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“LEADING STUDENTS”:
CREATING A STUDENT-RUN PEER REVIEWED JOURNAL

Philip Montgomery
Med
Nazarbayev University, Graduate School of Education

Abstract

A reflective study of one higher education institution’s endeavor to create an academic
peer-reviewed journal managed by students for students. The article examines the aims
and challenges of developing student leadership by authoring, peer-reviewing, and editing
a scholarly journal, especially in a multi-lingual, multi-cultural country like Kazakhstan, and
offers a methodological framework for investigating and improving the development of student
leadership in similar multicultural higher education settings.
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PELEEH3UANYY UTUMUIA XYPHANObI TY3YYAO® CTYOEHTTEPOUH
NMNAEPOUK CANATTAPbIHbIH KANBbINTAHbILWbI

Kbickaua MasmyHy

Byn Makana >Oropky OKyy >xaifa CTyOoeHTTep ke3emen KbifraH peueH3uanyy unvmui
XXypHanablH 4onboopyH Ty3yyre apHanraH.

AuKbIY ce3aep: peLeH3usnyy UMUMUIA XypHar, CTYOeHTTUK Nuaepavk, ken tunayy ou-
nimv Gepyy.

POPMUPOBAHUE NMOEPCKUX KAYECTB Y CTYAEHTOB
NOCPEACTBOM CO3AHUA PELLEH3NPYEMOIO HAYYHOI O
XYPHANA, YIPABNAEMOIO CTYAEHTAMMU

AHHOTauus

[aHHas cTaTbsi paccmaTpuBaeT MPOEKT CO3[aHus akaJeMW4eckoro peLeH3VMpyemMoro
XypHana, ynpasnsiemMoro CTyAeHTaMu, OOHUM U3 BbICLUMX y4eOHbIX 3aBefeHui. B cratbe
paccmaTtpuBaloTCcst Lenu 1 npobnemel CTyAeHYecKoro ynpaeneHns B oopme aBTOpPCTBa, He-
3aBKCMMOrO 9KCMEPTHOIO PeLEH3MPOBaHNSA 1 peaKTMPOBaHNS Hay4YHOro XypHarna, 0cobeHHO
B TakoW MHOTOSI3bI4HOM U MYMbLTUKYNBTYPHON CTpaHe, kak KasaxcTaH, a Takke npegnaraercs
MeToponormyeckas OCHoBa A U3y4eHust JaHHOro onbiTa 1 crnocobcTBoBaHUst hopMrpoBa-
HWS NNAEPCKUX KauecTB y CTYAEHTOB B aHaNOrM4YHbIX NOMMKYNLTYPHBIX cdhepax Bbicluero o6-
pa3oBaHus.

KnoueBble cnoBa: peLeH3npyemblii Hay4YHbIi XXypHar, CTyAeHYeckoe NMaepcTBo, MHO-
rossbl4Hoe obpasoBaHue.
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Introduction

The trends of internationalizing and
globalizing education have not slowed in
the past decade. Rather, more and more
universities worldwide are finding and im-
plementing new ways to reinvent and rein-
vigorate the educational systems in which
their graduates will work (Lee, 2014; Rivza,
Bikse & Brence, 2015). Master’s programs
in educational leadership serve as a platform
for shaping future teachers, administrators
and policymakers and ultimately, the edu-
cational institutions they join. We, educators
in HEIs, should be re-examining our leader-
ship programs, asking: what type of leaders
do we want, and how can we develop those
leadership skills and qualities?

This working paper presents an argu-
ment for, and a reflection of, the use of a stu-
dent-led peer-review journal as one relative-
ly new means to develop educational lead-
ers and scholars. The crux, however, lies not
in the journal itself-although role of faculty
in establishing and managing the journal is
paramount — but in the perceptions and un-
derstandings the students themselves hold.
More to the point, those perceptions and
attitudes toward assuming leadership roles
vary by country and institution. The par-
ticular graduate program in this study finds
itself in a multicultural, multilingual envi-
ronment, characterized by English-medium
instruction, diverse international faculty, a
homogenous student population, and the
complex dance between western, post-Sovi-
et, and traditional cultural values typical of
Central Asia.

The following literature review begins
by defining educational leadership and its
variations from program to program, and
examining their specific intended outcomes
in an ever-growing competitive job market.
Given this foundation, the focus turns to the
role of student and faculty working relation-
ships as an insight into the unique charac-
teristics of global communities, followed by
the challenges and benefits of multilingual
interactions and their application to English

for Academic Purposes (EAP) instruction.
Finally, I present an overview of the mecha-
nism through which these interactions take
place: a student-led peer review journal.

The final section lays a qualitative meth-
odological framework for investigating the
following questions: 1) How can HE faculty
facilitate the development of student lead-
ership in the context of a student-led peer
reviewed journal? la) How do the student
participants view the concept of leadership?
1b) How do the student participants see
their own role in the journal as leadership?
2) How do student views of leadership re-
late to theoretical views of leadership, both
internationally and in a multicultural con-
text? 2a) How do these experiences of stu-
dent leadership translate into best practices
for developing and sustaining a student-led
peer reviewed journal?

Conceptions of student leadership

The various iterations of educational
leadership reflect multiple styles and ap-
proaches, from “transformational,” to “dis-
tributed,” to “strategic,” among others. Bush
(2011) differentiates between formal, col-
legial, subjective, ambiguity and cultural
models of leadership. Despite this complex-
ity, these versions hold two common goals:
“helping the organization set a defensible
set of directions and influencing members
to move in those directions” (Leithwood
et. al, 2004, p. 6). This basic definition al-
lows us to focus on the more problematic
questions of which models present the most
significant challenges to multicultural envi-
ronments (addressed in a later section) and
which competencies should be developed
in leadership programs. Research points to
several key competencies that leaders must
have, including effective communication,
learning ability, adaptability, and cultural
awareness (Van Velsor & Wright, 2012),
a list that unsurprisingly mirrors the com-
petencies desired by knowledge-economy
employers, like critical thinking, coopera-
tive working, and problem solving (Simons,
Braeckman & Elen, 2008).

ALATOO ACADEMIC STUDIES. 2016. Ne 4

253



Iledacocura unumoepu

The term student leadership is often
conflated with the term participation, result-
ing in a poor understanding in which activi-
ties lead to the development of leadership
skills. Bush’s (2011) collegial model clearly
draws the connection between participation
and leadership, emphasizing that participa-
tion is the opportunity to help make deci-
sions (p. 87). Thomson and Holdsworth
(2003) showed that the different participa-
tory and leadership-building activities range
from passive to active, and from implicit
to explicit. They argue that active, explicit
leadership development is often only found
in special extracurricular project and “elite
forms of student leadership” like student
government and exclusive clubs (p. 372).
On the whole, the literature emphasizes the
benefits of the participatory, democratic
leadership-developing activities to improve
organizational effectiveness.

In maximizing the development of lead-
ership skills in students, the role of the insti-
tution and the faculty is central. Osteen and
Coburn (2012) explain the steps towards
this interaction: “Once we accept our role,
we must align with our university/college
mission, gain institutional support, and ac-
tively collaborate with internal and external
partners” (p. 13). Rosch and Anthony (2012)
extend this idea to include the importance of
explicitly teaching leadership. Educators, ac-
cording to them, “...must be intentional in
matching their intended program or course
outcomes with relevant student and leader-
ship development theory, and then apply ef-
fective strategies for the delivery of material
to a diverse student population” (p. 38).

Learning outcomes

Most educational leadership programs
tie together these themes into program out-
comes. San Diego State, for example, lists
eight areas of development: theoretical
understanding, critical and analytical ap-
proaches to thinking, organizational and
group dynamics, cultural competency, self-
awareness, application to HE, and trends
in educational policy (“Student outcomes”,

2016). The University of Pennsylvania’s
Graduate School of Education (“Distinctive
elements”, 2016) describes its educational
leadership program this way:

“To instill the cross-cutting skills that to-
day’s leaders must master, our faculty foster
effective habits of mind, emotional intel-
ligence, reflective practice, and responsive
communication practices and professional-
ism. Our integrated program of study focus-
es on comprehensive leadership — instruc-
tional, organizational, public, and evidence-
based.” (para. 5)

These programs focus on the compo-
nents of leadership that are individual in na-
ture—like thinking skills, understanding con-
text, and recognizing trends in research—but
also the collaborative, interpersonal, cul-
tural and reflective components that, as we
will see next, present multiple challenges in
a multicultural setting.

Multiculturalism and contrasting

models of leadership

Sustainable and distributed leadership
are two of the most commonly taught lead-
ership styles in international higher educa-
tion (Ingleton, 2013; Webster et. al, 2011),
sharing a common focus on collaboration
and capacity-building. Sustainable leader-
ship is not only built to last, but also pro-
motes diversity, is socially just, resource-
ful, activist, and integrated in the system
(Hargreaves & Fink, 2003). In multicultural
settings, however, these goals can be in di-
rect or indirect conflict with cultural norms
and expectations. Conceptually there arises
a broad binary between more formal, posi-
tional models of leadership—characterized
by hierarchy and rigidity—and participatory
models that emphasize collaboration, colle-
giality and a distribution of decision-making
responsibilities. It is within this binary that
many of the rich experiences between fac-
ulty and student cultures play out.

Concerns about multiculturalism of-
ten go hand in hand with internationalizing
processes in HEIs. There is a tendency for
universities to see internationalization as a

254

ALATOO ACADEMIC STUDIES. 2016. Ne 4



Philip Montgomery

way to level the playing field, giving them
a competitive edge over regional HEIs
(Lee, 2014). This tendency, however, does
not equate with promoting diversity or cul-
tural competencies. As Lumby and Foskett
(2016) suggest, “internationalization risks
extending the perennial role of education
in sustaining unequal power structures” (p.
96). In other words, HEIs with international
faculty may likely experience a conflict in
the goal to teach leadership styles that do
not align with the prevailing culture of the
student’s home country.

To illustrate this better, Hofstede’s
(1980) models of culture can be mobilized.
This conceptualization of culture dynam-
ics involves quantifying various elements
of value. Power Distance, for example, is a
measure of acceptance of hierarchical pow-
er structures. Collective versus Individual
rates social integration into groups. Uncer-
tainty Avoidance describes the relationship
people have with ambiguity and free flow-
ing ideas that differ from cultural norms.
Masculinity refers to the preference for men
to hold positions of leadership. Conflicts in
leadership style are easily predicted if indi-
viduals who prefer a distributed, consensus-
building leadership style (low power dis-
tance) are taught to be authoritative leaders
that delegate tasks. Similarly, individuals
raised in an environment that expects rigid
rules (high uncertainty avoidance) will be
uncomfortable in an organization that does
not clearly define the roles of its members.
Clearly, cultural competencies and emotion-
al intelligence play a central role in develop-
ing leadership in multicultural settings.

At this stage, my view is that the con-
vergence of, and dialogue between, these
contrasting traditions of leadership form the
central basis for understanding how students
experience leadership through a student-led
journal. Their participation in the decision-
making processes, as well as their role in
taking responsibility for the journal’s con-
tent and vision, may be something new and
uncomfortable for them. Even more impor-

tantly, once they adapt to this distributed
leadership model, complete the program and
enter the local workforce, they will likely
face a similar difficulty in applying that
model to the formal, positional work envi-
ronment.

Multilingualism and English for

Academic Purposes (EAP)

In brief, the issues addressed above be-
come the lens through which all faculty-
student interactions take place. I have pre-
viously argued that student autonomy, en-
gagement and fluency are increased through
hands-on, application-based learning activi-
ties like blogging communities and authen-
tic communication (Montgomery, 2014;
see also Mulling, 2007, Savignon, 1987).
A peer-reviewed journal, in which students
are authors, reviewers, and editors, creates
innumerable interactions and opportunities
for development of fluency in English, ethi-
cal research skills and critical thinking. At
the same time, the relative inexperience of
students presents specific challenges, such
as the added time needed to teach academic
literacies, and then to revise and proofread
student writing if the final produced version
of the journal is to be competitive on the in-
ternational scale.

Academic publication and open

access (OA) journals

Publication culture itself has democra-
tized, mirroring the vast changes in media
with the growth of the Internet and web 2.0
in particular. The same decentralizing forces
that drive the growth of blogs and social
networking have created space in the elite
field of academic publishing. OA journals
have proliferated and gained a largely repu-
table status despite the number of predatory
journals in circulation (Kaba & Said, 2015).
They offer many benefits to researchers and
authors who want equal and free access to
current ideas, but they also present com-
plications to publishers and the industry of
academic publication (Gardner, 2013; Pin-
field, 2007). Jacobs (2006) offers an exten-
sive investigation into the strategic, techni-
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cal and economic aspects of OA publish-
ing, but very little literature addresses OA
publication as a pedagogical tool. The main
advantages of OA publication—free access,
open-source technological platforms, ease
of dissemination—are the driving elements
behind the choice to use this format for this
student-led journal.

Research site

The research site is an educational lead-
ership program in one HEI in Central Asia
with a largely international faculty and Eng-
lish-medium instruction. The student journal
was an idea suggested by faculty on the re-
search committee as a way for students and
alumni (hereafter I use the term students to
include alumni, or former students) to learn
and publicly apply research skills. The fac-
ulty then gathered interest from the students
and selected a core of interested students to
create the vision, scope, procedures and or-
ganization of the journal.

The editorial board consists of six cur-
rent graduate and postgraduate students,
two alumni of the program and two faculty
members. After their formation, the edito-
rial board met weekly to define the journal
and their roles within it. One faculty mem-
ber chaired the meetings and set the agenda,
as well as managed the process of request-
ing institutional support from the university.
The student members took responsibility in
promoting the journal to their peers, who
then became the pool of peer reviewers
and authors. Other responsibilities included
managing an email account, co-leading a
workshop to train peer reviewers, and mak-
ing decisions on the various technological
and content-based requirements necessary
for an online journal.

The editorial board adopted an organiza-
tional structure in which one faculty member
became the chief editor, with four student
managing editors who remained outside of
the blind peer review process. The other four
student members remained editorial board
members and participated in reviewing pa-
pers. The students and faculty work in a col-

laborative manner, with the faculty driving
the discussions and asking for student feed-
back. Faculty members also serve as advis-
ers for student questions. The relationships
formed in this context are essential to under-
standing the interpersonal and cultural ele-
ments of developing student leadership.

Methodology

This final section proposes a methodol-
ogy to investigate the student experience
of participating in the journal. The partici-
pants have been selected purposefully due
to their participation in the editorial board
of the student journal. Neuman (1997) ex-
plains that purposive sampling is best used
in “...unique cases that are especially infor-
mative... [or in order to] identify particular
types of cases for in-depth investigation
[where] the purpose is less to generalize to
a larger population than it is to gain a deeper
understanding...” (p. 206). This group has
worked together for six months developing
the journal and should offer this special in-
sight into the question at hand.

The data collection instruments consist
of focus groups and one-on-one interviews
with the participants in the journal. These
largely non-quantitative methods “...per-
mit creativity, self-expression, and richness
in detail,” and “reveal a respondent’s logic,
thinking process, and frame of reference”
(Neuman, 1997, p. 240). Despite Hofstede’s
and others’ attempts to quantify dimensions
of intercultural relations, this study will aim
to offer a deeper qualitative understanding
of the reasoning, risks, challenges and ben-
efits students experience through their lead-
ership roles in this project.

Conclusion

The benefits which may reasonably
be expected to result from this study are a
deeper understanding of how student lead-
ership is facilitated and developed in HEIs.
The findings of the study may directly im-
pact how this student journal is run, and
may indirectly impact how other universi-
ties develop and facilitate student leadership
through similar projects.
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