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Abstract

Managing Implementation of English Medium of Instruction in Higher Education in
Kazakhstan: Practices and Challenges

The implementation of Strategy 2050 in Kazakhstan amplified the importance of English as a
medium of instruction (EMI) in education within the frame of trilingual policy (TLP). In
achieving this goal some higher educational institutions in Kazakhstan started to introduce
EMI into their curriculum. Thus, it is important to explore how it is being implemented. This
study aimed at exploring how English as a medium of instruction in higher education is
managed within the frame of trilingual policy implementation in Kazakhstan. More precisely,
research aimed at addressing perceptions of university administrators and faculty towards TLP
and EMI, management practices in EMI implementation and challenges that accompany
implantation of this process. The study employed qualitative case study design with face-to-
face in-depth interviews with three administrators and seven faculty members selected by
means of maximal variation sampling in one state university and document analysis as another
document to elicit insights into the practices and challenges EMI implementation. The study
revealed that participants perceive TLP and EMI positively considering it as beneficial for
social cohesion, modernization of current education and better competitiveness of graduates.
Various practices in managing EMI implementation were revealed with workload reduction
and possibility for professional development courses as examples of good practices and
student admission process and organizational problems in EMI program as instances of poor
management practices. Some external factors such as top-down management approach on the
side of Ministry of Education and Science and lack of resources for EMI execution were
identified as challenges hindering successful EMI implementation. The findings imply the

need for establishing better collaboration between policy makers and universities to address
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immediate problems of universities for successful EMI management as well as the necessity
for providing faculty with better facilities and proper organization of EMI groups on the side

of university administration.

Vi
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AHaarna
AFBUIIIBIH TUTIH OKBITY T peTiHae eHrizren KazakcraH :orapbl 0Ky OpbIHBIHAAFbI
0ackapy epekuIeJiKTepi: TKipnde MeH KUBIHABIKTAP
«Kazakcran-2050» cTpaTerusiChIHBIH OPbIHAATYBI aF BUTIIBIH TUTIHIH VI TUIII cascat
HET131H/1€ OKBITY TUII PETiHE poliH allKbiHAaabl. Ka3zakcTaHIbIK KeHOip dKOFaphl OKY
opbiHAaps! (ZKOO) aFbuTIIBIH TUTIH OKBITY TUTI pETIHE OKY OaFaapiaMachliHa €HT13y1
6actanpl. COHIBIKTAH, aFBUTIIBIH TUTIHIH OKBITY TiJ1 PETIH/IE KaJIaid )Ky3€ere aChIPhUIBIT
JKaTKaHBIH aHBIKTAay MaHbI3bl. By 3epTTey yir Tl 6imim O6epy cascaThIHBIH IIEHOEpIH e
JKOO- narp! aFbUIIIBIH TUTIHIH OKBITY TUTI PETIHE SHT13UTYIIH Kanai 0acKapblIaThIHBIH
seprreni. 3eprrey KOO-HBIH OKIMITUTIK MYIIENIepi MEH OKBITYITBUIAPABIH YII TUIIK OKBITYFa
YKOHE aFbUIIIBIH TIJIIH OKBITY T1JI1 PETIH/IE KOJJaHyFa Ko3- KapacTapblH aHBIKTayFa
OarpITTANBl. ATan aiTKaHaa, 6ackapy oIiCTEPiH KapacThIpy, KOHE Jie OacKapyIbIH
KUBIHABIKTAPbIH aHBIKTAY. 3€pTTEy camajblK 9ICTI KeHC CcTaul KOJJaHbUIIbL. 3epTTey
OapbICHIH/IA, aFBUIIIBIH TUTIH OKBITY TUII PETIHIC KOJIJIAaHY TOKIpUOEC! Typalibl TYCIHIK
KQJIBINTACTBIPY YIIIH KOHE KUBIHBIKTAP bl aHBIKTAY YIIIiH, 0ip MeMiekeTTiK JKOO-HbIH yiI
OKIMIIUTIK MYIIECIMEH JKOHE JKETi OKBITYIIBICBIMEH JKEeKe CyrOaT >kypri3uai. Omap
MaKCHUMaJIJIbI ipiKTeMe apKbUIbl TaHaaabl. COHBIMEH KaTap, KY)KaT Tajlaaybl TaFbl Oip 3epTTey
KYpaJibl peTiH/Ie KOIIaHbUIABL. 3epTTEY/A€ KaThICYIIbIIap YIUTLIAL CasgCaTThl XKOHE JIe
aFBUIIIBIH TUTIH OKBITY TUTI PETIH/AE €HT13y/Il KOJIaUThIHBIH, )KOHE JIe OJIAp IbIH XAIBIKTHIH
BIHTBIMAKTACTBIFBI YIIIIH KQXKETTIT1H, O1TIM )KYHECIH )KEeTUAIPETIH, TYIeKTepIiH Oocekere
KaO1JIeTTIriH apTTHIPAThIHBIH AUTTHI. AFBUILIBIH TUJIIH OKBITY TLT1 peTiHae OacKapybl
YUBIMIACTBIPYABIH OipHeIIe 9icTepi kopceTiiai. EHOeK ®KYKTeMecCiHiH a3arobl, OUTIKTUTIKTI
apTTBIPY KypcTapbiHa O0apy MYMKIHIIT OacKapyablH KaFbIM/IbI )KaKTapBIHBIH KaTapbIH/A.

Amnaiina, CTyASHTTEpl ipIKTey KYHEeCIHIH 9NCI3/IIT1, aFBIIIIBIH TiTi aPKBLIBI OKATBIH TOTITAFbI

Vi
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CTYJICHTTEP CaHBIHBIH KOIITIr1, OaCKapyIbIH AJICI3 KaKTaphl pETiH/E aHBIKTaNIbI. Kellip
CBIPTKBI (paKTOpJIap aram alTKaHa, OuUTiM MUHHCTPJIITIHIH top-down GacKapysl, aFbUIIIBIH

TUTIHIH OKBITY TUII PETIHE canaibl CHT131TyiHE apHAJIFaH PECYPCTap IbIH a3 IbIFbI Oy

OarapiaMaHbIH TaOBICTHI OPBIHAATYBIHA KEACPT] dKACAUTHIH (paKTOPJIap PETIH/IEC aHBIKTAJIIBI.

Jlemek, G171iM MUHHUCTPJIITT MEH YHUBEPCUTET apachlH/Ia YHUBEPCUTETTIH aFbUIIIBIH TUTIH
OKBITY T1JI PETIHJI€ SHT13Yy/Ier1 IMIYFBII TPOoOIeMaTaphiH ISy YIIiH THIFbI3 OailTaHbIC
OpHaThUTYHI KepeK. COHBIMEH KaTap, OaraapiiaMaHbiH TaObICTBI OPBIHIAATYHI YIITiH, OKIMIIIIIK
MYFaJIIMJIEPTE )KYMBIC JKacayFa >KOHE CTYACHTTEP/IIH aFbUIIIBIH TUTI aPKBUTBI OKBITY/IBI

YUBIMIACTBIPYFA JKAKCHI KaFgal xKacaybl KEpeK.

viii
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AHHOTAUA
YnpasieHue BHePeHUEM AHIJIMHCKOT0 B Ka4eCTBe sI3bIKAa 00yUYeHHs B BbICIIEM
oOpa3zoBanum B Ka3zaxcraHe: NpakTUKHU ¥ BbI30BbI

Peanmmzanus Crparernn 2050 B Kazaxcrane ycuiiniia 3Ha4€HHE aHTJIMMCKOTO KaK si3bIKa
oOydeHus B 00pa30BaHUM B paMKax TPEXbSI3bIYHON MOJUTUKU. [ JOCTHKEHUS STOU Lenn
HEKOTOpHIE BhICcIINE yueOHbIe 3aBefieHus B KazaxcTaHne Hayanu BHEAPATh aHTJIMHCKUN KaKk
SI3BIK 00YYECHHS B CBOIO YUeOHYIO porpamMmy. TakuM 00pa3om, BAXKHO U3YIUTh, KaK
OCYIIIECTBIISICTCS] BHEAPEHUE aHTIIMICKOro KakK si3bIKka o0yueHus. JlaHHoe nccienoBaHue
MOCBSIIIEHO U3YYEHUIO TOT0, KaK YIPABIIAETCS BHEAPEHNE aHTIUIHCKOTO KakK s13bIKa 00y4eHUs
B BbICILIEM 00pa30BaHUM B paMKax pealnu3aliy MOJIUTUKH TpeXbs3bluns B Kazaxcrane.
HccnenoBanue HallpaBI€HHO Ha PACCMOTPEHHE OTHOUICHHS aIMUHUCTPATOPOB U
npenoaaBatesieil YHUBEPCUTETOB K MOJIMTUKU TPEXBA3BIUUS U K aHTJIUHCKOMY KaK SI3bIKY
oOydeHus, Aajiee pacCMaTPUBAIOTCS METO/bI YIIPABJICHHUSI, 3aTEM CJIEyET BHISBICHHE
po0JieM, COMTPOBOXKAAIOIINX YIIpaBlieHUe. B riccnenoBanny nCnob30Bajics KBAIUTATUBHBIN
METO/]I KeHC-CTa Iy C UCIIOIb30BAaHUEM UHIUBUAYAIbHBIX JIETAIBHBIX HHTEPBbIO C TPEMSI
aJIMMHHCTPATOPaMH U CEMBIO MIPEenoaBaTeNIIMU, OTOOpPaHHBIMU METOJIOM MaKCUMAaJIbHOMN
BBIOOPKH, U aHAIM30M JJOKYMEHTOB B KaUe€CTBE JAPYTroro UCClIeq0BaTeIbCKOI0 HHCTPYMEHTA B
OJIHOM IrOCYJapCTBEHHOM YHUBEPCHUTETE, /ISl TOT'O YTOOBI MOTYYUTh IPEICTaBICHUE O
IMMPAaKTUKAaX U CIIOXKHOCTAX B p€ajin3aliluvl BHCAPCHUA aHTJIMMCKOI'O KaK SI3bIKa 06yquH;1.
I/ICCHGI[OBaHI/Ie IMMOKa3aJio, 4YTO YHaCTHUKH BOCIIPUHUMAIOT NOJUTHKY TPCXbA3BIYUSA U
BHCPCHUC aHTJIMUCKOIO KaK sI3bIKa 06yquH;1 ITOJIOKUTCIIBHO, CUHUTAaA UX HGOGXO,Z[I/IMBIMI/I
JUTSL COITMANIBHOM CITOUEHHOCTH, MOJICPHHU3AINHN 00pa30BaHuUs U JIydIeit
KOHKypeHTOCHOCO6HOCTI/I BBIITYCKHHKOB. bruin MpOACMOHCTPHUPOBAHLI PA3JIAYHBIC MCTOABI

yIIpaBJIEHUS] BHEPEHUEM aHTJIMHCKOTO KaK sA3bIka 00ydeHus. Tak, cokpaiieHue paboueit



MANAGING IMPLEMENTATION OF EMI IN HE

Harpy3Ky U BO3MOKHOCTb IOCEIIEHUS KYPCOB MOBBIIICHUS KBaTU(PUKALUN ObUTH Ha3BaHbI
MOJIOKUTEIBHBIMU IPUMEPAMH METO/IOB yIpaBieHus. B To Bpems kak cinaOblii nmpoiecc
0TOOpa CTYJEHTOB U OOJIbIIKE TPYIIHI B IPOTpaMMe C aHTJIMHCKUM B KaueCTBE S3bIKa
o0y4eHHUs pacCMaTPUBAINCH KaK IMPUMEphl HE0UETOB B METOJaxX yrnpasieHus. Hekoropbie
BHEIIHHE (DAKTOPHI, TAKUE KaK HUCXOJSIIEE yIpaBiIeHHE CO CTOPOHBI MUHUCTEPCTBA
0o0pa30oBaHMs 1 HEXBATKa PECYPCOB JJIsl YCIIEUTHOTO BHEIPEHUSI aHTJIMHCKOTO KaK sI3bIKa
o0yudeHus, ObUTH OIPEENIEHbI KaK CI0KHOCTH, MPENSATCTBYIONINE YCIIEUTHON peaanu3alnun
nporpaMMebl. BeIBo/IBI MpenonaraloT He0OX0IMMOCTh HaJlaKUBaHUsI 00Jiee TECHOTO
COTPYIHUYECTBA MEXAY MUHUCTEPCTBOM 00pa30BaHUS U YHUBEPCUTETAMHU ISl pEIICHUS
HEOTJIOKHBIX TPOOJIeM AJIsl YCIIEUTHOTO YIPaBIEHUS aHTJIUIICKOT0 Kak s3bIka 00ydeHus. B
CBOIO OYepe/b aIMUHUCTPATOpPaM HEOOX0IMMO MPeAOCTaBICHNE MTpenoaaBaTesiM Ooee
JYYIIUX YCIOBUM JUIsl pabOThl M Ha/AJIEXKaIlel OpraHnu3aluy IPYII ¢ aHTJTMHCKUM B KaueCTBE

SI3bIKa OOYUCHHS.
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Chapter 1. Introduction

In the context of globalization, English has become the language of international
communication. Moreover, it has by proxy become the language most commonly studied in
education in many non-English speaking nations in addition to English-speaking countries
(Cenoz, 2013). In particular, the use of English has grown beyond foreign language learning to
its vigorous integration into all levels of educational system. Due to such integration, English
as a medium of instruction (EMI) has become a global phenomenon that has been adopted by
many countries at all levels of education including higher (Madhavan & McDonald, 2014).
Kazakhstan has recently started employing EMI in its higher educational system, this initiative
directly influences future career perspectives of students (Seitzhanova et al., 2015). Therefore,
it is important to understand management practices that take place in EMI implementation.

In case of Kazakhstan, implementation of EMI in Higher Education (HE) within the
framework of trilingual policy is one of the initiatives introduced in the President's address
called the Strategy 2050 (Nazarbayev, 2012). Precisely, the Strategy 2050 defines that in
contemporary world proficiency in English is an inevitable attribute of modern citizens.
English is seen as a facilitator to endless opportunities in life. Since the Strategy 2050 a
numbers of policy documents that define and articulate the Trilingual Education Policy, and its
implementation steps have been adopted such as Road Map 2015-2020 (2015) and State
Program of Education Development (SPED) 2016- 2019 (2016). Road Map 2015-2020 is a
core document that sets goals in terms of achieving results in Trilingual Policy
implementation. It requires a serious update of educational programs and their compliance
with Trilingual Policy as well as professional development of teachers in this scope along with
a set of other activities that aim to foster the initiative (MoES, 2015). SPED 2016-2019 is

another policy document that sets forward the steps for implementation of Trilingual Policy in
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education. It also outlines some of the problems with Trilingual Education in universities
which might impede the successful integration of Kazakhstani education with world-class
standards of education (MoES, 2016).

Universities™ administrators try to comply with the state initiative by introducing
programs where students are educated in all three languages. According to the reports from
Ministry, forty-two universities are engaged in the current implementation of Trilingual
education and EMI within the frame of Trilingual Policy (MoES, 2016). Furthermore, English
medium of instruction is planned to be implemented in all Kazakhstani higher education
institutions. However, announcement of the initiative by government does not ensure
successful policy implementation; EMI implementation might succeed (Barrios, Lopez-
Gutiérrez & Lechuga, 2016) or fail (Wilkinson, 2014). Previous research shows that good
management determines the extent to what implementation of the policy will be successfully
done. Thus, according to Ortinez, Gonzalez-Davies, Gonzélez-Davies and Codina (2014)
management can be a key factor in any reform implementation which ensures the success or
failure of the initiative because:

Wise management can facilitate educational innovation and change by driving and

sustaining innovative processes; by establishing new ways of collaboration among

professionals; by equipping students with the necessary competences to face today’s
challenges or by facilitating management of expectations and possible obstacles which

may arise during reform implementation. (p. 70)
For this reason, the focus of this research is management practices of EMI implementation that
can impact the success or failure of the government initiative.
Statement of the Problem

Kazakh and Russian are legitimized languages in Kazakhstan while English is only

taught as a foreign language. Thus, the English language as medium of instruction in

Kazakhstani education presents even a greater obstacle, as it is a foreign language for the vast
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majority of population (Mehisto, Kambatyrova & Nurseitova, 2014). For example, there is a
lack of teaching and human resources, lack of proficiency among students and admission
based on Unified National Test (UNT) results (Gurevich, 2011). The Ministry of Education
and Science provides universities with curriculum and target indicators of EMI
implementation (MoES, 2016); however, the universities are responsible for managing EMI
implementation in place (Zagidullin & Zagidullina, 2013).

Moreover, the lack of knowledge on current practices in EMI implementation,
including the challenges and attainment measures, impedes the understanding of the possible
needs for external assistance, additional incentives, or other support from the authorities for
universities that would implement EMI in the near future. Hence, there is a need for research
on the experiences of teaching staff and administers that are already dealing with the
implementation of EMI program in HE. The research will assist in taking further steps in EMI
implementation and reflecting on current management practices along with challenges in the
management process.

Purpose of the Study

The purpose of my study is to explore how EMI is managed in HE in Kazakhstan
within the frame of Trilingual Policy implementation and what practices and challenges this
management comprises. To achieve this purpose, the experiences of teaching staff and
administration at one of the higher education institutions in Kazakhstan have been explored.
To understand the management of EMI in higher education, this study addressed the following
research questions:

1. How do administrators and faculty perceive Trilingual Policy and English as a

medium of instruction in general and in their university, in particular?
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2. How is English medium of instruction, as part of Trilingual Policy implementation
managed in higher education in Kazakhstan?

3. What challenges do administrators and faculty face in management of English as a
medium of instruction in higher education?
Significance

The significance of the study is that the research will allow the stakeholders
participating in the study to reflect on best practices in EMI implementation and its
management and to broaden their understanding of Trilingual Policy. It will also present an
opportunity to observe the challenges that occur in the management of EMI and to understand
the depth of the cooperation between teaching staff and administrators in this process. The
findings of this study might help to establish a better dialogue between administrators and
faculty members that may lead to a more successful policy implementation. The findings of
the research contribute to the body of literature on managing EMI programs and Trilingual
Policy implementation.
Thesis Outline

This thesis contains six chapters, a reference list and appendices. In Introduction
chapter I covered the background information, presented the research problem, the purpose of
this study and the significance of the research. The chapter following Introduction provides the
analysis and review management and conceptualization of Trilingual Education and EMI. It
also presents perceptions of the initiative, managing practices and challenges illuminated in
the studies with international Kazakhstani focus. Chapter 3 covers the methodological
rationale that guides the study. The Methodological part presents the rationale for choosing
qualitative case study research design, tools for data collection along with data analysis

procedures. The fourth chapter presents the results of the data gathered from face-to-face
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interviews with participants. The Discussion chapter discusses the findings of this study in
relation to the existing literature on EMI implementation management. In the conclusion, the
limitations of the study and implications of the findings are provided together with
recommendations for better initiative implementation. Finally, the researcher reflects on

further research on this topic.
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Chapter 2. Literature Review

This chapter aims to give a reader an overview of the literature about managing
implementation of English as a medium of instruction (EMI) programs in Higher Education
across the world. It provides the background and analysis of existing literature on perceptions
of EMI, current practices of managing EMI implementation, and challenges that it comprises.
The current study aims at exploring how EMI is being managed in higher education in
Kazakhstan along with challenges and practices that administrators deal with in the process of
implementation. Three research questions guide the study. The first research question looks at
perceptions of Trilingual Policy and EMI among stakeholders. The second research question
reveals the practices employed to manage EMI implementation. The third research question
deals with challenges that accompany EMI implementation. The first section of the chapter
covers the analysis of key concepts followed up with perceptions of EMI from the point of
administrators and faculty members in international and local context. The next section deals
with both good and poor management practices revealed in the literature. The last part of this
chapter presents the conceptual framework that is guiding the study.
Key Concepts

In this section, I discuss the main concepts and discuss them in relation to my study.
There are three central concepts that relate to the study. They are management,
trilingual/multilingual education, and English as a medium of instruction (EMI).

Management related terms. First, it is important to commence from discussing the
concept of “management” because it is the primary focus of the study. Management covers all
the scopes from allocating money to introducing changes to monitoring the work of certain
departments and, thus, as stated by Austin and Jones (2016), it is crucial for tertiary

institutions to function as one unit. With the growing shift towards university autonomy and
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accountability, the interest in researching management in higher education has increased.
Different authors provide different definitions on the concept of “management”. Thus, for
example, Shurbhi (2015) views “management” as a process of arranging work and human
resources to achieve one common goal by employing various means. Similarly, McCrimmon
(2010) presents a short but sharp definition of the concept stating that management is the
process of getting tasks done. Thus, the authors agree that in the process of management all
efforts are directed at a certain outcome. Another author presents a slightly different vision of
the concept discussing the general idea of the notion without referring to achieving a certain
target. McCaffery (2010) states that “management is the process of planning, staffing,
budgeting, and decision-making” (p. 78). The concept of management presented by Shurbhi
(2015) is the one employed for my study because it integrates the ideas of management being
a process of reaching a certain goal and a process of organizing resources and employing
different strategies.

Next, it is important to discuss the concept of “administration” because in the literature
it is used interchangeably with “management”. Shurbhi (2015) explicates that “administration
is a process of organizing the work of educational institution or business” (p. 2). He further
states that administration is responsible for the basis of organization. The author points out
that administration is a broader concept that includes management as a part of administrational
process. McCaffery (2010) further explains that the main responsibility of an administrator is
ensuring “policy execution” (p. 79) which also employs administrating a large institution
rather than one specific unit (Austin & Jones, 2016, p. 5). This view is supported by OECD (as
cited in Denton & Brown, 2010) where it is stated that “administrator” is a broader notion that
means “a person responsible for carrying out the administration of a business or organization”

(p. 3). The concept of administration suggested by Shurbhi fits the current study the most
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because it clearly frames the main attributes of administration process that allow better
understanding of practices taking place in the university. Both concepts of “management” and
“administration” are used in the study because both deans and top university administrators
have the authority to navigate and make decisions on the university level along with their
executive functions in the implementation of the policy.

Trilingual education related terms. Other important concepts that need to be
discussed are “trilingual education” and “multilingual education”. For this reason, the next
concept important for this study is “trilingual education”. Beetsma (2002) defines “trilingual
education as education in which students are taught three different languages, even if two of
them are merely a subject in the curriculum of the school” (p. 9). Unlike Beetsma, Cenoz,
Hufeisen and Jessner (2010) consider trilingual education as teaching in three languages. This
can be applied to the case of Kazakhstani trilingual education. Furthermore, Cenoz (2013)
claims that the concepts of “multilingual education” and “trilingual education” have similar
meaning. In this framework, the languages of instruction and languages taught as subjects can
vary. As can be seen, Cenoz merges the two previously given concepts of “trilingual
education” into his definition of “multilingual education”. Therefore, due to their closeness in
connotation, in this study the terms “trilingual education” and “multilingual education” are
used interchangeably.

Medium of instruction. Another term that is closely connected to TLP
implementation is English as a medium of instruction (EMI). In the scope of “trilingual
education” state higher education institutions should provide 30% of curriculum taught in
English (MoES, 2016). Thus, EMI has become a central phenomenon in modern Kazakhstani
education. However, English is not the only language that can be used as a medium of

instruction. Hence, it is better to provide general discussion of the concept “medium of
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instruction”. Ahmed, Zarif and Tehseen (2013) claim that "medium of instruction is the
language that is used to teach academic subjects. Medium of instruction does not imply the use
of official language as a language of command" (p. 609). Thus, the medium of instruction
implies creating better opportunities for mastering a certain language that is not commonly
used in the everyday life of students (Bureau, 2010). This is applicable to the case of using
English as EMI in Kazakhstan because it is not the official language of the country;
concomitantly, English is employed for teaching to ensure better proficiency in the language
among Kazakhstani citizens by creating extra exposure to the language. To sum up, the
aforementioned concepts have a direct correlation to the study and frame its focus.
Administrators and Faculty Perceptions of English as a Medium of Instruction

Motivation and perceptions of main stakeholders such as faculty and administration
towards reform implementation are integral factors in its implementation as they are the key
implementers of educational policies (O Mullane, 2011; Mehisto & Genesee, 2015).
Therefore, it is very important to observe the general trends that stakeholders hold on while
implementing the initiative of EMI in universities. The analysis of the literature revealed both
positive and negative perceptions of Trilingual Policy and EMI on the side of faculty members
and administrators that are discussed below.

Positive perceptions of English as a medium of instruction. Many researchers report
positive perceptions of EMI introduction of faculty members and administrators and explain
them by the high status of English, better opportunities for employments of graduates, and
enhanced competitiveness of their tertiary institution (Goodman, 2014; Mehisto et al., 2014;
Vu & Burns, 2014; Wilkinson, 2014; Zharkynbekova, Akynova & Aimoldina, 2013). For
example, Wilkinson (2014) in his study conducted in one of Dutch universities interviewed

deans and teachers of Business and Medicine Schools and revealed that Business School's
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deans believed that EMI was the only program that should have been implemented in their
school. They reported on no need for teaching in Dutch as all the business was done through
English. The teachers and deans also believed that EMI program helps to attract international
students and develop diversity in the university. Hu and Lei (2014) also show similar results in
the Chinese higher education context where both faculty and managers strongly believe that
teaching in English helps the world learn more about China, as it attracts more foreign
students and professors. They also consider EMI to augment employability of university
alumni as speaking English is highly valued in China (Hu & Lei, 2013). No negative attitudes
have been revealed in these studies.

Similar findings have been reported in the Kazakhstani context, as Zharkynbekova et.
al. (2013) conducted a survey study in two Kazakhstani universities in Astana and Almaty
among students, faculty and administrators, involving 673 participants. 81,3 % of participants
believe that English is needed to be introduced as a subject at the initial stages and further it
should become a medium of instruction. Participants strongly believed that in modern world
Kazakhstan needed education in English. It might be explained by Kazakhstan’s goal to enter
30 developed countries and the idea of English granting better job opportunities (Seitzhanova,
Plokhikh, Baiburiev & Tsaregorodtseva, 2015). Mehisto et al. (2014) report that despite
challenges with language proficiency among teachers, they still accept English within TLP as
a step forward for Kazakhstan. Thus, it is obvious that Kazakhstani stakeholders perceive
English similarly to their Dutch and Chinese colleagues. These positive perceptions towards
EMI can be explained to the certain extent by the type of school, language policy in the
university or perceptions to the language in the country in general.

Negative Perceptions of English as a Medium of Instruction. Despite general

positivity towards EMI The previous research has also identified the negative perceptions of
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EMI. Most of them involved questioning the level of proficiency of staff and students (Barrios
et al., 2016; Mebhisto et al. 2014; Park & Khemenguad, 2014). For instance, Barrios et al.
(2016) conducted the research in Spain university in Alicante employing surveys of lecturers
and students on their perception and willingness to teach and study in EMI program. It has
been found that 82% of educators felt strong insecurity to teach in English and, therefore, they
were not interested in transitioning to EMI.

The studies conducted in Kazakhstan presented several negative and skeptical views of
EMI implementation. First, similarly to the international studies Mehisto et al. (2014) assert
that EMI might become a burden for Kazakhstani education because of the low English
proficiency of both teachers and students. Moreover, they found out that some stakeholders
negatively perceive the way trilingual education is being implemented. Another point of view
is expressed by the foreign experts involved in developing curriculum for EMI. They suggest
that implementation of EMI would hinder Kazakh revitalization, and Kazakhstan should
revitalize and develop Kazakh first (Zharkynbekova et al., 2013). Adding English to the
language of instruction might become a threat to popularization of Kazakh, as it enjoys the
status of a world language and there is a possibility that students would be more motivated to
focus on enhancing their English rather than Kazakh.

All in all, there are both negative and positive perceptions on EMI. Kazakhstani
teachers hold on a positive perception towards the initiative of EMI implementation. Although
perceptions on EMI implementation in higher education institutions is not the only component
that ensures the success of reform. Further the management practices of EMI implementation

are discussed.
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English as a Medium of Instruction: Management Practices of its Implementation
Managing EMI implementation is difficult to succeed due to top-down approach to the
initiative and/or the pressure from internationalization that leads to hasty implementation
(Kaplan, Jr & Kamwangamalu, 2011; Barrios et al., 2016). However, these can be minimized
by employing various approaches to management. This section reveals both efficient and poor
management practices done by university managers.
Good management practices. One of the effective approaches in managing EMI
implementation is encouragement measures that university administration employs. Barrios et
al. (2016) report on university managers in Spain addressing challenges of EMI
implementation with minimum financing. After a survey conducted among the students it was
revealed that most of them are not satisfied with low English proficiency of faculty. In order to
ameliorate these constrains managers decided to incorporate CLIL workshops for faculty
members organized by more experienced colleagues. Articles on EMI as well as official
documents were also analyzed during workshops for raising awareness of how EMI should be
implemented. Lastly, teachers could discuss their difficulties and get some useful pieces of
advice from other faculty members while attending series of workshop. After employing all
these measures administrators conducted questionnaires and interviews with faculty members
and students to assure the increase in quality of teaching. Students reported on improvement of
the quality of teaching after the employed measures. Attempts made towards creating a
collaborative environment were also reported to be challenging due to various reasons (Moore,
Ploettner &Deal, 2015). For example, created DG (dialogical groups) where a teacher of
content and a teacher of subject would work together created negative outcomes. While it was
supposed to assist in employing CLIL approach it raised tension between two professional

where one had to critique another.
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In terms of workshop organization, similar approach was found in other international
cases. For instance, Klaassen (2001) reported on professional development courses where
teachers in Dutch universities voluntarily attended 5 workshops on methods in teaching
through EMI such as work with visuals, the craft of interaction with student and overcoming
the barrier of speaking English by giving simple complete sentences. Faculty members were
very pleased with the results. They particularly enjoyed videotaping of their lessons and
obtaining a valuable feedback from peers.

Concerning Kazakhstan, the research on managing TLP is very scarce and mostly
relates to secondary education; however, it correlates with international literature. Thus,
Mehisto et al. (2014) and Seitzhanova et al. (2015) state that Kazakhstani teachers attend
professional development courses, which can be considered as one of the measures of
encouragement for teachers to shift to teaching in English. These way teachers are provided
with support that enhances their language proficiency and special CLIL pedagogy (Mehisto et
al., 2014). The courses though were critiqued by staff for their short duration, only one week.
They were also criticized for containing trainings on theoretical knowledge of CLIL rather
than practical trainings.

Although workshops and professional development courses were found in the wide
range of literature there are various different management strategies to attract and enhance
successful EMI implementation. For example, a facilitation of EMI was a provision of rewards
and compensations. Thus, to make EMI more appealing to faculty, a Spanish university
administration in the study done by Morell et al. (2014) offered 100 Euro rise per credit for
teaching new subjects in English and 50 Euro for continuing to work in English. Faculty
reported to be more motivated after obtaining this money award. Hu and Lei (2014) also

pointed out administrators™ attempts in making EMI appealing for faculty through workload
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reduction, salary raise and institutional recognition. However, faculty in Chinese university
found the required effort to teach in English to be too complicated to choose these awards.

Overall, universities have a rich experience of utilizing various strategies to encourage
teachers’ participation in EMI implementation. Workshops and professional development
courses are found to be most frequently employed. Money reward and workload reduction are
the incentives that also used as a way to attract faculty to work in EMI groups. Several similar
strategies were found in Kazakhstan practices such as professional development courses and
staged EMI integration in universities that also reported to have positive influence on EMI
implementation.

Poor management practices. This section deals with poor management practices that
were revealed for the analysis of literature. They are poor admission, organizational structure,
curriculum development and insufficient administrators’ competence in EMI implementation
and miscommunication.

Student admission in EMI program is a problematic issue in the majority universities
discussed in the literature. Chin Leong (2016) reports the practice used in Japanese university
where a language center works on a better language test for admission because the one that
they employed before was not properly designed. At the same time, they cannot use TOEFL as
a tool for measuring the level of English because most of student would fail, which would lead
to a drastic decrease of students in universities. Similarly, Hu and Lei (2014) report on
universities employing Chinese designed English language test as a criterion for admission.
The score for entrance is 150 which is far beyond IELTS 6,5. This leads to inadequate English
proficiency of students studying in EMI program.

One of the possible solutions for coping with the problems that EMI triggers is to hire

local teachers with international degrees and experience. This has been found in the study
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conducted by Chin Leong (2016) who revealed that local instructors that had a foreign
education tend to have higher scores in TOEFL. Walkinshaw and Oanh (2014) explain that
locally-hired faculty were aware of linguistic difficulties that local students may encounter.
Furthermore, their education obtained oversees, usually in English-speaking country, ensures
better cultural and linguistic awareness that they could transmit to the students.

Another example of poor management in EMI implementation is organizational issues
connected with big-size groups in EMI programs. For example, according to Barrios et al.
(2016) teachers found it difficult to work with mixed-level groups. Moreover, Kagwesage
(2013), in her research conducted in one university in Rawanda through interviewing students
and faculty members on how they cope with EMI implementation, claims that smaller classes
in EMI programs are more effective. However, the authors state that great demand of EMI and
lack of qualified instructors create big-sized groups with the average number of 25 people in
each of the groups (Kagwesage, 2013).

The last poor management practice is insufficient knowledge about EMI
implementation among administrators. For example, Tange (2012) and her research done in
one of Netherlands™ universities stated that administrators did not understand the pedagogy of
EMI. They have just demanded that everything should be taught in English. It happened due to
hasty implementation when administrative board did not get enough information on new
policy. The author also states that due to inadequate understanding of the policy by
administrators gave vague speech using generic phrases on the importance of
internationalization to communicate the policy t faculty rather than asking and working on
improving the quality of materials and the program (Tange, 2012).

To sum up, the literature presents various evidences of poor management practices that

hinder successful EMI implementation. However, some of them are explained by external
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factor. Thus, poor admission is a result of the need of universities to attract more students.
Furthermore, big-sized groups are also a result of lack of qualified teaching staff. Many
universities worldwide face that problem due to scarcity of human resources. However, lack of
knowledge of EMI implementation among managers are the issues that directly relate to
certain lapses in management from the side of administrators.
Challenges of EMI Management

Apart from evidences of poor management practices that impede successful EMI
implementation literature identifies some challenges that occur due to some external factors
such as top-down approach to EMI that usually results in underfinancing (Mellion, 2008;
Nguyen & Hamid, 2016; OECD, 2007; Tange, 2012; Wachter & Maiworm, 2008). Such
approach usually created distortion. For example, Nguyen and Hamid (2016) in their study
conducted in Bangladesh employing document analysis revealed that Bangladesh government,
seeing positive results in EMI implementation, forced university administrators to allocate all
financing to textbook development; thus, putting faculty members in a situation where they
did not get salaries for months. Kazakhstan is also a country where educational institutions,
with exception of a few, should obey governmental orders (OECD, 2007). Thus, top-down
approach contributes to hindering more successful EMI implementation in Kazakhstan.

According to OECD (2007) state tertiary institutions in Kazakhstan are governed by
top-down approach, resulting in insufficient freedom given to higher institutions. Moreover,
the lack of expertise and agility of top universities” management is another reason of
challenges accompanying EMI. It is also noted in OECD (2017) that managers cannot address
the change quickly, despite the fact that for successful reform implementation flexibility and
ability to adapt are crucial (Kotter, 2007). Moreover, Seitzhanova et al. (2015) claim that

trilingual policy has “no common methodological support” (p. 75); thus, universities have to
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work on solutions on their own. Wéchter and Maiworm (2008) also report that faculty staff
does not get enough support from administrators; thus, appears to be involved in the
management too. All the aforementioned leads to a high rate of turnovers of administrators
and negatively influences reform implementation.

Another factor that causes other challenges is financing. Kaplan, Jr and
Kamwangamalu (2011) state that it is expensive to implement EMI. It requires hiring
international staff, purchasing new teaching materials and sending local faculty members to
professional development courses. However, Kazakhstani state universities do not have an
opportunity to meet these requirements. According to OECD report (2007), higher education
institutions in Kazakhstan financially rely on government only.

Further challenge is stakeholders™ language proficiency. Although many research
studies show that university administrators oblige their staff to take English training courses
their level of language proficiency remains quite low (Chin Leong, 2016; Haryanto, 2013; Hu
& Lei, 2014). For example, Japan, the country that enjoys developed economy, puts a great
emphasis on education and does not experience difficulties with textbooks or technology, still
reports challenges of poor English proficiency of teaching faculty (Chin Leong, 2016).
Moreover, students’ language problems are also considered as a great challenge that decreases
positive outcomes of EMI implementation (Hu & Lei, 2014; Manh, 2012; Tange, 2012). In
terms of students’ proficiency, Hu and Lei (2014) present that instructors had to “water down”
the material (p. 17). Manh (2012) claims that some students are not able to interact with
professors. They even lack simple communication skills.

Another group of stakeholders that have difficulties with English proficiency are
administrators. It creates difficulties for them in grasping ideas of what steps need to be

undertaken for proper policy implementation. According to Tange (2012) administrative staff
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uses their own native language in their practice. They switch under requests of foreign faculty;
however, they are reluctant to do it. They say it is an unnatural thing to discuss current affairs
in English when most of the faculty is Dutch. Foreign faculty is forced to learn Dutch in that
case (Tange, 2012). Research of stakeholders™ proficiency shows that sometimes all the
stakeholders struggle with the foreign language where they are expected to operate on it every
day on every level of their practice. It creates various of problems such as overcrowded groups
and loss of the content.

Other constraints that appear to occupy a great place in the body of literature on EMI
implementation are IT and teaching resources (Goodman, 2014; Haryanto, 2013; Mehisto et
al., 2014; Nguyen & Hamid, 2016; Vu & Burns, 2014). IT and updated teaching resources are
an integral part of any reform these days and, therefore, it is extremely important to make sure
that higher education has a sufficient access to it. According to Lkhamsuren, Drominavolok
and Kimmie (as cited in Goodman, 2014) underfunding leads to “lack of technological and
informational resources” (p. 135). The study was done in one Ukrainian university. Ukraine is
one of the post-Soviet countries that has outdated facilities and teaching resources as a part of
Soviet legacy (Heyneman, 2010). Kazakhstan is also one of post-Soviet countries with similar
infrastructure issues because Soviet system was highly centralized and resources were
allocated more and less similar among all the universities (Heyneman, 2010). OECD report
(2007) states that Kazakhstani higher education experience the shortage of learning materials,
their quantity is insufficient and the content is outdated. Students also raise complaints about
“inadequate access to the Internet” (p. 203).

To sum up, the mentioned problems can have a negative influence on reform
implementation as students would be restricted from getting decent materials and could be

derived from competent assistance from the sides of faculty and administrators. Moreover,
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Kazakhstan struggles with overall quantity and quality of sources as well as Internet
accessibility.
Conceptual Framework

Trilingual Policy implementation requires not only changing the structure of previous
forms of management but also people’s mindset (Bourda, 2013). That is why | have chosen
Kotter's 8-Step Change Model as a framework. In this thesis, | employed the concept of
“change management” presented by Bourda (2013), who pointed out that it “is a structured
approach for ensuring that changes are thoroughly and smoothly implemented and for

achieving lasting benefits of change” (p. 4).
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Figure 1. Kotter's 8 steps for managing change (Nelson, 2016)
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The first step in Kotter's framework is establishing the sense of urgency. It is important
because managers should make university faculty and staff aware of the importance of change.
Otherwise, they would do most of the work as the employees without feeling the need for
altering their practices (Madsen, 2016). The second is related to formation of a powerful
coalition where administrators gather people who they can work with and know that the work
will be done appropriately. Third is creating a vision. According to Kotter (2007) vague
instructions may hinder the process of change. For this reasons, managers should have a clear
idea of what needs to be changed. Next, we have communication of the vision. It is an
important step to convey what they want to their employees. According to Kotter (2007) the
best way to communicate the vision is to set an example by managers themselves.
Administrators should “walk the talk” (Kotter, 2007, p. 7). Empowerment of others is the
following step. The main idea here is providing workers with the possibility for development.
It can be sending them to professional development courses and creating the environment
where people can share their fears. The sixth step is creating short-term wins. It means giving
the team a sense of accomplishment. Managers should divide projects on small pieces where
they can give feedback on every stage and show what has been achieved to motivate the team
work further (Kotter, 2007). The seventh step is consolidation of improvements. At this stage
the established practice, behavior patterns and positive environment need to be repeated. The
managers cannot “let up too soon” (Kotter, 2007, p. 12). Lastly, institutionalizing change is
the last step in the framework. At this stage, all these things should be strongly embedded in
the team before making other serious changes in further practice (Madsen, 2016). This
framework defines the steps of successful managing of the reforms that can bring to successful
implementation of the reform. It highlights the idea that positive results occur with careful

supervisions and establishment of positive environment.
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Conclusion

This chapter aimed to present the concepts employed in this study and provide an
overview of the literature regarding EMI implementation and its management. International
and Kazakhstani stakeholders have rather positive perception towards trilingualism.
Financing, lack of materials and stakeholders™ lack of language proficiency appeared to be the
most frequently mentioned constraints in EMI implementation. Universities try to strengthen
their admission criteria; however, due to the lack of experience in managing this policy their
attempts are not always successful. Next chapter is devoted to methodology where | discuss

the methodological rationale of my study.
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Chapter 3. Methodology

Previous chapter looked at recent international and local research done on EMI
implementation management. This chapter presents the rationale for the methodology that
guided this study. The purpose of my study is to explore how the English language as a
medium of instruction (EMI) is managed in higher education in Kazakhstan within the frame
of Trilingual Policy implementation and what practices and challenges it presents. Three
research questions guided the study. First, administrators and faculty's perceptions of
Trilingual Policy and EMI were investigated. Second, the study looked at practices in EMI
implementation. Third, challenges in the process of EMI implementation were disclosed.

This chapter covers research design that was chosen to conduct the study. Then it deals
with research site and sample. Next, it discusses data collection instruments followed by data
collection procedures. Furthermore, this chapter presents the approach used for data analysis
along with validity and reliability sections, followed up by limitations, ethical considerations,
and conclusion.
Research Design

To conduct the study, qualitative research design, namely exploratory single case
study, was applied. I chose this research design because “exploratory case study investigates
distinct phenomena characterized by lack of detailed preliminary research” (Arthur, Waring,
Coe & Hedges, 2012, p.102). English as a medium of instruction in Kazakhstani universities
appears to be a distinct phenomenon, for this reason, more in-depth understanding of this
phenomenon is needed. As such, I explore a case of one Kazakhstani tertiary institution that
has integrated English as a medium of instruction.

According to Resell (as cited in Curtis, Murphey & Shields, 2014) case study

recognizes the complexity and ‘embeddedness’ of social truths” (p. 244). | have chosen this



MANAGING IMPLEMENTATION OF EMI IN HE

research design because according to Hodkinson and Hodkinson (as cited in Curtis et al.,
2014) case study is able to depict a real-life situation. Yin (as cited in Arthur et al., 2012)
asserts that case study is used to address research questions that is more of “how” and “why”
focus rather than “what”. Utilization of a case study approach allowed me an in-depth
exploration of employed practices and encountered challenges by the participants working
under trilingual program’s implementation in one state university.

Both qualitative and quantitative research designs were used in the literature in
addressing the problem of managing trilingualism or EMI (Chin Leong, 2016; Nguyen &
Hamid, 2016; Manh, 2012; Wéchter & Maiworm; 2008). However, the reason that speaks well
for a single case study is time limit and a limited number of participants. However, the focus
on two different Schools, Humanities and Science, allowed reducing the limitations of small
number of universities and participants.

Document analysis was also taken as a procedure that allowed ameliorating the
limitations of single case study. According to Creswell (2014), “documents provide a
researcher with a rich source of information” (p. 245). Trilingual Education Center Annual
Report and The Strategy Document on Trilingual Education Implementation provided by the
School of Humanities analysis were used to obtain more rigorous data and to get a better
understanding of EMI program implementation management process.

Research Site and Sample

In this section | explain how I chose the site for my study and the process of selecting
participants for it. This section presents the various sampling strategies that | had to employ in
order to approach the participants.

Research site. Qualitative research design requires targeted selection of sites and

participants to explore a distinct phenomenon, in contrast, to quantitative research design
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where random sampling is employed to investigate the general trend (Creswell, 2014, p. 228).
The research site is one of state universities in Kazakhstan. This university was chosen
because it was one of the universities that offer 30% of program with EMI instruction in
different departments since 2012. Moreover, the university has a Trilingual Education Center
that is not the case of all state universities in Kazakhstan. The Center is responsible for
organizing workshops to promote trilingualism and arranging courses in three languages for
staff and students. Another reason for choosing this university was a well-developed academic
mobility practice that also spoke about the university's interest in Trilingual Policy
implementation. The chosen tertiary institution was a multi-disciplinary university that also
allowed considering the possibility of obtaining more rigorous data through looking at
perceptions, practices and challenges of stakeholders from two polar schools, namely Schools
of Science and Humanities. In order to avoid bias and prevent deriving wrong conclusions
based on experience of only one school it was important to look at practices and challenges
that two different schools encountered during implementation process.

Sample. For my research, | chose ten participants; three administrators and seven
faculty members. Administrators included the dean of the School of Humanities and
Education, the dean of the School of Physics, Mathematics and Information Technology and
the Head of the Trilingual Education Center. Faculty members were also selected from these
schools. Two of them were heads of Philosophy Department and IT Department. In addition,
four faculty members, two from each school, who teach in English and one teacher of English
from Trilingual Education Center were recruited. | employed purposeful sampling for the
selection of Schools and Departments. | deliberately chose Schools of Science and Humanities
to observe whether they faced similar challenges and what strategies they used to manage the

process of implementation.
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Participants were recruited via purposeful maximal variation sampling. According to
Creswell (2014), this kind of sampling “allows developing many perspectives” (p. 207). This
type of sampling was chosen because participants occupy different positions. Some of them
manage the implementation of EMI and some directly implement EMI as they teach in
English. Furthermore, they had to have work experience not less than three years, and they had
to be engaged in the process of EMI implementation at least for three years. Initially
convenience sampling was planned to be employed to select faculty members. Creswell
(2014) claims volunteers and individuals that are available or willing to participate present the
example of convenience sampling (p. 230). Personal emails with invitation for participation
were supposed to be sent to all faculty members. However, due to limited number of faculty
that teaches through English I was introduced to lecturers with greater experience in working
in EMI program; hence, snowball sampling took place. Creswell (2014) identifies snowball
sampling as a sampling strategy where researcher is recommended participants by other
participants (p. 231). | was recommended to approach some faculty members that had a
relevant experience and had been previously sent on workshop concerning trilingualism. Thus,
there was no need for planned advertisement distribution for research participation with
explanation and contacts for further discussion.

The table below describes the background of participants that were chosen for the
study.

Table 1

Information on participants of the study

Participant (by Department/ school ~ Occupied position Years of experience

pseudonym) in the given position
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Administrator 1

Trilingual Educ.

The Head of Center

Center
Administrator 1 Science Dean
Administrator 3 Humanities Dean
Faculty 4 Science Head of the depart.
Faculty 5 Science Faculty member 3
Faculty 6 Science Faculty member 4
Faculty 7 Trilingual Educ. Faculty member 3
Center
Faculty 8 Humanities Head of the depart. 3
Faculty 9 Humanities Faculty member 3
Faculty 10 Humanities Faculty member 4

Totals (N = 10)

The given research sample was a valuable source for conducting my research with a
substantial number of participant from different Schools and occupied positions. | managed to
gather the data that allowed me analyzing current situation in higher educational institution
from different angles.
Data Collection Instruments

Since qualitative data usually requires employing more than one instrument to ensure
validity and reliability I decided to use both interviews and document analysis as data
collection tools for my study. According to Creswell (2014) qualitative data collection
employs “collecting multiple types of information” (p. 234). This section presents the

instruments that were employed for collecting the data.
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Interviews. | conducted one-on-one semi-structured interviews for both groups of
participants (managers and faculty members) with close-ended and open-ended questions with
approximate number of 18 questions. According to Curtis et al. (2014) it is a widely-used kind
of interview in educational scope because it allows some flexibility; thus, an interviewee can
add his own voice and some useful information to the research that can be revealed using
follow-up questions. Moreover, as the core questions were prepared | could navigate the
interview and reduce the well-known phenomenon of “all information is relevant” for what
case studies are frequently criticized. | chose one-on-one interview for the sake of convenience
for participants as all of them work and in order to avoid having a leader in a group that could
affect other people's answers (Cresswell, 2014, p. 240). In my case, two sets of questions were
developed to interview administrators and faculty members. The interview protocol also
contained information about my participants, time, place, purpose and duration of the
interview (see Appendix B)(Creswell, 2014). The interviews were conducted on the language
of a participant's chose. Interviewees were provided with two options of the English and
Russian languages. The interview took approximately 30-45 minutes for each participant.

The interview questions for graduates focused on the following areas:
- Perceptions of Trilingual Policy and EMI in particular;
- Employed practices for policy implementation;
- Encountered challenges in the process of implementation.

According to Martin and Hanington (2012) interview is one method in collecting data,
which also has some disadvantages. For example, some information can be omitted because
according to Creswell (2014) facts that a reader gets are an interpretation done by a researcher.

However, to avoid bias in my research | asked probes that gave an interviewee an opportunity
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to elaborate on his/ her answers more, thus revealing some additional information for me to
analyze.

Piloting interviews. | pilot tested my interview questions and protocol before
collecting the data at my classes Research Thesis Seminar and English for Research. After
piloting I had to correct and reformulate some of the questions. | also had to reduce their
number in order to avoid repeating questions, elicit only relevant information and to be able to
keep within the time devoted by the participants for the interviews.

Document analysis. Document analysis was another instrument to collect the data.
Documents present important source of information that allow a researcher to understand the
central phenomenon better (Creswell, 2014) and assist in making research more rigorous as
they give an opportunity to compare participants” words with what it is on paper. The analysis
of documents consisted of Trilingual Education Center Annual Report and The Strategy
Document on Trilingual Education Implementation that was provided by the School of
Humanities. Trilingual Education Center Annual Report provided the information on the
number of groups arranged for teaching three languages, the number of faculty members
proficient in three languages and workshops organized within the framework of Trilingual
Policy. Moreover, the document covered other measures done by the center to promote
trilingualism such as youth camp “The Trinity of Languages” organization. Lastly, the report
stated existing challenges considering Trilingual Policy implementation such as lack of state
syllabus for the subject English for Special Purposes and lack of teaching resources for
teaching in three languages. The Strategy Document on Trilingual Education Implementation
included the indicators that were used by the university in setting goals and trying to achieve
them in terms of shifting curriculum and transferring students towards trilingual education.

The indicators were partially taken from SPED as well as set by the university administrators
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themselves. Both interview recordings and documents allowed me answering my research
questions and meeting the initial purpose of my study. Relevant techniques for data analysis
were used that will be illustrated in the further section of the paper.
Data Collection Procedure

Data collection started on the 5 December and lasted for ten days until the 15
December. Overall, I conducted ten interviews. Three managers and seven faculty members

were interviewed by me during this period. | was welcomed in the university and managed to

establish good rapport with my participants. The procedure of data collection consisted several

steps: preparing consent form in advance (see Appendix A), which includes the ethical issues
along with assigning time and place for conducting the interviews. Face-to-face interviews
were recorded after the permission of the participants. Moreover, some field notes were made
as a backup in case of audio failure.

After getting an approval from NUGSE Committee, | sent a letter of support from
NUGSE that | obtain to get an access to the site and a brief explanation of my research to the
Head of Trilingual Education Center and two deans of chosen schools. However, 1 only
managed to contact the Head of Trilingual Education Center. Further, | established a contact
with the vice-provost's deputy of Academic Affairs Department. After getting an approval
from the university to conduct the research I had personal meetings with deans where |
explained more about my research. Furthermore, | was introduced to the Heads of
Departments. | asked them to send me a list of faculty members™ emails for recruitment. In
fact, 1 was advised to select experienced faculty members to obtain better insight in the
process of EMI implementation. During personal meetings, location and approximate dates
that were convenient for participants were negotiated. Later, exact dates were established.

Before the actual interview, | explained the purpose of my study and asked to sign a consent

29
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form. When all preparation was done, | proceeded to the interview using some probes and
follow-up questions in order to obtain rigorous data. The option to choose the language of the
consent form and the language of the interview between the English and Russian languages
was given to interviewees. | asked permission to record the interview assuring that the
confidentiality would be kept. After the interviews were conducted and relationships with
participants were established | asked whether I could obtain documents such as Trilingual
Education Center Annual Report and The Strategy Document on Trilingual Education
Implementation that was provided by the School of Humanities.
Data Analysis Approach

In this section, | describe how the obtained data was analyzed. In analyzing the data, |
used six steps proposed by Creswell (2014): preparing and organizing data, exploring and
coding the data, developing descriptions and themes, representing and reporting findings,
interpreting the findings, validating the accuracy of the findings. First, | organized and
transcribed the audio-recorded interviews. I transcribed all the recorded data (see Appendix C)
manually because Creswell (2014) suggests employing this strategy in case the data is fewer
than five hundred pages. After transcribing and organizing the data in one document | used the
sample given by Creswell (2014) with margins from both sides to develop codes and themes.
Initially, I developed forty-seven codes which were further reduced to twenty. Excessive
number of codes was shrunk revealing approximately twenty codes that established five major
themes guided by the research question. Creswell (2014) identifies four types of themes,
which are ordinary, unexpected, hard-to-classify, major and minor themes. In my case | could
determine ordinary themes along with three major in accordance with my research questions
(perceptions of TLP and EMI, management practices and challenges) and four minor ones

(perceptions of TLP, perceptions of EMI, good management practices and poor management
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practices). After undertaking all the above-stated steps | proceeded to the presentation of my
findings that were presented according to the revealed themes. Findings were translated from
Russian to English. The fifth step was interpreting the findings, which implied reviewing
whether the research questions were addressed, writing my personal reflections about the data
and comparing them with the existing literature, mentioning the limitations and making
suggestion for further research.
Validity and Reliability

I employed various measures to ensure validity of my study. Creswell (2014) states
that due to the reason that qualitative research is highly interpretive it is extremely important
for a researcher to make sure that validity and reliability are considered. First, I used both
interviews and document analysis to obtain rigorous findings. Second, before the actual
interview | piloted the questions for two times in Thesis Research Seminar class and English
for Thesis Writing. During the second class | was recorded and could watch a probe interview
to reconsider some of the questions. It assisted me in creating the instrument that allowed
eliciting only relevant information. Third, I chose to interview both administrators and faculty
members to get information from the perspectives of various stakeholders in order to get a
better understanding of the managing process of EMI implementation in Higher Education.
Next, | deliberately chose two polar schools to observe what practices and challenges they
employed and encountered and to what extent they held onto similar or different perceptions
and views on success of policy implementation in their institution. Those were the steps that
were undertaken in this research to make it valid and reliable for the body of literature.
Ethical Considerations

Next part deals with ethical consideration. While providing the participants with a

consent form, the rights stipulating anonymity and confidentiality was taken into account.
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Furthermore, the participants were informed about the purpose of the study and were given a
consent form where they could learn about their rights and risks concerning their participation
in the study. Every participant and the institution were assigned with a pseudonym (a number)
to conceal names. | also obtained a permission for recording. No one from the participants
reported on their wish not to be recorded. However, in case such situation had occurred |
would have only taken notes of the interview. Moreover, participants were assured that all the
recordings would be safely kept on my personal computer with a password to which only |
have an access.

Face-to-face individual interviews allowed avoiding creating a leader in the group, thus
providing more safety for open and honest responses. Participants were given an opportunity
to choose the language of an interview between Russian and English. Interviewees could
withdraw their participants in the interview at any time. Their participation was voluntary, and
they had a right not to answer particular questions. During the actual interview participants
were explained about the procedures.

The risks concerning participation in this research were minor. They were the
possibility that some of the administrators would want to be present during the interview. In
this case, | was clear that | would refuse conducting the interview and negotiate with
administrators to allow faculty members to be interviewed without the presence of
administrators. | would also have to find another participant in order to ensure participant’s
confidentiality. Moreover, the interviews were conducted outside the university to prevent
department chairs and other university leadership from putting pressure on the faculty
members.

For administrators’ risks were minimal. Their answers regarding the management of

EMI implementation would not be used to make judgements about university staff and the
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program. Other than that, no risks were to be expected from this research. Participants were
assured of no negative effect on their employment. In case of further publications, the
pseudonyms assigned for the participants would still be kept.
Limitations of the Study

This section will give an overview of main limitations that accompanied the study. The
sample size of the study was the main limitation. For example, according to Curtis et al.
(2013) case study has to be treated carefully in terms of generalization because it doesn’t
employ many participants. Although Cohen, Manion and Marison (2011) believe that
conducting a number of similar research even with a small sample of participants can add to
greater generalizability. In my case, with forty-two state universities (Seitzhanova et al. (2015)
out of 139 (Diagnostic Report, 2014) that employ English as a medium of instruction I cannot
generalize the findings in relation to all the state universities working under the same pattern.
Conclusion

The employed methodology provided the possibility to answer research questions of
the current study. Most of planned criteria were met through different instruments such as
interviews and document analysis that allowed ameliorating the insufficiency of employing
only one instrument. Furthermore, the research site and two types of participant
(administrators and faculty members) were carefully chosen in order to obtain rich data. It was
possible through researching about university's policy and attitude regarding trilingualism.

Qualitative research design and piloting of questions also played an important role in
given an in-depth understanding of perceptions, practices and challenges of the management
of trilingual policy in a state university of Kazakhstan. Ethical considerations were
acknowledged and all the efforts were taken to provide participants with anonymity and

confidentiality of their identities and the data they gave. Despite the deficiencies of single case
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study design collected data revealed the important issues in trilingual policy implementation,

which is presented in the following chapter.
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Chapter 4. Findings

The purpose of my study is to explore perceptions of administrators and faculty from
the HE institution on the use of EMI in their institution, to observe their management practices
of EMI implementation and their ways of coping with difficulties they face. Semi-structured
in-depth one-on-one interviews and document analysis were chosen as data collection
instruments. The study took place in one of the universities in Kazakhstan where | interviewed
10 participants, which include 3 administrators and 7 faculty members from the Schools of
Science and Humanities and Trilingual Education Center that operates in that university. | also
analyzed the following documents such as Trilingual Education Center Annual Report and a
Report on Trilingual Education Implementation provided by the School of Humanities. This
chapter presents the findings of the study organized in accordance with the research questions
that guided the study and the themes with appropriate categories that appeared from the
analysis.
Perceptions of Trilingual Policy and English as a Medium of Instruction

Perceptions towards TLP seems to be an important factor in explaining the practices in
EMI implementation currently in place in the university. The vast majority of participants both
administrators and faculty members reported that they perceive proficiency in all three
languages (Kazakh, Russian and English) beneficial and important for people living in
Kazakhstan for two main reasons. First is the “economic development” of the country because
they regarded English as the language of “progress and innovation that allows studying abroad
and bringing new technologies and knowledge for Kazakhstani growth” (Administrator 1).
The second is creating positive environment in a multilingual country which they deemed
important for social cohesion. For example, the head of Philosophy Department pointed out

that the knowledge and the ability to use all three languages in the country with diverse
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population “creates and maintains a positive environment in a country” (Faculty 8). They also
had differing opinions on each of the three languages separately.

While Russian was viewed as an instrument of social cohesion because the participant
indicated, “Russian is a bridge among Kazakhstani people” (Administrator 1), all the
participants positively perceived English as a medium of instruction in their university.
English was viewed as a language of the progress, a language of modern technologies and as a
language that enhances better job opportunities and competitiveness of future graduates. For
example, one participant claimed that English will assist Kazakhstan “to align the quality of
education to high Western standards; thus, graduates would be more competitive on the labor
market” (Faculty 10).

Along with positive perceptions of EMI nearly half of interviewees perceived English
as a possible threat to the Kazakh language while some were concerned with the fast pace of
EMI implementation. A faculty member expressed a concern with “popularization of English
and it is creating less chances for the development of scientific terms in Kazakh” (Faculty 7).
However, they recognized the importance of introducing English to modern Kazakhstani
education as it is an inevitable part of today's world. All of them stated that “English is present
in various scopes of life, such as politics, science and education”. The head of philosophy
department, expressed concern that, “Kazakh has not become the language of communication.
It has not been revitalized to the great extent and English can become a new obstacle that will
impede further development of the Kazakh language” (Faculty 8). “Hasty” implementation of
EMI appeared to be another concern raised by the same participant. It was asserted that, “The
idea of the program has to hang in the air for sometimes, so policymakers can improve it while
stakeholders get used to it as well” (Faculty 7). It seems that some faculty thought that EMI

was being implemented too fast.
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Overall, all the participants perceived English as a necessity for future graduates’
employment, modernization of current education due to the stated above reasons. However, a
few of them are concerned with the future of the Kazakh language perceiving English as a
factor that hinders Kazakh revitalization. Moreover, the timing was raised as an issue in EMI
implementation where more time for improving the program is needed for more successful
implementation.

Management Practices of EMI Implementation

This part presents findings related to management practices of EMI implementation.
The findings reveal both good and poor management practices. Good practices include
practices such as taking measures for encouragement measures, organizational support,
creation of collaborative environment and monitoring the implementation process. Poor
management practices are connected with poor admission process, some aspects of
organizational structure and faculty members™ mobility.

Good management practices. This section reveals good management practices that
include various strategies to attract and encourage faculty for working in EMI groups.

Measures for Encouragement of EMI Implementation. All the respondents indicated
that the university takes certain measures to provide the faculty with opportunities for
Professional Development Courses (PDC). One third of faculty members reported that
attended PDCs organized by the Ministry of Education for a month in 2016 and 30 days of
online course after they returned. In addition, PDCs along with workshops were arranged
within the university in 2014 and 2015. The faculty reported “the administration of our
university also organized one month courses previous summer” (Faculty 5, Faculty 6, Faculty

9, Faculty 10). This finding from the interviews is supported by the findings from document
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analysis. It was found that, “the workshops on the topic of teaching disciplines in a foreign
language were conducted in 2015 (Report on Trilingual Education Implementation, p 3).
Concerning PDCs organized by the Ministry of Education several findings were
revealed. First, the majority of faculty member shared that attending PDCs raised their
motivation in EMI implementation. They reported that instructors did not only teach the
language but also motivated to teach in it” (Faculty 5, Faculty 6, Faculty 9). Faculty 10).
Moreover, the Trilingual Education Center reported on arranging workshops on CLIL
approach for faculty to provide them not only with language skills but also with new teaching
techniques that they could apply to their practice. One of the faculty member stated:
Last summer university arranged some workshops on EMI implementation. It is a good
support because we do not always have a chance to attend PDCs that are in other
towns, so this way we have more opportunities for professional development. (Faculty
10)
Furthermore, in terms of managerial work done by the university, it was revealed that
Trilingual Education Center conducts English language courses for students, faculty and
administrators. It was found that courses cost less and provide students and staff with a
flexible schedule. There were no special groups organized only for administrators.
Organizational support measures. A number of organizational support measures
provided by administrators were recognized by the study participants. They are workload
reduction, opportunity for publishing teaching materials, placement test for students, lesson
observations by administrators, the ability to monitor the process of implementation due to
high language proficiency of top managers, creating platform for cooperation between faculty

and students and respect of faculty teaching in EMI.
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The first measure is the decrease of workload for the faculty engaged in EMI
implementation. It was revealed as the main incentive for faculty to work in EMI. All the
participants stated that working in EMI provides faculty with the right for “20% of annual
workload reduction’ that encourages more faculty to work in EMI groups (Faculty 5, Faculty
6, Faculty 8, Faculty 10, Administrator 2, Administrator 3). The second support measure is the
university’s assistance in publishing teaching materials that were developed by instructor and
professors. The university had its own printing facility that publish university's three scientific
journals with combined circulation of 1100 copies. It was also used for printing and
developing teaching materials like brochures. University administration did not restrict neither
administrative nor teaching staff from in using it. Some representatives of faculty members
claimed that they “were encouraged to develop materials for EMI and publish them for further
use” (Faculty 6, Faculty 8).

Another measure taken by the university that administrators deemed helpful is the use
of placement test to distribute students into groups. It was found that the university used the
modular curriculum system for allocating students to groups with different number of subjects
taught in English depending on the level of students which was determined by the computer-
based placement test. Administrators considered this an efficient student admission practice,
“an effective way of differentiating students by their language proficiency level”
(Administrator 2). Students that failed to pass it were asked to enhance their proficiency in
English through the courses organized within the university or elsewhere to be able to study in
EMI in the future.

Monitoring of EMI implementation process. The data analysis revealed that
monitoring of an EMI implementation by the university and schools” administration was found

to be another good practice of managing this process. This monitoring process included such
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actions as observation of lessons in EMI groups and high language proficiency among top
administrators that resulted in better monitoring or the process of implementation. Lessons
observation was done only to make sure that EMI is taking place in the lessons, the relevance
of employed teaching approaches was not the target of observation. One of the administrators
asserted:

I visited some lessons conducted in English to observe whether lectures meet the

requirement of being given in English. | do not do it to point to the mistakes in

teaching because I realize EMI is a relatively recently implemented initiative and

faculty is still figuring out the best ways to conduct lessons. (Administrator 2)

Teaching staff reported their positive opinions about the observations. Thus, for
example, one faculty member reported that, “administrators often attend lectures but do not
interfere the teaching process. However, the fact that they observe the lesson indicates that
they are interested in success of the initiative” (Faculty 6).

Meanwhile, during interviews it was also revealed that high level of university
administration linguistic awareness is one of the factors promoting the success of EMI reform
implementation. High proficiency in English among top administrators was considered as a
factor that allowed managers to anticipate certain difficulties that could occur in EMI
implementation process; thus, it could add to ensuring more successful EMI implementation.

The dean of School of Humanities stated:

I think the reason the implementation of trilingual policy is rather successful in our

university is because our provost has studied abroad. The vice-provost in academic

affairs also has a linguistic background. They know how to organize and monitor the

implementation as they have linguistic awareness. (Administrator 3)
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Thus, the findings revealed certain attempts of administrators to monitor the process of
implementation by directly attending the classes or using their linguistic awareness as an
advantage for monitoring.

Fostering collaborative and positive environment. Certain measures for creating
collaborative environment were found during the study such as creating a platform for
cooperation through organized workshops in the university and increasing respect for the
faculty engaged in EMI implementation.

In order to establish a platform for better communication and to facilitate cooperation
between different departments and faculty members the university conducted CLIL workshops
that were documented in both reports of Trilingual Education Center and the School of
Humanities. These workshops were aimed at bringing together representatives of schools of
Foreign Language Department and non-linguistic departments. Thus, the initial idea was that
faculty from Foreign Language Department will assist faculty in EMI groups in preparing
lesson materials. Moreover, the dean of School of Humanities pointed out that he tried to
make some attempts to engage Foreign Languages Department into development of teaching
materials for Departments of Psychology and Philosophy. However, the faculty members from
these two departments did not report any assistance in lessons plans and teaching materials
development from Foreign Languages Department.

Furthermore, it was found that faculty engaged in EMI implementation was highly
respected in the university. Faculty members claimed on gaining more respect from peers
since teaching in English. This way university managers tried to create positive environment
among colleagues and develop positive attitude to EMI to engage more faculty in future. As

one of the respondents commented:
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I think teaching in English is considered to be some “fancy” skill I have and everyone
understands that it takes much effort to acquire good proficiency. Meanwhile, they
understand the benefits of teaching in English such as workload reduction. For this
reason, everyone wants to teach in English now. (Faculty 6)

Overall, university managers employed various successful measures to attract faculty to
teaching through English and to ensure successful EMI implementation. PDCs and workshops
organized both by the MoES and university administrators were viewed as major tools of
encouragement measures in EMI implementation. Moreover, to encourage faculty to teach
through EMI university reduced their workload and organized English courses within the
university. These two actions were named as practices of good management and helped to
attract faculty to work in EMI groups. High proficiency of English among top managers also
allowed better EMI implementation since that ensured better monitoring of the process of
implementation. Certain attempts to create a collaborative environment in the university in
EMI implementation and appreciation of faculty engaged in EMI implementation were
reported as other measures that deemed effective at achieving positive outcome in the process
of implementation. The next section of RQ 2 is devoted to poor management practices in the
given university.

Poor Management Practices. This part presents poor management practices that were
reported to occur during the process of EMI implementation. Three major evidences of poor
management practices were revealed during the study. They are poor student admission that
leads to mixed-level groups, poor organizational structure and absence of mobility for faculty.

Poor student admission. Number of poor management practices were revealed during
the interviews. Student admission in the given university was numerously stated by faculty as

an area that hindered EMI implementation there. For example, one of the participants said, “I
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do not think there is any selection of students for the program” (Faculty 10). However,
administrators indicated that all the students must undertake a placement test to define their
level of English and that is was enough to differentiate students to groups by their English
level. However, faculty reported that this test was the only criteria to assess students™ language
level and appeared to be just a multiple-choice test that aimed to check mostly grammar
(Faculty 8, Faculty 6, Faculty 5).

Moreover, poor student admission resulted in the wide range of students’ proficiency
levels in English within the same group. It was found to be the factor that compelled faculty
members to simplify the material and the language requirement to students. One of the faculty
members raised a concern, “How am | supposed to make sure they all comprehend the
material?” (Faculty 6). Some faculty member shared that they had to give students elementary
level tasks because their proficiency in the language was too low to talk about the content
(Faculty 9, Faculty 10). Despite that it was found that some faculty members displayed their
tolerance to the issue with poor admission process because of understanding that if the
university only chose those with good English there would a sharp decrease in the number of
students.

For example, one of faculty members claimed:

Our university administration tries to do the best with human resources it has at hand.

All the students that have high proficiency in English usually enroll to larger

universities, abroad or in major cities of Kazakhstan. We usually get what is left

(Faculty 9).

This showed both obvious difficulties presented by poor admissions and how language

proficiency of student as well as understanding of the reasons of the constraints by faculty.
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Poor organizational structure. Next finding in terms of poor management practices
derived from the organizational problems because of the big-sized groups. Lecturing to a great
number of students was revealed to be an obstacle for some faculty members in terms of
making sure that the content is comprehended. For example, one faculty member said, “the
only difficulty that | encounter is that | have to teach in big groups with over 70 students
where it is more difficult to convey the content properly” (Faculty 5). Interestingly, it was
found that participants did not consider this situation being a fault of administrators. Thus, one
of the participants said that, “I understand that there are not enough human resources to teach
in English; therefore, there is no opportunity to divide groups into smaller ones” (Faculty 6).
Although big-sized groups appeared to be a constraint in teaching in EMI groups faculty
reported their tolerance of the situation because of scarce capacities that the university has.

Absence of mobility for faculty. Faculty mobility is one of the aspects that was found
to be an evidence of poor management. It was found that university did not provide faculty
with opportunities for mobility. Thus, for example, faculty member expressed a concern with
university paying attention only to students™ mobility while faculty members could only study
abroad by the Bolashak Program, a governmental scholarship program which they believed to
be a difficult process to go through. She claimed that, “university management should
consider sending more teachers abroad not only students because they [teachers] need more
exposure to English speaking environment to enhance their language skills that further would
increase the quality of teaching in English” (Faculty 4). This way faculty expressed clear
uncontentment with the way university managers granted the right for mobility in the
university.

To sum up, several instances of poor management were revealed in the study. Thus,

poor admission of students created the situation where faculty had to teach mixed-level groups
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that led to loss of content. Furthermore, scarcity of human resources that was surprisingly well
tolerated by faculty created big-sized groups. Despite of general understanding of the existing
situation from the side of faculty such practices reported to have negative influence of success
of EMI implementation. Lastly, mobility of the faculty was articulated as an issue that needs
to be addressed due to the necessity of faculty to develop higher proficiency in English for
better EMI implementation.

Challenges with EMI Implementation

This part presents challenges as external reasons that impede EMI implementation that
revealed from the data analysis that accompany management process. The main challenges
that was found is top-down approach to EMI implementation that created many other
challenges such as the timing of the EMI implementation, lack of teaching and human
resources, low proficiency of English among some faculty and students.

Both the head of Philosophy Department along with a teacher of mathematics and IT
agreed that swift TLP implementation impeded the clear understanding of the policy in
general. They believe that lead to what they considered to be “hasty” implementation of EMI
in the university and claim it to be the result of top-down approach from the ministry. For
example, the faculty member said: “The ministry only gives orders, but how we will
implement it we must figure out ourselves” (Faculty 6). The whole process of implementation
came from their own interpretations of the policy, which could be correct or not. Another
evidence of the top-down approach is their limited opportunities to solve the problem with
scarcity of qualified personnel and teaching resources. While they attempted to alleviate the
situation by actions that are presented in this chapter as good management practice such as

language courses and workshops organized within university and encouragement to create and
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print own materials, centralized financing that is integral part of the top-down approach does
not allow to fully overcome the challenge.

Another reported finding revealed is lack of human resources with sufficient
proficiency of English to teach EMI and a consequent challenge that derive from it. For
example, one respondent claimed on having “A2 level of English” (Faculty 5) that was below
the lowest required level sufficient for teaching in English. Another participant stated that he
switched to Russian not only because of students’ poor language skills but also because “it
would be difficult to conduct the whole session in English but as there is not enough faculty
with good English | was engaged to EMI” (Faculty 9). Thus, scarcity of human resources and
low proficiency of faculty are two issues that are closely intertwined.

Lack of teaching materials was another problem that was reported by all the
participants. The Annual Report from Trilingual Education Center indicated that that the
university is not supplied with textbooks in English. The teacher of English from Trilingual
Education Center, reported on having only “one set of books for teaching English” while there
was a need for other sets of book for every level (Faculty 7). However, it was found that some
of the interviewees did not think that lack of textbooks was a constraint in their teaching
practices as they could use open access internet sources. Thus, the majority of faculty asserted
that, “free access materials from the Internet are enough for us to teach” (Faculty 4, Faculty 5,
Faculty 6, Faculty 10). Despite that some faculty did not consider using only Internet
resources as a sufficient practice. One of them noted that, “I do not think it is ok that we have
to download materials from vkontakte” (Faculty 9). Meanwhile, the study revealed positive
perspectives in terms of teaching material provision. For example, 40% of faculty claimed that

they were given an order to select textbooks from the special list for future purchasing
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(Faculty 4, Faculty 5, Faculty 6). Although various challenges took place in the process of

implementation there were clear measures that were employed for overcoming them.

List of the main findings

1) The study revealed that while participants perceived Trilingual Policy positively,

there were contrasting views on EMI as a way for enhancing HE and graduate
competitiveness, while timing of EMI implementation and its effect on the Kazakh language
was perceived negatively.

2) The findings revealed good management practices such as PDCs organized by MoES,

workshops and English courses for all faculty organized by the university. Another evidence
of good management practices includes organizational support such as workload reduction of
faculty involved in EMI and provision of assistance with publishing materials. Furthermore,
monitoring of EMI implementation through attending lectures and good English proficiency
among top managers were found to be other instances of good practices in management.

Finally, the creation of collaborative environment that included faculty collaboration and

promotion of the status of faculty involved in EMI.

3) Regarding poor management practices, it was revealed that student admission into EMI
groups according to results of multiple-choice test resulted in diverse language levels
among students within the same group and big-sized groups that are difficult to lecture.

4) The study also revealed some external challenges that negatively influence EMI
implementation such as unawareness of the top-down approach of the EMI program
which lead to problems with the timing of the implementation, scarcity of human and

teaching resources and low proficiency of English among faculty.
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Conclusion
The most noteworthy finding of the study is that faculty members and administrators

have overall positive perceptions of trilingual education, although some believe that EMI
could threaten the status and use of Kazakh in the society. Participants also identified some
good and poor management practices. The Ministry and the university's management in
attempts to encourage its faculty to work and foster EMI implementation send all the members
teaching in EMI groups to PDCs. Moreover, English courses were organized in the university
providing convenient conditions for attendance with a reduced cost. In terms of organizational
support, participants reported on the main ways of support given by the university for
promotion EMI program encouragement to print their materials, as well as some attempts for
better admission through incorporating modular curriculum system in addition to workload
decrease. Furthermore, collaboration between departments and faculty members was promoted
by organizing joint workshops and elevating status of all faculty involved in EMI program.

While, educators presented a positive view of work done by administration to support
EMI implementation, poor student admission and big-sized groups along with faculty mobility
were identified as examples of poor management. Despite that faculty was rather
understanding to some of the instances of poor management. Challenges included top-down
approach to EMI, scarce human and teaching resources that appeared to be major constraints
in terms of EMI implementation and were revealed to be mostly external conditions that
negatively influenced the process of implementation. Thus, the revealed findings indicate
various different attempts of administrators to ensure successful EMI implementation.
Furthermore, faculty seem to be support the initiative proposed by the managers. The next

chapter discusses these findings.
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Chapter 5. Discussion

Previous chapter presented findings obtained from qualitative case study that aimed to
explore opinions of administration and faculty members that were in the midst of
EMI implementation, along with their management practices and challenges. Four major
findings are based on three research questions that are guiding the study. This chapter
discusses these findings referring to theoretical framework along with international and
Kazakhstani literature on EMI implementation. The chapter will be organized based on major
findings from the previous section that correspond with research questions.

RQ1: How do administrators and faculty perceive Trilingual Policy and English as a
medium of instruction in general and in their university, in particular?

Perceptions of people engaged in reform implementation are an important factor that
may have both positive and negative effect on the success of the new initiative (O Mullane,
2011). Exploring such opinions can shed light on how the policy is implemented, which
actions of administration are considered effective and which are not and why certain
challenges may occur. The following findings were revealed from the interviews.

Finding 1: The study revealed that while participants perceived Trilingual Policy
positively, there were contrasting views on EMI as a way for enhancing HE and graduate
competitiveness and a threat to the Kazakh language, while timing of EMI implementation
was viewed negatively.

The finding displays the awareness of stakeholders about the benefits that TLP
comprises which ensures their positive view of the policy. Positive perception of TLP is
defined by two main factors. First, TLP is viewed as a way for better future because all the
participants believe that knowledge of English increases their graduates’ employability and

competitiveness in the labor market and raises education standards for Kazakhstan. This is a
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recognized opinion that was traced throughout the literature. World-wide acceptance of
English as a language of science and technologies makes universities shift towards its
implementation (Goodman, 2014; Mebhisto et al., 2014; Vu & Burns, 2014; Wilkinson, 2014;
Zharkynbekova et al., 2013).

Second, TLP is considered a key to social cohesion in a multi-ethnic country, where
peaceful coexistence of ethnicities is highly valued. There are several possible explanations to
that. First, participants’ perceptions of TLP closely echoes the official purpose of the policy
stated in the President’s addresses to people of Kazakhstan (2012) and in the Strategy 2050
created to achieve these aims (Nazarbayev, 2012). Although the policy itself is only one of the
driving forces that form people's opinion, it establishes a sense of urgency. A sense of urgency
presented by Kotter (2007) is the very first step in managing reform implementation that
should be employed for successful policy implementation. It is an initial, yet a very important
step that informs and sets the idea for staff on the need to change practices, views and be ready
for reform to take place in their institution (Madsen, 2016).

On the other hand, participants expressed two concerns in relations to EMI
implementation. First, some participants believe that EMI was being implemented without
sufficient time given to process and develop clear steps for its realization. In this situation, the
concern has not been addressed to EMI as a negative phenomenon, but rather the timing of
implementation has been questioned. It seems that although the sense of urgency has been
established, “creation of a vision” was not properly done (Kotter, 2007) and the future
direction of the change has not been guided. It is important to note that all the participants
claim that it is not the fault of administrators of their university but rather imperfection in the
work of the ministry, higher administrative segment. Second concern is about the future of the

Kazakh language that is consistent with a previous study in two Kazakhstani universities in
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Astana and Almaty (Zharkynbekova et al., 2013). Being a smaller language with smaller
number of speakers that do not comprise the whole population of Kazakhstan, Kazakh is
regarded as language that might lose in the direct competition with other two major languages
like Russian and English.

Thus, although stakeholders believe in the necessity of TLP in Kazakhstan for its
economic development and for maintaining positive environment in the country and support
the idea of English being an inevitable part of today's world and education they see the acute
need of proper EMI implementation that lacks due its “hasty” implementation. Moreover,
there are clear concerns with that fact that the presence of English in various scopes might
hinder the development of Kazakh.

RQ2: How is English medium of instruction (EMI), as part of TL policy implementation
managed in higher education in Kazakhstan?

The purpose of this question is to identify management practices employed for EMI
implementation. The given RQ provided one major findings on various good and poor
management practices that would be discussed below.

Finding 2: The findings revealed good management practices such as PDCs organized
by MoES, workshops and English courses for all faculty organized by the university. Another
evidence of good management practices included organizational support such as workload
reduction of faculty involved in EMI and provision of assistance with publishing materials.
Furthermore, monitoring of EMI implementation through attending lectures and good English
proficiency among top managers were found to be other instances of good practices in
management. Finally, the creation of collaborative environment that included faculty

collaboration and promotion of the status of faculty involved in EMI.
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All the participants reported that attendance of PDCs organized by the Ministry of
Education raised their knowledge about the policy and increased their enthusiasm for its
implementation. Moreover, participants reported on their contentment with language courses
and workshops on EMI implementation and CLIL approach organized by the university
because they allowed faculty to develop professionally without leaving their hometown for a
long period. The literature suggests that in-university PDCs require less funding because
faculty members can share their experience among themselves (Barrios et al., 2016); however,
such practice could have both positive and negative results. The positive aspect of workshops
organized within one institution comes from collaboration of faculty that could discuss and get
an opinion from their more experienced colleagues (Barrios et al., 2016).

While their drawbacks derive from their professional rivalry among colleagues (Moore
et al., 2015). In Kazakhstani education system team-working is not developed much, creation
of Trilingual Education Center by the university administration designated with the duty of
conducting workshop, promoting CLIL understanding and providing English courses can be
considered as wise management. This way, overloaded faculty members are not given extra
responsibilities and workload in organizing extra-curricular workshops. It is evident that
administrators tried to create “a powerful coalition” (Kotter, 2007) by carefully dividing roles
among staff to make sure that the work will be done appropriately by competent members of
the team. This can be seen as the initial stages of the second stage of Kotter’s (2007) reform
management model, which determines the assemblance of the team that is ready to
communicate the reform.

Incentives created by administrators to attract faculty in teaching in EMI were workload
reduction, and assistance with publishing materials. Workload reduction is a common practice

employed by universities which was also found in the literature (Hu & Lei, 2014; Morell et al.,
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2014), quite often accompanied with salary raise. This type of practice was not mentioned by
the participants. As Heyneman (2010) claimed, Kazakhstan is a post-Soviet country with high-
centralized educational system, and it is beyond universities™ authority to make decisions
regarding salary increase. Another explanation of no claim on salary rise might be the because
great overload workload reduction is appreciated more in Kazakhstani HE institutions than in
their abroad counterparts that allocate less time for lecturing and provides more opportunities
for research. Employing workload reduction university administrators also tackle the aspect of
raising the status of faculty and engaging more faculty into teaching in EMI through providing
them with such privilege that was highly valued in terms of great overload. The literature did
not report on special status gained by the faculty teaching in EMI; however, in the situation
with very limited exposure to native speaking environment that faculty experience in
Kazakhstani state universities the asset of knowledge of English is well-acknowledge by the
stakeholders.

The practice related to provision of assistance with printing teaching resources as one
of the evidences of organizational support in EMI implementation process has not been
revealed in the literature. It might be related to the differing practices of printing own
publications in different countries, where what is considered as good management is an usual
order of business in the other place. However, such support in this university highlights that
university managers are trying to address issues with lack of teaching resources. It appeared to
be a unique way of dealing with such a pervasive issue of scarcity of resources, which faculty
members perceive positively and are eager to create and publish their own materials. This
way, administrators try to “create positive environment” (Kotter, 2007) which is highlighted

through the freedom in syllabus development and opportunities for publishing materials.
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Observation of lectures given in English by the administrators with no feedback
provided afterwards is considered a good management practice. It may be because EMI
implementation is still in the process of development, and administrators are aware of certain
issues with teachers’ level of English and pedagogical approaches and do not want to
discourage their staff with feedback that could be misinterpreted as criticism. The literature
clearly states that wise monitoring of the work process is one of the primary responsibilities of
administrative board (Austin & Jones, 2016). However, due to low proficiency in English or
lack of professionalism it can become a challenging duty to perform (OECD, 2007; Tange,
2012). Furthermore, low language proficiency among administrators could lead to
misunderstanding of specificity of EMI implementation and difficulties that could have been
anticipated and prevented having certain linguistic background (Tange, 2012). High
proficiency in English and and experience in studying abroad in EMI institutions of most of
the top leadership team is viewed with general contentment by EMI faculty. Furthermore,
attendance of language courses by one of the top management who does not have high level of
English could be regarded as the fourth steps of Kotter's (2007) reform management model
that requires setting patterns of behavior for subordinates. It could serve to empower faculty to
join the courses without fear of failure. However, the practice of giving constructive feedback
by the management with such expertise could have been better management because lack of
meaningful monitoring from administrators could be one of the reasons of unsuccessful reform
implementation (OECD, 2007).

Administrators made clear attempts with resources that they had to address some
challenges and encourage faculty to work in EMI program. Creating a group assigned to
provide PDCs, strengthening collaboration between teachers and departments, monitoring of

the EMI implementation, encouragement to create own teaching resources and other practices
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that are giving positive results seem to collaboratively lead to the fifth stage of Kotter’s (2007)
model, which has to be undertaken in order to insure positive outcomes of the reform by
empowering others for a change. However, along with good practices, management has some
bad practices, which are discussed below.

Finding 3: Regarding poor management practices, it was revealed that student
admission into EMI groups according to results of multiple-choice test resulted in diverse
language levels among students within the same group and big-sized groups that are difficult
to lecture.

This section deals with poor management practices that occur in EMI implementation
process. It seems that the situation where faculty members were dissatisfied with the wide
range of level of students in groups that are over-sized is a frequent occurrence in the world
because international literature presents similar findings (Chin Leong, 2016; Hu & Lei, 2014;
Kagwesage, 2013; Manh, 2012). Education in such groups cannot be effective, when the
groups are big to some students would not get opportunity to interact with professors (Manh,
2012). Moreover, to accommodate to different proficiency levels of students educators would
have to “water down” the material (Hu & Lei, 2014), which would not allow stronger students
to advance their knowledge. Preparing different levels of teaching materials for the students
within one group increases the workload, which could negate or surpass the 20 per cent or
workload reduction implemented by the administration. A more selective student admission
process, that is not based on multiple-choice test (Chin Leong, 2016), could help alleviate the
situation by admitting less students into EMI program that would be distributed into smaller
groups with similar levels of proficiency. That could increase the quality of the education in
the institution and potentially attract those high school graduates that are planning to apply to

universities in other cities of Kazakhstan or abroad.



MANAGING IMPLEMENTATION OF EMI IN HE 56

RQ3: What challenges does management of English medium of instruction in higher
education comprise from the point of view of administrators and faculty?

This research question aims at disclosing challenges that appeared in the process of EMI
implementation.

Finding 4: The study also revealed some external challenges that negatively influence
EMI implementation such as unawareness of the top-down approach of the EMI program
which lead to problems with the timing of the implementation, scarcity of qualified human and
teaching resources.

Top-down approach to the policy implementation appeared to be the main factor that
creates other challenges such as differing perspectives on when to implement new program
and lack of human and teaching resources. The main feature of top-down approach to the
policy is the timing of its implementation that faculty consider premature. Hasty
implementation could be the result of policy-makers’ lack of understanding and research done
on implementation of new program (Nguyen & Hamid, 2016). Thus, the hasty implementation
of the program could create obscure financing allocation plan which could lead to a number of
other challenges that eventually would have negative influence on successful EMI
implementation.

Moreover, Kazakhstan is a country where educational institutions with exception of a
few autonomous ones are fully dependent on government and its orders (OECD, 2007). A
state university in the small town with limited budget could not employ one the strategies of
effective EMI implementation, which is hiring foreign faculty (Chin Leong, 2016). Instead
they could, cope with their limited human resources by training local faculty abroad.
Literature suggest that local faculty that obtained education abroad have high proficiency in

English, yet they were aware of linguistic and cultural context of their country; therefore, they
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could effectively transmit the content to students (Walkinshaw & Oanh, 2014; Chin Leong,
2016). Thus, sending faculty to some trainings, internships and workshops abroad appears to
be a better solution to the challenge. Such practice is not in place due to the centralized
financing, which could be circumvented by getting fuller engagement into Bolashak program
to provide university with highly qualified teaching staff. While the dearth of teaching
resources could also be connected to centralized funding allocation to state institutions. And
while faculty members deal with it by creating their own or downloading teaching materials
from internet, they seem to be unaware about the illegality of the latter practice.

Overall, most challenges that arise in EMI implementation are related to the specifics
of the educational system in Kazakhstan, which need to be addressed by the Ministry of
Education in order to provide universities with a good platform for improving the quality of
education in EMI groups.

Conclusion

To sum up, on one hand faculty and administrators perceive EMI positively, their
opinions closely paraphrases the message of the Strategy 2050. One the other hand they assess
the outcomes of the EMI program, which might have negative effect on the future of the
Kazakh language. Although the management of EMI in the university presents certain
attempts to provide better conditions for faculty to teach in English, there are some negative
factors such as top-down approach to policy that leads to hasty implementation that need to be
addressed for more successful management process. Administrators seems to be aware of the
challenges in the management process; however, they try to overcome them with the existing

resources they have. The next section presents conclusions and implications of the study.
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Chapter 6. Conclusion

The study aimed at exploring how EMI is managed in one Higher Education institution
in Kazakhstan within the frame of Trilingual Policy implementation and what practices and
challenges this management comprises. Three research questions guided my study. The first
research question looked at perceptions of Trilingual Policy and EMI among stakeholders. The
second research question revealed the practices employed to manage EMI implementation.
The third research question explored the challenges that accompany EMI implementation.
Analysis of the qualitative data based on these questions uncovered three major findings. The
final chapter of the thesis concludes the major findings, discusses the limitations of the study,
suggests some recommendations for research and presents final reflection on the study.
Summary of Major Findings of the Research

The perception of the EMI implementation is mostly positive as an initiative with
many benefits for students, educators and the country at large. However, some are concerned
about the negative impact it might have on the fate of Kazakh, while some others consider the
timing of initiative implementation as premature. It appears that while their most frequently
expressed opinion is very similar to the official purpose of the program, these educators do not
simply take it face value, and question its outcomes and the process of the implementation.

Regardless of stakeholders’ views on the EMI implementation, this program is being
executed and managed in the University. Some of the measures taken by the administrators to
encourage and support their faculty are considered as good management practices. These
measures include sending faculty to PDCs, providing low cost English courses, workload
reduction, certain freedom in curriculum development and the assistance with publishing

materials for EMI and monitoring the process of implementation were employed by the



MANAGING IMPLEMENTATION OF EMI IN HE

administrators to encourage faculty for EMI program and ensure better EMI implementation.
It seems that university managers, part of whom have foreign education and high mastery in
English, are well of the importance support to the staff.

While some measures taken by the administration are regarded as effective and good,
some action including as poor student admission, wide range of language level among students
of the same group and large-sized groups are considered as ineffective and bad. Nevertheless,
all faculty members demonstrated their acceptance of such measures and attributed them to the
circumstances beyond the control of university administration. It can be argued that despite the
difficulties they have related or unrelated to the poor management practices, faculty members
and university management have created a positive working environment.

Meanwhile, main challenges of EMI implementation come from the top-down
approach specific to Kazakhstan’ educational system such as implementation of the EMI
program when most staff members believe themselves not be ready because of the small
number of teacher qualified to teach disciplines in English and limited teaching resources. It
can be concluded that despite certain attempt of university administration to foster EMI
implementation there is an acute need for consideration of challenges from the side of the
Ministry.

Limitations of the study

First, due to time constraint, limited number of participants were recruited for the
research. In addition, since only one HEI participated, the findings cannot be generalized. The
research site is the state university governed by the ministry similar to the majority of the
higher education institutions in Kazakhstan. Although the experience of the researched
university is unique, there is a high chance that there could be similar trends among all state

universities some of which might have been revealed in the study.
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Implications and Recommendations

In terms of recommendation for policy makers, stronger rapport between the Ministry
and universities should be established to address challenges that may hinder EMI
implementation. In this condition, it is important to ensure that universities that implement
EMI are provided with teaching materials, longitudinal PDCs and possibility for faculty to get
access for advancing their education and qualifications abroad. Moreover, low level of
students’ language proficiency should be addressed by more selective admission. Thus,
smaller groups should be organized where all the students have same proficiency and lecturers
do not have to “water down” the material. For those who have low language proficiency but
want to study in EMI groups university should arrange paid obligatory language courses.
Moreover, the university can also provide summer school for those who plan to enroll to EMI
groups. In terms of recommendation to the university managers, faculty mobility and the
practice of observations could be improved. University can increase the quality of its teaching
staff by encouraging and supporting teachers going abroad for training through Bolashak
program, which appears to be a difficult process to apply for faculty. Universities could
increase faculty member's interest in such education by offering certain benefits after
completion and they could organize a support group where faculty with experience of going
through the Bolashak application process would share it with their colleagues. Meanwhile, the
current observation practice in place could be improved by organizing a new culture of
observation by peers and not only the management with obligatory feedback. All these
measures will assist in creating successful Trilingual Policy implementation in our country.
Future Areas of Research

Further research on this topic should be done due to the great scarcity of the existing

literature on this matter; hence, there is a lack of information on how challenges in EMI
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implementation can be addressed and what are the best-known managing techniques could be
applied for the process of management. Second, Trilingual Policy is on its initial stage with
lack of clear guidance for implementation. For this reason, there is an acute need for further
investigation of managing TLP and EMI implementation in Higher Education. First, the
employment of various instruments, bigger sample in further research will provide more
generalizable results. For example, quantitative approach engaging more participants, and
research sites can ensure generalizability of results. Second, observation of the lessons could
provide better insights into the way EMI program is implemented. This way the research
would derive firsthand data.
Final Reflection on the Study

The study enabled me to shed light into management practices of EMI implementation
in on the state universities in Kazakhstan. Both faculty and administrators were able to reflect
on their practices in EMI implementation and its management. It presents an opportunity to
observe some challenges that take place in management and to see whether there is decent
cooperation between teaching staff and administrators. | want to express my keen interest on
continuing the investigation the topic of management of EMI implementation. | see a great
potential of such research for Kazakhstani education in terms of accumulating the local
practices both successful and poor to address them in future for better quality of education in

our country.
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Appendix A

INFORMED CONSENT FORM for an administrator

Managing Implementation of English Medium of Instruction in Higher Education in
Kazakhstan: Practices and Challenges

DESCRIPTION: You are invited to participate in a research study on how the English
language as a medium of instruction (EMI) is managed in higher education in Kazakhstan
under the frame of trilingual policy implementation and what practices and challenges
managing English as a medium of instruction comprises. It is important to find out what
managing practices are successful, what challenges university staff encounters and whether we
move in a right direction in EMI implementation in order to develop best managing strategies
for successful EMI implementation in the context of Kazakhstan. Moreover, as EMI
implementation has been introduced into higher education in Kazakhstan fairly recently and
there is not enough empirical research has been done your answers will assist in better
understanding of what is a current situation with managing EMI implementation.

PARTICIPATION AND DURATION OF THE STUDY: You will be asked to give an
interview on the given topic. The interview will contain approximately 20 questions. You will
be assigned with a pseudonym in all stages of the research including all field notes, computer
files, and all project texts including the final thesis to keep your identity in secret. Consent
forms and other documents with identifiable participant information will be kept in a separate,
secure location: a locked desk drawer. I will ask your permission to record the interview. In
case, you will object for recording I will only take notes of the interview. The recording of the
interview will be kept in a secure, password-protected computer. Notes of the interview will
be also kept in a locked desk drawer. In case of presenting the findings at scientific meetings,
pseudonyms will also be used. After the research is completed, the tapes will be destroyed and
deleted from my laptop.

TIME INVOLVEMENT: Your participation will take approximately 45-60 minutes.

RISKS AND BENEFITS: The risks associated with this study are minimal. Your answers
regarding managing implementation of English as a medium of instruction will not be used to
make judgements about university staff and the program. Your participation in the research
will have no negative effect on your employment. The benefits, which may reasonably be
expected to result from this study, are that you will broaden your understanding of trilingual
policy and will be able to reflect on the most successful practices in EMI implementation and
its management. You will be also given an opportunity to observe some challenges that take
place in management and to see if there is decent cooperation among staff. After being
interviewed better dialogue between you and your colleagues may occur and it will lead to
more successful policy implementation. By participating in this research, you will make
though small but important contribution to the body of literature in the scope of managing
trilingual policy implementation. Your decision whether or not to participate in this study will
not affect your employment
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PARTICIPANT’S RIGHTS: If you have read this form and have decided to participate in
this project, please understand your participation is voluntary and you have the right to
withdraw your consent or discontinue participation at any time without penalty or loss of
benefits to which you are otherwise entitled. The alternative is not to participate. You have
the right to refuse to answer particular questions. The results of this research study may be
presented at scientific or professional meetings or published in scientific journals.

CONTACT INFORMATION:

Questions: If you have any questions, concerns or complaints about this research, its
procedures, risks and benefits, contact the Master’s Thesis Supervisor for this student work,
Sulushash Kerimkulova, email: skerimkulova@nu.edu.kz, tel.: + 7 7172 706144(w), mob. +7
7759999167

Independent Contact: If you are not satisfied with how this study is being conducted, or if
you have any concerns, complaints, or general questions about the research or your rights as a
participant, please contact the NUGSE Research Committee to speak to someone independent
of the research team at +7 7172 709359. You can also write an email to the NUGSE Research
Committee at gse_researchcommittee@nu.edu.kz

Please sign this consent from if you agree to participate in this study.

» | have carefully read the information provided,;

« | have been given full information regarding the purpose and procedures of the study;

* | understand how the data collected will be used, and that any confidential information
will be seen only by the researchers and will not be revealed to anyone else;

* | understand that | am free to withdraw from the study at any time without giving a

reason;
« With full knowledge of all foregoing, | agree, of my own free will, to participate in this
study.
Signature: Date:

The extra copy of this signed and dated consent form is for you to keep.

3EPTTEY K¥MbICbBI KEJICIMIHIH AKITAPATTBIK ®OPMACBDI skimiui yurin

AFBUIIIBIH TUTIH OKBITY T peTinae eHrizren Kazakcran :orapbl 0Ky OpbIHBIHAAFbI
O0acKapy epeKiueJiKTepi: TIKipude MeH KHbIHABIKTAP

CHUITATTAMA: Ci3 ym TUIIIK cascaThl MEH TOKIPUOECIH Ky3€ere acslpy HieHOepiHae
KazakcTaHHBIH KOFapbl OUTIM OepyJeri OKBITY TiTl pETiH/IE aFbUIIIBIH TIJIIH €HT13Y MPOIECiH
Oackapy >kKoHe OChI IIpoIlecTe KaH1ai KYpAETUIIKTep Ke3/1eCeTiH aHbIKTayFa OarbITTalIFaH


mailto:skerimkulova@nu.edu.kz
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3epTTey KYMBICHIHA KaTBICYFa MAKbIPBUIBIT OTHIPCHI3. AFBUIIIBIH TUTIHIEC OKBITY/IBI ICKE
aceIpy OapbICHIHIA KaH/Iai MPaKTUKa TaOBICTHI OOJBIT TaOBUIFAHBIH, )KOHE 1€ MEKeMeIerl
MEHEHKMEHT COJI IPAKTUKAHBI €HI'13Y/1 KOJIIAUTHIHBIH aHBIKTaya MaHbI3IbL. Tarsl 11a,
OomarakTa *)aKChl HOTHKeIEepre KOJI KETKI3Y YIIiH KaXeT KaHaal mapanap KaObUIIaHaAThIH
aHBIKTAY YIIiH, OCBI IPOIIECTIH i1CKE achIpy ’koHE O0acKapy OapbIChIHIAFbl KHBIHIABIKTAP bl
aHbIKTay MaHbI3bl. OKBITY TiNI PETiHIE aFbUILIBIH TUTIH MPAKTHKA 1CKE achIpy JKoHE OacKapy
MIPOIIECCIH 3ePTTYi OChI MAcele e Kail 0arpITTa eKeHIMI3IIH KOPCETKII 00Tybl MYMKIH.
AFBUILIBIH TUTIHAE OKBITYBI ICKE achlpy OapbhICHIHBIH TYPBIC OAFBITTA XKYPYl COJ MPAKTUKAIA
OH HOTIDKEJIepre JKeTy YIIiH KakeT. COHBIMEH Kartap, )KOFapbl OKY OPBIHIapbIH/Ia aF bLTIIBIH
TUTIHJIE OKBITYFa KOIl yaKbIT OOJIMaraHbIHA OAMIaHBICThI, SMITMPUKAIIBIK 3ePTTEYIIED
JKETKUTIKTI €éMecC, all Ci3/11H KaThICYbIHbI3 OVJT )KOOaHBIH Ka31pri *KYy3ere achlpbuly JKaFdaiibIH
TYCIHyre KOMEKTECETiH OOIaIbl.

3EPTTEY OTKI3Y YAKBITHI )KOHE KATBICY:

Ci3 cyx0arTa KaTbICyFa HIakbIpbIl oThIpChI3. Cyx0aT mamamen 20 cypakrad Typaabl. Ci3zaiH
YKEKE aKIapaTbIHBI3/Ibl CAKTAY MaKCaThIH/A, JUCCEPTAIUS JKa3blUTy OapBhIChIH/IA, OHBIH IMIiH/IE
OHriMernecy Ke3iHze, OapibIK AIEKTPOHABIK (JOpMATTaFbl KY)KaTTap )KOHE OCBI 3epTTeyJiep
KATBICThI K€3-KEJITeH MOTIHJIEP 1IIH/E Ci3/1H aThIHBI3 e3repTitin kepcetineni. Jlepoec
JIEpeKTepAl KOChIMIIIA KOPFay bl KaMTaMachl3 €Ty MaKcaThlHAA Ci3/1iH OitiM Oepy
JKYHECIHI3/IIH aThla KYIUs PETIHIE caKTajan e3repTIreH aT KoJaaHaTeiH 0oansl. CoHmaii-
aK, Ci3/1iH 3epTTey KYMBICHI KETICIMIHIH aKMapaTThIK (hopMaHbI3, )KIHE JKEKe aKnapaTTap 0ap
e3Te JIe Ky)KaTTap jKeKe KYJIbIIITaFaH KYIHs OpHBIHAA cakTanaabl. Cyx0aT xa30anapsl qa
KyIusi co30eH KoprairaH 0eJIeK KOMITbIOTEp/Ie caKTalaThiH Oonaabl. Cyx0ar ci3/iiH
KeJiciMiHI30€H FaHa ay/In0-)ka3y KYPBUIFbIChIHA JKa3blaaabl. CoHmai-aK, FhITBIMHU-
TOXKIpUOETiK KOH(epeHIusIIapia 3epTTey HOTHKENEPiH YChIHBUIATBIH JKaF1aiiia
KaTBICYIIBUTIAPIbIH eciMAEepl o3repTinin naigananpuiaasl. OCkl 3epTTeyY asKTaFaHHAH KeHiH
OapibIK Ka3bUIFaH cyx0aTTap TYpaKThl KOPFAJIaThIH KOMITBIOTEPICH KOUBLIAIBI.

OTKI3VIETIH YAKDBITbBI: Cizaix KaTelcybIHBI3 IaMaMeH 45-60 MUHYT YaKbITBIHBI3IbI
alajbl.

3EPTTEY ) K¥MBICBIHA KATBICY/IbIH KAYIIITEPI MEH
APTBIKIIBIJIBIKTAPBI:

3epTTey KYMBIChIHA KAaTBICY/IBIH KayinTepi a3. AFBUIIIBIH TUTIH OKBITY TUTI PETIH/E €HT13yiH
Oackapy typasbl Ci3/iH )kayanTapblHbI3 OaFaapiiaMa HeMeCe YHUBEPCUTET KbI3METKepiepepl
Typabl YKIMAEp JKacayFa naiinananOaiiel. 3epTrey ocbliaH 0acka KaThICyIIbUIApFa KayinTep
QITBIN KeTIMEWIi. 3epTTey )KYMBIChIHA KaThICYBIHBI3IBIH KeJIECiIel apThIKIIBUIBIKTAPhI PETIH/E,
CI3/1iH O/1aH opi YII TiJI/Ii CasiCAaTThIH YFBIMBIH KEHEHTYre MYMKIH/IIK JIaThIHBIHBI3 OOJIBII
tabputanael. Ci3, COHAAN-aK, OKBITY TUTI PETIH/IE aFBUIIIBIH TUTIH ICKE achIpy KoHE OacKapy
YILIiH eH XaKchl TOKipuOecin Oaranayra 6onanbl. COHBIMEH KaTap, Ci3 cascaTThl iCKe achlpy
OapbICHIHIAFbI KUBIHABIKTAP/IBI aTal 6Ty MYMKIHITiHE ue 00maabl. OChIHBIH 09pi
KOJIJIGKTHBTE KETKUTIKTI ©3apa O1piKTi *KYMBICTBIH TaOUFAThIH TYCiHYyre KemekTeceni. CizaeH
JKOHE CI3JI1H OpINTECTEPIHI3ACH CyX0aT albiIHFAaHHAH KEHiH, CI3/IIH MEKEMEHI3e YIII TUII
casicaTThl €HTi3y OaphICHIHAA SPINTECTEP aPAChIH/A THIFBI3 BIHTHIMAKTACTHIK OPHATHLTYBI
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MyMKiH. OCBI 3epTTey/Ie KaThICa OTBIPHII, C13 OChI TAKBIPHIITKA apHAIFaH oJcONeTTepiH
KEHEHTYyiHe MIaFbIH YJIec Kocachl3. 3epTTey )KYMBIChIHA KaTBICYFa KeJiciM OepyiHi3 Hemece
0ac TaptysiHbI3 Ci3/11H )KYMBICBIHBI3FA, TOPITEPIIIK KOMEKKE HE MEKTEITET1 OaralapbIHbI3Fa
€Il dCepiH TUTI30eimi.

KATBICYIIbI K¥YKBIKTAPBI: Erep Ci3 Gepisnred ¢popmMaMeH TaHBICHIT, 3€PTTEY
JKYMBICBIHA KAaTBICYFa MIenIiM Kadbuimacanbi3, Ci3IiH KaTbICYBIHBI3 €PIKTI TYp/E eKEHIH
xabapmaiimMb13. COHbIMEH KaTap, KajlaFaH yYaKbITTa albIIITyJT TeJIeMel )KoHe Ci3/iH
QJICYMETTIK KEHULMIKTEPIHI3Te eIl KeCIpiH TUTI130el 3epTTey KYMBIChIHA KATBICY Typaibl
KeJiCIMiHI3/11 Kepi KaliTapyFa HeMece TOKTaTyFa KYKbIFbIHBI3 0ap. 3epTTey *KYMBIChIHA
MYJIIEM KaThICTIAYBIHBI3FA /12 TOJBIK KYKBIFBIHBI3 Oap. CoHnaii-ak, Kanmai aa oip
Cypakrapra )xayan oepmeyiHisre e 901eH 0osansl. by 3epTTey KYMBICBIHBIH HOTHXKeIepi
aKaJIeMHUsUTBIK HeMece KociOn MakcarTap/a Oacrara YChIHBITYbl HEMECE HIBIFapbLTYhI
MYMKIH.

BAWJIAHBIC AKITAPATHI:

CypakrapbiHbi3: Erep xKypri3uiin oTeIpFaH 3epTTey KYMBICBIHBIH MPOLIEC,KayIli MEH
apTHIKIIBUTBIKTAPBI TYPaJIbl CYparbIHbI3 HEMEce HIaFbIMBIHBI3 00JICca, Keseci OaiaanbIc
KypajJapbl apKbUIbl 3epTTEYIIIMEH XabapiacybIHbl3Fa 0onanbl. Apuna I[Ipuunko, email:
arina.prilipko@nu.edu.kz. Mob. 87071721944

JEPBEC BAMJIAHBIC AKITAPATTAPBI: Erep Gepinren 3eprrey ®yMbICHIHBIH
KYPri3ilyiMeH KaHaraTTaHOacaHbI3 HEMece CypaKTapbhIHbI3 O€H IaFbIMIapbIHbI3 OoIca,
Hazap6aeB Yuusepcureri XKoraps! binim 0epy mekTebiniH 3eprrey KomureriMen
KepCeTUIreH OaiaHbIC Kypajiapbl apKblIbl XabapiaacysiHb3Fa Oonaasr: +7 7172 70 93 59,
3JIEKTPOHJIBIK MMOITa gse researchcommittee@nu.edu.kz.

3epTTey JKYMBICBIHA KaThICYFa KeNICIMIHI3II OepceHi3, OepiireH ¢opmara KO KOIOBIHBI3IIbI
CYpanMBbI3.

*  MeH OepinreH ¢popMaMeH MYKHAT TaHBICTBHIM;

* MaraH 3epTTey XYMBICBIHBIH MakcaTbl MEH OHBIH MpOLEAypachl KaiblHIa TOJBIK
aKmapar Oepinii;

* JKuHakTanraH akmapar MeH KYIHUs MOIIMETTEpre TeK 3epTTEYIIiHIH 631He KOJDKETIM/II
YKOHE MOJIIM OOJIATHIHBIH TOJIBIK TYCIHEMIH;

* MeH Ke3 KeNreH yakbITTa CHIKaHIal TYCIHIKTEMECI3 3epTTey *KYMBIChIHA KaTbICYAaH
0ac TapTybIMa 00JIATHIHBIH TYCIHEMIH;

* MeH XoFapblia aTalbIll ©TKEH aKMapaTThl CaHalbl TYpAe KaObUIAAIN, OCHI 3epTTey
JKYMBICBIHA KAaTBICYFa 63 KelIcIMIMII OepeMiH.

Kot Kymi:
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O®OPMA UHOOPMALIMOHHOI'O COI'VTACHS noist agsMUHHCTPATOPA

YnpasiieHue BHeAPEeHUEM AHTJIMHCKOr0 B Ka4ecTBe A3bIKa 00y4eHUs B BhICIIEM
oOpasoBanum B KazaxcraHe: NpakTHKHU M BbI30BbI

OIIMCAHME: Bam npearaercst IpUHITh yYaCTUE B UCCIIEIOBAHUY 110 U3YYEHHIO TOTO,
KaK yIIPaBJIAE€TCs POLECC BHEAPEHUS aHIVIMMCKOTO S3bIKAa B KAYECTBE SA3bIKa IIPEIOJaBaHUs B
BbIcIIeM oOpa3oBanuu B Kazaxcrane, B paMKax BHEAPEHUS MOJUTUKU TPEXbI3bIUUs, U KaKue
MPAKTUKHU U CIIO)KHOCTH 3aKJII0YaeT B ceOe yrpaBiaeHHe 3TUM IporieccoM. J{Jist Toro 94To0sl
BHEJ[PEHUE aHTJIUICKOTO SI3bIKa B KAUECTBE S3bIKA MPENOJaBaHus B cepe BHICILIETO
O6paSOBaHI/I}I B Kazaxcrane SBisIoCh yCHCUIHbIM, BECbMa BAXKHO 3HATh KaKUC
yIpaBjeHUYECKHE MPAKTUKU 110 BHEIPEHUIO MPETNO0IaBaHUs HA aHTJIUICKOM SBIISIOTCS
HAWJTy4YIIMMHU U C KaKUMHU CIIOKHOCTAMU MMPUXOIUTCA CTAIIKUBATHCA aIMUHHUCTPATUBHOMY
cocTaBy M npenojasatensim. OrnpenesaeHe Toro IBUraeTcs JIu yrpaBieHUe BBEICHUS
AHTJIMICKOIO SI3bIKA B KAUECTBE SI3bIKA nmpenoaaBaHus B BCPHOM HAITPABJIICHHUU TAKIKC
HE00X0IUMO I 0OecTieyeH sl MOJI0KHUTENbHBIX Pe3yIbTaTOB B JaHHOM mpolecce. bosee
TOro, B CBA3H C TEM, UYTO B BBICIIIEM O6paBOBaHI/II/I Kazaxcrana BHCPCHUC AHTIJIMUCKOIO
MPOBOAUTCS CPABHUTENIHLHO HEJJABHO, U HET IOCTATOYHOI'O KOJIMYECTBA IMITUPUIECKIX
UCCIICIOBaHMIA, Ballle Y4acTUE B UHTEPBbIO OYAET CIOCOOCTBOBATH JIyUIIeMy TOHUMAHUIO
TEKyIIeW CUTYyalluy B yIPABICHUH pean3allly 3TOro Mpoliecca.

YYACTHUE 1 IEPUOJA ITPOBEJEHMUA UCCJIEAOBAHUA:

Bawm Oyzner npeioskeHo PUHATH y4acTre B MHTEPBbHIO. JlaTa M BpeMs HHTEPBBIO OyIyT
coryiacoBansl ¢ Bamu 3apanee. [Ipubnu3urtensHo, HTHTEPBBIO OyneT cocTosATh U3 20 BOIPOCOB.
C Bamero no3BoJieHHs, 51 OyAy 3anCchIBaTh HHTEPBBIO HA JUKTO(OH VIS JaIbHEHIIIeTo
aHanu3a. B ciydae ecnu oTkasa ot 3amucH, st Oyy aenaTh JUIIb HTOMETKU OT pykH. Bee
JIAaHHBIC MHTEPBBIO OyAYT KOHQHUICHINATBHEI. Bame nms, pox 3aHATHH, 1 ApyTas
uH(pOpMaLus ocTaHeTcss B aHOHUMHOCTU. DopMa HHYOPMUPOBAHHOTO COTIIACHS, TAK XKeE, KaK
M BCE OCTaJIbHBIC IOKYMEHTBI, COZIepKalie B cede MHPOpMaNHnIo C TMYHBIMU TaHHBIMH,
OyzeT XpaHUTHCS B OTAEIHHOM CEKPETHOM MECTE: CIICIUATLHOM SIIMKE O] 3AMKOM. 3alUCH
MHTEPBBIO OYIyT TaK)Ke COXPAHEHBI B CEKPETHOCTH HA OT/IEIFHOM KOMIIBIOTEpE,
3alUIEHHOM MapojeM. B ciyuae npenctaBieHus pe3yabTaToB UCCIEIOBaHUS HA HAYYHBIX
KOH(epeHIMAX JTHMYHbIC JaHHBIC TaKkXkKe OyIyT AepKaTbes B cekpete. [locie Toro kak gaHHoe
uccleioBaHue Oy/IeT 3aBEpIICHO BCE 3aMMCH UHTEPBbIO OyAyT 0€3BO3BPATHO Y/aJCHBI C
3aIIUIIEHHOTO KOMITBIOTEpPA.

BPEMSI YYHACTMUHA: Bame ygactue notpedyet okoso 45-60 MUHYT.
PUCKU U TIPEUMYUIECTBA:

Pucku, cBsi3aHHBIE C HCCIEI0BAaHUEM MUHUMAIbHBI. Ballym 0TBETHI, KacaroIuecs yrnpaBieHUs
BHE/IPEHMSI AaHTTIMICKOTO B KaUeCTBE A3bIKa MPEnoJjaBaHus He Oy1yT UCIOIb30BAHBI I TOTO
YTOOBI JIeNIaTh KaKue-Tu00 Cy>KICHUS MO MOBOAY NaHHOW MPOTrpaMMBbI WIIM COTPYAHUKAX
yHHUBEpcuTeTa. B KauecTBe 05KMIaeMBIX IPEUMYILECTB B PE3YJIbTATE UCCIIEIOBAHUSI MOKHO
paccMaTpuBaTh TO, YTO Bam OyneT mpenocraBieHa BO3MOXKHOCTD €111e 6oiee pacIiupuTh CBOE
IIOHUMaHHE NOJUTUKH TPEXbA3blUMs. Bbl Takke CMOXKETE OLIEHUTh HauboJee yCIelHbIe
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MIPaKTHUKU 110 BHEJAPEHUIO U YIPABJICHUIO aHIJIMICKOTO B KAUECTBE SI3bIKA MTPENOIABAHUS.
Hapsiny ¢ atuMm, Bei Oynere nMeTh BO3MOXKHOCTh OTMETUTH CII0)KHOCTH, KOTOPHIE HUMEIOT
MECTO OBITh BO BHeIpeHHH. Bce 3TO MOMOXKET MOHATH CYIIECTBYET JIU JJOCTATOYHOE
B3anMoJieiicTBue B KoyutekTuBe. [locne Toro, kak Bel u Bamu xomneru 6ymayt
IIPOMHTEPBBHIOMPOBAHBI, BOZMOKHO MOSIBIIEHHE O0JIee TECHOTO COTPYIHUYECTBA, KOTOPOE
0JIaTOTBOPHO OTPa3UThCS HA BHEJIPCHHUH MOJIUTUKH TPEXbSA3bIuns B Bamem yuebHOM
3aBeJICHUHU. Y4YacTBys B JaHHOM HCCleIoBaHNH, Bbl Hemocpe1cTBEHHO BHOCUTE HEOOIIBIION
BKJIaJ] B MACCUB JIMTEPATYPhI IOCBSALIEHHOW TaHHOW TeMaTHKe. Bailie penienue o corinacuu
7100 OTKa3e B y4aCTUM HUKAKUM 00pa30oM He MoBiuseT Ha Bamry paboty.

IMPABA YYACTHMUMKOB: Eciiu Bel npounTtanu ganayro GopMy U PEIInINd PUHATH
ydacTue B JaHHOM HMCCIIE0BaHUU, BbI MOMKHBI TOHUMATh, 4TO Barre ydactue sBisercs
JTOOPOBOJIBFHBIM | YTO Y Bac ecTh mpaBo 0T0O3BaTh CBOE COTIIACHE HITU TIPEKPATUTH YIaCTHE B
mo0oe Bpems 6e3 mTpadHBIX caHKIMK 1 6€3 MOTepU COMMANLHOTO MaKeTa, KOTOphId Bam
NpeJOCTaBISUIN. B KauecTBe aibTepHATHBBI MOYKHO HE y4acTBOBATh B HCCIICAOBAaHUH. Tarke
Brl nmeere mpaBo He OTBeUaTh Ha KaKue-JIMOO BOMPOCHL. Pe3yabTaTel JaHHOTO
UCCIICIOBAHHSI MOTYT OBITh MPEJICTABIICHBI MII OITyOJIMKOBAHBI B HAYYHBIX U
po(heCcCHOHATBHBIX TIEIISX.

KOHTAKTHASA HH®OPMALUSA:

Bonpocwi: Ecn y Bac ects Bonpochl, 3amevanus WK 5kajio0bl TI0 TIOBOY TaHHOTO
HCCJIICAOBAaHUs, TPOLUCAYPHI €TO MPOBCACHHA, PUCKOB U TPCUMYILICCTB, Brl MokeTe cBI3aThbCs
C UCCIIeIOBATENIEM, UCTIONB3YS clieayronie Aanubie: [Ipununko Apuna, email:
arina.prilipko@nu.edu.kz, mob. 87071721944.

He3aBucumeble koHTaKkThI: Eciii Bel He yA0BIETBOPEHBI IPOBEAEHUEM JAHHOTO
UCCIIeIoBaHMs, eciii y Bac BO3HUKIIN Kakue-1100 mpoobiieMsl, Kajno0bl UM BOIPOCHI, Bbl
moxere cBsizaThes ¢ Komurerom MccnenoBanmii Beicieit [lkonsr O6pa3oBanus HazapOaes
YauBepcurera o tenedony +7 7172 70 93 59 wim oTnpaBUTh MUCHMO Ha 3JIEKTPOHHBIN
azgpec gse_researchcommittee@nu.edu.kz

[Moxanyiicta, moanummuTe 1aHHYIO GopMy, eciau Bbl corimacHbl y4acTBOBaTh B UCCIIEIOBAHUH.

* S| BHUMaTEIbHO M3YUWII IPE/ICTABICHHYIO HH(POPMAIIHIO;

e MHe npenocTaBuiIM MOJHYI0 HHPOPMALIUIO O LENSAX U IPOIeype UCCIEI0BaHUS;

* S moHumaro, kak OyJayT MCIOJIb30BaHbI COOpaHHBIE JaHHBIC, M YTO JOCTYI K JIFOOOMH
KOH(pHIeHIIMATBHON HH(pOopMaIu OyJIeT UMETh TOJIBKO UCCIIE0BATENb;

* S nonmmaio, 4TO BOpaBe B JIO00W MOMEHT OTKa3aTbCid OT y4acTHs B JaHHOM
UCCIIeIOBaHUU 06€3 00bsICHEHNS IPUYHH;

* C MOMHBIM OCO3HAHHEM BCETO BBIIIEH3IOKEHHOTO I COTJIAaceH NPHUHSATH ydacThe B
UCCIIEIOBAaHUU IO COOCTBEHHOM BOJIE.

Iloamuce: Jara:
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INFORMED CONSENT FORM for a faculty member
Managing Implementation of English Medium of Instruction in Higher Education in
Kazakhstan: Practices and Challenges

DESCRIPTION: You are invited to participate in a research study on how the English
language as a medium of instruction (EMI) is managed in higher education in Kazakhstan
under the frame of trilingual policy implementation and what practices and challenges
managing English as a medium of instruction comprises. It is important to find out what
managing practices are successful, what challenges university staff encounters and whether we
move in a right direction in EMI implementation in order to develop best managing strategies
for successful EMI implementation in the context of Kazakhstan. Moreover, as EMI
implementation has been introduced into higher education in Kazakhstan fairly recently and
there is not enough empirical research has been done your answers will assist in better
understanding of what is a current situation with managing EMI implementation.

PARTICIPATION AND DURATION OF THE STUDY: You will be asked to give an
interview on the given topic. The interview will contain approximately 20 questions. You will
be assigned with a pseudonym in all stages of the research including all field notes, computer
files, and all project texts including the final thesis to keep your identity in secret. Consent
forms and other documents with identifiable participant information will be kept in a separate,
secure location: a locked desk drawer. I will ask your permission to record the interview. In
case, you will object for recording I will only take notes of the interview. The recording of the
interview will be kept in a secure, password-protected computer. Note of the interview will be
also kept in a locked desk drawer. In case of presenting the findings at scientific meetings,
pseudonyms will also be used. After the research is completed the tapes will be destroyed and
deleted from my laptop.

TIME INVOLVEMENT: Your participation will take approximately 45-60 minutes.

RISKS AND BENEFITS: The risks associated with this study are minor. They are the
possibility that some of the administrators will want to be present during the interview. In this
case, | will have to refuse from conducting the interview and negotiate with administrators to
allow faculty members giving interviews without the presence of administrative staff. | will
also have to find another participant in order to ensure every participant’s safety. Other than
that no risks are to be expected from this research. Your participation in the research will have
no negative effect on your employment. The benefits which may reasonably be expected to
result from this study are that you will broaden your understanding of trilingual policy and
will be able to reflect on the most successful practices in EMI implementation and its
management. You will be also given an opportunity to observe some challenges that take
place in management and to see if there is decent cooperation among staff. After being
interviewed better dialogue between you and your colleagues may occur and it will lead to
more successful policy implementation. By participating in this research, you will make
though small but important contribution to the body of literature in the scope of managing
trilingual policy implementation. Your decision whether or not to participate in this study will
not affect your employment
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PARTICIPANT’S RIGHTS: If you have read this form and have decided to participate in
this project, please understand your participation is voluntary and you have the right to
withdraw your consent or discontinue participation at any time without penalty or loss of
benefits to which you are otherwise entitled. The alternative is not to participate. You have
the right to refuse to answer particular questions. The results of this research study may be
presented at scientific or professional meetings or published in scientific journals.

CONTACT INFORMATION:

Questions: If you have any questions, concerns or complaints about this research, its
procedures, risks and benefits, contact the Master’s Thesis Supervisor for this student work,
Sulushash Kerimkulova, email: skerimkulova@nu.edu.kz, tel.: + 7 7172 706144(w), mob. +7
7759999167

Independent Contact: If you are not satisfied with how this study is being conducted, or if
you have any concerns, complaints, or general questions about the research or your rights as a
participant, please contact the NUGSE Research Committee to speak to someone independent
of the research team at +7 7172 709359. You can also write an email to the NUGSE Research
Committee at gse_researchcommittee@nu.edu.kz

Please sign this consent from if you agree to participate in this study.

» | have carefully read the information provided,;

* | have been given full information regarding the purpose and procedures of the study;

* | understand how the data collected will be used, and that any confidential information
will be seen only by the researchers and will not be revealed to anyone else;

e | understand that | am free to withdraw from the study at any time without giving a

reason;
« With full knowledge of all foregoing, | agree, of my own free will, to participate in this
study.
Signature: Date:

The extra copy of this signed and dated consent form is for you to keep.
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3EPTTEY K¥MbICbI KEJICIMIHIH AKITAPATTBIK ®OPMACDI oKbITYLIBI YLIiH

AFBUIIIBIH TUTIH OKBITY T peTinae eHrizren KazakcraH :orapbl 0Ky OpbIHBIHAAFbI
O0ackapy epeKiueJiKTepi: TIKipude MeH KHbIHABIKTAP

CHUITATTAMA: Ci3 ym TUIIIK cascaThl MEH TOKIPUOECIH Ky3€ere acslpy IieHOepiHae
KazakcTaHHBIH KOFapbl OUTIM OepyJeri OKBITY TiTl PETiH/Ie aFbUIIIBIH TIJIIH €HT13Y MPOIECiH
0ackapy ’kKoHe OCBI IpoIlecTe KaH1ai KYpAETUIIKTep Ke3/1eCeTiH aHbIKTayFa OaFbITTaJIFaH
3epTTey KYMBICHIHA KaThICYFa MAKbIPBUIBIT OTHIPCHI3. AFBUIIIBIH TUTIHIE OKBITY/IBI iCKE
acwIpy OapbICHIHIA KaH/Iai MPaKTUKa TaOBICTHI OOJIBIT TaOBUIFAHBIH, )KOHE 1€ MEKeMeIerl
MEHEHKMEHT COJI IPAKTUKAHBI €HI'13Y/l KOJIIAUTHIHBIH aHBIKTaya MaHbI3IbL. Tarbl 11a,
OoJarakTa })aKChl HOTHXKeIepre KOJI KETKI3Y YIIiH KaXeT KaHaal mapanap KaObUIIaHaAThIH
AHBIKTAY YIIiH, OCBI TPOIIECTIH i1CKE achIpy ’koHE O0acKapy OapbIChIHIAFbl KHBIHIBIKTAp bl
aHbIKTay MaHbI3bl. OKBITY TiNI PETiHIE aFbUILIBIH TUTIH MPaKTHKA 1CKE achIpy JKoHE OacKapy
MIPOIIECCIH 3€PTTYi OChI MAcele/ie Kail 0aFbITTa eKeHIMI3IIH KOPCETKII 00Tybl MYMKIH.
AFBUILIBIH TUTIHAE OKBITYBI ICKE achlpy OapbhICHIHBIH TYPBIC OAFBITTA XKYPYl COJ MPAKTHUKAIA
OH HOTIDKEJIepTe JKeTy YIIiH KakeT. COHBIMEH Karap, )KOFapbl OKY OPBIHIaPbIH/Ia aF bLTIIBIH
TUTIHJIE OKBITYFa KOIl yaKbIT OO0JIMaraHbIHA OaMIaHBICThI, SMITMPUKAIIBIK 3epTTEYIIED
JKETKUTIKTI €éMecC, all Ci3/11H KaThICYbIHbI3 OVJT )KOOaHBIH Ka31pri *KYy3ere achlpbUly JKaFdailibIH
TYCIHyre KOMEKTECETiH OOIabl.

3EPTTEY OTKI3Y YAKBITHI )KOHE KATBICY:

Ci3 cyx0arTa KaTbICyFa maksIpbIl oThIpchbi3. CyrOaTt 2016 xbuiasiH 5-16 jxentokcan
apaJIbIFBIH/IA OTKI31IeTiH O00anbl. HakThl yaKbITBl MEH OpHBI Ci30€H KeliciIeTiH 00J1abl.
Cyx6ar mamamen 20 cypaxTan Typanbl. Ci3/iiH jkeKe aKmapaThIHbI3/Ibl CAKTAay MaKCaThIH/IA,
JCcepTaIlus ’Ka3buTy OapbhIChIH/IA, OHBIH 1IIIHJIE SHIIMEJECY Ke31H 1e, OapIIbIK AIEKTPOHIBIK
dbopMaTTaFbl KYKaTTap ’KOHE OChI 3ePTTEYJIep KAThICTHI K€3-KEeITeH MOTIHAEp 1IH/Ie Ci3/1H
aTBIHBI3 ©3TEPTLIIN Kopcetieni. JlepOec aepekTep i KoChIMIIa KOPFayabl KaMTaMachl3 €Ty
MaKcaTbIH/Ia Ci3/1iH Oi1iM Oepy KyHeciHI3IiH aThla KYIUs PETiHAe caKTalan e3repTiUIreH aT
KoJgaHaTeiH 0ostanbl. CoHMmai-aK, Ci3/iH 3epTTey KYMBICHI KeJICIMIHIH aKMapaTThIK
(dbopMaHBbI3, )KOHE JKEeKe aKknmaparTap 0ap e3re Je KyKaTTap *KeKe KYJIbINTaraH Kyusi OpHbIHIA
cakranazael. Cyx0aT jxka3z0ayapsl 1a KyIusi cCo30€H KopraJiFaH 0eJiek KOMIBIOTEepe
caxkTanaTbiH Oonaabl. Cyx0at ci3liH KeniciMiHi30eH FaHa ayano->Ka3y KYpbUIFbIChIHA
)aspiiaapl. CoHai-ak, FRUTBIMU-TOKIPUOETIK KOH(pepeHIHsUTapa 3epTTey HOTHKETIEPiH
YCBHIHBIIATBIH JKaF/Iai/1a KaThICYIIBIIAPIBIH €CiMIEp] ©3repTiIin naigatansiiaasl. Ocel
3epTTey asKTalFaHHAaH KeHiH OapibIK Ka3blIFaH cyx0aTTap TypakThl KOpFalaThiH
KOMITHIOTEP/ICH JKOMBLIAIBI.

OTKI3BUUIETIH YAKDBITBI: Ci3nix KaThICybIHBI3 IIaMaMeH 45-60 MUHYT yaKbITBIHBI3 b
amaapl.

SEPTTEY ) K¥MbBICBIHA KATBICY/JbIH KAYIHITEPI MEH
APTBIKIIIBIJIBIKTAPBI:



MANAGING IMPLEMENTATION OF EMI IN HE 80

3epTTey )KYMBIChIHA KaThICYIbIH KayinTepi a3. Anaiiga, Keioip oKIMIIUTIK KbI3METKEpIIep
OKBITYIIBUIAPBIMEH CyX0aT Ke3iHJIe KaThICyFa HUeT Ounipyi Kaymi 6ap. by sxarnaiina, mexn
TaHJaJFaH KaThICYIIBIMEH CyX0aT OTKI30elMIH JKoHEe cyX0aT Ke31H/e KaTbICyFa HUET
OUIIIpreH OKIMIIUTIK KbI3METKEP/Ii KaThICIiayFa KOH IIpyTre ThIpbIcaMblH. MaFraH, COHIaii-akK,
KATBICYIIIBIHBI K€3 KEJITeH TOyEeKeAepre ablll COFYAaH caKTay YIIiH, 0acKa MyFaliMaepal
TaHjayFa KaxeT 0onazabl. 3epTTey OChIAaH 0acKa KaThICYIIbIIapFa KayinTep ajibll KeJIMeii.
3epTTey )KYMBIChIHA KAThICYBIHBI3/IBIH KEJIECIeH apThIKIIBUIBIKTAPhI PETIHE, CI3/IIH OJaH 9pi
YIII TiJ/11 CasiCaTThIH YFBIMBIH KEHEHTYTre MYMKIH/IIK alaThIHBIHBI3 00k TabbuTa kL. Ci3,
COHJIaif-aK, OKBITY TUII PETIH/IC aFBUIIIBIH TIJIIH ICKE achIpy KoHE OacKapy YIIiH €H KaKChl
Toxipubecin Oaranayra 6omaasl. COHBIMEH KaTap, Ci3 casicaTThbl iCKe achlpy OapbICHIHAAFbI
KHUBIHJIBIKTAP/IbI aTall 6Ty MYMKIHAIriHE ue 60apl. OChIHBIH 00p1 KOJUICKTUBTE KETKUTIKTI
e3apa O1PIKTi )KYMBICTBIH TAOUFATHIH TyCiHYTe kKoMmekTeceal. Ci3/IeH KoHe Ci3/iH
opinTecTepiHi3ieH cyx0aT anpIHFaHHAH KEeHiH, Ci3/[1H MEKeMEHi3/1e YIII TUI/I casicaTThl HT13y
OapbICBHIHA OPINTECTEP aPAChIH/IA THIFBI3 BIHTBIMAKTACTHIK OPHATHLTYBI MYMKiH. OCHI
3epTTEey/I€ KaThICa OTBIPHII, Ci3 OCBI TAKBIPBINKA apHAJIFaH 9JcOMETTEPiH KEHENTYIHE IIaFbIH
yJiec Kocachl3. 3epTTey *KYMBIChIHA KaThICyFa KelliciM OepyiHi3 Hemece 6ac TapTybIHbI3 Ci3aig
JKYMBICBIHBI3FA, IOPITEPIIiK KOMEKKE HE MEKTEITET1 OarajlapbhIHBI3Fa €I 9CEPiH TUT130ei 1.

KATBICYUIbI KYKBIKTAPBI: Erep Ciz Gepinren opmamMeH TaHBICHII, 3epTTEY
JKYMBICBIHA KaThICYFa MIenIiM Kabbuigacanpi3, Ci3fiH KaThICYBIHBI3 €pPIKTI TYpJe eKEHIH
xabaprnaiiMbr3. COHBIMEH KaTap, KajJaraH yYaKbITTa albITIIIYI TOJIEMEH KOHE CI3/I1H
QJIEYMETTIK KeHUIIKTEPiHI3Te eIl KeCipiH TUTi30ei 3epTTey *KYMBICHIHA KaThICy Typalibl
KeJICIMIHI3/I1 Kepi KalTapyra HeMece TOKTaTyFa KYKbIFIHBI3 0ap. 3epTTey KYMBICBIHA
MYJIZIEM KaThICTIAyBIHBI3FA Ja TOJIBIK KYKBIFBIHBI3 Oap. CoHpaii-ak, KaHnai na oip
CypakTapra xayarn 0epmeyiHisre fe o01eH 6omanasl. byi 3epTTey )KYMBICBIHBIH HOTHXENEpi
aKaJeMUSUTBIK HeMece Kocion MakcaTTapia 6acrara YChIHBUTYBI HEMECE IIBIFApPbLTYhI
MYMKiH.

BAWJIAHBIC AKITAPATHI:

CypakrapbiHbi3: Erep sypriziizin oTbIpFaH 3epTTey )KYMBICBIHBIH MTPOIIECi, KAy MEH
apTHIKIIBUIBIKTAPHI TYpaJbl CYparbIHbI3 HEMece MIaFbIMBIHBI3 00Jica, Keseci OaiaHbIc
Kypasgapbl apKbLIbl 3¢pTTEYIIIMEH XabapiacyblHbi3ra 0onaabl. Apuna [Ipunumnko, email:

arina.prilipko@nu.edu.kz. Mob. 87071721944

JEPBEC BAMJIAHBIC AKITAPATTAPBI: Erep Gepinren 3eprrey ®yMbICHIHBIH
KYPri3ilyiMeH KaHaraTTaHOacaHbI3 HEMece CypaKTapbIHbI3 O€H IaFbIMIapbIHbI3 Ooica,
Hazap6aeB Yuusepcureri XKoraps! binim 0epy mekTebiniH 3eprrey KomureriMen
KOepCeTUIreH OaiIaHbIC Kypajiaphbl apKblIbl XabapiacysiHb3Fa Oonaabl: +7 7172 70 93 59,
3JIEKTPOHJIBIK IMoITa gse researchcommittee@nu.edu.kz.

3epTTey JKYMBICBIHA KaThICYFa KeNICIMIHI3II OepceHi3, OepuireH dopmara KO KOIOBIHBI3IIbI
CYpanMBbI3.

*  MeH Oepinrex ¢popMaMeH MYKHST TaHBICTBHIM;
e MaraH 3epTTey J>KYMBICHIHBIH MAakcaThl MEH OHBIH IpPOLEAYpachl >KalbIHIA TOJBIK
aKrmapar Oepinii;
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*  JKuHakTanraH akmapar MeH KYIUs MOTIMETTEpre TeK 3epTTEYIiHIH 631He KOJDKETIM/II
YKOHE MOJIiM OOJIaTHIHBIH TOJBIK TYCIHEMIH;

* MeH Ke3 KeNreH yakbpITTa CNIKaHIal TYCIHIKTEMECi3 3epTTey KYMBIChIHA KaThICYAaH
6ac TapTybIMa OOJATHIHBIH TYCIHEMIH;

e MeH XOFapbla aTallblll ©TKCH aKMapaTThl CaHABI TYpAE KaObUIIAI, OCBhI 3epTTEY
KYMBICBIHA KaTBICyFa 63 KeliciMiMIi OepeMiH.

Kozt Kyni:
OPOPMA HHO®OPMALIMOHHOI'O COI'VIACHS nuist mpenoaasateist

YnpasieHue BHeJPpeHUEM AHIJIMHCKOT0 B Ka4eCTBe sI3bIKAa 00yUYeHHs B BbICIIEM
oOpa3zoBanum B KazaxcraHe: npakTMKM U BbI30BbI

OIIMCAHME: Bam npeanaraercss IpUHSTh y4acTUE B UCCIIEJOBAHUHU 110 U3YyYEHUIO TOTO,
KaK yIpaBJI€TCs IPOLECC BHEPEHUS aHTVIMHCKOTO s3bIKa B KAUECTBE s3bIKa IPENOJaBaHUs B
BhIcIIeM oOpa3oBanuu B KazaxcraHne, B paMKax BHEAPEHHS MMOJUTHKHU TPEXBI3bIUMS, U KaKUE
IPAaKTUKU U CIOXKHOCTH 3aKJIIOYaeT B ce0e yIpaBiIeHHe 3TUM IpoueccoM. [t Toro ytoost
BHE/IPEHHE aHTJIMICKOTO SI3bIKa B KAYECTBE SI3bIKA MTPETI0IaBaHus B c(hepe BHICIIETO
oOpa3oBanus B Ka3zaxcraHe sSBJIsUIOCH yCIEIIHBIM, BECbMA BaXKHO 3HATh KaKHe
yIPaBIEHUYECKHUE TPAKTUKU 110 BHEAPEHUIO MPENOIaBaHUs HA aHTJIMICKOM SBIISIOTCS
HAWIYYIIUMU U ¢ KAKUMH CJIOXKHOCTSIMU IPUXOJUTCS CTAJIKUBATHCS AMUHUCTPATUBHOMY
cocTaBy M npenojasatessiM. OnpenenaeHye Toro IBUraeTcsl M yIpaBIeHUE BBEICHUS
aHIJIMICKOTO SI3bIKA B KAYECTBE SI3bIKA MIPENOIaBaHUs B BEPHOM HAIlpaBJICHUH TaKXkKe
HE00X0IUMO 151 00eCTIeYeHHUs TIOJIOKHUTEIBHBIX PE3yJIbTaTOB B JaHHOM Tiporiecce. bornee
TOTO, B CBSI3U C TEM, 4TO B BbICIIEM 0Opa3zoBaHuu KazaxcraHa BHEIpEHUE aHTIIMHCKOTO
IIPOBOAMTCS CPABHUTEIBHO HEJABHO, U HET IOCTATOYHOI'O KOJIMYECTBA IMIIUPUUECKUX
UCCIICIOBaHMH, Ballle y4acTUE B UHTEPBbIO OYAET CIOCOOCTBOBATH JIyUIlIeEMy TOHUMAHUIO
TEKYIIEeH CUTYyalllu B YIIPABICHUM peaI3ally 3TOro Mpolecca.

YYACTHUE 1 HEPUOJA ITPOBEJEHUSA UCCJIEJOBAHUA:

Bawm Oyzner npeioskeHo PUHATH y4acTre B MHTEPBbIO. JlaTa M BpeMs HHTEPBBIO OyIyT
coryiacoBansl ¢ Bamu 3apanee. [Ipubnu3urtensHo, MHTEPBBIO OyneT cocTosATh U3 20 BOIPOCOB.
C Bamero no3BoJieHHs, 51 OyAy 3anCchIBaTh HHTEPBBIO HA JUKTO(OH VIS TaIbHEHIIIero
aHanu3a. B ciydae ecnu oTkasa ot 3amucH, s Oyy aenaTh JUIIb HOMeTKU. Bee nanHbie
MHTEPBBIO OyIyT KOH(UACHIMATBHEL. Bamie ums, pox 3aHsTHi, U Ipyras nHGOpMaIHs
oCTaHeTcsi B aHOHUMHOCTH. DopMa HHPOPMHUPOBAHHOTO COTJIACHS, TaK K€, KaK U BCe
OCTaJIbHBIE JOKYMEHTBHI, COAeprKalye B cede NHPOPMAIIHIO C INYHBIMH JaHHBIMH, OyZeT
XPaHUTHCA B OTJCITFHOM CEKPETHOM MECTe: CIIEHUAIBHOM SIIUKE 101 3aMKOM. 3arucH
MHTEPBBIO OYIyT TaK)Ke COXPAHEHBI B CEKPETHOCTH Ha OT/IEIFHOM KOMIIBIOTEDE,
3alUIEHHOM MapojeM. B ciyuae npenctaBieHus pe3yabTaToB UCCISIOBaHUS HA HAYYHBIX
KOH(epeHIMAX JTMYHbIe JaHHBIC TaKkXkKe OyIyT AepKaTbes B cekpete. [locie Toro kak gaHHOe
uccleloBaHue Oy/IEeT 3aBEpIICHO BCE 3aMMCH UHTEPBbIO OyAyT 0€3BO3BPaTHO Y/AaJICHBI C
3aIIUIIEHHOTO KOMITBIOTEPA.

BPEMSI YYHACTMUHA: Bame yuactue notpedyetr okoso 45-60 MUHYT.
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PUCKHU U IPEUMYIIECTBA:

Pucku, cBsi3aHHBIE C HICCIIEIOBAaHUEM MUHUMAIBHBL. OJTHAKO CYIIECTBYET PUCK TOTO, UYTO
HEKOTOpbIE aIMUHUCTPATOPHI BBIPA3AT KeJlaHWE IPUCYTCTBOBATH BO BPEMsI HHTEPBBIO C
npenoaaBarensaMu. B 1anHOM citydae, st He Oyay MPOBOIUTH HHTEPBBIO C BEIOPAaHHBIM
Y4aCTHUKOM, U MOMNBITAIOCH YOEIUTHh aIMUHUCTPATOPA OTKA3aThCS OT MPUCYTCTBUS BO BpeMs
WHTEPBHIO. B nanpHeiieM MHe Takke OyaeT He0OX0AUMO BBIOPATh IPYTOro MPeICTaBUTEINS
U3 COCTaBa IMpernojaBaTesield, 4ToObl He MOoABepraTh HU OJIHOTO YYAaCTHUKA HUKAKUM PHCKaM.
B octanbHOM aHHOE HCCIeIOBaHUE HE HECET B ce0e HUKAKMX PUCKOB ISl y9aCTHUKOB. B
KayeCTBE 0KH/IaeMbIX TPEUMYIIECTB B PE3yJIbTaTe UCCIECIOBAHNUS MOKHO paccMaTpUBaTh TO,
4yTo BaMm OyneT nmpegocraBieHa BO3MOXKHOCTD €IIe 0oJiee paCIIMPUTh CBOE MOHUMAHHE
MOJIMTUKU TPEXbs3bIuns. Bl Takke CMOXKeTe OLEeHUTh Harboliee yCrenrHble IPaKTUKH 110
BHEJIPECHUIO U YIPABJICHHUIO aHTJIIMICKOTO B Ka4eCTBE sA3bIKa mpenoaaBanus. Hapsay ¢ atum,
Brb1 Oyzere uMeTh BO3MOKHOCTh OTMETHUTD CIOKHOCTH, KOTOPbIE UMEIOT MECTO OBITh BO
BHEJIpEeHUHU. Bce 3TO MOMOXKET MOHSITH CYIIECTBYET JIU IOCTATOYHOE B3aUMO/ICHICTBHE B
kosutektuse. [Tocne Toro, kak Bel u Bamm kosuiern OynyT NpOMHTEPBBIOMPOBAHBI, BO3MOKHO
MOSIBJICHHE 0OJIee TECHOTO COTPYAHHYECTBA, KOTOPOE OJIarOTBOPHO OTPA3UTHCS HA BHEPCHUH
MOJIMTUKU TPEXbs3bluns B Bamem ydyeOHOM 3aBefieHHH. Y4acTBysl B JAHHOM HCCIIEOBAHUU,
Brl HEoCpencTBEHHO BHOCUTE HEOOJIBIION BKJIAl B MACCHB JINTEPATYPHI MOCBSAIIEHHOM
JTaHHOU TemaTHKe. Baiie pemenue o cornacuu 1100 0TKa3e B y4aCTUH HUKaKUM 00pa3oM He
noByuseT Ha Bamry padory.

ITPABA YYACTHHUKOB: Ecnu Bsl npounTanu nanHyio ¢GopMy U peIinif NPUHATh
ydacTue B IaHHOM HMCCIIeI0BaHUHU, Bbl TOMKHBI TOHUMATh, 4TO Balie yuactue sBisercs
JOOPOBOJIBLHBIM U YTO Y Bac ecTh nmpaBo 0T03BaTh CBOE COTJIacHe MM MPEKPATUTH YIacTHE B
mo0oe Bpems 6e3 mTpadHBIX CAaHKIHMK 1 0€3 MOTEepPH COIMAIBHOTO MaKeTa, KOTOPhId Bam
IpeJOCTaBIsUIN. B KauecTBe abTepHATHBBI MOKHO HE y4acTBOBATh B UCCIIEIOBAaHUH. TaKxke
Bb1 nMeeTe mpaBo HE OTBEYaTh HAa Kakue-ITMO0 BONPOCHL. Pe3ynbrarsl JaHHOTO
UCCIICIOBAaHHSI MOTYT OBITh MPEJICTABIICHBI MIIN OITyOJIMKOBAHBI B HAYUHBIX MU

PO eCCUOHAIIBHBIX TEIIAX.

KOHTAKTHAS UH®OPMALUAA:

Bonpocsr: Eciiu y Bac ectb Bonmpochkl, 3aMe4aHusl WK Kallo0bI 110 TTOBOAY JAHHOTO
HCCIIETIOBAHMS, TPOLEAYPHI €r0 MPOBEACHUSA, PUCKOB U MPEUMYIIECTB, BBl MOXKETE CBSA3aThCA
C HCCIIeIOBATEIIEM, UCTIONB3Y clieayronie fanubie: [Ipununko Apuna, email:
arina.prilipko@nu.edu.kz, mob. 87071721944.

He3aBucumblie koHTaKkTbl: Eciin Bbl HE ya0BIETBOPEHBI TPOBEAECHUEM JAHHOTO
UCCIIEIOBaHMs, €Cl Y Bac BO3ZHUKIIN Kakue-1100 mpooOieMbl, KanoObl UK BOIPOCHI, Bl
MoskeTe cBs3aTthbesi ¢ Komurerom MccnenoBanuii Beicieit [koner O6pazoBanust HazapOaes
Yuusepcurera no teiedony +7 7172 70 93 59 unu oTnpaBUTH THUCHMO HA STEKTPOHHBIHA
azgpec gse_researchcommittee@nu.edu.kz

[Moxanyiicra, moanummuTe 1aHHYIO popMy, eciau Bbl corimacHbl y4acTBOBaTh B UCCIIEIOBAHUH.

* Sl BHUMATENBHO U3yUYWII MPEACTABICHHYIO HH(POPMALIHIO;
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e MHe npeIoCTaBIIIN MOJHYIO HHPOPMAITHIO O HESX U MPOISaype UCCIICIOBAHUS;

* S noHumaro, Kak OyAyT HCIIOJNIb30BaHbl COOpaHHBIE MaHHBIC, U YTO JOCTYM K JIIOOOH
KoH(puAeHIMaIbHON HH(pOpMAaIK Oy/1eT UMETh TOJIbKO MCCIIEI0OBATENb;

* S moHmMmaro, YTO BIpaBe B JIOOOW MOMEHT OTKa3aThCsl OT YYacTUs B JIaHHOM
Hccie10BaHuM 06€3 00BICHEHUSI IPUYHH;

* C MmoJHBIM OCO3HAHHEM BCErO BBIMIECU3IIOKEHHOTO 5 COTJIACEH MPHUHATH y4acTHE B
HCCJIEIOBAHUH 110 COOCTBEHHOM BOJIE.

IMonmuce: MHara:
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Appendix B

Interview Protocol
Interview questions for administrators

Demographics:

1) What position do you occupy?
2) How many years do you work in this position?

RQ #1 How do administrators and faculty perceive Trilingual Policy and English as a medium
of instruction in general and in their university, in particular?

3) What is your perception on TLP?
4) What is your perception on EMI?
5) What is your role in the process of implementation?

RQ #2 How is English medium of instruction, as part of Trilingual Policy implementation
managed in higher education in Kazakhstan?

4) How many subjects are taught in English at your department?

5) What is the process of students’ admission EMI groups?

6) What resources do you think should be teachers provided with in order to implement
the policy?

7) What resources do you provide for EMI implementation?

8) What resources are you provided with for EMI implementation?

9) What do you do to motivate faculty to work in EMI groups?

10) How do you ensure quality of English as a medium of instruction as a part of trilingual
policy in your institution?

RQ #3 What challenges do administrators and faculty face in management of English as a
medium of instruction in higher education?What strategies do you use to implement EMI?

11) What, in your opinion, are the main successes in managing the implementation of
English as the language of instruction?

12) What difficulties do you face when working on this program?
13) What, in your opinion, is the most difficult in the work on this program?

14) What, in your opinion, is the key to successful implementation of the program with
English as a language of instruction?

15) If you had the opportunity to change in this program, what would you change?

Thank you for your time!
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IIpoToKo0J MHTEPBBHIO AJI1 AAMMHUCTPATOPOB

3npaBcTByliTe, Mens 30ByT [Ipununko Apuna, st maructpanT HazapOaeB YHuBepcurera,
o0yyaroImasics 1o nporpaMMme MoJIUA3BIYHOT0 00pa3oBanus. [IpoBoauTtcs ucciaenoBanue o
TOM, KaK yIpaBJIsieTCs MPOLIeCC BHEAPEHUS aHTIUICKOTO SI3bIKa B Ka4eCTBE SA3bIKa 00yUYEeHHUSI B
CUCTeMe BhIcIIero oopazoBanus B Kazaxcrane B paMKax peanu3aliuil TPEXbI3bIIHON
MOJIMTUKU U KaKUe MPAKTUKU U TPYIHOCTH, 3TO yIpaBjieHHE BKiIIOYaeT B ceds. Bee, 0 uem
TOBOPUTCS BO BPEMsI HHTEPBbBIO, OCTAETCs KOH(UACHIIMAIBHBIM. JIt00ast muuHas nadopmarus,
1 Balle uMs OyyT U3MEHEHBI Ha TICeBIOHUMEI. Best cobpannas nadopmanms Oyaet
XpaHHUThCA B 6e30macHOM MecTe. Bee ayano 3anucu OyayT YHHUTOXKEHBI 1OCIIE 3aBEPIICHHUS
paboTsl Hag auccepranuei. UHTepBbIO OyAET MpOXOauTh 0KOJI0 45-60 MUHYT.

Bompock! nemorpagudeckoro xapakrepa:

1) Kakyro momkHOCTh Bbl 3annMaeTe?
2) Cxombko siet Bl paboraere B JaHHOM JOJKHOCTU?

OcHOBHBIE BOIIPOCHI:

1) KakoBo Barire MHEHHE O TOJUTHKE TPEXBI3BIYHS B IICTOM?

2) KakoBo Baiiie MHEHHE 0 HEOOXOMMOCTH BHEAPCHHS TPOIPAMMBbI ¢ aHTJTMHCKUM B
KaueCTBE s3bIKa 00ydeHUs?

3) Kakosa Barira posb B yrpaBlicHHH BHEJPEHUEM MTPOrPaAMMBbI ¢ aHTJIMICKUM B Ka4eCTBE
SI3bIKa 00Y4ICHUS?

4) CxoJIbKO MPEIMETOB BEACTCS Ha aHTJIMICKOM si3bIke Ha Bareit kadenpe?

5) Kaxkos mpoiiecc oTO0pa CTyICHTOB Ha MPOrpaMMy C aHTJIMICKUM B Ka4ECTBE s3bIKa
oOydenus?

6) Kakas momaep:kka okaspiBaeTcsi Bam B yrmpaBieHHH IPOLECCOM BHEAPCHHUS JaHHOM
IPOrpaMMbI?

7) Kakas moaaepikka OKa3bIBae€TCs MPENoAaBaTessiM, pabOTaIONIMM U 00YJafOIUMCS B
JAHHOM TIporpamme?

8) Kakast momaepkka OKa3bIBacTCs CTYAEHTaM, 00ydJaroiMMCs 10 JaHHOM mporpamme?

9) MotuBupyere a1 Bbl mpenoaBareneit Ha paboTy B gaHHO# nporpamme? Ecim na, To
KakuM oOpazom?

10) Kak Bam ymaercs olieHMBaTh KaueCTBO BHEIPEHUS?

11) Kakwue, mo Bamemy MHEHHIO, OCHOBHBIC YCIIEXU B YIIPaBICHUN BHEPECHHEM
AHTJIMICKOTO B KA4eCTBE sI3bIKa 00y4ueHUs?

12) C xakuMu CIOXKHOCTSIMH BaMm MpuXoauTcst CTalKUBaThCs, paboTast Mo JaHHON
nporpamme?

13) Yro, no Bamiemy MHEHUIO, SBIISETCS HANOO0JIEE CIOKHBIM B Pa0OTE 1O TaHHOU
nporpamme?

14) Yro, no Bamemy MHEHHUIO, SBJISIETCS 3QJI0TOM YCIICITHOTO BHEIPESHHUS IIPOTPAMMBI C
AHTJIMICKUM B Ka4eCTBE sI3bIKa 00y4ueHus1?

15) Ecnu BbI y Bac Obi1a BO3MOXKHOCTB MOMEHSTH B JAHHOM NIporpamMme, 4ToObI Be
oMeHsu?

Bonbmoe ciacu6o Bam 3a yuactre B MUHTEpBBIO!
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Interview Protocol
Interview questions for faculty

Demographics:

1) What position do you occupy?
2) How many years do you work in this position?

RQ #1 How do administrators and faculty perceive Trilingual Policy and English as a medium
of instruction in general and in their university, in particular?

3) What is your perception on TLP?
4) What is your perception on EMI?
5) What is your role in the process of implementation?

RQ #2 How is English medium of instruction, as part of Trilingual Policy implementation
managed in higher education in Kazakhstan?

6) What is the process of students’ admission EMI groups?

7) What resources do you think should be teachers provided with in order to implement
the policy?

8) What resources are you provided with for EMI implementation?

9) What do administrators do to motivate faculty to work in EMI groups?

RQ #3 What challenges do administrators and faculty face in management of English as a
medium of instruction in higher education?

10) What, in your opinion, are the main successes in managing the implementation of
English as the language of instruction?

11) What difficulties do you face when working on this program?

12) What, in your opinion, is the most difficult in the work on this program?

13) What, in your opinion, is the key to successful implementation of the program with
English as a language of instruction?

14) If you had the opportunity to change in this program, what would you change?

Thank you for your time!
IIpoToK0J MHTEPBBIO AJIs1 MIpenoaaBaTeael

3npaBcTByliTe, Mens 30ByT [Ipununko ApuHa, st maructpanT HazapOaeB YHuBepcureTa,
o0yyaroImascs 1o nporpaMMme MoJIUA3BIYHOT0 00pa3oBanus. [IpoBoauTrcs ucciaenoBanue o
TOM, KaK yIpaBJsieTcs MPOLIeCcC BHEAPEHUS aHTIUICKOTO SI3bIKa B Ka4ECTBE A3bIKa 00YUYEHHUSI B
cUCTeMe BhIcIIero oopazoBanus B KazaxcraHne B paMKax peann3alui TPEXbI3bIIHON
MOJIMTUKU U KaKUe MPaKTHUKU U TPYIHOCTH, 3TO yIpaBJieHHE BKiIIOYaeT B ceds. Bee, 0 uem
TOBOPUTCS BO BPEMsI HHTEPBbBIO, OCTAETCsl KOH(UACHIIMAIBHBIM. JIt00ast mruuHas nadopMmarus,
1 Balle uMs OyJlyT U3MEHEHBI Ha TICeBIOHUMEI. Best cobpannas nadopmanms Oyaet
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XpaHUTbcA B Oe30macHOM MecTe. Bee ayano 3anucu OyayT yHUUTOXKEHBI 110CIIE 3aBEpPIICHUs
pabotbl Hag nucceptanueil. UHTepBbIO OyAeT NpOXOANUTh OKOJIO 45-60 MUHYT.

Bomnpocs! nemorpaguieckoro xapakrepa:

1) Kakyro momxkHOCTh BbI 3aHnMaeTe?
2) CkoJbKko jet Bol paboraeTe B JaHHOM JOKHOCTH?

OCHOBHBIE BOITPOCHI:

3) KakoBo Barie MHEHHE O MOUTHKE TPEXBAZBIUUS B LIETOM?

4) KakoBo Bame MHeHHE 0 HEOOXOIMMOCTH BHEPEHHS IPOTPaMMBI C aHTJIUICKUM B
KaueCTBE sI3bIKa 00ydeHUs?

5) Kaxkosa Baia po:b B ynpaBieHUH BHEIPSHUEM POTPAaMMBI C aHTJTUICKUM B Ka4€CTBE
SI3bIKa 00Y4ICHUS?

6) CKOJBKO IPEIMETOB BEAETCS HA aHTJIMHCKOM si3bIke Ha Bareit kadeape?

7) KakoB niporiecc 0TO0pa CTYACHTOB Ha MPOTPAMMYy C aHTJIMHCKUM B KA4eCTBE SI3bIKA
00yueHus?

8) Kakast momnepxka okaspiBaeTcs BaM B ylpaBieHUHU MPOIIECCOM BHEAPCHUS JaHHOM
MPOTrpaMMBbI?

9) Kakas moaepikka OKa3bIBaeTCs CTyICHTaM, 00y4arOIMMCS 110 JaHHOU porpaMme?

10) MoTuBHpYIOT JIH MperoaaBaTelicii Ha paboTy B AaHHO# mporpamme? Eciu na, To
KakuM o0pazom?

11) Kakue, mo Bamemy MHEHHIO, OCHOBHBIE YCIIEXU B YIIPaBJICHHN BHEPECHHEM
AHTJIMICKOTO B KA4eCTBE sI3bIKa 00y4ueHuUs?

12) C kakuMU CIOXXKHOCTSIMUA BaM NpuXoanTCs CTalKUBaThHCS, paboTast 0 TaHHOM
nporpamme?

13) UYro, no Bamiemy MHEHUIO, SBIISETCS HANOO0JIEE CIIOKHBIM B pPa0OTE 10 TaHHOU
nporpamme?

14) Yro, mo Bamemy MHEHUIO, SBISIETCS 3aJI0IOM YCIICIIHOTO BHEPEHHS IIPOTPAMMBI C
AHTJIMICKUM B Ka4eCTBE sI3bIKa 00y4ueHus1?

15) Ecnu BbI y Bac Obi1a BO3MOXKHOCTh TOMEHSTH B JAHHOM NIporpamMme, 4ToObI Be
nomMeHsm?

Bonbmoe ciacu6o Bam 3a yuactre B MUHTEpBBIO!
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Appendix C

Data Sample

Transcript [translated from Russian] of the interview with participant 9, faculty
member

Interviewer: What subject do you teach in English?

Participant: This is my first year | teach in English, it is Psychology of Creative Thinking. |
teach doctoral students.

I: In general, what do you think about trilingual policy?

P: I think, in a new century, it is a necessity: moreover, English is the language of science and
it is necessary. Kazakh should also be developed; however, to teach through it, it is not on the
same level as English. Therefore, we need trilingualism.

I: What do you think about the necessity of implementing programs in English?

P: I think there is a necessity for sure, but we should consider various factors. For example, I
am a relatively young teacher; however, there are some teachers with 25-30 years of
experience who struggle to learn a foreign language because of their age. So, | was present at
such English language courses for teachers, and | noticed that it was difficult for them. Also,
there can be a situation where students have higher level of English proficiency than their
teachers.

In addition, those students do not always choose regional or national universities; they enroll
in the foreign universities. Thus, we get students with lower English level which complicates
the situation. Another difficulty is that since we teach humanitarian major, it is difficult to
teach it English, while science major even in master’s and doctoral programs usually work
with formulas. So there is a situation for example some students come with Foreign languages
major some with Science major; consequently due to their background, they have different
English levels.

I: What kind of support are you provided with?

P: We took courses of English at their Abay University that lasted for four weeks from 1- 8
p.m. So you want it or not, you will speak English. Another good thing from administration
that at some universities teachers get additional pay. We don’t get that, but we have workload
reduction provided that we teach several subjects in English. Also, there is a requirement to
have IELTS or philological education such as English teacher. We have several teachers with
such backgrounds.

I: How do you develop a syllabus? Are provided with, adapt it or develop yourselves?
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P: Well, it depends on the program. If it is a compulsory subject, it is defined by the university
and ministry: everything, the content, and exam questions etc. If it is an elective, then we
decide considering the hours and topics should correspond to the course.

I: In your case, what do you face?

P: 1 choose and adapt texts myself. I usually take texts in Russian, although I should take texts
in English; however, we should understand that | do not have access to all libraries to get texts
in English. In the past, Kazakhstani universities had subscriptions to popular academic
journals, but not now. Sometimes they open the subscription for a month. | other words, we
have difficulties with it. You know that there are some textbooks in English on VK [social
network] etc., so we can download it. However, it is not how it should be, but ordering books
IS very expensive.

I: What changes did you have to make in your practice?

P: I have to adjust to the audience, that is | did an experiment but not everybody could answer
to my questions in English. I myself do not have good command in English to be able to teach
in English without problems.

I: What is your level?
P: If I get prepared, 5.0 IELTS
I: How do you manage teaching students with different levels?

P: Well, from students who know English | require to answer in English. I also ask questions
in Russian so that the whole audience understands, because it is important that everybody gets
the content knowledge. Students who do not speak English they have syllabus to prepare from;
it is translated from Russian, but nevertheless. Another problem is that doctorate students have
to go abroad for some period, but their English is low. Also, I have to adjust and accept
answers in Russian, because frankly some students cannot even introduce themselves in
English. I think doctorate students and teachers should know English on default, but in our it is
how it is. This awareness came to me after these courses. Therefore, by studying in groups,
and seeing my level and comparing to others’, | saw areas | should work on. Students should
have at least on discipline in English, however, unfortunately their levels are not always
considered. Here, there is a complexity- how to teach, that is let them acquire their major even
though it is in Russian, otherwise it happens that students do not master major nor English.
This is the challenge that trilingualism faces now.

I: What are the successes in management?

P: Again, it is workload reduction, motivation, internships within Bolashak program, but not
everyone can apply; it is a different issue. Nevertheless, there are these opportunities, how we
use it- is a different question.
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P: So, you think that successful implementation depends on students’ levels, on what else?

I: 1t is not limited to it, also it depends on how we understand it is important for us, not only
for the department. In some universities for example they just tell those who know alphabet to
teach in English. A friend of mine has to do it. What kind of quality we talk here. Possibly,
administration and ministry should help teachers understand the necessity of it not only
through external motivation such as workload reduction, but themselves. Maybe it would be
better, if the ministry made a pilot project, but not just an order to implement as you can. In
fact, our administration is doing their best, working with what they have got because we
cannot reject expel or reject student just because their English is low. If saw, should be expel
50 % of all student body? We only have orders to do from “above”. Maybe only teachers
between 35-40 should be required to teach so if he does not speak the language, and choose
groups and form them with the students who can speak English, but not the whole group. And
of course, teacher’s motivation should be takin into account. We make hasty conclusions.

I: If you had a chance to change something as a policy maker or teacher, what would you do?

P: As a policy maker, I would make a pilot project, that is I would look at it within a certain
time frame, and also | would consider teacher who are sent to internships. Why send 1000
teachers, when 20 % of them cannot cope with it. This is a waste of money. We need
improvement, rigorous selection, and more workload reduction. Compared to US teachers who
have 300-400 hours, while we have 900 hours. Even with 20 % reduction, it is not possible to
get ready for it considering low level of English. In addition, there is a need for clear
assessment criteria which is absent here. What should be assessed, language or content; it all
depends on the teacher. There are not such criteria. Also we should understand if everybody
needs English, does teacher needs this kind of teaching if he/she does not understand. Maybe
we will improve our language skills after certain time, but since the medium is artificial it
won’t happen soon. Thus, we risk to lose students. Although the English programs maybe
more successful. There is a Fulbright program, where Kazakh is taught, there is a lack of
teachers, may debates on the terminology etc.

I: Are there any difficulties in communicating with the administration due to their limited
English?

P: No, rather “free floating”. I have to show the content of the discipline more as a formal
requirement.

I: What about assessment? Does the administration tell you to assess in English?

P: No, I create favorable conditions for students myself. | focus more on the content. If |
emphasize English, I might over look something.
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TpaHCKpPUNT HHTEPBLIO ¢ y4acTHUKOM Ne 9, mpenoxaBareieM

S A kxakoit mpeamet Bol BeaeTe Ha aHr?

V: A Beny 1blii rof], ICUXOJIOTUS KPEATUBHOTO MBIIIJIEHMSI, 3TOT IPEIMET POBOJIUTCS Y
JIOKTOPAHTOB.

S: A xakoBO Ballle MHEHHUE O TOJIUTHUK TPEXbS3bIUUS B LIEIOM?

V: 4 cauraro, 9TO B COBPEMEHHBIM BEK — 3TO HEOOXOIUMO, TeM O0JIee, YTO aHTJI. TO S3BIK
HAyKH U OH HEOOXOAUM, Ka3aXCKHI TOKe HE0OX0JMMO Pa3BUBATh, HO OH €IIIE HE Ha TAKOM
YpOBHE 7151 00pa30BaHMs KaK aHTJI. TO3TOMY UMEHHO TPEXbSI3bIYre HEOOXOIUMO.

S: A uro Bel nymaere 0 HE0OX0IMMOCTH BHEPEHUS IPOTPAMM C aHTJI. SA3BIKOM?

V: 4 cunTaro, 4T0O KOHEYHO HEOOXOMMOCTh €CTh, OJTHAKO HY)KHO €Ile YUUTHIBATh Pa3HbIC
¢axropsl. Hanpumep, To, 4TO BOT sI OTHOCUTEIBHO MOJIOOH MPEnojaBaTellb, HO BEIb €CTh U C
25-30TH TeTHUM CTakKeM KOTOPBIM CJIOKHO M3Yy4aTh S3bIK Y)K€ B CHIIy Bo3pacTa. M BOT 51 ObLI
Ha Kypcax JuIs IpernoaaBaTeseil 0 aHrJl. U TaM ObLIO OOJIbIIIOE KOTHYECTBO TAKHX
npenoaaBaTenel M UM ObLIO BEChMa CIIOKHO 51 3aMeTHJI. Tak e y Hac eIlle CKIIaIbIBacTCs
napaJioKcaibHas CUTyallHs, YTO MHOTHE IIKOJILHUKY ceifuac BIIaJICIOT aHTJI. Ha IOBOJILHO
BBICOKOM YPOBHE M MHOT/Ia YYHUTENb MOXKET OKa3aThCs B CUTYAIMH 3HAsl aHIIL. XyXKe. A Takxke
TE IIKOJBHUKHU, KOTOPBIC BIIA/ICIOT SI3IKOM Ha BRICOKOM YPOBHE HE BCET/Ia BHIOMPAIOT
perHoHaNbHbBIe WK Hall. By3sl MHOTHE MOCTYNAOT 3a pyOex | T. A., TAKHM 00pa3oM y Hac
CTYZIEHTBI KaK IPABUJIO C HEBBICOKMM YPOBHEM BIIQJICHUS, YTO YCIOXKHSET padoTy. Tak ke y
HAc eCTh CJI0XKHOCTh YTO Y HAC TyMaHUTApHAs CHEIHAIBHOCTh U HaM BCE-TAKU CIIOKHEE BECTH
Ha aHIJI. TOTJa KaK TOYHBIC CIICIIHATbHOCTH JIaKe Ha MarHCTPaType WM JOKTOPAHTYpPE
paboTaroT B 0CHOBHOM 110 (hopmyste. Tak >ke BOT y HaC Takasi CUTyalHs CKJIQJAbIBACTCS KTO-TO
IPULIEN C UH 5132, & KTO-TO C TeX MPO(ECcCHN U €CTECTBEHHO CPABHUBATH MX Kak Obl OyneT He
COBCEM KOPPEKTHO, CIIEI0BATEIIbHO, U YPOBEHB pa3HbIi Tak Kak pasHblid background.

A: A xakue BaMm ycnoBus penocTaBisoTCs 1)1 IpenojaBaHus Ha aHIuL.?

V: Hy BOT Hac Ha KypcChl OTIPABUIM IO MOBBIIIEHUIO KBATU(DUKALMY aHIJI. B YHUBEPCUTET
Abas u 3ausaTHs 66U 4 Hepenu ¢ 1-8 Beuepa. [ToaToMy Xouenrs He XO4ellb 3arOBOPHILb.
E1ie BOT Hy’>KHO OTMETUTH MOJIOKUTEJIBHBI MOMEHT PYKOBOJICTBA, YTO B HEKOTOPHIX By3ax
UJIET JIOTUIaTa, y HaC JOIJIAThl HET, HO €CTh CHUYKEHUE HArPY3KHU MPHU YCIIOBUH BEICHHS
HECKOJIbKUX IIPEMETOB Ha aHIJI., TAK)KE €CTh TPeOOBAaHUE O HATMYUM ani3a Wik 6a30BOM
¢uonornueckoM 00pa30BaHNU KaK yYUTENsl aHTI., BOT Y Hac Ha Kadeape ecTb HECKOIBKO
npernojiaBaTesneil ¢ TakuM o0pa3oBaHue.

S: A xak Brl pa3zpabatsiBaete cmiiadyc? Bam criyckaercs winn Bel agantupyere, uiu camMu?

V: Hy ckaxkeM Tak, 4TO HYKHO CHadajia OMPEETUTCS 9TO 3a mporpamma. Eciu o0s3aTenbHbIN
peIMeT, TO KOHEUHO YHUBEPCUTETOM U MUHUCTEPCTBOM BCE OIMpPENENsIeTCsl U KOHTEHT, U
9K3aMEHaIlMOHHBIE BOIPOCHI U T.JI. A €ClIi KaKasi-TO 10 BBIOOPY, TO ThI CaM pelliaciib
KOHEYHO, YYUTHIBAs YaChl BHIJICIICHHbBIE U TEMBI JOJIKHBI COOTBETCTBOBATH CAMOMY IIPEIMETY.

S: A na Bamem npumepe ¢ yem Bam npuxoauTcs cTankuBaThes?
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V: S cam KOHEYHO MOAOMPAI0 U aIalITUPYIO TEKCTHI. Sl Oepy vaie Ha PycCKOM, XOTS IO
JIOTUKEC, KOHCYHO 4 JOJI2’KCH Ha aHIJI., HO HaJ0 IIOHUMAThb, YTO y MCHS HET KO BCEM
OMOIMOTEKaM JIOCTYII JIJIsl TOTO YTOOBI MOAOUPATh TEKCTHI Ha aHTII. Panbpiie B By3ax
Kazaxcrana Oputa moAmnucka Ha rnapy 3HaMEHUTBIX HayYHBIX KYPHAJIOB, HO Ceiiuac Takoro
HET, €€ MHOTJa OTKPBIBAIOT TJIe-TO Ha MeCAIl. TO €CTh C 3TUM TPYIHOCTh. BBI ke 3HaeTe, 4To
y‘-Ie6HI/IKI/I KaKHC-TO Ha aHT'JI. MOXKHO I'I€-TO B BK CKa4aThb U T A., HO 3TO XK€ HGHpaBI/IHBHO, TakK
)K€ HeNb3s 10 TIpaBujIaM, a 3aKka3blBaTh yUeOHUKH OYEHB JOPOTO M3-3a IICHBI.

S1: Kakue Bam n3MeHeHMs NpUIIIIOCh BHECTH B CBOIO MPAKTUKY?

V: IIpuxoauTcs MOACTPANBATHCS 110 AYAUTOPHIO, TO €CTh S TPOBOJIMI SKCIIEPUMEHT HE BCE
MOTIJIM OTBCTHUTDH HA aHIJI. KOr'JIa 4 3aJaBajl Ha YPOKC BOIIPOCHI. Hy A caM HE Ha TaKOM
YPOBHE BJIaJICt0, YTOOBI TIPSIM BECTH YPOKH 0€3 IpoOIIeM.

S: A y Bac xakoil ypoBeHb?
V: Hy eciiu noarorosurcs 5.0 1o aumnsy.
A: A xax Bam mpuxoautcst 6aiaHCUpOBaTh BOT B TAKOW pa3HO YPOBHEBOM rpymme?

V: Hy k10 3HaeT aHri. s TpeOyro ¢ HUX OTBETOB Ha aHTJIL., TAaK )K€ 5 33J1al0 BOIPOCHI Ha
pyCCKOM ‘ITOGBI BCiA ay,Z[I/ITOpI/IH IIoOHUMaJa, TO €CTh aHIJI. aHFHHﬁCKHM, ad KOHTCHT TO>KEC MHC
BaYKHO HE TIOTEPATh. Te KOTOPBIC HE 3HAIOT aHTJI. Y HUX €CTh CHJUTA0YC IO KOTOPOMY OHHU
TOTOBSITCS, OH KOHEYHO MEPEBOIHOM ¢ PYyCCKOT0, HO TEM HEe MeHee. XOTs BOT mpobiema
JIOKTOPAHTHI K€ JTOJDKHBI yeXaTh 110 00yYEHHIO 33 TPAHUIy Ha KaKOH-TO CPOK, a SA3bIK y
MHOTHX Ccla0blif, Toxke mpobnema. Tak ke MPUXOANUTCS MOACTPAuBATHCS U JOMYCKAaTh OTBETHI
Ha PYCCKOM, Jla 94TO I'pexa TAUTh HEKOTOPBIC Jake MPEICTABUTCS Ha aHTJI. He MOTYT. XOTs, 10
MOGMy MHCHUIO, ,Z[OKTOpaHTBI nu HpeHO,Z[aBaTeJII/I 110 yMOJ’I‘IaHI/IIO JOJI2KHBI BIIaACTh A3BIKOM, HO
y HaC KaK-TO TaK CKJIQJILIBACTCS, XOTS Y MEHS Y CAMOT'0 3TO OCO3HAHHWE TPHUIILIO TOJIBKO IOCIIe
9TUX KypcoB. II0TOMY 4TO ThI y4HIILCSA B ITPyIIIE BUIUIIL CBOM YPOBEHb CPAaBHUBACILD C
JPYTUMU U BUJIUIIB, YeTO TeOE HE XBaTaeT. Y CTYJIECHTOB 00s3aTEIBHO JIOJDKHA OBITh XOTS OBl
OQHa JUCHUIIJINHA Ha aHIJI., HO K COXKaJICHUIO, HC BCCTAa yLII/ITI:IBaeTC}I nx ypOBeHb. n TOra
BO3HHMKAET CJIIOKHOCTh, a KaKk 00y4aTh, TO €CTh IYCTh ObI OHU XOTsI ObI MPOGECCHI0 OCBOUIIH
HyCTB JaXXE Ha pYCCKOM, a TO OKa3bIBA€TCsA, YTO OHH HC BJIaJCKOT HU TEM, HU TEM H OTO,
MOXKaIyH, TPYTHOCTh ¢ KOTOPOM CTAJIKUBACTCS BCS MpOTrpamMMa TPEXbI3bIuusl.

S: A xakue 1o BalleMy MHEHUIO YCIIEXU B yIIpaBIeHUU?

V: Hy onsiTh-Taku 3T0 k€ CHI)KEHHE Harpy3Ku, MOTHUBUPOBAHHUE CHUKEHHS HATPY3KH,
CTXUPOBKHU B paMKax OoJjaliak, Ipyroe Jejo He KaX bl MOXKET MPONTH, HO €M HE MEHee
YCIIOBUSL OTIpEICNICHHBIE U YXKE JIPYroe JesI0 KaK Mbl UMHU TOJIb3yeMCSl.

S: To ectb Bel cunraere, 4T0 3a710roM yCIEIHOIO BHEAPEHHUS IPOIPaMMBI SIBIISIETCA YPOBEHD
CTYAEHTOB, a 4YTO elile?

¥: He TonbKO TaKke erie MOHMMaHUe TOT0, YTO TeOe JTMYHO 3TO HEOOXOAUMO, a HE TaK UTO
kagenpa Tpedyet u Bce. Kak B HeKOTOphIX By3ax cTaBAT mMpocTo MOTOMY 4TO HEKOTIa Y MEHs
OJIHOTO JIpyra B OJHOM U By30B, COOTBETCTBEHHO O KAKOM KaueCTBE Mbl MOKEM T'OBOPUTH. To
€CTh BO3MOKHO a/IMUHUCTPAIMS U MUHUCTEPCTBO JOJDKHBI C/IENATh TaK YTOOBI
IpenoaaBaTesb HOHUMAaJ 3a4eM €My HE TOJIbKO Yepe3 BHEUTHIE MOTUBBI KaK CHIKEHHE
Harpy3ku, HO ¥ caM, BO3MOXKHO JIydIiie ObIIO CAeNaTh KaKOH-TO MUIOTHBIN MPOEKT, a HE TaK
pacrnopsiKeHHe BCceM KaK XOTHTE Tak U BHeApsAnTe. To ecTh Mo CyTH Hallla aIMUHUCTPALIUS
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JIEJIaeT 4TO MOXKET, paboTaeT ¢ TeM YTO UMEET, HE MOXKEM K€ MbI BBITHATh HJIM HE OpaTh TeX
CTYJICHTOB TOJIbKO IOTOMY YTO YPOBEHb aHIJI. HE O4€Hb, TOr/Aa, yTo 50% CTy/IEeHTOB
OTYUCIISITh, HO YKa3aHUsI TaKHE CBEPXY MPOCTO CHYUIEHBI CAeNaTh U Bce. To ecTh BO3MOKHO
TOTJa JIydIne TpeboBaTh ¢ MpernoaaBareseit Tobko 10 35-40 jer, eclii OH HEe 3HAeT S3bIKa
e1ie, ¥ OTOMpaTh IPyMIbl U GOPMUPOBATH KaK-TO UMEHHO KTO 3HAET aHIJI., a HE IIeJIble
TPYIIIbI, KaK-TO Tak. Hy 1 KOHEYHO yUUTHIBATH JKEJAaHUE CaMOTr0 MpernojaBarens. Y Hac
MHOTO TTOCHEIIHBIX BBHIBOJIOB.

S1: Bbeuta 661 y Bac BO3BMOXXHOCTB YTO-TO U3MEHUTH?
V: Kak Y4MHOBHMK WJIM MPENOIaBaTeNb ?
S: Kak YNHOBHMK M KaK IIPENOAABaTENb.

V: Kak YMHOBHUK 5 czesall Obl MUIOTHBIN MPOEKT, TO €CTh IIOCMOTPEN 3TO Ha ONPEACICHHOM
cpe3e ¥ MocMOoTpen Obl Ha CYET yYUTEeJIeH 3a4eM OTIpaBiIATh Ha cTaxxupoBky 1000 yenosex,
eciu 20% He cipaBsITCs, 3TO ke TpaTa JIEHET, TO €CTh HaM K€ Hy»KeH 3P PEeKT yaydeHus, To
€CTb JIYYIIHi 0TOOp, U TaK k€ CHUXKaTh Harpy3ky eie oospiie. 20% 3T0 HEAOCTATOUYHO, €CITU
cpaBHuTh npenoaasatenen u3 CILA Tam 300-400 yacos, a y Hac 900 gacos, gaxe ¢ 20%
Harpy3Koi 3TOro HeAOCTATOYHO YTOOBI KAUECTBEHHO MOATOTOBUTCS YUUTHIBAS, YTO U S3BIK HE
Ha TaKOM YK BBICOKOM ypoBHe. Tak ke Hy>KHbI 00Jiee YeTKHE KPUTEPHH Ul OLIEHUBAHUS Y
Hac UX HeT. YTo Haj OLleHMBATh IPEAMET WIIH SA3BIK CEHYac 3TO BCE 3aBUCUT OT YUUTENs, HO
KaK TaKOBBIX KPUTEPHUH He NAI0T. Tak ’Ke Hy)KHO IIOHUMATh, @ BCEM JIU IEHCTBUTENBHO HYXKEH
aHIJI., HY’)KHO JIU EMY 3TO IIPENOJaBaHUE €CIIU OH ATO HE IOHUMAET, TO €CTh Ja MOTUBUPOBAThH
Ha KypChl MO’KHO, BO3MOJKHO y Hac OyJeT A3bIK 4epe3 KaKoe-TO BpeMs, HO TaK Kak cpesa
UCKYCCTBEHHAs HE {yMalo, 4TO CKOPO, U TAKMM 00pa3oM Mbl MOXEM 3aryOUTh OUY€Hb
OOJIBIITION MOTOK CTYICHTOB. XOTSI BO3MOYKHO MIPOrpaMMa ¢ aHrJ1. OyaeT y Hac 6ojee
ycriemHas 4yeM ¢ anri. Hy BoT Bam oTBeT Ha MO BOIpocHI 1o ¢ya0paiTy ecTh nporpamma
IZIe y4aT IperoAaBaTh Ka3aXCKUM S3bIK, BCE-TaKHU €I11€ HeJOCTaTOYHO CIEUAINCTOB, MHOTO
CIIOpPOB 10 IOBOJY TEPMHUHOB U T.JI.

S1: A ecTb 1M CIOKHOCTH B KOMMYHUKAIIMU C a[IMUHUCTPALME U3-3a TOTO, YTO OHHU HE
BIAAEIOT?

V: Her ckopee Bcero 6osiee cBOOOAHOE IIaBaHKUE, KOHEYHO s1 IOKA3bIBAIO COJIEPIKAHHE
JTUCITUTLIMHBI, HO BCE paBHO OoJiee Kak 0olee mo (hopMaabHBIM KPUTEPHSIM.

S1: A BOT Kak ¢ olleHuBaHMEeM? Bam roBOpUT HAYAJILCTBO TOJILKO HA aHTJI. OLICHUBAI?

V: Her 51 caM co3ziato yciaoBus OJaronpusiTHbIE Ui CTYACHTOB, S ODHEHTUPYIOCH OOJIbIIIE Ha
coJiep;kaHue, eciu s Oyay aKleHTUPOBATh TOJIBKO HA aHIJI. S MOTY YTO-TO YIIYCTHUTb.
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