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Abstract

Multilingual setting development is sharply increasing in the Kazakhstani context since
the English language has gained an international position and enjoys high prestige throughout
the world in multilingual education programs nowadays. This research aims to explore
Kazakhstani students’ ideologies about Kazakh and their choice favoring the language in
comparison to Russian and English; to identify if there is negligence to the importance of the
Kazakh language affected by an active promotion of multilingualism and integration of
English language into education system.

The research questions are the following: 1) What are Kazakhstani students’ ideologies
regarding Kazakh language? A) How do students perceive the role of the Kazakh language in
the context of multilingual education? 2) How frequently do Kazakhstani students choose to
speak Kazakh language? A) Is their choice associated with the language environment of their
university?

The data for this mixed-method study was obtained through surveying graduate
students from two institutions which practice multilingual education (n = 144), as well as
through semi-structured interviews with 11 students. Students’ ideologies about Kazakh are
positive in terms of its symbolic value and national importance; however, there is a strong
belief that Kazakh significantly lacks when juxtaposed with Russian and English in its
adaptability to modern day situations, unpracticality, insufficient quality materials, economic
benefits, information delay, and irrelevancy on a global level. As for choices given to Kazakh
in different situations, it enjoys occasional use only at home settings, but it is given less
preference in other spheres of life; yet Welch T-test showed statistical significance when
analyzing two institutions and revealed a strong impact of the language environment of

universities.
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These findings indicate the need for proper implementation of multilingual education
and encouragement to learn and speak Kazakh among students as regards economic benefits,
as well as a need for developing science materials, timely translation, and overall shape of
Kazakh to make it more appealing and functional for the younger generation in the country.

Keywords: language choice, language ideologies, English medium instruction (EMI),

trilingual education
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AHaaTmna

Kentinai opTranslH 1aMybl Ka3aKCTaHABIK KOHTEKCTE KYPT ©CYZe, OUTKEH1 aFbUILIBIH
TLTI Ka3ipri yakpITTa XaJbIKapallblK MTO3UIUSIIAPFA e OOJIIBI JKOHE KONTUIAl OLtiM Oepy
OarmapramanapbiHaa OYKUT oJIeMIe KOoFaphl Oeenre ue. ATajFaH 3epTTey/IiH MaKCaThI -
Ka3aKCTaHJIBIK CTYJICHTTEPIIH OPBIC )KOHE aFbUIIIBIH TUIEPIMEH CANTBICTRIPFaHIa Ka3ak TiTi
Typajbl TYCIHIKTEPIH KoHE OJIapAbIH OChI TULAIH MaijacblHa TaHIaybIH 3€peiey;
KONTULAUTIKTI OSJICeH Il UITepiIeTy JKOHE aFbUIIILIH TUTIHIH OUTiM Oepy KyleciHe
WHTETpaIusIaHybl 9CEPIHEH Ka3akK TUTIHIH MaHbI3IbUIBIFBIHA HEMKYPaNIbUTBIKTHIH Oap KOFbIH
aHBIKTAY.

3epTrey cypakrapsl kenecigeit: 1) KazakcTaHaplK CTyACHTTEP/IIH Ka3akK TUTIHE
KaTbICTHI ueonorusichl Kaunan? A) Kentinai OutiM 6epy KOHTEKCIHE OKYIIBUTAp Ka3ak
TUTIHIH peJliH Kayaid Kabbuimaiapl? 2) KazakcTaHabIK CTYASHTTEP Ka3aK TUTIHIe KAHIIATbIKTHI
KU1 ceisiereH i keH kepeai? A) OnapaplH TaHIaybl YHUBEPCUTETTIH TUIIIK OpTaChIMEH
OaiiaHbICTHI Ma?

byn apanac oicieH 3epTTeyre apHaJIiFaH MOJIIMETTEP Kom Tl O11iM OepeTiH exi
MEKeMeHIH acrupaHTTapbiHaH (N = 144) cayaiHama Xypri3y apKblLIbl, cOHai-ak 11
CTYACHTIICH apThUIail KYPbUIBIMABIK CyX0aT )KYpri3y apKblibl alibIHAbl. CTYyIeHTTEpAIH
Ka3aK TUIl Typasibl TYCIHIKTEP1 OHBIH CUMBOJIABIK KYHABUIBIFBI MEH YITTHIK MaHbI3IbLIBIFbI
TYPFBICBIHAH JKaFbIMJIBI; ajaiia, Ka3akK TUTIHIH OPbIC KOHE aFbUIIIBIH TUIIEPIMEH
CaJIBICTBIPFaH/Ia OHBIH Ka3ipri 3aMaHFbI JKaFAaiinapra 6eriMaenyi, ic xKy3iHae 6oaMaysbl,
MaTepHUaIAapAbIH )KETKUTIKCI3 camachl, S)KOHOMUKAIBIK Maiachl, aKmapaTThIH KeIIIKTIpLTyl
KoHe kahaHBIK IeHreiiie OpbIHCHI3 00TybI alTapiIbIKTal JKeTiCTIeN Il IereH HBIK CeHIM 0ap.
Op TYpJi )KaFaiinapaa Kazak TUTIH TaHayFa KeJeTiH 0oJicak, o1 Keie yiiae FaHa

KOJIJIaHbLIaJIbI, OIpaK oFaH eMip/IiH 0acka cajanapbIHia a3 apTHIKUIBUIBIK Oepijeni; JereHMEH,
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Welch-tig T-TecTi exi OKy OpHBIH Tajlgay/ia CTaTUCTHKAIBIK MaHbI3/IbUIBIFBIH KOPCETT1 KOHE
YHUBEPCUTETTEP/AIH TULAIK OPTACHIHBIH KYIITI 9CEPIH aHBIKTAIbI.

By notmxkenep kenTiai 6iiM Oepyai THICIHIIE €HTi3y )KOHE Y5KOHOMHUKAIBIK Taia
TYPFBICBIHAH CTYJICHTTEP apachlHAa Ka3aK TUTIH YUPEHY MEH MEHIepy/li KoTepMeey
KOKETTUIIrH, COHai-aK FEUILIMH MaTepHaIIap/Ibl 93ipiiey, Ka3ak TUTIH eJIeTi )Kac ypIiaK
YILIiH HEFYPIIBIM TapTHIM/IBI )KOHE (PYHKITMOHAIIBIK €Ty YIIiH OHBI YaKTBUIBI ay/1apy jKoHe
YKaJITbI HBICAHBI KQXKETTUIIIH KOPCETE 1.

Tytiinoi co30ep: Tuaik TaHaay, TULTIK UACOJIOTHS, aFbUIIIBIH TUI1 - OKY KYPaJIbl

periane (EMI), ymrinai 6utimM 6epy
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AHHOTAUSA

Pa3BuTHE MHOTOSI3BIYHOM CpE/Ibl PE3KO BO3PACTAET B KA3aXCTAHCKOM KOHTEKCTE,
MMOCKOJIbKY aHTJIMACKHUH SI3bIK B HACTOSIIIIEE BPEMsI 3aBOEBAJI MEXKAYHAPOIHbIE TIO3UIINU U
MOJIb3YETCSI BLICOKUM aBTOPUTETOM BO BCEM MHPE B IPOrpaMMax MHOTOSI3bIYHOTO
oOpa3zoBanus. Llens TaHHOTO WCCIIEOBAHUS - U3YYUTh MIPEICTABICHHS Ka3aXCTaHCKUX
CTYJIEHTOB O Ka3aXCKOM SI3bIKE U WX BBIOOD B MOJIB3Y SA3bIKA 110 CPABHEHHIO C PYCCKUM U
AHTJIMICKUM; BBISIBUTH €CTh JI MMPEHEOPEKEHNE K BAXKHOCTH Ka3aXCKOTO SI3bIKa, HA KOTOPOE
TIOBJIUSJIO aKTUBHOE TIPOJIBMYKEHNE MHOTOS3BIUNS U UHTETPALIHS aHTJIUHCKOTO SI3bIKA B
cucTeMy oOpa30oBaHMUsL.

HccnenoBaTenbckre BOMPOCH 3aKTI0YAOTCS B cieayromeM: 1) KakoBel naeonorun
Ka3aXCTaHCKUX CTYJICHTOB B OTHOIICHUH Ka3axcKoro s3bika? A) Kak ygamuecs
BOCIIPUHUMAIOT POJIh Ka3aXCKOTO SI3bIKa B KOHTEKCTE MHOTOSI3bI9HOTO 00pa3oBanusa? 2) Kak
4acTo Ka3aXCTaHCKHE CTYACHTHI MPEANOYUTAIOT TOBOPUTH Ha KazaxckoM si3bike? A) CBszaH
JIX UX BBIOOD C S3BIKOBOM CPEIO MX YHHUBEPCHUTETA?

JlaHHbBIE AJIS1 ATOTO UCCIIEJOBAHUSI CO CMEIIAaHHBIM METOJIOM OBLITU MOJTY4YEHbI IyTEM
OTpoca aclUpaHTOB U3 ABYX YUPEXKICHUH, MPAKTUKYIOLIUX MHOTOSI3bIYHOE 00pa3oBanue (N =
144), a Taroke MyTeM MOJIY-CTPYKTYPUPOBAHHBIX HHTEPBBIO ¢ 11 crynentamu. [IpeacraBinenns
CTYJIEHTOB O Ka3aXCKOM SI3bIKE IMO3UTHUBHBI C TOUKH 3PEHUS €0 CUMBOJINYECKOMN IIEHHOCTH U
HAI[MOHAIILHOM 3HAUMMOCTH; OJIHAKO CYIIECTBYET TBEPIOE YOCKICHHE, YTO Ka3aXCKOMY
SI3bIKY 3HAYUTEIBHO HE XBATAET B CPABHEHUH C PYCCKUM U aHTJIMMCKUM SI3bIKAMU €0
aJanTUPYEMOCTH K COBPEMEHHBIM CUTYallUsIM, HEMPAKTUYHOCTH, HEJJOCTATOYHOTO KaYeCTBa
MaTepHuaIoB, SKOHOMHUYECKUX BBITO/I, 33ACPKKH UHPOPMAITUU U HEYMECTHOCTH Ha
r106ansHOM ypoBHE. UTO KacaeTcsi BbIOOpa Ka3aXCKOTO s13bIKa B Pa3IMUHBIX CUTYAIUsIX, TO OH

HHOrJa UCIIOJIB3YCTCA TOJILKO JO0MaA, HO €EMY OTHACTCA MCHBIIIC HpCIlHO‘lTeHI/Iﬁ B Ipyrux
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cdepax xu3nu; TeM He MeHee, Welch T-Tect mokaszan craTuCTHUECKYIO 3HAYMMOCTD TIPH
aHaJM3e IByX y4eOHBIX 3aBEICHUH U BBISIBUJI CUJIBHOE BIIUSHHE SI3bIKOBOM CPEJIbI
YHUBEPCUTETOB.

DT pe3ynbTaThl YKa3bIBAIOT HA HEOOXOIMMOCTb HaJIEXKAILEr0 BHEIPEHUSI
MHOTOS3bIYHOTO 00Opa30BaHMsI ¥ OOLIPEHUS U3yUEHUS U BIIAJICHUS Ka3aXCKUM SI3bIKOM Cpeau
CTYJEHTOB C TOUKH 3pEHUSI IKOHOMUYECKHX BBITOJI, & TAKXKE Ha HEOOXOJMMOCTh Pa3pabOTKU
Hay4YHBIX MaTepUaioB, CBOEBPEMEHHOTO MepeBoia 1 oO1Iei popMbl Ka3aXxCKOro A3bIKa, YTOObI
cenath ero 0oJsiee MpUBJIEKATEIbHBIM U (YHKIIMOHAIBHBIM JJI1 MOJIOIOTO TIOKOJICHUS B
CTpaHe.

Kniouesvie cnosa: BbIOOp S3bIKA, SA3BIKOBBIE HJEO0JIOTUH, aHTTIUICKUI KaK CPEJICTBO

ooyuernus (EMI), Tpexbsa3piaHoe 0Opa3zoBaHue
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Chapter 1: Introduction
Background Information

Multilingualism is a vibrant and complex concept, which has gained global importance in
the modern world (Singleton & Aronin, 2018). Many scholars emphasized that multilingual
practices occurred out of necessity when language groups had to communicate (Baker, 2011;
Garcia, 2009, as cited in Cenoz, 2013). There are some variations of its definition; however, the
simplest one describes multilingualism as the use and the ability to speak several languages
(Franceschini, 2011; Wright, 2013). A more comprehensive explanation can be given through
the lens of sociolinguistics, as Cenoz (2013) clarified that multilingual education is an umbrella
term that includes bilingual and other types of education with three or more languages. Garcia
(2009, as cited in Wright, 2013), in turn, explained that such a model allows for providing
meaningful and objective education and nurturing tolerance to other language groups.
Accordingly, multilingual programs “provide a general education, teach in two or more
languages, develop multiple understandings about languages and cultures, and foster
appreciation for human diversity” (p. 6).

With an increasing number of countries that integrate multilingualism in their education
systems, scholars have investigated the advantages of multilingual education to substantiate such
trends and have revealed the following. According to Baker & Jones (1999, as cited in Wright,
2013), it provides wider communication opportunities, which genuinely contributes to building
sympathy and tolerance towards diversity. Similarly, it enables students to access world literature
to become competent in foreign languages and confidently display their skills. Finally, it makes
students marketable and grants them promising positions in the working world. Krzyzanowski

and Wodak (2011) also pointed how multilingualism influences economic issues as it increases
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people’s mobility in the job market. Furthermore, UNESCO (2007, as cited in Wright, 2013)
explicitly demonstrated its importance as a means of enhancing educational quality, supporting
linguistically diverse communities, and cultivating mindfulness and respect for fundamental
rights. In this connection, multilingual setting development is also sharply increasing in the
Kazakhstani context as well and its implementation may lead to greater investment and increased
employment opportunities (Aubakirova et al., 2019).

In recent decades, English has gained an international position and enjoys high prestige
throughout the world as the de facto lingua franca, widely used on both macro and micro levels,
including multilingual education programs (Jackson, 2012). Therefore, according to Mazhitaeva
et al. (2016), the introduction of multilingual education along with the implementation of the
cultural program “Trinity of Languages”, which promotes Kazakh, Russian, and English, is one
of the main strategic lines of the formation of a highly educated person and the most critical
directions developed by the former President of the Republic of Kazakhstan. Indisputably, as of
2004, the country has been promoting the “Trinity of Languages” to keep up with changing
global demands (Aubakirova et al., 2019). The policy has encompassed almost one-third of
Kazakhstani higher educational institutions now, meaning that these multilingual practices are
rapidly advancing in our context, which shows that multilingual setting development has national
importance (Aubakirova et al., 2019). Moreover, by granting young people ample opportunities
to study at top international universities in the forms of funded education and scholarships, such
as the “Bolashak” program, upper bodies expose Kazakhstani youth to a new world (Bokayev et
al., 2017).

The fundamental point of the interactive lecture “Kazakhstan on the way to the

knowledge society” by N. A. Nazarbayev was the position that young university graduates
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should become marketable professionals in any corner of the globe and able to ensure the
development of success and well-being in Kazakhstan in the 21st century (Mazhitaeva et al.,
2016). In other words, although Nazarbayev considers English as a language of science and
innovations, language became somewhat commodified and seen as a profit; while trying to
promote new perspectives to develop and grow as a nation, the government itself had opened
doors to a global market.

That said, some key questions and notions are still not discussed in these explanations
regarding motivation for multilingualism from a community perspective. Therefore, they can
only be considered the first step towards a more profound understanding of characteristics of
multilingualism in the Kazakhstani situation. In that event, Fasold (1990, as cited in Dweik &
Qawar, 2015) put multilingualism differently by saying that it primarily functions as a tool for
extensive interaction. In other words, one language may be a home language to communicate
with family and friends, while another language may be linked to the business. This means, here
young people display a visible inclination toward foreign languages themselves justified by the
prestige association they have regarding English, which makes the situation somewhat difficult
(Akynova et al., 2014).

Problem Statement

While Kazakh is the state language of the Republic of Kazakhstan and has an active role
in all spheres of public relations throughout the state as stated in the Concept of the Language
Policy of Kazakhstan, the language is not sufficiently supported to guarantee ample public use
(Aksholakova & Ismailova, 2013). That is, while local authorities adhere to Kazakhization
policy which focuses on the settlement of Kazakh as the state language, one cannot downplay the

historical fact of Kazakhstan being multinational and having a vast portion of Russian speaking



LANGUAGE CHOICE AND LANGUAGE IDEOLOGIES 4

population; thereby, multilingual policy on maintaining Russian and other languages was
established. These aspects subsequently brought on establishing the “Trinity of Languages” on
maintaining Russian and promoting English alongside Kazakh. The policy was likewise
impacted by globalization trends which stimulated the idea of making Kazakhstan a worthy rival
in the global arena (Smagulova, 2008).

Subsequently, such a dilemma has given rise to the change of linguistic behavior among
Kazakhstani youth, which recently has been manifested through their increasing interest in
English and their perception of it as a language of prestige and success (Akynova et al., 2014).
Based on Jorgensen (2001, as cited in Akynova et al., 2014), given the dynamic role of
youngsters in society, they can enrich languages in their possession further. Because there is a
deliberate top-down integration of the English language in our domestic community,
Kazakhstani youth soon took on the westernized character and developed a strong passion for
this language and culture (Akynova et al., 2014). It inevitably induced drastic misconception in
young minds, which have not yet come to rounded conclusions about what should precede in
their linguistic repertoire. Thereby, Selleck & Barakos (2019) rightly concluded that language
instinctively gains value if it is linked to economic benefits. Then language selection is made
upon feasibility criteria and leads to a “paradoxical situation of valuing some types of languages
and language users more than others” (p. 290).

As mentioned previously, English has become an increasing medium of instruction (EMI)
worldwide as it is a pathway to unlimited resources which could facilitate getting reputable
education overseas and high-paid job in foreign companies. According to Goodman (2014), EMI
is considered as a case of language-in-education planning at institutional level, which is about

deciding “which languages will be taught, when, by whom, with what materials, and with what
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assessment and evaluation measures” (Kaplan & Baldauf, 1997, as cited in Goodman, 2014, p.4).
In Kazakhstani context, there is both EMI (full) and EMI as part of trilingual

education (instruction in 3 languages), which means studying the relationship between these two
programs is significant.

Moreover, predicated on local scrutiny, the threats of Anglification among younger
people in Kazakhstan, specifically in urban areas, are evident in terms of brain drain (Bokayev et
al., 2017; Mazhitaeva et al., 2016). Still, several crucial questions are glossed over despite these
insightful local findings on multilingualism and its challenges concerning the status of the
Kazakh language. Previous research separately covered the overall shortcomings of
multilingualism and the value of the Kazakh language amid younger society. Whereas the studies
reveal the challenges with teacher shortage and the lack of quality teaching resources in the
English language, the relatively low status of the Kazakh language, compared to Russian and
English, is a bigger concern (Aubakirova et al., 2019). That is, in the light of adopting
globalization trends and integrating English to our society on a governmental level, its appeal to
the younger generation is becoming troublesome since such attitude might pose a threat to the
importance of the Kazakh language and the conception of the mother tongue might be blurred.

Thus, the future research has the potential to fill the gap concerning shortcomings of the
challenges of multilingual education in relation to Kazakh and the status of English which might
be contributing to language ideologies and language choice.

Purpose of the Study

The current study aims to explore students’ ideologies about the Kazakh language’s value

and prospects and their language choice to identify the impact of the “Trinity of Language”

policies, whether they are positive or negative. A further subsidiary purpose is to find if there is
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negligence to the importance of a state language affected by the ongoing tendency of adopting
contemporary global demands and whether this happens more in EMI than in trilingual
education. This research is exceptionally substantial in our context, given that extensive use of a
state language will significantly contribute to the noble upbringing of young people by virtue of
Kazakhstan’s future vested in them (Baiteliyeva, n.d; Belova, 2013). Apart from this, any
educational reform with the concurrent implementation of language policies involves the
younger generation (Zhumay et al., 2021), so it merely adds up to the relevance of observing
their beliefs regarding the languages they choose to speak in different domains. Be it in formal or
informal settings, focusing on their perception of the Kazakh language’s value and perspectives
will determine the extent of the issue.
Research Questions
1. What are Kazakhstani students’ ideologies regarding Kazakh language?
a) How do students perceive the role of the Kazakh language in the context of multilingual
education?
2. How frequently do Kazakhstani students choose to speak Kazakh language?
a) Is their choice associated with the language environment of their university?
Significance of the Study

Research results will help different stakeholders see whether the viewpoints of the
Kazakhstani youth regarding the status of Kazakh are being affected by today’s language
reforms and the determinant factors that have contributed to the change in their linguistic
preferences. It is especially in policymakers’ and teachers’ best interest as the former plays a
pivotal role in initiating reforms, whilst, according to Priestley et al. (2012), the latter is the

principal-agent who implements them in class. This means the awareness around the state
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language among young minds will help in further refinement of the existing programs and find
more efficient ways to promote all three languages equally. Consequently, youngsters
themselves may benefit from this experience as they can reflect on their beliefs throughout the
process and reset their linguistic priorities.
Outline of the Study

This thesis research consists of the following chapters: introduction, literature review,
methodology, findings, discussion, and conclusion. The introduction chapter provides
background information about the study with the statement of the problem, purpose, research
questions and the significance of the study. The literature review chapter gives elaborate
explanations of the two central phenomena of this study: language ideology and language choice
with reference to both international and local research, which are used as a basis for the
theoretical framework of this research. Next, the methodology chapter presents detailed
information about the employed research methods, design, sampling strategy, data collection and
analysis, and ethical considerations. It is followed by the findings and discussion chapters, in
which the first presents both quantitative and qualitative data obtained for this study and the
latter examines the results and interprets, respectively. Finally, the conclusion chapter

summarizes the major findings and considers study limitations and future recommendations.
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Chapter 2: Literature Review

The following chapter provides a review of literature that is relevant to the topic of this
particular research. It begins with presenting some theoretical background to the fundamental
concepts of the study: language choice, language ideology, English medium of instruction
(EMI), and multilingual education. After that, it investigates international-level research in this
area, then it narrows down to the local context where mentioned national studies that share
academic interest with this study. Consequently, the chapter introduces the theoretical
framework of the study by Fishman (1965) by providing definitions of four variances and
domain analysis that are characteristic of the language choice and Spolsky’s (2004) four
linguistic and non-linguistic forces that identify language ideology. Then substantiating how
these frameworks are applicable to the current research to accomplish study goals — to
investigate students’ language ideologies about the value of Kazakh and their language choice in
multilingual education settings and their language choice in different situations and identify the
impact of the language environment of students’ institutions — and to address the following
research questions:
1. What are Kazakhstani students’ ideologies regarding Kazakh language?
a) How do students perceive the role of the Kazakh language in the context of multilingual
education?
2. How frequently do Kazakhstani students choose to speak Kazakh language?
a) Is their choice associated with the language environment of their university?
Definitions

Language Choice
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In the area of language choice, despite not having a definite explanation for this term yet,
there is a general impression of different influences on the choice to use one language over
another one that have been developed due to various scholars’ observations. Appel & Muysken
(1987, as cited in Coronel-Molina, 2019) suggested that language choice is dependent on the
topic of conversation, meaning that a particular language can have constraints whether it be the
absence of topic specific vocabulary or the issue of appropriate wording that makes better sense
in another language with regards to certain topics and subjects. In other words, authors claimed
that one language is simply more appropriate for discussing a specific subject. Moreover,
language choice, as stated by Coronel-Molina (2019) can be viewed through Giles’
accommodation theory which implies that when speakers adapt their language and speech to that
of their interlocutor, the speakers converge. By the same token, on the contrary, when speakers
do not make any effort to meet the needs of the conversation, they diverge. That said,
convergence and divergence do not limit one’s choice, meaning that people can make multiple
combinations of choices among languages and language varieties.

Bentahila (1983, as cited in Coronel-Molina, 2019), in turn, stated that the choice is
rather planned and is “determined by aspects of the social organization of the community and the
social situation where the discourse takes place” (p. 50). At this point, Dweik & Qawar (2015)
also elucidated that people systematically choose languages for various purposes and customize
their linguistic repertoire to new situations. Yet, David (2006, as cited by Dweik & Qawar, 2015)
argued that such choices are mainly affected by social status, education, age, topic, and mass
media. Coulmas’ (1997) explanation of language choice also include various purposes, but he
specifically mentioned the purpose of fulfilling communicational needs, to either associate or

separate oneself with / from a particular linguistic group, and to demonstrate or conversely
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defense of dominance. Later, Coulmas (2013) elaborated on the term and denoted that “choice is
based on judgement, but it is not fully controlled” (p.23). This suggests that making a choice in
particular circumstances does not necessarily mean that people have absolute control of their
decisions as judgement has been habitually derived from people’s understanding of availability
and their intrinsic beliefs and preferences, which are never easy to accurately describe (Dhir and
Savage, 2002, as cited in Coulmas, 2013). In other words, the author reasonably opposed the
aforesaid claims on language choice as being not random and without going into detail of
psychology and behaviorism, he referred to Axelrod’s (1984) interpretation which says: “Their
strategies may simply reflect standard operating procedures, rules of thumb, instincts, habits, or
imitation” (p.24). Nevertheless, premised on Guerrero’s (2010) statement, it is conceivable that
in non-European countries individual language choice could also be influenced by national
pressure as the youth both explicitly and implicitly is required to learn foreign languages to
advance and bring the country to a new level of economic success.

Beyond that, Fishman (1965) introduced the notion of language use domains as one of
the approaches to learn about language choice. Fishman (1965) explained it as being formed by
various factors such as place, situation, topic, and participants of the conversation, which can
either be formal or informal. Therefore, bearing in mind different circumstances and situations,
especially when it comes to control over choice, and factors of language choice under which
choices are made is remarkably important. Also, I find Fishman’s (1965) inquiry “Who uses
what language with whom and for what purposes?”” appropriate when addressing the issue of
language choice; his domain approach (1965) is the main definition of language choice in my
study, which will be thoroughly explained in the theoretical framework section.

Language ldeologies
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Analogous to the situation with language choice, according to Sallabank (2013), there is
no universally accepted definition as to ideologies in relation to language and language speakers.
However, Gerring (1997) argued that the definition of language ideology is heavily depended on
the linguistic norms in which languages are enclosed making it intricate to determine values,
convictions, and attitudes separately from the speech and speech acts. Hence, Silverstein’s
(1979) much-cited definition has positioned itself firmly within this area, which suggests that it
is about “sets of beliefs about language articulated by users as a rationalisation or justification of
perceived structure and use” (p.193). On the other hand, it should be noted that though language
itself is not solely a tool of communication and it gains even more compound nature when it
comes to its social functions and the ideological views that people have and project toward
languages, language ideologies alone do not revolve around language. That is, “they envision
and enact ties of language to identity, to aesthetics, to morality and to epistemology” (Schieffelin
et al., 1998, p.3). In this way, Kroskrity (2010) provides new definition for language ideologies
as “beliefs, feelings and conceptions about language structure and use which often index the
political economic interests of individual speakers, ethnic and other interest groups, and nation
states” to highlight the connection of the conception with socio-cultural and socio-political
contexts (p.192). Such a perspective on the links between language beliefs of individuals and
policymakers is exceptionally pertinent to this study, which helps to understand linguistic
ideologies in the framework of the top-down integration of multilingual education and adoption
of global demands.

Besides, Heath (1989) delineated language ideology as “self-evident ideas and objectives
a group holds concerning roles of language in the social experiences of members as they

contribute to the expression of the group” (as cited in Jaffe, 1999, p.53). That is, language
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ideology refers to feelings about language that display and suit the interest of communities with
social, economic and political force, meaning that it reiterates social structures and preliminary
power relations (Jaffe, 1999; Martinez, 2013). Additionally, Gerring (1997) touched upon its
function and emphasized how it can be top-down integrated, which would result in the society
collectively adopting what the state prescribes to be true and appropriate. In other words,
ideology serves to unite “individuals to a community by establishing an authoritative set of
norms and values” (p.972).

Furthermore, based on Duff (2002), language ideology has been imposed across
“institutionalized relationships” (p.306) particularly regarding the connection of language
ideology to multilingual education settings (Creese & Blackledge, 2015; Darvin & Norton, 2015;
Park & Bae, 2009). In this manner, linguistic choices of multilingual students are impacted by
language ideologies, and this is supported by empirical research (Canagarajah, 2007; King, 2013;
Park & Bae, 2009).

Spolsky (2004) also identified language ideology as a set of beliefs and feelings about
language practices commonly spread within a speech community which attaches values and
prestige to different facets of language varieties involved in a conversation. Moreover, the author
pointed out that such beliefs stem from language practices and can provide a foundation for
language management and management policy. In other words, as stated by Spolsky (2004),
“ideology is language policy with the manager left out, it refers to what people think should be
done” (p.14). Consequently, Spolsky’s definition will be operationalized in this study and will be
explained more in the theoretical framework.

English Medium of Instruction
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It should be noted that the term English medium of instruction (EMI), despite its growing
prominence in non-anglophone countries that implement English “to teach academic subjects in
countries or jurisdictions where the first language (L1) of the majority of the population is not
English” (Dearden, 2014, p. 2), has no conventional definition. However, Dearden (2014) argued
that the aforementioned denotation is critical as it allows for a conceptual distinction between
EMI and content and language integrated learning (CLIL) and indicated that while the first
explicitly requires the language of education to be English, the latter does not highlight what
languages (second, additional or foreign language (L2)) are used to study academic subjects. By
comparing these two dimensions, Dearden and Macaro (2016) also underlined that EMI has an
extensive use around the world and is largely applied in higher education (HE), but CLIL is
initially employed in European framework and is limited to the secondary school context.
Additionally, Schmidt-Unterberger (2018) in her work pertaining to EMI firmly concluded that
CLIL has a “dual focus” as it covers both language acquisition and content knowledge, whereas
EMI is intended for obtaining subject knowledge (p. 529).

There are “various and context-dependent™ rationales for a huge spread of EMI globally
(Macaro, Curle, Pun, An, & Dearden, 2018, p. 37), yet one of the chief incentives for higher
educational institutions to execute EMI programs is to “internationalize” their educational
system (Dearden & Macaro, 2016; Airey et al., 2017). According to reports by Dearden (2014),
where 55 countries, including Kazakhstan, were investigated, many countries practicing EMI
highly prioritize internationalization in their HEIs and consider languages crucial. In other
words, employment of EMI in Kazakhstani HEIs follow the same purpose: enhancing domestic

pedagogy in order to make it consistent with global standards of education.
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In addition to this, EMI is used by many HEIs to attract the international student body
(Airey, 2007; Wilkinson, 2012). For instance, Shimauchi (2018) and Rose et al. (2020) stated
that in the Japanese context “English-ization” of its tertiary education positively affects both
internal and external factors, meaning that whereas the external factor involves increased
international students’ mobility, which has been enjoying major top-down support in the country,
the driving force for the internal factor is to educate and equip the youth with communicative
skills necessary to become marketable world-wide. The same pattern can be observed in the case
of Denmark as well (Airey et al., 2017).

Furthermore, Wilkinson (2012) emphasized that the tendency for promoting EMI
throughout the world has been stimulated due to the evaluation of HEIs based on the assessment
criteria of HEI ranking systems, which are dominated by The United States and Britain. All
things considered, such hierarchy induces the sense of rivalry among different countries to step
on the global arena and encourage HEIs across the world to adopt changes and English language
to grant their institutions enviable position in these rankings. Besides, all these dimensions can
potentially contribute to language choice in HEIs using EMI in Kazakhstan and as there was no
previous research about it, this study can reveal potential influences of EMI on language choice
of the Kazakhstani students and fill the gap in the literature in this area.

Multilingual Education

Languages have commonly been substantial constituent of the education of the elite,
however, now that education has become approachable throughout different population sectors,
multilingualism has become an integral part of education system in many school settings around
the world. On top of that, second or foreign languages now are taught as a mandatory part of the

school curriculum (Cenoz & Gorter, 2015). According to authors, there are different models of
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multilingual education, and it mainly has to do with features characteristics to the languages
participating in the learning processes such as their usage in the society and educational factors
(Cenoz, 20009, as cited in Cenoz & Gorter, 2015). In other words, the typological discrepancies of
the first languages of the speakers and the foreign languages that they aim to learn can affect the
acquisition process, meaning that close language families make it easier for an individual to learn
a related language as there are some shared characteristics with their preceding language in their
linguistic repertoire. For instance, Cenoz & Gorter (2015) highlighted how different it is learning
English or German for a Dutch speaking person from learning Asian or Arabic languages. In
addition, the sociolinguistic environment also has a pivotal role for a school to decide what
languages to adopt and teach to their students as the number of the speakers of the language, its
status and its usage in different domains can encourage students to master it. These elements are
connected to language ideologies and language choice as positive ideologies regarding certain
languages can lead to choosing it over another language.

Garcia & Flores (2012) also suggested that current multilingual education expanded on
account of the following teaching methods: grammatical, communicative, cognitive and
heteroglossic. It was further stated that multilingual education initially was performed through
grammar-translation method, but then it brought about the communicative approach which
targeted at social interaction and experiential learning (Krashen, 1982; Savignon, 2007).
Thereafter, particular emphasis was given to cognitive approaches, which focused on language
learner’s self-analysis of their abilities to think and rationalize about language and their language
intelligence on when, by what means and why they employ their linguistic knowledge (Ellis,

2019). Lastly, multilingual education encountered heteroglossic approaches on incorporating
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different languages into the language learning processes instead of separating them (Kiramba,
2016).

Furthermore, there are two important principles that lay the foundation for multilingual
education (Haukas, 2016). While the first principle evades separation and rather prioritizes
combining different languages for them to have a synergy, the second one emphasizes on the
significance of the previous knowledge of language (usually L1), specifically learning strategies
and experience when learning another language (Alisaari et al, 2019). In that event, multilingual
education is an educational trail that assists in shaping individuals’ language skills owing to the
amalgamation of various languages together with mother tongue (Kaipnazarova, 2020).
Presented facts are the ground for implementing trilingual education programs in Kazakhstan and
can also result in either positive or negative language ideologies regarding Kazakh, Russian, or
English.

Theoretical Framework
Language Choice Patterns by Fishman (1965)

According to Fishman (1965), there are four patterns that determine language choice in
multilingual settings which will be used as a framework for understanding language choice in
this study: media variance, role variance, situational variance, and domain variance. It should
also be noted that language shift and language maintenance constitute these variances of
language choice. That means, different situations may predispose people to choose a certain
language resulting in language shift or language maintenance, where speakers either give up the
language or decide to keep it, respectively (Fasold, 1987; Fishman, 1965; Saville-Troike, 2008).

Media variance is about writing, reading and speaking, meaning that the degree of the

native language maintenance or shift depends on these different media of communication. In
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particular, “where literacy has been attained prior to interaction with an “other tongue” reading
and writing use of the mother tongue may resist displacement longer than speaking usage. Where
literacy is attained subsequent to (or as a result of) such interaction the reverse more frequently
obtains” (p.78). As for the role variance, Fishman (1965) highlighted that the term “role” has
been interpreted differently as in role in society, or in relation to specific group of people, or
occasional and momentary roles. Nevertheless, Fishman (1965) put it together with inner speech
(the language of thought, of self-talk, of dreams, and every situation where ego is both source
and target), comprehension and production. In other words, despite the presence of additional
languages, in many cases inner speech is immune to intervention, switch and abandonment of the
first language. In situational variance, pursuant to Fishman (1965), the degree of language shift
or maintenance may differ in relation to more formal, less formal and intimate communication,
implying that such settings either allow for a change or resists it. Finally, he elaborated on
domain variance, by stating that the level of language maintenance or shift may differ depending
on various distinct domains (school, work, home, etc.) of language behavior, which means that
“such differences may reflect differences between interacting populations and their socio-cultural
systems with respect to autonomy, power, influence, domain centrality, etc.” (p.79). He also
defined it as
“a socio-cultural construct abstracted from topics of communication, relationships
between communicators, and locales of communication, in accord with the institutions of
a society and the spheres of activity of culture, in such a way that individual behavior and
social patterns can be distinguished from each other and yet related to each other.” (p.75).
These descriptions lead to conclusion that language choice and its forms of variance are

indicators of maintenance and shift, meaning that when investigating the matter of language use
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it helps to consider all the variables involved, which subsequently addresses Fishman’s (1965)
inquiry about where, when, and with whom a certain language is used.

Analyzing domain has made it possible for researchers to develop comprehensive
explanation for the tendency for language maintenance or shift when speaking and it similarly
helps to recognize domains that are prone to language displacement and domains that are on the
contrary resistant to it. For example, in the Puerto Rican study of bilingual community conducted
by Fishman et al. (1971), it was uncovered that L1 is usually actively used in private domains
such as family and friends, whilst L2 (English) is predominant in public domains like study,
work, and church environments, which constitute maintenance and shift. Then, Fishman et al.
(1971) emphasized the importance of role relations amidst the domain and by what means they
affect language choice, namely, how parent-child relation may demand the use of a certain
language that differs from the language that is needed for a business communication.

A number of studies put Fishman’s (1965) domain analysis to use when exploring
patterns that lead to choose one language over another. One of the weighty analyses of this
concept was made in Greenfield’s (1972) study of language choice of Puerto Rican bilinguals
residing in New York City. It was established that Spanish language was habitually used at
home, yet the most common language of discourse in education and workplace was English,
which brought to conclusion that participants of the study are inclined to keep their first language
in intimate situations.

Fishman’s domain theory was also employed in another study of language choice patterns
among Tamil Christian youth in Malaysia to find out the dominant language in their linguistic
repertoire by Leo and Abdullah (2013). In a similar fashion, they discovered that the

aforementioned domains indeed influence language choice of the younger people; and English
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was favorable language in comparison to Tamil and Malaysian because of place, speaker’s
language proficiency, their language attitude and social beliefs.

A recent study by Rydenvald (2018) in like manner adopted Fishman’s (1965) domain
theory and concluded that it best describes bilingual language use over its facets that organize,
categorize, and operationalize human interactional behavior. The rationale for the domain theory
to be implemented in her study was that it covers five fundamental domains of family,
friendship, religion, education, and work, which are “commonly associated with a particular
variety of language” and described in respect of place, subject, and the role-relations of the
participants (Fishman, 1971, pp. 37-44, as cited in Rydenvald, 2018). In addition, it is stated that
in multilingual settings domains are commonly applied to either formal (religion and work) or
informal (family and friendship) situations, where the first mainly require the majority language
use whereas minority languages are used in casual situations, respectively (Hyltenstam and
Stroud, 1991, as cited in Rydenvald, 2018). In this vein, Fishman similarly claimed that in a
multilingual situation one language usually prevails in a domain and linked it to dominant
language being most frequently employed (Garcia et al., 2006, as cited in Rydenvald, 2018).

Furthermore, Fishman (1971) pointed out that “domains are particularly useful constructs
for the macro-level (i.e., community-wide) functional description of societally patterned
variation in ‘talk’ within large and complex diglossic speech communities”, and that macro-level
suggests a top-down approach which dictates norms of language behavior more willingly than
bottom-up views on how multilinguals employ their languages in reality (Rydenvald, 2018). She
also argued that relying solely on domain analysis is not sufficient to examine language use in a
multilingual setting, but it’s only because multilingualism itself is a complex phenomenon in an

ever-changing globalized world.
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From these facts one may conclude that domain theory has greatly contributed to
analyzing language choice and its determinant factors (Fishman, 1965). Hence, this theory is
significant in current study as it allows for a better understanding of how the choices are made,
what governs interlocutor’s decisions while being in a particular domain and what language is
assigned to these different domains in Kazakhstani multilingual context. Moreover, it will help to
identify whether the Kazakh language can be maintained or whether the shift to English will
inhibit Kazakh.

Language Ideology by Spolsky (2004)

Spolsky (2004) defined the following linguistic and non-linguistics forces that shape
language ideologies, which are: socio-linguistic force, socio-cultural force, socio-economic
force, and socio-political force (pp. 2154-2155).

The first notion, socio-linguistic force, is about shaping common understanding of what
language or its variation with regards to level of society (region, village) compose language.
Besides, it can be applicable “to pronunciation, to spelling, to lexical choice, to grammar, or to
style, and to bad language, racist language, obscene language, or correct language” (p.2155). The
second basic force is socio-cultural, which implies what value people attribute to specific
languages. For example, the domain of language policy can be “any defined or definable social
or political or religious group or community, ranging from family through a sports team or
neighborhood or village or workplace or organization or city or nation-state or regional alliance”
(p. 2155). In this respect, the value attributed to language can be deeply symbolic which derives
from emotional attachments people have to the language; however, potential benefits of the
language can significantly escalate its instrumental value (de Jong, 2011, as cited in Ayazbayeva,

2017). That being the case, the third socio-economic force entails languages that are evaluated by
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how advantageous the knowledge of this language can be. The fourth notion, socio-political, “is
the tripartite division of language policy into language practices, language beliefs and ideology,
and the explicit policies and plans resulting from language management or planning activities
that attempt to modify the practices and ideologies of a community” (p.2154). In other words,
official language policies and top-down integration of these policies can firmly impact people’s
views and beliefs regarding languages.
Previous International Research
Language Ideologies in an English-Medium Education Environment

There is a general claim and evidence from the empirical studies about language
ideologies in EMI contexts. The case study by Rahman and Singh (2020) in the context of
Bangladesh on teachers’ and students’ ideologies regarding English language and their
perceptions of EMI is one example. The study recruited around 8000 students from different
majors and 700 faculty members. The findings revealed that generally there is a positive attitude
towards English language and it being MOI as they are aware of the benefits of this knowledge
and encouraged by its future prospects. Some faculty members restated their institutional policy
statement that “English medium instruction is a need for this century to develop human capital
and internationally competitive graduates” (Rahman & Singh, 2020, p. 42), which leads to the
notion that policies are implemented top-down and the institutions’ motivation is
internationalization. According to one of the professor respondents, English is seen as a
passageway to access global world and that “EMI is a positive strategic policy to train graduates
to meet the demands of economic globalization and to build a workforce that can work
effectively — both locally and internationally” (p. 43). In fact, it is also a great appeal for parents,

because a student claimed that when applying for a university having an EMI was a must as it
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would be more convenient to transfer credits to foreign universities in case of going abroad.
Similarly, another student held an opinion that knowing English has great importance in the job
market and that in Bangladesh it is a required language both for written and spoken
communication in business. Overall, Rahman and Singh (2020) revealed how English has
become predominant in academia and that is highly favored by both professors and students as it
provides wide range of opportunities not only in terms of sources that are available, but also
when it comes to future career development.

That being said, Hamid and Baldauf (2014, as cited in Rahman & Singh, 2020)
previously brought to attention that such views and ideologies are unorthodox in the context of
Bangladesh where traditionally their national language is valued in every sector of society and
has a firm position in public institutions. Therefore, current trends showed that private sectors
acknowledge the privileges of English and its economic benefits, thus implement EMI, which is
consistently gaining popularity in Bangladesh (Rahman & Singh, 2020).

In a similar study conducted by Baker and Huttner (2019), which focused on
investigating EMI programs in prominent international European and Asian countries,
specifically in UK, Austria, and Thailand, it was identified that they also follow
internationalization trends, and it is evident from their website description, which is, firstly,
provided in English, and, secondly, emphasize their international excellence. In simple words, all
three institutions inclined towards internationalizing their education by explicitly supporting
English and making it a medium of instruction. Comparably, Song (2019) shared how students
see EMI as an opportunity to get quality education and go abroad as it facilitates the process of
academic mobility and credit transfers. Furthermore, some students noted how their

environment, namely, family and friends have a significant impact on their decisions and their
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perception of English, because the society itself acknowledges and praises English language
proficiency and equate it with success.
Language Ideologies in a Multilingual Education Environment

In accordance with Liddicoat and Taylor-Leech (2015), “multilingual education (MLE)
programs need to navigate through the complexes of attitudes and ideologies that provide the
backdrop against which they are implemented, and which work to shape the possibilities for
MLE within a society” (p.2). In contrast to positive beliefs towards EMI in the previous section,
many studies that have addressed the issue of MLE illustrated some competing ideologies and
viewpoints about it. For example, regardless of the wide popularity of foreign languages in
school programs, the language of instruction is purely Dutch and all types of MLE and similar
immersion programs are outlawed in Flanders, because Delarue and De Caluwe (as cited in
Liddicoat a& Taylor-Leech, 2015) observed that people in Flanders have double standards
regarding bilingualism. This means, being proficient in Western European languages is
perceived prestigious whereas bilingualism in immigrant languages is neglected and their
speakers are underprivileged.

Garcia (as cited in Liddicoat and Taylor-Leech, 2015) in French and German contexts
also pointed out that language learning itself is prompted by economic forces in order to fulfill
the needs of European labor market along with the intention to encourage cultural inclusion.
However, Garcia (as cited in Liddicoat and Taylor-Leech, 2015) noted how economic benefits of
language learning overshadow cultural and inclusive purposes.

In Sweden the role of English has upgraded from being a foreign language to a second
language as considerable number of people use English daily in various situations (Lindberg,

2007). It has become widely integrated in educational domains, because “in research and
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postgraduate education, the parallel use of Swedish and English and other languages should be
promoted to meet the demands of increased internationalization in higher education” (p.74).
Therefore, the new language policy highlights that it is necessary to enhance the status of
Swedish and to acknowledge the significance of English and other languages all at once. When it
comes to ideologies around this policy is that Swedish language has two roles: as a minority
language compared to global language English, and as a majority language compared to the
aboriginal and immigrant minority languages in Sweden. Hence, it is stated that multilingualism
in Sweden and in many other Western European countries is widespread because of the inflow of
immigrants, however, it poses a great challenge to the education system, because there is lack of
competent teacher and content for learning for them to provide adequate and balanced
multilingual education. Another critical observation in this study was that “immigrant languages
are often regarded with suspicion and as a threat to the Swedish language in a way that English is
not, outside a limited circle of language professionals. Negative attitudes towards efforts in favor
of bilingual development are, however, selective and do not usually comprise bilingualism
involving prestigious languages like English or French” (p.86). In other words, the ideologies
and viewpoints regarding certain languages vary depending on their social status and economic
interest and often minority languages are deprived of much attention.

Kamwangamalu and Tovares (2016) when investigating sociolinguistics profiles of
Kenya and South Africa, revealed that both countries are multi-ethnic and attempt to sustain all
languages equally. Although Kenya promotes bilingual language policy with the focuses on
Kiswahili and English, South Africa took on a multilingual language policy focusing on 11
indigenous African languages as official languages of the country. At the same time, these

attempts to promote indigenous languages may fail if not widely supported by public, which
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implies that for a language to be extensively used it should have a social importance and
economic markets (Turner & Wildsmith-Cromarty, 2014, as cited in Kamwangamalu & Tovares,
2016). In this regard, Stroud (2001, as cited in Kamwangamalu & Tovares, 2016) commented
that “if speakers of the indigenous languages view their own languages as ‘dead ends’
educationally and of little use in official labor markets, then no one should expect non-mother
tongue speakers to have a positive attitude towards these languages” (p.341). That said, the
authors pointed out that despite these top-down practices and attempts to strengthen the worth of
national languages, English is greatly valued over any language in their linguistic landscapes as
it has become the main language of instruction and administration. Consequently, these findings
could mean that the Kazakh language might fall short when compared to other languages in
Kazakhstani trilingual education.
Language Choice by Education Environment

There is no known study on the phenomenon of language choice in EMI context, or the
comparison of ideologies and choices EMI and trilingual universities in the same multilingual
context. Therefore, the findings of this particular study could fill the gap about this phenomenon
and reveal if the language choice is affected by the environment of the universities.
Language Choice in a Multilingual Education Environment

The study conducted by Ansah (2014) to find out factors that lead to make linguistic
choices within one’s linguistic repertoire in multilingual education context in Larteh, Ghana.
According to Brokensha (as cited in Ansah, 2014), linguistic situation in Larteh allows for a
pragmatic distribution of three dominant languages: Leteh, Twi, and English. In this context,
Leteh is the language of home and traditional gatherings, English is taught at school and school

subjects were instructed in Twi, the language with a considerably respected position and linked
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to education and religion. It should be noted that, outside school settings, English was spoken by
intellectual grown-up, which inspired school children to speak it as well in order to improve their
oral skills and impress those who cannot speak English. Generally, at schools children were
required to speak Twi as it was the medium of instruction; the use of Larteh on the contrary was
not so encouraged due to the beliefs that it could hinder learning progress.

In environmental science lessons, teachers introduced topics in two languages: first in
English and then in Twi. As for the learners, they were allowed to use either language depending
on how proficient and confident they are in the language they choose to operate in, and students
used English and Twi equally when giving one-word answers. However, in math classes and
religious studies, their choices were dominated by English, because the questions did not require
full statements in math, and English facilitated the understanding of the biblical difficult words
when compared to Twi. In short, codeswitching in the class allowed for a flexible teaching when
suitable language needs to be selected to meet learning objectives; students’ language choice in
the class was generated owing to their proficiency level and comfort. In this case,
“codeswitching could be used as a teaching strategy since it has communicative functions such
as translation, checking comprehension, giving instruction, and clarification” (Ncoko et al.,
2000, p. 239, as cited in Ansah, 2014). This was the only available study about the language in
the context of multilingual education.

Previous Research on Language Choice and Language Ideologies in Kazakhstan
Language Choice in Kazakhstan

In the Kazakhstani context, English language has become predominant in many spheres

of life, specifically it is observable among younger generation in Kazakhstan which was

identified by sociolinguistic and discourse-analytic approach (Akynova et al., 2014). They are
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willing to study it as a foreign language because English is strongly associated with Western
culture and their lifestyle that is actively manifested via TV programs, pop music, movies; thus,
making the younger generation interested in the English language. Besides, social media and
worldwide communication likewise encourage the use of English. As stated by Akynova et al
(2014), younger people also desire to become to the closer to the West by learning their
language.

Moreover, the authors stated that due to deliberate top-down integration of English
language into Kazakhstani community, it has become a common requirement for people to be
proficient in English in order to get a high-paying position. Similarly, inclination towards
English language is also induced by internationalization and globalization trends, which are
promoted by domestic educational programs such as “Bolashak”. Additionally, findings of the
study revealed that when students are learning foreign languages, they try to actively use it in
everyday life and integrate some components of it into their discourses when talking to their
peers. Authors explained that such switch is deliberately made so as to reach some stylistic and
pragmatic effect, however, in some cases learners do not even notice how they include some
foreign words into their speech when their emotions are escalated. Besides, it was noted that
codeswitching is actually less time consuming and little effort is made when talking to their
friends and they say whatever comes to their mind first, which facilitates the conversation in a
way.

One of the more recent research conducted on the matter of students’ language choice in
multilingual education environment is Belova’s (2017) master’s thesis. The study emphasized on
how students find multilingualism in HE settings and how it affects the way they communicate.

The findings demonstrated that multilingualism in HEIs embellished their linguistic practices.
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Language ldeology in Kazakhstan

In accordance with Akanova’s (2017) thesis on the issue of language ideologies of the
younger people in Kazakhstan in the context of changing linguistic marketplace, it was observed
that there is “the link between language ideologies and people’s identities where the people
equate the notions one language — one people and automatically regard their ethnic language as a
mother tongue” (p.41).

The problem claimed by the author was regarding the linguistic behavior of the youth
compared to that of adults. Akanova (2017) stated that despite political attempts to popularize
the state language across the country, the situation shapes another picture for young people,
meaning that they’re more interested in practicality of a language to be widely used in their
discourse rather than authentic values. In this case, it becomes clear that regardless of what
government dictates them to do, a primary determinant of value assigned to their speech is
modernity.

The findings of the study lead to the notion that Kazakh language is valued among
Kazakhstani youth only when it is “pure”, which is pertinent to study conducted by Weber and
Horner (2008) where they argue how language can be distinguished due to its aesthetics, i.e.,
purism which proves the language’s individuality. Some even think of it as a cool skill to be able
to speak pure Kazakh, however, others face much criticism and judgement when they try and fail
to perform in Kazakh. Such a stringent attitude of the society eventually discourages those who
cannot speak Kazakh to learn it and make them shift to Russian and English, which are less
problematic (Akanova, 2017).

The author also referred to claims that Russian was the language that provides wider

access to informational, educational, and economic resources and it also allows for wider
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communication in various domains (Jankowski, 2012; Smagulova, 2008; Suleimenova, 2009, as
cited in Akanova, 2017). Although Kazakh is seen as a symbol of cultural authenticity, Russian
language proved to be practical and economically competitive because of its predominant use in
social interactions in most contexts in Astana (Akanova, 2017).

Kambatyrova’s (2020) doctoral thesis which investigated language ideologies of parents
in the context of trilingual education showed contrasting views about EMI: some believed that it
is not a hindrance in education but rather is an asset to acquire the language and school subjects,
whereas others regard it unfeasible specifically in Kazakhstani context, because some students
still face struggles with English and it makes learning of other subjects challenging. It also
mentions that “parents’ cultural ideologies are constructed based on their beliefs about the
crucial role of a mother tongue (Kazakh language) in building an ethnic identity and
understanding cultural norms and traditions” (p.170). Besides, their values vary depending on the
region and parents from the South believe that early exposure to foreign languages threatens
learning of mother tongue, and they believe that the knowledge of Kazakh should be prioritized
otherwise danger for children to become Russified or Anglisized. Simultaneously, parents from
the North and Centre were less concerned about this issue and they see English as a great
opportunity for their children to go beyond Kazakhstan, travel and meet people from around the
world.

Summary

All in all, the chapter has provided an overview of literature which included set of
definitions for the following terms: language choice, language ideology, English medium
instruction (EMI), and multilingual education. The most significant points were about language

choice being affected by various factors such as place, situation, topic, and participants of the
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conversation; language ideology is caused by personal educational, linguistic, cultural and family
backgrounds and emanate from four linguistic and non-linguistic forces proposed by Spolsky
(2004); and EMI and multilingual education becoming widely used all over the world. The lack
of literature about the language choice being affected by the university environment with EMI or
multilingual education allows for this study to fill the gap and deepen the understanding of how

one chooses a certain language in an academic situation.
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Chapter 3: Methodology

This chapter presents a methodological overview of the given research, which aims to
explore Kazakhstani students’ ideologies about the Kazakh language and its prospects in
comparison to other dominant languages and determinant factors that lead to choose a particular
language. Additionally, the purpose of this study is to find out if there is negligence to the
importance of the Kazakh language affected by an active promotion of multilingualism and
integration of English language into education system. The research questions are the following:
1. What are Kazakhstani students’ ideologies regarding Kazakh language?

a) How do students perceive the role of the Kazakh language in the context of multilingual
education?

2. How frequently do Kazakhstani students choose to speak Kazakh language?

a) Is their choice associated with the language environment of their university?

First, I introduce the chosen method of the research, then proceed by describing its design
and sample strategy. The chapter is followed by a section that provides information about the
used data collection instruments. The data collection procedures part provides a summary on
collecting and storing information, and the data analysis section reports on the statistical
approaches and utilized methods to analyze the data. The chapter is finished with ethical
considerations.

Research Methodology

In this part, I give my reasoning for choosing a mixed method approach for conducting
the research. This study was conducted through the mixed method research, which is the
combination of the features of both quantitative and qualitative studies. Miles and Huberman

(1994, p. 310, as cited in Dornyei, 2007) concluded that quantitative and qualitative methods can
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interrelate and assist each other, meaning that words and variable-driven analyses are both
needed to provide a comprehensive analysis. In this connection, Greene (2007) also noted
complementarity and development purposes of mixing the data, claiming that it “seeks broader,
deeper, and more comprehensive social understandings by using methods that tap into different
facets or dimensions of the same complex phenomenon” (Greene, 2007, p.101). In this respect,
while merging and confirming research findings of these two study designs, mixed methods have
the potential to better ensure the reliability of research results and allow for a look at the problem
from different perspectives (Dornyei, 2007). In the next section, it will be covered how this
research method benefits this study.
Research Design

The specific design of this mixed method study was explanatory sequential design
(Creswell, 2014), which allows for obtaining a general picture of the problem via quantitative
method first; for amplifying the understanding of the issue further and achieving more profound
information about it, qualitative data collection is then implemented. That means, first, I chose to
deploy a questionnaire to assess student perceptions of the value and choice of the Kazakh
language in connection to multilingual practices and high demand for English. Next, drawing on
the interpretive nature of qualitative design (Stake, 2010), I invited participants to answer deeper
questions on the matter of their language ideologies and choices they make in particular
situations.

I employed one method for each part of the data collection — as a part of the quantitative
research methods of data gathering the study used the survey while for the qualitative methods
semi-structured interviews were used. The research used qualitative analysis in order to

complement and enhance to findings from the quantitative data and develop a better
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understanding of students’ language ideologies and language choice that affects the common
usage of the Kazakh language.
Research Sites

The study was conducted in two higher education institutions (HEISs). The chosen city
was Nur-Sultan, which is the leading educational and scientific platform of Kazakhstan and aims
to become a regional hub of knowledge, science, and innovation; therefore, international centers
of education and intellectual schools have been piloted here along with the implementation of
new language policies (Nazarbayev, as cited in Baigalin, 2013). The first institution Eurasian
National University (ENU) is one of the national universities that pursues multilingual education
development, and the second Nazarbayev University (NU) being autonomous, uses English as a

medium of instruction (Sagyndykova et al., 2017, as cited in Aubakirova, 2019).

The rationale for the choice was also drawn from the fact that despite the multilingual
practices these universities execute, their students still have different academic backgrounds
regarding their exposure level to foreign languages. While the national university practices
trilingual education with a ratio of 50:20:30, which is allotted to Kazakh, Russian, and English
languages, respectively (Irsaliyev et al., 2017), the autonomous one prioritizes the knowledge of
English. Hence, such differences in linguistic practices among students helped to identify
language ideologies and choices from various perspectives and bind together several opinions to

gather adequate information on the current issue.

Sampling Strategy
Purposive sampling was used for this study as it enables researchers to focus on small
groups of individuals who are information-rich and are familiar with the phenomenon under

research (Patton, 1990). This approach fits this study best because it improves the chances of
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obtaining the data from different perspectives (Creswell, 2012). In this regard, they should
correspond to some eligibility requirements, which concern: (1) graduate students who study in
Kazakhstani Higher Educational Institutions (HEIS); (2) graduate students who have experience
with multilingual practices, specifically with trilingual education (ENU) or English as a medium
of instruction (EMI) (NU).

The age and year of study of the participants varies, however; they were all over 18 years
old as this study aimed to explore the linguistic behavior of young adults who make conscious
choices. Additionally, for this study having participants from urban areas of different majors was
critical for drawing a more precise picture of the current language situation based on findings

from multiple viewpoints.

The majors for NU and ENU were separately indicated for students to choose their own
specialties from the given list. As NU implements EMI and all majors study in English language
only, it was decided to invite all graduate students studying at NU as they have a first-hand
experience of EMI and have full immersion to the English language. ENU is the university that
mostly teaches in Kazakh or Russian languages; however, some language-related specialties
practice trilingual education, and their programs require them to know and use three languages
equally. Therefore, only students from the faculty of philology and international relations were
invited to participate in this study.

The recruitment of survey participants was achieved through gatekeepers from both
institutions. For NU, 1 first asked Graduate School of Education to send the letter of request to
Department of Student Services (DSS) to get access to all graduate students’ emails. After their
permission, DSS allowed GSE staff to send my invitation letter to the survey to all graduate

students. As for ENU, | also asked GSE secretary to write a letter of request to conduct the study
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at their university on my behalf to the deans of the following faculties: the Faculty of Philology
and the Faculty of International Relations to get a permission to study their students. Then, they
advised me to ask supervisors of the mentioned programs for help as they work directly with
students. Hence, the survey invitation was distributed due to supervisors of the Faculty of
Philology and International Relations.

The criteria for the interview participants were to choose those who displayed a positive
attitude towards the Kazakh language that was considerably above or below the average level in
the survey for an interview to elaborate on the general viewpoints regarding the role of the
Kazakh language in the context of multilingual education and changing global demands
expressed in the survey.

Sample Size for The Survey (Quantitative Part)

Overall, 187 respondents participated in the online survey. Due to the impracticality of
conducting analysis on language ideology and language choice with participants who skipped the
Part B and Part C questions of the questionnaire, it was decided to eliminate incomplete
responses from the sample (n = 36). After that, the remaining number of participants was 144.
Gender composition, place of study, and language experiences of students are presented in Table
1. The majority of respondents (78.5%) are females. NU students compile large population of the
study — 84.0% percent of participants, whereas students from ENU — 16.0%. According to
descriptive statistics, Kazakh and Russian appear to be the main tool of communication at home
settings with 71.5% and 79.9% percent, respectively; Russian becomes dominant outside home
settings with 93.0%, Kazakh — 69.9%; at the university all three languages are active means of
interaction with professors, friends, peers but Kazakh is less common (63.2%) compared to

Russian (87.5%) and English (74.3%). Lastly, all ENU students (n = 23) picked three languages
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as medium of instruction given the trilingual policy practice of their university while the rest of
the participants from NU selected English.
Table 1

Demographic Characteristics of Participants (N = 144)

Characteristics n %
| | 1

Gender

Male 31 21.5

Female 113 78.5
Place of study

Nazarbayev University (NU) 121 84.0

Eurasian National University (ENU) 23 16.0
Specialty (NU)

Graduate School of Business (GSB) 1 0.8

Graduate School of Education (GSE) 51 41.8

School of Engineering and Digital Sciences 22 18.0

(SEDS)

School of Sciences and Humanities (SSH) 16 13.1

Nazarbayev University School of Medicine 14 115

(NUSOM)

School of Mining and Geosciences (SMG) 2 1.6

Graduate School of Public Policy 16 13.1
Specialty (ENU)

International Studies 11 45.8

Linguistics 7 29.2

Translation Studies (OT) 1 4.2

Foreign Language: Two Foreign Languages 3 12.5

(English as first foreign language)

Foreign Language: Two foreign Languages 2 8.3
Languages of communication at home *

Kazakh 103 715

Russian 115 79.9

English 14 9.7

Other 5 35
Languages of communication outside home

Kazakh 100 69.9

Russian 133 93.0

English 86 60.1

1 N and percentages in the next four items add up to 100 because respondents could choose more than one answer.
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Other 14
Languages of environment at the university

Kazakh 91

Russian 126

English 107

Other 5
Languages of instruction at the university

Kazakh 23

Russian 23

English 137

Other 3

9.8

63.2
87.5
74.3

3.5

16.0

16.0

95.1
2.1

Sample Size for The Interview (Qualitative Part)

37

Interview participants were recruited through their contact information that they provided

at the end of the survey. In order to identify the necessary number of participants for the
interviews, | referred to the concept of data saturation, which helps to estimate the sample size
based on the point where interviews no longer present new information and data collection
becomes sufficient (Fofana et al., 2020). Besides, the study conducted by Guest et al. (2006)
revealed that saturation was reached within twelve interviews, but common patterns emerged
already after six interviews. It was also observed in newer research which claimed almost 99%
probability of concept/theme identification among six people if 55% of study population share
this concept (Galvin, 2015, as cited in Guest et al., 2020), which is consistent to the survey
sample size of this research as participants have common characteristics. As a result, it was

planned to invite six students from each university making it the total of twelve participants;

however, one student from ENU refused to take part in the interview and cancelled the interview.

Hence, by the end of the data collection process eleven students were interviewed. | sent students

official invitation letter to remind them about the purpose of the study and to give them an idea
what they are expected to do and to see whether they were still interested. Unfortunately, not

everyone | sent the invitation was willing to participate, therefore, | had to re-select my
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participants and text new students from the list. Eventually, eleven students got back to me and
gave their consent to participate and to be interviewed. | communicated with them prior to the
interview and made sure to meet their linguistic preferences and provide them with a convenient
time for them. In order to do that, | created a sign-up sheet on the platform called Sign Up
Genius where | put available time slots from which students could choose and sign up for that
date and time. The interview was conducted via online platform Zoom, because it allows for a
security of the data due to its special features which helps to safely record the process and
automatically store it in remote server networks (“the cloud”) (Zoom Video Communications
Inc., 2016, as cited in Archibald et al., 2019). The interview process took up to 40-50 minutes
and it took place between mid-January and mid-February 2022.
Data Collection Instruments

As stated before, there are two data collection methods used in this study: quantitative
and qualitative. The first one was done through a survey questionnaire while the latter used semi-
structured interviews. In this section, | will first provide detailed description of the data
collection instruments and then the processes of piloting of each of the instruments.
Survey

The survey was comprised of Likert-scale questions aimed at measuring language
ideologies of Kazakhstani students in the context of multilingual education (Appendix A). The
questions about language choice were constructed based on Fishman’s (1965) patterns that
determine language choice, namely, they revolved around situational, media, role, and domain
variances to see whether the environment students are exposed to and their motivation to learn
foreign languages, specifically, English, affect their language choice, in this case the use of

Kazakh. Similarly, to address inquiries about the ideologies that encourage students to choose or
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not to choose Kazakh language, another set of questions were constructed based on the following
linguistic and non-linguistic forces identified by Spolsky (2004): the sociolinguistic force, the
sociocultural force, the socioeconomic force, and the sociopolitical force (Ayazbayeva, 2017).
Some questions were adapted from a similar study in a Ukrainian context by Goodman &
Lyulkun (2010), whose survey design also focused on youth’s ideologies on three languages and
their future use that is relevant to this study. Consequently, the survey consists of three blocks of
questions: demographic, language choice, and language ideology. The first block consists of
questions that are aimed at collecting some general background information about the
participants’ age, gender, place of education, major, the languages they use at home, outside their
home; the second block has questions concerning language choice, and the third block asks about
the language ideology. At the end of the third block, there is a blank space for contact
information for those who are interested to participate in a follow-up interview. The language of
the survey questions was offered in either Kazakh or Russian or English, depending on their
preferences. The survey data was collected anonymously online through Qualtrics, which
likewise provides high security as it tracks the confidentiality and data encryption to protect it
from third parties (Qualtrics, 2021). The period of drafting a survey instrument lasted from
October 2021 to December 2021 and the estimated time for completing the survey was 15-20
minutes. The survey to NU students was distributed through emails, whereas ENU students were
asked to fill the survey by their faculty supervisor as they were the only gatekeepers, | could get
in touch with at ENU to access my target population.
Semi-Structured Interview

A semi-structured interview was employed in this research, which is one of the most

efficient approaches to grasp people’s thoughts (Fontana & Frey, 2000). It has open-ended
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questions to help participants fully express their point of views on the issue without limitations
and interviews are considered as a crucial method to obtain profound information about the
phenomenon regardless of its tedious practice (Creswell, 2014). In addition, as such settings
create a comfortable environment and contribute to a good understanding between interviewer
and interviewees, Jacob and Furgerson (2012) elaborate that it results in participants’ detailed
answers.

In this study, the interviews aimed to explore the patterns revealed in the quantitative data
S0 as to obtain an in-depth understanding and identify the contexts of the issue so a researcher
can assure some conclusions (Johnson & Onwuegbuzie, 2004). The interview questions were
constructed to collect more data about participants’ reasonings for their language choice and
language ideologies in a multilingual environment. The interview protocol can be found in
Appendix B.
Data Collection Procedures

Once the approval form from the NUGSE Ethics Review Committee was obtained, |
started contacting my gatekeepers from ENU. | provided them with an elaborate explanation of
the purpose and benefits of my study and request permission to do research at the site. After their
permission, | then specified on the criteria list created to meet the needs of my study with
preference on the participants from trilingual courses and ask gatekeeper to distribute surveys to
them. As for NU, the link to survey with invitation letter was shared through the Department of
Student Services (DSS) as they have access to all NU students’ emails. Then the potential
participants were informed of their rights and that their participation is voluntary in the
beginning of the survey as imbedded consent. The survey also asked for willingness to be

interviewed and had a space for phone contact at the end.
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When sufficient number of participants completed the survey, | recruited eleven
participants for interviews, who were reminded of their rights and asked to complete the consent
form that was sent to their emails (Appendix C). All interviews were conducted via the Zoom
platform, and they were recoded after participants’ approval.

Data Analysis

This section describes the survey and interview data analysis methods and procedures.
Further in this section I will provide detailed explanation of the survey tests run on the Statistical
Package of the Social Sciences (SPSS) and manual analysis of the qualitative data in terms of
transcribing and coding.

Survey

The quantitative data analysis required downloading the collected data from Qualtrics in
the format of an Excel document and loading into the SPSS. Once the data was cleaned from
missing and incomplete cases, descriptive analysis and inferential statistics were employed.

Descriptive statistics were run in order to get the general idea about the population, their
background, and their first language and the language of their education. According to Creswell
(2012), it can display “central tendency (mean, median, mode), variability (variance, standard
deviation, range), and relative standing (z score, percentile ranks)” (p.183). Thus, a series of
frequency analysis was done for the demographic part of the survey (see table 1), language
choice and language ideology sections. Next, for juxtaposing two institutions with trilingual
education and EMI, inferential analysis was used, which basically helps to compare two groups
(Creswell, 2012). For this, it was necessary to put forward the following null and alternative

hypothesis:
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Ho: The choice for Kazakh language is not affected by the language environment of the
students at the university.

H1: The choice for Kazakh language is affected by the language environment of the
students at the university.

In this case, hypothesis testing helps to determine the disagreement or relationships
between the values when comparing the two groups (Creswell, 2012). However, because the
sample size of two sites significantly differs and is inconsistent, it was decided to run Welch’s t-
test. This test is good for an accurate comparison, because it compares means between two
different groups with no assuming equal variances (Ahad & Yahaya, 2015). In other words, it
allows for running the comparison tests between groups with unequal sample size. It was then
followed by calculating Cohen’s d also known as effect size to find out the power of effect
among the relationship between the answers from both institutions. Based on Creswell (2012), it
indicates the differences between the groups and tells whether it is significant or not.

Next, a principal component analysis (PCA) with oblimim rotation was conducted to
explore the internal structure of the last section of the questionnaire on the language ideologies
of the Kazakhstani students and identify underlying components using SPSS. Characterized by
Abdi and Williams (2010), the goal of PCA “is to extract the important information from the
data table and to express this information as a set of new orthogonal variables called principal
components” (p.433). The Bartlett’s test of sphericity and the Kaiser-Meter-Olkin (KMO) test of
sampling adequacy were used to determine the appropriateness of the data for principal
component analysis in the questionnaire’s language ideology section. The KMO value was .81
and the Bartlett’s test was significant (x? = 1478.443; df = 300; p < .001), suggesting that the data

was appropriate for principal component analysis (see Appendix D).
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After checking the PCA for reliability, three components proved to be reliable, it was
decided to conduct descriptive analysis for each component separately in order to present the
quantitative findings in a comprehensible alignment with interview data.

Before revealing the frequency of choice, it was necessary to group the language choice
questions according to applied theoretical framework by Fishman (1965) so that similar
questions fall into the same category and comprise the following variances: media, role, and
situational. For this, | used the function of computing the variables where | got the mean value of
survey items of the first category of the questions about Kazakh (Q11_1 to Q11 16) with the
value “6” for the answer “Always”, “5” for “Usually”, “4” for “Often”, “3” for “Sometimes”,
“2” for “Rarely” and “1” for “Never. The same procedure was done for questions about the
English language.

Interview

In order to rigorously dissect the obtained qualitative data this study exploited six steps
put forward by Creswell (2009), which he characterized as “an interactive practice” (p.185).
Simply put, with step 1 | organized and prepared my data, which basically means that I had to
transcribe the interviews and saved the documents of each participant’s transcripts separately. A
sample transcript is shown in Appendix E. In step 2 | had to carefully read the data and think
over general picture of the situation based on the students’ answers and make sense of the ideas
that they shared on the matter of their language ideologies and language choice. Step 3 was to go
into more depth when reflecting on the obtained data and start labeling the relevant to the issue
codes, which led to step 4 where | had to use these codes in order to develop descriptions of the
situations and the people involved. Then, I followed Creswell’s (2009) hand coding procedures

as despite the challenges in terms of how time-consuming it is, | still wanted to go through the
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data on my own and determine the codes manually. In this manner, | generated codes pursuant to
the theoretical framework that is about language ideologies and choice. Under the two main
codes (language ideology and language choice), | constructed various subcodes that emerged as
key findings of the study (see Appendix F). After that, with step 5 | extracted quotations that
were meaningful to the topic to coherently present the data in connection with step 6 where I had
to give my interpretation of the data. According to Creswell (2009), the data interpretation is
prone to multiple factors with regards to culture, history, experience etc.; the meaning can be
generated from juxtaposing previous findings and theories, or it can even give bring up
unpredicted new questions. As for my own interpretations of the data, | solely focused on my
participants’ opinions and ideas.

Ethical Considerations

The data collection process for this study began only after receiving approval from the
Research Committee at Nazarbayev University Graduate School of Education. By the end of
November, | completed CITI Training course and sent to Ethics Committee with my ethics
application.

Because language is a sensitive topic, the potential risks to my participants with regards
to psychological factors, meaning that data collection processes could potentially bring
unpleasant thoughts and emotions were taken into consideration. Participants may feel
embarrassed or guilty when thinking about the situation and reflecting on their own behavior
during the interview or completing the survey. To avoid this, formulating the interview and
survey questions carefully were highly prioritized so that the questions and my tone do not seem
or sound biased and do not imply that there should be right or wrong answer. Also, they were

informed of their rights beforehand. The process of survey, interview and recording started only
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after the participant’s permission. Their participation was entirely voluntarily, and they had a full
right to withdraw from the study at any time. If they did not feel like answering a particular
survey or interview question, they were allowed to skip it. Although, there were no such cases
during the interviews, some survey responses were not complete meaning that participants either
did not want to answer the question or were careless when filling the survey.

To prevent issues with confidentiality of my participants, neither their personal
information nor their institutions were supposed to be revealed as interview data would have
been coded. However, there was an issue with SignUp Genius platform which was used to
facilitate registration for interviews and share the timetable for the participants. The fact that the
platform does not hide participants’ names was overlooked and their confidentially was
breached. Nevertheless, the issue was addressed as further in the research participants’ names
was replaced by pseudonyms to ensure their anonymity. Other than that, the Qualtrics
anonymous survey link did not record any information of the visitors who used the link such as
their personal information and their IP address. For the sake of safety of collected data, data was
stored in an online cloud such as google doc with a secure password known exclusively by me.
After transferring the data into the online cloud storage, all recordings and survey results were
completely erased from every device they had been stored in without any possibility of being
accessed by anyone.

Summary

The sequential exploratory type of mixed method of this study allowed me for gathering
and dissecting the data in a logical and coherent way and it also helped me to find answers for
the posed research questions and sub-questions. There were some challenges in terms of reaching

out to my participants and attracting more participants from ENU because the responses from
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this site were limited to 23 participants in the end, although initially the total number of collected
responses was 183, in which 65 answers were from ENU. However, the overall number of
responses, specifically from ENU significantly decreased after the process of cleaning the data
and removing incomplete answers. For this reason, the original plan on comparing two sites with
different background and policies and revealing the effects of their language practices on the
Kazakh language failed because of the inconsistency in numbers, i.e., 23 vs 120. Therefore, it
was decided to run inferential statistics on both universities separately and draw out common
tendencies and patterns in students’ ideologies and their linguistic choices. Overall, the
quantitative part intended to reveal some of the general patterns in Kazakhstani students’
language ideologies and the situations that lead them to choose a particular language, whereas
qualitative part targeted to deepen the understanding about students’ beliefs regarding all three
languages and how these ideologies and visions shape their language choice. Confidentiality and
anonymity were highly prioritized and none of the participants’ rights was violated. The results
of 11 semi-structured interviews with six and five students in two different institutions and

survey of 144 students from the same universities will be presented in the following chapter.
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Chapter 4: Findings

The current chapter will demonstrate the results acquired from the analysis of quantitative

and qualitative data, which aimed to examine three main research questions:

1. What are Kazakhstani students’ ideologies regarding Kazakh language?

a) How do students perceive the role of the Kazakh language in the context of multilingual
education?

2. How frequently do Kazakhstani students choose to speak Kazakh language?

a) Is their choice associated with the language environment of their university?

These questions will be answered through a mixed methods approach, in which all three
questions will be looked through the quantitative prism first in order to reveal general patterns
and provide an understanding of the problem and will be further deeply investigated by the
qualitative analysis. This chapter follows a logical sequence where the first research question
begins the chapter, and the third question respectively ends it. The chapter reports the results
obtained from an online survey and semi-structured interviews, in which participants represented
two groups, each with different educational background and from different institutions: (a) 23
out of 144 survey participants and 5 out of 11 interviewees were from ENU that has a trilingual
education model, and (b) 121 out of 144 survey participants and 6 out of 11 interviewees were
from NU with EMI. Among the 11 interview participants, 2 students were in the last year of their
bachelor’s degree, 7 were doing Master’s degree, and 2 were completing PhD studies.

Students’ Ideologies Regarding the Three Languages

Before describing specific ideologies and the ideologies that shape the choice to use

Kazakh, | first report how much value students attach to these three languages. Table 2

showcases frequency and percentage data for participants’ perceptions of value regarding these
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languages. Survey item 14 asked students to evaluate the language on a five-point scale, where
“5” means “Extremely valuable, “4” — “Valuable”, “3” — “Neutral”, “2” — Less valuable”, and
“1” — “Not valuable”.

Table 2

The value ratings of three languages

Kazakh Russian English
n % n % n %

Not valuable (1) 1 0.7 4 2.8 0 0
Less valuable (2) 8 5.6 2 1.4 0 0
Neutral (3) 24 16.8 16 11.2 6 4.2
Valuable (4) 45 315 73 51.0 48 33.3
Extremely valuable (5) 65 45.5 48 33.6 90 62.5
Total 143 100 143 100 144 100

The above data show that all three languages are seen valuable, however, the differences
in frequency and percentage indicates the division into valuable and not so valuable languages.
With regards to Kazakh and Russian, a portion of participants question the importance of the
state (Kazakh, 23.1%) and official (Russian, 15.4%) languages. However, 95.8% of participants
were positive towards English, meaning that they think this language is either valuable or
extremely valuable.

Students’ Ideologies Regarding Kazakh’s Value and Prospects of Three languages

The next step was taking the remaining survey items on ideologies and performing PCA.
The PCA yielded seven components with eigenvalue greater than 1.0, which accounted for
64.92% of the total variance. However, based on a careful examination of the scree plot (Figure
1), and substantive considerations regarding the structure and interpretability of the six to eight
factor solutions, the six-component solution was considered more helpful to interpret the scores

in the sample, which accounted for 60.41% of the total variance. Table 3 presents the factor
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loadings of the six-component solution, together with the eigenvalues and the variance explained

by each component. All items loaded in the expected component with coefficients ranging from

.796 to .402 except for one item which did not load into any of the components and another item

which fell into the political aspect component.

Figure 1
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Table 3

Oblimin Rotation

Item number and statement from the survey Component
1 2 3 4
1. To what extent do you agree with the following statements
about the Kazakh language? (Adapted from Goodman & 792
Lyulkun, 2010) - We need to preserve the Kazakh
language
2. To what extent do you agree with the following statements 173 496

about the Kazakh language? (Adapted from Goodman &
Lyulkun, 2010) - I like the way Kazakh language sounds

3. To what extent do you agree with the following statements 763
about the Kazakh language? (Adapted from Goodman &
Lyulkun, 2010) - If I have children, I want them to speak
Kazakh

4. To what extent do you agree with the following statements 734
about the Kazakh language? (Adapted from Goodman &
Lyulkun, 2010) - The Kazakh language is a symbol of our
national identity

5. To what extent do you agree with the following statements 721
about the Kazakh language? (Adapted from Goodman &
Lyulkun, 2010) - I like speaking in Kazakh language

6. To what extent do you agree with the following statements .708
about the Kazakh language? (Adapted from Goodman &
Lyulkun, 2010) - I believe that Kazakh language should be
used everywhere

7. To what extent do you agree with the following statements .680
about the Kazakh language? (Adapted from Goodman &
Lyulkun, 2010) - I believe that all Kazakh nationals should
speak Kazakh language.

8. To what extent do you agree with the following statements 123
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10.

11.

12.

13.

14.

15.

about the Kazakh, Russian, and English languages?
(Adapted from Goodman & Lyulkun, 2010) - To get a
good job in Kazakhstan, it is necessary to be trilingual
(Kazakh, Russian, and English)

To what extent do you agree with the following statements
about the Kazakh, Russian, and English languages?
(Adapted from Goodman & Lyulkun, 2010) - 10 years
from now, three languages (Kazakh, Russian, English) will
be commonly used in Kazakhstan

To what extent do you agree with the following statements
about the Kazakh, Russian, and English languages?
(Adapted from Goodman & Lyulkun, 2010) - 10 years
from now, English language will be commonly used in
Kazakhstan

To what extent do you agree with the following statements
about the Kazakh, Russian, and English languages?
(Adapted from Goodman & Lyulkun, 2010) - If I know
English, it will be easier to get a good job

To what extent do you agree with the following statements
about the Kazakh, Russian, and English languages?
(Adapted from Goodman & Lyulkun, 2010) - 10 years
from now, Russian language will be commonly used in
Kazakhstan

To what extent do you agree with the following statements
about the Kazakh, Russian, and English languages?
(Adapted from Goodman & Lyulkun, 2010) - 10 years
from now, Kazakh language will be commonly used in
Kazakhstan

To what extent do you agree with the following statements
about the Kazakh language? (Adapted from Goodman &
Lyulkun, 2010) - I like how the government is promoting
the Kazakh language

To what extent do you agree with the following statements

710

.606

.556

.502

402

.680

480

466
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about the Kazakh language? (Adapted from Goodman &
Lyulkun, 2010) - Kazakh is a difficult language to learn
16. To what extent do you agree with the following statements 447 465

17.

18.

19.

20.

21.

22.

23.

about the Kazakh, Russian, and English languages?
(Adapted from Goodman & Lyulkun, 2010) - Kazakhstan
should have two official languages: Kazakh and Russian
To what extent do you agree with the following statements
about the Kazakh, Russian, and English languages?
(Adapted from Goodman & Lyulkun, 2010) - Kazakhstan
should have only one official language: Kazakh

To what extent do you agree with the following statements
about the Kazakh, Russian, and English languages?
(Adapted from Goodman & Lyulkun, 2010) - Visitors /
non-Kazakhstani citizens should learn Kazakh language to
communicate with Kazakh citizens

To what extent do you agree with the following statements
about the Kazakh, Russian, and English languages?
(Adapted from Goodman & Lyulkun, 2010) - Citizens of
Kazakhstan should learn Kazakh language to communicate
with each other

To what extent do you agree with the following statements
about the Kazakh, Russian, and English languages?
(Adapted from Goodman & Lyulkun, 2010) - You can get
a good job in Kazakhstan if you know only one language
To what extent do you agree with the following statements
about the Kazakh language? (Adapted from Goodman &
Lyulkun, 2010) - I think all Kazakhs should learn English
To what extent do you agree with the following statements
about the Kazakh language? (Adapted from Goodman &
Lyulkun, 2010) - I think Kazakh language is more valuable
than English

To what extent do you agree with the following statements
about the Kazakh language? (Adapted from Goodman &

- 714

-.641

.654

-.501

-.796

-.658
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Lyulkun, 2010) - I think I can benefit from Kazakh
language more than from other languages

24. To what extent do you agree with the following statements
about the Kazakh language? (Adapted from Goodman &
Lyulkun, 2010) - I think Kazakh language is more valuable
than Russian

25. To what extent do you agree with the following statements
about the Kazakh language? (Adapted from Goodman &
Lyulkun, 2010) - There are more prestigious languages in
the world than Kazakh

Eigenvalue
Total variance explained (%)

6.76
27.04

2.50
10.01

-.655
.652
1.70 1.52 1.42 1.19
6.80 6.08 5.68 4.78
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Component 1 was labeled as Fondness and support towards Kazakh language (seven
items accounting for 27.04% of the total variance). Items that had the highest loadings on this
component were the following: (1) We need to preserve the Kazakh language (.79), (2) I like the
way Kazakh language sounds (.77), and (3) If I have children, | want them to speak Kazakh
(.76). The scale reflected the significance of Kazakh language as a symbol of national identity,
personal preference, and belief for its widespread usage in Kazakhstan.

Six items loaded into Component 2, which was presented as Prospects of three
languages, and explained 10.01% of the variance. The items on this scale were about the
necessity of trilingualism in the job market, the common usage of Kazakh, Russian, and English
in 10 years in Kazakhstan, and easiness in finding a job with English. The highest component
loadings for this scale were: (1) To get a good job in Kazakhstan, it is necessary to be trilingual
(Kazakh, Russian, English) (.72), and (2) 10 years from now, three languages (Kazakh, Russian,
English) will be commonly used in Kazakhstan (.71).

Component 3 was labeled as Political aspects, because of two items falling into this
component that were about the promotion of Kazakh on the governmental level (.68), and
positive belief towards having two official languages in Kazakhstan (.44). Surprisingly, one
survey item on the belief that Kazakhstan should have only one official language was not loaded
by the PCA onto this component; instead a third item on the ease of learning Kazakh loaded
here. All three items together explained 6.80% of the variance.

Component 4 was interpreted as Kazakh as a language of communication with
Kazakhstani citizens due to relatively high loadings in two items that are (1) Visitors / non-

Kazakhstani citizens should learn Kazakh language to communicate with Kazakh citizens (-.71)
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and (2) Citizens of Kazakhstan should learn Kazakh language to communicate with each other (-
.64), which explained 6.08% of the total variance.

Two different yet connected items to Economic aspects were loaded into Component 5
(5.68% of the variance). They were (1) You can get a good job in Kazakhstan if you know only
one language (.65) and (2) I think all Kazakhs should learn English (-.50).

Four items loaded into Component 6, which was labeled as Kazakh language’s value in
comparison to other languages (accounting for 4.78% of the total variance). The items in this
component clustered around the statements about Kazakh language’s value in comparison to
other languages in Kazakhstan and globally. The highest factor loading was observed in (1) |
think Kazakh language is more valuable than English (-.79).

Reliability Analysis

One of the most popular methods of checking the internal consistency of the scores is
Cronbach’s alpha coefficient (Pallant, 2010). Mean scores, standard deviations, internal
consistency coefficients are presented in Table 4 and based on the results, not all 6 components
derived from PCA test turned out to be reliable. The internal consistency coefficients were
acceptable for three subscales (a = .62 to .88), but not acceptable for the other subscales with
significantly low coefficient: Component 3, political aspects (a = .32), Component 5, economic
aspects (a = -.18), and Component 6, Kazakh language’s value in comparison to other languages
(o = .41). Thus, only three scales proved to be reliable for further analysis.

Table 4

Cronbach’s Alpha

# Component M SD Cronbach’s alpha
1 Fondness and support towards Kazakh 28.86 5.101 .88
language

2 Prospects of three languages 21.81 3.111 .65
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3 Political aspects 8.89 2.106 32

4 Kazakh as a language of communication 6.74 1.650 .62
with Kazakhstani citizens

5 Economic aspects 6.59 1.340 -.18

6 Kazakh language’s value in comparisonto ~ 12.15 2.756 41

other languages

After this, another round of descriptive statistics of the survey was run in order to
examine the degree students agree with language ideologies demonstrated in the survey. The
analysis is described in accordance with the three major language ideologies revealed through
principal component analysis.

Fondness and Support towards Kazakh Language

Table 5 consists of the means and standard deviations for each of the items in the
“Fondness and support towards Kazakh language” scale. Basically, the responses in the sample
demonstrated strong levels of students’ positive attitude towards the Kazakh language’s features
and symbolic value, and agreement with the idea that it should be commonly used everywhere.
The results with the highest mean in the subscale indicate that students, in general, strongly
believe that we need to preserve the Kazakh language (Item 6, M = 4.56; SD = .634), it is a
symbol of the national identity (Item 5, M = 4.40; SD = .751), they want to pass it to the next
generation (Item 7, M = 4.30; SD = .932), and they find its sounds appealing (Item 1, M = 4.12;
SD =.900). The also strongly agree that they like speaking in Kazakh language (Item 2, M =
3.99; SD =.982). To a lesser extent, although still positive, students think that all Kazakh
nationals should speak Kazakh (Item 3, M = 3.80; SD = 1.200) and that Kazakh should be used
everywhere (Item 4, M = 3.75; SD = 1.150). Overall, the high mean scores in the items convey

students’ genuine admiration as to the way Kazakh sounds and they believe that it should be
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preserved and passed to their children; they also attach symbolic value to it and support the idea
of spreading the language and widespread use of Kazakh.
Table 5

Descriptive Statistics for “Fondness and support towards Kazakh language” Items

# Statement M SD

Iltem1 | like the way Kazakh language sounds 4.12 .900

Item 2 | like speaking in Kazakh language 3.99 .982

Item 3 | believe that all Kazakh nationals should speak Kazakh 3.80 1.200
language

Item 4 | believe that Kazakh language should be used everywhere 3.75 1.150
Item 5 The Kazakh language is a symbol of our national identity 440 .751
Item6 We need to preserve the Kazakh language 456 .634
Item 7 If | have children, | want them to speak Kazakh 430 .932

These data are also supported by the following qualitative findings. Five students out of
six from NU have shown deep emotional connection with their mother tongue and shared their
innermost and heartfelt association they have about Kazakh and its sounding. For example, one
student said, “Kazakh language sounds beautiful and poetic” meaning that its pure original sound
is admired and appreciated. That is, they regard the Kazakh language as something very close to
their heart and something that brings fond memories:

| think the Kazakh language is very beautiful. | love Kazakh songs, probably for me
personally... it is connected with warmth, with comfort, in the home circle, with
relatives... When we are at the table, we talk in Kazakh and we eat delicious food and
drink tea with milk and this is such a warm, in fact, feeling that language evokes and
even when | hear the anthem... It immediately makes me proud and makes my eyes
water, because this is the language my ancestors spoke when they built this country, they
fought for the country, they participated in it and thanks to them | was born and can live
my life, therefore, | am very fond of the language (NU_R1).

The respondents from ENU reported the same affection to the mother tongue, but in

addition to that, all participants highly spoke of the language’s uniqueness and depth in
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expressions when conveying a meaning by accentuating on its rich vocabulary, philosophical
sayings and idioms, distinct letters, and melodic pronunciation:

In my opinion, the Kazakh language is a very beautiful language. Secondly, it is very
similar to the French language in its sound. Thirdly, there is a very rich vocabulary,
where there are beautiful lengthy expressions, and, fourthly, I can say that we can give
an answer with one proverb, where the opponent can catch the message right away
(ENU_R3).

Another point was made by two participants from ENU who claimed that without the
knowledge of the Kazakh language one cannot ascertain his / her identity because language is
seen as strong evidence for the country’s and its nation’s independence and idiosyncrasy as while
speaking their own language they showcase their culture and individuality:

If we lose our language, we will lose our identity as a nation, and we may simply
disappear from the world map as people who do not have their own language
(ENU_R1).

Conclusively, both quantitative and qualitative data support the idea that the Kazakh
language is cherished and praised when it comes to its unique features and sounding, its
importance as a national treasure and proof of independence, leading to the next point that almost
all participants do not want to lose the language and want to expand its use and pass it on to the
rising generation.

Prospects of Three Languages

Six items in the ideology section were included to measure students’ language ideologies
on the future of three languages (Kazakh, Russian, English) in Kazakhstan and the opportunities
that these languages can offer. The means of the students’ responses were not as high as items
associated with the previous positive ideologies about Kazakh language. Overall, the highest
means report strong students’ ideologies on good job opportunities granted by the knowledge of

English (Item 9, M = 3.99; SD =.766) and the knowledge of three languages (Item 8, M = 3.86;
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SD = 1.068). Positive results, though slightly lower compared to the mentioned ones, are
observed in students’ language ideologies regarding the future usage of three languages in
Kazakhstan (Item 13, M = 3.53; SD = .827). The same is about common usage of Kazakh in 10
years (Item 10, M = 3.55; SD = .818), English (Item 12, M = 3.49; SD = .811), and Russian (Item
11, M =3.39; SD = .812). However, the table shows that significant number of participants were
hesitant and uncertain about the belief of simultaneous and separate usage of three languages in
10 years in Kazakhstan and around 40% neither agreed nor disagreed with the statements.

Table 6

Descriptive Statistics for “Prospects of three languages” ltems

# Statement M SD

Iltem 8 To get a good job in Kazakhstan, it is necessary to be 3.86 1.068
trilingual (Kazakh, Russian, and English)

Iltem 9 If I know English, it will be easier to get a job 3.99 .766

Item 10 10 years from now, Kazakh language will be commonly 3.55 .818
used in Kazakhstan

Item 11 10 years from now, Russian language will be commonly  3.39 .812
used in Kazakhstan

Item 12 10 years from now, English language will be commonly 3.49 .811
used in Kazakhstan

Item 13 10 years from now, three languages (Kazakh, Russian, 3.563 .827
English) will be commonly used in Kazakhstan

These findings align with the statement given by one participant from NU, who shared
her views about trilingual education by questioning both its potential benefits and its
implementation stage, and concluded that the knowledge of three languages cannot really grant
anyone ultimate success:

It is good that they introduced this program, but as to the stage of implementation...
probably it was incorrectly introduced, and the next question is regarding the
evaluation of this program. That is, its evaluation may have been done incorrectly
somehow or done inefficiently. It’s good that we have it, but it doesn’t guarantee you
great success, it doesn’t guarantee you a great career and it doesn’t guarantee earning
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a lot of money, because, again, it is not a determining factor of your future successful
and a good career (NU_R1).

Additionally, participants shared their ideologies regarding the benefits of Kazakh on a
local level and English — worldwide.

Kazakh has Economic Benefits on a Local Level

When asked about economic benefits and opportunities for personal development granted
by the knowledge of only Kazakh language, the participants were adamantly against this
question as they were certain that Kazakh language cannot provide anything globally. One
student from NU stated, “Only Kazakhs need Kazakh language” and made it clear that Kazakh
language for now does not have an interest appeal for the youth who seek for ambitious
opportunities and career advancement overseas. Even so, it does have some benefits if a person
chooses to stay and work in Kazakhstan because whether be it in the office or some
governmental position, the Kazakh language is a must when applying for a job:

It seems to me that there are economic advantages if a person plans to work in the

state service or in state companies where they have no choice but know the Kazakh
language. Or if, for example, a person plans to provide services to the population whose
predominant language is Kazakh; or to provide services in rural areas where Kazakh is
also mainly spoken, then, such plans seem to oblige a person to know the Kazakh
language for his economic purposes (NU_R3).

Similarly, the PhD student from the national university who has some working
experience in her specialty shared for a fact that nowadays Kazakh language indeed enjoys some
prestige and limelight from the government as financial privilege is given to those who can
translate from English to Kazakh:

I’m an interpreter. For me it’s like important as I said to learn Kazakh - my own
language. Actually, if we talk about the finance, politics, the interpreters who interpret
from English to Kazakh, they earn more (ENU_R5).
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It means students are aware of the benefits of the knowledge of the Kazakh language on a
local level, however, as was observed, not everyone is motivated enough or decisive to stay and
pursue career in Kazakhstan, so the aforementioned privileges do not favor choosing Kazakh.

English is a Language of Opportunities

Respondents also shared that Kazakh is less preferred because English is seen as a
pathway to good opportunities. Many results are seen for the optimistic views about the English
language that many think will only give you profit and open many doors to develop both
personally and professionally. Four of five ENU students described their feelings about English
in a positive manner and their ideologies clashed in terms of success and growth that this
language can provide for them. One respondent even put it this way, “English is already an
international, common and necessary language for population growth, for the growth of
education of the population”. That is, the trends of learning English in Kazakhstani society are
inevitable because students are inspired by its wide opportunities, and some are even ready to
acquire it at the expense of their mother tongue:

We try to learn English so that the child goes to decent college or university. That is,
we associate English with admission to a prestigious university such as NU, KIMEP
or SDU or somewhere abroad, and oftentimes the Kazakh language falls out here. 1
even often hear from my students who study in Russian groups, they say, “Why do |
need the Kazakh language when I know English? English will help me get a good
prestigious job there and go somewhere” (ENU_R1).

In addition, three NU students acknowledged how the forceful introduction of English
language at school negatively affected their desire to speak their mother tongue since the focus
was on this language and Kazakh was not a priority for them back then:

When | studied at school, we were rushed into learning the English language and,

frankly, pressured a little. We were just obliged to learn English and subsequently
from grade 8 to grade 11 there was a minimal number of Kazakh language lessons
since they put high emphasis on English. As a result, it very much affected our
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motivation and discouraged any desire to speak Kazakh because they constantly
reminded of the importance of English. They used to say that otherwise there is no
future and with such attitude you are left with no option but to change your priorities
and you willingly start learning English. Over time, this is how | lost my Kazakh and
its full proficiency since in all educational institutions where | studied the focus was
on other languages; so, obviously, it affected my Kazakh due to so-called pressure
(NU_R1).

Another NU student with a technical background also shared the same concern that if we
speak of economic wellbeing in the future, the language that can grant you manifest success is
English and in the modern world the switch to English is inevitable:

No matter how hard we want to keep our language, our culture, the technical progress
is still out there, and economical progress won’t stop people and if you want to earn
money, then you must know English and Russian languages. When you monitor
globalization process nowadays, it definitely decreases my motivation despite my deep
patriotic feelings towards our national language that it deserves longevity and so on.
Thus, I lose motivation and | even think to myself that language is just a tool for
transmitting your thoughts, information and you start questioning, “Why, strictly
speaking, force yourself to speak Kazakh when you can easily express your ideas in
Russian and English?”, though you lowkey feel that something is off and you have
some anxiety about it, but anyway... (NU R4).

During interviews, participants also touched upon the potential opportunities that
trilingualism can offer and expressed positive ideologies about trilingual education in the
country. However, it should also be noted that people see both sides, i.e., they report limitations
and potential threats to the national language but in the end acknowledge its benefits. These
issues will be elaborated on the next two sections.

Problems of Trilingual Education

There is strong evidence in the interview data that the remarkable majority of interviewed
students shared the ideology that trilingual education policy has critical drawbacks, particularly
in its current stage of implementation. The program seemed promising at first although the

reality does not correspond to what the state planned to achieve with deliberate integration of
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Russian and English languages into domestic education system. The participants in particular
cast light on the issue of insufficient teacher training as teachers’ competence in three languages

is questionable:

Do we have qualified teachers that can teach in three languages? That’s a big question
for me. For example, 1 support it but when I studied at school, we started like studying
scientific subjects like physics or chemistry in English, but it wasn’t successful
because our teachers, the quality of their English wasn’t so good (ENU_R4).

Three out of five interviewees from ENU touched upon the issue of the challenge that it
causes both cognitively and physically. However, the respondents’ answers were not related to
their personal experience as they argued about the general picture where trilingual education
might negatively affect everyone, especially the kids. Therefore, the information was not
relevant to be included in this particular study.

Meanwhile, NU participants expressed the same concern as to lack of adequate teacher
and material preparation. Yet they also emphasized on the complexity of achieving full mastery

of the English language:

In general, it seems to me that this is a good idea, but it is difficult to implement. |

think the hardest part is sufficient command of English. That is, seems like it is

possible to learn Kazakh and Russian languages well at an equal level in the
implementation of this goal, but I do not think that it is possible to achieve a high level of
English for everyone (NU_R3).

Another participant showed explicit disapproval of the policy and suspects that trilingual
education somewhat endangers the position of the national language:

| reckon it is a very bad idea because Russian and English languages will just displace
Kazakh over time, simply because they are much more widely represented in the media,
much more widely represented, | mean, everywhere... They are languages that simply
dominate. The Kazakh language will simply disappear in the future if we do this at such a
pace (NU_R4).

Benefits of Trilingual Education
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A further finding is that regardless of this program’s limitations that lead to difficult
situations, four out of five ENU students supported this idea and demonstrated positive ideology,
albeit only to the ideal picture of the policy. This means that when thoroughly approached the
issue taking into consideration every mentioned moment where the program seems to fall short,
they still believed it has encouraging advantages. One student from ENU mentioned both
problems and benefits in respect of physical adaptability, mental development, and economic
interests but concluded with positive views:

From the perspective of physical ability, I think it will be very difficult. From the
linguistics perspective, if students learn three languages at once, then we can say that
mental activity will work very well (ENU_R3).

Another student from NU also mentioned its material benefits:

Worthy vacancies in Kazakhstan require equal proficiency in three languages and most
people can get a job because they mostly have one language: Russian or Kazakh and
English as an additional language. | know that having three languages at the same level
opens up great opportunities (NU_R3).

One more participant suggested that it will favorably affect the overall reputation of
Kazakhstan and its citizens as the knowledge of three languages in a good level might impress
other countries:

We have a lot of foreign people and when our people go abroad and when they can
speak other languages, | think, it is a social prestige. | mean, they show that our nation,
they are educated, and not do they know only their language and they know other
languages, too (NU_R?2).

Kazakh as a Language of Communication with Kazakhstani Citizens
Two items in the ideology scale were intended to define students’ language ideologies on
the importance of Kazakh as a language of communication with Kazakhstani citizens. Overall,

the results showed that the mean score noticeably differs, meaning that the majority of the
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respondents strongly support the statement about learning Kazakh to communicate with each
other (Item 10, M = 3.71; SD =.923), whereas for visitors / non-Kazakhstani citizens the answers
varied (Item 11, M = 3.03; SD = 1.013) and students neither agree nor disagree with it. Besides,
the higher standard deviation for item 11 in contrast with item 10 implies that the responses are
divided, which means one group of students do not think or they are unsure of the necessity for
foreigners to learn Kazakh for communication with Kazakh citizens, but there are those who
believe that non-Kazakhstani people should also learn Kazakh if they want to talk to Kazakh
citizens.

Table 7

Descriptive Statistics for “Kazakh as a language of communication with Kazakhstani citizens”

Items

# Statement M SD

Item 10 Citizens of Kazakhstan should learn Kazakh languageto  3.71 .923
communicate with each other

Item 11 Visitors / non-Kazakhstani citizens should learn Kazakh 3.03 1.013
language to communicate with Kazakh citizens

Despite this, while being interviewed participants did not mention the need to learn
Kazakh in order to be able to communicate with each other nor did they claim a requirement for
newcomers to learn it for visiting the country and talking with locals. Alternatively, they called
attention to the second dominant language in Kazakhstan, Russian, which they consider as the
main tool of communication in the real picture. Respondents from both institutions indicated that
under certain historical events, the Russian language still prevails in many spheres of our lives
and even have grown into the language of daily communication leaving the Kazakh language at

disadvantage:
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Russian is the language of the international communication, it is probably, despite the
fact that it was imposed on us long ago, we still cannot, so to speak, put it on the back
burner: it prevails most of all (ENU_R1).

Russian probably gives the opportunity for young people, again, to travel and
communicate with other colleagues who live in the CIS countries, and this is a
cultural exchange during work processes that can be done thanks to the Russian
language (NU_R1).

Language Choice of Students

Before answering the second research question, it was important to identify students’
language proficiency in three languages to develop a better understanding and relationship
between proficiency and their further responses. To do this, survey participants reported
language proficiency by levels (Zero, Beginner, Elementary, Pre-Intermediate, Intermediate,
Upper-Intermediate), each assigned a value by the researcher from 1 to 6, respectively. The
common pattern was revealed through the mean value and standard deviation shown in Table 8.
Simply put, on average most students have high command of three languages, but the frequency
data for the knowledge level of Kazakh (M = 4.96, SD = 1.368) denote that the responses are
given in the range of Elementary and Upper-Intermediate. Russian level (M =5.72, SD =.878) is
expressed within Intermediate and Upper-Intermediate, and the same is true for the English
language (M =5.75, SD = .599).
Table 8

Language proficiency of Participants (N = 144)

Percent
Language M SD Zero  Begin Elemen Pre- Interme  Upper-
ner tary Intermediate diate Intermediate
Kazakh 496 1368 28% 4.2% 9.2% 14.1% 17.6%  52.1%
Russian 572 878 14% 14% 1.4% 1.4% 8.5% 85.9%

English 5.75 599 0% 0% 1.4% 4.2% 12.6% 81.8%
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Next, Part B of the survey was divided into three categories asking the same Likert-scale
type questions but for three languages separately in order to get an idea about how often each
language is used in different situations combined together. For revealing the frequency of choice,
| started computing the variables where statistical function provided the mean value and standard
deviation of survey items of the first category of the questions about Kazakh (Q11_1 to Q11 _16).
The same procedure was done for survey items about Russian (Q12_1 to Q12_16) and English
(Q13_1to Q13 16). Findings are demonstrated in table 9 and the results are the following: 1) the
mean value of Kazakh (M = 2.72, SD = 1.294) shows generally low usage as these numbers
represent the range between ‘“Never” and “Sometimes”, 2) Russian (M = 4.27, SD = 1.250) is
chosen regularly in most situations as participants selected the frequency around “Sometimes”
and “Always”, and 3) English (M = 3.29, SD = 0.951) which was also ranged between ‘“Rarely”
and “Often” and will be further analyzed in the comparison test given the environment of the
students.

Table 9

The frequency of Choice of Three Languages

# Language M SD

1 Kazakh 2.72 1.29
2 Russian 4.27 1.25
3 English 3.18 .956

Frequency of Choice Given to the Use Kazakh Among Students

In order to reveal the common tendency as regards the Kazakh language, | needed to run
descriptive statistics to obtain more detailed picture of the situational use of Kazakh. To do this, I
had to compute the variables within Q11 to categorize survey items into three groups. The

categories were created in accordance with theoretical framework: (1) media, (2) role, and (3)
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situational variances. Table 10 presents the values for media variance, when students intake and
produce information in the Kazakh language. The smallest mean was 1.70, which implies that
participants almost “Never” read information in Kazakh in academic settings. Similarly, they
hardly ever read literature for pleasure (M = 2.38, SD = 1.510) or in social media when writing
posts (M = 2.17, SD = 1.510), but relatively more often they use Kazakh when reading posts (M
= 2.80, SD = 1.376).

Table 10

Media Variance of the Kazakh Language

# Items M SD

5 | write posts on social media 2.17 1.510
6 | read academic papers 1.70 1.172
7 | read for pleasure 2.38 1.510
8 | read posts on social media 2.80 1.376
Overall 2.26 1.146

Three items were used to examine the role variance, which are about the language of
inner thoughts and personal moments. According to the table 11, students overall answers were
close to “Sometimes” (M = 2.68, SD = 1.667). The highest mean value appeared to be when
students carry self-talks (M = 2.77, SD = 1.860), meaning that they periodically talk to
themselves in Kazakh.

Table 11

Role Variance of the Kazakh language

# Items M SD

14 | discuss intimate topics 2.56 1.724
15 | talk to myself 2.77 1.860
16 | process ideas 2.71 1.803

Overall 2.68 1.667
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The mean value for situational variance (M = 2.94, SD = 1.369) shows occasional usage
of the Kazakh language in formal and informal situations (table 12). The highest mean value in
this category was ranging from 3.46 to 3.76 meaning that most of the participants “Sometimes”
and “Often” choose Kazakh language when communicating with family members, which was
justified by the fact that Kazakh is usually dominant in older people’s discourse in the family and
students converge to Kazakh out of respect and desire to stay connected to them.

There is a tendency like if you have old people in your home... our grandparents, they
know Kazakh language very well (ENU_R4).

Mostly I only speak Kazakh with the older generation and for me this is an
opportunity to talk to them about their lives, about their past, about the 20th century in
which they lived, etc. (NU_R1).

With friends and groupmates (M = 2.99, SD = 1.449) the majority “Sometimes” talk in
Kazakh. In more formal situations when talking to professors, students less likely to use Kazakh
(M = 2.15, SD = 1.365).

Table 12

Situational Variance of the Kazakh language

# Items M SD
1 | write formal letters to professors / principals 2.20 1.611
2 | write personal letters to family members / 3.47 1.801
relatives
3 | write personal messages to friends 3.05 1.603
4 | write about intimate topics 2.42 1.677
9 | talk to professors / principals 2.15 1.365
10 | talk to my parents 3.76 1.944
11 | talk to my siblings 3.46 1.904
12 | talk to friends / groupmates at the university 2.99 1.449
13 | talk to friends / groupmates outside the 2.99 1.568
university

Overall 2.94 1.369
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Language Choice Associated with the Language Environment of the University

Before starting the comparison analysis, first, | had to put forward the following
hypothesis to test it:

Ho: The choice for Kazakh language is not affected by the language environment of the
students.

H1: The choice for Kazakh language is affected by the language environment of the
students.

Independent Sample T-test was conducted with two defined groups: NU and ENU.
However, it should be noted because the sample size is not equal and in order to obtain more
accurate information in this case, traditional interpretation of the results relying on Independent
Sample T-test alone was impossible; hence, | had to look at the T-test results for equal variances
not assumed which is equivalent to the results of the Welch test.

To test the aforementioned hypothesis, I needed to check Levene’s Test for Equality of
Variances.

Table 12 shows F = 0.915 and p = 0.341 and because the value is higher than 0.05,
meaning that the test is not statistically significant, we can assume equal variances and refer to
the first row of the table. Thus, the independent samples t-test was conducted to compare the
frequency of choice for Kazakh for NU and ENU. There was a significant difference in the
choice for Kazakh for NU (M = 2.60, SD = 1.28) and for ENU (M = 3.32, SD = 1.20); t (141) = -
2.45,p=0.16,d =1.27 (Table 13). These results suggest that NU students choose to operate in
Kazakh less than ENU students who use it quite often; the effect size (see Table 14) also reveals

that there is a strong effect of the environment, and it rejects the null hypothesis.
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Table 13

Independent Samples Test

Levene's Test t-test for Equality of Means
for Equality of
Variances
F Sig. t df Sig. Mean Std. Error 95% Confidence
(2- Differe  Difference Interval of the
tailed) nce Difference
Lower Upper
Kazakh  Equal variances 915 341 -2.446 141 016  -.70822 28960  -1.28073  -.13570
assumed
Equal variances not -2.559 32.399 015 -.70822 27676  -1.27168  -.14475
assumed
Russian ~ Equal variances .528 469  -1.554 141 122 -.44012 28321  -1.00002 11978
assumed
Equal variances not -1.711 34.214 096  -.44012 25717 -.96263 .08239
assumed
English  Equal variances 4568  .034 2.632 142 .009 56107 21320 13962 .98253
assumed
Equal variances not 2.114 26.534 044 56107 .26542 01604 1.10611

assumed
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Table 14

Independent Samples Effect Sizes

Standardizer? Point 95% Confidence
Estimate Interval
Lower Upper

Kazakh Cohen's d 1.27228 -.557 -1.007 -.105

Hedges' 1.27909 -.554 -1.001 -.104

correction

Glass's delta 1.20220 -.589 -1.062 -.105
Russian  Cohen's d 1.24424 -.354 -.801 .095

Hedges' 1.25090 -.352 -.797 .094

correction

Glass's delta 1.10115 -.400 -.857 .066
English ~ Cohen'sd .93727 599 146 1.049

Hedges' .94226 .595 .146 1.043

correction

Glass's delta 1.21410 462 -.009 923

For this reason, it was necessary to conduct the same descriptive test to examine media
and situational variances for data from NU and ENU separately to see how significant the
difference in their choice for Kazakh in specific situations was. Table 15 and 16 demonstrate that
there is a slightly higher preference for Kazakh language from ENU students (M = 2.66, SD =
1.523) compared to NU students (M = 2.19, SD = 1.329). The data suggests that especially for
academic purposes students from ENU use Kazakh language a bit more often (M = 2.70, SD =
1.608) than NU students who use it rarely (M = 1.51, SD = .964).

Table 15

Media Variance of the Kazakh Language in NU

# Items M SD
5 | write posts on social media 2.22 1.557
6 | read academic papers 1.51 .964

7 | read for pleasure 2.30 1.441
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8 | read posts on social media 2.71 1.354
Overall 2.19 1.329
Table 16

Media Variance of the Kazakh Language in ENU

# Items M SD

5 | write posts on social media 1.91 1.240
6 | read academic papers 2.70 1.608
7 | read for pleasure 2.83 1.800
8 | read posts on social media 3.22 1.445
Overall 2.66 1.523

Besides, situational variance showed that the Kazakh language has considerable presence
in the discourse of ENU students both in formal and informal situations (M = 3.67, SD = 1.617)
whereas its usage is limited to informal environment for NU students (M = 2.80, SD = 1.616). In
other words, ENU participants selected frequency for Kazakh use closer to “Often” but NU —
between “Rarely” and “Sometimes”, meaning that in ENU the Kazakh language is more
common even in academic settings.
Table 17

Situational Variance of the Kazakh language in NU

# Items M SD

1 | write formal letters to professors / principals 1.88 1.369
2 | write personal letters to family members / 3.39 1.810

relatives

3 | write personal messages to friends 2.97 1.614
4 | write about intimate topics 2.29 1.688
9 | talk to professors / principals 1.92 1.190
10 | talk to my parents 3.63 1.962
11 | talk to my siblings 3.35 1.929

12 | talk to friends / groupmates at the university 2.88 1.423
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13 | talk to friends / groupmates outside the 2.92 1.559
university

Overall 2.80 1.616

Table 18

Situational Variance of the Kazakh Language in ENU

# Items M SD

1 | write formal letters to professors / principals 3.87 1.766

2 | write personal letters to family members / 3.87 1.740
relatives

3 | write personal messages to friends 3.48 1.504

4 | write about intimate topics 3.09 1.474

9 | talk to professors / principals 3.39 1.559

10 | talk to my parents 4.39 1.751

11 | talk to my siblings 4.00 1.706

12 | talk to friends / groupmates at the university 3.57 1.472

13 | talk to friends / groupmates outside the 3.39 1.588
university

Overall 3.67 1.617

Nevertheless, the qualitative data revealed the problems with Kazakh language which
puts it at disadvantage and explains why it is given less preference in different situations.

Problems of the Kazakh Language

It became clear that participants believe the Kazakh language faces major problems in
terms of its quick response to current situations and producing content in Kazakh language. That
is, because other languages are so popular both on the international and local level, the firsthand
information is always available in these languages whereas the Kazakh language significantly
lags when it comes to timely delivering any sort of important information, which, eventually
decreases its usage and reliability:

You need to understand the fact that that modern literature is produced in other
languages and international articles in various fields, they are translated into Kazakh
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in six months or a year and only then they are released in many copies in the Kazakh
language. That is, a person loses a yearlong information, which within this year
becomes irrelevant and there are other articles published. That is, it is again probably
a gap in our language system that a person cannot receive information on the same
level in Kazakh and English. In other words, if the information was promptly
available in Kazakh, then probably people would communicate in it more (NU_R1).

Another responded also commented on this matter, “I think, it would be very long to wait
to Kazakh translation, and I think there is no need to wait for Kazakh translation, if there is
access to the original language” (NU_R5), which allows for other languages to take prominent
roles in the country. At this point, respondents from both institutions agreed on the main factor
that influences the information gap in Kazakh language, that Kazakh does not have enough
authority and content on its own, and when it comes to information and news, they are mostly
created in Russian and English:

Due to the fact that the Russian language has been mainly used in Kazakhstan for a
long time, this has led to a small amount of content in the Kazakh language and now
we seem to be at the stage of replenishing this content to bring it to an even level.
Therefore, it seems to me that this hinders the spread of the Kazakh language, and it is
a matter of time when there will be enough content that is initially created in Kazakh
(NU_R3).

One participant commented that this issue is so prevalent that it puts down roots even in
other significant spheres of life such as education and workplace because no science is learnt
through Kazakh and does not even have appropriate materials for effective learning to begin. In
that connection, the participant implied that it is easier to acquire knowledge in Russian and
English:

The Kazakh language fell far behind in technical terms: there is practically no good
literature in the Kazakh language and I tried to look and | wanted to basically
understand the standing point of the Kazakh language in this area and | practically
found nothing good and as when | asked a some of my friends who studied at Kazakh
universities, they also say that there is practically nothing good in Kazakh. Nothing is,
indeed, available in the Kazakh language for personal development, especially in
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technical terms. If we have a Kazakh-speaking student who is interested in
technical sciences, he will have to learn Russian and English to get access to the
information he needs (NU_R4).

Whereas students from NU accentuated the lack of information and proper material in the
Kazakh language, respondents from ENU observed another issue that results in negligence
towards Kazakh language, which may not be purposeful, but the outcome always is the same:
Kazakh is not seen by participants as the number one language for informal communication.
Thus, when language faces ignorance even from Kazakh language teachers and they fail to
produce quality teaching, it might potentially lead to confusion and even discourage learners
from developing their mother tongue. It was first put by PhD student from ENU:

I noticed that Kazakh language teachers themselves speak to each other in Russian...
Even teachers themselves do not try to somehow, let’s say, motivate, somehow attract
other Kazakh teachers to speak Kazakh (ENU_R1).

In addition, two interviewees put forward one more relevant remark, “Kazakh language is
losing its pureness”, which means that throughout decades Kazakh has lost its initial sound and
voice and considerably transformed by absorbing words from other languages and now is
completely different from what it used to be in the past. Although such transformation might
seem inevitable if we are to progress as a nation and adapt the language to the modern speaking
manner, the real picture does not seem to align with participants’ expectations and rather become
problematic and have a reverse effect:

Nowadays there’s a big gap with old Kazakh and new Kazakh. We have new slangs,
new words that we change, like take it from Russian language or take it from other
language and we do it... but nowadays we lost the identity of Kazakh language
because of this slangs and rude words, and we decrease the pureness (ENU_R4).

The same claim from another participant was supported by the assumption that it might

have to do with the Kazakh nation — Kazakh people, in general:
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Other nations don’t really mix the languages and it’s only in Kazakh and Russian
(ENU_RS).

Other than that, the following tables provide additional evidence for the aforementioned
hypothesis about the impact of the environment on language choice. When examining the media
and situational variances of English language, descriptive analysis also revealed that it is a main
tool of communication closely connected to academic settings. Table 19 demonstrates noticeably
high mean values for almost all survey items. The highest mean score was for academic purposes
(M =5.16, SD = 1.227), which makes the English language conventional in educational realm.
Table 19

Media Variance of the English Language

# Items M SD

5 | write posts on social media 3.16 1.572
6 | read academic papers 5.16 1.227
7 | read for pleasure 4.00 1.394
8 | read posts on social media 4.33 1.262
Overall 4.16 1.098

One student from NU in like manner supported these quantitative findings and stated that
English is the language of both science and entertainment due to which the preference is usually
given to it:

The English language will provide the widest opportunities, because | am a physicist

and | have to read technical literature, technical sciences, and this is much and most
developed in the West. Also at the international level, English is considered as an official
scientific language. Because of this, this language will provide the best opportunities, and
the blogosphere, the Internet, the media, all of this is very much developed in English
(NU_R4).

Furthermore, Table 20 indicates the highest mean values for formal situations where

students have to write (M = 4.95, SD = 1.376) and talk (M = 5.03, SD = 1.381) to their
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professors / principals at their universities, where these numbers range between “Often” and
“Usually”. Quite “often” students communicate in English with their friends inside the university
(M = 3.54, SD = 1.423), whereas not so often outside the university (M = 2.73, SD = 1.358).
Table 20

Situational Variance of the English language

# Items M SD

1 | write formal letters to professors / principals 495 1.376

2 | write personal letters to family members / 1.66  1.154
relatives

3 | write personal messages to friends 2.78  1.291

4 | write about intimate topics 2.88  1.593

9 | talk to professors / principals 5.03 1.381

10 | talk to my parents 141 978

11 | talk to my siblings 1.93 1.244

12 | talk to friends / groupmates at the university 354 1423

13 | talk to friends / groupmates outside the 2.73 1.358
university

Overall 2.99 927

In a similar way, interview participants voiced the fact that language environment of their
universities indeed affect their choice for Kazakh for the following reasons: English is a medium
of instruction for NU students, whereas for ENU it is a required foreign language in trilingual
education programs. As a result, all participants of NU without exception stated that they have to
learn and speak English as this is the only language that is utilized for studying, talking to their
professors, and communicating with wider student population including international students as
well. That’s why one respondent stated for a fact, “Everyone speaks only English here”. The
second respondent pointed out that because of the language policy of their university they cannot

avoid English and not speak it:
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In other universities, | think, people mostly speak Russian because | feel like English
is not fully integrated there. As for NU, it is obvious that the majority of our
specialists are foreigners and because of that the influence of the English language hit
us stronger, plus the science we learn also through English (NU_R4).

This was supported by other students both from NU and ENU, who claimed that they do
their studies in English:

Now I'm at the stage of completing my master’s degree and I’m doing my studies in
English, because all subjects and lectures and writing a thesis are in English
(NU_R1).

All our subjects are held in English language (ENU_R3).

Mixing the English and Russian Languages When Communicating with Peers

Three participants from both universities stressed the way they talk to their peers and
friends specifically in terms of mixing the languages in their repertoire and doing it quite
naturally. In other words, young people mostly do not pay attention to how they switch back and
forth between two or three languages because as long as it makes sense for them, the
conversation flow is smooth and natural. Besides, some things sometimes make better sense in
English and gives that authentic feeling when it comes to western jokes and references:

For example, we integrate the English language into our speech when we watch memes
on the internet, joke around, or discuss our favorite American shows. We also have some
friends who have been abroad and made friends with foreigners, and sometimes we
communicate with them in English too (NU_R4).

To be honest, we use both Russian and English when we talk with our friends
(ENU_R3).

Next section sums up all the major findings and presents them in alignment with research

questions.

Conclusion
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According to the findings of research question 1 and sub-question A, students’ ideologies
about Kazakh are positive in terms of its symbolic value and national importance only; yet the
general value is a little low in comparison to other languages, especially English, which is
associated with only positive ideologies. In that sense, students acknowledge Kazakh language’s
economic benefits on a local level, but they are not tempted enough to focus solely on Kazakh
language and find English more appealing to realize their ambitions as regards to future career.
They mentioned that Kazakh significantly lacks when juxtaposed with Russian and English in its
adaptability to modern day situations, unpracticality, insufficient quality materials, information
delay, and irrelevancy on a global level. Also, they showed hesitation in terms of the need to
make the language a requirement for both Kazakhstani citizens and foreign visitors as students
find Russian more common and practicable in this regard.

The findings on research question 2 and sub-question A revealed occasional usage of the
Kazakh language with family members, especially with their grandparents, however, it is almost
never used in academia. On the contrary, English proved to be active means of both
communication and education at their institutions and students’ choice to use Kazakh is
significantly affected because of the language environment of their universities. That said,
quantitative data revealed that ENU students use the Kazakh language considerably more often
than NU students given the ENU environment being trilingual and Kazakh is used even in formal

situations.
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Chapter 5: Discussion

The current chapter is aimed at explaining the results that were discussed in the previous
chapter. The findings will be described through their connection with the literature on the topics
of language ideologies, language choice, factors that affect language choice, and seeks to answer
the three research questions with two sub-questions:

1. What are Kazakhstani students’ ideologies regarding Kazakh language?

a) How do students perceive the role of the Kazakh language in the context of multilingual
education?

2. How frequently do Kazakhstani students choose to speak Kazakh language?

a) Is their choice associated with the language environment of their university?

This chapter is organized in accordance with the given order of the research questions
and starts with the paragraph regarding the outcomes of the first research question. In order to
analyze language choice, Fishman’s (1965) domain theory was implemented and for language
ideologies — linguistic and non-linguistic forces identified by Spolsky (2004): the sociolinguistic
force, the sociocultural force, the socioeconomic force, and the sociopolitical force.

Research Question 1

The first research question in this study sought to identify Kazakhstani students’ language
ideologies about the Kazakh language and their perception of the importance of the state
language affected by an active promotion of multilingualism and integration of English language
into education system. In this regard, the findings show that students’ socio-cultural language
ideologies are based on their acknowledgement of the importance of the state language and
symbolic value that they attach to it. According to PCA and Reliability analysis of the

ideologies, the most internally consistent subscale was the component named “Fondness and
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support towards Kazakh” (o = .88), which was also supported by interview findings. That is,
both quantitative and qualitative data demonstrate positive ideas about how the Kazakh language
is appreciated as regards its unique features and sounding, its importance as a national treasure
and proof of independence. Besides, almost all participants fear the idea of losing the language
and want to broaden its use and pass it on to the rising generation because it is tightly connected
with their identity. One participant stated, “If we lose our language, we will lose our identity as a
nation, and we may simply disappear from the world map as people who do not have their own
language”, which endorses Fishman’s (2001) point about language being a “very specific gift, a
marker of identity and a specific responsibility vis-a-vis future generations” (p.5). However,
when juxtaposed with English and evaluated through trilingualism perspective, the Kazakh
language faces little recognition in other spheres of life despite its symbolic significance, which
coincides with findings of a survey-based study in the Ukrainian context, where it was found at
the time that the Ukrainian language enjoys symbolic support, whereas English appeared to be
more influential when it comes to business and travel (Goodman & Lyulkun, 2010).

Accordingly, as for the ideologies regarding English language and trilingualism in
Kazakhstan, quantitative data shows positive inclination towards English (M = 3.99; SD = .766),
meaning that they find this language profitable for long term career purposes. This aligns with
findings in a Moldovan study in which students expressed more positive evaluation of English as
opposed to their first languages (Ciscel et al, 2000) as well as a case in a university in
Bangladesh that actively practices EMI that showed how English enjoys recognition from both
professors and students and is seen as a language that facilitates access to any information but
also job opportunities (Rahman & Singh, 2020). Moreover, in the present study, confident

proficiency of three languages was identified by survey participants as favourable for
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aforementioned goals (M = 3.86, SD = 1.068). On the other hand, while elaborating on the
question of trilingual education during interviews, some participants demonstrated both an
understanding of its benefits and voiced their concerns as to the implementation of the trilingual
education program and the lack of qualified teachers as they are “the main engine of reform in
either education system” (Tlemissov et al., 2020, p.4; see also Khaldarova & Abdisadyk, 2021).

In addition, one participant touched upon its potential threats to the state language and
shared, “The Russian and English languages will just displace Kazakh over time... They are
languages that simply dominate. The Kazakh language will simply disappear in the future...”. In
a similar fashion, it was stated before that some non-anglophone countries perceived the
dominance of English as a threat to their mother tongue (King, 2017). For example, a study
conducted in South African context about the position of the mother tongue and its appeal to
learners within bilingual programs demonstrated that the language is only associated with
ancestors and culture, but it fails to offer more when it comes to modernization and economy.
Therefore, an understanding of the mother tongue becomes obscure (Banda, 2000).

Students also mentioned that Kazakh significantly lacks when compared to Russian and
English in its inability to adaptability to modern day situations, unpracticality, insufficient
quality materials, information delay, and irrelevancy on a global level. Therefore, these
shortcomings altogether put the Kazakh language at disadvantage and makes it less reliable and
convenient in daily life situations. One respondent explicitly commented, “I think there is no
need to wait for Kazakh translation, if there is access to the original language”. In other words,
because science is not Kazakh language’s strong suit and Kazakh cannot provide them with wide
range of information, they put it under criticism by emphasizing its alleged inapplicability to

modern day and academic situations.
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Another interesting finding was the interplay of interest and motivation. It is clear that
students’ interest in the language boosts their motivation to learn and speak Kazakh. One
participant stated, “Only Kazakhs need Kazakh language” and made it evident that the Kazakh
language for now does not have an appeal for the youth who seek for ambitious opportunities
and career advancement overseas. Thus, according to findings, the majority of the students have
global plans and do not think that Kazakh will help them achieve these goals; some believe the
knowledge of Kazakh makes them marketable in Kazakhstan and in some positions, it gives
privilege in terms of salary increase and etc., which depends on students’ ambitions whether to
stay or go abroad.

Research Question 2

The second research question is aimed at analyzing the frequency of choice that is given
to the Kazakh language in different situations. It was also important to reveal if the choice was
affected by the language environment of students’ institutions as both sites put high emphasis on
English and trilingual education. The findings suggest that Kazakh language generally is not
used often (M = 2.72, SD = 1.294). The quantitative data suggests that among all different
situations, it is the most common language only at home.

An analysis of the interview data indicates that the usage of Kazakh at home was
encouraged by the presence of older people in the family. For students, it appears that Kazakh
language is associated with older generation and culture, hence, they speak Kazakh at home to
feel connected to them and their past, which was also explained by Fishman’s (1965) domain
theory, meaning that any language is assigned a specific purpose, space, or group of individuals
(as cited in Berriso Genemo, 2021). Subsequently, according to Giles’ (2016) accommodation

theory (as cited in Coronel-Molina, 2019), we can observe that convergence is habitual for
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Kazakhstani students as they purposefully adjust their language to the language of their
interlocutor, i.e., their grandparents whose dominant language is Kazakh, which was also once
mentioned by Smagulova (2008), who stated how the Kazakh language is commonly used when
talking to close people about private topics, and by extension, children in a family that speaks
Russian also converge with Kazakh given the dominance of this language in their grandparents’
linguistic repertoire. That said, it was also identified that not only family members can be the
cause of convergence because the same behavior occurs when students choose to communicate
in Kazakh with strangers but only when they are addressed in this language first and they usually
do it as an act of kindness.

When it comes to academic settings, Kazakh language is almost never used (M = 1.70,
SD = 1.172) because the language environment of students from both institutions requires the
knowledge and utilization of English too (M = 5.16, SD = 1.227). Despite this, quantitative data
shows there is a slight difference, i.e., qualitatively they show a prioritization of English over
Kazakh, but this is stronger in the EMI university. In other words, ENU students are more
flexible with three languages and the presence of Kazakh is substantial even in academic settings
whereas NU environment is restricted to English language only.

In a similar way, regardless of the requirements from universities to know English,
students themselves shared a common opinion that English was the language that could grant
good opportunities and success in the future. This is observed from extracts from the interviews
where participants voiced well-known facts about English saying, “English is considered as an
official scientific language and because of this, this language will provide the best
opportunities”, which is pertinent to the notion made by King (2017) that language choice favors

English on a global level as one-third of the planetary population is studying this language. This
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only supports the hypothesis, which was proved to be true according to Welch test with a strong
effect size of the environment (d = 1.27) confirming the choice for Kazakh language is affected
by the language environment of the students at the university. The data are almost identical to the
findings of the studies about the case of Puerto Rican bilingual community, where it was
identified that L1 is an active means of communication in private domains, whereas L2 (English)
— in education (Fishman et al., 1971; Greenfield, 1972). Similarly, the study conducted by Ansah
(2014) in multilingual education context in Larteh, Ghana demonstrated the usage of mother
tongue and English, where the first is common in home and traditional gatherings and the latter
is the language of education.

Other than that, quantitative data revealed quite frequent usage of English in situational
variance, i.e., with friends and groupmates (M = 3.54, SD = 1.423) and for their leisure activities
(M =4.16, SD = 1.098), compared to the usage of Kazakh language (M = 2.99, SD = 1.568; M
= 2.26, SD = 1.146) in the same situation. In that sense, qualitative findings align with previous
local findings on the topic of language choice of Kazakhstani students, which also uncovered a
strong association of the youth with western culture and lifestyle (Akynova et al, 2014).
However, this is not a phenomenon unique to Kazakhstani context. Earlier, a study conducted in
Germany revealed that students expressed how English language greatly contributes to get a
broader perspective both for academic and entertainment purposes as the language indeed visibly
impacts media and popular youth culture (Erling, 2007).

Next chapter summarizes major findings, presents recommendations and implications,

limitations of the study and final thoughts.
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Chapter 6: Conclusion

The aim of this mixed-method study was to identify the ideologies about the value and
prospects of the Kazakh language in the context of multilingual education and to find out if
language choice for Kazakh is affected by ongoing tendency of promoting foreign languages,
i.e., English. This research intends to address the following questions: 1) What are Kazakhstani
students’ ideologies regarding Kazakh language? A) How do students perceive the role of the
Kazakh language in the context of multilingual education? 2) How frequently do Kazakhstani
students choose to speak Kazakh language? A) Is their choice associated with the language
environment of their university?

To answer these questions, two different theoretical frameworks were used: Spolsky’s
(2004) framework to investigate language ideologies and Fishman’s (1965) framework to focus
on the language choice. Consequently, this chapter draws some major findings pertinent to each
research question and offers some recommendations for different stakeholders in this area.
Students’ Ideologies regarding the Kazakh Language in Comparison to Other Languages

First and foremost, much like in many previous either local and international studies, it
was confirmed that the dominance of English language is immensely growing on a global level
and Kazakhstan is not an exception. Young people here demonstrate positive inclination towards
English due to its wide range of opportunities in terms of education, future success and fulfilling
individual interest to also get pleasure by being surrounded by this language because of its
absorbing content. In other words, the English language is highly appreciated among
Kazakhstani students, and it is given more preference due to popular beliefs and ideologies about
its prospects. As for Russian, the views were comparatively neutral as it is usually spoken by the

vast majority of the population, and it facilitates any communication. In that sense, it was crucial
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to determine how different were their ideologies with regards to their own language — Kazakh.
Both quantitatively and qualitatively it was confirmed that the Kazakh language is strongly
associated with national identity, and it is rather assigned symbolic value, and has no value in
other spheres such as education and economic benefits. While students are fond of its character
as a language, which include the way it sounds, the vocabulary and meaningful expressions and
attach heartfelt emotions to Kazakh, they also acknowledge the complexity of its widespread
usage as it does not seem to correspond to contemporary situations whether it is an academic
world or media.

Secondly, when juxtaposed with Russian and English, apart from its problems in terms of
unpracticality, participants also revealed how much benefit Kazakh gives on the local level.
However, they admitted how little there is an appeal for them as almost all participants are
hopeful to pursue career somewhere abroad and find English more advantageous for their
ambitions to become real.

Finally, quantitative data showed the level of hesitance when it comes to promoting the
language beyond the territory of Kazakhstan and make it common even for foreign people.
Students generally support the idea of spreading the language in the country and pass it from
generation to generation in order to keep it alive and develop a stronger sense of national
identity, but they do not find it reasonable to make it a requirement for others. One participant
explicitly stated, “Only Kazakhs need Kazakh” whereas others, although not directly, implied
that it is not necessary for foreigners to learn Kazakh since we have Russian, which is the
language of interethnic communication. That means, ideologies about Kazakh language both

positive and negative are prudent and justified by the aforementioned reasons; beliefs about its
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importance and prospects leads to conclusion that the language is only powerful with reference
to the sense of identity and local advancement but cannot reach the global level for now.
The Frequency of Choice Given to Kazakh Impacted by the Language Environment of the
University

Quantitative data tested language choice of the students in different situations: media,
role, and situational variances in both institutions and revealed significantly low percentage in
favor of frequent usage of Kazakh, meaning that the language is an occasional means of
communication. Rare usage involves home settings where they converge to Kazakh as it is a
dominant language of their grandparents, and they want to feel connected to them and show
respect. However, when two universities were analyzed separately, there was a slight difference
in their daily use of Kazakh and the null hypothesis about language choice not being affected by
the language environment of the university was statistically significant. That is, NU students
with EMI showed little choice for Kazakh in both formal and informal situations whereas it is
more active in ENU students’ discourse with trilingual education. Qualitatively it was explained
by EMI and English-speaking community at NU; hence, there is no room to practice Kazakh as
English is a priority language inside the university and the habit of expressing their thoughts
either in English or mixing it with Russian is strong even outside. As for ENU, given their
trilingual environment, Kazakh language is equally present in their educational and daily life
situations although all the lectures and academic papers are written and read in English, which is
why quantitatively both institutions indicated frequent choice for English.

Moreover, since findings revealed that science is not perceived as Kazakh language’s
strong suit, it cannot be chosen for academic purposes since there is a critical insufficiency of

quality materials in Kazakh and a delay of translation of the important information which makes
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the language untrustworthy and sometimes unnecessary as students have firsthand information in
English and Russian.
Recommendations and Implications

As the Kazakh language faces some significant problems with its adaptability to modern
day situations which results in other practical languages gaining popularity, there should be
governmental involvement and official bodies such as academies to work through the
standardization of the language for convenient everyday use (Safran, 2005). Ornstein (1964, as
cited in Safran, 2005) also highlighted the vitality of the societal view of the language’s
association with future prosperity, whether it has the potential to be economically beneficial.
That is, in the world of constant changes, for a language to correspond to global demands and
stand its ground simultaneously, it should be timely revised, renewed, standardized, and
promoted. As a result, it can cover a wide variety of contexts and be considered a fully-fledged
means of communication. Hence, people will eventually develop a sense of national identity
being substantially defined by their mother tongue, and they will no longer need to seek better
prospects from abroad (Shah, 2014).

International research has shown that for a language to be commonly used, it involves
increasing the language’s status, affluence and revenue, and legitimate authority for the prevalent
community’s view, a strong presence in the educational domain along with a broad usage in
computing and written language and literacy. Besides, great production of new novels, poems,
plays, films in the Kazakh language could enrich it with winged words and phrases, speech turns
and idioms; there could be meanings that would enter the Kazakh discourse and bring the

language to a new level.
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In this regard, the former president Nazarbayev has already called for the modernization
of the Kazakh language, saying that it is necessary to make the language modern, to seek
consensus in terms of terminology, once and for all to resolve the issue of translating well-
established international and foreign words into the Kazakh language (Nazarbayev, 2012).
Accordingly, the terminology in the Kazakh language, including in science, would be
established, and modernized Kazakh literature for children and youth could help the younger
generation enter the Kazakh world and boost nationalism.

The popularization of the language and implementation of related policies should be
gradual. The leader of the nation, Nursultan Nazarbayev, repeatedly noted in his speeches that
the policy of the development of the Kazakh language should not contribute to its rejection, even
by the Kazakhs. On the contrary, the language should become a consolidator of the people of
Kazakhstan. To do this, the language policy should be carried out competently and consistently,
without infringing on any language spoken by the Kazakhstanis (Nazarbayev, 2012).

Besides, the new wave of popular culture in the Kazakh language among the young
generation helps raise the prestige of the language. Ultimately, the economic benefit of
languages in Kazakhstan should be reversed, meaning that Kazakh should be able to offer more
profitable opportunities in labor market and ensure social and career development (Aksholakova
& Ismailova, 2013). If such trends take the lead, more people will be proud to demonstrate their
Kazakh language skills.

Limitations and Recommendations for Further Research

The main limitation of this study is its inability to cover a wide range of respondents.

This study failed to fulfill its initial goal of having an equal sample size and run traditional

comparison analysis. Despite conducting alternative tests which helped to compare two
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institutions, the experience of such small number of respondents still cannot adequately represent
the ideologies about the Kazakh language and language choice that is affected by the
environment of the universities. Therefore, it should be noted that there is a chance to generate
more accurate and significant results if we spread the research focus and investigate other
institutions that implement EMI and trilingual education as it is in our best interest to explore the
language situation not only in the capital but in other parts of Kazakhstan as well.
Final Reflection

This study has repeatedly made me realize of how difficult it is for Kazakh language to
stand its ground in an ever-changing world today and shine bright on us, the Kazakhs, brighter
than any other dominating languages in our country. There is a tendency that we all undeniably
acknowledge Kazakh’s value from cultural perspectives and show candid fondness to it; we
know that without Kazakh the nation would lose its identity and probably wouldn’t survive; we
all have that genuine love and admiration that holds our heart down whenever we think about it,
we know it all, but feelings tend to quickly fade when we are to make rational decisions of what
is best and what can profit so as to live our dream lives in the future. While analyzing my survey
data and conducting interviews, | felt how participants themselves were feeling bittersweet
because of the reality of the language situation in Kazakhstan and despite their desire to speak
and nurture Kazakh, usually they give up as the language is complex in nature, it takes time to
master pure Kazakh and even more time to express one’s thought as easy and sophisticated as
they do in other languages. We love Kazakh language not because it is ours but because it is
deep in our soul, and it blooms only when watered and taken care of. Despite the challenges of
this difficult study, | hopefully was able to bring out insights that were not voiced before or even

if there is no novelty, I still believe it will serve as a reminder about the language and our future.
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Appendix A

Questionnaire — English Language
Consent statement:
By taking this survey, you gave your consent to participate in this research study.
Part A.
Demographic information
1. What is your age? ____
2. What is your gender?

o Male
o Female
3. Which university do you attend?

o NU
o ENU
4. If you choose NU, please select your specialty from the list below:

GSB (Graduate School of Business)

GSE (Grad School of Education)

SEDS (School of Engineering and Digital Sciences)

SSH (School of Sciences and Humanities)

NUSOM (Nazarbayev University School of Medicine)

SMG (School of Mining and Geosciences)

GSPP (Graduate School of Public Policy)

5. If you choose ENU, please select your specialty from the list below:

0 O O O O O O

International Studies

Linguistics

Translation Studies (OT)

Translation Studies (WT)

Digital translation studies

Foreign Language: Two Foreign Languages (English as first foreign language)
Foreign Language: Two Foreign Languages

6. What language(s) do you speak at home? (Please check all that applies)

Kazakh

Russian

English

Uzbek

Ukrainian

Other (please specify)

7. What language(s) do you speak outside of your home? (Please check all that applies)

o Kazakh
o Russian

O 0O O O O O O

O O O O O O

106



LANGUAGE CHOICE AND LANGUAGE IDEOLOGIES 107

English

Uzbek

Ukrainian

Other (please specify)

8. What language(s) are you exposed to in your university (e.g. dorms, with roommates,
groupmates, classmates, etc.)? (Please check all that applies)

Kazakh

Russian

English

Other (please specify)

9. What is / are the language(s) of instruction in your university? (Please check all that applies)

o Kazakh
o Russian
o]
O

o O O O

o O O O

English
Other (please specify)
10. What is your known or estimated language proficiency?

Zero Beginner Elementary | Pre- Intermed | Upper-
intermediate | iate intermediate

Kazakh

Russian

English

Other
language 1

(specify)

Other
language 2

(specify)

Part B. Language choice

In this part, you will be asked about patterns of language choice identified by Fishman
(1965) that lead to choose a particular language. This part of the survey consists of 16 main
guestions and does not take more than 5 minutes to respond to the questions. Please mark
the column according to your answer. Work quickly — record your first impression. There
is no right or wrong answer.

11. I choose to operate in Kazakh language when ...

Statements Always | Usually (2) | Often Sometimes | Rarely | Never

1) (3) 4) 5) (6)

a. | write formal letters to
professors / principals

b. 1 write personal messages
to family members /
relatives

c. | write personal messages
to friends
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d. 1 write about intimate
topics
e. | write posts on social
media
f. | read academic papers
g. | read for pleasure
h. 1 read posts on social media
i. |talk to professors /
principals
j. Italk to my parents
k. Italk to my siblings
I. Italk to friends /
groupmates at the
university
m. | talk to friends /
groupmates outside the
university
n. | discuss intimate topics
0. |talkto myself
p. | process ideas
12. I choose to operate in Russian language when ...
Statements Always | Usually (2) | Often Sometimes | Rarely | Never
()) @) (4) () (6)
a. | write formal letters to

professors / principals

b.

| write personal messages
to family members /
relatives

| write personal messages
to friends

| write about intimate
topics

I write posts on social
media

I read academic papers

I read for pleasure

I read posts on social media

—|= e |

I talk to professors /
principals

(—

I talk to my parents

I talk to my siblings

| talk to friends /
groupmates at the
university

| talk to friends /
groupmates outside the
university
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n. | discuss intimate topics
0. |talk to myself
p. | process ideas
13. I choose to operate in English language when ...
Statements Always | Usually (2) | Often Sometimes | Rarely | Never
() ®) (4) () (6)
a. | write formal letters to

professors / principals

b.

I write personal messages
to family members /
relatives

I write personal messages
to friends

| write about intimate
topics

I write posts on social
media

| read academic papers

I read for pleasure

I read posts on social media

—|=ka |

I talk to professors /
principals

(—

I talk to my parents

I talk to my siblings

| talk to friends /
groupmates at the
university

| talk to friends /
groupmates outside the
university

n.

I discuss intimate topics

0.

I talk to myself

p.

I process ideas

Part C. Language ideology

In this part, you will be asked about your language ideologies (beliefs) towards Kazakh,

Russian, and English languages. This part of the survey consists of 32 questions and does
not take more than 10 minutes to respond to the questions. Please mark the column
according to your answer. Work quickly — record your first impression. There is no right
Or wWrong answer.

14. How would you rate the value of the knowledge of Kazakh language on a scale from 1-5?

1

2

3

4

5

Not valuable

Less valuable

Neutral

Valuable

Extremely
valuable
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15. How would you rate the value of the knowledge of Russian language on a scale from 1-5?

1 2 3 4 5
Not valuable Less valuable Neutral Valuable Extremely
valuable

16. How would you rate the value of the knowledge of English language on a scale from 1-5?

1 2 3 4 5
Not valuable Less valuable Neutral Valuable Extremely
valuable

17. To what extent do you agree with the following statements about the Kazakh language?
(Adapted from Goodman & Lyulkun, 2010)

Statements Strongly | Disagree | Notsure (3) | Agree (4) | Strongly
disagree | (2) agree (5)
()

a. | like the way Kazakh
language sounds

b. I like speaking in Kazakh
language

c. I believe that all Kazakh
nationals should speak
Kazakh language.

d. I believe that Kazakh
language should be used
everywhere

e. Kazakh is a difficult
language to learn

f. There are more
prestigious languages in
the world than Kazakh

g. The Kazakh language is a
symbol of our national
identity

h.  We need to preserve the
Kazakh language

i. If I have children, | want
them to speak Kazakh

j.  Ithink Kazakh language
is more valuable than
Russian

k. Ithink Kazakh language
is more valuable than
English

I. Ithink I can benefit from
Kazakh language more
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than from other languages

m. | like how the
government is promoting
the Kazakh language

n. | think all Kazakhs should
learn English

111

18. To what extent do you agree with the following statements about the Kazakh, Russian, and
English languages? (Adapted from Goodman & Lyulkun, 2010)

Statements Strongly | Disagree | Notsure (3) | Agree (4) | Strongly
disagree | (2) agree (5)
()

a. Kazakhstan should have
only one official
language: Kazakh

b. Kazakhstan should have
two official languages:
Kazakh and Russian

c. Togetagood jobin
Kazakhstan, it is
necessary to be trilingual
(Kazakh, Russian, and
English)

d. You can get a good job in
Kazakhstan if you know
only one language

e. If I know English, it will
be easier to get a good job

f. Citizens of Kazakhstan
should learn Kazakh
language to communicate
with each other

g. Visitors/ non-
Kazakhstani citizens
should learn Kazakh
language to communicate
with Kazakh citizens

h. 10 years from now,
Kazakh language will be
commonly used in
Kazakhstan

i. 10 years from now,
Russian language will be
commonly used in
Kazakhstan

j. 10 years from now,
English language will be
commonly used in
Kazakhstan
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k. 10 years from now, three
languages (Kazakh,
Russian, English) will be
commonly used in
Kazakhstan

19. The language | feel very close to is:

o Kazakh
o Russian
o English
o Other (please specify)

Thank you for your time!

If you would like to participate in an interview which is aimed at examining the role of the
Kazakh language in the context of multilingual education and changing global demands, please
leave your phone number or email address below. Your participation is completely voluntary.
Your answers will remain anonymous.

Phone number:
Email address:

Questionnaire — Kazakh Language
Keuicim TypaJjibl eTiHi:
Ocbl cayaiHaMa¥Fa KaTbica OTHIPBIIL, Ci3 0CHI 3epTTeyre KaTbIiCyra KeJjiciM OepaiHis.
A beuiri.
demorpadgusiiiblK aknmapar
1. XKacer:
2. YKbIHBICHI:

o Ep
o Oilen
3. Ci3 Kail yHUBEPCHUTETTE OKUCHI3?

o HY
o EHY
4. Erep ci3 HY tannacanpi3, TOMEHIET1 TI3IMHEH 63 MaMaHIbIFbIHBI3 bl TAHIaHbI3:

GSB (Graduate School of Business)

GSE (Grad School of Education)

SEDS (School of Engineering and Digital Sciences)
SSH (School of Sciences and Humanities)

NUSOM (Nazarbayev University School of Medicine)
SMG (School of Mining and Geosciences)

O O O O O O
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o GSPP (Graduate School of Public Policy)
5. Erep ci3 EHY Tannacanpi3, TOMEH/ET] Ti3IMHEH 63 MaMaHIbIFbIHBI3/Ibl TAHJAHbI3!

International Studies

Linguistics

Translation Studies (OT)

Translation Studies (WT)

Digital translation studies

Foreign Language: Two Foreign Languages (English as first foreign language)
Foreign Language: Two Foreign Languages

6. Ci3 yiiae Kaii tinae (tinaepae) ceinericiz? (KaxeTTiHiH OapibIiFbiH OereHis)

0O O O O O O

(@]

Kazak

Opsic

AFBUIIIBIH

O30exk

VYkpanH

backa (HaKTbUTaHBI3)

7. Ci3 yiiaen ToIc Kail Tinge (tinaepae) ceitneiicis? (KakeTTiHiH OapiabIFbIH OeareHis)

o O O O O

O

Kazak
OpsIic
AFpUIIIBEIH
O30ek
Ykpann
o backa (HakTbUIaHBI3)
8. Ci3 31HI3/IiH YHUBEPCHUTETIHI3 e (MBICAJIbI, )KaTaKXaHajapaa, 0eJMeeriiepMeH,

0 O O O O

CBIHBINITACTAPBIHBI30CH, TONITACTAPBIHBI30CH kKoHe T. 0.) KaHma# Tuiae (Tuiaepae) conneinciz?

(KaskeTTiHiH OapabIFeIH OEIreHis)

o Kazak

o Opsic

O AFBUIIIBIH

o backa (HakTbLIaHBI3)

9. Ci3fiH yHMBEpPCHUTETIHI3 e OKY Tili (Tinaepi) Kanmai 6oubin tadbbutanbl? (KakeTTiHig

OapIIbIFBIH OEITeHi3)

Kazak

Opsic

AFBUIIIBIH

backa (HaKTbUIAaHBI3)

10. Cizgin Oenrini HeMece 0omKaMIbl TUT ASHTEHIHI3 KaHgan?

O O O O

Zero Beginner Elementary | Pre- Intermed | Upper-
intermediate | iate intermediate
Kazak
Opsic
AFBIIIIBIH

Backa Tt 1

113
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(nakTBLIAH

bI3)

Backa tii1 2
(nakTBLIAH

bI3)

b beairi. Tinaik Tanaay

By 6eaimpae ciznen @umman (1965) anbikraran Oesriii 0ip Tinai Tanaayra okeJieTiH
TIJIIK TaHAay 3aHAbUIBIKTAPBI TypaJbl cypajaabl. CayasHnaMmanbiH 0y 0eJiri 16 Herisri
CYPaKTaH TYpa/bl KoHe 0JIapFa ;kayan Oepy S MUHYTTaH acnaiibl. 2KayaObIHbI3Fa colikec
O0aran/abl Oenrisienis. bipaen skayan 6epyre ThIpbICHIHBI3 — AJFALIKBI dcepiHi3ai Oeriyienis.

Jlypbic Hemece OypbIC JKayaln KOK eKeHIIrH eciHi3ae caKTaHbI3.

11. Men Ka3ak Tijin MbIHA >kaF1aii1a KOJITaHFaH bl )KOH KOPEMIH ...

Karnailaap

OpKauaH

Q)

oInerre (2)

Kni
©))

Keiine

(4)

Cupex
)

Emxkaman

(6)

a.

IIpodeccopnapra /
JIMPEKTOpIIapFa PECMH XaT
KasraHja

Otb6acel mymenepine /
TyBICTapbIMa XKEKE
xabapiiamMa jka3raHja

HocTapsima xeke
xabapJiama jka3raHja

JKanbpIMa yKaKbIH
TaKBIPBINITAP SKOHIHIE
YKazFaHJia

OJIEYyMETTIK JKeliepae
IOCT JKa3FaH/a

Fruteivm Makamanapapt
OKBIFaHIa

Boc yakpiThIMaa 51933aT
aJy YIIiH OKbIFaH/a

OJIeYyMETTIK JKemiepae
TIOCTTapAbl OKbIFaH 1A

[Ipodeccopmapmen /
IOUPEKTOpIapMeH
COMIIECKEeH e

ATa-aHaMMmeH
colJIecKeHIe

BaysipmapsiMmen
COMJIECKEHIE

VYHuBepcurerreri
JOCTapbIMMEH /
CBIHBITITACTAPBIMMEH
COMJIECKEHIE

YHUBEPCUTETTEH ThIC
JIOCTapbIMMEH /
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CBIHBITITACTAPIMMEH
COMJIECKEH]IE
n. JKanbiMa >KakbIH
TaKBIPBITITAPIBI
TaJKbUIAFaH1a
0. ©O3-63IMMEH COWMJIECKEH]IC
p. lmrrel oiinanraHa
12. Men OpblIc TiJIiH MBIHA KaFAali/Ia KOJIIaHFAH/IBI )KOH KOPEMIH ...
Karnaiiaap OpKamaH | 9uerre Kui Keiine (4) | Cupex | Emkaman
1) ) @) () (6)
a. Ilpodeccopnapra /

JIUPEKTOpJIapFa PECMHU
XaT XKa3raHJa

Ot6acel mymenepine /
TyBICTapbIMa XKEKE
xabapiiama jka3raHja

HocTapeima xeke
xabapiiamMa jka3raHja

JKanpiMa sxaKbIH
TaKBIPBITITAP KOHIHJIE
YKaszraHa

OJICYMETTIK
JKENIepae mocT
KazraHzia

Frimeivu
MaKaagapIbl
OKBIFaHIA

Boc yakpiTeiMaa
71933aT ay YIIiH
OKpIFaH/1a

OJeyMETTIK
JKeiTepae mocTTap Ibl
OKBIFaH 12

IIpodeccopmapmen /
TUPEKTOpIapMeH
colljecKeH e

ATta-aHaMMeH
colJIecKeHIe

BaysipnapeiMmen
COMIIECKEeH e

VYHuBepcuterreri
JOCTapbIMMEH /
CBIHBITITACTAPBIMMEH
COMJIECKEHIE

YHUBEPCUTETTEH ThIC
JOCTapbIMMEH /
CBHIHBINITACTAPHIMMEH
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COMJIECKEH]IE
n. JKanbiMa jKakbIH
TaKBIPBITITAP/IbI
TaJKbLIAFaH/1a
0. O3-e3iMMeH
coiyieckeH e
p. lmrrel oiinanraHa
13. MeH AFBLIIIBIH TiJIiH MBIHA JKaFAai1a KOJJaHFaH/Ibl )KOH KOPEMIH ...
Karnaiiaap OpKamaH | 9uerre Kui Keiine (4) | Cupex | Emkaman
1) ) @) () (6)
a. Ilpodeccopnapra /

JIUPEKTOpJIapFa PECMHU
XaT XKa3raHJa

Ot6acel mymenepine /
TyBICTapbIMa XKEKE
xabapiiama jka3raHja

HocTapeima xeke
xabapiiamMa jka3raHja

JKanpiMa sxaKbIH
TaKBIPBITITAP KOHIHJIE
YKaszraHa

OJICYMETTIK
JKENIepae mocT
KazraHzia

Frimeivu
MaKaagapIbl
OKBIFaHIA

Boc yakpiTeiMaa
71933aT ay YIIiH
OKpIFaH/1a

OJeyMETTIK
JKeiTepae mocTTap Ibl
OKBIFaH 12

IIpodeccopmapmen /
TUPEKTOpIapMeH
colljecKeH e

ATta-aHaMMeH
colJIecKeHIe

BaysipnapeiMmen
COMIIECKEeH e

VYHuBepcuterreri
JOCTapbIMMEH /
CBIHBITITACTAPBIMMEH
COMJIECKEHIE

YHUBEPCUTETTEH ThIC
JOCTapbIMMEH /
CBHIHBINITACTAPHIMMEH
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COMJIECKEHIE

JKanbiMa skakbIH
TaKbIPBITAPABI
TaJdKbUIaraHa

O3-031MMEH
coiyieckeH e

Imreit oitnanranga

C Bouiri. Ti1 naeoiorusicol

By Gegiimze cizneH Ka3ak, OpbIC #KJHEe aFbLIIIBIH TijllepiHe KATBICTHI Ci3iH Tk
H/1e0JIOTHAVIAPBIHBI3 (HAHBIMAAPBIHBI3) TYpPasbl cypanaabl. CayajHaMaHbIH Oy 0eJtiri 32

CYPAKTaH TYPAJbl *KIHe oJiap¥a :kayan 0epy 10 munyTTan acnaiabl. 2KayadbIHbI3Fa colikec
O0aran/abl Oenrisienis. bBipaen skayan 6epyre ThIpbICBIHBI3 — AJFALIKBI dcepiHi3ai OerijieHis.

Jlypbic Hemece OypbIC JKayal KOK eKeHIIrH eciHi3ae caKTaHbI3.

14. Ka3ak TutiH OUTyAiH KYHABUIBIFBIH 1-/IeH 5-Ke AeiiHri 1Kkana OOMbIHIIA Kajnai Oaramancei3?

1

2

3

4

5

baraisl emec

Kimkene 6aranbl

Belitapan

Barambl

Orte OaraJbl

15. Opswic TiniH OUTYIH KYHIBUIBIFBIH 1-7€H 5-Ke AeiiHT1 mKaia OOMbIHIIA Kajlall Oaraiaiichi3?

1

2

3

4

5

Baraner emec

Kimkene Oaraisl

Beittapan

Bbarasr

Orte OaraJbl

16. AFbLIIIBIH TUTIH OUTYIIH KYHABUIBIFBIH 1-11eH 5-Ke AeHiHri mKkaia OOMbIHIIA Kajak

OaramaiceIz?
1 2 3 4 5
baramer emec Kimkene 6aransr | belirapan Barasr Orte Garasl

17. Ciz ka3ak Tu11 Typajbl MbIHAIall TYKBIPBIMIAPMEH KaHIal JIopeke e Keiceci3?

Ty:XbIpbIMIaMa

Myuane
KeJgicneidM
i (1)

Keaicneii | Cenimai
MiH (2) eMecITiH
3)

Keaicemi | ToJbIFbiM

H (4) eH
KeJjgiceMiH
(5)

Maran Ka3ak TUIIHIH
KaJiail IpI0BICTAIIFaHbI
(ecrinerinmiri) yHaian!

MaraH Ka3ak TUIIHIE
ceilyiey yHau1bl

MeHiH OHBIMIIA,
KazakcraHHBIH 0apJIbIK
azamaTTaphl Ka3zak
TLTIHJIE coillieyi Kepek

Kaszax Tini 6apibIk xxepne
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KOJITAaHBLTYbI KEPEK JIeTT
ecenTeiMid

Kaszak TiniH yipeHy KublH

Kaszak TiniHe KaparaHaa
anemzue Oezmerni )KoFapsl
Tingep 6ap

Kasak tini — 01311
VITTHIK CaHa-
ce31MIMI3AIH CUMBOJIBI

bi3 Kazak TutiH
CaKTAyBIMBI3 KEPEK

Erep meHiH Oananapbim
0oJica, MeH OJIapabIH
KazakIia coiereHin
KaJauMBbIH

Meunin oipiMia, Kazak
TiJIi OPBIC TiNIHE
KaparaHjia aHarypJibIM
KYHJIBI

Meunin oiipiMiia, Kazak
TUI aFBUILIBIH TLIIHE
KaparaH/ia aHarypJibIM
KYHJIBI

Kaszaxk timi maran Oacka
TUIAEpre KaparaHaa
KeO0IpeK makma oKenemi
JIeTl OMJIaliMbIH

MaraH YKIMETTiH Ka3aK
TLTIH Kanai
IIrepiIeTeTiHi YHANIBI

Menin oifpIMIIIa, OAPIIBIK
Ka3aKTap arbUIIIBIH TUTIH
YHpeHyi Kepek

18. Ci3 Ka3aK, opbIC JKoHE aFBLIIIBIH TUIACP] TYpaJbl MbIHAIal TYKBIPBIMJIAPMEH KaHai

Topexee Kemicecis?

TykbIpbIMaaMa Myuze Keaicneii | Cenimai | Keaicemi | Toabirbim
Kejgicneiim | min (2) emecmin | H (4) eH
i (1) 3 KeJIiceMiH
)
a. Kazakcranma 6ip raHa
pecmu Tix OOMyHI THIC!
Ka3ak Tull
b. Kasakcranna eki pecmu
TLT OOJYHI THIC: Ka3aK
KQHE OpbIC
c. Kazakcranya >xaKcel

YKYMBIC aJTy YIIiH YIII
Tinze (Ka3ak, OpbIC KOHE
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aFrbUTIIBIH TUTACPiH/IE)
€pKiH ceilsieil 0iy Kepek

d. Erep ci3 Tek 6ip Tinmi
raHa OiJICceHi3,
Kazakcranma sxakchbl
JKYMBICKA OpHaaca
aacei3

e. Erep MeH arbUIIIBIH TiUTIH
OisiceM, JKaKChl JKYMBICKa
OpHaJIacy OHaWbIpaK
OoJapl

f.  Kazakcran azamarrapsl
0ip-OipiMeH KapbIM-
KaThIHAC jKacay YIIiH
Ka3ak TiTiH YipeHynepi
KepeK

0. Kasakcran azamaTTapbl
60bIT TaOBITMANTHIH
KeJyuriiep
(mmerenmikrep) Kazakcran
azaMaTTapbiMeH KapbIM-
KaTbIHAC YKacay YIIiH
Ka3akK TUTIH YHpeHyi
KepeK

h. 10 xpurnan Keiin
Kazakcranma kazak Tii
KEHIHEH KOJIIaHBIIATHIH
Oosaapl

i. 10 >kpuTmaH Kelid ophIc
timi Kazakcranna keHiHeH
KOJIJaHBLIATBIH 00J1a 1B

j. 10 xpuTHaH Keiin
Kazakcranga arbUIIIBIH
TUIl KEHIHEH
KOJIJAHBIIATEIH O0IaIbl

k. 10 xpurmaH Keiin
Kazakcrannma yur tin
(ka3aK, OpbIC, AFBLIIIBIH)
KeHiHeH KOJJaHbLIATHIH
Ooiaapl

19. MaraH eTe KaKbIH TUT — OYII ...

Kazak

Opsic

AFBUIIIBIH

backa (HakTbUIaHBI3)

O O O O

VYakpIT O6JITeHIHI3 YIIIiH paxMer!
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Erep ci3 kentinai 6iiM Oepy jxoHE e3repin KaTKaH jkahaHAbIK TaJanTap KOHTEKCIHIET1 Ka3aK
TUTIHIH POJIiH 3epPTTEY/l MaKcaT eTeTiH cyx0aTKa KaThICKBIHBI3 KeJice, TOMEH I ©31HI3/IIH
TeneoH HOMIPIHI3II HEMeCe ANMEKTPOHIBIK IMOIITAHBI3IbI KATABIPHIHGI3. Ci3/1iH KaThICYBIHbI3
TOJIBIFBIMEH epikTi. Ci3/1iH jkayanTapblHbI3 aHOHUMJI1 CaKTaJIaIbl.

Tenedon HOMIpi:
DNEeKTPOHIBIK TOIIITA:

Questionnaire — Russian Language
3asiBJIeHHE O COTJIACHH

HpI/IHHMaﬂ YyacTue B 3TOM OIIPOCE, BbI JAJIM CBOEC COIJIaCue€ HA YYAaCTHUE B TaHHOM
HCCJICI0BAHUU.

Yacrs A.

Jdemorpapuuyeckas napopmanus
1. Ckonbko Bam jeT?

2. YKaXuTe Barll 1o

o Myxckou
o Kenckunii
3. B xakom yHUBEpcUTETE BBl yUUTECH?

o HY
o EHY
4. Ecnu BeI BBIOUpaeTe HY, moxanyiicra, BRIOEpUTE CBOIO CTICIIMAIBHOCTD U3 CIIMCKA HUXKE:

GSB (Graduate School of Business)

GSE (Grad School of Education)

SEDS (School of Engineering and Digital Sciences)

SSH (School of Sciences and Humanities)

NUSOM (Nazarbayev University School of Medicine)

SMG (School of Mining and Geosciences)

GSPP (Graduate School of Public Policy)

5. Ecnu o1 BeiOUpaeTe EHY, noxanyiicta, BbIOepUTE CBOIO CIIEIUAIBHOCTD U3 CIIUCKA HUXKE:

O O O O O O

O

International Studies

Linguistics

Translation Studies (OT)

Translation Studies (WT)

Digital translation studies

Foreign Language: Two Foreign Languages (English as first foreign language)
o Foreign Language: Two Foreign Languages

6. Ha xakom si3bike (s1361kax) BbI roBopute noma? (IToxkamyiicta, BiOepuTe BCe, UTO

MIPUMEHUMO)

O O O O O O

o Kazaxckuit
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Pyccknii

AHTIHICKUN

VY30exckuit

YKpanHcKui

o Jpyroi (nmoxaiyicra, yTOUHUTE)

o O O O
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7. Ha xakoM si3bIKe (s13bIKaxX) Bbl TOBOpUTE 3a npeaenamu csoero goma? (Iloxanyiicra, Beioepure

BC€, YTO IPUMEHUMO)

Kazaxcknii

Pyccknii

AHTIIANCKAN

V36ekckuit

YKpanHCcKui

Hpyroii (noxaiyicra, yTOUHUTE)

8. C KaKkuM SI3bIKOM (S13bIKaMH) Bbl CTAJIKUBAETECh B CBOEM YHUBEPCHUTETE (HApUMeEp, B
OOIIEKUTHSX, C COCEASIMH 10 KOMHATE, OTHOTPYIIITHUKAMH, OJHOKJIACCHUKAMH U T.]1.)?
(IToxamnyiicta, BbIOEpUTE BCE, YTO IPUMEHUMO )

0O O O O O O

o Kazaxckuit

o Pyccknit

o AHrmmickui

Hpyroii (moxaiyiicra, yTOUHUTE)

O

9. Kaxkoti (kakue) s13bIK (s1361KH) 00y4ueHUs B BameM yHuUBepcuteTe? (Iloxkamyiicra, BeiOepuTe

BC€, YTO MPUMEHHUMO )

Kazaxckuii

Pycckuii

Anrnuiickuii

Hpyroii (moxanyiicta, yTOYHUTE)

10. KakoB Baill U3BECTHBIN WJIM MPEANOJIaracéMblii ypOBEHb BJIaJCHUS S3bIKOM?

0 O O O

Zero Beginner Elementary | Pre- Intermed | Upper-
intermediate | iate intermediate

Kazaxckuit

Pycckuii

Anrnuiicku

u

Hpyroi
s3bIK 1

(yrounute)

Hpyroi
SI3BIK 2

(yrounute)

Yacts B. Boi0op s3bIka

B 31011 9acTH Bac CpocAT 0 3aKOHOMEPHOCTSAX BbIOOPa A3bIKA, BBISIBJICHHBIX ©PHUIIMaHOM
(1965), koTopble NPUBOAAT K BbIOOPY KOHKPETHOI'0 SI3bIKAa. JTa YaCTh OIPOCAa COCTOMT U3

16 ocHOBHBIX BOIIPOCOB M 3aHUMaeT He 0osiee S MUHYT, YTOOBI OTBETHTH HA HHUX.
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HO)l(aHyﬁCTa, OTMETHTE KOJIOHKY B COOTBETCTBUMU C BAlllIUM OTBETOM. PaboTaiite GLICTPO -
3allMIIMTE CBOE IEPBOEC BIICUYATICHHUC. 3}16(:]) HET NPAaBUJBHOI'0 WJIN HENMMPABUJIBHOI'O
OTBETA.

11. S npennounTaro (PyHKIMOHUPOBATh HA KA3aXCKOM SI3bIKE, KOTJA ...

YT1Bepxaenus Bcerna | O0ObIYHO Yactro | Uuoraa (4) | Peakxo Huxorna
1) (2) 3) 5) (6)
a. S numy
oumansHbIe

MUChbMa JJIs
npenojasarenei /
PYKOBOIUTENEN

b. S nuury nudnbe
COOOIIEHUS IS
YJIEHOB CEMBH /
POJICTBEHHHKOB

C. A numty JM4HbIE
COOOIIEHHS IPY3bIM

d. S numry npo JuYHbIe
TEMBI

€. A nuury noctel B
COLIMAJIBHBIX CETSIX

f. S unraro Hay4dHBIE
CTaThU

g. 4 uuraro s
YIOBOJIBCTBUS

h. Ywuraro nocrtsl B
COLIMAJIBHBIX CETAX

i. S rosoproc
TIpernoIaBaTeIIMy /
PYKOBOJUTENSIMU

j. S roBopio ¢
POIUTENSIMA

k. 4 pasroBapuBaro co
CBOMMU OpaThSIMH U
cecTpaMu

I. 4 pasroBapuBaro ¢
Ipy3bsMU /
OHOTPYNITHUKAMH B
YHUBEPCHTETE

m. 4 pasroBapuBaro ¢
Ipy3bsMU /
OJHOTPYIITHUKAMH 32
npeaenamMu
YHUBEpCHUTETA

n. S oOcyxmaro TUYHBIE
TEMBI

0. Sl pasroBapuBaio cam
¢ cobor
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p. S obpabaTbiBato nuaen
(B MBICTISIX)
12. 5 npennounTaro (GyHKIMOHUPOBATh Ha PYCCKOM $I3bIKE, KOT' 1A ...
YT1Bepxaenus Bcerna | O0bIuHO Yacro | Unorna (4) | Peako Huxorna
Q) 2 (©) ©) (6)
a. S numy
oumansHbIe

MUCchbMa JJIs
npenojasarenei /
PYKOBOIUTENEN

S muny nu4dHbIe
COOOIIEHUS IS
YJIEHOB CEMELH /
POJICTBEHHHUKOB

S nmunty nu4dHbIE
COOOIIEHHS IPY3bIM

S munty npo nu4HbIe
TEMBI

S nmury noctel B
COLIMAJIBHBIX CETSAX

S yuTaro Hay4yHbIE
CTaTbH

S auraro os
YIOBOJIBCTBUS

Yuraro MocTel B
COLIMAJIBHBIX CETAX

S roBopro ¢
mpenogaBaTensaMu /
PYKOBOIHUTEIISIMH

S roBopro ¢
POIUTENSIMHI

S pasroBapuBato co
CBOMMHU OpaThSIMH U
cecTpamu

S pasroBapuBaro ¢
Ipy3bsMU /
OJHOTPYIIIHUKAMH B
YHHUBEPCUTETE

51 pasroBapuBaro ¢
Ipy3bsMU /
OJHOTPYIITHUKAMHU
3a IpenenaMu
YHUBEpCHUTETA

A obcyxnaro
JINYHBIE TEMBI

51 pasroBapuBar cam
¢ cobon
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p. S obpabaTeiBato
uzeu (B MBICIISIX)
13. S npennounTaro GyHKIHMOHUPOBATh Ha AHTJIMICKOM SI3bIKE, KOTAA ...
YT1Bepxaenus Bcerna | O0bIuHO Yacro | Unorna (4) | Peako Huxorna
Q) 2 (©) ©) (6)
a. S numy
oumansHbIe

MUCchbMa JJIs
npenojasarenei /
PYKOBOIUTENEN

S muny nu4dHbIe
COOOIIEHUS IS
YJIEHOB CEMELH /
POJICTBEHHHUKOB

S nmunty nu4dHbIE
COOOIIEHHS IPY3bIM

S munty npo nu4HbIe
TEMBI

S nmury noctel B
COLIMAJIBHBIX CETSAX

S yuTaro Hay4yHbIE
CTaTbH

S auraro os
YIOBOJIBCTBUS

Yuraro MocTel B
COLIMAJIBHBIX CETAX

S roBopro ¢
TIpernoaBaTeIMy /
PYKOBOAHTEISIMHA

S roBopro ¢
POIUTENSIMHI

S pasroBapuBato co
CBOMMHU OpaThSIMH U
cecTpamu

S pasroBapuBaro ¢
Ipy3bsMU /
OJHOTPYIIIHUKAMH B
YHHUBEPCUTETE

51 pasroBapuBaro ¢
Ipy3bsMU /
OJHOTPYIITHUKAMHU
3a IpenenaMu
YHUBEpCHUTETA

A obcyxnaro
JINYHBIE TEMBI

51 pasroBapuBar cam
¢ cobon
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p. S obpabaTeiBato

uzeu (B MBICIISIX)

Yacrte C. A3bIkoBast H1e010rus

B 3T0ii yacTu Bac CpocsiT 0 BalIMX SI3bIKOBBIX HA€0J10TUsIX (YOexKAeHUAX) B OTHOLIEHUH

Ka3aXCKOI'0, PyCCKOI0 M aHIJIMHCKOr0 A3bIKOB. JTA YaCTh ONPOCA COCTOUT U3 32 BONPOCOB
U 3aHuMaeT He (oJiee 10 MUHYT, YTOOBI OTBeTUTH HA HUX. [lokanyiicTa, 0TMETbTE KOJIOHKY
B COOTBETCTBMU ¢ BAIIMM O0TBeTOM. PaGoTaiiTe ObICTPO — 3anMIIMTE CBOE NMEPBOE
BIleYaT/ieHHe. 371eCh HeT MPaBUJILHOI0 WX HENPABUJILHOI0 OTBETA.

14. Kak Obl BBl O1IeHWIN 1IEHHOCTH 3HAHUSA KAa3aXCKOI0 A3bIKa 110 1IKaixe ot 1 mo 5?

1

2

3

4

5

He nienunii

Meunee 11eHHBIN

HeiitpanbHbliil

IlenHbIit

OueHb 1EHHBIA

15. Kak 651 BbI o11eHMIIM TICHHOCTH 3HAHUS PYCCKOI0 sI3bIKA 110 TTKaje ot 1 10 57?

1

2

3

4

5

He 1ienunin

Meunee 11eHHBIN

HeiitpanbHbiil

Ilennsrit

OueHb 1EHHBIA

16. Kak ObI BrI o11eHIMIIM IEHHOCTH 3HAHUS aHIJIMHCKOrO SI36IKa 110 mKajie oT 1 mo 5?

1

2

3

4

5

He nennsii

MeHee 11€HHBIH

HeiitpanbHbiil

Ilennp1it

OueHb IIEHHBIH

17. B kako#li creneHu Bbl coriacHbl CO CIEIYIOIUMU YTBEPKACHUAMHU O Ka3aXCKOM SI3bIKE?

YT1Bepxaenus

Karteropuu
€CKH He
corJyiaceH

Q)

He
corJiace

H(2)

He

yBepe
H (3)

Coraacen

(4)

Karteropuuec
KH COrJiaceH

()

MHue HpaBUTCA, KaK
3BYYHT Ka3aXCKHUHU S3BIK

Maue HpaBuTCA
TOBOPUTH Ha Ka3aXCKOM
SI3BIKE

S cunraro, 4TO BCE
rpaxknane Kazaxcrana
JOJKHBI TOBOPUTH HA
Ka3aXCKOM SI3BIKE

S cunraro, 4To
Ka3axXCKUH SI3BIK
JIOJKEH OBITH
KCIIOJIL30BaH Be3/e

Kazaxckuii a3b1k
TPYAHO BBIYYUTH

Ectb Oontee
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MPECTUIKHBIE B MUPE
SI3LIKOB, HEXKEIU
Ka3aXCKUH

Kazaxckuii SI3BIK — 3TO
CHUMBOJI HAIIETO
HalnOHaJIbHOT'O
CaMOCO3HaHHMsA

MBI HOJKHBI COXPAHUTD
Ka3aXCKHUM SA3BIK

Ecnu y mens Oynyt
JICTH, 51 X04Y, YTOOBI
OHU TOBOPHJIH T10-
Ka3aXxCKH

S nymaro, uro
Ka3aXCKHH s13bIK OoJiee
LICHEH, YeM PYCCKHUI

S nymaro, uro
Ka3axCKHUU S3bIK 0olee
ICHEH, YeM aHTIMHACKHI

S nymaro, uro
Ka3aXCKHUM A3bIK
MpHHECET MHE OOITbIIe
TIOJIB3BI, YEM JIpyTHE
A3BIKH

MHe HpaBUTCA, KaKk
MIPaBUTEIHCTBO
MPOABUTAET Ka3aXCKUI
A3BIK

Sl mymato, 4TO BCe
Ka3axy JOJKHBI
H3y4yaTh aHIJIMHACKUM
SI3BIK
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18. B kakoii creneHu Bbl coriacHbl co CleaylOIUMU YTBEPKICHUSIMU O Ka3aXCKOM, PyCCKOM H

AHTJIMHACKOM SI3BIKaX?

YrTBepxaenus

Karteropuueckn
He corjiacen (1)

He
corJiaceH

2

He
yBepeH

(©)

Coraacen

(4)

Kareropuueckn
corjaces (5)

a. Kazaxcran
IOJDKEH UMETH
TOJBKO OIUH
ounMaTbHBIN
SI3BIK: Ka3aXCKUM

b. Ka3zaxcran
JIOJKEH UMETh
IiBa
opuHaTHEHBIX
SI3BIKA:
Ka3aXCKUH U
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pyccKui

C. Yrtobnl
TIOJTyYUTh
XOPOIIYIO
paboty B
Kasaxcrane,
HY>KHO 3HATh
TPH sI3bIKA
(xazaxckui,
pycckuii u
AHTITHNCKUN
SI3BIKH)

d. Bsl MOoxere
MOJTyYHUTh
XOPOIIIYIO
paboty B
Kasaxcrane,
©CJIM BBI 3HAETE
TOJNBKO OIVH
SI3BIK

e. Ecnu s 3naro0
AHTJIMNCKUH,
MHe OyzerT erde
TTOJTY9IUTD
XOPOIITYIO
paboty

f. Tpaxnmane
Kazaxcrana
JTOJDKHBI
n3y4yaTh
Ka3aXCKHUH SI3BIK,
9TOOBI
00MIaThCs APYT C
ApyromM

g. Ilocerurenu, He
SIBIISIIOLLIMX CST
rpaskIaHaMu
Kazaxcrana
(wHOCTpAHIIBI)
JOJDKHBI YIUTh
Ka3aXCKHH SI3BIK
JI71 OOIIEHHS C
rpakaaHaMu
Kazaxcrana

h. Yepes 10 ner
Ka3aXCKHH S3bIK
OyZer mHUpOoKo
HCIOJIb30BaThCS
B Kazaxcrane

i. Uepes 10 ger
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PYCCKUI SA3BIK
OyJeT MHUPOKO
HCIIONb30BATHCS
B Kazaxcrane

j. Yepes 10 ner
AHTJIMACKUM
SI3BIK OyIeT
HTUPOKO
HCII0JIb30BaThCS
B Kazaxcrane

k. Yepes 10 ner
TpPH s3bIKA
(xazaxckui,
PYCCKUM,
AHTIIUICKUIN)
Oy/IyT MINPOKO
HCTIOB30BaThCS
B Kazaxcrane

19. SI3BIK, KOTOPBI MHE OYEHB OJTH30K, — 3TO

Kazaxckuii

Pyccknii

AHTIIACKAN

Hpyroii (moxanyiicta, yTOYHUTE)

0 O O O

Cmacu6o 3a yneneHHoe Bpems!

Ecnu Bbl XoTHTE NPUHATH Y4acTHE B UHTEPBbIO, LIEIbI0 KOTOPOTO SBIISETCS U3YUYEHUE POJIH
Ka3aXCKOI'0O A3bIKa B KOHTEKCTE MHOTOSI3bIYHOTO 00pa30BaHUS U MEHSIOMINXCS TTI00aTbHBIX
TpeOOBaHUH, MOXkaylicTa, OCTaBbTE CBOI HOMED TenedoHa WK afpec IEKTPOHHOMN MOYThHI
Huxe. Baie yyactue siBIsieTCsl HOJHOCTHIO TOOPOBOJIbHBIM. Balin oTBeThl 0cTanyTCs
AHOHHUMHBIMH.

Howmep Tenedona:

3J'IeKTpOHHaH rnoyra.
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Appendix B

Interview Protocol — English Language
Time of interview:
Date:
Place: Zoom platform
Interviewer: Laura Rakhymbayeva
Interviewee: __ (name will be changed due to confidentiality reasons)

(Before audio recording starts, explain the interviewee the purpose of the study; what will be
done with the data to protect confidentiality, duration of the interview, and give interviewee read
and sign consent form)

Part 1. Icebreaker questions: How are you? How old are you? Place of study. What is
your educational degree? What is your first language? — collect general information about the
interviewee (2-5 min).

Part 2. Main questions: (40-50 min).

Research objective 1: To explore students’ perceptions of the Kazakh language’s value and
prospects to identify the impact of the “Trinity of Language” policies nowadays.

Research objective 2: To find out if there is negligence to the importance of a state language
affected by the ongoing tendency of adopting contemporary global demands.

e How would you evaluate your skills in Kazakh, Russian, English? What opportunities do
these languages provide for you?

e How would you describe the status of Kazakh language in Kazakhstan nowadays?
Russian? English?

e How would you describe Kazakh language in general (by the way it sounds, vocabulary,
expressions, etc.)? In comparison to other languages, to what extent is Kazakh language
appealing to you?

e Do you think that the knowledge of only Kazakh language is enough for personal
development? Why? Probes: In your opinion, is there anything that Kazakh language
lacks in for it to be widely used?

e What is your take on the implementation of the “Trinity of Languages”? Probes: How do
you understand the goals of trilingual education?

e Do you think that trilingual education may increase social prestige? If yes, why?

e Do you think the knowledge of Russian and English is more important than Kazakh in
the modern world? Probes: Do you believe that Russian and English will grant you career
advancement more than Kazakh language?

e To what extent do different teachers in your institution use three languages? Friends?
Family? Is there any prevailing language in their repertoire?
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e Do you adjust your language to the language of your interlocutor in the communication?
If yes, for what purposes?

e What are the economic benefits of speaking Kazakh language for you? Russian? English?
Probes: How does the demand for knowledge of Russian and English affects your desire
to speak Kazakh?

e Do you feel motivated to speak Kazakh language when you have a choice between
Kazakh and Russian? Kazakh and English?

e What language(s) do you associate your future with? Why?

Part 3. Conclusion: (2-5 min)

e Isthere anything you want to add regarding today’s topic?

Interview Protocol — Kazakh Language

1 6eaim. Kipicnie cypakrap: Kanbigpi3 kanaii? Heme xactacbiz? OKy OpHBIHBI3 KaHAai?
Ci3uig 6imiM neHreiiniz kauai? Ci3aig aHa TUTIHI3 KaHaan? - cyx0aT alyIibl TYpasibl Kbl
aKmapar *uHay (2-5 MUHYT).

2 6eJiim. bacter cypakrap: (40-50 MunyT)

¢ (i3 Ka3ak, OpbIC, aFbUIIIBIH TUIAEPIH MEHTEPY JIaF IbUIAPBIHBI3IBI Kajai Oaramaicei3?
by tinnep Cizre kanaail MyMKiHIiKTep Oepei?

e (i3 Kazipri yakeITTa Kazakcrangarsl Ka3ak TUTIHIH MOpTEOECIH Kajail cunaTTainchi3?
Opsic TUTiHIH? AFBUIIIBIH TUTIHIH?

e (i3 Ka3aK TUTIH JKaJIIIbI Kajlaii CUTIaTTalChI3 (€CTUTY1 )KaFbIHAH, JIEKCUKA, KOPHEKTI CO3
TipKecTepi xxoHe T. 0. OolibiHIIa)? backa TilaepMeH canbICThIpFanaa, cizre Kazak Timi
KaHIIAJIBIKThl YHANIBI?

e (i3 Tek Ka3zak TUIIH OUTY JKeKe JaMy YIITIH KETKUTIKTI Jer oiaicei3 6a? HemikreH?
Probes: CiziiH OHBIHBI3INA, Ka3aK TUTIH/IE OHbI KEHIHCH KOJIIaHy YIIIH KETICICHTIH
Hopce Oap ma?

o “TimmepmiH YIITYFBIPIBIFBIH" JKY3€Te achIpy Typajbl Ci3iH MiKipiHi3 Kanmaii? Probes:
Ci3 ymrrinai 6utiM Oepy/iH MakcaTTapblH Kajlai TyciHeci3?

e Ymrinai 6iniM 6epy aneyMeTTik Oeen i apTThipa anajibl Jern oinaicei3 6a? Erep comnait
OoJica, He ceberrTi?

e Kazipri onem/ie opbIC oHE aFbUIIIBIH TULAEPIH OUTYy Ka3aK TUTIHEH repi MaHbI3/AbI JIeTl
oitnaiicer3 6a? Probes: Opeic xone arbutiibiH Titaepi Cisre Ka3ak TUTIHEH repi
MaHCaNTBIK OCY/Il KaMTaMachl3 eTel Ien oinaiice3 6a?

e Ci3giH OKY OpHBIHBI3JIAFbI OPTYPJIi OKBITYIIBIIAP YII TUIA1 KAHIIANBIKTHI JACHIeii1e
Kosanael? JlocrapsiHel3? OTdackiHbI3? OnapablH penepTyapblHaa 0acsiM Tl Oap ma?

e (i3 KapbIM-KaTbIHACTAFbI SHIIMENECYIIIHIH TUTiHE 03 TUTiH3AL Oeitimaeiici3 6e? Onait
6osica, KaHai MakcaTTap YuIin?

e Kazak TUTiH MEHrepyAiH KOHOMHKAJIBIK apThIKIIBUIBIKTaphl KaHaai? OpeIc TUTIH 11e?
ArpimisiH TUTIH? Probes: Oppic jxoHe aFbUIIIBIH TUTAEPIH OLTyTe AereH CypaHbIC Ci3diH
Ka3aklIa ceiieyre JereH bIKbIJIAChIHBI3FA Kamail ocep eTei?
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e (i3 Ka3ak JKoHEe OpbIC TULIEPIHIH apackiHa TaHaay Oap Ke3ze, Ka3ak TUTIH TaHIayFa
KaHIIAIBIKTHI KYTIbIHACKI3? Ka3ak *oHe aFbUIIIBIH apachiHa me?

e (i3 o3 OonamarbIHBI3/IbI KaHAAM TUIMEH (TUTIepMeH) OaiinanbicThipacki3? HemikteH?
3 6esiM. KopbITBIHIBL: (2-5 MUHYT)

e bByriari TakeIpeIn OOHBIHIIA KOCKBIHBI3 KENETIH HOpce Oap ma?

Interview Protocol — Russian Language

Yactsb 1. Berynurensubie Bonpocsl: Kak tBou nena? Ckoabko Bam JieT? Mecto yueOsl.
Kaxosa Barra o6pa3zoBatenbHas crenedb? Kakoii Bain poiHOH s3bIK? — cOOp 00MIeit
nHpopmanuy 00 UHTEPBBIOUPYEMOM (2—5 MHUHYT).

Yacts 2. ['naBHbIe Bormpockl: (40—-50 MuHyT)

e Kax Ob1 Bbl o11eHMIM CBOM HABBIKU BJIa/IEHUS Ka3aXCKUM, PYCCKUM, aHTJIMHCKUM
a3pikamu? Kakre BO3MOKHOCTH MPEIOCTABISIOT BaM 3T SI3bIKH?

e Kax 651 Bbl onucanu craTtyc kazaxckoro sizbika B Kazaxcrane B HacTosiiiee Bpems?
Pycckoro? Anrautickoro?

e Kak Ob1 Bl onrcanm ka3axcKuil s3bIK B 11E€7I0M (IO TOMY, KaK OH 3BYYHT, JICKCUKE,
BbIpakeHUsM U T. 1.)? Ilo cpaBHEHHIO C IpYTUMH A3bIKAMH, B KAKOM CTENEHH Ka3aXCKUM
A3BIK BAM HPABUTCS?

e (Cuyraere 11 Bel, 4TO 3HAHUSA TOJIBKO Ka3aXCKOTO A3bIKA JOCTATOYHO YISl INYHOCTHOTO
passutus? [Touemy? Probes: Ha Bamr B3ruisi, ecTh M 94TO-TO, YETO HE XBAaTaCT
Ka3aXCKOMY SI3bIKY IS €70 IHUPOKOTO UCIOJIb30BaHUsA?

e Kak BbI oTHOCHTECH K peanu3anuu “TpuenuHcTBa s361k0B”? Probes: Kak Bl moHuMaere
LEIH TPEXBAZBIYHOTO 00pa30oBaHUsI?

e Cuuraete 1 Bbl, 4TO TpeXbsI3pIuHOE 00pAa30BaHNE MOKET MOBBICUTH COIIMANIbHBIM
npectwx? Eciu na, To mouemy?

e Cuyraere 11 Brl, 4TO 3HaHME PYCCKOIO M aHIJIMICKOTO SA3bIKOB B COBPEMEHHOM MHpPE
BaXkHee, ueM Kazaxckoro? Probes: Cunracre ju Bbl, 4TO pycCKHil U aHTTTHHACKUI SI3BIKA
obecrneyar BaM KapbepHbIN poCT OOJIbIIE, YEM Ka3aXCKHUM S3BIK?

e B kakoii cTeneHu pa3Hble IpenoaaBaTesiu B BallleM yueOHOM 3aBEICHUN UCIIOB3YIOT TPU
s3pika? py3pa? Cembsi? EcTh 1 B UX penepryape Kakoi-mubo mpeoOiaiaroniuil i3p1k?

e [loacrpauBaete i BbI CBOH S3bIK MO/ SI3bIK Baliero coobeceqnuka B oduennu? Eciu na,
TO JJIs1 KaKUX LieJien?

e KakoBbI 3KOHOMUYECKHE MMPEUMYILIECTBA BJIaJACHHS Ka3aXCKUM SI3bIKOM JJIsl Bac?
Pycckoro? Aurmuiickoro? Probes: Kak cripoc Ha 3HaHHE PyCCKOTO U aHTJIHICKOTO
SI3BIKOB BJIMSAET Ha Baile xenaHne roBOpUTh NO-Ka3axcku?

e UYyBcTBYyeTe JIM Bbl MOTHBALIMIO TOBOPUTH HAa Ka3aXCKOM SI3bIKE, KOTJa y Bac €CTh BBIOOP
MEXKy Ka3aXCKUM M pyCCKUM sA3bikaMu? KazaxCkum v aHTJIUICKUM?

e C KakuM 53bIKOM (s13bIKaMHM) BbI CBsi3bIBaeTe cBoe Oynymee? [louemy?

Yacts 3. 3akmouenue: (2—5 MUHYT)

e Ecrtb u LITO-HI/I6y,Z[I>, YTO BBI XOTUTE I[063.BI/ITB 10 CErOoIHSAIIHEN Teme?
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Appendix C

INFORMED CONSENT FORM (Interview)

Language Choice and Language Ideologies among Kazakhstani students: The Status of Kazakh
Language in the Context of Multilingual Education

DESCRIPTION: You are invited to participate in a research study on Kazakhstani students’
perceptions of the Kazakh language’s value and prospects to identify the impact of the “Trinity
of Language” policies, whether they are positive or negative. This study will seek to reveal
Kazakhstani students’ ideologies regarding the role of the Kazakh language in the context of
multilingual education and changing global demands and to learn what ideologies shape the
choice to use or not use Kazakh language. Participating in this study, you would make a valuable
contribution to the development of literature in the research about the ideologies of the
Kazakhstani youth towards their mother tongue and their linguistic choice they make in an ever-
changing modern world. You will be asked to answer to several specially designed questions and
your answers will be recorded on an audio-recorder application on the smartphone to be
analyzed. Afterwards, all recordings will be completely erased from every device they had been
stored in without any possibility of being accessed by anyone. Your participation is entirely
voluntarily and you will have a full right to withdraw from the study at any time.

TIME INVOLVEMENT: Your participation will take approximately 40 minutes.

RISKS AND BENEFITS: The risks associated with this study are minimal. To guarantee your
confidentiality neither your personal information nor your university will be revealed as it will be
coded, and the names of the participants will be replaced by pseudonyms so that sharing the
information about you and your university will not involve any kind of punishment from your
institutions or damage your reputation. Moreover, interview questions are designed in the
manner not to cause any psychological damage. As for the benefits, although you will not
acquire any direct benefits from the study, it is expected that your participation will expand the
research literature in the field about language ideologies and language choice in Kazakhstan in
the context of adopting contemporary global demands. Your decision whether or not to
participate in this study will not affect your grades in school and future employment.

PARTICIPANT’S RIGHTS: If you have read this form and have decided to participate in
this project, please understand your participation is voluntary and you have the right to
withdraw your consent or discontinue participation at any time without penalty or loss of
benefits to which you are otherwise entitled. The alternative is not to participate. You
have the right to refuse to answer particular questions. The results of this research study may
be presented at scientific or professional meetings or published in scientific journals.

CONTACT INFORMATION:

Questions: If you have any guestions, concerns or complaints about this research, its
procedures, risks and benefits, contact the Master’s Thesis Supervisor for this student work,
Associate Professor Bridget A. Goodman, bridget.goodman@nu.edu.kz, +7(702) 181-02-64
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Independent Contact: If you are not satisfied with how this study is being conducted, or if you
have any concerns, complaints, or general questions about the research or your rights as a
participant, please contact the NUGSE Research Committee at (zumrad.kataeva@nu.edu.kz).

Please sign this consent from if you agree to participate in this study.

» | have carefully read the information provided;

» | have been given full information regarding the purpose and procedures of the study;

» | understand how the data collected will be used, and that any confidential information
will be seen only by the researchers and will not be revealed to anyone else;

» | understand that | am free to withdraw from the study at any time without giving a

reason;
»  With full knowledge of all foregoing, | agree, of my own free will, to participate in this
study.
Signature: Date:

3EPTTEY K¥MBICBI KEJIICIMIHIH AKITAPATTBIK ®OPMACBI

Kazakcrannbik crynaerTrep apaceiaaa Tinaik Tanmay sxxone Turaik Mneonorusimap: Kenrinai
binim 6epy Konrekcinaeri Kazak Tininin Moprebeci

CHUITATTAMA: Ci3 “TinaepaiH YIITYFBIPILIFBI CasiCAaThIHBIH dCEPiH, SFHHU OJIap.IbIH OH
HEeMece TEPICTITH aHBIKTay YIIiH, Ka3aKCTaHIBIK CTYJACHTTEPIIH Ka3aK TUTIHIH KYHIBUIBIKTaphI
MeH OoJalmarbiHa JereH Ko3KapachiHa OarbITTaFaH 3€PTTEY KYMBIChIHA ITAKBIPBLTBIIT OTHIPCHI3.
byn 3eprrey kentini 6i1iM 6epy KOHTEKCIHIET Ka3aK TUTIHIH peJliHe oHEe 3aMaHFbI kahaHIbIK
TajanTapra KaTbICThl Ka3aKCTAHJIBIK CTYACHTTEP IiH UCOJOTHSIAPbIH aHBIKTAYFa, COHJIal -aK
KaH/Iail UJIC0JIOTHsTIApAbIH Ka3aK TUTIH KOJIJIaHy HeMece KOJTaHOaybIHa OKEIIIN COFaThIHBIH
3eprreyre OarbiTTaansl. Ci3JliH 3epTTEyre KaThICYBIHbBI3 Ka3aKCTAH/IbIK JKaCTap IbIH 63 aHa
TUTIHE JIETeH KO3KapacTaphIH JKOHE OJIAp/IbIH YHEMI ©3repicTeri Ka3ipri ojieM TajanTapbliHa
colikec KaOBUTAUTHIH TULIIK TaHAayblHA OaIaHBICThI 91€0METTIH JaMyblHA KYH/IbI YJIEC
kocazpl. CizzieH OipHeIlIe apHaibl KypacThUIBIPFaH CypaKTapra kayar 0epy cypajiajibl )KoHe
JKayanTapbIHbI3IbI TAIAY YIIIH CMapThOHIAFsl JBIOBIC XkKa3y OaraapiamMachiHa jKa3blIa bl
Ocblian KeiiH 0apIibIK xa30anap OapiIblK CaKTaliFaH KYPhUIFbLIApIaH TOJBIFBIMEH JKOMBLIA/IbI,
OJIapFa elIKIM KOJI keTKi3e anMaiipl. Ci3[liH KaThICYBIHBI3 TOJBIFRIMEH €PIiKTi TYpAe 00Jiajbl
JKOHE Ci3 Ke3-KeJIFeH YaKbITTa 3epTTeyre KaTbiCyJaH 0ac TapTyFa TOJIBIK KYKBIFBIHBI3 Oap.

OTKI3VIETIH YAKBITDI: Ci3aid kaTblcybIHbI3 IIaMaMeH 40 MUHYT yaKbITBIHBI3/IBI aTa/ibl.

3EPTTEY ) KYMBICBIHA KATBICYIbIH KAYIIITEPI MEH
APTBIKHIBIJIBIKTAPDBI: Ci3aiH aHOHUMIIMITiHI3[l KAMTaMachl3 €Ty YIIH CI3/1iH KeKe
aKnapaTbIHBI3 J1a, OKY OPHBIHBI3 Jla aTan alThIIMal Ibl, OUTKEH1 OyJ1 aknaparTap mudpriaHaasl
KOHE CI3]IIH aThI-KOHIHI3 JTaKall aTIeH aybICThIpbLIabl. Ochliaiiia e3iHi31iH OKY OpPHBIHbBI3
Kaliel KaHaal 1a aknapaTieH O0elicyiHi3 e3iHi3re Ou1iM Oepylii TapanblHaH 00JIaThIH kKa3a
OapbIHINIA AJIJIbIH AJIBIHA/bI J)KOHE Ci3/1iH OesemniHi3re HyKcaH kentipMmenai. COHbIMEH Katap,
cyx0aT OapbICBIHIAFBI CYPAKTAPhl TICUXOJIOTUSJIBIK 3USH KeNTIpPMEHTIH el eTil jKa3bUIFaH.
3epTTeyaiH naiaackl >Kailyibl alTaThIH 00JICAK, KATHICYLIBLIAP FHUIBIMU-3€PTTEY )KYMBICTApPbIHAH
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SIIKAH/aN TIKeJeH maiija aMaraHbIHa KapaMacTaH, CI31H KaThICYbIHBI3 Ka3ipri 3aMaHFbI
*ahaHBIK TananTapabl KaObLIIay KOHTEKCIH/IE TULIK HeooTusiap xoHe Kazakcranaarsl
TUIIIK TaHIay MOCEIIeC KAkl 3epTTey 9AcOUeTIHIH JaMyblHA YIKEH YJIeC KOCabl. 3epTTeY
KYMBICBIHA KaTBICyFa KeJliciM OepyiHi3 Hemece 0ac TapTybIHbI3 Ci3lliH OKY OPHBIHBI3IAFbI
OaraylapbIHBI3Fa J)KOHE 0O0JIaIIaK KYMBICBIHBI3FA CIIT 9CEePIH TUTI30CHIi.

KATBICYUIbI KYKBIKTAPDBI: Erep Ciz GepinreH ¢opMamMeH TaHBICHIT, 3€pPTTEY
KYMBICBIHA KAaTBICyFa MIemiM KaObuiaacaHpi3, Ci3/iH KaThICYbIHBI3 €PIKTI TYPJIE eKeHIH
xabapaiiMbi3. COHBIMEH KaTap, KajlaraH YaKbITTa albINIIYJI TOJIEMEH JKoHe CI3/IiH 9JIeyMETTIK
KEHUTJIKTEPIHI3Te el KeCIpiH TUTI30el 3epTTey *KYMBbIChIHA KAThICY Typallbl KeIICIMIHI3A1 Kepi
KaliTapyra HeMece TOKTaTyFa KYKBIFBIHBI3 0ap. 3epTTey )KYMBICBIHA MYJIJIEM KaThICTIaybIHBI3Fa
J1a TOJIBIK KYKBIFBIHBI3 Oap. Conpmaii-ak, KaHaa ga Oip cypakrapra xayarn OepMeyiHi3re e
o0neH Ooutanbl. byt 3epTTey )KYMBICHIHBIH HOTHIKENEP1 akaIeMHSUTBIK HEMece KoCci0n
MakcarTap/a Oacrara YChIHBIUTYBI HEMECEe HIBIFapBbUTYBl MYMKIH.

BAHJIAHBIC AKITAPATHI:

CypaxkrapbIHbI3: Erep xKypri3ulin oTeIpFaH 3epTTey )KYMBICBIHBIH MPOLIEC], KayIi MEeH
apTHIKUIBLIBIKTAPBI TypaJibl CYparbIiHbI3 HEMECE IIaFrbIMbIHBI3 00Jica, Kesecl OaiaHbIC
KYpaJiapbl apKbLIbI 3€PTTEYIIIHIH MAaruCTPJIBIK T€3UC1 OOMBIHIIA KETEKIIICIMEH

xabaprnacysinpizra 6onaapl, Kaysimaacteipsutran [podeccop bpumxut ['ynman,
bridget.goodman@nu.edu.kz, +7(702) 181-02-64

Jep0ec Gaiinanbic aknaparrapsbl: Erep 6epinres 3epTrey ®KYMBICBIHBIH JKYPTi3UTyIMEH
KaHaraTTaHOAcaHbI3 HEMECe CypaKTaphIHbI3 OCH IarbIMIapbIHbI3 OoJica, HazapOaen
Yuusepcureti XKorapsl binim 6epy mektebinig 3eprrey KomureriMeHn kepceTuireH Gaitianbic
Kypaimapbl apKbLIbl Xa0apiiacybIHbI3Fa 00JIaIbI: JICKTPOH/IBIK IO TAMEH
(zumrad.kataeva@nu.edu.kz).

3epTTey KYMBICBIHA KAaThICYFa KENICIMIHI3AI OepceHi3, OepinreH Qopmara KOJ KOIOBIHBI3/IBI
CypaiiMbI3.

* MeH 6epitren popMaMeH MYKHUST TAaHBICTBIM;

* MaraH 3epTTey JKYMBICBIHBIH MaKCaThl MEH OHBIH IPOIEAYPAChl JKAWHbIHJA TOJBIK
aKrapar oepini;

» JKunakranran akmapaT HeH KyNHsl MOIIMETTEpPre TeK 3epPTTEYIIiHIH e31He KOJDKEeTIMIl
YKOHE MOJIiM OOJIaTBIHBIH TOJIBIK TYCIHEMIH;

* MeH Ke3 KeJI'eH YaKbITTa CHIKaHJIail TYCIHIKTEeMEeCi3 3epTTey JKYMBIChIHA KaThICylaH Oac
TapTybIMa OOJATHIHBIH TYCIHEMIH;

* MeH JoFapblla aTajblll ©TKEH aKIapaTThl CaHalbl TYpAE KaObUIIAN, OChI 3EpTTEY
KYMBICBIHA KaTBhICyFa 03 KeliCIMIMA1 OepeMiH.

Komsr: Kyni:

O®OPMA HHOOPMALIMOHHOTI'O COI'JIACHUA
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Bri6op f3bika u S3bsikoBeie Uneonorun cpenu Kazaxcranckux crynentos: Cratyc Kasaxckoro
S3bika B Kontekcre [lonusasprunoro O0pa3oBaHus

OIIUCAHME: Bbl npurnamessl IpUHATH y4aCTHE B UCCIEJOBAHUM HA TEMY BOCIPUSATHUS
Ka3aXCTaHCKUMU CTYJEHTaMU LIEHHOCTH U NEPCIEKTUB Ka3aXCKOro A3bIKa, YTOOBI ONPEAETUTh
BIIMSIHUE MOJIUTUKY “TpUeIMHCTBA A3bIKOB™: SIBJISIOTCS JIM OHU MOJIOKUTEIbHBIMU WU
OTpULATENbHBIMU. DTO HCCIIEA0BaHNE OY/IE€T HAIIPaBJIEHO HA BHISBICHUE UJI€0JIOTUI
Ka3aXCTaHCKUX CTYJIEHTOB OTHOCUTEJIBHO POJIM Ka3aXCKOTO s3bIKa B KOHTEKCTE MHOTOSI3bIYHOTO
00pa3oBaHus U MEHSIOIIUXCS TTI00ANBHBIX TPEOOBAHUH, a TAKKE HA U3YUEHHE TOTO, KaKue
UJIE0JIOTUH OIIPENEISAIOT BBIOOP B MOJIB3Y UCIIOIB30BAHMS UJIU HE UCIIOJIb30BAHUS Ka3aXCKOTO
s3pIKa. Balre yyactue B HCCIIEIOBAaHMY BHECET LIEHHBIN BKJIAJI B Pa3BUTHE JINTEPATYPHI 110
HCCIIEA0BAHUIO HJICOJIOTHI Ka3aXCTaHCKOW MOJIOJIEKH IT0 OTHOIIEHUIO K CBOEMY POJHOMY S3BIKY
U UX A3BIKOBOMY BBIOODPY, KOTOPBIN UM MPUXOJUTCS J€JIaTh B IOCTOSTHHO MEHSIOLIEMCS
COBPEMEHHOM Mupe. Bam OyaeT mpeuiokeHo OTBETUTh Ha HECKOJIBKO CIEIIMATIbHO
pa3paboTaHHBIX BOIIPOCOB, U BAILI OTBETHI OyIyT 3allMCaHbl B MPUJIOKEHHUE JUIs 3allUCH 3BYKa
Ha cMapTdoHe I nocienyrouiero ananusa. Ilocne atoro Bece 3anucu OyayT MOITHOCTBIO
yZaJeHbl CO BCEX YCTPOUCTB, HA KOTOPHIX OHU XPaHWIIUCH, 0€3 Kakoi-Tub0 BO3MOKHOCTH
JIOCTyIIa K HUM CO CTOPOHBI IOCTOPOHHUX JIMIL. Barlre ygyactre sBisieTCsl HOJIHOCTBIO
J0OPOBOJIBHBIM, U Y Bac OYZET IOJHOE IIPaBO OTKA3aTbCs OT y4aCTHUS B MCCIEOBAHUU B JIF000€
BpeMs.

BPEMS YUHACTUSA: Bame yuactue notpedyet okosio 40 MUHYT.

PUCKHU U ITPEUMYIIECTBA: Pucku, cBsi3aHHBIE C 3TUM HCCIICIOBAaHUEM, MUHUMAJIbHBI.
UToObI rapaHTHPOBATH Ballly KOH(PHUIEHIIMAIBHOCTh, HA Ballla JINYHAsI HHPOpPMAIMs, HU Balll
YHUBEPCUTET HE OyIyT PaCKpPbIThI, TOCKOJIbKY OHU OYAYT 3aKOJMPOBAHBI, 3 IMEHA YYaCTHHUKOB
OyIyT 3aMEHEHBI TICEBIOHUMAaMHU, YTOObI 00OMeH MH(pOpPMAIMEH O Bac U BallleM YHUBEPCUTETE HE
MOBJIEK 3a CO00I KaKOro-mub0 HaKa3aHUs CO CTOPOHBI BAIIMX YUPEKACHUN UK yiiepOa Baiei
penyranuu. bosiee Toro, Bonpocs! A HHTEPBbIO pa3paboTaHbl TAKUM 00pa3oM, YTOObI He
MPUYMHATH HUKAKUX TICUXOJIOTHUECKUX YIIepOoB. UTo kacaeTcs MperuMyllecTB HECMOTPs Ha TO,
YTO YYAaCTHUKH HE MOJIy4aT KaKUX-JIH0O0 MPAMBIX BBITOJ OT UCCIEA0BAHUS, OKUIAAECTCS, UTO
Baie yyactue pacimpur ucciae10BaTeNbCKyIo JIUTEpaTypy B 00JIaCTH UCCIEI0BAHUS TEMbI
SI3BIKOBBIX UJICOJIOTUH U BhIOOpA si3bIKa B Ka3axcTaHe B KOHTEKCTE MPUHSITHUS COBPEMEHHBIX
rJI00abHBIX TPEOOBAHUM.

Baine pemenue o cornacuu 1100 0TKa3e B yYaCTHM HUKAaKUM 00pa3oM He MOBJIMSAET Ha Ballld
OIICHKH B yueOe u Oynyinyro padoTy.

IMPABA YYACTHHMKOB: Ecnu Bel npounTanu nanuyo GopMy U PEIIUIN NPUHATH y4acTHe
B JaHHOM HCCJIeJOBaHHUH, BBl JOKHBI MOHUMATh, 4TO Barie yuactue sBiseTcst
JT0OpOBOJIBHBIM M UTO Y Bac ecTh mpaBo 0TO3BaTh CBOE COTJIACKE WM MIPEKPATUTh Y4acTHE B
moboe BpeMs 6e3 mTpadHbIX CAHKIUN U 06e3 MOTepU COIMATBHOTO MakeTa, KoTopbiii Bam
MpeAOCTaBIsUIA. B KauecTBe anbTepHATUBBI MOKHO HE yH4aCTBOBAaTh B UCCIIEIOBAHUU. Takxke
Bbl umeeTe mpaBo He OTBeUaTh Ha Kakue-I100 BOMPOCHL. Pe3ynbTaTel JaHHOTO UCCIEeI0OBAHUS
MOTYT OBITH MPEACTABICHBI WM OMYOIUKOBAHBI B HAYUYHBIX WM MPOPECCUOHATBHBIX HENSIX.

KOHTAKTHASA UH®OPMALIUA:
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Bonpocei: Eciiu y Bac ects BOpochl, 3aMedaHusi U KaJl0ObI 10 MOBOY TAHHOTO
HCCIIEI0OBaHUS, IPOLIEYPBI €r0 IPOBEIEHUS, PUCKOB U IIPEUMYIIECTB, BBl MOKeTe CBS3aThCs C
PYKOBOJUTENSAM MaruCTEPCKOro TE3UCa MCCIIEN0BATENS], UCIIOJIb3Ys CIEAYIOLUE JaHHbIE:
AccommupoBannbii [Ipodeccop bpumkut I'ynman, bridget.goodman@nu.edu.kz, +7(702) 181-
02-64

He3aBucumbie koHTakThI: Eciiv Bl He y10BI€TBOpEHBI IPOBEAECHUEM JJAHHOTO UCCIIEOBAHUS,
ecni y Bac BO3HUKIIHN Kakue-1100 MpoOIeMbl, KanoObl MiIu BOIPOCH, BBl MOkeTe CBSI3aThCs C
Komurerom Uccnenoranuit Beicmeit [lkoser O6pa3zoBanus HazapbaeB YHuBepcurera,
OTIPaBUB IMMChMO Ha ANEKTPOHHBIN anpec (zumrad.kataeva@nu.edu.kz).

[Toxanmyiicta, MOANUIINATE JaHHYIO GopMy, eciii Bbl coriacHbel yuacTBOBaTh B UCCIIEJOBAHHH.

* S BHUMATENbHO M3YYMJI IPEACTABIECHHYIO HHPOPMAIHUIO;

*  MhHue npenocTaBuiv NOJHYIO HH(OPMALIMIO O LEJIAX U MPOLESype UCCIeI0BaHNUS;

* S nonumaro, kak OyIyT HCHOJIb30BaHbl COOpaHHbIE JAHHbBIE, U YTO AOCTYI K JHOOOM
KOHPUACHITHATHHON HH(POpMaIu Oy1eT UMETh TOJIBKO MCCIIEI0OBATENb;

* S nonumaro, uyTO BHpaBe B JIOOOH MOMEHT OTKa3aThbCsi OT Yy4acTUs B JaHHOM
uccienoBaHuu 0e3 00bsICHEHUS IPUYHH;

* C MOJHBIM OCO3HAHHEM BCETO BBIIICU3JIOKEHHOTO S COTJIaCeH MPHUHATh ydacTHE B
UCCIIEIOBAaHUU 110 COOCTBEHHOM BOJIE.

TToamuce: Mara:
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Total Variance Explained
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Component

O©CoOoO~NOUThWN P

Total

6,761
2,504
1,700
1,520
1,422
1,196
1,128
1,123
,898
7194
,765
,720
575
,529
,452
,430
,408
,376
;352
,324
279
,240
,202
,182
,121

Initial Eigenvalues

% of
Variance

27,044
10,017
6,801
6,080
5,689
4,786
4511
4,493
3,592
3,177
3,060
2,878
2,299
2,117
1,806
1,720
1,632
1,503
1,408
1,296
1,117
,958
,806
127
,485

Cumulative %

27,044
37,061
43,862
49,942
55,631
60,417
64,927
69,420
73,012
76,189
79,249
82,128
84,426
86,543
88,349
90,069
91,701
93,204
94,612
95,907
97,024
97,982
98,788
99,515
100,000

Extraction Sums of Squared Loadings

Total

6,761
2,504
1,700
1,520
1,422
1,196

% of
Variance
27,044
10,017
6,801
6,080
5,689
4,786

Cumulative %

27,044
37,061
43,862
49,942
55,631
60,417

Rotation Sums of
Squared Loadings®

Total

5,660
2,483
1,510
2,649
1,922
4,025
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Appendix E
Interview Sample

- How would you evaluate your skills in Kazakh, Russian, English?

- My skills... Kazakh I can say that its like more upper-intermediate | can say because
sometimes | lack practice in Kazakh language. I mean when | studied at school and when |
studied at university, language of instruction was not Kazakh that’s why there was like no way to
kind of practice, so Kazakh was mostly like practiced and I’m practicing Kazakh now among
friends and family members.

- So, Russian is your dominant language. How about English?
- English is dominant in my like life, like at work now.
- What opportunities do these languages provide for you?

- I think knowing like more languages like Russian and English in addition to Kazakh, it
provides more competitiveness in job market because | see that now English is a must have. For
example, | studied in English and this really helped for example to participate in different
international projects and it was also useful to gain knowledge and participate in different
educational opportunities like I don’t know internships some, international events, conference, so
English for me is like main source of knowledge and source experience and it is my first priority
and in my work it is also like as | work at university | need English to communicate with
professors, with colleagues and also like... to like work with other universities with international
students and so on. For Russian we can say that in KZ Russian lang is also like dominant in
different spheres, especially like entertainment. For example, when we watch movies, watch
internet content from social media and also in most of companies, Russian language is like
language of communication and documentation and that’s why mostly from my experience in
Astana when we had internships and when | had some job experience all colleges preferred
Russian language and we also had different representatives. For example, international colleges,
other nationalities, so lingua franca was Russian for all of us, so competitiveness and it’s like the
second source of knowledge. There are more sources, more websites and books in Russian
science for education and for other job-related purposes.

- How would you describe the status of Kazakh language in Kazakhstan nowadays?
Russian? English?

- For Kazakh language | can say that it is mostly it is like part of national identity. It kinda
proves that we are independent country with our own culture, own history and language is like
kinda connection of our national code. It’s kinda represented on the international arena and it
also helps kinda to preserve our culture and our values. Yeah. And because it is mother tongue it
also helped to kinda to connect with our family, with friends it mostly informal it’s language of
uhm... kinda how to say it’s language of it’s not kinda formal language that we use at work, it’s
mostly for soul, for listening to music, for talking to different topics other than education, politics
and so on.
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* convictions [
beliefs zbout Kaz.

Theme 1: ideology -

-Prnblems

[ challenges with
Kaz.

- Problems

[ challenges of

Trilingual education.

» convictions [
beliefs zbout Eng.

Theme & deology -

ey nd also if we kmow that KZ iz a big country and [T taRnee
R Ry S ettt | maybe, ubm. .. also after maybe
prometion of our Kazakh language because when L
ywhere where we want to go, their servi in Russian like waiter of
mavybe. .. also in supermarket you will speak in Russian and I thinklfit il
need to teach yourself to speak Kazakh language after maybe... some business
like entrepreneurships, they should pay attention to the Kazakh language and after
it will improve on the govemmental level and we see that it's been only two years
when we started transforming our language and if we start it earlier... like we will
have effects to this days but it’s ongoing process now. Also, it’s based on your
like friends and your like family - it's the mam thing, I think.

- Well, is there anything that you wish was different about Kazakh
language?

- Uhim... also, nowadays there's [SIBRRNvith old Karakh and new Kazakh. We
have new slangs, new words that we change, like take it from Russian language
or take it from other language and we do it, for example, Kazakh is very beautiful
when we read our novels and our poems, vhe:. .. SIS EMEIESEE

-So you'e sayin tht SRR, i

- Yes-yes, pureness, I think.

- What is your take on the implementation of the “Trinity of Languages™?
How do you understand the goals of trilingual education?

- Vezh, Tsupport but e SN
S RSRGRORE o e, [ support but when
studied at school, we started like study scientific subjects like physics or
chemistry in English, but

- |- ccurze, in physics we have their own
terminology and in chemistry s the same. It is not enough the knowledge of
English, you should kmow the terminelogy, but I think T don’t know what the
sifuation is at school nowadays, maybe, teachers are qualified in three languages,
but, I think, you should teach in three languages like scientific subjects because it
will be easier to take mformation from the internet and other sources. And also

JES@ERA e ko that how it's hard to study such kind of terminolozy and we
Imow that maybe when we were at school there was a problem with translation
when it came to the terminology like physics and other kind of subjects. But [
support this trilingual method. Maybe it will be effective, but it will take time -
it's a question of time.

- Do you think the knowledge of Russian and English is more important than
Kazakh in the modern world?

Appendix F

Interview Coding Sample

0 Lz Rakhymbayeva 7o
Place [ region is also important for language
choice: Kaz - in the South; Rus - in the East

| Reply

0 Lz Rakhymbayeva 7o
The enironment is crudizk the majority spesis Rus
enen in public services

| Reply

0 Lz Rakhymbayeva 7o
Modern Kaz has a lot of borrowing from other
languages -» lost it s originalty and pureness

| Reply |

0 Lz Rakhymbayeva 7o
Teachers are not profident in Eng - » problematic

| Reply

Theme 1: ideology -

= convictions [
beliefs zbout Kaz.

-chuice -

Giles"
zccommadation
theary -
convergence

m chaice -»

speakers
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- Lthink, you should know Russian language and English language. but <lways
you should pay more attention to Kazakh language because it's a state language -
it's a main language in our country. So, teachers and maybe all people, they
should kmow Kazakh language, I think, but it's based on the people, on the
person. I ean say that it's your choice] put we should try to kmow Kazakh
language, we should try to study this language. It's important because it’s our
state language and when we want to show us as a state, as a country in the
intemnational arena and world arena, then your language will be the most
importa,

- Do you believe that Russian and English will grant you career advancement
more than Kazakh langnage?

- [ think, Kazakh language will be more important in fiture becanse I started to
notice that many young people, they started to use Kazakh language. but they are
always 3

TR ut 2l:0 many people try to use Kazekh language in peneral and Russian
and EngliShligiages will e liks alsq ainone, but, | think, Kzzalth lnzuage
will be more mportant in firtre.

- What language you choose to speak with your friends?

- Like... uhm... Ithink, in my family the mamn language is Kazakh, and I think,
i every famuly you should try to speak Kazakh language because in your fammly
nobady can judge for your lnguzzel But [EHNGOMESONONNETIS NG

B [+t = quite interesting, o if like without my family [ will face huge
problems with my Kazakh language during this education at the university,
maybe, TSRS 12:zusz: if ry in my family [ don't speak Kazakh
language |

- Based on what you said, do FiIS0juSOROURISHENAEE to the language of

your interlocutor?

- Yeah-yeah.

- Do you feel motivated to speak Kazakh when there is a choice?

- Yes, I pay more attention for Kazakh language.

- If there is a choice between Russian and Kazakh? Or Kazakh and English?
- Then, I prefer Kazakh language.

- The last question is what languages do you associate your fature with?

- Um... like I always pay attention to Kazalh language as it's a state language, as
it's a first language and if maybe if T want to work in the government and in the
mimistry, I should kmow Kazalh language and I should pass the exam for Kazakh

© Laura Rakhymbayeva 7o
“You make your own choices
| Reply
© Laura Rakhymbayeva 7o
No judgement in your family - you can speak your
anguage
| Reply
© Laura Rakhymbayeva 7o
in 3 new emvironment you adjust your language
| Reply
© Laura Rakhymbayeva 7o
Other than family, the emironment makes it
impossitle to practice Kaz
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