challenges they face

and the actions they perform to respond to the challenges.
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To sum up, 10 participants from the same school were engaged in the study, 5
female and 2 male teachers, representing different age groups, and 3 course moderators
were interviewed through semi-structured face-to-face interviews with open-ended
questions. These teachers’ group meetings and course sessions conducted by moderators
were also planned to be under observation during the study. Table 1 presents details about
the participants:

Table 1: List of participants

Pseudonym | Experience Subject Gender Age Role
in Action
Research
Gulzhan 3 years History Female 40 Teacher researcher
Zhadyra 2 years Art Female 28 Teacher researcher
Aizhan 3 years Biology Female 38 Teacher researcher
Arai 2 years Mathematics | Female 39 Teacher researcher
Balausa 2 years English Female 31 Teacher researcher
Asan 2 years ICT Male 51 Teacher researcher
Bek 2 years Physics Male 38 Teacher researcher
Lala 3 years Chemistry Female 55 Course moderator
Shyryn 2 years Russian Female 44 Course moderator
Aisha 3 years Kazakh Female 36 Course moderator
Procedures

The first step before commencing the study was getting the approval from the
NUGSE Ethics Review Committee. Once the approval was obtained, the first person
whom I approached was the gatekeeper of the specialized school. The gatekeeper received
an Invitation letter (see Appendix A), in which the researcher explained the purpose of the

study and the benefits the school would gain from the research. When the gatekeeper gave
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permission to conduct the study within the school, I got the list of the teacher-researchers
who attended school-based action research courses in the previous two academic years and
of those attending them the following year. It was not difficult to get the lists, as the school
leadership regularly issues orders, in which they indicate the names of the participants of
the courses and the moderators. Then, the orders are disseminated to the whole school staff
via corporate mails. Eventually, I downloaded the lists of the course participants and their
moderators in three academic years from my corporate mail.

When investigating the list of action researchers, I found out that most of them
were females. At last two male researchers with two years of experience in action research
were identified. The other five participants were females. All the participants were selected
according to the criteria set and from different subject departments. The next step was to
recruit them into the study. The Invitation letter (see Appendix A) stating the purpose and
benefits of the study, what would be required from them during their involvement in this
research, and assurance of their confidentiality and anonymity were given to them in a hard
copy. All the participants responded in a few days affirming their agreement to participate
on a voluntary basis, except one teacher, who claimed she was not confident enough to
give an interview. Consequently, I chose another teacher from the lists, but from the same
department. Then, I met all the participants individually to give an Informed Consent Form
for Teachers (see Appendix B). The provided consent forms contained information about
the purpose of the study, how data would be recorded and used, the ways of ensuring
participants’ confidentiality and anonymity, and the ways of eliminating the possible risks.
The participants were aware of their right of withdrawing from research any time and
without giving any reason. In each case, two consent forms were signed. One was given to

the participant, while the researcher kept the second copy.
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The participants were asked to respond to interview questions I had prepared in
advance (see Appendix C). Also, some additional questions emerged during the interview.
Each interview lasted between 45 and 60 minutes. The participants were interviewed
individually. The interviews were conducted on Wednesdays and Saturdays, because the
participants did not have any extra lessons on these days (Usually, all the teachers conduct
extra lessons after the regular lessons end). The interviews took place in a locked room.
The time of meeting for the interview was agreed beforehand to suit the schedule of the
participant and interviewer. All in all, 10 semi-structured face-to-face and in-depth
interviews were carried out, which helped to explore teachers’ understanding of the notion
and concept of action research, the stages they follow while doing action research, the
challenges they face and they way they respond to those challenges. All the interviews
were audio recorded. I promised to provide the participants with the copy of the research
findings by the end of the study.

Data Collection

The process of data collection included semi-structured face-to-face interviews,
teachers’ group meeting and course session observations, and the reviews of action
research reports and articles written by teachers.

Semi-structured interviews. Among all the data collection methods the semi-
structured interviews were of greatest importance, because they provided me with valuable
information. One unique advantage of this type of interviews is that there is a set of
questions prepared in advance, and some other relevant questions can be asked when it is
appropriate throughout the conversation. The questions were aimed at identifying what
teachers understand by action research, and how they design and implement it as a way to
improve their teaching practice at school (see Appendix C). The researcher also conversed

with them about the challenges teachers experience whilst conducting action research as



TEACHERS' UNDERSTANDING OF ACTION RESEARCH 33

well as the actions they take to overcome those challenges. During the interview
participants were also asked about their own propositions on how to solve or at least
alleviate the identified issues.

Seven teacher-researchers and three course moderators took part in the interviews.
Each participant was interviewed once for about 45-60 minutes. Before the interview, the
researcher and participants agreed on the convenient time and location communicating
through corporate mails, WhatsApp messenger and telephone calls. All the interviews were
conducted in Kazakh, and then translated into English by the researcher herself. With the
consent of the participants, the interviews were audio recorded.

As Creswell (2012) noted in his book, interviews “do not restrict the views of the
participants” (p. 205). There is one important thing I would like to mention in the support
of his claim. During my study some interview participants had an extremely trustful
attitude towards the researcher. There were the moments when after the interview had
finished, they would come up to me on their own initiative and ask to include the
information and opinions they had forgotten to mention during the interview.

Observation. As mentioned before, there are special courses for teachers who are
involved in action research, which are conducted in school by more experienced research
practitioners called moderators. Teachers attend these courses every week to discuss
matters that bother them and simply share their experiences. With the permission of the
course moderators, non-participant observation was made during the courses. The courses
lasted for 40 minutes and observation took place the whole duration. The participants were
informed about observation a week before. The researcher did not take part in the activities
and discussion held within the course sessions.

The researcher was able to observe how course moderators interacted with the

participants, the issues they discussed while meeting each other, and what knowledge the
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teachers obtained at the courses. Observation allowed the researcher to identify benefits of
the course for teacher-researchers, as well as misunderstandings and obstacles that
prevented teachers to conceptualize the action research process. The data gathered from
observations were recorded in an Observation Protocol (see Appendix D) prepared well in
advance. There were two course observations all in all. All the observation notes were kept
in a locked drawer to ensure confidentiality.

The teachers of the school conduct action research individually, in pairs and in
groups. | planned to observe the two meetings of the teachers who are involved in pair and
group action research. However, during my study no meeting took place. According to the
teachers’ action plans, they need to meet regularly, but practically it did not happen.

Document analysis. Before the study began, the researcher was quite certain that
the school would offer a lot of documents for analysis. This is explained by the fact that
the school has been functioning for more than three years already, and most of the teachers
have been doing action research during this period of time. Two regional conferences were
organized at school in the years 2017 and 2018, where teacher researchers presented their
research findings with the purpose of sharing experience with each other.

As a result of the regional conference, a special collection of articles based on
teacher action research is compiled and published every year. Twelve articles from these
collections were read and analyzed by me to ascertain whether teachers understand and
follow the stages of action research. I looked into whether planning was well designed, if
the methodology was used accurately, and how data was analyzed. In addition, I explored
the research purpose and questions, and looked into whether the research findings
presented answers to all the research questions.

In addition to the action research reports and articles, I read and examined the

course plans of school-based action research courses, which were developed by the
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moderators themselves. I analyzed them to see what topics the courses offered the teachers,
and whether all the action research stages were covered and explained to the course
participants. The course plans were a valuable source of data, as they reflected the quality
of the courses. In addition, reviewing the course plans allowed me to understand if the
moderators were sufficiently prepared to ensure both theoretical and practical assistance to
the teachers. All my records on the analysis of the articles and course plans were written in
the document analysis sheet (see Appendix E).

Data Analysis

Hand analysis is quite beneficial as it allows the researcher “to be close to the data
and have a hands-on feel for it” (Creswell, 2012, p. 240). For this research study, I used
manual coding. In other words, the hand analysis of data was applied.

When I started analyzing the data, pre-coding was done in order not to lose the
most efficient moments in the transcripts and documents (articles and course plans). As
Saldana (2015) offers, the eye-catching words, phrases and sentences should be
highlighted with a marker, and the notes of electronic format can be coloured. After
transcribing all the interviews, I typed them on the computer and printed. On the printed
versions of the interviews, | highlighted the necessary data in different colours. The
teachers’ understanding of the notion and concept of action research was highlighted with
the “yellow” colour, while implementation of action research practices was “green”, the
colour for challenges was “red”, and the ways of dealing with challenges were highlighted
in “pink”.

When analyzing the interview transcripts, I used lean coding. I read the paragraphs
and sentences, and assigned codes. Then the similar codes were grouped and developed
into broad themes. In my research study, four broad themes emerged in total. These themes

were further broken down to sub-themes to keep the findings organized and systematized.
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All the quotes from the participants that support the codes were underlined with the blue-
coloured marker.

In order to synthesize what I have found, I wrote a memo (Saldana, 2015), in which
all the information received from coding was summarized. Memoing is a very useful
strategy for recording the codes and analyzing the data, and it allowed me to thoroughly
reflect on the findings and make conclusions based on them.

To ensure that research findings were reported with accuracy and credibility in the
written form, member-checking process was conducted. This means some of the
participants were requested to read and check “whether the description is complete and
realistic, ...and if the interpretations are fair and representative” (Creswell, 2012, p. 259).
Triangulation is present within this study, as responses of the interviewees were compared
and contrasted with what was derived from observations and documents regarding action
research in the school (i.e. research articles and reports). Furthermore, they were compared
to what is stated in the works of academic experts about action research stages to find out
whether the teachers adhere to all of them during their action research.

Ethical Issues

Before the study started, the researcher had approached the gatekeeper of the school
with an Invitation letter. This letter was responded positively and permission was granted
to conduct the study in the specialized school. The participants of the study received an
Invitation letter through their corporate mails and in hard copies. Upon their consent to
participate, they were given informed consent forms to read and sign. The consent forms
informed them about possible risks and benefits of the study, as well as their rights to quit
the research at any time, and refuse to reply to the interview questions they did not want to
answer. In addition, they were aware of the facts that their participation was absolutely

voluntary, and their names would remain confidential and anonymous, as the researchers
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replaced the names with pseudonyms. They were notified about the purpose of the study,
the approximate duration of the interviews, observation of group meetings and in-school
course sessions. Member-checking was done before the data was analyzed in order to
prevent any misunderstanding. The audiorecordings and transcripts were retained in the
reseacrher’s private laptop and protected with a password. All the observation and
document analysis protocols were kept in the locked drawer in the researcher’s classroom.
Then, all the electronic and paper files were destroyed.

There were no known risks for the participants. The only little risk was that the
teachers felt uncomfortable or little stressed while talking about the quality of the action
research courses, their own understanding of action research and about the school
leadership in facilitating action research. In this case, the participants could skip a question
they did not want to answer. Also, they were assured that whatever they said in the
interview would be completely confidential. In addition, participants could stop the
interview or withdraw from the study at any time without giving any reasons.

The expected benefits for participants were their better comprehension of the notion of
action research, and implementation of action research as a way to improve their teaching
practice. At the end of the research participant teachers will be provided with a short
summary of the study and recommendation on how to take advantage of action research to
improve their teaching practice.

Summary

The described chapter focused on the methodology of the research. In particular,
the chapter described research design, choice of the research site, selection of the
participants, the procedure used to recruit and involve them into the research study, data

collection as well as data analysis processes. The last two chapters were devoted to the
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limitations of the study and ethical considerations that were employed to protect

anonymity of the participants.
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Chapter 4: Findings

This chapter presents the study’s findings emerged from analysis of the semi-
structured interviews, action research course session observations and review of AR course
plans as well as reports and articles written by teacher researchers. The purpose of this
study was to explore teachers’ understanding of the notion of action research, and the way
they implement it in their teaching practice. The study also explores the challenges
teachers face in conducting action research, the root of those challenges and the strategies
the teachers apply in order to address those challenges. The perspectives of two participant
groups were examined during the research.

Apart from providing profound insight into the implementation of action research
in this particular school, the choice of two groups of participants allowed the researcher to
explore the influence of in-school courses on teachers’ understanding about action research
and their research practices. All the interviews were conducted in the Kazakh language,
and participants’ quotes were translated into English by the researcher herself. In addition,
every participant was given a pseudonym to ensure that they would not be personally
identifiable in any way.

The findings of this study capture the following major themes:

1) Teachers’ understandings of action research, 2) Teachers’ action research
implementation practices, 3) Challenges teachers face, 4) The ways in which teachers
address the challenges.

Teachers’ Understandings of Action Research

The interview questions regarding the purpose of conducting action research
revealed how the teachers understand it, and the reasons they are involved in action

research.
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Action research as a tool to tackle teaching and learning issues. After analysing
the responses of the participants, it became obvious that most of them viewed action
research as a tool to tackle the issues inside the classroom. For instance, Aizhan, a Biology
teacher, who is considered an experienced research practitioner, defines action research as,
“...teachers’ research activities aimed at overcoming difficulties encountered in their
teaching practice” (Int. 1/11/18). She also adds that the focus of the research can be
various, including subjects concerning teaching, assessment, relationship with the students,
even students’ abilities and perception peculiarities.

A similar idea is shared by Mathematics teacher, Arai, who views, “...action
research as the implementation of the teacher’s selected teaching methods and strategies
during the classroom problem solving process” (Int. 10/11/18). The same opinions were
reiterated by three other researchers. Zhadyra, an Art teacher, said that “...action research
is used by teachers to solve the certain problem in any grade” (Int. 7/11/18), while an ICT
teacher Asan explains his main purpose in doing action research in the following way:
“...to deal with the problem you face in your teaching practice. It means a problem
emerges, and you seek the ways of resolving it” (Int. 6/12/18). The third supporter of the
analogous view, Gulzhan, interprets her opinion by saying:

The teachers need to do action research when there is a problem inside the

classroom concerning not only the students, but also the teacher. Teachers often

experience problems such as poor contact with the audience and teacher’s

incomprehensible explanation of the new topic. In these cases, action research is a

necessity (Int. 6/11/18).

All the responses above demonstrate that teachers’ main goal in conducting action
research is closely associated with their intention to deal with the problems occuring

during the teaching and learning processes. Shyryn, the course moderator, holds the same
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view as she states: “...to raise the quality of their teaching. Nowadays, the majority of the
teachers are well-educated, and they want to research their individual practices. They start
by attending the school-based courses, and then ‘get a taste’ in doing research” (Int.
14/11/18). Shyryn’s response is in line with most of the teachers’ views. This serves as
evidence that both course moderators and teacher researchers consider action research as
an effective means to solve everyday problems in classrooms.

Action research as a collaborative practice. Almost all the participants of the
study understand that the involvement of other people is crucial when resolving the
problem through action research. An English teacher Balausa emphasizes the importance
of student participation in dealing with the problem: “The student plays the main role in
research. The problem can be solved only when a student and a teacher collaborate”
(Balausa, Int. 8/11/18). The importance of student participation was also mentioned by
Asan, an ICT teacher researcher. He states that “...the solutions to the problems should not
be sought by one person. They can be discussed with the colleagues and the students™ (Int.
6/12/18).

In addition, there are teachers, who prefer to conduct action research with their
mentees (novice teachers, who have just started their teaching career) due to a number of
benefits for them. According to History teacher Gulzhan’s opinion, “While their
engagement in action research, young teachers experience professional improvement. They
develop their teaching practices. Moreover, they become better aware of the subject they
teach, and therefore learn to teach the new lesson better” (Int. 6/11/18).

This view was seconded by another participant:

When I chose my critical friends, my choice fell on young teachers. I selected two

of them, but they served mainly as observers rather than critical friends. I remember

when [ was an inexperienced teacher myself, I used to observe more experienced
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teachers’ lessons in order to learn teaching methods from them. While being

involved in action research, young teachers will be able to gain and share

experience by lesson observation... There are two observers, because sometimes
two people may see two different pictures at the lesson. In this way, the mentees

will master action research (Arai, Int. 10/11/18).

All 1n all, three participants agree on the sentiment that at the initial stage mentees
can be requested to be a critical friend of the researcher. During the research process, the
young teacher gets interested in it and obtains an opportunity to solve the problems within
the classroom, as well as some issues concerning their own teaching, such as poor ability
to make contact with the students, improper provision of the new theme to the students,
students’ misunderstanding of the new lesson, and bad behaviour. Only one teacher,
Balausa, mentioned that her critical friend was her mentor, and she admitted that she had
received a lot of help from her. In addition, she emphasized the significance of having a
well experienced critical friend when conducting research.

It is noteworthy to point out that the course moderators also encourage teachers to
act as a critical friend to each other and emphasize the importance of doing so. The
following excerpts from the interviews with the course moderators clearly illustrate these
tendencies: “...my teachers make lesson observations. Observation of the students... We
try to invite each other to our lessons as critical friends. Then we take the observation
sheets and utilize them when writing an article” (Shyryn, Int. 14/11/18). “The teachers
make alterations into their actions only with the help of the critical friend’s opinions and
viewpoints...” (Aisha, Int. 10/11/18).

Action research as a tool to raise students’ learning outcomes. Along with
perception of acton research as a tool for solving the classroom problems supported with

colleagues’ and students’ cooperation, it is considered to help raise the ‘quality of
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knowledge’. According to my research participants, ‘quality of knowledge’ is a term,
which means evaluation and validation of students’ learning outcomes. In order to
calculate the quality of knowledge, the teacher finds out the percentage of the students,
who received ‘A’s and ‘B’s either for the test or as the term mark. If the percentage is big,
the quality of knowledge is considered to be high.

With the help of action research, most of the teachers intend to assist their students
to learn better and subsequently get higher points in the internal summative assessment that
takes place at the end of each term. “When the student is fully engaged in tackling the
problem, it also affects his or her performance during the lesson. Thus, the student’s
quality of knowledge goes up”, said Balausa, an English teacher (Int. 8/11/18), who had
been doing action research for more than two years. The next comment also illustrates that
the major goal of the teacher’s engagement in action research is assisting students with
their learning: “Research is significant for me. First of all, I need it to see the achievements
of my students, to enhance my teaching experience in order to improve student learning...”
(Gulzhan, Int. 6/11/18).

Aisha, a course moderator, supports the similar idea by providing the following
example:

In our school there are some teachers who give students a higher mark than they

earn. This is a real problem, because teachers are not helping the students to

improve. Why don’t those teachers strive to develop students’ learning abilities? If

they conduct research, the quality of knowledge will definitely grow (Int. 8/11/18).

To support her claim, Aisha describes one instance that she witnessed in her
teaching practice:

I cannot help mentioning one occasion that happened last year. There were History

teachers who conducted joint action research in the class where I was teaching.
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Once, I started to realize that the students’ writing skills were changing for the
better. I mean they began to write essays well by distinctively stating their
arguments and justifying them. Owing to the research by History teachers, the
quality of knowledge in my subject has increased. Do you see the effect? (Int.
8/11/18).

The above mentioned statements illustrate the positive effect of action research on
student learning. Aisha’s example clearly demonstrates that the impacts of action research
are not limited to one subject, but instead can be seen in other courses across the
curriculum.

The majority of the respondents pointed out that they would measure whether their
research was effective by comparing the summative assessment results. In other words, in
case the students demonstrated good knowledge during their summative assessment for the
term, the teachers believe that their action research positively influenced their own
teaching practices and consequently positively influenced students’ learning outcomes.
During the interviews the course moderators also verified that the teachers mostly rely on
summative assessment results to evaluate the efficiency of their research. In some cases,
students’ term results (mainly the quality of knowledge) are also compared.

Teachers’ Action Research Implementation Practices

All the research participants claim that they are aware of the action research stages.
However, different participants interpret the stages in different ways, thus a variety of
perspectives were expressed while talking about how the researchers implement action
research into their teaching practice, and what stages they comply while doing action
research.

According to an Art teacher, Zhadyra, action research is implemented in the

following stages:
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The first stage is identifying the problem. The second stage is the significance of
the problem. The third stage is creating problem tasks. Then I think of the methods
that can be applied to solve the problem. Next come the subject and object of
research, by that I clarify what I will research and whom. Then I make an action
plan, which is very detailed and accurate. The action plan includes the information
about the lessons I conduct. I thoroughly write the activities when I plan the lessons
and then conduct them. Also, there is reflection after each lesson, I mean teacher’s
reflection on the lessons. Only after all these activities I come up with my findings

and conclusion (Int. 7/11/18).

It can be seen that Zhadyra’s description of action research stages does not mention
anything about research methods and reviewing literature. Also, the teachers’ answers to
the interview questions and probing revealed that she and other researchers reflect on their
actions in their minds only and they do not write their reflections.

The comment below illustrates another understanding of the stages of action
research:

The initial stage in conducting action research is to identify the direction that I

would like to investigate. The second stage is getting acquainted with relevant

literature, because I have to thoroughly know the topic that I am working on. Then I

meet the school psychologist to talk about the students participating in my research.

The reason I do this is that mainly I involve the students who struggle with their

learning. The next stage in my research is to conduct a survey. I conduct a survey at

the end of each lesson in order to find out which math problems were difficult or
easy for them, and how they were able to deal with them. After this, I analyze the

students’ responses and take the findings into consideration when planning the next
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lesson. I do this until I get the expected outcomes, and this takes a lot of my time

(Arai, Int. 10/11/18).

This response suggests that the researcher does not clearly distinguish between a
student reflection and a survey, and by conducting a survey after each lesson, she spends a
great deal of time on it.

When Arai was asked how she would know if the expected outcomes were
achieved, she said that her students’ mood after the lesson and their feedback given to her
in the form of reflection, as well as the results of the summative assessment, show her if
the research was successful and led to expected outcomes. As can be seen, the researcher
does too much work by making her students respond to survey questions after each lesson
and asking for their feedback in the form of reflection, though the described two methods
provide the researcher with the similar information.

It is important to mention here that the research practitioners mainly apply survey
and ignore other research methods. They believe that the interviews are time consuming
and sometimes do not encourage students to tell the truth because of uneasiness they feel in
front of their teacher. None of the participated researchers has ever tried focus group
discussions.

Gulzhan’s words can serve as a good illustration, which supports this finding:
“...The first step is to identify the significance of research with the help of observation.
Then I must conduct a survey to test the significance. After that I start action planning...”
(Int. 6/11/18).

All the participants of this case study research are of the opinion that they should
conduct surveys. The interview responses described above showed that there are various
reasons why researchers administer surveys. Furthermore, the teachers efficiently use the

results of their surveys while writing a research article. They interpret their findings not
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only in words, but also taking advantage of diagrams such as bar graphs, pie charts and
tables. Twelve articles written by action researchers were subjected to analysis, and eleven
of them contained visual representation of the data that were obtained from the surveys.

As for triangulation in research, only one participant (i.e. course moderator Lara)
was found to be aware of this technique. Triangulation is not included into the action
research course plans as a topic for consideration. As there is observed lack of
collaboration between the course moderators when working on the course plan,
triangulation was not approached at all (Lara did not share her knowledge about
triangulation with other course moderators). This resulted in teachers’ unawareness about
the importance of validation of data through application and combination of several
methods. Thus, the teachers became accustomed to using only one research method, with
the survey being populiarized.

The analysis of the respondents’ comments about the action research stages
exhibited that the action researchers have got common understanding about how to
organize the steps for research. They are all familiar with the first step, which is starting
with determining the problem for research. It is noteworthy to point out that the majority of
the written articles accurately portray the problems the action researchers worked on.
However, the subsequent research activities are described in different ways. Teachers
frequently spoke about the “significance of the problem”, which can be a part of the
research article, but not an action research stage.

Interestingly, two teachers and one course moderator stated that action research
procedure involves making a hypothesis. The course moderator hammered this belief into
her mind and even made other teachers accept it, which initiated more confusion about the
action research stages. The teachers, who spoke about making a hypothesis, share the

thought that they need to test that hypothesis when doing action research in the classroom.
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One more crucial aspect, which is devoid of the attention of researchers is literature
review. The analysis of the research articles disclosed that the researchers crudely review
the literature related to their topic. One article provided a well-written literature review,
while three articles did not have any review at all. The rest of the articles presented
literature reviews, but they only described the definition of the concept which the research
was based on (for example, differentiation, assessment, modeling, etc.) without critiquing
or discussing the previously done research results.

Nonetheless, it was noticed from the articles that the teachers are skillful at
recounting the actions they orchestrate on the way to solve the issue within the classroom.
The actions comprise various teaching activities the teachers use. All the examined twelve
research articles described what was taking place during the lessons and how the activities
were exercised.

Challenges Teachers Face

While analyzing the interviews with the action researchers, several common
challenges were identified. In addition, the respondents tried to find out the causes of those
challenges, shared their experience about how they deal with them and came up with their
own recommendations with regard to action research practices in the school.

Lack of knowledge about the action research stages. Despite the fact that
teachers understand for what purpose they conduct action research, when it comes to terms
of implementation and following the action research stages, they hesitate to describe the
steps they make on the way to solve the action research problem. For instance, Asan, an
ICT teacher, struggles with showing the connection between his actions while doing
research:

First I set a goal for research, then plan the activities. After I clarify the activities, I

prepare the questions. I use the prepared questions when I create a survey. The
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survey is compiled for both the teachers and students. After they respond to my

survey, | analyze their answers. Their answers help me to create new survey

questions... There are different methods that can be used at the lessons while
research. I search for the methods on the Internet. If I understand the method, I use

it. In fact, I never apply the methods I do not understand myself (Int. 6/12/18).

As can be seen from Asan’s response, it is evident that though he claims he knows
the stages of action research, in fact he has difficulties with applying them. Moreover, his
responses have shown that he does not differentiate between research methods and
teaching methods. This situation is common with the majority of the participants, even
though they weekly attend the school-based action research courses.

The next response by Biology teacher Aizhan shows that the researcher struggles
with understanding the action research stages:

I read about the stages of action research in the literature written in the Kazakh

language. They differ from what is written in the foreign sources. But I do not

know which information about the action research stages is correct. I just use those

stages that are convenient for me (Int. 1/11/18).

As seen from Aizhan’s response, lack of credible sources in Kazakh and Russian
languages confuses teachers even more and contributes to misunderstanding about the
action research stages. “I do not fully understand the action research stages. This obstructs
me from writing my report as well. I do not know how to describe the steps”, worries
Zhadyra, an Art teacher (Int. 7/11/18).

One more surprising thing is that the majority of research practitioners and course
moderators have never heard of the notion “action research cycle”. While being asked a
question about how they can describe the action research cycle, eight out of ten

interviewees made surprised faces or smiled with nodding that they do not know about it.
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This finding can be demonstrated by the following quotes: “I do not know the word “action
research cycle” (Gulzhan, Int. 6/11/18). “There is a song “It all starts with a circle”. Maybe
it is about beginning a new research?” (Shyryn, Int. 14/11/18). “At the moment I have
forgotten what the cycle is” (Aisha, Int. 8/11/18). “I have never heard about the action
research cycle” (Zhadyra, Int. 7/11/18). “I am afraid I need a hint here” (Balausa, Int.
8/11/18).

Bek, who did not hesitate upon hearing the question about the action research cycle,
responded in this way:

The cycle comprises of problem identification, data collection, data analysis, action

planning based on the analyzed data. Then comes the new data analysis, i.e. you

analyse the benefits and drawbacks of the applied actions. After that, new actions
are planned and applied. These processes are repeated until you reach a conclusion

(Int. 26/03/19).

Arai conveyed her thoughts on the action research cycle saying:

First, it is identifying the problem and the researched class. Then comes collecting

data and analysing that data. Next comes planning the lesson, observing the lesson

with the assistance of the critical friend, analysing the lesson, making modifications
if necessary, and repeating the actions again (Int.10/11/18).

The interviewees’ such remarks depicted that only two participants have valuable
insight about the action research cycle.

Insufficient support from action research course moderators. All the seven
teachers, who participated in my study, attended the in-school action research courses.
Among them, four attendees reported they were not satisfied with the quality of the
courses. As a result, this led to poor teacher assistance. History teacher Gulzhan expresses

her worry by saying:
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I attended the school-based action research course last year, to be frank, I did not
like it very much. My personal opinion is that the quality of the course needs to be
improved. I feel I did not receive the necessary information to its full extent. In
order to fill in the gaps, I had to study by myself a lot...I want to have a good
mentor on research who can show me the right way (Int. 26/11/18).

The statement below reveals Zhadyra’s concern about her research topic:

I have a research topic, but [ am doubtful about its correctness. My course

moderator also said that my topic is a little bit confusing and difficult to understand.

We tried to change it together, but we are both not sure whether it is proper or not

(Int. 7/11/2018).

The respondents’ words reveal the fact that the teachers do not always get adequate
support and assistance from the course moderators. When the participants were asked why
they think this happens, all of them were of the opinion that the course moderators were
not trained to be trainers in action research, thus they did not have enough qualifications to
provide them with appropriate support.

During the interviews, the course moderators mentioned that they have to supervise
5-6 groups of action researchers, who come from different subject departments. This
provokes some difficulties for them. The following example is representative of the
thought about the hard work the course moderators are doing:

In my group I have teachers from different departments, and I do not know the

specifications of their subjects. Their research topics are very much related to their

subjects, and when the questions arise, for example, about differentiation in the

class, I hesitate to help them (Aisha, Int. 8/11/18).

Lara reiterated this concern by saying: “The groups that attend my course have

different research directions. It is inconvenient for me, because the research topics are
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different. This causes difficulty for me to guide all of them at the same level” (Int.
27/03/19).

As stated by the course moderators, the number of groups affects the quality of
their work. The moderators have 5-6 groups, and each group needs attention and assistance
from them. One hour a week devoted to the in-school courses is not enough for the course
moderators to pay sufficient attention to all of them.

In order to witness the teachers’ learning, I observed two sessions of the in-school
action research courses conducted in different groups by different moderators. Both
sessions were conducted by moderators with three years of experience in the field. During
the first session the course moderator made a presentation explaining the difference
between qualitative and quantitative research methods. She prepared a good presentation,
but she felt a little bit hesitant while responding to the teachers’ questions. For instance,
when the question arose about distinguishing between research methods and activities
directed to solve the identified problem, the course moderator was not able to provide
rational explanation of the difference of the two notions. The observation of this session
demonstrated that both course moderators and teachers experience lack of knowledge
about research methods and action research stages. What I liked about this session is that
the moderator emphasized the importance of using several research methods, and the
teachers reflected on which research methods they could apply particularly for their
research.

The second session was dedicated to the moderator’s presentation about the
research she presented at the international conference in Astana two months ago.
Throughout the session, she talked about her research and answered the questions that

arose from the course participants. The only research method used by the course moderator
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in her research was the survey, which, as she stated, helped her to identify her students’
learning needs.

Time constraints. Another difficulty reported by almost all the respondents is lack
of time, which is brought about because of teachers’ duties within the school. Teachers feel
that they are loaded with much work, and utterly have little time to commit themselves to
research. The following statements by participated teachers exhibit the issue of time
deficiency for doing research as well as its causes:

The most challenging thing for me is lack of time. I know that action research

should not be done in haste. However, we have a lot of other responsibilities, which

need to be done immediately. As a result, we place action research to last place and

do not pay sufficient attention to it (Aizhan, Int. 1/11/18).

Arai sees the issue of lack of time as a big problem that stems from professional
duties she carries out. As she related in her interview:

The main trouble for me is time. I am involved not only in action research, but also

I take part in the work of “creative groups” functioning in the school. Currently, I

am the member of the groups on teacher attestation and differentiated instruction.

Last year I was the Head of the Department and was handicapped with a load of

responsibilities (Arai, Int. 10/11/18).

Balausa reflected on her experience by saying: “Currently I am doing research with
several teachers. We do not have time to meet, because when I am free, others always have
something to do. This is the reason why we cannot finish our research work” (Int. 8/11/18).

The participants’ such responses suggest that they do not give proper attention to
action research owing to heavy workload and additional duties they have within the school.
Normally, every teacher teaches 18 lessons a week. In case there is scarcity of teachers, the

number of lessons may increase up to 26. Besides the lessons, the teachers spend a plenty
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of time on planning the lessons, writing the detailed lesson plans, preparing worksheets
taking into account different levels of the students, designing formative and summative
assessment tasks. There are two types of summative assessment the teachers need to
prepare. The first one is summative assessment for the unit, which is compiled and
conducted after the students study the particular topics. The second is summative
assessment for the term, which is developed and reviewed by the teachers up to a certain
date and taken by the students by the end of the term. Moreover, teachers check all the
summative assessment tasks, and record the results into the electronic journal. By the end
of the term, the teachers submit the term report on the students’ performance (based on the
term marks) to the head of the department. Provided that there is a student, who got a bad
mark (either ‘D’ or ‘E’), the teacher is requested to deliver a report on why the student has
unfavorable learning outcomes. Furthermore, teachers need to attend meetings scheduled
by the school administration on different matters. They make observations of the
colleagues’ lessons, conduct extra lessons and out-of-classroom activities. The described
activities are done by just an ordinary teacher. However, there is a number of teachers with
some additional responsibilities. There are heads of the department, coordinators on the
programme, on assessment, on differentiation, on student competitions and research
projects.

When being interviewed, two course moderators affirmed that action researchers of
the school combat with finding enough time for performing research due to work overload,
whereas one moderator expressed her scepticism towards the problem of time shortage
stating that teachers use this to defend their unwillingness to carry out action research.

In addition, the issue of time is affecting the type of action research the teachers

apply. Six out of seven researchers reported they prefer to be engaged in individual
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research. It was found out that these teachers avoid joining others due to the matters with
time.

I planned to attend teacher group meetings, but no meetings occurred during the
period of my research study. The teachers know that they need to meet regularly and claim
that they try to find time for assemblage, but practically it does not happen.

Language barrier. The research practitioners understand that a lot of research
papers are mainly written in English, and it is quite difficult to find resources and well-
written research reports either in Kazakh or Russian languages. A brilliant example of this
issue can serve the following statement of an experienced action researcher, Aizhan:

Before starting action research, I need to review a lot of literature regarding my

topic. But I find this step quite difficult, because I am experiencing language

barrier. It is known that the majority of the research is done in foreign countries and

written in English. There are some in Russian, but they are not many. In addition, I

think the research written in English is more reliable than written in Russian. As for

Kazakh, there are no research papers written in this language. I often refer to

English language teachers, but it is not convenient for me to bother them all the

time (Int. 1/11/18).

It can be seen that the researcher can not get access to the relevant literature
according to her research topic as she does not have sufficient knowledge of the English
language. One more hinderance is lack of credible sources in their native language (either
Kazakh or Russian), which really prevents them from producing good research practices.

Lack of written reflection. The participants of the study admitted that they do not
reflect in written form. “What I really need is to register my reflection on paper. I plan my
lessons and try out different methods, but reflect in my thoughts”, confesses Arai,

Mathematics teacher (Int. 10/11/18). “The most difficult thing for me is to write my
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thoughts on paper. I know that I have low writing skills. This also hinders me from writing
articles upon completion of research”, says Asan, ICT teacher (Int. 6/12/18). “I reflect on
my each activity every day. I reflect on what was successful, what did not work well, and
what I need to do to improve the situation. I reflect in my mind and never write”, admits
Gulzhan, History teacher (Int. 6/11/18). “My course moderator told me I need to reflect
after each lesson. But I have not started it yet”, says Zhadyra, Art teacher (Int. 7/11/18).

The teachers’ responses demonstrated that even though they reflect on their actions,
they do not write their reflection and thoughts either on paper or reflective journal.
Furthermore, one of the course moderators, Aisha, alluded to teachers’ reluctance towards
writing reflections by saying:

Based on my observations throughout three years, I can assert that researcher

teachers do not write reflections. This is manifested in their action research reports,

where they just describe the activities, but do not expose their reflective thoughts.

The teachers do not take any notes when they attend the courses. They listen to me

a lot, but do not put down anything in writing (Int. 8/11/18).

The Ways in Which Teachers Address the Challenges

Alongside with the challenges teachers confront in their research practices, the
interview responses aided to unveil the activities they fulfil on the path to surmount the
obstacles.

The ways to cope with a language barrier. Attending language courses is seen as
the main approach teachers apply to overcome the language barrier: “We try to settle the
issue with the English language by attending courses on our own. I can say we are trying,
but it is difficult to understand academically written articles”, concedes Aizhan (Int.

1/11/18). The same strategy is applied by Bek, who says:
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Since the beginning of this academic year I have been enrolled in school-based
English courses. I am still at the beginner level, and my progress is quite slow.
However, I do not throw up my hands, and believe that I will acquire this language

(Int. 26/03/19).

The researchers are doing their best to resolve the issue of language barrier by
studying English hard. Even though they still have small achievements, their beliefs and
hopes inspire them not to suspend to learn. In addition, one of the course moderators, Lara,
reported that teachers frequently address Google Translate service to make translations of
the information and articles that they need. Another course moderator, Shyryn, said she
had always proposed her teachers to utilize the service of Google Translate. As seen from
the interviewees’ and course moderators’ responses, they have derived their own solutions
to tackle the issue of language barrier.

The ways to cope with the issue of time constraint. When action researchers
were asked how they dealt with the issue of lack of time, most of them said that together
with their research group they appoint the certain time for meeting and discussing things,
but a lot of cancellations occur due to a busy schedule and tasks given to them from the
“top”. “Personally, I find time for my research, but I cannot influence other people’s time
and sense of responsibility”, regrets Balausa, an English teacher (Int. 8/11/18). She sees
this issue as the one that cannot be resolved by other people unless the researchers
themselves take actions towards it.

Nonetheless, the course moderator Aisha has her own strategy to overcome the
complication with teachers’ time management:

The teachers like it when they are demanded to do something. Sometimes it seems

to me that they need an authoritarian approach. There were the times when I would

knit my brows depicting my annoyance and frustration, and reproaching them for
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producing no results. And this worked. They felt embarrassment for their

unenthusiasm to find time for their research (Int. 8/11/18).

Aisha’s experience indicates that the teachers need the driving force that will urge
them on administering their research. Another course moderator, Lara, says that she
noticed several teachers who would stay after the working day to write their articles on
action research.

The ways to cope with the issue of lack of knowledge about the action research
stages. While talking about the ways action researchers practise to settle the issue of lack
of knowledge, a Biology teacher Aizhan shared an interesting piece of information:

Recently I have attended an international conference held in Astana. While being

there, I heard from the other researchers and academicians that people often

confuse research methods with teaching methods. That is a problem not only

concerning us, in fact it is a world-class issue (Int. 1/11/18).

However, Aizhan did not ask conference participants about how they usually deal
with the given issue. Nevertheless, she shared her own experience of learning: “The first
year was the hardest. We had to learn by searching materials about action research and
reading articles of different researchers” (Int. 1/11/18).

Aizhan spoke on behalf of the teachers, who were the first to be involved in action
research. The pioneers had to rely only on themselves and self study was the best way for
them to explore the basics of conducting action research. Gulzhan, who has also been
engaged in action research since the opening of the school, applies the similar strategy. She
describes her experience stating:

No matter how many months I spend on this, I consistently address the internet

sources and search for the information. I look through the materials, sometimes
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read the theory thoroughly again and again until I fully comprehend the aspects of

the research methods (Gulzhan, Int. 6/11/18).

As seen from Gulzhan’s remarks, she has developed the habit of reading a lot in
order to gain necessary knowledge. This has happened to many teachers due to the reason
that from the outset action researchers did not receive any training to orchestrate action
research, but they were requested to be involved in it.

The teachers, who joined later, worked out some other approaches to deal with the
problem. For instance, Asan, an ICT teacher, expressed his method by saying: “There are
research methods that I understand, however there are some methods that my mind cannot
accept. | just try to exercise those that are agreeable with me” (Int. 6/12/18). Another
solution is applied by an Art teacher Zhadyra, who says: “Whenever I have a problem
concerning my research, I go to my course moderator for help. She gives me a detailed
explanation, and based on that I make corrections to the steps [ make” (Int. 7/11/18).

Every researcher has found the resolution that is the most convenient for them. Yet,
the researchers with three years of experience witnessed harsher times compared to those
who took up action research thereafter. The latter group of teachers can address more
experienced ones for assistance as well as their course moderators.

The ways to cope with the issues of insufficient support from action research
course moderators and lack of written reflection. It is important to note that the
participants of the in-school courses hesitated to comment on the ways they utilize to
tackle the problems concerning scarce assistance from the moderators’ side and deficit of
reflecting in written form.

The interview results showed that inability to influence the first problem is
triggered because of a number of obstacles. There is an anxiety of looking obtrusive and

ignorant in front of their colleagues, and this hinders the teachers from addressing the issue
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of poor support they receive from the moderators. In addition, the researchers can not
convey their concerns to the school administration, because they do not dare to complain
about the course moderators, who are their colleagues. On the other hand, the course
moderators struggle with accommodating the action researchers’ needs because of the
difficulties they confront, such as inability to undergo trainings resulting in lack of
knowledge, shortage of resources in their native language, language barrier that impedes
access to the information presented in English.

Regarding the second problem, a Physics teacher Bek expounds upon it in this way:

I want to write reflections after each lesson, but I am not accustomed to it. This is

happening almost to all the teachers of our school no matter whether they are

researchers or not. When the inspectors from Astana came, they also noticed that
teachers do not reflect on their lessons. They told us to reflect. The school

administration did the same, but there is still no outcome (Int. 26/03/19).

As it is seen from Bek’s reply, there were attempts to resolve the issue regarding
written reflection, but no certain actions were performed. The teachers received oral
recommendations, but nobody supervised and monitored whether the researchers occupied
themselves with writing reflections. Thus, the issue has remained unaddressed.
Recommendations Made by Participants

At the end of the interviews, all the participants were requested to offer their own
recommendations upon improving the existing action research practices in the school.
They made a number of suggestions that could help alleviate some of the issues they had
talked about during the interviews.

One of the proposals brought forward by the participants is to formulate research

groups by putting a more experienced and a less experienced action researcher together.
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When working in cooperation, the latter researcher learns about action research in practice.
This makes the learning more efficient and productive.

Some of the course moderators as well as the course participants admit that there
are teachers, who need authoritarian approach, and there has to be a rigorous supervisor
who pushes them towards doing action research. This supervisor has to take a strict control
over the teachers’ research practices, regularly monitoring their progress, at least once a
week. According to the respondents, when the teachers feel some power, they strive for
taking responsibility for what they are doing.

The next proposition expressed by several interviewees is aimed at overcoming the
difficulty with time. They suggest that the school administration should afford the teacher
researchers a day for action research. On this day the researchers should be free from
lessons so that they can totally engage themselves with the research procedure.

One more recommendation mentioned by the participated teachers is that the
outcomes of the previous action research practices should be disseminated throughout the
school. There is an annual regional conference arranged by the school administration, but it
1s not sufficient enough to advertise the importance of action research among the school
community. Some of the interview participants adhere to the belief that when various
research-based events and activities are frequently held within the school, this may
contribute to raising schoolteachers’ interest and commitment towards action research.
There was one more proposition by one of the course moderators that the school should
hold a contest on the best action research project, which can serve as challenging
stimulation for teacher researchers.

The course moderators also uttered their own suggestions for improving the work
of the in-school action research courses. They offer another way of formulating groups for

the courses. In other words, instead of having 'beginner’, 'continuing' and 'advanced'
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groups, the moderators believe that it will be more efficient to have groups of teachers with
different levels of experience in action research. Having mentioned the fact that each
moderator has 5-6 groups of teachers to guide, they suggest that each of them should have
only three groups for supervision. In addition, they believe that if the amount of time
devoted to action research courses increases, their work will be more productive, and the
groups will solve the issue of lack of time to some extent.
Summary

This chapter presented the findings that were derived from the analysis of the data
from my study of teachers’ understanding about action research, how they design and
implement its stages into their practice, the nature of the challenges the teachers face, and
where those challenges stem from, as well as the ways the teachers set in when dealing
with the challenges. All the participants’ interview responses reflect a common and clear
understanding about why the school teachers implement action research into their teaching
practice. The findings revealed that there are researchers, who lack knowledge about action
research stages. Despite the fact that they are supported through the in-school courses on
action research, the teacher researchers feel they do not get sufficient assistance that they
need to carry out their action research projects successfully. Also, the findings helped to
identify a number of other challenges such as shortage of time to conduct action research,
language barrier that hinders access to the literature written in English, and lack of written
reflection, which is an important component of the action research. The teachers have
worked out their own strategies for coping with the existing challenges. Even though the
action researchers have not utterly solved the issues, the steps they are taking still help

alleviate some of the challenges they face.
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Chapter 5: Discussion

The previous chapter presented the study’s main findings, which were collected
from the analysis of semi-structured interviews, course session observations as well as
reviews of action research articles and reports. This chapter analyzes and discusses the
findings in light of both empirical data and insights from relevant literature.

Teachers’ Understandings of Action Research

Participants perceived action research in a number of ways including: action
research as a tool to tackle issues in teaching and learning process, as a collaborative
practice for improving teachers’ practices, and as a tool to enhance students’ learning
outcomes.

Action research as a tool to tackle teaching and learning issues. The findings of
this study demonstrated that when the schoolteachers engage themselves in action
research, they hold the purpose of solving the problems occurring in their teaching
practice. The nature of the problems varies from teacher to teacher, subject to subject and
class to class. However, the major problems are the ones that concern the teaching and the
students. This finding is in line with what Levin (2006) describes in her article on action
research. She provides examples of the classroom problems, such as conflicts between
children and using the formal curriculum maintaining students’ interest to the lesson, and
describes action research as a tool that comes to the rescue and assists teachers with
finding the problem and solving it. She also adds that action research enables teachers to
become “an ongoing problem solver and experimenter” (Levin, 2006, p. 40). The teachers
who participated in my study also see action research as an effective way of solving the
problems they face in their classroom teaching. They believe that action research allows
them to systematically identify a problem, why it arises or the causes of the problem, then

finding alternative solutions to the problem. Several authors also confirm the fact that
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teachers address a good range of problems through action research (Hansen & Brady,
2011; Lim, 2007).

Action research as a collaborative practice. Almost all the participants of my
study agreed with the view that action research is productive when it is done in
collaboration with other teachers (colleagues, mentors or mentees) as well as students. In
the study of Pellerin and Nogués (2015), the teachers were involved in collaborative action
research project. The researchers found out huge benefits of this collaborative venture for
the teachers. On one hand, there was positive impact on teachers’ reflection, inquiry and
teaching practice. On the other hand, the students’ motivation, behaviour and learning were
positively affected. Additionally, the teachers started to recognize themselves as the main
agents of change in their classrooms and schools. Similarly, the participants of my study
noticed the positive influence of action research on young teachers’ teaching practice. The
improvement in teaching is seen when the teachers tackle complications in relation to class
management and student learning. What makes my study distinct from Pellerin and
Nogués’ study is that more experienced teacher researchers attract novice teachers into
action research by inviting them to be a critical friend. When being a critical friend and
through a number of lesson observations, a beginner teacher learns about the processes of
action research and understands its advantages for their teaching and student learning.
Consequently, a teacher gets interested and joins the colleagues for collaborative action
research.

Interestingly, the participants of my study understand the significance of
cooperation and teamwork for action research, but no teachers’ group meetings occurred
within the period of my study.

The action researchers in my study rely a lot on cooperation with students. The

teachers frequently conduct surveys and ask for the students’ reflective thoughts on the
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activities they applied at the lessons. Then, the survey responses and student reflections are
utilized for taking the next steps of the research. The teachers perceive their students as
their helpers, allies and friends, who are the main source of research data.

Action research as a tool to raise students’ learning outcomes. The study
conducted by De Borja (2018) found out that action research positively impacts students’
academic performance. Specifically, 93% of the teachers in her study shared this opinion.
Nonetheless, all the participants of her study consider action research valuable and “vital to
the teaching and learning process” (p. 33). The participants of my study also pointed out
the positive effect of action research on the students’ learning outcomes stating that the
teaching methods teachers employ help raise the quality of knowledge in the class. They
believe that there is a close connection between the quality of their teaching and students’
learning outcomes. The more their teaching fosters students’ interest and active learning,
the better students learn. This finding is consistent with Pellerin and Nogués (2015), who
define the aim of action research as “to improve practice and to impact students’ learning
process and motivation” (p. 48). The positive impact of classroom research on student
learning was also reported in research findings of several authors (Ulla, 2018; Conroy,
2014) and was confirmed by the participants of my study.

However, the findings of my study do not support the results achieved by Ulla
(2018), in which the researcher identifies the main motivations for teachers to be involved
in classroom and school research. The teachers in his study reported to be undertaking
research solely to receive their master’s and PhD degrees without bothering themselves
much about solving classroom or school problems. The second reason found out by Ulla’s
study (2018) was that the teachers viewed action research as a means to get promotion to
the next level, as research was one of the requirements to get promoted resulting in salary

raise. In the specialized school, where I conducted my study, participation in action
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research or lesson study is a necessity that ensures successful teacher attestation (in other
words, job promotion and salary increments). Despite this, the researchers did not mention
this requirement during the interviews. In comparison to the teachers in Ulla’s study
(2018), the teachers in my study do not pursue the purpose of getting promoted and
gaining salary increase, or working for their postgraduate degrees, but strive for other
goals, such as improving their teaching practice as well as student learning, solving
classroom problems and stimulating cooperation between colleagues. This finding is quite
encouraging, and demonstrates that teachers take up action research not for personal or
financial benefits, but for professional growth and enhancement of student learning.
Teachers’ Action Research Implementation Practices

Lim (2007) discusses about the notion of ‘methodological constraint’, which affects
the quality of action research conducted by teachers. This constraint is induced by two
reasons. The first reason is that teachers do not gather enough data to support their findings
(Foster, as cited in Lim, 2007). Secondly, “a more balanced action research model is
needed” (Lim, 2007, p. 3). Due to these two reasons, there is a risk that teachers produce
low quality action research. In order to avoid this, Lim (2007) suggests that teachers
should apply both quantitative and qualitative designs to ensure that triangulation takes
place and divergent viewpoints are looked at. In addition, he proposes a balanced action
research model the teachers can follow when they do their research. After analyzing my
participants’ interview responses, I found out that most teachers mainly use surveys and
compare the students’ summative assessment and term marks to interpret the findings of
their action research. This demonstrates that the teacher researchers only exercise
quantitative research methods to carry out their action research projects. In other words,
there is not much ‘action’ in their action research but mostly ‘research’ (surveys) to find

out students’ learning outcomes. By less action I mean lack of collaborative group
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meetings amongst teachers, meetings with moderators, joint planning and systematic
reflection before and after their lessons. Practically all the participants of my study
mentioned surveys as their main research method with the help of which they discover
students’ attitudes towards the researched issue, students’ preferences about teaching
methods and the challenges students face within the framework of the investigated
problem. There are also teachers, who use the surveys as a mechanism for student
reflection. At the end of the lesson, the teachers hand out the surveys with reflective
questions to all the students in the class, analyze them and make use of the results when
planning the next actions (the actions are mainly lessons). There is also a group of
researchers, who conduct surveys two times throughout their action research. The first
survey is taken before the actions start, while the second one is done after all the actions
were completed. Otherwise stated, the researchers conduct surveys at the outset of the
research and by the end of the research in order to see if the students’ responses changed.
In case the students provided positive answers, the action research is considered to be
successful with favorable results. As the study participants reported, most of the students’
answers very often meet the teachers’ expectations. Consequently, the teachers come up
with the findings that point to students’ better learning outcomes.

According to other researchers of action research, triangulation is essential for
ensuring validity and trustworthiness of research outcomes. It is a process when multiple
forms of evidence and perspectives are compared and contrasted before conclusions are
made (Altrichter et al., 2005; Elliot, 1991; Pine, 2009; Schmuck, 2009). However, in my
study, the participants’ interview responses as well as the reviews of the action research
course plans confirmed that the concept of triangulation is not included as a separate topic
for consideration during the course sessions. Thus, the teachers are not aware of the

significance of triangulation for their research, and this results in their applying only one
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and sometimes two research methods. In addition, they do not share the common vision of
the action research model. The teachers just follow the action research stages, which are
convenient for them or which they believe are appropriate.

Challenges Teachers Face

The school arranges action research courses for all the interested teachers. The
courses are run by the moderators, who are recognized as the more experienced action
researchers. The interviews conducted with them revealed that the moderators themselves
did not undergo any special training on action research before they had been appointed the
course moderators. Edwards (2016) tells about the similar action research courses, which
are coordinated in Australia and the UK. What makes these courses different from those
offered at my research site is that they are conducted by experts in teacher-research and
financed by Cambridge English Language Assessment. In order to be enrolled in the
courses, the interested teachers need to submit a briefly written research proposal as an
expression of interest. By the end of the course the participated teachers submit the
reflective report outlining the impact, benefits and challenges they have experienced when
taking part in the courses. Upon completion, the teachers make conference presentations
and publications of their action research reports (Edwards, 2016).

The situation in the school, where I conducted my study, differs a lot from how the
things work in Australia and the UK. In both Edwards’ and my studies, the action research
courses last for nine months. The school in my study hires its own teachers (without any
well-received knowledge or expertise) to teach the courses. These teachers are labeled
course moderators, but do not receive any funding or incentives as a reward for their work.
There is no particular system of admission of the participants for the course. Thus, the
course is available to everyone. As it was described in the first chapter, every Saturday of

the week is assigned a day for professional development, and the teachers choose which
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course they would like to attend. There is a good range of in-school courses arranged for
the teachers. Nevertheless, a lot of teachers register for the action research courses.
However, having failed to be satisfied with the quality of the courses and to obtain
sufficient support from the moderators, many teachers produce low quality research works.
Also, there are several teachers in the school, who abandoned action research without
being able to complete it.

According to Hine (2013), there are action research programs for Master’s students
at the Universities of Notre Dame in the USA and Australia. The core idea behind these
two programs is to provide students with the knowledge about action research purposes
and processes. The students carry out action research throughout the program and produce
their own action research projects. In contrast, most Kazakhstani universities do not offer
any action research programs. My research participants also confirmed that none of the
universities where they studied offered any action research course or project.

Since 2013, several specialized schools in Kazakhstan were assisted by the team
from the Faculty of Education in Cambridge University in terms of developing
collaborative action research and reflective practice, so that the schools “take ownership

2

and develop their own vision for the work™ (“University of Cambridge”, n.d., Classroom
Action Research section, para.2). However, the specialized school, where I conducted this
study, did not fall into this category of schools, because it was opened in 2015, two years
after the Cambridge University interventions. None of the schoolteachers was granted an
opportunity to participate in the internships or workshops conducted by experts from
Cambridge University. The majority of the course moderators and teachers are self-taught

researchers, but they still face the problem of language barrier and cannot access the wide

variety of resources written in the English language.
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As for reflective practice, the teachers in Pellerin and Nogués’ study (2015) made
informal and intuitive reflections about their pedagogical practice prior to their
participation in collaborative action research. In other words, their reflections were not
systematic, and the teachers did not bother themselves with questions about their teaching
for the sake of improvement. However, action research brought favorable changes into
teachers’ reflective and inquiry habits. During the interviews, the teachers acknowledged
that their reflections became more analytical, and they acquired the habit of reflecting
about their own practice. In contrast, the participants of my study could not demonstrate
that their engagement in action research has developed in them the skills and habits of
systematic reflection on their actions. The teacher researchers are still exercising ‘informal
and intuitive’ reflections just like the participants of Pellerin and Nogués’ study (2015) did
before starting collaborative action research. During the interviews, my participants
reported that there are research practitioners, who reflect in their minds, which means that
teachers reflect in their minds instead of writing reflective journal entries. Nevertheless,
this kind of reflection is not very beneficial for teachers’ reflective practice. Its inefficiacy
is also seen in the reports and articles written by the teachers upon completion of action
research. Almost all their articles and reports are delineated in a descriptive format rather
than in a critical and analytical way. This rather contradictory result may be due to the fact
that the teachers in my study were not communicated about the value of reflection for
assessing the impact of planned activities and for making further modifications in action
planning. Another possible explanation for this can be lack of teachers’ own sense of
responsibility for making their reflections more formal and critical. When being
interviewed, almost all the teachers referred to shortage of time, one of the barriers

reported in a series of literature on action research (Adler, 2003; Christenson et al., 2002;
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De Borja, 2018; Gilbert & Smith, 2003; Hine, 2013; Winter, 1989), and which can be one
more reason for the issue of lack of teachers’ systematic and analytical reflection skills.

I was able to find out two research studies conducted in Kazakhstan that examined
the challenges associated with action research practices. Madeyeva et al. (2016)
specifically inquired into the barriers teachers in 20 specialized schools encounter when
they carry out action research and lesson study. They distinguished two major barriers, i.e.
teachers’ low research skills and insufficient support given to the teachers with their
research. These barriers accord with the challenges identified in my study. As Madeyeva et
al. (2016) reported the teacher researchers make mistakes in research methodology, lack
theoretical knowledge about research, and have difficulty with determining the research
question and analyzing data. The participants of my study as well as reviews of teachers’
reports and articles also described analogous challenges. When talking about the action
research stages teachers follow, it was obvious that they were thrown into some confusion.
One interviewee mentioned about the ‘significance of the study’, ‘object’ and ‘subject’ of
research, which are not stages of action research. Some teachers believe that it is a must to
conduct surveys, make and test hypothesis for their research. All these findings correlate
with what Madeyeva et al. (2016) viewed as mistakes in research methodology and lack of
theoretical knowledge. None of my study participants talked about problems with data
analysis, but there was one teacher who struggled with developing her research question.
Moreover, most of the action researchers claim that they do not get sufficient support from
the course moderators, although the course moderators say they impart all their knowledge
and experience to their trainees. The course moderators are of the opinion that the teachers
should take more responsibility for their research rather than hide behind the lack of time.

The second research study looked into the problems of implementing action

research in Kazakhstani schools (Nagibova, 2016). The researcher separated the problems
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into academic and non-academic ones. The academic problems comprised lack of
knowledge (including wrong understanding about action research, limited knowledge and
limited research practice, low motivation) and lack of skills (time management, ICT,
English language proficiency, reflection and research skills) for conducting research.
Paucity of resources is characterized as non-academic challenge, which embraces shortage
of resources and non-availability of research works in Kazakh and Russian languages,
scarcity of literature explaining the research procedures (Nagibova, 2016). In contrast to
the findings by Nagibova (2016), the participants of my study have elaborated a clear
understanding about action research. In addition, despite their basic level of English
language, the teachers of my study refer to English teachers’ help when there is a
possibility and make translations of necessary resources and articles with the aid of Google
Translate. Deficiency of resources and literature is not seen as a complication for the action
researchers, who participated in my case study research. However, lack of skills is also
experienced by most of the teachers. Particularly, they are still working towards combating
the issue of time, language and reflection skills.
The Ways in Which Challenges are Addressed

The study by Ponte (2002) looked into the role of the teacher educators in
developing teachers as action researchers. She called them facilitators. At the beginning of
the study, the facilitators viewed themselves as critical friends, “a role that in their
experience was fulfilled mainly after the event” (Ponte, 2002, p. 415). Later on, it was
found out that such a role was not very much effective. In order to secure efficient
facilitation, the facilitators needed to take a different approach by actively maintaining
ongoing support when teachers are engaged in their action research. As a result, the
facilitators came up with five facets of support, i.e. cyclic, explicit, negotiated, forceful and

critical.
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During the cyclic approach, the facilitators planned the steps of action research as
activities for the teachers to perform. The facilitators consistently referred the teachers to
the phases of action research by encouraging teachers to look back to their actions and
forward to their future plans. They attained this by asking reflective questions (Ponte,
2002). The course moderators in my study also pursued a similar strategy. When having
course sessions, they constantly guided the teachers through action research stages. The
moderators assisted the teachers with reformulating their research questions, developing
and analyzing their surveys, writing the research reports and even with translating the
articles from English into Kazakh/Russian and from Kazakh/Russian into English (using
Google Translate service). During the course sessions, the moderators periodically aided
them with clarifying the steps they needed to take in order to achieve the outcomes of their
action research. In contrast to what the facilitators in Ponte’s study did, the course
moderators in my study failed to raise questions of a reflective nature.

The next pattern practiced by the facilitators in Ponte’s study (2002) was the
forceful model of support. In other words, the facilitators drove the teachers towards action
research by explaining them that they should not make haste and take achievable steps
instead, and by accompanying them with practical plans and feasible actions. An almost
identical tactic was applied by one of the course moderators in my study. For the purpose
of settling the issue with time management, one moderator behaves in an autocratic way
giving the teachers specific instructions, setting deadlines for the activities they need to
complete. Sometimes she had to show the signs of resentment to influence the teachers’
sense of responsibility and commitment to action research. However, the facilitators in
Ponte’s study (2002) did not use to give instructions, but acted in a more friendly way by

posing challenging questions to the action researchers.
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The explicit model involved supporting teachers by making them understand why
they were doing their actions and what they were achieving, whilst through the negotiated
model “facilitators tried to convince teachers by force of argument of the most effective
way of proceeding within the given circumstances” (Ponte, 2002, p. 417). On the other
hand, the critical pattern of support implied leading the teachers towards understanding
about “what they are doing and why that particular thing” (p. 420) by putting them
thought-provoking questions.

The course moderators in my study did not apply the above-described three models
of support. This is induced due to several reasons. To begin with, the course moderators
were not specially trained for running the in-school action research courses. They did not
get profound knowledge about its stages and research methods. In addition, the interview
responses revealed that the course moderators do not reflect on their actions themselves.
Consequently, they do not have expertise in asking reflective questions. To conclude,
unawareness about the action research procedure and scarcity of reflective practice hinder
the course moderators from providing good support to their trainees. Moreover, these two
factors make the course moderators incapable to get out of the predicaments they are
facing.

Hewitt and Little (2005) noted the key importance of the principal’s role in
promoting classroom action research in schools. To secure efficient learning environment,
the principal should create conditions for the teachers’ collaborative action research and
maintain support through a coach or a person, who knows well about the action research
practices. The principal of the school, where I worked on my study, provided considerable
support to the teachers who would like to foster their professional development.
Accordingly, every Saturday is assigned a day for attending the in-school courses,

allowing the lessons start one hour later on that day. There are a wide variety of courses
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both for novice and experienced teachers to select from. The courses for action research
are organized for beginner, continuing and advanced action researchers and conducted by
course moderators, who are considered more experienced research practitioners. During
the courses, the action researchers are capable to assemble, discuss issues and share their
research findings, which in its turn encourages cooperation among the teachers. However,
these gatherings are not sufficient for teachers, and the majority of them feel they are short
of time to conduct joint action research. One more substantial point to mention is that there
is a group of teachers in the school, who have additional functions to fulfill alongside with
their normal teaching responsibilities. This group of teachers struggle even more with
finding time for their action research. Failing to meet frequently because of lack of time,
most teachers often end up with individual research.

Hewitt and Little (2005) accentuated the significance of allocating time to
collaborate when doing action research. These authors suggested that the school should
practice certain tasks in order to guarantee that the teachers make enough time for their
research. The first task is to “set specific times on the school calendar for action research”
(Hewitt & Little, 2005, p. 17), which is also applied in the school, where I conducted my
study. The researchers are given a fixed hour every Saturday. The second task is to
“establish guidelines for professional development to include action research” (Hewitt &
Little, 2005, p. 17). According to the school development plan, teachers are invited to be
engaged either in action research or lesson study. In addition, the teachers fill in the
individual professional development plans, where they indicate in which design of research
they are involved. After the teachers decide on the research type they do, they work on it
throughout the academic year and come up with their results in the end. In May, the school
organizes the regional conference on research, where the teachers have an opportunity to

present their research findings in the form of presentations and posters.
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The other two tasks comprise designing a timetable that allows teachers to visit
their colleagues, who have the same research topic, and “cover classes for teachers to
collaborate on action research” (Hewitt & Little, 2005, p. 18). However, the specialized
school does not adopt such approaches to alleviate the issue of time constraint. Even
though the teachers cannot attend their colleagues’ lessons and are not able to meet each
other due to schedule mismatch, they do not request the school administration to change
the timetable. Being unaware of this challenge, the school authority does not take any
measures regarding this issue. As a consequence, teachers seek their own solutions to
overcome this difficulty. Some teachers have to stay after the lessons to work on their
action research, while others just prefer to continue their research individually, without
assistance of their colleagues. There are also teachers, who are guided and directed towards
following the action research stages thanks to the course moderators’ strict supervision.
Summary

This chapter discussed the main findings of the study in relation to the literature.
The results of the case study are consistent with other international studies. The teachers,
who participated in my study, and those from other relevant studies share the common
understanding about the benefits of action research for their teaching practice and student
learning. In addition, the challenges identified in my study and those from other foreign
and Kazakhstani research studies are quite the same. The researched specialized school is
providing a great deal of support to the teacher researchers with developing knowledge
about the action research process. Nevertheless, it would be beneficial if the school
leadership approaches the successful experience identified in the studies from abroad. This
may help overcome difficulties with time management, understanding action research

stages and promoting reflective practice among the schoolteachers.
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Chapter 6: Conclusion

This chapter summarizes the results of the qualitative case study. The chapter
consists of three sections. The first section highlights the findings according to the four
research questions. The second section explains implications of the study and puts forward
some recommendations for policy and practice. The third section considers limitations and
makes suggestions for future research.

Revisiting the Research Questions

RQ1: What do teachers understand by action research? The participants of my
study came up with the three main benefits of action research for their teaching practice.
First of all, teachers understand that action research helps them to solve the problems they
face in their classrooms as well as in their own teaching. Secondly, teachers see action
research as a collaborative process, which involves not only interaction between
colleagues, but also between mentors and mentees, teachers and their students. Lastly,
teachers admitted that students benefit from their engagement in action research, as they
start to produce positive learning outcomes.

On the whole, all the participated teachers understand the impact of action research
on their professional development. Although the action researchers did not directly
mention anything about growing professionally, the fact that they engage in action research
and their responses evidenced that action researchers are capable of solving issues inside
the classrooms, cooperating both with their colleagues and students on the way to grapple
with the problems, and helping students with achieving learning outcomes. All these
activities make useful contribution to their professional growth, as teachers seek different
ways of tackling the classroom problems, share and enhance their experience of teaching
and providing effective student learning with the aid of interaction with other teachers and

studying efficient teaching methods and strategies. There are evidences that more
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experienced teachers attracted young teachers towards action research by inviting them to
act as critical friends and observe their lessons. When observing lessons of action
researchers and having conversations with them, novice teachers not only learn about
various teaching techniques and approaches, but also realize that any classroom problem
can be addressed through action research. Consequently they got motivated to engage in
action research for improving their own classroom practices and students learning
outcomes. Thus it can be concluded that collaborative action research promotes a culture
of inquiry-based teaching, reflective practice, and exchanging best practice and
collaboration amongst teachers. Such a culture, if sustained, can lead to turning the school
into a learning community where teachers, students and school leadership learn from each
other (Retallick & Farah, 2005).

Nevertheless, research practitioners of the specialized school do not use the benefits
of action research to the full extent. For example, teachers did not mention about
improving their reflective practice when carrying out action research. Although reflection
is one of the main components of action research, the teachers do not always maintain
reflective journals entries on their teaching practice and do not see action research as a way
of improving their practice through systematic reflection.

RQ2: How do they design and implement action research? All the interviewed
teachers could list the action research stages, but they did it with some hesitation. The
teachers understand that they need to identify a problem and search the ways of solving it
by applying a variety of activites at the lessons. In order to collect data, the researchers
conduct surveys at the end of their research. Administering surveys is viewed by most of
the action researchers as the only research method that provides data. Nonetheless, there
are several teachers, who tend to ask for the students’ reflections on the lesson and

compare the results of the summative assessment as well as term marks to see whether the
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utilized activities have been beneficial for student learning. None of the teachers is aware
of triangulation of data except one course moderator. Even though this course moderator
knows about the value of triangulation in research, she has never shared about it with other
moderators. Thus, triangulation stayed unfamiliar to other moderators. It has never been
included into the course plans. Consequently, triangulation has never been considered
during the course sessions. All the action researchers do not conduct interviews and focus
group discussions with the research participants due to their belief that students would
never tell the truth when they are faced with the teacher.

In addition, some teachers mentioned the phrases, which were not actually the steps
of action research. For instance, expressions used by the researchers, such as “to identify
the significance of the problem”, “subject and object of research”, “to test the significance”
are not discussed in the literature on action research. These expressions may have been
inherited from the research design the teachers had confronted during the Soviet and post-
Soviet education system, before the reforms in education were implemented. Thus, it can
be concluded that although teachers are engaged in action research and get many benefits
of such engagement, they hardly design and conduct their action research according to the
cyclical stages of action research: identification of a problem, planning, action, observation
and reflection, planning and action and so on. Their increasing workload, lack of
knowledge about action research, and lack of support are some of the reasons why these
teachers are unable to go through all the stages of action research.

RQ3: What challenges do they face in conducting action research? Why do
these challenges occur? The first challenge the teachers encounter deals with knowledge
about action research stages. The research practitioners hesitated when describing the
stages, because they were afraid of being mistaken. There were a few teachers who had

difficulty with differentiating between research methods and teaching methods. Lack of
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resources in Kazakh and Russian languages is seen as one factor that hinders teachers from
studying about action research stages on their own. The teachers read a lot of internet
resources, but still this does not help much.

The second challenge is insufficient support and assistance the teachers receive
from their course moderators. The moderators meet their trainees once a week, but this
does not help the action researchers a lot. There were instances when the researchers did
not get an adequate answer to their inquiries from their course moderators. This happened
due to the fact that the course moderators did not attend any special trainings on action
research and did not have enough expertise in it. The only course they were able to attend
is the second level courses organized for all the teachers from secondary schools, where
the teachers acquire some brief information on action research. However, the information
they obtain during the levelled course is not sufficient and does not make teachers skilled
action researchers. One more impediment that contibutes to the described challenge is lack
of collaboration between course moderators. If moderators designed their course plans
collaboratively and took joint actions, they would gain a lot of knowledge from each other.

Shortage of time was reported by almost all the participants of my study. The
teachers struggle with finding time for action research as a result of their daily work
routine. Alongside with conducting their regular lessons, teachers are burdened with some
other responsibilties they need to fulfil. Due to differentiated schedule, teachers do not
frequently have an opportunity to meet each other to make planning and discuss issues
related to their research projects. Thus, most teachers end up with individual action
research, where little cooperation and collaboration with others take place.

Language barrier and lack of written reflection were identified as the other two
challenges encountered by the participants. Low level of English proficiency inhibits

teachers from accessing the literature and research articles on action research written by
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scholars from western countries. Notwithstanding that reflection is the essential constituent
of the action research cycle, the teachers do not reflect on their actions on a regular basis
nor do they maintain a reflective journal. They have not developed the skills and habit of
reflecting since the start of their teaching, which can be one cause of their avoidance of
keeping a reflective journal or making reflective notes on paper.

RQ4: How do the teachers address those challenges? The research participants
are making small, but worthwhile steps in learning English language. Despite their heavy
workload, they attempt to find time to attend language courses and learn English at their
own time and expense. In addition, the course moderators encourage the teachers to use
Google Translate for making translations. This service makes direct translation, and can
only provide the general content of the translated material. Therefore, Google Translate is
not so efficient and accurate to translate research articles.

The teachers attempt to find time for their action research by allocating the group
meeting time. Sometimes, even this strategy does not help due to teachers’ busy schedule.
However, there are some teachers who are committed to stay after school hours for
completing their action research projects.

In order to make up for lack of knowledge, the participants oblige themselves to
read a lot about action research. They often address internet resources, read the articles
written by researchers. This does not relieve the situation a lot, because the teachers apply
only those methods that they can understand. In case they do not comprehend what they
read, they just do not apply them in their research practice.

The participants of the study did not tell about the ways they take up to tackle the
issues of insufficient support from action research course moderators and lack of written
reflection. These two challenges still stay unaddressed due to teachers’ fear that it may

have a negative consequence for them if they speak about insufficient support from the



TEACHERS' UNDERSTANDING OF ACTION RESEARCH 82

moderators. Also, teachers are accustomed to some kinds of authoritarian attitude by
leaders including course moderators, and such an approach pushes them to continue
conducting action research. Ongoing supervision and monitoring are also necessary to
maintain teachers’ commitment to research and constant reflection.
Research Implications and Recommendations

This research study presents several implications and recommendations for
educational policymakers and leaders of the specialized school, where the study was done.

Implications for me as a researcher. The overall journey towards this research
project has been challenging but full of learning for me as both a teacher and a researcher.
I have known about action research since 2014. At that time this research design was quite
obscure to the teachers in Kazakhstan. The teachers were required to conduct action
research, but lack of knowledge and experience made it difficult for most of them to
understand it well. I tried some action research elements in my own teaching practice as
well, however I encountered the same challenges as other teachers did. Later, having
attended research courses at Nazarbayev University and working closely with my
supervisor, | started to understand well the action research stages and methods. After
conducting this study on teachers’ understanding and practices of action research, I have
developed myself into a more confident researcher. In addition, I became aware of some of
the best action research practices and its benefits for schoolteachers. As a teacher, I will
apply all the knowledge about research methods I have gained through this experience in
my future action research projects in the school where I currently work. As an educator, I
will share all my research expertise and knowledge with the teachers I work and
collaborate with. I will conduct action research sessions and seminars for all the interested
teachers and invite them to join research groups. I will provide guidance to the research

groups with the steps they need to take so that they produce reliable and trustworthy
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research results. The mentoring process, assisting beginner teachers, assessment and
differentiated instruction practices, conceptual learning and collaborative lesson planning
issues are the major foci I would like to work on with the research groups in the future. I
believe that collaborative research will not only help solve issues within the school, but
will give an opportunity to the teachers to make their voices heard and act as true agents of
change.

Implications and recommendations to policymakers. The participants of the
study have good understanding of the purpose of action research and the benefits they may
gain by being engaged in this form of research. Nonetheless, they struggle with following
the action research stages, which leads them to producing at times not very much reliable
research results. Policymakers may help by encouraging more experienced action
researchers to develop guidelines and handbooks describing the action research procedures
in details and with some practical examples. The handbooks may be issued in Kazakh and
Russian languages, as it is convenient for teachers to read them in their language of
instruction. The authors of these guidelines and handbooks should be motivated to do this
work by receiving incentives from the government.

The school, where I conducted my study, has a viable system of support to the
teachers both with some and no experience in doing action research. The support is
maintained through in-school courses, and has produced some outcomes. The school action
researchers actively participate in the regional conference of teacher research arranged in
the school every year. The teachers from mainstream schools are also invited to attend the
conference, as the school is responsible for disseminating its experience to the regular
schools of the region. However, the conference is held once a year, and this is the only
chance for mainstream school teachers to listen to their colleagues’ research presentations

and gain some experience in action research. In order to strengthen the support being
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provided to the teachers from regular schools, the government may allocate some funding
to launch teacher exchange program. Within the program, teachers from secondary schools
may have an opportunity to spend several weeks in the specialized school attending in-
school course sessions as well as school lessons, taking part in small-scale action research
projects and simply gaining experience by working side by side with their colleagues. In
this way, regular schoolteachers would not only gain knowledge about action research, but
they also will be able to apply the knowledge appropriately in practice.

Implications and recommendations to school leaders. As it was mentioned in
Chapter 1, the school provides in-school action research courses for all its teachers. The
teachers can select the course level they would like to attend in accordance with their
expertise and experience in research. The school leaders may continue to maintain ongoing
professional development workshops and mentoring support for teachers to develop their
action research skills. In addition to the courses, the school leaders may also provide
opportunities to establish strong collaborative culture among action researchers. To ensure
this, the school leadership may allow protected time for teachers to meet each other
regularly and work on their action research projects. The teachers will use this time to
share their research findings, discuss the arising issues and consult each other to clarify the
unclear matters. As a consequence, the teachers may develop an in-depth understanding of
and advanced skills for carrying out rigorous action research projects.

Most of the participants mentioned about teachers’ lack of responsibility when
working on the joint action research. This issue may arise because teachers may not feel
sufficiently motivated to conduct research. As a stimulus, the school may start to provide
funding to teachers to present their action research in international conferences. Such
stimulation may attract teachers’ interest towards action research and trigger them to share

responsibility for collaboration. Additionally, as proposed by one of the participants of my
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study, the school may be open to publicize teachers’ research projects to the whole school
community. A good option can be organizing a healthy competition of action research
projects in order to distinguish and award a well-designed and high quality project.
Another alternative can be arranging a fair of teacher action research projects, where every
researcher or a team of researchers may present their research findings in the form of
posters or presentations (the school has several LED display monitors that can be used for
presentations). When the research results are available and accessible to all, more teachers
may be drawn to take up action research or start to feel responsibility for their unfinished
research works.

The course moderators have taken on huge work in providing assistance and
mentoring to the teachers of the school in their action research despite the fact that the
moderators themselves were not specially trained on conducting such kind of research.
Within three years, they have come a long way attempting to help their colleagues even
though they feel they do not have sufficient knowledge in doing action research. In order
to assist the course moderators to overcome the barrier of lack of knowledge, the school
leadership may secure some time for their preparation before the action research courses
commence. They should have the time and resources to meet several times to do long-
range planning of the activities regarding sharing experience among several groups of
course participants. Also, the moderators may collaborate to work on their course plans
and adapt them according to the needs of research practitioners with different research
proficiency. By means of joint work and partnership with each other, the course
moderators will supplement and bridge gaps in their theoretical knowledge and practical
expertise about action research. As a result, the course moderators may become more
confident in their actions, and this may eliminate the belief that teachers do not get enough

support from course moderators.
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Limitations of the Study and Suggestions for Future Research

Although the research findings provide useful insights about teachers’
understanding and practices of action research, there are still some limitations of this study.
The first limitation is that the study was conducted in one specialized school, and teachers’
understanding of action research in this school may not reflect that of those working in
other specialized and mainstream schools throughout Kazakhstan. In case analogous
studies are done in other schools, and the data gathered from all of these schools are
compared and contrasted to each other to get the general picture about the understanding,
implementation and challenges of action research, the research will become wide-ranging
and comprehensive.

The participants of the study were selected in accordance with specific criteria,
which may cause another limitation. The views of other teachers, who did not fall into
those criteria, were not taken into account when this research study was conducted. In the
future studies, more participants can be attracted to the research, and mixed methods
research can be done.

The school, which was under investigation, is open to changes and novelties, and
constantly works on improvement of the current condition and alleviation of the identified
challenges. Upon completion of this research, the school leadership has already shown
willingness and interest to put into action the recommendations this study makes. As a
result, after a few years the findings of this study may become outdated. A new research
can be done to see to what extent the things have altered.

Finally, the given research study was conducted within limited period of time.
Therefore, a longitudinal study is needed in order to ensure more in-depth and elaborate

data collection procedure.
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Appendix A
Invitation for the gatekeeper to participate in research study
Dear Principal / Director,

My nName IS ....ovvvvvnienniieiiieieeannennn. , and I am a Master degree student at
Graduate School of Education in Nazarbayev University. I am conducting a research study
on “Teachers’ understanding of Action Research in one of the specialized schools in
Kazakhstan™.

The purpose of this research is to explore teachers’ understanding of the notion and
concept of action research, the way they conceptualize and implement action research as a
way to improve their teaching practice. The research will also look into the challenges
teachers encounter in conducting action research in their school, the reasons why those
challenges occur and how they cope with them.

I invite your school to participate in this research. This is a wonderful opportunity
for schoolteachers to reflect on and share their experiences of doing action research and
how they feel about it. It will also be helpful for the school leadership to know about
teachers’ views and reflections on doing action research and the way it (action research)
helps them improve their practices. By participating in this study, the teachers, who are
action research practitioners, will become better aware of action research practices, and
expand their understanding of how to incorporate action research into their teaching
practice so that it will serve them as a tool for professional development. Moreover,
schoolteachers will be able to share the challenges they encounter while doing their
research, the steps they take to cope with them, and find out the roots of those challenges.

Participation in this study involves one individual interview of about 45-60 minutes
with seven teachers and three moderators, two observations of each action research group

meetings and action research course sessions, and analysis of some reports and articles
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written by the teachers and course plans compiled by moderators. I assure you that the
purpose of interviews and observation is not to evaluate or judge the teachers’ and course
moderators’ performance, but to explore their views, reflections and experiences of doing
action research and learn from those.

All the information collected from the participants will be treated in the strictest
confidence, and neither the school nor participants will be identifiable in any reports or
presentation from this study. Participants may withdraw from the study at any time without
any penalty. The participation of the school is voluntary and you as the School Principal
may decide to withdraw your participation at any time without giving any reason.

Once I have received your consent/permission to approach teachers and course moderators

to participate in the study, I will obtain informed consent from the participants.

If you have any query or require more information about the study, please contact

me at +7000000000.

After giving your permission for the study, if you are not satisfied with how this
study would be conducted, or if you would have any concerns about the research or your
rights as a participant, you can please contact my Thesis Supervisor at +70000000 or write

to NUGSE Research Committee at email:
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Invitation for the teachers to participate in research study

My name IS ....oovvveniinniieiieenneannennn. , and I am a Master degree student at
Graduate School of Education in Nazarbayev University. I am conducting a research study
on “Teachers’ understanding of Action Research in one of the specialized schools in
Kazakhstan™.

The purpose of this research is to explore teachers’ understanding of the notion and
concept of action research, the way they conceptualize and implement action research as a
way to improve their teaching practice. The research will also look into the challenges
teachers encounter in conducting action research in their school, the reasons why those
challenges occur and how they cope with them.

I invite you to participate in this research by giving a face-to-face interview. This is
a wonderful opportunity for you to reflect on and share your experiences of doing action
research and how you feel about it. It will also be helpful for the school leadership to know
about your views and reflections on doing action research and the way it (action research)
helps you improve your practices. Moreover, you will be able to share the challenges you
encounter while doing action research, the steps you take to cope with them, and seek the
roots of those challenges.

Upon completion of the research, you will become better aware of action research
practices, and expand your understanding of how to incorporate action research into your
teaching practice so that it will serve you as a tool for professional development. You will
be provided with the results of the research as well.

Your participation in this study involves one individual interview of about 45-60
minutes and two group meeting observations. I assure you that the purpose of the interview
and observations is not to evaluate or judge your performance, but to explore your views,

reflections and experiences of doing action research and learn from those. The interview
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will be held in the locked room inside the school, or in any other location outside the
school, which is convenient for you. We will also agree on the convenient time for you to
meet and have an interview.

All the information collected from you will be treated in the strictest confidence,
and neither the school nor you will be identifiable in any reports or presentation from this
study. You may withdraw from the study at any time without any penalty. Your
participation is completely voluntary and you may decide to withdraw your participation at
any time without giving any reason.

Once I have received your consent/permission to participate in the study, I will

obtain informed consent from you.

If you have any query or require more information about the study, please contact

me at +7000000000.

After giving your permission for the study, if you are not satisfied with how this
study would be conducted, or if you would have any concerns about the research or your
rights as a participant, you can please contact my Thesis Supervisor at +70000000 or write

to NUGSE Research Committee at email:
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MexkTen JUPEeKTOPbIHA APHAJIFAH 3ePTTeY KYMbICHIHA KATHICYFa IAKBIPY XaThl
Kypmerti qupexrop,

MEHIH ATBIM ....vviniiiiieeieeieeaaeennenns , )koHe MeH HazapbaeB
VYuusepcurerinaeri Koraps! bisiim 6epy MekTeOiHIH MarucTpaTrypa CTyA€HTIMIH.
“KazakcTanaarbl MaMaHAaH IbIPbUIFaH MEKTENITEPAIH OipiHAeri MyFalliMIep/IiH ic-
OpEKETTET1 3epTTey TypaJibl TYCIHIT” TaKbIPbIOBIHAA 3€PTTEY KYPTi3ill KaThIPMBbIH.
3epTTey KYMBICBIHBIH MaKCaThl MYFaJIIMJIEP/IIH 1C-OpEKETTEr1 3epTTey YFbIMbI Typajbl
TYCIHITIH aHBIKTAY, OJap IbIH OKBITY TOKIPHOECIH KaKcapTy Kypasibl PETiHJIE 1C-OpEKETTer1
3epTTEeY/I1 )KY3€Tre achIpPhII, KYPTri3yaeri opekeTTepin Kapacteipy. COHBIMEH KaTap, ic-
OpEKeTTer1 3epTTey KYPrizy OapbIChIHAA MYFATIMICP/IIH KE3/IECETIH KHUBbIHIBIKTAPHI,
OJIApJIbIH TYBIHJIAY CEOETNTePl KOHE MYFAIMICPAIH COJl KMBIHIBIKTAPMEH KYPECy
JKOJIJIAPBI 3epTTEIE/].

Men Ci3n1iH MeKTeO1HI3/1 OChI 3epTTEY KYMBIChIHA KaThICYFa IIaKbIpaMblH. by
MEKTeI MyFaliM/iepl YIIIH eTe jKaKChl MYMKIH/IK, ce0eb1 onap ic-opeKeTTeri 3epTTey il
JKYpri3yzeri Taxipuoeci Typaibl ol 6esiceal. Aj MEKTeN SKIMILLIITT MyFaliMIep/IiH ic-
OpEKeTTer1 3epTTey/ 1l KYPri3y/ieri oiiapbl MEH KO3KapacTapbIMEH TaHBICHIT, OCHI
3epTTEey/AiH OJIapIbIH OKBITY TOXKIPHUOECIH JKaKcapyarbl BIKIAJIBIH Kopel. bepiiaren
3epTTey )KYMBIChIHA KaThICYy apKbUIbI IPAKTUK-MYFaAJIIMIEP 1C-OpEKETTEr] 3epTTey Typajibl
OLTIMIEpiH TOJIBIKTHIPHII, OHBI ©3/I€PIHIH KOCIOM TaMybIHAAa HOTHXKEI TYpAe naijaiany
JKOJIaphl Typajibl Mariymar ajnajabl. COHbIMEH KaTap, MEKTEN MyFalliMJIepl 1C-9peKeTTerl
3epTTeY XKYPri3yJe Ke3eCeTiH KUbIHBIKTAPhI JKOHE OJapMEH KYpecy >KOJIIaphl Typasibl Oi
GeJTicim, COJT KHBIHIBIKTAPIbIH IIBIFY CEOCNTEPiH aHBIKTAMIbI.

3epTTey KYMBICH OApPBICHIH/AA KET1 MEKTEN MYFalliMi MEH YII KypC MOJEPAaTOPhI
y3aKThIFbl 45-60 MUHYT O0JIaThIH O€TIe-0eT MHTEPBBIOTEe KaThICabl. 3€PTTEYII1 MPAKTHUK-

MyFaTiMAEpAiH €Kl TONTHIK Ke3/Iecysiepi MEH €Ki Kypc ceccusiiapblHa KaThICa/Ibl, )KOHE
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MyFaTiMAEpAiH KapHsslaHFaH MaKaJlajdapbl MEH MOJIepaTopJiapIbIH KYMbIC
YKocTiapJiapblHa Tajjay »Kacaipl. MeH HHTEPBbIO MEH OaKblIayIbIH MaKCAThI
MYFaTiMAEpAIH )KOHE Kypc MoJIepaTopiiap/iblH JKacal jKaTKaH KbI3METIH Oaranay Hemece
ChIHAY €Mec, TEK OJapJIbIH Ke3KapacTapbl MEH TOKIpUOETIEPiH 3epTTeMN, olap/iaH YHpEeHyY
eKEH/JIIr'He KeMUIIiK OepeMiH.

3epTTey KYMbIChIHA KAaThICYIIbUIAPAAH KUHAJIFaH OapJIbIK aKmapat *Korapbl
JIEHreHIeT] KYIUSUTBUTBIKTA CaKTala/Ibl, €I0ip ecen HeMece MPe3eHTalus Ke31H1e
MEKTEITIH /i€, KaThICYIIbUIap/bIH Ja aTTapbl aHbIKTaaMaiiabl. KaTsicymibuiapra e
aMBINIIYJICHI3 3€PTTEY )KYMBIChIHA KaThICY Typajibl KEJICIMIEPIH KaliTapyFa HeMece
TOKTaTybIHa OoJiaibl. MEKTEeNTiH KaThICYbl epiKTi TypJe skoHe Ci3, MeKTeN TUPEKTOPbI
petinge, emdip ceOenci3 KaThICy Typajibl KEMICIMIIL Kepl KauTapybIHBI3Fa 00JIaIbI.
Ci3aiH 3epTTey )KYMBICBIHA KAaThICYFa KETICIMIHI3/I1/PYKCAThIHBI3/IbI ATFAHHAH KEH1H
MEKTEN MYFaJIiMEpl MEH KypC MOJIEpaTOpJIapblHaH 3€PTTEY KYMBIChIHA KATBICYFa KETiCiM

dbopmachiHa KOJ KOIOJIAPBIH CYPAMBIH.

Erep 3eptrey >KyMbICHI Typajibl KOChIMILA aKIapaT alFbIHBI3 KEJICE HEMece

cypakTapbIHbI3 0osica, marad +7000000000 HoMepine xabapaachIHbI3.

3epTTey KYMbIChIHA KAaThICyFa KeJliciM OepreHHEH KeiiH, OChl 3epTTEy/11H
JKYpriziny OapbIChiHA KOHUTIHI3 TOJIMAaFaH Xar/1aii/1a, HeMece KaThICYIIbl PETIH/IE

Macenenep TyblHIaca, MeHIH FeUTbIME jkeTekinime +70000000 Homepine xabapiacsir,

Hemece AIIEKTPOHJIBIK NOIITachl apKpliibl HazapbaeB YHuBepcureri

Koraps! binim 6epy mekteOiHiH 3epTTey KomuTeTiHe XaT ’ka3caHbl3 601a/1bl.
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Myrajiimaepre apHaJIFaH 3epTTey )KYMbICBIHA KATBICYFA IAKBIPY XaThI

Kypmerri ,

MEHIH ATBIM ....vviniiiiieeieeieeaaeennenns , )koHe MeH HazapbaeB
VYuusepcurerinaeri Koraps! bisiim 6epy MekTeOiHIH MarucTpaTrypa CTyA€HTIMIH.
“Kazakcranmarsl MaMaHIaHABIPBUTFAaH MEKTENITEPIH O1piHaeT] MyFalliMIepAiH ic-
OPEKETTET1 3epTTey TypaJibl TYCIHITT” TaKbIPbIOBIHAA 3€PTTEY HKYPTi3ill KaThIPMBbIH.
3epTTey KYMBICBIHBIH MaKCaThl MYFaJIIMJIEP/IIH 1C-OpEKETTEr1 3epTTey YFbIMbI Typajbl
TYCIHITIH aHBIKTAY, OJIapIbIH OKBITY TOKIPUOECIH XKaKCapTy Kypajibl PETiHJIE IC-OpeKeTTerl
3epTTEY/I1 )KY3€Tre achIpPhII, JKYPTri3yaeri opeKeTTepin Kapacteipy. COHBIMEH KaTap, ic-
OpEKeTTer1 3epTTey KYPrizy OapbIChIHAA MYFATIMICPIIH KE3/IECETIH KUBIHIBIKTAPHI,
oJIapJIbIH TyBIHJAY ceOenTepi )KoHe MyFaIiMAEPAIH COJl KUbIHABIKTAPMEH KYpecy
JKOJIJIAPBI 3epTTEIE/].

Men Ci3ni 6etnie-0eT HHTEpBBIOTe KaTbICcyFa IakbpipambiH. by Ci3 yiiiH ete
KaKChl MYMKIHJIIK, ce6e01 Ci3 ic-opeKeTTeri 3epTTey/Il XKYPri3yaeri TxipuOeH13 Typaibl
OMBIHBI30EH OeJice anackl3. AJl MEKTEN SKIMIIUIIT MyFalliMIEpP/IiH 1C-9peKeTTeri
3epTTEY/Il XKYPTri3yIeri OfJIapbl MEH KO3KapacTapbIMEH TaHBICHIT, OCHI 3€PTTEYIiH
OJIApJIbIH OKBITY TOKIPUOECIH kKaKcapyaarbl bIKHaibiH kKepeai. ConpiMeH KaTap, Ci3 ic-
OPEKETTET1 3epPTTeY JKYPrizye Ke3JeCeTiH KUbIHABIKTAPbIHbI3 )KOHE 0JIapMEH KYpECy
YKOJIAaphl Typajibl 0¥ 0eJIiCiIl, COJ KUBIHIBIKTAP/IbIH HIBIFY CeOENTepiH aHbIKTal allachl3.

3epTTey )KYMBICHI asiKTaiaFaH coH, Ci3 iC-opeKeTTeT1 3epTTey Typalibl OLTIMIHI3I1
TOJIBIKTBIPBIT, OHBI ©31HI3/IIH KOCIOM TaMybIHBI3/Ia HOTHKEI TYp/Ie aigaiany »KoJaapbl
Typajibl Marnymar anacbi3. Men Ci3fil 3epTTey KYMBICHIHBIH HOTHKEIepIMEH
TaHBICTBIPAMBbIH.

3eprrey 6aprickinna Ci3 y3akThiFbl 45-60 MUHYT O0JIaThIH O€TIe-0eT HHTEPBBIOTE

Katbicachl3. MeH Ci3[iH MyFaliMJIepMeH YIbIMIACTIPAThIH TONTHIK KE3/eCyIepiHi3al
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OakputaiiMbiH. Ke3necymi Oakpiiay canbl-ekey. MeH HHTEPBBIO JKOHE OaKbliIay IbIH
makcatbl Ci3/1iH KbI3METIHI3/1 Oaranay HeMece ChIHAay eMec, TeK Ko3KapacTapblHbI3 MEH
TOXKIpUOEHI3/I1 3epTTel, oJlap/laH YHpEeHy eKeHIriHe Kenuiaik 6epeMi. IHTepBbIo MekTen
IIIHET] KUITTENITeH OeIMe e oTell, HeMece ©31H13/1H bIHFalbIHbI3Fa Kapail MEKTENTEeH
TBIC K€3 KEJTeH )Kep/ie )Kypriziuieni. biz nHTEpBBIO1 KYPrizyre KoJaiibl yakbITThI Oipre
Oenrinenmis.

Ci3 OGepreH OapiIbIK aKmapat dKOFaphl ISHIeHACeTT KYMUSUTBUIBIKTA CaKTaIaabl,
emi0ip ecen HeMece Mpe3eHTalusl Ke31H/1e MEKTEITIH /1€, KaThICYIIBbIHBIH J1a aTTaphbl
aHbIKTanManabl. Ci3re e aibINIyyIchl3 3epTTey )KYMbIChIHA KaThICY TypaJibl KeJMICIMII
KaliTapyra Hemece ToKTaryFa 6onazabl. Ci3/liH KaTbICYbIHbI3 €piKTi Typae xoHe Ci3 emdip
ceberici3 KaThICy Typajibl KeJICIMI1 Kepl KalTapybIHbI3Fa 001 b1

CizneH 3epTTey )KYMBIChIHA KaThICYFa KeTICIMIHI3A1/PYKCATBIHBI3IbI AJIFAHHAH
keiiH, MeH Ci3JieH 3epTTey )KYMBbIChbIHA KaTbICyFa KeJIiciM (popMachiHa KOJI KOIOBIHBI3IbI

CYpaiMbIH.

Erep 3eprrey >KyMbICHI Typajibl KOChIMILA aKIapaT alFbIHBI3 KeJICe HEMEece

cypakTapbIHbI3 0osica, marad +7000000000 HoMepine xabapaachIHbI3.

3epTTey KYMbIChIHA KAaThICyFa KeJliciM OepreHHEH KeiiH, OChl 3epTTEy/11H
JKYpriziry OapbIChiHA KOHUTIHI3 TOJIMAaFaH Xar/1aii/1a, HeMece KaThICYIIbl PETIH/IE

Macenenep TyblHIaca, MeHIH FeUTbIME jkeTekinime +70000000 Homepine xabapiacsir,

Hemece AIIEKTPOHJIBIK NOIITachl apKpliibl HazapbaeB YHuBepcureri

Koraps! binim 6epy mekTeOiniH 3epTrey KoMmuTeTiHe XaT jka3caHbl3 60s1a/bl.
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Appendix B
Informed Consent Form for Teachers (Interview)
DESCRIPTION: You are invited to voluntarily take part in the research study conducted
by ======== on “understanding how teachers of one of the selected schools in
Kazakhstan conceptualize and implement action research as a tool to improve their
teaching practice”. In addition, this study will investigate the challenges the schoolteachers
confront while conducting their research, the reasons why they occur and the strategies
they use to address those challenges.
TIME INVOLVEMENT: The participation in this research involves one individual semi-
structured interview, which will take place in the location and place most convenient for
you. The interview will last for approximately 45-60 minutes. A follow up interview may
be held in case I have some more questions to explore and clarify. You will be asked
questions regarding your understanding of the concept of action research, the overall
experience of doing action research, as well as the challenges you encounter, why the
challenges arise and the ways you address them. If you permit, the interview will be audio
recorded. The interviews will take place between November of 2018 and January of 2019.
RISKS AND BENEFITS: There are no known risks for you to participate in this study.
The only little risk is that you may feel uncomfortable or little stressed while responding to
some questions. In this case you can skip the question you do not want to answer. I assure
you that whatever you say in the interview will be completely confidential. In addition,
you may stop the interview or withdraw from the research at any time without giving any
reasons. Your participation in the study will not have any negative results for your work,
your employment and relationships in your school.
The expected benefits associated with your participation will be your better

comprehension of the notion of action research, and implementation of action research as a
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way to improve your teaching practice. The information about the view held by you about
action research will help the school leadership develop a shared understanding about, and
approach to action research. Moreover, your responses will help identify what challenges
are encountered in conducting action research, as well as seek the ways of combating those
challenges. At the end of the research you will be provided with a short summary of the
study and recommendation on how to take advantage of action research to improve your
teaching practice.

COMPENSATION: There is no payment and other direct benefits given to those
participating in the study. A copy of the research results will be available by the end of the
study.

CONFIDENTIALITY AND PRIVACY: You will be provided with a written consent
form, which guarantees confidentiality of your responses and anonymity of your name and
research site from others. Your name will be coded. The school and the city where it is
located will not be named.

All the interview recordings and transcripts will be kept in two separate special
folders on my personal laptop and protected with a password. The paper notes will be
retained in the locked drawer of the researcher. To make you certain that your replies will
not do any harm to your further work in the school, the school administration will not be
told your name under no circumstances. Private interviews will be held in the classroom
locked inside, so that extraneous people will not interfere. If you do not want to give an
interview inside the school, another location will be chosen.

The interview notes and transcripts will not contain your name or any hints that will
help identify your personality. Similarly, the research report and any publication and

conference presentation from the study will not reveal your name and the school. Only
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codes or pseudonyms will be used. The interview tapes and transcripts will be destroyed
after the study is completed.

The researcher will NOT discuss anything about the interview with anyone in and
outside the school and you are requested to do the same.
PARTICIPANT’S RIGHTS: As your participation in this research study is voluntary,
you can withdraw at any time without giving a reason or refuse to answer any question
without any consequences of any kind. Your withdrawal will not affect your relationship
with the researcher and your employer. If you withdraw from the study before data
collection is completed, I ensure that your data will be returned to you or destroyed.
POINTS OF CONTACT: If you have any query or require more information about the
study, please contact me at +7000000000.
After giving your permission for the study, if you are not satisfied with how this study
would be conducted, or if you would have any concerns about the research or your rights

as a participant, you can please contact my Thesis Supervisor at +70000000 or write to

NUGSE Research Committee at email:
STATEMENT OF CONTACT:
Please check all that apply and sign this consent form if you agree to voluntarily participate
in this study.

I, , have carefully read the information provided. I

understand that my participation in this study is voluntary. I can at any time withdraw my
consent, and this will not have any negative consequences for me personally and for my
school. I understand that the information collected during this study will be treated
confidentially.

Therefore:

. [ ] Iagree to participate in this study at my own free will
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. [ ] I give permission for the interview data to be included in the research report,
publications, and presentations resulting from this study but without using my personal

and my school’s actual name:

Research Participant’s Signature: Date:

Researcher’s Signature: Date:

Consent for Audio-recording of Interview:
. [ ] I give permission for my interview to be audio-recorded

. [ ] I'donot give permission for my interview to be recorded

Research Participant’s Signature

Date
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Myrajiimaepre apHaJIFaH 3epTTey KyMbIChI KeJICiMiHIH aknmapaTTbiK ¢GopMacskl
(MHTepBBH10)

CHUITATTAMA: Ci3 epikTi Typae “Kazakcranmarsl MaMaHIaHIBIPBUIFAH MEKTENITEP I1H
OipiHJeri MyFaiMIep/iH 1C-9peKeTTer1 3epTTey Typabl TYCIHIT1 )KOHE OJIap/IbIH iC-
OpEKeTTer1 3epTTeY/ Il KYPrizy TOXKIpHUOeci Typaibl’ 3epTTey JKYMBIChIHA KAThICYFa
MIAKBIPBUIBIT OTHIPCHI3. COHBIMEH KaTap, 1C-OpEKETTET1 3ePTTeY XKYPrizy OaphIChIH/IA
MEKTEN MYFaTIMIEPIHIH Ke3/1€CETiH KUbIHABIKTApPbI, KHIHAAKTAPABIH TybIHAY cebenTepi
YKOHE MYFaIIIMJIEPAIH OJIapMEH Kypecy/ie aiJamaHaThlH 9ICTEP] 3epTTEIIE/I.
OTKI3IVIETIH YAKDBITbBI: Ci3 6eTne-06et oTKi31IETIH )XapThUTail KYpbUIBIM/IAIFaH
MHTEPBbIOFa KaTbicachl3. IHTEpBbIO ©31HI3re bIHFAWIbI XKep/ie oTKi3uienl. MIHTepBbio
mamMameH 45-60 MUHYT yaKbITBIHBI3/IbI allaJibl. MeH/1e KOChIMIILIA CYpaKTap TybIH/IaFaH
JKarJaiaa KochIMIla HHTepBbIO oTKi3ie 1. Ci3re ic-opekerTeri 3epTTey KypChIHbIH
Ma3MYHBI MEH JKYPri3ilyi, 3epTTey *KYprizyaeri ToKipuOeHis, 3epTTey KYyprizy 0apbIChlHIa
MyFatiMepAe TybIHIANTBIH KUBIHBIKTAp, OJIAp/IbIH LIBIFY ce0enTepi MeH KO0 YK0J1aphbl
TypaJjbl cypakrap KoWbuiaasl. Erep pykcaT eTceHi3, HHTEpBbIO YHTACIIaFa Ka3blUIa bl
Nurtepsrro 2018 »xbutabiH Kapama aibl MeH 2019 5KbUTIbIH KaHTap aiibl apaJIbIFbIHAA
KYpri3iieni.
BEPTTEY ’K¥MbBICBIHA KATBICYAbIH KAYIIITEPI MEH
APTBIKIIBIJIBIKTAPBI: 3eprrey >KyMbIChbIHA KaThICY/1a €1l Kayil koK. Tek keioip
CypakTapra xayarn 0epy Ke31HIe ©31Hi3/ll KOJaiChl3 HEMeCe bIHFAUChI3 Ce31HY1HI3 MYMKIH.
MyHnnaii s)xaraiiia cypakka skayar oepmeyinisre 6omaasl. Men Cizaig 6epren
aKMmapaTbIHbI3 TOJBIFBIMEH KYITHS TYPJI€ CaKTaIaThIHBIHA KeNIAIK Oepemin. CoHbIMEH
KaTap, Ke3 KeJIreH yaKbITTa TYCIHIKTeMeC13 HHTEPBBIO/II TOKTaTyFa HEMECe OFaH
KatbIcyaaH 0ac TapTyra 6omaapl. Ci3fiH 3epTTeyre KaTbICybIHBI3 )KYMBICHIHBI3FA )KOHE

MEKTENTET1 KapbIM-KaThIHACTAPBIHBI3FA CIITKAH 1Al Kepi 9CEePIH TUTI30eH 1.
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3epTTey )KYMBIChIHA KAThICYBIHBI3IBIH KEJIECIIeH apThIKIIBIIBIKTAPHI Oap: ic-
OPEKETTET1 3epPTTey YFbIMbI TYpaJibl TYCIHIT1HI3 KEHEHIN jK9HE OHBI JKYprizyAeri
ToXKIpuOeHI3 Monasabl. Ci3/iiH alTKaH OHUIapbIHbI3 OCH KO3KapacTapbIHbI3 MYFaIiMIED
apachIHJIa 1C-OPEKETTEr1 3epTTey Typalibl Oip/iel TYCIHIK KaJIBITITACTHIPYAa KOMETTH
turizeni. ConpiMeH Katap, Ci3/iH )KayanTapbIHbI3 1C-OpPEKETTET1 3€PTTEY KYPrizyeri
KHUBIH/IBIKTAP bl aHBIKTAII, OJIAP/IbI KO0 JKOJAAPIH 13/IeCTIPYTe CENTITiH TUTI3e/I].
3eprreyain conpiHaa Ci3 3epTTey )KYMBICHIHBIH KbICKAIa OasHIaMaChIMEH TaHBICHII, iC-
OpEKeTTer1 3epTTeY/ Il KYPrizyeri TOKIpuOeHI )KakcapTyFra OaFbITTalIFaH YCHIHBICTAP
ajnachl3.
OTEMAKBDI: 3eprreyre Katbicylibliapra emkanaail TenemMaxsl oepinmeiiai. Cisre
3epTTEy COHBIHA 3€PTTEY KYMBICHIHBIH HOTIIKEIJIEPIHIH O1p KetmipMeci Oepineni.
K¥YIMUAJIBIJIBIK: Cizre 3epTTey )KyMBIChIHA KaThICyFa KemiciM dopmacer Oepineni. by
keniciM ¢opmacel Ci3/iH jKayanTapbIHBI3ABIH KYNUSIbUIBIFEI MeH Ci3/11H eciMiHI3 OeH
MEKTEO1HI3/IIH KYIUSIIBUIBIFBIH KamTamachk3 erefi. Ci3aiH eciMiHI3re Ko Oepiyie/l.
MekTen KoHe 0J1 OpHAIACKAH Kajla €l )Kep/Ae aTaaIMan/Ibl.

Bapunbik nHTEpBbIO jka30a1apbl MEH TPAHCKPUIITTEPI MEHIH HOYTOYTIM/IET] €Kl
Oenek ¢aitnna cakTanblin, Kynusce30eH Kopranaisl. Karas jxa30anap 3epTTeyuIiHig
YCTENIHAET] KUITTENTEeH TapTiaja cakranaasl. Ci3/iH *KayanTapbIHbI3bIH MEKTEIITET1
JKYMBICBIHBI3Fa 3USIH TUT130€Yy1H KaMTaMachl3 €Ty MaKCaThIH/Ia CIIKaHIal JKaFaaiiaa
MekTen oKkiMmtirine Ci3aiH eciMiHI3 aTaMaiabl. berne-0eT HHTepBhIOJED 1IITCH
KUITTENTEH CBIHBIN OenMernepine oTkizieni. Erep nHTepBbIOAl MEKTEII iTiHae OepriHi3
KeJIMece, MHTEPBbIO OTKI3UIETIH OacKa OpbIH TaHaIa Ibl.

HuTepBbio xa3zbanapbl MeH TpaHnckpunTTepinae Ci3/iH eciMiHI3 HeMece eCiMIHI3 I
AHBIKTAUTHIH el 0enri 00JIMaiabl. 3epTTey )KYMBICBIHBIH HET131H]1€ XKa3bUIFaH

OasHIamManap/ia xoHe KoH(epeHIusIIapaa kacajlaTelH npe3eHTanusiapaa Ci3aiH eciMiHi3
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O0ceH MekTeO1HI3 alThIMalIbl. TeK KoATap MEH JaKarl eciMaep Koaanbuiaasl. THTEpBBIO
»az0anapbl MEH TPAHCKPUNTTEP1 3€PTTEY KYMBICHI asIKTaJIFaH COH TOJIBbIFBIMEH
JKOUBLIAIBI.

3epTTeyln HHTEPBBIO/II MEKTEM 1IIH/IE )KOHE MEKTENTEH ThIC KEP/Ie SNTKIMMEH
TajaKbUIamMaiael xkoHe Ci3fieH /i€ TamKplIaMay bl OTIHEIl.
KATBICYHIBIHBIH KYKBIKTAPDI: Cizaix 3epTTeyre KarbICybIHbI3 €pIKTI
6onranpiKTaH, Ci3re Ke3 KelIreH yakbITTa eIl TYCIHIKTEMECI3 jKQHE €Il CallapChl3 3epTTey
JKYMBIChIHA KAaThICYJ]JaH HEMECE UHTEPBbIO CypaKTapbIHa XKayar OepyaeH 0ac TapTybIHbI3Fa
6omazel. CiziH 3epTreyacH 6ac TapTybiHbI3 Ci3/IiH 3epTTEYI MEH KYMBIC OepyIIiHI3IIH
apaHbI3JIaFbl KapbIM- KaTblHACKa el acepi turizoeiiai. Erep Ci3 3epTTey *yMbIChIHA
KaTBICYIaH MAJIIMET JKUHAY YIepiCi asKTaJIaMbIH JereHie 0ac Taprcanpi3, Ci3liH OepreH
MOJIIMETIHI3 ©31HI3Te KalTapbUIaThIHBIHA HEMECE KOUBIIAThIHBIHA KETIIIIK OepeMiH.
BAMJIAHBIC AKITAPATBI: Erep 3epTTey jKyMBICHI Typasbl KOCHIMIIA aKIapaT
AJFBIHBI3 KEJICe HeMece CypakTapbIHbI3 Ooiica, MaraH +7000000000 HomepiHe
xabapJ1achIHBbI3.

3epTTey KYMbIChIHA KAaThICyFa KeJliciM OepreHHEeH KeiiH, OChl 3epTTey11H
KYpri3iiny OapbicblHA KOH1IIHI3 TOJIMAFaH jKafF/1aia, HeMece KaThICYIIbl PETIHE

Macenenep TyblH1aca, MeH1H FeUTbIME skeTekiniMe +70000000 Homepine xabapiacsir,

Hemece AIIEKTPOHJIBIK NOIITachl apKpliibl HazapbaeB YHuBepcureri
Koraps! binim 6epy mekteOiHiH 3epTTey KomuTeTiHe XaT ’ka3caHbl3 601a/1bl.
BAMJIAHBICTHBI BEKITY: Kernicim ¢opMachiiaa GepilireH akmapaTThl OKbII, 3epTTey
JKYMBICBIHA €PIKTI TYpJie KaThICyFa KelliCCEH13, OChl KeIiCiM (popMachiHa KOJI KOIOBIHBI3IbI
OTIHEMIH.

Mem, , OEpUIreH aKnapaTThl TOJIbIFBIMEH

OKBII HIBIKTHIM. MEHIH 3epTTeyre KaTbICybIMHBIH €pIKTI TYP/E €KeHiH TyciHeMiH. MeH ke3
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KEJITEH YaKbITTa 63 KeJICIMIMII Kepl KalTapa ajJaMblH, )KOHE OYJI MaraH jKOHE MEHIH
MeKkTeOiMe elKaH1ai Kepi acepiH Turizoeii. MeH ochl 3epTTey KyMbIChI OapbIChIHA
YKUHAJIFaH MOJIIMETTIH KYNHSI TypJ€ CaKTaJIaThIHbIH TyciHeMiH. COHIBIKTaH:

. [ ] MeH epikTi TypAe OChI 3epTTeyre KaTbICyFa KeJaiceMiH

. [ ] Men 3epTTey OasiHmaMachiHa, MaKajagapra )KoHE Mpe3eHTaIusIapra
WHTEPBBIO/IC OEPTEeH aKmapaThIMHBIH €HTI13UTy1HE pYKCAThIM/IbI O€pEMiH, anaiija MeHIH

€CIMIM KOHE MEKTEOIMHIH aThl JKa3blIMaiIbl HEMECE aTaIMaiIbl.

3epTreyre KaTbICYIIbIHbIH KOJIbI: Kyni:

3epTTeylIiHIH KOJIbI: Kyni:

WHTepBbIOAl YHTACHaFa jka3yFa KeliciM:
. [ ] MeHn uHTEpBBIOI YHTAcCHIaFa Xka3yFa KeJiciM OepemMiH

. [ ] MeHn uHTepBBIOI YHTAcHaFa ka3yra KeJiciM OepMeiMiH.

3eprreyre KaTbICYLIbIHBIH KOJIbI: Kyni:
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Appendix C
Samples of interview questions for teachers
Date:
Time:
Venue:
Interviewee Code:

Position of the interviewee: teacher

After introducing herself, the researcher articulates the purpose of the study, the
measures ensuring the confidentiality of the interviewee and the approximate time of the
interview. The researcher reminds the interviewee about recording the interview. The
interviewee is free to ask questions before the interview starts.

Interview Questions:

Questions about teacher’s first involvement in action research:

1.When did you take up action research?

2.How did you first become involved in action research? Who or what influenced your
decision about your first participation in action research?

3.Where did you first learn about the stages of action research?

Questions about teacher’s understanding of the concept and significance of action
research:

4. How would you explain the notion of action research to a novice teacher?

5. What is your purpose of your conducting action research?

6. Do you conduct action research on your own or with your colleagues? Why?

7. How often do you meet with your colleagues to plan, reflect and solve issues?

Questions about designing and implementation of action research:
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8.What steps do you follow in conducting action research?

9. How do you see the cycles of action research? Do you always follow these cycles?
Why?

10. How do you share and communicate the results?

Questions about challenges the teacher faces and ways of coping with them:

11. What do you find the most difficult while doing action research? Why do you think
these difficulties emerge?

12. What do you do to alleviate those difficulties?
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Samples of interview questions for course moderators
Date:
Time:
Venue:
Interviewee Code:

Position of the interviewee: course moderator

After introducing herself, the researcher articulates the purpose of the study, the
measures ensuring the confidentiality of the interviewee and the approximate time of the
interview. The researcher reminds the interviewee about recording the interview. The
interviewee is free to ask questions before the interview starts.

Interview Questions:

Questions about course moderator’s first involvement in conducting an action
research course:

1.When did you take up action research?

2.How did you first become involved in conducting action research courses?

3.Who or what influenced your decision about your becoming an action research course
moderator?

4. What is the purpose of your conducting action research courses?

Questions about designing and implementation of action research:

5. To what extent are you satisfied with the content and delivery of action research
courses?

6.Do you think the participant teachers follow the action research cycle and all the action
research stages while doing research?

7. What are the teachers able to do upon completion of the courses?
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Questions about the action research course benefits and teacher’s attitudes towards
the courses:

8. In your opinion, what benefits can teachers gain while being engaged in your action
research courses?

9. Why do you think teachers enrol in your courses? Do they show interest in doing action
research? In your opinion, are there teachers who come to your courses just to “kill time”?
Questions about challenges the teacher faces and ways of coping with them:

10. In your opinion, what challenges do teachers encounter while doing action research?
Why do you think those challenges emerge?

11. What do you usually do to alleviate those difficulties?
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MyrajiMaepre apHajJIifaH HHTEPBbIO CYPAaKTAPbIHBIH YJrlIepi
Kyni:
YakpIThI:
OrerTiH xkepi:
HNHuTepBbIO OepylIiHiH KOABI:

HNuTepBbio OepyliHiH KbI3MeTi: MyFaimM

O31H TaHBICTBIPFaHHAH KeHiH, 3epTTeyLIl HHTEPBbIO OEPYIIIiHI 3epTTEY IiH
MaKCaTbIMEH, KaThICYUIbIHbIH KYIUSJIBIIBIFBIH CAKTay1aFbl SPEKETTEPMEH JKOHE
MHTEPBbIO/Il OTKI3YTr'e KETETIH YaKbIT MOJIIIEPIMEH TaHBICTHIPAbl. 3€PTTEYIIl UHTEPBBIO
Oepyl1ire HHTEPBBIOJIIH JUKTO(OHFA JKa3bUIATHIHABIFBIH ecKepTe/li. IHTepBhIo OacTammac
OYpBIH, HHTEPBBIO OEPYIIIi CypaKTap KOsl ajajibl.

HNHuTepBBIO CYpaKTaphI:

Myrajimaepain ic-opekerTeri 3epTTeyMeH ajirall aifHaJbIca 6acTayaarsl TaKipuoeci
TypaJibl CypaKkTap:

1.Ic-opekerTeri 3epTTeyMEH KalllaH aifHaibica 6acTalbIHbI3?

2.Ic-opekerTeri 3epTTeyMeH Kajlail aifHanbica 6acTanbIHbI3? Ic-opekerTeri 3epTTeyMeH
alfHaJIBICY TypaJibl IIEUIIMiHI3re KIM HeMece He acep eTTi?

3.Ic-opekerTeri 3epTTeyY/IiH Ke3eH el (dTanTapsl) Typaibl KalaaH YHpPEHTIHI3?
MyragnimaepaiH ic-opekerTeri 3epTTey TypaJibl TYCIHIr 2IHe ic-opekeTTeri
3epTTeyAiH MaHbI3AbLIBIFbI TYPAJIbl CYpaKTap:

4. Ic-opekerTeri 3epTTey YFBIMBIH XKaHa/laH KeJIreH MyFalimMre Kajail Tycinaipep eaiHiz?
5. Ic-opexeTTeri 3epTTeY KYPrizyJeri Ci3iH MaKCaThIHbI3 KaHaai?

6. Ci3 ic-opeKkeTTeri 3epTTey 1l 031Hi3 Kyprizeci3 0e, ae opinTecTepiHiz0eH Kyprizeci3

0e? Here?
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7. Kocnapinay, pediiekcust xacay KoHe Macesenep/Il MeNry YIIiH dpinTecTepiHi30eH
KaHIIAIBIKTEI KU1 Ke3aececi3?

Myrasimaepain ic-opekerreri 3epTTeyai sKy3ere acbIpybl KdHe KYPri3yi Typajibl
cypakrap:

8. Ic-opekeTTeri 3epTTey XKYprizyae Kanaai opekeTTep (Kaaamaap) skacacoiz?

9. Ic-opexerTeri 3epTTeyai KYprizyaeri nukiaep Kanaain? Ciz ocel HUKIAEp OOUBIHITIA
XKYMBbIC Kyprizeci3 6e? Here?

10. 3eprTey HoTHXKENEpIMEH Kaail 6esiceci3 xoHe oyapAbl Kajiail Taparachi3?
Myrasimaepain ic-opekerreri 3epTTeyai sKyprisyae Ke3aeceTiH KUBIHABIKTAPBI KIHE
0JIapMeH Kypecy K0JAapbl TypaJjibl CypaKTap:

11. Ic-opekeTTeri 3eprreyai xxyprizyae Ci3 yiniH eH KUbiH Hopce He? byJ1 KMBIHIBIKTapIbIH
TybIHZIay ce0eb1 Hene en oianchI3?

12. Ocbl KUBIHIBIKTaPMEH KYpecy YIUiH KaHai apekeTTep xacaicbiz?
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Kypc moaeparopJiapbiHa apHaJIFaH HHTEPBbIO CYPAKTAPbIHBIH YJTijepi
Kyni:
YakbIThI:
OrerTiH xkepi:
HNHuTepBbIO OepylIiHiH KOABI:

HNHuTepBBI0 OepylIiHiH KbI3METI: KypC MOIepaTopbl

O31H TaHBICTBIPFaHHAH KeHiH, 3epTTeyLIl HHTEPBbIO OEpPYIIIiHI 3epTTEY1iH

MaKCaTbIMCH, KaTbICYIIBIHBIH KYITUAJIBUIBIFBIH CaKTayAaFbl OQPCKETTCPMEH KIHC

118

MHTEPBbIO/Il OTKI3YTr'e KETETIH YaKbIT MOJIIIEPIMEH TaHBICTHIPAbl. 3€PTTEYIIl UHTEPBBIO

Oepyl1rire HHTEPBBIOJIIH JUKTO(OHFA JKa3bUIATHIHABIFBIH ecKepTeli. IHTepBhIo OacTammac

OYpBIH, HHTEPBBIO OEPYIIIi CypaKTap KOsl ajajibl.

HNHTepBbIO CYpaKTapbI:

Kypc moaepaTopJ/iapbIHbIH ic-dpeKkeTTeri 3epTTeyMeH aJiFall ailHaJbica 0acTayaarbl

TI:KipUOECi Typasbl cypaKrap:

1.Ic-opekerTeri 3epTTeyMEH KalllaH aifHaibica 6acTalbIHbI3?

2.Ic-opeketTeri 3epTTEyMEH Kajlall aifHanbica OacTabIHbIZ?

3.MexkTeniuIik ic-opeKeTTeri 3epTTey KypChIHbIH MOJIEpaTOphl aTaHybl Typajibl
HIeNIMiHI3Te KiM HeMece He acep eTTi?

4. Ic-opekeTTeri 3epTTey KypChIH XKYPri3yAeri Ci3iH MaKCcaThIHbI3 KaH1ai?
MyragimaepaiH ic-opekeTTeri 3epTTeyi sKy3ere acbIpybl sKoHe KYPri3yi TypaJbl
cypaxkrap:

5. Ic-opexeTTeri 3epTTey KypCTaphlHBIH Ma3MYHbIHA JKOHE OTKI31Ty OaphiChIHA

KaHIIAIBIKTEI J€HIelIe KOHUIIHI3 TOIaabl?
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6. Ci31iH OMBIHBI3INA, 3ePTTEY JKYPri3y OaphIChIHIA KyPCKa KATBICYIIIBI MYFaIMIEp ic-
OpEKeTTerl 3epTTey KYPri3y/leri Kbl )KOHE OapIIbIK 3epTTEy KE€3CHACPIH (3TanTapbiH)
CaKTauapl Ma?

7. KypcThl asikTaFraHHaH KeHiH MyFaliMep He icTeyre KaoinerTi?

Ic-apekerTeri 3epTTEey KYPCHIHBIH 0aChIMABLIBIKTAPBI (APTHIKIBLUIBIKTAPBI) KIHE
KYPCKA JiereH MYFaJaiMHIiH KapbIM-KATBIHACHI TYPaJibl CYpaKTap:

8. Ci3/1iH OMBIHBIZIIA, IC-OPEKETTET1 3€PTTEY KYPChIHA KATBICYIBIH MYFaTiMIepre KaH1an
nananbl KakKTapel 6ap?

9. Myranimuep Ci3aiH KypcKa Here jka3bUlajibl Jem oiaichiz? Onap ic-opeKeTTerl
3epTTEY/Il )KYPri3yre KbI3bIFYIIbUIBIK TaHBITAAbl Ma? Ci31iH OWBIHBI3IIA, KYPCKA TEK YaKbIT
OTKI3Y YIIIiH KeJeTiH MyFaiiMaep 6ap ma?

Myragnimaepain ic-opekerTeri 3epTTeyai sKyprizyae Ke3aeceTiH KUBIHABIKTAPHI KIHE
0JIapMeH Kypecy K0JIAapbl TypaJjibl CypaKTap:

10. Ci3iH OMBIHBIZIIA, IC-OPEKETTET1 3€PTTEY KYPrizyJe MyFaaiMaep KaHaai
KHUBIHJIBIKTApFa Tar 00J1aap1? bysl KUBIHABIKTApABIH TybIHIAY ce0e0l Hee aen onmaichi3?

11. Myranimzaep ocbl KUBIHJIBIKTap/Ibl )KEHY YILIH 9AETTe KaHall opeKeTTep *Kacaiiab?
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Appendix D

OBSERVATION PROTOCOL

Observation Focus: school-based action research course sessions conducted by

moderators/ teachers’ group meetings

Date:

Length of observation:

Setting:

Participants:
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Observation Field Notes

Researcher’s Notes

The agenda of the course

Issues addressed during the course

Questions raised by the teachers

The way the questions were addressed and responded

Further Planning
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Strengths Observed:

Challenges Observed:
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Appendix E

DOCUMENT ANALYSIS CHECKLIST

Document Analysis Focus: articles/reports written by teachers, which present action
research results

Date:

Rubrics Yes/No Researcher's Notes

The report/article has a clear research

topic.

Research questions are fully related to

the research topic.

The purpose of the action research is

stated.

The writer demonstrates good knowledge
of the topic and refers to the literature

he/she has read.

An explicit explanation of data collection
methods (interviews, surveys, etc) is

provided.

Triangulation is used to enhance the

validity and reliability of the findings.

The interpretation of data is present.

The researcher represents the data in
various forms (i.e. diagrams, tables,

charts, etc).




TEACHERS' UNDERSTANDING OF ACTION RESEARCH

123

Actions (and modified actions) taken for
tackling the researched issue are

explained.

The research findings correlate with
research questions, answering each of

them.

The list of literature used is given at the

end of the article.

The researcher maintains all the action

research stages.

Any additional information

Strengths Identified:

Challenges Identified:
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DOCUMENT ANALYSIS CHECKLIST
Document Analysis Focus: the course plan of the moderators

Date:

Rubrics Yes/No Researcher's Notes

The plan assists teachers with creating

their research topic.

The plan assists teachers with
constructing research questions in

accordance with the research topic.

The plan assists teachers with designing

the purpose of the research.

The plan introduces teachers with action

research cycle and action research stages.

The plan assists teachers with reviewing

the relevant literature.

The plan provides teachers with
information about data collection

methods (interviews, surveys, etc).

The plan informs teachers about the
validity and reliability of the research,

explaining the notion of triangulation.

The plan assists teachers with

interpreting data.

The plan informs teachers about

planning actions, and taking actions.
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The plan informs teachers about
reflecting on actions, and introduces the

reflection tools (e.g.diaries).

Any additional information

Strengths Identified:

Challenges Identified:




