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Abstracts

A case study of the language ideology within

Armenian families in Kazakhstan

This thesis is a case study which investigates the language ideology, language practices
and ethnic identity construction among Armenians who were either deported during the
Soviet regime or immigrated for other reasons to Kazakhstan. Armenians are a
multilingual speech community in Kazakhstan where the process of the language shifts
from the heritage language, Armenian, to the national and dominant languages, Kazakh
and Russian are not completed yet. The thesis investigates the connection between two
fields of research; language ideology and ethnic identity construction. The thesis presents a
case study analysis of two Armenian families using a two level conceptual framework
(macro, and micro). The observation, which was non-participatory, occurred in home
contexts during a ten days period. During these observation sessions, semi-structured
interviews regarding the maintenance of the mother tongue, attitudes and beliefs towards
language use and the social, multiliteracy and ethnic practices were conducted. The
findings indicate the connection between the macro and the micro level, where the macro
is an official language policy, economic and social factors and individual families’
language perceptions, and the micro is language practices at a home. The complexity of
Kazakhstani language situation and the rapid social, political and economic changes that
are taking place in the community make this study particularly valuable in raising

awareness of language challenges in immigrant families.
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AHaarna
Ka3zakcrangarsl apMsiH 0TOACHLIAPBIHBIH TIJIAIK HIE0JOTHACHI: Kelc-CTaau
bepinren xympicta Kazakcranfa KEHECTIK PEXKHMIHIH CalJapblHaH JKEep ayJapraH JKOHE
KOHBIC ayJapFaH apMsSHIAPIbIH TUIIIK WASOJIOTHACHI, TIIIK TOKIprOeci ®KoHe STHUKAIBIK
OiperelyiriniH KajbllTacy Mocenesnepi seprreneai. Apmsuaap Kaszakcranmarsl KenTiami
KaybIMIACTBIK, OJlap YIIIH TyFaH apMsSH TUIIHEH MEMJICKETTIK Ka3ak TuIl He OoyiMaca
Ka3ipri TaHza OacblM KeleTiH OpbIC TUIMe aybicy YpAici ol Jae asKrajaMarad.
Huccepramnusaga TUIAIK HACOJOTHS JKOHE ATHUKAIBIK Olpereinik cajiagapbl apachIHIAFbI
Oaiinanpic 3epTTeieni. 3epTTey Makpo- JKOHE MHKpPO- JCHreisepiHie KypbUIFaH
TEOPETUKAJIBIK KOHIICTILIMS HET131H/Ie €Ki apMsH 0TOachIHA KYPri3iial. 3epTTeyAiH Heri3ri
omici peTiHAe CHIPTKbl Oakpliay MalJanaHbUIIbl, O OH KYH apalbIFbIHAA aTajJMbIII
oTOachUIapbIHBIH Vi JKarnalbiHga oTTi. COHBIMEH Karap, ochl Oakplaayiap OapbIChIHIA
KapThUIail KYpbUIBIMIBIK cyXOaT OTKI3UIAl, OHBIH 3€pTTey ayMarbl - aHa TUIIH KoJijay,
MYJIBTUMOJCHN JKOHE STHHKAJIBIK, QJIEYMETTIK ToXKipuOenepai 3epTrey >KoHe Tulaep/i
naiijanaHyra JereH WIAHYIIBUIBIKTaphl MEH KaThIHACTApbIH alKbIHIAAy. AJBIHFaH
MONIMETTEpP MaKpO- XKOHE MHKpPO- JEHTeUNep/iH apachlHIarbl OalIaHBICBIH KOPCETe/l,
MYHJIa MaKpo- JCHIei1 - peCMU Tl cascaThl, SKOHOMHKAJBIK KOHE 9JIEyMETTIK (hakTopiap,
COHBIMEH Karap TiJ1 Typajbl IKipaep, ajl MHKpO- JeHreii - oTbachl ayMmarblHAA
nalJamaHblIaTRIH TUAIK TOXKIpUOE. ATaiaFaH KYMBICTBIH €peKIe KYHIBUIBIFBI KOFamaa
OOJBINT JKAaTKAH CasiCl JKOHE SKOHOMHUKAIBIK e3repicTep jkoHe KaszakcraHmarbl TUIIIK
pedopmasiap Heri3iHAe UMMUTPAHTTAp OTOACHUIAPBIHAAFBI TiJ MpoOJIeMaTapbliH IIEIIyTre

KOJIAMJIBI oCep TUTI3YIHIE.



vii

A CASE STUDY OF THE LANGUAGE IDEOLOGY

AHHOTAIUSA
SI3bIKOBast U1€0JIOTHA APMSIHCKHMX ceMei
B Ka3zaxcrane: Keiic-cTaau
Jlannass paboTa BBINIOJIHEHA B paMKaxX KeHC-CTaaW, B KOTOPOM HCCIEIYETCs SI3bIKOBas
WJICOJIOTHS, SI3bIKOBAsI MPAKTHKA U MOCTPOSCHUE dTHUYESCKON MICHTHYHOCTH CPEIId apMsH,
JIETTOPTUPOBAHHBIX COBETCKUM PEKHUMOM M UMMHUTpHpoBaBIIMX B KaszaxcraH. ApmsiHe -
9TO TOJIUSA3BIYHOE cOo00IIecTBO B Ka3zaxcrane, 111 KOTOPOTO MpoLiece Mepexo/ia ¢ poaHOro
ApPMSIHCKOTO $I3bIKa Ha TOCYJApCTBEHHBIM Ka3aXCKHUH WM JOMHHHUPYIOIIUNA PYCCKHH erre
HE 3aBepileH. B auccepTanuu uccienyeTcs CBA3b MEXKIY ABYMs OOJIACTAMHU: S3BIKOBOMN
UACOJOTHE M ATHUYECKOM UIAeHTHUYHOCThIO. Keiic, ommpasick Ha TEOPETUYECKYIO
KOHIENIINIO, COCTOAIIYI0 M3 JBYX YPOBHEH: Makpo W MHUKPO, MPOBOAMIICS Ha OCHOBE
HCCJIEIOBAHMS JIBYX apMSHCKHX ceMeil. B KkadecTBe OCHOBHOTO METO/a HUCCIIEOBAHUS
MCIIONIb30BAJIOCh BHEITHEEe HAOMIOJCHHE, KOTOPOE MPOUCXOIUIO B JOMAITHUX YCIOBHUSX
HCCIIeTyeMbIX ceMel B TeUeHHe NecsaTH THel. Bo BpeMs HaOmoieHni Takke IPOBOAUIUCH
YaCTUYHO CTPYKTYPHPOBAHHbIE MHTEPBbIO, Kacarolluecs MOAJEpKaHUsl POJHOIO S3bIKa,
BBISIBJICHUSI OTHOIIEGHUS W YOKICHHH K HWCHOIB30BAHUIO S3BIKOB U HU3YYCHHUIO
COIIMANIbHBIX, MYJIbTHUKYJIbTYPHBIX M OSTHHUYECKHX MNpaKTUK. [lomydeHHble paHHBIE
YKa3bIBalOT Ha CBSI3b MEXKAY MAaKpOo- M MHUKPO- YPOBHSIMHU, TJ€ MaKpOYpPOBEHb - 3TO
odpunManpHas S3bIKOBAs MOJUTHKA, YIKOHOMHUYECKHE M COIMAaJbHBIE (DAKTOPHI, a TaKxKe
MHEHHE WHTEPBBIOUPYEMBIX O S3BIKAX, a MHKPOYPOBEHb - OTO S3BIKOBas IPAKTHKA,
ucronp3dyemMasi B pamkax ceMbu. ColManbHbIE, TOJUTHYECKUE W HKOHOMHUYECKHE
W3MEHEHHUsI B 0OIIecTBE, a TakkKe S3BIKOBBIE pedopmbl, TpoBoauMbie B Kazaxcrane,
JIeJIAl0T 3TO MCCJIEIOBAaHHE OCOOCHHO IICHHBIM IS ITOBBIIMIEHHS OCBEIOMIICHHOCTH O

SI3BIKOBBIX Hpo6neMax cemein HMMUTPAHTOB.
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Chapter 1. Introduction

Armenian community in Kazakhstan was formed in the second half of the
nineteenth century, when the Central Asia became a part of the Russian Empire. The
number of Armenians increased in the Soviet era, during the periods of deportation and
Kazakhstan industrialization. Armenians settled in Karaganda, Kostanay, Pavlodar and
Almaty. Currently, Kazakhstan is a hostland for 25-30 thousand Armenians which are part
of 14 Armenian cultural centers. There are about ten Sunday schools where 400 pupils
learn their mother tongue and culture (Embassy of Armenian in Kazakhstan, n.d.).

The main characteristic of Kazakhstani society is a multiethnicity. However, in
practice there are only few schools with heritage language instruction, despite the fact that
around 150 nationalities live here. The dominant languages are Kazakh and Russian. Thus,
multiethnicity is a significant characteristic of Kazakhstani society but only in the recent
years the government has proclaimed multilingual education. Studying the language
practices of families with Armenian as their home language in Kazakhstan can elucidate
the processes through which immigrants’ families practice, maintain heritage language and
construct ethnic identity.

For modern world intercultural communication become a norm (Canagarajah,
2013) and immigrant families are the first institute which provides multilingualism (Wei,
2012). Parents try to raise bi/multilingual children especially in immigration contexts, but
even adults require the child to speak in the mother tongue, children usually become
passive bilinguals (Gafaranga, 2010; Luykx, 2005). Since they can use heritage language
only with family members - family speaking practices is the first and main site for
encounter with the mother tongue and for researchers is a reach field for investigation of

the language maintenance and shift. Interviewing parents and observations of family
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language practices provide a particular analytical focus on the study of language use
through which children maintain mother-tongue and construct their ethnic identity.
History of Armenian community

Historically, Armenians have been divided into two language groups: Western and
Eastern. The first group was spread in Turkey, Syria, Lebanon, Iraq, Egypt, and Jerusalem;
and the second situated in Transcaucasia and Iran (Kouymjian, 2004). Interestingly,
approximately half of the Armenian speakers (three million) live outside of the Republic of
Armenia. The biggest Armenian community is in the USA (175,000), then Iran (370,000),
Syria (299,000), Lebanon (235,000), Egypt (100,000) and in Kazakhstan there are about 30
thousands (Embassy of Armenia in Kazakhstan, n.d.). Armenian is part of the Indo-
European language family. The first written form about Armenian was founded in a
Persian inscription dating from 530 BCE. In 301 CE Armenian was the first nation where
Christianity became as the official state religion and here it separated from orthodoxy and
transformed to their own independent Armenian Apostolic Church in 551. The largest part
of Armenians developed in Cilicia (central southern Turkey) where they became culturally
and religiously closer to Europe and Caucasian Armenians which then felt convergence to
Russia (Kouymjian, 2004).

From the seventeenth century until 1915 the most important city for Armenian was
Constantinople (modern Istanbul) there were 200,000 Armenians by the end of the
nineteenth century. Most of the first printing sources in the Armenian were published in
Constantinople, outside modern Armenia (Kouymjian, 2004).

By far the most significant historical events which caused massive emigration were
the Turkish genocide against the Armenians, Soviet deportation, and political and
economical crisis in the nineties of twenty century in Armenia. Most Armenians who run

from Turkey established Armenian communities in Syria, Iran, Irag, Lebanon, Egypt,



A CASE STUDY OF THE LANGUAGE IDEOLOGY

Palestine, and the largest diaspora was formed in the West in the United States and France.
In order to strengthening the state border with Iran and Afghanistan Soviet government
decided to form limited zone and evict “unreliable elements” (Armenians) from this
territory (Karapetian, 2015, p.136). Most Armenians were deported to Kazakhstan and then
other families came during the years of industrialization. The next immigration flow from
Armenia to Kazakhstan was after the collapse of USSR when there was the economic and
political chaos.

Nowadays Armenian diaspora is a part of Kazakhstani multiethnic society. New
language policies of Kazakh language revitalization and multilingual education are very
challenging for minority families. Family language policy reflects state language policy but
through their own perception and beliefs about dominant, official and heritage languages.
The third State Program of Development and Function of Languages in the Republic of
Kazakhstan in year 2011-2020 was adopted in 2011 (Akorda, 2011). This program has
very crucial indicators which illustrate several important aspects that characterized the
language policy of Kazakhstan: first of all, despite the demands of the Kazakh nationalist
groups, proficiency in Russian is to be preserved and promoted; second, the attention to
learning English shows that the government is aware of the difficulty for a language like
Kazakh to compete with a global language, and learning English is promoted without harm
to the levels of Kazakh and Russian; third, creating the conditions for ethnic minorities to
study in their national language will increase the overall cultural and educational level of
the society. Thus, Armenian families in Kazakhstan have the conditions to learn Kazakh,
Russian and maintain the mother tongue.

It is remarkable to investigate parents’ language ideologies in relation to Armenian
immigrant families, because there is a gap in the sociolinguistic researches. The Armenian

immigrant identity has had little investigation especially in the Post-Soviet context.
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Western researchers (Boivin, 2015; Lavoie & Houle 2015; Phinney, Romero, Nava &
Huang, 2001) investigate language practices, ideology and ethnic identity among
immigrants who had come to country voluntarily. However, there are only a few studies
about immigrants who were forced by colonial government to a new home country. Also,
there are not any works which examine Kazakhstani minorities in the context of
maintaining the mother tongue and constructing ethnic identity in the context where
Russian is dominant language and the government proclaims revitalization of Kazakh.
Moreover, recent ethnic minorities’ studies in Kazakhstan were not conducted among the
Armenians (Ahn & Smagulova, 2016).

The research problem is that immigrant families living in Kazakhstan have
different attitudes towards language use, some of them have experienced language shift
from minority languages to Russian or Kazakh, while others maintain their mother tongue.
Limited number of studies was done before to examine Post-Soviet parents’ attitudes
towards the maintenance of mother tongue and the factors which influence these
phenomena. In Kazakhstani context researches on minority language maintenance were
done through the point of official language policy or school education, but there are no
studies which explore family language ideology and policy.

The Purpose of the Study

This thesis is a sociolinguistic study of the language ideology among deported by
Soviet regime Armenians and immigrants Armenians. Armenians is a small multilingual
diaspora in Kazakhstan which tries to maintain their mother tongue in society where
Russian is dominant and Kazakh is national languages. This study focuses on family
language practices, attitudes towards language use and ethnic identity construction in
Kazakhstani context. Nowadays, due to the language trilingual policy in Kazakhstan,

Russian, English and Kazakh as a means of communication are becoming increasingly
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more important for children language development. Thus, the members of Armenian
families try to hold a balance between symbolic values of heritage Armenian language,
pragmatic values of the Kazakh, Russian and English languages, as well as their own
language proficiency.

The present thesis combines the insights gained from family language policy
studies (Curdt-Christiansen, 2009; 2016; Fogle, 2013; King, Fogle & Logan-Terry, 2008;
Liddicoat & Taylor-Leech, 2015) and identity construction studies (Leah, 2009; Yazedjian,
2008) within the larger field of interactional sociolinguistics. Using detailed analyses of
families’ everyday interactions, it aims to shed light on the role of family language
practices in the processes of maintenance the mother tongue and ethnic identity
construction. Researchers (Curdt-Christiansen, 2009; Evans, Shaw & Bell, 2000; Galindo
& Sheldon, 2012) emphasis that people learn language not only in the formal classroom set
but also there are huge influences from the home environment. Nowadays, new technology
rage the concept of home environment which include books, television, radio, music, and
other traditional objects as well as everyday Skype interactions with homeland, browsing
websites and social network. Therefore, modern children construct their ethnic identity through
traditional form of language practices and multiliteracy ethnic and digital practices.
Furthermore, new technology influences parents’ language ideology which become more open
to be/multilingualism.

The case study explores family members’ interactions among two Armenian
immigrant families in Kazakhstan. The families perceive Armenian, as their mother tongue
and Russian and Kazakh are dominant languages. Each of the families has one pre/school-
age children who were born in Kazakhstan. The parents have a good knowledge of Russian
because Armenia was the part of Russian empire from 19 century and they were under the
policy of Russification. The present thesis investigates the families’ language practices and

policies. Thus far, studies of family language policy, language maintenance and shift have
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largely focused on parental views and attitudes towards bi/multilingualism and parental
perception to children’s language use. However, my purpose is to explore how parents
attitudes and beliefs towards language use influences constructing ethnic identity.

The present thesis aim is to contribute to a deeper understanding of identity
construction by investigating family language practices, language policies with a particular
focus on children’s participation and language choices in family interactions. By analyzing
data collected through interviews, observations the study examines family language
practices and policies as they are constituted, negotiated and established in parent-child
encounters in Armenian families in Kazakhstan. Investigation of Armenian families’
language practices in their past and present communities, this study expands the
perspective on immigrant families’ educational practices beyond the local context. This
study highlights the variations in immigrant populations in Kazakhstan and vyields
understandings of their diverse language practices and identities. Such understandings are
critical in providing better opportunities for children in Kazakhstani social system, many of
whom are increasingly diverse in terms of languages and cultures of origin.

Research questions

This study is guided by the following research question:

What are languages and practices used in Armenian families?

What are families’ attitudes towards and beliefs about language use?
How do the language ideology influences construct ethnic identity?
Significance and contribution

Significance of this study is to show the voices of “language users” and it should have
been taken into consideration. This is important not only for the local Kazakhstani context but

also for the globalised world where immigrants face with many language issues.
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Contributions of this study include furthering of the sociolinguistic research on
language ideologies, language policy planning and education of minority groups. This
work is also significant for the study of Armenian diaspora in Kazakhstan, providing the
first sociolinguistic investigation of Armenian’s heritage language, language ideology and
ethnic identity. The policy makers and educators can use it in developing a program of the
maintain heritage language and opening ethnic schools or implementing special
educational program for immigrant families.

Thesis outline

The chapters of my study were building according to the requirements of the
structure of the Master thesis in Nazarbaev University. The Chapter two is “Literature
review” where I present theoretical framework of my study. This chapter | divided for six
parts: 1. Introduction; 2. Family Language ideology; 3. Armenian language maintenance;
4. Language practices; 5. Ethnic identity; and 6. Conceptual framework. In the first part |
give definition of family language ideology and policy. Then I discus explicit and implicit
nature of language ideology, in the next part | review some theoretical and empirical
studies related to the field of language maintenance and shift. The fourth part describes the
concept of language practices which also include social and multiliteracy practices. The
fifth part is reviewing of ethnic identity that has been conducted among Armenian and
other minorities groups.

The Chapter three - Methodology, introduces the research background, research
design, site, participants, date collection instruments and anonymity and confidentiality
procedure. It also delineates the data collection process and the data analysis process in
some detail in order to show the empirical basis of my study and the validity of the study. I
begin with the discussion of rationality of using case study research design. Then |

describe data collection instruments, semi-structured interviews and non-participatory
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observations, which I use in research. In the next section, | introduce my data collection
procedure, which was done during 10 days according to ethic norms. Then | describe the
process of analyzing the data and how findings were coded.

The next Chapter four - Findings presents the results that investigate the language
situation among the two Armenian families. In this chapter | answer to my first research
question: What are languages and practices used in Armenian family? | describe languages
which are presented in families, assessment of parents and children language proficiency
and analyze language practices.

The Chapter five - Discussion includes analysis of the findings that deals with the
language use in different domains, language attitudes towards mother tongue, Kazakh and
Russian and the factors that support the use of these languages. In this chapter | answer for
my second and third research questions (What are families’ attitudes towards and beliefs
about language use? How do language ideology influences construct ethnic identity?),
because these questions connected with interpretation and discussion. These findings are
discussed in light of the literature reviewed in chapter two.

Finally, I conclude my thesis (Chapter six) with a discussion where | write about

the research limitations and future implications.
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Chapter 2. Literature review

Introduction to the fields of research

In this chapter, | present a literature review for a case study, and it is a theoretical
platform for the analysis of findings. | first introduce a family language ideology and
policy which are employed in the study. This concept was explored from two perspectives:
explicit and implicit language ideology. Then I discuss the issues of Armenian language
maintenance and language shift. In the next section, | investigate different types of
language practices such as social, multiliteracy ethnic and digital practices, and finally |
explore ethnic identity among the Armenians. Also, | want to presents several terms
connected with language ideology and policy, there are language maintenance and
language shift. According to Ferguson, Heath and Hwang (1981) language maintenance is
“the preservation of the use of a language by a speech community under conditions where
there is a possibility of shift to another language” and language shift is “the change in
regular use or mother-tongue status of one language to another in a speech community”
(p.530). Therefore, Ferguson’s definitions of language maintenance and language shift are
used in my analysis of language ideology and policy.
Family Language ideology

While historically, researchers (Creese & Blackledge, 2011; Farr & Song, 2011;
Ricento, 2013) explore the concept of language policy and ideology in public or
institutional context (school or organizations), there is less attention among the academics
on home or family content. According to Fishman (1991), the family has protective
function from the outside pressures and even if the role of urban family as a main
socialization agent is decreased, it is “the most common and inescapable basis of mother

tongue transmission, bonding, use and stabilization” (as cited in Kopeliovich, 2010, p.163).



10
A CASE STUDY OF THE LANGUAGE IDEOLOGY

In other words, family is a main institute which not only protects children but also teaches
them language.

Kayam and Hirsch (2013) write that family language policy is a process whereby
family members claim their authority of language practices at home. King, Fogle and
Logan-Terry (2008) suggest that family language policy approaches should be used in the
investigation of home language maintenance and in the process of encouraging heritage
language learners. They claim that family language policy is everyday interaction between
community members according to their beliefs and aims to shift language. Traditionally,
the theory of language policy was divided into three subtopics: status planning (the
functions of language), corpus planning (the forms of language), and acquisition planning
(the teaching and learning of language) (Cooper 1989; Kloss 1969 as cited in King, Fogle
& Logan-Terry, 2008). The same structure can be used in the family language policy. For
instance, parents make a decisions about “when to use” Russian or Armenian with their
children (status planning), “which variety” of Armenian and “literacy activities” (corpus
planning), and “how and when to formally or informally instruct the language” (acquisition
planning) (King, Fogle & Logan-Terry, 2008, p.910).

Explicit language ideology. Woolard (1998) gives a definition where he
emphasizes the explicit and implicit nature of language ideology, as “representations,
whether explicit or implicit, that construe the intersection of language and human beings in
a social world are what we mean by “language ideology” (as cited in Farr & Song, 2011,
p.651). Farr and Song (2011) write that language ideology is a wide concept which
includes social and cultural characteristics of community, citizenship, morality and
traditional value.

Liddicoat and Taylor-Leech (2015) claim that two ideological positions have come

to exist in parallel in the last several decades around the world. There were standard
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language ideology and ideology of linguistic diversity (multilingual ideology). These
conceptions can be simultaneously present in one society, where one engages speakers of
minority language and other tries to limit diversity by the promoting ideology of effective
communication or creating unified national identity. Wiley and Lukes (1996) described
standard language ideology as increasing the position of language which is spoken by the
dominant group in society (high status) while other variety of languages have low status
(as cited in Ricento, 2013).

The ideology of multilingualism was promoted by UNESCO in 1953 where it
declared “it is axiomatic that the best medium for teaching a child is his/her mother
tongue”. In the policy of language diversification, this argument is favored and as a result
of it, multilingual ideology focuses on human capital development rather than national
identity (Liddicoat & Taylor-Leech, 2015). In contrast, the standard language ideology is
constructed around the point that people can easily integrate into society and they will have
equal opportunity in the labor market (Shohamy, 2007). Tuominen (1999) writes that as a
result of explicit language ideology children in multilingual family try to teach their
parents to “speak the same language as the rest of America” (as cited in King, Fogle &
Logan-Terry, 2008, p.913). In this case, the standard language ideology replaces the
ideology by maintaining the minority language. Ricento (2013) in his work “Language
Policy, Ideology, and Attitudes in English-Dominant Countries” criticizes the ideology of
using one language and writes that this ideology works against the social and national
interest. He claims that international trade needs flexible multilingual speakers and
country’s security also demands increase of competent speakers of other languages.

Curdt-Christiansen (2009) illustrates that language ideology has strong connection
with language policy and economical, political, socio-cultural and linguistic factors. These

factors as well as parental educational experience construct context of family language
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policy. She emphasizes that these factors are interdependent and can impact on the
individual belief system. Political factors include equal rights and capabilities to education,
civil activity and participation (Tollefson, 2006). For example, some families see the
promotion of heritage language education as their human rights, others as limit to
participate in socio-political life (Pennycook, 2002). Economic factors are connected with
a language and an opportunity of earning money or getting high salary. Cultural factors
represent the symbolic value of language (Baker, 2006). Social factors are closely
connected with economic, and its influence to social mobility (Hornberger, 2003). Parental
expectations are beliefs and goals about their children’s multilingual development and
education. Parents’ expectations connect with their social, cultural, historical background
and educational beliefs and feelings, there are also their socialization experience and miss
opportunities (Curdt-Christiansen, 2008; Gee, 2005). Thus, all these explicit factors
(economical, political, socio-cultural and linguistic) formed family language ideology and
policy and then language ideology and policy acquire implicit characteristic.

Implicit language ideology. When immigrants arrive in a new country they try to
maintain their mother tongue or shift to dominant language and it depends on their
attitudes towards the languages and this is implicit characteristic of their language ideology
which | want to discuss. Spolsky (2004) shows family language policy from the different
perspective. The first is language ideology which include beliefs and attitudes towards
language use. The second is language management where family member make a rule
about appropriate language use. Finally, he defines language practices as a choice of
words, sounds, grammar or language in each conversation. In family this is a way of
communication among parents and children. According to Shohamy (2006) language

policy is the part of ideology and practice. Language ideology includes both explicit and
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implicit characteristic which are created by both official policies and practices. Thus, the
implicit nature of language ideology is families’ beliefs and practices.

Schiffman (1996) emphasizes the importance of beliefs that people have about
language and it becomes the root for their language policy. Language beliefs are the
perception about value of language and its status in the community as well as attitudes of
the culture which is associated with this language. Thus, if parents have positive thoughts
about own language they try to promote it with their children.

Curdt-Christiansen (2009) explains language ideology is a brick to construct family
language policy. She divides language policy for two levels: macro and micro, where the
first includes political ideology and economic involvement; the second is home literacy
environment, parents’ education and language experience. Parents create literacy
environment according to their attitudes towards language use, but there are also the media
and social aspects which also impact on this process. Her findings show that for Chinese
immigrant families in Quebec, despite on official multilingualism ideology, “the implicit
message is that speaking a minority language cannot provide access to equal opportunity
for education and social mobility” (p.362). However, parents have positive attitudes about
economical value of speaking three languages (English, French and Chinese). Chinese
families think that knowledge of three languages is a human capital which brings great
career and job opportunity for their children. Another Curdt-Christiansen’s article (2016)
shows that in Singapor context explicit policy requires studying both English and the
mother tongue, but most jobs in the public and privet sectors require only English. She
conducted research among three multilingual families in Singapore representing three
ethnic groups — Chinese, Malay and Indian. She interviewed and observed families during
six month and her findings showed that families have hierarchically thought about

language use in Singapore, where English is the first, then Mandarin and Hokkien. These
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findings cohere with Kazakhstani situation, where Russian is more required language in
the private and public sectors (Dave, 2007).

Informed by the studies of language ideology, | see family language ideology as a
tool to language shift or maintenance, interacting with explicit factors such as policy,
economy, culture and implicit personal attitudes and beliefs.  The following section
provides the discussion of the language maintenance particular in the field of Armenian
community around the world.

Armenian language maintenance

At the outset | want to define terms which | use in research related to language and
ethnicity. One of the popular terms related to minority languages is heritage language.
Rothman (2009) defines “heritage language is a language spoken at home or otherwise
readily available to young children, and ... is not a dominant language of the larger
(national) society” (p.156). However, there can be differences between the parent’s native
language and heritage language. For example, Chinese parents who speak a Wu-dialect
with their parents might speak Cantonese with their partner and Mandarin (Li & Hua 2010)
with their children. Thus, in some cases heritage language may not be the native language
of the parents. There is a reason why | do not employ this term. The term which | want to
use in my thesis is “mother tongue”. I will explore this definition for two reasons: first,
because | found article which investigated language use of the Armenian community in the
Post-Soviet country (Georgia) where the findings show that Armenians “recognize the
language of their own nationality as the mother tongue,” (Kobaidze, 2009, p. 12); and
second, because it is more appropriate in the Armenian traditional context where mothers
stay at home and nurture children. (Osipov, 2011).

The most popular definition of language shift was given by Fishman. Language

shift is about “changing patterns of language use”, where patterns are the language
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varieties which people use to revitalize language (Fishman, 1972). Language shift is the
process when people in the particular community try to speak another language or
dominant language and the next generation does not speak parent’s language (language
lost). Conversely, language maintenance is when a language continues to be used by the
next generation despite the other languages which are being spoken in this community.
According to Edwards (2004) there are five causes why families maintain their mother
tongue: firstly, communication with household; secondly, traditional literature, music and
history are transmitted to the next generation; thirdly, religious activities; fourthly,
advantages of bilingualism; and finally, job opportunities in a globalised world. On the
contrary, Casey and Dustmann (2008) emphasize the reason why some families cease to
use their mother-tongue, for instance, some minorities think that speaking of their language
may be associated with poor labor market outcomes. Consequently, minorities have to
make a decision about maintain their mother-tongue or shift to dominant language and it
depend on many factors, such as history, country context, socio-economical and political
situation and others.

Armenians live in many countries and | found different studies which show the
results of the mother-tongue maintaining or language shift. Al-Khatib (2001) focused on
the language shift among the Armenians of Jordan. In his study the researcher used a
sample of 110 subjects to fill out a questionnaire about their language use. The results of
the study showed that the Armenians of Jordan is in a process of language shift toward
Arabic, the dominant language. However, they use their proper Armenian names, which
shows that they still identify as Armenian and they believe that if they use their names their
culture will continue to survive.

Kobaidze (2009) explored 160 Armenians pupils who live in Georgia. He made

comparative analysis between Armenian students who studying at the ethnic schools and
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Armenians who studying at Russian medium of instruction schools. His findings show that
in Georgia Armenian respondents studying at Russian schools consider Armenian to be
their mother tongue and they continue to maintain their language and culture.

Both articles have different results although Armenians in these countries are the
refugees and immigrants from Turkey and Iran and they live in the host country more than
century years. However, the language policy of Jordan and Georgia is different and this is
the main reason which impacts on results. For example, the Soviet government provided
the policy of developing ethnic languages and Georgia has retained it, in opposite Jordan
does not have Armenian minority schools. Thus, in one country, Armenians continue to
maintain their language and in another the language is being lost. Therefore, in the thesis
investigating the mother tongue maintenance for the Kazakhstani context is more
appropriate, and there is a language shift towards dominant language Kazakh or Russian.

Taken together, the reviewed studies have yielded into the concept of language shift
and maintenance. In the next section | discuss the researches which enhance our
understanding of how language practices are established in the families.

Language practices

In this case study | want to investigate language practices in the family context. The
family context is informal home environment which is also affected by local community
and official language policy. Wishard (2005) defines family language practices as
storytelling activities, language usage preferences, and parental beliefs toward language
use. However, these types of practices covered only social and literacy context, but I want
to expand my investigation with ethnic and digital practices.

Social language practices. Social language practices have the interdisciplinary
nature and connect with language studies, sociolinguistic, communication and other

sciences. Many researchers explore social language practices from two perspectives: the
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first is through school context (Creese & Blackledge, 2011; Lavoie & Houle, 2015); and
the second connects with home or community environment (Gafaranga, 2010; King &
Fogle, 2006). The authors suppose that maintaining the mother tongue or L1 is necessary
for effective interaction within a family or community; however, the knowledge of
dominant language is important for school performance (Kohnert, Yim, Nett, Kan, &
Duran, 2005; Stipek, 2001). Social practices in school context are referred to as basic
interpersonal communication skills (BICS) or to cognitive academic language proficiency
(CALP). BICS are language skills for social communication. It is everyday language
practices which people use in social situations (Haynes, 2007). For example, BICS are
spoken by non-native people in the communicating with native speakers and this
interaction does not require academic or standard English (Bonenfant, n.d.). CALP is
academic language, which includes listening, reading, writing and speaking subjects. A
high level of CALP indicates schooling success (Haynes, 2007). However, for this study,
though I am aware of these theories, they will not be applied in this thesis, because in order
to answer the research questions | should explain the language practices at home. Curdt-
Christiansen (2016) defines language practices from parental discourse strategy and home
language models. Lanza (2007) writes about five discourse strategies, there are minimal
grasp, expressed guess, repetition, move on and code-switch. Minimal grasp is strategy
when parents show that they do not understand a child and then they ask the child to repeat
the phrase in his/her language. Expressed Guess is when parents simplify questions for
yes/no question or just ask “what” in their native language. The next is repetition strategy
where parents repeat children’s message in other language. The fourth one, move on
strategy shows, that parents accept children’s language choice and code-mixing. The last
strategy is code-switch when parents give a permission to use two or more languages in

speech. These strategies parents use according to their decision about engagement of
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language practices at home. Parents try to develop children language proficiency through
the home literacy activities such as shared book reading, parent-child conversations and
through playing games (Evan, Shaw & Bell, 2000; Galindo & Sheldon, 2012). These
language practices increase children’s knowledge about their environment and develop
their ability to connect with groups (Purcell-Gates Jacobson & Degener, 2004).

Therefore, social language practices involve three types of practices: traditional
text-based practices, interaction within local and ethnic community, and multimodal
literacy practices. These types of social language practices will be discussed in greater
detail in Chapter Four under interview and observation data collection tools.

Multiliteracy practices. Communication practices have been changed in the 21st
century due to factors, such as digital technology; moreover, the current literacy practices
become multimodal and diverse in terms of visual, audio, spatial, behavioural, and gestural
modes (The New London Group, 1996). The multiliteracy practices involve images,
music, art and craft, facial expressions, finger games, color choice, and many other thinks
which create home environment. (Boivin, Albakri, Yunus, Mohammed & Muniandy,
2014). Therefore, in this study | explore multiliteracy practices which connect or construct
ethnic identity. As | mention above Leah (2009) defined language as the main part of
ethnic identity construction. However, here | want to suggest the approach which treats
ethnic practices as analogous to language values. Edensor (2002) in his book describes
how the home environment influences on identity construction. He emphasizes “the
construction of home, like the nation, is integral to the boundaries of space-making, specifying
the enclosed realm of the “private” in contradistinction to the National Identity “public”, and
the national as distinct from the space of the “other” (p.57). Edensor (2002) remind us that
country provide national identity, while home is space where people create and represent

their own identity. Chevalier (1998) emphasizes the importance of space-making at home
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which reflects ethnic particularities. For example, for French people, the kitchen is the
most symbolic space, similar the garden for the English and people try to furnish this space
with ethnic objects which I call multiliteracy practices. Edensor considers that people grow
up relating to “forms of object-centred expertise persist as practices passed down over time
so that particular skills are sedimented in particular cultures” (p.105). There are everyday
articles such as food, garments, crafts and other objects for the home. These domestic
artifacts have important meaning for identity. Rowlands (1993) proposes that heirlooms,
souvenirs and photographs have symbolic value and keep past experience for the future
generation. Also, in the field of home environment Edensor (2002) emphasizes the role of
radio and TV, which create domestic soundscapes and can be deeply embedded in
everyday life and in ethnic identity construction.

In order to investigate ethnic, cultural and social literacy practices Boivin (2015)
suggests using the term “peripheral ritualized practices” and she explains it as non-learning
practices. These multiliteracy practices are “ritually performed in a specific context” (p.5)
and connected with their ethnicity or culture or even more with religion. She emphasizes
that you can explore these practices only through ethnographic observation and, for
instance, in Armenian family it can be observation of celebrating New Year and connected
with this holiday their special dishes, clothes and traditional practices.

The evidence presented in this section suggests that | have to assess and observe
Armenian families’ home environment, especially space-making, soundscape, what radio
and TV channels they listen to and watch, what kind of ethnic heirlooms, souvenirs and
photographs parents use to decorate their house, what they eat and dress during the
celebration of the national, religious or other holidays.

Chen (2012) writes that the globalization impacts on people’s ethnic and cultural

values which they transfer from one country to another through media, internet and other
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telecommunication tools. Nowadays, the internet has become an important source of
entertainment and an important tool for communicating with friends and family members
(Baruah, 2012). Multiliteracy practices increase the amount of interaction between people
in different region and cultures, through the internet (such as Skype) relatives can meet
each other more frequently. It is noted that, “the use of new media is shaking the root of
cultural identity by weakening or strengthening the intensity of the relationship between
people and community” (Hampton & Wellman, 1999; Singh, 2010 as cited in Chen, 2012,
p.5).

Chen’s (2010) article demonstrates dependency between immigrants living in the
host country and communication. He found that the longer immigrants have stayed in a
host country the more they interact with the host nation through the internet, but they
decrease the use of the original country’s websites. Similarly, with some difference,
Sawyer and Chen (2012) noticed how international students use social media and how it
help them in the adaptation process. The results show that students through new
technologies connect with people from both home and host countries. Students try to keep
relationships with people from the home country because they feel the need of the support.
Then, when they feel more comfortable in a new environment, they increase the
interconnection with people from the host country, which help them to integrate into the
new society. However, in my thesis, |1 do not investigate how new technology influences
immigrants’ integration and adaptation process. In my desertation I use multiliteracy as an
approach to explain how a new way of communication between the home and the host
country develops Armenian children’s ethnic identity and language acquisition of the

mother tongue.
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Ethnic identity

The concept of ethnic identity is defined in many different ways across disciplines.
Broadly, ethnic identity refers to the term of self-identification in a particular ethnic group
(Chandra, 2006; Phinney, Horenczyk, Liebkind, & Vedder, 2001). Turner and Tajfel
(1986) develop Social Identity Theory, where they explain that people “first categorize
themselves into groups, then identify themselves within a certain group” (as cited in
Phinney, Horenczyk, Liebkind, & Vedder, 2001). Also authors consider ethnic identity in
the close connection with the acculturation and assimilation processes (Dimitrova, R.,
Bender, Chasiotis, & Vijver, 2013; Liebkind, 2001;). Leah (2009) writes that “the most
outstanding characteristic of the ethnical group is the feeling of ethnical identity with a
common cultural tradition, with common specific language, customs and religion”
(p.1131).

In this thesis the most important concept is the relationship between language and
ethnic identity. According to Belz (2002) identity and language has “an intimate and
mutually constructive relation” (p.16); Curdt-Cristiansen (2009) emphasizes the symbolic
value of language and considers identity which is “constructed, defined, and framed by the
language we use” (p.365).

Ani Yazedjian (2008) interviewed 33 Armenian participants who are 11-16 years
old, in an urban area in the Midwest of the USA. The study shows that Armenians see
language as the main tool for the survival the Armenian culture and identity. They believe
if the language is not passed to the next generation it would be total assimilation.
Karapetian (2014) in his dissertation about Eastern Armenian Heritage Language Speakers
in Los Angeles interviewed 27 heritage language learners enrolled in a beginning Eastern
Armenian course. His findings show that “knowledge of the Armenian language is a

necessary precondition to claiming Armenian identity”.
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In opposite, Ann Bakalian (1993) in her book “Armenian Americans: From Being
to Feeling Armenian” writes that each next generation of Armenian-Americans becomes
distanced from their original identity. “The generational change is from "being" Armenian
to "feeling" Armenian” (p.6). “Being” Armenian understands as sharing the language, life
style, common culture and living within predominately in Armenian sets (from marriage to
friendship). “Feeling” Armenians is how the author claims American born generation.
Armenian-Americans do not use their mother tongue for everyday communication and
ethnic identity refers to symbolic representation such as frequent participation in religious
services or in the cultural activities. Nevertheless, Bakalian argued that Armenian-
Americans across all generations have strong ethnic identity towards Armenian, they are
proud to be Armenian; they do not lose their identity but transform it. Phinney, Romero,
Nava, and Huang (2001) constructed a model of the influences on ethnic identity among
adolescents in immigrant families. They explored adolescents and their parents from 81
Armenian, 47 Vietnamese, and 88 Mexican families. According to them “Armenians were
the only group in which parental cultural maintenance directly influenced to ethnic
identity, in addition to its indirect influence via language” (p.148). Many Armenian parents
sent their children to Armenian language school in order to maintenance their culture.
There are students who learn not only their ethnic language but also create the relationship
with their ethnic peers. Phinney, Romero, Nava, and Huang (2001) point out, that “parents,
peers, and language thus form a cluster of variables reinforcing the ethnic culture and
ethnic identity” (p.149).

Therefore, this thesis explores the construction of identity from two perspectives,
language maintenance and cultural representation. The question of assimilation and
acculturation is not the focus as within the U.S. Armenian immigrant community because

the Kazakhstani context is slightly different. Our immigrants are Armenian in the first or
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second generation and they do not lose their connection with their homeland. Also,
Armenians in Kazakhstan during the Soviet period were affected by the same Russian
domination language policy as the rest of the country.
Conceptual framework

This thesis is a case study where | explore family language ideology, language
practices and ethnic identity among two Armenian families. | conducted individual
interviews, however | assess not only individual attitudes and beliefs but also | consider
family as unit. Therefore, the assessment in this study, generally applicable to each family
and also provides the individual differences. To analyze data a conceptual framework was
designed in a two level model. The first is macro level and includes family language
ideology which focuses on issues such as political ideology, economical, cultural and
social perspectives. The second is micro level which consists of language practices and
ethnic identity. There are micro-issues, such as community (local and ethnic), multiliteracy
and home language environment. The macro factors that emerged from the case study data
were explicit language ideology (Liddicoat & Taylor-Leech, 2015; Ricento, 2013), and
implicit language ideology (Curdt-Christiansen, 2016; King, Fogle & Logan-Terry, 2008;
Spolsky, 2004). Language practices and ethnic identity emerged at the micro level (Boivin,
2015; Gafaranga, 2010; King & Fogle, 2006). The approach of home language
environment (Chen, 2011; Curdt-Christiansen, 2009) is the main concept which reflects the

macro and micro levels.
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Chapter 3. Methodology

The research takes the form of a case study in which parents, grandparents with
children take part in interviews and non-participatory observation. As this study is a case
analysis, the research design, data techniques and participant selection require clarification.
In this chapter, | describe the population and the sample of the study, the research
instruments, their validity and reliability. Furthermore, I list the procedures that | have
followed in conducting this research. Finally, this chapter discusses problems that arose
during this research, the study’s limitations and ethical considerations.
3.1 Research Design

The research design is a case study. | chose the case study because this method
focuses on the social context (immigrant family) with a case (Armenian families) and helps
to investigate problems (language practices, language ideology and ethnic identity) in its
actual environment (Kazakhstani context). As Yin (2003) says “case study is an empirical
inquiry that investigates a contemporary phenomenon within its real life context” (p.13-
14). The case study is important if researcher wants to explore issues in depth, to see
different angles of the problem through interconnection and observation. Obviously,
researchers (Boivin, 2013; Curdt-Christiansen, 2016; Haque, 2011) which conduct their
study in the family context use ethnographic research design, but due to the time limitation
I could not apply this approach fully. However | use ethnographic observation in order to
answer my second and third research questions. To answer research questions | use semi-
structured interviews and non-participatory observations. Interviews help me to answer the
questions “what” (What are languages and practices used in Armenian family? What are
families’ attitudes towards and beliefs about language use?) and observations for the
question “how” (How do the language ideology influences construct ethnic identity?).

However, language practices are personal and as a mother trying to help her children
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maintain their language while obtaining Russian and English | understand how parents
feel. Therefore, my questions were open-ended and carefully worded not to make the
participants feel defensive. Instead, | discussed with them and co-construct with them how
they feel about language, cultural practices, and identity. This occurred in order to allow
their voices to be heard. Thus, these instruments helped me to find a link between a
phenomenon and the context in which it is occurring.

This research is analysis of language maintenance and ethnic identity among two
Armenian families. To analyze data a conceptual framework was divided into two parts.
The first is macro level and includes family language ideology. The second is micro level
which consists of language practices and ethnic identity. In order to make analysis of two
Armenian families | first investigate: historical background; defining the terminology of
mother tongue, language shift, and language practices. Then | explore language ideology,
language home environment and how it influences constructing ethnic identity.
Participants

To sample individuals of the study and research site, I have assigned particular
criteria. According to Cohen, Manion and Morrison (2011), to sample the valid and
reliable individuals and research site researchers have to choose them in accordance with
research question which they are interested in that study. Due to the research questions my
respondents were the two Armenian families from urban area in the North of Kazakhstan.
I had Armenian gatekeeper who helped me to find families and to be acceptable here. The
gatekeeper was a young adult woman who does not have authority in Armenian
community, thus she only tried to find voluntary families for my research according to the
sampling criteria. The gatekeeper did not participate in the research and in order to keep
confidentiality of my participants | asked her not to share any information about them.

Moreover, the gatekeeper did not have any access to the field notes or any types of data
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collected. Furthermore, the gatekeeper was instructed about the importance of
confidentiality is in this situation.

The participants know Russian due to the fact that they live in the Russian speaking
community, thus | took interviews in Russian. Two sets of families in which both parents
is Armenian, and who live in Kazakhstan more than 10 years took part in this study. They
were from different generation. The first was a family where father and mother about 30
with two children and the second was a family which includes a young mother,
grandparents and a child. The socio-economic families’ backgrounds were not necessary
for my research, thus | did not include it in my variable.

In the scope of this study I used convenience sampling method to choose families
and sites. It is the availability of sample groups and sites. Convenience sampling is the
non-probability sampling strategy which is appropriate for small study (Cohen, Manion &
Morrison, 2003). The main limitation of the convenience sampling is that | cannot
generalize the findings of this study to the whole ethnic Armenian population in
Kazakhstan. Creswell (2014) states that representative of the population cannot be
achieved by this sampling. Thus, | am aware of this sampling limits and generalization of
findings. That is why | have accurately selected these participants according to the
sampling criteria which were mentioned above. Also my sampling is convenient because
Armenian community is small and the main reason for choosing families was availability
and the quickness. | had only two weeks for data collection.

Finally, it is important to note that there are several Armenian communities scattered
throughout Kazakhstan. When writing my thesis the geographical region, employment, and
any other details which could identify the participants have been kept confidential. The
names of the participants are changed and any identifying characteristics are kept hidden.

This is to ensure that no harm or risk will come to the participants.
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Research site

| conducted this research in a town situated in the North of Kazakhstan. The reason,
why | chose this town, is because | am from the North of Kazakhstan, thus it was easier for
me to recruit participants. However, | have never had direct relations with Armenians and
my gatekeeper is a person who voluntarily agreed to help me. Thus, I think, I can avoid
bias in research.
Data collection instruments

In this research, two instruments were used to gather data: semi-structured
interview and non-participatory observation. Researchers (Bryman, 2008; Fontana & Frey,
2000) say that an interview is a more appropriate tool to collect data in social science. |
interviewed only parents and grandmother because through them I could get information
which helps me to answer to my first two research questions. Then | conducted non-
participatory observations of children’s language practices according to the CITI training
ethics procedure in order to answer to the third question. It should be noted that there were
no interviews, discussions or interaction with the children. The observations occurred
during the interviewing of the parents. In addition, the children were verbally informed that
they have the right to ask not to be observed. Also semi-structured face-to-face interviews
helped me to cover all the issues that |1 need and in the same time it gave me flexibility to
add something new depend on topic. Interviews which consisted of two parts were
conducted only in Russian because | do not speak Armenian; the first part of the interview
included the questions about parents’ background and the second part was about language
practices at home, language ideology and policy. Parents gave me the permission to record
interviews and also | took some notes. These notes are kept in a locked secure storage
facility and will be destroy after the research is complete. Digital notes are kept on a

secured password protected server. |1 used home observations to see real language
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practices, how family beliefs correspond to language policy. | could not observe families in
any other context because this town does not have Armenian cultural center and | did not
have enough time to vary observation context.
Process of Data Collection

During two months before starting data collection, I consulted with my gatekeeper.
To this concern | piloted the interview questions to fellow students for eliciting questions
and responses in which respondents could add some details. Also, this test was used to
examine accuracy of questions and answers in the interview. As Newby ( 2010) stated
piloting pre-test questionnaire is useful to examine and avoid leading or respondent-
influencing questions, to elicit the questions of lack clarity or questions where respondents
could add some details.

| have taken the CITI training to ensure proper ethics protocols are met and to
provide me with the understanding of child and participant rights regarding observation
and interview.

| collected data during ten days and about two-three days in each family according
to their employments. | tried to come in different time to be more accurate in data
collection. I spent more time on the weekend because is time when all family together and
I could gather more information for my research. | interviewed only parents however since
children were present. Initially the family’s members were given an informed consent
form and | verbally explained the research. In addition, | verbally informed the children
using age appropriate language about the rights they have and how the research is
voluntary (see Appendix C). | prepared verbal consent form for children and in the
beginning I asked parents’ permission to make non-participatory observation and then

orally explained to children that I do not economically, socially or psychologically harm
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them and they can leave room in any time. All information about family will be destroyed
after data analysis and participants’ names and the name of town will be change.

At first | interviewed parents in Russian (first day). During these interviews I
observed home environment and children’s language activities. I did not interact with the
children. 1 was just observing to verify participants’ statements and to allow the
participants’ voices to be heard. For non-participatory observation | prepared observation
protocol (see Appendix E) where | made notes; all protocols will be destroyed after the
data analysis. Before starting the collection | spoke with parents about my research, gave
them consent form, explained the anonymity and confidentiality procedure, my aim and
definitions of relevant concepts such as the family language ideology/policy. Also | told
them that they could leave research at anytime without being harmed economically,
socially or psychologically.

Data analysis

In order to analyze qualitative data which come through semi-structured interviews
and observations | use coding procedure. At first, | transferred audio files of interviews and
observation notes to my laptop where | sorted the data from each family into a separate
file. 1 began from the transcribing of interviews, and then | described each of data set with
information regarding the setting, the participants, and the data format (interview or
observation). My next step was generating relevant background information about the
families, which is very important for the case study. Then I read and highlighted the parts
related to language use, language practices and language attitudes. During the interviews,
the family members usually told about their rationality of language use and preferences, as
well as their language choice and strategies. | noted these as language attitudes, dislikes,

language choice and I categorized them under the headings “language ideologies” and used
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them as supporting arguments for further analysis of ethnic identity construction (Saldafia,
2015).
Anonymity and confidentiality procedure

| realize that Armenian community is somewhat small (3000 in this town) however
there are many Armenian communities spread throughout Kazakhstan. Generally
Armenians settled in all the cities in Kazakhstan, thus confidentiality of participants will be
keep after the changing of the city name. 1 tried to do my best to secure my participants.
Firstly, I interviewed and observed them only at home, when nobody can see this process.
Secondly, | came in time when participants assume nobody can visit them. Certainly, it is
not a common situation in the Kazakhstan but my research was done during 10 days and |
think | can secure their confidentiality during this short time. In addition, for both non-
participatory observation and interview consent forms (verbal for children) were gained to
confirm voluntary participation in the research, awareness of the purpose of study, and
permission for recording interviews by the researcher. The collected data (observation
notes and interview recordings) are kept on the researcher’s personal computer before the
project presentation and then will be deleting.

In order to minimize the risks | changed the names of all participants. | used the
phrase “urban area in the North” to pass confidentiality procedure. | told to all interviewees
that they can leave the study at any time. As a researcher | knew the risk of Armenian
perception about me as a Kazakh person; however | think we found mutual understanding
of each other because the dominant community in this town is Russian. | am a Kazakh
mother living in a Russian dominated city. | explained them how I struggle with similar
identity and language issues with my children. Thus Armenians perceived me as person
who has the same sociocultural position. More importantly as a mother they saw and we

discussed the difficulties we face as parents.
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Benefits of the research

One of the most important benefits is allowing the Armenian parents to have a
voice in the developing of multilingual Kazakhstan. Often researchers focus how the
marginalized Kazakh families and their struggles to regain their language from under
Russian colonial rule (Johnson, 2004; Pavlenko, 2008). This research will allow
Armenians who have immigrated or were forcibly moved to Kazakhstan to have a
meaningful voice in the multilingual discussion. My research can help parents to better
understand their language policy, may be change their language practices at home. As a
mother of two children | understand how it difficult to manage the language choice
particular in the new context of trilingual policy. My research can help them realize the
differences between their attitudes about language use and real children language practices
at home. From my own experience | know that parents do not notice how ethnic practices
influence to children identity construction and my work can encourage parents to practice

it more at home.



32
A CASE STUDY OF THE LANGUAGE IDEOLOGY

Chapter 4. Findings

The thesis aim is to explore Armenian families’ language practices and language
ideology and how these factors influence constructing identity. Two Armenian families
from the small town in the North of Kazakhstan participate in my research. This study is
guided by the three research questions: 1) What are languages and practices used in
Armenian family? 2) What are families’ attitudes towards and beliefs about language use?
3) How do the language ideology influences construct ethnic identity? The first research
question is descriptive and the second and third are connected with discussion and
interpretation, thus in this chapter | analyze and emerge themes only from the first research
question. The data was collected through interviews and observations. I analyze families’
members’ answers while considering several factors such as: age, level of education,
country of birth, the amount of time living in Kazakhstan and the language (Armenian,
Kazakh, Russian and English) proficiency. In order to keep anonymity of participants |
change all the names. Family’s observations show that they use different type of language
practices such as social, multiliteracy ethnic and digital practices. Each family’s member
assesses separately, followed by evidence from the research, language practices brake
down under the individual types. The types of social language practices are 1) conversation
in family; 2) conversation in group peers; 3) watching TV or listening music; 4) oral story
and poem telling. The second type is multiliteracy practices which include digital 1) skype
conversation and 2) Armenian websites browsing. Also, there are ethnic practices which
are divided into 1) traveling to Armenia; 2) reading a religious text; 3) national souvenirs;
4) traditional food 5) celebration religious and non-religious holidays. These practices are
as guides to investigate family language ideology and identity construction which will be

analyzed in the discussion chapter.
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The families’ cases

In this part, | present the two cases; two Armenian families from the small town in
the North of Kazakhstan. The first family consists of father (Azat), mother (Amelia) and
their daughter (Zara), the second family are mother (Carine), grandfather (Abig),
grandmother (Narine), and son (Amo). All of the interviewees speak Russian as either first
or second language. Among these families, all of the interviewees can at least speak and
understand their mother tongue. These two families have similar economical conditions,
but with some differences. For instance, the second family rents their flat, thus they don’t
decorate their home as their own and they do not have a choice at their TV channels, only
national free channels. These case particularities also influence on frequency of using
languages at home. The organization of presenting each story is background information of
each family and language practices at home.
Table 1

Participants’ Language Background

Family Age | Education | Country | Date of | Mother Proficien | Proficie | Proficien Proficien
member of birth arrival | tongue cyin ncy in cyin cyin
to Armenia | Kazakh | Russian English
Kazakh n
stan
Family 1
Father 34 Secondary | Armenia | 1993 Armenian | Proficien | Minimal | Proficient | None
education t
Mother 31 University | Kazakhst | - Armenian | Function | Minimal | Proficient | None
an al
Daugh 4 Kindergart | Kazakhst | - Armenian | Function | Minimal | Functional | Minimal
ter en an al
Family 2
Mother 27 Secondary | Armenia | 1994 Armenian | Proficien | Minimal | Proficient | None
education t
Grand 67 University | Armenia | 1994 Armenian | Proficien | Minimal | Proficient | None
father t
Grand 65 University | Armenia | 1994 Armenian | Proficien | Minimal | Proficient | Pre
mother t Intermed
iate
Son 3 Kazakhst | - Armenian | Function | None Functional | None
an al
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Table 1 presents interviewers’ background information and language competence in
different languages. Their background personal information helped me to assess their
proficiency in Armenian, Kazakh, Russian and English. Also | carried out interviews in
Russian, as | do not know Armenian, thus during this process | was able to assess their
abilities in Russian. I analyzed how wide their vocabulary, how they construct sentences
and how often they use Russian at home. All these observations were used as evidence to
label their Russian language proficiency. However, when 1 analyzed their level of
Armenian proficiency | asked direct questions such as how often they speak Armenian in
percentage terms, how they encourage children to learn Armenian or do they speak mother
tongue at home and so on.

In addition I analyzed their background information such as parents’ school’s
medium of instruction, date of arrival to Kazakhstan, and number of years living in their
home country. Through questioning, obtaining their backgrounds and observing | was able
to assess their proficiency in Armenian language. In order to recognize their Kazakh and
English proficiency | asked questions about it.

Thus, in the first family, the father has a good proficiency in Armenian because he
was born in Armenia and before arriving in Kazakhstan, he had studied at Armenian
medium of instruction school. Azat learnt Russian as the second language in this school
and became more proficient in it when he came to the North of Kazakhstan where Russian
is a dominant language. Also he has an elementary level of Kazakh language. The mother
was born in Kazakhstan and studied at Russian medium of instruction school and
university. She can speak and understand Armenian but she has difficulties in writing her
mother tongue. Amelia studied Kazakh as the second language at school and university.
Azat and Amelia have two children who were born in Kazakhstan, oldest daughter and son.

I use non-participatory observation method and observe only daughter because the son is
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too young (4 month). Zara can speak and understand Armenian, she is fluent in Russian
and goes to Kazakh instruction kindergarten. However, from my own experience, | know
that in the North of Kazakhstan, Kazakh instruction kindergarten has more Russian
speaking children, thus this type of kindergartens have official Kazakh learning activities
but the language community is Russian. As a result, Zara’s parent’s said that before going
to the kindergarten she did not speak Russian but then she learnt it very fast.

The second family consists of the mother (Carine), son (Amo) and grandparents.
Carine was born in Armenia but when she was five years old her family immigrated to
Kazakhstan because of the economical crises in Armenian. She knows the mother-tongue
well as she can speak and write. Carine finished Russian instruction school and studied
Kazakh as the second language. Her parent’s first language is Armenian but they are fluent
in Russian too. The grandparents look after Amo, who does not go to kindergarten yet and
he speaks mostly Armenian.

In order to compare frequency of using languages in these two families | make pie
charts. T counted families’ language practices as daily — 100%, weekly — 50% and

occasionally - 25% (see tables 2, 3 and 4).

The first family The second family
5%

2% 2404

Russian m Russian
Armenian ® Armenian
Kazakh Kazakh

Figure 1. Frequency of using languages in the first and the second families.
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The pie charts compare the languages used by the two Armenian families. Results show
that in the first family, Armenian and Russian present is almost equal, but the second
family uses Armenian (74%) significantly more than Russian (24%). These results show
that participants background influence on frequency of using the mother tongue by
families” members. For instance, the father from the first family Azat studied in the
Armenian medium of instruction school, but his wife Amelia was born in Kazakhstan and
finished Russian instruction school. Thus, they use their mother tongue only if father starts
the conversation, in other situation, family’s members speak Russian (47%). Amelia said
that her daughter speaks Armenian mostly with father or grandmother (48%), but
grandmother does not live with them. Opposite, in the second case all family members,
except of son, were born in Armenia, they studied in Armenian instruction schools and
their mother-tongue is L1. Moreover, grandparents from the second family live together
with their daughter and grandson, thus they use Armenian in daily communication (74%).
Therefore, these observations show that all families” members know their mother tongue,
Russian is labeled as the dominant language in the North of Kazakhstan, and it is so
frequent applied by the families. Kazakh presents with a very small percentage of usage 5
and 2 per cent. The below second, third and forth tables more detail present language
practices at home, the types of practices and frequency of language usage.
Language practices

The main theme in my study is language practices. The first RQ that my study is
guided by is as follows: What are languages and practices used in Armenian families? The
language practices were assessed according to data collection instruments such as the
interviews transcripts, field notes and observations. Based on the interviews and
observations three language practices’ subthemes was emerged. There are social,

multiliteracy digital and ethnic practices. All social practices were categorized under four



A CASE STUDY OF THE LANGUAGE IDEOLOGY

37

categories: conversation in family; conversation in group peers; watching TV or listening

to music; oral story and poem telling.

Table 2

Social practices

Practices | Conversation in | Conversation in | Watching TV | Oral story and
family group peers or listening | poem telling
Family music
member
Family 1
Father Armenian Daily Armenian Daily | Armenian Daily | Armenian Daily
Russian Daily Russian Daily Russian Daily Russian Dail
Mother 1 Armenian Daily Armenian weekly | Armenian Daily | Armenian
Russian Daily Russian Daily Russian Daily occasionally
Russian Daily
Daughter Armenian weekly | Armenian Armenian Armenian
Russian Daily occasionally occasionally occasionally
Kazakh weekly Russian Daily Russian Daily Russian Daily
Kazakh weekly Kazakh
occasionally
Family 2
Mother 2 Armenian Daily Armenian weekly | Armenian Russian Daily
Russian Daily Russian Daily occasionally
Russian Daily
Kazakh
occasionally
Grandfather | Armenian Daily Armenian Daily | Armenian Armenian Daily
Russian weekly Russian weekly weekly
Russian Daily
Kazakh weekly
Grandmother | Armenian Daily Armenian Daily | Armenian Armenian Daily
Russian weekly Russian weekly weekly
Russian Daily
Kazakh weekly
Son Armenian Daily Armenian Daily | Armenian Armenian Daily
Russian weekly Russian weekly occasionally Russian
Russian weekly | occasionally
Kazakh Daily

Table 2 presents social practices which include conversation in family and with

group peers, watching TV and listening to music, oral story and poem telling. Each type of

social practices was analyzed according to two criteria: language use and frequency

(occasionally, daily, and weekly). In this table, I do not use “games” category because time
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was limited and during my observations the children did not play, mostly they watch TV or
listen to their parents’ conversation. Also, I consider watching TV and listening to music as
social practices and Dupuy (1999) results shows “that students found Narrow Listening to
be interesting, very helpful in improving listening comprehension, fluency, and
vocabulary, and in increasing their confidence” (p.351). Thus, passive listening is also a
part of the environment where people live and receive new knowledge. Results show that
the two families mostly use Armenian and Russian in their daily life, except for the
children who also use Kazakh, Zara goes to Kazakh instruction kindergarten and Amo
watch “Balapan” TV channel every day. (“Balapan” is a national channel which broad
casts only in Kazakh). Armenian parents and grandparents try to maintain their mother
tongue and use it among family members even though Russian is the dominant in the
North region which led them to increase their ability to speak Russian. In order to maintain
their mother tongue, they also watch Armenian TV channels and films, listening to music
and telling stories about Armenia. My observations show that the first family watched
Armenian TV more frequently than the second. The second family does not have enough
financial resources because these channels are paid for. Social practices are the most

important tool to maintain mother tongue or to shift to Russian and Kazakh languages.

Multiliteracy practices. According to various data collected, this subtheme was
emerged. Multiliteracy is practices which connected with new technology and ethnicity.
Both Armenian families have computers, smart phones and internet access, consequently,
they can provide digital practices at home. | categorized these practices under two
categories: 1) Skype conversation with relatives and friends from Armenia and 2) browsing

Armenian Websites.
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Table 3

Digital practices
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Practices

Family member

Skype conversation

Armenian Websites

Family 1
Father Armenian Daily Armenian weekly
Russian weekly
Mother 1 Armenian weekly Russian weekly
Daughter Armenian occasionally
Family 2
Mother 2 Armenian weekly Armenian weekly
Russian weekly
Grandfather Armenian daily Armenian daily
Russian weekly
Grandmother Armenian daily Armenian daily
Russian weekly
Son Armenian occasionally

Table 3 presents practices which help families to connect with a home country.

There are multiliteracy practices such as conversation on Skype and using Armenian

websites. They use technologies to connect with their friends and relatives from Armenia

and other countries during which they speak only their mother tongue. Also they read

Armenian news, watch concerts and films via the internet.

Ethnic practices. Ethnic practices are related to culture, religion and ethnicity, and

considered as what engage Armenian families to maintain their mother tongue, to feel

connection with their home land and to construct their Armenian ethnic identity. Practices

are categorized into five types: 1) reading a religious text, 2) national souvenirs; 3)

traditional food; 4) celebration religious and non-religious holidays; and 5) traveling to
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Armenia. During my observation | notice that Armenian families actively provide ethnic
practices at home however older generation do it more frequently.
Table 4

Ethnic practices

Ethnic practices 1st family 2d family
Reading a religious text | Armenian weekly Armenian daily
National souvenirs Present at home Present at home
Traditional food Armenian weekly Armenian daily
Celebration religious & | Armenian active participation Armenian active
non-religious holidays Kazakh occasionally participation

Kazakh occasionally
Traveling to Armenia One time (father) Every year (grandfather)

Table 4 presents observations of home environment, which shows that parents try
to preserve Armenian identity and transfer it to the next generation. For example, the first
family not only has Armenian souvenirs and religious text at home, but also explains their
meaning to the children. Due to the fact that the second family rents a flat they do not have
ethnic artifacts at home but grandmother said that they pray every day according to
Armenian tradition. The women prepare traditional foods and grandmother, Narine, makes
Armenian traditional food more frequently than Amelia, because she is more experience.
Both families said that they celebrate most of the important traditional Armenian holidays
such as New Year, Christmas and Easter and also Kazakhstan’s national holidays. Due to
the relative obligation grandfather from the second family has a trip to Armenia every year
during which he visited friends and relatives.

Overall, the findings reveal that Armenian families active use their mother tongue
in everyday communication. They try to maintain it and teach Armenian to their children.

At the same time, they also speak Russian and understand Kazakh. Findings illustrate that
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families provide social and multiliteracy language practices in Armenian and Russian, but
Kazakh is presented occasionally. In the discussion chapter I analyze what attitudes and
beliefs have families towards Armenian language maintain or shift to Russian and Kazakh

and how it influences constructing identity.
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Chapter 5. Discussion

In this chapter, | analyze the data which I collected from two Armenian families.
The parents’ language ideologies, their attitudes and beliefs about beliefs language use is
discussed first. Then, I discuss how language ideology influences construction of identities.
The parents’ ideology of the mother tongue and other languages

My case study focuses on the parents’ language ideology, their attitudes towards
mother tongue and other languages. According to LetsMinnan (2009) “the mother tongue
can only survive and be passed on from one generation to another if the parents see the
cultural, economical or social value of this language” (as cited in Chen, 2011, p. 147).
Guardado (2006) claims that language practices are affected by the parents’ linguistic,
cultural and social identities. Therefore, the culture, economy and social characteristic
impact on the parents’ language ideology and the language practices carried out at home.
The parents’ attitudes towards language use are influenced by the values which parents see
the language has. In my thesis, I analyze the parents’ language ideology according to
cultural, political, economical and social values.

King, Fogle and Logan-Terry (2008) divided language policy into three parts: status
planning (the functions of language), corpus planning (the forms of language), and
acquisition planning (the teaching and learning of language) (Kayam and Hirsch, 2013).
The same structure can be used to analyze my findings. For instance, these two Armenian
families make a decisions about “when to use” Armenian, Russian or Kazakh (status
planning). They use Armenian at home or in communication with relatives and Armenian
community members. Russian and Kazakh are spoken in the official level and in the
communication with other ethnicities. The findings show that they apply different
“language practices” (corpus planning), such as social, multiliteracy and ethnic in order to

maintain their Armenian language and identity and shift towards Kazakh and Russian
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languages. The last point about acquisition planning and parents make a decision about
medium of instruction for their children. Therefore, | discuss findings through the prism
that these families put on the value of language and how those values affect the language
policy they adopt.

The status planning with regards to policy relates to the parents’ beliefs about
political, economical and social values of language. Kazakhstan has carried out a series of
education reforms in the past two decades and the most recent is a trilingual language
policy. This new policy has caused people to focus on the ideology of “kazakhization”,
Russian as the dominant language, English as global, and it has created conditions for
ethnic minorities to study their mother tongue. These reforms have received a lot of
attention in the media and everyday conversation, especially among parents recently. The
ideologies also had a great impact on the parents’ perceptions towards the learning of
Russian, Kazakh and Armenian languages in my study.

The findings show that Armenian families believe that it is important to know their
mother tongue. In their view, Armenian language is primordial to maintain cultural
identity. Curdt-Christiansen (2009) suggests considering language as an identity marker,
because “this is the most significant cultural and ethnic feature indicated in the parental
beliefs about language” (p.365). Recognizing the essential meaning of language as the
identity marker, the father from the first Armenian family (Azat) in my study commented:

“... a KaKk He 3HaThb CBOHM S3BIK 3TO 3HAYUT, KaK OYATO HCKOPEHSETCS CBOSA
HAIIMOHAJILHOCTH YTO JIH, KYJIbTYpa, 3TO K€ YaCTh KYJIbTYPhI TOXKE...”

“...and if you don’t know your own language, it means you have uprooted your

nationality or culture, its part of culture, too...”

This comment illustrate that Azat believes there is an intense relationship between

language and culture, between culture and identity. This view shows the strong belief that
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identity is constructed through language and language is part of culture. Likewise, a
mother from this first family (Amelia) considers Armenian as a language to keep identity
but with the limited perspective about what they feel it implies.

“Het He TO 4TOOBI B ApPMSHCKYIO [IIKOJY]|, 4TOOBI W MO APMSHCKE YYHIHU ...a

3aBTpa OHa HOfII[@T B JXHU3Hb 3J1€Ch XX€ Yy HAC KaK Ha pa60Te B OCHOBHOM Tpe6yeTc;1

PYCCKHMH M Ka3aXCKUW 3HAHUSI, TMOITOMY, 3a4€M €1l CII0KHOCTH B KU3HU

“We don’t need to go to Armenian school, it better to have Armenian as subject ...

tomorrow she will go to life, there at work, generally you need a knowledge of

Russian and Kazakh, so why does she need this difficulties in life”
Amelia sees language is a communication tool to be used within the Armenian community
without any opportunity to use it at the social or economical level. Karapetian (2014)
claims these beliefs are based on “a moral responsibility for cultural preservation
accompanied by a concurrent fear of loss of this heritage in light of the visible assimilation
they witness around them”. Also, the interviewed parents said that their children always
speak with their grandparents in their mother tongue only, thus the children are actively
involved in the socialization process and the adults take it on as a moral obligations
transmitted through generations (Karapetian, 2014). Guardado (2006) suggests that
grandparents should be considered as key players who provide social, cultural and
linguistic support to the families and they make it easy “the creation of spaces for L1
maintenance and cultural identity to develop on a continuous basis” (p.66). I interviewed
only one grandmother from the second family, but the parents’ answers from the first
family also reflected the same viewpoint. The children speak Armenian in order to
communicate with the grandparents or an elder generations and it is the important force

why Armenian is spoken in some families.
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Ani Yazedjian (2008) emphasizes the importance of “cultural markers such as the
Diaspora, cultural preservation, and language” and she describes them as tools for cultural
transmission or “socializing agents in the community”. As an illustration of this thinking
from Yazedjian’s study, Amelia answered:

“.. apMsH HE TaK MHOTO KaKk B ApDMEHHMH M HE Oy/ellb TOBOPUTH HA apMSHCKOM
peOCHOK aBTOMAaTHYECKH BOOOIIEe Bce 3a0yneT, MOITOMY HYKHO TOJJICPKUBATH
apMSTHCKUH sI3bIK, YTOOBI OHA He 3a0blia, KeM OHa SBJIsIeTCs.

“...Armenians[in Kazakhstan] are not as many as in Armenia; and if you do not

speak Armenian, our child will automatically forget everything, therefore it is

necessary to support the Armenian language, so she does not forget who she is”.

Such a comment shows the value of the Armenian language for parents. They see the
potential loss of the mother tongue as a loss of identity. In order to maintain language, they
want to keep interaction among family members in Armenian and to achieve this goal they
create their family language policy. Curdt-Christiansen (2009) calls this strategy an
“idealized view of best parenting” (p. 366) where, for example, speaking Chinese is the
best way to learn the traditions and cultural norms. Curdt-Christiansen’s (2009) article
shows that the Chinese minority in Canada recognizes the increasing importance of
Chinese language in the international arena, thus they want to maintain it and as a result
they send their children to Chinese school. However, in comparison with Curdt-
Christiansen results, my parents don’t want to send their children to the minority school.
The parents prefer to have Armenian only as a second language in the school system as
they do not need Armenian as the medium of instruction because it would not give any
economical and social value to their children”. This is an example and a part of their
acquisition planning language policy. Similar with the first family the mother from the

second family Carine thinks that learning Armenian has only the cultural value and it does
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not give children the economical or labor opportunity. Furthermore, in the global and
Kazakhstani context Armenian parents do not have the same international perspectives for
the Armenian language. They perceive Armenian as a language for keeping their Armenian
ethnic identity. Amelia expressed their desire that they would like to have Armenian
Sunday school as another way to help children to maintain it. Amelia said that if they stop
speaking Armenian at home their children will forgot the mother tongue and will forget
who they are. The results from the observations and interviews show that the families
consider the Armenian language as a tool to keep their identity. Nevertheless, Yazedjian
(2008) found that the next Armenian generations in the USA show a loss of their language.
In my study this is shown through the example of Amelia, who is the second generation in
Kazakhstan, and she knows only an oral form of the mother tongue. As a result one could
predict that her children will maintain only the oral form of Armenian and they could lose
their ability to write in Armenian. These findings present that, on the one hand, families try
to maintain the mother tongue so it is transferred to the next generation, but, on the other
hand, they think that it is enough to speak only Armenian and that shows the beginning of
language loss. The main reason why the mothers from the first and the second families
think so, this is because they consider that knowledge of Kazakh and Russian is more
important for their children and they don’t want “to overload children with languages”.
Bakalian (1993) describes this shift as "from being Armenian to feeling Armenian™ (p. 6)
and the mothers from both families are becoming more distant from their mother tongue
and their attitudes toward Armenian have shifted to being only communication with
relatives and friends.

According to other results from my study, the parents have strong positive attitudes
towards learning Kazakh, Russian and English. They believe that it is very important to

learn Russian and the main reason is because they live in the North of Kazakhstan where
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this language has economical and social value. Ricento (2013), Liddicoat and Taylor-
Leech (2015) describe this phenomenon in terms of standard language ideology, where the
language spoken by the dominant group has a higher status than other languages which are
considered to have a lower status. Curdt-Christiansen (2009) claims, that parents’
language decisions depend on “their situated historical position and immigrant
experiences” (p.361). In the Kazakhstani context, Russian has been the dominant language
for over a hundred years and this is akin to the point made by Dave (2007, p.112), who
states that people who know Russian can easily find jobs in major economic sectors such
as industry, banking, transport and communication. Similar results were found by Ahn and
Smagulova (2016), and they state that migrants in Central Asia who do not speak Russian
well are perceived to be low-skilled people and they can only find low-prestige jobs.
However, my results show that language ideology towards Russian has changed slightly.
The Armenian parents think that Kazakh is also important for them just as much as
Russian and my observation supported this. For instance, Azat and Amelia sent their
daughter to kindergarten where Kazakh is the medium of instruction and Carine mentioned
in the interview and emphasized that in their family it was a priority to Kazakh:

“CuynraeM Ka3axCKHUH SI3BIK HY>XXHO 3HATb, IIOTOMY YTO MBEI KHBEM B Kazaxcrane u

49eM JAJIbIIC UACT, TEM BCC UACT K TOMY, YTO 3aXO0JUlllb, I'’/IC TO B TOCYUYPCIKACHNUEC U

TaM IIUCBMEHHO BCC€ HAa Ka3aXCKOM W YUTAThb HYKHO, I'’I€ TO YTO-TO 6BIBaeT, rae To

3asBJICHUC HYXHO HAIIMCATh HA Ka3aXCKOM.. .’

"We believe that we need to know Kazakh, because we live in Kazakhstan and we
are involved in what goes on, so everything comes to the fact that has a major effect
for example you go to a state institution and all forms have to be filled out in
Kazakh and it is necessary to read, and when something happens | have to write a

statement in Kazakh ... "
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However, the father from the first family (Azat) thinks that it is easier to learn Russian than
Kazakh, because most popular cartoons are in Russian and this language is dominant in
this region. Thus the parents feel that a child does not need a special course to prepare to
go to the Russian medium of instruction school and at the same time, she needs more
Kazakh language preparation. The lack of Kazakh cartoons and interesting TV programs
for children leads to the lack of Kazakh practice. Amelia wants to send her daughter to
Russian medium of instruction school as they are not proficient in Kazakh and cannot help
her with it. The results illustrate that parents perceive Russian as the language which
impedes them in their shift to Kazakh. Amelia sent her daughter to Kazakh instruction
kindergarten in order to learn Kazakh, but in realty she started to speak more Russian
because of the lack of recourses in Kazakh and the domination of the Russian speaking
community. Carine differs from Amelia as she considers Kazakh as the obligation because
Kazakh is the state language. From Carine’s answer I determined that she feels pleasure
from the official “kazakhization” language ideology, thus she tries to engage her son in
learning the state language.

Overall, these findings show that the implicit message of Armenian families’
language ideology is to shift to Kazakh language because it would give them an equal
opportunity in social and economical sphere by knowing Russian as well. In addition,
parents believe that English also has economical and social values and knowledge of it can
give children more opportunity in their future lives. The findings of my study indicate that
Armenian families use three languages in their daily lives but in varying degrees and that
they have positive attitudes toward Kazakh, Russian and English languages. However, they
perceive Armenian only as the identity marker, as the language which has cultural value
but without any social and economical advantages. Consequently, to maintain the mother

tongue they use only oral or ethnic “language practices” (corpus planning) and do not teach
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a writing form of the Armenian language to their children. At the same time, my
observations showed that they have strong ethnic Armenian identity and in the next part of
my discussion | explain what language features influences the construction of their ethnic
identity.

Ethnic identity construction

The third research question of my thesis is how parents’ language ideology
influences the construction of ethnic identity. As | present above families have positive
attitudes towards maintain their mother tongue, and shifting to Kazakh and Russian
languages. Yi Ling Chen (2011) claims that parents construct a home language
environment for language learning according to their attitudes towards languages. In this
section, | use the home language environment concept where | assess the language
landscape, ethnic and multiliteracy practices which influences the construction of ethnic
identity.

According to the symbolic interactionist approach, identity is shaped by the social
and physical environment around families (Carter & Fuller, 2015). In other words, identity
is constructed by factors which include an individual’s context such as the context where
he/she was born and socialized, social position and cultural histories. In my case, the
Armenians who came many years ago or who are the second generation of Armenians in
Kazakhstan should have the slightly different ethnic identification than those who came
several years ago. However, my results do not show these types of differences. | noticed
only the different level of Armenian language proficiency, for instance, the first mother,
Amelia, can only speak Armenian but she does not know the written form of her mother
tongue. The two families were born in the Soviet era, they passed through the same Soviet
socialization process, they had the same social position, Armenia and Kazakhstan was a

part of the Soviet Union, as a result participants do not have significant differences in their
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cultural history background. The participant’s background showed that the two families do
not have significant differences as they lived in one Soviet social and cultural system, thus
I explore the ethnic identity as single Armenian family case.

The next concept of identity was offered by Taylor (1994) where people categorize
themselves according to two labels: similar as me and different than me; or my group and
others. The findings show that the Armenian families consider themselves as others in
Kazakhstan:

“Jla BOT MOATOMY, YTOOBI KaK TO MOJJEPKHBATh [A3bIK| TeM OoJiee eciu Obl MbI

Kunu Obl B ApMEHHHM, TO Tbl 3Haellb, 4YTO MO JioOoMmy pebeHoK Oyner

pas3roBapuBaThb, a KOrjia >XHMBCIIb B Ily)KOI‘/'I HO HC TO, 4TO HY)KOﬁ CTpaHe. . L7

“Yes, how to maintain language if we would have lived in Armenia, then you know

that child would learn it, but when you live in a foreign country but not that strange

country ....”
The families emphasize similarities and differences which they have in comparison with
the Armenians in Armenia and it leads them to self-positioning of Armenian identity in
Kazakhstan. The next point is labeling themselves as a part of the Armenian Diaspora.
Safran (1991) gave definition of the term diaspora where he claimed that there are people
who left from an “original center to at least two peripheral places who keep a memory,
vision, or myth about their original homeland as well as relations with homeland” (p.83-
84). Moreover, Safran (1991) emphasizes that the Diaspora’s members have perhaps the
idealized perception about their homeland as the place of final return. My observation of
the home environment showed that the families try to maintain and hold their relationship
with the Armenians in Armenia and create the same house landscape. Their discussion
about the Armenian Diaspora in Kazakhstan allowed me to conclude that they perceive

themselves as part of this community. The findings present that they carefully honor their
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traditions and memory about the homeland. However, the town they live in does not have an
Armenian cultural center and my results show that the participants regret about that. They
want to participate in traditional festivals, concerts and other Armenian events which are
presented in the big cities.

Karner (2007) suggests that traditional objects construct ethnic identity. He claims
that ethnic identity is affected by daily life and practices, what people experience and have
feelings about. The findings show that new technology makes this process more accessible
for people. The Armenian families have a variety of multiliteracy and ethnic practices,
which | discussed in previous chapter. Smith (2003) in his book “Chosen Peoples”
discussed ethnic identity issues with reference to the Armenian nation. He writes that a
community in order to keep their identity should have a sense of the differences of us and
them. He describes it as “the sources of sacred communion of people” (p. 32). According
to this view sacred means something very special, for instance, relating at the level of
beliefs in God or to moral principles and duties. Thus, Baykal (2011) suggests describing
Armenians as an ethno-religious community because it is “difficult to distinguish
Armenian orthodoxy and Apostolic Church from Armenian ethnic identity” (p. 60). In
other words, Armenian religious is closely connected with ethnic identity and it cannot be
separated. These photos from my observations show that the religion is also part of their
Armenian identity. In the first family religion text and the Saints are in the central part of
their hall and there you can feel how it important for them. The grandmother from second

family said that they read a prayer in Armenian everyday and she teaches it to the children.
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Boivin (2015) calls these ethnic practices as “peripheral ritualized practices” and
she emphases, that these non-verbal practices has the same impact on ethnic identity
construction as other social and multiliteracy practices. Thus, | consider the home
environment as a part of language ideology which influences the construction of ethnic
identity. Rowlands (1993), Edensor (2002) claim that heirlooms, souvenirs, photos and
domestic soundscapes are the part of ethnic identity construction and my results supported
that.

Overall, families regard the Armenian language as their mother tongue, the
language for feeling they are Armenian and regard Kazakh as the state language, the
language for communication at the official level; Russian as the language for social
communication and job opportunity; and English as the global language. Armenian

families in Kazakhstan have a language ideology to maintain the Armenian language and it



53
A CASE STUDY OF THE LANGUAGE IDEOLOGY

influences the construction of their Armenian identity. It is reflected more via ethnic and

multiliterasy practices and families try to transfer their language ideology and strong

Armenian ethnic identity to the next generation.
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Chapter 6. Conclusion
Conclusion

The state language polices and the family’s language ideology, as discussed above,
lead to a demand for understanding parental behaviors towards language use. I, as an
insider of the Kazakhstani multiethnic community, explored the complex formation of
family language ideology and ethnic identity through parents’ eyes, which is a novelty in
Kazakhstan.

What parents’ attitudes towards their children’s language education and how
parents construct ethnic identity are complicated and difficult to predict because it depends
so much on individual facts. However, the purpose of this study is not to predict but to
explain. The explanation is particularly complex in the Kazakhstani context, where Kazakh
is the official language, Russian the most widely-spoken community language in the North
region, there are Kazakh and Russian medium of instruction schools, English has become a
prestigious language in education and the economic sector and other minority languages
continue to be used within their communities.

This study reveals that parents think that Armenian seems to play a decisive role in
ethnic identity construction. Russian is retained because it is used in the wider community
and Kazakh is official or the compulsory language in the country. Consequently, in my
study, the reason why language shift or language maintenance occurs in families is
reflected by the functions/ roles these parents perceive for particular languages. Their
attitudes and beliefs influence their language use at home and in life, which answers my
first and second research questions.

My purpose is to explore the languages are used by Armenian families, their
language practices, parents’ language ideology, and the ethnic identity construction. This

study has shown a number of interesting outcomes. First, the study analyzed the parents’
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language use and language practices such as social, multiliteracy and ethnic practices.
Second, cultural, political, economical and social factors were influential in the formation
of parent’s language ideology. This outcome provides a response to my third research
questions. Third, this study explored the interrelationships between the language ideology
and constructing Armenian ethnic identity.

The study also illustrated the linkages between official language policy and
individual families’ language perceptions and language practices at home. I found how and
why Armenian parents accepted and interpreted language policy at the family level and
found that it depends on factors such as political and economical orientation, language
practices within families and across generations, perceptions of language roles and family
members’ relationships with the local community.

In this case study, | cannot generalize my results, but at the same time | want to
show the Armenian families’ voice in the multilingual and multiethnic Kazakhstani
context. The main point in this study was to answer the questions “how” and “why”. I set
out to focus on the “how” and “why” it is important for Armenian families to maintain
their mother-tongue. Armenian families use their mother tongue in daily life; they want to
maintain it across generations, they perceive Armenian as a language which helps them to
keep their ethnic identity; and results show that their home environment, language
landscape, ethnic and religion practices play a large part in constructing the strong
Armenian ethnic identity.

Limitations of the research

There are limitations of this research that indicates the need for future

investigations. First, the main limitation is has to do with the sampling procedure applied. |

used a convenience sampling to gain easy access to participants and to research sites.
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Though this was useful for my purpose, the findings cannot be used to generalize to all
Armenian families in Kazakhstan.

Second, the sample used in my study included only the Armenian families who live
in the North of Kazakhstan in a small town. Further research would be needed to expand
across the regions and as it is my belief that in the South and West results may be
completely different. Also, when presenting a case study, it is important to be aware of the
context where families live, whether it be urban or rural, big city or small town, because
there are different language, cultural and historical backgrounds. Therefore, for future
investigations | recommend making a comparison among families from different research
sites.

The third limitation is regards to language. Since | cannot speak Armenian I did not
understand their conversation between the children and other family members, | just fixed
that they use their mother tongue in daily communication. Also interviewing people is
connecting with cultural norms and traditions, and | was aware of that. An example of how
this affected my research comes from the fact that Armenian people respect guests and
they spent considerable time showing and that affected the time management for my
research.

Implications

This case study gives an in-depth explanation of why mother-tongue is important
for ethnic minorities and it can serve as an indicator for further language policy formation.
Some researchers (Chen, 2011; Haque, 2011) support the idea of mother-tongue education;
others argue that such kind policies can lead to minority segregation (Ricento, 2006). In the
Kazakhstani context, we have two opposite tendencies. On the one hand, the government
has taken a positive position towards learning minority languages, for instance the third

State Program of Development and Function of Languages in the Republic of Kazakhstan
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for the years 2011-2020 indicators show “an increase of the share of ethnic groups enrolled
in native languages courses in the national-cultural associations to 60 % by 2014, to 80 %
by 2017, to 90 % by 2020 (Akorda, 2011). On the other hand, this study shows that this
policy is not realized at the local level, since not all towns have the national-cultural
centers or Sunday schools where minorities can maintain their mother-tongue. Even more,
the government has not implemented the teaching minority languages in the mainstream
schools, such as Malaysia, Singapore or China have done, and have yet to generate a model
which can be applied in the Kazakhstani context. Therefore, if the Kazakhstani policy
makers (and the people) decide that it is important to maintain minority cultures and
languages, then the process of learning languages should be designed to support and
respect different minority cultures and languages.

The multiliteracy is pedagogical approach encourages educators to use ethnic
practices as the main recourse in language learning. It has been shown that miltiliteracy,
ethnic and multimodal practices help children to show their individual differences, co-
construct new knowledge, and develop cultural and linguistic capital. (Boivin, 2015; Cope
& Kalantzis, 2009; Cummins, 2009; Prasad, 2013). Thus, this case study is intended to
raising awareness among Kazakhstani teachers about the importance of preparing task
relevant to the childrens’ ages, gender, and ethnic identity backgrounds. As this thesis has
shown, immigrant Armenian families knows three languages, they use different social,
multiliteracy and ethnic practices, and have strong ethnic identity and these can be used as

new resources for teachers and it is an area future research should examine.
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Appendix A
INFORMED CONSENT FORM
A case study of the language ideology within

Armenian families in Kazakhstan

DESCRIPTION: You are invited to participate in a research study on family language
practices, identity construction and attitudes towards language use in Kazakhstani context. You

will be asked to answer the interview questions.

TIME INVOLVEMENT: Your participation will take approximately 30 minutes.

RISKS AND BENEFITS: There is minimal risk associated with this study. The benefits which
may reasonably be expected to result from this study will be the understanding of the language
practices, family language ideology/policy and ethnic identity. Your decision about participation

or refusing it doesn’t impact on your job, medical insurance, or marks at school.

PARTICIPANT’S RIGHTS: If you have read this form and have decided to participate in this
project, please understand your participation is voluntary and you have the right to withdraw
your consent or discontinue participation at any time without penalty or loss of benefits to
which you are otherwise entitled. The alternative is not to participate.You have the right to
refuse to answer particular questions. The results of this research study may be presented at

scientific or professional meetings or published in scientific journals.

CONTACT INFORMATION:
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Questions: If you have any questions, concerns or complaints about this research, its procedures,
risks and benefits, contact the Research Project Supervisor for this student work, Assistant

Professor Nettie Boivin, nettie.boivin@nu.edu.kz.

Independent Contact: If you are not satisfied with how this study is being conducted, or if you
have any concerns, complaints, or general questions about the research or your rights as a
participant, please contact the NUGSE Research Committee to speak to someone independent of
the research team at +7 7172 709359. You can also write an email to the NUGSE Research

Committee at gse_researchcommittee@nu.edu.kz

Please sign this consent from if you agree to participate in this study.

* | have carefully read the information provided;

* | have been given full information regarding the purpose and procedures of the study;

» | understand how the data collected will be used, and that any confidential information will be
seen only by the researchers and will not be revealed to anyone else;

* lunderstand that | am free to withdraw from the study at any time without giving a reason;

« With full knowledge of all foregoing, | agree, of my own free will, to participate in this study.

Signature: Date:
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®OPMA NTHO®OPMALIMOHHOI'O COTI'JIACHUS

SI3pIkoBasi uaeoJIorusi apMsaHcKux cemeil B Kazaxcrane: keiic-craau
OIIMCAHHUE: Bsl mnpuriamieHsl MOPUHATH ydacTHE B HCCJAeAOBAHUH  (ICIIBIO
UCCIICIOBAaHMsl SBISICTCS aQHAIU3 HCIOJb30BAHUS SI3IKOB B CEMbE, MJCOJOTMs HX
UCIIOJIb30BaHusl U (hOPMUPOBaHHE HICHTHYHOCTH ApMsiH B Ka3axcTaHCKOM KOHTEKCTE).
Bam Oyzmer mpemiokeHO TPHUHATh y4acTUE B (UHMEPSbIo, KOMOpbwlll 3amem Oyoem
NPOAHATIUZUPOBAH CORNIACHO KAYECMEEHHOMY NOOX00Y).
BPEMS YYACTMUSA: Bame yyactue notpedyet okoio (30 munym).
PUCKHU U IPEUMYIIECTBA:
Pucku, cBsA3aHHblE C MCCIEOBAaHMEM MMHHUMAalbHbl. B KadecTBe OXHIaeMbIX
OPEUMYLIECTB B pe3ysibTaTe MCCIEJOBaHUS MOXKHO paccMaTpuBaTh (BBISBICHUE
OTHOILEHMS K SI3bIKOBOI IpPAKTHKE, TOHMMAHUE S3bIKOBOW MJICOJOTMU U (POpMUpPOBaHUS
ITHHYECKOW MICHTHYHOCTH). Bariie pemienue o cornacuu ubo 0TKase B y4aCTHH HUKaKUM
00pa3oM He MOBIUSET Ha: Bawy pabomy, MeOuyurcKyo nomowb, OYyeHKu 8 WKoJe.
ITPABA YYACTHMUMKOB: Ecnu Bbl npounTanu gaHHyo GOpMY U pEeIWINA NPUHATH
ydacTue B IaHHOM HCCIIEI0BaHUH, Bl JOKHBI IOHMMATh, 4yTO Baie ydactue sBisiercs
n00poBOJILHBIM U y Bac ecTpb mpaBo 0TO03BaTh CBOE COIJIaCHEe HMJIH NPEKPaTUTh
ydactue B J100oe BpeMsi 0e3 mrTpadHbIX CAHKUIMI W 0e3 NMOTepH COLHAIBHOIO
nakera, Koropoiii Bam mnpemocraBiasiim. B kadecTBe anbTepHATUBBI MOXHO HE
y4acTBOBaTh B HccienoBaHuu. Taxxke Bbl mmeeTe mpaBo He OTBeuaTh Ha Kakue-IuOo0
BONpOChl. Pe3ynbTaTel JaHHOTO MCCIEAOBAHUS MOTYT OBITh MPEICTABICHbI WIH
OITYOJIMKOBAHbI B HAYYHBIX UM MPOPECCUOHANBHBIX LENIX.
KOHTAKTHASI HTHO®OPMAILIUSL:
Bonpocbl: Ecniu y Bac ects Bompockl, 3aMedaHHsl WU 3Kajdo0bl MO IOBOJAY JTAaHHOTO

HCCJIEIOBaHMSI, TPOLEAYpbl €ro MpPOBEICHHS, PUCKOB W MpeuMyliecTB, Bbl Moxere
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CBA3aTbCd C HAYYHBIM PYKOBOAUTCIIEM CTYJACHTA, ACCOLII/IaTI/IBHBIM HpO(beCCOpOM Hertn

Bousun, nettie.boivin@nu.edu.kz.

He3aBucumble koHTakTbl: Eciaun Bl He yJIOBIIETBOpEHBI NPOBEACHHEM JIaHHOTO
uccienoBanusl, eciiv y Bac Bo3HUKIN Kakue-nu00 mpoOieMsl, xKanoObl UK BOIIPOCHI, Bbl
Moxkete cBs3atbess ¢ Komurerom HMccnenmoBanuii Beicmedt I[llkonsr OOpa3oBanus
Hazap6aeB YumuBepcutera mo tenedony +7 7172 709359 wnm oTnpaBUTh NMHCHMO Ha
ANEKTPOHHBIN aapec gse researchcommittee@nu.edu.kz

[Toxkanyiicta, noanumMTe JaHHYO QopMmy, eciau Bbl coriacHel y4acTBOBaTh B

HCCIICOOBAHUU.

* 5] BHUMATEIBHO M3YYHJI IIPEACTABICHHYIO HH(OPMAIIHIO;

*  MHe npenocTaBuiIv NOJHY0 HH(POPMAIIUIO O HENISX U IPOIeIypPe UCCIICI0BaHUS;

* S moHumaro, Kak OyIyT UCIIOJIB30BaHBI COOPAaHHBIE TAaHHBIC, U UTO JOCTYI K JIF00O0H
KOH(UACHIMATBEHOU nH(OpMaluu OyJeT UMETh TOJTBKO UCCIIE0BATENb;

* 4 monumaro, 4TO BmpaBe B 000 MOMEHT OTKa3aThCsl OT y4acTUs B JaHHOM
UCCleIOBaHUH 0e3 00BSCHEHUS MPUYHH;

e C MOJHBIM OCO3HAHUEM BCETO BBIIICH3IOKEHHOTO 5 COTJIACEH MPUHATH y4acTHE B

HUCCICIOBAHUU I10 COOCTBEHHOI BOJIC.

IToamuce: Jara:
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Appendix B
Parental Informed Consent form
A case study of the language ideology within

Armenian families in Kazakhstan

INTRODUCTION

I am inviting you to be interviewed for my case study. Also, during the interview | am asking you
for permission to observe your child to understand family language and cultural practices of
Armenian in Kazakhstan. Please take whatever time you need to discuss the study with your
family, or anyone else you wish to. The decision to allow me to observe your child during our
interview is up to you. In this research study, | will observe home environment and children
language activity. | will NOT interact in any way with the children. For non-participatory
observation | will prepare observation protocol where I will make the notes.In addition, I will
verbally inform the children using age appropriate language about the rights they have and how
the research is voluntary (see verbal child consent form).

You may stop the study or take your child out of the study at any time they judge it is in your
child’s best interest. You may also remove your child from the study for various other reasons.
You can do this without my consent.

Your child can stop participating at any time. If your child stops he/she will not lose any benefits
or economically, socially or psychologically harm.

TIME INVOLVEMENT: | will observe children during the interviewing of you and also about
one or two hours during 2-3 days.

RISKS AND BENEFITS:Because | am not interacting in anyway with your children there is
minimal risk. Also if your child does not feel comfortable they can tell me and the observation

will stop.
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CONFIDENTIALITY: Your children’s identity and any physical markers will not be
revealed in the dissertation. I will not name your child but use pseudonyms for them. Also,
all information about family will be destroyed after data analysis and participants’ names and the
name of town will be change.These notes will be kept in a locked secure storage facility and
destroyed after the research is complete. Digital notes are kept on a secured password protected
server before the project presentation and then will be deleting.

CONTACT INFORMATION:

Questions:If you have any questions, concerns or complaints about this research, its procedures,
risks and benefits, contact the Research Project Supervisor for this student work, Assistant

Professor Nettie Boivin, nettie.boivin@nu.edu.kz.

Independent Contact: If you are not satisfied with how this study is being conducted, or if you
have any concerns, complaints, or general questions about the research or your rights as a
participant, please contact the NUGSE Research Committee to speak to someone independent of
the research team at +7 7172 709359. You can also write an email to the NUGSE Research

Committee at gse_researchcommittee@nu.edu.kz

Permission for a Child to Participate in Research

As parent or legal guardian, I authorize (Child Identification Code) to

become a participant in the research study described in this form.

Parent or Legal Guardian’s Signature Date
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®OPMA HHOOPMAIIMOHHOI'O COI'JIACHS JJISA POIUTEJIEN
S3bIkoBas HaeoJI0rusi apMAHCKHUX ceMell B Kazaxcrane: keiic-craau

BBEJIEHUME
Sl mpurnamaro Bac INPHUHATH y4acTHE€ B MHTEPBBIO I MOEro McCcienoBaHusA. Takxke, s
npomry Bac pa3zpemnts MHE BO BpeMsi HHTEPBBIO HAOM01aTh 3a Bammm peGeHKOM, 4TOOBI
UCCIIEIOBAaTh UCIOIB30BaHUE A3bIKOB B Bareii cembe. [loxanyiicta, Bel Mmoxere 0o0CyauTh
ydyacTMe B HCCJIEIOBAaHMU C Ballel cembeil, nubo ¢ kem-nmubo eme. Pemenue o
paspemieHun HaOmofeHus 3a BammM peOGeHKOM BO BpeMs HWHTEPBBIO SIBISIETCS
TO0OpPOBOBHBIM. B TedueHHMe WCCIeOBaHMS, pa3pelinTe MHE MOCMOTpeTh Bamr gom, a
TaKkKe Kak JEeTH pa3rOBapuBalOT M Ha KakoMm s3bike. S abcomoTHO HE Oyay
KOHTaKTUpOBaTh ¢ Bammmu aetbmu. [ BHemrHero HaOmoeHus s OyIy HMCIONb30BaTh
MPOTOKON HabmoneHus, Tae s Oyny mucath 3ameTku. Kpome Toro, s B ycTHOW (opme
OOBSICHIO JIETSIM, UCTIOJB3YS MOHATHBIN JIJII HUX S3BIK UX IpaBa, KOTOPbIE OHU UMEIOT U
YTO MCCIICIOBAaHNE HOCUT JIOOPOBOJIBLHBIN XapakTep (cM ycTHast popma coryiacus peOeHka).
Bb1 MOkeTe OCcTaHOBUTH HCCieIOBaHUE WM 3a0paTh peOeHka B yr00oe BpeMsi eciiu Brl
cuMTaeTe 3TO HEOOXOIMMBIM i Bamiero pebenka. Bbl moxere caenats 310 0e3 MOero
coryiacus.
Bam peGeHok MOXKeT MpekpaTuTh ydacTtue B Jro0oe BpeMs. Ecnu Bair pedeHOK OTKaKeTCs
y4acTBOBaTh, OH / OHa HE OYIyT UMETh KaKHe-THOO SKOHOMUYECKHE, COIMATbHBIE HIIN
MICUXOJIOTUYECKHUE TIOCIECTBHUSA.
BPEMSI YUHACTMUA: S Oyay HaGmroaaTh 3a 1E€TbMH BO BpeMsl HHTEPBBIOMPOBAHUS BaC, a
TaKXKe OKO0JI0 OJTHOTO I JIBYX JacoB B TEeYeHHE 2-3 THEH.
PUCKHN U NPEMUMYIHIECTBA: Tak kak s He Oyay KOHTakTHpoBaTh ¢ Bammmu
JIETHbMH, pUCKH MHHMMaIbHBL. Kpome Toro, ecinu Bam peGeHOK MOYyBCTBYET TUCKOMOOPT,
OH/OHa MOXeT CKa3aTb MHe 00 DdToM, H s TpeKpaimy HaOJIJeHue.
KOHO®UJAEHIUAJIBHOCTb: Uneatnunocts Bamero pedenka u mo0bie pusnyueckne
XapaKTEePUCTUKH OyAyT CKpHITHL. S HEe Oyay ucmonb30BaTh uMs Bamrero pebenka, s Oymy
HCIIONIb30BaTh MCEBIOHUMEBI. KpoMe Toro, Bcs MHpOpMAIUS O ceMbe OYIeT YHUUYTOXKEHa
MocJie aHaJIW3a JaHHBIX M MMEHa YYaCTHHUKOB M Ha3BaHUE ropoja OyJeT u3MeHeHbl. Bce
3amucH OYAyT XpPaHUTHCSA B 3aKPHITOM. 3alMIICHHOM XPAHWIHINE U YHUYTOXKEHBI TIOCIIe
TOTO, Kak uccienoBanne OyaeT 3aBepuieHo. [ludpoBeie 3amucu OyayT XpaHATCS Ha
3aIIUIIIEHHOM CepBEpE /10 MPE3CHTALNU U 3aTeM OYyIyT yAaleHBI.

KOHTAKTHASA HH®OPMALUSA:
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Bonpocsl: Eciiu y Bac ectp Bompochl, 3aMe4aHusi WM KaJoOObl MO MOBOAY JAaHHOTO
UCCIJIEIOBaHMsI, IPOLEAYpbl €ro IPOBEICHUS, PUCKOB M IpeuMyliecTB, Bbl Moxere
CBSI3aThCSl C HAYYHBIM PYKOBOJMTEJIEM CTYyIEHTa, AccouuaTHUBHBIM Ipodeccopom Herru

Bousun, nettie.boivin@nu.edu.kz.

He3aBucumble KoHTakThl: Eciu Bbel He yAOBIETBOPEHBI MPOBEICHUEM JaHHOIO
UCCIIEIOBaHMs, ecii y Bac BO3HUKIN Kakue-1100 mpoOaeMbl, )kaao0bl UK BOIPOCHI, BeI
Mokete cBs3atbess ¢ Komurerom HWccnenmoBanuii Beicmedt Illkonsr OOpa3oBaHus
Hazap6aeB YumBepcutera mo tenedony +7 7172 709359 wim oTmpaBUTh NMHUCBMO Ha
JIEKTPOHHBIN azipec gse researchcommittee@nu.edu.kz

[Toxamyiicta, moamummMTe AaHHyl0 (opMy, eciu Bbl cormacHel ydacTBOBaTh B
UCCIIEI0BAHUH.

Paspemienne  Ha ~ pebeHka  uid  y4acTMIO B HAay4YHOM  HCCIIEJOBaHHUH

Kak poauTens wiaum  3aKOHHBIM  ONEKYH, $  pa3peliaro

(uneHTU(UKALNOHHBINA KO/ peOeHKa), CTaTh YYaCTHUKOM B HCCIIEJOBAaHUM, OIMCAHHOM B

3TOM dbopwme.

Pomgurens nIn 3aKOHHOI'O OIICKYHa Iloamuce

JlaTa
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Appendix C
Verbal Assent for Children for the Research Study Entitled
A case study of the language ideology within

Armenian families in Kazakhstan

Study title: A case study of the language ideology within Armenian families in Kazakhstan

Researcher Name: Akmaral Turgaleyeva

Hi, my name is Akmaral. What is your name? | am studying in Nazarbayev University. |
am a researcher. Do you know what that means? You know in the summer there is dirt and
grass. Sometimes do you dig in the dirt? Sometimes you find things in the dirt. You are
investigating or looking for things. That is what | will do. I will search for truth. So I want
to watch how you speak and play. | want to watch you sing, telling story, play games, and
do arts and crafts. We will take notes and check on this piece of paper. Do you understand?
Do you have questions? If you feel strange then you can ask me not to watch you. You can
say stop please. So can you tell me what I am doing? Yes and what can you do if you do
not feel comfortable. Yes you can say stop please.

After I’ve described the study to you, you can decide whether or not you would like to

participate.

I will come two or three times in your house. So you will see me during some time. You
can pick a pretend name so we can call you that in the story we are writing. We will keep

your name a secret. We won'’t tell anyone so it will be a secret. OK?

You do not have to play with us. You can stop any time okay?

Do you have any questions?

Can | look how you speak and play at home?
YES []

NO []

Participants Identification Code (not name):
Date:

Time:

Investigator: Akmaral Turgaleyeva

Contact Information: 87014260195 or akmaral.turgaleyeva@nu.edu.kz
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Ycraas ¢opma corsiacus sl AeTed y4acTBYOIIUX
B HAYYHO-HCCJIeI0BATEIbCKOM padoTe Mo Ha3BaHUEM
SI3bIkoBas uaeoJIorusi apMsaHCcKuXx cemeil B Kazaxcrane: keiic-craau

Tema: SI3pIkOBas uae0IOrKs apMsIHCKUX ceMel B Kazaxcrane: kelc-ctaau
UccnenoBarens: Axmapan Typraneesa
[Tpusert, Mens 30ByT Akmapai. Kak te6s 30ByT? S yuycs B Hazapb6aeB YuuBepcurere. S
rccienoBarelb. Thl 3Haelb, YTO 3TO 3HAUUT? Hanpumep, JieTOM MHOTO TTeCKa U TPaBBbI.
Bprl mro6uTe urpath B necke? MiHOT1a BB HAXOUTE YTO-HUOYIb MHTEPECHOE B TIeCKe. Bbl
paccmaTpuBaeTe ee BHUMATEIbHO. JTO TO, YTO s OyAy Aenath. S Oyay UCKaTh UCTHHY.
[ToaTOMY 51 XOUy MOCMOTPETH, KaK Bbl Pa3roBapuBacTe M UTPAETE.
Sl Xody mocmoTpeTh, Kak Thbl IMOELIb, PACCKa3blBaclllb MCTOPUIO, UIpacllb B WUIPbI, U
nenaenib noanenku. S Oyay nenatbh 3aMeTKH B cBoeM OjokHoTe. Thl moHumaems? Y 1eds
ecTh Bompockl? Eciii ThI MOYyBCTBYENIb ce0s1 CTPAHHO, TO ThI MOXKEIb MOMPOCUTh MEHS
HE CMOTpeTh Ha TeOs. Thl MOXKEIIb CKa3aTh, OCTAHOBUTECH, MOXKanmyiicTa. Tak 4TO ThI
MOJXKEIIb CKa3aTh MHeE, 4To S Jenar? Jla m 49To Thl JOKEH cKa3aTb MHE, €CIH
MOYyBCTBYyelIb ce0si mioxo. [la, Tel Mokemb cKa3aTh, OCTAaHOBUTECH, MOXKaJIyHCTa.
Teneps, mocie TOrO Kak s pacckasajga NpO HCCIEOBaHUE, Thl MOXKEIIb PEIINTh,

Y4aCTBOBAThb UJIU HET.

S npuny ABa UM TpuU pasa K BaM B 1ome. Takum 00pa3zoMm, Thl Oyelib BUAECTh MEHS B
TE€YeHHE HEKOTOPOro BpeMeHH. Thl MOXKeIllb BEIOpaTh, Kak Te€OsI Ha3bIBaTh U 51 Oyny Te0s
Tak 3BaTh. S Oyay Aep>kaTh TBOE UMs B TaiiHe. Mbl HUKOMY HE CKa)eM, 3T0 OyneT
cexkperoM. Xopouo?

TwI MOXEITh HE UTPATh CO MHOM. ThI MOXETE CKa3aTh CTOM B JIFDOOE BpeMsi, XOPOIIO?
VY 1ebs ecTh BOIpOCHI?

Mory 511 5 HOCMOTpPETH, KaK Thl pa3roBapUBaeIlb U UTPaeilb?

JAT ]

HET | |

NnentndukainoHHBINA KOJT yYacTHUKA (HE UMS):

Jara:

Bpewms:

Uccnenosarens: Akmapan Typraneesa

KonrtakTtHas undopmarus: 87014260195 nnu akmaral.turgaleyeva@nu.edu.kz
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Appendix D

Interview Protocol

Note: In order to engage participant to feel comfortable and don’t hesitate me there
are opened-ended questions due to semistructure interview

Time of interview: Date:

Interviewee:

Dear (Participant’s name),

Good morning. Let me introduce myself. My name is Akmaral. I am doing master’s
program at NU GSE. Many thanks for joining this research which is aimed at investigating
your language practices at home.

1. This is the consent form which confirms confidentiality of this interview.
You can take your time and read it. Sign it afterwards, please.
2. Do you mind that the interview will be recorded? The record will be deleted
after our project presentation.
3. The duration of the interview will be approximately 30 minutes.
If you have something to add after the interview you are welcome to email me.
If you don’t have any questions we can start the interview.

[Turn on the tape recorder]

Background of Respondent:

Name:

Where do you live?
What is your gender?

What is your age?
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What is your level of degree?

What is your child/children age?

Where did you born?

When did you arrive to Kazakhstan?

10.

11.

12.

What is your first language? Do you use this language at home? To whom do you
use it to?
What language do you choose to speak to your child? Why?

If there are two or more languages at home? Which one do you use or both? Why?
Do you think learning languages is important?

How can your child learn Russian, Kazakh and mother-tongues? Do you set targets
or expectations for him/her? Do they achieve your expectations?

Do you encourage children learning mother tongue in Kazakhstan? Do you think
speaking one’s mother tongue is important (in terms of cultural identity, economic
concerns, job opportunity, etc)

How could you describe the status of Armenian in Kazakhstan?

Does anyone in the family help the child to practice Armenian?

Do you think being able to speak Kazakh, Russian or English is important in
Kazakhstan (in terms of cultural identity, economic concerns, job opportunity, etc)?
What do you think of the language policy in Kazakhstan (Kazakh revitalization,
trilingual policy)?

Do you buy any language (Armenian/Russian/Kazakh/English)-learning-related
facilities/tools for your child? (software, CDs, DVDs, etc) Why?

Do you think those facilities/tools facilitate the effectiveness of learning languages?
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13. Do you encourage your child to participate in
language(Armenian/Russian/Kazakh/English)-learning-related  activities?  (eg.
watch foreign movies, story-telling activities, national celebrations etc) Why?

14. Do you think such activities facilitate the effectiveness of language learning?

15. Did you have any family trip to Armenian in the past year? Did you plan it to
improve your child’s Armenian learning?

16. Do you think the trip will facilitate the effectiveness of Armenian learning?

17. Does your family provide other chances for your child to learn languages? (eg.

native family friends to talk to, language courses , etc)

Thank you for your cooperation and participation in this interview. | assure you of the
confidentiality of the responses and it information will not be disclosed under any

circumstance.
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IIpoToK0J HHTEPBLIO
Ipumeuanue: /Ls co3naHus 10BePUTEIbHOI 00CTAHOBKM NMPH HHTEPBLIOMPOBAHUM
Y4YaCTHMKOB, HHTEPBbIO ABJISETCS YACTUYHO CTPYKTYPHMPOBAHHBIM € OTKPBLITHIMH
BOIPOCAMM.

Bpewms untepBbio: Hara:

Pecnionnenrt:

VBaxkaeMblii (-ast) (MMSI y9aCTHHKA),
Ho6poe yrpo. [To3BonbTe MHE npeacTaBuThesa. Mens 30ByT AkMapai. S yaych B
maructpatype HazapbaeBckoro yHuBepcureta. bosbiioe ciacu6o 3a ydactiue B MOeM

HCCJIICAOBAHUU, LECJIBIO KOTOPOI'O ABJISICTCA U3YYCHHUC A3BIKOBBIX IIPAKTUK B CECMBC.

1. D10 ¢Qopma cormacus, KOTOpas TMOATBEPKIAET KOHPUACHIMATHLHOCTh JTaHHOTO
uHTepBb1o. [loxkanylicra, mpounTaiiTe €ro BHUMATENIbHO U 3aT€M MOAIUIINTE.

2. Bol He Bo3paxkaete, eciu s Oy/y 3amuchiBaTh HHTEPBBIO HAa JUKTO(OH? 3amuck Oyaer
yAaJIeHa MoCIe MPe3eHTaIuU IPOEKTa.

3. InUTEeNbHOCTh NHTEPBBIO COCTABUT OKOJIO 30 MUHYT.

Ecnu y Bac 6yayT BOIpOCHL, BB MOKETE CBA3ATHCSI CO MHOM MO JIEKTPOHHOMU MOYTE.

Ecnm y Bac HeT HU KakuX BOTIPOCOB, MBI MOXKEM HadaTh HHTEPBBIO.

[Brirouaercst TUKTO(OH]

WNndpopmanusa 06 yuacTHUKE:

Nwms:

I'ie Bor xxuBete?
Bam mon?

Ckonbko Bam net?
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Kaxkoe y Bac o6pazoBanue?

Ckonpko jet BamuMm netam?

I'ne Bol ponunucs?

Korna Bel nepeexanu B Kazaxcran?

10.

Kakoii Bam poanoit a3b1k? I'oBopuTe 1 Bbl Ha HeEM oMa? C KeM Bbl TOBOPUTE Ha
POJIHOM sI3bIKE?

Ha xakowm si3b1ke Bol roBopute ¢ Bamum pedenkom? [louemy?

Ecnu Bel roBopute Ha 1ByX U OoJiee si3bIKax, Kakou s3bIK Bbl ncnone3yere aoma
i 06a? [Touemy?

Kak Brl nymaere, u3yueHue s13bIK0B BaKHO?

Kax Bamr pebeHok uzydaeT si3bIku (Ka3axCKuid, pycckuid, apmsinckuii)? Kakue y Bac
€CThb LEJIW U OXHUJIAHUSA B M3YyYEHUH S3bIKOB? Y IOBIETBOPSAIOT JU OHU Bamn
OXKHJIaHUS?

Bbl noompsiere, momoraeTe A€TAM M3y4uTh CBOM poaHOM s3bIK B Kazaxcrane? Kak
Bbl JyMaeTe, 3HAHWE POJHOTO s3bIKa SBJSETCS BaXHBIM (C TOYKH 3pEHUs
KYJIbTYPHOH HWJAEHTUYHOCTH, DSKOHOMHYECKHX MPHUOPUTETOB, BO3MOXKHOCTU
TPYJIOyCTPOMCTBA U T.1I.)

Kak Brl Mornm Obl 0xapakTepu30BaTh CTaTyC apMSHCKOTO si3bIka B Kazaxcrtane?
KTo-HnOy/nb B ceMbe TOMOTAIOT peOCHKY MPAKTHKOBATH APMSHCKUH SI3BIK?

Kak BBl Jgymaere, 3HaHHME Ka3axCKOTO, PYCCKOTO M AaHIJIMMCKOrO $3BIKOB B
Kazaxcrane umeer BakHOe 3HaYeHHE (C TOUKH 3PEHUS KYJIbTYPHOU UJIEHTUYHOCTH,
SKOHOMMYECKHE NEPCIIEKTUBbI, BO3SMOKHOCTH TPYAOYCTPOMCTBA U T.1.)?

Urto BBl gymaere o s3bIKOBOM mosmTuke B Kazaxcrane (pacmpocTpaHeHUe

Ka3aXCKOro sA3bIKa, ITOJIUA3bIYHAaA HOJ'II/ITI/IKa)?
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11.

12.

13.

14.

15.

16.

17.

Bbl mokynaere kakue- ym0OO0 cpenctBa Ui M3ydeHUs (apMSHCKHA / pyCCKUM /
Ka3axCKUM / aHTIuicKuii) si3bika? (mporpammuoe obecrieuenune, CD, DVD wu T1.1.)
[Touemy?

CuuTaere M Bbl, UTO 3TU CPEACTBA/UHCTPYMEHTHI IOMOTAIOT B O0YYEHHUH S3BIKY?
[Toompsiere 1 BBl CBOEro pebEHKa B Y4acTUHU B MEPOIPHUATHSIX CBA3AHHBIX C
M3y4eHUEM sI3bIKa (Ha apMSHCKOM SI3bIKE / PYCCKOM / Ka3aXxCKOM / aHTJIMHACKOM)?
(Hampumep, mpocmoTp (uUIbMOB Ha HHOCTPAHHOM SI3bIKE, MEPOMPHUSITHUS TJIE
paccKa3bplBAlOT HCTOPUH, HAIMOHAIbHBIC MPA3HUKA M MEPONpPUATHS W T.J.)
[Touemy?

Kak BbI gyMaeTe, Takie MEpPOIIPUATHS IIOMOTAIOT B U3YUECHUHU A3bIKA?

boumn nmu y Bac cemeiiHas moe3gka B ApMeHHI0O B mpomuioM roay? Bel
IUIAHUPOBAIIM  HMCIOJNB30BaTh JAHHYIO TIO€3AKY JJs YIy4IlIeHUs H3ydeHUus
apMSIHCKOTO s13bIka Bamum pebenkom?

CuuTaere u BB, YTO MOE37Ka OyAeT crocoOCTBOBaTh IP(HEKTUBHOCTH U3YyUEHUS
ApPMSTHCKOTO SI3bIKa?

[IpenocraBnseT au Balia ceMbs PEOEHKY IpYrue BO3MOKHOCTH ISl M3Yy4UeHUs
A3BIKOB? (HaIpUMeEp, KOTAa Balll peOEHOK TOBOPUT C JIPY3bsIMH HA apMSHCKOM WIJIH

Jp. SI3bIKE, S3BIKOBBIE KYPCHI U T.1.)

bnarogapum Bac 3a coTpyaHuuecTBO M ydacTHe B 3TOM MHTEpBbIO. S 3aBepso Bac, uro

BCcsd uHpopManus Oyaer KoH(UIeHIMalbHA U HE OYyIeT pacKpbiTa HHU TPU KaKHUX

00CTOATENBCTBAX.
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Appendix E
Observation Protocol
Project title: A case study of the language ideology within Armenian families in

Kazakhstan
Date:
Time Observation Began:

Time Ended:

The purpose of observation is to gather as much information about the language practices

(social-cultural, ethnic and global) at home as possible.

1. Subject of the Observation: home environment

2. Describe the project setting (color, size, shape, furniture or equipment in the space

room)

3. By answering the following questions, describe the interactions that take place during
the observation.

3.1. Who is interacting?

Children with parents or other adult family members

Child with Child

Adults with Adults

3.2. How do they interact? What are the languages they use? Describe 1 or 2 examples.
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Language
(Armenian,
Russian,
Kazakh, other)

Practices: social-

cultural, ethnic,

global (tell story,

read book,
national
instruments,
souvenirs, skipe

conversation,

listening music)

Participants
father,
brother,

(mother,
sister,

grandfather/mother)

Description
(duration, emotion
(likes or doesn’t like),
celebration or routine

practice)




86
A CASE STUDY OF THE LANGUAGE IDEOLOGY

Appendix F
Data sample
Observation Protocol
Project title: A case study of the language ideology within Armenian families in

Kazakhstan

Date: 16.12.2016
Time Observation Began: 16.00
Time Ended: 19.00

The purpose of observation is to gather as much information about the language practices

(social-cultural, ethnic and global) at home as possible.

1. Subject of the Observation: home environment

The rent apartment is with 2 rooms.

2. Describe the project setting (color, size, shape, furniture or equipment in the space
room)
The rooms have only furniture and equipment which were provided by landlord. There are

also TV, computer with internet and children toys.

3. By answering the following questions, describe the interactions that take place during
the observation.

3.1. Who is interacting?

Children with parents or other adult family members

Child with Child

Adults with Adults

3.2. How do they interact? What are the languages they use? Describe 1 or 2 examples.

1. Son interacts with grandfather, child wants to play with adult, but G. wants to sleep and
ask child to be quieter. They use Armenian, G. asks Armenian and child answers Armenian.

2. Grandmother speaks with her daughter (mother 1). They discuss what to prepare to dinner, they

want to prepare traditional food because 16th is Kazakh national holiday. They speak Armenian.
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Language Practices: social- Participants Description
(Armenian, cultural, ethnic, (mother, father, (duration, emotion
Russian, global (tell story, sister, brother, (likes or doesn’t like),
Kazakh, other) read book, grandfather/mother) | celebration or routine
national practice)
instruments,
souvenirs, skipe
conversation,
listening music)
Kazakh Watching TV Son Son likes, but other just
“Balapan channel” passive listening to
Armenian Skipe conversation | Grandparents, mother | 30 min
Armenian Candies from Grandfather went to
Armenia Armenia and bring it
Armenian Traditional food Mother, grandmother | Women can prepare it at

home
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