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International Scholarship Program Returnees’ Re-entry Adaptation Process:
Exploring Experiences of Bolashak Scholarship Alumni
Abstract

As the number of Bolashak scholarship recipients has increased over the past few
decades the issues of their re-adapting to their home environment is an issue needing
attention. Such returnees experience a degree of re-entry challenges when readjusting to
their home countries. The purpose of this study is to explore the re-entry experiences of
Bolashak scholarship program alumni returning to Kazakhstan, their country of origin,
after having lived and studied overseas for a certain period of time. This study primarily
focuses on the issues returnees have had to deal with and identifies the factors influencing
their re-adaptation. It also describes the strategies they have used to better adapt to the
social and professional life of their country.

The phenomenological qualitative research approach was used to answer the
research questions. Data collection covered the period from the beginning of March until
the middle of May 2019. All of the research participants were recruited via the snowball
and purposeful sampling techniques and were reached via social networks, e-mail and
through phone calls. The instruments used to conduct this study were in-depth semi-
structured interviews, and the participants included ten Bolashak scholarship alumni (three
males and seven females), aged between 25 and 35.

According to the research findings the study participants, for the most part, were
able to adequately re-adjust to life back home. However, it was revealed that most of them
had experienced social, and predominantly, professional challenges upon re-entry. Female
participants were found to be experience more challenges in adapting to former
relationships with their families and friends. The different work ethic and poorer work

conditions and workplace environment back in the home country were also significant
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factors of the re-adjustment process. Based on the results of the interviews a
recommendation that came up was to set up additional services as part of the Bolashak
Scholarship Program which could provide emotional and social support for returnees for
their initial time back home.

Key words: re-entry, readjustment, re-entry adjustment and re-adaptation,

sojourner, returnee
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IIpouecc peaganTanuy BbITYCKHUKOB MeKIyHAPOIHON CTHUIIEHIUAIbHOMN
NPOrpaMMbI: H3y4YeHHe ONbITA BBIIYCKHMKOB NporpamMmbl «bosamak»
AHHOTaNUsA

[TockonbKy uncno nosyyateneil cruneHuu «bomnamaky yBeIuuuiIoch 3a
HOCJIETHUE HECKOJIBKO JECATUIETUH, TPOOJIeMBbl X IOBTOPHON aanTally K JoMalIHeH
00CTaHOBKE TPEOYIOT 0COO0I0 BHUMAHHUS. BBITYCKHUKH CTAJIKUBAIOTCS C ONPEAEICHHBIMU
TPYAHOCTSMU IpU BO3BpAILEHUH B cTpaHy. Llens 1aHHOrO UCcne10BaHUsl — U3YYUTh OIBIT
HOBTOPHOTO Bbhe3/ia B KazaxcraH BhIITYCKHUKOB CTUIIEHAUAIBHOM Nporpammsl «bomamaky,
B CTpaHy MX IPOMCXOXKAEHUS, [TOCIIE TOr0, KaK OHU KMJIM U YYUIIUCh 3a FPaHULIEH B
TE4YEHHUE ONPEAEICHHOT0 epHoa BpeMeHH. B 3TOM Hcciae10BaHUN OCHOBHOE BHUMAaHHE
yzensercs npodieMam, ¢ KOTOPbIMH CTaJIKUBaIOTCSl BO3BpAILAIOLINECs JIMLA, U
BBISBIIIIOTCS (PAKTOPBI, BIUSIOIINE Ha UX MTOBTOPHYIO ajanTaiuio. B Hem Takxke
OINMCBHIBAIOTCS CTPATErMH, KOTOPbIE OHU MCIIOJIB30BAIIM JJIS JIYUIIEH afanTanuu K
COLMAJIbHOM U MPpOo(ecCHOHANBHOM KU3HU CBOECH CTPaHBI.

B nanHOM uccnenoBaHUM UCOIb30BAJICS (DEHOMEHOIOTHYECKUHN KaueCTBEHHBIH

MCCIIE0BATEIbCKUAN TOIXO, TS TIOJIYYEHMs OTBETA Ha BOIIPOCHI CCIIEIOBAHUS.
COop aHHBIX OXBaTHIBAJI IEPUOJI C Havyajia MapTa a0 cepenunsl Mast 2019 roxa. Bee
YYaCTHHUKH UCCIIEI0BaHMsI ObLIIM HaOpaHbI C MOMOIIBIO L[eJIEHANPABICHHBIX METOJIOB
0oTOOpa Yepe3 ColMaIbHbIE CETH, ANEKTPOHHYIO MOUTY U TeIe(POHHbIE 3BOHKH.
HNHucTpyMeHTaMH, HCIIOJIb30BaHHBIMHU IS IPOBEICHUS JAHHOTO UCCIIEIOBaHMS, OBLITN
r1yOOKHE MOJYyCTPYKTYPUPOBAHHbIE HHTEPBBIO, M YIaCTHUKAMHU OBLIIU 1€CATH
BBIMYCKHUKOB CTUTIEHANH «bonamnaky» (Tpoe MyKYHHbBI U CEMb KEHIIWH) B Bo3pacTe oT 25
o 35 ner.

CornacHo pe3yabTaTaM UHTEPBbIO, YUaCTHUKH UCCIIEI0OBaHMS, 10 OOJIbIIEH YacTH,

CMOTI'JIM aACKBAaTHO HpI/ICHOCO6I/ITBC${ K )KU3HHU JOMa. O,I[HaKO, BBISICHHJIOCH, UTO



BOLASHAK SCHOLARSHIP RETURNEES’ RE-ENTRY X

OOJIBIIMHCTBO U3 HUX CTOJKHYJIUCH C COUANBHBIMU U, IPEUMYIIIECTBEHHO,
npodeccuoHanbHBIMU MTpo0JieMaMu 1o Bo3BpatieHnto. OKa3aaock, 4TO KEHITMHBI-
YUaCTHUIIBI UCTIBITHIBAIOT OO0JIbINE TPOOJIEM B 1allTalluU K IPEKHUM OTHOLLIEHUSIM CO
CBOMMH CEMbSMH U APY3bsiAMU. PaznuuHas TpyaoBas 3TUKa U OoJiee III0XHe YCIOBUs Tpyaa
Ha pPOJIMHE Tak)Ke ObUIM BaXHBIMU (haKTOpaMH Ipoliecca MoBTOpHOH ananTanuu. [1o
pe3ynbTaTaM cobeceoBaHUi ObLIa BEIIBUHYTA PEKOMEHIAIMS O CO3/1aHuU
JOTIOTHUTEJIBHBIX CITY>KO B paMKax CTHIIEHIUANIBHON Mporpammsl «bomnariaky, KOTopbie
MOTJIH ObI 00€CTIeYNTh SMOIIMOHATIBHYIO U COLIUATIBHYIO MOJIEPKKY BO3BPAIIAIOIIUMCS
JUIaM B HAYAJILHOM 3Tarie NpUOBITHS HAa POJIUHY.

Knrouesvie cnosa: mOBTOPHBIN BBE3/, IEpEHANIAKA, KOPPEKTUPOBKA U TOBTOPHAS

ajlanTaIys, BpEMEHHBIN BbE3/l, BO3BpAICHEII.
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XaJapIKapaJablK CTUNIEHAUSJIBIK OaraapjaMachl 00MbIHILA LIET eJiaepae
0iJ1iM aJIBIN OTAHBIHA KAWTBIN OPAJIFAH TYJIFAJAPAbIH peajanTalusJIbIK YPAici:
«bosamak) cTuneHausAChI TyJeKTepPiHiH TIKipudeciH 3epTTey
AHaarna

Comnrbl xbutapsl «bomaiaky CTUIEHIUACH HeTepIIepiHiH CAaHBIHBIH KoOetiHe
OailTaHBICTHI OJIAPIBIH 63 SIICPIHIET1 JKaFaaiiFa Kaiita OeiiMaenry Moceneci eneyi
aNaHAyIIBUIBIK TYFbI3YAa. MyH1ail a3aMaTTap o3 elline KaiTa OeiiMeny Ke3iHae
OipkaTap KUbIHIBIKTapFa Tan 6onyna. by 3eprreynin MakcaThl — 6enrii 6ip yaksIT
apaJbIFbIHA IIeTen e O11iM anbin KeireH «bomamaky TyJeKTepiHiH 63 OTaHbIHA KaUTy
Toxipudeciu 3eprrey. by 3eprrey «bonamaky OaraapiaaMachl TYJIEKTEpiHiH
Mocelesniepine 6aca Hazap ayJaapajibl )KOHE OJapblH 03 eNiHJIer] JKaFaaira KailTa
OeliimMaenyine acep eTeTiH (axropiaapasl aHbIKTaiel. CoHaai-ak, 6y 3epTrey
CTYIEHTTEPAIH 63 eiH/ET] IeyMEeTTIK JKoHEe KOCciOM JkaFaiira Kaiita Oeilimaeny
CTpaTerusuiapbliH Ja CUTIATTalIbI.

3epTTey cypakTapbiHa jkayan Oepy yiliH (heHOMEHOJIOTHSIIBIK caraibl 3epTTey
omici konmaneULbl. Jlepektepai skuHay ke3eHi 2019 KbUIIbIH HayphI3 albIHBIH OPTAChIHAH
OacTtarn MaMBbIp ailbIHBIH OpTAChIHA JCHiH jKanFacThl. KaThICcyblapapiH 6apiabiFsl
QNIEYMETTIK JKeJiep, SNEKTPOHIBIK MOIITA XKoHE TeIe(OH KOHbIpayIaphl apKbLIbI
TaHganapl. 26 sxactad 35 skacka aeiinri 10 «bonamaky 6araapiaMacekiHbIH TyJeriMeH (3
ep aziaM oHe 7 diel) TepeH cyx0ar Kyprizuiii.

3epTTey HOTHXKENepl )KaIIbl alFaH/1a OapiIbIK 3epTTEYIIUIEPAIH KaUThII KeITCHHEH
KEWiH maiiga 00yFaH Mocesesep/i TOJMBIKTal IIeIIe aJFaHIbIFbIH KOpCeTTl. Amaiina,
OJIapBIH 0ackIM OOITIT1 QJIEYMETTIK JKOHE KociOm mpobiieManapra Tar OOJIFaHIbIFbI
aHBIKTAIABL. 3epTTey OaphIChIH/A, KOOIHE, JMe 3aThIHBIH 63 0TOACHI )KOHE JIOCTaphIMEH

OacTamnKkbl KapbIM-KaThIHACKA KaiiTa OeriMienyi Kypaeni 6oiaranbl Oaitkanasl. Keismer
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OapbIChIHAA KOIITEreH KaThICYIIbIIAP/IbIH STUKAJIBIK JKOHE Halllap eHOeK KarJaiiapbiHa
Ke3iryi Kaiita 6eiimMaeNTy KUbIH/IBIFBIH TYFBI3IbI.
3eprTey OapbIChIH/IA XKYPIi3UIreH cayaHaMalapabliH Heri3iHae «boamaky
CTUICH/IUSACHIHBIH IIEHOEPIH/IE TYJEKTEpre elire OpajJFaHHaH KeWiH YMOLIMOHAIIIbI XKOHE
QJIEYMETTIK KOJIJIay KOPCETETIH KbI3METTI KYPY TYpaJibl YChIHBIC JKacaJIbl.
Kinmmi ce30ep: KaliTa opany, KaiiTa OeliMaeny, yaKpITIIIa KOHBICTAY, €JIre

KanTa opaiy.
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Chapter 1: Introduction

1.1 Introduction

In the context of today’s internationalized and globalized world, a significantly high
proportion of studies devoted to cross-cultural adjustment experiences of a diverse
sojourner population have increasingly appeared in the literature. According to articles and
literature produced on the subject, sojourners might be corporate and governmental
employees (Adler, 1981), returning veterans (Adler, 1975), Peace Corps volunteers,
missionaries, migrants, married couple repatriates (Szkudlarek, 2009), business employees,
self-initiated individuals and students (Brabant, Palmer and Gramling, 1990; Rohrlich &
Martin, 1991), though one of the most discussed and examined groups of sojourners are
international student populations (Uehara, 1986; Sussman, 1986; Brabant et al., 1990;
Rohrlich & Martin, 1991; Gaw, 2000; Butcher, 2002; Arthur, 2003; Thompson &
Christofi, 2006; Pritchard, 2011; Presbitero, 2016; Kartoshkina, 2015, Dettweiler et al.,
2014; Altweck & Marshall, 2015; Le & LaCost, 2017; Pitts 2016; Zhu & Gao 2016). Early
papers indicate that the issues of initial entry to a foreign culture have been a focus of most
of the literature since the mid-twentieth century. However, less attention has been paid to
the re-entry phenomenon, that is, an individual’s readjustment to the home environment
after a certain period of time of staying abroad (Rohrlich & Martin, 1991; Cox, 2004; Pitts,
2016; Gama & Pedersen, 1977).

In analyzing and reviewing the limited research literature which has been devoted
to re-entry matters, one study (Kartoshkina, 2015) claims that returning to one’s home
country might be both exciting and challenging for international students. However, most
of the research on the subject has been focused on foreign students’ re-entry difficulties.
Szkudlarek (2010) argues that nothing much has changed since the time when Martin

(1984) stated that difficulties appeared upon returning home after an international sojourn
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are mainly unanticipated. Most scholars argue that the re-entry to home culture requires a
large amount of transition related efforts, and that it is more difficult and problematic than
one’s initial move to the host country (Adler, 1981; Brabant et al., 1990; Gaw 2000). Re-
entry challenges such as grief (Butcher, 2002), shock (Thompson & Christofi, 2006), pain
(Brabant et al., 1990), trauma (Pritchard, 2011) and distress (Gaw, 2000) may be
experienced upon re-entry. The current study concentrates on the overall re-entry
experience of returning alumni of Kazakhstan’s Bolashak Scholarship Program, with an
emphasis on the challenges caused by the impact of a variety of internal and external
factors.

Over the last few decades, due to educational migration, the majority of students
from Kazakhstan who are involved in programs of academic mobility have the opportunity
to earn their undergraduate, master’s and doctoral degrees and participate in various
internship programs abroad. According to the statistics of Bolashak, a government-
sponsored international scholarship program, about 10, 096 specialists have completed
their academic training programs since 1993 and 1,255 scholarship holders are currently
completing their graduate degrees in Great Britain and Ireland, the USA, Canada, and in
countries of continental Europe, Asia, Oceania, and in the Russian Federation (Bolashak,
2019). There are particular program features and selection criteria which oblige these
graduate student returnees to work in Kazakhstan for a certain period of time (3-5 years)
after accomplishing all the requirements of their academic program abroad (Perna, Orosz
& Jumakulov, 2015). The experiences of scholarship alumni’s re-adaptation in the
Kazakhstani context has hardly been investigated; therefore, it is of great interest to
explore how Bolashak scholarship program alumni experience their re-entry adjustment to
their home environment and how they manage the challenges that arise, and their

consequent self-development upon return. Thus, the findings of this study provide insight
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into the re-entry experiences lived by Bolashak alumni returning to Kazakhstan, which

remains a less researched area.

1.2 Statement of the Problem

This exploration of international students’ re-entry adjustment is motivated by a
need to find the answers to several issues associated with the re-entry phenomenon. Firstly,
research on the subject has mostly been conducted and developed in the context of students
from developed countries (Szukudlarek, 2009), and it would be interesting to establish
whether such findings can be applicable worldwide. Secondly, studies on cross-cultural
readjustment are very limited in the context of Kazakhstan, and very little empirical data
has been introduced and few theoretical works have been published. International higher
education institutions are usually able to provide international students with sufficient
support upon arrival to the host country, both academically and culturally (Pritchard,
2011), though less is known about the degree to which the re-entry stage receives similar
attention.

In addition, the administrators, stakeholders and coordinators of governmental
scholarships (Bolashak being only one example) do not often perceive the re-entry phase
as critical and incorrectly take it for granted as being problem-free, while the pre-departure
process to the host country remains as a priority. Even students might not realize the extent
to which the re-entry transitional period can be challenging. Arthur (2003) claims that
neither the sponsoring organization in the home country nor the international students
going abroad might be prepared for the difficulties that emerge upon re-entry. While some
are able to go through the re-entry transition easily, others can endure long-lasting stress
upon arrival. Therefore, it is of paramount importance to assist and provide sufficient

support to returning students in their endeavours to adapt to life at home.
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1.3 Purpose of the Study

The goal of this research project is to examine how Bolashak scholarship alumni,
namely master’s degree program graduates who have studied and lived abroad, undergo
the process of re-entry adaptation by identifying demographic characteristics and external
variables influencing their re-entry adjustment, in particular with regards to family, friends,
work and daily life, and pinpointing the strategies they use to re-adapt after a sojourn
abroad. The central concern of the current inquiry is the re-entry challenges associated with
the sociocultural, professional and emotional well-being of Bolashak scholarship program
returnees. Moreover, this study will attempt to draw the attention of government officials,
and scholarship program administrators and employees to the issues of returning
international students’ re-adaptation and to prepare supporting mechanisms such as re-
entry workshops and post-return training programs which can facilitate the readjustment

process and provide a smoother re-entry transition.

1.4 Research Questions

In order to make a comparison of Kazakhstani returning students’ re-entry
adjustment experience with similar studies conducted in other countries, scholarship
alumni’s re-adaption steps and their related issues are examined. More specifically, this
research explores returnees’ post-return status and makes an in-depth analysis of the nature
of the re-entry adaptation process in an attempt to highlight returnees’ most common
adaptation issues, and more significantly, to learn about returnees’ journey during the
readjustment period. Thus, this study focuses on finding answers to the following research
questions:

RQ 1: What is the overall experience of the international scholarship program
returnees' after their studies overseas?

SQ 1: What are the challenges students might encounter upon re-entry to their

home country?
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SQ 2: What are the factors influencing international students’ re-entry adjustment?

RQ2: What strategies have the returnees used for a smooth re-entry adaptation?

1.5 Significance of the Study

With an increase in the number of students returning to Kazakhstan from their
overseas studies, this research hopes to raise stakeholders’ awareness of returnees’ re-entry
experience to their own society and the findings can be a starting point for a deeper
exploration of this topic.

This research provides empirical data and the results can be taken into
consideration by the scholarship administrators, employees, and government and
educational institution officials. The findings might stimulate the creation of re-entry
orientation training programs by providing additional information and informing the types
of administrative support that can further aid returnee students and facilitate their re-entry

transition.

1.6 Definition of Key Terms

Re-entry has been defined as a transitional period of returning (Adler, 1974;
Brabant et. al. 1990; Zhu & Gao, 2016), re-integrating (Pitts, 2016), re-acculturating
(Arthur, 2003) and re-adjustment into one’s home country after an extended stay in a
foreign country.

Readjustment, re-entry adjustment and re-adaptation is an effort to adapt to
one’s familiar environment and home country upon returning from a host nation (Zhu &
Gao, 2016).

Sojourner — in this study, sojourner refers to the international student population
(Sussman, 1986; Rohrlich & Martin,1991) who have experienced a temporary stay in a

foreign country in order to achieve academic goals within a certain period of time.
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According to Furnham and Bochner (1989) this “temporary stay” might range between six
months to a five-year time period.

Returnee is the person who has returned home country after living overseas for a

certain period of time.

1.7 Plan of the Thesis

Overall, this thesis consists of six chapters, the introduction, the literature review,
the methodology, the findings, the discussion, and the conclusion, which includes a list of
references and applications. This first chapter begins with an introductory part which
incorporates the significant components of the research. It outlines the problem statement,
purpose, research questions and significance of the study. The second chapter reviews the
existing literature related to the research topic. It focuses on the theoretical background and
considers different researchers’ positions on the re-entry phenomenon. The third chapter
describes the basic methodological principles underlying the research. It includes the
methods chosen for the study, sampling characteristics, tools used for the data collection
and data analysis procedures. In addition, the ethical issues, limitations, risks and benefits
of the study are outlined in this chapter. Chapter four reports on the findings of the study,
which represents qualitative data. It encompasses detailed responses to the interview
questions and subsequent analysis. The next chapter is the discussion of the findings. This
chapter highlights the main results of the study and provides an interpretation of them.
Moreover, the data obtained shows the extent to which the results support the previous
studies reviewed in the second chapter. The final chapter of the thesis provides the
conclusion to all issues raised in previous chapters and also includes recommendations and

the rational for future studies on the re-entry phenomenon.
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Chapter 2: Literature Review

2.1 Introduction

This chapter introduces the discussion of significant inquiries to understand the re-
entry experiences of returning population after international sojourn. It outlines the re-entry
adjustment challenges, factors and coping strategies returnees encounter and use to manage
adaptation issues. The U-shaped and W-shaped models of cross-cultural readjustment are
considered. The analysis of factors influencing cross-border readjustment: age, gender,

marital status, previous experience, cultural distance, time spent abroad is discussed.

2.2 Student Population

Student sojourners are one of the most examined social groups in the context of
cross-cultural integration. (Uehara 1986; Arthur, 2003; Szkudlarek, 2009; Presbitero,
2016). Scientific interest in examining student population has been growing and studied
deeply. Brabant et al. (1990) claim that since World War |1, the number of international
students doing university degree programs in the United States has significantly increased.
Rohrlich & Martin (1991) similarly state that the issue of international students
matriculated at American university degree programs, and those enrolled in academic
programs abroad became central.

According to Brown (1983) since 1980 (as cited in Rohrlich & Martin, 1991, p.
163) the number of U.S. undergraduates, who made such choice reached approximately
750, 000 per year. In 2000, the number of Cypriots enrolled in U.S. higher educational
settings reached 515,000, which was nearly two and a half times more than in 1976
(Thompson & Christofi, 2006). Presbitero (2016) documented that in 2012, more than
400,000 foreign students visited Australia for the purpose of obtaining college/university

degrees.
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Latest papers suggest that the number of the inbound and outbound international
student population has gradually grown year by year. For example, Zhu & Gao (2016) state
that Chinese overseas students had an increase by 3, 58% in 2013 in contrast to 2012 and
those returning home exceeded by 29, 53% compared with the year before. Given the
steady growth towards the international student sojourn indicates the urgency of
understanding foreign students' re-entry experiences.

As a part of the international exchange program, Bolashak scholarship holders are
likely the largest student sojourn population in the country. Over 25 years, about 12,000
specialists have been graduated from overseas university academic programs and many
have already returned back to Kazakhstan. Their re-entry experiences and adjustment
issues to the home country upon return are of great concern and need to be managed
accordingly. Such a considerable number of returned graduates encourage examining their

adjustment difficulties to the life at home upon return.

2.3 Re-entry challenges

The re-entry transition has been found not simply as physical resettlement from
host to home country, but the rather physiological and social process of readjustment
(Arthur, 2003). Several studies indicate that students' re-entry experiences are inconsistent
in their perception of the re-entry phenomenon, that is, some have the feeling of strong
disorientation, psychological distress (Ward et al., 2001) or social, professional non-
adaptation while others simply do not experience any significant readjustment difficulties
and take the things as granted (Zhu & Gao, 2016).

2.3.1 Psychological issues. A number of research findings evidenced that
physiological issues might range from the feeling of anxiety, sense of loss, frustration to
distress reaching even clinical level (Szkudlarek, 2009; Kartoshkina, 2015, Gaw 2000;
Butcher 2002). For example, in a study of 50 East Asian students returning from an

international academic program in New Zealand, Butcher (2002) defines their re-entry to
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the home country as a grieving process. Many study participants had a strong feeling of
loss of friends, overseas experiences and overall life abroad.

Gaw’s (2000) findings showed that the re-entry concerns of returning 66 American
college students were mostly associated with their emotional states. About 30 % of
returnees suffered from loneliness and isolation, 22% coped with feelings of alienation and
depression and 15% had a high level of anxiety.

Moreover, studies of Sahin (1990) indicates that overall (as cited in Gaw, 2000,
p.87), about 52 % out of 785 Turkish teenaged students after returning back to their home
country had reported anxiety problems and experienced clinical levels of depression.
Similarly, in examining U.S. college students’ re-entry challenges, Kartoshkina (2015)
revealed that most of them had expressed the feelings of loss, sadness, alienation,
frustration and depression.

2.3.1 Sociocultural issues. According to literature dedicated to the problems of
adjustment to the sociocultural environment in the home country of a returnee,
relationships with family and friends were considered to be another difficult aspect of the
re-adaptation.

Three decades ago, Gama and Pederson (1977) found that most of LASPAU
Scholars after returning back to Brazil were challenged to get used back to life at home, in
particular, with family and friends. Many study participants were barely able to cope with
such parental care after arriving from the United States, where they were accustomed to a
more independent life.

Brabant et al. (1990) similarly aimed at exploring the re-entry experience of foreign
students returned from the United States to family, friends and in everyday life at home.
The results of the empirical study corresponded to the research findings of Gama and
Pederson conducted earlier (1977). For many, it was problematic to cope with family

expectations and maintain a former friendship with old friends.
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More recently, the results of research conducted by Butcher (2002) with East Asian
graduates returned from their studies in New Zealand confirmed that renegotiating
relations with family and friends caused the most problem upon re-entry. However, one
study demonstrates a more positive re-entry experience with respect to relationships with
family. Le and Lacost (2017) research findings suggest that most returning Vietnamese
students after coming back from studying in the U.S. experienced positive emotional
support from their families. Some have reported that their relationships with family got
even better and improved, though friendship with old friends for some have ended up upon
return.

2.3.3 Professional issues. A large number of existing studies in the literature on the
subject have examined the psychological and social aspects of the re-entry in large, but
little have been talked about professional side of the re-entry.

The greatest research effort on this issue have been made by Gama & Pedersen
(1977), who found the professional life as the most difficult area for returnees to re-adapt.
The authors identified that for many scholars adjusting back to the system at working
environment created many difficulties. The vast majority of grantees reported that they
struggled with various restrictions at their educational settings.

The university was not sufficiently equipped, administration staff was not easily
approachable, dealing with rivalry at the workplace, and was in a poor level, and not
enough time was dedicated to do research. Such conflicts occur when home country
lifestyle is not compatible with the conditions in the host country. For example, in this
study, all of the LASPAU scholars resided in America and had to return to their sponsoring
university in Brazil where working conditions were far from their expectations.

A similar conclusion was reached by Le and LaCost (2017), though the results are
not clearly discussed in detail. The authors just stressed on existing career-related

difficulties. They stated that most of the international student returnees had the re-entry
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problems in adjusting back to the Vietnamese working environment upon return from the
uU.S.

The findings of Pritchard (2011) went beyond previous mentioned reports, showing
that a huge majority of Asian graduates returned from the UK, were successfully
readjusted to their professional life. Clarity in a job description and finding their

place within society led to the successful readjustment.

2.4 Factors Influencing Individual’s Re-entry Adjustment

A significant number of researches related to the re-entry issues focus on the
demographic characteristics of an international sojourner and define situational or external
factors influencing on the process of cross-border re-adaptation. Empirical studies on the
re-entry suggest that similar factors might influence on adaptation both while an individual
in a host or in home country environment. Such variables as age, gender, marital status,
cultural distance, length of sojourn in host culture, time since return might impact on
returnees’ psycho-sociocultural well-being, professional challenges and overall the degree
of their re-entry adjustment satisfaction (Szkudlarek, 2009).

2.4.1 Gender. An increasing amount of research suggests that male and female
perceive the native cultural patterns after returning home from overseas differently
(Szkudlarek, 2009; Le & LaCost, 2017) that is, it turned out re-adjustment is more
problematic for women than men.

Brabant et al. (1990) in the examination of international students' re-entry
experiences who studied in the U.S. revealed that unlike men, female students more subtly
noticed changes in their previously familiar social environment, and faced with family
issues, friends and problems with daily life upon return. They claim that such re-entry
adjustment difficulties had occurred as a result of living in a society with more liberal

values, while the family adheres to more conservative views.
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Le and LaCost (2017) explored the post-return experience of Vietnamese returnees
who studied in the United States, concluded that for women participants it cost many
efforts to cope with traditional norms of local society where women pursuing higher
education were not welcomed.

Studying the experience of Brazilian LASPAU scholarship program graduates
returning from study in the U.S., Gama and Pedersen (1977) stated that women less
adequately overcame issues related to family expectations. Not considerably, but they
found the value conflict and high supervision of the family as more of a problem.
According to data provided, women's values and attitude towards interpersonal relations
and intimate friendship changed.

Thus, according to many researchers’ findings, gender is found as one of the
important factors that might predict the re-entry problems. However, Sussman (2001) and
Cox (2004) do not acknowledge gender as a decisive variable in the re-entry challenges.
The authors found no significant correlation between gender and difficulties appeared
while living overseas nor upon return and highlight the need for further investigation of
sex-related the re-entry problems.

2.4.2 Age. Several empirical studies indicate that age is one of the basic and critical
variables in determining the level of returnee's re-entry satisfaction and directly relates to
individual's socio-cultural challenges and distress occurred upon return (Rohrlich &
Martin, 1991; Cox 2004; Szkudlarek, 2009, Gama & Pedersen, 1977; Uehara 1986). Some
researchers argue that the process of re-adaptation is more difficult for younger aged
individuals than for adults returning from host to home country.

Cox's (2004) findings showed that older aged individuals experienced a lower level
of the re-entry difficulties from both social and psychological perspectives. The author
argues that a younger sojourner might advantage more in a new cultural environment, but

harder his re-entry transition might be.



BOLASHAK SCHOLARSHIP RETURNEES’ RE-ENTRY 13

Martin (1986) states that while older people are concerned about professional life
and career, rebuilding interpersonal relationship gets more central for younger returnees. In
the study of American student returnees' re-entry experience after an extended period of
time spent overseas, Uehara (1986) concluded that the age overall did not correlate much
with the re-entry adjustment issues.

According to Gama and Pedersen (1977), younger sojourners encounter re-entry
crisis more, however, it is important to note that most of the research participants engaged
in their study were initially young professors who had very little work experience before
going to the place of assignment. That is, the question may remain open whether age was a
determining factor, indeed, influencing on the re-entry. Given the previous research, the
authors assume that older participants with considerable work experiences might have
fewer readjustment difficulties.

2.4.3 Marital status. Status is another variable associated with international
sojourner adaptation difficulties that often arise upon returning home environment.
According to literature reviewed Szkudlarek (2009) argues that married couples are less
likely to experience re-entry problems, while single ones might get more depressed after
sojourn. Going back to the empirical investigation of Brazilians returning from study in the
U.S., Gama and Pedersen (1977) stress on single returnees' complaint on insufficient
privacy and freedom which they experienced overseas.

Cox's (2004) studies somewhat support the research findings of Gama and Pederson
(1977). The results of his study showed that the single status returnees experienced high
depression upon return. He refers to the very nature of marriage that in general, marriage
can provide social support diminishing stress emerged. Cox (2004) highlights that the
participants of the study were all missionaries and findings of the research might not be

valid for other groups of returning individuals. The limited number of research in regard to
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the impact of marital status on a sojourner re-entry adjustment leaves the space for further
investigation of this variable.

2.4.5 Cultural distance. Another external factor determining the ease of
intercultural adjustment and readjustment of a sojourner is cultural distance (Galchenko &
Van de Vijver, 2007). Several studies indicate that cultural distance positively correlates
with a cultural adaptation process, in terms of similarity or difference between cultures.
Adjustment is considerably challenging in a case when the host culture norms differ from
home culture values (Bochner, 2003).

To assess the degree of similarity of cultures Babiker et al. (1980) proposed a
Cultural Distance Index, which measures distances between several cultures based on their
physical and cultural parameters. (Furukawa, 1997; Berezhenova, 2010). Babiker et al.
(1980) developed and applied the Cultural Distance Questionnaire, an instrument for
examining the level of foreign student adaptation studying in Scotland. It measured the
individual's perception of differences between the social and physical attributes of the
home and host cultures, including language, religion, family structure, and level of
education, material comfort, climate, food, clothing, and others. The study revealed that the
more significant the distance between cultures, the higher was the level of anxiety of
individuals (Babiker et al., 1980).

Later, the cultural distance scale proposed by Babiker et al. (1980) was borrowed
by other scholars. In particular, Farnham and Bochner (1986) classified cultures according
to certain aspects (as cited in Berezhenova, 2010, p.). In their empirical study, religion,
language, and climate have been taken as the main criteria for making comparisons
between cultures. Participants were ranged by countries that have the most and least
similar or had common cultural attributes with Great Britain. Empirical data shows that
Northern and Central Europe were found to have the "closest” similarities, while Southern

Europe and Latin America were less similar; a group of cultures the most "distant"” to Great
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Britain have been turned out Asian and African regions. Thus, the results of the study
suggest that the greater the difference between countries is, the more traumatic the
adaptation process might be.

Interesting were the results of the research conducted by Galchenko et al. (2007).
They studied the perceived cultural distance of exchange program students who came to
Russia from different countries, such as China, sub-Saharan Africa, North Korea and the
former Soviet Republics (Armenia and Georgia). The study intended to support the
hypothesis that the larger cultural distance, the more difficulties in the process of
psychological and sociocultural re-adaptation occurs. As a result, the participants of East
Asian countries demonstrated the largest Perceived Cultural Distance and the least
adjustment. Speaking the same language, confession of the same religion and having well-
organized ethnical communities reduced Perceived Cultural Distance between Russia and
former USSR countries making the adjustment process for the group of participants from
Georgia and Armenia much easier.

According to Szkudlarek (2009), some studies refute the hypothesis that the re-
entry from a country similar to native culture can facilitate re-adaptation to home culture,
but rather returning from countries where cultures are different. For example, in a study of
the Canadian government and corporate employees’ re-entry adjustment process after work
assignments in Latin America, Africa, Asia and Caribbean countries Adler (1981) did not
associate the re-entry challenges with the area of assignment. Thus, the empirical data
suggests that readjustment to home culture is not always easier or less challenging for
those returning from the country with similar cultural patterns.

2.4.6 Time spent abroad. The results of the studies related to the impact of the
length of time spent abroad on sojourners' readjustment are contradictory. According to

Szkudlarek (2009), some research findings suggest that sojourners who spent a
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considerable number of years overseas made more effort in readjusting their home culture
comparing to those who went on short —term stay abroad.

Bennett et al. (1958) states (as cited in Uehara, 1986, p. 419) that length of time
spent overseas positively correlates with the re-entry challenges, though Uehara (1986)
later in the investigation of American students’ re-adaptation experiences did not unfold
any relationship between the length of time overseas and problems emerged after returning
home.

Similarly, Sorimachi (1994) states (as cited in Thompson and Christofi, 2006, p.25)
that despite the time spent abroad, all respondents equally reported the re-entry culture
shock after a sojourn. According to Szkudlarek (2009), some authors agree that time spent
abroad is indeed related to the re-entry adjustment only in work context; others came to the
opposite conclusion that length of time spent abroad can be a predictor in terms of
readjustment as a whole and is not associated with predicting job outcomes.

For example, Gregersen and Stroh (1997) reported that, although Finnish returnees
encountered some serious problems with re-adaptation at work and home, the total years
they spent overseas was not an essential predictor of their general readjustment difficulties.
Thus, more research indicates that the length of international sojourn partially influences
returnees’ adjustment at home.

2.4.7 Contact with home-country individuals. Some research suggests that
keeping regular contact with home country individuals while have stayed abroad can
minimize the re-entry challenges if occurred such. Brabant et al. (1990) claim that constant
visits to the home country while studying overseas can also positively correlate with
readjustment, though Szkudlarek, (2009) argues that the quality of such visits is more
important than its frequency.

Cox (2004) defines quality as a more in-depth and satisfying communication

process. He explored how much communication technologies influence individual's re-
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entry adaptation. The author concluded that technologies such as e-mail, the internet and
other methods of online communication can contribute to maintaining relationships with
home country individuals and considered to be equally or even more valuable and
satisfying than tete-a-tete communication. Thus, this situational variable can be considered
as one of the important predictors for the successful re-entry adjustment.

2.4.8 Previous intercultural experience. Martin and Harrell (2004) assume (as
cited in Szkudlarek, 2009, p.6) that an individual who had early intercultural transition
experience would more likely overcome consecutive cross-cultural transition challenges.
Rohrlich and Martin’s (1991) early research findings support the assumption that
sojourners with the number of previous cross-cultural moves reported less re-entry distress

in contrast to those with no previous cross-border transition experiences (Cox, 2004).

2.5 Re-entry Copying Strategies

Regardless of the number of literature devoted to the problems of the re-entry
phenomenon, not many copying practices have been systematically examined. However,
some publications on the subject provide several recommendations for more successful
international sojourners' re-entry adjustment. Among the most offered re-entry copying
strategies are training sessions and coaching.

For example, Sussman (1986) highlights three key elements that should be taken
into consideration in planning re-entry training sessions: (1) Who are the participants, that
is, take into account participants’ background, (2) When it takes place, time framing of the
workshop and (3) Where, the place of the re-entry session, that is, if it is conducted in a
host or home country environment. The author argues that re-entry sessions should cover
several topics: "awareness of change”, that is when training provides an opportunity for
exploration changes in an individual's behavior.

Another key component of re-entry training is to give a deeper explanation of

cross-border adjustment and readjustment processes. The last is to focus on an individual's
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personal adjustment to social and work environment i.e. to provide coping techniques on
how to apply gained skills, knowledge and manage stress upon re-entry.

Sussman (1986) points out workshops and training seminars designed by NAFSA
(1976) and several higher educational settings at that time to help international student
population re-entry issues, focusing on students' personal changes and changes in their
home culture, providing methods to combat these changes.

Moreover, some American educational institutions organized re-entry course
seminars for international students, which included movies, papers, exercises and lectures.
Foreign students even had an opportunity to earn credits for the attending of re-entry
sessions that could last for several weeks. Later Texas Technical University provided
similar courses designed by Behrens and Bennet (1981) for foreign students.

Arthur (2003) defines counselling as one of the helpful supporting services that are
able to address the re-entry transition issues experienced by international students. The
author argues that such a supporting mechanism can include working with individual or
groups of students who have the same or different cultural backgrounds. Such a group
approach might serve as a platform where all international students will be able to share
their experiences and ideas that can be useful for anyone who will experience the re-entry
transition. Similarly, studying the re-entry experience of 66 American college students
Gaw (2000) revealed that 42% of the research participants reported their willingness to see
counsellor support specifically for professional concerns.

The results of the empirical research by Zhu and Gao (2016) suggest that most
study participants noted that they were looking for support among international students
who had also experienced the same re-adaptation difficulties. Regardless more than half of
216 respondents reported that they did not apply special coping strategies, but rather relied

on time, 20% of the 216 returnees attempted to make new friends, seek the endorsement
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from colleagues, ask friends for advice, watched TV shows and other activities to cope

with re-adaptation issues.

2.6 “U” and “UU” (W) Curves Adjustment Models

For the last decades, a number of cultural adaptation models, associated with
intercultural transition experience of a sojourn, have been introduced by the scientific
community. Gullahorn and Gullahorn’s (1963) classical W-Curve model is widely
recognized as one of the influential theories developed from Lysgaard’s (1955) the U-
Curve model of intercultural adjustment which provides an overall valuable theoretical
framework particularly for the subject under investigation.

Lysgaard's (1955) U-curve hypothesis describes a sojourner initial adjustment in a
host environment and introduces the adaptation process in certain stages. Each phase
demonstrates individual's emotional response to a new surrounding which changes
gradually from positive in the beginning following up negative in the middle of the
acculturation process and finally reaching positive fulfilment of sojourner expectations or
needs.

Based on Lysgaard's (1955) U-Curve intercultural adjustment theory, Oberg (1960)
describes the mechanism of cultural shock development in more detail. The author argues
that people gradually achieve a satisfactory level of adaptation to a foreign culture, going
through certain levels of experience. He introduces four consecutive phases of an
international sojourn: (1) honeymoon, the perception of the new environment as friendly
and welcoming; (2) culture/crisis, experiencing negative feeling such as frustration,
anxiety, anger, inadequacy caused by differences in language, values, roles, etc.; (3)
recovery is a way out of the crisis as the language, norms and customs of a new culture are
mastered; and the last, (4) adjustment to life in a new culture and its acceptance.

Once a person successfully adapted to host culture, he faces the need to re-adapt to

his own culture upon re-entry. Gullahorn and Gullahorn’s (1963) W-shaped model covers
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the whole cycle of intercultural adaptation and re-adaptation of an international sojourn
suggesting that an individual similarly repeats the stages of adaptation as previously
introduced in the U-curve model.

According to the interview results of returned 5300 American students grantees
studied worldwide, it was revealed that in the process of readjusting to the home culture,
respondents experienced the same difficulties as they experienced overseas (Gullahorn and
Gullahorn, 1963). The authors elaborated the idea of a U-shaped curve and consider the
adaptation process not only at the time of international sojourners' stay in a foreign culture
but also when they return to their home country. Thus, Gullahorn and Gullahorn (1963)
expanded the U-shaped curve, presenting it as a W-curve model, that is, when the person
experiences so-called “reverse culture shock™ as he/she returns back home country.

Graphically, such adjustment models can be illustrated as follow.

Figure 1.

Initial U-Curve proposed by Lysgaard (1955).
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Regardless of the U-shaped and W-shaped curve models have gained
acknowledgement amongst the scientific community, some significant differences between
two adjustment processes and limited support of W-curve readjustment theory are

revealed. Sussman (1986, 2001) finds readjustment more severe than the initial adjustment
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to the host environment and calls into question the curve-linearity of the re-adaptation
process portrayed by W-curve cycle. He claims that it should be viewed as a more dynamic
process.

Figure 2.

The W-Curve model developed by Gullahorn & Gullahorn (1963).
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Adler’s (1981) argues that the re-entry move was more psychologically challenging
for returning individuals than primary entry to a new culture, contrary, in the evaluation of
W-curve hypothesis applicability, Pritchard (2011) did not witness any readjustment
difficulties or the re-entry crisis previously described in adjustment models. Most
participants of his study articulated no re-entry trauma with neither friends nor family, but

rather slight emotional discomfort in readjusting to their social environment.
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Chapter 3: Methodology

3.1 Introduction
This chapter outlines the research methodology of the study and introduces
following sections: research design overview, sampling, procedures, data collection

instruments, analysis of the data gathered, ethical issues and limitations of the study.

3.2 Research Design

A qualitative inquiry was used in this research to explore participants’ re-entry
experiences viewed from their own perspectives. The phenomenological qualitative
research approach is found the most appropriate method for this study that fits with the
research purpose and questions. Creswell (2007) points out that phenomenology is popular
in areas such as sociology, psychology and education and data collection in this approach

often based on one-on-one in-depth interviews with participants.

Butler (2010) provides some general guidelines of phenomenological approach
based on Moustakas' (1994), Creswell's (2007) findings: to collaborate with participants in
order to generate better in-depth insight about features of a phenomenon, to examine as
much as possible of several individuals' experiences related to the phenomenon under
research, to design systematized open-ended questions regarding participants' experience
of the phenomenon and what context and situations impact upon individuals' experience of
the phenomenon. A phenomenological model is used for study which focuses on
individuals’ “lived experience” and defines some common features through experiences
shared.

Thus, this phenomenological approach identifies what all participants have in
common since they all have experienced re-entry phenomenon. This common experience
might be as previously mentioned in the literature "grief", "trauma", "feeling of loss"

"disappointment™ and etc. It is important to identify and compose a description of the
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intrinsic nature, the core essence of the phenomenon or human experience relying on
"what" and "how" individuals have experienced the phenomenon (Creswell, 2013).
Besides, Moustakas (1994, as cited by Creswell, 2013; Padilla-Diaz, 2015) defines
“bracketing” as one of the key concepts in phenomenological study. That is, in a process of
data collection, the researcher should put aside any assumptions, biases and minimize
his/her personal understanding of the phenomenon, as far as possible, to get a fresh view
toward the subject in question described by participants. However, Creswell (2013) argues
that bracketing might be rarely perfectly achieved since the data often includes the

assumptions that the researcher brings to the issue under consideration.

3.3 Participants

The present study aimed at examining a particular group of individuals who have
all a study abroad experience and returned to their home country, the Republic of
Kazakhstan with a finished Master's degree. Creswell (2013) argues that the
phenomenological approach requires participants to be carefully selected, those who have
all experienced the phenomenon in question. Several common criteria were taken into
consideration prior to the process of participant recruitment for this study: 1) Lived and
studied abroad no less than 12 months, 2) returned to the home country no more than 5
years ago, 3) Master’s degree program graduates of overseas universities, 4) being able to
articulate and willing to share their experiences, 5) residents of Kazakhstan.

According to Polkinghorne (1989), the interview in phenomenological studies
usually includes from 5-25 participants (as cited Creswell, 2013). Overall 10 individuals
have agreed to participate in this research. The participants involved in this study are
Bolashak scholarship program alumni including 3 males and 7 females, aged between 25
and 35 who did their Master's degree in the USA, UK, Russia and Japan higher education
institutions. All participants had experiences of living in a host country between 1 and the

5-year time period and came back to their home country, Kazakhstan where they are
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already from 1 to 5 years since return. The selection of master's degree program alumni as
study participants was due to the fact that since 2011, within the Bolashak scholarship
program, sending individuals for bachelor’s studies was discontinued. The need to train
highly qualified personnel for master's and doctoral programs has increased and the
number of students graduating from the Master's program in the last 5-10 years has been
growing. Therefore, exploring the re-entry experience of this category of graduates is of

greater interest.

3.4 Instrument

The interview was chosen as a data collection instrument in this study. Among
many research genres, the interview is acknowledged as one of the commonly used
(Leavy, 2017) and fundamental tools for data collection in conducting a qualitative inquiry
across multiple disciplines (Bloomberg & Volpe, 2012). Although there are various
interview techniques, central in this study is an in-depth interview which is often used in
conducting phenomenological studies with participants and leads to a deeper insight into
the essence of the problem. (Creswell, 2013; Padilla-Diaz, 2015). Open-ended and semi-
structured interviews started with a general question: “What have you experienced upon
returning to Kazakhstan after your extended time lived abroad?”, with no strict time limit
until all points of participants’ personal experiences were shared and uncovered. This type
of interview expanded the understanding of the subject explored and get detailed
information about the “lived experience” of the participants.

The number of advantages derived from the specific nature of this in-depth
interview method includes: a) potential to collect rich data and description, b) is similar to
conversation people are usually involved in which in turn contribute to a familiar and
welcoming environment increasing the opportunity to get honest answers, c) the researcher
has an opportunity to observe participants’ reaction to questions or any physical cues, if

necessary, can adjust questions for making conversation more effortless, d) ask follow-up
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or semi-structured questions to encourage the interview process and stimulate the
participants for explicit answers.

The interview has certain benefits, not only relying upon the researcher's skills to
guide the process, especially, when not all individuals are equally responsive and
cooperative (Bloomberg & Volpe, 2012) but in this study, an interview protocol was more

helpful in keeping the participants to the point.

3.5 Procedure

Once the list of potential participants including their contact details was compiled,
the recruitment was fulfilled via phone call, an e-mail and diverse messaging platforms like
WhatsApp, Facebook and Instagram. The purpose of the research project was briefly
explained to participants. Ten people were willing to take part in the research project, three
has left the messages and letter sent to their e-mails unanswered, 4 has simply refused to
talk about their experiences. Once participants have confirmed their participation in the
study, the informed consent form was sent out to electronically and hard copies were
signed at a time of interviews.

The informed consent forms provided participants with complete information
regarding all aspects of research including purpose, methods, expected benefits and
potential risks. Participants were informed of the voluntary nature of the participation, that
is, they can discontinue participation at any time without penalty or loss of benefits to
which they are otherwise entitled. The alternative was not to participate in the research.

Data collection covered the period from the beginning of March until the mid of
May 2019. Overall, participants were recruited via a purposeful and snowball sampling
technique. Participants have been reached via social networks, e-mail and through phone
calls. Participants felt free to ask any questions they are concerned about regarding the
study. As soon as the questions were answered, the time and location were confirmed.

Despite many benefits of face-to-face interview, some were carried out via Skype due to
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geographic location. Participants were interviewed individually in the environment of their
choice, though the university setting was recommended. In fact, several locations for the
interview were in a neutral environment convenient for the participants, though the room
with good sound insulation was essential to eliminate any external interference or noise. So
participants' workplaces and Nazarbayev University has served as the most desired
interview sites.

The interviews were conducted in three languages: Kazakh, Russian, which are
used on equal grounds in the Republic of Kazakhstan. Speaking in a native or an official
language made the participants feel more comfortable. A couple of participants were
willing to answer the interview questions in English which saved the time for the
translation. Kazakh and Russian were translated into English during the transcription
process.

The interview duration varied from 30 to no more than 60 minutes. Schostack
(2002) notes that the typical duration of the interview should last at least 30 minutes to
unravel the phenomenon under investigation. To avoid the data loss and facilitate
subsequent decoding the interviews were digitally recorded on a cell phone voice recording
app only with the permission of the participants. Recorded materials were transcribed into

text and analyzed accordingly.

3.6 Data Analysis

The data processing went through several steps that incorporate description and
analysis of the results of interviews (Creswell, 2013). First, all recorded interviews and
transcription of voice recordings of interviews with participants including notes made
during the interviews were re-read and listened several times in order to get a general idea
of the phenomenon being examined. Then, after a careful reading interview materials, the
small pieces of data, “significant units”: phrases, quotes or fragments of text were

highlighted and coded by hand to have a visual understanding on how things work. These
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elements provided a deeper understanding of participants’ experiences. Next, these key
units were categorized and elaborated into themes and the analysis of each passage was
carried out in more detail basically focusing on participants' common experiences. As a
result of the description of what and how the participants experienced the re-entry

phenomenon, its essence has been emerged (Creswell, 2013).

3.7 Ethical Issues

The ethical issue remains central in conducting research and no inquiry can be
undertaken without due regard to the code of ethics (Ramrathan, Grange, & Higgs, 2017)
and the protection of the individuals’ interests involved in the research study are extremely
important (Bloomberg & Volpe, 2012). From this point, none of the participants has been
forced to take part in research project since the principle of fair selection of participants is
respect for the individual autonomy, that is the participation was entirely voluntary (The
Belmont Report, 1978).

First of all, this research study was not started until it had been approved by
Nazarbayev University Institutional Research Ethics Committee which is responsible for
safeguarding the rights and welfare of every human subject who takes part in studies
undertaken by university faculty members, students and staff. The informed consent form
was a key component throughout the study. Participants were informed about the purpose
of the inquiry and their rights were deemed as a priority in providing any reports and
dissemination of information. Maximum efforts were made to keep participants’ personal
information confidential.

I was the only person who had access to the data collected and the identity
characteristics of the participants were not easily reached since the respondents' names
were replaced with pseudonyms marked as Participant 1, Participant 2 to ensure the sense

of security and confidentiality. Once all data is processed and final work is submitted,
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some interview materials, such as recording, extra notes will be destroyed and deleted. The

results of the study are used for academic purposes only.

3.8 Risks and Benefits of the Study

The risks associated with this study are minimal. The feeling of discomfort might
occur during the discussion of some topics related to re-entry experience, in large with
those participants who had no previous experience giving the interviews.

The benefits which may reasonably be expected to result from this study are that it
may be of great value in case of further study of the topic. Besides, the results of the study
can lead to positive changes in policy making and addressing the issues in regard to re-
entry difficulties. Decisions, whether to participate or not in this study, will not affect

participants' further career development, job progression or personal life.



BOLASHAK SCHOLARSHIP RETURNEES’ RE-ENTRY 29
Chapter 4: Findings
4.1 Introduction

This chapter presents the research findings and analysis obtained from in-depth
interviews which answers the questions stated in this study. Two research questions are
considered and addressed in this chapter. They are 1. What is the overall experience of the
international scholarship program returnees after their studies overseas? The challenges
students encounter upon re-entry to their home country and the factors influencing
international students' re-entry adjustment. 2. What strategies have the returnees used for a
smooth re-entry adaptation?

A total of 10 interviews were conducted for this research project. At the initial
stage, the interviews were built according to the type of free narrative. Participants shared
their experiences at a host country and then focused on what were their experiences like
after they returned to their home country. This helped to identify thematic issues and
afterwards the narrative was followed by semi-structured interview. Participants provided

information on what has pleased them and what they struggled with most upon re-entry.

4.2 Participants

Table 1.

Demographic characteristics of the participants

Participant ~ Age Gender Marital Host Degree  Time Time since
Status country spentin  the return to

the host  home

country  country

Participant1 33  Female  Single Russia  Master 2 years 3 years
Participant2 26 Female  Single Japan Master 2years 1yearand38
months
Participant 3 35 Female  Single UK Master 12 3 years
months

Participant4 29 Male  Married USA Master 3,5 2,5 years
years

Participant5 26 Female  Single USA Master 2,5 12 months
years

Participant6 32 Female  Single USA Master 2,5 2 years
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years
Participant 7 25 Male Single USA Master 15 9 months
months
Participant8 28 Male Single USA Master 2,5 Two weeks
years
Participant9 27 Female  Single USA Master 2,9 2 years
years
Participant 31 Female  Single UK Master 1 year 5 years
10

4.3 Results Related to Research Question 1: What is the overall experience of the
international scholarship program returnees’ after their studies overseas?

In this part, we will discuss the challenges that were most often mentioned in the
interviews, those that created the most difficulties in the process of adapting to the home
country environment upon return.

Within the timeframe, after returning back to Kazakhstan from studies overseas the
returnees have been experiencing different situations in career, family and friends. Their
re-entry experiences are both positive and negative. Many were quite excited about
returning their home environment, that is, to reunite with family, friends and starting their
jobs. At the same time, there were some difficulties to adjust to daily life as well. Most
female participants have experienced little conflict in adjusting to their families, regardless
they found it not to be very serious since they all were able to cope with such family
related issues. In addition, adjusting to professional life is likely to be considered as one of
the most difficult re-entry challenges participants encountered. Many have expressed the

29 ¢¢ 29 ¢

feelings of “shock”, “disappointment”, “stress”, “surprise”, “loneliness” and “discomfort”.

Both male and female respondents had some difficulties to get used to the fact that
they no longer are engaged in as many activities as they had abroad. Upon returning back
to Kazakhstan, many have missed an active social life, sport, hobbies that they practiced
while studying abroad.

4.3.1 Sociocultural challenges. Almost all participants emphasized the presence of

social and cultural difficulties after returning back home. Due to the difference in mentality
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and norms of behavior between the homeland and the host country, it was difficult for
returnees to get used back to their former environment. There were moments when
graduates were annoyed by the simple behaviors of their compatriots, by the quality of
service and transport system, by poor technical equipment of the premises, which seemed
normal before their departure. Some on arrival realized that family and friends had set high
expectations regarding alumni's future career and behavior. As a result, they had to
reconsider their relationships with family and friends. Some of them even did lose touch
with local friends.
4.3.1.1. Services in public places. The contrast between Western, Eastern worlds
and Kazakhstani peoples’ norms of behavior and services provided in public places, for
example at the airport, in a public transport, supermarkets, stores, toilets and the contact
with people are experienced by returnees quite dramatically and right after returning home
from overseas these contrast have caused some disappointment and shock.
One of the participants returned from the U.S. associated his first and the most unpleasant
experience upon return with airport bathrooms. He recalled:
“The first barrier and shock that I have experienced started as soon as I landed at
Sheremetyevo International Airport (in Russia). First, | headed to the restroom.
Right at that moment, the level and the differences in services became evident; it all
just started with the restroom entry door located at the airport. | wanted to open the
front door of the toilet, but the door handle was broken. | accurately and slowly had
to open it with my nails or fingers, I don’t remember..., but anyway. | have been to
many States; | have visited lots of cities and villages in America. Wherever |
travelled, wherever | stayed, public bathrooms are there everywhere. They are all
clean, comfortable and sanitary-technically equipped. But in Moscow, there are no

such things. Having arrived in Almaty International Airport (in Kazakhstan), the
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story so far..., the same picture as in Sheremetyevo International Airport...”.
(Participant 8)

That was his first shock and disappointment indeed upon return.

Another participant arrived from the U.S. had a negative experience regarding
transportation-related issues. He found that the transportation at home country is
undeveloped, especially by that time, so he had to use his friends' and relatives' vehicles.
He rushed to buy a car as soon as possible because it was quite difficult to get used to such
conditions after living in the U.S. He said:

“...How the public transportation system poor is here was quite surprising for me”.

(Participant 4)

One of the female returnees studied in the U.S. said that she was pretty upset by the
lack of norms of etiquette in people's behaviors in public places. It was difficult for her to
accept the fact that how people are easily spitting on the streets, using a foul language,
which is a filthy habit, throw garbage wherever they want. In addition, it was difficult for
her to get used to people who constantly criticize someone or something.

“...so much rudeness... it was unpleasant to hear that entire negative. But it did not

last long, a month or two, and then I just moved to Astana”. (Participant 5)
Another female participant returned from the UK said:

“It all seems to start with customs officers at the airport who are already looking at

you, maybe with some suspicion, asking where you came from, what you did there

and etc., which at first glance seems not friendly questioning. Home country airport
staff is so different from the people who work in London airports. They were
people without smiles on their faces. You cannot smile not only with your mouth
but even with your eyes. | started realizing right at that moment that | came home,

to our harsh winds”. (Participant 3)
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Such an attitude does not make Participant 3 feel uncomfortable, but rather it kept her
grounded. Overall, it was not the most pleasant memories upon her return to Kazakhstan
from the UK.

4.3.1.2. Changes in patterns of behavior. While living in a host country, certain
forms of verbal and non-verbal communication have been formed in most returnees. For
example, in some Western and Eastern countries smiling or bowing to strangers might be
viewed as the expressions of politeness, friendliness and greetings.

Many returnees said that they used to always smile in a host environment and took
this habit with them to their home country. However, it looked odd and usually turned out
to be inappropriate in contact with people in their home country. Smiling or nodding at
passport control, restaurants, and shops, on the street or even during job interviews
sometimes led to a failure or misunderstanding in communication with people. Some
returnees felt uncomfortable when they caught those curious or judging eyes when they
emotionally or easily engaged in conversation with people. One of the research participants
returned from Japan shared her experience in this regard:

“I remember, when | greeted people or thanked them, 1 used to bow much. After

some time living and studying in Japan, bowing becomes a normal thing and | had

such a habit for about six months here, upon return to Kazakhstan. When 1 talked to
my friends in the bus or other public places I started noticing that people were
looking at me strangely, which made me feel uncomfortable, even my friends could
not understand my behavior. Maybe because | used to talk to my friends, the way |
talked to Japanese. | could express my emotions with certain accompanying phrases
during conversations. For example, | used such phrases as "Ohh, sou desu ka?" (Is
that so? Oh, really, that's pretty damn cool yo™) or "hontouni?" (Really, truly,
surely?) all the time during the conversations. After all, Kazakhs seem less

emotional, they react things unemotionally, it is like “well, ok, yes, and so on”. I
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realized that | should give up some habits | had picked up in Japan as soon as
possible”. (Participant 2)

In the process of re-adaptation to the native environment, a lingering smile often
becomes a source of misunderstanding. The female participant returned from the UK
added:

“...Unfortunately, upon returning to Kazakhstan, I felt such a contrast, that our
people are completely unsmiling. In England, you could smile a stranger and get a
friendly smile in response. | got used to it, even more, I liked it and used to smile so
much, regardless of whether | knew the person or not. When came back to
Kazakhstan, | used to smile, moreover, | sincerely laughed, my laugh was
everywhere and | felt so happy. However, when you get a sullenness of people in
response you start thinking where you’ve got or if there something is wrong with
you. | remember | felt that rejection when | was going through my first job
interview upon return. When I came to the interview | was so excited, felt so happy
and had a smile on my face. But the members who make decisions to higher for the
job position told me that it was a very serious organization which was looking for
serious employees. That was my first disappointment. I don’t think if a person
smiles, it means that he or she is not serious to work. Well, such an unpleasant
experience [ had...”. (Participant 3)
One of the male participants returned from the U.S. experienced similar feelings
regarding locals’ attitude towards a person who keeps smiling:
“When I arrived in Kazakhstan there was an uncontrollable smile on my face, I
don't know if it was a reflexive smile after returning back from America where
smiling to unknown people is a normal thing or may be simply because | was glad
to finally come back to my home country. I know, | looked like an idiot because |

could easily read it from people's faces. Maybe if | was a foreigner, it would not be
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so judgmental...Of course, and then the smile has been gradually faded from my

face”. (Participant 8)

We see that some patterns of behavior that respondents guided during their stay
abroad are almost not a subject to borrow for a longer time. And if they continue to be
practised at home country they might become a source of misunderstandings and only slow
the process of re-entry adaptation.

4.3.1.3. Relationships with family and friends. Some female respondents found it a
bit difficult to communicate with family and friends for different reasons after they have
returned to the home country from overseas studies (4 out of 6). It is very important to
understand that many returnees have experienced significant changes in themselves while
studying abroad, in attitudes and behavior which influenced the relationship with family
and friends. Several female returnees participated in this study claimed that they have
experienced difficulties in adapting again to that rhythm of life in family and had to end
their relationships with some old friends upon return.

“After coming back to Kazakhstan, I realized that I had forgotten a little about my
family traditions and habits. There were moments when | argued with my parents,
it's like when | had discussions with friends in America when you openly discuss
any situations and issues. However, in Kazakhstan it is unacceptable, you need to
be able to listen and respect the opinions of elders since my family is more
conservative | had to be humbler. Of course, it happened when | did not agree with
my parents, but they insisted and said, no, it must be the way they decided to be, for
example, according to the traditions or it is the right thing to do. But | had to

eventually agree with my parents' points of views”. (Participant 5)

When the same respondent was asked if she was living with her parents now she answers:

“Before going to the States, | had lived with my parents, now | have moved to

Astana and I am living alone, I have become more independent...” (Participant 5)
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Similarly, another female returnee arrived from the U.S. has faced difficulties with her
family and what she said:
“Well, when I had that bad experience with a senior manager at my first job after
coming back to Kazakhstan my dad was not supportive to me. My parents told me
to be more modest and humble...do not argue or swear at anyone. However, I don't
think that 1 swore, I just expressed my opinion. My family said that | became too
outspoken, in fact, I just had my point of view. While studying in the States, it was
regarded as a conversation between two, when each has the right to his or her own
opinion and can agree on something, find a compromise. There is no such thing that
one wants and another must obey. Such an attitude at work caused problems with
my family, | want them to support me and could not understand why they did this
to me...I was so sad...when I returned from the U.S. my mindset was completely
different and was close to American. | thought that development should not be
hindered”. (Participant 9)
According to Participant 10 after returning back to Kazakhstan she felt a little disappointed
with the attitude of her family towards herself. She tried not to change her behavior among
her family members and friends, whereas her family anticipated some kind of change in
her personality for better.
"I am coming from the small village, where no one before studied abroad. Studying
by Bolashak was considered as a huge achievement by them. Therefore, my
relatives thought that upon arrival | definitely would get a highly paid job and a
good position in the capital city. However, that was not my plan. My elder sister
once told me that I'd better act like a person who studied abroad. | was shocked and
taken aback by that statement. Moreover, my mom thought that I will start earning
an enormous amount of money, not only in tenge but in dollars as well".

(Participant 10)
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It is important to note that people in Kazakhstan are quite traditional. They cherish
traditions and customs and have always sought to determine ways of establishing loyal,
non-aggressive, friendly relations between different people. Since childhood, people are
taught to respect and honour their elders. In this case, we see that the behaviors of these
two female participants were not welcomed and they faced difficulties in the family. Both
respondents needed to re-adapt to their previous lifestyle and accept norms of conduct,
which were significantly different from those to which they got accustomed to while they
were studying in the U.S.

The manner of dressing has become another object of intent attention.
Occasionally, Western-style can cause bewilderment in one’s native environment and can
be a source of conflict in the process of re-adaptation at home society. So, one of the
female participants returned from the U.K. had little conflicts with her mother regarding
her dressing style.

“When I came back from England, | began to look for warm clothes and everything

seemed so boring and monotonous to me. So, my mother strongly urged me to get a

fur coat. She used to say that | have such a good education, work for such a good

organization and | had to get a fur coat, a fancy bag and wear high heels to look
appropriate. Although, after arriving from England, on the contrary, my attitude
towards all that stuff out of there has changed. In Western countries, women prefer
the convenient and simple style. | was fine to wear comfy coat or jacket and UGG
boots. It seems that mom has agreed with my appearance, but nevertheless, yes,
some misunderstanding has occurred upon return. Finally, | convinced my mom
that clothing is not the main thing; more important is my growth, either personal or

professional”. (Participant 3)

As people grow and develop, friendships can also change, unfortunately, sometimes

not for the better. People might have little in common, or perhaps friendship has begun to
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bring negative emotions. Sometimes it becomes clear that it is time to end such
relationships. Some of the interview participants said that they lost touch or have less
interest with some of their old friends. After coming back home from overseas, they
certainly changed, but their friends were not ready for such changes.

“My social circle hasn’t changed much. Many have told me that | have become less

sociable. I just realized that those friends who surrounded me before my travel to

Japan were those who | used to have always something to talk about”. (Participant

2)

When Participant 2 returned back to the home country it seemed that she was no longer
interested in what interested her friends and vice versa. They still treat each other well, but
there are fewer topics now to talk about and fewer things they might have in common.

Another female respondent returned from the UK added:

"There are some friends whom I lost contact with. | was disappointed by some old

friends. We all were in a good relationship before my departure to England, but

when | arrived, | felt that kind of jealousy, | did not just explain all those things in a

different way. Moreover, | was surprised by the fact that those people who | didn't

get on well with before going to England were looking for meeting with me. Once
they knew that I had returned from England, my importance has significantly
increased. They wondered how | could ever have achieved that, what | did there,
they questioned if | deserved such an opportunity to study abroad. It caused me

such discomfort”. (Participant 3)

4.3.2 Professional challenges. In the arguments of research participants on the
effectiveness of Western models of labour both educational or professional always were in
favour of a host country. They do highlight the work culture, work ethics, punctuality,
clarity, honesty, time management, relationships between people in a foreign country, in

particular, in the U.S. which is most mentioned. For example, those participants who had
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work experience in the U.S. point out the very environment where everybody is eager to do
something new, something more, something more interesting. Where people always seek
for the opportunities to be more academic, more scientific and all of that. They found them
a more thriving educational community. However, returning back to Kazakhstan returnees
has none of them.

4.3.2.1. Work ethics. The disappointment regarding the lack of appropriate work
ethic came from one of the returnees studied in the U.S.:

“The work culture here, in Kazakhstan, was quite shocking for me honestly. That

was very strange for me to work for two weeks without any money, without any

certainty if they would be signing the contract, I think that was quite stressful”.

(Participant 4)

The same respondent continued that people out there had actually sort of low work
culture. He faced many difficulties with that...he was not able to apply all his knowledge
he gained with those positions that were the problem. He decided to move to another city
where he was going to be a deputy director that was their initial agreement with school top
management but then as soon as he came to that city he realized that they didn't have that
position for him.

“...So they put me as an English teacher and that was a big disappointment. | did

resign for that job they wanted to start me to work as an English teacher that was a

huge disappointment for me. | started thinking about the way the things were here

in Kazakhstan and in that the system particularly so I was very upset... When you
study to be a leader but then you are putting on a position where you had to do a lot
of mechanical and just regular routine job, you not satisfied with both the things are
required from you and then there is no self-satisfaction. Because you want to do
something more, something in a bigger scale, but then you are pretty much burned

with this routine.”. (Participant 4)
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Thus, a lot of concerns the Participant 4 are actually aimed at the occupations that
he had, rather than his regular life. His regular life has changed a lot, though it didn't cause
him many problems because he was easy to adapt. The problem was that his major was
Educational Leadership and he wanted to be a leader, the head of something but he was put
on managerial positions that away from his expectations and the salary was quite low as he
claimed. The senior manager was not something that he was looking for. Now he is a
director because he was working hard and had to overcome many obstacles.

Similarly, the female returnee arrived from the U.S. said that the first difficulties
started when she first explicitly expressed her point of view. The mentality of host country
does not allow expressing thoughts so directly, especially when you are talking to top-
management. Finally, she was asked to leave the company, and when she left, it was such a
shock for her. She started working at the university, it was a good experience, but again
she faced the same difficulties there. She had a conflict with the senior manager. He did
not like that she rarely visited the staffroom and did not greet him. Her boss found such
attitude as a bad manner, disrespect, although she just did her job and went to the staffroom
only when it was necessary.

“I was surprised by the fact that my boss knew too much personal information

about me, why and where | worked in parallel, my personal problems and plans, |

don't know how, but probably from my colleagues. He even blackmailed me. It was

a huge stress for me. And as soon as | got the opportunity to leave that job, I did it”.

(Participant 9)

4.3.2.2. Work conditions. One female respondent encountered difficulties in
conducting practical lab classes at her workplace and had to make efforts to get out of
conditions, which sometimes created stressful situations. She emphasized the time when
she was responsible for preparing laboratory works and it was very important to keep the

personal locker locked. If it was left open, reagents could be lost, and all the necessary
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materials for lab works could just disappear. No one will know who took them, why and
where to find them. She used to get alcohol at the pharmacy herself, as it was always
lacking at a university laboratory. She did not want students to buy it and bring rubbing
alcohol, ammonia, and hydrogen peroxide herself. It was quite expensive. She told that
sometimes it was quite challenging to invent something from nothing. She added:

“...For example, the topic of the lesson was “Method of obtaining artificial silk”

and according to the curriculum the method was complicated, but | had to simplify

it according to the criteria of our laboratory”. (Participant 2)

In many case, it is difficult when the university requires employer to conduct a lesson on
the maximum, but the proper conditions for this are not created. The same respondent said:

“I think my personal skills helped me to overcome such difficulties at work, though

it was pretty stressful sometimes”. (Participant 2)

4.3.3 Factors influencing international students’ re-entry adjustment. During
the interviews, several factors were identified that to one degree or another influenced the
returnees’ re-entry adaptation. Individual characteristics such as age, gender and other
external variables are outlined.

Age: Some participants attributed themselves to a mature category of people and
likely were ready for any changes and situation in the home country upon return. For
example, the participant studied in Russia, aged 33 didn't have many difficulties in
adapting back home. She argued:

“l earned my master's degree in quite at a mature age, | consciously chose the

program, the country of study. Overall, | was ready for anything after my return... |

believe those who went to study abroad at a younger age might face more re-entry
problems. They did not have work experience in their home country and...”

(Participant 1)
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Gender: It is important to note that gender is found to be one of the key factors
influencing returnees’ adaptation to the home environment. Six (all females) out of ten
respondents reported about the conflicts with family members for different reasons and
experienced adjustment difficulties with friends. While men did not complain about such
problems.

Previous experience in a host country: Several respondents pointed out that they
had already had the experience of visiting and living in a foreign country; upon arrival,
they did not feel a strong cultural shock. For example, Participants 3 and 4 used to go to
language courses in the UK, and Participant 7 was in the U.S. under the "Work and Travel"
student program, and after returning to the home country they were psychologically
prepared for the upcoming difficulties. Therefore, it was easier for them to go through a
period of re-adaptation.

Cultural distance: The factor of cultural distance turned out to be a key moment for
a participant who studied in Russia. She noticed a small difference, but more similarity in
mentality and habits which didn’t impact much on her re-adaptation. She said:

“I didn't feel there as if | was abroad, generally, the language, the food, everything

was clear and familiar to me. | had a feeling that | went to neighbouring

Petropavlovsk (a region in the north of Kazakhstan)”. (Participant 1)

While graduates from the U.S., Japan, UK experienced difficulties of a
sociocultural nature, due to the significant difference in culture, mentality and lifestyle
comparing to Kazakhstan.

Contact with home-country individuals: Almost all respondents were in contact
with family, 2-3 times a week and tried to visit the home country for winter or summer
holidays once a year at least. Despite they constantly kept in touch with family and friends
while living abroad, some female participants encountered challenges after coming back

home, though for males it contributed to easier re-adaptation.
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Time spent abroad: The graduate of the U.S. with the longest stay (almost 4 years)
in the country of study noticed that it was more difficult for him to get used to getting back
to his homeland realities compared to those returnees who studied there for 1-2 years. He
said:

“Well, it is very important to know that overall | was away from Kazakhstan for

almost four years. | would not say that it was difficult for me culturally or anything

else because | had my family and friends that helped the contact with for the entire
period. However, | decided for sure that I am not gonna be working for the same
place that | used to work previously. | didn't wanna go back to Kazakhstan and |
didn't wanna go back to Pavlodar, | didn't wanna get back to work at the school as
an English teacher. So that was a difficulty for me because | wanted to find a new

job”. (Participant 4)

Environmental difference: Since the Bolashak scholarship program sends its
scholars to the top-ranked universities largely located in developed countries, many
research participants noted significant differences between host and home country
infrastructure development, weather conditions and etc. (building design, university
campuses, well-groomed streets and parks, the beauty of houses). The UK graduates
recalled that it took time to get used to the grey tones of the home country. It seemed to
them that the buildings were all of the same type, colour and boring, which drove them into
a state of depression. For example, participants returning from sunny California noted the
difference in weather conditions and miss the beautiful views of the ocean and palm trees.

Bolashak Scholarship program obligations: The contractual obligations in terms of
mandatory work policy of Bolashak Scholars for continuous work at home for 5 years is
the most important factor that hinders the re-adaptation. Almost all graduates
acknowledged the difficulty of accepting this fact. They pointed out that the five-year has

put moral pressure on them. Eight out of ten participants expressed a desire to return back
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to the host country at the first opportunity once the terms of the contract are fulfilled, in
particular, the part of 5-year mandatory work in Kazakhstan. Participant 8 equated

Bolashak scholarship program obligations upon return to the “anchor”.

4.4 Results Related to Research Question 2: What Strategies have the Returnees
Used for a Smooth Re-Entry Adaptation?

Marinating the contact with host-country individuals might be viewed as one of
important re-entry practices. Many participants still keep in touch with their foreign
friends, classmates and those who had similar experiencing studying and living in a host
country. This has positively influenced and facilitated the process of their adjustment to the
home environment.

As Participant 5 recalled her time right after coming back from the US, she tried to
maintain and keep her habits and lifestyle acquired in the US in order to make herself feel
as the journey has not finished yet. Moreover, while living in Kazakhstan already and by
trying to be in touch with friends in the U.S., the feeling of an extended new lifestyle was
strong enough to smoothly dive into the home country reality.

“Upon returning to Kazakhstan, | tried to maintain the pace that was set in America.

| have a schedule, that is, to wake up at 6 in the morning, to go jogging, to visit

various events, so that there was a feeling that life was in full swing. Now, | am less
involved in such activities, since | am already focused on work, on my projects. |
have American friends with whom | constantly talk on the phone and this gives me
the feeling that | have not completely drifted away from America. | get the positive
emotions that | received there from communicating with them. They are also
interested in what is happening here in Kazakhstan. This communication just gives
me the emotions that I lack in Kazakhstan, this compensates for and keeps me in

good shape”. (Participant 5)
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The strategy of maintaining newly acquired habits from the host country and
keeping them in motherland also was a perfect solution for coping with the challenges
upon arrival for the participant, who studied in Japan. During the interview, she mentioned
about starting street photography in Japan and continuing to do so after coming back to
Kazakhstan. Just like in Participant's 5, she also tries to be in touch with friends studied
with her in Japan and even plans to get reunited in upcoming Olympics-2020 in Tokyo. As
we can see maintaining social networks is a good way of coping with the stress and
challenges which returnees face during the re-adaptation period.

“In Japan, I started practicing “Street photography”, and when I arrived in

Kazakhstan, | wanted to continue all of this. | remember at weekends or holidays, |

used to photograph people on the street, | didn't quickly want to apart with the

habits that I acquired in Japan...Once I started my job, then | didn't have much time

to be involved in photography. But now I want to continue again...”. (Participant 2)

The respondent who studied in Russia decided to occupy her thoughts and emotions
with totally different activities. Thereby she did not let the desire to go back, to control her
thoughts and emotions.

“You need to be very passionate about something else in order to maximize your

time, your thoughts and not to think about how | would go back and stay. If you see

yourself in this country, if you like your work, and you associate your future plans
with Kazakhstan, then I think there should not be any problems in re-adaptation.

You need to be passionate about something”. (Participant 1)

In order to make his return less stressful and challenging, Participant 4 tried to
accept and adopt the reality and rules of his homeland faster, i.e. by “playing local game”
of a professional.

“First thing is to forget everything that you have experienced good down there in

the U.S., get back to the reality here as soon as possible because every single day
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will be a struggle for you. Put away the experience that you have where you were a
human being, where you are a good specialist and all of that, just consider yourself
as a working unit here in Kazakhstan. Try to be initiative but always think about
your initiatives can be way out of a box of thinking of most of the people around
you. If some ideas that seem brilliant to you that might work somewhere else, here
in Kazakhstan will sound like if you are crazy. So be careful with that, do not take a
lot of infinitives as soon as you come back to Kazakhstan. When you are at
managerial positions that are the most re-entry people facing, forget about that you
are a smart guy, just be a normal guy, try to be in a level of people are there with
you, do not do the tasks ten time faster than others do, because otherwise you just
work ten times more than others and still get the same salary as they do”.
(Participant 4)

Participant 10 watched the same TV shows as she did in the UK during her study.

“I remember missing the UK life a lot. Sometimes I could see in my dreams that I
still live there, study and have fun with my foreign friends. It was somewhat
stressful at the beginning when I've arrived at my motherland. In order not to forget
the British people's manner of speech, | kept watching British TV shows in
Kazakhstan as well. After a certain amount of time, | realized that it helped me a lot

in coping with the issue of readjustment”. (Participants 10)



BOLASHAK SCHOLARSHIP RETURNEES’ RE-ENTRY 47

CHAPTER 5: Discussion

5.1 Introduction

The purpose of this study was to explore the overall re-entry experience of the
Bolashak scholarship program alumni. The main focus of the study was to understand the
kinds of challenges returning graduates faced with and what factors have most influenced
their adaptation or non-adaptation upon their return to a once familiar environment after an
international sojourn. It was also important to know what coping strategies they used to

manage the re-entry difficulties that emerged.

5.2 Findings Related to RQ 1:

5.2.1 Re-entry challenges. Overall, the results of the findings tie well with
previous studies and empirical research conducted wherein social, professional and
physiological issues were defined as the most significant re-entry challenges (Gama &
Pedersen, 1977; Brabant et al, 1990; Gaw, 2000; Butcher, 2002; Pritchard, 2011;
Kartoshkina, 2015; Dettweiler, 2014; Zhu & Gao, 2016). Regardless of the fact that the re-
entry experience of each research participant was a unique case, some common re-entry
issues were identified.

Returning home after living abroad is more than just a physical resettlement from
host to home country; it is more of a question of being psychologically and socially
prepared for the move back. Most of the study participants claimed that they were ready
for any possible difficulties upon return and some expected even worse experience in terms
of professional and social life. However, although they considered themselves to be
sufficiently prepared mentally, many of their responses indicated that they did experience
difficulties.

On the one hand, we cannot totally disregard the psychological aspect of the re-

entry in this study, since such negative emotions as “shock”, “stress”, “feeling of
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loneliness”, “sadness”, “disappointment”, and “discomfort” and “surprise” were mentioned
several times during the interviews. These are the expressions which are mostly associated
with the psychological symptoms which were earlier revealed and discussed in the research
findings of Kartoshkina (2015), Gaw (2000) and Butcher (2002). The results of this study
differ from Sahin’s findings (1990) in which many returning students experienced high
level of depression and anxiety upon arrival. However, this study is consistent with what
has been found in Pritchard’s (2011) findings in which many respondents reported that
their re-entry transition was psychologically smooth. Similarly, many of the participants of
this study did not devote due attention to their emotional status and did not admit it as
much of a problem during their interviews. Yet, while not necessarily being psychological,
their responses seem to highlight the existence of factors that affected their emotional
wellbeing.

Such feelings of discomfort are quite predictable. We speculate that they might
occur when it comes to some aspects of the home country, in this case, Kazakhstan, where
the lifestyle and living conditions are perceived as less interesting and less cosmopolitan
compared to the lifestyle of the host country, for example, the U.S., the UK or Japan. For
instance, some participants were shocked, stressed, and surprised by many things upon
return. They were disappointed and surprised about simple things, such as the lack of
maintenance, faulty or broken technical equipment in public places, inadequate workplace
conditions, workplace culture, and people’s behavior on the streets. They felt lonely when
they were unoccupied and idle and missed the host country. That idle state made them feel
uncomfortable, while in the host country they used to be passionate about some activities;
they could be busy practicing sports, visiting different events, and participating in
academic life. A similar pattern of results was obtained in Zhu and Gao’s (2016) research
findings in which returning Chinese students felt challenged while re-adapting in their

home country whose conditions compared relatively unfavorably, comparing to the
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countries of their sojourn. They faced issues related to housing inadequacies, the lack of
healthy and fresh food, undeveloped infrastructures, the provision of substandard
education, and other related concerns. Returnees also reported that they missed the
activities they enjoyed doing abroad.

Apart from minor psychological difficulties experienced by the returnees, re-
adapting back to the social life at home, in particular, re-entering and resetting the
relationships with family and friends has become another noteworthy challenge for many.
It turned out, that the findings associated with adapting back to family life and
relationships with friends are more in line with the previous findings of Gama and
Pederson (1977), Butcher (2002) and Brabant et al. (1990). The study by Brabant et al.
(1990) demonstrates that it was the changes within the person that could have caused
adjustment difficulties with relatives and friends. Similarly, Gama and Pedersen (1977)
found that changes in personal values with regard to interpersonal relationships with family
as problematic. In this study, some of the participants acknowledged the fact that they have
already acquired novel worldviews, attitudes, habits, and adopted different approaches to
accomplishing certain duties and/or goals after an international sojourn. It was challenging
and time consuming for them to reestablish former relationships with family, especially
where conservative views dominate and local traditions are still honored. One respondent
did not even get enough parental support with a work-based situation, while others faced
misunderstandings while communicating with their old friends when returnees explicitly
expressed their new points of views. Some had learned to be more direct while they were
overseas, and thus, within the more conservative atmosphere of Kazakhstan, often enter
into disputes with relatives and employers. These respondents meant no disrespect in their
outspokenness, and were upset and perplexed that their directness caused interpersonal
challenges with their family as well as with people outside the home. However, these

findings do not support Pritchard’s (2011) study where he stated that neither Taiwanese
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nor Sri Lankan returnees have experienced any re-entry trauma in adapting back to family
and friends upon return. This discrepancy between the findings of the present study and
that of Pritchard’s (2011) study, may be that while the respondents of this study underwent
certain socio-cultural changes during their time abroad, those of Pritchard’s may have
maintained most aspects of their culture intact within themselves. Therefore, for the latter
group, who might have remained the same as before, no adjustment was required.

While psychological and social issues of the re-entry process were the focus of
many previous studies, the results of this investigation demonstrate that most of
the difficulties that emerged upon return were related to returnees’ professional lives. It
was found to be a more complex and problematic process for the participants to readjust to
their former and/or new workplace environment after their overseas experiences. The
challenges that emerged were mostly associated with adapting to the administrative system
existing at their work place, which also means the necessity of building relationships with
senior management and colleagues. Some respondents had difficulties adjusting to the
formal rules, bureaucracy, which hindered actions and decision-making.

Another challenge that was experienced was adapting to inadequate workplace
conditions, struggling with the lack of materials for conducting experiments, a lack of
technical equipment in the laboratory, and insufficient office supplies and facilities which
were problematic. These findings confirm the previous study of Gama and Pedersen
(1977), who revealed that most of the problems returnees encountered were related to the
professional side of the re-entry. Similarly, LASPAU scholarship graduates were
challenged when re-adapting to the educational system at home. They complained about
the lack of time, opportunity, equipment and materials necessary for doing research,
organizational red tape, and colleagues who were envious of the returnees’ achievements

and success. Contrary to this study, Pritchard (2011) did not reveal any job-related
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problems. Moreover, this author highlights the fact that all study participants were coping
well with their professional life which even contributed to their successful reintegration.

5.2.2 Factors influencing the re-entry adjustment. The study revealed that
demographic characteristics, such as the gender and age of returnees and external factors,
like previous experience living abroad (before the latest sojourn), cultural distance to the
home country, frequent communication with home country individuals, and the amount of
time spent abroad influenced the level of ease involved in the respondents’ re-entry. These
variables have been mentioned in the reviewed literature and the research findings of many
authors (Cox, 2004; Szkudlarek, 2009; Gregersen and Stroh, 1997; Galchenko et al., 2007,
Rohrlich and Martin’s, 1991; Gama and Pedersen, 1977; Brabant et al., 1990).

5.2.2.1. Gender. This study contradicts the empirical findings of Rohrlich and
Martin (1991), who outlined the fact that women were more satisfied with their life after
return than men. However, the current study supports the findings of Gama and Pedersen
(1977) and Brabant et al. (1990) who argue that men and women experienced the re-entry
period to the home country differently in that women face more adjustment difficulties. In
this study six out of ten participants reported that they had a conflict with the relatives and
misunderstandings with friends. And all these respondents turned out to be female
participants. However, the male respondents never even mentioned such difficulties at all.
However, these results refute Sussman’s (2001) and Cox’s (2004) findings who did not
reveal that sex might play any significant role in the readjustment process.

These differences between the experiences of men and women mentioned above
could be a factor of the culture to which they were returning. According to the interviews,
females who returned after studying in the U.S. and the UK faced difficulties due to the
obvious changes in their own behaviors. They became more outspoken, they could clearly
express their thoughts, and they could enter into an argument and discussions with all their

relatives and other individuals, even their elders. It turned out that fathers especially could
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not accept such behavior from their daughters. It must be said that the Kazakh family is
more conservative in its views and still honors traditions where the girl is a subject of
modesty, and is not emancipated.

5.2.2.3. Age. The age of participants in this study ranged from 25-35. According to
the findings, it is difficult to state that age played a huge role in readjusting to life upon
returning to the home country. However, this study may concur with the assumption of
Gama and Pedersen (1990), who, despite the results of their study, state that those who had
sufficient work experience before their international sojourn have fewer difficulties upon
re-entry. In this study, a 32-year-old female participant stressed that it was her previous
work experience and her mature age which motivated her to study abroad. She easily re-
adapted to her home country and did not experience any professional or social difficulties,
while most other participants complained about several issues upon re-entry. The previous
work experience of the 32-year-old respondent had already exposed her to work conditions
in Kazakhstan, and this meant that she already knew what to expect upon her return. This
result cannot be generalized to the returnee students in general. This is because the age
group of this study includes young adults with similar general characteristics. Furthermore,
all had previous work experience, which were the requirements of the Bolashak
Scholarship Program.

5.2.2.4. Marital Status. Since nine out of ten participants are single, we cannot
claim that married couples experienced fewer or more re-entry problems than unmarried
respondents. We can assume and partially support Cox’s (2004) findings that single status
individuals had many challenges upon arrival from overseas, as in the current study, more
than 50% of single respondents reported having re-entry difficulties, however, the married
participant, also faced enormous disappointments with his professional life.

5.2.2.5. Cultural distance. In the process of the recruiting research participants for

this study, it was important to attract graduates from different countries, such as the U.S,
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UK, Japan and Russia. As a consequence, the results of this study revealed that, indeed, the
graduate of the Russian University did not experience any difficulties after returning home.
She explained that there was no reverse culture shock. She noted that the food, mentality,
lifestyle, education system are all very similar to Kazakhstani conditions. Hence, she felt
that she had not gone anywhere, but had only traveled to a neighboring city in the north of
Kazakhstan, while the other returnees from the other countries encountered re-entry
problems. This point to the fact that Russia and Kazakhstan have similar cultural attributes,
which shorten the cultural distance between them. Thus, this study partially supports the
findings of Galchenko et al. (2007), wherein international students from former USSR
countries smoothly adapted to the host country (Russia). This means that regardless of the
direction of travel, whether to the host or home country, the similarity of the culture and a
lack of cultural distance, either physical or social, would make any adjustment much
easier. However, it is important to note that in the current study, no measuring instrument
like the cultural distance scale proposed by Babiker et al. (1980) was used to measure the
degree of similarity of cultures, which would include the social aspects.

5.2.2.6. Expectations. For the respondents of this study, meeting and overcoming
societal and family expectations were problematic. Butcher (2002) also suggests this in his
study. Some of the study participants confessed that their family expected them to behave
in @ manner inherent to a person with an overseas education, and that returnees deserve to
work in only the highest-paying positions, to look smart and fancy. This shows the degree
to which, overall, local society expects so much from this particular group of population —
the Bolashak scholars. These findings suggest that it was harder to cope with such high
family expectations for returnees, rather than their own re-entry expectations.

Despite the fact that many respondents did not expect anything extraordinary upon
their return, and were aware of the difficulties they might encounter. They were not

prepared for the fact that challenges might occur with their interpersonal relationships.
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Moreover, such increased attention paid to Bolashak scholars also put pressure on the
returnees. They were expected to do more than they could offer society.

5.2.2.7. Time spent abroad. This study confirms earlier research by Gregersen and
Stroh (1997) that the length of time spent abroad impacts the re-entry adjustment at work
and in their daily life. Yet, Uehara (1986) did not find any correlation between the time
spent abroad and adaptation difficulties after returning to the home environment. However,
the authors did not explain the reasons why the length of time spent abroad might or might
not be a predictor of readjustment difficulties.

According to the results of this study, it can be assumed that the time spent in the
host country affects the ease of re-adaptation. How qualitative and dynamic the experience
of an international sojourn has been is significant. For example, three female and one male
participants had the opportunity to study, work, practice sports, be engaged in social
activities, and even to have enough time to acquire new hobbies, such as photography,
salsa and bachata dancing, work in a burger bar, or as an assistant to an English instructor.
Those who had been active overseas and undergone all these experiences have reported
more difficulties in re-adapting to the workplace system and daily life in the home country.

5.2.2.8. Contact with home-country individuals. The findings showed that frequent
communication with representatives of the home country while living abroad has a positive
effect on re-adaptation as a whole. Almost all of the returnees had the opportunity to
communicate with their parents, and friends via the Internet and various social platforms,
like WhatsApp and Instagram every day; moreover, they were able to come home twice a
year the for summer and winter holidays. The results of this study confirm the findings of
Cox (2004), who studied the impact of communication technologies on readjustment.

5.2.2.9. Previous sojourn experience. Two study respondents stressed on their
previous cross-cultural transition experience. One visited for the short-term period the U.S.

before applying and being awarded scholarship and had an opportunity to work and travel
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there. Another female respondent also traveled to the UK and later it was the reason why
she has opted for this country as her future academic destination. The results of the study
confirm the literature on the subject that those who had previously experienced several
intercultural moves from host to home country have fewer difficulties upon their
subsequent cross-cultural transition, compared to those who had not previously travelled as

such (Rohrlich & Martin, 1991; Cox, 2004).

5.3 Findings Related to RQ 2. Re-entry Coping Strategies

When the returnees were asked about how they coped with the challenges and what
kind of actions they follow to facilitate their re-entry adjustment, most answered that they
have been attempting to be engaged in different activities such as being in contact with the
friends they had met in the host country, who were both local to the host country and
international, watching TV programs, and performing the physical activities they used to
do in the host country. When they can, they continue to visit the host country. However,
there were respondents who did not want to admit the difficulty of their situation and

believed that the time would help them to re-adapt.

5.4 Summary

Perhaps the major findings of this study are not those which were previously
mentioned in the literature, but those that were specific to Kazakhstan and this particular
group of returnees. It is telling that eight out of ten study participants would like to return
to the host country they had studied and lived in, whether for short or long-term period, as
they accomplish their Bolashak scholarship program obligations. It is surprising that
despite the fact that almost all of them confessed that they are all finally completely re-
adapted in their home country; they still expressed the willingness to repeat their
international experience. Most of them realized that they are seeking an opportunity for

better career advancement, and that they are still in search of professional growth. These
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findings bring us to the idea that the qualifications and experience of returning students
could possibly cause them to have expectations that far exceed the available positions in
the labour force of the home country. They believe that the environment of the host
country is the most appropriate place for them to demonstrate their full potential that

represents the skills, knowledge and experience gained while living abroad.
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CHAPTER 6: Conclusion

6.1 Conclusion

The findings of this study are to some extent consistent with studies showing that,
upon returning home after a long stay abroad, the process of re-adaptation might be a
challenging period for returnee students. The alumni who were recruited for this study,
faced emotional, social and professional difficulties, but they were able to cope with them
all. Yet, a number of factors that influenced their readjustment back to the home country
realities were identified; some of these impeded the smooth re-entry transition process,
while a few others actually contributed, somewhat, to a smoother process. Moreover, many
respondents found some techniques and coping strategies that accelerated and facilitated
their re-entry adaptation process.

The female participants of the study face more challenges than their male
counterparts when re-adapting to their home country. These are the consequences of ways
that the relative independence they had experienced and their enhanced outspokenness
whereby they had become accustomed to expressing their thoughts and ideas more openly.
This is in contrast to the way they had previously interacted with members of their family,
colleagues, and some of their friends. This sometimes results in misunderstandings and
occasional arguments with those who have other, more traditional, expectations of them.
This could make these returnees feel out of place in their own culture.

The emotional well-being of the returning student is an important component in the
re-adaptation process. However, it should be noted that any emotional problems that arise
are usually temporary and can be dealt with. For example, the feeling of nostalgia among
returning graduates cannot be considered a weighty problem in re-adaptation. Such
feelings are fairly “normal” for any individual that has to be separated from an enjoyable

lifestyle, or from people with whom they have had positive relations.
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Initially, Bolashak scholars go overseas for academic reasons, which later allow
them to achieve professional and career growth upon returning to Kazakhstan. Upon
returning, many respondents focus on applying their skills and knowledge in their
professions. They are enthusiastic about sharing their overseas experiences with their
colleagues, friends, and family, but when the response on the part of others does not meet
their expectations, this leads to disappointment and create challenges in their professional
life.

A significant issue for all returnees is job-related. The have returned to Kazakhstan
with higher qualifications that before, and thus, expect to find, not only recognition of their
academic achievements, but also employment in higher positions. However, when
promotion possibilities are non-existent, and their experience is disregard, they feel
unsatisfied. This finding explains why most returnees in this study have expressed their
willingness to return abroad to continue their professional development and perhaps even

to find permanent employment.

6.2 Limitations and Practical Recommendations for of the current study

This study has limitations which need to be taken into consideration for further relevant
research on the topic as well as some recommendations. Some of the limitations are as
follows:

1. The phenomenological approach to qualitative data collection is very time
consuming, and the analysis and interpretation of the data was quite
complicated. There is still no way to ensure that researchers are unbiased when
interpreting and gathering data, even if bracketing takes place (Creswell, 2013).
In addition, it is debatable whether the experiences of a small number of
participants, in this case ten, can be generalized or are completely true to what
has been felt by the other approximately 12,000 Bolashak alumni who have

returned. Thus, this research would probably benefit more from a mixed method
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or a quantitative analysis to provide a better and clearer picture of a large
sample of Bolashak returnees.

2. The participants of the present study are the graduates of only the master's
degree program, so the outcomes may not be valid for other returning student
populations. In particular, in future research, it would be better, at least, to
include bachelor, and PhD degree program Bolashak program returnees.

3. Inthe data analysis, there is the possibility of this researcher becoming biased
since some of the participants are my friends. However, this did facilitate the
recruitment process and helped me to obtain more in-depth answers to the
questions, through these respondents’ agreement and readiness to take part in
the study, even though this familiarity between researcher and respondents
enabled the latter to be more informative. In order to avoid this type of
limitation, participants for future studies should be selected from beyond that
narrow circle.

4. Majority of research participants are the residents of Nur-Sultan, Karaganda and
Almaty, so it would be more representative to recruit respondents who have
returned to the rural areas of Kazakhstan, rather than its large cities.

5. The current study has disregarded the positive aspects of the re-entry experience

of the returnees.

According to the results of the study, we consider it expedient to inaugurate a
process as a part of the administrative structure of the Bolashak scholarship program to
provide socio-psychological support to returnees. Such a service could more effectively
prevent or help returnees prepare for possible external challenges that they might encounter
after re-entry. As a part of the Bolashak program an advisor or social worker working on
the team and with similar experiences to the returnees’, who is perhaps a former Bolashak

graduate, would be needed to provide individual or group sessions to the current and/or
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upcoming graduates. This kind of formal support, might contribute to a smoother re-entry

process for both the returnee and for the people surrounding him or her and facilitate their

re-introduction into their professional life, and the familial and social environment, as well
as any the effects of any re-adaptation obstacles.

In addition, as previously proposed in the literature, not only pre-departure
briefings, which are regularly practiced in Bolashak, but also post-return briefings,
seminars and re-entry training sessions should be organized for graduates. It is necessary to
warn returnees that difficulties are inevitable but surmountable and eventually diminish

after a certain period of time.
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Appendix A
INFORMED CONSENT FORM
International Scholarship Program Returnees’ Re-entry Adaptation Process:
Exploring Experiences of Bolashak Scholarship Alumni

DESCRIPTION: You are invited to participate in a research study on examining the
experiences of Bolashak scholarship alumni who studied and lived abroad for an extended
period of time and explore the process of their re-entry adaptation in their home countries:
to identify factors influencing their re-entry adjustment and as well as strategies they use in
order to re-adapt after a sojourn abroad. You are selected as a significant subject of the
study and will be asked to participate in an interview. Your participation in this research is
voluntary and all the data collected will be kept private and confidential. Once you agree to
take part in this study, the following procedure will be carried out. You will first be
required to sign consent form which confirms your participation. You will be interviewed
individually and the interview will be conducted in Russian or Kazakh languages, English
is welcomed as well. The interview will be audio recorded on a cell phone voice recording
app or any dedicated voice recorder device. The audio materials will be used for further
data processing and analysis. As all data is processed and findings discussed the recording
will be destroyed and deleted. The results of the study will be used for academic purposes
only.

TIME INVOLVEMENT: Your participation will take approximately 60 minutes.

RISKS AND BENEFITS: The risks associated with this study are minimal. The feeling
of discomfort may occur during discussion of some topics related to re-entry experience.
The benefits which may reasonably be expected to result from this study are that it may be
of a great value to the research and can lead to positive changes in policy making. Your
decision whether or not to participate in this study will not affect your career progression
or a personal life negatively.

PARTICIPANT’S RIGHTS: |If you have read this form and have decided to
participate in this project, please understand your participation is voluntary and you have
the right to withdraw your consent or discontinue participation at any time without
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penalty or loss of benefits to which you are otherwise entitled. The alternative is not to
participate. You have the right to refuse to answer any question that causes discomfort.

CONTACT INFORMATION:

Questions: If you have any questions, concerns or complaints about this research, its
procedures, risks and benefits, contact the Master’s Thesis Supervisor for this student
work.

Independent Contact: If you are not satisfied with how this study is being conducted, or if
you have any concerns, complaints, or general questions about the research or your rights
as a participant, please contact the NUGSE Research Committee to at
gse_researchcommittee@nu.edu.kz

Please sign this consent from if you agree to participate in this study.

* | have carefully read the information provided,

« | have been given full information regarding the purpose and procedures of the
study;

* | understand how the data collected will be used, and that any confidential
information will be seen only by the researchers and will not be revealed to anyone

else;
» | understand that | am free to withdraw from the study at any time without giving a
reason;
«  With full knowledge of all foregoing, | agree, of my own free will, to participate in
this study.
Signature: Date:

The extra copy of this signed and dated consent form is for you to keep.

According to the law of the Republic of Kazakhstan an individual under the age of 18
is considered a child. Any participant falling into that category should be given the
Parental Consent Form and have it signed by at least one of his/her parent(s) or
guardian(s).
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®OPMA UTHOOPMALIMOHHOI'O COI'VIACUA

IIpouecc peaganTanum CTyJ€HTOB MeKIYHAPOIHOI CTUNIEHANATbHOI IPOrpaMMBbl:
H3yYeHHe ONbITA BHIMYCKHUKOB CTHIIEHAUAILHOI nporpaMmmbl «boJsamax

OIMMCAHME: Brl npurnamnieHs! IpUHIATh YYaCTUE B UCCIIEI0BAHUU 10 N3YYEHHIO ONbITA
peajanTaquy BBIIYCKHUKOB CTHUIIEHIUAJIBHON mporpammsel «bosamak», BBIABICHUIO
(GakToOpoB, BIMAIOIIMX Ha UX aJalTalldi0 IIOCJIE€ BO3BpAllleHUWs Ha POJAMHY, U Kakue
CTpaTerdy OHU HCHOJB3YIOT JUI peajanTaluy Mocje NpedbiBaHMs 3a rpaHuueil. Bl
BbIOpaHbl B KaueCcTBE HanOojee BaXKHOM 4acTW JAaHHOrO MccienoBaHus. Bame yuyactue B
JTAHHOM HCCJIeIOBaHUU SBISETCS JTOOpPOBOJIBHBIM, M BC€ COOpaHHbIE JaHHbIE OyayT
ocTaBaTbcs KOHQUICHIMAIbHBIMUA. Kak TOJBKO BBl COINIACUTECH MPUHATH y4acTUE B 3TOM
UCCIIeIoBaHUM, OyAeT MpoBeAeHa cienyrolas npouenypa. CHayama BaM HEOOXOJIUMO
Oymer moanucath GopMy HHPOPMAIMOHHOTO COTJIACHsA, TMOATBEPXKIAIOIIYIO Ballle
yuactue. VIHTepBbI0 OyAET MPOBOAMTHCA C KAKIbIM HMHIMBHUAYaJbHO HA PYCCKOM HIIH
Ka3aXCKOM SI3bIKax, AaHIVIMMCKUM S3BIK, Takke, HpuBETCTByeTcs. IHTepBbIO Oyner
3aMMChIBaThCS Ha JIOOOH ayauoHOcUTeNnb JH00 TUKTO(GOH. Aynuomarepuansl OyayT
MCIIOJIb30BaHbl JUIsl JaibHeWell o0paboTku U aHayn3a JaHHbIX. Kak Tonbko Bce naHHbBIE
Oyayr oOpaOoTaHbl, U PE3ylbTaThl BBIABICHBI, 3alUCh OyIeT YHHUYTOXKEHAa M yJaJIeHa.
Pe3ynbratel ucciaenoBanus OyAyT UCIOIB30BaHbI TOJIBKO B aKaI€MUYECKUX LETISX.

BPEMS YYACTUSA: Bamie yuactue 3aiiMeT 0koj0 60 MUHYT.
PUCKU U IPEUMYIUIECTBA:

Pucku, cBsizaHHbIE C JJaHHBIM HCCIIEJOBaHHEM, MUHUMaJbHbI. UyBcTBO auckomdopra
MOYKET BO3HUKHYTh IIPU 00CYKJIEHUH HEKOTOPBIX TEM, CBSA3aHHBIX C OMBITOM, KOTOPBINA B
UCHIBITAIM BO TMpOIEcCe peajanTaluy Iocjie BO3BpalleHHs Ha poauHy. B kauecTBe
OKHUJAEMBIX IPEUMYILECTB B PE3YJbTAaTE MCCIEAOBAHUS, 3aKIHOYAIOTCSI B TOM, YTO OHO
MOKET HUMETh OOJbIIOe 3HAYEHHE IS HCCIECIOBaHUS M TMPUBECTH K IMO3UTHUBHBIM
U3MEHEHHUAM B pa3paboTKe MOJUTHKHM KacaTelbHO AaHHOro (eHomeHa. Bamie pemienue,
y4acTBOBATh WJIM HE y4acTHE B ATOM HCCIIEJJOBAHUU, HE MOBIUSET OTPHUIATENbHO Ha Bai
KapbepHBIN POCT U JIUUHYIO JKU3Hb.
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ITPABA YYACTHHUKOB:

Eciu Bel mpountanu naHHyro (GopMy W pemIMiId NPUHATH YYacTHE B JaHHOM
HCCIIeI0BaHNH, BBl TOJDKHBI TOHUMATh, 4TO Barie ydactue sBisieTcsi J00pOBOJBHBIM U
4yt0 y Bac ecTh mpaBo 0TO3BaTh CBOE COTJIACHE WIIH MPEKPATHTH YIaCTUE B JIFOOOE BPEMSI.
B kayecTBe anbTepHATUBBI MOKHO HE y4acTBOBaTh B MccieqoBaHuM. Takxe Bbl umeere
MPaBO HE OTBEYATh HA KaKue-TrOO0 BOMPOCHL. Pe3ynbTaThl JAHHOTO UCCIICIOBAHUS MOTYT
OBITH MPECTABICHBI WJIM OMYOJIMKOBAaHbBI B HAYYHBIX WM MPOGECCHOHATBHBIX IEIX.
KOHTAKTHASI HHOOPMALUS:

Bonpocei: Ecnmu y Bac ects Bompochl, 3aMeyaHUs WM KaJIOOBI IO TOBOJY JTaHHOTO
UCCJIEI0OBAHMS, MPOLEAYPhl €ro IPOBEACHMS, PUCKOB U MpEeuMylecTB, Bbl Moxere
CBSI3aThCSI C UCCIIEIOBATEIIEM.

He3aBucumbie koHTakThl: Eciiu Bl He y10BI€TBOPEHBI IPOBEIEHUEM JAHHOTO
UCCIIeIOBaHMsI, eciii y Bac BO3HUKIIN Kakue-1100 mpoOaeMbl, kaja00bl UM BOMIPOCHI, Bbl
MoxkeTe cBszaTtbes ¢ Komuterom MccnenoBanuii Beiciieit kot O0pa3oBanus

Hazap6aeB YHuBepcurera, oTIpaBUB MUCHMO Ha AIIEKTPOHHBIN aJipec

gse researchcommittee@nu.edu.kz.

[Toxkanyiicra, mnoamumuMTe JAaHHy0 ¢(opMy, eciu Bbl cornacHel ydacTBOBaTh B

HCCICIOBAaHUU.

* S BHUMATENbHO U3YYHII TIPEJICTABICHHYIO HH(OPMAIIUIO;

*  MHe nperocTaBuiIM NOJHYIO HH(OPMALIMIO O LENIX U MPOLEeype UCCIEI0BAHMUS;

* 4 moHumaro, Kak OyJIyT UCIIOJIb30BAHBI COOpaHHBIE JaHHBIC, K YTO JOCTYI K JIF000i
KOH(puAeHIMATbHON HH(OpMAIK OyIeT UMETh TOJIBKO MCCIICIOBATEINb;

* 4 monumaro, 4TO BmpaBe B 000N MOMEHT OTKa3aThCsl OT Yy4acTUs B JIaHHOM
ucciae0BaHuy 6€3 00BICHEHHS IPUYHH;

* C nonHBIM OCO3HAHUEM BCETO BBIIIECHU3JIOKEHHOTO 51 COTJIACEeH NMPHUHATH y4acTUE B
UCCJIETOBAaHUH 110 COOCTBEHHOM BOJIE.

Iloamnuce: Jara:
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3EPTTEY K¥MbICbI KEJICIMIHIH AKITAPATTBIK ®OPMACHI

XaJpIKapaJIbIK CTUTICHIUSIIBIK OaFmapiaamMachkl OOMBIHINA IIET eNaepae O1IiM abl
OTaHBbIHA KAWTHITI OpaJIFaH TYJIFAIAPABIH peaJanTalusuibiK Ypaici: «bomamaky
CTHUIICHIUSCHI TYJEKTEPIHIH TOKIPUOECIH 3epTTEy

CUIIATTAMA: Ci3 «bomamaky CTUNEHAUICHl TYJCKTEPIHIH IIET €N OKBIM, TyFaH
eJliHe OpajJFaHHAH KeWiH oyapIblH OeHiMzenyiHe ocep eTeTiH (akTopyiapIbl aHBIKTAyFa,
COH/Iai-aK OJIap/blH €Jre OpajiFfaHHAH COH OeliMeny YpAICIH >KSHULIETY YIIiH KaHmau
CTpaTervsuiapibl KOJJaHFaHIAphl Typajbl TIKIPUOECIH 3epTTEy JKYMBICHIHA KATBICYFa
MIAKBIPBUIBIT  OTHIPCHI3. Ci3 OCBI 3€pPTTEY KYMBICBIHBIH €H MAaHBI3IbI 06eJIiri OOJIbII
TaOBUIATHIHBIH3/ABI  €CKepiHi3. Ochl 3epTTeyre KaThICyFa KeNICCeHI3, Kellecli paciM
opbiHananpl. Ci3ieH albIMEeH KaThICYBIHBI3IbI PACTANTBIH 3€PTTEY KYMBICHI KEiCIMIHIH
aKmapaTThIK (opMachlHa KON KOIOBIHBI3 Tanmam erireni. Cyx0ar opbic Hemece Ka3ak
TIAEpiHAE OTKI3UIeAl, aFbUIIIBIH TUT /1€ KOJJaHbUIybl MyMKiH. Ci3[iH pyKcaThIHbI30EH
cyx0ar AUKTO(OHFa Ka3plIaabl. AyaUO JepeKTep opi Kapail eHaey jKoHE Tajjay YIIiH
naiigananeiaapl. EmIKIMHIH eciMi aTajamaiibl, COHIBIKTaH KYMHSUIBUIBIK KOpPFaslajbl.
3epTTeyaiH HOTIKENIepl aKaJeMISUTBIK MaKcaTTap YIIiH FaHa Mai aaHbUIaIb.

OTKIBUIETIH YAKBITBI: Ci3niH KatblCybIHBI3 IIaMaMeH 60 MHHYT yaKbITBIHBI3/IBI
amaiel.

3EPTTEY K¥MBICBIHA KATBICY IbIH KAVYIITEPI MEH
APTBIKIIBIJIBIKTAPDBI:

3epTTey *KYMbIChIHA KaTbICYIbIH KayinTepli MUHUMAaNIbl. EniHe Kaiita opany ToxipuleciHe
KaTBICTBl KEHOIp TaKbIPHINTAP/Ibl TAJIKbUIAY K€31HJE BIHFAMCHI3ABIK ce31Mi 0OIybl MYMKIiH.
3epTTey JKYMBICbIHA KaTbiCyFa KemiciM OepyiHi3 Hemece Oac TapTyblHbI3 Ci3ziH
KYMBICBIHBI3fa €Il ocepiH Turizoelai. 3epTTey HOTHXKecCiHAe Naiina OonaTbiH
apTHIKUIBIIBIKTAp - OyJ1 3epTTey YUIIH YJKEH KYHIBUIBIK OKelyl MYMKIH JXKoHE Oy
(eHOMEHTe KaThICThI CasicaTThl KAJBIITACTBIPYIAFbl OH ©3repicTepre oKelyi bIKTUMA.

KATBICYIIbI KYKBIKTAPBI: Erep Ciz OepinreH ¢opmMaMeH TaHBICHIN, 3€pTTEY
JKYMBICBIHA KaTbICyFa LIenliM KadbuinacaHpl3, Ci3/11H KaTbICYbIHBI3 €PIKTI TYpAE €KEHIH
xabapraiimbi3. COHBIMEH Karap, KajaraH yakKbITTa aWbINIysl TejeMed >KoHe Ci3fiH
QJIEYMETTIK KEHUILIKTepPIHI3Te el KeCIpiH TUT130ei 3epTTey )KYMBIChIHA KAThICY Typajibl
KeJTICIMIHI3/I Kepl KaiTapyra HeMece TOKTaTyFa KYKbIFBIHBI3 Oap. 3epTTey *KYMbIChIHA
MYJIJIEM KaThICTIAYbIHBI3Fa J1a TOJNBIK KYKBIFBIHBI3 Oap. CoHpaii-ak, KaHmail ma Oip
CypakTapra »kayanm OepMeyiHi3re ne o0meH Oomnaapl. bynm 3epTTey KYMBICHIHBIH
HOTIDKEJIEPl TEeK aKaJIeMUSUIbIK HeMece KociOM MaKcaTTap/ia YChIHBITYbl MYMKIH.

BAMJIAHBIC AKITAPATHI:

CypakrapbiHbi3: Erep Kypri3uiin OTBIpFaH 3€pTTeY >KYMBICBIHBIH IpOLIECl,Kayll MeH
apTHIKIIBUIBIKTAPBl TYpajbl CYparblHbI3 HEMece IIaFrbIMBIHBI3 OoJica, Keneci OaitnaHbic
KYypaJiapbl apKbLIbl 3epTTEYIIIMEH XabapiacybIHbI3Fa 00Ia Ibl.

JIEPBEC BAMJIAHBIC AKIAPATTAPBI: Erep GepiireH 3epTTey >KYMBICHIHBIH
KYpPri3ilyiMeH KaHaraTTaHOacaHbI3 HEMece CYpaKTapblHbI3 O€H IIarbIMAapbIHBI3 OoJica,
Hazap6aeB VYuuepcureri JKorapel bimim Oepy wmekTeOiHIH 3epTTey KepceTuIreH
OailaHpic Kypajaaapbl apKbpUIbl XalOapiacyblHbI3Fa OO0Jaabl: 3JIEKTPOHIBIK IOIITaMEH
gse_researchcommittee@nu.edu.kz.
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3epTTey OJKYMBICBIHA KaThICYFa KeNiCiMIHI3MI OepceHi3, Oepinren Qopmara Kol
KOFOBIHBI3/IbI CYpaiMbI3.

Kombr:

Men 6epinreH hopMaMeH MYKHUAT TaHBICTBIM;

MaraH 3epTTey JKYMBICHIHBIH MaKCaThl MEH OHBIH MPOIEAYPACHl KAWBIHIA TOJBIK
aKmapar Oepui;

JKvHakranraH akmapar TEeH KYIUsS MOJIMETTepre TeK 3epTTeYIIiHiH ©3iHe
KOJDKETIM/I1 )KOHE MAJIIM OOJIATBIHBIH TOJIBIK TYCIHEMIH;

MeH Ke3 KeNreH YakbITTa eIIKaHZail TYCIHIKTeMecCi3 3epTTey JKYMBICHIHA
KaTbICy/1aH 0ac TapTybIMa OOJIATBIHBIH TYCIHEMIH;

MeH KOFaphl/ia aTalbIll O©TKSH aKNapaTThl CaHaIbl TYpAC KaObUIAAIl, OCHI 3€pPTTEY
JKYMBICBIHA KAaThICYFa 63 KelicIMIM/I1 OepeMiH.

Kymi:
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Appendix B
Interview Protocol

Project: International Scholarship Program Returnees’ Re-entry Adaptation Process:
Exploring Experiences of Bolashak Scholarship Alumni
Dear Participants,

You have been invited to participate in an interview, as a most significant part of this
inquiry. This study is about is to examine the experiences of Bolashak scholarship alumni
who studied and lived abroad for an extended period of time and explore the process of
their re-entry adaptation in their home countries: to identify any factors influencing re-
entry adjustment and as well as their strategies they use in order to re-adapt after a sojourn
abroad. | will ask you some open-ended questions about your experience after your
returning to home country from studying and living abroad. If it is possible the interviews
will be audio recorded with your permission. The audio materials will be used for further
data processing and analysis. No one will mention or use your name in reports, so your
privacy will be protected. The results of the study will be used for academic purposes only.
The interview will last approximately 60 minutes but still with no strict time limits. Keep
in mind please that your participation is voluntary and you have the right to withdraw your
consent or discontinue participation at any time.

Please read and sign the informed consent form.

Pre-interview Information

Age:

Gender: male female
Marital Status: single married divorced in a relationship
Host country
Program of study: PhD Master  Bachelor
Months studied and lived abroad
Time since return to home country

Interview Questions

1. How do you describe your experience in a host country? Please, explain why by
giving some examples

2. You host country is . Why did you opt for this particular country to study
in?

3. Tell me please about your experience returning to Kazakhstan after your extended
time living abroad?

4. Can you think of or recall any aspects that you think is the most difficult to adjust
to after your return to Kazakhstan? (family, friends, daily life, job, weather,
lifestyle)

- How often did you come home for holidays?

- Have seen any changes in your daily life since your return?

- How much time did it take you to find job upon re-entry? Does this job meet
your expectations? (e.g. salary, position, activities) Can you apply the skill and
knowledge in your job?

- Do you have much to talk about with your friends? Do you find them different?
(for example)
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- Are your friends interested in your experience studying abroad?

5. And how long does it take to recover or return to your normal condition? (If
applicable)

6. How do you cope with these difficulties or challenges? What do you do to facilitate
your re-entry adjustment? (If applicable)

7. Would you like to immigrate to host country if you had a choice to do so? Can you
explain the reasons why/why not?

8. Is there any information you think will be useful for me to know to understand the
experience of people who returned their once familiar environment after study
abroad? Or do you have any recommendations for Bolashak scholarship
administrator?

Thank the respondents for participating in this interview.
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IIpoToK0J HHTEPBLIO

Ilpoexm: Ilpouecc peaanTtanyy BRIMYCKHUKOB MeXIyHapOAHON CTUIICHANATBHON
MpOrpaMMbl: U3Y4YE€HHE OIbITa BBIMYCKHUKOB Mporpammsl «bomnarmaky

YBaxkaemMble y4aCTHUKH!

Bac npurnacuny npuHATh ydactue B cOO€CEOBAaHUH B KQUeCTBE HanOoJee BaXKHOW YacTH
JJAHHOTO MCCJIEIOBAaHUSI. DTO MCCIEIOBAHME IOCBSIIEHO M3YYEHHUIO ONBITA peajanTaiuu
BBIITYCKHUKOB TporpaMMbl «bomamrak» © BBISBICHHIO (DAKTOPOB, BIHSIOMIUX Ha WX
aZlanTalyIo0 MOCIe BO3BPAILECHUS HA POJAMHY, U KAKHUE CTPATErMM OHMU MCHOJB3YIOT s
peaganTaiu nocyie npedbiBaHus 3a TpaHuliei. S 3aaM Bam psii OTKPBITBIX BOIPOCOB O
BallleM OIbITE TOCJE BaIIero BO3BPAILEHUS HA POAUHY M3 y4ueObl W TMPOKMBAHUA 32
rpanuieii. C Bamero paspenieHusi, HHTEpBbIO OyIyT 3alUCHIBATHCA HA ayJIHOHOCHUTEINb.
Aynuomatepuanbl, UCKIIOUYUTENBHO, OYAYT UCIIOJIB30BaHbI IS AalbHEHIIeH 00paboTKu U
aHaym3a JaHHBIX. HUKTO He OyAeT yrmoMuHATh JIMOO MCIOB30BaTh Barie uMs B OTYeTax,
MO03TOMY Ballla KOH(PUACHIUATBHOCTh OyeT 3amuiieHa. Pe3ynbrarsl uccnenoBanus O0yayT
MCIIOJIb30BaHbI TOJIBKO B aKaJeMUUYecKuX nensx. MuTepsrio 3aiiMer okoio 60 MUHYT, HO
BCce ke 0e3 CTporux BpEeMEHHBbIX orpaHuueHuid. Mwmeiite B Buay, uto Bamie ydactue
ABJISIETCST JOOPOBOJIbHBIM, U BBl MMeeTe mpaBo O0TO3BAaTh CBOE COTJIACHE WM MPEKPATHTh
ydacTue B JIt000€e BpeMsi.

[Tpoury nmpoutute u nognuimure GopMy HHPOPMUPOBAHHOTO COTIIACHS.

HNudopmanus nepen codeceroBanuem

Bo3spacr:
Hos: myxcKoit KEHCKHMN
CemeliHOe MOJIOKEHHE: XOJIOCT  3aMYXEM pa3BeleH B OTHOLICHMSIX

IIpunumalomas crpana
IIporpamma o0y4eHusi: JOKTOpaHTypa  Marucrparypa
Cpok npeObIBaHMs 32 TPaHULIEH
JlaTa BO3BpallleHUs HA POJAUHY

HNHuTepBbiO

1. Tlpomry, BKpatiie pacCKaXHTEe O CBOEM ONBITE B CTpaHe 00y4deHHs (3a rpaHuIei)?
[Touemy Bwl BEIOpanu, UMEHHO, ATy CTpaHy JIsl 00y4deHUs?

2. Pacckaxwure, moxayicTa, B IIeJIOM, O CBOEM OIIBITe BO3BpamieHUs B Kaszaxcran
MOCJIe BaIlIero JUIUTEIHHOTO MPeObIBaHUS 32 TPaHUIICH?

3. BBl BCHOMHHTH JIOOBIC acCHEKThI, KOTOpBIE, 1O BamreMy MHEHHIO, CO3JaIu
TPYOHOCTH B TMPHUCIOCOOJICHUH K paHee 3HAKOMOW cpeie, TIOcCie Ballero
BO3BpameHus B Kazaxcran?

- BbI yacto npue3xany Ha KaHUKYJbI JOMOW?

- Jlonaro nu 3aHsu10 BpeMs HalTh paboTy? YcTpamBaeT JiM Bac Ballla 3apruiara,
no3unus? MoxeTe U Bbl IPUMEHUTH 3HAHUS, HABBIKH, KOTOPBIE TPHOOPETH BO
BpeMs yueObl Ha paboTe?

4. CKOJBKO BpPEMEHH MOTpedOBaOCh [JIi BOCCTAHOBJICHHS WJIM BO3Bpata B
HOPMAaJbHOE COCTOSIHHE MOCJI€ BO3BPAILICHUS JOMOM?

5. Kak BbI cmpaBiserech C TPYIHOCTSMHU Wi Tpobnemamu? YUTo BBl Jenaere AJis
TOT0, YTOOBI OOJIETYUTH MPOIIECC aTanTauu?
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6. Xorenu Obl BBl UMMHMIPUPOBATH B MPUHUMAIOLIYIO CTpaHy, €ciid Obl y Bac ObLI
BbIOOp? MoskeTe 11 BBl OOBSCHUTH IPUYHHBI, TOYEMY / ToYeMy HeT?

8. bynyr mu y Bac kakue-nubo pekoMeHIaUMM Ul aIMHUHHUCTpaTopa CTUIIEHAUU
«bonamrax»?

[To6naronapro 3a yyacTue B JaHHOM UHTEPBbBIO!
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Cyx0art xarTamacnl

3epTTey TaKBIPBIObI. XAIBIKAPAIBIK CTHIICHAUSIIBIK OarmapiamMackl OOMBIHINA IIET
enyepae OLTIM albIlll OTaHBIHA KAaWTBIN OpaliFaH TYJIFajIapblH pealanTaldsIblK YpHici:
«bonamaky CTUTIEHIUSCH TYJICKTEPiHIH TOKIpUOECIH 3epTTey

KypmerTi karbicymbLiap!

Ci3 «bonamiak» CTHIICHIUACHI TYJICKTEPiHIH IIET €JJIe OKBII, TyFaH eJiHEe OpaJFfaHHaH
KEWiH oNapbIH OeiimMenyiHe acep eTeTiH GaKkTopiaapsl aHBIKTayFa, COHIA-aK OJapbIH
elre opaJifaHHaH COH OeHiMIeny YpAICIH KEHUIACTY YIIH KaHIald CTpaTersuiapibl
KOJIJIaHFaH/Iaphl TYpalibl TOHKIPUOCCIH 3EpPTTEY JKYMBICHIHA KATBICYFa MIAKBIPBUIBIIT
oTbIpchbi3. Ci3 OCBI 3epTTeY >KYMBICHIHBIH €H MaHbI3[Ibl 06JIiri OOJbIN TaObLIATHIHBIH3/bI
eckepiHi3. Ci3miH pYKCATBIHBI30CH cyxOaTTacaHbl3 AWKTO(GOHFA JKa3bUIAIbl. AyaHo
JIEpeKTep opl Kapail eHAey XoHe Taijay YIIiH mnaijgananpuiafpl. EmkiMHIE ecimi
aTaJIMalpl, COHABIKTAH KYIMHUSUIBUIBIK KOPFadaabl. 3epTTCY HOTHIKENEPl aKaJIeMHUSIIBIK
MakcarTapja FaHa KoijaHbuiaabl. CyxOar mamameH 60 MUHYTKa CO3bUIAJIbI, aaiiia
yakpIT 1mekteyci3. Ci3lliH KaThICYbIHBI3 EpIKTI OOJBIN TaOBUIATHIHIBIFEIH HEMEce Ke3-
KEJIFeH YaKbITTa KaThICYBIHBI3/IbI TOKTATYFa KYKBIFBIHBI3 Oap €KCHIH €CTE CaKTaHbI3.

MaHpbI3abI aKIaApaT

Kacori:

KbIHBICHI: €p onen
Oto6acel :kaFaaibl: TYPMBIC KYpMaFraH aXbIpaCKaH YHIJIEHTeH
Kaobuinaymn e
Oky GargapiaMachl: JOKTOpaHTypa MarucTparypa
IleTesiae 6TKI3reH yakbIT Mep3imi
OTtaHbIHA KaHTHIN KeJIereH YaKbIT

Cyxbam

1. Oky eniyizoe (wemenoe) masxcipubeniz mypanel aimoin oepinizuli?

2. Henikxmen oyn enoi oxy eni peminoe mayoaoviyvl3?

3. Ci30iy wemenee y3ax canapvlybl30at Ketiin Kazaxcmanza kaimy maoicipubeniz mypavl
avmuin Oepinizui?

4. Kazakcmanza opaieanHaH Ketin OYpolH mauvic opmaza beuimoenyoezi KUblHObIKmap
MYbIHObIPEAH Kanoatl 0a Oip acnekminepdi atimsin bepe anacwvlz 6a?

5. Ci3 ocvl KublHObIKMAapowvl Hemece npoobaemanapovl Karau wewminiz? Ciz myeau eniyizee
Kaumin opaieanHan Ketiin, oeuimoeny yoepicin jdceniioemy yulin He icmen H#amvlpcols?

6. Ci3 Katl me32inde Kamvin KejleeHHeH KelliH eH YIKeH blH2atlcbl30bikmbl ce3indiniz? Ciz
oyn ce3imoepoi mycindipe anacwolz 6a? Kanvlnmosi Kainviyblzea Kauma Keny YuliH Kanua
yakvlm Kaxcem?

7. lllemenode oxbin scypeeroe ci3 Yulin ey KYHObl Hemece Naudaibl #eaHe naudacvl3 He 0en
ounaucwiz?

8. lllemenoe y3ax yaxblmman Kelin OMaHbIHA KAUmMuln Opaizan myaaiap YWwiH, ocbl
3epmmey HCYMbIChbl YUl a1 0e Manwl30bl Oen Heni canaticviz? Cizoe «bonawaxy
bagoapaamacol CMuneHOUsCbIHbIY IKIMULICIHE YChIHbICHINBLZ Oap ma?

Ocbi cyxbamia KamulCKaHbIKbl3 Yin paxmem!



