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Abstract

Key words: inclusive Education, case Study, giftedness, twice-exceptional students

The Inclusive education, recently introduced in Kazakhstani education system has a
goal to be pioneered by 30 percent of mainstream schools by 2020. Due to this reason
many teachers, practitioners and researchers are in the dilemma over how to teach students
with additional needs such as twice-exceptional students. The purpose of this qualitative
research is to investigate, from the perspectives of various subject teachers, the educational
experience of twice-exceptional students with cerebral palsy who are currently studying in
a school for gifted and talented.

This study was based on a case study method of qualitative research. The main
participants of the study were twelve teachers with at least five years teaching in a school
for gifted and talented who participated in semi-structured interviews, focus group
discussion and were observed during their teaching to triangulate the research results.
Reviewing relevant empirical research literature and conducting qualitative research, the
teachers’ awareness, beliefs and experience with gifted additional needs students such as
twice—exceptional students and methods how twice-exceptional students are identified in
the classroom were analyzed. Furthermore, the research explores the effects of labeling and
non-labeling twice-exceptional students on the academic performance followed by
examining the inclusive education techniques to accommodate twice-exceptional students.
The results of the study revealed that twice exceptionality is a challenge in participating
school. The case study research concluded that educational experience of twice-exceptional

children is based on crucial factors such as teachers using a differentiated teaching
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approach as an inclusive strategy to accommodate the unique needs of gifted students with

cerebral palsy.
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AHHOTANUSA
KuroueBble cji0Ba: HHKJIIO3MBHOEe 00pa3oBaHue, KelC-CTa/M, 0JaPEHHOCTD, JABAaK/IbI
0CcO0eHHbIe YYeHUKH

WHuknro3uBHOE 00pa3oBaHuE, HENABHO BBEJCHHOE B Ka3aXCTAHCKYIO CHUCTEMY
o0pa3zoBaHusl, IUIAHUpPYeTCS OBITh BBeIEeHHBIM B 30 mpolieHTax oO0Ie00pa3oBaTeIbHBIX
mkon K 2020 roxy. Ilo sTol mpuyMHE MHOTHE Y4YMTENs, NPAKTUKH U HCCIEI0BaTENn
3aJIal0TCSl BOIIPOCOM O TOM, KaK yUUTh y4alllMXCS C JIOHMOJHUTEIbHBIMH MOTPEOHOCTIMH,
TaKUX KaK JBaXIbl HCKIIOUUTEIbHBIX yuammxcsa. Llenapto JaHHOrO KayecTBEHHOIO
UCCIIEIOBAHUS SBJISIETCS H3YyY€HHUE, C TO3MLUN Pa3IMYHbIX YUUTEJeH-NpeAMETHUKOB,
00pa30BaTEeNIbHOTO ONBITa JBAXKIbl HCKIIOUUTEIBHBIX Yy4alIUXcsi C LepeOpaibHbIM
napajuyoM, KOTOpble B HacToflee Bpems oOOy4yaloTcs B IIKOJIE Ui OJApEHHBIX U
TaJIaHTJINBLIX ETEH.

JlanHoe uccrnenoBaHue 0a3MpOBATIOCh Ha METOJAE Keic-cTaau sl KauyeCTBEHHBIX
uccinenoBanuii. OCHOBHBIMU yYaCTHUKAMH HCCJIEI0BAaHUS CTAJIM JABEHAATh ME€Jaroros ¢
HE MEHEee 4YeM ISTWIETHUM CTa)xeM OoOydeHUs B IIKOJIE Ui OJapEHHBIX W TaJaHTIUBBIX
JeTeld, KOTOpbIe Y4aCTBOBAJIM B MOJYCTPYKTYPHUPOBAHHOM HHTEPBbIO, (DOKYC-TPYIIIOBOM
oOCY)XKIeHHH ¥ HAOIIOAaINCh BO BPEMsI UX IIPETOIaBaHus ISl TPUAHTYIISALUN PE3YIbTaTOB
uccienoBaHus. bbuM mpoaHamM3UpPOBaHBI 0030p COOTBETCTBYIOIICH SMIMPUYECKOM
UCCIIEIOBATENIbCKOW  JIUTEpAaTyppl W TMPOBEACHHE KAYECTBEHHBIX  HCCIEIOBAHMIA,
OCBEJIOMJICHHOCTb YuuTellel, yOeKIeHUs U ONBIT padoThl C OJAPEHHBIMU CTYIEHTAMHU C
JOTIOJTHUTEIBHBIMH NTOTPEOHOCTSIMHU, TAKUMU KaK JIBaXJbl UCKIIOUUTENbHbIE CTYJIEHTHI U
METO/Ibl, KaK JIBaX/Ibl UCKIIOUUTENbHbIE CTYIEHTHl UASHTHPHULIUPYIOTCS B Kiacce. Kpome
TOr0, WCCIIEJJOBAHME M3y4aeT BIMSIHHE MapKUPOBKM M HE MapKHUPOBKH YCIIEBAEMOCTU

JABaXK bl HUCKIIFOYUTCIIBHBIX  CTYJACHTOB C nociacayronuum HU3Y4YCHHUEM METOJ0B
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MHKJIIO3UBHOIO 00pa30BaHUs sl YAOBJIETBOPEHUS HYXKI ABAXKIbl MCKIIOUUTEIIBHBIX
CTyIEHTOB. Pe3ynpTaThl HCCIENOBaHUSA IIOKA3AIM, YTO JBAXKIbl HCKIYUTEIBHOCTD
SIBJISICTCSl IPOOJIEMON B TIOCCLICHUU IIKOJIBL. B mccienoBanuu case study crienad BbIBOJI O
TOM, 4TO OOpa30BaTEJbHBIM OIBIT JIBaXJbl MCKIIOUYUTEIbHBIX JETE OCHOBAH Ha TAKHX
pemaomux (akropax, Kak y4uTens, UCIoJb3yrouue IuddepeHINpOBaHHbIN MOAX0 K
0OyueHHUI0O B KayeCTBE MHKJIIO3UBHOM cCTpaTeruu JUisl YIOBJETBOPEHHUS YHUKaIbHBIX

MOTpeOHOCTEN OJapEHHBIX yUaIllUXCs C liepeOpabHbIM apaainioM.
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AHHOTAIUSA

Tyitinai ce3nep: Uukiaro3uBTi 6i1im 0epy, Case study, 1apbIHABUIBIK, €Ki peT epeKiie
CTyJIeHTTepP

Kakpraa KazakcTaHAbIK OuTiM Oepy KylieciHe eHT13UINeH MHKITFO3UBTIK O11iM 2020
KBUTFa Kapai »*aimbl OutiM 0epeTin MmektenTepaiH 30 maibI3biHa aTFaiikbl OOJIBIN €HT13Y/ 11
ke3aeiai. Ocel cebenTi KONTereH MyFaliMep, MPAKTUKTEp MEH 3epTTeyIIliep €Ki ece
KOKETTUTIKTep1 0ap OKYyIIbUIapJbl OKBITY JWJIEMMAachlH Ke3ikTipeal. bynm camanbr
3epTTeYAIH MaKcaThl - JAPBIHIBI JKOHE TAJTAHTTHI Oajlajapra apHAJIFaH MEKTENTE OKBII
KYpPreH 1epeOpanblipl call aypybIMEH ayblpaThlH €Ki €ce epeKile KaKeTTuliri Oap
OKYIIBLTAPIBIH OUTIM Oepy TOKIPHOECIH op TTOH MYFaIIMJIEPIHIH KO3KapachlHAH 3EPTTEY.
3epTTeyaiH THICTI AMIUPHUKAIBIK oAcOUETTEepIH Talgail Kejie JKOHE camaibl 3epTTeyiep
KYPri3y apKpUIbl, OYJI 3epTTey MYFalIMIEPAiH HaHBIM-CEHIMIEPIH XoHe OuriM Oepy
OapbICBIH/IA €K1 €Ce epeKIe KAKETTUIIr 6ap JapbhIHAbI OKYIIBIIAPABI aHBIKTAY 9IICTEPiH
kepceteni. bynan Gacka, 3epTTey €Ki ece aXeTTLTri 0ap OKYMIBIIIBIIAPABIH alybIHIATYbI
OJIapJbIF aKaJIEeMUSUIBIK KOPCETKIIITepIHE OCepiH 3epTTed Keje, oJapibl KaJbIIThI
CBHIHBIIIKbI KOCY/BIH ofiCTEepiH KapacTblpaabl.byn 3epTTey camanbl 3epTTeydiH KeucTi
3epTTey oMiciHe Heri3AenreH. 3epTTeyAiH Heri3ri KaTbICYIIbUIaphl OH €Ki MyFalliM OOJIJIbI,
OHBIH IIIIHJE AApBIHIBI J)KOHE TaJaHTTHI OKYIIbLJIApFa apHajfaH MEKTENTe KeMiHae Oec
KBUT KYMBIC jKacaraH MYFaliMJep >KapThllail KypbUIBIMABIK cyxOaTKa KaTbICKaH,
(oKyc-TONTHIK MIKIPTaTacKa KaThICHIN KoHE cabak Oepy OapbIChiHa OaKbUIaHFaH. 3epTTey
HOTHXKENepl JapblHIbl JKOHE TAJaHTThl OKYIIbUIApFA apHalfaH MEKTeNTe eKi ece
KKETTUIIr1 06ap OKYIIBUIAPABIH OKBITBLTYbI MOcesie OOJIbIN TaObUIATHIHABIFBIH aHBIKTaFaH.
JlapbIHIbI KOHE TANaHTThI Oajajapra apHaJlFaH MEKTelN IIeHOepiHJe OTKI3UIreH 3epTrey,

nepedpayipJipl  call  aypybIMEH aybIpaThlH  JIapbIHJbl  OKYIIBIHBIH  KaXXETTUIIrH
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KaHaFaTTaHBIPY YIIIH KEIIEHJI CTpaTerusi PeTiHAe OKBITyAarbl nuddepeHranbK oic

TOCUIIEP/l KOJIaHy MYFAIIIMIEP YIIIiH MaHbI3AbI (PaKTOP OOJIBINT TaOBUIATHIHBIH AHBIKTATHI.
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TWICE-EXCEPTIONALITY

Chapter 1: Introduction

This research investigates using a gifted curriculum with twice-exceptional students in
a southern Kazakhstani school for gifted and talented from teachers’ perspectives. The
research highlights whether teachers focus more on twice-exceptional students’ disability
or their giftedness. The phenomenon of twice-exceptional students is highly significant to
research for practitioners because it is related within inclusive education policy presented
in Kazakhstan’s 2020 Educational Reform (Monobayeva & Howard, 2015).

Many scholars have already started research on the effective strategies and methods of
teaching twice-exceptional students, but little research has been conducted on the effect of
teachers’ assumptions and convictions about twice-exceptional students in Kazakhstan.
There is a dearth of research on the use of a gifted curriculum with twice-exceptional
students in this context.

Twice-exceptional students may own exceptional ability and disability, which are
demonstrated in a unique set of circumstances. Their giftedness and disability may mask
each other so that neither is recognized or addressed (Nicpon, Allmon, Siek& Steinsen,
2011).

Although parents welcome the idea that experts conclude twice-exceptional children
should be included in the gifted program regardless of their learning difficulties, teachers
consider teaching twice-exceptional students fairly challenging. Numerous teachers are
afraid to decelerate their gifted instruction or avail it to their students with learning issues.
However, accommodations and modifications can remove learning barriers of such

students (Schumaker & Lenz, 1999).
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Background of the study

The topic of twice-exceptionality can be discussed from two angles. In Kazakhstan,
students are either identified as gifted or with disabilities because the concept of
twice-exceptionality does not exist in Kazakhstani education system; therefore, the
giftedness of twice-exceptional students may conceal their additional educational needs in
a way that they are unidentified in the Kazakhstani schools. Most teachers consider gifted
students do not need extra guidance because they are good enough to navigate their own
educational journey (Moon, 2009). Additionally, Moon (2009) highlighted that advanced
students may not be successful in their academic and daily lives despite their learning
readiness. This was supported by research studying on the underachievement of gifted
students (Bell & Roach, 2001; Renzulli & Shultz, 2002), where ‘the disability’ is claimed
to serve as one of the many reasons for underperformance of gifted and talented students.

Students’ giftedness coupled with special needs exacerbates the challenge in providing
adequate instruction. Teachers should always keep in mind that it is their responsibility to
develop students’ potential, skill and competence. When the additional needs deflate both
achievement and standardized test performance, gifted students are often unrecognized
(Baum, 1990). As a result, twice-exceptional students may experience discrepancies
between strengths and weaknesses in their study, and they may even struggle with social,
emotional and behavioral problems (King, 2005).

Current education indicates the quality of the future workforce. Students’ academic
achievement will directly affect a country’s development. As a result, educators should
gain practical knowledge of twice-exceptional students and instruct them accordingly. Due
to the lack of awareness that students can be gifted and disabled simultaneously, the school

system has yet to establish a policy to compensate the needs of these students. Two



3
A CASE STUDY OF TEACHERS’ UNDERSTANDING AND PRACTICES WITH

TWICE-EXCEPTIONALITY
significant obstacles exist to instructing twice-exceptional students: 1) twice-exceptional
students are usually not identified, and 2) the lack of related teaching experience in this
unique area (Assouline, Nicpon & Huber, 2006).

Like all other developing countries the government of Kazakhstan has taken decisive
actions to implement the inclusive education in all mainstream schools and ensure equal
access to educational opportunities for all. Kazakhstan signed international documents,
such as the Salamanca Statement (UNESCO, 1994), The UN Convention of Rights of
Persons with disability (CPRD, 2006), The Convention against Discrimination in
Education (UNESCO, 1961), which ‘makes Kazakhstan obligatory to provide quality
education for all school-aged learners including those with learning disabilities’ (Makoelle,
2015, p.11).

To have all schools inclusive is one of the set goals of the State Programme 2011-2020
(SPED, 2010). Currently, the number of kindergartens and schools where inclusion is
promoted and welcomed is increasing, though the process is slow.

As an experiential platform, schools for gifted and talented also possess the policy on
inclusion and this document states that ‘needs of different individuals must be positively
addressed instead of being a cause for marginalization’ (Policy on Inclusive Education,
2014, p. 2). As an experienced English teacher working at a school for gifted and talented
learners, my colleagues and | have been facing the fact that teaching twice-exceptional
learners is twice challenging. Beckley (1998) indicated that twice-exceptional students
have never been identified, recognized and addressed appropriately. I have become keenly
interested in learning how teachers conceptualize twice-exceptionality (the intersection of
giftedness and exceptionality), whether all teachers understand twice-exceptionality in the

same way, and what methods they use to teach their students.
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Although there are few cases where gifted students with disabilities are studying in the
inclusive classes, teachers do not have the relevant skills and experience to optimize
students’ academic performance and enhance emotional well-being of twice-exceptional
students. From all the above reasons, the topic of twice-exceptionality requires thorough

research by Kazakhstani scholars.

Purpose of the research

The purpose of this qualitative study is to investigate teachers' perspective of
twice-exceptional children with the use of gifted program. According to Missett, Azano,
Callahan, and Landrum (2016), the participating teacher's low expectations on
twice-exceptional students likely drive the choice of deficit-based interventions more than
strength-based ones which are indicated in the IEP rather than the gifted program. In that
case, twice-exceptional students may demonstrate low performance because of their
disabilities. Although twice-exceptional students are following the gifted curriculum,
teachers' negative assumptions about twice-exceptional students may impede their

academic progress and inhibit their potential.

Research problem

Developing the skills of twice-exceptional students is not considered appropriate when
compiling the gifted program in schools for gifted and talented (Omdal, 2015). Cerebral
palsy is a chronic disease, which hides the giftedness. Baldwin and Viagnee (1999, p. 175)
suppose that cerebral palsy creates invisible barriers to recognize and cultivate giftedness.
On that account, gifted children with cerebral palsy are unable to receive gifted instruction.

Instead of being educated in inclusive classes, gifted students with cerebral palsy are
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placed in special institutions for students with a similar diagnosis. The special educational
need of twice-exceptionality was not put into consideration in curriculum and lesson

planning including an individual differentiated approach for students in the classroom
(Omdal, 2015). Lack of knowledge among teachers and family members leads to
non-identification of twice-exceptional students and unreasonably forcing the learners to
bear a considerable learning burden. Twice-exceptional students are often
underrepresented in schools for gifted and talented due to the tiny percentage of their

enrollment in schools for gifted and talented.

Research questions

The research questions guiding this study:

Main RQ: What are teachers’ perceptions of giftedness and exceptionality intersection and
experience of using the gifted curriculum with twice-exceptional students in southern
Kazakhstani schools?

Sub RQ1: What is teachers’ experience on teaching twice-exceptional students and the
paradox of twice-exceptionality in Kazakhstan?

Sub RQ2: How does the labeling or the non-identification of twice-exceptional students
influence their academic performance?

Sub RQ3: How does the teacher's opinion about the twice-exceptional students with

cerebral palsy influence the choice of inclusive strategies in the classroom?

Significance of the study

The findings of this research will benefit the Kazakhstani gifted education system in
several ways. The identification of twice-exceptionality and appropriate adaptation of a

gifted curriculum to additional needs students can help teachers to overcome the challenges
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and obstacles in teaching twice-exceptional students in an inclusive environment. In turn,
using the appropriate methods of teaching twice-exceptional students may further guide
teachers to adapt and modify tasks to compensate twice-exceptional student’ disabilities
and also address their giftedness. Thus, schools that apply the findings from this research

will be able to better educate twice-exceptional students.

Definition of the central phenomena (or terms as needed)

Scholars, such as Nicpon, Allmon and Sieck (2010), define “the twice-exceptionality”
as gifted students with disabilities. Research suggests that twice-exceptional students
should be diagnosed, and individualized methods should be implemented to improve their
academic performance.

Omdal (2005) identifies “the twice-exceptional students” as gifted learners with
disabilities that are masking each other. Research suggests that teachers should pay more
attention to disabilities which influence communication among students. Moreover, they
offer strategies that include providing emotional and social support, adaptations for
academic strength and accommodations for learning needs that address students’ strengths
and interests.

Van Tessel Vaska (2004) underlines the gifted program should be developed to
effectively provide teachers and learners with clearly expressed goals and objectives that

can be individually attained or experienced.

Thesis outline

The introduction part provides the information on the background of the research topic,
the problem and the purpose of the study, the list of research questions and overall

educational practice in an inclusive educational environment. The research questions were
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discussed and the significance of the study to the stakeholders were reviewed in the present
chapter. The following chapter, the literature review provides the information on the
overview of the research on twice-exceptionality and how gifted curriculum is
implemented for twice-exceptional students’ needs. The Methodology chapter describes
the case study approach used to investigate this research. In the Findings chapter, | present
the analysis of the collected data. It is followed by a chapter on discussions of the findings
with reference to the literature on twice-exceptionality that will further enrich the answers

to the research questions. In conclusion, the limitations and findings' implications are
provided together with recommendations and strategies for better providing the inclusive
education for twice-exceptional students in schools for gifted and talented in Kazakhstan.
Finally, the researcher provides recommendations and suggestions for further research on

this topic.

Chapter 2: Literature review.

Introduction

This section of the literature presents information about all aspects and explicit
characteristics of twice-exceptional students who have both a learning disability and
giftedness. It also discusses how teachers use new strategies to enable twice-exceptional
children to develop their gifts while simultaneously satisfying their unique learning needs.
This chapter will also discuss what twice-exceptionality means and what constitutes a
twice-exceptional student.

To clearly understand twice exceptionality, it is important to give a separate overview
of each of the components which comprise twice exceptionality. These two components

are disability and giftedness.
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Disability and its types frequently featured by Kazakhstani learners: ADHD, dyslexia

and cerebral palsy

The literature about disability is laden with the debate on comprehending disability
and impairment (Swain &French, 2010). The conclusion made in these works of literature
is that children with disability are categorized as silent and voiceless sufferers or invisible
under the law (Corker & Davis, 2000). In fact, Corrigan and Watson (2002) raised a
problematic issue that children with disability dwell in a world which diminishes their
individual differences, viewing them as students with one identity and questioning the
existence of twice-exceptional students as problematic and objectionable.

Researchers from America, Goodley, and Lawthom (2005) declared that people's
thinking about the disabled focuses on deficits- what they can't do- rather than what they
can do. They make complex identities of the disabled as a disabling environment (Singh &
Ghai, 2009). While society has the opposite view about children who are identified as
gifted with a focus on what they can do is superior to their peers. Gifted students are
considered as a ‘vital natural resource’ for the society whereas disabled students are
thought of as ‘a burden’ to the society (Lero, Pletsch & Hilbert, 2012, paral). However,
Kazakhstan defines a disabled child as a person having deterioration of health with steady
functional disturbance of organism, resulted by diseases, injuries, their consequences,
defects, leading to restriction of life-sustaining activity and necessity of his social
protection (Seitenova & Becker, 2008).

Kazakhstani practice of teaching students with special needs in most cases is limited
with teaching students mainly with disabilities. Nurturing twice-exceptional students is
fraught with challenges as the local inclusive practice of teaching twice-exceptional
students is a paradox to Kazakhstani teachers. Many scholars and educators search for

answers to diagnose and intervene with some teaching strategies in and out of schools
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where dual-exceptional students study. Several scholars devoted their research to an
empirical review examining twice exceptionality in three specific areas: a) specific
learning disabilities b) deficit hyperactive disorder (ADHD) c) autism spectrum disorder
(Nicpon, Allmon, Siek & Steinsen, 2011). Russian investigators Nikolayeva, Burkova
and Kaznacheeva (2016) emphasize that if gifted children are left-handed, have speech
disorders in attention or migraines, they will have learning difficulties. These scholars
point to the fact that the left-handed writer is a gifted student. On the other hand, they
accept the left-handed student as a student with special needs. That’s why it is vital to
classify the disabilities that can be found as a combination of twice exceptionality for
Kazakhstani context.

The dual-combination can be confusing and sometimes scary for teachers whose
students succeed in certain areas but struggle in others. The Kazakhstani report doesn’t
provide information on how many children with disabilities are currently studying in the
inclusive classes and there are no statistics on what kind of disabilities are studying in the
inclusive schools. Identification of dual-exceptionality can precede excellent academic
outcomes and inclusive approach to the various exceptions of each student. However,
ADHD may easily be confused with giftedness. Gifted students and students with ADHD
have common characteristics, even though the conditions and causes are diverse. Students
who are gifted may show absentmindedness, fidgetiness, and off-task behaviors since they
are bored in school and are not challenged. These behaviors regularly don't denote students
to be gifted in all settings. Similarly, students who have ADHD show these behaviors in
different settings, from domestic circumstances to school. In contrast, gifted learners may
display high activity and focus on the topic for a long time if they are really interested,
where students with ADHD may present hyper activeness regardless of interest (Webb &

Latimer, 1993). The question of the dual-exceptionality of giftedness with ADHD is an



10
A CASE STUDY OF TEACHERS’ UNDERSTANDING AND PRACTICES WITH

TWICE-EXCEPTIONALITY
urgent issue to investigate in education that needs an empirical research not only in
education but in medicine as well, due to a growing number of students with ADHD in
Kazakhstan. According to the OECD report, only 10 percent schools had facilities to
provide inclusive education, but it is growing quickly to (19.1% in 2011 and 23% in 2013)
and the government aims to raise this to 30% by 2015 and 70% by 2020 (OECD, 2015
p.85).

Dyslexia is the special need that doesn’t need any medical interventions which can be
one cause of chronic cerebral palsy. A couple of scientists claim that gifted children with
dyslexia, in spite of having severe word level education challenges, spell better than their
average peers with dyslexia (Lyman, Sanders, Abbot & Berninger, 2017).

Viersen, Bree, Kalee, Kroerson and Jong (2017) focused on secondary students’
reading and spelling acquisition in a foreign language, comparing the result with the
achievement in the native language. Generally, the findings show there are no clear
identifiable contrasts between average students with dyslexia and gifted students with
dyslexia in English and orthographic knowledge, while gifted students with the dyslexia
display a higher acquisition of native language than average students with dyslexia. This
quantitative research is significant for us as although it investigates the English language
also investigate the teachers’ opinion about the challenges that twice-exceptional students
face in learning English.

Gifted learners may experience difficulties in learning due to a range of physical
conditions —one of them being cerebral palsy. Although, there is extensive research on
‘gifted students with disabilities’ (Yewchuk & Lupart, 2000), ‘gifted learners with learning
disabilities’ (Silverman, 2003), ‘twice’, ‘dual’ or ‘double-exceptional’ gifted children

(Montgomery, 2006), specific research on the gifted child with cerebral palsy is restricted
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to four papers by Hort (1993,1994,1998) and by Stanly and Merrits (2013) (Eade &
Merrotsy, 2013,p.22).

To assess the cognitive ability of a gifted student with cerebral palsy, it is important to
discuss the research works in which teachers use assistive technology to better support
gifted students with cerebral palsy. According to Rosenbaum, Paneth, Leviton, Goldstein,
Bax, Damiano, and Jacobsson (2007) ‘Cerebral palsy (CP) describes a group of permanent
disorders of the development of movement and posture, causing activity limitation that is
attributed to non-progressive disturbances that occurred in the developing fetal or infant
brain. The motor disorders of cerebral palsy are often accompanied by disturbances of
sensation, perception, cognition, communication, and behavior; by epilepsy and by
secondary musculoskeletal problems’ (p. 9).

Not only simple identification method — standardized tests but also observation
checklists cannot reveal the real potential of a gifted student with cerebral palsy. For
example, the students who have language impairments can’t respond to tests or speaking
drills, or students who have limited to mobility can’t perform in the classroom with peers
and often can’t display their creativity. According to the results of this research, authors
made two findings that gifted students with cerebral palsy don’t exhibit indicators of
cognitive ability as other gifted students do. The second finding is that classroom
atmosphere, structures, and instructional activities differentially influence the intellectual

development of gifted students with physical disabilities (Halt, 1994).

Gifted learners

Reid and Boettger (2015), as well as Silverman (2013), conclude that most gifted
programs are designed for ambitious and high achieving students. The vast majority of the

gifted are hidden like the bottom of an iceberg. The major responsibility for identifying
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gifted learners often falls on teachers. For that reason, they believe that gifted learners
should be recognized by professionals like school psychiatrists who have professional
knowledge and skills to handle the issues of giftedness. The latter assertion is the point
where Russian researcher Polozhai (2013) and Boettger et al., (2011) consider the
giftedness and twice-exceptionality as a psychological issue to tackle. Russian scholar
Polozhai (2013) concluded that schools needed a psychological plan to assist gifted
learners with exceptionalities to accommodate them during lessons. Additionally Torrano
& Tursunbayeva (2016) presented research that found that teachers’ expectation may
reduce potential bias and discrimination in identifying gifted students in Kazakhstan. At
the same time, disability support programs in Kazakhstan are still in the process of moving
away from the Soviet Education Model of segregating disabled students from society and
mainstream schools (Polizhai, 2013).

Analyzing the historical background of Kazakhstan it is assumed that the most of the
current approaches of identifying and encouraging giftedness have been strongly
influenced by the Soviet Regime. The Soviet education system was focused on science and
math where giftedness was identified by the testing system and performance-based
assessment. Another style of working with gifted children was aimed at preparing children
for subject Olympiads (Yakovets, 2013, p. 519). This rigorous style of competition is still

the main approach the modern Kazakhstani education refers to (OECD, 2014).

Intersection of giftedness with exceptionality

Firstly, it is quite odd and contradictory to think of the concept of giftedness as a
twice-exceptionality because it is usually hidden and not identified in a twice-exceptional
learner (Sternberg, Jarvin & Grigorenko, 2010). The term was first used by Gallagher

where he meant children who had giftedness and a disability (Coleman, Harradine & King,
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2005). From the same perspective Assouline, Nicpon and Huber (2006) agreed that a
learner ‘is considered twice-exceptional when he or she is identified as gifted/talented in
one or more areas while also possessing a learning, emotional, physical, sensory or
developmental disability’ (Assouline et al., 2006, p 14). Educators find it difficult to
understand the paradox between being gifted and being disabled (Neihart, 2008).

According to several authors such as Baum, Owen, Foley - Nicpon and Trail (2010)
students who were identified as students with special needs could also have special talents
or gifts. Foley-Nicpon (2011) further agrees that gifted students can have a coexisting
disability naturally. Difficulties in moving, speaking, reacting to others' speech or writing
may exist in twice-exceptional gifted learners. Wood and Estrada - Hernandez (2009)
wrote that twice-exceptionality or the intersection of giftedness with exceptionality is a
diverse sphere of individual experience. In addition, Ambrose, Van Tassel-Baska, Coleman
and Cross (2010) propose that ‘education or other fields in the science can benefit from
forays into interdisciplinary terrain which will render new ideas and methods’ (Ambrose et
al., 2010, p 28). By saying this, authors highlight the idea that exceptionality might be
diverse depending on the range of a particular medical condition of a child and giftedness.
Some medical conditions can be reconditioned through exercises and experiences. On the
one hand, teachers may acquire experience working with twice-exceptional children, on
the other hand, other typical learners will learn to respect the diversity which they may face
during their lifetime.

There are various interpretations of giftedness. For instance, Renzulli argues that there
are two kinds of giftedness-schoolhouse which is expressed through the excellent
performance in school subjects and creative-productive where adults can be successful in
life although as students may not have achieved success in school projects (Sternberg et al.,

2010).
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Renzulli suggested a ‘three-ring” conception of giftedness that is the intersection of
ability, task commitment, and creativity. However, these components cannot show that a
learner is gifted if there is no interrelationship between them (Renzulli, 2000). Similarly,
Csikszentmihalyi (1993) interpreted giftedness as an interaction between an individual and
the environment, which occurs through talent and experience. However, Van Tessel-Baska
(1992) believes that giftedness is multidimensional, and it can be influenced by genetic and
environmental factors. Focusing on students' ability is crucial in developing school

curriculum due to advanced work that will help students to master their ability and gifts.

Gifted curriculum for twice-exceptional students

It is vital to focus on students’ evolving strengths, interests and intellectual abilities.
Since learning or physical disabilities are rather permanent, the practice of teaching with
effective strategies, Individual Educational Plans, Differentiated Curriculum, teacher
support, and scaffolding are advisable to implement. These techniques could include
advanced organizers, technology and a variety of communication devices (Kirk, Gallagher
& Coleman, 2011). Every activity should be designed to develop strengths and interests to
challenge the twice-exceptional students. Nielson (2008) highlighted that
twice-exceptional children must be treated as being ‘at promise’ rather than ‘at risk’
(Neilson, 2008, p 7). That's why programs must pay special attention to preventing the
disability from becoming a barrier in the expression of a child's talent. Teachers develop
alternative ways and communication so that the students can learn according to their
strengths (Reis, Neu & McGuire, 2000).

Krochak and Ryan (2007) expanded upon Vaidy (1993) to point out that parents

mostly concentrate on difficulties and neglect the importance of nurturing their child’s
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giftedness. Due to this fact, it is important to organize a meeting where parents and
teachers work together to understand the combination of giftedness and disability.

Twice-exceptional students also need time to become conscious of and to develop
their giftedness. It means providing enriching and stimulating cognitive experiences where
they can solve problems. Students with double exceptionalities require a program that is
challenging and yet also provides strategies to accommodate weaknesses. Teachers will
notice willingness and desire on the part of the student in expending effort to complete the
task (Baum, Emerick, Herman & Dickson, 1989).

Coleman (2003) identified four main variables that can help students with
dual-exceptionalities to be successful. Those are time, structure, support and complexity.
Teachers can optimize learning within time because it is flexible.

Furthermore, the time required to achieve success by gifted students with learning
difficulties will vary. Coleman (2003) concludes that students become aware of their
understanding through metacognitive approaches. The structure concept consists of three
areas: the structure of the curriculum, the structure of pedagogy and structure of the
classroom. If teachers can present big ideas, then students may master and concentrate on
the most important aspects of the learning activities (Bulgren, et al., 1988). The notion of
‘less is more’ is beneficial for all students but it is essential for students who are
twice-exceptional. That's why topics which often may lead to numerous errors and
inattentiveness in the curriculum should be changed into the less is more concept.

The next variable is the support where the purpose is to build the student's confidence
and teach him to operate independently. Coleman (2003) delves further in this research in
suggesting a complexity aspect to include in the curriculum which is not created to puzzle

students. It is to ensure that their learning is deep and their understanding is solid through
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projects indicated in the curriculum. The complexity variable should be included in the
curriculum so that students can activate information and apply it in a meaningful way such
as real-life problems. Coleman (2003) underlined that teachers complain that the work for
twice - exceptional students is too complex, and they try to make things easier, but doing
so only serves to undermine students. In combining the curriculum content teachers should
adjust three options- giving more time, structuring learning, offering additional support but
still hold the complexity level as high as possible. It will encourage students to deepen
their knowledge and reflect deeply on their learning.

In general, educators and teachers use different methods to identify and develop twice-
exceptional student's giftedness and satisfy their needs. That's why it is a significant issue

to investigate teachers' awareness and experience.

Teachers’ experience of teaching twice-exceptional students

The implementation of inclusive education in Kazakhstan raises the important issue of
educating twice-exceptional students. Studies internationally show an increasing number of
gifted students with disabilities studying at the mainstream schools (Bridges, 2014).
Teachers’ awareness of twice exceptional students is an open question because very little
research has been conducted on it.

Omdal (2015) stated that teachers learn about the masking conditions of
twice-exceptionality and understand why such students behave in that way. They may not
understand the text or may have dysgraphia or write short answers because writing is so
laborious. That's why persons who are planning to teach twice-exceptional students need
specialized training in both gifted and special education. Otherwise, twice exceptional

students may end up cognitively underrepresented or underperforming (Omdal, 2015).
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Hamre and Pianta (2001) found that students who had a high level of warmth and
support from the teacher had better achievements. In contrast, Lee and Olenchak (2015)
state that 132 school teachers were not able to identify giftedness of their students because
teachers first focused on their disability. Reis, Baum, and Burk (2014) agree that the
educational success of twice-exceptional students depends on teachers' understanding of
giftedness, disabilities, and their intersections. These authors support the idea that teachers
should be prepared professionally to teach dual exceptional students.

The most interesting findings were investigated by Reis et al. (2014) who highlighted
that teachers are not willing to accept the twice-exceptionality further propagating that
children with disabilities cannot be gifted (Reis et al., 2014). If twice-exceptional students
are misdiagnosed and therefore are not treated properly, teachers' practice will end up
being unsuccessful. Overall, all stakeholders such as school administration, students,
teacher, and even parents could lose as a result of misdiagnosis of twice-exceptional
students. Kennedy, Higgins, and Pierce (2002) proposed that a collaborative partnership
among teachers could be a way to address this issue, and it could also become a goal for
schools with twice-exceptional students.

Theoretical framework

Vigotky and Bandura (2000) identify social constructivism as learning from reality
within the definite culture and context. However the main features were borrowed from
Derry (1999) and McMahon (1997) who consolidate that named theory consists of reality,
knowledge and learning. Due to teachers’ existing understanding of twice-exceptional
students and how they perceive and practice with twice-exceptionality this theory perfectly
frames my research. My research framework is established based on this theory which is to
analyse teachers’ current understanding of twice-exceptional students and how they

perceive and practice with twice-exceptionality.
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Conclusion

To conclude this chapter, I reflect on the fact that teachers' experiences and acceptance
of twice-exceptional children into the mainstream school may vary due to the degree of the
implementation of inclusive education in public schools. It is an urgent issue to research
because it should be thoroughly understood and realized within the inclusive education
field in Kazakhstan. The more teachers get experience in working with twice-exceptional
students, the better equipped will teachers be to apply effective methods that guarantee a

bright future of the twice-exceptional students.

Chapter 3: Methodology

Introduction

The 21% century learners are distinctly different from the previous generation as they
come from a multitude of sociocultural backgrounds. The inclusion of diverse population
among whom there are the ‘gifted and talented” with disabilities has forced educators to
rethink about their teaching (Subbon, 2006).

Outlining the theoretical roadmap of this thesis, | adopted the theory of Social
Constructivism because this philosophical approach gives a perceived importance to the
understandings, beliefs and experiences of school teachers about twice-exceptional
students and gives an opportunity to evaluate and justify real understandings of teachers on
using Gifted Programs with twice-exceptional students through the interpretivism
paradigm . Piaget and Vigotsky claim that learning is through social constructivism. It has
a major influence on participants and their behavior (the use of Gifted program for
twice-exceptional students, accommodations or modifications) (Engestrom, 1999). This
study is grounded in the assumptions that reality is constructed from teachers’ views, and

experience. Thus, this theoretical framework is well suited for this research.
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Furthermore, the purpose of this study is closely related to constructivist theory
because it identifies whether the teachers’ expectations are to use deficit based interventions
or strength based instructions according to the gifted program they are working in. The
theoretical framework of the research guides the study from recognition of the problem, data

collection, analysis to discussion.

Research design and rational

The aim of this qualitative research is to investigate the educational experience of
teachers and their opinion on how their understanding impacts on the use of a gifted
program in the context of a case study of a twice-exceptional student. The research
examines whether teachers’ opinions about the twice-exceptional students influence the
use of instructions or the way of presenting lesson objectives to a twice-exceptional student
indicated in the gifted program. It also studies inclusive strategies that enhance the
performance of a twice-exceptional student — giftedness and cerebral palsy. As it is a
small-scale research, the case study is a relevant research design. Cresswell (2014, p.1)
states that ‘the case study approach allows in-depth, multi-faceted explorations of complex
issues in their real-life settings’. The rational for doing this research is that many schools in
Kazakhstan do not have a Policy of Inclusive Education on the brink of implementing the
new Reform of SEN 2020. Secondly, there are growing numbers of twice-exceptional
students entering Kazakhstani schools for gifted and talented students, who suffer from

lack of any inclusive approaches and their education is disadvantaged because of it.

Research site

The research site is at a school for Gifted and Talented in South Kazakhstan, an elite
secondary school with 754 students. This school provides physical access to ensure equal

learning for the students who may be physically disable. It has special elevator and a toilet
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for students with special needs. Though the school does not have an official inclusive
policy, the ideal of education equality and equity is supported by every member of the

school community.

Sampling participants

A heterogeneous purposeful sampling was used in this case study based on the criteria
that all respondents have worked in the school system at least five years. Their gender or
age was not important. Cresswell (2014, p.16) describes sampling as ‘the researcher
purposefully samples individuals or sites based on membership in a subgroup that has
defining characteristics. To use this procedure, you need to identify the characteristics and
find individuals or sites that possess it’. The researcher decided to choose eight participants
for individual semi-structured interviews, in addition, four teachers were invited for a focus
group discussion to further confirm or reject the opinions gathered through the individual
interviews. Individual interviews were taken from eight teachers and it was valuable for the
research since different teachers shared various opinions about the usage of Gifted
Programs with twice-exceptional students. The main criterion for selecting respondents to
focus group discussion and individual semi-structured interviews is the same it is five
years’ experience in the school system.

The researcher invited participants for individual interviews and focus group
discussion prior to starting the interview or focus group, the purpose and nature of the
study was clarified. Each of them agreed to participate in research. All of the respondents
signed a consent form, which contained the following information about study: description,
time involvement, risks and benefits, participants’ rights, my contacts and my supervisor’s
contacts (See Appendix A for informed consent forms). All participants were informed that

interviews would be audio recorded with their permission (See Appendix C for informed
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consent forms). Use of audio recording devices gives researcher more opportunities to
analyze their speech more deeply post interview (Creswell, 2014, p. 243). See Table 1 for a
description of the interview participants and Table 2 for a description of the focus group
participants.

Table 1. List of participants: Semi-structured interviews

Individual Interviews

No. Pseudonym Gender Age Working
experience

1 Teacher 1 Female 27 4 years

2 Teacher 2 Female 32 14 years

3 Teacher 3 Female 50 24 years

4 Teacher 4 Male 38 15 years

5 Teacher 5 Female 35 13 years

6 Teacher 6 Male 42 18 years

7 Teacher 7 Male 54 28 years

Table 2. List of participants: Focus group discussion

Focus group discussion

No. Pseudonym Gender Age Working at
NIS

1 Teacher 8 Male 40 5 years

2 Teacher 9 Female 37 5 years

3 Teacher 10 Female 45 5 years

4 Teacher 11 Female 47 5 years

Data Collection Instruments

This section describes the data collection instruments. Three methods of data
collection were used: observation, semi-structured interviews and a focus group discussion.

This research design consists of the interviews with teachers (from a school for the
gifted and talented, south Kazakhstan) on their understanding of intersection of giftedness
and exceptionality (twice-exceptionality). It also includes lesson observations in various
subjects of the school in southern Kazakhstan. Observations were purposefully chosen

such as Math, Biology, Chemistry, Languages and Art to observe challenges across subject




22
A CASE STUDY OF TEACHERS’ UNDERSTANDING AND PRACTICES WITH

TWICE-EXCEPTIONALITY
areas. These instruments were used to triangulate the research for increasing the validity
and reliability of the results. Denzin and Lincoln (1994) consider ‘triangulation as a

strategy leading to a deeper understanding of the issue under investigation’ (p.179).

Observation

The researcher observed the lessons of different subject teachers to define how
teachers work with the twice-exceptional student at this research site including how the
student was instructed throughout various school subjects.

Observation is a data collection instrument used in qualitative research. The major
strength of observation is that it enables the investigator to collect a first-hand account
from the real situation. ‘Live’ data from in situ presents more reliable and valid
information that the researcher could take for granted (Cohen, Manion & Morrison, 2001,
p.396). Compared to an interview, observation enabled the researcher to acquire a reality
check, since frequently what people say may not coincide with what they do (Robson,
2002, p.310). The researcher was observing and seeking evidence for teachers’ interaction
with twice-exceptional students’ interest, participation, engagement and challenges during
the lesson. The observation checklist looked at whether teachers used lesson adaptations or
modifications to the tasks throughout the lesson to better support the twice-exceptional
student. Furthermore, the researcher attended lessons to determine which teaching
strategies appeal to the needs of the students and if the teachers gave clear expectations in

terms of achievement behavior and a friendly encouraging atmosphere.

Interview

The researcher interviewed the research participants to confirm the appropriateness
and validity of the gathered information. The semi-structured interview is another

data-gathering technique which engaged the participants and the interviewer into
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communication. In a one-on-one interview, the response rate is high because of the
personal contact; it contributes to obtaining relevant information and answers to the
primary research questions. Furthermore, the advantage of interviewing the participants
allows the researcher to be flexible when collecting desired data (Ary, Jacobs, Sorensen &
Walker, 2014).

The focus group interview is a specific category that allows collecting the shared
perceptions of the sample participants through a discussion. The interaction between the
participants helps the researcher discover the final consensus (Creswell, 2012).
However, both observation and interview methods have limitations, as in either of the
cases; the responses can be subjective or biased. The researcher developed eleven
interview questions which required teachers’ answers about teaching twice-exceptional
students. Before going to straight to the data collection, the researcher decided to conduct a
pilot interview with a curator of a twice-exceptional student. The purpose of piloting was
to test the interview questions to see if they are easily understood. During this pilot
interview the researcher realized that some questions needed clarification in Kazakh
because the word twice-exceptional is quite difficult to explain in Kazakh therefore it
doesn’t have a direct translation and the researcher had to clarify it with a long explanation.

As a consequence, notes were taken to further improve clarity of the protocol.

The procedure of focus group discussion interviews

The focus group was conducted in Kazakh only as the study participants didn’t speak
English or Russian. Three female and a male participants were invited to a room to have
discussion about the educating twice-exceptional students. All the participants were

interested and ready to share their experience and attitudes on this topic. When respondents
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gave short answers the researcher probed further with them additional questions about

what they said, trying to better engage them into discussion.

Data Collection Procedures

The research project was conducted in accordance with ethical principles and
standards. It was required from the researcher to offer a description of research procedures
to the ethics review board of Nazarbayev University Graduate School of Education prior to
collecting any data.

As soon as the approval was granted by the NUGSE Ethics Committee, the researcher
asked the school principal in the chosen research site for permission to conduct the
research. As mentioned above, the participants were chosen on a purposeful basis and were
given an introductory letter, a consent form and a support letter from the researcher’s
supervisor.

The observational protocol was prepared including time, place, setting and
researcher’s observational role. An interview protocol was also designed beforehand,
which contained interview information and instruction. Prior to the interview, the
participants were informed about time and site by the interviewer. All the responses were
recorded in agreement of the participants, and data was transcribed and translated into

English.

Data Analysis Methods

All collected data was stored, sorted, visualized and represented manually. In
observational protocols and interview codes, the researcher marked jottings of key words
by hand (Burton, Brundrett, & Jones, 2014).

Then the researcher started the coding procedure and created a table for transcribing

interviews. The researcher used the hand analysis of qualitative data, i.e. ‘read the data,



25
A CASE STUDY OF TEACHERS’ UNDERSTANDING AND PRACTICES WITH
TWICE-EXCEPTIONALITY

mark it by hand, and divide it into parts’ (Cresswell,2014, p.263). While writing the first
draft of findings the researcher didn’t translate all data into English, but translated just
some ‘juicy quotes’. The next stage of my data analysis was to look for themes that emerged
from the data analysis. Having analyzed the obtained data, | established two main

themes: a) teachers’ experience of working with twice-exceptional students and b) teacher
perceptions of giftedness and exceptionality intersection.

The first category included following subtopics such as methods of identifying gifted
learners with exceptionality (twice-exceptional learners), educating twice-exceptional
students, challenges they face and labeling gifted learners with exceptionalities
(twice-exceptional students).

The next category contained how teachers identified gifted learners, the way they
perceive the intersection of giftedness and exceptionality, what strategies they choose to

teach gifted learners with cerebral palsy and how teachers understood the gifted program.

Ethical Concerns and Risks of Research

The researcher followed ethical principles and standards and referred to the Ethical
Guidelines for Educational Research (BERA, 2011). The participants were treated
respectfully, but in case of any risk of becoming upset, the researcher stopped the
interview.

Nobody, except the researcher had access to the data. Participants were given
pseudonyms. Teachers were assured that the interview was confidential and was not shared
with their employer.  All of the collected data was used only for research purposes. They
were also told that they could refuse to answer any questions they were uncomfortable with

or stop the interview at any time.
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Conclusion
The methodology of my research is presented in this chapter. Research methodology is
justified by literature; research site and sampling selection, the process of analysing data

were described according to ethics review.

Chapter 4: Findings

Introduction

The findings, described in this chapter, uncover the influence of the usage of the
gifted curriculum in teaching twice-exceptional students from two basic angles:
1. Teacher practice with twice-exceptional students
2. Teachers’ perceptions of teaching twice-exceptional students.
The findings were analyzed according to the four research questions developed for the

study:

Research questions

Main RQ: What are teachers’ perceptions of giftedness and exceptionality intersection and
experience of using the gifted curriculum with twice-exceptional students in school for the
gifted and talented in southern Kazakhstan?

Sub RQ1: What is teachers’ experience on teaching twice-exceptional students and the
paradox of twice-exceptionality in the participating school?

Sub RQ2: How does the labeling or the non-identification of twice-exceptional students
influence their academic performance?

Sub RQ3: How does the teacher's opinion about the twice-exceptional students with

cerebral palsy influence the choice of inclusive strategies in the classroom?
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The main research question considers the characteristics of the teaching experience of
twice-exceptional students in a school for the gifted and talented in south Kazakhstan. This
experience is analyzed through the lens of teachers with four to five years of teaching
experience. The above mentioned research questions shed light on how teachers believe
the curriculum should be adapted to benefit teaching twice-exceptional students. There is a
crucial need to explore the educational experience of twice-exceptional students in state
schools because this topic has not yet been explored by any practitioners or researchers in
Kazakhstan. Every gifted child has their own learning challenges; however, those with
twice-exceptionality are often neglected by their teachers and school psychiatrists. From
the findings of semi-structured interviews conducted in this case study research, it can be
inferred that it is of critical interest to draw attention to how teachers perceive and

experience twice-exceptional students in the Kazakhstani context.

Framework

Through the triangulation of data collection, this research applied social knowledge
about perception and practice with twice-exceptionality of students (Vigotsky, 2000). This
theoretical framework was employed within identifying the definition of
twice-exceptionality in this research, organizing the methodology section and creating a
design for the study, as well as, creating literature review section and evidences

contributing to teachers’ perceptions in the discussion chapter.

Teachers’ practice with twice-exceptional students

Teachers’ experience of working with twice-exceptional students

Teachers should be cognizant of this paradox because contradictory

exceptionalities do not give a chance for twice-exceptional students to develop to their full



28
A CASE STUDY OF TEACHERS’ UNDERSTANDING AND PRACTICES WITH
TWICE-EXCEPTIONALITY

potential, such as the case where some gifted learners may need time to assimilate new
topics whereas other gifted learners such as students with cerebral palsy may need more
time to answer the questions or write an essay. Teacher 8 and Teacher 10 explained that
while gifted students with cerebral palsy were trying to control direct speech or to improve
their writing speed, their giftedness is often lagging behind because they are taught on a
par with other typical students; ‘Even though teachers know that there is a need to make
adaptations or modifications in the lesson plan for a particular student, we can’t do it,
because we want twice-exceptional students to be the same as others..” (Teacher 6). As a
result, some teachers are perplexed with the characteristics of disability and giftedness, and
ignore it.

However, teachers believe that learning barriers of twice-exceptional students can
be overcome in time. Gradually, twice-exceptional students may get accustomed to ‘the
speed’ and ‘learning style’ of the group while teachers may get used to the ‘talking and
writing manners’ of twice-exceptional students. Consequently, most teachers in this study
conclude that it is better not to use any inclusive strategies with twice-exceptional students.

Two teachers (Teacher 11 and Teacher 12) agree that it is useful to organize a
meeting with ‘similar subject teachers’, such as Language teachers with History teachers,
and Science teachers with Math teachers to share their opinion on how to work and what

assistance to offer to twice-exceptional students.

Methods identifying gifted students in class

The first finding is related to teachers’ practice of working with twice-exceptional
students because exceptionality consists of giftedness and special needs. To identify their
giftedness, the semi-structured interview results revealed the following: First, ‘the 1Q test

IS very important in determining the students’ giftedness from the first days at school. It
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helps teachers to compile an individual plan where teachers identify the areas or subjects
for development’ (Teacher 3). Second, ‘the giftedness may also be diagnosed through
leveled tasks or high order thinking questions’ (Teacher 2). Third, ‘Giftedness is not
identified with definite methods because it is individual performance of a brain that can be
expressed through project works in the Arts or Language lessons’ (Teacher 4).
Furthermore, ‘Gifted students are distinguished with their witty ability when you question
them during morning meetings and class hours’ (Teacher 1). Finally, Teacher 6 added:

The main and most authentic way of determining students’ giftedness is through
questionnaires in Action Research or Lesson Study. While organizing various
activities in Action Research lessons, students who complete their tasks first and
take a leading role in the groups works are usually the gifted learners. As for
Lesson Study, in planning consecutive lessons, teachers identify gifted learners
with other team members, or through the school psychiatrists with the help of the

multiple intelligence test of Howard Gardner.

Tools to identify twice-exceptional students in class

There is an ambiguous relation between giftedness and special needs; therefore, both
giftedness and needs should be identified systematically and developed by priority.
Findings revealed that most teachers discovered the exceptionality after they had had
several lessons with a particular student through careful observation during their lessons.
Teacher 7 mentioned that ‘Twice-exceptional students may have completely different
behaviour because their personalities may differ from typical students’.

Teachers often identify twice-exceptional students by their handwriting and sound
articulations as Teacher 9 highlighted, ‘As a result of recorded observation procedures,

teachers may notice some retardations in any skills; therefore, they should go to the
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psychiatrists or school doctor for advice. It would be beneficial to effective lesson
planning’.

The study findings demonstrated that the teachers agreed that ‘incomprehensible
handwriting’ is one method to identify exceptionality of students (Teacher 3). According to
teachers’ opinion, ‘handwriting is the mirror of the soul that can diagnose either his
giftedness or exceptionality’ (Teacher 11).

Asking convergent questions is another tool to identify twice-exceptionality as
Teacher 12 urges ‘When teachers ask convergent questions, some gifted learners can
constantly give quick and correct answers whereas twice-exceptional students may take
some time but are able to provide extraordinarily creative answers’ (Teacher 12). The
study unfolds interesting findings that teachers prioritize the exceptionality over the
giftedness.

Most teachers defined ‘going to the school doctor for their diagnosis’ as a tool to
identify the students’ exceptionalities and to obtain new ideas of working with ‘those’
learners due to the fact that the medical record of students’ diagnosis of every student in
class are confidential. No one, except the curator, has full access to those documents, and
teachers are required to go through ‘several permission procedures’ to obtain those
documents, such as the official application addressed to the school director then agreed

upon by two vice principals.

Educating twice-exceptional students

Findings shed light on three underlying sub themes: teachers’ beliefs of teaching
twice-exceptional students, teachers’ attitude towards teaching twice-exceptional students
and peers’ support with twice-exceptional students. Participants believe that teachers

should stimulate twice-exceptional students’ learning interest into the subject in the form
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of active games, various types of differentiation, motor skill activities and the creative
learning materials. Teachers gave examples when students choose topics according to their
interest such as technology, social media and entertainment (Teacher 5 & 7).

The category of teaching beliefs with twice-exceptional students also includes
pre-lesson preparation which consists of creating a ‘convenient atmosphere’, where the
teacher can talk to the twice-exceptional students and give ‘warm hugs’ to help relieve the
twice-exceptional students’ learning pressure (Teacher 7).

According to Teachers 9 and 10, teachers ‘infringe sociocultural knowledge into
the minds of twice-exceptional students with the means of asking divergent questions
concerning everyday life news’ (Teachers 9 and 10). Finally, Teacher 12 believes that it is
crucial to convince twice-exceptional students of a bright future through ‘inspiring videos,
talks and persuasion’ regardless of their special educational needs.

When narrowing down to the subtheme of teachers’ attitude towards the
intersection of giftedness and exceptionality (twice-exceptional students), stereotypes exist
as teachers include inclusive strategy for the favor of a student with cerebral palsy.
Teachers’ actions often become the distraction of peers’ attention from the lesson
procedure due to the fact that extra attention is paid to the twice-exceptional students.
Another similar case is the class instruction only needs to be given to typical students
‘once’ but it is necessary to provide ‘repetitive’ explanations of covered topics to
twice-exceptional students. It was advised by the interview participants to conduct extra
classes for twice-exceptional students to help improve their academic performance.

Furthermore, Teachers 3 and 7 believe that it is not necessary to make any adaptations
to the curriculum out of pity (“musirkeu or obektey™) for twice-exceptional students

because it indicates that teachers’ attention on other students is divided and it may result in

! Musirkeu,obekteu- teachers’ feelings of pity and sorrow for students with special needs
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inequality between peers in a classroom. The stigma of this psychological tension in the
classroom becomes the major obstacle for twice-exceptional students to complete the tasks
they were challenged in.

On the contrary, Teacher 9 feels that twice-exceptional students may get
‘embarrassed’ or ‘anxious’ when their teacher organizes adaptations or modifications for
them because they do not want to be distinguished from other typical students or being
labeled as ‘the weaker ones’ (Teacher 9).

The last category is peers’ support for twice-exceptional students. Two participants
claimed that they had never heard of the term ‘twice-exceptional students’, and that is the
reason they had never thought of providing any modifications to the tasks (Teachers 1 & 4).
In contrast, Teacher 9 underlines the fact that teaching twice-exceptional students together
with other typical students is more beneficial to the school community because it creates an
inclusive and friendly environment. Consequently, classmates are ‘responsive’ and may
initiate peer or group support during lessons to students they recognize as needing extra

assistance.

Teachers’ practice of using inclusive strategies with twice-exceptional students
These findings reflect the good practice of inclusion in education in which teachers use
various strategies, which can be divided into two main categories:

The first category of strategies mostly refers to remedial strategies which are used
by all the participants of the case study in achieving a standardized academic education for
gifted students with physical disabilities taking into account the learner’s needs, interests,
and characteristics which are the most important caveats in accepting students with special

needs in the schools for gifted and talented for the first time.
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This suggests that the collaboration of administration, teachers, psychiatrists and
parents are promising steps to developing an inclusive school environment. As it was
previously mentioned, the school community in collaboration with parents discuss the use
of remedial strategies by meeting with all teachers, psychiatrists, curators and parents
where they develop measures according to a student’s challenges which are officially
written in the student’s records and then serve as a guiding document to assist a student
with an identified special need. On the other hand, during the regular meeting with their
curator, all students are taught to respect each other and the etiquette needs for
self-management with the additional educational needs students so that the barriers in
communication of twice-exceptional students with other students can be eliminated. The
curator takes the psychiatrists' consultation on improving the behavior of a student with a
physical disability. According to the psychiatrists’ consultation, teachers use peer or group
work activities during the lessons, where there is a strong support from peers to a student
with special needs such as further explaining answers to open-ended questions, to assist
when speaking in a debate where a student with special needs may speak in simple phrases
because it takes too much time and effort for some students such as the twice-exceptional
student with cerebral palsy.

At the same time ‘collaboration with peers is successful in activities that require the
writing dexterity because it is very hard to control the left side motor skills for the student
with cerebral palsy’ (Teacher 7).

For the same purpose, the chemistry laboratory lessons are accepted as the strategy
needing peer support to work successfully with twice-exceptional students to avoid
physical injuries: ‘This is the most important strategy because it helps twice-exceptional

students not to get burnt, but the peer helps physically bur not mentally’ (Teacher 5).
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The second category of strategies that teachers are experiencing are the individual
works with twice-exceptional students, extracurricular lessons, additional instruction to
create presentations on a definite topic, making posters and using sketchbooks. Individual
tasks for twice-exceptional students ‘have influence on students’ academic performance’,
‘making photos out of school and drawing in sketchbooks’ enriches creativity (Teacher 6).
Teachers mentioned that these were the strategies that helped twice-exceptional students to

develop both mentally and physically.

Major challenges twice-exceptional students experience

Before mentioning how labeling and non-labeling twice-exceptional students may
influence the academic results of the students, the challenges twice-exceptional students
face in educational needs to be defined. These challenges can be classified into three
categories: mental, physical and material difficulties.

The examples provided in this study refer to a gifted student who also has cerebral
palsy. Concerning mental challenges teachers mentioned ‘speaking retardation’, when
twice-exceptional students needed more time to brainstorm their answers in various types
of speaking activities than typical students. According to Teacher 1, ‘mental retardation’
can occur when twice-exceptional students are doing reading and listening comprehension
tasks as well as Math problems that can result in unsatisfactory academic performance.
Teacher 4 adds: ‘Because of the tension and state of their health, twice-exceptional
students (with cerebral palsy) could not respond to the class instructions promptly which
impacts their behavior as well as academic achievements’ (Teacher 4).

According to findings of the research, the second category includes poor writing habits
and limited physical mobility in the classroom. One of the solutions teachers constitute is

‘to make twice-exceptional students write for many hours at home to improve their
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handwriting’ (Teacher 2). However, teachers identify additional challenges that can be
mental and physical at the same time. Teacher 6 highlights the case when
‘twice-exceptional students have to limit their answers to two sentences due to physical
and mental challenges because they need much time to digest the information and think in
order to provide complete answers’ (Teacher 6).

Finally, similar to the results in the interviews, lesson observations and focus group
discussion revealed that the students with cerebral palsy are experiencing the almost same
challenges and benefits in learning because of their twice-exceptionality. However,
Teacher 10 realized that, over the last two years of his teaching, he had obtained
considerable knowledge and a thorough understanding of students with special needs.
The Updated Program of Learning strictly requires fellow teachers to ‘check, moderate,
plan the lesson, compile the works of Summative Assessment per Unit and per Term’.

This is the reason Teacher 10 strongly advises that teachers should obtain a
professional experience of teaching inclusive classes with the purpose of supporting
students with both giftedness and special needs.

On the other hand, Teacher 11 lamented that it was completely overwhelming for
gifted students with cerebral palsy to write a 2000 words essay on a definite topic in
history to meet the requirements of the External Summative Assessments. It is because
the examiner may fail to understand the students’ handwriting which can result in giving a
score much lower than what students should deserve. Moreover, Teacher 11 wished to give
a suggestion to the school administration to make an adaptation in the requirements of the
External Summative Assessments by making them ‘twice-exceptional student friendly’.

Teacher 9 identified the third category of challenges the twice-exceptional
students are facing. Their socio-economic background is often the major cause of material

challenges. Many of these twice-exceptional students are from ‘the socially disadvantaged
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families’ and they illustrate this case with the fact that there is ‘the shortages of papers,

crayons and sometimes pens’ (Teacher 9).

Labeling and non-labeling twice-exceptional students

Data analysis provided insights into the issue of how labeling and non-labeling of
twice-exceptional students may influence their academic performance with a consensus
among participants that labeling a twice-exceptional student negatively impacts the
student's performance. As a consequence, in most cases, teachers and peers perceive
gifted students with an identified additional challenge such as cerebral palsy as
academically poor and needy.

When I plan my lessons or organize any group work, I don’t make any major
adaptations or modifications because it can be concluded by other peers in class
that | feel pity [for this gifted students with cerebral palsy] and it can be
misunderstood as showing favoritism or giving the privilege to one particular
student (Teacher 3).

This can have negative impact on self-regulation that consists of social-emotional and
cognitive dimensions of a student with additional needs. Consequently, teachers often
ignore the challenges these gifted students with cerebral palsy are facing. Eventually, the
students may lose their motivation to learn and become underachievers. They may even
want to isolate themselves from the peers due to their challenging social communication.
At the same time, the teachers said that ‘A student may be accepted as gifted, but because
of human emotion-sorrow the teachers are feeling towards them. It seems other teachers
can’t believe that a student with special needs can be so witty’ (Teacher 2). As a result,
even being aware of child’s giftedness, teachers still forget about a child’s talents and

focus more on challenges. What this finding suggests is non-labeling of twice-exceptional
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students creates a healthier and more edifying learning atmosphere for all students.
Actually, ‘the twice exceptional students never like to be labeled because they want to be
treated equally with other typical students’ (Teacher 4). In other words, findings confirm
that teachers are certain that non-labeling twice exceptional students paves the way for the

best academic results.

Teacher perceptions of teaching twice-exceptional students

Teachers’ identification of gifted learners
Twelve school teachers for the gifted and talented were interviewed for the purpose of
this study which scrutinizes the perceptions of teachers of a twice-exceptional student in
their school. Four teachers, who participated in the focus group discussion, have the
educational experience of teaching twice-exceptional students for five years. As stated in
the collected data, five teachers are aware of twice-exceptional students attending their
lessons. From teachers’ perceptions on teaching twice-exceptional students, some teachers
characterize gifted learners as students who have a good perspective to life. They are
always positive and social. Conversely, ‘some gifted students can be an introvert who are
reserved and may not feel comfortable to associate with their peers-it is the basic sign of
gifted students’(Teacher 8). In addition,
to perform well in group works, all students need to have constant communication
with their peers. Gifted students may be too timid to communicate and this may
result in poor academic results in peer works. To overcome gifted students’ natural
reticence, teachers purposely organize various group works or peer activities during

their lessons (Teacher 4).
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Teachers’ perceptions of twice-exceptional students

Teacher 4 also emphasized that twice-exceptional students may be gifted but it may
only be reflected in the subjects they ‘love’ (Teacher 4). One Participant discussed that the
twice-exceptional student feels like a big fish in a small pond in Math and ICT. On the
contrary, a big pond is the English and Russian languages where he feels himself like a
little fish during these subjects where he is not confident and is challenged. As a Kazakh
native speaker, he constantly feels challenged in Russian lessons and this challenge level
increases twice as much when he is in English lessons. In this case, his Russian and
English teachers propose the inclusive strategies first and develop his giftedness afterwards.
They noted that:

We cannot identify whether his special needs or his giftedness that makes him
hesitate to answer questions whereas the rest of the class have to spend much time
waiting for his answer. Sometimes, we avoid asking for his opinions because he is
unable to speak much. The only questions we asked are the ones that require giving
facts, numbers or proper nouns (Teacher 7).

All teacher participants admitted that it was difficult to decide what exceptions should
be developed first because one exception may hide another. Another significant finding
was that most teachers are not conscious of the term twice-exceptional students. Teacher 5
guessed that ‘twice-exceptional students means somebody who has two more
disadvantages than others’(Teacher 5). That means if a teacher makes modifications to the
task, then a teacher may acknowledge the term ‘twice-exceptionality’ as ‘having two
disabilities’.

The next interesting finding was that teachers highlighted ‘various types of

twice-exceptional students who may have various personalities; that may impact how they
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are perceived by their teachers’. They gave an example of a gifted learner with cerebral
palsy that his personality was ‘shy because he speaks slow’; as for a hyperactive learner, he
has the personality of ‘being rude’. They must be considered differently because they are
unique and not ‘the same’.

Furthermore, some teachers have the tendency to divide the students into ‘people’
and ‘him’ (Teacher 6). Teacher 6 also added that he could not make ‘him’ (his
twice-exceptional student) to do different tasks while ‘people’ are doing the same task. In
most cases, it causes the problem of miscommunication with peers in the classroom ‘The
student with cerebral palsy is bullied among his classmates because of his disability. The
peers can perceive him as arrogant because he can appear to be anti-social, which can

create tensions in class’ (Teacher 7).

The teacher's choice of strategies to use for twice-exceptional students with cerebral

palsy in the classroom

According to the interviews, teachers prefer strategies such as problem-solving,
differentiation, scaffolding, project works, SWOT ‘strength, weaknesses, opportunities and
threats’ tables and modeling that motivate and give deeper knowledge to gifted learners
while satisfying their other needs. At the same time, teachers noted using various
educational theories like Gardner’s Multiple Intelligences Classification and Bloom’s
Taxonomy to meet both giftedness and physical limitations. Furthermore, Teacher 3 in the
interview explained that they accepted leveled tasks as strategies for gifted students with
different backgrounds because, in most cases, gifted students can learn rapidly ‘they can be
engaged and concentrate in the lessons’. However, some teachers believe that
differentiated strategies are the same as inclusive approaches ‘Students learn differently,

according to the lesson plans the teachers follow; leveled tasks are the best examples’
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(Teacher 12). Teachers admitted that sometimes they do modifications by giving students
with special needs extra time or spare papers as an inclusive strategy. Similarly, the art
teacher (Teacher 5) explained that when students were given a task to draw a portrait,
instead of starting from ‘the edges’, a student with special needs painted from ‘the middle’
with a straight line.

Teacher 11 highlighted extra-curricular activities like ceramics, choreography and
robotic clubs served as compensatory strategies that improve students’ motor skills and
mental health. At the same time, these activities ‘develop a student's imagination and
creativity’ (Teacher 11).

In such lessons, twice-exceptional students are able to develop the areas where they
are gifted while meeting the needs of their physical disability through exercising motor
skills and giving a new breath to their imagination and spatial skills.

An unexpected finding of the case study is that Teachers 7,8 and 11 consider
consulting the school psychiatrist about inclusive strategies that every teacher can use with
twice-exceptional students; If teachers go to the psychiatrists for consultation, they can
find the most suitable approach for twice-exceptional students’ (Teacher 7). As a result,
after the consultation, teachers can create groups taking into account other students’
temperament, learning style and interest that can influence a more successful and
systematic lesson. However, the results from interviews blatantly contradict observations
of eight various subject lessons, where most teachers were not actually observed using any
inclusive approaches in their lessons for students with cerebral palsy although there were
modifications in some tasks, positive feedback, mixed grouping and differentiation of
strategies used during observations. Consequently, the researcher concludes that teachers’

personal opinion about twice exceptional-students impacts greatly on the application of
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strategies in class. In this case, teachers believe that the application mostly depends on the

particular challenge twice-exceptional students face.

Teachers’ narration of the Gifted Program

The way teachers characterize the gifted program was questioned by the researcher
during the case study, with the teachers’ understanding of twice-exceptional students
having a direct impact on their application of the program.

Firstly, teachers accept the gifted curriculum as an essential tool to measure
students’ thinking abilities and perception levels of educational objectives. Teacher 5
provided an example from the program with this situation. Teachers generally think that
‘adaptation of the gifted curriculum for the needs of the twice-exceptional students is not
necessary because the contents satisfy the needs of all students’.

Additionally, Teacher 5 does not consider the above-mentioned program as the
curriculum for gifted students. She emphasized the fact that ‘teachers play the significant
role in identifying the aspects of curriculum for the gifted. This depends on teachers’ skills
how they use and apply the gifted curriculum’ (Teacher 5).

Observations confirm that peer support and teacher support enable the application of
the Gifted curriculum in class. It can be adapted by providing increased waiting times,
picking up on keywords from the answers of the student with special needs, and assisting
by giving prompts. However, Teacher 9 admitted that ‘it was not always easy to have
patience while interacting with a student who can only communicate with
incomprehensible words while the speedy students have already shouted the answer’
(Teacher 9). Therefore, the giftedness of a student is not appropriately met during the class

time as the student is always needing additional support to meet the standards.
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Opinions of the gifted curriculum standards vary. The findings revealed that some
teachers do not accept the program used at school as a Gifted curriculum because it is not
‘officially declared’ by official standards while others think this program is almost too
overwhelming for students of this age because ‘the content is similar to that of first year
students of Universities, especially in STEM subjects’. The findings also prove that
teachers' beliefs and expectations about twice-exceptional students generally do not
influence the instructional choices teachers made, and teachers often unintentionally
embed instructional strategies that are tailored for the student with cerebral palsy. While
organizing conversations between peers and a teacher, it takes extra effort to converse
leaving the rest of the class waiting. Some of these tailored strategies contradict the belief
of Teacher 10: ‘Gifted learners are precise and able to give complete answers to the
questions and express their thoughts in written form’. However, the gifted students with
cerebral palsy can hardly ever complete a full essay within the time limit because of their
health conditions.

What this case can clarify is that the gifted curriculum is used in a completely
different form depending upon teacher’s beliefs and expectations. In most observations
within this case study, the Gifted program is seldom used as intended, as it was
misunderstood as ‘one size fits all’. This common misconception is based on the idea
that the twice-exceptional student may have low self-esteem when inclusive strategies are
implemented in class (Teachers 7 and 9). In addition, teachers claimed that

If twice-exceptional students are facing challenges in any school subject, the
gifted curriculum is unable to improve their academic performance as anticipated.

In other words, the gifted curriculum cannot be effectively implemented unless all

learning barriers of the additional needs students are removed (Teaches 7 and 9).
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Conclusion

To conclude, the results revealed that identification of twice-exceptional students
directly depends on the diagnosis of students with special needs. In this research, teachers’
preference of not-labeling due to the belief of causing embarrassment to the students with
special needs means that their real needs are perhaps being ignored. According to their
comments, ‘the waiting time’ is the approach of the differentiation which they are
practicing every day, which means majority are practicing some differentiation without
having full professional knowledge and skills of other strategies that could be helpful. The
following discussion chapter will address how these findings can be applied to the research

of twice exceptionality in Kazakhstani context.

Chapter 5: Discussion

This section delves into perceptions, educational practice and support of
twice-exceptional students in the participating school for gifted and talented in Kazakhstan
through the lens of teachers. The researcher shares the analysis of teacher contribution to

twice-exceptional students through research questions.

Teachers’ perceptions and experience of teaching twice-exceptional students

The case study illustrates that most Kazakhstani teachers only have limited experience
working with twice-exceptional students as only a small percentage of the students are
granted the permission to enter a school for the gifted and talented. Teachers’ perception of
giftedness within the twice-exceptionality of this case study agrees with the findings of
Stenberg, Jarvin and Grigorenko (2010) that giftedness as well as special needs is invisible

and not generally identified in twice-exceptional learners.
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The finding on this case confirms Neilson’s (2002) conclusion that learning barriers
such as taking extra time to be able to give an answer can be overcome with practice and
time. While twice-exceptional students are getting accustomed to increasing their speaking
and writing speed, their peers begin to understand their speech and then feel comfortable
socializing with these students. There are two-sides to this finding with the components of
two types of constructivism — cognitive and social (Coleman, 2003). Cognitive
constructivism is accomplished through perceiving, recognizing, conceiving and judging
that twice-exceptional students should share the same equal rights as other students do.
Social constructivism theory is embedded in this thesis finding through the socialization of

twice-exceptional students into the school culture and life. Furthermore, ‘waiting time’ is

one of the variables that can help the twice-exceptional students to become successful in
acquiring high quality education and building relationships with peers (Coleman, 2003).
As teachers accept ‘waiting time’ as one aspect of the Piaget’s theory taught in a three
level program of professional development, but they have a false assumption that ‘waiting
time” is not an inclusive strategy. This finding contradicts the authors Good and Brophy
(2003) that state a ‘waiting time’ is an effective inclusive strategy that can be used by the
teachers which is maintained through eye contact with the twice-exceptional students to get

the answer in the classroom (Good & Brophy, 2003).

One of the inclusive approaches in successfully educating twice-exceptional students
is the parent-teacher conference where all teaching members and administration get
together to discuss experienced challenges and effective approaches that may be applied
(Silverman, 2013). This previous research result was agreed upon the participants of this
case study who underline similar subject teachers share their opinions on how to work and

what assistance to offer to overcome learning barriers. Due to the fact that humanitarian
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and science subjects have similar barriers in learning, teachers mention to take up
integrated learning or collaborative learning approaches to develop twice-exceptional

students’ special needs and giftedness.

The next finding that the teachers of case study mention is the social support of
teachers and students that help twice-exceptional students to become confident in
communication with the school community as well as in task commitment in group work.

This consolidates with Coleman(2003) whose study has the same findings.

The third finding highlighted the structure of the classroom and curriculum which was

also mentioned by Coleman (2003) which was reflected in the interviews of the

participants. For example: Teacher 3 and 10 shared that the curriculum structure should not
be adapted to the needs of twice-exceptional students. In addition, the finding of the case
study consolidates with the idea of Bulgren, Deshler and Shumaker (1998) that the
adaption of ‘less is more’ does not play a part in compiling their program, and teachers

often opt for ‘complexity’ in order to support the giftedness of twice-exceptional students.

This result ties in well with previous studies such as Boetger and Reid (2011) as
well as Silverman (2013) that concludes most gifted programs are designed for high
achieving students. The participants mention it is not ideal to make any major
modification of curriculum content and advise to use different leveled tasks to meet the
needs of every student in the classroom. In that way, each teacher is responsible for the
success of twice-exceptional students in the school. On the other hand, the finding
constitutes teachers’ acceptance in differentiating tasks into A, B and C levels as an

inclusive approach to satisfy students’ needs.
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Mentioned by Van Tessel Vaska (1998) and confirmed by participants’ in this
research, Giftedness is multidimensional. A similar conclusion was reached by Renzulla
(2002) detailing that giftedness has three components - ability, task commitment and
creativity. When comparing these results to those of older studies, it must be pointed out
that the respondents highlighted that gifted learners stood out by demonstrating creativity
in projects works and drawing pictures. Contrary to Renzulla (2002), the finding in this
case finds that twice-exceptional learners get bored easily as they do not demonstrate

commitment to the tasks.

Inclusive strategies to use with twice-exceptional students

The third variable which Coleman (2003) mentions is the structure of pedagogy. All
participants shared the inclusive strategies they use during their lessons to satisfy the needs
of twice-exceptional students. Teaching and educating strategies are used by both teachers
and parents. The combination of both strategies for twice-exceptional students are mainly
based on Bloom’s Taxonomy theory which indicates teachers’ focus should be on the
students’ giftedness rather than disability. The components are: knowledge,

comprehension, application, analysis, synthesis and evaluation (Bloom, 1956).

This case study illustrates Bloom taxonomy strategies that the teachers use such as
differentiation by content, product and outcome. As for inclusive strategies, teachers
suggest seeking psychiatrists’ consultation, give extra waiting time to monitor and control,
providing positive reinforcement and support from the school administration and peers.
Teachers are aware of the fact that positive perception and knowledge about
twice-exceptional students needs further development with support of the school
community. This idea was supported by Reis at el. (2014), who called for collaborative

partnerships. Another promising finding was that the place of professional training or
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experience in working with students with additional needs such as cerebral palsy was
crucial for a teacher to start working in the inclusive classes, which was also stated by
Omdal (2015). It is obligatory to have an experience working with additional needs
students before teaching twice exceptional students otherwise twice-exceptional students
may stay underrepresented (Omdal, 2015). The participants of the study stated that they
were aware of the fact that they were working with at least one student with special needs.
However, they confess that they are neglecting twice-exceptional students’ special needs

while teaching them, with misguided intention of protecting their emotions and preventing

disturbance of in the classroom. This finding was supported by the research of Blaker and
Bokas(2010), De Boer, Pijl and Minnaert (2011). The teachers of this case study were only
neutrally disposed to inclusion of twice-exceptional students. In most cases, teachers were
concerned with the extra time and effort they have to put in for the implementation of

inclusive education within the gifted setting.

An additional finding shows the inclusion of twice-exceptional students strongly
depends on the emotional strength they show because the students often explicitly deny
their disability. Baum, Emerick, Herman and Dickson (1989) found that twice-exceptional
students display the willingness and desire to study. However, the situation can

considerably differ in reality without the proper supports in place.

Teacher and parent interviews, and lesson observations reveal the needs of
twice-exceptional students are not always appropriately met because they believe that
labeling twice-exceptional students can have a negative effect on the relationship of the
students with others as well as in academic performance. This finding is affirmed by the
researcher Shaimakhanova that ‘teachers do not differentiate the activities in accordance

with the unique needs of a gifted hyperactive child” (Shaimakhanova, 2016). Similarly to
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Reis (2014) and Shaimakhanova (2016), the findings on this case states that
implementation of inclusive strategies in the classroom demotivates twice-exceptional
student to study. They compare the component of giftedness of twice exceptionality with

inner strength that motivates twice-exceptional students to obtain high a quality education.

Respondents also believe that teacher’s support plays a significant role as it was
highlighted by Hamre and Pianta (2001). However, in line with the ideas of Olenchak
(2015) it can be concluded that if teachers do not have the understanding of
twice-exceptional students, support from teachers will be lacking. Unfortunately, all
participants confessed their lack of awareness and basic understanding of the twice
exceptionality although they claimed to be open to learning and applying inclusive
strategies in their classrooms. However, in current Kazakhstani institutions for teachers’
professional development in inclusive education, courses in twice exceptionality simply do
not exist. Teachers and parents are fully aware of the urgent need to start effective trainings
that equip highly qualified educators to work with learners with giftedness and identified

challenges that may impact their success or mask their giftedness.

The lesson observations found some minor contradictions to teachers’ responses in the
interviews. In most lessons, the lesson structure consisted of explanation and questions.
Although teachers organized pair work as well as group work, they are reluctant to
challenge twice-exceptional students with higher order thinking questions as they consider
it may be waste of time as they put greater focus on what the student finds challenging due
to their disability. Thus, we can make the same conclusion as Shaimakhanova (2016) that,
in practice, teachers often avoid motivating twice-exceptional students so that other

students are not bothered.
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The structure of pedagogy does not only include teaching strategies, it also
consists of extra-curricular activities taught at school. Teachers of the case study
mentioned extra-curricular activities such as ceramics, choreography and robotic lessons as
educating strategies and a means of socialization, developing imagination and remedial
exercise that help to overcome difficulties with motor skills of a gifted learner with

cerebral palsy.

The researchers Omdal (2015) and Rafalovich (2001) state that the development of
twice-exceptional students directly depends on how parents accommodate the needs of
their children. The finding of this case study agrees with Elenberg, Oswald, Swart and
Kitching (2005) that trusting and collaborative relationships between teachers and parents
can guarantee a promising outcomes. Teachers agreed that parents should have the major
responsibility for the success of their twice-exceptional children. Finding effective ways to
solve challenges is the main reason to include parents in meetings so they can openly
discuss the strengths and weaknesses of their twice-exceptional children. Parents should be

considered children’s first teachers.

One of the most successful strategies in teaching twice-exceptional students
mentioned is peer support. Teacher 5 underlines that pair or group work reflects positively
on twice-exceptional students’ emotion and social well-being. Teacher 7 mentioned that
‘providing help’ through other students and ‘accepting help’ by twice-exceptional students
can establish a positive and healthy relationship between both. In addition, Barger (2009)
explains that such approach is a practical way to further develop and support the talents of

twice-exceptional students.
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The impact of labeling and non-identification of twice-exceptional students on the

academic performance

According to Rolison and Medway (1985), attitudes and expectations towards the students
are often influenced by social opinion rather than observations (Rolison & Medway, 1985).
Teacher 8 states it is crucial to prepare typical students by discussing barriers student of special
needs may anticipate in learning and the importance of providing support, respect and
understanding.

Past research suggests that applying a disability label results in lower expectations from
teachers especially for those who are labeled as mentally retarded (Rolison & Medway,1985;
Thelen, Burns, & Christiansen, 2003). Similar to finding in Rolison et al.,(1985) reported
teachers’ expectation of students with physical disability is significantly lower.

Moreover, most teachers in this research believe any type of label may lead to negative
impressions and failure because it is automatically assumed that students’ success is the result
of teamwork or merely pure luck, and it has nothing to do with students’ individual effort and
capabilities. Thus, Teacher 4 thinks that the negative assumptions can seriously limit students’
learning potential and confidence and ignore their giftedness exceptionality. Teacher 9 adds
that labeling not only impacts upon academic results but gives way to the misperception that
the students will not have a bright future because it may be believed that their success in
academic endeavors is only a result of help from their peers or simply coincidence. This is
confirmed by Draaisma (2009) who discusses how a negative label can initiate a complex of
interaction between the label, the perception and students’ awareness of special need.
Therefore, teachers must be aware labeling may lead to inadvertent discrimination in
classroom. This is also consistent with the past research (Georgiou, 1999; Graham & Weiner,
1986; Tollefson & Chen, 1988) labeling a student with a disorder or as a low-achieving student
may influence teachers’ behavior. Most teachers confess that labeling students learning

disabled has more impact on teacher-student interactions than labeling them physically
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disabled. This finding is in agreement with the research of Gulling and Rucker (1997) that
teachers had lower expectations for students with identified mental challenges.

Peculiar from other findings, this case study found out most teachers consider that the
negative impact of labeling depended on exceptionalities. For example, if a twice-exceptional
student is obviously gifted in a specific subject, there is no need to label or attract attention to
their other exceptionality. However, if the student is not gifted in any subject, they should be
labeled in order to receive support. This finding is closely related to the understanding and
perception of labeling which Thelen, Burns, and Christiansen (2003) examined the effects of
teacher expectations, specifically teacher perceptions of the labels. As a result, the effect of
labeling on academic performance of twice-exceptional students depends on how teachers

frame the label of exceptionalities.

Chapter 6: Conclusion and Implications

The purpose of this qualitative study was to investigate teachers’ perceptions and
educational experiences with twice-exceptional students and the factors that influence the
teachers’ opinion about twice-exceptional students on the use of gifted curriculum in a
school for the gifted and talented in south Kazakhstan. In this chapter, conclusions
presented based on the analysis of collected data. This chapter also discusses the current
study’s limitations, recommendations for further research, and implications for theory,
policy and practice.

The educational experience of twice-exceptional students is impacted by the level of
public awareness and social beliefs. The topic of twice-exceptionality is a myth to
Kazakhstani teachers because there is limited research and almost no credible information
of twice-exceptionality in Kazakhstani context. In many contexts, inclusive education
continues to be plagued by contradictions, controversies, dilemmas and anomalies

(Makoello, 2014; Slee, 2018). The State Program for Development 2011-2020 is devoted
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to the unique goal of implementing inclusive education in mainstream schools. Due to this
reason, serving gifted students who have being identified as twice-exceptional is an
important topic to address and understand.

This research is on teachers’ experience of working with a twice-exceptional student
and how to support and implement the gifted curriculum. The major finding of this thesis is
that there is considerable disagreement between teachers’ perceptions of the phenomenon
of twice-exceptionality and their current practice with twice-exceptional students. The
interviews provided data on teachers’ consciousness of their own role in teaching and
educating gifted students other exceptionalities such as cerebral palsy. However, as lesson
observations illustrate, teachers’ perceptions and beliefs of twice-exceptional students do
not match the approaches they are using to teach twice-exceptional students. The main
reasons of such inconsistency are related to the teachers’ either ignoring the disability or
giving too much focus to it and failing to develop their giftedness. It implies that teachers
can easily misdiagnose the exceptionalities of students because disabilities often mask the
giftedness (Beckley,1998). Another finding demonstrates that positive school environment
impacts the academic performance of twice-exceptional students. Teachers added that
scaffolding pair or group work enhances the academic knowledge of twice-exceptional
students. Although the recognition of the disability of gifted students by teachers is crucial
in compiling the “marshrutni list?”, labelling twice-exceptional students is not extremely
important for the either academic and non-academic studies. Simirily to Omdal (2015) who
explained ‘individuals planning for and teaching students with twice exceptionalities
requires specialized training in both gifted and special education’ (p.246), case study

teachers constitute that they would like to have a course in inclusive education embedded

2 marhrutni list- individual educational plan



53
A CASE STUDY OF TEACHERS’ UNDERSTANDING AND PRACTICES WITH

TWICE-EXCEPTIONALITY
in the pedagogy of higher institution. Additionally, that case study findings support the
previous international researches; however, in Kazakhstan, researches on the topic of
teachers’ educational experiences of teaching twice-exceptional students is scarce.
Thirdly, most teachers believe that they are accommodating the needs of gifted
students with cerebral palsy within the differentiated approach during the lessons.

According to the teachers’ perception, leveled tasks may replace the inclusive strategy
because it is seen as differentiation. Additionally, like most Kazakhstani teachers, the

participants of the case study are not professionally trained to acknowledge and meet

diverse needs of twice-exceptional students in schools for the gifted and talented.

Recommendations and future research directions

The basic research questions of this case study cast light on teachers’ perception and
beliefs on twice-exceptionality as the educational phenomenon and aspects of educational
experience of a twice-exceptional student is discussed in this case study. The case study
illustrated is a common situation around the world gifted students with additional needs are
served in a different way from their peers in the same class.

Thus, future research may be further investigated in the following directions. Although
research on the influence of teachers’ understanding and beliefs on the use of gifted
curriculum was previously conducted. It is only based on the gifted students with
hyperactivity whereas the needs may vary in different settings. Therefore, the researcher
may continue to investigate the impact of teachers’ understanding about twice-exceptional
students on the use of gifted curriculum. Secondly, the strategies of accommodating the
needs of twice-exceptional students may assist successfully in providing guidance for
implementing full inclusion in the mainstream schools as well as schools for gifted and
talented students in the scope of the State Educational Program 2020. Above mentioned

research directions will be beneficial to the school community, policy makers and society
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as a whole to provide equity in the Kazakhstani education. The families will benefit from
appropriate accommodations and modifications for the needs of their children if policy
makers and teachers are cognizant of planning and realizing supports needed to implement
inclusive education programs. This research can contribute to future policy documents in
Kazakhstan which currently have no mention of students who are experiencing

twice-exceptionality.

Limitations of the study

Although current study demonstrated some interesting findings about teaching
twice-exceptional students and how teachers understand twice-exceptionality in the
education system, this study has some limitations. The first limitation is that the study can
not be generalized due to the shortage of time and limited number of participants, and the
fact it was limited to one school for the gifted and talented. Secondly, there was imbalance
between male and female respondents, which may lead to biased answers due to females’
emotionality to accommodate twice-exceptional students. Females may be more inclined to
support twice-exceptional students. Additionally, this research may have limitations in terms
of honesty of participants’ answers. Cresswell (2012) underlined that interviewees can give
biased and limited answers however, it depends on the participant’s nature and loyalty.
Moreover, teachers may not have fully understood the term of twice-exceptionality in Kazakh
language because there is not an equivalent word to denote all characteristics of twice
exceptional students in Kazakhstan.

The third limitation of the study was the limited number of lessons to observe -twelve
lessons are not enough to depict the full picture. It would have been better if each teacher

was observed at least twice.
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Finally, I would like to express my interest to explore this topic further. As a teacher, |
face problems when | feel incompetent to recognize twice-exceptional children in order
meet their needs. This research helped me to study this field of education thoroughly and to
reflect on my own teaching practice. As a researcher, | have acquired new skills about how
to conduct a qualitative study. I gained knowledge on the organization and conducting case
study research. | realized that passion for research and is necessary for the researcher. One
of the most valuable things that can be confirmed through my research is that school and

family always play the significant role in the future of a twice-exceptional student.
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Appendix A

INFORMED CONSENT FORM

Teacher Interview

DESCRIPTION: You are invited to participate in a research study on understanding the
experience of teachers and a mother of working with gifted child with Cerebral Palsy. You
will be asked to take part in the face-to-face semi-structured interview. The interview will be
held at the locations appropriate to you. It will be audio taped. Then the audiotaped material
of the interview will be transcribed and used only for research purposes. All collected
information will be accessible to the researcher only. The information will be kept in the
researcher’s personal computer which is protected by a password.

TIME INVOLVEMENT: Your participation will take approximately 30 minutes.
RISKS AND BENEFITS: The risks associated with this study are the risks to be
embarrassed during the interview. In this case the researcher guarantees you not to ask
directly on guestions which might embarrass you.  The benefits are the generated
knowledge of twice exceptionality in the context of inclusive education in Kazakhstan from
this research.

PARTICIPANT’S RIGHTS: If you have read this form and have decided to participate,

please keep in mind that your participation is voluntary, and you have the
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right to reject at any time without penalty or loss. You have the right to refuse to answer
particular questions. The results of this research study may be presented at scientific or
professional meetings or published in scientific journals.

CONTACT INFORMATION:

Independent Contact: If you are not satisfied with this study how it is being conducted, or
if you have any concerns, complaints, or general questions about the research or your rights
as a participant, please contact the NUGSE Research Committee to speak to someone
independent of the research team at +7 7172 709359. You can also write an email to the

NUGSE Research Committee at gse_researchcommittee@nu.edu.kz

Please sign this consent form if you agree to participate in this study.

| have carefully read the information provided;

| have been given full information regarding the purpose and procedures of the study;

I understand how the data collected will be used, and that any confidential

information will be seen only by the researchers and will not be revealed to anyone

else;

e | understand that | am free to withdraw from the study at any time without giving a
reason;

o With full knowledge of all foregoing, | agree, of my own free will, to participate in

this study.

Signature: Date:
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The extra copy of this signed and dated consent form is for you to keep.

Kocbhimma A
3EPTTEY ’K¥MbICbI KEJIICIMIHIH AKITAPATTBIK ®OPMACbBI
MyraniMMeH cyxoar
CUITATTAMACSHI: Cizni myramiMaepIiH epeKine KaKeTTUTIr 0ap AapbIHbl OananiapMeH
AKYMBIC jKacay TOXKIpOMECIH TYCIHYIre apHaIFaH 3epTTeyre Karbicyra makbipaMbl3. Ci3neH
YKEKe-)KEKe JKapThUTail KYPhUIBIMIAIFaH cyx0aTTacyFra Katbicy cypananbl. Cyx0art cizre
colikec opeIHAapAa oTki3ineal. bys apiObICTHIK ka30a 6omaapl. ComaH KeiiH
OHTIMeJIeCYIH ayn0-MaTepraaaphl ayJapbUlaThlH 001 Ikl )KOHE TEK 3epPTTEY
MakcaTTapblHa FaHa KOJAaHbUIaIbl. bapiblK sUHaIFaH aKnapar TeK 3epTTeyIire Ko
x)eTimi 6omaapl. byt akmapaTt mapoiasMeH KOpFraliFaH 3epTTEYIIIHIH Aepoec
KOMITBIOTEPIH/IE CaKTaJIa Ibl.
CYXBAT ¥3AKTBIFHBI: Ci3aig KaThICybIHBI3 ITaMaMeH 30 MHUHYT yaKbIT ajiapbl.
3EPTEY/IH TOVEKEJIIUIITT MEH ITANMJJACHI: Ocsr 3epTTeyre OaiIaHbICThHI
TOyeKenep cyx0aTTacy Ke3iHae yaTKa Kalybl MyMKIH Toyekemnaep 00mbin Tabbutaasl. by
KarJaiaa 3epTTeyIi ci3al yallbiMaaysl MYMKIH CypaKTapra Tikelel skayan Oepmeyre
kenuigik 6epeni. by apTeikmbuibikTap Kazakcrangarsl HHKITIO3UBTI OUTiM Oepy
KOHTEKCIHJIe €Ki epeKIeniri 6ap oKymslUiap Typaibl OUTIMI1 KalbIITACTRIPY O0JIBII
TaObIIa/IbI.
KATBICYIIBIHBIH K¥KBIFBI: Erep ci3 Oyi1 (popMaHbl OKBII MIBIFBII, KATHICYFa HISLIM
KaObL1JIaCaHbI3, OHA KaThICYbIHBI3/IbI €PIKTI TYPJIE€ €CTE CAKTAHbI3 )KOHE Ke3 KeJIreH

YaKbITTa aﬁmnnmcm:«: HeMECe IIBIFBIHCHI3 0ac TapTytra KYKbIFbIHBI3 6ap Ci3 HaKTbI
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CypakTapra xayan OepyJeH 0ac TapTyra KYKbIFBIHBI3 0ap. 3epTTeYAiH HOTHKEIepi
FBUIBIMH HEMECe KociOn Ke3/ecyliep/ie HeMece FhUIBIME KypHAIIIap/ia sKapusIaHybl

MYMKIH.

BAMJIAHBIC AKITAPATHI:

Toyenci3 Gaiinanbic: Erep ci3 oChl 3epTTey/AiH KaHIIATBIKTHI OTKI3LTy1HE
KaHaraTTaHOacaHbI3 HEMece Ci3/ie KaHail jaa Oip aJlaHIayIIbUIBIK, IIIaFEIM HEMECE 3ePTTey
TypaJibl XKaJIbl CypaKTap HEMece KaThICYLIbl PETIH/IE CI3/[1H KYKBIKTapbhIHbI3 00JICa,
NUGSE 3eprrey komuteTiHe Xabapiacbiei3, +7 7172 709359 tenedonsira
xabapnaceiapi3. Conmait-ak NUGSE Freuteimun KomuteTine

gse researchcommittee(@nu.edu.kz >7eKTpOHBIK MOMITACKIH YKa3a alachl3.

Ochl 3epTTeyre KaThiCyFa KeIiCCeHI3, KeTICIMIHI3TE KOJI KOUBIHBI3.

* Bepinren akmaparTbl MYKHUST OKbII aJAbIM;

* MeHi 3epTTey/iH MakcaTTapbl MEH Ipoleypaiapsl Typaibl TOJBIK aKmapaT Oep/i;

* J)Kunanran gepexrep Kajail naiiianaHblIaTbIHIBIFBIH )KOHE Ke3-KeIreH KU aKnapaTThl
TEK 3epTTEYyIIUIep KOPETIHIH )KoHE OacKa eNIKIMIe alibIMAUTHIHBIH TYCIHEMIH;

* 3epTTey/IeH Ke3-KeITreH yaKpITTa ce0en OepMeCTeH KeTyre 00JaThIHBIM/IbI TYCIHEMIH;

* JKorapsiia alThUFFaHAAP/IBI TOJIBIK O17I€ OTBHIPHIN, MEH ©3IMHIH €pKiH epiK-XKIirepiMMeH

OCBI 3CPTTCYI'C KaTbICYyTa KEIICEMIH.

Kombr: KYHI:

Ko KolbUTFaH oHe KeNicIreH KesiciM GopMachIHbIH KOCBIMIIIA KOIIpMeci Ci3 YIIiH

CaKTaj1aabl
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Appendix B

INFORMED CONSENT FORM

Teacher Lesson observation

DESCRIPTION: You are invited to participate in a research study on understanding the
experience of teachers and families of working with gifted child with Cerebral Palsy. You
will be asked to be observed during the lesson. The observed lesson will be written by the
notes in the lesson observation protocol manually and it will be used only for research
purposes. All collected information will be accessible to the researcher only. The
information will be kept in the researcher’s personal computer which is protected by a
password. The information will be kept for 24 months after completion of the thesis and then

all the information will be destroyed.

TIME INVOLVEMENT: The researcher will observe your class for about 45 minutes on
two different occasions.

RISKS AND BENEFITS: There are no risks, as the researcher guarantees to use the
lesson observation material only for the research purposes to get better understanding of the
educational experiences of gifted student with Cerebral Palsy. The benefits are the
generated knowledge of twice exceptionality in the context of inclusive education in

Kazakhstan from this research. Your decision whether or not to participate in this study will
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not affect your employment. Data gathered during the observation will be anonym zed and

not linked directly back to you.

PARTICIPANT’S RIGHTS: If you have read this form and have decided to participate
in this project, your participation will be voluntary and you have the right to reject the
participation in the research.

CONTACT INFORMATION:

Independent Contact: If you are not satisfied with how this study is being conducted, or if
you have any concerns, complaints, or general questions about the research or your rights as
a participant, please contact the NUGSE Research Committee to speak to someone
independent of the research team at +7 7172 709359. You can also write an email to the

NUGSE Research Committee at gse_researchcommittee@nu.edu.kz

Please sign this consent form if you agree to participate in this study.
e | have carefully read the information provided,;

| have been given full information regarding the purpose and procedures of the study;

I understand how the data collected will be used, and that any confidential

information will be seen only by the researchers and will not be revealed to anyone

else;

e | understand that | am free to withdraw from the study at any time without giving a
reason;

o With full knowledge of all foregoing, | agree, of my own free will, to participate in

this study.

Signature: Date:
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The extra copy of this signed and dated consent form is for you to keep.

3EPTTEY K¥MbICbI KEJICIMIHIH AKITAPATTBIK ®OPMACbI

MyraJjim cabarbiH 0aKbLIay
CUITATTAMACEHI: Cizni epekiiie KakeTTuliri 6ap JapbIHabl 0agalapMeH KyMbIC
ICTEUTIH MYFaIIMIIEPAIH KOHE 0TOACKUTAPBIH TOKIPUOECIH TYCIHY OOMBIHIIIA 3€PTTEYTre
KaTbIcyFa makpipambl3. Ci3ieH cabak 0apbhIChIH OaKbplIayFa pyKcaT cypananpl. bakpuiay
Oaprichl cabak Oakplay XaTTaMachblHAa KOJIMEH TONTHIPbLIA/IbI )KOHE OJ1 TEK 3epTTEy
MakcaTTapbIHa FaHa KOJIJaHbUIAThIH 001abl. bapibIK KUHATFaH aKmapaT TeK
3epTTeyIrire Ko xeTimMai 0omaabl. by aknapaTt mapoiasMeH KOpFajFad 3epTTEeYIIIHIH
nepOec KOMIBIOTEPIHAC CaKTadaabl. 3€PTTEY )KYMBICHI asKTaJFaHHAH KeWiH akmapart 34 aif

0O0IiBI caKTaabl, COMaH KeHIH OapIIbIK aKmapat KOWbLIA b,

¥Y3AKTBIFBI: 3eprreymri opTypai xkarnaiaapaa eki pet 45 MuHyTTa cabakThl OaKbLIAYBI

MYMKIH.

TOYEKEJIAEP )KOHE 3EPTTEY XX¥MbICBIHAAFBI TOYEKEJIIAEP: Toyekennep
KOK, ce0ebi 3epTTeyii cabak Oaiikay marepuainbid LlepeOpanbab! can aypysl 6ap
JApbIHBI OKYIIBIHBIH ~ OKY TOKIpHOECIH *aKChl TYCIHY YIIIH 3epTTeY MaKCaThIMEH FaHa
naigananyra keninaeme o6epesi. byn apreikmbibikrap Kazakcranaarbl HHKITFO3UBTI O1TiM
Oepy KOHTEKCIHE €Kl epeKIIeNiri 0ap oKyubLIap Typaibl OUTIM/I KJIBIITACTBIPY OO0JIbIN

TaObl1aabl. by 3epTTeyre KaTbicy HeMece KaTbhICIay Typalbl MIEIIM Ci3/iH dKYMBICHIHBI3Fa
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acep erneiiai. baiikay ke3iH/e JKuHaNFaH JepeKTep aHOHUMIIK 00JIaIbl HKOHE TIKeeH

ci30eH GaiaHbICIIAIbI.

KATBICYIIBIHBIH, K¥KbIFbI: Erep ci3 ocbl HbICaHIBI OKbIFaH O0JICAHBI3 )KOHE OCHI
»00ara KaTbICyFa IIeNIiM KaOblUTIacaHbl3, OHAA CI3/1H KaThICYBIHBI3 €PIKTI 00JIa bl KOHE

Ci3 3epTTeyre KaTrbicy/laH 0ac TapTyFa KYKbIFBIHBI3 Oap.

BAMJIAHBIC AKITAPATHI:

Toyenci3 6aiinansic: Erep ci3 ocbl 3epTTey Kajlail )KYpri3ulin xKaTKaHAbIFbIHA
KaHaraTTaHOacaHbI3 HEMecCe Ci3/ie KaHai aa Oip alaH aylIbIIBIK, IIIAFBIM HEMEeCe 3epTTey
TYpaJIbl KBl CypaKTap HEMECE KaThICYIIbI PETIHE Ci3/11H KYKBIKTapbIHbI3 00JICa,
NUGSE 3eprrey komuteTine xabapmacbiHbi3: +7 7172 709359 Tenedonpina
xabapnaceiabiz. Conpait-ak NUGSE Freuteimu Komurerine
gse_researchcommittee@nu.edu.kz s1ekTpOH/IBIK MOMITACHIH Ka3a aaachl3.

Ochl 3epTTEYyre KaThICyFa KeJiCCeHI3, KeTICIMIHI3Te KO KOMBIHBI3.

* bepinren akmapaTThl MYKHST OKBIIT aJIIBIM;

» MeHi 3epTTeyIiH MakcaTTapbl MEH IpoLeaypaiapbl Typalibl TOJBIK aKmapat Oepai;

* Xunanran gepekTep Kajiai nai1anaHbUIaTBIHIBIFBIH KOHE Ke3-KeIreH KYIHs aKnapaTThl
TEK 3epTTeyIlIep KOPETIHIH jKoHEe 0acKa eIIKIMIe alllbUIMAUTBIHBIH TYCIHEMIH;

* 3epTTey/IeH Ke3-KeNreH yakpITTa cebern 6epMecTeH KeTyre 00IaThIHbIM/IbI TYCIHEMIH;

* Xorapsbia alfThUFaHIapAbl TOJIBIK OL1€ OTBHIPBIIN, MEH ©3IMHIH €pKiH epiK-KirepiMMeH
OCBI 3epTTeyre KaThbICyFa KelTiCeMIH.

Koamsr: KYHI:
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Ko KolibuTFaH KoHe KeiciIreH KesiciM GopMachIHbIH KOCBIMIIIA KOIipMeci Ci3 YIIiH

caKTajiaaabl.

Appendix C

(As respondents are Kazakh speakers, these materials are translated into kazakh only )

Interview Guide

Research title: The influence of teacher’s understandings and beliefs about twice

exceptional children on the use of gifted curriculum

Research questions: How do the understandings of teachers' about twice exceptional
student impact on the application of Gifted Program in Nazarbayev Intellectual School in the

south of Kazakhstan?

Interview Questions:

1. How many years of teaching in the Gifted Curriculum do you have?
2. Are there any gifted students in your class? What measures are used to identify these
students as gifted?
3. Are there any students with learning disabilities among gifted students in the
classroom (challenging behavior, disability, etc.)?
Can you name several educational challenges for such learners?
What knowledge do you have about students with Cerebral Palsy?
What are the educational challenges for gifted students with Cerebral Palsy?

What inclusive strategies can be applied to satisfy such students' needs?

© N o o &

If these strategies are not applied, how can it influence on the academic

achievements of gifted students with Cerebral Palsy?
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9. How do you moderate the Gifted Program to address the student with twice

exceptional needs?

10. What forms of work can you give me as an example of what you have done to better

address the needs of twice exceptional student?

11. How does the labeling and non-labeling of twice exceptional student impact

academic performance of a child? Give examples from your experience.

12. What exceptionality is given more emphasis when developing a lesson plan?

Giftedness or disability. Give examples.

Coding Sample

Cypax:

Ci3 mapbIHABI Oaaiapabl OKBITATEIH MEKTEIITE )KYMBIC XKacar
YKATKAHBIHBI3Fa KAHIIA YaKbIT OOJIIbI?

Kayan: Jlapsia/er Oamanap sl OKBITATEIH MEKTEIITE )KYMBIC JKacar
YKaTKaHBIMA TOPT XKaPbIM KbUT 00J17161. OHBIH apachkiHia O1p OKY *KBLITbI
Menpe 6ana kKyTiMiHe OalIaHBICTBI JEMaIbIC OOJIJIBI.

Cypak:

Ci3aiH CHIHBIOBIHBI3AA NAPBIHIBI OKYIIBUIAp Oap Ma? Onap bl Kajiai
aHbIKTanceI3aap?

Kayam:

bi3 anram okymbLiapabl KaObUTIaFaH KE3/1€ KEKE 63 TaparbIMbI3aH
YKOHE MEKTETTET1 ICUXO0JIOTTap/IbIH TapanblHaH ~KOITereH
YKYMBICTAp KYPri3iieai, MMM  Oananapipl eH OipiHimri 0i31iH
OOMBIHIAFBl AHBIKTAUTHIH KACHETIM13 OJIApABIH OPTaarbl KOFaMIaFbl
©3/IepiHiH OCHIMIUIIri, 93 Te3 TUI TaObICyFa JKAKBIHIBIFBI, JOCTBIK
KapbIM KaTbIHAC OpHATa ajybl, OeliM/Iey dTallbiHaH OTY YIIIiH COFaH
OacThl Hazap ayaapambi3. OnaH KeiiH 013 OaiamapAblH  KaXETTUIINH
aHFapyFa ThIpbICaMbI3. bi3fie Kyiieni Typ/ie ChIHBII caFaTTaphl,
MIaHBIPAK CaFaTTaphl KYPri3iUIill OTHIPAJIbI, OJaH 06JIeK, TAHFBI
KUBIHIIAP OTKI3UIIN O0ThIpaasl. Cosl  yakwITThIapaa 013 GananapIsiH
KKETTUTIKTEPIH aHBIKTAIl, KAKETTUTIKTEPIH TOJIBIKTBIPYFa, COHBI
Oepyre )KyMbIC kacaiimbl3. bananapbplH KbI3bIFYIIBUIBIFBI OPTYPII
OONFaHIBIKTaH, OapibIK TAKBIPHINITHI KAMTYFa OapibIK cajlaHbl
KaMTyFa Teipbicambl3. Con ke3ae  Oi3/1iH ChIHBIOBIMBI3IaH
Oananap/abIH apacklHaH JapbIHAbI Oajanap aHbBIKTANBII OTHIPAbl, OFAH
O131H OTUIII XKATKaH TaKbIPHIOBIMBI3 KBI3BIKTHI OOJIFAaHBIMEH, OHBIH
ye OoMbIHAaFbl Oap akmapar 00JIbII, OJJaH TePEHIPEKTI Kajlamn
OThIpaibl Oacka GananapMmeH canblcThiprana. CoHbl 013 Heri3re ana
OTBIPBIT, OJ Oananapra TEPEHIPEeK ayKbIMIBIPAK 3ePTTEeyre
MYMKIHIIK OepeTiH  KeKe )KYMBICTap Oepill OThIpyFa ThIPhICAMBI3.
SIFHU MEKTeIl TICUXOJIOTTaphl ©3/CPiHIH cayaTHaMalapbiH, 3epTTey
HOTH)KECIH/IE Ie aHBIKTAll, OPTaja OPTAK >KYMBICTAp J1a aHBIKTAJIBII
OTBIPAJIBL.

There are
students with
additional needs

We try to satisfy
students’ needs
and instruct
students to do
independent
tasks.




72

A CASE STUDY OF TEACHERS’ UNDERSTANDING AND PRACTICES WITH

TWICE-EXCEPTIONALITY

Cypak:bepren sxayaObIHbI3Fa caii Keneci cypak TybiHaan oteip. Ciz
K@XETTUTIK JIeN alThIN KeTkeH eniHi3. Ci3 ©31Hi3 KaKETTUIIK IeTeH
KaTeropusjiapra HeHi eHrizep eaini3?

Kayan:

KaxerTinik nereH kesae o xepae 6ananapaplH eH OipiHiIi
€CKepUIeTiHI  OJIAp/BIH TaOUFAThl, MIHE3 KYJIKbBI, KbI3bIFYIIBUILIFHI,

COHBIMEH KaTap oJapAbIH 0i3 PU3UKAIBIK jKacepeKIIelNirine Kapan
EPEKIICIIKTEPIH JIe KAKETTLIIKKE aJbIll OTHIPAMBI3.

Aditional needs
students are
characterized
with varoius
interests and
physical
pecularities.

Cypak: Meniyg 6uryimie Ci3/iH ChIHBIOBIHBI3AA
aybIpaThlH OKYILIBI  Oap.

Can aypymeH aybIpaThlH OanalIpAbIH JapbIH/IbI Oagaiapra apHaaFraH
OargapiaMaHbl UTepyze KaHaal KUbIHIBIKTaphl Oap aen oiaichiz?
Tycnannan aiita anacel3 6a?

Kayan:

JKammer ayrramn S 1 0i3miH KaObUImaHFad ke3ne Oi31iH
OapIIBIFBIMBI3IBIH OOWBIMBI3/1a KOPKBIHBIII 00JIIbI, MEHIH I KOHE TIOH
myrammMepiHid ae. Con 6amaHbIH IMarHO3bIMEH aJIJIBIH ajla TAHBICHITI,
OFaH HE KaKETTUIIK TYbIHJaybl MYMKIH KaH/Jal KUBIHIBIKTAP
TYBIHJIaYbl MYMKIH 013 KaHJail KKMEK KOPCETET alaMbl3 JIETEeH
CYpaKThI 013 IopirepiepMeH 1e, MarjaymaT >KHHAI, ajifbIH aja JaiblH
OoJryFa THIPBICTHIK. AsrFamt S 1 613 MeKTeke nabIHAaFaH Ke3/e O013/1H
TYHTEHIMI3  OJI ©31HIH MYTEJEKTIriHe, aypyblHA KOHLT OONTEeH/IrH
KaJIaMalTBIHJBIFBIH, Oacka OajamapMeH TeH KepreHairimizai, 6acka
OabanmapmeH Oipre Kyprici KeIeTIHAINIH ~ OalKaabIK. AJFaIIKbI
yakbITTa opuHE S 1 KUBIH 001161 ©UTKEH1 OYPBHIHFBI MEKTEIITE  OJI
YHIEH OKBbIFaH 00JIATBIH, aJI €H/I1 01371¢ ceri3 cabaK OHBIH YCTIHE
KOCBIMIIIA cabaKTap JKyKTemelep 0acka aa yhipmernep Jii ae KaMTyFa
TBIPBICHII XKYPAL 0JI. AJIFAIlIKbl YaKbITTa 9JIC1I13/1IK TaHBITHIII, [IaMAaJIb
TepJen, CHTIrY JiereHaep OalKabII )Kyp/l. bi3 coran GaitimaHbICThHI
OFaH TYCTEH KeHiH OHbI 00caTyFa THIPBICHI  OTHIPABIK. bipak, o
TBIPMBICBITI, Ka31pri yakpITTa OananapmeH ¢yrOo oifHaFraH Ke3/Ii
Kapamn OThIpyIIbl OoJica, Kasip O6anamapmen 6ipre ¢pyrdon oifHan
Kyp. CabakThIH yaKbITHAA OHJA Ka3y 6T€ KUBIHIBIK TYFbI3aThiH, Ol
OYpBIH MYJIJIC JKa3a aJiMaraH. MyFaiiMaep OHBIH ka30a
KYMBICTapbIH TEKCEPYre 16  ©T€ KUBIHIBIK TYFbI3/Ibl, OHBI TYCIHE
ayMai >kaTaTbhlH, Ka3ip OHIIMECIH TYPAKThI, )KYHe KEeTKi3e anaTblH
KarJlaiiFa ®KeTTi xKoHe ColIereH Ke3/e asiK KOJIBIHBIH KO3FaJIbIChIH
0acKapy KUBIHIBIFBI OOJIIbI, KATTHI KMHAIBIN KETETIH, ©31HE KYK
TYCETIH, CalIMaK TYCETIH, OHbI Jia OipTe OipTe KEHIIl Kele KaTbIp.
Kazip olibIH epkiH *keTki3e anapl. OKyLIblIap Aa MyFaliMaep /1€ OHbIH
TabuFaThiHa OeiiMaeNin, OFaH TeK O0ap KaXKeTi Kazy ceiliey
yaKbIThIH/Ia CAOBIPIBIKICH KYTY/l, KOCBHIMIIIA YaKbIT Oepy/li FaHa
[IamMalbl KaXeT eTe/li, all KaJlFaH yaKbpITTa 0apibIk Oanamapmen Oipre
KYpil, ©3iH Oacka GananapMeH KaTap YJIKeH emipre Oeifimaen
KaTBIP.

caj aypybIMeH

Challenges

Although they
are spiritually
and
psychologically
strong to attend
classes
independently,
they were at
home schooling.

Physical
difficulties

Additional need
students couldn’t
write at all
before.
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Cypak: Ocbl KUBIHABIKTapAbl MYFaJIIMIEP TapanblHAH KEHYTe
KeMeK 00JiIpl Ma Kajaii xeni? Kyparop xoHe ICHXO0JIOT TaparbiHaH
me?

Kayan:

S 1 ayramksl MEeKTeNKe KaObUIIaHFaH JKbUIBI 7 CHIHBINTA  O1311€
MEKTeIl JUPEKTOPaH OacTar, MEKTeI OKIMIIUTIrl, MEKTEN IICUXOJIOTHI,
MEKTEI JIopirepi )koHe IoH MyFaiimaepi 0i3ae ®ui  Kyieri Typae
aKpLIIACHII, KeHeci  oThIpaMbi3. S 1 GolibiHIa e3repicrepi
TaJKbLJIAN OFAaH KaHJall KeMeK KaXeT OOJIbIN JKaThlp, Kail )KarbIHaH
KOMEKTEeCe ajlaMbl3 JIET€H CHUSKTHI KONTEreH TalIKbLIaynap
JKYPri3UIIN OTBIPAThIH, OJ TYPAKThI KYHE1 TYPAE >KYPri3ulill OTHIPJIBI.
8 chIHBINTA J1a OIpHEIIe PET OHbI KapacThIpFaH 001aTIHOBI3. ANIaFk
yakbITTa MYFaJIIMJEP 1iH OOMBIHAA KOPKBIHBIII OOJI/IbI, ACHCAYIBIFbIHA
3WSTH KEJITIPIN anaabl Ma aered. S1 e3iHiH OOMBIHIAFkI Kirepin
BIHTACHIH KOPTEHHEH KeWiH MYFaliMIep OFaH KOJIJIay KOpCeTyre
TBIPBICTHI bi3 MyFamiMaep/liH e OFaH OEpreH KoJiaaybl, Ca0aKThIH
ycTiHze Oepirn OThIpFaH MOTHBAIIMACKHI, OFaH JETEeH CEHIM apTyhl Ja
YJIKEeH KoMeK kepceTTi. JKaHarbiail oraH KaKeT OOJIFaH KaXEeTTUTIK

The inclusive
strategy is the
consult with the
school
psychologist

We motivate
typical peers to
respect additional
needs students.

Teachers should
always inspire
and encourage
twice-exceptional

TEK OJI KOCBIMIINA YaKBIT KaXeT €Till OTBIPAsl. MyFaaiM/aep coil students and they
©3/1epIHIH yaKbIThIH OeJiin oThIp bl Kazipri Ouswt 9 ceiHbInTa need extra time
KOCBIMIIIA YaKbITTHI TaJaIl eTIen Il cypamaipl. OKymbsutapMeH oip to finish
YaKpITTA YJTEPIll OTHIPAJIBL exercises.
Cypak: Ci3aiH OfbIHBI3IaH OepreH MKIPiHi3ACH TyBIHIANTHIH TaFbl School polcy
0ip cypak: JKacanmraH )KHHAJIBICTBIH KOPTHIHIBICH PETiHAE S should be
16aiiaHbICTBI MEKTEIT KoJIeMinae Oenriai 0ip Kyxarrap 6oamaca evolved to
alTBUIFaH O MiKipJep O0JIMackIH, KaObUTIaHFaH Kayablaap OoibiHIIa | Support twice
OipzieH Oip JKy3ere ackaH KyKaTTap IIBIFaPbUIALI Ma, Ka3bUIIbI Ma? exceptional
Kayam: learners.
JKuHanmpICTBIH XaTTaManapsl 0ap, 339 ppp XarraMaiap MEH apKbUIbI

a3bUIbII, MEH apKbLIbl OCKITUITCH JKOHE COJI JKUHANBICTap OapbhIChIHIA

Tarbl 1a Olp KOMEK PETiH/e MEKTENTIH KOJIri KapacThIpbuLabl, S 1 Minutes of

KaTbIHAYbIHA, OUTKEHI TaliFaK KYHAEpl , KYH CYBIK KYHJEpi OJ1
KHBIHIBIK TyabIpabl S 1kosnan ety Hecine. COHIBIKTaH OJ1 J1a
KapacThIpbLIIbl. Mektente JlunapabiH KOJAaHbUIBICHIHA JTH(TI Je
YCBHIHBUIBIN OThIp. COHal KaKETTLTIKTEP KOMEK PETiHIe
KapacTBIPBLIBIIT OTHIP KOHE MYMKIHIITIHIIIE MATEPHAJIIBIK YKarblHAaHA
Jla KapacThIPBII OTHIPYFa THIPHICAIBI MEKTEII, CH/II alTapIIbIKTAM
KeMEK 0oJiMaca Jia KbUIBIHBI O1p €Ki peT eH 0oJMaca OHBIH asK KHAiMi
0O0JICHIH, KOJIBIH/IA YCTaUTBIH Py4Kachl OOJICBHIH, MEKTEN KapachITpyFa
TBIPBICA/IbI, OUTKEH1 OHBIH  epeKIIeNirine 0aiaHbICTEl  OHBIH asK
KHIMI JIe pydKachl Ja apHaiibl 3aKka30€H yKaCaJIbIHBII OTHIPAIBL.

meetings are
considered as a
policy document

Cypak: Epekiie KaxeTTurir 6ap 1apbIHIbl OKYIIbLIAP/IbI 6€ari 6epy
oJIap/IbIH aKaJIeMUIIBIK KOPCETKIITIHE Kajai acep eTel ien
oiinaiceI3?

Kayan:

MeHiH e3IMHIH Toxipouemae Tek S 1 FaHa jKyMBbIC KacaraH IbIKTaH,
MeH Tek S lmikipiH eTikize anambiH. Ol KajmbuiamMma >KyMbICTapIIIbI
KEKeJleN aFaHIbl KaJlamaiiipl, 6ipak ©31HiH epeKIIeNiriH atan 6TKeH

The influence of
labeling on the
academic
performance

I have just
experienced
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KepJie, eIl KapChUIbIK OUTaipmeiini. bizne oHbl opraiibimM
OKYIIBUIAP/IBIH apachIHAA Jia alThIN OThIpaMbl3. OHBIH JKIrepIIirid yiri
peTiHie, OHBIH CHOCKKEIITITH alThIN OThIpamMbI3. O 0J1aH eIIKaHIai
Kepi ocep aublm, Kepi mikip Ounaipmeiiai. OTkenne wuHpOpMaTUKa
MIOHIHEH OJ1 k002 *acar xkaTbIp,. Col )x00ackiHa OailIaHbICTHI
TeJeapHaNapAaH cyx0ar ambl, Tycipipaimaep 6omael, Colt ke3ie
OHBIH JICHCAYJIBIFBIHTA OAWIaHBICTHI €PEKIIeNiri 6ap eKeHAIr aTabI
eTeTiHAere eckeptuiAiro O xep/ie Ie enrKanaail KapChblUIbIK HE
ounnipred koK. O e3iHel OaampAblH angarbl yaKbITTa bIHTa
MOTHBAIUS  AJTBIT )KYMBIC )KacaraHbIH KaJIaUThIH CHSIKTHI. JlereHMeH
cabakTa kaxkeThl k0K COH/IBIKTAH OJ1 ©31HIH €pEeKILIeNIriH aTaFaHHaH
HaMbICTaHOAal, COJl KUBIHBIKTHIH dKeHEe OUIreHIH OacKkanap 1a OuIreHin
KaJaiTblH cusAKTHL. On MHPOpMATHKa calaChbIHAH jKacall KaTKaH
»00aChIH/Ia CaJl aypybIMEH aybITPAThIH Oayanapra apHajIFaH
TpeHaXepyiap JaMybIHA YJIeC KOCAThIH KaOABIKTap Kacar *KaTeip 3 /1
BapHAHTBIH KapacThIPHIT skaThip. COHIBIKTAaH OYJI OFaH eIIKaHai Kepi
ocep eTin KaTKaH koK. OHBIH ePEeKIeNIriH eCKepin KOMeK
KOPCETUITeH KaF/Iaif/ia, OHbI KATa TYCIHIMN, aTFBICKIH OULIIPiN, 9pi
Kapail HTHOKE IIBIFAPYFa THIPBICHIIT KaTaJIbI.

working with
only a student
with additional
needs that’s why
twice-exceptonal
student feels ok
when we label
him in our
meetings. | think
he understands
we need it for
identification of
his challenges.

They like to
repeat the task to
succeed.But
labeling
influences
negatively in the
teaching process

Cypak: Epekmie kaxxerruriri 6ap 0amanel  06acka OamanapmeH
oJIeyeTTeHYl YIIIiH KaHAal ic mapanap/ sl MbICall KENTIpe anachi3?
Kayan: S 1 anram ceiHbIHNIKA KenTeH ke3ae S 1 Oesek 613
OKYIIBUTAPMEH KOT 9HTIME Yprizim xypaiM. OHmarsl MakcaTbiM S 1
COJI KaJIIbIHa KaObu1aay 0osiaTeiH. OHBIH epeKiesnirine 6aca Hazap
aynapsln, He 6oMaca KyJiin Kapay, O1IMey KaJlblll KYJIII Ki0epy JereH

CEKUII1 yKaraai 0oaMac YIIIiH OHBIMEH COMJIECYIEH KAy IET€H
JKaraai 0oJiMac VIIIH ~ MEH aJIJIbIH ajJa KONTEreH dHIIMe JKYPri3im
KYPJIIM JKOHE COFaH OalIaHBICTBl OHBIH epeKiIenikTepiH S 16ipre
KaObLIZayblHA TAHFBI JKUBIHJIAP/IA CHBIIT CaFaTTapbIHAa  EpPEKIIe
Oanaap/bIH JKETip OTBPFaH KETCTYKTEPIHE TOKTAIBII, BUICO
POJIMKTEP KOPCETII, OHBI apbl Kapail TaJKbLIAIl, MIKIpJIEPIH ThIHIAI
oTbIpIbIK. COHBIMEH KaTap KOFapFhl CHIHI OKYIIBUIAPHI OJIap Killli
CBIHBIIIKA KaparaH/a )KaKChl MCH yKaMaH Ibl allbIpa aJIaThIH, HEHIH OH
HEHIH Tepic eKeHiH Oi1e ayaTbiH 00JIFaHABIS1 TONBIKKAHIBI a3aMaT
€KEHIH Ce31HyIHE 03 YJIeCTepiH KOCHIN OTBIPbI

To avoid
embarrassing
situations, we
have discussions
with other peers
and try to
socialize
twice-exceptional
students into the
school
community

Cypak: Epexkmieniri 6ap 6anamapra S 1 onae ge 6oJica KaHaai KoMeK
KEpPEeK JIeT OUIaiichi3?

Kayan: Kasipri yakpITTa )KYpri3ulill )KaTKaH )KyMbICTapFa e3iM
KaHaraTTaHaMbIH. ©3iM S 1 qaMybIHa yllec KOCy MakcaTblHAa  OHBbI
KbIIII YHIpMeciHe, CypeT caiy yiipMenepine xidepin oTbipaMbl3. OHBIH
KOJIJIapbIHBIH KYMBIC JKacaybl jkaKcapca, jKa3ybl Jkakcapca Jiel, oJaH
OeJiek MEKTENTIH XapeorpadTapsl 0es1ek , 60C yaKbIThIHIa OHBIMEH
Oipre feHcaynbIFbIHA Malianbl  (U3MKAIBIK JKaTTBIFYJIAp XKacarl
otbipanel. On ga oFaH KOMETIH THTi3iM KaThlp. Erep oran cabakThIH
OapbIChIHIA KOOIpEK yaKbIT Kepek OO0JIbIN, KOChIMINA cabKa Kepek
O0JIBIN JKaTca, MyFaJIiMIep MIHIETTI TYp/i€ OFaH YaKbIThIH 0o
otelpaapl. KoHe S lepekiieniri  TEXHOJOTHsIFA ©TE KATThI

It is important to
persuade
twice-exceptional
students to a
bright future
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KbI3bIFa b, baa ke3iHeH KbI3BIFYIIBUIBIFEI COJ cajara OCKITUIreH
KOHE >Ka3ybIHJA KUBIHJBIK TYbIHIaFaHbIMEH KoMIbtoTepie 100
naibI3 KyYMBIC kacail ananpl. CoJl epeKIIeNirid aHFaphIIT
nHpOpMATHKATaH MYFaIiM KOJIJay KOpCETill opi Kapai KYMBbIC
JKacar KaTelIp. AJIaFbl YaKpITTa OanaapAblH — ©31H TOJBIKKAHIBI
azaMaT Ce3IHIN KeTyi YIIIiH €H 0acThIChI OapibIK OanalapMeH TeH
KOpIill, OHBIH Ja KapKbIH 00JIAIIaK OMip CYpPY VIIIH CEHIIPY Aen
OMJIAaMBIH.

Cypak: CoIpTKbI )KUBIHTBIK Oaraniay OapbIChiHa Oaslara KaHau
MHKITIO3UBTBI KOMEK KOPCETuIe 1i?
Kayan:

Kaz0a >xyMbICTapplHIa MYFalTIMIEp KOCHIMINA YaKbIT Oepil OTHIP/BI.

2Kaz0a >kyMBbICHI YIIIH KOJAAHBUIATHIH MapaKTap/IbIH KeI O0Tybl
€CKEpLIIN OTBIPABI KOHE dKETXaHara OapybIH/Ia Ja KWHAJATIHOBI3
Oipak Kazip OapJIBIFBIH/IA ©31 YJITepin KaTelp cebebel Ka3pluTybIH A Aa
X)akcapysnap Oap, Oip Kyiere Kemi.

Extra time or
waiting time is
used as an
inclusive
approach during
Summative
Assessments per
Unit

Cyx0aTbIHbI3Fa KOIl paxXMeT
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C KoChIMIIACKI

Cyx0aT HYCKaYJIbIFbI

3epTTey TaKbIpBIObI: MyFanimMIep/IiH eKi epekiesniri 6ap (IapbIHIbUTBIK+KAKETTLTIK)
OKYIIBLTAp Typajbl TYCIHIKTEP1 MEH HaHBIM-CeHIMACPiHIH JlapbrHasl Oanamapasl
OKBITyFa apHaJiFaH OaF/aapiamMachklH KOJIJTAHYFa KaCalThIH oCepi.

3eprTey cypakrapbl: KazakcTranusiH oHTYCTIriHAeT1 HazapOaeB 3usTkepiik
MEKTEOIHIeTT MYFaTIMACP/IiH €Ki peT epeKIle OKYIIbl Typalibl TYCIHIr dKoHE HAaHBIM —
CeHIM1 JapbIH/IbI OaFaapiiaMaHbl KOJAaHyFa Kajai ocep eremi?

Cypakrap:

1. Ci3ain Japbiabl 6ananapabl OKeITY OarnapiaMackl OOMbIHIIA OKYLIBLIAP.IBI OKBITHII
JKYPreHIHI3re KaHIa yaKbIT O0JIbI?

2. Ci3ziH ChIHBINTA AAPBIHABI OKYIIbUIap Oap Ma? Onapabl Kajaidl aHbIKTalChI3?

3. ChIHBITITAFBI TAPBIHJIBI OKYIIBLIAP apachliHaa OUTiM any MYMKIHIIKTEP1 MIEKTeYITi
CTyAeHTTep O6ap Ma (KUbIH MiHE3-KYJIbIK, MYTEAEKTIK jkoHe T.0.)?

4. OcpIHaii OKyIIbLIApFa apHaIFaH OipHerie OuTiM Oepy KUBIHABIKTApbIH aTail ajgachl3 0a?
5. LepeOpanpai can aypysl 0ap JapbIHABI OKYIIbIIApFa apHaIFaH O0u1iM Oepyaiy
KUBIHBIKTApbl KaHail?

6. MyHaii OKyIIbUTApAblH  KaKETTUIIKTePiH KaHAFaTTaHABIPY YIIIH KaH1all HHKITIO3UBTI
CTpaTerusiapbl KoJIAanyra 6omnaapi?

7. Erep ockl cTpaTerusiiap KoJaHbliMaca, OHAa ol AapbeIHbl Llepedpanb sl can aypysl
0ap OKyLIBbLIApAbIH aKaJeMHIIBIK KETICTIKTEpiHEe Kanail ocep eTyl MyMKiH?

8. Ci3aiH oiibIHBI3IIA, JAapBIH/BI OaF1apiaaMa JereHiMi3 He?

9. MyMKiHAIKTepi MIEKTeY1 OKYIIbIFa KATHICTBI JapbIHAbI OaFaapiaMaHbl Kajai
Kyprizyre 6osaap1?

10. By >xarqaiiiblH A971€m11 peTiHae KaHai >KyMbIC TypIiepiH aifTyra 6omansl?

11. Exi peT oKyIIbIHBI TaHOANAY jKoHE TaHOamay OajlaHbIH aKaJIeMHSUIBIK KOPCETKIITepiHe
Kanaii ocep ereni? ToxipruOeHI3iH MbICaJIapbIH KENTIPIHI3.
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12. Cabax >kocriapblH KYpacThIpFaH Ke3/1e KaH/1ail epeKIIeTiKTep KapacThIpbLIa bl ?
JlapbIHABUIBIK HEMece MYTeIeKTiK. MpIcanmap KenTipiHi3.

Appendix D

Observation Protocols

Lesson Observation

Main focus:

Teacher interaction with students interest, participation, engagement, achievements and
frustrations during the lesson. Teacher's strategies to meet the needs of twice exceptionality
of the gifted student with Cerebral Palsy

The overcoming the institutional, physical and social barriers (regarding to teacher’s
attitude towards child's giftedness and Cerebral Palsy)

The observation protocol will include a list of things I am looking for:

Inclusion in all aspects of the lesson
Has made adaptations/modifications were needed
Promotes classroom expectations for learning

Provides positive feedback

NN

Uses different teaching strategies to appeal to the needs/ learning style of the

student

<

Uses mixed grouping

<

Clear expectations are set in terms of behavior

v Friendly encouraging voice and body language



78
A CASE STUDY OF TEACHERS’ UNDERSTANDING AND PRACTICES WITH

TWICE-EXCEPTIONALITY

Kocbimma D
Bbakbliay xarTamajapbl

CabakTsbl 0aKkblIay

Heri3ri nazap:

MyFainiM MEeH OKYIIBIIAPAbIH 63apa KapbIM-KaTbiHackl. Cabak GaphIChIHIA OamanapapiH
KbI3BIFYIIBUIBIFBI, KATBICYBI, KaThICIIAYbI, )KETICTIKTEP1 MEH KeMUIUTIKTepi. JlapbiHsl
OallaHbIH ~ epeKIlle KAKETTUIINH KaHaFaTTaHbIPY YIIH MYFaTIMHIH KOJIIaHFaH
cTparerusichl. bakpuiay maparsl OOWBIHIIIA OKBITY/IBIH MbIHA TYCTaphIHA aca Ha3ap
aynapaThiH O0JIaMBbIH:

v Kaxerri ozic Tocinmepre OeitiMaey MeH TYpIEHIIpY Kacaaisl

v' OKbITyzIa KJIACCKA KAXKETTI 03repicTep Kacaaaibl

v XKarpimasl Kepi OaiiaHbIC jxacanaisl

v OKyIIBIHBIH K@XKETTUIIriHE, OKBUIBIM CTHIIBIHE — cail opTYpJIi 9iC Tocimaep i
KOJITaHA bl

v OpTypIIi OKYIIBI ICHI€HiHEH OKY TOOBI KacaKTala bl

v OKyIIBIHBIH ©31H 031 YCTaybl )KOHIH/IE aHbIK OasHIaIraH

v XKbuisl Kabak *oHe KBUIBI CoiyIey OaiKaa bl
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