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Abstract
Foreign Language Teaching Anxiety (FLTA) in Non-Native Pre-Service
English Teachers: A Phenomenological Study in Kazakhstan

This qualitative phenomenological study was conducted to investigate the
phenomenon of foreign language teaching anxiety (FLTA) for non-native pre-service
English teachers in Kazakhstan by answering the research question “How is FLTA
experienced by non-native pre-service English teachers?” According to the State Program
for the Development and Functioning of Languages in the Republic of Kazakhstan for
2011-2020, plans were implemented to increase the share of the population speaking
English to 20% by 2020. To reach this goal, the government started paying attention to
teaching English at schools and training English language teachers. However, the language
learning process cannot be successful if students feel stress and anxiety while learning it.
Therefore, numerous studies have been conducted to identify causes of foreign language
anxiety, its impact on students’ academic achievement, and ways to overcome it. Still, the
research on FLTA has remained limited, even though teachers are also susceptible to the
feeling of anxiety, especially pre-service teachers who lack experience in teaching.

Data was collected through one-to-one interviews including visual data elicitation
to enhance understanding (CohenMiller, 2018). Additional data sources included a
demographic questionnaire and document analysis. Using Moustakas’s (1994) framework
for phenomenological analysis, three invariant themes with eight sub-themes were
identified. Combined, the resultant essence of FLTA for pre-service teachers was found to
be feeling insecure about teaching, worrying about proficiency in English and experiencing
a fear of negative evaluation. This study contributes to expanding research related to
FLTA, especially in Kazakhstan, where there are no studies focused on teaching anxiety.

Moreover, by investigating how teaching anxiety is experienced by prospective teachers,
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several factors engendering anxiety were identified. Future research is suggested to focus
on the ways of alleviating FLTA for pre-service teachers.
Keywords: foreign language anxiety, foreign language teaching anxiety, pre-service

teachers, teacher education
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Anaarna
Tin ueci 001bIN TAOLIIMANTHIH 00JIaNIAK MYFAJIMAEPAiH 1IET TiJIIH OKbITYAAFbI
oeiimazanbirbl: Kazakcranaarbl peHOMEHOJIOTUSJIBIK 3epTTey

Kazakcranmarsl Oonamiak arbUILIBIH TUTI MYFaiMAEPIHIE T TiJIiH OKBITY
OapbICHIHAAFEI OciiMa3ablK PEHOMEHIH 3epTTey MaKCAThIHAA OChI CaTlaJIbIK
(EeHOMEHOIOTUAIIBIK 3€PTTEY KYMBICHI KY3€Te aChIPhUIIbL. 3ePTTEY KYMBICHIHBIH 0acThI
Cyparbl: “ AFBUIIIBIH TUTIH OKBITATBIH OOJaIIaK MyFaliMIep/e MET TUTIH OKBITY
OapbIChIHIA Ke3/1eceTiH OeiiMazanblk Kanaii cesineni?” Kasakcran Pecnyonukaceinga
TiAepAl 1aMbeiTy MeH KoimanyaeiH 2011 - 2020 xpiigapra apHaIFaH MEMJICKETTIK
OarmapnamaceiHa coiikec, MmemiiekeTte 2020 KbUTFa Kapaid aFbUIIIBIH TUTIHIIE COMICHTIH
XaIBIKTBIH caHbIH 20%-Fa )KeTKi3y MakcaT eTill KOWbUIIBI. ATaIFaH MakKcaTKa KeTy YIIiH
MEMJICKET TaparblHAaH MEKTENTEP/IET] aFbUIIIBIH TiT1 MIOHIHIH OKBITBUTYBIHA, COHJIA-aK
aFBUTIIBIH TITIHEH cabak OepeTiH MyFariMIep i Jaspiayra KeHu1 Oemine 6actambl. Tinmi
MeHrepy 6apbIChIHJA OKYIIbLIAp KyH3€eJic HeMece Ma3achI3/bIK Ce31HETIH 0oJica, Ti
YHpeHy yp/ici coTTi 00JIMaybl MYMKIH, COHABIKTAH IIET TIIiH YHpeHy OaphIChIH 1A
KEe3/1€CeTiH TUIIK OeiiMa3anbIKThIH ce0enTepiH, OHbIH OKYIIbUIAP/bIH OKY YJrepIMiHE
ocepiH JKoHE OHBI JKEHY/IIH JKOJIAPBIH aHBIKTAY YIIiH KOITETeH 3ePTTEY KYMBICTAPhI
Kyprizunai. Toxipubdeci3 6onarak MyraiiMiep 6eiiMa3anbIKThl 0acTaH oTKepyre Oeiim
KeJell, ajaiija eaimi3e IIeT TUTIH OKbITY OapbIChIH/Ia Ke3/eceTiH OeiMa3albIKThI
KapacThIPaThIH 3ePTTEY KYMbICTAPHI )KETKITIKCI3 OOJIBIN TaObLIaIbI.

3epTTenin OThIpFaH TaKbIPBINTHI )KETE TYCIHY YIIIiH, AepeKTep KOpHEKl Kypanaap
kosnanbutirad (KoysuMunnep, 2018) sxeke cyx0aTTap apKbUbl KHHaKTaIbl. KockiMia
JiepeK Ke37epi peTiHnae AeMorpadusuIbIK cayallHaMa XKoHe KY)KaT Tajjiay TaHAajbIn
anbIHBL. MycTakacThlH (1994) heHOMEHONMOTUANIBIK TaJIJayFa apHAIFaH XKYHeciH KoJaaHa

OTBIPBLIII, YII 0acThl TAKBIPBIIT JKOHC ceri3 TAaKbIPBIIIIAJIAP AHBIKTAJIIbI. KOpBITa KCJITCHIC,
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Ooamak MyFagiMJIep/eri HIeT TiTiH OKBITY OapbIChIHAA Ke3/IeCeTiH OeliMa3abIK:
OKBITYJIaFbl CEHIMCI3/11K, aFbUIIIBIH TIJIIH MEHIepY JACHIeliHe alaHIaylIIbUIBIK JKOHE
JKaFbIMCBI3 OaraiaHy KOPKBIHBIIIBI TYPIHIE CE31IETIHI aHBIKTAIbl. Byl 3epTTey )KYMBICHI,
ocipece Kazakcranma aTanraH TaKbpIPBINTa 3€PTTEY KYMBICHI OOJIMaFaH IBIKTaH, MET TUTIH
OKBITY OapBICBIH/IA KE3/I€CETIH OeiiMazabIK KOHIH/IET] 3epTTEY KYMBICTApPbIH KEHEUTYTe
ysiec Kocaabl. COHBIMEH KaTap, IIeT TUTIH OKBITY OapbIChIH/IA Ke3/1eCeTiH OeliMa3abIKThI
3epTTey apKbUIbI OHBI TYBIPATHIH OipHeIIe pakTopiap aHbpIKTanabl. bonamakra Oonamrak
MyFalliMAEpAi OChl OeiiMa3alIbIKTaH apbUITY KOJIJAPbIH KAPacThIPAThIH 3epTTEY
KYMBICTAPbIH XKYPTi3y YChIHBUIA/IbI.

Tipex coe30ep: 1IET TUTIH OKYyIaFbl OCMAa3aIbIK, IIET TUTIH OKBITY OapBICHIH/IA Ke31eCETiH

OeiiMazainbIK, OoJalIaK MyFamiMep, MeJaroruKaitbK OiTiM
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AOcTpakT
TpeBo:XKHOCTH B PENOJABAHUM HHOCTPAHHOIO SI3bIKA y OyYIIMX YYHTeJ e, He

HocuTeeil a3bika. PeHoMeHoJI0rHYecKoe ucciaenopanue B Kazaxcrane

JlanHoe KayecTBEeHHOE (PeHOMEHOIOTHYECKOE HCCIeI0BaHnEe ObLIO MMPOBEACHO C
EeNBI0 U3yYeHHs (peHOMEHa TPEBOKHOCTH MPH MPENOoJaBaHUH HHOCTPAHHOTO S3bIKA Y
Oynymux mnpenojaaBaTesiei anriauickoro s3bika B Kazaxcrane, orseuast Ha Borpoc “Kak
TPEBOYKHOCTH B MPETIOJaBAHUU MHOCTPAHHOTO S3bIKA UCTIBITHIBACTCS Y OYAyIIHX
npenoiaBarenield anruiickoro si3pika?” Cornacuno ['ocynapcrsennoit [Iporpamme
Paspurtus n @ynkunonnpoBanus S3eikoB B Pecyonmke Kazaxcran na 2011-2020 romsr,
OBLIIM ITOCTABJICHBI LIEJU 10 YBEIWYEHUIO JI0JIM HACEJIEHUs, TOBOPAILIEH Ha aHTJIMICKOM
s3pike 10 20% k 2020 roxy. s 1OCTHXKEHHS JAHHOW 1€ TPaBUTEIHCTBO HAYAJIO
yIEISATh BHUMaHUE MPENOJaBaHUIO aHTJIMHCKOTO S3bIKa B IIKOJIAX, & TAKXKE [TOJATOTOBKE
npenojaBaresieil aHrIMICcKoro A3bika. TeM He MeHee, POoLecC U3YUYEHHUS A3bIKa HE MOKET
OBITH YCIIEHIHBIM, €CIIU y4allHecs UCIBITHIBAIOT CTpecc U 0ECIOKOMCTBO BO BpeMs
u3ydenus. CnenoBarenbHO, ObUIH TPOBEIEHBI MHOTOUHCIIEHHbBIE UCCIEA0BAHUS IS
BBISIBJICHUS PUYUH OECTIOKOMCTBA MPU U3yUYE€HUU WHOCTPAHHOTO SI3bIKA, €r0 BIUSHUS HA
yCIeBaeMOCTh yUalluXcs U myTel ero npeogoneHusi. OaHaKo, UCCIEI0BAHUS
TPEBOKHOCTHU MTPU 00YUEHUH HHOCTPAHHOMY SI3BIKY OCTA€TCS HEAOCTATOYHBIM, XOTS
yuuTens, OyIylirie HEONbITHBIE YIUTENS B 0COOCHHOCTH, TAK)Ke CKJIOHHBI HCTIBITHIBATh
YyBCTBO TPEBOTH.

COop maHHBIX OBLT MPOU3BECH C MCMOIBF30BAHNEM UHANBHIYAIbHBIX HHTEPBbIO, B
KOTOPBIX TaKXKe BKIIOYUTEIHHO OBLI MPUMEHEH BH3yalbHO-U300pa3UTENbHBIN CIIOCO0
cOopa JaHHBIX A yriyonenHoro nonumanus (KoyauMumnep, 2018). JlonmonHuTENbHBIE
MCTOYHUKHU JAHHBIX BKIIIOUATH JeMOTrpauecKyro aHKeTy U aHAIHU3 JIOKYMEHTOB.

Hcnonw3ys cucremy Mycrakaca (1994) mist peHOMEHOTOTHYEeCKOTo aHaIu3a, ObLn
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OnpeaAcCICHbI TPU OCHOBHBIC TCMbI C BOCCMbIO IMOI-TCMAaMHU. B PE3ybTaTC BBIACHUIIOCH,
YTO TPEBOXKHOCTD B MPEINOAABAHUU HHOCTPAHHOIO A3BbIKA y OYAYIIUX YUUTENIeH
IPOSIBIIIETCS Yepe3 HEYBEPEHHOCTD B IIPENOIaBaHUH, OECIIOKOHCTBO O 3HAHUH
AHTJIMMCKOTO S3bIKAa M CTPaX HEraTUBHOW OLEHKH. DTO UCCIIEAOBAHUE CIIOCOOCTBYET
pacCUIMPEHHIO UCCIIEIOBAHUH, CBA3aHHBIX C TPEBOKHOCTHIO IPU 00YIEHUN HHOCTPAHHOMY
s3BIKY, 0coOeHHO B Ka3zaxcrane, rlie OTCyTCTBYIOT UCCIICIOBAHMSI 110 JaHHOH Teme. Kpome
TOrO0, ITYTEM U3YUYCHH TOTI'O, KaK NOTCHIHUAJIBHBIC YIYHUTECII UCHBITBIBAOT TPECBOXKHOCTDH
npu 00y4eHNH, ObLTH BBISIBICHBI HECKOJIBKO (PAKTOPOB, MOPOKIAAIOIINX TPEBOKHOCTE. B
OyylieM, peKOMEHIyeTCsl TPOBECTH MCCIICIOBAHUS HAMPABIICHHBIE HA TTyTH MPEOI0JICHUS
TPEBOKHOCTHU IIPU MPENOJaBAaHUU UHOCTPAHHOTO SI3bIKA Y OYAYLIUX YUUTENEH.

Kniouegvie cnosa: TpeBora npu U3y4eHUU HHOCTPAHHOTO SI3bIKA, TPEBOra IpU 00y4YEHUN

MHOCTPaHHOMY SI3BIKY, OyAyIIUe YUUTENs, IeJaroruueckoe oopasoBaHue
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CHAPTER ONE: INTRODUCTION

The Kazakhstani government started implementing language policies and reforms
after gaining independence in 1991 to promote and develop not only a state language, but
also foreign languages. In his address to the people of Kazakhstan, the former President
Nazarbayev (2007) stated: “Kazakhstan should be taken as a highly educated country
whose population uses three languages. Kazakh as a state language, Russian as the
language of international communication, and English as the language of successful
integration into the global economy.” Thus, along with Kazakh and Russian languages,
English should be developed since competency in this language is considered to be a key
factor for further development (Khamitova, Dzhantasova, Turgambekova, & Suleimenova,
2015). Therefore, according to the State program for the development and functioning of
languages in the Republic of Kazakhstan for 2011-2020, it was planned to increase share
of the population speaking English to 20% by 2020 (MoES, 2011). To reach this goal,
great attention is being paid for teaching English to younger generation. Depending on the
curriculum of schools, English is taught between three and seven hours a week at
secondary schools of Kazakhstan (Smagulova, 2006). Moreover, 1 graders also study
English twice a week from 2016-2017 school year (Tastanbekova, 2018). Therefore,
English has become a compulsory subject in schools which is taught from the first grade in
the Kazakhstani schools. Moreover, it is crucial to train language teachers, who will
contribute to increasing the number of people speaking English because their role in
improving the quality of education is considerably important (MoES, 2010; OECD, 2014).
However, training English language teachers does not guarantee a success in language
learning, as this process might include several challenges, one of which is foreign language
anxiety (FLA). Krashen (1981) noted that learning a foreign language cannot be successful

if students experience anxiety while learning it. Therefore, teachers are responsible not
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only to deliver knowledge in the classroom but also alleviate learners feeling of FLA. The
studies conducted on FLA confirmed that teachers’ role is important in coping with the
issue of anxiety (Alrabai, 2015; E. Horwitz, M. Horwitz, & Cope, 1986; Onwuegbuzie,
Bailey, & Daley, 1999; Williams & Andrade, 2008; Yamat & Bidabadi, 2012). However,
Horwitz (1996) pointed out that language learning process in never complete and non-
native teachers are susceptible to FLA as well as language learners. Anxiety in language
teaching is likely to cause challenges for teachers, thus hindering achieving their goal to
teach a foreign language effectively. Moreover, teachers have many other responsibilities.

A teacher is a stakeholder in the school system who contributes to each student’s
success in the classroom. Moreover, teachers are experts who support the whole learning
process delivering knowledge to their students and focusing on the teaching content as
well. However, this does not mean that teachers are responsible only for their students
since they have to fulfil other stakeholders’ expectations such as parents and principals.
Thus, teachers have tremendous obligation to accomplish and deal with the numbers of
challenges that might lead to the stress and anxiety in teaching. Non-native foreign
language teachers are expected to be active communicators of the target language and to
conduct a class in it (Horwitz, 1996). Therefore, they are likely to experience the feeling of
foreign language teaching anxiety (FLTA) which might negatively affect their teaching.
Statement of the Problem

Pre-service teachers have to deal with the same amount of difficulties as in-service
teachers (Tum, 2010). During the teacher education programs, pre-service teachers carry
out micro-teachings and have teaching internships at schools where they act as real
teachers in front of the class. It can be assumed that for non-native pre-service teachers it is
an extra challenge since they are still students developing proficiency in the target

language and with little or no experience in teaching. One of the consequences of FLTA is
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that anxious foreign language teachers tend to avoid using the target language (Horwitz,
1996), so it can be easily assumed that learners will have less opportunity to use the
language they are studying and to develop their skills in it.

The studies (Can, 2018; Tum, 2012; Tum, 2015) conducted to explore whether non-
native pre-service foreign language teachers are prone to feel discomfort and
uncomfortable in teaching confirmed its existence among pre-service teachers. Even
experienced language teachers are found to be susceptible to teaching anxiety (S. Kim & J.
Kim, 2004; Oztiirk, 2016). Despite the fact that the existence of FLTA in the classroom
might negatively affect teachers’ approach to teaching a foreign language (Medgys, 1983;
Horwitz, 1996), there is little research conducted on this topic (Can, 2018). To make the
language teaching process successful, it is significant to identify factors engendering
anxiety and ways to overcome it. Otherwise, the language teaching process might be
unsuccessful, and difficulties might lead to teacher turnover. Also, Tastanbekova (2018)
stated that lack of attention to improve pre-service teacher education might negatively
affect the quality of prospective teachers. For the Kazakhstani context, it is particularly
important since being considered to be the main contributors to increase the number of
population speaking English, teachers of English as a foreign language (EFL) are
necessary to reach the goal set by the government. As the research on this topic is limited
in Kazakhstan, it is significant to understand how this phenomenon, of foreign language

teaching anxiety, is experienced by the Kazakhstani pre-service teachers.

Purpose of the Study

The focus of the study is to understand the lived experience of the Kazakhstani pre-
service teachers in relation to FLTA. Thus, the purpose of this phenomenological study
was to investigate the phenomenon of foreign language teaching anxiety for non-native

pre-service English teachers in the Kazakhstani context.
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Research Question

There was one major research question guiding this study: How is foreign language
teaching anxiety experienced by non-native pre-service English teachers?
Significance of the Study

This study is significant due to several reasons: (1) Research literature: As a lot of
researchers accentuated the lack of empirical studies on FLTA, this study will shed light on
this particular issue filling the gap in the literature. Moreover, it contributes to expanding
the research related to FLTA in the Kazakhstani context, where there are no studies
focused on teaching anxiety; (2) Understanding factors: Through exploring the
phenomenon of FLTA in pre-service English teachers, it is possible to elicit the factors
inducing teaching anxiety, thus it might enable to identify strategies to alleviate teachers’
feeling of FLTA,; (3) Finding strategies: Through this study, it is possible to determine
strategies to overcome FLTA, and it will be beneficial since in case the issue of teaching
anxiety is alleviated, it might guarantee success in foreign language teaching.

Definitions of Terms

The following definitions are used throughout the thesis. A detailed description of
them are provided in Chapter Two.

Anxiety is a feeling which is intrinsic to stress, fear, trouble and other negative
feelings that leads to the awakening of nervous system (Horwitz et al., 1986). According to
Scovel (1978), it is a worry, indefinite fear, and it is not correlated with an object directly.

Foreign Language Anxiety (FLA) is convoluted and multifaceted phenomenon
(Young, 1992), which exists in peculiar situations and is regarded as “situation-specific”
anxiety (Hewitt & Stephenson, 2012; Macintyre & Gardner, 1989). FLA is a type of

anxiety which is experienced by the learners of a new language.
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Foreign Language Teaching Anxiety (FLTA) is a type of anxiety experienced by
teachers while teaching a foreign language.
Non-native pre-service foreign language teachers are those teachers whose

native language is other than English and who are still being trained to become teachers.

Conclusion and Outline of the Thesis

Overall, this master’s thesis consists of six chapters, followed by references and
appendices.

This chapter, “Introduction,” was an introductory part of the thesis presenting
background information for the study as well the statement of the problem. Also, this
chapter identified the purpose of the study, the research question followed by the
significance of the study. Finally, definitions of the key terms were presented.

The second chapter, “Literature review,” consists of four sections. The first section
provides definitions for the key concepts of the study, whereas the second and third
sections describe the findings of the literature related to the central phenomenon of the
study. Lastly, the theoretical framework guiding the study is presented.

The third chapter, “Methodology,” presents the research design, the research site
and sample, data collection tools, data collection and data analysis procedures. Also,
ethical issues and limitations of the study are included in that chapter.

In the fourth chapter, “Findings,” I present the findings of the study including the
information about participants, invariant themes elicited as a result of data analysis, the
textural and structural descriptions of the central phenomenon along with the essence of
the foreign language teaching anxiety in separate sections.

In the fifth chapter, “Discussion,” | present discussion connecting my findings to
the reviewed literature and the theoretical framework of the study described in the

Literature Review chapter.
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Lastly, the sixth chapter, “Conclusion,” provides the summary of the thesis. Also,

in this chapter, recommendations and implications for future studies are provided.
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CHAPTER TWO: LITERATURE REVIEW

The purpose of this study was to investigate the phenomenon of foreign language
teaching anxiety (FLTA) for non-native pre-service English teachers, and it comprised one
major guiding question: “How is FLTA experienced by non-native pre-service English
teachers?” To answer the research question, 1 firstly reviewed the literature related to the
subject of FLTA. As a result of the literature review, this chapter has been divided into
four sections. First, in Section One, | present the key concepts. Then, in Sections Two and
Three, | summarize the findings of previous studies on the subject of foreign language
anxiety (FLA) and FLTA respectively. In Section Four, | provide the theoretical basis for

my study. Lastly, the chapter is concluded.

Section One: Key Concepts
This section presents the descriptions of the key concepts used in the study. It also

provides a detailed description of where the terms of FLA and FLTA are derived from.

iy

State anxiety
PSYCHOLOGICAL

DISTRESS
{Mirowsky & Ross,

2003
)

Depression

Situation specific
anxiety

Foreign language
anxiety (Horwitz et
al., 1986)

Foreign language
teaching anxiety
{Horwitz, 1996)

Figure 1. Key concepts used in the study



FOREIGN LANGUAGE TEACHING ANXIETY 20

Understanding Psychological Distress (PD)

It is important to understand psychological distress (PD) in relation to this thesis
because the focus of this thesis, FLTA, is rooted from it. PD is an uncomfortable state
which might be experienced by an individual (Mirowsky & Ross, 2003). Distress is
different from mental illness since it usually refers to emotions that are not positive,
whereas people with mental illnesses suffer from an impairment that affects their cognition
(Mirowsky & Ross, 2003). Distress has two forms: depression and anxiety (see Figure 1).
According to Mirowsky & Ross (2003), depressed people usually feel “sad, demoralized,
lonely, hopeless, worthless” (p. 23), whereas anxious people might be fearful, bad-
tempered, troubled, and they are normally under pressure and stress.

Anxiety

The form of PD which is related to this study is anxiety. Anxiety refers to the
feeling of “being tense, restless, worried, irritable, and afraid” (Mirowsky & Ross, 2003, p.
23). Horwitz et al. (1986) and Scovel (1978) gave the same definition to anxiety as
Mirowsky & Ross did. There are three types of anxiety: trait anxiety, state anxiety, and
situation-specific anxiety. Trait anxiety can be defined as feeling anxious in any situation
(Spielberger, 1983), so people with trait anxiety might experience anxiousness even if the
situation is not overly threatening. An individual might encounter state anxiety in a
specific situation as a reaction to it (Spielberger, 1983). As trait and state anxieties are
interrelated, people who usually experience anxiety (trait anxiety), might become even
more anxious in specific situations (Maclntire & Gardner, 1991). As for the situation-
specific anxiety, it might be seen as an alternative to state anxiety, and it refers to a well-
defined situation such as public speaking, a specific type of examination, such as a writing

test or taking part in a language class (Macintire & Gardner, 1991).
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Foreign Language Anxiety (FLA)

It is important to define FLA since it is directly related to the central phenomenon
of this study, FLTA. Language anxiety is a complicated phenomenon which originates
from psychological experience and it is specific to language learning (Young, 1992). FLA
is ascribed to the third type of anxiety, which is situation-specific (Hewitt & Stephenson,
2012, MacIntyre & Gardner, 1989), and defined as “a distinct complex of self-perceptions,
beliefs, feelings, and behaviours related to classroom language learning arising from the
uniqueness of language learning process” (Horwitz et al., 1986, p.128). As FLA appears in
the foreign language classroom, it is normally experienced by non-native speakers of the
language. Thus, FLA is not only related to a personal characteristic of the individual but
should also be considered in the context of foreign language learning (Macintyre &
Gardner, 1994).

Foreign Language Teaching Anxiety (FLTA)

The central phenomenon of this study is FLTA. Horwitz (1996) stated that not only
learners but also foreign language teachers might be susceptible to the issue of language
anxiety. This type of anxiety is defined as foreign language teaching anxiety and it is
attributed to the situation-specific anxiety as FLA (Ellis, 1994) Several researchers
conducting studies on FLTA have attempted to give an appropriate definition of it.
According to Aydin (2016), FLTA is an emotional state in which foreign language
teachers might experience nervousness, tension, and these feelings might be faced before,
during or even after the teaching process. Can (2018) pointed out that FLTA is
psychological distress that might impede teachers from delivering knowledge effectively
and it might be experienced by everybody (pre-service teachers, practitioners, and

language teachers) who teach a foreign language.
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In this section, | described the key concepts of the study. The next Section
introduces the findings of previous studies on FLA, since it is significant to identify FLA

to better understand FLTA.

Section Two: Foreign Language Anxiety
This section consists of three subsections. The first subsection describes the sources
of FLA, whereas the second part provides information about the effects of the FLA on
foreign language learning. In the last subsection, ways to overcome FLA are identified

from the literature review.

The Sources of Foreign Language Anxiety

In their theory of foreign language anxiety, Horwitz et al. (1986) pointed out the
existence of three types of anxiety in a foreign language classroom: communicative
apprehension, test anxiety and a fear of negative evaluation. Communicative apprehension
is defined as shyness and reticence in communication (Horwitz et al., 1986) and
experienced by learners of a foreign language while anticipating communication with
others or during a conversation (Aida, 1994). Studies conducted on the topic of FLA with
Chinese and Kazakh foreign language learners revealed that speaking anxiety is a common
issue among students learning a foreign language (Liu & Jackson, 2008; Lu & Liu, 2011,
Suleimenova, 2013). However, in some cases, despite the fact of suffering from test
anxiety and the fear of negative evaluation, some students do not experience
communicative apprehension, as they use strategies to cope with speaking anxiety, which
have been found to be beneficial for them (Lucas, Miraflores, & Go, 2011).

In terms of test anxiety and a fear of negative evaluation, although they might seem
similar, Horwitz et al. (1986) noted that the latter might include the fear of being
unsuccessful in tests. It can also be “broader in scope” (Horwitz, et al, 1986, p. 128), and

any evaluative situation (with teachers, peers, and job interviewers) might cause this
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particular type of anxiety. For instance, Macayan, Quinto, Otsuka, and Cueto’s study
(2018) showed that students experience language anxiety because they are more concerned
about making a good impression on their professors to get good marks, which is an
instance of test anxiety. Moreover, participants of the same study reported that while
speaking they have a feeling of being judged by their peers, which makes them feel more
stressed (Macayan et al., 2018); this can be an example of the fear of negative evaluation.
The reason why students experience stress in the presence of their peers might be due to
competition between them. Onwuegbuzie et al. (1999) pointed out that competing with
peers can also be stressful for learners. This is an example of a fear of negative evaluation,
since students are likely to compare their academic performances to that of their peers’ and
be concerned that they will be considered incompetent (Téth, 2011). The same result can
be viewed from the study of Lucas et al. (2011), where participants informed the
researchers that they felt anxiety due to negative assessment from their peers as well as
from teachers.

Another factor that facilitates learners’ language anxiety is error correction. Despite
the fact that it is considered a necessary approach in language teaching (Horwitz, 1988), it
was found to be one of the sources of FLA among students in Pakistan and Philippines
(Khattak, Jamshed, Ahmad, & Baig, 2011; Lucas et al., 2011). As a consequence, language
learners might be too concerned about not making mistakes, which can lead to anxiety. For
some students, a formal classroom environment can also be a source of anxiety (Hashemi,
2011; Tanveer, 2007). Most students prefer friendlier and more informal classes than
traditional classes where the linguistic rules are explained, and students are required to
give a speech in front of the class (Hashemi, 2011). The anxiety experienced as a result of
the different factors described above might have a significant effect on learning a target

language.
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The Effects of Foreign Language Anxiety on the Language Learning Process

The effect of FLA on the language learning process is one of the most common
topics that has been investigated so far. Most of the studies had initially shown confusing
results regarding the fact that anxiety in language learning might have positive as well as
negative effects, so researchers could not identify the real effect of FLA (Scovel, 1978).
The reason for that as Scovel (1978) indicated is a lack of reliable instruments to measure
FLA, and that researchers had not identified the type of anxiety they were investigating.
After that Horwitz et al. (1986) developed a theory of FLA, by delineating the three
anxieties faced by learners in the foreign language classroom, they developed an
instrument named Foreign Language Classroom Anxiety Scale (FLCAS) to measure it.
FLCAS?’s reliability can be seen from the number of studies that utilized it as the main
instrument for their research (Alrabai, 2015; Lucas et al., 2011; Macayan, 2018; Marwan,
2007; Suleimenova, 2013).

Krashen in his interview with Young (1992), claimed that anxiety might have a
positive effect in learning a language, but not in acquiring it. This is because the language
learning process happens consciously (Krashen, 1981), and if learners experience anxiety it
might motivate them to achieve good results in learning a language. In terms of acquiring a
language, it is like acquiring a first language and learners worry about the message they are
transmitting or receiving more than the accuracy of the forms they are using (Krashen,
1981). According to Terrell and Rardin, who took part in Young’s (1992) interview, if
anxiety means “attentiveness” or “alertness” (p.167), as opposed to nervousness or stress,
then it might have a positive effect. In her research, which was carried out in the
Kazakhstani context, Suleimenova (2013) also mentioned the positive and negative effects
of FLA on learners. She considers that when students experience anxiety they might be

more concerned about their studies and try to be competitive which may lead to success in
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the learning process. On the other hand, the high level of anxiety in the classroom can
prevent students from speaking (Suleimenova, 2013). Thus, it is likely that FLA might
negatively affect developing speaking skills.

Students in Macayan et al.’s (2018) study reported that the feeling of being judged
by peers in the classroom makes them feel stressed, so that it has a negative effect on
learning a language. Furthermore, the results of the same study (Macayan et al., 2018)
manifested that FLA might have a positive effect in performing writing tasks since
participants with higher anxiety showed better results in writing tasks. The participants
reported that a fear of being negatively evaluated motivate them to be more accurate in
performing a writing task (Macayan et al., 2018). However, Onwuegbuzie et al.’s (1999)
research revealed that students with a high level of language anxiety will expect low
results from the course, will lack confidence, and their competency rate will be lower as
well. From these results, it can be assumed that learners might have low motivation, which
leads to failure in the language learning process.

Notwithstanding the fact that sometimes anxiety might enhance motivation,
numerous studies highlighted its negative effect on learners’ academic achievement (Amiri
& Ghonsooly, 2015; Awan et al., 2010; Chen & Lin, 2009; MaclIntyre & Doucette, 2010;
Onwuegbuzie et al., 1999). Thus, it is significant to identify strategies to help foreign
language students deal with this issue. If FLA is experienced by pre-service teachers, they
might lose their motivation to learn a foreign language which they are going to teach.
Strategies to Cope with Foreign Language Anxiety

According to the theory of FLA (Horwitz et al., 1986), educators are responsible
for helping learners cope with the issue of language anxiety and some studies have
reinforced the important role of teachers in reducing FLA (Alrabai, 2015; Onwuegbuzie et

al., 1999; Williams & Andrade, 2008; Yamat & Bidabadi, 2012). For example, the results
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of the study conducted by Yamat and Bidabadi (2012) in the Malaysian context with
university students revealed that most of the students experience FLA in learning English.
As a result, it was implied that teachers have to create a friendly learning environment
where students will be more motivated and encouraged to learn a foreign language (Yamat
& Bidabadi, 2012). Moreover, Alrabai (2015) conducted a quasi-experimental study, and
found that teachers’ role is significant in reducing anxiety. To be specific, instead of
criticizing or blaming students if they make mistakes, teachers should encourage them and
provide constructive feedback (Alrabai, 2015). Also, both aforementioned studies (Alrabai,
2015; Yamat and Bidabadi, 2012) emphasized the role of teachers in encouraging students
to work in groups or in pairs to motivate each other instead of competing. Nonetheless,
students might experience anxiety because of the teacher’s character as well (Matsuda &
Gobel, 2004), and that is why it is suggested to teachers to control the classroom situation
and make it less threatening. It was recommended to visit other teachers’ classes to share
experiences and participate in workshops to organize classes more effectively (Matsuda &
Gobel, 2004). Researchers who participated in Young’s (1992) interview (Hadley, Terrel,
Rardin) emphasized teachers’ responsibility in coping with the issue of FLA. Teachers
should take into consideration students’ interests, try to avoid making direct error
corrections, which has also been mentioned as one of the factors causing anxiety (Khattak
etal., 2011; Lucas et al., 2011).

If the aforementioned studies revealed that teachers should help students overcome
their language anxiety, according to Kondo and Ying-Ling’s model (2004), where they
divided FLA coping strategies into 5 categories (preparation, relaxation, positive thinking,
peer seeking and resignation), learners might cope with the problem themselves. The
participants of Marwan’s (2007) study, Indonesian foreign language learners, found all the

above-mentioned strategies helpful, except resignation. More specifically, participants did
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not find useful to be reluctant doing something as a strategy to reduce their anxiety
(Marwan, 2007).

In the interview with Young (1992), Krashen referred to the Input Hypothesis of his
Second Language Acquisition theory to make recommendations to deal with FLA. Here,
according to Krashen, if the input is interesting and students are free to answer questions
only when they are ready to do so, the level of anxiety will be lower, and students will be
more interested in the content, rather than the language acquisition process (Young, 1992).
Thus, it is essential for teachers to organize classes in more engaging forms rather than
traditional ones.

This section was devoted to presenting sources of FLA, its effects on foreign
language learning and strategies to overcome this issue by summarizing the findings of

previous studies. The next section focuses on FLTA.

Section Three: Foreign Language Teaching Anxiety

The focus of this section is FLTA, as presented in three subsections: the sources of
FLTA, its effects on foreign language teaching and strategies to overcome teaching
anxiety.
The Sources of Foreign Language Teaching Anxiety

Foreign language teachers are expected to be the proficient users of the target
language and this might be a main factor that makes foreign language teachers feel
anxious. It particularly focuses on non-native foreign language teachers (NNFLTSs) who
should teach a language other than their native one (Horwirz, 1996). It might be assumed
that for pre-service teachers, it is more difficult to teach a foreign language due to a lack of
teaching experience. This and a low level of proficiency in the target language are not the
only reasons why NNFLTSs experience anxiety in teaching. Despite the fact that FLTA is

considered an untouched research area, there are several studies that have been carried out
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on this issue (Aydin, 2016; Can, 2018; 2012; Kesen & Aydin, 2014; Merg, 2011;
Ferguson, Frost & Hall, 2012; Oztiirk, 2016; Tum, 2012; Tum, 2014; Tiizel & Akcan,
2009; Mohamed Wadi & Mohammadzadeh, 2016; Yoon, 2012). These studies have all
reinforced the fact that FLTA is experienced by non-native pre-service teachers and refer
to various factors that might be the sources of teaching anxiety. Can (2018) conducted a
study where the main aim was to make a classification of anxiety-provoking factors in
teaching, and divided them into cognitive, affective and socio-cultural. Basically, all
factors causing anxiety might be ascribed to one of these three factors.

Most of the studies identified that non-native teacher candidates feel anxiety owing
to their low proficiency in the target language (Aydin, 2016; Oztiirk, 2016; Mohamed
Wadi & Mohammadzadeh, 2016; Yoon, 2012). Aydin’s (2016) and Yoon’s (2012) studies’
focus was on teaching anxiety among prospective teachers in the Turkish and South
Korean contexts respectively, whereas Mohamed Wadi & Mohammadzadeh (2016)
conducting their study with Libyan students addressed the language anxiety of teacher
candidates when studying a language. Nevertheless, despite having different focuses, these
studies confirm that pre-service teachers experience anxiety due to a lack of content
knowledge. In other words, teacher candidates are not satisfied with their language
proficiency level.

In terms of Oztiirk’s (2016) study conducted with Turkish university teachers, eight
out of ten English instructors reported that they felt stressed while teaching English
because of their low proficiency in this language, lack of knowledge of the target culture,
as well as content-related questions students may ask. Unexpected questions from students
were an issue for the Indonesian prospective teachers as well since they reported that they
paid more attention to class preparation to avoid being unable to answer the students’

questions, which would “embarrass” them (Agustiana, 2014, p. 180). However, Agustiana
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(2014) then stated that being well-prepared for the lesson does not guarantee success, as
pre-service teachers might face challenges at the beginning. Thus, a lack of teaching
experience or only a few years of teaching was another important factor that makes pre-
service teachers feel stressed in the classroom (Agustiana, 2014; Aydin, 2016; Kesen &
Aydin, 2014). As a result of Agustiana’s (2014) and Aydin’s (2016) studies, inexperience
was identified as one of the major factors inducing teacher candidates’ teaching anxiety.
The participants of the studies reported feeling stressed at the beginning of class, which
was followed by a fear of making mistakes or forgetting what they had prepared
(Agustiana, 2014; Aydin, 2016).

Kesen & Aydin (2014) conducted comparative studies between experienced and
novice teachers in the Turkish context, which was advantageous in identifying whether the
amount of teaching experience might be a factor provoking anxiety in teaching. The results
of this study showed that the anxiety level of teachers with more than five years of
experience is lower compared to those who have less teaching experience (Kesen & Aydin,
2014). However, it can be seen from the result of another study conducted in the same
context that there are pre-service teachers whose level of FLTA is considerably low and
who do not experience teaching anxiety (Tum, 2012). Nonetheless, this confidence might
be due to their high level of language proficiency, since a lack of self-confidence has been
identified as one of the common sources of FLTA (Aydin, 2016; Yoon, 2012). Yoon’s
(2012) study investigating the sources of FLA while teaching English through the English
medium, identified a lack of confidence in this language as one of the anxiety-inducing
factors in prospective teachers. Being confident is essential because while teaching, pre-
service teachers are being observed, not only by students, but also by senior teachers, all of
whom evaluate their teaching skills. Thus, observation and the fear of being negatively

evaluated also make pre-service teachers feel stressed (Agustiana, 2014; Aydin, 2016;
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Merg, 2011). That is why it is crucial to be well-prepared for the lesson, otherwise, student
teachers might lose confidence because of their lack of preparation (Aydin, 2016), and it is
likely to lead to the feeling of being adversely evaluated. Moreover, Aydin (2016) noted
that the personality of the teacher candidates and “logistical issues” (p.638) such as poor
internet connection or computer errors might be a source of FLTA as well.

Students’ behaviours or attitudes towards teachers (Oztiirk, 2016) was also
discovered as being a source that provokes teaching anxiety. With noisy and uncontrollable
students, a teacher can experience anxiety since they consider themselves responsible for
managing the classroom as well as delivering their lesson (Merg, 2011). In addition,
participants taking part in Merg’s study (2011) pointed to other teachers working at the
school, where they were completing their teaching practicums, as another cause of anxiety.
In other words, what the others think of them is one of the sources that induce teaching
anxiety. All these factors might affect the foreign language learning process in different
ways. Therefore, it is significant to conduct more research to understand the effects of the

FLTA.

The Effects of Foreign Language Teaching Anxiety on Foreign Language Education
Horwitz (1996) noted that FLTA might negatively affect the practice of teaching a
foreign language, and as a consequence, teachers will use less target language in class and
they will not use language-intensive tasks, which might prevent learners from practicing
and developing certain language related skills. Tum’s (2015) study conducted on the
subject of FLTA in the Turkish context have also revealed that anxiety experienced by
teachers has a noticeable effect on their language teaching processes. The result of this
study manifested that the anxiety experienced during teaching might force pre-service
teachers to avoid using the target language and they also try to refrain from conducting

activities that require more speaking, and this is mentioned by Horwitz (1996) as well. By
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doing so, teachers might prevent their students’ development of important skills in the
target language, as learners will not be able to listen or practice the language they are
learning.

Also, as noted by Tum (2015), in the study of FLTA of pre-service teachers in the
Turkish context, some teacher candidates reported that they avoid using language-intensive
activities, which requires more speaking. This also might negatively impact on the result of
the language teaching process since language learners are not given an opportunity to
practice their speaking skills and improve it. Language learners should not be deprived of
opportunity to enhance their skills in the target language due to their teachers’ anxiety.
Thus, language teachers’ anxiety in teaching ought to be overcome to make the language
teaching process successful. This study will help to understand how pre-service teachers
experience teaching anxiety, which will contribute to identifying strategies to overcome

FLTA.

Ways to Alleviate Foreign Language Teaching Anxiety

The ways of overcoming FLTA among non-native foreign language teachers are
explicated in Horwitz’s (1996) theoretical model of FLTA. According to it, teachers’
recognition of experiencing anxiety in using a target language is important. However, it is
insufficient to just acknowledge teachers having stress or anxiety; it is necessary to find
ways to overcome these issues (Hayes, 2006). Horwitz (1996) emphasized that it is
important to acknowledge the existence of language anxiety. Furthermore, Tiizel & Akcan
(2009) take this further by identifying the significance of recognizing weaknesses that
language teachers might have. They organized language awareness training sessions to
non-native pre-service English teachers in the Turkish context and discovered that such
practices are useful in improving their language skills as well as helping them become

more experienced in the classroom (Tuzel & Akcan 2009). Moreover, Horwitz (1996)
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pointed out that colleagues’ and students’ support might also help teachers to cope with the
issue of FLTA. Yet, teachers should not forget about improving their knowledge of the
target language and admitting that speaking it perfectly is not really necessary (Horwitz,
1996). Hayes (2006) developed the “Coping Triangle” framework, consisting of three
categories — Thoughts, Feelings and Actions (see Figure 2), to help teachers to overcome

stress.

Thoughts B T Feelings

Situation

Actions

Figure 2. The “Coping Triangle” framework developed by Hayes (2006)

Teachers experience stress or anxiety as a consequence of various situations.
According to Hayes (2006), the way these situations are interpreted is significant, so she
claims that teachers’ awareness of what is happening in these situations should be raised.
Teachers ought to create a mind map where they place the anxiety provoking situation in
the middle, and then write down their thoughts, feelings, as well as the actions they took to
deal with it around it. Thus, teachers will be able to identify their feelings and thoughts
about this situation to understand it better. Moreover, teachers can reflect on their actions
in relation to these situations, and if that has not been helpful, they can alter it (Hayes,
2006).

This section has provided an analysis of the findings of previous studies conducted

on the topic of FLTA focusing on the sources of teaching anxiety, its effects on foreign
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language teaching and on the strategies used to overcome this issue. The next section

provides a description of the theoretical framework utilized throughout the study.

Section Four: Theoretical Framework

In this study, the phenomenon of foreign language teaching anxiety (FLTA) in non-
native pre-service English teachers was investigated using the theory of foreign language
anxiety (FLA) developed by Horwitz et al. (1986). Notwithstanding the fact that the theory
was developed as a result of anecdotal evidence and clinical data, a large number of studies
(Aidyn, 2016; Can, 2018; Marwan, 2007; Tum, 2015) using Horwitz et al.’s theory of FLA
as their theoretical model have corroborated its relevance to language learning (Trang,
2012). In order to better understand FLTA, it is important to be aware of what FLA is,
since they are interconnected. Horwitz and her colleagues (1986) believe that FLA affects
students negatively in learning a foreign language because they have to learn a language
which is completely new to them. According to the FLA theory, anxiety in language
learning is different from other academic related anxieties. Therefore, it is common to be
quite good at other subjects, and yet to encounter anxiety in learning a foreign language.
Horwitz et al. (1986) delineated three types of anxiety that might exist in a foreign
language classroom, which are communicative apprehension, test anxiety and a fear of

negative evaluation (see Figure 3).

Communicative
Apprehension

Foreign
Language
Anxiety

/ AN

. A fear of negative

Figure 3. Types of foreign language anxiety (Horwitz et al., 1986)
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The authors suggested that educators have to either help learners deal with anxiety-causing
situations or lessen the stress-provoking situations in the classroom.

Despite the fact that this theory is focused on foreign language learners, it is
applicable to the current study since non-native foreign language teachers are still
considered foreign language learners who are prone to be anxious as well (Horwitz, 1996).
Thus, Horwitz, who is one of the founders of the foreign language anxiety theory,
advanced this idea of hers and stated that anxiety in foreign language teaching might have
an egregious effect on the effectiveness of the language learning process as well.
According to the theoretical model created by Horwitz (1996), the main reasons for feeling
anxious during teaching are “1) a lack of confidence about target language proficiency, 2)
motivation and ego-investment and 3) the value of fluency in a second language” (p. 367).
According to Horwitz and Young (1991), having FLA does not mean that one has low
target language proficiency, as being insecure about using a foreign language might be a
reason for anxiety as well. Also, language teachers, who invest their time, effort and
energy to learn a target language, are not only expected to speak it fluently, but they have
to teach it too, and well-motivated language teachers take the responsibility for becoming
experts in their field (Horwitz, 1996). Moreover, the misconception about the value of
fluency in a target language makes language teachers feel more anxious about their
proficiency, although being fluent as a native speaker of a target language is quite rare
(Horwitz, 1996). Unfortunately, language learners’ behavior in their classrooms and
complaints from the members of the public, such as parents and students might also
provoke anxiety in teachers (Horwitz, 1996). As a consequence of the FLTA, teachers will
use less target language and reduce language-intensive exercises during the lesson, which
is likely to inhibit their students practicing the foreign language. The feeling of teaching

anxiety might be alleviated using several approaches: teachers should admit that they have
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FLA and the anxiety about their knowledge of the target culture; try not to be perfect as a
speaker of the target language, and imagine that they, nonetheless, have good speaking
ability despite their anxiety. Also, it is important to work on improving their target
language proficiency and get support from their colleagues and students (Horwitz, 1996).
The current study explored the case of pre-service teachers, who are still considered
to be learners of a new language, as they are university students, but at the same time they
are teachers who teach a foreign language in their teaching practicums. Thus, in this study,
| answered the research question, “How is foreign language teaching anxiety experienced
by non-native pre-service teachers?” using the theory of FLA, which considers learners of
a foreign language and the theoretical model of FLTA developed by Horwitz and her
colleagues, which focuses on foreign language teachers (see Figure 4). The theoretical

framework was used throughout the study to investigate the phenomenon of FLTA.

Learners Teachers
Foreign Foreign
Language Pre- Language
Anxiety service ~ leaching
(Horwitz,  teachers  AAnxiety
et al.. (Horwitz,

1986) 1996)

Figure 4. Venn diagram of the theoretical framework utilized to investigate FLTA
Conclusion
The aim of this chapter was to describe the theoretical framework that has guided
the entire process of this study and to review the literature to answer the research question
“How is FLTA experienced by non-native pre-service teachers?” In order the understand

the phenomenon of FLTA, some key concepts related to the subject of anxiety were
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described. Moreover, the information about the factors that provoke FLA and FLTA, their
effect on learning and teaching a target language and ways to overcome these issues were
revealed through an analysis of the literature on the topic.

The next chapter presents the methodology for the study, including the research
design, the site selection, the sampling, data collection instruments and procedures. Also,

the data analysis, the limitations of the study and its ethical issues are presented.
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CHAPTER THREE: METHODOLOGY

This chapter includes information about the methods used to investigate the
phenomenon of foreign language teaching anxiety (FLTA) for non-native pre-service
English teachers, which was the purpose of the current phenomenological study in the
Kazakhstani context. The chapter consists of five sections. Section One provides a
description of the research design, used to answer the research question “How is FLTA
experienced by non-native pre-service teachers?”” Also, the justification for the site
selection and sampling procedures are presented in this section. In Section Two, | describe
data collection tools. Data collection procedures and data analysis procedures are presented
in Sections Three and Four respectively. The last, Section Five, discusses ethical issues
and the limitations of the study.

Section One: Research Design, Site and Sampling
This section describes the research design utilized to investigate the phenomenon of

FLTA as well as the research site and sampling procedures.

Research Design. Phenomenology with Visual Arts Elicitation

In this research, | investigated the phenomenon of FLTA among non-native pre-
service English teachers using a qualitative research approach since it is “an inquiry
approach useful for exploring and understanding a central phenomenon” (Creswell, 2014,
p.10). As a researcher, | was interested in investigating the experience of pre-service
teachers while teaching a foreign language. Therefore, utilization of the qualitative
approach was applicable, as this approach enables researchers to explore “the intricate
details about phenomena such as feelings, thought processes, and emotions that are
difficult to extract or learn through more conventional methods” (Strauss & Corbin, 1998,

p.11).
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Within the qualitative approach, | chose a phenomenological study which was first
practiced by Edmund H.Husserl, who is considered the “father” of phenomenology
(Patton, 2015; Vagle, 2018). The main goal of phenomenology is to investigate people’s
experience when they are related to “other things” which might be a “good book, some bad
news, our favourite activity, an anxiety” (Vagle, 2018, p.20). According to Patton (2015),
the focus of a phenomenological study is to describe what people experience and how they
experience it. In my study, what people experienced was FLTA and my purpose was to
investigate how it is experienced. Moreover, phenomenologists’ main focus is to describe
“what all participants have in common as they experience a phenomenon” (Creswell, 2007,
p. 58), which is suitable to my study. Thus, phenomenology was the most appropriate
method to conduct this study and answer my research question.

In phenomenological research, different approaches might be used such as
descriptive, interpretive or the one guided by the Dutch school which includes both of
them (Dowling, 2004). Among them, I applied Husserl’s descriptive phenomenological
approach for my study since it is focused on the lived experience of participants and
enables to explore the phenomena by analyzing their descriptions (Dowing, 2004).
Therefore, | found this approach best suited for the current study to investigate the
phenomenon of foreign language teaching anxiety among non-native pre-service English

teachers.

Research Site

In Kazakhstan, there are 23 pedagogical colleges and 43 universities providing pre-
service teacher education, where future teachers are provided with teaching qualification
and diploma demonstrating their graduation (Tastanbekova, 2018). The main criterion for
the site selection was that it be a Higher Educational Institution (HEI) training English

language teachers, as the study investigated FLTA among pre-service teachers. For this
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reason, one of the HEIs in Kazakhstan which prepares future English language teachers
was chosen as a research site. This university aims to educate specialists in different fields,
including teachers of foreign languages. Thus, this HEI was selected as the research site
and the data was collected from the students of this university since it corresponded with
the main criterion.
Sample

| used purposeful sampling to recruit participants since using this type of sampling
“researchers intentionally select individuals to learn or understand the central
phenomenon” (Creswell, 2014, p.228). Therefore, I selected pre-service teachers with three
and half years of experience in the English program at HEI. Within purposeful sampling,
criterion sampling was the most appropriate for my study, as it involves investigating
individuals who meet some fixed criteria (Patton, 2002), Thus, the participant recruitment
for the study was based upon the following criteria: (1) to not be a native speaker of
English, as the study investigates FLTA for non-native pre-service teachers; (2) to be 18
years-old or older; (3) currently enrolled 4™ year students, who have more teaching
experience than those in earlier years; (4) to not belong to a vulnerable group of people,
which may include children as well as seniors, ethnic minorities, people who have chronic
ilinesses, and disabled people (Mannan, MacLachlan, & McVeigh, 2012). This, along with
the age minimum, minimizes the risk of the study. The participant criteria can be seen from

the Figure 5.
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A non-native 18 years
speaker of old or
English older

language

Not from the Currently
vulnerable enrolled 4th
group of year
population students

Figure 5. The criteria for participants of the study
In terms of the sample size, Morse (as cited in Sandelowski, 1995) stated that
phenomenology, aiming to understand the particular experience, includes about six
participants. For this reason, following the participants criteria (see Figure 5), | recruited
six participants. The table 1 below provides basic information about the participants of the
study.
Table 1

Information about participants
Ne Participants  Age  Gender Native  The knowledge  Teaching

language of other experience
languages
1 Aigul 21 F Kazakh  Russian, English 3 years
2  Makpal 20 F Kazakh  Russian, English 1 year
3 Marzhan 20 F Kazakh  Russian, English 2 years
4  Zhanna 21 F Kazakh Russian, 2 years
English, German
5 Gulzhan 21 F Kazakh  Russian, English 3 years
6 Dana 21 F Kazakh Russian, 3 years

English, Turkish

Section One provided a description of the research design. Also, the research site

and sampling were presented here. The next section presents data collection tools.
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Section Two: Data Collection Tools

Data collection procedures started on December 4, 2018 from the participant
recruitment and lasted a week during which I conducted six interviews and examined the
teaching preparation of the participants through document analysis.

To conduct this qualitative phenomenological study, | used the following data
collection instruments: a demographic questionnaire, semi-structured interviews, visual
arts elicitation, and document analysis (see Figure 6). These data sources were triangulated
in order to better understand how FLTA is experienced by non-native pre-service English
teachers. Data triangulation provided me with an opportunity to collect sufficient

information (Creswell, 2014).

Semi-
structured
interview

Figure 6. Data collection tools used to investigate the phenomenon of FLTA
Demographic Questionnaire
Before the interview, participants were asked to complete the demographic
questionnaire (Appendix A), which aimed to get some general information about
participants that were necessary for data analysis. To save the time, it was in the form of

questionnaire, and participants replied in written form to open-ended questions about their
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age, gender, native language, other spoken languages, and amount of time they have been
studying and teaching English.
Visual Arts Elicitation

The next tool of data collection was visual arts. | used it since art-based tools in
phenomenology enable participants to think deeply and reflect on their experience, it
supports their voices while studying sensitive issues (CohenMiller, 2018). Therefore, to
allow participants to think deeply about their feelings of FLTA and to encourage them to
discuss the topic, they were asked to create a drawing describing their experience of
FLTA. As soon as the participants completed the demographic questionnaire, they were
provided with some plain paper, crayons and markers to create drawings. Then, they
described what they had drawn, and their descriptions were recorded.

Using this instrument was advantageous to get more detailed information about
participants’ experiences of FLTA.
Interviews

Description of the drawings followed by semi-structured interviews. Semi-
structured interviews were used since they allow the researcher to obtain relevant
information and build a bigger picture of the situation by collecting in-depth information
and allowing interviewer to control the process by guiding participants (Merriam &
Tisdell, 2016). The interview instrument aimed at encouraging participants of the study to
reflect on their experience of FLTA (see Appendix B for the sample interview protocol).
The questions of the interview were designed on the basis of studies conducted previously
(Tum, 2015; Aydin, 2016; Horwitz, 1996). Interviews were conducted with the use of the
interview protocol, and probes were asked as well to elicit more detailed information

(Creswell, 2014). All the interviews were audiotaped with the permission of the
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participants. Also, | took some field notes during the interviews that were used while
analyzing the data.
Document Analysis

Additionally, I examined a full list of courses studied during the duration of the
program to get additional information about special courses student teachers take to
improve their proficiency and skills in the target language and in teaching EFL. This
allowed me to examine the teaching preparation of the students.

This Section presented tools utilized for data collection. The next, Section Three,

provides a detailed description of how the data was collected.

Section Three: Data Collection Procedures

In this Section, | described how data collection procedures occurred. A detailed
description of the procedures from getting approval to conduct a study to transcribing
interviews are presented.

Upon getting approval from Nazarbayev University Graduate School of Education
(NUGSE) Research Ethics Committee, | contacted the research site, where 1 would
conduct my study. | discussed the purpose of the study, possible risks and benefits with a
gatekeeper, who was the Dean of the Faculty. The gatekeeper informed me that | needed to
provide a permission letter from the university to be convinced that the research was being
conducted formally. For this reason, a letter, asking permission to conduct the study at
their site, was received from the university.

After getting permission to conduct the study at their site, I informed my
gatekeeper that data collection would be from December 4 to 14 (2018). | arrived at the
research site and had a face-to-face meeting with the gatekeeper on December 4 (2018).
After discussing the purpose and some other details of the study, the gatekeeper introduced

me to one of the teachers, who was responsible for organizing meetings with 4™ year
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students. Within two days (December 3-4), | visited lessons, where | talked to potential
participants in order to recruit them for my study. During the meetings, | distributed
recruitment letters (Appendix C), where students could find detailed information about the
study and | emphasized that the first six students who contacted me would be able to take
part in the study.

While waiting for participants to make contact, | analyzed documents, which was
one of the instruments of the current study. For this, first, I received permission from the
administration to conduct document analysis. After their allowance, | was provided with
necessary documents and I could get the hard copy of them. First six participants who
expressed desire to take part in the study and met the criteria above were selected. The next
step was scheduling a place and time for one-to-one interviews with participants. The
participants were interviewed separately off-campus to ensure the anonymity. According to
my plan, | had to carry out only one interview a day but there was a case when | completed
two interviews in one day. It is because one of the participant’s lack of time because of
examinations and | had to adapt to her. Thus, | spend five days on interviewing, and
finished my data collection on December 11.

Before starting interviewing participants, | provided them with a hard copy of the
Informed Consent Form (Appendix D), so that they were able to understand the purpose,
risks and benefits of the study as well as their rights. They were informed that despite the
fact that they had signed the consent form, they would be able to stop their participation
any time and not to answer the questions they do not want to. The form was in three
languages (Kazakh, Russian, English). After participants had signed the form, | started
collecting data for my study.

The participants were informed that | would audiotape our interviews. Each

interview started from a demographic questionnaire, which was paper-based, and took
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approximately 2-3 minutes to complete. Before giving them the questionnaire, I reminded
them once more about the confidentiality of the personal information, so that they could
feel more comfortable and give more reliable answers. While participants were filling in
the demographic questionnaire, | was revising my interview questions in order to give
them some space.

After completing the demographic questionnaire, participants were provided with
instruction for the next step, which was collecting data using visual arts. They were
informed that they would not have to worry if they were not good at painting, as the main
goal was not to create a picture, but to describe the feeling that they experience while
teaching English language. Using papers, markers and crayons, they created drawings
imagining they were teaching English in the classroom. As soon as they completed their
drawings, I asked them to tell me what they had created and asking the questions “What do
you feel?” “Why do you feel like that?”” and “What makes you feel like that?” By doing so,
I tried to elicit more information about their experience in teaching. Then, I moved to
interview questions, which were more specific and allowed me to get some useful
information missed while describing drawings. The audio recordings were saved in my
laptop and transcribed immediately (see Appendix E for a sample interview transcript),
which aided in updating some questions or modify them so that they were more
understandable for other participants.

After all the interviews were conducted, | read each transcript meticulously to get a
sense of them and started analyzing them. Analysis procedures are presented in the next

Section.
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Section Four: Analysis Procedures
This section provides a description of how the collected data was analyzed.
Moreover, the result of the document analysis, which was one of the data collection
tools, is presented in this section.
Data Analysis using a Phenomenological Approach

The data was analyzed to identify themes (Neuman, 2006), which led to better
understanding how FLTA is experienced by non-native pre-service teachers. Data
analysis process was based on Moustakas’s phenomenological approach described in
Patton (2015), which consists of seven steps: epoché, bracketing, organizing data into
meaningful clusters, eliminating extraneous data, identifying invariant themes, textural
description and structural description.

The first step was Epoché, which is a process in phenomenological analysis
where the researcher eliminates his/her personal biases, experience and knowledge
about the exploring phenomenon, so that the study is focused only on the participants
(Patton, 2015). According to Creswell (2013), it enables researchers “to take a fresh
perspective toward the phenomenon under investigation” (p. 80). Thus, aiming to put
away my personal beliefs, before examining data, |1 wrote my personal story (see
Appendix F) based on my teaching experience and set it aside.

Phenomenological reduction or bracketing is the second step. In this process,
attempting to identify the data in pure form, the researcher “brackets out the world and
presuppositions” (Patton, 2015, p. 575). Thus, to try to nullify personal biases and
predisposition, bracketing was utilized. My personal story, description of my teaching
experience and assumptions about the phenomenon of FLTA had been written before
the data analysis. While analyzing data, these notes were taken into account as separate

from the thesis study, allowing me to set aside my thoughts.
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According to Creswell (2014), data can be analyzed by hand or using qualitative
computer programs, which enables to facilitate the process of data analysis. For this
reason, qualitative data analysis computer software package NVivo 12, was chosen to
complete the next three steps: organizing the data into meaningful clusters, eliminating
extraneous data and identifying invariant themes. To organize and analyse, the data had
been imported into NVivo (see Figure 7), after which all transcribed data was read several

times to identify “significant statements” (Creswell, 2013, p. 193).
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Figure 7. Organizing data in Nvivo

As soon as significant statements had been identified, | classified them into
categories/meaningful clusters using open coding process (see Figure 8) described by
Creswell (2013). Each code/node was given a name through the techniques described in
Shawer’s (2017) study: in vivo, abstracting and borrowing from literature. In vivo code
names were based on participants’ actual words. In abstracting, I tried to summarize what
participants said and gave the name on the basis of my understanding. Also, some
codes/nodes were borrowed from the literature and from the theoretical framework of the

study since the data and the concept from the literature were matching.
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Figure 8. Classifying significant statement into categories

While classifying the data into categories or “meaningful clusters” (Patton, 2015, p.576),

irrelevant data were removed. Then, these categories were developed into “invariant

themes” (Patton, 2015, p. 576). Finally, I got three invariant themes with two to four sub-

themes in each (see Figure 9).
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Textural Description. Next step of the data analysis was textural description,
which is about “what” participants of the study experience in relation to the phenomenon
(Creswell, 2013, p. 193) of FLTA. In this stage, | described direct quotes and drawings of
the participants to portray what each participant feels in teaching English. It is significant
to include participants’ own words, as it enables to get more detailed information
(Moustakas, 1994).

Structural Description/Synthesis. In the final step of analysing phenomenological
data according to Moustakas (1994), the researcher describes the experience of participants
to identify the essence of the phenomenon addressing “how” the phenomenon is
experienced (Creswell, 2013). Thus, in this step, | developed a structural description that
reveals how FLTA is experienced by non-native pre-service English teachers.
Trustworthiness

Trustworthiness or rigor in a qualitative research is important to evaluate the value
of a research study (Lincoln & Guba, 1985). In other words, it supports the assertion that
the findings of the study can be trusted. To enhance the trustworthiness of the study, many
qualitative researchers use the criteria summarized by Lincoln and Guba (1985) including
credibility, dependability, confirmability and transferability.

Credibility. Credibility of the study is the most important criterion and it is an
analogue of validity in quantitative approach (Lincoln & Guba, 1985). It refers to whether
the study investigates what it aimed to study and if the findings show reasonable data
based on actual data gained from participants. Within two ways to ascertain credibility of
the study suggested by Streubert and Carpenter (1995), | used member checking, which is
returning back to the participants to validate the findings. However, due to the shortage of

time, I was not able to apply prolonged engagement, which requires long engagement with
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the participant in the setting to get richer data (Lincoln & Guba, 1985). Moreover, to
reinforce credibility of my study, triangulation of data sources was utilized as well.

Member checking. Member checking is “the most critical technique for
establishing credibility” (Lincoln & Guba, 1985, p. 314). It enabled participants to
examine the accuracy of the interpretation to identify whether they match their own
experiences (Creswell, 2013). To set up a credibility for my study, after completing data
analysis and identifying main themes, | contacted each participant by phone call since | did
not have an opportunity to meet them in person. All the participants were introduced with
the preliminary findings to reinforce the veracity of them and to determine whether the
finding correspond with the experiences of the participants. It is noteworthy that one of the
participants provided detailed description of her drawing in member checking [will be
portrayed in findings chapter], which was useful in presenting findings. Therefore, the
advantage of member checking was confirmed.

Triangulation of data sources. Utilization of multiple data sources confirmed the
credibility of the study, so in my study demographic questionnaire, visual arts, interviews,
document analysis, member checking and researcher notes were triangulated. It allowed
me to get better understanding of FLTA among non-native pre-service teachers.

Dependability and confirmability. Dependability refers to consistency of
findings, which means how stable they are over time (Lincoln & Guba, 1985). Connely
(2016) states that it is the same as reliability in quantitative research. In other words,
dependability indicates to the quality of data collection and analysis processes. It is
important to monitor if the researcher follows confirmed standards while analyzing data. In
terms of confirmability, it refers to whether the data is derived from the participants of the

study, not from the researcher’s viewpoints (Lincoln & Guba, 1985). Thus, in order to put
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away my personal view, | utilized bracketing. The focus is on how the researcher interprets
findings while analyzing them (Korstjens & Moser, 2018).

To establish dependability and confirmability, it is necessary to implement an audit
trail (Lincoln & Guba, 1985). Being familiar with the methodology of the study, raw data,
data analysis procedures and findings, so-called an external auditor examines them for
dependability and confirmability (Carcary, 2009). My supervisor was chosen as an external
auditor since she was the only person except for me having access to the raw data.

Transferability. Transferability indicates whether the findings of the study can be
applicable to other contexts (Lincoln & Guba, 1985). “Thick description”, which is
participants’ direct quotes, enables readers to identify if it is possible to transfer the
findings to their particular setting (Korstjens & Moser, 2018, p. 112), so | included them in
presenting findings of the study.

The Result of the Document Analysis

| used document analysis as one of the additional data sources. A printed version of
“Educational process plan” providing a description of all courses students take during
their study at the university was examined. Document analysis was included to examine
the preparation of pre-service teachers for teaching. According to the provided document,
it can be seen that during four years of study, pre-service teachers are provided with
several courses aiming to improve their English language proficiency, theoretical
knowledge as well as their teaching skills. Prospective teachers take separate courses for
English language phonetics, grammar, pronunciation, lexicology and many other courses.
Moreover, teacher candidates are taught communication skills in courses such as “Speech
communication,” “Practical foreign language communication” and “Oral Expression and

Public speaking.” Also, according to the document, there is a course of “The methods of
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teaching foreign languages,” in which prospective teachers are intended to be given an
opportunity to learn how to teach English effectively.

To sum up, the document analysis showed that during their study at university,
prospective teachers take various courses contributing to the development of their English
language proficiency and teaching skills.

Section Four presented how the data was analyzed using Moustakas’s (1994)
framework for phenomenological analysis. Moreover, the result of the document analysis
was described in this section. The next, Section Five, provides a description of ethical

issues and limitations of the study.

Section Five: Ethical Issues and Limitations
This section presents the information related to ethical issues of the study. Also, the

limitations of the study are discussed in this section.

Ethical Issues

NUGSE Research Committee reviewed the research proposal to guarantee that the
researcher protects the rights of the participants. The study was qualified as “No more than
minimal risk research” since all participants were at least]18 years old and they did not
belong to a vulnerable population group. To minimize the risks of the study and to
guarantee confidentiality, the name of the university was not made public and the
participants were given pseudonyms instead of their real names. As potential participants
contacted me directly, the university administration did not get any information about
them, and the interviews were conducted in a private location off-campus.

The recorded audio of the interviews and the transcriptions of the interviews were
kept on a password protected phone and laptop accessible by only the me and my thesis

supervisor. Contact information used to recruit participants and invite them to the
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interviews was removed from my phone and laptop after completing member checking. All
the data will be destroyed after my graduation.

Before the interview, all participants were given time to get acquainted with the
detailed informed consent form, where they could find information about the purpose of
the study as well as their rights and voluntary nature of the study, so they can withdraw
any time without negative consequences, if they do not want to continue their participation.
All the interview questions were cautiously checked by my supervisor to ensure there were
no offending or disrespectful questions. To minimize possible risks during the interview,
participants were allowed not to answer the questions they deem sensitive and skip them.
Limitations

The selection of participants who meet certain criteria is one of the limitations of
the study since using criterion sampling, researchers may fail to consider others’ role in the
process (Palinkas et al., 2015). Thus, the opinion of educators, university teachers training
pre-service teachers and mentors who guide them during teaching practicum were not
considered while investigating the phenomenon of FLTA for non-native pre-service
teachers. Also, there was not a great deal of variation in the participants’ age, which also
might limit the findings. Another limitation is time provided to collect date from
participants. As a phenomenological interview is complicated, it requires a great amount of
time to examine the phenomenon (Padilla-Diaz, 2015). However, | had only two weeks for
gathering data. Also, Padilla-Diaz (2015) noted that the researcher should have exceptional
skills in conducting in-depth interview. Yet, as | was not a seasoned interviewer since it
was my first experience in conducting a research, I might not have elicited sufficient
information from the participants, which is likely to be one more limitation of this study.

Conclusion
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The purpose of this chapter was to describe methods used to conduct this study on
the phenomenon of FLTA among non-native pre-service English teachers in the
Kazakhstani context. The research design, site and sampling, data collection tools,
procedures were included in his chapter. Moreover, analysis procedures including the
process of data analysis and the result of the document analysis were described in this
section. It was concluded with a discussion of ethical issues and limitations of the study. In

the next chapter, | present the Findings of the study.
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CHAPTER FOUR: FINDINGS

This chapter presents the findings of the study, which investigated the phenomenon
of foreign language teaching anxiety (FLTA) in non-native pre-service English teachers. It
is based on the phenomenological analysis developed by Moustakas (Patton, 2015). The
first Section presents background information for each participant gained as a result of a
demographic questionnaire. Section Two describes the invariant themes. Section Three
provides the textural description of the phenomenon for each participant using excerpts
from the interviews and the descriptions of the drawings created by participants. In the
Fourth Section, the structural description is presented along with the essence of the
phenomenon of FLTA. Finally, | summarize and conclude this chapter and present the next
one, Chapter Five: Discussion.

Section One: Introducing the Participants

Participants of the study were 4" year students who had more teaching experience
than those in earlier years. All six participants’ native language was Kazakh. However, one
of them reported her first language was Russian, as her mother was Russian. All the
participants speak at least three languages: Kazakh, Russian, English. Two participants
reported that they speak languages other than above mentioned three. One of them speaks
German, whereas the second one speaks Turkish. Document analysis revealed that
participants study a second foreign language, which might be German or Chinese
depending on their choice at the beginning of the course. However, only one participant
noted she spoke German. All the participants had at least one year of teaching experience,
where they taught English.

Aigul. Aigul is a 21-year-old woman whose first language is Kazakh, is fluent in
Russian as well. Despite studying English for 10 years and having three years of teaching

experience, she noted she was not good at it. At the beginning of the interview, Aigul
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admitted that teaching is not her favourite profession, and it was a spontaneous decision to
choose this major. However, she enjoys teaching, especially it is interesting for her
practicing teaching English with her siblings. From her words, it was easy to notice that
notwithstanding the fact that Aigul does not like teaching, she feels a responsibility to
make the teaching process effective, so that students get good knowledge.

Makpal. Among all the participants, Makpal has the least teaching experience
since she has not done private tutoring as other participants. She has been studying English
for four and a half years. Her native language is Kazakh, and she also can speak Russian.
As a previous participant, Aigul, she considers herself as a responsible person for a
situation happening in the classroom. Mostly, she worries about low-performing students,
who do not show any interest in learning English. Makpal believes those students do not
fully understand the necessity of English language in their future career, and this a reason
for why their desire of learning this subject is low.

Marzhan. Marzhan introduced herself as a person who really enjoys working with
students. Her native language is Kazakh, and she noted that she was good at Russian and
English. She has been studying English for five years, and her teaching experience is two
years. The first days of teaching are quite difficult for her since she does not feel
comfortable with people whom she does not know. However, after several weeks, when
she gets used to students, she becomes more confident and teaching process turns into a
real pleasure.

Zhanna. Zhanna is Kazakh, but she noted that her native language was Russian
because her mother was Russian, and she speaks Russian at home. However, she graduated
from a Kazakh school, and speaks it very well. Zhanna considers that anxiety is a common
feeling for novice teachers. She has two years of experience in teaching Kazakh and

Russian along with English. However, she is only a private tutor of Kazakh and Russian
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and does not teach them at school as English. Notwithstanding this fact, working with
children and practicing teaching, even it is not English, make her more confident, and
when she teaches English at school, she feels herself more experienced.

Gulzhan. Gulzhan’s native language is Kazakh, and as other participants, she
speaks Russian and English. She has spent seven years studying English and three years
teaching it. Gulzhan likes teaching and really enjoys when she sees the results of her work
and she even relishes the preparation for classes. She considers that each student needs an
individual approach, as they are different, they have different levels of language
proficiency, so teachers are responsible to meet students’ needs.

Dana. Dana’s native language is Kazakh, but she attended Russian school. Dana
has been studying English since she was 5 years old, and she has three years of teaching
experience: one year at university during teaching practicum and she also has been a
private tutor for three years. Also, she is fond of learning Turkish language. She said she is
a member of the debate club, so she is very good at public speaking, and it makes her more

confident when she performs in front of a class as a teacher.

Section Two: Invariant Themes

Analyzing data following Moustakas’s approach (see Chapter Three for analysis)
led to the identification of invariant themes regarding the FLTA and enabled to find an
answer to the research question “How is FLTA experienced in non-native pre-service
teachers?” As a result of the data analysis, three major themes with two to four sub-themes
each were identified. The first theme is “Feeling Insecure about Teaching” including four
sub-themes: (1) lack of experience; (2) sense of responsibility; (3) communicative
apprehension; (4) personality. The second invariant theme “Worrying about Proficiency in
English” consists of two sub-themes “feeling incompetent due to limited language

proficiency” and “unexpected questions.” There are two sub-themes “administrative
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review” and “public’s opinion” constituting the third major theme “Experiencing a Fear of
Negative Evaluation.”

Data analysis showed that all the participants experienced the three aforementioned
invariant themes, whereas the sub-themes related to fewer participants. The table 2 (see
below) provides detailed information about participants’ experiences Of invariant themes
as well as sub-themes.

Table 2

Participants’ experiences 0f invariant themes and sub-themes
Themes Aigul Makpal Marzhan Zhanna Gulzhan Dana
Invariant Theme 1: Feeling
insecure about teaching

Sub-theme 1: Lack of X X X X X X
experience

Sub-theme 2: Sense of X X X X X X
responsibility

Sub-theme 3: Communicative X X X
apprehension

Sub-theme 4: Personality X X X X X

Invariant Theme 2: Worrying

about Proficiency in English

Sub-theme 1: Feeling X X X X X X
incompetent due to limited

language proficiency

Sub-theme 2: Unexpected X X X X
questions

Invariant Theme 3:

Experiencing a fear of

negative evaluation

Sub-theme 1: Administrative X X X X
review
Sub-theme 2: Public’s opinion X X X X X X

Invariant Theme 1: Feeling Insecure about Teaching

The first and most conspicuous theme was feeling insecure about teaching. All six
participants reported experiencing insecurity about teaching. Insecurity means being
uncertain and self-doubting about your teaching abilities. In other words, teachers lose

confidence when they are in the classroom, and it is possible to end up with a failure. The
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participants reported that they experienced insecurity, but they did not know the reason for
it. For instance, it can be seen from the interview with Gulzhan: “I do not know why, but
when | am in the classroom, and students are looking at me, | get lost. | am not confident
about teaching. As a consequence, I become stressed.” However, not all teachers
experience insecurity in the classroom, but some might face it in a preparation stage. For
example, Marzhan noted that she spent a lot of time to get prepared for a lesson since she
Is not confident whether the information she is going to teach is relevant or not. She
explains: “Maybe, I am too worried about teaching, which deprives me of certainty.” From
the excerpts given above, we can see that teachers are not aware of the reasons for being
insecure during teaching. As a result of the data analysis, four sub-themes related to the
Theme 1 “Feeling insecure about teaching,” were identified: (1) lack of experience, (2)
sense of responsibility, (3) communicative apprehension, and (4) personality.

Sub-theme 1: Lack of experience. Participants’ lack of experience directly relates
to feeling insecure about teaching since all the participants reported feeling insecure
because they do not have enough experience. Students do not take them seriously since
they are young teachers with no teaching experience. Thus, they feel diminished by their
age.

Gulzhan noted that during teaching practicum, she had to work with high school
students, who were only two or three years younger than she was, and students treated her
as if they were friends, not a teacher and students. Hence, it is troublesome for prospective
teachers to control students in the classroom due to their inexperience. Also, most of the
teacher candidates face difficulties at the beginning of the teaching career. For example,
Makpal describes the reason for experiencing challenges in the initial stage of teaching as

below:
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In the beginning, we do not know what might happen in the class. We have only
theoretical knowledge, but in practice it is different. It is difficult to identify what
method might work best. However, when you get acquainted with students and
conduct some classes, you get used to, so it becomes easier to work, but it requires
time.
Therefore, Makpal’s explanation shows that not having enough experience might be an
obstacle for pre-service teachers at first. Another participant, Aigul, reported:

We have a course where we learn about the methods of foreign language teaching.

We get only theoretical knowledge here, but we do not have an opportunity to

practice teaching in front of the audience, so when we are in a real class it is

difficult to adapt.
Aigul’s words also refer to the lack of practice and experience in teaching, which
consequently might lead to teaching anxiety.

To sum up, inexperience in teaching is one of the major hindrances impeding
effective teaching of teacher candidates. Notwithstanding the fact that pre-service teachers
are barely experienced in teaching, they have a sense of responsibility and try to make a
learning process successful.

Sub-theme 2: Sense of responsibility. Sense of responsibility can be correlated to
the feeling of insecurity because when teachers try to meet students’ needs and to conduct
effective lessons, they started to worry about it, and it leads to the insecurity. For example,
we can see it from Zhanna’s explanation: “We take a responsibility to teach students. We
are not going just to earn money. We have to educate a future generation. | always think
about it and worry whether I teach properly.” Thus, attempting to meet students’

expectation, teachers are always on the lookout for a successful lesson, which might take
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too much time for preparation. Also, students’ state during the lesson affects teachers, so
they become worried and lose confidence. Dana explained it in this way:

I notice all the emotions and if | notice one or two faces that are showing negative

emotions, if I think that they are bored or do not understand something, | feel as it

is my fault. | have to do something and become nervous, so that makes me less
confident.

The same feeling was experienced by Zhanna and Marzhan regarding feeling
insecurity due to the students’ states. For instance, Marzhan noted: “When students look at
me with confusing and frustrating faces, | feel as if | am lost, and | start doubting if | am
teaching properly.” Then Zhanna also explained: “I do not know why, but if students show
unsatisfied faces, I just become worried and it makes me less confident.” Teachers
consider it is their liability and blame themselves for not being able to teach. We can see it
from Gulzhan’s explanation: “If your students do not understand your explanation, it is not
their fault, it might be yours. You probably have not chosen an effective method, so you
have to change it.” Hence, Gulzan’s description shows that teachers deem they are in
charge of everything happening in the classroom, and this sense of responsibility causes
insecurity whether they teach in the right way.

From the excerpts given above, we could see that prospective teachers feel insecure
due to the feeling of responsibility. Along with a sense of responsibility, communicative
apprehension is also one of the sources provoking teaching anxiety.

Sub-theme 3: Communicative apprehension. Communicative apprehension, or
speaking anxiety is also related to feeling insecure about teaching since not being able to
speak a language induces uncertainty in students. Notwithstanding the fact that the
participants of this study take special courses to improve their speaking skills, it was

identified that communicative apprehension is one of the sources inducing their teaching
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anxiety. For three participants of the study, speaking in front of the class is a source to be
anxious since they feel as though they are making a public speech. For example, Aigul
explained:

Despite not being too big, a class is an audience for me, so even there, | feel

stressed because | am not Kairat Nurtas [a famous local singer] who is too

confident and who is get used to performing in front of the audience.
Two other participants also experienced speaking anxiety since they lack experience in
working with the class and speaking a language other than native provokes more anxiety.
For instance, Gulzhan explained: “I am not confident to speak English because it is not my
native language, and I get stressed when | have to speak as well as teach it to others.”
Surprisingly, compared to other participants, speaking is advantageous for Dana since she
likes “working with students and has experience in public speaking.” She explains that this
skill “saves her in difficult situations,” as she is able to catch students’ attention due to
confidence in speaking.

In conclusion, speaking a foreign language causes a problem for half of the
participants. On the other hand, one of the participants find it useful. She described herself
as a confident person and it helps her in speaking, which might mean personality is also a
cause for feeling insecurity.

Sub-theme 4: Personality. Personality appears to be related to feeling insecure
about teaching since owing to several personality features unexperienced pre-service
teachers lose confidence while teaching. All but one of the participants referred to their
personality as an issue during teaching. According to them, they do not feel comfortable
because of their personality. For instance, Aigul considers herself as introvert, and it

causes a problem for her to adapt to a new environment:
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| am an introvert person, and | find it difficult to communicate with others. When |
am in a new place, | get quiet. The same situation happens when | am in the class. It
is hard for me to work with people whom I do not know well. For people who are
confident, it is easy, but not for me, unfortunately.
In the excerpt given above, the participant noted that for those who are confident it is
easier to work with new people, thus showing that who are less confident experience
troubles.

Therefore, we can see that personality is a cause for feeling insecure during
teaching. Marzhan also noted that her shyness has an adverse effect on her. She explained:
“I am very shy, and it is the reason why I become stressed while teaching or performing.
Of course, it affects negatively when | take examinations as well as when | teach.” Thus, it
can be seen that due to participants’ personality prospective teachers undergo insecurity in

teaching.

Invariant Theme 2: Worrying about Proficiency in English

The second major theme was worrying about proficiency in the target language. As
a result of the data analysis, it was identified that all participants experience difficulties in
teaching English since it is not their native language. The participants admit that they are
not proficient enough in English since they are still considered as learners of the target
language. Thus, they worry about mistakes they might make while teaching, and as a
consequence, they become anxious and stressed. As teachers tend to be skeptical about
having adequate knowledge to teach English, it usually hinders delivering successful
lessons.

Worrying about proficiency in a target language can be seen in the form of feeling
incompetent due to the low level of the target language. That means acknowledging the

low level of their knowledge in English, teachers start doubting in their teaching abilities,
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and it leads to anxiety making them worry while teaching. Also, unexperienced pre-service
teachers are likely to experience stress due to unexpected questions from students. They
are not quite positive of their knowledge in English, so during the lesson, they usually
expect questions, which are difficult to answer, from students. It also provokes anxiety in
teachers. Prospective teachers’ feelings of incompetency because of limited language
proficiency and their anxiety due to unexpected questions from students will be described
separately in the next two sub-themes below.

Sub-theme 1: Feeling incompetent due to limited language proficiency. Feeling
incompetent due to limited language proficiency is directly connected to the invariant
theme “worrying about proficiency in a target language” since when you are aware of your
incompetence, you do not want others to notice it, and start worrying about it. All six
participants reported they feel incompetence owing to their low level of English. Two
participants Zhanna and Dana noted that they experience inconvenience when they do not
pronounce words correctly. For example, Dana noted:

Not every teacher has very good pronunciation, and it is a problem. If you make a

mistake in pronunciation, kids may ask “Whaat? How do you pronounce

[surprising voice]?” Of course, I lose confidence when students notice my

mistakes.

In terms of pronunciation, Zhanna stated: “I think a lot and worry about pronouncing
words correctly, as | had problems with it as a student, teachers used to criticize me for
mispronouncing words.”

Moreover, five out of six participants believe they lack content knowledge which
makes a teaching process difficult. Dana explained: “I feel anxious because of my own
knowledge since | am not good at English. I cannot explain the topic to my students.” As

can be seen from this excerpt from the interview with Aigul: “I admit that I am not a
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proficient user of English, so | cannot say | know everything. Thus, | worry from the
moments when students ask something | do not know.” From this quote, we can see that
Aigul is not confident about her language proficiency, so do other participants, and it leads
to experience anxiety about teaching it.

Dana tries to avoid conducting writing activities since she has to check them as
soon as students complete the task, but she experiences uncertainty. She noted: “How can I
check if I am not sure whether it is correct or not. | cannot do that. That is why | usually try
to conduct speaking activities and discussions because | am very good at speaking.” From
Dana’s description, it can be seen that teachers try to teach what they want and what they
can, but not what they have to. Therefore, it can be concluded that prospective teachers
consider themselves as not proficient enough in English to teach it to others, and it causes
anxiety and stress. As a result, they just try to simplify their tasks or to get prepared more,
which takes too much time. However, pre-preparation does not always work since students
might ask unexpected questions.

Sub-theme 2: Unexpected questions. Notwithstanding the fact that teachers get
prepared to their classes, students might ask questions teachers find difficult to answer.
Three participants noted that unexpected questions cause them troubles during teaching.
Makpal noted: “I fell stress during the lesson even though | am prepared because students
might ask something that | have not prepared. It is like out of the blue.” Marzhan also
undergoes stress while awaiting students’ questions, and she described her state as below:

If my students raise their hands when | am delivering a lesson, | become nervous

because they find something difficult and want to ask me. What if | do not know

the answer? I do not understand what is going on with me, it is like an “explosion

inside me.”
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This excerpt from the interview with Marzhan reviews that she is quite worried
about being incapable to explain to students what they want to know. Thus, it can be
concluded that despite being well-prepared teacher candidates feel anxiety while teaching

because they cannot foresee the questions that might be asked by students.

Invariant Theme 3. Experiencing a Fear of Negative Evaluation

As a result of the data analysis, it was identified that prospective teachers
experience a fear of negative evaluation, which is the third major theme. All six
participants noted that they worry about being negatively evaluated by students, parents,
their peers or mentors, and school administration. During the teaching practicum, pre-
service teachers attend each other’s classes to get experience. However, for some of them,
it causes concern, as they are not quite positive about their knowledge in English, and fear
that it might be noticed by their peers. Mentors, who are normally English language
teachers, also have to be present in the class to assess practitioners’ teaching abilities and
provide them with advice. Yet, it is not always advantageous, but might affect student-
teachers negatively, and as a result, they become stressed.

Data analysis showed that the participants mostly worry about the assessment of the
administration members, which will be described in the sub-theme 1. Furthermore, it was
found out that public’s, which might be their peers, students, and parents, opinion also is
anxiety provoking factor for the participants. The findings related to the public’s opinion
will be presented in the second sub-theme.

Sub-theme 1. Administrative review. This sub-theme can be correlated to the
invariant theme “EXperiencing a fear of negative evaluation,” as the administration is a
charge of assessing teaching procedure. Four participants feel anxious and start to worry
when a principal or a vice-principal visit their classes. Aigul and Gulzhan emphasized the

significance of following a lesson plan, and when school administration come to review
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their classes, they get worried thinking whether they are adhering to the lesson plan or not.
For instance, Aigul noted:

There are administration members who constantly visit our classes. They require us

to conduct classes in accordance with a course plan, but it is not always possible

due to several reasons: lack of time, students’ language level, complicated themes
requiring more time, etc. Therefore, | worry that the administration might assess me
as an “incompetent teacher.”

Similar to what Aigul said, Gulzhan noted:

Sometimes it is impossible to do everything as planned, so I can change something

during the lesson. However, when there is somebody from the administration, |

cannot. They might criticize me while analyzing my lesson. Therefore,
administration’s visit makes me stressed.

Other participants also mentioned about a fear when their classes are being
reviewed. For two of the participants, it is stressful if students keep silent. Zhanna noted
that students are usually passive and do not participate in activities when a principal is in
the classroom. Makpal also referred to this situation:

If I check homework or ask questions on the topic they have learned, and they do

not answer, it really makes me anxious. If somebody from the administration is

reviewing my classes this time, it is even more stressful since they will evaluate me
depending on how active my students are.

From the aforementioned excerpts, it can be seen that administrative review is one
of the sources causing anxiety in prospective teachers, as they fear of being evaluated
adversely. However, teacher candidates showed concern not only about the

administration’s monitoring but also about others’ opinion of them.
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Sub-theme 2. Public’s opinion. The sub-theme “public’s opinion” is also related to
the invariant theme “experiencing a fear of negative evaluation” since as a result of other’s
opinion, teachers might be evaluated. Thus, if somebody has a negative opinion about you,
you might be assessed adversely. What others think about their teaching skills is one of the
concerns pre-service teachers experience while teaching and all the participants of the
study noted it. Three of them reported about students’ negative reaction during the classes
when teachers are not able to answer the questions or forget some words. When | asked
how they feel in front of the class, Aigul answered: “They look at me as if they are
criticizing me, which concerns me. Therefore, | start thinking about not making mistakes.
Otherwise, students might consider that I know nothing.” Zhanna noted that sometimes
parents come to the class and control her and complain if their children do not participate
actively during the class. Gulzhan noted about mentors’ control. She explained: “Mentors,
I mean English language instructors of the school are usually in the class when we deliver
classes. Honestly, | feel stressed because | am aware that they will assess my teaching
skill.” Thus, it can be seen that other’s opinion is one of the challenges pre-service teachers
have to deal with while completing their teaching practicums.

This section presented three invariant themes along with sub-themes embedded
within them. The excerpts from the interviews were utilized to demonstrate each theme
and sub-theme. In the next chapter, | provide the textural description of the investigated

phenomenon according to the steps suggested by Moustakas (Patton, 2015).

Section Three: Textural Description
In this section, | provide the textural description of foreign language teaching
anxiety (FLTA) in non-native pre-service English teachers. The textural description is a
written description of “what” participants of the study experience in relation to the

phenomenon (Creswell, 2013, p. 193). Invariant themes, excerpts from interviews and
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participants’ drawings elicited to enhance the phenomenological interview (CohenMiller,
2018) were utilized to develop the textural portrayals.
Textural Description: Aigul

Aigul described her feelings during teaching as very confident when she is well-
prepared. However, “the greatest fear” for her is spontaneous questions from participants,
which she will not be able to answer.

All the participants were asked to create a drawing before the interviews. When
asked to describe the drawing (see Figure 10) based on her experiences during teaching
practicum, Aigul explained it in this way:

If 1 am well-prepared, | feel very confident. However, there might be situations

when | do not understand the topic myself, and I cannot explain it to others. | feel

stressed at such moments. Students ask you, but you do not answer because you do

not know. It is really fearful and embarrassing.
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Figure 10. How I feel when students ask unexpected questions (drawing by Aigul)
Sometimes students want to test how well your English is and start asking things
which are not related to the topic you are teaching. Notwithstanding the fact that |

have prepared any details for my class, I get lost in such situations, as they might
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know the answer themselves, and they are just testing me. | feel stressed. | am
afraid of such moments.
From Aigul’s description, we can see that mostly she worries about being incompetent in

front of the class. Moreover, she concerns about being tested by her students.

Textural Description: Makpal
When asked to create a drawing about her feelings during teaching Makpal created
a drawing (see Figure 11) representing herself as a traffic cop/police officer regulating
traffic. She explained:
| have drawn a police officer since they are usually in a uniform, so do we, of
course, we do not wear the same clothes as policemen, but it should be strict classic
style. When you enter a class, you should present yourself as a responsible person
for everything happening here. There might be different students in the class: active
or passive. It is a big responsibility to control them and to involve them all in a
learning process. Moreover, students might argue or make noise during completing
tasks. If a traffic cop regulates traffic, it is my responsibility to put everything in

order in a class. Otherwise, an accident might happen, or I may fail in teaching.
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Figure 11. | see myself as a traffic cop directing traffic (by Makpal)
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To sum up, Makpal considers herself responsible for everything happening in the

classroom, so class control is in the forefront of her mind in organizing the learning

process.

Textural Description: Marzhan

Marzhan described herself as a shy person, and it takes too much time to get used to
any new environment. When asked to create a picture of herself in the classroom she

created two drawings: the first one (see Figure 12) describes her feeling when she enters a

class for the first time. She explained:

My first meeting with students, mmm, | enter a class. Everybody is looking at me. |

feel as though | am on the scene, and all spotlights are directed to me.
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Figure 12. My first meeting with students (drawing by Marzhan)
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Really fearful and it is hard to understand what is happening. | do not see 15 or 20
students in front of me, which is an actual number of students, but 200-300 people
looking at me. | am very worried. | might forget everything | have learned.

She thinks it is due to her personality. Despite being well-prepared to a class, she might get

anxious before the start of the lesson. Marzhan described her state as:
My heart starts pounding very strongly as if something is going to happen to me or

as if something had already happened. This is a fear. Something will happen now.
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Something will go wrong. Everything starts shaking. My hands begin to tremble. |
get a little nervous. This is when I have just come to practice.

... In term of the second picture (see Figure 13), it describes my feeling after
spending some time with students. In the picture, you can see a girl looking at stars
in the sky and dreaming. It is what | really like doing because | feel comfortable
while doing it. Stars in the picture are my students in the class. | do not have that
fear which was in the beginning, I get used to working with them. Now, | like them

in the same way | like stars.

Figure 13. After getting used to students (drawing by Marzhan)
... At the beginning of the teaching practicum, I experienced anxiety. I had to teach
English to fifth-grade students. They were very noisy. | felt as if | was lost in the
forest. | was aware that it was not just practicum for six weeks, but it was also my
future profession, it was what | would do in my whole life. | have to teach children,
it seems like a heavy burden on my shoulders. Thus, | sometimes start doubting
whether I am on the right track. Have | chosen my profession properly?
In conclusion, for Marzhan, the biggest fear is the first days of the teaching practicum as
well as the beginning of the class. In other words, she experiences anxiety in teaching due

to her lack of experience.
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Textural Description: Zhanna
When asked to draw a picture describing feelings in the classroom, Zhanna took the
role of a knight:
| have created a picture (see Figure 14) of a knight of the castle Camelot protecting
people from a dragon. | feel myself in the same way in the class because | am
responsible for providing students with necessary and useful information and
remove the irrelevant one. You do not have to confuse children with complicated
info and select only the proper one.
... Also, a dragon might be a fear impeding my teaching process, but I am not
afraid of it. As a knight, | can fight against it and | try to overcome it because it
might affect negatively teaching process. As a consequence, students will not be

able to get good knowledge.

Figure 14. Fighting against my anxiety (drawing by Zhanna)
To sum up, Zhanna, like Makpal, feels herself responsible for making a language learning
process successful and fight against the obstacles impeding her teaching.
Textural Description: Gulzhan
Gulzhan when asked to create a drawing representing her feelings during teaching

created a drawing (see Figure 15) where she is in the classroom with a lot of students and
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observers. Also, around her, she put down factors concerning her during the lesson. What

Is interesting, she outlined her picture and she does not look stressed, but there is a smile in

her face. She explained her drawing:
In this picture, | am in the centre of a class delivering a lesson, and | am worrying
about low-performing students, that they might not understand my explanation. It is
what | usually feel. That is why I always try to find an individual approach to every
student in the class. However, it is difficult to find the time, so I start losing myself.
At the same time, | am thinking about not making mistakes because | have to show
myself as a teacher who knows everything. When administration visits my classes,
my fear is doubled, as | worry about involving every student, not making mistakes

as well as following a lesson plan because my lesson is being observed.
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Figure 15. Me, in the classroom (drawing by Gulzhan)
... Students are looking at me, and they want me to teach them or to learn
something from me, but | do not know. I cannot explain it, so, | feel inconvenience.
Maybe, I am not confident. | do not know. | do not want, and I try not to show that

| am anxious. At the same time, | experience a fear, but it is difficult to explain
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what feeling it is. As | mentioned, | just start smiling and do not show uncertainty
in front of the audience.
From Gulzhan’s description, it can be seen that as other participants, she experiences
teaching anxiety owing to the responsibility towards students. Moreover, for Gulzhan,
administration’s control is another reason provoking anxiety during the teaching process.
Textural Description: Dana
Dana sees her as a marathon runner (see Figure 16) while teaching. She explains
her drawing:
I might have several emotions during one lesson. Especially, it happens in the
beginning. | feel like I am running a marathon. Like a runner. Because, at the
beginning of the lesson, | feel so energetic, full of everything, like | am prepared,
and 1 am more confident. But, at the same time, | am very sensitive to all the
emotions. That is why | drew here different emotions of students. | am running, |
start the lesson, everything is active, I am smiling, and | am active. But, step by

step, this energy is decreasing, and my speed is becoming slower.
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Figure 16. | see myself as a marathon runner while teaching (drawing by Dana)
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... Because | think I use all my strategies, techniques, knowledge at the beginning
because | am a little bit nervous anyway. Because | have lots of students watching
at me and of course it makes me feel nervous for the reason that | am very sensitive
to people's emotions. | notice all the emotions and if | notice one or two faces that
are showing negative emotions, if I think that they are bored or do not understand
something, | feel as it is my fault, I have to do something, and | become nervous, so
that makes me less confident, less confident and less confident. That is why, like
90-80-70, it goes down and down. So, by the end of the lesson, when the bell rings,

I, mmm, how to say, | become happy.

... the moment when you cannot explain to your students the topic. Sometimes,

even | understand some grammar structures, but I cannot explain it. So, students

become disappointed and | am afraid that they are not going to show good results
because of my fault. Like, they might fail because of me, and probably, they will
hate English. So, I have to be more responsible in getting prepared to classes.
In conclusion, Dana mostly concerns about her students, what they think of her and their
reactions to her teaching. For her, negative emotions on her students’ faces are the main
reason inducing anxiety.

Across all the textural portrayals, four participants, namely Makpal, Zhanna,
Gulzhan and Dana, reported they experience anxiety during teaching due to the sense of
responsibility. If Makpal considers herself responsible for everything happening in the
classroom, Zhanna and Gulzhan think their responsibility is to involve all the students in
the learning process providing them with useful information. As for Dana, she feels
anxious when students do not understand her, and it encourages her to be more responsible

in conducting classes. Also, Aigul noted that she is more confident when she is prepared,



FOREIGN LANGUAGE TEACHING ANXIETY 77

whereas Marzhan reported that because of her personality and inexperience she
experiences anxiety even though she is well-prepared to conduct a lesson.

This section addressed the description of textural portrayal of FLTA in non-native
pre-service English teachers based on the drawings created by the participants and their
descriptions within the interviews. The next section provides the structural description of
the investigated phenomenon.

Section Four: Structural Description

This section addresses the development of structural description, which portrays
“how” the phenomenon of Foreign Language Teaching Anxiety is experienced in non-
native pre-service English teachers. As a result, the essence of the phenomenon became
identifiable.

Invariant Theme 1: Feeling Insecure about Teaching

All six participants noted that they undergo insecurity while teaching English. They
are susceptible to teaching anxiety, as a consequence of inexperience in teaching, a
responsibility to deliver successful lessons, anxiety in speaking English and their
personality.

Invariant Theme 2: Worrying about Fluency in English

Foreign Language Teaching Anxiety can be experienced as a concern about
proficiency in a target language. The findings of this study showed that prospective
teachers tend to worry about their limited language proficiency, which force them to spend
too much time on preparation. However, as some participants reported, unexpected

questions from students might cause anxiety as well.

Invariant Theme 3: Experiencing a Fear of Negative Evaluation
Non-native pre-service English teachers appear to experience a fear of negative

evaluation. Administration’s visit, their peers’ presence in the classroom, mentor’s
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feedback about their teaching and what students might think about them are the main

reasons why prospective teachers are likely to be anxious about being negatively assessed.

The Essence of Foreign Language Teaching Anxiety

The findings of the study considered the research question “How is FLTA
experienced in non-native pre-service English teachers?”” based on the theory of foreign
language anxiety (Horwitz et al., 1986) and Moustakas’s phenomenological approach
(Moustakas, 1994; Patton, 2015). The essence of Foreign Language Teaching Anxiety
in non-native pre-service English teachers is a feeling of insecurity about teaching,
worrying about fluency in English and experiencing a fear of negative evaluation.
Conclusion

This chapter presented the findings of the study to understand how FLTA is
experienced by non-native pre-service English teachers. It consisted of four sections
providing information about the background of the participants, invariant themes, the
textural description, the structural description of the phenomenon of FLTA, as well as the
essence of the phenomenon of foreign language teaching anxiety for non-native pre-service
English teachers. In the next chapter, Discussion, | present the interpretation of the
findings in relation to both the reviewed literature and the theoretical framework of the

study.
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CHAPTER FIVE: DISCUSSION

This study aimed to investigate how foreign language teaching anxiety (FLTA) is
experienced in non-native pre-service English teachers by answering the research question
“How is foreign language teaching anxiety experienced by non-native pre-service English
teachers?” The previous chapter presented findings gained as a result of data analysis and
it was found that the phenomenon of foreign language teaching anxiety for prospective
English teachers is a feeling of insecurity about teaching, worrying about fluency in
English and experiencing a fear of negative evaluation. The purpose of this chapter is to
synthesize and discuss the results of the study presented in Chapter Four: Findings, in
accordance with the theoretical framework of the study and reviewed literature. There are
two sections in this chapter. In Section One, I discuss the findings in relation to previous
studies, whereas in Section Two, | present the relatedness of the findings to the theoretical
framework.

Section One: Relating the Findings to Previous Research

This section presents discussion of the findings in relation to previous studies. The
relatedness of the major findings to existing literature is demonstrated in three separate
paragraphs.
Invariant Theme One: Feeling Insecure about Teaching

One of the major findings of this study was that pre-service teachers tend to feel
insecure about teaching. The result of the data analysis revealed that uncertainty in
teaching might be experienced as a consequence of inexperience in teaching, sense of
responsibility, communicative apprehension and due to the personality of teachers. This
finding is related to Horwitz’s (1996) claim who stated that confidence in using a target
language is important and studying at school and university or getting a teacher certificate

do not grant teachers with confidence. Similarly, Yoon (2012), who conducted a study
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with South Korean teacher candidates, also identified that prospective teachers undergo
anxiety due to the lack of confidence in speaking English. Speaking anxiety or
communicative apprehension was found as a common issue for language learners (Aida,
1994; Horwitz et al., 1986; Liu & Jackson, 2008; Lu & Liu, 2011; Suleimenova, 2013), but
it does not mean that teachers do not experience it. As Horwitz (1996) noted language
teachers are always considered language learners, which means they are also susceptible to
speaking anxiety.

It might be argued that the authors mentioned above accentuated confidence in
using and speaking a target language but not in teaching. However, foreign language
teachers are expected to be proficient users of the target language (Horwitz, 1996), so if
they are not confident in their proficiency in language and worry to speak, it is likely to
lead to feeling insecure in teaching as well. Thus, it is not a surprising finding that teacher
candidates might feel insecure about teaching English. One interesting finding was that
while all participants reported about feeling anxiety in speaking English, one of
participants noted she did not concern at all while communicating in English. She
explained that she is confident in speaking English because she took part in debates and
thus she was taught how to behave herself in front of the audience. This finding is aligned
with the findings of Lucas et al. (2011), who stated that students effectively using their
skills and strategies to cope with the anxiety do not suffer from speaking anxiety.

In terms of lack of experience, | found that inexperience is one of the reasons for
losing confidence in teaching, and it was similar to the findings of the studies conducted in
Turkish context by Aydin (2016) and Kesen & Aydin (2014), which revealed that less
experience in teaching cause anxiety in novice teachers during teaching. It is worth noting
that one of the participants of this study reported feeling stress in the beginning of the

lesson owing to the lack of experience, a similar finding to Aydin’s (2016) study, who
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emphasized that the reason for anxiety in the beginning of the class is inexperience.
Additionally, teacher candidates are anxious about everything happened in the classroom,
as they consider themselves responsible for it. In this study, it was identified that students’
emotional state during the lesson effect pre-service teachers negatively, a finding that is
consistent with Mer¢’s (2011) findings stating that most prospective teachers concern
about discipline in the classroom. As Merg (2011), whose research was focused on
prospective teachers completing their teaching practicums, explained, when teachers feel
that students are out of control, it causes anxiety. Thus, it can be concluded that teachers’
sense of responsibility to make a language learning process successful also provokes
anxiety in teaching a foreign language. Similar to Aydin’s (2016) study conducted in the
context of Turkey with pre-service teachers of English as a foreign language, participants
of the study presented here referred to their personality as a reason for feeling insecure
which leads to the anxiety in teaching. Overall, Invariant Theme One shows that non-
native pre-service teachers feel insecure in teaching, and these findings are consistent with

the results of the studies conducted in different contexts.

Invariant Theme Two: Worrying about Fluency in English

The second major finding was pre-service teachers’ concern about their fluency in
English. As mentioned above, foreign language teachers are expected to be proficient users
of the target language (Horwitz, 1996). However, it is quite difficult to be an expert of
language which is not your native one. Thus, non-native pre-service teachers are likely to
be concerned about their proficiency in a language they are teaching. In this study, all six
participants noted their concern in relation to pronunciation, content knowledge and
unexpected questions from their students. This result is consistent with the findings of the
studies conducted by Yoon (2012), Agustiana (2014), Aydin (2016), Oztiirk (2016) and

Wadi & Mohammadzadeh (2016), where the proficiency in a target language was a main
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source for feeling anxious for pre-service teachers as well as for in-service teachers in
different contexts such as South Korea, Indonesia and Turkey.

In Aydin’s (2016) study pre-service teachers noted the difficulty of teaching the
content itself due to its complexity, whereas participants of the study presented here were
not positive about their own knowledge of the content they are teaching. Data analysis
from this study also showed that pre-service teachers worry about the immediate questions
that might be asked by their students, which aligns with previous studies. For example, in
Agustiana’s (2014) study, conducted with Indonesian pre-service teachers, the participants
noted that they spend a lot of time to master the material they are going to teach since
students might ask questions during the lesson, and it is “embarrassing” (p.180) to not be
able to answer. This is similar to the study presented here, in which participants also noted
about their concern in terms of the questions they will not be able to answer.

Previous studies have showed that not only teacher candidates worry about
unexpected questions from students but also teachers who have teaching experience. For
instance, Oztiirk (2016), investigating teaching anxiety of university English instructors,
found out that even experienced teachers referred to unexpected questions from students as
a source causing anxiety. Hence, for the participants of the study presented here who have
no experience in teaching, it is natural to worry about their proficiency in English and
questions that might be asked by students. In conclusion, the findings of this study that pre-
service teachers worry about their fluency in English were similar with the studies
conducted previously in Indonesian, Turkish and South Korean contexts.

Invariant Theme Three: Experiencing a Fear of Negative Evaluation

The third considerable finding was pre-service teachers’ fear of negative

evaluation. Data analysis showed that prospective teachers worry about how administration

will assess their ability of teaching, as well as what their students, mentors or peers think
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of their skills. In other words, teacher candidates are worried that administration, mentors,
students might evaluate their abilities adversely, so they might not be accepted as
competent teachers. Thus, it is common feeling for pre-service teachers to worry about the
teaching process and about their marks since they will be graded at the end of the teaching
practicum. Consequently, it might negatively affect their teaching. Studies conducted on
the subject of anxiety in language learners (Horwitz, et al, 1986; Lucas et al., 2011;
Macayan, 2018) and teaching anxiety among non-native prospective teachers (Aydin,
2016; Horwitz, 1996; Merg, 2011) reflected the findings of this study.

For example, the results of the studies conducted by Mer¢ (2011) and Agustiana
(2014) revealed that university supervisors attending teacher candidates’ classes unawares,
cooperating teachers interfering in teaching with comments or peers just observing their
classes make prospective teachers anxious. Moreover, Makayan (2018) who conducted a
study with foreign language learners identified that language learners try to impress their
professors to get excellent marks, which can be related to the situation when teacher
candidates of the study presented here do their best to be positively evaluated by their
supervisors, mentors or administration. Therefore, pre-service teachers’ fear when
administration or mentors are present in the classroom might be owing to their desire to be
well-graded. In terms of peers attending classes, they also cause anxiety, as unexperienced
prospective teachers worry that their peers or groupmates completing their teaching
practicums may notice their mistakes. This finding supports the results of Toth’s (2011)
and Lucas et al.’s (2011) studies noting language learners undergo stress and anxiety
comparing their own abilities with their peers’ skills. Similarly, pre-service teachers’
concerns about how other teachers perceive them engender their anxiety (Merg, 2011).
However, this final point was not found in the findings of this study. Overall, a fear of

negative evaluation is a common issue for foreign language learners as well as for teachers,
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and as shown in this study, for teacher candidates who are still considered both language
learners and also teachers, it is intrinsic to experience this type of anxiety.

To sum up, generally, the major findings of the study presented here were
corresponding with the results of the studies conducted previously on the topics of foreign
language anxiety and foreign language teaching anxiety. These findings and similarities
suggest that even if the contexts are different foreign language teaching anxiety is
experienced in a similar way.

Section Two: Connecting the Findings to the Theoretical Framework

To conduct this study, | developed the theoretical framework based on the theory of
foreign language anxiety (Horwitz et al., 1986) and the theoretical model of foreign
language teaching anxiety (Horwitz, 1996). In this section, the relatedness of the findings
to the theoretical framework is provided.

Horwitz (1986) who developed foreign language anxiety theory divided classroom
anxiety into three — communicative apprehension, test anxiety, a fear of negative
evaluation, and stated that it might have an adverse effect on learners’ language learning
process. Notwithstanding the fact that the current study investigated the phenomenon of
foreign language teaching anxiety, it was identified that language teachers experience
communicative apprehension and a fear of negative evaluation. The former one,
communicative apprehension, was ascribed to the invariant theme, Feeling Insecure about
Teaching, since as a consequence of speaking anxiety, teachers lose their confidence in
teaching.

In terms of the Fear of Negative Evaluation, all the participants reported
experiencing this feeling leading to its development as an invariant theme. The

participants’ experience of communicative apprehension and the fear of negative
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evaluation reinforced Horwitz’s (1996) claim that language teachers are also learners of
the language, so they undergo foreign language anxiety.

Moreover, Horwitz (1996) stated that the reason for why teachers experience
anxiety is due to 1) a lack of confidence about target language proficiency, 2) motivation
and ego-investment, and 3) the value of fluency in a second language. As demonstrated in
this study, the participants’ lack of confidence about target language proficiency and how
they value fluency in a second language were seen in the invariant theme Worrying about
Proficiency in English consisting of two sub-themes feeling incompetent due to low
proficiency and unexpected questions. It was identified that prospective teachers were not
positive about their proficiency in English, hence they experience anxiety in teaching it.

As for the motivation and ego-investment, Horwitz (1996) noted that language
learners and teachers genuinely wishing and investing their time and energy to learn or
teach a foreign language tend to experience anxiety more than others. This was directly
related to the sub-theme sense of responsibility, in which all six participants noted they
tend to become anxious during teaching because they feel themselves responsible to
provide successful lessons and to meet students’ expectations.

Thus, all the aspects of foreign language anxiety (FLA) and foreign language
teaching anxiety (FLTA) presented by Horwitz et al. (1986) and Horwitz (1996) were
reflected throughout the invariant and sub-themes of this study. In other words, the
findings of this study were congruent with the integrated theoretical framework.
Conclusion

This chapter discussed the findings of the study in relation to the relevant literature
on the topic of foreign language anxiety as well as foreign language teaching anxiety, and
the theoretical framework of the study developed on the basis of Horwitz et al.’s (1986)

foreign language anxiety theory and Horwitz’s (1996) theoretical model of foreign
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language teaching anxiety. The findings of the study were consistent with the results of
previously conducted studies. In the next and final chapter of the thesis, Chapter Six:
Conclusion, | provide the summary of the research as well as recommendations and

implications for further studies.

86
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CHAPTER SIX: CONCLUSION
This chapter presents the summary of the study presented here aiming to investigate
the phenomenon of foreign language teaching anxiety (FLTA) for non-native pre-service
English teachers in the Kazakhstani context. There are two sections constituting this
chapter. Section One provides a summary of the complete research. Section Two presents

recommendations based on interview data and recommendations for further research.

Section One: Summary of the Study

The study presented here aimed to investigate the phenomenon of foreign language
teaching anxiety for non-native pre-service English teachers in the Kazakhstani context.
There was one major research question guiding the study, “How is foreign language
teaching anxiety experienced by non-native pre-service English teachers?”

Phenomenology, which is ascribed to a qualitative research approach, was applied
to conduct this study investigating the phenomenon of FLTA for non-native pre-service
English teachers. There were six participants recruited by purposeful criterion sampling.
Data was collected through one-to-one interviews integrating visual arts. A demographic
questionnaire and document analysis were included as additional data sources. | analyzed
data using Moustakas’s approach (1994) consisting of seven steps aiming to identify the
essence of the phenomenon under investigation. The coding process was completed by
utilizing NVivo, a qualitative data analysis computer software package.

As a result of data analysis, three invariant themes with two to four sub-themes
each were identified. It was found that FLTA in non-native pre-service English teachers in
the Kazakhstani context is experienced in three different ways: feeling insecure about
teaching, worrying about proficiency in English and experiencing a fear of negative

evaluation.
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Firstly, it was identified that the Kazakhstani pre-service English teachers
experience the feeling of insecurity during teaching. The reason for that feeling is lack of
experience, sense of responsibility, communicative apprehension and their personality.

Secondly, the results showed that inexperienced teacher candidates worry about
their proficiency in English due to the feeling of incompetency about their knowledge in
the target language as well as unexpected questions that might be asked by students.

Lastly, it was identified that as a consequence of school administration’s visit of the
classes and due to the opinion of their peers, mentors and students in the class, pre-service
teachers experience a fear of negative evaluation.

Findings of the study were discussed in relation to the previously conducted studies
and the theoretical framework of the study. In general, findings showed consistency with
both the reviewed literature and the theoretical framework.

The essence of the FLTA phenomenon for non-native pre-service English teachers
was found to be a feeling of insecurity about teaching, worrying about proficiency in

English and experiencing a fear of negative evaluation.

Section Two: Recommendations

Recommendations based upon Interview Data

This section presents recommendations of the study for teacher education
programs, mentors and for pre-service teachers. The recommendations incorporated the
participants’ voices, the researcher’s view based on the findings and the results of the
reviewed literature (see Table 3).

As one of the participants noted, pre-service teachers are provided with theoretical
knowledge about teaching methods, but there is not enough teaching practice. Thus, for a
teacher education program, it is significant to add courses where inexperienced prospective

teachers can practice their teaching skills. This is likely to be advantageous for them in
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completing their teaching practicums, which is the beginning of their teaching career. Also,
as Horwitz (1996) suggested, to cope with the teaching anxiety, teachers should be aware
of its existence. Therefore, program developers ought to take it into consideration and add
some training sessions to the program where prospective teachers will be provided with the
information about FLTA and how to overcome it. Moreover, more than half of the
participants reported worrying about unexpected questions from participants, so it is better
to conduct training sessions including some techniques useful in dealing with this issue.

Findings showed that having an administrative review, students’ opinions and
mentors’ participation in the classroom during the lesson provoke prospective teachers’
anxiety since they are concerned about being negatively evaluated. Consequently, it might
have an adverse effect on the teaching process. Therefore, it is suggested mentors support
teacher candidates during teaching practicums. Mentors are already familiar with students
in the classroom better than teacher candidates. Therefore, they have to maintain
unexperienced pre-service teachers in working with them and provide with advice to deal
with the issues faced in the classroom.

Additionally, one of the major findings of the study was pre-service teachers’
concern about the proficiency of the target language. To deal with this problem teacher
candidates could recognize the fact that it is not always possible to be a proficient user of
the language which is not your native one (Horwitz, 1996). Moreover, some participants
reported they are less anxious when they are properly prepared for the class. Hence, it is
significant to take seriously the preparation stage for the lesson and be well-prepared for
the class taking into account any detail. Moreover, prospective teachers can focus on
becoming flexible to deal with the unexpected issues faced during the lesson.

Table 3.

Recommendations for teacher education programs, mentors and pre-service teachers
informed by analysis of interviews
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Recommendations

Explanations

For teacher education programs

To add courses where pre-service teachers
can practice their teaching skills

To add some training sessions to the
program providing information about
FLTA and how to overcome it

To conduct training sessions teaching pre-
service teachers how to deal with
unexpected situations in the class

“...but we do not have an opportunity to
practice teaching in front of the audience”
(Aigul, a participant of the study). Also,
this recommendation was reflected in
studies of Agustiana (2014), Mer¢ (2011),
Tuzel & Akcan (2009).

The researcher’s suggestion and the
recommendations of Aydin (2016), Oztiirk
(2016) and Can (2018) are incorporated.
As unexpected situations were identified
as an issue for the participants of the study
Oztiirk’s (2016) recommendation was
used.

For mentors

To support pre-service teachers during
teaching practicums

The participants reported being negatively
evaluated by students, mentors and
administration. Thus, mentors, as
responsible figures for teaching practicum,
have to support pre-service teachers (the
researcher’s recommendation).

For pre-service teachers

To acknowledge the fact that to be a
proficient user of the target language is not
always possible

To be well-prepared to the class

To be flexible to deal with the unexpected
issues faced during the lesson.

“... as language teaching professionals we
should recognize that such a level of
achievement is truly rare” (Horwitz, 1996,
p. 367).

“If 1 am well-prepared, | feel very
confident” (Aigul, a participant of the
study). Agustiana (2014) also stated that
preparation provides with confidence.
“...1just start smiling and do not show
uncertainty in front of the audience”
(Gulzhan, a participant of the study).

Recommendations for Future Studies

This phenomenological study focused on investigating the lived experience of

foreign language teaching anxiety in non-native pre-service English teachers in

Kazakhstan since the research on this topic is considered to be limited. Data analysis

identified several factors inducing teaching anxiety despite the fact the study was not

focused on factors causing anxiety. Therefore, further research is suggested to address

those factors directly in order to explore it in-depth and also to focus on identifying

strategies to cope with FLTA. Also, as mentioned in the limitations of the study, a
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phenomenological interview can be enhanced with a more experienced researcher to elicit
more detailed data from participants (Padilla-Diaz, 2015). Hence, the study can be
replicated by more in-depth research, as some important points might not have been taken
into consideration. Furthermore, as the participants of this study were pre-service teachers,
the opinion of other stakeholders such as university teachers and mentors were not
addressed in investigating the phenomenon of FLTA for non-native pre-service English
teachers. Thus, it is suggested that future studies involve university teachers and mentors
as well in investigating teaching anxiety in Kazakhstan to get a deeper understanding of

the investigated phenomenon.
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Appendix A
Demographic questionnaire

1. What is your name?

2. What is your age?

3. What is your gender?

4. What is your native language?

5. Which languages do you speak?

6. How many years have your studied English?

7. How many years have you been teaching English?

JemorpadusiiibiK cayajsHama

1. Ci3niH ecimiHi3 KiM?

2. JKacelHbI3 Hewene?

3. JKbIHBICHIHBIZ KaHail?

4. Awua TUTIHI3 KaHaii?

5. Kannaii Tinaepe ceitnieit anacei3?

6. AFBUIIIBIH TUTIH OKBIFAHBIHBI3FA KaHINA YaKbIT O0JIbI?

7. AFpUTIIBIH TUTIHJE cabaK OepreHiHi3re KaHiia yakbIT 00617

Jdemorpaguueckuii onpoc

1. Kak Bac 30ByT?

2. Ckonbko Bam ner?

3. Bau non?

4. Kaxkoii y Bac poaHoil s3b1k?

5. Kakue s3p1xu Bel 3HaeTe?

6. Ckonbko neT Bbl n3yvaere aHTTUHACKU SA3bIK?

7. CKOJIBKO JIET BBI IPETOAAETEe aHTTUHCKUH A3bIK?




FOREIGN LANGUAGE TEACHING ANXIETY 102

Appendix B
Interview protocol
Time of interview: Date:
Interviewer:
Interviewee:

Hi! Thanks for coming. Nice to see you.
Thank you for participating in this study which aims at exploring pre-service teachers’
experiences of FLTA and its effects to teaching the target language.

Here is the informed consent form you have been sent before. It confirms the
confidentiality of the interview. If you affirm your participation, please, sign it.

Do you mind if | record the interview? Only me and my supervisor will have access to
it. The recording will be removed from my phone after graduation.

The interview will last approximately 1 (one) hour during which I will ask you some
questions and ask you to draw a picture.

In case you have questions during the interview, do not hesitate to address them. And do
not forget that you can stop your participation any time, if you do not want to continue your
participation.

Do you have any questions? If not, we can start our interview.
[Turn on the tape recorder]

To start things off, let's do a drawing. | want you to create a drawing using this paper and
crayons, imagining as if you are in the classroom (teaching English) and describing your
feeling.

And do not worry, if you are not good at painting, as it is not the main goal. Description of
your feelings that you experience while teaching is more important. So, let’s start.

If you have finished, please, tell me what you have created?
What do you feel? Why do you feel like that? What makes you feel like that?

Ok, thank you. Now, let’s move to the interview.

Questions Probes
(adopted from Aydin, 2016; Horwitz, 1996;
Tum, 2015)
1 | Tell me, please, what is your experience teaching | What aspects do you enjoy?
English? Can you give me an example?
2 | How do you feel while teaching English? Confident or nervous?

What makes you feel like that?
Can you give me an example?

3 | Could you please tell me about a typical day of What activities do you usually

your teaching? conduct?
How do you plan the lesson? What do you avoid doing during
the lesson?
Why?
4 | What do you consider to be important when To what do you pay more
planning your lessons? attention?

Why?
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5 | Some pre-service teachers might feel anxious and | Can you specify some factors?
stressed while teaching. Have you ever felt like Why do you think they make
this or do you know anyone who feels like this? teachers feel anxious?

What do you think might be a reason for feeling
anxious while teaching?

6 | Do you think that the level of English language How does it affect in case the
proficiency might make you feel anxious during proficiency level is low or high?
teaching? And what about the proficiency

level of your students?
Does it make you anxious?
Why?

7 | What other things in your students might induce Could you think of any examples?
your feeling of anxiety?

8 | Are there any other causes that make you feel Logistical issues (electricity
anxious while teaching? shortage, internet connection

failure, computer error, lack of time
or having too much time).

Have you experienced any of
these? When was the last time and
what did you do when it happened?

9 | Would you like to add something?

Thank you for your participation in this interview. The information you have shared will
not be made public. | ensure you of the confidentiality. Good bye!
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Cyx0aT xarTamacsl

Cyx0ar yakbIThl: Kyni:
Cyx0at ayrymisl:
Cyx0ar 6epymii:

Canememcis be? Keneeninizee paxmem. Ci30i KopeeHime KyaHbLUMbIMbIH.

Bonamak Myranimaep/e meT TiliHeH cabak 0epy 6apbhIChIHIa Ke3/1eCeTiH OeiiMa3albIKThI
3epTTeyre apHaJIFaH OChI 3€PTTEY )KYMBIChIHA KAaThICYFa KeJiciM OEepreHiHi3re paxMer.

MpsiHay —3epTTey JKYMBICHI KeNTICIMiHIH aKnapaTThIK popmackl. byn ¢popma ocbl cyx0aTThIH
KYIUsUTBUTBIFBIHA Keninaik 6epeni. Erep Ci3 ©31Hi311H KaThICYbIHBI3/IbI pacTacaHbl3, MbIHA
JKepre KOJI KOIOBIHBI3/IBI OTIHEMIH.

Erep MeH cyx0atThl ayuora »xas3blll ajicaM, Kapchl OoyMaiichi3 60a? Aynuo ¢aiin maraH
YKOHE MEHIH KeTeKIIiMe FaHa KOJI )KeTiMI1 0onaabl. MeH OKy/bl asikTaraH Ke3ze OapIibIK
aKIapar >KOMbLIaIbI.

Cyx0ar mramamen 1 (6ip) caraTka sxanracansl. Cyxoar 6apeiceiaaa Ci3 cypeT canachi3
JKOHE CypaKTapra Kayarn OepeTiH 00Jachl3.

Erep cyx0ar GapbIchiHIa KaHaal ga Oip cypaKTapbIHBI3 Maiiaa 0oJica, MaraH OJ1 CYpaKTapIbl
KoiicaHbI3 0oJaibl. Erep KaThICybIHBI3IbI TOKTATKBIHBI3 KEJICE, OHbI K€3 KEJITeH YaKbITThI
TOKTAaTy KYKBIFBIHBI3 O0ap €KCHIH €CiHI3Te CallaMbIH.

Cypaxkrapsiabiz 6ap ma? Kok 6osica, cyX0aThIMBI3/Ibl OaCTAMBIK.

[Huxmodghon Kocwinaowt]

Ex anneiven, cypet canaifbik. Ci3 ©31Hi3/11 CBIHBINTA JIET €JIeCTETiHI3 (aFBUILIBIH T cabarbl)
KOHE ©31HI3/1H KaFAalbIHbI3/Ibl CUIIATTall OTBIPBII CYPET CaIbIHbI3. MBbIHA JKep/eri Kara3 bl
JKOHE TYPII-TYCTI KapbIHIAIITap bl KOJITaHCaHbI3 Oonael. Erep cypeT canmy KaOiieTiHi3 Hamap
6osica, el ana”amManbI3, cedebi Oy 6acTel MakcaT emec. Ci3ziiH cabak 6epy 6apbIChIHAAFbI
KYWIHI3/ll CUTIATTAybIHbI3 OopiHEH 1€ MaHbI3/1bl. COHBIMEH, OacTalbIK.

Erep Ci3 agkracaHpl3, MaraH TYCIHIIpin OepyiHi3/li CypaliMBbIH.

Ci3 e3iHi3/1 Kanaii ce3ineci3? Here e31Hi3/1 ocbuiail ce3iHim Typch3? bymaii ce3inyaig
cebenTepi He?

JKaxkcel, ken paxmet. AJl eHJli cyx0aTKa KemeHik.

Cypaxkmap Komexwi cypakmap
Aiinein (2016), Xopsuir (1996) sxone Tam
(2015) 3epTTey KyMbICTapbIHAH OeHIMIEIT
QJTBIH/IBIL.

1 | Orinemin, MaraH ©3iHi3/iH arbUIIBIH TUTIHEH |[KaHnail Keipel Ci3re koOipek yHalap1?
cabak Oepy ToxipuOEHI3 xaiibl alTein 6epe  |Mbican kenTipe anachiz 6a?
ayace13 6a?

2 | Cabak Oepy OapbIChIH/Ia ©31HI3/1 Kalai Cenimai ma? Kobamxkucer3 6a?
cesineciz? bynaii cesinyzig ce6ebi He?
Mpicain kenripe anacei3 6a?
3 | Cabak Oepyneri KapamnaiibiM 0ip KYHIHI3/1 OJIeTTe KaH al KaTThIFyIap KOJIAaHaCkI3?
cyperten Oepe anachi3 6a? TancslpmanapabIH KaHaAal TYpiH
CalaxThI Kanai )xocnapiaiceiz? KoJiJaHOayFa ThIPICACHI3?

He cebenti?

4 | Cabak xocmnapiay 6apeiceiaaa Ci3 yiiiH e He nopcere xen keHin 0oryre ThIpbICAChI3?
MaHBI3/Ibl HOpCE HE OOJIBIN TaObIIabI? He cebernri?
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Keii6ip Oomamak myranimzaep cabak oepy
OapbIChIHIa OelMa3alIbIK J)KOHE KYU3ETICT]
OaceiHaH eTkepeni. Cizae HemMeme
TaHBICTAPBIHBI3/IA OCBIHIAN ce3iM OOJIbIT Ma?
Ci3niH OWBIHBI3IIA, OFaH He ceder 00Tyl
MYMKiH.

Keiibip dakxTopriapasl aTamn aiita anacei3
6a?

He cebenti ochl hakropiap Oefimazanbik
TYIBIpAJbl JCT OMIaNChI3?

Ci3iH ONBIHBI3IIA, aFBUIIIBIH TUIIH MEHIEPY
JeHreii cabak 6epy O6apbIchiHIa OeliMa3abIK
TYJBIPYbI MYMKIiH 0a?

Tinai MeHrepy AeHreiii xorapbl HeMece
TeMeH 0oJica, Kajai oacep eTe/.

Ci3iH OKYIIBUIAPBIHBI3ABIH TUIII MEHTEPY
JNEHTeHiHE KeJIEHiK.

by xarnait Cize OeiiMa3abIK TyIbIpaIbl
ma?

7 | OKymIbLIapBIHBI3/IBIH TaparblHAH TaFbl Ja Mpican kenripe anacei3 6a?
KaHnait macenenep Cizli KOOAIKBITYbBI
MYMKiH?
8 | Cabak Oepy OapricbiHIa OeiiMa3anbIK TexHUKaIbIK akayaap (JIEKTp KyaThl,

TyIBIpaThIH Oacka fna cebenrep 6ap ma?

WHTEPHET, KOMITBIOTEP MOCeIIeepl, yaKbIT
JKETICTIIeYIIIIrT HeMece, KepiciHIIe,
YaKBITTBIH OTIICH KOIOBI).

JKorapeiga atanran Macenenepii
OaceIHbI3/1aH ©TKEpAiHi3 6a? COHFBI peT
KaraH 0oJiibl? byt MoceneHi Kaai
HICMITIHI3?

9

Tarbl 1a KocapbIHBI3 Oap ma?

Cyx0aTka KaTbICKaHBIHBI3Fa paxMeT. MeHiMeH 06JiCKeH aKmapar eIl Kep/e KapusiaHOauIbl.
KynusuibUIbIKTBIH CaKTalIaThIHBIHA Keniaik 6epeMid. Cay O0JIBIHBI3!
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IIpoToK0J HHTEPBLIO

Bpewmst unTepBBIO: Hara:

HNurtepBrroep:
W HTEpBBIOUPYEMBIIA:

30pascmsyiime! Cnacubo umo npuuiiu. Paoa Bac sudemp.

Cnacu00 4TO y4acTByeTe ¢ JaHHOM HUCCIIEOBAHUH, KOTOPBIN HAllEIEHO Ha U3yYCHHE
TPEBOXKHOCTHU y OyAyIIUX YUUTENEH MPH MPernogaBaHui HHOCTPAHHOTO S3bIKA.

9t0 hopma nHpopmManoHHoro coryacus. OHa rapaHTHUpyeT KOH()UIEHINAIbHOCTh
JTAHHOT'O UHTEPBbIO. EciM Bl IOATBEPKIAETE CBOE YUacTHE, IIOKAIYHCTA, TOAMUILIUTE €€.

Bb1 He ipoTuB ecnu 51 Oyy 3anuchIBaTh HAa ay M0 Hallle MHTepBbio? KpoMe MeHs 1
MOETO PYKOBOJHTENSI HUKTO HE Oy/IeT UMEeTh IOCTYII K ayauo ¢aiury. On OyneT yaaieH
IIOCJIE MOETO BBIITYCKHOTO.

WHTEepBbIO IPUMEPHO NPOUINTHCSA Ha 1 (0JMH yac) B TEYEHUH KOTOPOTO s nompoury Bac
OTBETUTH Ha BONPOCH! U HAPUCOBATH PUCYHOK.

Ecnu Bo BpeMst HHTEPBBIO y Bac BOZHUKHYT BOIIPOCHL, HE CTECHANTECH UX 3a1aBaTh. 1
IIOMHMUTE, €CJIM BBl HE XOTHUTE IPOAOKUTE CBOE y4acTue, Bel cMokeTe IpeKpaTuTh €ro B
m000€ Bpemsl.

V¥ Bac ectb kakue-n100 Bonpocsl? Eciy HeT, Mbl HAUHEM Hallle HHTEPBbIO.

[Auxmodghon exnouaemes)

Jlnst Havana, naBaiiTe, HApUCyeM pUCYHOK. S xouy, 4ToObsl Bl HapucoBaiu puCyHOK
npencTaniss ceOs B Kiacce (MpernojaeTe aHrIMUCKH) U OMUCKIBasi CBOe cocTosiHue. BoT

371ech IMCT Oymaru u Bel MoeTe 1onb30BaThCsl 3TUMU LIBETHBIMU KapaHAallaMH.

He nepexusaiite ecnu Brl oxo pucyere, Tak Kak 3TO He riaBHas 1eiab. Onucanue
Baiero sMo1moHanbHOT0 COCTOSIHUS BO BpeMsl IpernojaBaHus BaxHee. Tak, HauHeM.
Ecnu Bel 3akoHYMIM, OXKAIYHCTa, PACCKAXUTE, 4TO Yy Bac nmomydninocs.

Kak Brl ce6s uyBcTByete? [louemy Bri cedst Tak uyBcTByere? U 4o siBisieTcsl IPUYUHOMN
TaKoro 4yBcTaa’?

Xopoo, ciacu6o Oosblioe. A ceifiyac, 1aBaiiTe nepeieM K HHTEPBBIO.

Bonpocwt Bcnomozamenwvnuie éonpocut
AJlanTUpOBaHbI OT:
Aiinein (2016), Xopsuir (1996); Tam (2015)

1 | [loxkamyiicta, pacCKaKuTe MHE O CBOEM Kaxue acriektsl Bam HpaBuThCS G0MbIIIE?
OTIBITE NPENOJABAHUS aHTJIMIICKOTO CMoXxeTe MPUBECTH IPUMEPHI?

SI3bIKA.

2 | Kak Brl ce0s uyBcTBYETE BO BpeMs YBepeHHO Win 6eCcrioKOHHO?
MpernojilaBaHus? Urto siBNIsIeTCS MPUUMHOM TaKOTO YyBCTBA?

CMorxeTe NpUBECTH TPUMEPHI?

3 | Pacckaxknute MHe, TOKaIyicTa, 00 Kakwue 3ananus Bol 06p1dHO nipoBOUTE?
00BbIYHOM J1HE Barero npenojaBanus. Kakue Bub! 3a1aHuil/ynpaKHEeHUH BB
Kax Bsl mnanupyere cBoi ypok? nz0eraere NpoOBOAUTH?

[Touemy?

4 | Yro sBisieTcs caMbIM BasKHBIM 7151 Bac Ha uyto Be1 oOpamiaere 601b11e BHUMaHUH?
TP TUIAHUPOBAHHUH YpOKa? ITouemy?

5 | Hexotopsle Oyaymiye yuuTesns: CKIOHHBI BbI cMOXkeTe yka3aTh Ha HEKOTOPbIE
YyBCTBOBATh OECIIOKOIMCTBO U CTPECC BO bakTopbI?

Bpems npernojaBanus. Y Bac korna-nmn6o
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OBUIO TaKOe YyBCTBO WJIM 3HAETE U Bl
KOT'O-ThI KTO MCIIBITBIBAJI 3TH YyBCTBa?
[To-Bamemy, 94T0 MOXET OBITh IPUYUHON
4yBCTBA TPEBOKHOCTH IIPU
IIpenojgaBaHuu?

N nouemy BslI cunTaere, 4To OHH
100y /1at0T TPEBOKHOCTH?

6 | Jlymaere i Bbl, uTO YypOoBEHB BIaJCHUS
AHTTIUHCKUM SI3BIKOM MOXET IMOOYX/1aTh
0ECIOKONCTBO U TPEBOKHOCTH BO BpEeMs
IpenojaBaHus?

Kak 310 nopnusier ecinu ypoBeHb BIaJACHUS
SI3bIKOM BBICOKUM WJIM HU3KUI1?

W 9yT0 HacueT ypoBHs BIIaJICHUS A3BIKOM
Bammux yueHukoB?

[ToGyxmaeT 1 310 Y Bac TpeBOXKHOCTH?
[Touemy?

7 | YUro ere MOXKET MOBJIUATH Ha Bary
TPEBOKHOCTH CO CTOPOHBI Bammmx
YYEHHKOB?

CmoskeTe IpUBECTH IPUMEPHI?

8 | EcTb 1 npyrue npuuuHbl, KOTOPBIE
BBI3bIBAET YyBCTBA TPEBOKHOCTHU BO
BpeMs MpernoiaBanus’?

TexHuveckue Henoyaaku (mpobdiaema ¢
AIIEKTPUYECTBOM, C UHTEPHETOM,
KOMITBIOTEp HE padoTaeT, HeXBaTKa
BPEMEHH UJTU CIUIIIKOM MHOTO BPEMEHU 0
OKOHYaHUs ypOKa).

Bb1 korga-nmu6o ucHbIThIBAIN
BbIILIETIEpeunciieHHbIe pobaembl? Korna
310 OBLTO B Mocnenuuii paz? U kak Ber
pennum 3ty npobiemy?

9 | Xorure a1 Bel uT0-TO 100aBUTH?

Cnacu6o Bam 3a yyactue B uHTepBbIO. MHpOpManus, kotopas Bel geinuimuchk co MHOM He
Oynet onmyonmkoBaHa. S rapantupyro Bam kondunennmnansaocts. Jlo cBunanus!
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Appendix C
Recruitment letter

Have you ever experienced anxiety in teaching a foreign language?

| am Ainash and | am a master student of Graduate School of Education at
Nazarbayev University.

I would like to invite you to participate in my study which is on experiences of
foreign language teaching anxiety.

If you agree to participate in the study, you will take part in an interview regarding
your feelings about teaching English. You will be able to reflect on your personal
experiences of teaching which will help us better understand the topic.

The interview will take approximately 1 (one) hour during which you will be asked
to draw a picture and answer questions. You will be able to choose time (between
December 5-14) and a place which is convenient for you.

Participation in the study is completely voluntary and if you do not agree to
participate it will not affect you negatively. You will be able to withdraw (to stop your
participation) at any time.

If you fit the following criteria,
You are 4" year student;
Your native language is not English;
You age is 18 or over;
You do not belong to vulnerable group of people.

| would love the chance to speak to you! Please feel free to reach me, +7 XXX
XXX XX XX, to plan the next steps! The first 6 students who contact me will be able to
participate in the study.

Thank you!

Sincerely,

Ainash Akshalova

Master of Arts in Multilingual Education
Graduate School of Education
Nazarbayev University

Phone: +7 XXX XXX XX XX

Email: ainash.akshalova@nu.edu.kz



mailto:ainash.akshalova@nu.edu.kz

FOREIGN LANGUAGE TEACHING ANXIETY 109

KatpicymbLiapabl IAKBIPY XaThbl

Ci3 mer TutiHeH cadak Oepy OapbichiHa 0eiiMa3aJIbIKThI ce3ineci3 0e?

Meniy atbiM — AliHar, xoHe MeH — HazapOae YuauBepcuteTi XKorapsl binim bepy
MekTeOiHiH MarucTpaTypa CTyICHTIMIH.

Men Cizni ©3iMHIH IET TUTIHEH cabak Oepy OaphIChIHAAFbI OeliMa3ambIKKa
KaTBICTBI 3€PTTEY )KYMBIChIMa KaThICYFa IIaKbIPAMBIH.

Erep Ci3 3epTTey )KyMBIChIHA KaThICYFa KeiciM OepceHi3, OH/ia IeT TiTiHae cadak
Oepy OapbICBIHAAFBI ©31HI3/11H SMOIIMOHAIIBIK JKaF/IaibIHbI3 KalbIHIa 00JIaThIH CyX0aTKa
makpIpTy anacei3. Cyx0at Gapeicbina Ci3 e3iHi3iH cabak Oepy Ke3iHer Keke
TOXKIPUOCHI3 JKANJIbI aliTa OTHIPBII, 013T€ OCHI TAKBIPBINTH TEPEHIPEK TYCIHYT'€ MYMKIHIIK
Oepecis.

Cyx0art mamamen 1 (6ip) caraTka >kajracaabl )KoHe OV yakbIT apaibiFbiaaa Cis
CYpET cajia OTBIPHII, CYpaKTapra xayar oepy kepek 0onace3. Ci3z ©3iHI3re bIHFANIIBI
YaKBbIT MIEH OpPBIHJA TaHal anacki3 (5-14 xenToKcaH apasbIFbl).

3epTTey KYMBIChIHA KAThICY epiKTi O0JIBIN Ta0bLIab], XoHe erep Ci3 KaTbIcyFra
kemicim 6epmeceHi3, Cisre emkanaai aa kepi ocepi 6onmaiiabl. Kes kenreH yakpitta
KATBICYBIHBI3/II TOKTATa aJIachl3.

Erep Ci3 keneci kputepuiinepre caii 00JICaHbI3,

e Ci3 4-Kypc CTYAEHTICI3;

e Ci3niH aHa TiIIHI3 aFBUIIIBIH T1I €MEC;

e Ci3gin >xachIHBI3 18-116 HEMece 0/1aH KOFaphI;

e (i3 XaIBIKTBIH 2JICI3 TOOBIHA KATHAKCHI3.

Onpa, meniH Ci30eH ceiiieckiM kenemi! Apbl Kapail )kacaliaThlH )KYMBICTBI TATKbLIAY
YILIiH MbIHa HOMipre XxabapaacybIHbI3IbI cypalMbIH, +7 XXX XXX XX XX. AJFaiiksl
OoubIn xabapiackaH 6 CTyJEHT 3epPTTEy KYMBICBIHA KAThICYFa MYMKIHIIK aJla ibl.

Paxwmer!

Kypmernes,

Avnam Akmranosa

KenTinai 611iM Gepyieri aieyMeTTIK jK9HE TYMaHUTAPIIbIK FRUIBIMJIAP CalachlHbIH
MarucTparypa CTyAeHTI

Koraps! binim bepy Mekre6i

Hazap6aeB YHuBepcureri

Tenedon: +7 XXX XXX XX XX

OnexTpoHbIK momTa: ainash.akshalova@nu.edu.kz
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[ucsmo 11 HaGopa yHACTHUKOB

Bbl korna-Hu0yab HCHBITHIBAJIM TPEBOKHOCTH B MIPeNoIaBaHUM
HHOCTPAHHOIO sI3bIKA?

Mens 30ByT AifHall, U 5 ABJISIOCH CTyACHTOM Maructparypsl Beiciei [Ikosbr
Oo6pazoBanus Hazap6aeB YHuBepcurera.

51 ObI x0Tena npuriacuTh Bac NpuHATH yyacTHe B MOEM HCCIEA0BaHUHU, KOTOPOE
IIOCBSIIIIEHO TEME TPEBOKHOCTHU IIPU MIPENOJaBaHUM UHOCTPAHHOTO SI3bIKA.

Ecnu Bl cornacHsl IpuHATH y4acTue B UCClIe0BaHUM, Bbl OyzeTe mpuriamieHsl
Ha MHTEPBbIO KacaTeabHO Balero sMonuoHanbHOro COCTOSHUS MIPH MPENOIaBaHNuN
AHTTIUHCKOTO s13bIKa. Bbl Oynere pedekcupoBaTh 0 CBOEM JIMYHOM OIBITE MPENoIaBaHus,
YTO IIOMOKET HaM JIy4lle OHATh JaHHYIO TEMY.

HHuTepBbio 3aiiMeT npuMepHo 1 (0JIMH) Yac, B TEUEHHE KOTOPOTo BhI TOIKHBI
Oyzere HapHCOBAaTh PUCYHOK M OTBETUTH Ha BOIIPOCHI. BBl cMOkeTe BHIOpaTh BpeMs U
mecto ynobnoe s Bac (¢ 5 mo 14 nexabps).

VYyactue B ucclieZJOBaHUH SIBJIIETCS JOOPOBOJIbHBIM, U, €Clii Bl OTKaxkeTech OT
y4acTusl, 3TO He MOBJIMIET Ha BaC HETaTUBHO. Bbl cMoXkeTe B M000€ BpeMs IPEKpaTUTh
cBoe ydactue. Ecnu Bel cOoTBETCTBYETE ClIENYIOINUM KPUTEPHUAM,

e Bpri crynent 4 kypca;

e Bam pogHo# s3bIK HE SABISETCA AHTIIUNCKUM;

e Bawm 18 et i Oomnble;

e BpI He IPUHAUICKUTE K YA3BUMOU I'PYIIIE JIIOACH.

Tornaa, mue ObI x0Tenoch nmoroBoputh ¢ Bamu! Iloxanyiicra, cCBSKUTECh CO MHOU
o HoMepy +7 XXX XXX XX XX, uto6s1 00cyauts cienytomue maru! [lepseie 6
CTYJEHTOB, OTO3BABIIKXCS HA 3TO MUCHhMO, OyIyT MPUTIIAIICHBI IPUHATH Y4acTHE B
UCCIJIEJOBaHUH.

Cmnacub6o!

C yBaxxeHueM,

AliHam AkmianoBa

CryneHT 2 Kypca MarucTpaTypbl COIMATBHBIX ¥ TYMAHUTAPHBIX HAYK B 00JIACTH
HOJIUA3BIYHOTO 00pa30BaHUU

Beoicmias IIxona O6pa3zoBanus

Hazap6aeB YHuBepcurer

Temedon: +7 XXX XXX XX XX

OnekrponHas modra: ainash.akshalova@nu.edu.kz
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Appendix D
INFORMED CONSENT FORM
Foreign Language Teaching Anxiety (FLTA) in Non-Native Pre-Service English
Teachers: A Phenomenological Study in Kazakhstan
DESCRIPTION:

You are invited to participate in a research study on Foreign Language Teaching
Anxiety. The purpose of this study is to investigate non-native pre-service teachers’
experiences of FLTA. Your participation is important for this study since it will contribute
to the expansion of the research literature and deeper understanding of supporting teachers
and student learning. You will be asked to take part in the interview. The confidentiality
will be assured as your name will not be mentioned, pseudonym (not the real name of the
participant) will be used instead and only the researcher and his/her supervisor will have
rights to access the data. All data will be stored in researcher’s personal phone and
computer and will be destroyed after the researcher’s graduation.

TIME INVOLVEMENT: The interview will take approximately 1 (one) hour and you
can choose the convenient time and place for you.
RISKS AND BENEFITS: The interview has minimal risks. The questions are designed
according to ethical considerations. Participation in the study is voluntary, you will be free
not to answer the questions that seem sensitive or withdraw from the study. You are not
going to receive direct benefits. However, the study will further in expanding the studies
which address the subject of anxiety, which is not fully investigated in Kazakhstani
context. In case factors inducing FLTA are identified, it will be possible to take actions to
alleviate it, which will be beneficial for future EFL teachers. The results of this research
study may be presented at scientific or professional meetings or published in scientific
journals apart from being used for the thesis defense.
PARTICIPANTS’ RIGHTS: If you have read this consent form and have decided to
participate in this project, please, understand your participation is voluntary and you have
the right to withdraw any time. The alternative is not to participate. You have the right to
refuse to answer particular questions.
CONTACT INFORMATION:
Questions: If you have any questions, concerns or complaints about this research, its
procedures, risks and benefits, contact the researcher, Ainash Akshalova,
ainash.akshalova@nu.edu.kz, +7XXXXXXXXXX, or the Thesis Supervisor for this work,
Assistant Professor, Dr. Anna CohenMiller, anna.cohenmiller@nu.edu.kz.
Independent contacts: If you are not satisfied with how this study is being conducted, or
if you have any concerns, complaints, or general questions about the research or your
rights as a participant, please contact the NUGSE Research Committee to speak to
someone independent of the research team at +7 7172 709359. You can also write an email
to the NUGSE Research Committee at gse_researchcommittee@nu.edu.kz.
Please sign this consent from if you agree to participate in this study.
o | have carefully read the information provided;
« | have been given full information regarding the purpose and procedures of the study;
e | understand how the data collected will be used, and that any confidential
information will be seen only by the researchers and will not be revealed to anyone
else;
e | understand that | am free to withdraw from the study at any time without giving a
reason;
« With full knowledge of all foregoing, I agree, of my own free will, to participate in
this study.
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Signature: Date:
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3EPTTEY K¥MbICbI KEJICIMIHIH AKITAPATTBIK ®OPMACBHI
Tin ueci 006N TAOBIIMAWTBHIH 00JI1AIIAK MYFAJIMIEPAiH IET TiJIiH OKbITYAAaFbl
oeiimazanbirbl: KazakcTanaarbl peHOMEHOJIOTHSUIBIK 3ePTTey

CUITATTAMA: Ci3 miet TiJIiH OKBITY OapbIChIH/Ia KE3/IeCETIH 0elMa3alIbIKThl 3ePTTEYre
OaFbITTAIFaH 3ePTTEY )KYMBICBIHA KAaTBICYFa MIAKBIPBUIBIN OTHIPCHI3. byt 3epTTey
JKYMBICBIHBIH MaKcaThl O0JamniaK MyFaaiMaepaid cabak 6epy 0apbIChIHIAFbI
OeiiMa3aJIbIFBIH KapacThIpy OOJIBIN Ta0bUIaAbI. BYIT 3epTTey )KYMBICHI OCBHI TAKBIPHITITAFbI
FBUIBIMU 9/1cOMETTIH KOOCIOTHE YJIeC KOCa bl )KOHE MYFaIlIMJIEPAl KOJ1ay MeH
CTYJIEHTTEPA1 OKBITYIaFbl KOJIJAy/ bl TEPCHIPEK TYCIHYT'e MYMKIH/IIK O€pEeTIHIIKTEH, Ci3/IiH
OFaH KaThICYBbIHbBI3 MaHbI3/1bI O0JbIN Ta0bLIaAbl. Ci3re cyx6aTka KaTbICy YChIHBLIAIBI.
KynustipUiblk sKeHiH e Keninaik oepiieni, ce6edi CiziH aThl-)KOHIHI3 aTaaMai bl (OHBIH
OpHBIHA JIaKal aT KOJJAaHbLUIAJIbl) )KOHE )KUHAKTAIFAaH MOJIIMET 3€pTTEYII1 )KOHE OHBIH
JKETEKIIICIHEe FaHa KOJI KeTiMI1 0oanbl. bapiblk akmapaTt Kymnusi ce30€H KOpFrajiFaH
3epTTeyIIiHIH TeaehOHbIHA XKOHE KeKEe KOMITBIOTEPIHIE CaKTala/lbl )KoHE 3epTTeyIli
OKYBIH asIKTaFaH/1a )KONUbLIAIbI.
OTKI3BUIETIH YAKBITBI: Cyx6ar mamamen 1 (6ip) caraTka xanracanbl, xxoHe Ci3
©31HI3re BIHFAIIIBI YaKbIT IIEH OPBIHJIBI TAHIAH allachl3.
3EPTTEY ) K¥MbBICBIHA KATBICY/JIbIH KAYIIITEPI MEH
APTBIKIIBIJIBIKTAPBI: 3epTTey »KyMbICHIHA KATHICY TEK MUHHUMAJIIBI KATEpre 9Kemyi
MyMKiH. Cypakrap 3TUKaJbIK HOpMara cail KypacThIpbUIFaH. 3epTTey KYMBICHIHA KAThICY
epikTi 60bIT TaOBUTAARL, skoHEe Ci3 jkayar Oepyre KMHAJIATBIH CypaKTapFa xayarn
OepMeyiHi3re HeMece 3epTTey KYMBIChIHA KaThICYBIHBI3bl TOKTATYBIHBI3Fa 00JIaIbl.
3eprreyre Katbicy Cisre Typa nmaiaa okenMen i, anaiiga, Oy 3eprrey xyMbeIchl KasakcTan
KOHTEKCTIHE TOJIBIK 3ePTTENIMEreH OeiiMa3ablK TaKbIPBIOBIHAAFI 3ePTTEYJIeP CAHBIHBIH
YIFalObIHA yJieciH Kocaapl. lller TijiH OKbITYy OapbIChIHAAFEI OeHMAa3aIBIKThI TYIBIPATHIH
(daxTopyap aHBIKTAIFaH XaFai/1a, OHbI aJ/IbIH alyFa Iapajap Kadbuigay MYMKIHJIT
Tya/Ibl, )KOHE OJ1 ©3 KE3€T1H 1€ EeT TUTIHIH OoJamaK MyFailiMaepine THiM a1 6omaasl. by
3epTTey KYMBICBIHBIH HOTHXKeENEpl akaJIeMHUsIIBIK HeMece KociOu MakcaTTapa Oacrnara
YCBIHBUTYBI HEMECE MIBIFapPbUTYBI MYMKIH.
KATBICYHIBI KYKBIKTAPBI: Erep Ci3 6epiiren (jopMaMeH TaHBICHII, 3epTTEY
JKYMBICBIHA KATBICYFa IIenIiM Ka0buiacanbi3, Ci3/iH KaThICYBIHBI3 €PIKTI €KEeHIITIH,
JKOHE Ke3 KeJTeH yaKbITTa IIEHTIMIHiI3/l ©3TepTil, 3epTTeyre KaThICYbIHBI3Abl TOKTATA
aJaThIHBIHGI3BI eckepTeMid. COHBIMEH KaTap, KaHaai 1a 0ip cypakrapra skayan
OepMeyiHi3re KYKbIFbIHBI3 0ap.
BAWJIAHBIC AKITAPATHI:
Cypaxkrap: Erep >ypri3unin OTbIpFaH 3epTTey KYMBICHI )KOHIHE, OHBIH KayIll MEH
apTHIKUIBIIBIKTAPBI Typasibl CYpaFbIHbI3 HEMece IIaFbIMBIHBI3 00JIca, Keneci OailiaHbIc
KypaJapbl apKbLIbl 3epTTeyITiMeH, AiHarn AKmianosa, ainash.akshalova@nu.edu.kz,
FTXXXXXXXXXX, HEMece OHBIH JKETEKIIICIMEH, aCCUCTEHT npodeccop AHHA
Koys>uMmuuiep, anna.cohenmiller@nu.edu.kz, xabapiacybiHbi3ra 00asl.
Jep0Oec 0ailnanbic aknaparrapbl: Erep 6epiireH 3epTTey *KYMbICHIHBIH KYPri3ilyiMeH
KaHaraTTaHOacaHbI3 HEMeCe CypaKTapbIHbI3 O€H IarbIMIapbIiHbI3 Ooica, HazapOaes
Yuusepcurerti XKoraps! binim 6epy MekTebiniH 3eprrey KomureriMen kepceTiiren
OaiiyaHbIC Kypajjapbl apKbUTEl XabapiacysiHb3Fa Oomaasr: +7 7172 70 93 59,
ANIEKTPOHBIK MMOIITa gse researchcommittee@nu.edu.kz.
3epTTey )KYMBIChIHA KaTbICyFa KeTiCciMIHI3/1 Oepceni3, OepuireH popmara KOJ1 KOIOBIHBI3/IbI
CYpanMBbI3.

*  MeH Gepiires popMaMeH MYKUST TaHBICTBIM;
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Kombr:

MaraH 3epTTey >KYMBICHIHBIH MaKCaThl MEH OHBIH MPOIEAYpPAChl KalbIHAa TOJIBIK
aKmapar Oepii;

JKvHakranraH akmapar IEeH Kynus MOJIIMETTepre TeK 3epTTEYyIIiHIH ©31He
KOJDKETIM/I1 )KOHE MAJIIM OOJIATBIHBIH TOJIBIK TYCIHEMIH;

MeH Ke3 KeNreH yaKbITTa elIIKaH/1ai TYCIHIKTeMECi3 3epTTey KYMBIChIHA KaThICYAaH
0ac TapTybIMa 0OJIATHIHBIH TYCIHEMIH;

MeH >KoFaphlJia aTaJIbII OTKEH aKMapaTThl CAaHAIBI TYpAe KaObUIIAM, OChI 3€pTTey
JKYMBICBIHA KAaTBICYFa 63 KelliciMIMIi OepeMiH.

Kymi:
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O®OPMA UTHOOPMALIMOHHOI'O COI'JIACUSA
TpeBOKHOCTH B NPENOJABAHNM HHOCTPAHHOIO A3bIKA Yy OyAyIIMX yYUTeJIei, He
HOocHTeJIel sa3bika. deHoMeHoJI0THYecKoe ucciaeqoBanue B Kazaxcrane

OIIMCAHMUE: Bbl npuriamieHsl OpUHATh Y4aCTUE B UCCIIEAOBAHUM O TPEBOKHOCTH B
MPEnoiIaBaHu HHOCTPAHHOTO si3bIKa. Llesibio JAaHHOTO HCCIeIOBAHUS SBIISETCS U3YUYECHHE
YYBCTBA TPEBOKHOCTHU B MPENOJaBaHUN UHOCTPAHHOTO SI3bIKa Y OYAYIIUX YUUTEICH.
Bamie yuacTue siBisieTcst BOKHBIM 11 TOTO MCCIIEOBAHUS, TIOCKOJIBKY OHO OyneT
CI0COOCTBOBAThH PACHIMPEHUIO HCCIIEI0BATENbCKON JIUTEpATyphl U OoJiee riyboKoMy
MOHMMAHUIO MOJISPIKKH MPENoiaBaTesiel 1 o0yueHus CTyIeHTOB. Bl Oynere
npuriameHsl Ha uHTepBblo. KonduaennuanbHOCTh OyieT rapaHTHpOBaHa, TaK Kak Ballle
uMs He OyzieT ymoMsIHyTO, BMECTO HETO OY/IET UCIOJIb30BaThCS TICEBIOHUM (HE HACTOSIIEE
UMsl yYaCTHHKA), U TOJIBKO HCCIIE0BaTeNb U €ro/ee pyKoBOAUTEb OyAyT UMETh IpaBa
JOCTyTa K TaHHBIM. Bee maHHbIe OyAyT XpaHUTHCS B IIEPCOHAILHOM TeleOoHEe U
KOMIIBIOTEPE UCCIIeIoBaTEN U OYAyT YHUUYTOXKEHBI MTOCIIe OKOHYaHUS 00y4YeHHs
UCCIIeI0BaTEIIs.
BPEMS YUYACTUSA: UuTepBbio 3aiimeT npumepHo 1 (0uH) yac, ¥ BB MOXKETE BHIOPATh
yZ100HOE /7151 Bac BPeMsI U MECTO.
PUCKHU U TIPEUMYUIECTBA: JlanHOE ucCiIeI0BaHKE BKIIOYAET B CeOs
MUHUMAaJIbHBIE PUCKH. BOTIPOCHI pa3paboTaHbl B COOTBETCTBHH C ITHUYSCKUMU HOPMaMHU.
Yyactue B UCCIEOBAHUH SBIISETCS T0OPOBOJIBHBIM, BBl IMeeTe mpaBo HE OTBEYATh HA
BOITPOCHI, HA KOTOPBIX 3aTPYAHSIETECh OTBEYATh WIIW MIPEKPATUTH CBOE yYACTHE B
UCCIIeI0BaHUM. Bbl HE MonyyuTe NpsIMBIX IPEUMYILECTB. TeM HEe MEHee, UCCIEA0BaHNE
OyZIeT criocoOCTBOBAaTh PACIIMPEHHUIO UCCIEA0BAHNMN, TIOCBSILIEHHBIX TEME TPEBOKHOCTH,
KOTOpPO€ HE MOJIHOCThIO U3yueHo B Kazaxcranckom KoHTekcTe. B ciydae BbIsBIEHUS
(hakTopoB, MOOYNKTAOIIUX TPEBOKHOCTH B IIPEIIOIABAHUNA HHOCTPAHHOTO SI3bIKA, ITO AA€T
BO3MOXXHOCTh MPUHSATH MEPHI 110 €r0 YCTPAHEHHU0, YTO OYAET MOJIe3HO A OYAyIIIX
y4uTeNIed MHOCTPAHHOTO sI3bIKa. Pe3ynbTaThl TaHHOTO UCCIEA0BAHUS MOTYT OBITh
MPEJICTaBJICHBI I OMMYOJIMKOBAHbBI B HAYYHBIX WM MPO(ECCUOHATBHBIX LEIX.
ITPABA YYACTHUMKOB: Eciu Bsl npounTanu naHHyio GopMy U PEeLININ NPUHATh
y4acTHE B IaHHOM UCCJIEA0BaHUH, Bbl 107>KHBI TOHUMATh, 4TO Baie yyactue sBisercs
J00pOBOJIBHBIM U UTO Y Bac ecTh mmpaBo 0TO3BaTh CBOE COIIACHE WIIM MTPEKPATUTD
yuacTtue B J1to0oe BpeMs. B kauecTBe anbTepHaTUBB BBl MOXETE HE y4aCTBOBATH B
uccienoBanuu. Takxke Brl nMeeTe npaBo He OTBeYaTh Ha KaKue-I1M00 BOMPOCHI.
KOHTAKTHASA UH®OPMALUA:
Bonpocsi: Eciiu y Bac ectb Bompocsl, 3aMe4aHusi UITH 5KaJlo0bI 110 TIOBOAY IaHHOTO
WCCJIEI0BAHMUS, MIPOIEYPHI €T0 MPOBEICHUS, PUCKOB U MPEUMYIIECTB, BbI MokeTe
CBS3aThCA ¢ UcciaenoBareneM, AliHam Akimranosa, ainash.akshalova@nu.edu.kz,
+7 XXXXXXXXXX, unu ¢ ee pyKOBOAUTEIEM, aCCUCTEHT mpodeccop AHHA
KoysuMmuiep, anna.cohenmiller@nu.edu.kz.
He3aBucumblie kKoOHTaKThI: ECiii BBl HE yA0BIETBOPEHBI TPOBEICHUEM JAHHOTO
WCCIICIOBaHMsI, eClii Yy Bac BO3HUKIHN Kakue-1100 mpoOaeMbl, kaao0bl UM BOMPOCHI, Bl
Moskere cBsizatbes ¢ Komurerom Mcenenosannii Boicieii Llkonsr O6pa3oBanus
HazapGaeB YHuBepcutera no tenedony +7 7172 70 93 59 nnu oTripaBUTh TUCHMO Ha
SIIEKTPOHHBIN aapec gse_researchcommittee@nu.edu.kz.
[Toxkanyiicta, mognummre AaHHylo (opmy, ecnu Bbl  corniacHel y4acTBOBaTh B
UCCJIETOBaHUH.

* Sl BHUMATENBHO U3YYWIT MPEICTABICHHYIO HH(OPMAITHIO;
*  MHe npenocTaBuiv MOTHYIO0 HH(DOPMAIIHIO O TENAX U MPOIeIype UCCIEIOBAHMUS,
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* Sl noHumaro, kaxk OyyT UCIOIB30BAaHbl COOpPAHHBIE TaHHBIC, U YTO JOCTYII K 000
KoH(uaeHManbHON HHOpManU OyIeT UMETh TOIBKO HCCIIEA0BaTENb;

* S nmoHumaro, 4To BmpaBe B JII0O0OOW MOMEHT OTKa3aTbCid OT Y4acTHS B JaHHOM
UCCIIeJ0BaHUN 0e3 0ObSICHEHUS IPUYHH;

* C NoJHBIM OCO3HAHUEM BCETO BBIIICU3IIOKEHHOTO S COTJIACCH MPUHATH Y4acTHE B
MCCIIEJOBAaHUH TI0 COOCTBEHHOM BOJIE.

IMoamuce: Jara:
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Appendix E

Sample interview transcript (translated)

Interview with Dana. December 11, 2018

Time
stamp

Transcript

(Turning on the recorder). To start things off, let's do a drawing. | want
you to create a drawing using this paper and crayons, imagining as if
you are in the classroom (teaching English) and describing your feeling.
And do not worry, if you are not good at painting, as it is not the main
goal. Description of your feelings that you experience while teaching is
more important. So, let’s start.

00:01

If you have finished, please, tell me what you have created?
What do you feel? Why do you feel like that? What makes you feel like
that?

00:15

| can say that | had a pretty enough experience for the student in teaching
English. Because, like, during several weeks of teaching | felt different
feelings. But it happens to me in the beginning very often. | feel like I am
running the marathon. Like a runner. Because, at the beginning of the lesson,
| feel so energetic, full of everything, like | am prepared, and | am more
confident. But, at the same time, | am very sensitive to all the emotions. That
is why | drew here different emotions of students. I am running, I start the
lesson, everything is active, | am smiling, and | am active. But, minute after
minute, or step by step, this energy is decreasing. | started to run the
marathon, but in the middle or by the end of the marathon, my speed is
becoming slower.

01:41

What do you think? What is the reason for that?

01:41

Because | think I use all my strategies, techniques, knowledge in the
beginning because | am a little bit nervous anyway. Because | have lots of
students watching at me and of course it makes me feel nervous for the
reason that at the same | am very sensitive to people's emotions. I notice all
the emotions and if I notice one or two faces that are showing negative
emotions, if | think that they are bored or do not understand something, |
feel like it is my fault, I have to do something, and | become nervous, so that
makes me less confident. That is why, like 90-80-70 (drawing), it goes down
and down. So, by the end of the lesson, when the bell rings, I, mmm, how to
say, | become happy.

02:40

Because of the bell?

02:40

Because (smiling), finally, this difficult thing is complete. Despite the fact
that in the beginning, | was overconfident.

02:52

Do you often have this feeling?

02:54

I have this feeling not all the time, but it happens very often. Because,
mostly, it depends on my preparation for the class. If I am fully prepared the
class can be really good, and it does not go to 20 (showing the drawing) or
something like that, 10, etc. It goes to 80,70 in some cases, but mostly |
finish it successfully. But, if I am not really well-prepared for the class or if |
am worried about some grammar, topics that | cannot explain, | feel a little
bit anxious, a little bit nervous and this picture takes place.
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03:40

Ok. Thank you. Now, let's move to the questions. First of all, I would
like to ask you about your experience of teaching English. Can you tell
me in general about your experience? What aspects do you enjoy, etc.?

03:54

The first thing that | enjoy is that students love a foreign language, because it
iIs, mmm, we study and teach it a little bit different with lots of pictures,
visual materials, funny interesting videos. So, students like, "wow, it is
something new", they are very curious about it and most of them are
motivated. But, (pause), that is something I enjoy, because | am telling them
something they do not know, and they can be like "wow, what is next? what
is the secret? etc.” The next moment that | like is the moment when | can
understand that they understand everything. How to say... | can explain
everything so that they understand, yes. And if they understand they are
smiling and | become happy. | mean, if they have good results | become

happy.

04:41

Ok. How do you feel yourself while teaching English?

04:48

Actually, in the beginning, this marathon runner (pointing the drawing) is
running very fast, you see those things? Like wind. He is running so fast,
and he is confident. It is the same as me, who is very, pretty confident,
because | like public's attention in the classroom when everybody looks at
me and listens to me and they are interested in the topic, and | am not that
afraid of the public. But | do not like when they are (pause), mostly, I am not
afraid of the public, but I am afraid of the disappointment of the public. That
is why, | am very, mmm, you see there is a magnifier that | drew here, and
there is just one example, to show that it is a magnifier. | am very
disappointed if they have those bad emotions. | am disappointed with my
work. But | am not afraid of speaking, | am just, "oh, it seems that they do
not understand, oh, I am not a good teacher. | cannot explain. It is so bad
(sad voice)". These things come to my mind.

05:53

Do you show those feelings?

05:56

| do not show. I try to smile and try to change the activity, immediately
when | see that something is wrong. Like “Ok. Let's do the next exercise
(very confident voice).” | try to catch their attention all the time. It is
because it is important in the classroom to make them understand. Also, it is
because I like that attention. That is why, | try to do something so that will
fit the classrooms' atmosphere, that will connect all students so that nobody
will be bored.

06:32

Thank you. Now, could you tell me, please, about a typical day of your
teaching

06:34

Typical day? (Pause)

06:35

How do you plan your lesson?

06:38

Mmm. How do | plan the lesson? First, | imagine what | am going to do, and
| divide my lesson into several parts, like, I am going to spend about five
minutes for preparation, I mean warm-up, about 10 minutes for grammar
explanation. Then, after dividing it into parts, | go deeper. I try to find what
kind of exercise | am going to do. Then, I try to connect them. After that, |
prepare some activities, like, extra activities.
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Sample interview transcript (in original language)

JNanamen cyxoat. 11 :kearokcan, 2018

YakebIT

Tpaunckpunrt

(TuxTodon Koceiaaasl). EH amabiMen, cyper caiaitbik,. Ci3 o3iHizai
CBHIHBINTA /e eJIeCTEeTiHi3 (aFbLIIIBIH T cadarbl) KoHe 03iHi3giH
sKarMaibIHBI3[IbI CUIIATTAN OTBIPBIN CypeT cAJbIHbI3. MbIHA JKep/eri
KAFa3abl 2K9He TYPJIi-TYCTi KapbIHAAIITAPAbLI KOJIAHCAHbI3 00J1a/bl.
Erep cyper cajy Kaoijeriniz Hamap 0oJica, el ajaHaaMaHbI3, cededi
OyJ1 0acTel MakcaT eMec. Ci3in cadak 6epy 0apbICbIHAAFbI KYHiHi31
CUIIATTAYbIHbI3 09piHeH Je MaHbI3Ibl. COHbIMEH, 0aCTalbIK.

00:01

Erep Ci3 asikracanbi3, MaraH TyciHaipin Oepyini3ai cypaiiMbIH.
Ci3 e3iHi3ai Kanaii cesineciz? Here o3iHi3ai ocbliai ce3inin Typcebiz?
Byuaii ce3inynin cebenrtepi He?

00:15

MeHiH o¥ibIMINIa, 9111 Jie CTYICHT OOFaHbIMa KapaMacTaH, aFbUIIIBIH TiTIHEH
cabak Oepy/eH KeTKUTIKTI ToxiprOem 6ap. Cebebi, MMM, op anTazna 6epreH
TYpJ1i cabakTap GapbIChIHAA, MEH TYPJII ce3iMaep i 6acTaH kemipeMiH. bipak
Oy kebinece Oactankpl kezeHaepae 0onaapl. MeH e3iMi MapadoH KyTipim
Kene jkaTkanjai cesinemin. JKyripymi peringe. Ce6ebi, cabakTblH 6acbIiHAA,
OapbIFbIHA TAWBIH CHSKTHI ©31ME€ CEHIMII OOJIaMBIH, YJHEPTHSIM KOIT 00JIa IbI,
bipak, connaii-ak ke3 kenreH Hopcere cesimranMbiH. Coit cebenTi, MpIHA
KepJe CTYACHTTEPIH 9p TYpJIi IMOUUsIIapbIH OeiiHeneiM. MeH Kyripim
KEJIeMiH, SFHU cabak OacTaiibl, OapibIFbl OCJICEH Il TYPE OTIIl KaThIp,
KOHLUI KYHiM KaKchl, 9pi MeH j1e Oencenaimin. bipak, yakpIT ©TKEH CalibIH,
OJ1 oHeprus Ja a3as 6acraiinbl. Men MapadoH xyripyai 6actaabiM, 6ipak
OpTa JKOJIFa KeJITeH/Ie HeMece COHbIHA Kapai, MCHIH >KbUTaMIBIFBIM
TOMEHJIET Oapabl.

01:41

Ci3 kaaaii oinaiicb13? ByHbIH cebedi He?

01:41

Ce06e0b1, MeH1H olbIMIIIa, MEH O1paK KOOI KBII TYPFaHbIKTaH, OapiIbIK
O1NIeTiH TeXHUKAIAPBIM/IbI, CTpaTerUsIapbIM/IbI, OLTIMIMAL cabaKThIH
OachIH/Ia KOJAaHbIN KoM, Cebebl, MeHIH aylIbIMa MaFraH Kapar
OTBIpFaH KOMTETeH CTYACHTTEP Oap, OprHE MEH aJlaMIap/IbIH dYMOIIHICHIHA
eTe ce3iMTai OoJIFaH/IbIKTaH, OyJI MeH1 ananaaTaabl. MeH O0apibIK
OKYIIBUIAP/IBIH KOHIJ KYWiH OaliKaIl TYpaMbIH XKoHE erep MeH 1-2 HeraTHuBTi
sMolus Oalikan Kajicam, erep oyiap cabakTaH >KaJbIFbII KeTTI Hemece Oip
HOpCEH1 TYCIHOEH Kasabl IeT oijacam, MEH OFaH ©31M/I1 KIHAJII Ce31HEMIH,
Oip HOpce Kacay KepPeKTITriH TyCIHEMIH, JKOHE COJ ce0emnTi, KOOATKUMBIH,
opi, ©3iMe JieTeH CeHIMILTIKTI )orantaMbiH. ConnpikTan qa 90-80-70
(cyper) cusikThI o1 ToMeH el Tyceni. CoHbIMEH ca0aKThIH COHbIHA Kapaii,
KOHBIpay COFBUIFAaH Ke3/1e, MEH, MMM, Kajlaii aliTcaM 0oJajbpl, MEH 031M/11i
OAaKBITTHI CE31HIN KETEMIH.

02:40

Konpipay corblIFaHbl ylIiH 0a?

02:40

Ce06e01, (KyJKi), aKbIpbI, OYJT KUBIH COT asikTasabl. CabakThIH OachIHIA
©31MJ1i KEpeMeT CeHIM/I1 Ce31HI'eHIMe KapaMacTaH.

02:52

Ci3 e3iHi3i yHeMi ocbLIaii ce3iHeci3 6a?

02:54

Kok, MeH yHemi OyJ1 ce3ziMze 60aMaiMBbIH, Oipak >kui OOJIBIN TYpabl.
Ce06e01, kobiHece, OyJ1 MeHIH cabaKKa TalbIHIbIFEIMA OalIaHBICTBI 0O0JIA b,
Erep MeHiH nailbIHABIFBIM TOJBIK 00JIca, cabak eTe jKaKChl 0Tyl MYMKIH,
»)oHe XbigamablK 20-Fa Tycrneyl MyMKiH (CypeTTi HYCKay) HeMeCe TaFbl COJl
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cusakThl 10... KeitOip xxarmaiinapaa 80,70-ke neifin keTepiinyl MyMKiH, Oipak
keOiHece 0opi coTTI asiKTanaabl. bipak, erep MeH cabaKka TOJIBIK
JaiibIHIaIMarad 0oJicaM HeMece MEH TpaMMaTHKa )KOHIHE HeMece
TaKBIPBINTHI TYCIHIIpPE aIMaiMBIH €T ajlaHgacaM, MEHJIe KOOaIDKy ce3iMi
naiina 6osazpl, a3nan HEPBHBIN OOJIBINT KETEMiH KOHE OCBI CypeT OpPBIH
anapl.

03:40 Kakcsl, paxmer! Keeci cypakka kemeiiik. EH anabiMen, ci3iin
arblIIIbIH TUTIHEH ca0ak Oepyneri TIxipuOeHi3 kailJibl cypacam.
Kaanbl TaxkipudeHis xaliibl alThin 0epiHizmi. Mbicajbl, KaHaail
KbIpbI Ci3re ke0ipek yHauab1?

03:54 MaraH eH YHalTBIH HOpCE — OKYIIBUIAPABIH LIET TLTiH KaKChl KOPETiHi,
ce6eb1, OyI1...MMM, O13/11H OKYBIMBI3 JKOHE cabak Oepyimi3 Oackaiia,
KONTETeH CypeTTep, KOpHEKI MaTepHaaap, KbI3bIKTHI KYJIKLIl BHIEOIap
KojaHnaMbl3. COHNIBIKTaH, CTYIEHTTEP «000, MbIHAY JKaHa HOpPCE FOIl»
JCUTIH CUSAKTBI, OJap KATThI KbI3BIFA bl XKOHE OJIAPBIH KOOi
MOTHUBHPOBaHHBIN 00saabl. bipak (y3u1ic), 611 MaraH YHaAHTBIH HOpCE,
cebe0i, MeH oytapra oJyiap OLTMEHTIH aKnapaTThl OepeMiH, )KOHE e 0J1ap
«000, Tarbl He 00J1a/bl eKeH? ByHBIH Kynuschl Hele?» Jen OnIaiThIH
meFap. MaraH Tarbl 1a Oip YHAUTBIHBI — OKYIIBUIAP/IBIH MEHI TYCIHT'€HIH
Oaiikay. Kanaii aiitcam Oomnasel... MeH GapiblK HOpCEH1 ojap TYCiHe
anaTeIHAAN TyciHAipe anambid, usi! Erep omap Tycince, KyJIirm, ®KaKChl KOHLT
KY#H1e 00J1a/Ibl, )KOHE MEH ©31M/11 TaFbl Jja OAKBITTHI ce3iHeMiH. Onap *Kakchl
HOTIIKE KOPCETCe, KOHUI KYHiM )KaKcapabl JereHiM FOM.

04:41 /Kakcbl. AFBLIIIBIH TijJliHeH cafak Oepy 0apbIchbIHIA 63iHi3l Kaiaii
cesineciz?
04:48 Heri3i, 6acbiana, MbiHa MapagoH KYTipywIici (CypeTTi HycKay) Kbu1iam

XKYTipin Kenesl, 6aitkan Typebi3 6a? Xen cuskrol. XKblmgamasirel COHaN
YKOFapbI 9pi ©31HE COHal ceHiMIl. J[oi MEeH CUSKTHI ©31He aca CeHIM/I,
ce0e01, MaFaH CBHIHBINTAFbl KOIIIUIIKTIH Ha3apbl YHai1bl. bapiblFsl Maran
Kaparl Typa/ibl, MEH1 ThIHJai bl, TAKBIPHIIKA KbI3bIFYIIBIIBIKIIEH Kapaibl,
JKOHE JIe MEH KOIIIUIKTEH KOphIKnaiiMbIH. bipak, MaraH keOiHece oJap/IbIH
(Y31J11C)... MEH KOIIIUIIKTEeH KOPBIKIAaiMBbIH, O1paK MEH KOIIIIIKTIH MEHEH
KOHLJII KaJIBITT KOsl Ma Jien KopkamMbIH. CoJl ceOenTi, MeH oTe..., MMM, Ci3
KOPII TYpChI3 6a MEH MbIHA jKep/ie YIFAUTKBILI YIINa CaIbll KOUIbIM, OyJ1
KepJie OFaH HYCKalThIH Oip FaHa MbIcall 6ap. MeH OKyIbUIapablH
KaFBIMCBI3 SMOLIMSIApBIH OaliKacam, KOHUT KYHiM Tycill Kanaabsl. ATKapblI
YKATKaH )KYMBICBIMa KOHUIIM TOJIMaiibl. bipak, MeH ceieyneH
KOpPBIKIaMbIH. O3 e3iMe «0, o1ap MeH1 TYCIHOET€H CHSIKTBI, 00, MEH KaKChl
MyFalliM eMeciH. MeH TyciHipe alMaiMbiay aeiimin. CoHai )KarbIMChI3
Ky# (keHiICI3 naybic). OchlHAal oiiap Kene/i MaraH.

05:53 Kanpaii kyiine ekenini3ai 6acka agamaapra kepcerecis 6a?

05:56 Xox. Bip HopceHiH JypbIc eMecTiTiH OalikacaM, OipAeH KYJIiI, )KaTTHIFYIbI
e3repTin xidepyre ThIpbicaMbIH. «JKaKChl, Kelecl )KaTThIFyFa KOIIeHik» (oTe
CEHIM/I1 JaybIC) JET€H CUSAKTHI. YHEMI OJIap/blH KOHUIJEPIH ayaayFa
ThIpbicambiH. Cebe0i, CHIHBINTA OJIap/IbIH MEH TYCIHTE€HIepl MaHbI3IbI JACTI
caHaiimbiH. COHBIMEH KaTap, MaFaH oJiap IbIH Ha3aphl yHaiiapl. Coi ceenTi,
CBIHBINITHIH aTMOc(epachiHa caiil KeNeTiH, eIIKIM KaJIbIFbIT KETIeUTIH IeH,
OapIbIK OKYIIBUIAP/IbI KATBICTHIPATBIH O1p HOPCE HkKacayFa ThIPbICAMBIH.

06:32 Paxmet! Cabak Gepyaeri KapanaiibiM 0ip KYHiHi31i cyperTen Gepe
ajaceis 6a?
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06:34 Kapanaiieim kyn? (Y3imic)
06:35 CabakThl KaJai kocnapJaiicbi3?
06:38 MwmmM, CabakTsl Kanaii sxocapiaiMeia? EH anibIMeH, ©3iMHIH He icTereni

YKATKAHBIM/IbI €JIECTETEMIH, JKOHE cabarbIMIbI OipHeIe Oeikke 0eaeMiH,
MBICAJIBI, IIIAMAMEH 5 MHUHYTTBI JalbIHIBIKKA KiOepeMiH, cabaKThIH
OachIHJIaFbl YUBIMIACTHIPY Ke3€HIH aiiTaMblH, ItamameH 10 MunyT
rpammaruka Tycinaipyre. Kelin, ocsinaaii 6emikrepre OeJIreHHeH KeiliH, op
KE3EH/Il TEPEHIPEK OMJIacThIpyFa ThIpbicaMblH. KaHial )KaTThIFyIap
OpBIHJIayFa OOJIATHIHBIH OMIIACTBIPYFa ThIpbIcaMbiH. COTaH COH, OJIapIbl
OailTaHpICTRIPpYFa ThIpbIcaMbIH. OaH KeliH, 6ipa3 KOChIMIIIA KATTHIFyIap
JTalbIHTaHMBIH.
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Appendix F
Positionality

| am a foreign language teacher even though I did not enjoy teaching very much in
the beginning. My teaching career started when | was a student at the pedagogical
university.

When | was studying at university, there were teaching practicums in the 3 and 4%
years. During the teaching practicum in my 3" year, | had to teach some classes (6th
graders), and | remember it was difficult for me. First of all, it was a new experience, as |
had never taught before except for training courses at the university. Secondly, | thought
my English was poor, so at home, | tried to prepare everything in detail spending too much
time, but I could not foresee questions that might be asked by students. That was a problem
and | tried to learn some more words which are close to the topic. Also, at that time, | had
no experience in teaching. | felt really uncomfortable when a mentor visited my classes,
usually, she sat behind the students and evaluated my teaching skills. It made me feel very
stressed. Students in this class were not active enough, | remember one of the girls
participated in activities in the class, so mostly | focused only on her. Others did not care
what was happening around. But, anyway, | was aware that my responsibility was to teach
all of them, so I always thought about that, tried to create interesting activities to make
them more involved, which demanded more time for preparation.

| did a pre-graduation practicum, which was in my 4th year at university, in the
school where | studied. At first, | thought that it would be easy since | was acquainted with
everybody at this school: from a principal to students. However, then | understood that 1
am not only a graduate of this school but a teacher who had to teach English, and the staff
would treat me almost as their colleague. It made me a bit stressed since | had to prove

myself as a qualified teacher, I did not want them to think that | had learnt nothing
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studying at university. Thus, all my days were spent to get prepared for classes. I
remember, I tried to use different games and interesting activities, which are not common.

I think 1 did so because when students read texts and make up sentences, they might get
bored. If | see my students do not enjoy the lesson, it affects me negatively and | might feel
uncomfortable and unprofessional. When a mentor did not attend classes, | felt more
comfortable in teaching. However, sometimes a vice-principal, who was responsible to
control the process of my practicum, visited some of my classes, which also engender
anxiety.

After graduating from university, | had to work as a teacher of English in a
secondary school. For the first time, it was really difficult for me since | was a young
teacher with no experience. Also, the staff of the school where | worked expected
something new from me, as | was young, full of energy (they thought so), and a teacher
who was able to use new approaches in teaching English. | was really confused in the
beginning because | even did not know how to work with documentation. In addition, | felt
a bit stressed as | worked with new students | had not known before. Although nobody was
assigned as a mentor, who is responsible to help me (usually novice teachers have), |
always addressed questions to other more experienced teachers, asked help from vice-
principal in working with documentation, which was useful in becoming more qualified.

Experiencing the challenges described above, | was always thinking whether all
teachers feel stress and anxiety while teaching or if it is intrinsic only to inexperienced
young teachers. Also, | was curious to identify if anxiety in teaching is experienced
similarly or in a different way which led me to conduct this study to find answers to my

questions.
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