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Abstract

Until the end of XX to the beginning of XXI century rote-learning approach and
grammar-translated method were widely used in language classes in Kazakhstani schools
(Poloz, 2017). However, due to the low effectiveness of traditional education the Ministry
of Education and Science of the Republic of Kazakhstan issued a State Program in favour
of modern teaching methods conducive to forming communicative and problem-solving
skills and the ability to manage information and technology (State Program, 2010). Student
discourse is an indispensable part of student-centered approach and thus this study is
thought to have vital importance to meet the needs of the State Program in Kazakhstan.
Based on the studies and literature, this research pursues the aim to understand how
language teachers perceive and implement student discourse in their classrooms in a
selective school in Nur-Sultan. The case study design was employed because there was a
need to obtain an in-depth study (Crowe et al., 2011). With the help of purposive sampling
strategy, two teachers of Kazakh and two teachers of English language were selected as the
participants of the study. To receive a good quality data and gather the most important
information on how these four teachers carry out student discourse practices, individual
interviews and lesson observations were conducted with the consent of the teachers and
with due consideration of all NUGSE ethical norms. The qualitative data were analyzed
accordingly, which involved such steps as a preliminary data review, the interviews were
decoded and categorized. During the interviews teachers had the opportunity to reflect on
their practice and start to improve it, also understand the importance of student discourse

on the teaching process.

Key concepts: teacher-centered method, rote-learning, grammar-translation method,

student-centered approach, reform, communicative approach, student discourse.
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AOcTpakT

o xoHma XX Beka u 10 Havana X XI Beka MHUPOKO NMPUMEHSIUCH MOIXO0

MCEXAaHUYCCKOI'0O 3ayUrMBaHUA U MCTOA I'paMMAaTHYICCKOTIO IEPCBOJAa Ha YPOKAX SA3bIKOBbIX

npeametoB (ITonos, 2017). OqHako, B ¢BsI3u ¢ HU3KOM 3(h(PEKTUBHOCTHIO TPAAULIMOHHOTO

oOyuenusi, MunucrepctBo O6pazoBanus u Hayku PK paspaborano ['ocynapcTBennyo

HporpaMMy C YKazaHHuEM HCO6XOI[I/IMOCTI/I BHCAPCHUA COBPEMCHHBIX MCTOJI0B o6yquI/m,

HaIIpaBJICHHOC Ha (1)OpMI/Ip0BaHI/Ie KOMMYHUKATHBHBIX HABBIKOB, YMCHUC YIIPABJISATH

uHbopMaIueit 1 TEXHOJIOTUSIMU, pemiaTh nmpoodsemsl (I'ocyaapcTBeHHas mporpamma,

2010). Juckypc y4danuxcs sBIsSeTcss HEOThEeMIIEMOM YacThIO JAHHOTO MOJIX0/a B CBSI3U C

YeM JIaHHO€ KCCIIeI0BaHUE BHECET BKIIA]] B peLICHHE MOCTABICHHOM 3a1a4u
rocyAapcTBEHHOU mporpaMMbl. Ha ocHOBe ucclieJoBaHMiA U TUTEPaTyphl, JaHHOE
UCCJIEIOBAHUE CTPEMUTCS y3HATh, KAK YUUTEINS SA3bIKOBBIX MMPEIMETOB BOCTIPUHUMAIOT
«JIMCKYPC yHaLUXCs» U MPUMEHSIOT IPUEMBI IUCKypca Ha ypOKe B OTOOPHOI HIKOJIE T.
Acrana. Keiic cragu OblT IpUMEHEH, TaK Kak OH MO3BOJISIET UCCIIEeI0BATEINIO IITy0Ke
n3y4uuTh AaHHyoo Temy (Crowe et al., 2011). CmocoboM 1ieneBoit BEIOOPKH J1Ba YUUTEIIS
Ka3aXCKOT'0 ¥ aHTJIMICKOTO A3BIKOB OBLIIM OTOOpaHbI B KAYECTBE YYACTHUKOB
uccienoBanus. JlJig momydeHus KaueCTBEHHBIX TaHHBIX U cOopa HHGOpMAIUH C
y4aCTHUKaMU UCCIIEJOBaHMsI ObLITU IPOBECHBI HHTEPBbIO, a TaKkKe ObLIO MPOBEACHO
HaOJIFOZICHUE UX YPOKOB C MX COTJIACHs U ¢ yueToM Bcex aTrudeckux HopMm NUGSE.
JlaHHbBIE COOTBETCTBYIOIIUM 00pa3oM ObLITH MpOaHAIM3UPOBAHBI U MPOIILIH Yepe3
CIIEeyIOIINE ATanbl: 0030p MPEeABAPUTENbHBIX JaHHBIX, paciin(poBKa HHTEPBHIO U
pacnpe/eneHre o KareropusiM. B xoie UHTEPBBIO YUUTENS MOJIYYUIU BO3MOKHOCTD
pedrekcupoBaTh O CBOEM MPEINOIaBaHUU U HaYaTh YIy4lIaTh CBOIO MPAKTHUKY, a TAKXKe

INIOHATBH BAXXHOCTh JUCKYpPCa B IIPOLECCCE IMPEIIogaBaHusa 1 O6y‘ICHI/I${.
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AOcTpakT

XX racbipabiH coHbl MeH X XI FacwlpbIH OacklHA JEiiH €cKe caKTall, )KaTTay,
COHBIMEH KaTap TpaMMaTHKaJbBIK ayAapMa 9/iicTepi TUT MoHAEpiHAe KeHIHEH KO IaHbLIbI
(ITommoz, 2017). Anaiiga, TocTypili 9MICTIH THIMILTITIHIH TOMEHAUTIriHe OainanbicThl KP
binim xone FrimbiM MUHHCTPIIIrT KOMMYHHKATUBTI IaFAbUIApAbI, COHBIMEH KaTap aKmapar
YKOHE TeXHOJIOTUsIIapAbl urepe Oy opi Mocene mierie 01y KaOileTiH JaMbITaThIH OKBITY
Tocinnepine keury MiHAeTiH Koibl (Memnekertik O6armapiama, 2010). OKyIIbl JUCKYPCHI
— KOMMYHHUKATHUBTI TOCUIIIH axbIpaMaiTeiH Oeuniri. COHABIKTaH, OYII 3epTTey
MemiekeTTik OaFaapiaaMaHblH KOWMFaH MIHAETIHIH OPBIHIAJIBIIL, JKY3€re acyblHa 03
CENTIriH TUTri3eal. 3epTTeysep MeH oieOueTTepre Heri3aenred Oy 3epTTey Til
MYFaTiMIEpiHiH IUCKYPCTHI Kanail KaObuiaamn, e3 Toxipudenepinae Kanail KolgaHaTbIHBIH
Oimyni kesneriai. Camaibl 3epTTEY/IIH KEHC CTau TOCUT KOIAaHbLIABI, ce0ebi o Oenrim
0ip peHomenai TepeH 3epTreyre MyMkinaik oepeni (Crowe et al., 2011). MakcaTblib
IpiKkTey ofiCi apKBUIBI €Ki Ka3akK TiJIi )KOHEe €Ki aFbUIIIBIH TUTI IIOHI MYFaTiMAEPi 3epTTey
KaTBICYIIBUIAPHI peTiHae ipiktenai. Camanbl 1epekTep aay YIIiH, Opi MaHbBI3IbI aKIapaT
JKWHAY YIIIH KaThICYIIbLIapIbIH pyKcaTbiMeH, opi 6apiabik NUGSE sTukanbik
HOpPMaJIapBIH CaKTay apKbLIbI OJIap/iaH CyX0aT albIH/Ibl, COHBIMEH KaTap, cabakTapbiHa
OakpuTay KYPri3uiai. AJBIHFAH MOIMETTED TaJIAaH/bl, SFHU KeJeci Ke3eHAep/IeH OTTi:
JIEPEKTEP/Il aJIbIH-aJIa KapacThIPy, CYXOAaTThIH MaFbIHACKIH allIBII, KOJTApFa aXKbIpaTy
JKoHe Kareropusutapra 6emy. Cyx0at 6apbIChIHA KaTHICYIIILI MYFaTIMICD 03
ToXIpuOenepine pedekcus Kacarl, COHBIMEH KaTap, TMCKYPCTBHIH OKY OHE OKBITYFa

MaHBI3IbUTBIFBIH TYCiHE O1IIi.
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Chapter 1. Introduction
This thesis is titled “Teachers’ perceptions and practices of implementation of
student discourse” and it raises awareness for the importance of student discourse in
teaching and learning a language. In this chapter I present the background information on
the process of transfer from traditional to student-centered approach. This chapter covers
statement of problem, purpose of study, research questions, significance and benefits of the
study.

Background of Student-centered Approach

Teaching approaches and methods in Kazakhstani schools were profoundly
influenced by Soviet education system where traditional teacher-centered method was
practiced (Fimyar, Yakavets & Bridges, 2014). Until the end of XX to the beginning of
XXI century rote-learning approach and grammar-translated method was an integral part of
teaching in language classes in Kazakhstani schools (Poloz, 2017). Language teachers
heavily focused on grammar rules and the ability to translate from a foreign language into
a native language and vice versa applying those rules correctly. Even though students
acquired the grammar rules and learnt new vocabulary, they were not able to express their
thoughts in a foreign language properly because they were not trained to speak. Speaking
was mostly practiced when students were asked to retell a text. Consequently, by that time
educators recognized the flaws of traditional education and transfer from traditional to
student-centered approach was required (Fimyar et al., 2014). Hence, the Ministry of
Education and Science of the Republic of Kazakhstan initiated a State Program in favour
of modern teaching methods conducive to forming communicative and problem-solving
skills and the ability to manage information and technology (State Program, 2010). Student
discourse plays prominent role in implementing student-centered approach and thus this

research will enable to meet the needs of the State Program in Kazakhstan.
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Definition of Terms

e Student discourse — any type of talk on the topic between students that takes place
in classroom (Policastro, 2017).

e Classroom discourse — It is stated that “classroom discourse typically refers to the
language that students and teachers use to communicate with each other, including
talking, discussions, conversations, and debates” (Policastro, 2016, p. 4).

e Teacher discourse — the language that teachers use in the classroom to instruct,
explain the topic, ask questions and organize any type of discussions (Meyer &

Turner, 2002).

Statement of the Problem

Despite the initiatives and changes in the State Compulsory Educational Standard
of RK (GOSO) most teachers’ understanding of discourse is limited to debates, dialogues
and roundtable discussions. All the mentioned activities undoubtedly refer to student
discourse. However, student discourse comprises more than just student discussions.
Students and teacher discourse in classroom play equally important role in successful
learning. In a nutshell, in order to understand how teachers implement discourse in class, it
is thus sensible to first know how they treat the role of it (Fimyar et al., 2014).

The experience of traditional approach shows that teacher’s dominance in the
classroom when giving information or teaching new concepts does not provide long-term
results (Fimyar et al., 2014). It is known that students can read the material or learn about
the information online or on their own in the library reading from the books. Traditional
approach focuses on knowledge acquisition and theory. However, gaining skills and
practice along with the theory is of equal importance and can happen only in classroom.
Having been a student, I can say we drilled theory and practiced doing written exercises

given in textbooks on the English lessons. As a result, we had language barrier. We rarely
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asked and answered questions to each other. Our lessons were constructed on lecture
format.

Student discourse starts with initiating a culture of discussion within the classroom
between students where they build on each other’s ideas providing constructive feedback
to each other’s comments and learn. When students learn from each other adding to their
knowledge discourse is considered productive (Nystrand, 2006).

It is thought that until recently teachers in Kazakhstan had been applying a teacher
dominating approach focusing on the academic discipline rather than dialogic teaching or
student-centered approach. Traditionally, dialogue was meant a pair work between students
with no feedback from the teacher or student (Fimyar et al., 2014). However, dialogic
approach implies dialogue between teacher and students, student to student, and as a
whole-class because student discourse can create an environment where students are able
to learn more. According to Edward-Groves (2018) the most abundant type of discourse
that takes place in classrooms is “IRE” strategy (Initiate-respond-evaluate) between teacher
and one student when a teacher poses a question (Initiate), a student replies (Respond) and
the teacher provides feedback (Evaluate) (p. 4). Students must be encouraged to form
deeper conversations by themselves in which different opinions are shared in order for
learning to be improved (Nystrand, Wu, Gamoran, Zeiser & Long, 2003).

Many language teachers in Kazakhstan might be unconsciously using student
discourse practices effectively without knowing the existence of those studies. In this
research study I want to identify how teachers in a selective school in Nur-Sultan perceive

the role of student discourse and implement discourse techniques.
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Purpose of the Study

The purpose of the study is to explore the perceptions of two English and two
Kazakh language teachers in a selective school in Nur-Sultan on student discourse and the
ways they implement student discourse in their classrooms. The research also attempts to
compare those English and Kazakh language teachers’ perceptions and practices of student
discourse. Therefore, the study will focus on a) how the teachers perceive the role of
student discourse b) what elements of student discourse they implement in their

classrooms.

Research Questions

According to Creswell (2014) the research questions are broad questions that
highlight the central phenomenon or concept in a study. In accordance with the purpose of
this study, the following question(s) are addressed:

1) What is student discourse and what are the teachers’ perceptions of student discourse in
a selective school in Nur-Sultan?

2) How do teachers of English and Kazakh language implement student discourse in their
classes?

3) In what ways does the student discourse facilitate learning?

Significance of the Study

On the one hand, the concept “student discourse” is new in our education system.
On the other hand, teachers who have relevant experience of teaching in a selective school !

might be already effectively implementing it in their practices.

I Selective schools — schools that were created as an experimental platform for educational research-based
innovations. Both teachers and students are selected through specially-designed testing system. In fact, these
types of schools were the first to implement criteria-based system and transfer their experience to mainstream
schools.
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Thus, this study will be extremely helpful to identify the awareness of student discourse
role among Kazakhstani teachers. Therefore, this study will contribute to the body of
knowledge by highlighting the student discourse techniques and create awareness of the
concept in general.

A vast majority of studies emphasize the importance and benefits of productive
student discourse for critical thinking and acquiring the information, and most importantly
supporting social skills, if implemented accordingly. Consequently, teachers who access
this study will start reflecting on their own practice and start to improve their practices as
well. Teachers will learn to provide a good quality feedback as to their students and even
to their colleagues.

In addition, I as an educator, will greatly benefit from the findings, too. It will help
me to effectively implement student discourse techniques and share my experience with
my colleagues. Therefore, it would greatly contribute to the professional development in
our school because it can build into Lesson study project in our school. The results of the
research could be useful for all teachers regardless of the discipline they teach, and school

they work in.

Conclusion

This chapter presented an introduction to the thesis, the research problem and the
purpose of the study, research questions and its significance. The topic of student discourse
is not only a very helpful tool in teaching a language, but also it is an integral part of

student-centered approach.
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Chapter 2: Literature Review

Introduction

This chapter will highlight the overview of various studies that have been done
regarding teachers’ perceptions of student discourse, how teachers implement student
discourse and how student discourse facilitates learning by addressing the following
research questions: (1) What is student discourse and what are the teachers’ perceptions of
student discourse in a selective school in Nur-Sultan? (2) How do teachers of English and
Kazakh language implement student discourse in their classes? (3) In what ways does the
student discourse facilitate learning?

The chapter will be organized in the following way: the first part will define the
term “student discourse” and teachers’ perceptions of it in general, the second part will
discuss the implementation of student discourse in practice, the third part will investigate

how student discourse enhances learning from a teacher’s perspective.

Student Discourse

Basically, all the activities are done through classroom discourse, especially teacher
discourse. Policastro (2016) states that “classroom discourse typically refers to the
language that students and teachers use to communicate with each other, including talking,
discussions, conversations, and debates” (p. 4). However, Benham and Yassamin (2009)
define classroom discourse as the “unequal power relationships, turn-taking at speaking,
patterns of interaction and more” (p. 118). Gee (2001) defines discourse as ways of
combining words, values, thoughts, deeds to achieve an understanding. It shows that not
only talk in the classroom can be regarded as “discourse” but also the culture of discussion

can refer to “discourse”.

Similar to Policastro (2016), Fisher and Frey (2014) consider student discourse to

be when students discuss the academic topic being taught and enhances student
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engagement and the learning process. Opposite to Fisher and Frey (2014), Hattie, Fisher,
Frey, Gojak, Moore and Mellman (2016) true discourse occurs without teacher’s
participation when students talk about the topic of their interest and have an honest, raw
conversation.

Fisher and Frey further develop the concept of talk as being an indispensable part of
learning. Learners talk in order to express their opinion and ask questions to each other,
develop arguments. In fact, all students love to talk especially about their experience. This
is also “discourse”. Teachers engage in discourse as well. When there is a balance between
teacher’s and students’ discourse, learning is usually productive (Fisher & Frey, 2014).

There are different formats of classroom discourse, such as small and large group,
pair work and team work which turn into a whole-class conversation. These types of
discourse create opportunity for authentic formative assessment as the teacher can listen to
the questions and answers and note some common mistakes which can later serve as a
material for the detailed feedback (Policastro, 2017). Another interesting definition of
discourse is given by Rudell and Unrau (2004) who explain that “classroom discourse is
about creating oral texts that teachers and students interpret” (p. 4). While interpreting it is
very important that they mention the source of the message and ensure the correctness of
the message (Policastro, 2017). It adds to the definition of discourse which is also when
students interpret each other’s as well as the teacher’s ideas.

Teachers’ Perceptions of Student Discourse

Discourse is usually controlled through given assessment criteria by teachers in the
classroom. However, if teachers leave it for students and listen carefully what they are
talking about, this is when “true discourse” occurs (Hattie et al., 2016). Sometimes hearing
students talk naturally about their life, environment, things they are interested in or know

about, helps to reveal “raw” language without instructions. Mostly, children are involved
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in teacher-instructed discourse through guided readings, discussions, dialogues and
writing. If teacher does not want their students lose this natural interest and instinct, they
need to learn to step back and allow students language or discourse unfold naturally
(Policastro, McTague & Mazeski, 2015). This defines teacher’s role in discourse as a
facilitator and monitor.

Teachers undermine the importance of student discourse in the classroom. The vast
majority of teachers understand classroom discourse as a brief dialogue between teacher
and students. This is a typical and widely spread form of dialogue in classroom when the
teacher asks a question, the student proves an answer which teacher evaluates by replying
commenting the answer (Lemke, 1990). This type of interaction does not stimulate
cognitive process except recall and limits the communication to a teacher and a student
(Zaccarelli, Schindler, Borko & Osborne, 2018). Most studies show that practicing
teachers are not familiar with “discourse” and are not prepared to use it in classroom
effectively (Policastro et al., 2015). It is concluded as per the fact that teachers tend to stick
to teacher-centered traditional approach in teaching.

In a dialogic teaching teacher asks open, thought-provoking questions which make
students think and provoke other questions (Alexander, 2006). If teachers want a
productive discourse, they need to step back from the instructional talk (Tolmie, Thurston,
Topping, Christie & Livingston, 2007; Webb, 2009). Many researchers state that students
discourse lacks effectiveness due to: a) the information presented by the teacher is
unequivocal (Duschl, 1990; Weiss, Pasley, Smith, Banilower & Heck, 2003); b)
information presented in the textbook lacks argumentative texts (Penney, Notris, Phillips
& Clark, 2003); c) authoritative discourse dominates in the classroom (Newton, Driver &

Osborne, 1999; Weiss et al. 2003);
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Teachers’ misperception of their role in student discourse is formed as a result of
weak pedagogical training that rarely supports productive classroom discourse (Mercer &
Dawes, 2014). That is why teacher professional development is an essential way for
teachers to learn and develop the skills how to use it. Video recording own lessons is one
the most effective ways supported in teacher professional development. It helps to examine
your own lesson and reflect on it. Recent findings showed that teachers who took part in
teacher professional development training and video-recorded their lessons implemented
much more successful student discourse (van der Veen, de Mey, van Kruistum & van Oers,
2017). However, these findings cannot be generalized because teachers do not have the

same conditions.

Implementation of Student Discourse in the Classroom

Meyer and Turner (2002) highlight two types of instructions used by teachers:
scaffolded and unscaffolded. Scaffolded instructions are divided into three categories (p.
20):

a. Linking theory to practice. For example, if the teacher is explaining about types of
angles, then teacher asks students to measure the angles;

b. Transfers the responsibility to students;

c. Setting a positive classroom atmosphere for learning through raising students’
intrinsic motivation, supporting emotional well-being and peer collaboration.

Scholars suggest that teachers provide social support to students as part of student-
teacher interaction. In order to do so, teacher needs to listen to student’s voice. Non-
scaffolded instruction is also divided into two categories: teacher-controlled and non-
supportive motivational or socioemotional responses. It is a very typical case when teacher
refers to textbooks as a primary source of authority and students rarely question the

information in them. Teacher’s words are never questioned or when a teacher asks closed
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questions to which students provide factual answers. This type refers to the first category
which non-scaffolded instruction (Meyer & Turner, 2002).

Teacher’s non-supportive motivational statement includes teacher’s comments on
student’s low performance or when a teacher uses boring, too difficult, long activities that
do not require critical thinking but mostly factual knowledge or good memory. Teacher’s
sarcastic or negative comments on student’s abilities in front of the whole class or when a
teacher compares students creating unhealthy competitive atmosphere are also coded as
non-supportive forms of teacher-student interactions. In other words, emotion-related
comments are coded as non-supportive form of interaction (Meyer and Turner, 2002).

Current findings demonstrate that classroom discourse should be taken seriously
and become indispensable part of learning in classrooms (Alexander, 2005; Mercer and
Dawes, 2014; Resnick, Asterhan & Clarke, 2015). Alexander (2006) states that “spoken
language should play a central role in teaching, since it provides an opportunity to
influence thought processes through their involvement in classroom discourse” (p. 41). In
many empirical studies that explore the impact of the teacher development on student
discourse have shown that teachers need more support (Mercer, 2008; Pimentel &
McNeill, 2013) and that we lack the adequate understanding of what difficulties teachers
face (Vescio, Ross & Adams, 2008). Even after the teacher professional development
sessions teachers used only one part of student discourse, but were still experiencing
difficulties while asking open questions and fostering student elaboration (van der Veen et
al., 2017; Wilkinson et al., 2017).

The way teachers organize pair work identifies the impact on learning. Storch
(2000, 2001Db) elicited four distinct patterns of collaborative work. They are:

e collaborative;

e dominant/dominant;
e dominant/passive;

e expert/novice.



11

TEACHERS’ PERCEPTIONS AND PRACTICES OF IMPLEMENTATION OF STUDENT DISCOURSE

Also, Storch emphasized two criteria for dyadic interactions:

e cquality (authority over the task)

e mutuality (level of contribution in the task).

Storch (2000, 2001b) suggests the following descriptions of the mentioned patterns (pp.

185-200):

Table 1. Patterns of Collaborative Work

Collaborative
pattern

Dominant/dominant

Dominant/ passive

Expert/ novice

When two students
equally contribute to
the fulfillment of the
task and reach a
common solution

Both students
contribute to the task.
Assistance is often
rejected because both
students want to
dominate

One student
dominates over the
other and allows no
assistance or
contribution from
him/her.

Assistance is
provided mostly by
the dominant
student who is an
expert, and the other
student usually
happily accepts it.

In many cases practicing teachers do not pay due attention on the nature of peer

assistance and organize pair work without differentiating students. As seen in the table

above, dominant/dominant and dominant/passive patterns provide little opportunities and

show no transfer of knowledge as in the first case both of them tend to control whereas in

the second one there is a lost opportunity for the passive student to learn. On the other

hand, collaborative and expert/novice pairs show more of a knowledge transfer and

opportunities to learn (Swain, Brooks & Tocalli-Beller, 2002). To sum up, pairs benefit

when there is a high equality and mutuality as well as more language-related episodes,

scaffolded assistance. Collaborative pattern found to be the most effective among all four

patterns as they have suggested more evidence of knowledge transfer (Storch, 2000).

In addition to the abovementioned researchers, Policastro (2017) sees the main

problem in the lack of culture of collaboration and discussion in the classroom. Prior to

setting the rules, teachers need to appreciate culture of collaboration and instill the sense of
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respect in students. Before any format of discourse, students should be introduced to the
common rules of behavior. Discourse should be done in a safe place and atmosphere. For
discourse to be successful, teacher should create a culture of discourse and shared talk
(Policastro, 2017). Children should know that they are safe and their voices are heard,
valued and respected. Neither should students be afraid to express their opinion. There
should be safe, healthy atmosphere for discourse. Students should learn how to provide
honest, constructive feedback to each other because classroom is a place where they come
to learn. Teachers need to create the conditions for discourse. Policastro (2017) suggests

using the checklist below to implement successful classroom discourse (p. 10):

Table 2. Productive Classroom Discourse Checklist

Classroom Environment & Agreement Checklist

e Seating arrangement
e Eye contact
e Noise levels

e Quiet spaces

Student Discourse Facilitates Learning

When students openly discuss about a very important issue in the world, express
their opinion and think critically to give possible solutions, they learn a lot from each other
even more than from the text. Then students can also reflect on their progress, what they
have learnt and what they would like to learn about, what was difficult. Teachers can
collect valuable formative assessment data which would help to provide effective feedback
for their further improvement (Policastro, 2017). This shows that these student reflections
can be used for the improvement of teacher’s own practice.

Talk is an important aspect of learning and language development. When students

share their thoughts or communicate with each other it becomes a “shared talk”. Shared
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talk needs both a speaker and listener. While listening to each other and later providing
arguments to each other, they need to remember what was said. As we talk and at the same
time listen, we are trying to create meaning and analyzing our own response (Policastro,
2017). Shared talk stimulates thinking, improves memory and increases literacy.

Shared talk in a whole-class discussion is also helpful in viewing their own and
others’ behavior and personality in a group and learn (Pantaleo, 2007). Sometimes
listening to valuable ideas or ways of interpretation, students either build confidence or
grow and improve trying to imitate higher-ability students. They learn from their peers and
create their own style. This is how learning takes place. Similar to Policastro (2017)
Godinho (2007) shared the same view on the importance of collaborative culture.
Classroom should be an area in which students have fun, learn and feel safe. It is highly
important that discourse does not turn into an aggressive competition. The difference
between discussions from other formats of learning is that they are collaborative and not
competitive because every student’s opinion is respected and not put under question at the
same time having a purpose (Godinho, 2007).

Classroom discussions stimulate students to think deeper, developing arguments
and opinions from the text. Students disagree and agree with each other, ask questions to
clarify and as a result, understand the topic. In others words, discourse provokes higher
order thinking and critical questioning skills. Moreover, students learn from each other
through student discourse (Policastro et al., 2015). Research shows talk has always been
humankind’s means of communication and dialogic talk is irreplaceable in developing
thinking and understanding (Alexander, 2006). The studies have revealed that nowadays
children prefer to text rather than speak face-to-face which means that student discourse
would help to bring back that culture of communication and empathy. Scholars express a

concern that technology has discouraged normal real-life conversation (Denby, 2016). Due



14
TEACHERS’ PERCEPTIONS AND PRACTICES OF IMPLEMENTATION OF STUDENT DISCOURSE

to technology students stopped reading books or even when they read them, they easily
forget the content because there has been no discourse done after reading.
Rymes (2015) emphasizes the importance of analyzing classroom talk after the lesson
(p- D:
e Discourse analysis enhances mutual understanding between teachers and students.
Analyzing the talk helps to reveal the misunderstandings between different social

groups, even between teacher and students.

Reflecting on classroom discourse, teachers are able to understand local differences
and go beyond cultural differences.

e Discourse analysis improves students’ academic results.

Analyzing classroom discourse increases teachers’ interest and motivation to teach.
e Discourse analysis allows to understand silent or problem students.

Policastro (2017) thinks that discourse is most effective when discourse is applied to
foster all four skills. Discourse can be carried out through speaking, reading, writing and
even listening. Discourse through reading can be supported in providing the texts with
critical and reflective questions. Students will use this time to construct their ideas and
learn new meanings (Policastro, 2017). When students read and write independently, they
usually self-reflect. This is called “self-talk” which also refers to discourse. The teacher
can ask students read independently and then reflect on it in a written way (Policastro,
2017). Policastro (2017) suggests that students may start their independent writing with
“While I was writing in my journal ... While I was reading this book, I thought to myself
... (p. 9). Afterwards, students can share their reflections with each other. They can either
read or write or just discuss about their reflections. In other words, self-talk/ self-

reflections can transform into shared-talk/ whole-class reflections.
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Vygotskiy’s Theory

Peer-dialogue is known to be a very important tool in teaching a foreign language. It is
a sociocultural process which involves other cognitive processes such as attention,
problem-solving and voluntary memory (Vygotskiy, 1978). Vygotskiy’s social
development theory argues that social learning precedes development whereas Jean Piaget
believed that development precedes learning. Vygotskiy further explained his theory
stating that every child in their life goes through the following 2 processes: first on the
social level, then on the individual level. Children work socialize and learn from each
other, or by cooperating with each other (interpsychological) which later will affect
individual behavior and mental processes (intrapsychological). His theory served as a basis
for further studies that directly affected the field of education. Vigotskiy developed the
theory of “the zone of proximal development” (ZPD) which is the distance between the
ability of the student to perform a task under a guidance of an expert/teacher/higher-ability
peer and the student’s ability to solve the problem independently (Vigotskiy, 1978). He
believed that learning occurs in this zone. The learning that happens during this gap
identifies the progress, development and success according to Vigotskiy. This theory has
inspired and supported other scholars’ studies in respect to peer-discourse and dialogic
teaching. Swain (1997) calls this process “a collaborative dialogue” in which “learners
work together to solve linguistic problems and co-construct language or knowledge about
language” (p. 116). Language is a tool that facilitates this cognitive process to manage
making and communicate (Swain, 1997). Wells states that dialogic teaching in language
can be divided into 2 parts such as “what was said” and “saying” (Wells, 2000). Learners
learn from each other in the process of questioning, offering possible solutions, agreeing/
disagreeing, repeating, giving/ receiving feedback, participating in activities and managing

own behavior (Dicamilla &Anton, 1997; Donato, 1994; Ohta, 2001; Swain & Lapkin,
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1998: Swain et al., 2002). Swain (1998) emphasizes that learning happens not “as a result”
but “in interaction”. Studies show that collaborative dialogue is more effective in
combination with other skills, especially writing (Swain, 1998). Analyzing students’
writing allowed the researchers to assess the impact of talk on language learning (Lantolf,
2000; Swain, 1998).

Studies on the Effectiveness of Student Discourse on Learning a Foreign Language

Swain and Lapkin (1998) carried out a microgenetic analyses of the dialogue of two
8t grade French immersion classes who wrote a story. Swain, Brooks and Tocalli-Beller
(2002) describe that “Swain and Lapkin used “language-related episodes” (LREs) as their
unit of analyses” (p. 173). LREs are episodes of dialogue in which students are discussing
the process of learning a language. In the process of discussion, students may correct
themselves and each other, question the use of certain language patterns. Swain and Lapkin
argued that LREs provide opportunities for learning language. In fact, pre-and posttest data
they analyzed showed that they were indeed useful in learning, even serving as the site of
learning (Swain et al., 2002).

Moreover, Spielman Davidson (2000) carried out a study in which 8" grade
students studying French who were taught present conditional. Davidson tape-recorded,
observed and tested the learning of four pairs of students, during 4 weeks (16 hours) who
worked together in pairs. The students were involved the writing activities: writing the
draft, editing, correcting the content-related dictogloss. The pre and post close tests were
also taken to check the progress, as well as interviews and a paragraph writing exercise.
The tests were based on the content of the peer-peer dialogue of each pair. The post tests
were given at the end of 4 weeks and again 11 weeks later. As a result, the study group

showed better results than before the intervention (Davidson, 2000). This study needs
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further detailed analyses. However, such studies indicate that peer-learning and pair work
is effective in learning language rather than doing it independently.

In addition, De Guerrero and Villamil (2000) conducted another study which
collaborative peer revision of writing with adult learners of Spanish language as their
second language. The given study identified the impact of peer revision on the final
version of writing. They assessed two types of writing: narrative and persuasive. The
scholars audiotaped pair interactions and later found out that most of the revisions (74%)
discussed during the pair work, were included in the final drafts of the writing task. It was
noticed that while reviewing the narrative mode, students focused on grammar and content
(31 and 27%) whereas checking the persuasive mode, they only focused on grammar (38%
of revisions). More importantly, it was observed that peer discussions prior to writing
facilitated further revisions and even continued after the sessions transforming into self-
revisions. This shows that peer learning promotes self-regulation (De Guerrero & Villamil,
2000).

They further developed the study and adopted a microgenetic approach by
analyzing 16 episodes of interaction. They divided the roles as “reader” and “writer”. The
student whose role was the “reader” provided instructions and even gave mini-lessons
which as Swain et al. (2002) explain “is a type of scaffolding mechanism by which
students exteriorize their expertise and offer each other knowledge about language” (p.
175). The “writer” in their turn, took the revisions into account and made due corrections,
even in some cases, further self-revised. As the research demonstrates, prior peer
discussions before writing allow both reader and writer benefit (De Guerrero & Villamil,
2000). This research proves that peer-feedback needs to be considered an important tool in
teaching English as second language (ESL) writing classes. Tang and Tithecott (1999)

explored the effect of peer-review groups on the writing skill of ESL learners in a small
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university college and observed that “students saw the benefits of the peer response model
used in the study but had concerns as well” (p. 30). The concerns included the discomfort
to give honest feedback and criticism in assessing someone else’s work (Tang & Tithecott,
1999). This study reveals the necessity of training students to provide good quality
feedback and setting the culture of constructive criticism for common reciprocity. In
general, most studies point out the benefit of peer feedback. Students learn to see their
mistakes and even increase self-confidence and self-regulation. In addition, it saves more
time to teacher.

Storch (1999, 2000, 2001a, 2001b) conducted a series of studies as part of her
doctoral dissertation to explore the nature of peer-assistance and its impact on learning.
The study involved intermediate and advanced level ESL learners. The students were
asked to complete grammar exercises which consisted of three tasks: solving cloze tests, a
text reconstruction and writing a short composition. The students completed the same tasks
first, independently and then in pairs or in small groups. As a result of the collaborative
work, when solving grammar cloze tests, the students improved their results from 58 to
78%, in particular showed dramatic increase in morphology-related tasks which
plummeted from 35 to 84%; when reconstructing texts, they increased from 63 to 72%;
with regard to the composition, the students made fewer errors when written in
collaboration (7.75) and a greater proportion of error-free clauses (61% vs. 47%) whereas
written individually ones demonstrate more errors (13.6). This brings us to the conclusion
that collaborative work generates metatalk and has a positive impact on grammar accuracy
and students’ writing (Storch, 1999, 2000, 2001a, 2001b).

Paulus (1999) studied the impact of peer and teacher feedback on students’ writing.
She analyzed 11 ESL students who took part in peer review sessions to provide each other

feedback on their writing. She compared the student revisions to three drafts of a
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persuasive essay. She then compared them to changes resulting from teacher feedback. The
results showed that students used both peer and teacher feedback. Interestingly, the
majority of revisions belonged neither to peers nor to the teacher but influenced by some
unknown resource. The study findings showed that students take their peers’ feedback
seriously and incorporate them in their writing.

However, the overall result showed that teacher feedback used more than peer
feedback which indicates that students should be trained in how to provide high-quality
feedback to their peers (Paulus, 1999; Tang and Tithecott, 1999). In counterpart to the
researchers, Berg (1999) compared the results of revisions on students’ writing made by
the trained students (university-based Intensive English Program) to the revisions made by
the students who received no training. Trained peer response resulted in much more
significant content changes as well as higher writing scores (Berg, 1999). This study
confirms that students trained students provide more effective peer feedback (Paulus, 1999;
Tang & Tithecott, 1999; Berg, 1999).

Face-to-face interaction is very helpful in language learning. The study by Lynch
and Maclean (2001) showed that peer-peer dialogue is effective in improving language
performance. The researchers explored the effects of successive cycles on students’
speaking skill. Students practiced “poster carousel” in which they worked in groups. Each
group had to present their poster to other groups. One host from each group had to explain
and answer the questions of other group members. Groups visited posters in different
cycles which means students needed to repeat their presentation over and over answering
various questions. As a result, high-proficiency students became experts of their texts and
in a way their language improved whereas less proficient learners improved their syntax,
phonology and lexis. This activity supports the interaction between the hosts and visitors

(Lynch & Maclean, 2001).
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In another study of peer-peer interaction, Lynch (2001) asked four pairs of students
to transcribe a 90-120 second recorded role-play they had performed in front of the class.
After transcribing their role-plays, the pairs were asked to check their own verbatim for
mistakes or allowed to make changes where necessary. The students in pairs made changes
to their original scripts. At this stage 81 changes out of 112 were made for the
improvement of their role-plays. After that, the teacher paraphrased the revised scripts,
correcting grammar mistakes and replacing some words and handed them out to the pairs.
At the final stage, students compared their own revisions to the revisions made by the
teacher and discussed in pairs and then as a whole-class. In this activity, feedback in the
form of self-correction, peer-feedback and teacher intervention helped the improvement of

language learning (Lynch, 2001).

Conclusion

In this chapter I reviewed the literature on teachers’ perceptions of student
discourse, their practices of implementation of student discourse and how student discourse
facilitates learning. The literature showed that in most cases teachers do not effectively use
discourse practices and need training. The studies conducted on student discourse also
reveal that effective student discourse in the form of peer assistance, shared talk, peer

feedback, dialogic teaching is very helpful in teaching and learning a language.
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Chapter 3: Methodology

Introduction

My study attempted to seek for the answers for the following research questions:
1) What is student discourse and how do teachers perceive its role?

2) How do teachers of English and Kazakh language implement student discourse in their
classes?

3) In what ways does the student discourse facilitate learning?

In order to find answers for them I employed a qualitative case study approach. This
chapter presents research methodology. In particular, the chapter contains the information
about research design, site and sampling procedures, data collection and instruments, data
analysis procedures and ethics of the study.

I start the chapter with the introduction. The second section explains why the
research design was applied. The third section introduces the site on which a study was
conducted and justify the reason why it has been chosen by the researcher, as well as
selection of participants for the study. The fourth section covers data collection
information and describes the instruments that have been used to collect the data. The fifth
section presents how the data was analyzed. And the last sixth section describes the ethical
considerations for conducting study.

Research Design

As explained by Creswell (2014) that in order “to establish the meaning of a
phenomenon from the view of the participants” (p. 30), the Qualitative Research method is
employed. The purpose of this study was to explore the practice of student discourse from
the view of the participants and how these groups of teachers actually implement it. The
Quantitative Research Method cannot be applied in order to identify teachers’ perceptions

on the role of student discourse due to the fact that it needs a larger sample of participants
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and looks at concepts as variables whereas in Qualitative Research Method the researcher
looks at “settings and people holistically rather than just “variables” and thus viewed as a
whole” (Taylor, Bogdan & DeVault, 2015, p. 9).

Within the qualitative research method Case Study approach was employed because
there was a need to obtain an in-depth study of how teachers perceive and implement
student discourse in their own practice in real-life context (Crowe et al., 2011). Also, a
selective school in Nur-Sultan was chosen which means the researcher bases on the
experiences of the particular teachers of the specific school. As a researcher I focused on a
small group of teachers in a selective school in Nur-Sultan which can be considered a
special ‘case’ (Yin, 2014). The Qualitative Research Method allowed me to investigate
how a small group of teachers perceive student discourse and implement it in their practice
in depth. The data obtained from the study helped to discover the participants’ knowledge
and views on the topic as well as understand a central phenomenon (Creswell, 2014).

First of all, I developed a research topic/ problem which was about student
discourse practice in Kazakhstan. Basically, the term “research problem” is different from
the problem that we normally think, for the researchers it’s a field of interest to investigate
(Booth, Colom & Williams, 2008). Prior to identifying how teachers implement student
discourse in their teaching practice, as a researcher it was important for me first to find out
how the local teachers perceive its role and only after compare their words with their
actions. Once my research problem was identified, I had to narrow it down from ‘teachers
in Kazakhstan’ to ‘teachers in a selective school in Nur-Sultan’ to make my study more
feasible. Later my topic led to the design of the research questions which sounded as “what
is student discourse and how teachers perceive its role in learning? How do teachers of

English and Kazakh language implement student discourse in their classes? In what ways
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does the student discourse facilitate learning? Further, I developed the instruments to find

the answers to my research questions.

Site and Sampling Selection

This section describes the reasons why and how the site and the participants were
chosen for the study, with due listing the steps taken during the stage. When it came to the
choice of the site for my study, I did not hesitate for a moment. Firstly, I worked in that
school which meant it would be easier to get access to the school and participants which
meant I did not need a gatekeeper. Glesne (2011) warns that negotiating with a gatekeeper
might be troublesome and time-consuming and not necessarily successful (p.39).

Secondly, the choice of the school where I worked made it more convenient for me
to collect the data. Teachers feel more comfortable to be interviewed by their colleague
rather than an external expert. Another thing is lesson observation. When teachers are
informed about being observed by an external expert, they tend to panic and act unnatural
which in its turn, put the credibility of the data under question.

In addition, it is believed that teachers in this school have upgraded their
qualifications as the school approves and initiates teachers’ professional development
sending them to various conferences and courses either within the country or abroad. In a
mainstream school it is rarely possible that teachers are sent to the training programs or
courses abroad or within a country presented by the international experts.

Also, teachers in this selective school are believed to use modern teaching and
assessment approaches and might implement student discourse whereas in mainstream
schools criteria-based assessment is only being introduced. Teachers in mainstream
schools are facing some challenges with shifting from the traditional assessment to criteria-
based assessment. Thus, teachers in the selective school have better chances of hearing and

using student discourse in their teaching practice effectively.
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Before starting my research, I had to go through due formal procedures required by
NUGSE Research Committee. After getting ethics approval from NUGSE Research
Committee, I sent an e-mail to the Principal of the school to make an appointment to meet
with briefly mentioning the purpose of my study. Then I met with the Principal of the
school and discussed all the details of the research such as the purpose, procedure,
potential risks and benefits and participants’ rights. I then submitted the Principal the letter
of support from NUGSE. After granting me his permission, the Principal forwarded me
the Vice Principal on Scientific and Methodical Work to spread awareness to keep him
informed on the matter. Then, I turned to the Vice Principal, who briefly looked through
my Support letter and consent form and signed on the document to show his approval of
the research. So, I was granted two approvals to conduct my research in the school.

First, I had to select the participants for my study. The participants were selected
with the help of purposeful sampling (Patton, 2002). Purposeful sampling is used to
identify and select individuals or groups of individuals that are especially knowledgeable
about or experienced with a phenomenon of interest (Cresswell & Plano Clark, 2011).
Patton (2002) defines criterion sampling as follows “it involves selecting cases that meet
some predetermined criterion of importance” (p. 238). Criterion purposeful sampling
allowed me to increase the efficiency and validity of my research. According to this type of
sampling, I needed to design specific criteria.

As per the first criterion, I selected two English language teachers and two Kazakh
language teachers. The English language teachers were selected due to the reason that as
they may have more access to international literature and have more opportunities for
professional development including student discourse, while the teachers of Kazakh

language may or may not have access to international research literature on student
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discourse, but they might be using it in their practice unconsciously. Hence, it was
interesting to compare and contrast the teachers of these two subjects.

The second criterion for selecting participants was to have at least 4 years of
teaching experience in this school. Experienced teachers usually provide rich source of
data and possess relevant knowledge and skills whereas novice or younger teachers would
have less idea of student discourse. Also, within at least four years of experience any
teacher in this school goes through the “attestation process” which implies that a teacher
has published at least 1 article, attended some seminars, shared experience with their
colleagues and showed good students’ academic results.

The third criterion was the completion of the courses for upgrading qualification.
When the school was just opened, the vast majority of teachers were required to complete
the Professional Development Program (PDP) which introduced all participant teachers
from mainstream schools with the criteria-based assessment, modern approaches in
education and preparing students for 215 century skills. Teachers who upgrade their
qualification by any means, tend to combine theory with practice and experiment with their
students.

According to these criteria, I selected two teachers of English and two teachers of
Kazakh language. Then, I emailed these four teachers individually with the brief
explanation of the purpose and topic of the research and asked them to email the available
time for them to meet. As per this schedule I met with teacher individually and explained
the sampling criteria and gave the overview of the research. I then, handed them an
informed consent which they carefully read and each of them agreed and gave their
permission to participate in this study. Then, we appointed the date and place convenient
for both of us. The dates were assigned with 1-week interval between each interview to

have enough time to transcribe. Glesne (2011) warns that scheduling interviews back-to-
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back results in low quality data as well as causing anxiety for the interviewer (p. 114). It is
advised to have time to reflect and journal about each interview (Glesne, 2011). Before
each individual interview I asked them to sign the informed consent form and their
permission to record the whole interview for transcribing purposes (see Appendix A). I
also warned the interviewees of the possible interview length. Audio-recording allows the
researcher gather rather detailed and deep analyses (Creswell, 2014). One of the teachers
asked me to share the verbatim with her later to which I consented readily to improve her
practice. At that moment I realized the importance of my research for teachers and
educators. It showed the significance of my research and accomplished its goal. Interviews
took place in their rooms (formally assigned to them) and available rooms which we
locked. A couple of interviews took place during holidays in the afternoon with no students
at school and a couple of them were taken during the gap hours when these teachers and
the researcher were available and had no lessons in order not to disrupt teaching process.
One of the challenges was receiving very brief answers from a teacher, so I had to ask
plenty of follow-up questions.

Table 3. The list of participants

Individual interviews

No. Pseudonym Subject Years of experience
1 Aigul English 30 years

2 Alina English More than 5

3 Kadisha Kazakh 20 years

4 Adiya Kazakh More than 5

Data Collection Methods

This section provides information on how the data was collected and describes the
instruments that were used to collect the data. The qualitative data can be gathered by
means of interview, observation, questionnaires, documents and audio-visual methods

(Creswell, 2014). In my case study, I used individual interviews and lesson observation.
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Interviews. Creswell (2014) describes:
The most time-consuming and costly approach is to conduct individual
interviews. A popular approach in educational research, the one-on-one
interview is a data collection process in which the researcher asks
questions to and records answers from only one participant in the study at
a time (p. 218).

Creswell (2014) highlights these steps of interviewing (p. 220-221):

e Identify the interviewees;

e Determine the type of interview you will use;

e During the interview, audiotape the questions and responses;

e Take brief notes during the interview;

e Locate a quiet, suitable place for conducting the interview;

e Obtain consent from the interviewee to participate in the study;

e Have a plan, but be flexible;

e Use probes to obtain additional information;

e Be courteous and professional when the interview is over.

As explained in the third section above, the interviewees were identified and selected
by means of criterion purposeful sampling. I identified two teachers of English and two
teachers of Kazakh language.

I applied one-on-one interviews. According to Creswell (2014) one-on-one interviews
are perfect for the participants who are willing to speak and share their ideas comfortably
(p. 218). Before the interview, the researcher needs to prepare the questions. Creswell
(2014) suggests asking open-ended questions so that the “participants can best voice their
experiences” unaffected by the researcher’s perspectives (p. 218). I developed 10 open-
ended questions that would explore my research questions (see Appendix B).

I audiotaped all interviews from the beginning till the end in order to transcribe the

information into words for analysis.
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Notes are useful in case of malfunctions of the taper. Fortunately, the quality of the
sound and my taper were satisfactory, so I did not take any notes even though I kept the
interview protocol for the record as suggested by Creswell (2014, p. 221). Also, I wanted
to keep eye contact with my participants and it is difficult to write, listen and ask questions
at the same time.

The interviews took place in the rooms assigned to the teachers which we locked to
prevent distractions. The locations were chosen by the participants as they felt comfortable
in their rooms.

After selecting the participants, as described in the third section above, before each
interview, | obtained the consent from each interviewee. Each participant carefully read the
consent form and signed it.

During the interviews I tried to stick to the questions I had prepared beforehand, did
not interrupt and finished the interview within the prescribed time with due respect of the
participant’s time.

During the interview one participant was giving short answers so I had to ask
additional follow-up questions that were not in the list of the beforehand prepared
questions. In order to get insightful responses, I asked sub questions to some questions.

When the interview was over, I thanked each participant for their time spent and effort.
I once more assured of the anonymity and confidentiality of their persona and responses,
then offered to share the verbatim to check if the responses are unchanged. Only 1
participant initiated to be shared with the verbatim before being asked for the improvement
and self-reflection of her teaching practice.

Observations

I used a non-participatory type of observation. Creswell (2014) describes this type

of observation as the least obtrusive method (p. 215). I tried to act “like a fly on the wall”
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and came 5 min earlier to show respect for the teacher and students. Creswell (2014)
outlines the following stages of the qualitative method of observation (p. 215-218):

My focus was seeing the student discourse so in order to understand the central
phenomenon the best was to see how the teachers actually implement it in their classes. As
I observed the lesson, the observation took place in the classrooms in which the teacher
taught the lesson. Right after the interview I agreed the teacher on the date and time to
observe and also obtained their permission.

I decided to get the general view of the site first and take limited notes. I started
with writing the name of the class, date and time.

I was mostly observing student discourse of any form in the classroom such as
student discussion, dialogue, teacher’s questions and instructions.

From the beginning of my research I had decided that it would be non-participatory
observation in order to avoid all types of inconveniences. I was sitting at the last desk in
the back of the classroom and as quiet as possible. In most cases students were not paying
attention at me at all.

Student discourse takes place during the whole lesson so I realized that I had the
limited time and tried to capture all the important moments of student discourse.

In two observations I used my notebook to draw the sketches by hand. My field
notes also included descriptive and analytic notes. I divided the paper into 2 columns:
Descriptive and Analytic (see Appendix C). Descriptive notes include factual information,
normally everything that takes place whereas Analytic notes contain all the details, our
feelings that are related to those facts (Glesne, 2011). In the other 2 observations I did not
draw the sketches having realized it takes time and I miss other important details during
drawing. However, I brought my laptop and taking analytic and descriptive notes in the

Microsoft Word document.
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Before the lesson started I introduced myself as the teacher’s colleague. Lesson
observation was part of school practice in that school so students felt free and comfortable.
I remained quiet and tried to not pay much attention to them being less noticeable.

After the lesson observation, I thanked the teacher and students. Two Kazakh
language teachers, in fact, asked for my feedback as an outside observer. They also noted
that my feedback was useful and would help them to improve their practice.

Data Analysis Procedures

This section presents the information about the procedures of data analysis. During
the interviews I was recording the conversation to the recorder with the participants’
permission. I then copied all the recorded interviews into my laptop. Then I started
transcribing the interview.

Transcription is the way of turning the recorded conversation into the text data
(Creswell, 2014). As expected, this was one of the most difficult parts of the research that I
have ever faced. Ten minutes of the interview took an hour and each interview lasted about
40 minutes. I had to transcribe each interview by hand due to lack of software that were
able to transcribe my interviews because of its length and inability to understand Kazakh
language. I tried to capture every word because this word might have had importance for
coding. In average, one interview verbatim was 15 pages long (see Appendix D).

After the transcription, Creswell (2014) suggests carefully reading the transcribed
interview and divide the text into segments of information (p. 244). While reading I
underlined every phrase or word, or sometimes the whole sentence that carried a certain
idea that I later changed to codes. My supervisor suggested writing the date, time and
location of the interview in order not to confuse with other verbatim notes (Shamatov,
2019, personal communication). After that I created a table, divided it into two columns: in

one column I copied the interviewee’s responses and on the other I wrote the codes related
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to that response. I created the list of the codes. At a final step, I united the codes under
separate categories/themes (see Appendix E). As a result, 15 codes reduced to 5 themes.
During the whole data analysis procedure, I followed the coding process developed by
Creswell (2014) described in the figure 1 below:

Figure 1. Coding Process (borrowed from Creswell, 2014, p. 244)

FIGURE 8.4

A Visual Model of the Coding Process in Qualitative Research
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Ethical Considerations

Before collecting the data, I thoroughly analyzed all potential risks to the research
site and participants of the study. I then took measures to minimize or eliminate all risks
and obtained the permission and approval from NUGSE Research Committee.

In order to provide the anonymity to the research site, the schools’ name was not
revealed and instead labelled as “a selective school”. There are many school that use a
selective system for employing teachers and enrolment of students. This was done to
protect the school’s good reputation and avoid criticism and prejudice towards this school
within local and international communities.

Moreover, the participants were given pseudonyms. Their real names and age
remained confidential. Only their teaching experience was revealed for research purposes.

All the interviews and observations were conducted with the consent of the teachers

on a voluntarily basis. Also, the participants were aware of all possible risks and their right
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to withdraw from the study at any time. I avoided taking pictures with the participants as
well.

There were some minor risks of my research such as taking teachers’ personal time
for individual interviews. I avoided taking their time when teachers were busy with their
job-related tasks. Instead, I asked them when they could afford to give time for my
interviews. [ made sure my research and my presence did not disrupt the school routine.
Creswell (2014) mentioned of possible disruptions due to the presence of a researcher
during lesson observations. In order to prevent the cause of slight inconveniences for
teachers and students during my observation, I individually talked to the teachers
explaining about the anonymity of the school and participants and confidentiality of the
data. I also used non-participant observation which is considered the least obtrusive
method.

All data including interviews, the documentation and materials (audio) were kept in
my personal computer, to which only I had the access. They were locked and protected
with a password. After the interview was transcribed, all the recordings were immediately
deleted.

Conclusion

In this chapter I introduced the methodology of my research. I described and
justified research design, selection of participants, data collection and analysis based on
literature. The final chapter presented ethical considerations on ensuring anonymity and

confidentiality of the research site and participants.
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Chapter 4: Findings

The chapter presents findings of the study on teachers’ perceptions of student
discourse and their implementation practices of student discourse in a selective school in
Nur-Sultan. The findings were analyzed in accordance with three research questions of the
study: (1) What is student discourse and how do teachers perceive its roles? (2) How do
teachers of English and Kazakh language implement student discourse in their classes? (3)
In what ways does student discourse facilitate learning? The following findings were
identified after the data analysis: (1) Teachers have positive perceptions of student
discourse (2) Teachers’ perceptions of teacher’s role in student discourse are similar (3)
Teachers’ experience plays an important role in the effectiveness of practices of
implementation of student discourse (4) There is no difference between Kazakh and
English language teachers in the practices of implementation of student discourse (5)
Commitment to profession is more important than completion of professional development

programmes (PDP) (6) Influence of student discourse on teacher’s practices.

Teachers’ Perceptions of Student Discourse

Two out of four participants were familiar with the term ‘student discourse’. They
heard it before but were not certain of its definition. However, they assumed it was about
students talking or synonym of “discussion”. One participant was fully aware of the term
and came across the term when she was conducting research whereas the other participant
with more than 5 years of teaching experience has never heard of the term. All participants
unequivocally agreed that it is very important that students talk on the topic every lesson as
it is the language discipline. According to Aigul it is an integral part of student-centered
approach:

I think that, of course, it is very important because especially nowadays because we
focus more on a student-centered approach that’s why we make different efforts,
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think about different methods where we can inspire students to speak and we prefer
we organize the environment where our students speak mostly.

Whereas for Alina it is useful because it boosts academic achievement:

Speaking is very essential on the lesson. It helps to recall the vocabulary to practice
the new vocabulary. It helps them to become more confident in front of the class, in
front of their partners, it helps them to practice grammar while speaking. Maybe we
do not pay attention, but it happens every lesson.

Kadisha developed the topic because her lessons focus on student research. If students talk
without purpose, just express their opinion, there is hardly any use of discussion. Instead, if
discourse is tied with independent research aimed to obtain the final product, then student
gain ample benefits such as overcoming fear of public speech, learning to ask questions,
learn to accept criticism, learns to assess his peers, providing relevant answers etc. She also
emphasized the peculiarity of her research-based lessons:

Nowadays the lessons should be built on student-centered approach and self-study.
In the past, of course, there was little information and teachers had to provide all
the necessary information to students. Nowadays you cannot surprise students with
fresh information, they can read it online. So, through interactive activities teachers
should make students study and find the answers.

Adiya point is quite similar to Alina and Aigul, discussions stimulate students to think and

deeper understand the new topic, new content:

Nowadays there are many resources to help teachers improve and make their
lessons more interesting. It is very important that students talk and express their
opinion on the new topic. I ask tricky questions, kind of use the detectives’
interrogation technique. “Why? Why do you think so? What made you say that?
You disagree? Why? She says.... but then is it not contradicting? And so on and so
forth. I fire questions back to back. In that way students do not even realize how
they are actually talking and expressing their opinion on the topic and passive
students speak, too and learn from others. It helps to step in a new topic and
develop it, I think.

The findings reveal that all participants realize and acknowledge the importance of student
discourse in the classroom. They also confirmed that it is irreplaceable part of student-

centered approach.
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Teachers’ Perceptions of Teacher’s Role in Student Discourse

The implementation of discourse practices is often identified by teachers’
perception of their own role in leading class discussions. Most participants see teacher’s
role as an organizer, monitor, director and facilitator but never a participator in the
discussion. Interestingly, Kadisha’s philosophy in seeing teacher’s role in discussions is a
bit different. According to her, teacher should ‘turn on’ their ‘inner child’ and be curious to
learn. In other words, take on the role of peer. Only when students feel that they are talking
to their equal peer, they will open up:

As soon as students get the measure of teacher’s superiority over students, that

teacher’s opinion prevail over students, they will never express their sincere, raw,

honest opinion ever again. First of all, we need to acknowledge the child especially

when he expresses his opinion. When you hear a valuable opinion, you should say

“Wow! What a wise opinion at this young age! Even at my age have I never

thought of something similar. You are so smart and wise!” By saying this, I am
lowering my position, my point of view.

During the observation of her lesson, Kadisha’s actions totally matched her words. She
praised the students and gave freedom for them in doing the task. She did not interfere and
asked questions and agreed with the opinion of each student.
Other participants’ thoughts on negative impact of teacher dominance is similar. Adiya,
Kazakh language teacher, thinks similar:
Teacher should never dominate discussions, just direct students by asking
questions. Otherwise, teacher will impose his/her subjective opinion on students.

That is not right. Then it will prevent students from openly expressing their opinion
in front of others.

On lesson observation Adiya, in fact, asked a lot of questions for clarification and tried not
to dominate the discussion. Aigul and Alina shared similar vision of teacher’s role. Aigul
thinks the main role and responsibility is to organize the discussion well and use it

accordingly as formative assessment:

The role of teacher is, first of all, to organize this discussion in an appropriate way.
Also, when all the students manage to express their ideas teacher should monitor
the process of discussing trying to involve everyone be aware that there shouldn’t
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be students who are left, and monitor assess even, for example, identify what they
are strong at, for example presenting the statement or identify their weak sides, e.g.
for students difficult to justify to that sort of formative assessment will allow
teacher then to create another lesson.

The observed lesson entirely coincided with her words. The teacher acted like a fly on the
wall and students dominated from the beginning till the end of the lesson. Teacher did not
exceed her authority or impose her opinion. She gave a brief feedback on their discussion
at the end and thanked her students. Aigul has come to this conclusion after videotaping
her own lesson with the focus on student discussion. She noticed that even though teachers
are aware of their role in student discussions, due to the specificity of their profession, they
still dominate by the main part of the lesson. After that, she learnt to step back. It is seen
that she really learnt on her experience. Moreover, Aigul was the only participant who took
the role of the teacher very seriously:
If there some students who couldn't manage to understand my subject or topic, I
usually not blame, but accept it as my fault. Why? Because they are very different
but they are the students who can manage to study. Maybe we should think of
different approaches towards these students. My experience has persuaded me yes it

is so. Everything depends on the teachers. There are no bad students, there are bad
teachers.

Alina sees teacher’s role more as a facilitator:
Teacher has to be a facilitator I think or just monitor or show them maybe the way,
change the way they are speaking but do not interrupt or speak them while
speaking. So, the teacher should just observe but before speaking students have to
get lots of knowledge so that there is some input of new information that they can
use or apply while speaking.
On Alina’s lesson it was observed that she really just monitored her students’ talk. She did
not impose her opinion, nor did she exceed her role. However, the teacher did not facilitate
their dialogue or discussion, or comment their speech, or even ask questions. It shows she
misunderstands her role in student discourse.

In general, three participants out of four have relevant understanding of teacher’s

role in student discourse.
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Teachers’ Experience and Student Discourse

In this case, the years of experience played a significant impact on the variety of
approaches and methods teachers apply in their classes. Understandably, teachers with rich
experience use various approaches to vary their lessons and also improve students’
academic progress whereas teachers with less teaching experience stick to tested “samples”
and “tables”. Adiya, Kazakh language teacher with less than 10 years of experience, lacks
theoretical background, and thus relies on western resources translating them into Kazakh
which according to her words, is mostly effective in teaching and learning:

Sometimes students work individually, sometimes in pairs, sometimes in groups, it

depends. I mean these are the types of discussion, i.e. in order to deepen the

concept, you should study and learn more methods, I think. Well, I completed the

school course on child giftedness and there we were given various schemes with

variety of tasks and activities. I use them as a sample. They help to initiate
discussion, improve critical and creative thinking. I don’t know. They’re helpful.

Adiya, who has completed school-based and online courses and upgraded qualification and
in constant search for improving her teaching, is very successful in using modern student-
centered approach and techniques. She does not hesitate to admit her mistakes and learn
from them. She shared that one of her colleagues inspired her to study questioning
technique deeper:
One of our colleague’s professional development goal is about questioning. It
shows how important questioning technique is. Once she sent me the link, I was
interested and read through it because we usually divide questions into two
categories: open-ended and closed. That’s it. I discovered the method called “Big
question”. I translated it as per my understanding but the concept is easy. It is about

identifying a problem in the text and asking open-ended thought-provoking
questions and finding solutions to them.

However, participants with less teaching experience tend to use non-scaffolded instructions
within teacher discourse. Adiya mostly uses questioning technique to lead students to a
deeper understanding of the content and concept. On the observation she was constantly

asking question after the question. For example,
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What is globalization?

Can you give example?

What are you wearing right now?

Where is it made?

Have we used the term “ethnicity? When?

Is it good or bad?
In fact, Adiya was the only one who conducted the whole lesson using the dialogic
teaching through questioning technique. Her lesson was the introduction to a new unit and
the whole lesson was built on classroom discussion. However, she used IRE (initiation-
response-evaluation) strategy in which teacher dominated.
Dialogue 1:

Teacher: “So what is globalization?”

A student: “It is when all countries are connected”

Teacher: “Have we used the term “ethnicity”?

Another student: Yes.

Teacher: When?
No response. Teacher then started to hint herself. It is a typical form of teacher-dominating
approach of questioning with no feedback from the teacher. In this type of discussion
students had limited opportunity to think critically and learn from each other. Students then
discussed the question in pairs. Adiya approached few pairs. However, I noticed that two
students of Russian origin were speaking Russian the whole time except answering a
question once in Kazakh. “Think-pair-share” method was applied. While some students
were expressing their opinion in whole class discussion, others (not all) were not listening
to them, one student was lying on the desk. The teacher was guiding students through her
questions all the time. She also asked other student to comment on the answer of a weaker
student. In conclusion, Adiya makes a great attempt to implement discourse patterns and
has the interest to improve. However, the culture of discussion and collaboration has not
yet been set and dialogues as well as pair, group work is used ineffectively.

Alina, an English teacher, with five years of teaching experience, only listed

traditional forms of student discussion:
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Types of.... it can be individual speaking when each student has to provide to their

own ideas, opinions; it can be pair discussion or group discussion when everyone

tries to provide arguments on the given topic. So, I think it can be just

argumentative or maybe non-argumentative when they have just to agree or

disagree with the topic.
She even admitted that because of using the same traditional teacher-dominating approach
of student discourse, students are bored:

I mean the activities that we use so they are the same. We do not vary the activities.

The only activities that we use are that they all have to stay in their places and they

have to speak to the person who is next to them. Maybe they have to mingle around

the class to find someone who is also interested in this topic, I don’t know, so we

just during the lesson try to save time, so we do not pay much attention to speaking.
Alina’ observed lesson was also the introduction lesson to the new unit and the objective
was to learn new words. Teacher was guiding through the PowerPoint presentation and
student worked in pairs and as a final product describe a place/ city to their partners.
Dialogue 2:

Teacher: What is in the picture?

Random students: different students

Teacher: Yes. What are we going to do on the lesson?

Class: Talk about different countries and cultures.

Teacher: Right. Guess the cities and then write down the new words in your

vocabularies.
Class: OK.

The teacher uses traditional teacher-dominating approach and in which students have to
follow teacher’s instructions. IRE pattern is used. The objective was to drill new words and
it was achieved. Students worked in pairs but teacher did not comment their speech.
Students then were asked to discuss in pairs without teacher’s control or monitoring.
Teacher strictly followed the lesson plan but student discourse was not implemented
effectively. Students did not look enthusiastic about the lesson. Students learnt new words
but it is hard to judge if it had a long-term effect. Students did not receive feedback neither

from the teacher not from each other.
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Opposite to the colleagues with less teaching experience, older and more
experienced teachers gave a full and detailed answer. Especially, Aigul, English teacher
with 30 years of experience, was very excited to share her experience:

Different types of approach I use at my lessons, the most widely used is asking
questions, different types of questions, open questions, mostly open questions, or
they’re, sometimes they are provided a controversial statement just to discuss,
express their opinions, they are provided articles, reading passages after which they
like to express their opinions, different approaches. I try to do it very often,
especially in the senior groups ...... because I usually get their feedbacks, their
reflections of the lessons and we ask then what would you suggest me organising
next lesson.

She even talked about transferring responsibility to students for their discussion:

My students like debates mostly and I know that they like it very much due to their
reflections. They help me to identify the type of discussion, I usually organise
these, not even I, now I manage to involve students into organising it. For example,
I appoint the students, “You will for the next time...for example you will! So I
identify the leaders who will lead and organise the debates. They are so
responsible! Also, my students like er..the discussion organised in the format of
Socratic seminars, very good, especially the 12th-grade students, they like it very
much!

Among all teachers Aigul showed several discourse techniques. She asked higher-order
questions, asked students to give examples from real life, organized debates in a whole-
class level. The teacher also gave overall feedback at the end. Her lesson was organized in
the form the debates. One group of students talked about the benefits of self-study whereas
the second group discussed about the benefits of class study. Both groups asked and
answered each other’s’ questions and commented where necessary. The teacher asked a
question in the beginning “Why do we think self-studies are a better way to learn?”’. The
discussion was very engaging and interesting. However, few students were passive and did
not speak at all. Also, one student noticed me and non-verbally called others to speak up.
At the end, the teacher showed the studies and findings by scholars and asked their opinion
on that. The teacher did not dominate, took the role of a monitor. It shows that her words
coincide with her practice. So, teacher perceives student discourse as a very effective tool

and her role as a passive monitor putting students in the center. However, one of omissions
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is the organization of the space and desks. Sometimes students did not face each other as it
should be on debates and some students were more active than others.

Kazakh language teacher, with 20 years of experience, thinks it is important to
focus on the final product. Her teaching philosophy is very different from other
participants and is based on her principles and values. The most important component of
her teaching is mutual respect and freedom of speech:

I give absolute freedom. I do not care if a student making grammar mistakes while

speaking. I never stop to correct. First of all, I help students to get rid of the inner

complex that make them think their opinion or speech is wrong. We appreciate all
opinions and ideas.

In other words, it is clear that this teacher has set collaborative culture of discussion based
on common values and it works. She added:
If student’s opinion differs and according to “some teachers’ standards” is wrong, I
say “Whose opinion is similar to hers? Whose opinion is different from hers?” I do

not say “Why is her opinion wrong?” Opinion is just an opinion and it cannot be
wrong.

Her answer is the proof that the culture of discussion takes place in all her classes because
students do not just shout, or express their opinion, instead they politely agree and disagree
using certain phrases and expressions such as “My opinion is different because ...” instead
of “She 1s wrong because ...”, trained by their teacher. She also disagrees with the well-
known “think-pair-share” technique according to which students first think individually,
then discuss in pairs and only after that share their ideas with the class. She thinks it is

wrong:

It may work with old methods but if teacher is testing a new method, topic, it is
more sensible to first discuss as a class, students listen to each other and learn the
way how discussion goes. And then only to proceed with pair work, after the
discussion, for sure, students have a lot to share with each other. Only after that
students build up their own theory.

On her observed lesson Kadisha used questioning technique, work in groups, peer

assessment. Her lesson was based on research and self-study by students. It is obvious that
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teacher had set the culture of collaboration. Students sat in groups and desks were
organized accordingly. Students were free to mingle around the classroom. They also
worked with the posters and graphic organizers. Teacher was monitoring them and
guiding. One group presented their findings. They had the task in which they had to
analyze the piece of literature in Kazakh. At the end of their presentation, the teacher asked
which student was the most helpful team member. Teacher asked students to write their
questions and opinions to the presenting group. Teacher ended the lesson by thanking the
students and a whole class clap. This lesson observation was the proof that the teacher
really focuses her lessons on research and group work and effectively implements student
discourse practices. However, among five people in the group of students, only three were
chosen to speak and only one student was actively answering the questions from the
audience.

This finding shows that practice makes perfect. The theory may sound perfect, but
only in practice and through gaining experience do we refine skills. What is more, Kadisha
has worked out her own backwards method of “think-pair-share” for discussions. In her
case, it is “share-pair-think™ because a student deduces meaning only after discussing the
issue as a whole class and then in pairs.

The topic starts with a whole-class discussion. It depends on your planning, but my
practice shows that the most effective type of discussion is when you start
brainstorming in a class, then discuss their thoughts and ideas in small groups, from
group to pairs and then individually come up with a final product. Only discussing as
whole class, then in groups, they analyze “This is what discussion is”. Then they work
in groups, share their experience, assess each other in groups, and only after that start
working in groups. Then working in pairs, they learn from each other and are more
experienced. But if you start from individually, gradually working as a whole class, the

learning process can take longer.

Kazakh and English Language Teachers and Student Discourse

The data gathered from interviews and observation showed that teaching experience

plays huge role in practices of implementation of student discourse. However, teachers of
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English and Kazakh have a similar understanding and knowledge of student discourse
practices regardless of subject they teach. Aigul, an English teacher, uses various formats
of student discourse such as questioning technique, pair words, classroom discussions,
debates, group discussions, student reflections. Moreover, she interrelates spoken discourse
with other skills, especially writing. She uses student reflections to construct her lessons.
She gives individual comments to each student.

The same techniques are used by Kadisha, a Kazakh language teacher, who has
successfully set the culture of collaboration in her classes, transfers responsibility to
students for their learning, constructs her lessons on research and self-study. She also
practices peer dialogue, peer assessment, group assessment and is clearly aware of her role
in classroom and student discourse. What makes her teacher discourse effective is the fact
that she understands the role of student discourse in student-centered approach and is
focused on teaching skills rather than factual knowledge. Therefore, she achieves this
through various activities and methods.

Even though all the resources are in English, a Kazakh language teacher, Adiya,
translates necessary teaching materials into Kazakh. She is familiar with many types of
classroom and teacher discourse. She poses open questions, uses critical reading schemes,
initiates pair and group discussions. What is important, she admits her mistakes and is
eager to learn. Even though non-scaffolded instructions prevail in her teaching practice,
she recognized the necessity of teacher training on student discourse.

Alina knows the following types of student discourse: monologue, dialogue, group
work and class discussions. She also uses differentiation when a weak student works with
stronger one. In all discussions organized by her, students are always seated on one place
and do not move. She also rarely reflects on her practice as, according to her words, she

lacks time for it.
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This finding proves that efficacy of student discourse depends on the teacher, not
the subject. It can productively be used in any lesson. However, the finding cannot be
generalized and is applicable only to this selective school where professional requirements
are equal to all teachers. All teachers take part in Action Research and Lesson Study
projects and other courses where teachers of different subjects share their experience with
each other.

Commitment to Profession vs Completion of PDP

In the course of interview and lesson observation it was found out that Alina does not
practice student discourse effectively. She mentioned:
I mean the activities that we use so they are the same. We do not vary the activities.
The only activities that we use are that they all have to stay in their places and they
have to speak to the person who is next to them. Maybe they have to mingle around the
class to find someone who is also interested in this topic, I don’t know, so we just
during the lesson try to save time, so we do not pay much attention to speaking.
Despite the fact that Alina has completed a year-programme for preparing teachers to work
in selective school and has been working in the school since it has opened, she seems to
have little idea of the possibility to vary the speaking activities and the fact that students
indeed can mingle in the classroom. When asked about what types of questions she usually
asks in her lessons, she replied:
It can be lower-order questions in Bloom’s taxonomy, for example, “What for
example, is stress? What do you know about it? What are the factors of stress? So it
makes them think. How for example, stress can be relieved?
Opposite to Alina, Adiya, being a teacher of Kazakh language teacher, both with the same
amount of teaching experience, has more curiosity and motivation. She even uses the help
of both local and international colleagues. She uses the foreign sites to vary her teaching
methods which she translates with the help of Google translate. The findings show that

personal interest and desire to grow and develop is of utmost importance in the

professional growth.
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Influence of Student Discourse on Teacher’s Practices
Helps to deal with silent/problem students

It is known that student discourse is merely only about student talking about a topic or
student discussion, it is about engaging all students in the class. If applied effectively, it
allows to boost the academic progress of passive and silent students. When asked about
engaging passive students, Alina explained that she uses differentiation by abilities:

In every class, there are some students. It is really difficult to involve them in the
discussion. I usually, in the beginning of the lesson I try to pair only, for example, a
strong student with a weaker one, and then for example, strong students with strong
and weaker ones. First of all, they get the knowledge from a stronger one the

information and after that, they feel a little bit confident and they can discuss the
topic with the student of the same level whether it’s correct or not.

Adiya thinks it is better not to focus all the attention on weak and passive students. Having
consulted with psychologists, she has concluded that extra attention on passive students

causes inconvenience and psychological pressure on the student:

It is best not to label them as “passive” or “difficult” ones. I just try to give
differentiated tasks and interesting questions to make them speak. Also, I carefully
read their reflections.

Kadisha thinks it takes months and years to come with the verdict which student is A-
student, which student is average and which student is ‘weak’. Only after that, she uses
differentiation method. She groups them as per their activeness. And then hands out tasks
accordingly (differentiation by tasks). She says the purpose is not 100% engagement of
passive students into the discussion but just raising their interest and motivate them to
speak and express any opinion.

The most unusual experience had Aigul which she shared:

I noticed he was just lazy. I gave him “3” but he wanted good marks, but I insisted
on my mark. Later I understood I was too strict. Next term I started to praise him;
praise for some little achievements and you know it worked. And I always tried to
involve these students even to help me to do something. “You ask me?” “Yes!” it
helps. And they have the chance to speak to me, to be with me outside of the
classroom. “Can you come today and help me to put some shelves on the wall?”
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“Me??” ...Involve them in extra-curricular activities where they can relax, give
them the chance to present their good sides and even just to communicate out of
classes out of topics I invite them to help me with my classroom even just to bring
one staff from one place to another, especially I try to ask those students whom I
have conflicts with.

All of the mentioned participants effectively used and still use differentiation method to
some extent. But according to Aigul, the concept of differentiation is misunderstood by

teachers and it is the core of many conflicts:

Maybe not clear understanding of differentiation. Teachers understand it as
different-leveled tasks. But we can give different types of final product on the topic.
You should represent something on the topic. It is up to you whether you are going
to present it orally, whether you are going to write an essay, or maybe you will
draw a picture. And there are the students who hate to write, they will draw. They
would like to speak about their drawing, essay, believe me. Maybe not so well-
prepared but they will talk about it. They will explain what they wanted to express.

She also highlighted the importance of varying the format of the task every lesson. Not
every student should write, someone wants to draw, someone wants to talk. Teacher should
identify their strength and use it to improve their gaps.

Deeper Understanding of the Concept and Content

All participants emphasized the advantages of student discourse and its positive impact on
student achievement. Alina thinks it leads to a deeper understanding of a new topic:

Yeah, it makes them think, sometimes not all students realize what is behind the
question, but after discussion with the class, some students have a clear
understanding what the question means, how to answer them because all of them
have different background of knowledge which helps them to speak on the topic, in
some cases it helps them to see what the possible answers would be for example.

Whereas Aigul supports Vygotskiy’s theory of proximity according to each student better

learn from each other:

I think that it’s a chance first of all, to listen to each other points of view, e.g.
imagine that there are 12 students and if everyone is listening to each of the
opinions, they of course, can e.g. broaden their knowledge, compare their ideas
with the ideas of their peers and also even learn the words, learn the expressions,
and even maybe somebody’s evidence, examples, justification can help even to
change their point of view, the attitude towards the topic. I think that this is very
significant one when they are sharing ideas and discussing them.
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Adiya believes it stimulates thinking and develops problem-solving skills:

Well, even when students ask and answer each other’s’ questions, they acquire the
new topic, somehow learn from each other. But it is more effective when students
rely on some rules or ‘sample’. This way they speak with a purpose and direction.
And it leads to understand the topic deeper.

Kadisha shared a similar view:

Students, first of all, learn from each other. Undoubtedly, it is easier for a teacher to
organize the lesson in a way that students learn from a teacher. However, it takes
more effort to organize the series of lessons when students learn on their own and
from each other. It is much more effective.

Increases Students’ Motivation and Responsibility

Kadisha emphasized the importance of discourse on boosting students’ motivation and
inspiration to study and research. It affects students’ meta-cognition.

Student discourse first of all, is a helpful tool in acquiring a new topic. I start a new
topic with discussion. For example, we had a topic “biodiversity”. We start it with
the discussion “What is “bio”? What is “diversity”? Why does “biodiversity”
consist of these two words? We then research the term. They compare their guesses
and answers with various resources. The first lesson starts with discussion. I think
the traditional format of the lesson when a teacher gives a text, asks students to read
and retell, does not work nowadays. It is becoming irrelevant. The child will be
excited and inspired when s/he finds an answer to the question on their own.

Aigul’s students also enjoy discussions:

[ usually get their feedbacks, their reflections of the lessons and we ask then what
would you suggest me organising next lesson and if you look through all the
reflections, you will find that they suggest to organise different types of discussions
and it helps me to understand that they like this activity.

Aigul thinks that reflecting and analyzing her own practice allowed her to transfer
responsibility to her students for their learning. She often asks them to organize classrooms
discussion being in the role of a teacher:

Now I manage to involve students into organising it. For example, I appoint the
students, “You will for the next time...for example you will! So I identify the
leaders who will lead and organise the debates. They are so responsible! Also, my
students like er..the discussion organised in the format of Socratic seminars, very
good, especially the 12th-grade students, they like it very much! They often ask
“Let’s do it!” and they organise it, yes.
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Kadisha also adheres to the position that students are responsible for their learning:

All in all, in 10 lessons students are required to find an answer to a question. For
example, “Is Altynsarin a writer or an enlightener?” During these series of lessons,
students do their own research. It is up to them how they find an answer, but by
lesson 10, they come up with their finding.

Overcome the Fear of Public speech
According to Kadisha, the culture of collaboration helped her students to overcome
the fear of speaking in front of other students making grammar mistakes:
I never interrupt a student and correct their grammar mistake. It is important for me
first to release all of my students from their complexes. I focus on their ideas. There
is no wrong answer. Instead I use the term “different from”. For example, “How
different is her opinion from his?”” Then the discussion occurs.
According to her, with the help of collaborative discourse, her students learnt to receive
and provide constructive feedback because they respect each other and aim to learn.
Moreover, they learn to present their ideas in front of the whole class and ask questions.
In conclusion, according to the participants’ words, student discourse leads students to a
deeper understanding of new content, boosts their motivation to study and research,
transfers responsibility for own learning and through the culture of collaboration fights

complexes.

Conclusion

In this chapter I presented the findings of the interviews with the participants. In
general, participants refer to “student discourse” only through student discussions.
Teachers with more years of teaching experience have a better understanding of student
discourse practices and use it very effectively even though they seem to lack theoretical
knowledge on it. Also, there was no difference in the perception and practices of
implementation of student discourse between English and Kazakh language teachers. On
the other hand, younger teachers also use it but still feel unconfident to experiment and risk

to use collaborative learning culture. Moreover, the findings reveal that teachers’
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commitment to profession is more important than completion of PDP and teachers find

student discourse a very effective tool in their teaching practice.
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Chapter 5. Discussion
In the previous chapter, I presented the findings of the analyzed data. In this chapter
I will present the findings in reference to the literature. The purpose of this chapter is to
explore teachers’ perceptions of student discourse and how they implement student
discourse in their practice, also the ways it facilitates learning.

Teachers’ Perceptions of Student Discourse are Positive

The term “discourse” has become the central problem of linguistics only in the
beginning of XXI century (Gorbunov, 2013). Consequently, all three participants happened
to be familiar with the term “student discourse”. The participant with more than 20 years of
experience, was the only one who was fully aware of the term because she conducted
research in her field and read about it. The other participant with nearly 30 years of
teaching experience has heard of the term but was not confident about the meaning. Only
Adiya, Kazakh language teacher, happened to have no clue what the term means. It is
known that “discourse” is an academic term. That is why, most school teachers might not
be familiar with it (Policastro et al., 2015). It shows that there is a high possibility that
teachers unless being involved in research work, are not familiar with the term ‘discourse’.

Two participants out of four confirmed the point that student discourse is an
indispensable part of student-centered approach. Many studies have proved that student
discourse plays an important role in learning (Alexander, 2005; Mercer & Dawes, 2014;
Resnick et al., 2015). Consequently, the participants’ words coincided with the studies.
There are different formats of classroom discourse, such as small and large group, pair
work and team work which turn into a whole-class conversation (Policastro, 2017). All
participants mentioned these types of student discourse. Two participants’ words also

support the authors’ studies that while listening to their speech, teachers can use it as
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formative assessment and later give detailed feedback to students (Hattie et al., 2016,
Policastro, 2017).

One participant viewed student discourse to be the process which should have a clear
purpose (Godinho, 2007) and a tool that stimulates students to think deeper, develop
arguments and opinions (Policastro et al., 2015). The other participant perceives it as
speaking as important aspect of learning (Policastro, 2017) and an opportunity for students
to practice new vocabulary and correct each other’s mistakes (Swain & Lapkin, 2002). The
finding contradicts the authors’ statement that teachers undermine the importance of
student discourse in the classroom and understand classroom discourse as a brief dialogue
between teacher and students (Policastro et al., 2015; Lemke, 1990).

Teachers’ Perceptions of Teacher’s Role are Similar

An interesting opinion was suggested by Kadisha who perceives her role in the
classroom as her students’ peer. Scholars suggest that teachers provide social and
emotional support to students as part of student-teacher interaction. To provide that
support, teacher needs to listen to student’s voice and put themselves on student’s position
(Meyer & Turner, 2002). In addition, the other three participants perceive their role as a
facilitator, monitor and organizer. Policastro et al. (2015) support the idea that in order to
keep students’ natural instinct and interest, teachers need to learn to step back and allow
natural discourse take place among students.

Teachers with Considerable Experience Implement Student Discourse More

Effectively

The findings reveal that teachers with more than 20 years of teaching experience
implement student discourse more effectively than younger teachers regardless of the
subject they teach. Even though teachers with rich teaching experience are not fully aware

of theoretical background about student discourse, they use student discourse more
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effectively. In their experience they have tried and tested many methods and approaches
and have built up their own style of teaching. An experienced English teacher, Aigul, pays
a great attention to her students’ needs and wishes and varies her approach accordingly. As
suggested by Policastro (2017), teachers can collect student reflections for their further
improvement. Another teacher of Kazakh language, with more than 20 years of experience,
transfers responsibility for learning to students and focuses her lessons on research.

One of the participants with considerable experience uses questioning technique as
part of her dialogic teaching practice. She prefers to ask open questions as thought-
provoking questions make students think and provoke other questions (Alexander, 2006).
Two participants with valid experience also practice transferring responsibility to their
students for their learning as they ask them to organize classroom discussions and become
teachers. It allows students to be responsible and increases their motivation to study
(Meyer & Turner, 2002). One of the participants with 30 years of experience asks students
to give example from their real life. Linking theory to practice is part of effective teacher
discourse and promotes problem-solving skills (Meyer & Turner, 2002). However, during
the discussions on the lessons of the experienced teachers seating and space was not
arranged accordingly. Policastro (2017) emphasizes the importance of seating
arrangements for collaborative discourse (p. 10). It is advisable for our participants to pay
attention to space and desk arrangement so that students face each other. The other
experienced participant organized group work in the class. Each group had to present their
findings. During the group work weaker students asked stronger peers’ advice on the topic.
This proves Vygotskiy’s theory (1978) that claims that learning happens when students
work together and add to their existing knowledge. The participant also often praises her

students and never shows her authority over her students. It helps her to set a positive
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atmosphere for learning, increases their motivation and supports their emotional well-being
(Meyer & Turner, 2002).

In spite of the fact that less experienced teachers use elements of student and
teacher discourse, they still dominate in student discussions. By asking all of the questions
in a row, Adiya led students to deduce and analyse their thoughts and find answers to their
own questions. She is one of many teachers who use dialogic teaching in their classes.
However, she used the dominant form of dialogue in classroom when the teacher asks a
question, the student proves an answer which teacher evaluates by replying commenting
the answer (Lemke, 1990). This type of interaction does not stimulate cognitive process
except recall and limits the communication to a teacher and a student (Zaccarelli et al.,
2018).

Alina implements dialogue as pair work, individual and discussing the questions as
a whole class. She also pointed out using differentiation when she pairs a weaker student
with a stronger one when she sees a weaker student is not coping. After learning from a
stronger student, the weaker student feels more comfortable and repaired again with the
peer s/he prefers. She also prefers setting an example for the whole class. She first asks a
question and asks a higher-ability student to reply and the rest of the class learns from her
answer of how to speak correctly. According to the studies, listening to valuable ideas or
ways of interpretation, students either build confidence or grow and improve trying to
imitate higher-ability students. They learn from their peers and create their own style
(Godinho, 2007). As an example of the group work, she divides the class into two groups
when each group is given a set of tasks. For example, group 1 has to discuss the factors and
group 2 talks about the ways to cope with stress. However, due to the lack of knowledge or
qualification, the teacher misunderstands the purpose of student discourse and there was

little interaction between her students, teachers’ voice was monotonous and students
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looked bored and unwilling to pair up. Students stayed in one place during the whole
lesson. However, in order for discourse to be successful, teacher should create a culture of
discourse and shared talk (Policastro, 2017). Interestingly, the participant mentioned
asking lower-order questions in Bloom’s taxonomy, not higher-order ones. For example,
“What for example, is stress? What do you know about it? Such kind of instructional talk
prevents productive classroom discourse (Howe 2010; Webb 2009). Such typical dialogues
are boring for students because teachers do not vary the activities. Her response is the
evidence that most practicing teachers are not prepared to use it in classroom effectively
and need training on classroom discourse (Policastro et al., 2015).

Influence of Student Discourse on Teachers’ Practices
Helps to deal with silent/problem students

Two of the participants highlighted that they had silent/ difficult students in their
classes. Using scaffolded instructions of teacher discourse such as praising those students,
providing emotional support helped to solve fill the void in relationship between teacher
and student. In other words, analysis of classroom discourse allowed the participants
understand such students and remove the label “problem student” (Rymes, 2015).

Collaborative Discourse Enables Differentiation

Two participants out of four (with more than 20 years of experience) apply
differentiation by tasks whereas the other two participants use differentiation by peers. The
participants are paired as follows: a higher-ability (expert) student with a low-ability
student (novice). Collaborative and expert/novice pairs show more of a knowledge transfer
and opportunities to learn (Swain et al., 2002). To sum up, pairs benefit when there is a

high equality and mutuality as well as more LREs, scaffolded assistance.
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Deeper Understanding of the Concept and Content

All participants highlighted the positive effect of student discourse on students’
academic achievement. Many empirical studies show that peer assistance and peer
feedback (between students) help the improvement of language learning both spoken and
written language (Paulus, 1999; Tang & Tithecott, 1999; Lynch & Maclean, 2001). In the
process of interaction students usually correct each other and themselves, ask difficult
questions and answer them in a student-friendly language and as a result, learn.

Increases Students’ Motivation

The participants’ responses showed that students enjoy discussions and like to talk
about things that are related to their life (Fisher and Frey, 2014). In teacher-centered
approach in which teacher refers to textbooks as a primary source of authority and
teacher’s words are never questioned or when a teacher asks closed questions to which
students provide factual answers, learning does not take place or it can have short-term
effect (Meyer and Turner, 2002). Studies show that students are bored and irritated
(Ambitious Science Teaching, 2015).

Conclusion

This chapter described the findings in regards to the literature. To conclude, all
participants highlight the importance of student discourse. The more experienced teachers
understand and implement student discourse effectively whereas less experienced teachers
use teacher-dominant non-scaffolded type of instructions as part of classroom instructions
regardless of subject they teach (English or Kazakh). All participants confirmed that

student discourse enhances learning and student achievement.
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Chapter 6: Conclusion and Implications
The previous chapter discussed the findings with regard to international literature
on student discourse. The purpose of this qualitative study is to explore teachers’
perceptions and implementation practices of student discourse in a selective school in Nur-
Sultan. In this chapter, conclusions are drawn based on the gathered data. This chapter
combines the results of the present study in the context of three research questions placing
emphasis on limitations, recommendations for further research and implications.

Teachers’ Perceptions of Student Discourse

Student discourse is an academic term for all types of talk and conversation that
take place in classroom. Discourse in classroom can be conducted in the form of pair work,
small or large groups, debates, roundtable discussion, dialogue, classroom discussions.
Spoken discourse can successfully be linked to writing, listening and reading tasks.
Discourse can as well include peer assessment, peer feedback and questioning or dialogic
teaching because they stimulate discussions. Two teachers of English and two teachers of
Kazakh in a selective school in Nur-Sultan were interviewed and their lessons were
observed in order to find out how they perceive student discourse and implement it in their
practice. In general, participants realize the role of student discourse in teaching English
and Kazakh languages. In other words, they perceive its role as indispensable and vital.
They were familiar with the term “discussion”, but have heard of “student discourse”
except for one participant. They also were aware of many forms and types of student
discourse.

Teachers’ Practice of Student Discourse

Most of the participants, especially ones with more teaching experience use
discourse techniques effectively in their practice. The participants with more than 20 years

of experience are also expert teachers which explains their motivation and aspiration to
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refine their art of teaching. Each of them has their own philosophy of teaching but in
general, are similar in their attitude towards pedagogy and students. One of the participants
(20 years of experience) effectively implements discourse practices to develop research
skill in students whereas the other expert teacher successfully practices discourse
techniques in order to increase students’ academic achievement. The only omission of both
expert teachers was negligence of noise levels, space and seating arrangements which is
very important for productive classroom discourse. It was noticed that students were not
facing each other and listening as attentively as they should. The other participant (Kazakh
language teacher) with less teaching experience is informed of various discourse types
however used questioning technique in her lesson. Due to lack of experience, she used
non-scaffolded instructions and IRE strategy (initiation-response-evaluation). However,
her motivation to learn and improve was quite high considering the fact she is in constant
search of foreign recourses and tools and translates them from English to Kazakh. Only
one participant was unable to implement student discourse effectively, provided non-
scaffolded instructions. The participant organized dialogue between students but in a
traditional approach with no control and feedback. This participant was unfamiliar with
collaborative culture even though she has completed a one-year professional development
programme before working in the mentioned selective school. As mentioned in the
precious chapter, it was concluded that intrinsic motivation to improve and learn is higher
than age, completion of professional development programmes or subject taught.
Moreover, there was no difference between English and Kazakh language teachers in
implementation practices of student discourse.

Student Discourse Facilitates Learning

All four participants highlighted the benefits of student discourse on student

achievement. They emphasized how student discourse methods stimulate critical thinking,
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research, questioning skills. It also helps to build trust between students and teacher. In
addition, it contributes to the improvement of teacher’s practice. One of the participants
also mentioned that discourse allows to transfer responsibility to students for their learning
because collaborative culture allows to students to organize their own discussions. It makes
lessons more exciting and interesting. Peer assessment and feedback is another helpful
method in teaching English and Kazakh languages. As a result, from the respondents’
words and based on international studies, it can be concluded that student discourse
methods are an extremely helpful instrument in teaching language.

Limitations of the Study

The study showed some important findings about teachers’ perceptions of student
discourse and how they implement these practices. However, it has some limitations.

The first limitation is the small number of participants due to which the findings cannot be
generalized for all teachers of English and Kazakh in this school.

The second limitation is the research site which is one of the selective schools in Nur-
Sultan. The requirements and conditions for teacher professional development cannot be
the same as in mainstream schools. Therefore, the findings are applicable only to this
selective school and cannot be generalized to all schools in Nur-Sultan.

Implications of the Study

This section narrates implications of the study for me as a researcher and other
Parties.

Implications for Me as a Researcher

Being involved in a research of this scale was a valuable and important experience
for me. With due study of international literature on research and consultation with my
thesis supervisor, I created the initial plan with timeline. Conducting research implied

obtaining the official permission from the school administration and participants. After the



59
TEACHERS’ PERCEPTIONS AND PRACTICES OF IMPLEMENTATION OF STUDENT DISCOURSE

first interview I realized that I had to change some questions to receive more specific and
relevant data. Also, there were some unforeseen circumstances such as postponing the
dates due to the busy schedule of participants. One of my initially agreed participants
changed her position and was promoted so there was the need to urgently replace her. The
new participant who replaced her was involved in various projects and had a hectic
schedule. She cancelled the interview twice and postponed the observation three times due
to her meetings and matters of great urgency. As a result, I had to conduct the same
interview several times because of substitution of the participants and lost a lot of time
waiting for suitable time for the participant. Apart from these cases, other procedures went
on accordingly. I learnt ample knowledge about student discourse, too. I think the research
skills and knowledge on my focus topic will enable me to conduct research in the field of
education.

Implications for the Participants

Of great importance is the benefits for the participants. All of the participants were
surprised after the interview saying that they never thought of their practice before. Nor did
they ever understand the importance of classroom talk. In fact, one of the participants
found the interview questions very informative and interesting and asked me to send the
verbatim to her email. It shows that after the interview participants started to reflect on
their practice and consider student discourse as an effective tool in teaching and learning.

Contribution to the Body of Knowledge

As mentioned earlier, the term “student discourse” is new in our country and each
format is studied separately. For example, debates or dialogue. In my study, the concept
“student discourse” is covered as a whole approach with due consideration of all forms of

work that refer to student discourse. Therefore, it will be very useful for all educators
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regardless of the discipline they teach to learn and improve their teaching methods.
Moreover, this study will throw light on topic of discourse in teaching for further research.

Areas for Further Research

It would be very useful and interesting to engage students to this research, along
with teachers. The researcher would have opportunity to explore students’ perceptions, too.
The findings would be even more useful as they would enable to consider the issue from
students’ perspectives which can vary from teachers. In addition, I would recommend
narrowing down the topic, maybe from student discourse to only pair work or classroom
discussions.

Conclusion

In conclusion, this chapter summarized the information on the findings in reference
to teachers’ perceptions on student discourse, their practices of discourse implementation
and how student discourse facilitates learning. In general, teachers of English and Kazakh
are familiar with the term to some extent. They perceive student discourse as inextricable
part of teaching and learning. Experienced teachers implement discourse practices
effectively whereas on less experienced teachers’ lessons traditional way of teaching
prevails and student discourse does not take place as successfully. Also, the awareness of
student discourse methods among Kazakh and English language teachers is the same. For
the future, it is recommended to implement the culture of collaboration in classroom for all

teachers and educators in Kazakhstan.
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Appendix A
INFORMED CONSENT LETTER TO A PRIMARY PARTICIPANT

Dear )

By this informed consent letter, I am kindly asking your permission to participate in
my research study. I am a 2" year student of Master’s Program in Educational Leadership
at Graduate School of Education of Nazarbayev University (NUGSE) who is conducting a
research study on the topic “Teachers’ perceptions and practices of implementation of
student discourse in a selective school in Astana”.

Due to the reason that your school is believed to serve as an experimental platform
for educational reforms and innovations and aimed at transferring its experience to other
schools of Kazakhstan, thus it emphasizes teachers’ professional development and initiates
upgrading their qualification. Therefore, teachers in this school are believed to have
completed professional development programmes and tend to use modern teaching and
assessment approaches and might implement student discourse. The findings might be very
useful for educators in general and the participants in particular who will start reflecting on
their practice.

The research study will consist of individual interviews and non-participatory
observations. All in all, 8 individual interviews are being planned to conduct with 2
teachers of English and 2 teachers of Kazakh language. Individual interviews will be
conducted with each of the four teachers individually. The participants will choose the time
and place for interviews. I will conduct two interviews with each participant, and I will
conduct the third follow up interview with them if needed. Each interview will be
recorded only with the participants’ consent. During the interview I will ask questions
about how teachers perceive the role of student discourse and how they implement student
discourse on their lessons.

In addition, I will also observe the same teachers’ lessons with the help of non-
participatory observation in order to see how teachers use student discourse in their classes.
Overall, 8 lessons of the mentioned teachers will be observed.

Your participation in the interview will take approximately 40-60 min.

All the interviews and observations will be conducted with the consent of the
teachers, but no one except me will know about the details of these as well as data that |
gather. All the participants will be selected on a voluntarily basis. All the names and the
school will stay anonymous. I will use various pseudonyms for teachers. I will avoid taking
pictures with the participants as well.

All data including interviews, the documentation and materials (audio) will be kept
in my personal computer, to which only I have the access. They will be locked and
protected with a password. After the interview is transcribed, all the recordings will be
immediately deleted.

There are some minor risks of my research such as taking teachers’ personal time
for individual interviews. I will avoid taking their time when teachers are busy with their
job related tasks. Instead, I will ask them when they can afford to give time for my
interviews. [ will make sure my research and my presence will not disrupt the school
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routine. In addition, my presence though passive in the classroom during the observation
might potentially cause slight inconveniences for teachers and students. However, be
confident that the anonymity of the school and participants and confidentiality of the data
are guaranteed. I will also use non-participant observation which is the least obtrusive
method.

If you have read this form and have decided to participate in this project, please
understand your participation is voluntary and you have the right to withdraw your
consent or discontinue participation at any time without penalty or loss of benefits
to which you are otherwise entitled. The alternative is not to participate. You have
the right to refuse to answer particular questions. The results of this research study may
be presented at scientific or professional meetings or published in scientific journals.

If you have any questions, concerns or complaints about this research, its
procedures, risks and benefits, contact the Master’s Thesis Supervisor for this student
work, (name, e-mail, phone number).

If you are not satisfied with how this study is being conducted, or if you have any
concerns, complaints, or general questions about the research or your rights as a
participant, please contact the NUGSE Research Committee to at
gse_researchcommittee(@nu.edu.kz

Please sign this consent from if you agree to participate in this study.

* I have carefully read the information provided;

* I have been given full information regarding the purpose and procedures of the
study;

* I understand how the data collected will be used, and that any confidential
information will be seen only by the researchers and will not be revealed to anyone
else;

* I understand that I am free to withdraw from the study at any time without giving a

reason;
+  With full knowledge of all foregoing, I agree, of my own free will, to participate in
this study.
Signature: Date:

The extra copy of this signed and dated consent form is for you to keep.


mailto:gse_researchcommittee@nu.edu.kz
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BEPTTEY ) K¥YMBbICBHI KEJICIMIHIH AKITAPATTBIK ®OPMACBHI

Kypmerri ,

ATaMBIII 3epTTEY KYMBICBIHBIH KEJTiCIM aKIapaTTHIK XaThl apKBUIBI MEH
Ci3ZIepZICH MEHIH 3epPTTey KYMBICHIMA KAaThICYJIapbIHBI3Fa PYKcaT cypaiiMbiH. MeH,
Hazap6aeB YuauBepcutetiniy XKorapsr 0iiM 6epy MeKTeOiHIH €KiHII Kypc OLmimrepi
OOJIFaH/IBIKTaH, «ACTaHA KaJaChIHAAFBI ipikTeyli MekTediHAeri MyFaiMaepain
OKYLIBLIAPAbIH TAJIKbLIAYbIHA /IETeH KO3KAPACHI KIHE KOJIaHy TIKipuoeci»
TaKbIPHIOBIH/IA 3€PTTEY KYPIi3il KYPMiH.

Ciznepaiy MekTenTepiHi3 611iM Oepy canacbiHIarbl pedopmanap MeH
KaHapTyJapra Taxipudenik riatdopmackl 00BN TaOBUIBIN, COHBIMEH KaTap o3
toxipubecin Kazakcran PeciyOnukacsinaarsl 6acka MEKTENTEpre TapaTy MaKCcaThIH
KO3JICTCHHEH KeliH, 63 MyFaJIIMJEPiHiH KOCciOW JaMybIHA aca KOHLUT 06JIin, OUTIKTUTIrH
apTThIpybIH Konjaiasl. CoraH opail, arainraH MyFaliMep Kociou namy OaraapiamMaiapbiH
TOMaM/Iall, 3aMaHayH OKBITY JKOHE Oarayiay ofICTEpiH, COHBIMEH KaTap TAJIKbIIAY 9iCiH
KOJIJTaHAIbl JIeTI cCaHaNa bl 3epTTey HOTHKeNepl OiniM Oepy callachlH/Ia KYMBIC aTKapaThiH
OKBITYULIBUIAPFA, dcipece KaThICyLIbUIapFa naiaacsl 30p. Ce0edi, onap e3 Toxipudenepine
peduiekcus Jkacarn, MOH OepeTiH 60mabl.

3epTTey xKeke cyx0ar neH OakpliayaH TYpaTbiH 00abl. bapibiFsl, €Ki aFbUIIIBIH
TLJT1 TIOHI, €Ki Ka3aK TUTl MOHI MYFaIIMIMEH CEeTi3 ®KeKe Cyx0aT OTKi3y )KOCHMapIaHbII OTHIP.
Tept myraniMHIH opKaiiCBICBIMEH XeKe cyx0at oTki3iteni. Kareicymbuiap cyx6ar eTeTin
JKEep MEH YaKbIThIH ©37epl TaHAaliIpl. Op KaThICYLIBIMEH €Ki cyX0aT eTKi3y /Il Ke3en
OTBIPMBIH, erep KaxeT 0osca, YIIHII cyx0aT oeTKi3eMiH. Op cyX0aT TeK KaThICYIIBIHBIH
pYKcaTbIMEH FaHa TUKTO(OHFA kKa3butaThlH 00J1ael. Cyx0aT 6aphIChIHIA MYFATIMIESPAIH
OKYIIBLIAP/IbIH TaIKbLUIAYBIHBIH MaHbI3AbUIBIFBI JKAUITBI OIibI KOHE OHBI 63
ToXipubenepinae Kanai KoJIJaHaThIHBI Typajibl CYpaKTap KOWbLIAIbI.

CoHbIMEH KaTtap, aTalFaH MyFaliMIep/IiH cabak O0apbIChIH/IA TATKbUIAYAbl Kajai
KOJIZITAHATBIHBIH KOPY YIIiH cabarblHa KAaThICY dKOCHAPIAHbIN OTHIP. bapibiFsl, cizaepiin
PYKCATTapBIHBI30CH MIaMaMeH Ceri3 cabaKKa KaThICaMBIH.

Ci3aiH KaTbIiCybIHBI3 aMaMeH 40-60 MUHYT yaKbITBIHBI3IBI aJ1a lbl.

Bapawik cyxOaTTap MeH Oakpliayap Ci3AepaiH KeaiciMaepiHiz0eH Ky3ere
acChIPBLIAJIBI, )KOHE MEHEH 0acKa eIIKiM MEH KUHaFaH MAJIIMETTepre KOJDKETIM I
Oomnmaiinbl. bapablk KaTbICylIbLIIap €3 epKiMeH TaHaana el KateicymbiiapasiH eciMaepi
MEH MEKTeN aThl aHOHUM/II OOJIBIN Kanmaabl. MyFanimzepre op TYpJii ICeBAOHUMICPAL
KosiaHaMbIH. KaTeIcybuIapsl CypeTke TycipyieH ayjaaK 00IaMbIH.

Bapinbik nepekrep, cyx0at, Kyarrama *oHe MaTepuaiap (ay/ino) MEHiH XKeke
KOMITBIOTEPIM/IE CaKTaja/lbl, OFAH TEK MEH KOJDKETIMII 60slaMbIH. MEHIH jKeke
KOMIIBIOTEPIM OIIipyITi 00kl )KOHE Je KYIus co30¢H Kopranaapl. Cyx0arTaH KehiH
OapibIK xKaz0anap aepey KOUbLIaIbl.

Amnaiina, MeHiH 3eppTey KYMbIChIMa MYFaJlIMHIH K€KE YaKbIThIH a1y CUSIKTBI
asznmaraH Kayinrepi 6ap. O yuriH cyX0aTThI Ci3/1iH )KYMBICBIHBI3FA KEACPT] KacaManThIH
©31H13Te BIHFAMIIBI 00C yaKbITBIHBI3/IA alyFa ThIpbicaMblH. COHBIMEH KaTap, MeHiH cabakka
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KaTBICYBIM MACCUBTI OOJFaHBIMEH, Ci3JIep MEH OKYIIbUIAPFA BIHFAUCHI3/IBIK TYABIPYHI
MYMKiH. Anaiifa, 6apiablK MOJTIMETTEPIIH KYHSUTBIFBI MEH MEKTEIT Opi KaThICYIIbLUIAPIbIH
aTTapbl aHOHUM/11 OOJIATHIHBIHA XKY3 MaibI3 Keil OepeMiH.

Erep Ci3 6epinren ¢oopMamMeH TaHBICHIT, 3€PTTEY )KYMBIChIHA KAaTBICYFa MICHTIM
KaObu1nacanpi3, Ci3/IiH KaThICYBIHBI3 ePiKTi TYp/e ekeHiH xabapiaiiMbi3. COHBIMEH KaTap,
KAJIAaFaH YaKbITTA albINIYJI TOJeMel KIHe Ci3AIH dJ1eyMeTTiK KeHiIAiKTepiHi3re em
KecipiH THri30eil 3epTTey JKYMBICBIHA KAThICY TYpPaJbl KeJiciMiHi3al Kepi KaliTapyra
HeMece TOKTATYFa KYKBIFbIHBI3 0ap. 3epTTey KYMBbICHIHA MYJIJIEM KATbhICTIAYbIHBI3FA
Ja TOJIBIK KYKBIFBIHBI3 0ap. CoHnaii-ak, Kannai aa Oip cypakTapra kayam OepMeyiHizre
ne 901eH Oonazpl. byl 3epTTey )KYMBICHIHBIH HOTHIKETIEPi akaIeMUsUTBIK HeMece Kocion
MakcarTap/a 0acrara YChIHBITYbI HEMECEe MIBIFapbUTybl MYMKIH.

Erep xyprizuiin oTbIpFaH 3epTTey *KYMBICBIHBIH MPOLIEC, KayIl MEeH
apTHIKUIBUIBIKTAPBI Typalibl CYparbIHbI3 HEMECE IIaFbIMBIHBI3 00Jica, Keseci OailiaHbIc
Kypajiapbl apKblibl MEHIH 3epTTey cynepBaii3zepiMMeH XxadapiacybIHbI3Fa 001abl: (aThl,
3JL.IMOIITACHI, TEJ.HOMeEPI).

Erep Gepiiren 3epTTey >KyMBICBIHBIH JKYPri3ilyiMeH KaHaraTTaHOAcaHbI3 HeMece
CYpaKTapbIHbI3 OCH MIarbIMIapbIHbI3 Ooica, HazapbaeB Yuuepcureti XKoraps! binim 6epy
MeKTeO1HIH 3epTTey KopceTiireH 0aimanpIiC Kypaaaaphl apKbLUIbl XadapacybIHbI3Fa
0ol SMEKTPOHIBIK MOIITaMeH gse researchcommittee@nu.edu.kz.

3epTTey )KYMBIChIHA KAaThICYFa KeIiCIMIHI3/1 OepceHi3, OepiireH ¢popmara Ko
KOIOBIHBI3/IBI CYpaiiMBbI3.

* MeH Gepinren hopmMamMeH MYKHUST TaHBICTBIM;

* MaraH 3epTTey KYMBICBIHBIH MaKCaTbl MEH OHBIH MPOLEAYPAChl JKalbIHAA TOJIBIK
aKmapar Oepini;

* JKunakramraH axkmapaT NeH KyNHsS MOJIMETTepre TEeK 3epTTEYIliHIH e©3iHe
KOJDKETIM/II J)KOHE MAJTiM OOJIaThIHBIH TOJIBIK TYCIHEMIH;

* MeH Ke3 KeiIreH YyakpITTa eIIKaHAal TYCIHIKTEMECi3 3epTTey >KYMBICHIHA
KaTbICyJiaH 0ac TapTybIMa O0JIAThIHBIH TYCIHEMIH;

* MeH xoFapbla aTaJblll 6TKEH aKMapaTThl caHaJbl TypJe KaObU1Aal, OChl 3epTTey
JKYMBICBIHA KAaTBICYFa 63 KelliciMIMII OepeMiH.

Kosbr: KyHi:

ATaJIFaH KeJiCiIMHIH apTBHIK KONMSACHIH 63iHI3re aJbIil KaJCaHbI3 00JIa/bl.
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Appendix B
INTERVIEW PROTOCOL
Date:
Place:
Time:
Interviewee:

Interview components:

Greeting the participant

Informing about the confidentiality and anonymity of research and duration of the
interview;

Ask the permission for audio-recording;

Giving the hard copy of the consent form, having it signed by the participant;
Allow the participant to comment on the interview/ get feedback;

Interview;

Thanking the participant and saying goodbye;

The semi-structured interview sample questions for individual interviews

1) How important is students’ talking on a topic on the lesson?

2) How do you engage students in discussions during the lesson?

3) What is the role of the teacher in student discussion?

4) How do the student discussions lead to deeper understanding of the concept

and content?

5) When do you give feedback on your lessons?

6) To what extent is teacher’s questioning important on the lesson?

7) What kind of student discussions do you usually organize?

8) How do you involve passive students in the discussion?

9) What can you say about teacher talking time while student discussion?

10)  What is the role of teacher reflection in teaching?
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Appendix C
OBSERVATIONAL PROTOCOL

Title: “Teachers’ perceptions and practices of implementation of student discourse in a
selective school in Astana”

Topic:

Length of observation: 40 minutes
Date:
Participant:

Subject: Grade:

Descriptive notes Reflective notes

Source: Creswell, 2014
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Appendix D
SAMPLE OF INTERVIEW TRANSCRIPT

Date: 30.11.2018
Place: classroom
Time: 11.00

Q: So, my first question would be “How important is students’ talking on a topic on the
lesson?”

A: “I think that, of course, it is very important because especially nowadays because we
focus more on a student-centered approach that’s why we make different efforts, think
about different methods where we can inspire students to speak and we prefer we organise
the environment where our students speak mostly.

Q: “How do you engage students in discussions during the lesson?”

A: “Different types of approach I use at my lessons, the most widely used is asking
questions, different types of questions, open questions, mostly open questions, or they’re,
sometimes they are provided a controversial statement just to discuss, express their
opinions, they are provided articles, reading passages after which they like to express their
opinions, different approaches.

Q: “What is the role of the teacher in student discussion?”

A: “The role of teacher is first of all to organise this discussion in an appropriate way.
Also, when all the students manage to express their ideas teacher should monitor the
process of discussing trying to involve everyone be aware that there shouldn’t be students
who are left, and monitor assess even, for example, identify what they are strong at, for
example presenting the statement or identify their weak sides, e.g. for students difficult to
justify to that sort of formative assessment will allow teacher then to create another lesson
they should take it into account, of course, go back to this topic and teach these students to
justify or e.g. usually, yeah, I think that monitor he should monitor their discussions, also
provide feedback and also organise pose discussion activities it is very important some sort
of reflection to what extent it was useful or discussion even for the teacher. Was it
organised in a way where students learn something, it is important to know.”

Q: “Have you ever heard of the term “student discourse”?

A: “Student Discourse? Yes, I heard but really I forgot what it means. Discourse? Maybe it
relates to the .. what speaking of the students of the lesson? To encourage them to speak
more during the whole lesson.

Q: “How do the students’ discussion lead to deeper understanding of the concept and
content?”

A: “I think that it’s a chance first of all, to listen to each other points of view, e.g. imagine
that there are 12 students and if everyone is listening to each of the opinions, they of
course, can e.g. broaden their knowledge, compare their ideas with the ideas of their peers
and also even learn the words, learn the expressions, and even maybe somebody’s
evidence, examples, justification can help even to change their point of view, the attitude
towards the topic. I think that this is very significant one when they are sharing ideas and
discussing them.”
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Q: How often do you organise discussions? Discussions can be like, roundtable
discussions or debates, e.g.?”

A: “I try to do it very often, especially in the senior groups even maybe twice a week we
have such lesson, we have because senior students, the students of 11th and 12th grades,
first of all, they like because I usually get their feedbacks, their reflections of the lessons
and we ask then what would you suggest me organising next lesson and if you look
through all the reflections, you will find that they suggest to organise different types of
discussions and it helps me to understand that they like this activity. Of course, I try to
vary the types of discussions, but I know they like it, but with the students of 8th and 9th
grades, I do it not very often as I organise it with the students of the senior grades because |
think that students of 9th grades are just gaining the knowledge of the vocabularies, the
structure of the sentence, but we do some a term, maybe once or twice a term with these
students”.

Q: “When do you give feedback on the lessons?”

A: “I give a feedback after each activity I organise the lesson but of course I provide
different types, I use different types of feedback, e.g. when students are completing tasks I
monitor, it doesn’t mean that I’'m just doing, of course, I help the students, if there is a
necessity, but also I do it just for me to understand what they are good at, what we should
work on, and after their completion of some tasks, I organise some sort of feedback, e.g. |
tell “So, wow! I found some good ideas, and present. I found that you can justify you love
the word “example, for instance” mhm, and ...I can write some sentences or the words on
the board, say “So how do we use it and I stop here and say “So we should know how to
use it”, I don’t ignore, I don’t leave any activity without giving feedback. I do it always.”

Q: So you find it very helpful?
A: Very helpful. Yes.

Q: OK. To what extent is teacher’s questioning important on the lesson?

A: Yes, of course. I think the teacher should ask a lot of questions starting from the
beginning of the lesson till the end of the classes. For example, asking the questions
attracts students’ attention and eh, helps teacher to understand do they understand the topic
they are discussing and also asking questions help teacher understand to what extent they
comprehend and aware of the topic of the lesson and also questions help teacher to think
whether to go further or just stop to identify at what level they are at the moment. Yes,
very helpful.

Q: What kind of student of student discussions do you usually organise?

A: My students like debates mostly and I know that they like it very much due to their
reflections. They help me to identify the type of discussion, I usually organise these, not
even I, now I manage to involve students into organising it. For example, I appoint the
students, “You will for the next time...for example you will! So I identify the leaders who
will lead and organise the debates. They are so responsible! Also, my students like er..the
discussion organised in the format of Socratic seminars, very good, especially the 12th-



78

TEACHERS’ PERCEPTIONS AND PRACTICES OF IMPLEMENTATION OF STUDENT DISCOURSE

Appendix E

Manually coding the interview

Date: 30.11.2018,
Time: 11:00
Location:
Interviewee:

Interview transcripts

Codes

JA: So, my first question would be “How important is students’ talking
on a topic on the lesson?”

ET1: “I think that, of course, it is very important because especially
nowadays because we focus more on a student-centered approach that’s
why we make different efforts, think about different methods where we
can inspire students to speak and we prefer we organise the environment
where our students speak mostly.

JA: “How do you engage students in discussions during the lesson?”
ET1: “Different types of approach I use at my lessons, the most widely
used is asking questions, different types of questions, open questions,
mostly open questions, or they’re, sometimes they are provided a
controversial statement just to discuss, express their opinions, they are
provided articles, reading passages after which they like to express their
opinions, different approaches.

JA: “What is the role of the teacher in student discussion?”

ET1: “The role of teacher is first of all to organise this discussion in an
appropriate way. Also, when all the students manage to express their
ideas teacher should monitor the process of discussing trying to involve
everyone be aware that there shouldn’t be students who are left, and
monitor assess even, for example, identify what they are strong at, for
example presenting the statement or identify their weak sides, e.g. for
students difficult to justify to that sort of formative assessment will
allow teacher then to create another lesson they should take it into
account, of course, go back to this topic and teach these students to
justify or e.g. usually, yeah, I think that monitor he should monitor their
discussions, also provide feedback and also organise pose discussion
activities it is very important some sort of reflection to what extent it
was useful or discussion even for the teacher. Was it organised in a way
where students learn something, it is important to know.”

JA: “Have you ever heard of the term “student discourse”?

ET1: “Student Discourse? Yes, I heard but really I forgot what it means.
Discourse? Maybe it relates to the .. what speaking of the students of the
lesson? To encourage them to speak more during the whole lesson.

JA: “How do the students’ discussion lead to deeper understanding of
the concept and content?”

ETT1: “I think that it’s a chance first of all, to listen to each other points
of view, e.g. imagine that there are 12 students and if everyone is
listening to each of the opinions, they of course, can e.g. broaden their

Code 1: Student-

centered approach

Code 2: Different
types of approach

Code 3: Teacher’s

role in discussions

Code 4: sort of
formative

assessment

Code 5: Broaden
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knowledge, compare their ideas with the ideas of their peers and also
even learn the words, learn the expressions, and even maybe
somebody’s evidence, examples, justification can help even to change
their point of view, the attitude towards the topic. I think that this is very
significant one when they are sharing ideas and discussing them.”

JA: “Thank you. How often do you organise discussions? Discussions
can be like, roundtable discussions or debates, e.g.?”

ET: “I try to do it very often, especially in the senior groups even maybe
twice a week we have such lesson, we have because senior students, the
students of 11th and 12th grades, first of all, they like because I usually
get their feedbacks, their reflections of the lessons and we ask then what
would you suggest me organising next lesson and if you look through all
the reflections, you will find that they suggest to organise different types
of discussions and it helps me to understand that they like this activity.
Of course, I try to vary the types of discussions, but I know they like it,
but with the students of 8th and 9th grades, I do it not very often as I
organise it with the students of the senior grades because I think that
students of 9th grades are just gaining the knowledge of the
vocabularies, the structure of the sentence, but we do some a term,
maybe once or twice a term with these students”.

JA: “Ok, Thank you.”

JA: “When do you give feedback on the lessons?”

ET1: “I give a feedback after each activity I organise the lesson but of
course I provide different types, I use different types of feedback, e.g.
when students are completing tasks I monitor, it doesn’t mean that I’'m
just doing, of course, I help the students, if there is a necessity, but also |
do it just for me to understand what they are good at, what we should
work on, and after their completion of some tasks, I organise some sort
of feedback, e.g. I tell “So, wow! I found some

differentiation in the class?

their knowledge

Code 6: Senior
students like

discussions
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e CODE I:

e CODE 2:

e CODE 3:

e CODE 4:

e CODES5:

e CODE 6:

e CODET7:

e CODE&:

e CODE?Y9:

e CODE 10:
e CODE 11:
e CODE 12:
e CODE 13
e CODE 14:
e CODE 15:
e CODE 16:
e CODE 17:
e CODE 18:
e CODE 19:
e CODE 20:
e CODE 21:
e CODE 22:
e (CODE 23:
e CODE 24:
e CODE 25:
e CODE 26:
e CODE 27:
e CODE 28:

List of codes

Student-centered approach
Different types of approach
Teacher’s role in discussions

sort of formative assessment
Broaden their knowledge

Senior students like discussions
Feedback after each activity
Questioning is helpful

My students like debates

My students organize discussions
tight relation between writing and speaking
Passive students as leaders

: Teacher talking time

Teacher’s role in discussions

The importance of teacher reflection
Individual comments

students are waiting for comments
Simplify the content

I am an actor

Silent students

The method of carrots and stick
Praise students

extraordinary meetings
extra-curricular activities

understanding of differentiation
Give them choice
identify their strength

Themes / categories

e Significance of student discourse

0 0O O 0O O O ©O

CODE 1: Student-centered approach
CODE 2: Different types of approach
CODE 4: sort of formative assessment
CODE 5: Broaden their knowledge
CODE 6: Senior students like discussions
CODE 8: Questioning is helpful

CODE 12: Passive students as leaders

“There are no bad students, there are bad teachers”
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e Teacher’s perceptions and implementation practices of student discourse
CODE 7: Feedback after each activity
CODE 10:
CODE 11:
CODE 15:
CODE 16:
CODE 17:
CODE 18:
CODE 20:
CODE 21:
CODE 22:
CODE 23:
CODE 24:
CODE 25:
CODE 26:

0O O 0O 0O O 00 O o 0O o o0 o0 o

My students organize discussions

tight relation between writing and speaking
The importance of teacher reflection
Individual comments

students are waiting for comments
Simplify the content

Silent students

The method of carrots and stick

Praise students

extraordinary meetings

extra-curricular activities

“There are no bad students, there are bad teachers”
understanding of differentiation

e Teacher’s role in student discourse

0O O O O O O

Source: Creswell, 2014

CODE 3: Teacher’s role in discussions
CODE 13:
CODE 14:
CODE 19:
CODE 27:
CODE 28:

Teacher talking time
Teacher’s role in discussions
I am an actor

Give them choice

identify their strength



