Running head: FOREIGN LANGUAGE ANXIETY LEVEL OF MIDDLE SCHOOL
STUDENTS

Foreign Language Anxiety Level of Middle School Students at a Specialized School

for Gifted Children in the North of Kazakhstan

Olga Plyushko

Submitted in partial fulfillment of requirement for the degree of

Master of Science

in

Educational Leadership

Nazarbayev University Graduate School of Education

June, 2018

Word Count: 16 180



FOREIGN LANGUAGE ANXIETY LEVEL OF MIDDLE SCHOOL STUDENTS i

Author agreement
By signing and submitting this license, I, Olga Plyushko (the author(s) or copyright owner)
grant to Nazarbayev University (NU) the non-exclusive right to reproduce, convert (as
defined below), and/or distribute my submission (including the abstract) worldwide in print
and electronic format and in any medium, including but not limited to audio or video.
| agree that NU may, without changing the content, convert the submission to any medium
or format for the purpose of preservation.
I also agree that NU may keep more than one copy of this submission for purposes of
security, back-up and preservation.
I represent that the submission is your original work, and that | have the right to grant the
rights contained in this license. | also represent that my submission does not, to the best of
my knowledge, infringe upon anyone's copyright.
If the submission contains material for which I do not hold copyright, I represent that |
have obtained the unrestricted permission of the copyright owner to grant NU the rights
required by this license, and that such third-party owned material is clearly identified and
acknowledged within the text or content of the submission.
IF THE SUBMISSION IS BASED UPON WORK THAT HAS BEEN SPONSORED OR
SUPPORTED BY AN AGENCY OR ORGANIZATION OTHER THAN NU, I
REPRESENT THAT I HAVE FULFILLED ANY RIGHT OF REVIEW OR OTHER
OBLIGATIONS REQUIRED BY SUCH CONTRACT OR AGREEMENT.
NU will clearly identify my name(s) as the author(s) or owner(s) of the submission, and
will not make any alteration, other than as allowed by this license, to my submission.
I hereby accept the terms of the above Author Agreement.
Author’s signature:

Date: June 28, 2018



FOREIGN LANGUAGE ANXIETY LEVEL OF MIDDLE SCHOOL STUDENTS ii

Declaration

| hereby declare that this submission is my own work and to the best of my
knowledge it

contains no materials previously published or written by another person, or substantial

proportions of material which have been submitted for the award of any other course or
degree at

NU or any other educational institution, except where due acknowledgement is made in the

thesis. This thesis is the result of my own independent work, except where otherwise
stated, and

the views expressed here are my own.
Signed:

Date:

Dedicated to my dear Mum and Dad

who would be very much proud of me



FOREIGN LANGUAGE ANXIETY LEVEL OF MIDDLE SCHOOL STUDENTS iii

5

NAZARBAYEV
UNIVERSITY

Graduate School
of Education

&

NUGSE RESEARCH APPROVAL DECISION LETTER

NUGSE Research approval decision letter

The NUGSE Research Committee reviewed your study entitled “Foreign Language
Anxiety Level of Middle School Students at a Specialized School for Gifted Children in

the North of Kazakhstan” and decided:

O To grant approval for this study subject to minor changes, to be discussed with

supervisor

Please, see the comments suggested by the Reviewers in the attached forms to revise your
proposal. Before starting your data collection, you need to discuss these changes with your
supervisor, revise your proposal accordingly, and then ask your supervisor to check the

revised proposal.

Sincerely,

NUGSE Research Committee



FOREIGN LANGUAGE ANXIETY LEVEL OF MIDDLE SCHOOL STUDENTS iv

CITI training certificate

«d rm Completion Date  15-Aug-2017
... Expiration Date 14-Aug-2020
us -

Record ID 23573122
<X PROGRAM

This is to certify that:

Olga Plyushko

Has completed the following CITI Program course:

Social & Behavioral Research - Basic/Refresher (Curriculum Group)
Social & Behavioral Research - Basic/Refresher (Course Learner Group)
1 - Basic Course {Stage)

Under reguirements set by:

Nazarbayev University



FOREIGN LANGUAGE ANXIETY LEVEL OF MIDDLE SCHOOL STUDENTS v

Acknowledgments

I would like to express my gratitude to the best supervisor | could ever wish to be
mentored by — Dr. Daniel Hernandez Torrano. | consider myself lucky to be taught by him,
as not only he is a passionate expert of quantitative research and statistical analysis but a
very organized and charismatic person. All | have learnt about research work is due to his
professional guiding and support. He is the person who made me capable to bring my
thesis to life. All the courses that Daniel Torrano delivered were a recipe of highly
effective teaching including preliminary announcement of expected outcomes, blended
with reasonable deadlines, mixed with thoroughly elaborated activities, spiced with
humour and comfortable learning atmosphere, served with respect and dignity and finally,
sprinkled with a charm of a heartwarming smile.

| am also grateful to all the faculty members who have contributed to my change
agent formation and directly or indirectly promoted my dissertation creation. | wish to
acknowledge Dr. Anna Sioni CohenMiller, Dr. Sulushash Kerimkulova, Dr. Duishon
Shamatov, Dr. Michelle Somerton, Dr. Mir Afzal Tajik, Dr. Kairat Kurakbayev, Dr. Kathy
Malone, Deborah Brown, Alfred Burns, Philip Montgomery, and Dinara Munbayeva.

| would like to thank from the bottom of my heart Shigeo Katsu, the President of
Nazarbayev University and Dr. Jason Sparks, GSE Dean for providing such a great
opportunity for ordinary mainstream schoolteachers to be taught by the outstanding

national and international professors at the best University of Kazakhstan.


http://gse.nu.edu.kz/gse/MAIN/About/Faculty/%D0%90%D0%BD%D0%BD%D0%B0%20%D0%A1%D0%B8%D0%BE%D0%BD%D0%B8%20%D0%9A%D0%BE%D1%85%D0%B5%D0%BD%D0%9C%D0%B8%D0%BB%D0%BB%D0%B5%D1%80
http://gse.nu.edu.kz/gse/MAIN/About/Faculty/FA09D7C8A5CDCCB2E040010AA9012095
http://gse.nu.edu.kz/gse/MAIN/About/Faculty/39DB04191DCD5303E050010AA9016EFA
http://gse.nu.edu.kz/gse/MAIN/About/Faculty/Mir%20Afzal%20Tajik%20Associate%20Professor
http://gse.nu.edu.kz/gse/MAIN/About/Faculty/Deborah%20Brown
http://gse.nu.edu.kz/gse/MAIN/About/Faculty/0BF9DDC973F4EA00E050010AA90174D1
http://gse.nu.edu.kz/gse/MAIN/About/Faculty/D.%20Philip%20Montgomery
http://gse.nu.edu.kz/gse/MAIN/About/Faculty/39B7DD48BB9118A7E050010AA9010269
http://gse.nu.edu.kz/gse/MAIN/About/Faculty/FA0A790AAC138C7EE040010AA90129E5

FOREIGN LANGUAGE ANXIETY LEVEL OF MIDDLE SCHOOL STUDENTS Vi

Abstract

The purpose of the study was to explore the level of foreign language anxiety that
students at a specialized North Kazakhstan school for gifted students experienced in class.
In addition, it attempted to find out the factors that influence language anxiety and how
language anxiety then affects students’ achievements.

One hundred and sixty middle school students, aged from 12 to 18 were
participants of this cross-sectional survey quantitative research. Maximum variation
sampling was used to ensure a more diverse data for the research. The data was collected
using the Foreign Language Classroom Anxiety Scale (FLCAS; Horwitz, Horwitz, &
Cope, 1986), the Speaking Anxiety Scale (SAS), elaborated by extracting 13 questions
associated with speaking from FLCAS, the Writing Anxiety Scale (WAS; Cheng, Horwitz
& Schallert, 1999), the Reading Anxiety Scale (RAS; Saito, Horwitz & Garza, 1999), and
the Listening Anxiety Scale (LAS; Kim, 2000).

Descriptive as well as T-test, ANOVA and Pearson product-moment correlation
coefficient were employed to analyze the data. The results revealed a moderate level of
English language anxiety. Overall, all the types of language anxiety resulted in a strong
positive correlation, which means that he rise of the level of one of the language anxiety
types inevitably provokes an increase in the level of all the other types of language anxiety.
Moreover, it was detected that high level of general language anxiety is associated with
low levels of total achievement in English. Interestingly, findings revealed that female
students tend to have statistically significant higher level of speaking anxiety than their
male counterparts. Also, students who have been studying at school for 2-3 years generally
feel more anxious at English lesson than students who have been studying 4-5 years.
Interestingly, that concerning speaking, they felt more anxious than novice students, whose

learning experience there constituted less than one year. However, no statistical difference
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was identified on language anxiety between students in Kazakh or Russian languages

mediums of instruction.

Key words: foreign language anxiety, middle school students, general language anxiety,

speaking anxiety, writing anxiety, reading anxiety, listening anxiety.
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AHaaTna

Byn 3epTTey i MaKcaThl - aFbIIIIBIH TIJIIH OKBII-YHPEHY KE31HIET1 JapbIHIbI
Gamanapra apHainran Contyctik KazakcTaHaplKk MaMaHAaHABIPBIIFAH MEKTEIT
OKYIIBLIAPBIHBIH TUIIK OeliMa3aiblK AeHrerin 3eprrey. Conmai-ak, TUIIK OeiiMa3abIKKa
acep eTeTiH paKkTopIapbl XKOHE TULIIK OeiMa3alibIK OKYIIBLIAP/IbIH YATepiMiHe Kajai
ocep €TETiHIH aHBIKTAYy.

Kpocc-cexuusiabik, CaHIbIK 3epTTeyiepre Kaambl anranaa 12-18 xac
apansiFpiHIarbl 160 opTa OybIH OKYIIBUIAPHI KATHICTHI. TOJBIK AepeKTep/al aly YIIiH
MaKCHMaJIbl BapuallMaiblK TaHIay NaiiianaHbliibl. 3epTTeyre apHajifaH JepeKTep meT
Ti1 cabarbIHAA TIAIK OeliMa3alblK ASHIeiiH aHbIKTay mKanackl (Xopsul, Xopsuil, &
Koy, 1986); sxorapsiiarsl MIKalagarbl Al TBUIBIMFA KATBICTHI 13 cypakThl HIBIFApy
apKBLUIBI 931pJICHIeH «@NUThLIBIMY JIaF/IbIChIHA KAThICTHI OeiMasalbIK IEHI€iH aHbIKTaYy
HIKAIACHI; «OKa3bLUTBIMY JaFIbICIHA KATHICTHI OeliMa3allbIK ACHICiiH aHbIKTay [IKaIachl
(Yenr, Xopsun & HIsmiept, 1999); «OKbIIBIMY JaFABICHIHA KATBICTBI OCHMa3alIbIK
neHrein anpikTay Imkanacel (Cauto, Xopsui & I'ap3a, 1999); «TeiHganbIM» gaFrabIChIHA
KaThICTHI OeliMa3albIK AeHreiiH anpikTay Mmkanackl (Kum, 2000) 6oiibIHIIA SKUHATIBL.

JlepexTepai Tanaay yIIiH CUIIaTTaMalbl KoHE /1€ JUCTIEPCUSIIBIK Tanaay, |-
KpUTEpUii, CoHfai-aK, [IupcoOHHBIH KOoppemnsius KodPPUIIUEHTI MakJanaHbUIIbL.
Hotwxenep arbUIIbIH TiTIHIH OefiMa3asblK JeHreii O1pKabIThl eKeHIH KOPCeTTi.
Tyracraii anranza, TUIIIK 6eliMa3anbIKThIH OapIIbIK TYpiepi KYLITI OH KOPPENsSLUsSHbI
KepceTTi, OyJ1 TUIIIK OeliMa3anbIKThIH OipeyiHiH JeHreiiH KoFapblIaTy ce3ci3 backa
TiAIK 6eliMa3albIK TYPIEPiHiH JIeHTeiiH )oFapbutaTybiHa ceberini 6onael. bynan 6acka,
JKAIIIBI TUTIIK OeMa3abIKThIH KOFaPhl ACHT 1 JKabl aFbUIIIBIH TUTIHACT] OKY

JKETICTINHIH TOMEH JEHrefiMeH OalIaHBICThI EKEHIITN aHBIKTAIIIbL.
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CraTucTUKaNbIK TYPFBIIAH YIIapFa KaparaHaa KeI31apAblH Al THUTBIM JIaFIbIChIHA
KaTBICTBHI O€HMa3abIKThIH alTapIIbIKTal )KOFaphl IeHreili 0ap ekeHi aHbIKTanasl. bynan
0acka, MeKTenTe 2-3 5KbUI OKBIFaH OKYIIBUIAP OCBI MEKTEITE 4-5 5KbUT OKY ToXKipubeci 6ap
OKYIIbLIApFa KaparaHa aFbUIIIBIH TUTIH YHpeHyre KoOipeK KoHUT Oele/Ii, COHBIMEH KaTap,
oJlap aybI3Ila COUey YpaiCiHAEC OChI MEKTEITe Oip JKBUIIAH a3 YaKbIT OONBI OKUTHIH
OKYIIBUIAPMEH CAIBICTBIPFaH/a OeliMa3albIKThI JKOFaphI IeHTelie ce3ineni. Jlerenmen,
OpBIC TITIHAEC HEMECE Ka3aK TUTIH/E OKBITY apachIHaa TIIK OeliMasanbikK OOMbIHIIIA
CTaTHCTHUKAIIBIK Al bIPMAIIIBUTBIK OOJIFaH KOK.

Tipex ce30ep: ST TiIIH OKBIN-YHUpPEHY Ke3iHeTi OeiiMa3albIK, opTa OybIH
OKYIIBLIAPHI, MET TUTIH OKBIN-YHPEHY Ke31HCT1 KaIbl OeHMa3ablK, «AUTHUTBIMY
JaFIBICBIHA KATBICTBI TUTIIK OeHMa3albIK, «0Ka3blIbIMY JIaFIBIChIHA KATBICTHI TUIIIK
OeiiMa3aIbIK, «OKBUIBIMY JaFIbICEIHA KATBICTHI TULTIK OeHMa3aibiK, «THIHIATBIMY

JIaFAbIChIHA KATBICTHI TUIIK OeMMa3aIbIK.
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AHHOTANUA

Lenb naHHOTO HCCIeI0BAaHUS U3YUUTh YPOBEHD SI3BIKOBON TPEBOKHOCTHU, KOTOPBII
yuarguecs creuuain3upoanHoii CeBepo-KazaxcTaHCKO# HIKOIBI M OJJapEHHBIX
yUYaluxcs, UCIBITHIBAIOT MPU U3YUYEHUHU aHTIUICKOTO SI3bIKa. A Tak)Ke, ONPEIeIUTh
(bakTopbl, BIUAIONINE Ha A3bIKOBYIO TPEBOKHOCTD, U TO, KaK S3bIKOBasl TPEBOKHOCTH
BJIMSIET HA YCIIEBAEMOCTh YJallluXCsl.

B o6mieit coskHoctH, 160 yyamuxcsi cpeiHero 3BeHa B Bo3pacte oT 12 g0 18 mer
MPUHSITA y4acTHE B KPOCC-CEKIIMOHHOM KOJMYECTBEHHOM HCCIIeI0BaHUU. MaKCHUMalbHBIH
BapHAIMOHHBINH 0TOOP UCIOIB30BAJICS s Ody4YeHHs Oosiee OOIIMPHBIX JaHHBIX. JlaHHbBIE
JUTSL KcciieoBaHus ObUIM cOOpaHbl IPU MOMOIIH IIKAIBI ISl ONIPEEIICHUS YPOBHS
A3BIKOBOM TPEBOKHOCTH HA YPOKE MHOCTpaHHOTO si3bika (Xopsui, Xopsuil, & Koy,
1986); mikasl 1Mo OnpeneIeHU0 YPOBHS TPEBOKHOCTH OTHOCUTENIBHO HaBbIKA
"roBopeHue", pa3paboTaHHOTO IPH ITOMOIIM M3BJIEYCHHS 13 BOIIPOCOB, OTHOCUTEILHO
TOBOPEHMSI U3 BBILICYIOMSIHYTOM IIKAJBI; HIKAJIbI IO OMPEIEIICHUIO0 YPOBHS TPEBOKHOCTH
OTHOCUTENbHO HaBbIKa "muchbMO" ( Uenr, Xopun & Ibmnept, 1999); mikanst mo
OTIpEeICNIEHUI0 YPOBHS TPEBOXKHOCTH OTHOCUTEIHHO HaBbika "ureHue" (Canto, XopBun &
["ap3a, 1999); mkansl Mo onpene’IeHnIo YpOBHS TPEBOKHOCTH OTHOCUTENBHO HaBBIKA
"cymanue" (Kum, 2000).

Jlns aHany3a JaHHBIX UCHOJIb30BAIMCH KAK ONMUCATENbHBIN, TaK U AUCTIEPCUOHHBII
aHanus3, T-KpUTepui, a Takxke kodpduiment koppemnsiuun [Tupcona. Pe3ynbraTel mokazamm
YMEPEHHBIN YPOBEHb TPEBOKHOCTH aHTJIMUCKOTO S3bIK. B 11€510M, BCe BUJIBI SI3bIKOBOM
TPEBOKHOCTHU MOKA3aJIM CUJIBHYIO MOJIO0KUTEIbHYIO KOPPEIALMIO, YTO CBUETEIHCTBOBAIO
0 TOM, YTO TMOBBIIIEHUE YPOBHS OJHOTO U3 THUIOB S3BIKOBOM TPEBOKHOCTH HEU30EKHO

MMPOBOLNUPYCT NOBBINICHUC YPOBHS BCCX OCTAJIBHBIX BUJIOB SI3BIKOBOM TPCBOXHOCTHU.
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Kpome Toro, 6b1710 BBISIBICHO, YTO BBICOKHI YPOBEHb OOIIEH S3bIKOBOM TPEBOKHOCTH
aCCOLUMPYETCS C HU3KUM YPOBHEM YCIIEBAEMOCTH 10 aHTVIMMCKOMY SI3BIKY B LIEJIOM.

Kak BBISICHSIOCH, JEBOYKH UMCIOT 00JI¢€ BRICOKHI CTATUCTUYCCKU 3HAUNMBII
YPOBEHb TPEBOKHOCTH OTHOCUTEIBHO HAaBbIKA TOBOPEHUS, YeM MaJIbuuKku. Kpome Toro,
CTYJEHTBI, KOTOPBIE y4aTcCs B IIKOJE B TE€UCHHE 2-3 JIeT, KaK MPaBUIIO, IyBCTBYIOT ceOs
0oJiee 00€CIIOKOCHHBIMU HA YPOKE aHTJIMICKOTO S13bIKa, YEM CTYACHTBI, KOTOPHIE UMEIOT
OTIBIT O0y4YEHHS B IaHHOM mIkose 4-5 jier, 6osee Toro, OHM UCIBITHIBAIOT 00JIEE BHICOKUI
YPOBEHb TPEBOKHOCTH B MPOLECCE YCTHOW PEYU 10 CPABHEHUIO C YUALIUMHUCS, KOTOPBIE
ydarcs B JaHHOMU 1IKoJie MeHee roga. OIHaKo, CTaTUCTUYECKOTO Pa3JInyus MO SI3bIKOBOU
TPEBOYKHOCTH MEXKTY YUAIIUMHUCS C PYCCKUM M Ka3aXCKUM S3BIKOM O0yUYCHUS BBISBICHO
He OBLIO.

Knroueswie cnosa: TpeBOKHOCTbh PU U3YUYEHUHU HHOCTPAHHOTO S3bIKA, YUAIIUECS CPEIHETO
3BEHA, 0011asi TPEBOXKHOCTh TIPU U3YYCHUH WHOCTPAHHOTO S3BIKA, SI3BIKOBASI TPEBOKHOCTH
OTHOCHUTEIILHO HABBIKA «TOBOPEHUEY, SI3BIKOBASI TPEBOKHOCTH OTHOCUTEIBLHO HAaBBIKA
«IHUCBMOY», SI3BIKOBAsI TPEBOKHOCTh OTHOCUTEIIBHO HABBIKA «YTEHUEY, SA3bIKOBAS

TPEBOXHOCTH OTHOCUTCIIbHO HABbIKA «CJIYHIAHUC».
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Chapter 1: Introduction
Introduction and Background Information of the Study

Campbell and Ortiz (1991) revealed “alarming” level of language anxiety
among two quarters of University students (p. 159). Horwitz and Young (1991) stated that
the growing number of students experiencing language anxiety at the foreign language
lesson was truly astounding. Foreign language anxiety is “the feeling of tension and
apprehension specifically associated with second language contexts...” (MacIntyre &
Gardner, 1994. p. 284).

A significant number of people experience a psychological barrier when studying a
second language in spite of the fact that these very people may perform confidently in
different learning situations (Horwitz, Horwitz, & Cope, 1986). What then makes people
behave differently? The data of the study suggested that the ability to perform successfully
in a foreign language class is inhibited by the level of language anxiety they experience.

In recent decades, the demand for English language learning, which is a foreign
language in Kazakhstan, has become especially noticeable, since English language
proficiency is considered to be an essential factor to enter the world arena in terms of
Economics, Politics, Technology and Education. According to the target indicators of the
State Programme of Development and Functioning of Languages 2011-2020 (2011), the
proportion of Kazakhstani population who can freely operate English is to constitute 10%
in 2014, 15% in 2017, and 20% in 2020. The President of Kazakhstan, Nursultan
Nazarbayev, stated in his speech to the nation in the framework of trilingual policy that “
...the English language should be taught as the language of Science and Innovative
technologies” (Nazarbayev N., 2016). It can be concluded that high expectations of the
Head of the country should be reinforced by the high quality of the English language

instructions and positive learning environment in class.
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Currently, in Kazakhstan, the English language expertise of students, plays a crucial
role in the school education of the new generation since referring to the Conceptual
approaches to updating the content of secondary education in the Republic of Kazakhstan
(2014), a number of subjects are to be taught in English in High school. Moreover, school
graduates have a chance to enter prestigious national Universities or any other higher
educational institutions abroad provided that their level of English meets international
standards. However, high expectations on students’ foreign language competences can
inevitably increase students’ language anxiety (Tanveer, 2017).

A considerable amount of research conducted in the field of the foreign language
anxiety argues that language anxiety significantly influences foreign language
performance. According to Horwirtz et al. (1986), foreign language anxiety is proposed to
be “a distinct complex of self-perceptions, beliefs, feelings, and behaviors related to
classroom language learning arising from the uniqueness of the language learning process”
(p.128).

On the basis of the evidence provided by Macintyre and Gardner (1991), it seems
fair to suggest that students when starting learning a foreign language do not experience
any language anxiety at all. In case they do, it is more obvious to be state anxiety rather
than language anxiety. Referring to the researchers, students commence experiencing
language anxiety after a certain period of time when their attitude towards the language
learning process is generated. Many studies (Dewaele, 2002; MaclIntyre & Gardner, 1994)
showed that younger learners experienced less language anxiety in English classroom in
contrast to older students. Aydin et al. (2017) found out that in terms of speaking and
interacting with the teacher and peers, 7-year learners felt less anxious, than their older

schoolmates did.
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Little or even no research has been conducted to find out if Kazakhstani students
experience foreign language anxiety in the English classroom. Therefore, it can be viewed
as a new area for research in the Kazakhstani context. It is crucial to deliver the research in
order to analyze the situation regarding the degree of anxiety students experience in the
English language class so that to promote a better encouraging and comfortable learning
environment in order to meet the expectations of the new educational reform.

Statement of Problem

Many researches aimed to examine specific effects of language anxiety on a
language learner. Horwitz et al. (1986) stated that “the anxious foreign language learner ...
experience apprehension, worry, even dread. They have difficulty to concentrate, become
forgetful, sweat, and have palpitations. They exhibit avoidance behavior such as missing
class and postponing homework” (p.126). In the study of Tanveer (2007) the participants
reported that when being nervous at a foreign language lesson, they were sweating,
“blushing, rubbing the palms”, their hands were clammy and cold, they felt reluctant to
participate in activities, avoided eye contact and so on. (p.54).

This phenomenon of language anxiety is worthy studying in Kazakhstan since
currently, the country is in anticipation of the updated system of education implementation
that implies that the English language will start being taught in the first Grade (prior to that
students started learning English in Grade 5), and later in 2019, English will be used as the
language of instruction in Physics, Chemistry, Biology and ICT in Grades 10-11. Due to
the fact that English language learners often undergo stressful and anxious situations
during the process of foreign language acquisition (Tanveer, 2017), the educators should
take into consideration the findings of the research and strive to prevent anxiety-provoking

factors in order to create comfortable, stress-free and productive learning environment,
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which will facilitate better language performance (Aydin, 2017; Riasati, 2011; Tanveer,
2007; Young, 1991).
Purpose of the Study
The purpose of the study is to investigate the level of language anxiety of Middle
School students at a specialized school for gifted children in the North of Kazakhstan and
identify the major factors that provoke it in relation to their productive and receptive skills,
such as speaking, writing, reading, and listening at the English language lesson.
For the purpose of the study, the following research questions are addressed:
1) What levels of foreign language anxiety do middle school students experience in
English?
2) What factors influence language anxiety of students at English language lessons in
the classroom?
3) How does foreign language anxiety influence speaking, writing, reading, and
listening achievements in the English language?
Significance of the Study
School students and teachers of the English language will potentially benefit from
the study, because the research will identify the level of language anxiety the students deal
with in foreign language class and factors that aggravate language anxiety and “will help
language teachers in making the classroom environment less stressful” (Tanveer. 2017,
p.8). Due to the awareness of the availability of a certain level of anxiety that students
experience at the lesson and acknowledgement how threatening it could be for their
language acquisition, teachers will realize how crucial it is to take effective actions to
eliminate anxiety provocative factors and “offer concrete suggestions for attaining foreign
language confidence” (Horwits, Horwits & Cope, 1986, p.9). Referring to a number of the

previous researches conducted in the field, it can be stated that anxiety is an important
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factor that affects foreign language acquisition (Horwitz et al., 1988). Still more research
should be done to investigate new population in various settings in order to introduce fresh
findings that could reinforce or oppose the prior ones (Creswell, 2014).

Having investigated the level of language anxiety and analyzed the effects of
language anxiety on Kazakhstani Middle School students in relation to the four English
language skills like speaking, writing, reading and listening, the findings of the study can
help Kazakhstani foreign language teachers who work in specialized schools for gifted
children avoid or decrease language anxiety in class, using appropriate pedagogical
techniques due to awareness of factors that are highly likely increase the level of any type
of foreign language anxiety. Horwitz et al. (1986) stated that people who are interested in
effective learning and teaching should be equipped with easily recognizable characteristics
and implications of foreign language anxiety. Consequently, educators will be able to
enrich their awareness of language anxiety and comprehend how to produce anxiety-free

learning environment and respond to the needs of especially anxious students.
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Chapter 2: Literature Review

Introduction
This chapter aims to critically analyze the literature on language anxiety in the

context of a foreign language acquisition, its causes and effects. It will shed light on the
level of language anxiety that students in high schools and universities experience
throughout the world and in Kazakhstan in particular. The first section of the chapter will
distinguish the general anxiety from language anxiety. Section two will present the range
of research conducted regarding the phenomenon of language anxiety, whereas, section
three will report on the correlation between language anxiety and language performance.
The next section will detect the extent of gender and study years influence on the level of
language anxiety. Finally, sections five will represent suggested techniques to deal with
language anxiety in class.
Definition of general and language anxiety

Hamilton (1969) defined anxiety as a phenomenon that causes biological
changes, which consequently help an organism deal with stress. Anxiety should not be
compared with fear since when reacting to danger, anxiety, in contrast to fear, is milder but
lasts longer. When exploring the phenomenon of anxiety in psychology, Spielberger
(1985) distinguished two types of anxiety: state and trait. Thus, when experiencing trait
anxiety, people feel anxiety under nonthreatening circumstances, thus indicating a
vulnerability to stress. Whereas, state anxiety is a reaction to a certain threat aggravated by
tension, nervousness, or worry, which aids in adapting to a threatening situation.

However, Horwitz, Horwitz and Cope (1986) agreed that language anxiety is a
unique and distinct anxiety independent from other general types of anxiety. Horwitz et al.
(1986) characterized anxiety that people experience when learning in a foreign language

environment as “a distinct complex of self-perceptions, beliefs, feelings, and behaviors
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related to classroom language learning arising from the uniqueness of the language
learning process” (p.128). Following from that, MacIntyre and Gardner (1994) highlighted
the significance of distinguishing language anxiety from any other types. They defined
language anxiety as “the feeling of tension and apprehension specifically associated with
second language contexts, including speaking, listening and learning” (p. 284).
Research on language anxiety

Over the last decades, a considerable number of researchers have been
interested in exploring the phenomenon of language anxiety that students experience in the
process of a foreign language acquisition and its influence on language skills. The common
claim that many scholars put forward was the suggestion that the most anxiety-provocative
experience for students when learning a foreign language was speaking (Aydin, 2017,
Horwitz et al., 1986; Lo, 2017; Ozturk & Gurbuz, 2013; Suleimenova, 2013; Young,
1991). The results of the interview with 19 university students interpreted by Ozturk and
Gurbuz (2013) supported the assumption that foreign language speaking is a source of
language anxiety in the language acquisition process. Thus, students reported that every
time when they started speaking English, their heart began pounding fast and their
appeared a fearful feeling of losing consciousness, which prevented them from developing
any idea.
However, this viewpoint was not in line with the study of Riasati (2002) whose data
suggested that speaking was the least anxious component, while, grammar and writing
were the most anxiety producing activities.

Interestingly, that while foreign language speaking component is mostly
regarded to be the most anxiety-provocative aspect, reading in a foreign language is found
to be a less anxious skill (Rajaba, Zakariab, Rahmanc, Hosnid, & Hassanie,2012; Tallon,

2006). Thus, Rajab et al. (2012) revealed low-level reading anxiety that students in
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Malaysia experienced. The study explained this trend by the fact that they “are not totally
unfamiliar with English reading texts” due to the exposure to the English language
approximately at the age of four, which provided them with basic vocabulary and structure
of clauses. What is more it was considered as “a more private process” in comparison to
other language components (p. 5). Similarly, Tallon (2006) developed the claim that for the
majority of students, according to their self-reports, one of the less anxious language
components was reading due to the fact that it is a receptive skill.

Research on language anxiety of Kazakhstani students. Literature analyses
currently available witnessed that there has been only one research conducted to explore
the language anxiety students experience in Kazakhstan. Suleimenova (2013) conducted a
mixed-method research aimed at identifying the level of High School students’ speaking
language anxiety and to focus on its influence and implications on speaking performance.
The scholar utilized semi-structured interview questions and the Foreign Language
Classroom Anxiety Scale (FLCAS) developed by Horwitz et al. (1986). Suleimenova
(2013) concluded that students experienced a high-level of language anxiety regarding
speaking. The data gathered in the study suggested that students felt anxious performing in
front of the class or to be called to answer, which was displayed through their reaction to
public speaking, with such manifestations as trembling, palpitation, sweating, failure to
continue the dialogue. The findings of the research supported the hypotheses of MaclIntyre
and Gardner (1991) who assumed that weakness in teaching approaches could be a cause
of language anxiety that students experience in class. As evidence to a cause of language
anxiety, students stated their English language teachers seldom used English as a language
of instruction, moreover, the teacher when speaking English was too fast for them to

understand, in addition, their teacher rarely engaged them in group or pair activities.
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Finally, their teacher’s expectation concerning their English language speaking
performance was too high.

Language anxiety and language performance

Over a period of a few decades, numerous researches strived to examine the effect
of language anxiety on second language performance, which was considered a
controversial issue. Horowitz et al. (1986) found that foreign language anxiety has an
influence on language acquisition to a certain extent. In order to better understand the
impact of language anxiety on performance, Horwitz et al. (1986) distinguished the
following three anxieties connected with language acquisition: 1) communication
apprehension, which implies discomfort of conversing with people 2) test anxiety, which
represents alarm or uneasiness to fail an assignment, a test or an exam; 3) fear of negative
evaluation by peers of educators. Similar reasons were investigated by the follow-up
researches conducted by Macintyre and Gardner (1991) and Young (1991). In her study,
Young (1991) defined language anxiety as “a complex, multidimensional phenomenon”
and stated that due to the fact that students are different in individuality, ethnicity, foreign
language background knowledge and learning conditions it is challenging to detect the
influence of language anxiety on students’ foreign language learning (p. 434).

Currently, many scholars support the idea that there is a significant negative
correlation between language anxiety and foreign language performance (Dalkilic, 2001,
Horwitz et al., 1986; Kim, 2000; Liu, 2006; Lo, 2017; Riasati, 2002; Rajab et al., 2012).
Therefore, Kim (2000) involved in her study 238 learners who studied English as a foreign
language and discovered that listening anxiety was significantly correlated to students’
listening performance due to the lack of assurance in their abilities. Dalkilic (2001) and Liu
(2006) discovered a strong negative correlation between the level of foreign language

speaking anxiety and language performance. Tallon (2006) argued that the increase of self-
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reported proficiency in reading, listening and writing determined the reduction of language
anxiety level.

However, the results of the study conducted by Aydin et al. (2017) in contrast
discovered that foreign language expertise was not related to the level of speaking anxiety
that students felt in class.

Sources of language anxiety

The reasons that provoke anxious situations in a foreign language classroom have
been explored by many scholars. Young (1991) highlighted six sources provoking foreign
language anxiety: “1) personal and interpersonal anxieties; 2) learner beliefs about
language learning; 3) instructor beliefs about language teaching; 4) instructor-learner
interactions; 5) classroom procedures; and 6) language testing” (p.427).

Therefore, the first source of language anxiety is personal and interpersonal
anxieties, which relate to the feeling of uneasiness when students compare themselves with
others, which can cause a considerable decrease in their self-esteem unless they see
themselves winning in this instinctive competition (Marcos-Llinas & Garau, 2009; Young,
1991).

Another source of language anxiety is students’ beliefs or convictions, which means
that there are students who are convinced that they must not say anything in a foreign
language until they are confident that they are grammatically correct (Horwitz et al., 1986).
Additionally, Horwitz (1988) recognized such convictions as an ideal pronunciation to be a
sign of high foreign language proficiency as well as innate language abilities that are
natural not for everyone. Consequently, language anxiety appears in case their beliefs fail
to align with their factual abilities.

Regarding the third source of language anxiety, Young (1991) indicated the

educators, who employ teacher-centered approach in everyday foreign language teaching,
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which suggests lack of students’ collaboration and strict instructions (Khattak et al., 2011;
Maclintyre & Gardner, 1991; Suleimenova, 2013).

The fourth language anxiety provocative source is inappropriate relationship
between the students and the teacher, which is highly likely to be provoked by lack of
constructive feedback, rude comments from the practitioner regarding students’ incorrect
pronunciation, inaccuracies in grammar or spelling (Khattak et al., 2011; Macintyre &
Gardner, 1991; Suleimenova, 2013; Tanveer, 2007).

Finally, fear of speaking in front of the class is aggravated by the format and
content of tests (Khattak et al., 2011), especially when the content of the test or its format
does not coincide with the long-term practice in class.

In addition, different studies conducted regarding foreign language anxiety have
revealed another source of language anxiety that is likely to intensify language anxiety in a
foreign language class, which is fear of peer assessment and negative judgment from peers
or teachers (Lo, 2017; Riasati, 2011). Finally, fear to make mistakes was also identified as
a source that makes a foreign language classroom a highly anxiety-evoking place (Khattak
et al., 2011; Marcos-Llinas & Garau, 2009).

Factors influencing language anxiety

Gender. A significant number of researches, which explored the level of language
anxiety that students experience during their foreign language lessons, sought to examine
whether the level of language anxiety is dependent on gender concerning all the four
aspects of a foreign language. The literature reviewed seems to point out that female
students tend to report higher levels of language anxiety than males, especially speaking
anxiety. Thus, the results of the studies (Ozturk & Gurbuz, 2013; Aydin et al., 2017)
demonstrated a significant difference between female students who showed a moderate

level of anxiety and male students whose speaking anxiety level was found out to be low.
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Explanation of a higher level of anxiety that girls experience in comparison to males when
speaking English, could be supported by girls’ assumptions that their peers are more
effective in speaking, second, by the fear to make a mistake or to forget all they knew,
third, by panic to speak without preparation (Capan& Karaca, 2013; Latif, 2015;
Pramuktiyono & Wardhono, 2016; Tanveer, 2007).

Another study conducted by Karatas et al. (2016) also supported the claim that
females felt more stressed than males not only while speaking in front of the class but
when learning the English language as a foreign language in general. Similar results were
reached in the study of Zgutowich (2009) who revealed that “female respondents
demonstrated higher levels of language anxiety compared to male students” (p.95).
Besides, Aydin et al. (2017) found out that the level of foreign language anxiety among the
children of primary school varied significantly in compliance with gender. The researchers
explained, “female students seem more sensitive to being laughed by other students and
unprepared speaking in front of their friends” (p.17).

Nevertheless, these findings seemed to dispute the discoveries of Latif (2015) and
Loo and Kitjaroonchai (2015) that gender does not cause any effect on the level of foreign
language anxiety as the data collected suggested no or insignificant difference in gender
concerning language anxiety.

Study years. A number of scholars have determined the dependence of the level of
writing, speaking, listening and reading anxiety on the number of a foreign language study
years. There is a growing support for the claim that the shorter students study a foreign
language at school, the higher anxiety level they undergo (Aydin et al., 2017; Capan &
Karaca, 2013; Latif , 2015).

In the research, Capan and Karaca (2013) explored the correlation between the

length of studying and the level of foreign language anxiety and revealed that the longer
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students learn the English language as a foreign language, the less stressful they felt.
Likewise, Latif (2015) concluded that there was a significant relationship between
language anxiety level and the number of years students have spent on English acquisition.
Students of lower grades had a higher level of language anxiety than students from higher
grades who became more experienced, mature and competent with years. Latif (2015)
argued that with the increase of the number of years of learning English, the language
anxiety level would witness a decrease, since the longer a student learned English as a
foreign language, the more knowledgeable and competent they became regarding the
foreign language instructions, requirements and language learning situations.

In contrast, this viewpoint was not supported by researchers (Dewaele, 2002;
Maclintyre & Gardner, 1994; Salthouse & Somberg, 1982) who argued that younger
learners felt less anxious in English classroom in comparison to those who had a bigger
learning a foreign language experience. Interestingly, that younger learners felt less
anxious regarding oral communication and interaction with teachers and classmates, in
comparison to senior learners who experienced more anxiety when being exposed to
teachers’ correcting their speaking inaccuracies (Aydin et al., 2017).

Suggested actions to reduce language anxiety

A considerable number of scholars in the studies explored various techniques to
decrease language anxiety in a foreign language class. Most of them are based on the
necessity to develop positive leaning atmosphere (Aydin, 2017; Riasati, 2011; Tanveer,
2007; Young, 1991). Thus, Riasati (2011) stated that collaboration of students through pair
and group work is more likely to promote comfortable learning environment. Along
similar lines, Young (1991) stated that in order to promote language easiness in class it is
crucial to create anxiety-free learning conditions through student oriented methods rather

than prioritizing teacher- centered approaches. Referring to Tanveer (2007), development
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of friendly and supportive classroom atmosphere could turn making mistakes into a natural
phenomenon of a learning process where students feel more confident without fear of
“looking or sounding inept” (p.63). Aydin (2017) stated that teachers in cooperation with
students should elaborate a code of conduct to support the atmosphere of democracy and
create effective learning environment.

Other researchers reported methods to handle speaking anxiety. For example,
Tallon (2006) put forward the claim that native English teachers should be recruited to
teach students. Thus, due to the fact that the only language students can communicate with
them is the foreign language, it would considerably help students to improve speaking
skills. Besides, in order to engage all students into speaking, teachers should organize
special speaking activities in pairs or in small groups, aimed to keep the conversation

going without focusing on any mistakes (Lo, 2017).
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Chapter 3: Methodology

Introduction

This chapter will present the methodology of the study employed to address the
research questions, which aim to explore the level of language anxiety that Middle school
students experience when learning a foreign language, identify the factors that have an
influence on language anxiety and investigate the effect of language anxiety on students’
achievements regarding all the four language components. The first section of the chapter
will justify and explain the choice of a quantitative non-experimental correlational research
design developed in the study. The next two sections will include the details of sampling,
participants and the research site selecting. The fourth section will deal with the research
tools selected to collect the data, while, section five will describe the process of the data
collection and finally, analysis of the data and ethical considerations of the study will be
outlined in sections six and seven correspondently.
Research Design

To examine the level of language anxiety the Middle school students experience, to
identify factors that provoke it, and finally, examine the extent to which language anxiety
influences speaking, writing, reading, and listening performance in English, this study used
a quantitative non-experimental correlational design. According to Creswell (2014), a
correlational research design “provides an opportunity ...to predict scores and explain
relationship among variables ... using the correlation statistics...” (p. 364). This design is
appropriate for delivering the study when seeking to correlate two or a number of
dependent and independent variables and investigate if they affect each other (Creswell,
2014). In the study, the researcher examined the relationship between the dependent
variable, which is language anxiety and a few other variables, such as speaking, writing,

listening and reading performance, and factors potentially influencing foreign language
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anxiety, such as age, gender and number of years of studying English at a specialized
school for gifted students.
Sample

Maximum variation sampling was used to ensure a more diverse data for the
research. Thus, to form the maximum variation sample, equal number of students
responding to the following characteristics as gender, language of instruction, both Russian
and Kazakh, and grade were chosen. Referring to Patton (1990), when analyzing the data,
this type of sampling promotes “two kinds of findings: high-quality, detailed descriptions
of each case, which are useful for documenting uniqueness, and important shared patterns
that cut across cases and derive their significance from having emerged out of
heterogeneity” (p. 172).

The target population of the study was Middle School students at a specialized
school for gifted students in the North of Kazakhstan.

Table 1. Distribution of the study participants according to the proposed characteristics:
gender, language of instruction and grade

Variable n %
Gender
Male 80 50
Female 80 50
Grade
7 40 25
8 39 24.4
9 41 25.6
10 40 25
Language of instruction
Kazakh 79 49.4
Russian 81 50.6
Total 160 100

The study was focused on Grade 7-10 students to track the level and development
of language anxiety students experience before they enter High School, where they study a

number of selective subjects, like Biology, Chemistry, ICT or Physics in English. One
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hundred and sixty participants were involved in the research, about 40 students from each
cohort. Maximum variation sampling was used to ensure a more diverse sample including
approximately equal number of representatives regarding grade (Grade 7 — 40, Grade 8 —
39, Grade 9 — 41, Grade 10 — 40), gender (male — 80, female - 80), and language of class
instruction (Kazakh — 79, Russian — 81).
Research site

The research was conducted at a specialized school for gifted students in the North
of Kazakhstan, where students study from Grade 7 to 10. Any student may have a
possibility to study at this school only after successful going through the procedure of
competitive selection to win the grand of the first President. According to the curriculum,
in grades 7 to 10, the number of the English language lessons constitutes five academic
hours a week. The school was a convenient research site since the researcher had been
working there for six years and had an easy access to school stakeholders involved in the
study.
Data collection instruments

The instrument chosen for data collection was a paper-and-pencil questionnaire,
which contained seven sections. The first section consisted of a number of general
questions concerning students’ age, gender, grade, and length of studying at the school
(Appendix 1). The next five sections included a selection of items from five widely used
scales to measure general language classroom anxiety and language anxiety on specific
language competences, including reading, writing, listening and speaking. Those included:
(1) Foreign Language Classroom Anxiety Scale (FLCAS; Horwitz, Horwitz, & Cope,
1986), which constituted 20 questions specifically to measure the level of language anxiety
students could experience in a foreign language class; (2) Speaking Anxiety Scale (SAS)

with 13 questions (citation needed); (3) Writing Anxiety Scale (WAS; Cheng, Horwitz, &
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Schallert, 1999) that comprised 20 questions; (4) Reading Anxiety Scale (RAS; Saito,
Horwitz, & Garza, 1999), which had 20 questions; and (5) Listening Anxiety Scale (LAS;
Kim, 2000) with 20 questions included. The scales aimed to measure the level of students’
speaking, writing, reading, and listening anxiety in the context of the foreign language,
respectively. All the scales offered answers rating on a 5-point scale from “Strongly
Agree” (1) to “Strongly Disagree” (5) statements. The final section of the questionnaire
comprised five open-ended questions related to students’ performance in speaking, writing,
reading, listening and overall performance based on the results of their Term 2 summative
assessment in English. In the sections below, all the five scales chosen for data collection
will be thoroughly described.

Foreign Language Classroom Anxiety Scale. This section of the Questionnaire
included Foreign Language Classroom Anxiety Scale (FLCAS) (Horwitz, Horwitz, &
Cope, 1986) (see Appendix 2) created specifically to measure the level of language anxiety
students can experience in a foreign language class. The original scale included 33 items,
however 13 items regarding speaking anxiety were removed from the scale deliberately to
develop a separate scale to measure the level of foreign language speaking anxiety that
students undergo in class. The final scale consisted of 20 questions with answers rating on
a 5-point scale from “Strongly Agree” (1) to “Strongly Disagree” (5) statements.
Therefore, minimum points that a participant could get equaled 20, whereas maximum —
100. The higher the score, the higher the level of language anxiety. Based on the
experience of Horwits and Schallert (1999) who conducted similar study in the Taiwanese
context and changed slightly the statements in FLCAS after getting feedback from the
participants of the pilot group, the original scale was adapted and translated to be more
comprehensive for Middle School students as they study three languages at school:

Kazakh, Russian and English. Therefore, the phrases like “the language spoken in class”,
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“foreign language”, “language” were substituted by “English”. For instance, the statement
26 was modified into “I feel more tense and nervous in my English class than in my other
classes.” In the sample, Cronbach’s alpha coefficient for the FLCAS scores was .859.

Speaking Anxiety Scale. The scale to measure the level of students’ speaking
anxiety was developed by means of extraction all the questions concerning speaking from
the Foreign Language Classroom Anxiety Scale (see Appendix 3). It constituted 13
questions with five possible options rating from “Strongly Agree” (1) to “Strongly
Disagree” (5). The following statement is an example retrieved from the SAS scale “I
never feel quite sure of myself when I am speaking in my English language class”. The
number of score varied from minimum 13 to maximum 65, the higher the score, the higher
the level of speaking anxiety is. The SAS was found to be highly reliable (13 items; a =
.927).

Writing Anxiety Scale. The third section of the questionnaire was devoted to the
Writing Anxiety Scale (WAS) created by Cheng, Horwitz and Schallert (1999) (see
Appendix 4). The scale aimed to measure the level of students’ writing anxiety in the
context of the foreign language and included 20 questions with five possible options rating
from “Strongly Agree” (1) to “Strongly Disagree” (5), for example, “When writing in
English, I often worry about making grammatical mistakes”.

The number of score varied from minimum 20 to maximum 100, the higher the
score, the higher the level of reading anxiety is. Cronbach’s alpha coefficient for the WAS
scores equaled .926.

Reading Anxiety Scale. The forth section of the questionnaire was the Reading
Anxiety Scale (RAS) elaborated by Saito, Horwitz and Garza (1999) (see Appendix 5).
The scale aimed to measure the level of students’ reading anxiety and included 20

questions with five possible options rating from “Strongly Agree” (1) to “Strongly
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Disagree” (5). The example of one of the items was as following “When reading English, |
get nervous and confused when I don’t understand every word”. The RAS scores varied
from minimum 20 to maximum 100, the higher the score, the higher the level of reading
anxiety is. In the sample, Cronbach’s alpha coefficient for the RAS scores was .891.

Listening Anxiety Scale. The fifth section of the questionnaire was devoted to the
Listening Anxiety Scale (LAS) created by Kim (2000) (see Appendix 6). The scale aimed
to measure the level of students’ listening anxiety when listening to the target language
speech and included 20 questions with five possible options rating from “Strongly Agree”
(1) to “Strongly Disagree” (5), for instance, LAS item six sounded like “I keep thinking
that everyone else except me understands very well what an English speaker is saying”.

The number of score varied from minimum 20 to maximum 100, the higher the
score, the higher the level of listening comprehension anxiety is. The Cronbach’s alpha
coefficient for the LAS scores in this sample was .931.
Data collection procedure

After obtaining the approval from the Graduate School of Education Ethical
Review Committee to conduct the research, an official letter was sent to the principal of
the school, which informed the head teacher about the purpose of the research, participants,
possible benefits and risks and asked for permission to conduct the quantitative study at the
site. It had been planned that the researcher, with the permission of the class curators,
would visit each grade during the curator hour (a special lesson scheduled to discuss every
day school issues) to introduce the students to the research, its purpose, procedure,
potential risks and benefits. However, due to the timetable clashes, very often the curator
hour lessons were scheduled at the same time with the lessons taught by the researcher. To
overcome the obstacle, a 3-minute video message concerning the key points of the research

was recorder by the researcher and demonstrated for the students during the assigned
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curator hours without the researcher’s physical presence. The researcher offered the
students to participate in the study on a voluntary basis with confidentiality and anonymity
guaranteed and with the possibility to withdraw from it at any stage. As the sampling
population consisted of underage students (7-10 grade students), in order to get a
permission to involve their children in the research process, the consent forms were sent to
the parents of the students (see Appendix 7). The students were asked to bring the
informed consent forms signed by one of the parents by an agreed day. Having received
the parental permission, the researcher visited each Grade again during a curator hour to
offer the students who were interested in the study and were willing to take part in it to
complete the questionnaire. Before completing the questionnaire, the students signed the
informed consent form (Appendix 8). The whole procedure took them approximately 40
minutes.
Data analysis

Quantitative data obtained through FLCAS, SAS, WAS, RAS, and LAS and
background questionnaire were analyzed with the help of a common statistical data-
analyses software package — SPSS. Descriptive analysis, ANOVA, T-test and bivariate
correlation were utilized. Before conducting the statistical analysis, in order to prevent
response bias (Pallant, 2010), negatively worded items 3, 6, 8, 9, 15, 18 in FLCAS, items
1,2,6inSAS, 1,6,9,12,17,18in WAS, 2,7, 13, 16 in RAS and 8, 18 in LAS were
reversed.
Ethical considerations

First, all the participants were informed about the voluntary nature of the study due
to which they could withdraw from it any time. To ensure confidentiality and anonymity of
the participants of the study the following actions were undertaken. Firstly, the study

participants’ identities were not revealed, since they completed the questionnaires
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anonymously. No personal information that could reveal participant’s identity, such as
their names, was collected. To guarantee confidentiality, the researcher never mentioned
exact name of the specialized school for gifted students in the North of Kazakhstan that
was chosen for the study in the research report. Besides, all the participants were provided
with the same blue ink ballpoint pens to prevent the possibility to be distinguished by
means of the type or colour of the writing instrument. Thus, to prevent students’ spending
their personal time after lessons to answer the questions of the questionnaire, the
participants were offered to complete the questionnaire during a scheduled curator hour.
Moreover, to lessen the risk of encountering uncomfortable questions while completing the
questionnaire, all the participants were informed about their right to skip the ones they
found to be uncomfortable or sensitive.

Finally, after the data collection and analysis, all the paper questionnaires were
stored in a locked drawer. Thus, none of the administration or teaching staff had an access
to the collected data. After data treatment, all the questionnaires were destroyed.
Digitalized quantitative data were stored in a password-protected personal computer and
were accessible only for the researcher and the supervisor.

The research under consideration was considered to be a minimal risk research due
to a number of reasons. Firstly, the study was conducted in traditional classroom setting.
Secondly, the students were involved in a research that operated a survey to investigate
students’ perception of everyday situations that happened in English class. Thirdly, the
questions of the survey had nothing about sensitive issues that could cause more
discomfort than any typical exam or test (Nazarbayev University Graduate School of

Education, 2017).
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Chapter 4: Results

Introduction

The study aims to explore the level of language anxiety that Middle school students
undergo at the lessons of the English language and to examine the factors that have an
effect on language anxiety. Moreover, it attempts to recognize the effect of language
anxiety on speaking, writing, reading and listening achievements and identify how much
the types of language anxiety are interrelated.

The current chapter will respond to the research questions by means of descriptive,
inferential and bivariate analyses. In the first section, descriptive analysis will reveal the
level of foreign language anxiety that students experience regarding all the language
components and will present descriptive statistics for all the items of FLCAS, SAS, WAS,
RAS and LAS, identifying the items with the highest and lowest scores. Section two will
outline the bivariate correlation for all the types of language anxiety. Section three will
display the results of Scheffe post-hoc tests, employed to examine statistical differences in
general anxiety, speaking, writing, reading and listening language anxieties within groups
of English studying years, gender, language of instruction and grades to identify the factors
influencing English language anxiety. Bivariate correlation for all the types of language
anxiety and self-reported achievements of students in speaking, writing, reading and
listening will be presented in section four. Finally, the last section will summarize all the
findings of the study.

Overview of students’ English language anxiety

In order to measure the level of general language anxiety, speaking anxiety, writing
anxiety, reading and listening anxiety that middle school students experience during the
English language lessons, the results of students’ responses to the FLCAS, SAS, WAS,

RAS, LAS items were processed and measures of central tendency (e.g., means) and
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measures of spread (e.g., standard deviations) were calculated (see Table 2). Results
revealed that students experience the highest levels of anxiety in listening (M=56.08; SD=
14.44) and writing English (M=52.76; SD= 13.70). Levels of anxiety in reading English
seem to be slightly lower (M=47.68; SD= 11.53), but the lowest levels of anxiety were
clearly found in the area of speaking (M=34.71; SD= 10.98).

Table 2. Descriptive statistics for general, speaking, writing, reading & listening language

anxiety

Variable N M SD
Listening anxiety 160 56.08 14.44
Writing anxiety 160 52.76 13.70
Reading anxiety 160 47.68 11.53
Speaking anxiety 160 34.71 10.98
General language anxiety 160 50.11 12.18

General English language anxiety levels. Table 3 reports the results of the
descriptive analysis for students’ responds to the English language classroom anxiety scale
items indicating the means, standard deviations and percentage for answers rating on a 5-
point scale from “Strongly Disagree” (1) to “Strongly Agree” (5). Results evidenced that
the majority of students worry about the consequences of failing the English language class
(M =3.33; SD = 12.55) and the possibility that other students are better at English (M =
3.03; SD = 1.15). In addition, students consider leaning with native speakers less stressful
(M =3.16; SD = 1.05). Interestingly, that item regarding the teacher’s constant correction
of students’ mistakes is the least scored (M = 2.24; SD = 1.06).

Table 3. Descriptive analysis for the foreign language classroom anxiety scale items

# FLCAS M SD 1 2 3 4 5
7 1 worry about the 333 109 63 169 275 369 125

consequences of failing my

English language class.
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20
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| would probably feel
comfortable around native
speakers of the English
language

| keep thinking that the other
students are better at English
than I am.

| don't understand why some
people get so upset over
English language classes

| am usually at ease during
tests in my English class.

It would not bother me at all to
take more English language
classes.

| get nervous when | do not
understand every word the
English teacher says.

| would not be nervous
speaking the English language
with native speakers.

During English class, I find
myself thinking about things
that have nothing to do with
the course.

| often feel like not going to
my English class.

The more | study for an
English test, the more confused
| get.

English class moves so quickly
| worry about getting left
behind.
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2 It frightens me when | do not 248 123 281 269 181 225 44
understand what the teacher is
saying in the English language.

18 When I am on my way to 246 108 188 394 244 125 5.0
English class, | feel very sure
and relaxed.

10 1 get upset when | do not 238 1.03 206 400 225 150 19
understand what the teacher is
correcting.

15 1do not feel pressure to 233 1.07 250 369 213 144 25
prepare very well for English
class.

1 Itremble when I know that I 228 118 319 319 169 150 44
am going to be called on in
English class.

17 | feel more tense and nervous 227 124 356 275 175 131 6.3
in my English class than in my
other classes.

11 Evenif I am well prepared for 227 126 33.1 356 100 138 75
English class, | feel anxious
about it.

13 1 am afraid that my English 224 106 300 313 256 113 19
teacher is ready to correct

every mistake | make.

Speaking levels of English language anxiety. Table 4 illustrates the descriptive
statistics for the items of SAS indicating the means, standard deviations and percentage
for answers rating on a 5-point scale from “Strongly Disagree” (1) to “Strongly Agree”
(5). The results of the analysis revealed the highest scored items regarding speaking in
English, which is a feeling that the other students are more proficient in speaking English

(M =3.09; SD = 1.13), also the feeling of being overwhelmed by the number of rules,
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which are necessary to learn to speak English well (M =3.09; SD = 1.13), and panicking

when speaking spontaneously in class (M = 3.09; SD = 1.13). While, the least scored items

concerned confusion and uneasiness to speak English in class (M =2.43; SD =1.11) and

probability of being laughed at (M = 2.45; SD = 1.21).

Table 4. Descriptive analysis for speaking anxiety scale items

# SAS M SD 1 2 3 4 5

8 I always feel that the other students speak  3.09 1.13 7.5 25.0 30.0 25.6 11.9
the English language better than | do.

11 | feel overwhelmed by the number of rules 2.84 1.24 11.3 22.5 20.0 319 144
you have to learn to speak the English
language.

3 I start to panic when | have to speak without 2.81 1.19 13.1 31.9 26.9 17.5 10.6
preparation in English class.

5 It embarrasses me to volunteer answers in ~ 2.77 1.16 156 275 28.1 21.9 6.9
my English class.

4 In English class, | can get so nervous | 2.72 1.30 20.0 319 144 23.1 10.6
forget things | know.

2 | do not worry about making mistakes when 2.71 1.09 8.1 46.3 20.0 181 7.5
speaking in English class.

6 | feel confident when I speak in English 2.66 101 10.6 38.8 275 200 31
language class.

1 I never feel quite sure of myself when lam 2.64 .99 11.3 36.3 33.1 156 3.8
speaking in my English language class.

13 1 get nervous when the English teacher asks 2.58 1.14 20.0 30.0 26.9 18.1 5.0
questions which I haven't prepared in
advance.

7 | can feel my heart pounding when | am 254 1.17 194 38.1 18.1 181 6.3
going to be called on in English class.

9 | feel very self-conscious about speaking the 2.47 1.21 225 375 18.8 125 8.8

English language in front of other students.



FOREIGN LANGUAGE ANXIETY LEVEL OF MIDDLE SCHOOL STUDENTS

12 1 am afraid that the other students will laugh 2.45 1.21 25.0 34.4 175 16.9

at me when | speak the English language.
10 1 get nervous and confused when I am

speaking in my English class.

243 1.11 206 413 175 16.3

28

6.3

4.4

Writing levels of English language anxiety. Table 5 reports the results of the
descriptive analysis for students’ responds to writing anxiety scale items indicating the

means, standard deviations and percentage for answers rating on a 5-point scale from

“Strongly Disagree” (1) to “Strongly Agree” (5). Referring to the analysis, students are

most likely troubled about fear to make grammar mistakes (M = 3.31; SD = 1.12), though

feel confident about spelling (M = 3.36; SD = 1.00) and consider people enjoy the content

of their writing in English (M = 3.07; SD = 0.96). Whereas, the least scored items concern

expressing ideas through writing in English to be a waste of time (M = 1.99; SD = 0.85)

and regarding their writing work as poor when submitting it (M = 2.25; SD = 0.99).

Table 5. Descriptive analysis for writing anxiety scale items

# WAS M SD 1 2 3 4 5

12 When writing in English, I am confident 3.7 1.00 25 119 21.3 450 194
with my spelling and accents.

2 When writing in English, | often worry 331 112 56 225 19.4 40.0 125
about making grammatical mistakes.

18 People seem to enjoy what | write in 307 .96 6.3 18.8 425 269 56
English.

3 ldonotthink I write in Englishaswellas 3.01 1.15 9.4 28.1 244 288 9.4
most other people.

6 Itiseasy for me to write good English 292 108 11.3 23.1 344 25.0 6.3
compositions.

14 1 am not good at writing in English. 2.72 110 13.8 319 281 21.3 5.0

1 | feel confident in my ability to clearly 2.65 1.06 15.6 30.0 31.3 20.0 3.1
express my ideas when writing in English.

4 1 am nervous about writing in English. 2.63 1.13 169 35.0 20.0 244 3.8
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20
15

19

17
13

11

16

10

My mind seems to go blank when | start to
work on an English composition.

I avoid writing in English.

I have no fear of my English writing being
evaluated by people other than the teacher.
When writing in English, | feel anxious if |
cannot come up with anything to write
about.

I never seem to be able to clearly write
down my ideas in English.

| am afraid of writing essays in English
when | know they will be evaluated.

| enjoy writing in English.

| expect to do poorly in English composition

classes even before | enter them.

I have no fear of my English writing being
evaluated by the teacher.

Taking an English composition course is a
very frightening thought.

When | hand in an English composition, |

know | am going to do poorly.

262 112 16.3 344 256 18.1
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5.6

4.4
4.4

5.6

2.5

3.1

4.4
1.9

6.3

1.9

3.1

descriptive analysis for students’ responds to reading anxiety scale items. Descriptive
analysis revealed the items with the highest score, which report that students get upset

when they are not sure whether they understand what they are reading in English (M =

Reading levels of English language anxiety. Table 5 represents the results of the

3.01; SD = 1.16) or come across the words they fail to pronounce correctly (M = 2.84; SD

= 1.17) or have to read aloud in class (M = 2.71; SD = 1.13). On the contrary, the items

with the lowest score suggest that the hardest part in English acquisition is learning to read
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(M = 2.06; SD = .81), however, reading becomes not so much challenging after much

practice (M = 2.11; SD = 1.12).

Table 6. Descriptive analysis for reading anxiety scale items

30

# RAS

M

SD
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5

20

14

18

10

11

13

I get upset when I am not sure whether |
understand what | am reading in English.
It bothers me to encounter words | cannot
pronounce while reading English.

I do not mind reading to myself, but I feel
very uncomfortable when | have to read
English aloud.

By the time you get past the funny letters
and symbols in English, it’s hard to
remember what you are reading about.

I usually end up translating word by word
when | am reading English.

When reading English, I get nervous and
confused when I don’t understand every
word.

| am satisfied with the level of reading
ability in English that | have achieved so
far.

| get upset whenever | encounter unknown
grammar when reading English.

I am nervous when | am reading a passage
in English when | am not familiar with the
topic.

When reading English, I often understand
the words but still can’t quite understand
what the author is saying.

| feel confident when I am reading in

English.
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19

17
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12

16

I would be happy just to learn to speak
English rather than having to learn to read
as well.

English culture and ideas seem very
foreign to me.

| feel intimidated whenever | see a whole
page of English in front of me.

I enjoy reading English.

I am worried about all the new symbols
you have to learn in order to read English.
When | am reading English, I get so
confused I cannot remember what | am
reading.

You have to know so much about English
history and culture in order to read
English.

Once you get used to it, reading English is
not so difficult.

The hardest part of learning English is

learning to read.

248 120 23.8 344 175 1838

2.44

2.42

2.41
2.34

2.21

2.13

2.11

2.06

94

1.12

1.01
1.07

1.11

.97

1.12

81

16.9

21.9

20.6
22.5

29.4

30.0

31.9

22.5

35.6

37.5

33.8
40.0

38.8

38.1

44.4

56.3

35.0 11.3

23.1 11.9

325 10.6
219 11.9

18.1 8.8

21.3 10.0

106 6.9

156 4.4

31

5.6

1.3

5.6

2.5
3.8

5.0

6.3

1.3

Listening levels of English language anxiety. Table 7 illustrates the results of the

descriptive analysis for students’ responds to listening anxiety scale items indicating the

means, standard deviations and percentage for answers rating on a 5-point scale from

“Strongly Disagree” (1) to “Strongly Agree” (5). Items 15 and 7 got the highest scores,

which mean that students consider more anxious situation when a person speaks English

very fast, since it may cause misunderstanding (M = 3.43; SD = 1.07) or when they have

little time to digest what they have heard (M = 3.16; SD = 1.19). In contrast, items 16 and

13, which say “I would rather not have to listen to people speak English at all” and “When

listening to English, I usually end up translating word by word without understanding the
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content” got the lowest scores (M = 2.01; SD = 1.01) and (M = 2.32; SD = .99)

correspondently.

Table 7. Descriptive analysis for listening anxiety scale items

# LAS M SD 1 2 3 4 5

15 When a person speaks English very fast, 3.43 1.07 3.1 20.0 23.8 36.9 16.3
| worry that I might not understand all of
it.

7 1 get worried when | have little time to 316 1.19 11.3 18.8 24.4 33.8 11.9
think about what | hear in English.

2 | getannoyed when | come acrosswords ~ 3.14 1.12 44 325 188 33.1 11.3
that | do not understand while listening to
English.

20 When listening to English, I tend to get 3.05 103 50 275 331 26.3 8.1
stuck on one or two unknown words.

3 I am uncomfortable when I hear other 3.01 1.21 13.8 21.9 24.4 30.0 10.0
varieties of English that are not the same
as the variety that | speak.

14 It is difficult for me to listen to English 299 116 81 313 26.3 21.9 125
when there is even a little bit of
background noise.

5 When listening to English, it is difficult 293 119 125 28.8 20.0 30.6 8.1
to differentiate the words from one
another.

9 When someone pronounces words 290 101 69 319 294 28.1 338
differently from the way | pronounce
them, | find it difficult to understand.

11 English listening tests, | get nervous and 2.84 1.16 11.9 33.8 20.6 26.3 7.5

confused when | do not understand
every word.

19 I am nervous when | am listening to

English if I am not familiar with the topic.

18 | feel confident when I am listening in

English.

282 104 8.8 33.1 30.6 21.9

281 1.04 10.6 27.5 38.1 17.5

5.6

6.3
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17 | fear | have inadequate background
knowledge of some topics when listening
in English.

6 | keep thinking that everyone else except
me understands very well what an
English speaker is saying.

12 When listening to English, | often
understand the words but still cannot

quite understand what the speaker means.

8 English stress and intonation seem
familiar to me.

10 I feel uncomfortable in class when
listening to English without the written
text.

4 ltis hard to concentrate on what English
speakers are saying unless | know them
well.

1 1 have difficulty understanding oral
instruction given to me in English.

13 When listening to English, 1 usually end
up translating word by word without
understanding the content.

16 1 would rather not have to listen to people

speak English at all.

276 113 11.9 36.3 23.8 20.6
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Relationship between different types of English language anxiety

Table 8 shows the bivariate correlation for all the types of language anxiety.

Pearson product-moment correlation coefficient was utilized to investigate the relationship

between general language anxiety, speaking anxiety, writing anxiety, reading anxiety and

listening anxiety (as measured by FLCAS). Overall, all the types of language anxiety
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resulted in a strong positive correlation. Though, the strongest interdependence was
depicted between general language anxiety and speaking anxiety (r =0.84, n = 160, p =
0.000) as well as between reading anxiety and listening anxiety (r = 0.82, n =160, p =
0.000), all the other types of language anxiety related to each other significantly (r = 0.66,
n =160, p = 0.000). All results considered, general language anxiety, speaking anxiety,
writing anxiety, reading anxiety and listening anxiety are interrelated considerably and the
rise of the level of one of the language anxiety types inevitably provokes an increase in the
level of all the other types of language anxiety.

Table 8. Bivariate correlation for all the types of language anxiety

1 2 3 4 5
1. General language anxiety -- 84" 72 717 66"
2. Speaking anxiety -- 767 74 66"
3. Writing anxiety -- 76" 72"
4. Reading anxiety -- 82"

5. Listening anxiety -

**p < 01

Factors influencing English language anxiety

Years of study. A series of five One-way Between-subject variances (ANOVA)
was run to establish if there is a statistical difference in general, speaking, writing, reading,
and listening English language anxiety within groups of studying years. Participants were
divided into three groups according to the number of years they have studied at the school:
Group 1: (one year and less); Group 2 (2-3 years); Group 3 (more than 4 years). The
independent variable of this cluster of analysis was years of study with three
abovementioned values. As for the dependent variables, they were computed from total
scores in general, speaking, writing, reading, and listening English language anxiety.

Results derived from these analyses prompt that an effect of years of study was

evidenced on students’ general language anxiety [F = 8.75, p = .001, df =2,160, n?=.100],
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speaking anxiety [F=6.81, p = .001, df =2,160, n?= .080], writing anxiety [F=5.26; p=.006,
df=2,160, n?=.063], reading anxiety [F=6.91, p = .001, df =2,160, n?= .081] and listening
anxiety [F= 11.87, p = .000, df =2,160, n?= .131] subscales.

A Scheffe post-hoc test results in this cluster of analysis evidenced that there was a
significant difference (p< 0.05; d=0.54) in terms of general language anxiety between the
first group (one year and less) (M=51.84; SD=12.37) and the third group (more than four
years) (M=45.79; SD=9.64), as well as between the second group (2-3 years) (M=54.86;
SD=13.45) and the third group (more than four years) (M=45.79; SD=9.64). It means that,
in general, students who have been studying at the school for gifted children for less than
one year and up to three years experienced higher level of general language anxiety from
those who have studied there for 4-5 years or more. Moreover, it can be concluded that
students who have been studying at school for 2-3 years generally feel more anxious at the
English lesson than those who studied less that one or more than three.

As for the speaking anxiety, results of the Scheffe post-hoc test in this cluster of
analysis evidenced that the mean scores obtained by Group 1 (M = 36.52; SD = 12.32) and
Group 2 (M = 38.18; SD = 11.96) were significantly different from the mean scores for
Group 3 (M =31.14; SD = 7.98). All the results considered, it means that, when speaking
English, students who have been studying at this school for 2-3 years feel more anxious
than those who are the newcomers. Whereas, the least anxious feel the students who study
at the school longer than four years.

In terms of writing anxiety, the results of the Scheffe post-hoc test indicated that
Group 1 (M =56.88, SD = 14.50) was significantly different from Group 3 (M =48.95, SD
= 10.93). The results obtained reveal that students who have been studying at the school
for gifted children for less than one year experienced more writing anxiety from those who

have studied there for more than four years. Moreover, it is more likely that the less
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students study at the school, the more anxious they feel when being involved in English
writing.

Taking into consideration the results of the Scheffe post-hoc test concerning
reading anxiety, Group 1 (M = 50.56; SD = 12.17) and Group 2 (M =50.34; SD = 11.29)
were significantly different from Group 3 (M = 43.83; SD = 10.15). Overall, the results
indicated that students during their first three years of studying at the school feel
statistically more anxious when reading in English than those who study at the school
longer than four years.

As for listening anxiety, the Scheffe post-hoc test revealed that the mean scores
obtained by Group 1 (M =61.26; SD = 12.79) and Group 2 (M =59.58; SD = 15.69) were
significantly different from the mean scores for Group 3 (M =49.98; SD = 12.57). Taken
together, these results suggested that the less the students studied at school, the more
anxious they felt when listening in English.

All in all, the less students study at the school, the more anxious they feel
concerning listening, writing and reading. Whereas, regarding general language anxiety
and speaking anxiety, their relationship with years of study adopts a U-shape curve with
students studying 2-3 years at the school experiencing higher level of anxiety than the
student from the other two groups (see Table 9).

Table 9. Between-Subjects Effects for Language Anxiety by the Number of Years Studied at
the School

Less than 1 2-3 years 4-5 years

year

(n=50) (n=43) (n=67)
Variables p F ”? M SD M SD M  SD

General anxiety 001 875 .10 5184 1237 5486 1345 4579 09.64
Speaking anxiety .001 6.81 .08 36.52 1232 38.18 1196 31.14 7.98
Writing anxiety 006 526 .06 56.88 1450 5390 1526 4895 109
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Reading anxiety =~ .001 6.91 .08 50.56 12.17 50.34 1129 43.83 10.1
Listening anxiety .000 11.8 .13 61.26 12.79 59.58 1569 49.98 125

Gender. A series of independent t-test was conducted to compare the mean scores
of the level of general, speaking, writing, reading, and listening anxiety at the English
language lesson for males and females. There was not a significant difference in the mean
scores for general language anxiety, writing anxiety, reading or listening anxiety between
male and female students. However, the results indicated a significant difference in the
mean scores for speaking anxiety between males (M= 32.8; SD=11.52) and females (M=
36.5; SD=10.16); t (158) =-2.00, p=.035, d= -.22). The effect of gender on speaking
anxiety was modest. Overall, these results suggest that female students tend to have
statistically significant higher level of speaking anxiety than their male counterparts (see
Table 9).

Table 9. Independent-samples t-test for language anxiety differentiated by gender
Male (n = 80) Female (n = 80)

Variables P d M SD M SD

General anxiety 628  -.07 49.65 12.98 50.58 11.39
Speaking anxiety .035 -.22 32.88 11.52 36.55 10.16
Writing anxiety .340 -.15 51.72 13.90 53.80 13.50
Reading anxiety 428 -.13 46.96 11.03 48.41 12.02
Listening anxiety 559 -.09 55.49 14.47 56.83 14.47

Language Instruction. By means of an independent-samples t-test the mean scores
of the levels of general language anxiety, speaking anxiety, writing anxiety, reading
anxiety and listening anxiety were compared for two different groups of participants
according to two languages of instruction at school. The results showed that the dependent
variables detected no statistical difference regarding the Kazakh or Russian languages of

instruction (see Table 10). To sum up, the results showed that general language anxiety,
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speaking anxiety, writing, reading and listening anxiety that students undergo at the
English language lessons, do not depend on the language of instruction other school

subjects are delivered on.

Table 10. Independent-samples t-test for language anxiety differentiated by the language of
instruction

Kazakh (n=79)  Russian (n = 81)

P M SD M SD

General anxiety 973 50.15 11.94 50.08 12.49
Spealing anxiety .670 34.34 10.46 35.08 11.52
Writing anxiety .268 51.54 14.55 53.95 12.80
Reading anxiety 515 48.29 12.12 47.09 10.96
Listening anxiety .898 56.32 14.28 56.02 14.69

Grade. A series of five One-way Between-subject variances (ANOVA) was run to
establish if there is a statistical difference in general, speaking, writing, reading, and
listening English language anxiety within groups of grades. Participants were divided into
four groups: Group 1: (Grade 7); Group 2 (Grade 8); Group 3 (Grade 9); Group 4 (Grade
10). The independent variable of this cluster of analysis was grades with four
abovementioned values. As for the dependent variables, they were computed from total
scores in general, speaking, writing, reading, and listening English language anxiety.

Results derived from these analyses prompt that an effect of grades was noticeable
on students’ general language anxiety [F = 6.527, p = .000, df =4.160, n? = .144], speaking
anxiety [F=7.23, p = .000, df =4.160, n?= .157], and writing anxiety [F=5.89; p=.000,
df=4.160, n? =.132] subscales. Whereas, results showed no obvious effect of grades on
reading anxiety [F=1.72, p = .147, df =4.160, n?= .043] and listening anxiety [F= 3.68, p
=.007, df =4.160, n?= .087] subscale.

A Scheffe post-hoc test results in this cluster of analysis evidenced that there was a

modest difference (p< 0.05; d=0.84) in terms of general language anxiety between Group 4



FOREIGN LANGUAGE ANXIETY LEVEL OF MIDDLE SCHOOL STUDENTS 39

(M =46.82; SD = 10.19) and Group 2 (M =56.33 SD = 12.43), as well as between Group 3
(M =45.97; SD = 11.35) — and Group 2 (M =56.33; SD = 12.43). Overall, these results
suggest that students who have been studying at the school in Grades 9 and 10 experienced
different level of general language anxiety from those who study in Grade 8. In other
words, Grade 8 students feel more anxious at the English lesson.

As for the speaking anxiety, post hoc comparisons using the Scheffe test indicated
that the mean scores obtained by Group 1 (M = 33.95; SD = 10.72), Group 3 (M = 31.30;
SD =11.15) and Group 4 (M = 31.62; SD = 8.52) were significantly different from the
mean scores for Group 2 (M = 41.30; SD = 10.41). All the results considered, it is more
likely that when speaking English Grade 8 students feel more anxious than any other
students.

In terms of writing anxiety, post-hoc comparisons using the Scheffe test indicated
that the mean score for Group 2 (M =59.10; SD = 11.14) and for Group 3 (M =46.94; SD
= 12.55) were significantly different from one another. Overall, these results suggest that
students who have been studying at the school in Grades 8 and 9 experienced different
level of writing anxiety. It is possible that Grade 8 students feel more anxious in English
writing than those in Grade 9.

Taking into consideration the results of the Scheffe post-hoc test concerning
reading and listening anxiety, post hoc comparisons using the Scheffe test indicated no
significant difference between the means of the four groups on the level of reading and
listening anxiety.

Overall, grade 9 -10 students feel less anxious in general. Whereas, the most
anxious students are from Grade 8 regarding general language anxiety and speaking
anxiety. In terms of listening or reading anxieties, they are not correlated with grades (see

Table 11).
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Table 11. Between-Subjects Effects for language anxiety differentiated by grades
Grade 7 Grade 8 Grade 9 Grade 10
(n=40) (n=39) (n=41) (n=40)
Variables p F N2 M SD M SD M SD M SD
General language anxiety .000 6.52 144 50.40 11.74 56.33 1243 4597 11.35  46.82 10.19
Speaking anxiety .000 7.23 157 33.95 10.72 41.30 10.41 31.30 11.15 31.62 8.52
Writing anxiety .000 5.89 132 54.80 14.03 59.00 14.11 46.94 12.55 51.35 10.93
Reading anxiety 47 1.72 043 48.72 10.67 50.84 12.24 44.84 10.91 46.72 11.95
Listening anxiety .006  3.68 089 59.42 1200 59.51 1630 5320 1414 53,57  13.27
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The effect of English language anxiety on English language performance

Correlation analysis. Table 12 displays the bivariate correlation for general
language anxiety and anxiety students experience when speaking, writing, reading or
listening and students’ achievements in all the four language aspects. The relationship
between general anxiety (as measured by FLCAS) and total self- reported achievement in
the English language (as measured by Term 2 summative assessment) was investigated
using Pearson product-moment correlation coefficient.

First, all types of language anxiety are negatively correlated with speaking
achievements. Results witnessed a modest negative relationship between students’ self-
reported speaking achievement and all the types of language anxiety (general, speaking,
writing, reading and listening anxiety). More specifically, there was a modest, negative
correlation between speaking achievement and general language anxiety (r =-.269, n =
160, p = .004), between speaking achievement and speaking anxiety (r = -.228, n = 160, p
=.004), between speaking achievement and writing anxiety (r = -.294, n = 160, p = .000),
between speaking achievement and reading anxiety (r =-.181, n = 160, p = .022) and
between speaking achievement and listening anxiety (r = -.196, n = 160, p = .013).
Overall, a modest negative correlation between English speaking achievement and all the
types of the English language anxiety proves that speaking performance depends on the
level of general language anxiety and the level of anxiety they feel when speaking, writing,
reading or listening. Therefore, the more anxious students are when being involved in all
the four aspects of the foreign language, the less successful they are in English speaking.

Second, interestingly that there is no correlation between other language
anxieties and language achievements, with the exception of writing anxiety and writing
performance. The data in Table 9 indicates a negative modest correlation between the

writing achievement and writing anxiety, r =-.190, n = 160, p = 0.016. In contrast, there
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was revealed zero correlation between English reading achievement and reading anxiety (r
=-.109, n = 160, p = 0.170) and between English listening achievement and listening
anxiety (r =-.011, n = 160, p = 0.890). To sum up, the increase in the level of writing
anxiety has a negative influence on the quality of the writing performance, while students’
performance in reading and listening is interrelated to the level of reading and listening
anxiety correspondently.

Third, all types of anxiety are negatively correlated to total language
achievement, with some coefficients being moderate. Table 12 indicated there was a
modest, negative correlation between total achievement and general language anxiety (r = -
459, n =160, p =.000), between total achievement and speaking anxiety (r =-.338, n =
160, p = .000), between total achievement and writing anxiety (r =-.389, n = 160, p =
.000), between total achievement and reading anxiety (r = -.328, n = 160, p = .000) and
between total achievement and listening anxiety (r = -.314, n =160, p =.000). All in all,
students’ total score for the summative assessment in Term 2 was related to general
English language anxiety, speaking anxiety, writing, reading and listening anxiety.

Table 12. Relationship between different types of language anxiety and students’ language
achievements

General  Speaking  Writing Reading  Listening

Anxiety anxiety Anxiety anxiety anxiety

Speaking achievement -.26" -22" -.29" -.18" -19"
Writing achievement -.13 -11 -.19" -11 -.02
Reading achievement -14 -14 -13 -.10 -12
Listening achievement -.08 .01 01 .00 .01

Total achievement -45™ -.33" -.38" .32 -31"
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Summary of the findings

English language anxiety level of middle school students

The level of English language anxiety of students from the special school for gifted
students in the North Kazakhstan is average. The level of listening and writing anxiety
obtained the higher scores while the level of speaking anxiety was rated as the lowest.
Relationship between different types of English language anxiety

The rise of the level of one of the language anxiety types inevitably relates to an
increase in the level of all the other types of language anxiety.

Factors influencing English language anxiety

Years of study. Generally, students who have been studying at school for 2-3 years
feel more anxious at English lesson. Concerning speaking, they feel more anxious than
those who are the newcomers. Whereas, the least anxious while speaking feel the students
who study at the school longer than four years. Overall, the less students study at the
school, the more anxious they feel when being involved in English writing, listening and
reading.

Gender. Female students tend to have statistically significant higher level of
speaking anxiety than their male counterparts.

Language of instruction. An independent-samples t-test results showed that the
dependent variables detected no statistical difference regarding the Kazakh or Russian
languages of instruction.

Grade. As a whole, Grade 8 students feel more anxious at the English lesson than
Grade 9 and 10. In terms of writing, the 8" graders experience more anxiety than students
from Grade 9, whereas, regarding speaking, Grade 8 students feel more anxious than any

other students.
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The effect of English language anxiety on language achievements

All types of language anxiety are negatively correlated with speaking achievement
and total language achievement, with some coefficients being moderate. There is
correlation between writing anxiety and writing performance, however, neither listening

nor reading language anxieties are correlated with any language achievements.
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Chapter 5: Discussion

Introduction

The previous chapter exhibited the statistical analysis of the data collected and the
obtained results. The present chapter will interpret and discuss the findings. The purpose of
the study was to identify the level of foreign language anxiety that middle school students
experience in English. Finally, the current study aimed to explore the factors that influence
language anxiety of students at the English language lesson and what effect this anxiety
has on students’ speaking, writing, reading, and listening achievements in English.

A few research questions were posed at the beginning of the study. The first
question inquired about the level of general language anxiety, speaking anxiety, reading
anxiety, writing anxiety, and listening anxiety that middle school students at a special
Kazakhstani school for gifted children experienced when learning English and was
intended to examine the relationship between general foreign language anxiety, speaking
anxiety, reading anxiety, writing anxiety, and listening anxiety. The second question was
oriented to examine possible factors that influenced language anxiety of students in class.
The third research question targeted to explore the impact of foreign language anxiety on
students’ English language achievements in speaking, writing, reading and listening.

A non-experimental explanatory survey design was utilized to answer the research
questions. The maximum variation sample included 160 middle school students
representing equal number of participants responding to such characteristics as gender,
language of instruction, both Russian and Kazakh, and grade. The collected data was
analyzed using SPSS statistical program and exhibited in Findings chapter. The chapter
under consideration will provide responses to the research questions and give elucidation

of findings, interfacing them to the theory in the research field.
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Interpretation of the Major Findings and Connection to the Literature

Finding 1. English language anxiety level of middle school students is
moderate. The level of English language anxiety of students from the special school for
gifted students in the North Kazakhstan can be considered moderate, with slightly higher
levels of English language listening, writing, and reading anxiety in comparison to
speaking anxiety.

The overall moderate level of anxiety experienced by the students of the school can
be perhaps explained by the execution of the updated integrated program and alternative
criteria-based assessment at the school, where all the approaches and methods used are
student-centered. Therefore, students are treated as main figures of the learning process
and independent learners who receive differentiated support from peers and teachers inside
and outside the class. The benefit of this educational innovation is supported by Young
(1991), whose research stated that educators who prioritize teacher-centered approach are
regarded as a substantial cause of foreign language anxiety.

Another plausible explanation of moderate level of English language anxiety can be
creation of supportive learning environment through involving students into pair and group
work, which is a common practice in the research site where the data was collected. This
explanation is consistent with Riasati (2011) who investigated that pair and group work
mitigate language anxiety because students cooperate with peers with the same level of
English language proficiency and do not feel anxious to make mistakes. Along similar
lines, Young (1991) argued that conceivable approaches to alleviate language uneasiness in
class is to advance comfortable anxiety-free learning conditions.

The study under consideration found out that students experience the lowest level
of language anxiety when speaking English. The current finding is not supported by the

majority of literature in the field (Horwitz et al., 1986; Pramuktiyono & Wardhono, 2016;
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Ozturk & Gurbuz, 2013; Suleimenova, 2012; Young, 1991), which revealed that students
recognized speaking as the most anxiety-provocative source. Low level of speaking
anxiety in the current study might be explained by the school-wide implementation of
communicative approach in teaching and learning English. Therefore, each lesson aims to
develop students’ speaking skills no matter what language skill is focused on. Thus,
‘before and after’ listening, reading and writing activities assume inevitable prediction,
discussion, questioning and so on. Another explanation of the low level of speaking
anxiety is likely to be recruitment of international teachers who are English native speakers
that co-teach with an English local teacher. The presence of international teachers probably
creates English language environment for communication both in and out of the classroom.
Likewise, Tallon (2006) put forward the claim that native English teachers facilitated
students to enhance speaking skills, as that was the only language they could communicate.
Finding 2. Strong correlation between all the types of language anxiety.
General language anxiety, speaking, writing, reading and listening anxieties are strongly
interrelated, which means that increase in the level of one of the language anxiety types
inevitably provokes an enhance in the level of all the other types of language anxiety. This
finding is consistent with the research delivered by Tallon (2006) who found out a strong,
positive correlation between all four anxiety dimensions included in this study. Capan and
Karaca (2013) in their study also discovered a positive correlation between reading anxiety
and listening anxiety at the English language lesson which assumed that the higher foreign
language reading anxiety was the higher level of listening anxiety students underwent,
explaining this tendency by the receptive nature of these language skills. Likewise, Tallon
(2006) came up with the similar conclusion that students who felt anxious in listening, for
example, were more likely to feel anxious in speaking or writing. This finding could be

explained by the strong connection of all the skills when learning a foreign language. An
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English lesson does not develop the language skills separately but in strong interconnection
with each other. For example, before writing anything, students read, discuss, reflect,
brainstorm and they always share ideas through communication and collaboration.
Therefore, in case a student feels anxious when reading, which is caused by
misunderstanding of the content due to, for example, lack of vocabulary or complex
grammar structures, they are highly likely to struggle to discuss it and therefore, they will
certain worry about failure in writing. The level of language anxiety increases because at a
foreign language lesson, students are afraid to make mistakes, to fail assignments due to
high expectations, to be negatively evaluated and get left behind the others (Khattak, 2017;
Lo, 2017; Marcos-Llinas & Garau, 2009; Riasati, 2011). Tanveer (2007) also claimed that
“evaluation by the teachers, peers, and by learners’ own ‘self” accompanied by high
expectations makes a foreign language classroom a highly anxiety-evoking place” (p. 69).

Finding 3. The shorter the students’ experience of studying at this school, the
higher anxiety level they undergo in terms of writing, reading and listening in
English. Regarding writing, reading and listening, the less the students study at the school,
the more anxious they feel. These findings are consistent with the researches (Aydin et al.,
2017; Capan & Karaca, 2013), which concluded that younger students experienced more
language anxiety in contrast to Dewaele (2002), Macintyre & Gardner (1994), Salthouse
and Somberg (1982), who argued that younger learners felt less anxious in the English
classroom.

This tendency could be explained by the English language learning experience of
students, which means that students with longer language learning experience go through
the routine learning circumstances, enhance their language expertise and adjust to teaching
instructions and requirements in comparison to those for whom this learning journey has

begun relatively recent (Capan & Karaca, 2013).
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Regarding speaking English, results in this study evidence that students who have
been in the school 2-3 years experience higher levels of the English language anxiety and
feel even more anxious than newcomers when speaking. An explanation of this discovery
could be the fact that newcomers during their first year at school are surrounded with much
care and support from the teachers in order to guarantee the adaptation period to be as
painless as possible, whereas, when they are 2-3-year students, they are expected to meet
all the high requirements of the educational program.

Finding 4. Females feel more anxious when speaking English language. The
study found out that while speaking English, female students experienced a higher level of
language anxiety than their male peers ( Capan & Karaca, 2013; Latif, 2015; Pramuktiyono
& Wardhono, 2016; Tanveer, 2007). The finding is aligned with the results of the previous
studies conducted by Aydin et al. (2017) and Ozturk and Gurbuz (2013), which revealed
that females felt more stressed in comparison to males when spoke in front of the class at
their foreign language lesson. In addition, results of another study in this area delivered by
Karatas et al., (2016) indicated that female students felt more stressed than male ones not
only when speaking but when learning English as a foreign language in general.

Higher level of anxiety that girls experience when speaking English could be
explained by a good possibility that girls are more studious, responsible and meticulous
than boys in terms of studying and doing homework. Therefore, when they are asked to
speak spontaneously or discuss the things they did not prepare, they feel stressed since this
is not what they have expected, besides, unprepared speech could cause mistakes, which
might worsen the grade. This explanation is in line with the findings of other researchers
(Capan & Karaca, 2013; Latif, 2015; Pramuktiyono & Wardhono, 2016; Tanveer, 2007)

who argued that when girls speak English they start being so much nervous that forget all
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they knew, especially when they have to speak spontaneously, being afraid to make
mistakes when speaking.

Finding 5. Language of instruction does not influence foreign language
anxiety. Findings of the study suggest that, in classes with Kazakh or Russian language of
instruction, which is their first language, the level of general language anxiety as well as
the level of listening anxiety, speaking anxiety, writing and reading anxiety at the English
language lessons did not vary or varied insignificantly. An independent-samples t-test
results illuminated no statistical difference among the dependent variables concerning the
Kazakh or Russian languages of instruction at all.

Lack of statistical difference on language anxiety between the languages of
instruction could be potentially explained by the fact that, according to the requirements of
the updated educational program, English is strongly recommended to be the only
language of classroom communication starting from the very early introduction to the
English language at school. Subsequently, there is a good possibility that students’ first
language does not have any influence on the level of foreign language anxiety because
there is no reference to the native language at the lesson of the English language.

Finding 6. Grade 8 students feel a higher level of foreign language anxiety.
Findings revealed that Grade 8 students are likely to feel more anxious at the English
speaking lesson than Grades 7, 9 and 10 students. Also, students in 8th grades reported
higher levels of English writing anxiety than 9™ graders.

There is a possibility that students of lower grades have a higher level of language
anxiety than students from higher grades since they become more experienced, mature and
competent, though it is inconsistent with Grade 7. Karatas et al., (2016) stated that

language anxiety of students may be influenced by their level of language proficiency,
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clarifying that students with upper level of language competence experience higher level of
language anxiety

However, an interesting phenomenon is that 8" graders feel more speaking
uneasiness than 7" graders, which could be possibly explained by the fact that mainstream
school students go through the procedure of competitive selection in order to receive the
Grant of the first President and become the students of the 7th grade at the special school
for gifted children. Therefore, 7" graders are novice students and in order to make the
adaptation period for these students as painless as possible, teachers are likely to play more
games and make concessions in terms of strict learning requirements during the first year.
While, in Grade 8, students are supposed to be already adapted to high requirements of the
curriculum developed for students with a high level of language competence.

Finding 7. There is moderate correlation between English language anxiety
and students’ language achievements. Moderate relationship between language anxiety
and self- reported achievement in the English language was investigated using Pearson
product-moment correlation coefficient. The findings showed that higher levels of general
language anxiety are statistically associated with low levels of total achievement in
English. Horwitz et al. (1986), Riasati (2002) and Lo (2017) reached similar results in their
studies indicating at big correlation between language anxiety and foreign language
performance. Likewise, Tallon (2006) discovered that concerning all four language
components, with the increase of students’ self-assessed proficiency, their levels of anxiety
reduced.

An interesting finding from this study indicated that English language speaking
achievement seems to be negatively correlated with higher levels of all types of English
language anxiety. This seem to be aligned with the findings of Dalkilic (2001) and Liu

(2006), who found that the level of foreign language speaking anxiety went down when
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language competence level rose. Though Aydin et al. (2017) conversely found out that
language level did not have any influence on students’ levels of foreign language speaking
anxiety at all.

Moderate relation of all anxieties to speaking performance might be due to the
communicative approach being implemented in class when speaking is involved into
development of all the four aspects of the language by means of pronouncing, predicting,
expressing opinion, questioning and so on. Therefore, in case students lack confidence in
any of the language components, it will likely negatively influence speaking performance
and vice versa.

One more finding elucidated that the increase in the level of writing anxiety
probably has a negative influence on the quality of the writing performance or vice versa,
decrease of level of writing anxiety caused increase in writing achievement (Tallon, 2006).
However, surprisingly, neither reading nor listening self-reported achievements correlated
with the relevant anxieties. In contrast to Tallon (2006) who discovered in his study
correlation between self-assessed listening proficiency and level of listening anxiety.
Similarly, Kim (2000) involved in her study 238 learners who studied English as a foreign
language and discovered that listening anxiety was significantly correlated to students’

listening performance due to the lack of assurance in their abilities.
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Chapter 6: Conclusion

Introduction

The focus of the chapter will revolve around the implications for the major
stakeholders, limitations of the study and recommendations for the further research. The
study under consideration was an endeavor to exhibit the picture of foreign language
anxiety that students at a special North Kazakhstan school for gifted students experienced
in class. Finally, it also strived to find out the factors that influenced language anxiety and
how language anxiety then affected students’ achievements.

This chapter will represent a few parts, including the answers for research
questions, the implications for teachers and school psychologists as well as a list of
limitations of the study and recommendations for further research concerning the issue of
foreign language anxiety.

Answers for Research Questions

RQ1 was expected to explore the level of language anxiety that middle school
students experienced at the English language lesson, which was a foreign language for
them. The answer to the question was obtained due to the descriptive analysis, which
suggested that the level of English language anxiety of students from the special school for
gifted students in the North Kazakhstan was more likely moderate, rating level of listening
anxiety as the highest while, speaking anxiety as the lowest. Taking into consideration the
interpretation of Finding 1, the reason for the moderate level of language anxiety could be
elucidated by the student-centered approach ensured by the updated educational program
and supportive learning environment. Whereas, low level of speaking anxiety was
grounded in such specific for this school contextual factors as the school-wide
implementation of communicative approach in teaching and learning English and

recruitment of international teachers who were English native speakers. Also, RQ1 was
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focused on interrelationship of general foreign language anxiety, speaking anxiety, reading
anxiety, writing anxiety, and listening anxiety. The information in terms of the question
was discussed in Finding 2. Therefore, strong interrelationship between general language
anxiety, speaking, writing, reading and listening anxieties was investigated which meant
that an increase in the level of one of the language anxiety types inevitably provoked an
enhance in the level of all the other types of language anxiety. Overall, the finding
suggested that students who felt anxious in one language component, for example, were
certain to feel anxious in the other three.

RQ2 concerned the factors that influenced language anxiety of students at the
English language lesson. Findings 3-6 suggested the answers to this research question.
Thus, there was a possibility that language of instruction, either Kazakh of Russian did not
affect or affected very insignificantly the level of language anxiety of students, which
could be explained by the strict requirement to use English as the only language of
instruction in class without any reference to the students’ native language.

Nevertheless, one of the factors that had an influence on language anxiety might be
length of study. It was mentioned in Finding 3, which lent support to the claim that the
longer the students study at this school, the lower anxiety level in writing, reading and
listening they underwent due to the probability that higher graders became more
experienced, mature and competent concerning the foreign language proficiency. However,
in terms of speaking English, results in this study evidenced that students who had been in
the school 2-3 years, experienced higher levels of the English language anxiety and felt
more anxious than newcomers when speaking, compared to those who had studied one
year or lees or more than four years.

Another factor was gender. Finding 4 suggested that females were more vulnerable

regarding the level of speaking anxiety. They were more likely to believe that other
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classmates were better in speaking English, moreover, an increase of anxiety that they felt
when speaking spontaneously was aggravated by unexpected memory failure and fear to
make mistakes.

One more factor that may influence the level of language anxiety was the grade.
Interesting phenomenon that 8" graders felt more speaking and writing uneasiness than 7"
graders could be possibly explained by the fact that novice 7" grade students were treated
with greater leniency regarding their productive language skills. While, 81" graders were
expected to be already adapted to high requirements of the curriculum.

RQ3 revolved around the influence of foreign language anxiety on students’ self-
reported speaking, writing, reading, and listening achievements in the English language.
The respond to this question was presented in Finding 7 where the correlation analysis
explored that there was moderate correlation between English language anxiety and
students’ language achievements that assumed that the high level of general language
anxiety was possibly associated with low levels of total achievement in English. It was also
found out that the more anxious students were when being involved in all the four aspects
of the foreign language, the less successful they were in English speaking and conversely,
the better achievements they had in speaking , the less anxious they felt concerning the
other three language aspects. The possible reason of this tendency could be explained by
the spread of communicative approach at school.

Interestingly, that the increase in the level of writing anxiety probably had a
negative influence on the quality of the writing performance or vice versa, whereas, neither
reading nor listening self-reported achievements correlated with the relevant anxieties.
Implications for theory and practice

The discoveries of the research should be considered to draw implications for the

school stakeholders. Though the students of the middle school experienced a moderate
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level of anxiety, the foreign language anxiety still existed. Therefore, teachers should
always bear in mind to develop anxiety-free classroom atmosphere to alleviate the level of
language anxiety at the English language lessons to the minimum. All the teachers should
prioritize student-centered approach and maximally involve students into pair and group
work. Moreover, teachers should be aware that condescending correction of errors of an
individual student before the whole class negatively affects the psychological inner state of
the student. Thus, it should be recommended to the teachers to provide students with
positive, constructive feedback discussing typical mistakes and organize individual
consultations for those who are in academic need in a psychologically comfortable
environment and a friendly, supportive manner.

School psychologists should keep under control and take into consideration the
students who experience high level of language anxiety in any aspect of language
production either speaking, writing, listening or reading. Thus, they should cooperate
closely with the English language teachers to identify such students and provide them with
timely psychological support, for example, supply them with anti-stress techniques or
organize workshops aiming to increase their self-esteem and self-confidence.

Limitations and further research recommendations

The present study suffer from a number of limitations, which should be taken into
account for further research. First, the data collection for the current study was received
through the only research tool, which was a questionnaire as it was a quantitative research.
For further research it might be more beneficial to conduct a mixture of quantitative and
qualitative approaches and to employ such techniques as face-to face interview or
experiment to gain a more in-depth data.

Another limitation of the study was connected with the length of the questionnaire,

which included 100 questions to cover all the four aspects of a language: speaking, writing,
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reading and listening. Responding to the questions procedure took students the whole
curator hour that lasted for 40 minutes. Subsequently, it could lead to inaccuracies and
unreliability of students’ answers caused by the fatigue from monotonous routine.
Therefore, to obtain a more overarching picture of such a complicated issue as language
anxiety, it could be advisable to either shorten the questionnaire or split the questionnaire
into portions to be responded at different time or explore the level of language anxiety
regarding separate components of a language.

Primary research indicated the results obtained from the students who studied at a
special school for gifted students, therefore the findings could be generalized to the schools
with the similar educational context. Whereas, dissimilar results might be received within
the context of state mainstream schools, where students were provided with different
educational conditions, curriculum and teaching faculty. Accordingly, to generalize the
results for the whole population of middle school students in Kazakhstani schools it was
reasonable to deliver a similar study with regards to standard secondary school educational
background.

Finally, for further research it could be recommended to explore the level of foreign
language anxiety that students experienced in primary school in order to detect it at an
early stage and counteract properly.

Outcomes

Overall, this study explored that the level of foreign language anxiety that Middle
school students experienced was moderate with lower level of speaking anxiety and
slightly higher levels of other types of language anxieties.

Statistical analysis revealed such factors as gender, grade and English language

studying years to be influential on the level of language anxiety. The descriptive analysis
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of the measuring scales’ items identified the highest and lowest scored items regarding
general anxiety, speaking, writing, reading and listening anxieties.

A strong positive correlation was detected between all the types of language
anxiety. In addition, all types of language anxiety were negatively correlated with speaking
achievement and total language achievement. There was also correlation between writing
anxiety and writing performance, however, neither listening nor reading language anxieties

were correlated with any language achievements.
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Appendices
Appendix 1
THE FIRST SECTION OF THE QUESTIONNAIRE
CONCERNING PERSONAL DATA OF PARTICIPANTS
Foreign Language Anxiety Level of Middle School Students
Please check the box that best describes you in each section
How old are you?
oll ol2 ol3 ol4 ol5 olé6 ol7 ol8
Gender
= Male = Female
In what Grade do you study?
o Grades 7 0 Grades 8 o Grades 9 o Grades 10
How many years have you studied at this school?
O less than 1 year o 1 year O 2 years o 3 years O 4 years o 5 years

0 more than 5 years
What is the language of your classroom instruction?

= Kazakh = Russian
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Appendix 2
FOREIGN LANGUAGE CLASSROOM ANXIETY SCALE

Please indicate your level of agreement or disagreement to the following statements in
relation to the English language experience using a range from “Strongly Agree” to
“Strongly Disagree”. Please circle only one response choice per question. Please answer

every question.

1. I tremble when I know that I'm going to be called on in English class.

Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree

2. It frightens me when | don't understand what the teacher is saying in the English
language.

Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree

3. It wouldn't bother me at all to take more English language classes.

Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree

4. During English class, I find myself thinking about things that have nothing to do with
the course.

Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree

5. | keep thinking that the other students are better at English than | am.

Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree

6. | am usually at ease during tests in my English class.
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Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree

7. 1 worry about the consequences of failing my English language class.

Strongly Agree Agree Neither agree nor disagree ~ Disagree Strongly
disagree

8. I don't understand why some people get so upset over English language classes.
Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree

9. I would not be nervous speaking the English language with native speakers.
Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree

10. I get upset when | don't understand what the teacher is correcting.

Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree 11. Even if | am well prepared for English class, | feel anxious about it.
Strongly Agree Agree Neither agree nor disagree ~ Disagree Strongly
disagree 12. | often feel like not going to my English class.

Strongly Agree Agree Neither agree nor disagree  Disagree Strongly

disagree 13. | am afraid that my English teacher is ready to correct every mistake I make.

Strongly Agree Agree Neither agree nor disagree  Disagree Strongly

disagree 14. The more | study for a English test, the more con- fused I get.

Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree 15. | don't feel pressure to prepare very well for English class.
Strongly Agree Agree Neither agree nor disagree  Disagree Strongly

disagree 16. English class moves so quickly | worry about getting left behind.

65
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Strongly Agree Agree Neither agree nor disagree  Disagree Strongly

disagree 17. | feel more tense and nervous in my English class than in my other classes.

Strongly Agree Agree Neither agree nor disagree  Disagree Strongly

disagree 18. When I'm on my way to English class, | feel very sure and relaxed.

Strongly Agree Agree Neither agree nor disagree  Disagree Strongly

disagree 19. | get nervous when | don't understand every word the English teacher says.

Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree 20. | would probably feel comfortable around native speakers of the English
language.

Strongly Agree Agree Neither agree nor disagree  Disagree Strongly

disagree

66
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Appendix 3
SPEAKING ANXIETY SCALE

Please indicate your level of agreement or disagreement to the following statements in
relation to your speaking experience in English using a range from “Strongly Agree” to
“Strongly Disagree”. Please circle only one response choice per question. Please answer

every question.

1. I never feel quite sure of myself when I am speaking in my English language class.
Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree

2. | don't worry about making mistakes when speaking in English class.

Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree

3. | start to panic when | have to speak without preparation in English class.

Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree

4. In English class, | can get so nervous | forget things | know.

Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree

5. It embarrasses me to volunteer answers in my English class.

Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree

6. | feel confident when | speak in English language class.

Strongly Agree Agree Neither agree nor disagree  Disagree Strongly

disagree
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7. 1 can feel my heart pounding when I'm going to be called on in English class.
Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree

8. I always feel that the other students speak the English language better than | do.
Strongly Agree Agree Neither agree nor disagree ~ Disagree Strongly

disagree

68

9. | feel very self-conscious about speaking the English language in front of other students.

Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree

10. I get nervous and confused when | am speaking in my English class.

Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree

11. | feel overwhelmed by the number of rules you have to learn to speak the English
language.

Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree 12. | am afraid that the other students will laugh at me when I speak the English
language.

Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree

13. I get nervous when the English teacher asks questions which I haven't prepared in
advance.

Strongly Agree Agree Neither agree nor disagree  Disagree Strongly

disagree
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Appendix 4
WRITING ANXIETY SCALE

Please indicate your level of agreement or disagreement to the following statements in
relation to your writing experience in English using a range from “Strongly Agree” to
“Strongly Disagree”. Please circle only one response choice per question. Please answer

every question.

1. | feel confident in my ability to clearly express my ideas when writing in English.
Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree

2. When writing in English, I often worry about making grammatical mistakes.
Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree

3. I.don’t think I write in English as well as most other people.

Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree

4. 1 am nervous about writing in English.

Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree

5. My mind seems to go blank when I start to work on a English composition.
Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree

6. It’s easy for me to write good English compositions.

Strongly Agree Agree Neither agree nor disagree  Disagree Strongly

disagree
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7. I never seem to be able to clearly write down my ideas in English.

Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree

8. When writing in English, | feel anxious if | cannot come up with anything to write
about.

Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree

9. I have no fear of my English writing being evaluated by the teacher.

Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree

10. Expressing ideas through writing in English seems to be a waste of time.
Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree

11. Taking an English composition course is a very frightening thought.

Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree

12. When writing in English, I am confident with my spelling and accents.

Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree

13. | expect to do poorly in English composition classes even before | enter them.
Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree

14. ’'m not good at writing in English.

Strongly Agree Agree Neither agree nor disagree  Disagree Strongly

disagree

70
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15. I have no fear of my English writing being evaluated by people other than the teacher.
Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree

16. When | hand in a English composition, I know I’'m going to do poorly.

Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree

17. 1 enjoy writing in English.

Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree

18. People seem to enjoy what | write in English.

Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree

19. | am afraid of writing essays in English when | know they will be evaluated.
Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree

20. I avoid writing in English.

Strongly Agree Agree Neither agree nor disagree  Disagree Strongly

disagree



FOREIGN LANGUAGE ANXIETY LEVEL OF MIDDLE SCHOOL STUDENTS 72

Appendix 5
READING ANXIETY SCALE

Please indicate your level of agreement or disagreement to the following statements in
relation to your reading experience in English using a range from “Strongly Agree” to
“Strongly Disagree”. Please circle only one response choice per question. Please answer

every question.

1. It bothers me to encounter words I can’t pronounce while reading English.

Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree

2. | am satisfied with the level of reading ability in English that | have achieved so far.
Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree

3. I would be happy just to learn to speak English rather than having to learn to read as
well.

Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree

4. T usually end up translating word by word when I’'m reading English.

Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree

5. | get upset whenever | encounter unknown grammar when reading English.
Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree

6. The hardest part of learning English is learning to read.
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Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree

7. 1 enjoy reading English.

Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree

8. English culture and ideas seem very foreign to me.

Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree

9. When reading English, I often understand the words but still can’t quite understand
what the author is saying.

Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree

10. When reading English, I get nervous and confused when I don’t understand every
word.

Strongly Agree Agree Neither agree nor disagree  Disagree Strongly

disagree
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11. I am nervous when | am reading a passage in English when I am not familiar with the

topic.

Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree

12. You have to know so much about English history and culture in order to read
English.

Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree

13. | feel confident when | am reading in English.
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Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree

14. I don’t mind reading to myself, but I feel very uncomfortable when I have to read
English aloud.

Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree

15. When I’'m reading English, I get so confused I can’t remember what I’m reading.
Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree

16. Once you get used to it, reading English is not so difficult.

Strongly Agree Agree Neither agree nor disagree  Disagree Strongly

disagree

17. 1 am worried about all the new symbols you have to learn in order to read English.

Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree

18. By the time you get past the funny letters and symbols in English, it’s hard to
remember what you’re reading about.

Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree

19. | feel intimidated whenever | see a whole page of English in front of me.
Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree

20. I get upset when I’'m not sure whether I understand what I am reading in English.
Strongly Agree Agree Neither agree nor disagree  Disagree Strongly

disagree

74
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Appendix 6
LISTENING ANXIETY SCALE

Please indicate your level of agreement or disagreement to the following statements in
relation to your listening experience in English using a range from “Strongly Agree” to
“Strongly Disagree”. Please circle only one response choice per question. Please answer

every question.

1. | have difficulty understanding oral instruction given to me in English.

Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree

2. | get annoyed when | come across words that | don’t understand while listening to
English.

Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree

3. I am uncomfortable when | hear other varieties of English that are not the same as the
variety that | speak.

Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree

4. It is hard to concentrate on what English speakers are saying unless | know them well.
Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree

5. When listening to English, it is difficult to differentiate the words from one another.
Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree

6. | keep thinking that everyone else except me understands very well what a English
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speaker is saying.

Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree

7. 1 get worried when | have little time to think about what I hear in English.
Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree

8. English stress and intonation seem familiar to me.

Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree

9. When someone pronounces words differently from the way I pronounce them, I find
it difficult to understand.

Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree

10. | feel uncomfortable in class when listening to English without the written text.
Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree

English listening tests, I get nervous and confused when I don’t understand every word.
Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree

12. When listening to English, I often understand the words but still can’t quite
understand what the speaker means.

Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree

13. When listening to English, | usually end up translating word by word without

understanding the content.
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Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree

14. It’s difficult for me to listen to English when there is even a little bit of background
noise.

Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree

15. When a person speaks English very fast, | worry that | might not understand all of it.
Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree

16. I would rather not have to listen to people speak English at all.

Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree

17. | fear | have inadequate background knowledge of some topics when listening in
English.

Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree

18. | feel confident when | am listening in English.

Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree

19. I am nervous when | am listening to English if I am not familiar with the topic.
Strongly Agree Agree Neither agree nor disagree  Disagree Strongly
disagree

20. When listening to English, | tend to get stuck on one or two unknown words.
Strongly Agree Agree Neither agree nor disagree  Disagree Strongly

disagree
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PERFORMANCE IN THE ENGLISH LANGUAGE
Please indicate your performance in speaking, writing, reading, listening and
overall performance based on the results of your Term 2 summative assessment in English.

Please complete all the sections.

1. Speaking
2. Writing

3. Reading _
4. Listening

5. Total
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Appendix 7
PARENTAL INFORMED CONSENT FORM
FOR RESEARCH INVOLVING CHILDREN

Foreign Language Anxiety Level of Middle School Students

Your child is invited to participate in a research study on investigating the level of
language anxiety of NIS middle school students in North Kazakhstan and identifying the
major factors that provoke it in relation to their productive and receptive skills, such as

speaking, writing, reading, and listening at the English language lesson.

Your child will be asked to asked to complete a survey questionnaire about his/her
background information and about his/her learning experience related to speaking, writing,
reading and listening in English and his/her English language performance. His/her name
and other identifying information will be kept anonymous. His/her participation is
voluntary and your child may withdraw from the study at any stage. In case they find any
question uncomfortable to answer, he/she may skip it. After data analysis, all the paper
questionnaires will be destroyed.

The risks associated with this study are minimal. One of the minor risks is spending
personal time on completing the questionnaire. However, your child will be offered to
complete the questionnaire during a scheduled curator hour. In case your child is afraid to
be identified, please be aware that he/she will complete the questionnaire anonymously and
remain confidential as the name of the school will not be revealed either. Finally, when
encountering uncomfortable questions your child has the right to skip the ones they find to
be sensitive.

The benefits which may reasonably be expected to result from this study are educational.
Your child may benefit from the study because this study will help English language

teachers to enrich their awareness of foreign language anxiety in the context of Nazarbayev
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Intellectual school and understand how to reduce the anxiety-provoking situations and
meet the needs of especially anxious students. Consequently, it will promote better foreign
language environment and comfort in English class and probably improve your child’s
language performance.

Your decision whether or not to allow your child to participate in this study will not affect
your child's grades or participation in school.

Your child’s participation in this study will take approximately 40 minutes.

If you have read this form and have decided to allow your child/student to participate in
this study, please understand your child’s participation is voluntary and your child has the
right to withdraw his/her consent or discontinue participation at any time without penalty
or loss of benefits to which he/she is otherwise entitled. Your child has the right to refuse
to answer particular questions. Your child’s individual privacy will be maintained in all
published and written data resulting from the study.

CONTACT INFORMATION:
If you have any questions, concerns or complaints about this research, its procedures, risks
and benefits, you should ask the Master’s thesis Supervisor, (Daniel Hernandez Torrano,

daniel.torrano@nu.edu.kz)

If you are not satisfied with how this study is being conducted, or if you have any
concerns, complaints, or general questions about the research or your rights as a
participant, please contact the NUGSE Research Committee to speak to someone
independent of the research team at +7 7172 709359. You can also write an email to the

NUGSE Research Committee at gse_researchcommittee@nu.edu.kz

I (we) have read the information above and hereby consent to have my (our) child participate

in this study by signing below.
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Signature(s) of Parent(s) or Guardian Date

The extra copy of this signed and dated consent form is for you to keep.
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Appendix 8
INFORMED CONSENT FORM
Foreign Language Anxiety Level of Middle School Students

You are invited to participate in a research study. The purpose of the study is to investigate
the level of language anxiety of NIS middle school students in North Kazakhstan and
identify the major factors that provoke it in relation to their productive and receptive skills,

such as speaking, writing, reading, and listening at the English language lesson.

You will be asked to complete a survey questionnaire about your background information,
your learning experience related to speaking, writing, reading and listening in English and
your English language performance. Your name and other identifying information will be
kept anonymous. Your participation is voluntary and you may withdraw from the study at
any stage. In case you find any question uncomfortable to answer, you may skip it. After
data analysis, all the paper questionnaires will be destroyed.

Your participation will take approximately 40 minutes.

The risks associated with this study are minimal. One of the minor risks is spending your
personal time on completing the questionnaire. However, you will be offered to complete
the questionnaire during a scheduled curator hour. In case you are afraid to be identified,
please be aware that you will complete the questionnaire anonymously (no personal
information that can identify you will be collected) and remain confidential as the name of
the school will not be revealed either. Finally, when encountering uncomfortable questions
you have the right to skip the ones you find to be sensitive.

The benefits which may reasonably be expected to result from this study are educational.
You may benefit from the study because this study will help English language teachers to
enrich their awareness of foreign language anxiety in the context of Nazarbayev

Intellectual School and understand how to reduce the anxiety-provoking situations and
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meet the needs of especially anxious students. Consequently, it will promote better foreign
language environment and comfort in English class and probably improve your language
performance.

Your decision whether or not to participate in this study will not affect your grades in
school.

If you have read this form and have decided to participate in this project, please
understand your participation is voluntary and you have the right to withdraw your
consent or discontinue participation at any time without penalty or loss of benefits to
which you are otherwise entitled. The alternative is not to participate. You have the right
to refuse to answer particular questions. The results of this research study may be
presented at scientific or professional meetings or published in scientific journals.

CONTACT INFORMATION:

If you have any questions, concerns or complaints about this research, its procedures, risks
and benefits, contact the Master’s Thesis Supervisor for this student work, (Daniel

Hernandez Torrano, daniel.torrano@nu.edu.kz)

Independent Contact: If you are not satisfied with how this study is being conducted, or if
you have any concerns, complaints, or general questions about the research or your rights
as a participant, please contact the NUGSE Research Committee to speak to someone
independent of the research team at +7 7172 709359. You can also write an email to the

NUGSE Research Committee at gse researchcommittee@nu.edu.kz

Please sign this consent from if you agree to participate in this study.

» | have carefully read the information provided,

» | have been given full information regarding the purpose and procedures of the study;
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* | understand how the data collected will be used, and that any confidential
information will be seen only by the researchers and will not be revealed to anyone
else;

* | understand that | am free to withdraw from the study at any time without giving a
reason;

« With full knowledge of all foregoing, | agree, of my own free will, to participate in

this study.

Signature: Date:

The extra copy of this signed and dated consent form is for you to keep.
According to the law of the Republic of Kazakhstan an individual under the age of 18 is
considered a child. Any participant falling into that category should be given the Parental

Consent Form and have it signed by at least one of his/her parent(s) or guard.



