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Abstract

Parental involvement is a multidimensional construct required to ensure children
success at school. The current study aimed to investigate parental involvement beliefs and
practices utilized by Kazakhstani parents, the factors that mediate parental involvement, as
well as the relationship between parental involvement and students’ academic achievement.
The research reported on the data collected from 172 parents who had their children in Grade
1 and Grade 4 of the Elementary school.

Findings evidenced that, overall, parents in Kazakhstan hold strong beliefs about the
importance of parental involvement, actively involved in parental involvement practices and
recognize multifaceted nature of the concept as defined by Epstein (1995). It was observed
that mothers” employment schedule as well as child’s gender, child’s grade and school
language of instruction determined the degree of parental involvement practices parents
reported to employ. No statistical correlation was found between parental involvement
dimensions and children’s general academic achievement, their achievement in math and
reading. The study concludes with the discussion of its limitations, practical implications and
directions for the future research.

Keywords: parental involvement, academic achievement, Epstein typology, mediating

factors, Kazakhstan, Elementary school.
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AOcTpakT

banansl TopOueney MeH OKBITYy/Ia aTa-aHAIAPABIH KaThICYbl OaJIaHbIH YHIeCIM/II
JaMybl MEH aKaJeMUSIIBIK KETICTIKTEpPl YIIiH KQKETT1 TOXKIpUOE KUBIHTHIFbI OOJIBITT
TaOb1aabl. byt 3epTTeyaiH MakcaThl — Ka3aKCTaH/bIK KOHTEKCTTE aTa-aHaHbIH KaThICYbI
KaJiail TYCIHIJIETIHIH jKOHE KOJIIaHbLIAThIH/IBIFBIH 3€PTTEY; aTa-aHaHbIH KaThICY JCHreiliHe
ocep eTeTiH (GakTopiapAbl aHBIKTAY; COHA-aK OaTaHbIH aKaJeMHSIIBIK KOPCETKIMITEPiHEe
aTa-aHAHBIH KATBICYBIHBIH oCEepiH Tanaay. 3eprreyre 172 aTa-aHa KaThICTHI, OJTapIbIH
Oanamapel OacTaysIll MEKTENTIH 1-11i sKoHE 4-111i CHIHBINTAPBIHIA OKUIBL.

3epTTeyaiH KOPBITHIHIABICH OOMBIHIIIA Ka3aKCTAaHIABIK OTOACKLIAD, KAIIIbI aJIFaH/Ia,
aTa-aHaJapAbH OanaHbl TOpOMENey MEH OKBITYbIHA KATHICY U/CSICHIH KeHIHEH KOJIal bl
KOHE aTa-aHaJlap/IbIH KaTBICYbIH CUIIATTANTHIH 9p TYPII ic-IIapajapra KaThICaIbl.
KomnmaHbuI1aThIH IpaKTUKAHBIH SPTYPIIlIiri Kazakcrangarel 0acka oleyMeTTiK
KOHTEKCTTEPJIET1 CHSKTHI, aTa-aHAIAP/IbIH KAThICY TYKbIPBIMIAMAChl KOMIIO3HIIUSUITBIK OOJIBII
tabbuTazp! sxoHe Epstein (1995) a3ipneren antsl Herisri 0arbITTh KopeeTeni. OraH Koca,
Ka3aKCTaHIBIK KOHTEKCTE aTa-aHaJap/AblH KaThICY I9pexeciHe acep eTeTiH (akropiap
aHbIKTaIbl. Onap/bly imIiHae OamaHbIH KBIHBICH, OKUTBIH CHIHBIOBI, OKBITY TLTI JKOHE
aHaJapIbIH JKYMBIC KecTeci. ATa-aHanapIblH KaThICYbl MEH Oajaap/IslH 0acTaybIIn
MEKTEITErl akaJIeMUsJIbIK YIrepimi apachlHarbl OaliaHblc aHbIKTaaMaabl. COHBIHAA, OChI
3epTTeYIIH KEMIIUTIKTEp1, )KUHAJIFaH MAJIIMETTEP 11 TPAKTUKAIBIK KOJJAAHYIbIH bIKTHUMaJ
KOJIJIapbl, COHIAa-aK KeJleci FBUIBIMU )KYMBICTA aTa-aHaIapIblH KaThICYBIH OJ[aH dpi 3epTTey
OarpITTaphl KAPACTHIPHLIAIBL.

Heezizei mepmunoep. ara-aHanapabliH KaThICYbl, aKaIeMHUSUTBIK yirepiMm, Epstein

(1995) Teopuscel, anbikTayIbl pakTopiap, Kasakcran, 6acTaybI MEKTEII.
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AOcTpakT

Popurensckas BOBI€UEHHOCTh B 00yYE€HUHU U BOCIIUTAaHUU PEOCHKA - IOHATHE,
KOTOpOE MPEACTaBIAET COO0 HAOOP MPAKTHK, HEOOXOAUMBIX JIJIsl TAPMOHUYHOTO PA3BUTHS U
aKaJIeMUYECKOro ycrexa pedenka. Llenpro 1TaHHOTO KOJTUYEeCTBEHHOTO UCCIIE0BaHUS OBbLIO
U3Y4UTb, KaK POJIUTENbCKAs BOBIICYEHHOCTh IIOHUMAETCS U NpakTukyercst B Kazaxcranckom
KOHTEKCTE; BBIABUTH (PaKTOPHI, KOTOPBIE OKA3BIBAIOT BIMSHUE HA CTENICHb POJUTEIHCKON
BOBJICUEHHOCTH; a TAKXKE IPOAHATU3UPOBATH BIUSHUE POJAUTEILCKON BOBJIEUEHHOCTH Ha
aKaJIeMUYECKYI0 ycrieBaeMoCTh peOeHka. B nccnenoBanuu npusiiiy yaactue 172 poauress,
YbU JCTH 00y4aroTcs B 1X 1 4X Kilaccax Ha4aJIbHOM IIKOJIBI.

Pe3ynbratel uccnenoBanus OKa3aiM, 4yTo B 1iesoM, KazaxcTaHckue ceMbu MIMPOKO
MOJIEP’KUBAIOT UJICK0 BOBJIEYEHHOCTH M OXOTHO IPUHUMAIOT Y4aCTHE B PA3JIMYHBIX BUAAX
NEeSTENIbHOCTH, XapaKTEPU3YIOIIHUX POAUTEILCKYIO BOBIIEUEHHOCTh. Pa3HooOpasue
IIPUMEHSIEMBIX NIPAKTUK, CBUAECTEIBCTBYET O TOM, YTO, KaK U B IPYTUX COLUATbHBIX
KOHTeKcTaX, B Ka3axcrane, MoHATHE pOUTENbCKAs BOBIEUEHHOCTD SIBJISIETCSI COCTABHBIM U
OTpakaeT IIeCTh OCHOBHBIX HalpaBJieHH pa3padoTanHbix Epstein (1995). Kpome Toro,
ObUIH BBISIBIIEHBI (DAKTOPBI, BIUAIOIINE HA CTEIIEHb IPOSBICHUS BOBICUEHHOCTH B
Kazaxcranckom koHtekcre. Cpean HUX 1011 pebeHKa, KJlacc 00y4YeHUsl, sI3bIK 00yUEeHUS U
pabounii rpaduk Marepeit. BausiHue poIuTebCKON BOBICYCHHOCTH HA aKaIEeMHUUECKYHO
yCIeBaeMOCTh peOCHKa B HaUaJIbHOM 1IKO0JIe 0OHAPYKEHO He ObUT0. B 3akimodyenun,
paccMaTpuBarOTCA HEAOCTAaTKU JAHHOTO UCCIIEOBAHUS, BOZMOXKHBIE ITYTH MPAKTUYECKOTO
MIPUMEHEHHUSI [TOJIyUE€HHBIX JaHHbIX, a TaK )K€ MpearaloTcs HalpaBJIeHus AJis JalbHENIIEero
M3Y4YE€HHUSI POJIUTENIHCKON BOBICUEHHOCTH B TIOCEAYIOUINX HAyYHBIX paboTax.

OcHognbie mepmunbl: POAUTENHCKAs BOBJICUEHHOCTb, aKaJJleMUUecKasi yCIIeBaeMOCTb,

teopus Epstein (1995), onpenenstomnue gakropsl, Kazaxcrad, HauanbHas IIKOJIA.
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1. Introduction

1.1. Introduction

This chapter provides research background information on parental involvement to
highlight the rationale for the current research. The purpose of the study and the research
questions are specified and followed by the speculation on the significance of the study and its
primary and contingent beneficiaries. Chapter 1 concludes with a brief outline of the thesis
structure that maps the content of subsequent chapters.
1.2. Research background

Parents take the central part in all spheres of their children’s lives, including education.
Historically, parents were the ones who educated their offspring or chose the governors for
them. In the beginning of 20th century, with the expansion of formal education, however,
schools became the primary places to cultivate knowledge and develop skills (Scully,
Barbour, & Roberts-King, 2015). Since then, family-school collaboration underwent dramatic
changes (Epstein & Sanders, 2002). Initially, there was a clear cut between the roles families
and school performed: schools aimed at developing basic literacy, calculation, and sciences,
whereas parents taught their children culture, moral and religion (Hill & Taylor, 2004).
Today’s curriculum has further expanded to incorporate many aspects which were
traditionally considered as a family responsibility to foster, leaving the majority of parents
uninvolved (Scully et al., 2015). Hill and Taylor (2004) point out that the parent-school
relationship became sequential, meaning that families are expected to prepare their children
for school so that teachers could take over with little family participation hereafter. Epstein
(1995) claims that “there are still educators who say, ‘If the family would just do its job, we
could do our job.” And there are still families who say, ‘I raised this child; now it is your job
to educate her’” (p.702).

Abovementioned attitudes contradict the underlying principles of Bronfenbrenner’s
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ecological theory (1979), which states that an individual is an integral part of separate
ecosystems interconnected and interrelated with one another. Based on this premise, Epstein
(1995) argues for the theory of “overlapping spheres of influence” (p.702). She reasons that
when parents, schools and communities share the same vision and pursue common goals,
children feel cared for and are more prone to do their best and succeed (Epstein, 1995). The
research in the field has led to a growing consensus among various stakeholders that close
collaboration among schools, families, and communities has a significant impact on students’
learning (for reviews see Castro et al., 2015; Fan & Chen, 2001; Wilder, 2013). Parents,
therefore, should not be excluded from education, but rather encouraged to become and stay
involved.

Five decades of research demonstrate a rather consistent positive relationship between
parental involvement and students’ school performance irrespective of the varieties in
education systems and family demographics (and the dynamics between them) measured in
different time and geographic locations (Carter, 2002). The focus of extant research studies is
relatively diverse and ranges from school dropout rate (Barnard, 2004; McNeal, 2001), school
attendance (Christenson & Christenson, 1998) and grade transition (Kreider, 2002; Meidel &
Reynolds, 2000) to students’ intrinsic motivation (Borgonovi &Montt, 2012; Sanders, 1998)
and their behavioral patterns (Hederson & Berla, 1994; McNeal, 2001). Alvarez-Valdivia et
al. (2012) went so far as to frame the phenomenon of parental involvement within the
Vygotsky's socio-cultural theory of child development. They argue that when parents are
engaged with their children’s school education, the transmission of the cultural values is
taking place (Alvarez-Valdivia et al., 2012). Chen (2008) further reasons that it is only natural
to expect that the exposure to “the quality support from significant others” will be beneficial
for students’ educational experiences (p.184). The positive impact of the parental involvement

interventions is reported to hold across diverse age groups (Jeynes, 2012), although it appears
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to be more pronounces at the elementary school level.

Most commonly, parental involvement is identified as a critical factor to accelerate
students’ academic achievements. A substantial body of research confirms the relationship
between parental involvement and academic achievement (Castro et al., 2015; Hill & Tyson,
2009; Jeynes, 2012); however, the results vary greatly from low-moderate positive to negative
and non-existent (Mattingly, Prislin, McKenzie, Rodriguez, & Kayzar, 2002; McNeal, 2001).
The consistent positive effects of parental involvement, according to Borgonovi and Montt
(2012), are most commonly noted in the US and the UK, where it has been most thoroughly
researched. Parental engagement has also been investigated in such varied cultural contexts as
Mexico, Korea, Egypt, Iceland, Greece, Hong Kong-China, Italy, New Zealand, Germany,
and the Netherlands. However, empirical research on parental involvement in Central Asia is
rather limited.

1.3. Context of the study

Kazakhstan is a unique representative of developing countries in Central Asia. Its
education had initially developed as a part of Soviet Union system. Since the country gained
its independence in 1991, some educational reforms have taken place, however Soviet legacy
is still present (Rouse, Yakavets, & Kulakhmetova, 2014).

The majority of secondary educational institutions (n = 7160) are accountable to the
local executive authorities (Information-analytic centre (IAC), 2016a). They are represented
by state and private schools, gymnasiums, lyceums and correctional schools. By the language
of instruction, institutions are divided into Kazakh (n = 3777), Russian (n = 1262) or mixed (n
= 2088), where education is provided in either Kazakh or Russian (IAC, 2016b). No more
than 50 schools teach in minority languages, such as Uyghur, Tajiki, Uzbek, Chechen, Azeri,
Kurdish, Dungan, Polish and Turkish (IAC, 2015). Approximately 31 percent of schools have

students in one shift, whereas 68 percent of secondary schools work in two shifts (IAC,
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2016b). Grade distribution among shifts is decided at the school level and therefore
inconsistent. There are also schools which practice a three-shift system (1.2%), but they are
mainly situated in the Southern parts of the country (IAC, 2016b).

According to IAC (2015), a similar proportion of children attends urban and rural
schools. In 2014, for example, there were 51.2 percent of learners in cities and towns
compared to 48.7 percent of students in villages (IAC, 2015). Despite such population
distribution, the number of schools located in rural areas is more than three times higher than
the number of urban schools (IAC, 2015).

The Constitution of the Republic of Kazakhstan (1995) guarantees every citizen a free
secondary education, whereas the Law on Education of the Republic of Kazakhstan (2007)
further specifies that free pre-school, primary, general secondary and basic vocational
education is to be provided to all children in Kazakhstan. Such state policies lead to almost
universal school enrolment (97.7 percent), which is 17.8 percent higher than the average
world student coverage ratio (79.9 percent) (IAC, 2016a).

The elementary school represents the first stage of compulsory secondary education in
the Republic of Kazakhstan. Children enter the primary school at the age of seven and study
there for four years (from Grade 1 to Grade 4) (United Nations Educational, Scientific and
Cultural Organization (UNESCO), 2011). Although it is possible to start elementary school at
the age of five or six (IAC, 2016b), such occasions are not frequent (UNESCO, 2011). The
key objectives of the primary education, defined by UNESCO (2011), are “to teach children
to read and write, to develop basic skills in numeracy and simple arithmetical operations, and
to teach the elementary basis of social and natural disciplines” (p.11).

The data on parental involvement in Kazakhstan is quite limited, apart from the
Organization for Economic Co-operation and Development (OECD) report, which points out

at the above average level of parental involvement in the country (OECD, 2013). It is
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common for Kazakhstani parents to get engaged with education though Parents’ Committees
and Board of Trustees (Pons et al., 2015). Boards of Trustees as a mean to promote
collaboration between schools and parents were first initiated in 2007 (MES, 2007). They
were aimed to guide decision making, ensure public control over school activities and make
school management less centralized (IAC, 2014). Still, the role and function of these
organizations are unclear (Pons et al., 2015). No data is available which elaborates on the
extent participation in the Parents’ Committee or Board of Trustees allows getting involved
with school or taking part in the school-related decision making activities.
1.4. Research problem

OECD report on Parental Involvement in Selected Countries and Economies
participating in the Programme for International Student Assessment (PISA) states that
parental involvement might be successfully used as a mean to ease financial pressure on the
education budget through minimizing the number of students who fail to complete the annual
academic program and need additional subsidizing from the government to repeat the year
(Borgonovi & Montt, 2012). Parental involvement is also reported to increase the level of the
school completion rate, which is pivotal for children’s future economic success, especially for
those coming from low-income families (Barnard, 2004). Therefore, understanding of how
parental involvement and academic achievement are related together with the implementation
of policies which encourage parental involvement will assist policy-makers to address the
issue of grade repetition more cost-effectively and to ensure school success for all learners.

Furthermore, as it has been already mentioned above, just above 97 percent of school-
aged students were enrolled in Kazakhstani educational institutions (IAC, 2016a). However,
public satisfaction with the quality of education provided was found to be extremely low: only
56.1 percent of the population is satisfied with the education they receive (IAC, 2016a). Since

Driessen, Smit and Sleegers (2005) argue that parental involvement is commonly viewed as a
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strategy to advance the quality of education, by understanding the perception of parental
involvement within Kazakhstani community and creating more opportunities for parents to
participate, public attitude towards state education might be altered.

Thus, parental involvement is beneficial to practically every group of stakeholders
involved in education. Sung (2010), however, claims that effectiveness of parental
involvement interventions is closely related to the cultural context it is taking place. A
considerable number of countries and policies worldwide have acknowledged the value of
parental involvement and committed to launching intervention programs (Domina, 2005),
whereas engaging parents in education is still an unexplored terrain in Kazakhstani context.
Hence, it is yet to be found out what the parental involvement beliefs and practices in
Kazakhstan are, which factors affect parents’ choice to become involved in their child’s
schooling and what the relationships between parental involvement and academic
achievement are.

1.5. Aim of the study and the research questions

Taking into consideration the gaps in the existing research described above, the central
goal of the current study is to explore the nature of parental involvement and its influence on
students’ academic achievement in Kazakhstan. More specifically, the study aims to
investigate how the concept of parental involvement is understood and practiced in
Kazakhstani context as well as to determine the factors which affect the degree of parental
engagement.

The aim of the study leads to the following research questions:

1. How is the concept of parental involvement understood by Kazakhstani parents in

elementary school?

2. Which types of parental involvement are typically practiced in elementary schools

in Kazakhstan?
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3. What are the factors which affect the degree of parental involvement in these
settings?

4. What is the relationship between parental involvement and students' academic
achievement in elementary school in Kazakhstan?

This paper uses a non-experimental, exploratory survey research design. The beliefs
and practices of the parental involvement are investigated by utilizing Epstein’s (1995)
typology and are measured by six-point Level of Agreement and Frequency Likert-scales;
whereas parents’ rating of their child’s general and subject-specific academic performance is
taken as a measure of academic achievement.

1.6. Significance of the study

It is expected that the research results will yield the insights of the parental
involvement phenomenon in Kazakhstan, the ways it is practiced and the factors which
determine the degree of parents’ engagement. In a broader context, attracting the attention to
the notion of parental involvement will benefit students, parents, teachers, school
administration, policymakers and the society in general.

The hope is that the finding of the research will be considered by the ministry of
education to develop policies and initiatives to promote parental involvement. It is a
worldwide trend to encourage parental involvement programs at the governmental level. For
instance, in the 1990s the United States chose parental involvement to be one of the six areas
that need to be reformed (Borgonovi & Montt, 2012). Similarly, in 2011, the Chilean
Education Minister initiated the contract of honor to be signed by state, schools and parents,
which obliged the latter to participate in the number of activities to popularise parental
involvement (Eurydice, 2005). In Kazakhstan, parental involvement is highly encouraged at
the pre-school level within the Strategic Plan of the Ministry of Education and Science of the

Republic of Kazakhstan for 2014-2018 years (MES, 2014). One might assume that similar
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innovations will be introduced at other educational levels. Hence, the study is rather topical in
the Kazakhstani context and might assist governmental agencies in the development of such
policies and their effective implementation.

The results of the study might be used at the school level to provide school
administrators and classroom teachers with the scientific evidence on how parental
involvement is understood and practiced by the parents. It will also permit the school
leadership to identify the groups of parents who are less inclined to become involved in their
children’s education as well as to come up with a course of action to support the
disadvantaged contingent. Not only will it enable every student to succeed, but also boost
school academic performance. Bronfenbrenner’s (1979) ecological theory laid the firm
theoretical basis for justifying the necessity of school and parents to work together.
Consequently, several studies have documented that students achieve the highest when
families, school and communities share the common goal emphasizing motivation and
learning (Christenson & Christenson, 1998; Epstein & Sanders, 2002; Kellaghan, Sloan,
Alvarez, & Bloom, 1993).

The study might be used by parents to develop a better understanding of the
multidimensional nature of the parental involvement. Hill and Taylor (2004) also suggest that
involving parents in their child’s schooling allow them to address the needs of a child better as
well as to become more active participants in the educational process, thus increasing parents’
social capital. Furthermore, active parental involvement was found to enhance parents’
appreciation for education and learning, boost respect for teachers and revive their interest in
self-education (Hara & Burke, 1998).

Although there are no direct benefits for the children, there is a possibility of long-
term indirect ones. If schools, parents and state agencies choose to use the findings of this

study to reconsider their beliefs of the parental involvement and facilitate parental
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involvement practices, it might assist children’s cognitive and emotional development as well
as maximize their success as learners.

Finally, the results of this research study may be presented at scientific or professional
meetings or published in scientific journals, thus extending previous research by contributing
new insights to the literature.

1.7. The outline of the study

The thesis is organized into six chapters. Chapter 1 provides the research background
information as well as justifies the significance of the research. The purpose and research
questions that guide the current study are outlined. Chapter 2, defining parental involvement
and academic achievement, explores what is known to date about the relationship between the
two. It reviews Epstein’s (1995) typology of parental involvement, which is widely used in
the literature to conceptualize the parental involvement phenomenon. Apart from that, it
summarises the existing research and discusses the factors which determine parental
involvement beliefs and practices parents tend to exhibit. In Chapter 3 research methodology,
research design and research methods are outlined. This chapter introduces research
participants and research sites together with sampling techniques and ethical considerations.
Data collection instruments and analysis approach are explained and validated. The results of
the analyses are executed in Chapter 4 and exhaustively discussed in Chapter 5. Chapter 6
concludes with the summary of the main findings, study limitations, and research
implications. Finally, the connection is drawn to the research purpose and research questions

framed in Chapter 1.
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2. Literature Review
2.1. Introduction

The current chapter presents a comprehensive literature review on parental
involvement and academic achievement. It starts with a discussion of the definition of
parental involvement utilized to date, and then introduces the theoretical framework, which
guides the study. Next, the factors which were found to affect parental involvement beliefs
and practices are scrutinized, followed by the critical analysis of the relationship between
parental involvement and academic achievement.

2.2. The concept of parental involvement

The discussion of the nature of parental involvement in the subsections below starts
with an analysis of the array of parental involvement definitions utilized in the accumulated
literature. Then it moves into describing the Epstein’s (1995) framework, which is commonly
used to conceptualize parental involvement. In the final subsection, the author’s decision to
investigate parental involvement at the elementary school level is justified.

2.2.1. Definition of parental involvement

Although the term “parental involvement” appears to be self-explanatory, it is, in fact,
like many other abstract concepts, rather vague and open to interpretation (Fan & Chen, 2001;
Fisher, 2016). Since its establishment “as a special title in the Psychological Abstracts” in
1982 (Georgiou, 2007, p. 59), no universally accepted operational definition has been
produced, which has resulted in a variety of conceptualizations across studies.

The analysis of the literature on parental involvement in this study yielded several
distinct approaches to define the term. Some academics seem to conceptualize parental
involvement as a one-dimensional construct. They tend to adopt broad generic definitions
such as the one proposed by Larocque, Kleiman and Darling (2011), who viewed parental

involvement as “the parents’ or caregivers’ investment in the education of their children” (p.
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116). Similarly, Grolnick and Slowiaczek (1994) defined parental involvement as “the
dedication of resources by the parent to the child within a given domain” (p. 238), whereas
under the definition offered by Castro et al. (2015), parental involvement is characterized as
the “active participation of parents in all aspects of their children’s social, emotional and
academic development” (p. 34). Such definitions, however, are rather broad and do not
capture the range of practices parental involvement is often associated with.

In contrast, there are studies which focus on specific forms of involvement the parents
exhibit (Kohl, Lengua, & McMahon, 2000). They relate parental involvement to parents
undertaking more active participation in such activities as supervising homework (Sui-Chu &
Willms, 1996), discussing school matters at home (Christenson, Rounds, & Gorney, 1992),
attending parents’ meetings (Deslandes, Royer, Turcotte, & Bertrand, 1997; Epstein, 1991),
setting parent-initiated rules at home (Keith et al., 1993), participating in activities organized
by school (Zellman & Waterman, 1998), and volunteering in the classroom (Okpala, Okpala,
& Smith, 2001), to name but a few. Research also suggests that children, parents and teachers
have their unique perceptions of parental involvement (Hill et al., 2004). These various
positions also add to the multitude of activities which are considered to illustrate the behavior
of an involved parent.

There are two distinct patterns which emerge from the variety of definitions listed
above. Firstly, the myriad of ways in which parental involvement can be displayed suggests
the multidimensional nature of the phenomenon. Hence, in more recent studies, parental
involvement tends to be viewed as such (Balli, 1996; Brown, 1994; Singh et al., 1995; Wang
& Sheikh-Khalil, 2014). Secondly, parental involvement can also be distinguished depending
on the location where it takes place: in school or at home. Thus, it is rather common in the
scientific literature to employ such classification when the concept of parental involvement is

investigated.
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Another distinct issue is concerned with the wording of the term itself. Initially, when
researchers talked about parents’ involvement, they meant child’s biological parents. Together
with studies on global parental involvement, some papers distinguished maternal and paternal
engagement (Brown, McBride, Bost, & Shin, 2011). Later, the concept of parental
involvement was broadened to include the child’s caregivers, as in the definition given by
Larocque et al. (2011) and cited earlier. Kostelnik, Soderman and Whiren (2010) voice the
transition towards family engagement, which include any adult primarily responsible for
making decisions about a child’s well-being, such as partners of biological parents, step-
parents or grandparents. In a similar vein, Bredekam and Copple (as cited in Kostelnik et al.,
2010) define family engagement as “a continuous process that incorporates parents and other
extended family members in the total educational program, including planning,
implementation, and assessment” (p. 215). However, Chrispeels (1996) in the article Effective
schools and home-school-community partnership roles: a framework for parent involvement,
argues that parental involvement is a rather narrow term and proposes that it should be viewed
as a “home-school-community partnership” instead (p. 299). By her definition, home-school-
community partnership is “mutual collaboration, support, and participation of families,
community members and agencies, and school staff, at home, in the community, or at school,
in activities and efforts that directly and positively affect the success of children's learning and
development” (Chrispeels, 1996, p. 299).

Finally, it was also argued that the concept of parental involvement is represented by
an interplay between parents’ beliefs and practices about the phenomenon (Hoover-Dempsey
& Sandler, 1997). Beliefs can be defined as ““a set of conceptual representations which store
general knowledge of objects, people and events, and their characteristic relationships”
(Hermans, van Braak, & Van Keer, 2008, p. 128). Ajzen’s (1991) theory of planned behavior

states that one’s attitudes towards the phenomenon affect one’s intent to observe given
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behavior, meaning that the stronger one believes in something, the more likely they are to
practice related activities. Bandura (1997) further states that beliefs, among many other things,
influence one’s decisions and actions. In case of parental involvement, Hoover-Dempsey and
Sandler (1997) suggest that parental beliefs drive parents’ decision to get involved into
parental practices, a claim which goes in line with Ajzen’s (1991) and Bandura’s (1997)
theories and is based on the developmental psychology literature. Drummond and Stipek
(2004) points out that majority of the studies of the parental involvement beliefs has been
ethnographic with rather small number of participants involved. Thus, the field would benefit
from the studies which investigate parental involvement beliefs in greater depth.

The research on parental involvement, therefore, has produced a multitude of different
and diverse definitions of the construct. Although there is still no universal one, the majority
of academics agree that parental involvement is a multidimensional and multifaceted notion.
Thus, the current study treats the concept as such and defines parental involvement as
mothers’ and fathers’ beliefs about and practices of a variety of activities which comprise
parental involvement to ensure parents’ participation in the education of their offsprings. It
also aims to explore parents beliefs about and practices of parental involvement and
investigate the nature of the relationship between the two in the Kazakhstani context.

2.2.2. Epstein’s typology of parental involvement

Among the studies on parental involvement, the most widely cited framework which
immensely benefitted the development of the field is Epstein’s typology of parental
involvement (Fan, 2001; Hill & Tyson, 2009). Epstein (1995) argues that there are three
spheres, namely family, school, and community, which directly or indirectly influence a
child’s development and learning. She refers to the model as overlapping spheres of influence
between the school, family, and community (Figure 1). The model proposed recognizes that a

child is at the center of the family, school, and community focus as well as demonstrates
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shared responsibility for a child’s success in school (Epstein et al., 2002).

Figure 1. Overlapping spheres of influence theoretical model (Epstein et al., 2002).

7N

The interplay between the three spheres allows dividing parental engagement into six
cohesive units. They are Parenting (Type 1), Communicating (Type 2), Volunteering (Type
3), Learning at home (Type 4), Decision making (Type 5) and Collaborating with the
community (Type 6), which are pictured by Figure 2.

Type 1: Parenting activities are those that are concerned with basic family obligations,
such as health and safety (Epstein, 1995). This category also includes developing skills and
creating positive home conditions to support learning (Epstein, 1992). Some studies
regard home-rule setting, reading books to a child, cooking and eating together as indicators
of Type 1 Parenting activities (Catsambis & Garland, 1997; Desimone, 1999; Fan, 2001).

Type 2: Communicating refers to two-way communication regarding student progress
and school programs (Epstein, 1992). It is considered to be a primary school obligation and
includes parental meetings, notes sent home, phone calls from the school, etc. (Epstein, 1992).
One of the aims of communicating is to show a child that “teachers and parents are working

together to help students to succeed at school” (Epstein et al., 2002, p. 59).
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Figure 2. Epstein’s (1995) typology of parental involvement.

— Type 1: Parenting

— Type 2: Communicating

— Type 3: Parent Volunteering

— Type 4: Learning at home

Parental involvement

— Type 5: Decision Making

— Type 6: Collaboration

According to Epstein et al. (2002), Type 3: Volunteering implies devoting parents’
time to assist the school, teachers or children. Helping in the library, computer lab or canteen,
attending school events and student performances, keeping other parents informed or assisting
teachers in the classroom are some of the activities which exemplify volunteering (Epstein,
1992).

Georgiou (1997) describes Type 4: Learning at home as activities which “help parents
to help their children with school work, academic decisions, and other related activities” (p.
191). Such activities include but are not restricted to helping with homework, practicing
lesson during summer break, attending private classes and talent development activities
(Catsambis & Garland, 1997).

Type 5: Decision-making is mainly concerned with parents belonging to, participating
in or attending Parent-Teacher Associations (PTA) or Parent-Teacher Organizations (PTO)
meetings and other committees (Catsambis & Garland, 1997). It enables parents to voice their
opinions on school policies and development, while students in their turn “become aware that

families’ views are valued and represented in the school” (Herrell, 2011, p. 51).
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Finally, Type 6: Collaborating with the community aims to enhance students’ learning
opportunities through cooperation between schools, parents and community agencies
(Catsambis & Garland, 1997). Possible community agencies include libraries and museums,
zoos and botanical gardens, the firefighting and police services. One of the purposes of such
collaboration is to enrich and enhance curriculum as well as to broaden students’ experiences
(Epstein, 1992).

Epstein’s (1995) typology evolved from a substantial body of prior research (e.g.,
Epstein, 1991; Epstein, 1992; Epstein & Dauber, 1989; Epstein & Dauber, 1991) in order to
conceptualize the concept of parental involvement. It adequately reflects a multidimensional
nature of the phenomenon and allows for the grouping of the activities according to a range of
criteria. Not only does it cover where the activity takes place: at home (Type 1, Type 4), at
school (Type 2, Type 3, Type 5) or in the community (Type 6), but also separates the
obligations of families (Type 1, Type 3, Type 4) and schools (Type 2, Type 3, Type 6), as
well as distinguishes the activities by the degree of interaction: minimal interaction (Type 1,
Type 2), moderate interaction (Type 3, Type 4) or active interaction (Type 5, Type 6) (Epstein
& Lee, 1995; Georgiou, 1997). Figure 3 summarises abovementioned ideas about categorizing
different types of parental involvement with respect to the locations where the activities
happen, responsible entities, and the degree of interaction the activities require.

Epstein’s typology is one of the most comprehensive frameworks developed in the
field to date (Georgiou, 1997). However, it needs to be noted that it mainly concerns with
what teachers can do to promote parental involvement and does not imply any ranking of
activities (Fan, 2001; Georgiou, 1997).

Due to the lack of resources on parental involvement in Kazakhstan, it is hard to say

how it is understood and practiced in the country within the Epstein’s (1995) framework. The
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Figure 3. Categorising of the parental involvement types defined by Epstein (1995.)
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findings may be very different than anticipated. For example, outside Kazakhstan, when
Lopez, as cited by Carter (2002), researched four migrant families in the Texas Rio Grande
Valley, he observed that although family members considered themselves highly involved in
their children education, the activities they chose to employ did not ally with traditional forms
of parental involvement. Therefore, one of the goals the current research aims to accomplish

is to determine how parental involvement is perceived and practiced in Kazakhstani
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elementary schools through the prism of the framework developed by Joyce Epstein. Whether
each type of Epstein’s typology is present and equally practices in Kazakhstan is yet to be
found out.

2.2.3. Parental involvement in elementary school

Earlier studies on parental involvement reveal that as children grow older, parents
become less involved in their schooling (Lee, 1994). In other words, the degree of parental
involvement declines with a child progressing from elementary to secondary and high school.
Since a similar pattern has been observed in diverse cultural settings (Chen, 2005), the trend
appears to be universal.

Research in the field offers several reasons to justify such a tendency. Kuklinski and
Weinstein (2001) and McCall, Beach and Lau (2000) argue that parental involvement in
elementary school is provided as a response to children’s developmental needs. Students
themselves are more inclined to seek support from adults in general and their parents in
particular (Chen, 2008). As they age, however, children, more often than not, turn to their
peers for emotional support and counsel (Fuligni, Eccles, Barber, & Clements, 2001). Such a
shift partially explains the decrease of parental involvement that parents of adolescents
exhibit. It was noted that transition to secondary school coincides with the next developmental
stage when children start striving for independence and autonomy (Baumrind, 1991; Bumpus,
Crouter, & McHale, 2001). It leads parents to believe that their involvement has become less
important than it was in elementary school, which in turn decreases the amount of parental
involvement a child receives (Eccles & Harold, 1993). Eccles and Harold (1996) also suggest
that the decline of parental involvement in secondary school might be related to the fact that
parents might lack some advanced subject-specific academic knowledge and, therefore, feel
inadequate in assisting their children. At the same time, secondary schools in comparison with

elementary schools are less likely to promote parental involvement, Eccles and Harold (1996)
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report.

Primary education sets the tone for a child’s future successes and achievements in
school (Jimerson, Egeland, & Teo, 1999), and it is a stage of education, where parental
involvement is most encouraged and pronounced (Hill & Taylor, 2004). Hence, parental
involvement at elementary school level is to be researched in this study. The research is to
obtain data from the parents who have their children in Grade 1 and Grade 4 to allow
generating a more accurate representation of parental involvement beliefs and practices in
elementary school.

2.3. Predictors of parental involvement

To understand the nature of parental involvement, more importantly, perhaps, is to
account for the factors which affect parents’ beliefs about and practices of parental
involvement. The key challenge that schools face today is heterogeneity of the student body
(Lichter, 1996), which suggests similar diversity among the parental community. Parents
come from diverse ethnic, social and educational backgrounds and get involved with their
children’s education in different ways and to a different extent (Wang & Sheikh-Khalil,
2014). However, it was also suggested that the schools children attend have their impact on
the parental choice to get involved with their children’s education (Sui-Chu & Willms, 1996).
Therefore, this study is particularly interested in examining the influence parents’ life context
and school characteristics have on the degree of parental involvement the parents display.
2.3.1. Family demographics

Despite the inconclusive nature of the existing research results, family structure,
number of siblings and child’s gender constitute a combination of factors which seem to shape
parental involvement. A critical review of the research findings of the effect of these
characteristics on parental involvement beliefs and practices is presented below.

Child gender. When investigating parents’ involvement in the schooling of their
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children, Shumow and Miller (2001) conclud that the child’s gender does not affect the
parental involvement beliefs and practices parents utilize. Grolnick and Slowiaczek (1994)
report similar findings, demonstrating little if any correlation between student gender and
their family involvement for 11-14-year-old children.

Conversely, Sui-Chu and Willms (1996) highlight that there is an association between
child’s gender and parental involvement beliefs and practices. They agrue that parents tend to
talk more about school matters with girls than with boys (Sui-Chu & Willms, 1996), whereas
Guérin and Gouyon, as cited by Borgonovi and Montt (2012), report the reverse tendency.

It is evident that the research results reviewed above are not conclusive of the nature of
the relationship between parental involvement and child’s gender. One of the possible reason
to justify the diversion of the outcomes is that these studies were conducted at different
educational levels and in different cultural contexts. This research, therefore, aims to yield
some insights on whether child’s gender is a significant determinant of the parental
involvement beliefs and practices at the elementary school level (Grade 1, Grade 4) for
children aged 6 to 10 in the Kazakhstani social settings.

Family structure. Many studies have documented the differences in parental
involvement depending on the family structure the child is raised in. Balli, Demo and
Wedman (1998) confirm that children from two-parent families are more likely to get
assistance with their homework compared to their single-parent counterparts. Single-parents
are also found to participate less in volunteering opportunities the schools create (Epstein et
al., 2002) or provide less home supervision (Sui-Chu & Willms, 1996). As a result, children
from parent-absent families demonstrate lower results in standardized tests (Barajas, 2011).

Single-parent families appear to be a growing reality of the modern world (Borgonovi
& Montt, 2012). Based on PISA statistics, in 2009, over 20 percent of the students reported

living in the one-parent households in such countries as the United States, Finland, the United
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Kingdom, Russian Federation, Kyrgyzstan and Kazakhstan, to name but a few (OECD, 2010).
Thus, there is a call to investigate the beliefs and practices of parents from the two-parent and
single-parent households to get a holistic representation of the parental involvement
phenomenon in Kazakhstan.

Siblings in the family. The influence of the number of siblings on the amount of
parental involvement has not been extensively explored. The exception is a study conducted
by Sui-Chu and Willms (1996), who analyzed this particular set up and found that a presence
of siblings in the family negatively affected home discussion, home supervision, school
communication and school participation. Interestingly, according to their findings, home
discussion and thus parental involvement decreased for nearly four percentage of a standard
deviation with each additional sibling (Sui-Chu & Willms, 1996). Stevenson and Baker
(1987) also reported a negative effect relating to the number of siblings under 18 on parental
involvement (r = -.14, p = .03); however, the effect of this variable to predict involvement was
later found to be of little significance. Driessen (2003) further speculated that it was highly
likely that families with only one child might “have more time for him/her, be more motivated
to interact with the child” (p. 326).

Balli, Demo and Wedman (1998), however, stated that there were no statistically
significant differences in the parental involvement beliefs and practices regarding family size.
Therefore, this study is to investigate if the presence of siblings in a family determines the
nature of parental involvement.

2.3.2. Family socioeconomic status

Social background and family level of income are considered to be other predictors of
parental involvement (Brody, 1995; Borgonovi &Montt, 2012; Balli, 1996; Bracey, 1996;
Desimone, 1999). In particular, family income, parents’ education level, employment status

and parents’ occupation are often reported to determine the extent to which parents get
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involved. Most studies view income, occupation and parents’ educational level as a composite
of the family socio-economic variable; however, there is growing recognition that the effect of
these factors on parental involvement needs to be investigated separately (Greenberg et al.,
1999).

Family income. Hill and Taylor (2004) noted that some studies suggested that parents
in less well-off families were more likely to be less involved in the education of their children.
Heymann (2000) argues that the barriers they face are financial and non-financial in nature.
Lack of resources, insufficient social support and the psychological stress are among the
reasons which determine the degree of parental involvement listed by Reynolds (1991). Hill
and Taylor (2004), in turn, add rigid employment schedules, transportation problems, and
stress from living in the impoverished areas as restraints of parental involvement in low-
income families.

One might assume that since families with higher income can afford to allocate more
resources to their children’s education, students from economically advantaged background
would tend to get more benefits from their parents’ involvement and, therefore, perform better
at school (Borgonovi & Montt, 2012; Lareau, 1996). However, in American schools, this
pattern is not present and, as Lee and Bowen (2006) report, parents from different background
demonstrate similar levels of parental involvement. Sui-Chu and Willms (1996) did not
confirm the hypothesis that parents with a larger income displayed more involvement in their
children’s schooling than their less well-off counterparts, either. Similarly, Eccles and Harold
(1996) did not observe any relationship between mothers’ parental involvement and low-
family income. Therefore, it is of particular interest for this research to explore the nature of
the relationship between family income and parental involvement in Kazakhstani context.

Level of education. Similarly, no consensus has been reached when the effect of

parents’ level of education was investigated. Although Balli, Demo and Wedman (1998)
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argue that parental involvement is equally present whether a parent has a university degree or
not, majority of the studies and policies underscore the fact that parents’ level of education
positively affects parental involvement (Hill & Taylor, 2004; Lee & Bowen, 2006; Shumow
& Miller, 2001). Mirazchiyski and Klemencic (2014), for example, stated that schools with a
high level of parental involvement were found to have more parents with a higher level of
education within their parental community. Besides, as Davis-Kean (2005) suggests, the
education the parents received not only frames the way parents organize their home
environment, but also enhance the value they attach to academic achievement and education
in general.

Conversely, since parents from low-income families tend to have fewer years of
formal education (Lareau, 1996), it suggests that this category of parents may feel ill-equipped
or possess fewer skills to assist their children’s needs. Therefore, according to Lareau (1996),
parents in economically disadvantaged families may have a lower level of self-efficacy and
self-esteem regarding their involvement in education. In any case, parents’ level of education
is a variable which mediates parental engagement and, therefore, is to be included in the
current analysis.

Employment. A substantial body of research in the field of parental involvement
considers parents’ employment status as well as their working schedule to be important
predictors of family engagement (Brown et al., 2011; Crouter, 2006). It is often reported that
those families, who work long hours or follow unpredictable schedules, tend to display home-
and school-based involvement at a lower scale (e.g., Heymann, 2000). In particular, employed
mothers are less prone to get involved in their children’s schooling, Muller (1995) highlights.
She further states that mothers’ who are not in the labor force are 11 percent more likely to
participate in volunteering than those who work full-time. As Hawkins, Amato and King

(2006) put it, “society provides disparate opportunities in employment ... that tend to pull men
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and women in different directions with respect to parenting” (p. 126).

In general, the studies on parents’ employment and parents’ working schedule in
relation to parental involvement are rather limited as the two are more commonly used as a
composite of the socioeconomic variable (Kohl et al., 2000). Therefore, by analyzing these
concepts as independent constructs, this paper sets out to produce new insights into the nature
of parental involvement and to add to the existing body of research. Moreover, although
existing literature was largely concerned with the effect of the maternal employment on
parental involvement imperative, this study is to scrutinize the relationship between both
mothers’ and fathers’ employment schedule on their parental involvement beliefs and
practices.

2.3.3. School characteristics

The most widely studied school characteristic regarding parental involvement beliefs
and practices is school location. It comes as no surprise that schools in low-income
communities are less prone to encourage parental school involvement (Hill & Taylor, 2004),
whereas advantaged schools, Borgonovi and Montt (2012) report, make more effort to get
their parents involved. Sui-Chu and Willms (1996) also observed that schools located in in the
SES-advantaged areas experience a high degree of parental involvement irrespective of the
family demographics and socioeconomic characteristics. Conversely, it is also evident from
the data analyzed by Borgonovi and Montt (2012) that the majority of parents are less likely
to participate in volunteering or have meetings with the teaching staff if their child is enrolled
in a socio-economically advantaged school. Thus, it can be concluded that the results are not
consistent and might vary depending on the cultural context.

According to Feuerstein (2000), the effect school characteristics have on parental
involvement would benefit from further research. Therefore, this paper is to report on a study

of the school component as a variable which determines the nature of the parental
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involvement. School characteristics the study will investigate is to include school location
(SES-advantaged areas/SES-disadvantaged areas), child’s school grade (which is discussed in
the subsection 2.2.3.) and school language of instruction (Kazakh, Russian), which is a rather
unique characteristic of Kazakhstani schools due to dual language policy in the country.

2.4. The concept of academic achievement

The subsections below present an overview of the notion of the academic achievement
accumulated in the literature to date. To begin with, a definition and measures of academic
achievement are introduced, followed by the description of the nature of the relationship
between parental involvement and academic achievement. Next, the relationship between
different types of parental involvement and academic achievement are scrutinized. Finally, the
subsection ends with an analysis of how the relationships between the two variables change
depending on the different measures of academic achievement used and who rated parental
involvement participation.

2.4.1. Definition and measures of academic achievement

Academic achievement is one of the most widely used constructs studied in relation to
parental involvement. It is often viewed as a constituent of broader terms - “student success”
or “student academic success”- which are often used interchangeably (York, Gibson, &
Rankin, 2015).

Student success is a multidimensional term, which incorporates various student
outcomes ranging from GPA and self-efficacy to cognitive and non-cognitive development.
Kuh, Kinzie, Buckley, Bridges and Hayek (2006) defined student success as “academic
achievement, engagement in educationally purposeful activities, satisfaction, acquisition of
desired knowledge, skills and competencies, persistence, attainment of educational outcomes,
and post-college performance” (p. 5), whereas York et al. (2015) formulated their definition

of student success as a composite of “academic achievement, attainment of learning
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objectives, acquisition of desired skills and competencies, satisfaction, persistence, and post-
college performance” (p. 5).

Although these definitions were developed with higher education in mind, they
illustrate that academic achievement is an integral part of academic success. The point is also
strengthened by a plethora of studies published on the topic (e.g., Choi, 2005; Gore, 2006,
Tracey, Allen, & Robbins, 2012).

The critical literature review enabled York et al. (2015) to conclude that academic
achievement together with the acquisition of skills and competencies, and accomplishment of
learning objectives were among most often measured constituents of student success. They
conceptualized academic achievement as “students’ ability to meet performance criteria”
(York et al., 2015, p. 6), along with Chen (2005), who in her study defined academic
achievement as students’ performance in school.

Despite seeming agreement on the term’s definition, research in the field employed
diverse ways of measuring academic achievement. They can be broadly divided either as
standardized (global or general) measures or as non-standardized (subject-specific) ones
(Castro et al., 2015; Fan & Chen, 2001; Jeynes, 2007, 2012). Global measures are usually
referred to the student’s grade point average (GPA), school grades or post-secondary
attainment, whereas non-standardised measures focus on a particular area of knowledge and
are concerned with student’s performance in standardized test scores in specific school
subjects (Fan, 2001).

Across empirical-based literature, the most frequently utilized measurements of
academic achievement are GPA and grades; as, for example, among the studies reviewed by
York et al. (2015), 54.8 percent turned to students’ GPA in their attempts to measure
academic achievement, with only 12.9 percent of those who committed to using grades as an

indicator of achievement. Availability, accessibility, and readiness of GPA data explain its
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widespread usage from York et al.’s point of view.

Consistent with the literature this study views academic achievement as a
multidimensional construct. The measures of academic achievement utilized in this research
are discussed in the subsection below.

2.4.2. Relationship between parental involvement and academic achievement

Parental involvement is widely seen as an instrument for elevating the level of
children academic competence. Hill et al. (2004) conceptualize parental involvement as
“parents’ interactions with schools and with their children to promote academic success” (p.
1491), proposing that enhancing students’ academic performance lies at the heart of parental
engagement. Although a substantial body of research advocates this idea (Epstein, 1991;
Eccles & Harold, 1993; Fan & Chen, 2001; Hara & Burke, 1998; Hill & Craft, 2003; Marcon,
1999; Zellman & Watermann, 1998), the empirical data is not consistent (Gonida & Cortina,
2014; Hill & Tyson, 2009; Pomerantz, Moorman, & Litwack, 2007). In general, this
relationship seems to depend on the way parental involvement is defined, how academic
achievement is measured and who reports on parental involvement practices. Therefore, this
section not only critically analyses the literature on the relationship between parental
involvement and academic achievement but also scrutinizes the relationship between the
concepts with regards to parental involvement definition used, which measure of parental
involvement was exploited and who rated parental involvement.

Extant studies report the correlation between parental involvement and academic
achievement to be positive, negative or non-existent. A substantial grouping of studies reports
consistent positive associations between parental involvement and student academic
outcomes. The correlation coefficient in the papers reviewed by Christenson and Christenson
(1998), for example, ranged from ““strong” to “low”, with the majority of studies reporting

“low-moderate” or “moderate” correlation between the two investigated concepts. Similar
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results came out of the meta-analysis of 31 quantitative studies run by Fan and Chen (2001).
They revealed that although the magnitude of the investigated relationships varied
considerably among individual studies, the average correlation coefficient between parental
involvement and academic achievement was about .25 (medium effect size under Cohen’s
(1988) guidelines). Thus, Fan and Chen (2001) argue that “parental involvement indeed has a
positive influence on students’ academic achievement” and that measured correlation
coefficient “certainly should not be regarded as trivial” (p. 13). Jeynes (2012), in his turn,
when attempting to investigate the impact of parental involvement programs on students’
performance from pre-kindergarten to grade 12, observed “a statistically significant outcome
of .30 of a standard deviation” (p. 719). Therefore, it stands to reason that reaching out to
parents is beneficial for students.

Conversely, a bulk of research studies found a relationship between parental
involvement and academic achievement to be negative. Domina (2005), in particular, was
highly sceptical about “the faith that the public invested in [parental involvement]” (p. 234),
reasoning that “Catsambis (1998), Desimone (2001), Fan (2001), Muller (1993), and Sui-Chu
and Willms (1996) all reported a significant, negative association between parents’
educational contacts with schools and children’s educational outcomes” (p. 235). The
prevailing number of studies explain the negative association between the variables by the fact
that it is the students’ problematic behavior and low-academic achievement which prompts
parents to display a higher degree of parental involvement (e.g., McNeal, 2001). Catsambis
(1998), therefore, urges that further research has included more behavioral indicators in their
analyses.

There are also studies which claim that parental involvement interventions do not
affect students’ academic performance. One of them is a study done by in Balli et al.’s (1998),

which reports that students’ achievement in mathematics was not associated with the amount
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of parental support they received. Futhermore, although Jeynes (2012) questions the statistical
rigor of the meta-synthesis done by Mattingly et al. (2002), this is yet another study which
failed to find any evidence to confirm that parental interventions promote students’ learning.
Similarly, Alvarez-Valdivia et al. (2012), who investigated whether parental involvement
predicted changes in academic achievement trajectory as students moved from Year 1 to Year
2, conclude that “effects of parental involvement ... were not strong enough to cause changes
in ratings of student adjustment and achievement” (p. 313-314).

Such paradoxical results across studies might be partially explained by the compound
nature of the two phenomena. Since students’ academic achievement and parental
involvement are both multifaceted constructs, not only did it lead the researchers to apply
diverse definitions of parental involvement (subsection 2.2.1.) and different measures of
academic achievement (subsection 2.4.1.), but also permitted referring to various raters and
informants (subsection 2.4.5.) to report on them (Castro et al., 2015). With these facts
considered, it is not surprising that the research, which attempted to describe the relationships
between academic achievement and parental involvement, is inconclusive to date.

2.4.3. Types of parental involvement and academic achievement

The lack of consensus regarding parental involvement, which contributes to the
inconsistent results, begins with the vagueness of its definition (Englund, Luckner, Whaley, &
Egeland, 2004). Although it is easy to assume that the greater amount of parental involvement
inevitably leads to better academic outcomes, one has to understand that parental involvement
might be provided in various ways, which might have an extensive, moderate or limited effect
on students’ academic achievements (Fan & Chen, 2001; McNeal, 2001).

According to Domina (2005), “a review of multivariate studies of the effectiveness of
parental involvement yielded no single parental-involvement activity that was consistently

linked to favorable children’s outcomes” (p. 234). The home-based involvement (Type 1,
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Type 4) might be taken as an example. Having investigated almost 25,000 middle school
graders, Sui-Chu and Willms (1996) found that talking about school-related matters at home
(Type 1) and assisting with the development of a study plan (Type 4) had a significant
positive effect on children’s academic performance. Domina (2005), however, points out that
while some studies claim that home educational supervision from parents have a positive
effect on students’ academic outcomes (e.g., Catsambis,1998), others describe the effect as
negative (e.g. Desimone, 1999), while there are also studies which report that the relationship
between the variables bear no statistical significance (e.g., Fan, 2001; McNeal, 2001).

The same can be said about school-based involvement. Chowa, Masa and Tucker
(2013) found out that there was a statistically significant negative relationship between in-
school involvement (Type 2) and students’ academic performance (p < .05). Conversely,
Henderson and Mapp (2002) in their review of 51 studies found a few cases when parents’
school visits (Type 2) were negatively related to students’ outcomes.

It is critical, therefore, to identify and distinguish diverse forms of parents’
involvement when the relationships between parental involvement and academic achievement
are to be studied. Fan and Chen (2001) supports this view by urging the researchers not to
sum up measures of parental involvement into a general composite. Hence, to be consistent
with the literature and to take into account the multidimensionality of parental involvement,
this study obtains separate measures of the six types of parental involvement defined by
Epstein (1995) and runs separate statistical analyses to measure their independent influence on
student academic achievement.

2.4.4. Parental involvement and different measures of academic achievement

Alongside many other studies, Miedel and Reynolds (1999) note that “parental

involvement can be a protective factor in counteracting risk conditions that may lead to school

underachievement” (p. 399). Based on the meta-analysis of 52 studies, for instance, Jeynes
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(2007) concluded that students who are exposed to a higher degree of parental involvement
were found to perform better on standardized tests and, as a result, had higher grades.
However, the way in which academic achievement is measured may also affect the nature of
the relationship between the two constructs.

Castro et al. (2015) report that the mean effect size (0.146) was higher when the
standard measures of academic achievement were applied, while the mean effect of non-
standardised measures was only 0.091. Across the studies which used standardised measures,
Fan and Chen (2001) established the following pattern: when general or combined measures
of academic achievement were used, the correlation coefficient between parental involvement
and academic achievement was rather high (r=.33), but in the studies which focused on
subject-specific measures of academic achievement, the correlation coefficient was only at
about r=.18.

To find out if the same pattern would be present in the Kazakhstani context, the
current research aims utilize two different measures of academic achievement. In particular, it
is to collect the data on global academic achievement as well as separately measure students’
achievement in mathematics and reading (core subjects in elementary school). It will allow
comparing the relationship between parental involvement beliefs and practices and global and
subject-specific measures of academic achievement.

2.4.5. Raters of parental involvement

The issue of the data source to use when parental involvement is assessed is a subject
of ongoing debate in parental involvement research, which adds to the inconsistencies in the
produced findings (Catsambis, 1998). Students, parents, and teachers, who either receive,
provide, or invite parental involvement, are often surveyed in an attempt to capture the
insights of the phenomenon. Research suggests that not only does their understanding of

parental involvement differ (Hill & Taylor, 2004), but also does the connotation parents,
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teachers, and children insert into the term (Reynolds, 1992). Children may consider the
display of parental involvement as something negative, which can explain “low
correspondence between measures of [parental involvement] by source of report”, in
Reynolds’(1992) point of view (p. 441). Other studies, however, found that there is a positive
but moderate correlation between students’, teachers’ and parents’ reports (Paulson & Sputa,
1996). Hill and Taylor (2004) and Reynolds (1992), however, argue that although the
perspectives of parental involvement from different data sources are not highly related to one
another, each of them has a pronounced effect on students’ academic achievement.
Furthermore, these findings lead Hill et al. (2004) to conclude that each group of respondents
provides unique perspectives of parental involvement, which are equally valuable.

Still, there is no agreement on whose rating yields more reliable data. Some
academics, such as Paulson (1994), favor students’ reporting, whereas others are more
inclined to rely on the data from teachers and parents (Barnard, 2004). Keith (1991), who
supports student ratings, argues that it is not the parents’ activities that affect the achievement,
but rather the students’ perception of those. However, when considering children’s age, Chen
(2005) advises refraining from student reporting in elementary school, since the concept of
self-reporting is not adequately developed yet. As far as teachers’ reporting is concerned,
Epstein and Dauber (1991) caution that teachers may be biased in their assessment of parental
involvement, especially when they report on the disadvantaged groups of parents.

Hence, in the attempt to get more reliable data, this paper chose to investigate parents’
beliefs about parental involvement. Another aim the study is to persue will be deepen the
existing knowledge about the activities which represent parental involvement for the parents
themselves.

2.5. Conclusion

To answer the research questions and to be consistent with the literature, this study
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treats parental involvement and students’ academic achievement as multidimensional
constructs. Epstein’s (1995) typology is to be used to investigate the concept of parental
involvement the Kazakhstani context. Furthermore, the interplay between parental
involvement beliefs and practices is to be explored. As the existent research claim that
parental involvement is higher at the earlier stages of formal education, the present study
scruninizes parental involvement at the elementary school level with Grade 1 and Grade 4
population.

The factors which determine parents’ beliefs and practices about parental involvement
is to be studied within three major categories. They are family characteristics, family
socioeconomic status and school characteristics. Child gender, family structure and siblings in
the family are to be investigated under a family demographic group of factors. The effect of
family socioeconomic status on parental involvement is to be studied though family income,
parents’ level of education and parents’ employment schedule. As for school characteristics,
they are to be represented by school location (SES-advanced area/SES-disadvantaged area),
child’s school grade (Grade 1/Grade 4) and school language of instruction (Kazakh/Russian).

When the relationship between six types of parental involvement and academic
achievement are to be scrutinized, the research will utilize both general and subject-specific
(math/reading) academic achievement to allow the comparison between the two
measurements. Parents’ reports on their beliefs and practices of parental involvement as well
as their children’s academic achievement are to be exploited.

The following chapter will elaborate on the methodological research design and
research instrument as well as on the data collecting and data analyses procedures, which were
selected to allow answering research questions, set for this study. The research sample and the

research sites will also be discussed.
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3. Methodology
3.1. Introduction

This section presents and justifies the methodology that was selected and implemented
in this study to explore the nature of parental involvement beliefs and practices in the
Kazakhstani context, to research the factors which mediate parental involvement as well as to
investigate the relationship between parental involvement and students’ academic
achievement. It elaborates on the research participants as well as introduces research sites. It
also provides a detailed description of the research instrument used, the data collecting
procedures, and data analyses employed. Particular attention is drawn to the methodological
limitations of the research and ethical considerations involved.

3.2. Research design

The nature of the research questions formulated in this study suggested a quantitative
methodology to be applied. This approach is often used when there is a need to explain the
phenomena with the help of numerical data (Muijs, 2011). According to Bell (2014), a
quantitative approach allows “collect[ing] facts and study the relationship of one set of facts
to another” (p.9).

It is widely acknowledged that compared with qualitative research, quantitative studies
partially limit the scope in which reasons for the phenomenon could be explained (Muijs,
2011). Still, the use of precise measurements and mathematically based methods assist in
placing some level of confidence into the produced set of findings (Cohen, Manion, &
Morrison, 2011; Dornyei, 2007).

To be more precise, a non-experimental exploratory survey research design was
employed to accomplish the purpose of the study, namely to explore the nature of parental
involvement in Kazakhstan, to study the relationship which exists between parental

involvement and students’ academic achievement as well as to investigate the factors which
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mediate them. According to Singleton and Straits (2009) survey research demonstrates the
capacity to capture human behavior, what explains its frequent use in social studies. At the
same time, it would have been problematic and time-consuming to research the nature of
parental involvement through interviews and observations, whereas, according to Creswell
(2014), survey research has the capacity to collect the data on current attitudes or behaviors in
a cost-effective and timely manner. A substantial number of the studies in the filed utilized
survey research design to investigate the concept of parental involvement (e.g., Barnard,
2004; Desimone, 1999; Georgiou, 1997).
3.3. The research sample

Non-probability maximum variation sampling was chosen to allow the researcher to
collect data from parents who have their children in various academic settings, represent
different family characteristics and come from diverse socioeconomic backgrounds.
Maximum variation sampling ideally fitted the purpose of this research, since not only is it
best used to investigate the patterns of the particular phenomenon in respect to various
external factors (Cohen et al., 2011), but also it “increases the likelihood that the findings will
reflect differences or different perspectives” on the studied concept (Creswell, 2013, p.157).

The research aimed to collect data from the parents who have their children in Grade 1
and 4 of the elementary school, to allow the comparison of parental involvement practices
across the first and the last stages of primary education. Hence, four primary schools in
Semey, East Kazakhstan, were approached with the request to participate in the study.
Selected schools varied in school location (SES-advantaged areas/SES-disadvantaged areas)
and school language of instruction (Kazakh/Russian). In this study, SES-advantaged areas
were defined as parts of the town closer to its administrative center, where prices on the real
estate were higher. SES-disadvantaged areas were characterized as those parts of the town

further from the town administrative center with lower prices on the real estate. In SES-
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advantaged area, as krisha.kz reports, average price of 1m? constituted $590, whereas in SES-
disadvantaged areas, the cost of 1m? equated $424, what is 28% less than in the SES-
advantage areas. The schools were purposefully chosen by the researcher to fit the criteria
mentioned above to ensure maximum variation of characteristics represented. Each school
was asked to allow access to two classrooms of students (one classroom of Grade 1 students
and one classroom of Grade 4 students) to participate in the research.

Table 1. Descriptive characteristics of the parents participated in the study.

Frequency Valid percent

Adult relation to a child

mother 152 88.4

father 20 11.6
Mothers’ education level

without a higher education degree 70 417

with a higher education degree 98 58.3
Fathers’ education level

without a higher education degree 68 41.7

with a higher education degree 83 58.3
Mothers’ employment schedule

full-time employed 87 51.2

part-time employed 22 12.9

unemployed 61 35.9
Fathers’ employment schedule

full-time employed 111 72.1

part-time employed 35 22.7

unemployed 8 5.2
Family income

up to 69999 27 23.9

70000-149999 51 45.1

150000- 249999 24 21.2

more than 250000 11 9.7

The research intended to collect data from 200 parents, since bigger sample size
permits more rigorous statistical analysis to be performed. The achieved sample, however,
comprised 172 parents with 20 males and 152 females aged 20 to above 50 years old. Fifty-
eight percent of parents either had a Bachelor or a Master’s degree, while 42 percent

graduated from vocational colleges or chose not to pursue further education after secondary
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school. Seventy-two percent of fathers reported being employed full-time compared to 51.2
percent of mothers, who had full-time employment arrangements. Table 1 presents descriptive
characteristics of the parents who participated in the research.

Parents also reported on their children and the schools they attended. From Table 2 it
can be seen that research sample constituted of 89 boys and 81 girls. Majority of them come
from two-parent households and have other children in the family, 88.8 percent and 85.5
percent respectively. Similarly, a larger number of children are reported to be in Grade 4
(54.1%), from the schools located in the SES-disadvantaged areas (56.4%) with the Russian
language of instruction (55.2%).

Table 2. Descriptive characteristics of the children parents reported on.

Frequency Valid percent

Gender of a child

male 89 52.4

female 81 47.6
Family structure

two-parent family 151 88.8

single-parent family 19 11.2
Other children in the family

yes 147 85.5

no 25 14.5
School grade

Grade 1 79 45.9

Grade 4 93 54.1
School location

SES-advantaged areas 75 43.6

SES-disadvantaged areas 97 56.4
Language of instruction

Kazakh 77 44.8

Russian 95 55.2

3.4. Research instrument

This research used self-completion paper-based questionnaires aimed to collect
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nominal data on respondents’ background as well as to measure parental involvement beliefs,
parental involvement practices and students’ academic achievement (Appendix A). It
consisted of 56 closed multiple choice questions and comprised five distinct sections:

Section 1 — Beliefs about parental involvement;

Section 2 - Practices of parental involvement;

Section 3 - Information about the child and his/her academic achievement;

Section 4 - Information on family demographics;

Section 5 - Information on family socioeconomic status.

To measure parental involvement beliefs (Section 1), a scale was developed based on
the indices adopted from Catsambis (1998), Catsambis and Garland (1997), DePlanty,
Coulter-Kern and Duchane (2007), Fan (2001), and Fantuzzo, Tighe and Childs (2000). Three
indices were chosen to represent each of the six parentail involvement dimensions (Table 3).
Thus, Section 1 included 18 items and utilized a six-point Level of Agreement Likert-scale (1-
Disagree Strongly, 2-Disagree Moderately, 3-Disagree Slightly, 4-Agree Slightly, 5-Agree
Moderately, 6-Agree Strongly).

Data on the practices which prevail among Kazakhstani parents (Section 2) was
measured by 18 items in a six-point Frequency Likert-scale (1-Never, 2-Very rarely, 3-Rarely,
4-Occasionally, 5-Frequently, 6-Always). The same scale of indices as for parental
involvement beliefs was employed to collect the data on parental involvement practices.

Cronbach’s alpha is typically calculated to test the instrument reliability. It is,
however, sensitive to the number of items the instrument consists of (Pallant, 2013). Since,
according to Nystrom (2004), the fewer number of items to represent the construct lowers the
reliability of the instrument, inter-item correlation within dimensions was measured to vary
greatly from moderately high to quite low. Therefore, the reliability scores for the two scales

were calculated. It yielded that the Cronbach’s value for Section 1 — Beliefs about parental
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involvement equated .84, whereas the Cronbach’s alpha for Section 2 - Practices of parental
involvement was .90. Hence, the total scores for parental involvement beliefs and parental
involvement practices were used when conducting statistical analyses to answer research
question three “What are the factors which affect the degree of parental involvement in these
settings?”’

Table 3. List of indices to measure parental involvement beliefs and practices.

Type of parental ~ Variable Variable discription

involvement name
Type 1 — PART1 discussing with a child his/her interests and hobbies
Parenting PART2 doing something together with a child (e.g., reading books,

cooking, shopping, etc.)
PART3 buying educational toys, books and other reading resources

Type 2 — COMM1  attending parent/teacher conferences/meetings
Communication COMM2 talking with the child’s teacher about child’s progress and
accomplishments
COMM3 telephoning the teacher to get information about the child

Type 3 — VOLT1 going on class trips with a child

Parent VOLT2  volunteering to participate in school activities
Volunteering VOLTS3 attending school events, concerts, sporting events, etc.
Type 4 — LEARN1 helping a child with his/her homework

Learning at LEARNZ2  attending private lessons and talent development classes
home (e.g., singing, dancing, drawing, etc.)

LEARN3 talking with a child about his/her daily school experiences

Type 5 — DECS1 voicing an opinion on school policies and development
Decision as part of PTO
making DECS2 attending PTO/PTA meetings

DECS3 taking part in PTO/PTA activities
Type 6 — CoLL1 communicating with the parents of the child’s friends
Collaboration COoLL2 visiting museums with a child

COLL3 going to the cinema or the theatre with a child

In Section 3 - Information about the child and his/her academic achievement, parents
were asked to self-report on their child’s global academic and subject-specific achievement.
Reading and mathematics were chosen to measure the latter. Not only do these subjects

constitute the core of the elementary school curriculum, but also they require different skills to
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master them. A five-point scale applied to measure global academic, reading and mathematics
achievement was taken from Epstein and Dauber (1989) and ranged from Top student to Poor
student.

Section 4 consisted of four close-ended questions about family demographics, which
allowed collecting the information about family structure and the number of siblings the child
had. Four close-ended questions in Section 5 aimed to collect data on family socioeconomic
status, namely parents’ educational background, their employment schedule and family
income.

3.5. Piloting

Cohen et al. (2011) heavily emphasize the essentiality of the pre-testing in the process
of survey development as a mean to enhance validity, reliability and practicability of the
created instrument. Since there is a general agreement that the questionnaire should be
reviewed by experts and the representatives of the sample population before its
implementation (McCoach, Gable, & Madura, 2013), the piloting of the instrument utilized in
this study was divided into two stages.

Firstly, the instrument was validated by four experts who had extensive experience in
conducting qualitative and quantitative research in the field of education. They were asked to
evaluate the layout of the instrument, its readability, as well as to assess the item relevance
and content representation. Based on the provided feedback the instrument was revised and
modified. After the survey was finalized, it was translated into Kazakh and Russian.

Finally, 15 parents from the studied population were invited to report on the
understandability and comprehensiveness of the questionnaire. It revealed that the instructions
and the question of the survey were clear and did not require any further amendments. In

general, the process of the instrument pre-testing allowed to ensure that the principles of the
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research ethics are observed as well as to indicate an adequate amount of time for the survey
completion.
3.6. Data collecting procedure

To evade the possibility to confront various ethical issues, which are common in
educational studies (Bryman, 2015), as well as to protect the well-being of the research
participants, ethics approval was obtained from the Nazarbayev University Ethics Committee.
Then, the first step of the data collection was to approach the principals of selected schools to
gain access to the sites. After that, classroom teachers were asked to distribute consent forms,
specially designed questionnaires and envelopes among students with a request to pass them
to their parents. Parents read and if agree signed the consent form (Appendix B). They then
responded to the questionnaire at their own time and convenience. Parents self-reported on
their beliefs about and practices of the parental involvement as well as on their child’s global
and subject-specific achievement, family demographic and socioeconomic factors. Once the
surveys were filled in, they were sent back with a child in the sealed envelope. The papers
were asked to be returned within five working days. Finally, the researcher collected the
questionnaires from the classroom teachers upon availability. After research data was
analyzed, the schools were provided with the report which contained yielded research results
as well as some guidelines on how to utilize the parental involvement interventions within the
elementary school context.
3.7. Response rate
One of the biggest challenges for the survey research design is low or non- response rate,
which can jeopardize the statistical power of the research data (Muijs, 2011). Thus, particular
attention was given to securing a sufficient response rate, considering its importance to ensure

validity and reliability of the data collected (Cohen et al., 2011).
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Since Punch (2003) emphasized the necessity to take a proactive approach to reduce
non-response, several steps were taken to evade the issue. Firstly, a cover letter for the
questionnaire was written in a parent-friendly language. Not only did it include the
information on the research objectives and ethical considerations, but also clearly described
the procedure of how and when the completed papers should have been returned. Particular
attention was paid to the structure, layout, and wording of the survey questions.

Secondly, a formal readability check was used to compute the reading level and to
evaluate word difficulty and sentence complexity, since comprehensiveness of the language
used is reported to substantially increase the probability of survey completion (McCoach et
al., 2013). Flesh-Kincaid reading ease was found to constitute 67.7 points, which corresponds
with Grade 8-9 reading difficulty and is considered to fit the reading level of the research
population. Thirdly, prior to questionnaire dissemination, the developed instrument was
piloted and revised to further raise its quality. The process described in more detail in
subsection 3.5 of this paper.

Finally, considering the fact that follow-up measures more than triple the number of
respondents who initially did not complete the survey (Fowler, 2009), classroom teachers
were encouraged to remind the parents in the polite and unimposing manner to return the
filled in questionnaires thus minimizing the number of non-response cases.

As a result of the measures taken, the survey response rate constituted 86 percent.
Such a high response is considered to be beneficial for the research since Evans (1991) claims
that survey studies need to strive for more than 80 percent response rate.

3.8. Data analysis procedures

The data analysis stage comprised three separate sets of statistical procedures. The first

one was targeted to investigate Kazakhstani parental involvement beliefs and practices within

Epstein’s (1995) typology. The second one aimed to study the effect of demographics, socio-
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economic factors and school characteristics on parental involvement beliefs and practices,
while the third set of analyses was directed to explore the relationships between six types of
parental involvement and general and subject-specific measurements of academic
achievement.

The collected data was first coded and inserted to the Excel document to be studied in
SPSS, which, according to Pallant (2010), is considered to be one of the most reliable
software to perform quantitative data analysis. Once the data was inputted into SPSS, it was
screened and cleaned. New variables were created to enable the performance of statistical
analyses.

To explore the beliefs and practices of Kazakhstani parents regarding parental
involvement, mean scores for each dimension were calculated. Then, the Pearson product-
moment correlation analysis was conducted to allow studying the associations between
parental involvement beliefs and parental involvement practices for each of the six
dimensions defined by Epstein (1995). After that, the series of t-tests and one-way analysis of
variance (ANOVA) were carried out to determine the moderating effect of family and school
characteristics as well as family socioeconomic factors on the degree of parental involvement
beliefs and practices. Finally, Spearman’s correlation analysis was performed to investigate
the nature of relationships between different types of parental involvement conceptualized by
Epstein (1995) and general and subject-specific measurements of academic achievement.

3.9. Methodological limitations

Methodological limitations of the research stem from the research design itself as well
as from the study sample size, sampling procedure applied, the method of data collection
selected and statistical apparatus implemented.

Cohen et al. (2011) reasonably argue that generalizability of small-scale dataset is

rather slight. The same could be said about purposive sampling (Teddlie & Yu, 2007). It



PARENTAL INVOLVEMENT IN ELEMENTARY EDUCATION 44

should be noted, however, that this paper did not aim for generalizability, but instead set its
goal to collect in-depth information on parental involvement practices in various contexts to
explore the nature of the phenomenon. Besides, it needs to be acknowledged that parents’
reports on their own practices might be subjected to the unintentional response bias or the
inclination to provide socially-desired answers about parental involvement. This limitation,
however, is common for survey-based studies investigating issues related to human beliefs
and practices (Nederhof, 1985).

Several research limitations relate to the data collection procedure. Cohen et al. (2011)
cautioned that when the respondents are asked to complete self-administered surveys,
sometimes they might not understand the questions in a way the researcher intended.

Cohen et al. (2011) also looked at self-reporting surveys from the other perspective and
pointed out that when respondents self-report on their practices, they might be inclined to
under-report or over-report on their practices. Lodico, Spaulding and VVoegtle (2010) echo the
idea suggesting that once the purpose of the study becomes known, it may induce the
participants to supply socially acceptable answers. Not only does it introduce bias, but also
distorts the true nature of the studied phenomenon. Therefore, to reduce such undesirable
effect, particular attention was given to question formulation. In addition, careful wording
within the consent form was observed and only a general outline of the research purpose was
offered. Once the survey was completed and submitted, a thorough description of the research
objectives was provided upon request.

3.10. Ethical considerations

Researchers today are required to be particularly cautious about the potential risks one might
entail due to the study participation (Creswell, 2014). Survey instruments are

considered to be low-risk procedures where the possibility of harm tends to be minimal

(Bailey, 2017). Nevertheless, necessary precautions were taken to ensure research non-
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maleficence by protecting participants’ privacy, anonymity, physical and emotional well-
being.

This survey might have caused just minimal inconveniences to the participants as they
were required to allocate some time and effort to complete it. Also, there was a slight
possibility that survey questions might have caused some emotional discomfort when thinking
about parental involvement practices the parents did or did not apply. Therefore, special
attention was devoted to the wording of the questions to protect participants’ physical and
emotional well-being.

Considering that the research was approved by school administration and the
questionnaires were disseminated by the classroom teachers, parents as potential participants
might not have felt entirely free to choose whether to take part in the research study.
Therefore, the consent form particularly highlighted the fact that the participation in the
survey was strictly voluntary to mitigate this state of matters.

Oliver (2010) reasoned that as participation in the research requires time and effort
and, should be paid for. The researcher, however, was more inclined to agree with the Cohen
et al.’s (2011) argument that inducements could adversely affect participants’ motives to
cooperate or lead to the distortion of the information provided. Hence, no benefits,
compensation or incentives were offered.

Consent form explicitly stressed the participant’s right to omit sensitive questions,
withdraw from the research at any stage or re-join it at their will. Moreover, parents had been
assured that by doing so, neither their children’s grades nor the teacher’s or school attitude
towards their children would be affected. Refusal to fill in the survey, for whatever reason,
had been duly respected with no attempts made to persuade parents to reconsider.

Alongside with the functions mentioned above, the consent forms were also used to

indirectly affect the response rate and yield better data. According to Crow, Wiles, Heath and
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Charles (2006), consent forms allow developing trust and rapport between participants and
researcher, thus increasing the likelihood of the former to become involved.

Aronson and Carlsmith, as cited in Cohel et al. (2011), point out that “impersonality of
the process is a great advantage ethically because it eliminates some of the negative
consequences of the invasion of privacy” (p. 91). Therefore, to secure nondisclosure of private
identifiable information to the third parties during data collection process, filled in
questionnaires were returned in the sealed envelopes provided in advance. The study refrained
from collecting any identifiable information from the participants, such as names or contact
details. Not only did it impede verification of parents’ identity and assured their non-
traceability, but also further reduced the risks, which might have been caused by accidental
data disclosure.

No other than the researcher had access to the completed surveys at the coding stage.
Once the data was digitalized, the hard copies of the questionnaires were destroyed. Only the
researcher and the research advisor had access to the digital data during the data analysis.
Upon completion of data analysis, SPSS input was encrypted and stored in password-

protected zip archive on the password-protected Dropbox account.
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4. Results

4.1. Introduction

This chapter presents the outcomes of the statistical analysis run to investigate four
research questions, which guide this study. First, it describes the nature of parental
involvement, as it is understood and practiced in Kazakhstani context. Then it presents the
data on the factors, which were found to predict parental involvement in Kazakhstan. Finally,
it introduces the outcomes of the statistical analyses aimed to investigate relationships
between parental involvement and academic achievement.
4.2. Nature of parental involvement

To investigate what the beliefs about parental involvement in Kazakhstan are and to
what extent they reflect six types of parental involvement determined by Epstein (1995), a
mean cumulative score for each dimension were calculated. Table 4 below provides the mean
scores and standard deviations of the parents’ beliefs and practices about parental involvement
within six dimensions of the Epstein’s (1995) framework.

Table 4. Descriptive statistics of the parental involvement beliefs and practices.

N M SD
Parents’ beliefs
Parenting 170 17.24 1.44
Communicating 167 16.81 1.81
Volunteering 165 16.17 1.96
Learning at Home 171 16.71 1.63
Decision Making 164 14.68 3.02
Collaboration 170 16.54 1.68
Parents’ practices
Parenting 170 15.97 1.71
Communicating 168 15.22 2.15
Volunteering 166 13.58 3.03
Learning at Home 168 15.32 2.08
Decision Making 162 11.02 4.24

Collaboration 165 13.57 2.90
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Results show that across six dimensions, parents’ beliefs about Parenting (M=17.24,
SD=1.44) were rated higher and more consistently than their beliefs about any other
dimension. Beliefs about Communicating, Learning at Home, Collaboration with the
Community and Volunteering dimensions were almost equally rated by the respondents,
whereas the score for the beliefs about Decision Making was the lowest and the most
dispersed (M=14.68, SD=3.02).

Regarding the parental involvement practices adopted by the research participants, a
similar tendency is present with Parenting dimension scoring the highest and Decision
Making dimension scoring the lowest. Learning at Home practices scored the second closely
followed by the Communicating practices, rated M=15.32, SD=2.08, and M=15.22, SD=2.15
respectively. Volunteering (M=13.58, SD=3.03) and Collaboration with the Community
practices (M=13.57, SD=2.90) scored significantly lower. In general, the mean scores for
parental beliefs appeared to be more than two points higher than the mean scores for parental
involvement practices.

A Pearson product-moment correlation coefficient was computed to assess the
relationship between the beliefs the parents hold about parental involvement and the parental
involvement practices they employ (Table 5). It can be clearly seen that parental beliefs about
six dimensions of parental involvement defined by Epstein (1995) correlated with one another
at p<.05 level. The exceptions were Decision Making and Communicating types of parental
involvement, which did not appear to correlate. The strongest correlation was observed
between Parenting and Communicating [r=.56, n=165, p=.000], Parenting and Collaboration
[r=.54, n=168, p=.000], and Parenting and Volunteering [r=.53, n=164, p=.000]. Low

correlation (under Cohen’s (1988) guidelines) was observed between Learning at Home and



PARENTAL INVOLVEMENT IN ELEMENTARY EDUCATION 49

Table 5. Pearson product-moment correlation coefficient between parents’ beliefs and practices within Epstein’s (1995) typology.

1 2 3 4 5 6 7 8 9 10 11 12

Beliefs

1. Parenting —

2. Communicating 56** —

3. Volunteering b53**  48** —

4. Learning at Home A3*F*  30*F*  42%* —

5. Decision Making 16* 40 A5**  35** —

6. Collaboration S4** S1** B1** AT S1** —
Practices

7. Parenting 36**  24%* 33k 26%*  22%*%  34** —

8. Communicating 32**  B3*F*  32**  18**  36**  34*F*F 47** —

9. Volunteering 21**  15* A4x* - 22%*  30**  33*F*  58**  A5** —

10. Learning at Home ~ .43**  22**  34**  G52**x  QQ**  37**  G7**  40**  48** —

11. Decision Making 13 B1**% 35F* 4**  BOF* 33k J7FF 49+ BT 40** —

12. Collaboration B4x* 21%* 8% *F  22%*  31** A3F*  67**  54**  68**  5h**  Bh¥* —

Note. *p < .05. **p < .01. ***p < .001.
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Decision Making as well as Learning at Home and Communicating dimensions, [r=.35,
n=163, p=.000] and [r=.30, n=166, p=.000] respectively. The correlation coefficient between
Parenting and Decision Making appears to be the weakest, [r=.16, n=163, p=.037].

Parental involvement practices were noticeably stronger correlated than parental
beliefs. The strength of the correlation varied from medium to large with the majority of the
dimensions scoring above .50 at p<.005 level. Every dimension correlated with the
Collaboration type of involvement, whereas the largest correlation was observed between
Collaboration and Volunteering [r=.68, n=161, p=.000] and Collaboration and Parenting
[r=.67, n=163, p=.000]. The smallest correlation coefficients for parental involvement
practices were found to be the same as for parental involvement beliefs, namely between
Learning at Home and Communicating [r=.40, n=165, p=.000], Learning at Home and
Decision Making [r=.40, n=159, p=.000], and Parenting and Decision Making [r=.33, n=160,
p=.000].

As for the correlation between parental involvement beliefs and practices, it was
observed that overall, the highest correlation was between beliefs about and practices of the
same type of parental involvement at p<.005 level. The strength of the correlation might be
interpreted as medium-large with the highest correction between parental involvement beliefs
and practices of Decision Making [r=.59, n=159, p=.000], Communicating [r=.53, n=164,
p=.000] and Learning at Home [r=.52, n=167, p=.000].

To sum up, it is evident that in general parental involvement dimensions
conceptualized by Epstein (1995) correlated for both parental involvement beliefs and
parental involvement practices. Similarly, there was a medium-large statistically significant
correlation observed between parental involvement beliefs and practices of the same type of
parental involvement.

4.3. Predictors of the parental involvement
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Research also aimed to examine the influence of the parents’ life context and school
characteristics have on the parental involvement beliefs and practices. The factors were
grouped into three distinct categories: family demographics, family socioeconomic status and
school characteristics. This subsection reports the results of the statistical analyses performed
to look at the relationships between the variables as well as to compare the variance of the
parental involvement beliefs and practices across study groups.

4.3.1. Family demographics

In this study, child gender, the presence of siblings in the family, and family structure
constituted a combination of the family demographic factors. A series of independent-sample
t-tests was conducted to compare the effect of these family demographic variables on parental
involvement beliefs and practices. The total score for parental involvement beliefs was a
composite score as a result of summing the scores of parental involvement beliefs for the six
dimensions determined by Epstein (1995). Similarly, the total score for parental involvement
practices was represented by the composite of the scores for parental involvement practices
for each of the six dimensions.

Gender. An independent sample t-test was performed to investigate whether parental
involvement beliefs parents hold differed for sons and daughters. There was no significant
difference in the beliefs parents have about parental involvement in the scores for boys
(M=98.18, SD=7.98) and girls (M=98.94, SD=9.09), t (148) =-.549, p=.584. These results
suggest that the gender of a child has no effects on the beliefs parents hold about parental
involvement.

An independent sample t-test to compare parental involvement practices for sons
(M=82.56, SD=12.80) and daughters (M=86.70, SD=12.79), however, showed that there was
a significant difference in the scores between two groups, t (145) =1.952, p=.053, d=-0.32

(Table 6). It suggests that the gender of a child affects the range and frequency of the parental
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involvement practices parents employ in Kazakhstan. In particular, parents of girls tend to be
more involved in their daughters’ schooling and upbringing.

Table 6. Effect of the child’s gender on parental involvement practices.

M SD df t p d
Parental Involvement Practices
male 82.56 12.80 145 1.952 .053 -0.32
female 86.70 12.79

Siblings. To compare the mean consistency scores of children with siblings and
children with no siblings regarding parents’ beliefs about parental involvement, an
independent sample t-test was carried out. There was no significant difference in the scores
for children with siblings (M=98.52, SD=8.69) and children with no siblings (M=98.95,
SD=7.28) observed, t (150) =-.224, p=.823. It suggests that the number of children in the
family has no effect on parents’ beliefs about parental involvement.

Similarly, when comparing parental involvement practices for children with siblings
(M=84.42, SD=12.83) and children with no siblings (M=84.40, SD=13.15), no significant
difference in the scores for the two groups was observed, t (147) =.007, p=.995. These results
suggest that the number of children in the family does not affect the range and frequency of
parental involvement practices parents utilize.

Family structure. An independent sample t-test comparing parental involvement
beliefs of two-parent families and one-parent families yielded that there was no significant
difference in the scores for two-parent families (M=98.79, SD=8.38) and single-parent
families (M=96.88, SD=9.31), t (150) =.875, p=.383. In other words, family structure has no
effect on parents’ beliefs about parental involvement.

A separate independent t-test was constructed in order to compare parental
involvement practices for two-parent families (M=85.02, SD=12.78) and single-parent

households (M=80.50, SD=13.14). The results of the test were found to be statistically
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insignificant, t (146) =1.402, p=.163. Thus, it allows us to conclude that family structure is
not a significant determiner of the family parental involvement practices.

To conclude, in this study family characteristics were represented by child’s gender,
other children in family and family structure. Data showed that only child gender was a
significant predictor of the parental involvement practices, t (145) =1.952, p=.053, d=-0.32.
4.3.2. Family socioeconomic status

Family socioeconomic status was investigated through such subcategories as family
income, parents’ level of education and parent’s employment characteristics. The composites
of the scores for six parental involvement dimensions constituted the scores for parental
involvement beliefs and practices and served as dependent variables in these analyses. The
results of the statistical analysis which tested the relationship between these variables are
described below.

Family income. One-way between groups ANOVA was conducted to explore the
impact of family income on the parental involvement beliefs. Participants were divided into
four groups according to their income level (Group 1: up to 69999 tenges a month; Group 2:
70000-149999 tenges a month; Group 3: 150000-249999 tenges a month; Group 4: more than
250000 tenges a month). The results of the analysis show that there was no statistically
significant difference at the p<.05 level in scores of four groups: F (3, 100) =.312, p=.817.
Overall, it means that the parents’ beliefs about parental involvement are not affected by the
level of the monthly income the family has.

To investigate the effect of the family monthly income on the parental involvement
practices, a separate one-way between groups analysis of variance was performed. Based on
the test outcomes, we can conclude that no significant effect of the family income level on
the range and frequency of the parental involvement practices parents utilize was determined

at the p<.05 level across four groups [F (3, 100)=1.124, p=.343]. Therefore, family monthly
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income cannot be considered as an effective predictor of the quality and quantity of parental
involvement practices in Kazakhstani context.

Level of education. An independent sample t-test was performed to compare parental
involvement beliefs of mothers who have a higher education degree (M=98.02, SD=9.02)
and mothers with school or tertiary education (M=99.47, SD=7.67). It showed that there was
no significant difference in the scores between the groups, t (146) =1.014, p=.312. In other
words, mothers’ level of education does not influence their beliefs about parental
involvement. The results of an independent sample t-test comparing fathers’ beliefs about
parental involvement and their level of education showed the same pattern: there was no
significant difference in the scores for fathers with a higher education degree (M=99.15,
SD=6.99) and fathers with school or tertiary education (M=98.79, SD=9.47), t (133) =-.254,
p=.800.

As far as parental involvement practices were concerned, two separate independent
sample t-tests were carried out to compare the mean consistency scores of mothers’ and
fathers’ education level and the range and frequency of the parental involvement practices
they adopt. The results of the analyses reveal that the level of education is not a significant
predictor of the parental involvement practices for neither mothers nor fathers, t (143) =.381,
p=.704 and t (129) =-.741, p=.460.

Employment. To investigate the impact of mothers’ employment schedule on their
parental involvement beliefs, a one-way between groups ANOVA was conducted. Three
groups were used to reflect mothers’ working schedule. They are Group 1: full-time
employed, Group 2: part-time employed and Group 3: unemployed. There was a statistically
significant difference at the p <.05 level for the three groups: F (2, 150) = 3.802, p=.025
(Table 7). Despite reaching statistical significance, the actual difference in mean scores

between the groups was quite small. The effect size, calculated using eta squared, was .049.
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Post-hoc comparisons using the Scheffe test indicated that the mean score for Group 1 (M=
97.11, SD=9.54) was significantly different from Group 3 (M =101.13, SD =6.71). Group 2
(M=98.18, SD=6.12) did not differ significantly from either Group 1 or 3. The results of the
analysis reveal that mothers’ full-time employment affects the beliefs they hold about
parental involvement. In particular, they tend to consider parental involvement to be less
important compared to mothers, who are unemployed.

Table 7. Effect of the mothers’ employment status on mothers’ parental involvement beliefs.

2

M SD F(2, 150) n p
Parental Involvement Beliefs
full-time employed 97.11 9.54 3.802 .049 .025
part-time employed 98.18 6.71
unemployed 101.13 6.12

A separate one-way between groups ANOVA was conducted to explore the impact of
fathers’ employment schedule on levels of their parental involvement beliefs. Participants
were divided into three groups according to their employment schedule (Group 1: full-time
employed; Group 2: part-time employed; Group 3: unemployed). There was no statistically
significant difference at the p < .05 level in scores of parental involvement beliefs for the
three groups: F (2, 136) =1.274, p=.283, which means that paternal employment does not
predict fathers beliefs about parental involvement in the Kazakhstani context.

Another one-way between groups ANOVA was carried out to investigate the impact
of mothers’ employment schedule on their parental involvement practices. Three groups were
used to reflect mothers’ working schedule. They are Group 1: full-time employed, Group 2:
part-time employed and Group 3: unemployed. There was a statistically significant difference
at the p <.05 level for the three groups: F (2, 147) = 7.907, p=.001. The effect size, calculated
using eta squared, was .099. Post-hoc comparisons using the Scheffe test indicated that there

were significant differences between the mean score for Group 1 (M= 80.72, SD=12.90),
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Group 2 (M= 88.82, SD=12.14) and Group 3 (M = 88.88, SD =11.46). Taken together, these
results suggest that full-time employed mothers were found to be the least likely to get
involved with parental involvement practices compared to partially employed mothers and
mothers who were unemployed.

Table 8. Effect of the mothers’ employment status on mothers’ parental involvement

practices.
M SD F2 147 7 p
Parental Involvement Practices
full-time employed 80.72 12.90 7.907 .099 .001
part-time employed 88.82 12.14
unemployed 88.88 11.46

Finally, a one-way between groups ANOVA was performed to compare the effect of
fathers’ employment schedule on fathers’ parental involvement practices. Parental
employment was represented by three groups, namely Group 1: full-time employed, Group 2:
part-time employed and Group 3: unemployed. There was no significant effect of paternal
employment schedule observed on the fathers’ parental involvement practices at the p < .05
level for the three groups F (2, 132) =.585, p=.558.

To sum up, family socioeconomic characteristics were investigated through such
categories as family monthly income, parents’ level of education and parents” employment
schedule. Analysis of the data yielded that from the given characteristics, in the Kazakhstani
social set up, parental involvement beliefs and practices were only affected by maternal
employment schedule.

4.3.3. School characteristics
To test the effect of school characteristics on parental involvement beliefs and
practices, three independent variables were analyzed, namely school location (SES-

advantaged areas/SES-disadvantaged areas), child’s grade (Grade 1, Grade 4) and school
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language of instruction (Kazakh, Russian). The independent-sample t-tests were carried out
to investigate how these categories affect the scores of the parental involvement beliefs and
practices.

School location. An independent sample t-test was performed to compare parental
involvement beliefs for children who study in the schools located in the SES-disadvantaged
areas (M=98.61, SD=8.00) and those who attend the schools in the SES-advantaged areas
(M=98.56, SD=8.87). There was no significant difference in the scores found, t (150) =.034,
p=.973. Similarly, an independent sample t-test of parental involvement practices in schools
located in the SES-disadvantaged areas (M=84.09, SD=12.23) and schools located in the
SES-advantaged areas (M=84.66, SD=13.35) did not yield any statistically significant
results, t (147) =-.265, p=.791. It suggests that neither parental involvement beliefs nor their
practices are affected by the school location.

Grade. To test whether the child’s grade altered parents’ beliefs about parental
involvement, an independent sample t-test was run. It indicated that there was no significant
difference in parents’ beliefs for children in Grade 1 (M=99.61, SD=8.63) and children in
Grade 4 (M=97.70, SD=8.29), t (150) =1.395, p=.165. It implies that the grade the children
are in has no significant effect on the beliefs parents’ hold about parental involvement.

Table 9. Effect of the child’s grade on parental involvement practices.

M SD df t p d
Parental Involvement Practices
Grade 1 87.34 11.56 147 2.704 .008 0.44
Grade 4 81.76 13.44

However, an independent sample t-test to compare parental involvement practices in
Grade 1 and Grade 4 showed that parental involvement practices significantly differed in
scores in regards to children’s grade, t (147) =2.704, p=.008, d=0.44 (Table 9). These results

indicate that parents of Grade 1 students (M=87.34, SD=11.56) reported statistically higher
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involvement practices than parents of Grade 4 students (M=81.76, SD=13.44). In other
words, parents are more likely to be involved in parental involvement practices at the earlier
stages of their child’s education.

Language of instruction. In order to compare scores for parental involvement beliefs
in schools with Kazakh and Russian language of instruction, an independent sample t-test
analysis was done. The results demonstrated that there was no significant difference in the
parental involvement beliefs parents hold in respect to whether the school language of
instruction was Kazakh (M=99.54, SD=9.15) or Russian (M=97.82, SD=7.88), t (150)
=1.239, p=.217.

An independent sample t-test to compare parental involvement practices in schools
with Kazakh and Russian language of instruction, however, revealed that there was a
significant difference in the scores for Kazakh and Russian schools, t (147) =3.179, p=.002,
d=0.52 (Table 10). The results indicated that parents whose children attended schools with
Kazakh language of instruction (M=87.91, SD=12.78) reported to practice parental
involvement more extensively than parents whose children attended schools with Russian
language of instruction (M=81.40, SD=12.19) did. It allows us to conclude that degree of
parental involvement practices in schools with Russian language of instruction is lower than
in schools where Kazakh is used as a primary language.

Table 10. Effect of the school language of instruction on parental involvement practices.

M SD df t p d
Parental Involvement Practices
Kazakh 87.91 12.78 147 3.179 .002 0.52
Russian 81.40 12.19

Therefore, from a set of school characteristics investigated in this study, child’s grade

and language of instruction were found to predict parental involvement at p<.05 level.
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However, school location, namely whether the school was situated in the SES-advantaged
area or not, did not appear to alter parental involvement beliefs and practices.

To sum up, the data showed that from the characteristics which were commonly
reported to mediate parental involvement, only a few were valid in the Kazakhstani context.
In particular, only child gender, mothers’ employment schedule as well as child’s school
grade and school language of instruction were found to affect the degree of parental
involvement practices parents reported to utilize. As for parental involvement beliefs, overall,
there were not found to be affected by the factors tested in the study.

4.4. Parental involvement and academic achievement

A Spearman-product correlation coefficient was calculated to determine the
relationship between parental involvement beliefs and practices and students’ academic
achievement in Elementary schools in Kazakhstan (Table 11). Parental involvement beliefs
and practices were analyzed in respect to the six dimensions of the Epstein’s (1995) typology,
whereas students’ academic achievement was self-reported by parents and included general
academic achievement as well as achievement in math and reading.

It can be clearly seen that, overall, there was no statistically significant relationship
between parental involvement beliefs and practices and students’ academic achievement at
the elementary school level regardless of the way the academic achievement was measured.
The exceptions are a weak correlation between children’s general academic achievement and
parents’ beliefs about Parenting dimension, [r=.20, n=169, p=.007] and a small positive
association between parents’ beliefs about Volunteering and children’s academic
achievement in reading, [r=.18, n=163, p=.019]. There was no correlation found between

students’ academic achievement in math and any of the parental involvement dimensions.
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Table 11. Spearman’s correlation between six parental involvement dimensions and students’

academic achievement.

General Academic Achievement in Achievement in
Achievement math reading
Parents’ Beliefs
Parenting 20%* 12 14
Communicating -.03 -12 -.04
Volunteering .09 .08 18>
Learning at Home -.02 -.04 -.06
Decision Making .01 -.05 .03
Collaborating .05 .06 .04
Parents’ Practices
Parenting A1 .00 .00
Communicating -.03 -.08 -.04
Volunteering A3 .06 A2
Learning at Home .04 -.01 -.02
Decision Making .02 -.04 -.00
Collaborating .08 -.01 -.00

Note. *p < .05. **p < .01. ***p < .001.

4.5. Conclusion

The chapter thoroughly described the results of the analyses performed to answer
research questions which guide this study. Firstly the nature of parental involvement beliefs
and practices in elementary school was investigated. Mean scores for each dimension
illustrated that parents prioritized beliefs and practices related to Parenting dimension more
than any other and appeared to be less involved in Decision Making activities. On the whole,
parents tend to hold strong beliefs about the importance of parental involvement, but utilized
parental involvement practices on a much smaller scale. A Pearson product-moment
correlation analysis yielded that overall there was a medium-strong correlation between
beliefs and practices for almost every dimension determined by Epstein (1995) with the
highest correlation between parental involvement beliefs and practices of the same type.

Then, to study the predictors of parental involvement beliefs and practices in
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Elementary school, independent sample t-tests and ANOVA analyses were carried out. The
effect of family demographics on parental involvement was examined through such domains
as child’s gender, other children in family and family structure. Only child gender was found
to be a significant determinant of the parental involvement practices parents employed,
namely parents’ of girls appeared to be more parentally involved than parents of boys. Apart
from that, selected family characteristics predicted neither parents’ beliefs about parental
involvement nor their parental involvement practices.

Among family socioeconomic characteristics (family income, parents’ level of
education, parents’ employment status and employment schedule), only employment
schedule was found to be significant determinants of the parental involvement beliefs and
practices of mothers. In particular, mothers” who were employed full time were significantly
less involved than those mothers who worked part-time or were currently unemployed.
Family socioeconomic characteristics were not observed to predicted fathers’ beliefs about
and practices of parental involvement.

School characteristics in this research were represented by school location, child’s
grade and language of instruction used in the school. Performed data analyses yielded that
school characteristics do not have a significant effect on parents’ beliefs about parental
involvement. However, child’s grade and language of instruction did alter parents’ parental
involvement practices. Parental involvement practices were found to be more pronounced for
children in Grade 1 than for children in Grade 4. Similarly, parents whose children attended
schools with Kazakh language of instruction had a higher level of parental involvement than
those parents whose children were enrolled with the schools where Russian was used as a
medium of instruction.

Finally, a Spearman-product correlation coefficient analysis was run to verify the

relationship between parental involvement dimensions and children’s general academic
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achievement, their achievement in math and reading in Elementary school. No statistical
correlation between the variables was observed. Only Parenting dimension was found to
slightly affect children’s general achievement, whereas Volunteering dimension appeared to
have a small effect on children’s achievement in reading. Students’ achievement in math was
not found to be affected by any of the six parental involvement dimensions.

The interpretation of the findings derived from the statistical analysis conducted will

be explored in greater depth in the “Discussion” chapter that follows.
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5. Discussion
5.1. Introduction

This chapter interprets the results derived from the data collected in relation to four
research questions which guided the study. It starts with a discussion of the nature of parental
involvement as it is understood and practices in Kazakhstan. Then, it speculates on the factors
which mediate parental involvement practices Kazakhstani parents’ reported to display.
Finally, the chapter justifies the absence of statistically significant relationship between
parental involvement and academic achievement.

5.2. Nature of parental involvement

The self-developed questionnaire which was used to measure parental involvement
beliefs and practices constituted of 36 items and utilized 6-point Level of Agreement and
Frequency Likert-scales. The data collected allowed to calculate mean scores for parents’
beliefs about and practices of six parental involvement dimension defined by Epstein (1995)
as well as to carry out a Pearson product-moment correlation to investigate the relationships
between parental involvement beliefs and practices within given dimensions.

The analysis of the mean scores for each dimension illustrates that in general, parents
seem to believe that all types of parental involvement are important. The same tendency
holds for parental involvement practices parents employ in Kazakhstan. Thus, the findings of
the study reflect the data from OECD report, which indicated that level of parental
involvement in Kazakhstan was well above the average compared to other OECD countries
(OECD, 2013). In particular, Kazakhstani parents appear to prioritize beliefs about Parenting
dimension (basic family obligations, health and safety, home conditions to promote learning)
over the others. Similarly, Parenting dimension is a type of involvement, which is more
exercised by the parents. Decision Making activities, however, were less likely to be viewed

as representative of parental involvement as well as were practiced considerably less. In other
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words, parents believe that reading books, setting home rules or cooking and eating together
is more illustrative of involved parenting that voicing an opinion on school policies and
development as part of PTO/PTA, attending PTO/PTA meetings or taking part in PTO/PTA
activities. Such a finding could have been expected since it was long noted that in Kazakhstan
parental bodies (Parents” Committees, Boards of Trustees) lacked clear guidance on how
members of these organizations could participate in school affairs (Pons et al., 2015). As for
Collaboration with the Community, parents’ practices of this dimension were found to be
three points lower than their beliefs about it, 16.54 and 13.57 respectively. Perhaps, such a
discrepancy might not only be a result of certain family socioeconomic characteristics which
inhibit participation but also be a consequence of unavailability of recourses and
opportunities to get involved with the community. Lopez, Scribner and Mahitivanichcha
(2001) argue that parental involvement largely depends on the cultural determinant. It, in
turn, shapes the ways stakeholders interact (Lasky, 2000). Since, Epstein (1995) pleas for
parents-school-community collaboration as a mean to ensure learners’ success, particular
attention needs to be devoted to investigate the reasons behind such distribution of scores
among the dimensions.

The Pearson product-moment correlation analysis showed a significant correlation
between six dimensions determined by Epstein (1995), which suggests that similar to other
cultural contexts, in Kazakhstan, these dimensions are viewed as integral constitutes of the
parental involvement phenomenon. This finding adds to growing recognition of parental
involvement as a multidimensional concept, which incorporates a wide range of activities
(Balli, 1996; Brown, 1994; Castro et al., 2015; Catsambis, 1998; Fan, 2001).

The analysis also yielded significant interrelationships between beliefs and practices
of the same types of involvement. Therefore, we may conclude that parents’ beliefs about

each parental involvement dimension predict not only the range of the parental involvement
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practices they employ but also determine the frequency with which parents utilize them. It
goes in line with the ideas of Ajzen (1991), Bandura (1997) and Hoover-Dempsey and
Sadlers (1997), who argue that one’s beliefs guide one’s actions.

However, when comparing the mean scores for beliefs and practices of six parental
involvement dimensions, it immediately comes to the front that the scores for parents’ beliefs
about involvement are more than two points higher than the scores for the practices parents
observe. It indicates that despite the majority of parents support the idea of parental
involvement, they practice parental involvement on a much lesser scale. Possibly, there are
some family demographic or socioeconomic characteristics the family possesses which either
stimulate or impede parents’ choice to participate. These factors are discussed below.

5.3. Predictors of the parental involvement

As the effectiveness of the parental involvement activities could be conditional on the
number of factors, this research was aimed to explore the determinants of the parents’ beliefs
and practices about parental involvement. In this study, the investigated factors included
family-demographics (gender of a child, siblings, family structure), family socioeconomic
background (family income, parents’ education, parents’ employment schedule) and school
characteristics (child’s grade, school location, school language of instruction). A series of
independent sample t-tests and ANOVA analyses revealed that overall selected
characteristics did not have a statistically significant effect on parental involvement beliefs.
However, some of them did affect parental involvement practices.

5.3.1. Family demographics

Child’s gender, family structure and the number of children in the family were used in
the present study as a set of characteristics to represent family demographics factors.

The literature review suggested that these characteristics often reported as being

significant predictors of parental involvement (Balli et al., 1998; Borgonovi & Montt, 2012;
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Sui-Chu & Willms, 1996). However, similar to Driessen (2003), this study did not observe
either inhibitory or beneficial effect of the family structure and siblings in the family on
parental involvement beliefs and practices. It might be related to the fact that single-parent
families and families with only one child were underrepresented in the study and constituted
only 11.2 percent and 14.5 percent of the sampled population respectively. In general, single-
parent families are not prevalent in Kazakhstan, since divorces are highly disapproved by the
community, especially by its older population. Still, the growing number of marriage break-
ups causes serious national concern. Hence the coming generation is to see more children
brought up in single-parent households. Similarly, it is rather rare for the majority
Kazakhstani families to have only one child, as there is a societal, cultural and religious
pressure on families to produce a male heir or to bring-up three daughters, in case there is
none. Having many children is a culture-bound tendency in Kazakhstan. Therefore, to
investigate parental involvement beliefs and practices of single-parent and one-child families,
a sampling technique which will allow equal representation of these two groups needs to be
utilized in the future studies.

Although Shumow and Miller (2001) and Grolnick and Slowiaczek (1994) argued
that child gender did not predict parental involvement for young adolescent, the current
study, consistent with Sui-Chu and Willm (1996), reports it otherwise. It yielded that at the
elementary school level, parents of girls are more common to employ parental involvement
practices than the parents of boys are. It might be explained by the fact that, according to
Grolnick, Benjet, Kurowski, and Apostoleris (1997), mothers tend to believe that “daughters
are more vulnerable than sons” and, therefore, require more support (p. 539). Muller (1998)
further argues that parents are more involved with girls because they tend to be more
successful in school. In regard to Kazakhstani context, it has to be recognized that in most of

the families patriarchal traditions are still strong. There is much more freedom given to boys,
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whereas a lot is expected of girls. Although it might partially justify the yielded finding,
qualitative research to study the reasons which affect parents’ choice to become involved in
the schooling of their sons’ and daughters’ will profoundly benefit the field. It is also to
provide some further insights into the understanding of the parents’ involvement practices in
relation to the child’s gender, the quantitative study lacks the capacity to do.

5.3.2. Family socioeconomic status

The effect of family socioeconomic status on parents’ beliefs and practices about
parental involvement was studied through such characteristics as family income, parents’
level of education and parents’ employment. The data collected also allowed researching if
employment patterns produced a different effect on paternal and maternal involvement
practices.

Previous literature has suggested that children from more well-off families are
exposed to a higher quantity of parental involvement practices as more time and resources are
allocated for their upbringing and education (Lareau, 1996). In this study, though, family
income variable was not found to determine the degree of parental involvement beliefs and
practices. It goes in line with the Sui-Chu and Willms’ (1996) study, which did not observe
the relationship either. This finding suggests that since income level is not a determinant of
parental involvement, perhaps, in the elementary school, children are less receptive towards
the number of resources allocated, but instead, they benefit more from the amount of time
parents spent with them.

It needs to be acknowledged though, that the results of the current analysis might have
been clouded by the sensitive nature of the questions about income (Cohen et al., 2011). In
the present study, 30.8 percent of respondents chose the option “I would rather not to answer
this question”. Further research is advised to treat the matter of the family earnings with

caution and consider the ways to address the ethical issues which might arise beforehand.
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An independent-sample t-test was carried out to test the relationship between parents’
education background and the beliefs and practices they hold about parental involvement.
Contrary to the results of the Hill and Taylor’s (2004) research, this study did not observe any
significant relationship between the variables. The effect of the parents’ education level on
the parental involvement beliefs and practices was found to be non-existent. Neither mothers’
nor fathers’ parental beliefs and practices were related to their education level. Thus, the
study results illustrate that parents demonstrate equal involvement in their children’s
schooling irrespective of whether they hold a higher education degree or not. The finding
allows assuming that Kazakhstani parents with diverse educational background and income
level recognize the importance of education for their child’s future success in life, and thus
they tend to get involved into their schooling from the elementary school level. Perhaps, they
recognize that student success at school ‘can not be left solely to teachers,” as suggested by
Balli et al. (1998, p.155). Such a tendency appears to be present in the Kazakhstani
elementary school, although, further research might wish to investigate if it holds for children
in Middle and High school.

When a series of independent sample t-tests was conducted to investigate the
moderating effect of the employment variable, it yielded that employment schedule, did
produce a significant impact on the range and frequency of the parental involvement practices
mothers utilized. Unemployed mothers and mothers’ who work part-time were found to be
more involved in parental involvement practices that full-time working mothers. The finding
adds to the extant research confirming that employment is a well-established factor which
impedes parental involvement practices mothers tend to participate in (Muller, 1995). These
findings make sense intuitively since mothers’ who work full time are often unavailable to
participate in the school-initiated involvement opportunities due to work commitments and

rigid working schedule. Furthermore, after an 8-hour-working day, they might feel too tired
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to get involved with their children at home in an equal degree as their unemployed
counterparts do.

Under-representation of fathers participating in the study (n=20) might explain why
the analysis of paternal employment and fathers’ parental involvement did not produce any
significant results. An alternative solution to address the issue in the future is to try stratified
sampling, which will ensure equal participation of mothers and fathers in the study and allow
more valid comparison between the groups.

5.3.3. School characteristics

The present study investigated school characteristic through such categories as school
location, child’s grade and school language of instruction. Although Borgonovi and Montt
(2012) claim that schools located in more socially advantaged areas are more prone to foster
parental involvement, this study did not observe any measurable effect school location has on
parental involvement beliefs and practices. It is difficult to gauge the reasons behind such a
finding, but we can speculate that the disparities between the investigated schools were not
big enough to allow detecting the moderating effect school location might have on parental
involvement beliefs and practices. There is a possibility, though, that when comparing
parental involvement in schools across regions (e.g., East Kazakhstan, West Kazakhstan) or
investigating this phenomenon in the rural and urban school context, the statistically
significant relationship could be observed.

Child school grade, however, was confirmed to be a significant predictor of parents’
practices. The study reveals that degree of parental involvement practices tends to decline as
a child progresses from grade 1 to grade 4, which is consistent with the findings of the
existing studies (Chen, 2005). In interpreting this finding, we support the reasoning of
Fulingi, Eccles, Barber, and Clements (2001), who claim that the decrease in the parental

involvement is related to child’s developmental needs and their growing preference to seek



PARENTAL INVOLVEMENT IN ELEMENTARY EDUCATION 70

support from peers. At the same time, as grade 1 is the first stage of state compulsory
education, and is a new experience for both children and parents, the latter are intrinsically
and extrinsically motivated to allow for their children less-painful transition from
kindergarten institutions to primary schools by displaying a higher degree of parental
involvement. Grade 4, however, is the final stage of elementary education in Kazakhstan. By
this time, children’s school routine, as well as child-teacher-peers relationship, are well-
establish, which results in a gradual decrease in the number of parental involvement practices
parents chose to employ.

School language of instruction also was found to be a significant determinant of
parental involvement practices. Parents’ who had their children in the school with the Kazakh
language of instruction demonstrated a higher degree of involvement than parents who had
their children in the Russian language classrooms. This finding contradicts the ideas proposed
by Boivin (2016) that Soviet legacy marginalized the importance of adopting socio-cultural
home learning practices in Kazakh-speaking families. On the contrary, Kazakh families are
believed to stand out as tradition-oriented households, where family bonds and domestic help
comprise the essential part of family upbringing. The increase of the parental involvement
practices for children with Kazakh as a language of instruction might also be related to the
linguistic aspect of the Kazakh language itself. There is quite a big difference between
spoken and academic Kazakh. Therefore children require a greater degree of support to
succeed academically. Further research and, perhaps, a bigger and more diverse sample are
required to gain deeper insights into the relationship between the school language and
parental involvement beliefs and practices.

5.4. Parental involvement and academic achievement
This study aimed to investigate the relationship between six dimensions of parental

involvement and students’ global academic achievement, their achievement in math and
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reading to account for multidimensional nature of the two concepts. A Spearman-product
correlation coefficient was calculated to evaluate the relationship between the variables.
Parents self-reported on the academic performance of their children.

Although Fan and Chen (2001) argued that correlation between parental involvement
and academic achievement is more statistically visible when standardized measures are used
for the latter, our research in Kazakhstani contexts did not observe such a tendency.
Furthermore, similar to Alvarez-Valdivia et al. (2012), we did not come up with any strong
evidence to support common belief that parental involvement is critical to accelerating
students’ academic performance. In other words, in Kazakhstan, parents’ beliefs about and
practices of parental involvement do not determine child’s academic success at the
elementary school level. One plausible explanation for the finding, as was reported by Sung
(2010), is that cultural context determines the beneficial effect parental involvement
produces. Jeynes (2003) further proposed that where the value for education was quite high,
parental involvement appeared to be less predictive of students’ academic achievement. In
the case of Kazakhstan, value for education is embedded in both Kazakh and Russian
cultures, which represent two major ethnic groups in the country. The importance of
education can also be considered as a part of the Soviet legacy and is continued to be highly
encouraged by the current government. Only in the last 15 years, there was 9.5 percent
increase in the spending on education (Nazarbayev, 2012). Hence, the peculiarities of the
Kazakhstani context might justify overall statistically insignificant relationship between

parental involvement and academic achievement.
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6. Conclusion
6.1. Introduction

This chapter summarizes the major findings of the research. It acknowledges
limitations of the current research as well as provides some directions the follow-up studies
could take up in the future. The chapter provides future research directions and elaborates on
some possible research implications the finding of the study could be considered.

6.2. Summary of the findings

The purpose of this study was three-fold: first, to study how the concept of the
parental involvement is understood and practiced by Kazakhstani parents within the Epstein’s
(1995) theoretical framework. The second aim of the research was to investigate the factors
which affect parents’ decision to become parentally involved. Finally, the study was targeted
to examine the relationship between parental involvement and student’s academic
achievement, thus adding to the ongoing debate in the field. A non-experimental exploratory
survey research design was applied to answer the research questions. A self-report paper-
based questionnaire was utilized for the data collection.

The analyses of the mean scores for each of the six parental involvement dimensions
revealed that beliefs and practices of the home-based activities (Type 1, Type 3, Type 4) were
prevalent in the Kazakhstani society. Parents’ beliefs about and practices of Parenting
dimension were found to be particularly strong, whereas Decision Making dimension scored
the lowest.

Although the majority of the factors this study scrutinized did not prove to be
significant predictors of the parental involvement beliefs and practices in the Kazakhstani
Elementary schools, the research was able to confirm the role of the child’s gender on the
range and frequency of the parental involvement practices parents tended to adopt. Parental

involvement was also found to be affected by the mothers’ employment working schedule as
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well as child’s grade and the language of instruction employed at the school. Pearson
correlation analysis of the relationship between six parental involvement dimensions and
students’ general academic achievement, achievement in math and reading did not yield
many strong connections between the variables.

6.3. Limitations and future research directions

This study, like any other research, is not without limitations. Not only was the
calculating total reliability problematic, but also the data on the instrument validity was not
reported. Thus, utilizing a more sophisticated research instrument would contribute to more
rigorous research to be conducted.

Also, it needs to be acknowledged that, perhaps, parents’ reports on
students’academic achievement subjected to unintentional bias when reporting on parental
involvement and academic achievement. Therefore, it is of great interest to replicate the study
but use different measures of academic achievement ( e.g., teachers’ reports, GPA, test
scores) as well as to survey others raters of parental involvement (e.g., students or teachers).

Besides, further research might also wish to investigate the relationship between
parental involvement and students’ academic achievement at another stages of education.
Alvarez-Valdivia et al. (2012) suggested that elementary school is not very illustrative of
‘dramatic and possibly stressful educational transitions’, thus student might be less prone to
the benefits of parental involvement (p. 325). It allows arguing for scrutinizing parental
involvement patterns among Grade 5 and Grade 7 students since in Kazakhstan these are the
grades when students no longer have one classroom teacher, school subjects become more
diverse and more complicated in their content, which leads to greater diversity in students’
academic performance and deteriorates parental involvement.

At the same time, non-probability maximum variation sampling technique does allow

generalizing study results to the whole Kazakhstani population. Beliefs of and practices about
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parental involvement in the East-Kazakhstani context might be very different from the
prevailing parental involvement beliefs and practices in such cities as Astana, Almaty or in
some remote rural areas. As an example, Nurbek (2017) claimed that parents in South
Kazakhstan region devoted up to 4.6 hours of quality time to a child daily, whereas in Astana
parent reported to spent only 1.8 hours. Thus, there is a call to conduct similar studies on
parental involvement in other settings not only to allow country-wise generalization but also
to capture regional differences in the understanding of the parental involvement concept.

6.4. Research implications

The outcomes of the research extend previous knowledge and provide empirical data
about parental involvement in Kazakhstani Elementary school. They also contribute to the
understanding of the phenomenon, attract attention to the state of the parental involvement in
the country and raise the awareness of the multidimensionality of the concept.

The study was not able to produce any dramatic results about benefits of parental
involvement or its significant positive influence on students’ academic achievement and
therefore is unlikely to come into notice of the state policymakers. At the school level,
however, it does provide school administrators and classroom teachers with some insights
about the understanding of parental involvement in Elementary school to date and illustrates
some issues to consider. Not only might the findings prompt the schools to re-evaluate the
ways they organize parental involvement, but also they might encourage the schools to adopt
the initiatives to promote parental involvement among some less involved groups of
stakeholders, such as parents’ of boys or full-time working mothers. Schools with Russian
median of instructions might benefit from looking into the reasons why parental involvement
in Kazakh language schools is more pronounced, whereas classroom teachers of Grade 4
students might find advantageous to put more effort into promoting parental involvement

practices.
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Furthermore, the results of the study might shift parents’ understanding of the parental
involvement towards perceiving it as a multidimensional construct, which is not restricted to
home-based activities. It might prompt parents to become engaged in parental involvement
opportunities initiated by school and community on a greater scale. Such a change will
facilitate a more effective partnership between families, school and community, thus creating

favorable conditions for children to thrive and succeed.
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Appendices
Appendix A
Parental Involvement Questionnaire

Dear Parent,
Thank you for agreeing to participate in our survey on parental involvement. The aim of the research is to find out how parental involvement is
understood and practiced in Kazakhstan as well as to study the effect it has on learners’ academic achievement.
The survey consists of 56 questions and will take approximately 30 minutes of your time to complete.
The survey is anonymous. Please, do NOT specify your name, the name of your spouse/partner or your child/children.
Please return the questionnaire in the envelope provided.

Section 1 - Perception of parental involvement

To what extent do you agree that the following activities represent parental involvement? Please, tick 1 ONE option.

01. | Discussing with a child his/her interests and 01-Disagree | 02-Disagree | 03-Disagree | 04-Agree 05-Agree 06-Agree
hobbies Strongly Moderately Slightly Slightly Moderately | Strongly

O O O O O O
02. | Attending parent/teacher conferences/meetings | 01-Disagree | 02-Disagree | 03-Disagree | 04-Agree 05-Agree 06-Agree
Strongly Moderately Slightly Slightly Moderately | Strongly

O O O O O O
03. | Going on class trips with a child 01-Disagree | 02-Disagree | 03-Disagree | 04-Agree 05-Agree 06-Agree
Strongly Moderately Slightly Slightly Moderately | Strongly

O O O O O O
04. | Helping a child with his/her homework 01-Disagree | 02-Disagree | 03-Disagree | 04-Agree 05-Agree 06-Agree
Strongly Moderately Slightly Slightly Moderately | Strongly

O O O O O O
05. | Voicing your opinion on school policies and 01-Disagree | 02-Disagree | 03-Disagree | 04-Agree 05-Agree 06-Agree
development as part of PTO Strongly Moderately Slightly Slightly Moderately | Strongly

O O O O O O
06. | Communicating with the parents of the child’s 01-Disagree | 02-Disagree | 03-Disagree | 04-Agree 05-Agree 06-Agree
friends Strongly Moderately Slightly Slightly Moderately | Strongly

O O O O O O
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07. | Doing something together with a child (e.g. 01-Disagree | 02-Disagree | 03-Disagree | 04-Agree 05-Agree 06-Agree
reading books, cooking, shopping) Strongly Moderately Slightly Slightly Moderately | Strongly

O O O O O O
08. | Talking with the child’s teacher about child’s 01-Disagree | 02-Disagree | 03-Disagree | 04-Agree 05-Agree 06-Agree
progress and accomplishments Strongly Moderately Slightly Slightly Moderately | Strongly

O O O O O O
09. | Volunteering to participate in school activities 01-Disagree | 02-Disagree | 03-Disagree | 04-Agree 05-Agree 06-Agree
Strongly Moderately Slightly Slightly Moderately | Strongly

O O O O O O
10. | Attending private lessons and talent 01-Disagree | 02-Disagree | 03-Disagree | 04-Agree 05-Agree 06-Agree
development classes (e.g. singing, dancing, Strongly Moderately Slightly Slightly Moderately | Strongly

drawing, etc.) O O O O O O
11. | Attending parent-teacher organization/parent 01-Disagree | 02-Disagree | 03-Disagree | 04-Agree 05-Agree 06-Agree
association meetings Strongly Moderately Slightly Slightly Moderately | Strongly

O O O O O O
12. | Visiting museums with a child 01-Disagree | 02-Disagree | 03-Disagree | 04-Agree 05-Agree 06-Agree
Strongly Moderately Slightly Slightly Moderately | Strongly

O O O O O O
13. | Buying educational toys, books and other 01-Disagree | 02-Disagree | 03-Disagree | 04-Agree 05-Agree 06-Agree
reading resources Strongly Moderately Slightly Slightly Moderately | Strongly

O O O O O O
14. | Telephoning the teacher to get information 01-Disagree | 02-Disagree | 03-Disagree | 04-Agree 05-Agree 06-Agree
about the child Strongly Moderately Slightly Slightly Moderately | Strongly

O O O O O O
15. | Attending school events, concerts, sporting 01-Disagree | 02-Disagree | 03-Disagree | 04-Agree 05-Agree 06-Agree
events, etc. Strongly Moderately Slightly Slightly Moderately | Strongly

O O O O O O
16. | Talking with a child about his/her daily school 01-Disagree | 02-Disagree | 03-Disagree | 04-Agree 05-Agree 06-Agree
experiences Strongly Moderately Slightly Slightly Moderately | Strongly

O O O O O O
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17. | Taking part in parent-teacher organization 01-Disagree | 02-Disagree | 03-Disagree | 04-Agree 05-Agree 06-Agree
activities Strongly Moderately Slightly Slightly Moderately | Strongly
O O O O O
18. | Going to the cinema or to the theatre with a 01-Disagree | 02-Disagree | 03-Disagree | 04-Agree 05-Agree 06-Agree
child Strongly Moderately Slightly Slightly Moderately | Strongly
O O O O O

How often do you practice the following activities in your family? Please, tickt ONE option.

19. | Discussing with a child his/her interests and 01-Never | 02-Veryrare | 03-Rarely | 04-Occasionally | 05-Frequently | 06-Always
hobbies O O O O O O

20. | Attending parent/teacher 01-Never | 02-Veryrare | 03-Rarely | 04-Occasionally | 05-Frequently | 06-Always
conferences/meetings O O O O O O

21. | Going on class trips with a child 01-Never | 02-Veryrare | 03-Rarely | 04-Occasionally | 05-Frequently | 06-Always
O O O O O O

22. | Helping a child with his/her homework 01-Never | 02-Veryrare | 03-Rarely | 04-Occasionally | 05-Frequently | 06-Always
O O O O O O

23. | Voicing your opinion on school policies and 01-Never | 02-Veryrare | 03-Rarely | 04-Occasionally | 05-Frequently | 06-Always
development as part of PTO O O O O O O

24. | Communicating with the parents’ of the 01-Never | 02-Veryrare | 03-Rarely | 04-Occasionally | 05-Frequently | 06-Always
child’s friends O O O O O O

25. | Doing something together with a child (e.g., 01-Never | 02-Veryrare | 03-Rarely | 04-Occasionally | 05-Frequently | 06-Always
reading books,cooking, shopping) | O O O O O

26. | Talking with the child’s teacher about child’s 01-Never | 02-Veryrare | 03-Rarely | 04-Occasionally | 05-Frequently | 06-Always
progress and accomplishments O O O O O O
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27. | Volunteering to participate in school 01-Never | 02-Veryrare | 03-Rarely | 04-Occasionally | 05-Frequently | 06-Always
activities O O O O O O
28. | Attending private lessons and talent 01-Never | 02-Veryrare | 03-Rarely | 04-Occasionally | 05-Frequently | 06-Always
developing classes (e.g., singing, dancing, O O O O O O
painting, etc.)
29. | Attending parent-teacher 01-Never | 02-Veryrare | 03-Rarely | 04-Occasionally | 05-Frequently | 06-Always
organization/parent association meetings. O O O O O O
30. | Visiting museums with a child 01-Never | 02-Veryrare | 03-Rarely | 04-Occasionally | 05-Frequently | 06-Always
O O O O O O
31. | Buying educational toys, books and other 01-Never | 02-Veryrare | 03-Rarely | 04-Occasionally | 05-Frequently | 06-Always
reading resources O O O O O O
32. | Telephoning the school to get information 01-Never | 02-Veryrare | 03-Rarely | 04-Occasionally | 05-Frequently | 06-Always
about the child O O O O O O
33. | Attending school events, concerts, sporting 01-Never | 02-Veryrare | 03-Rarely | 04-Occasionally | 05-Frequently | 06-Always
events, etc. O O O O O O
34. | Talking with a child about his/her daily 01-Never | 02-Veryrare | 03-Rarely | 04-Occasionally | 05-Frequently | 06-Always
school experiences O O O O O O
35. | Taking part in parent-teacher organization 01-Never | 02-Veryrare | 03-Rarely | 04-Occasionally | 05-Frequently | 06-Always
activities O O O O O O
36. | Going to the cinema or to the theatre with a 01-Never | 02-Veryrare | 03-Rarely | 04-Occasionally | 05-Frequently | 06-Always
child O O O O O O
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Section 3 - Information about the child and his/her academic achievement

37. | Specify the gender of your child? 01. Maled 02. Femaled
Please, tick® ONE option.

38. | How old is your child? Please, 01. less 02. 03. 04. 05. 06. 07. 08. more
tickM ONE option. than 5 5yo 6yo 7yo 8yo 9yo 10yo than 10

O O O O O O O O

39. | What grade does your child attend? 01. Grade 1 02. Grade 4
Please, tick ONE option O O

40. | What is the language of instruction in the school your child 01. Kazakh 02. Russian
attends? Please, ticki/l ONE option. O O

41. | What type of school does your child attend? 01. state 02. gymnasium/lyceum
Please, tick® ONE option. O O

42. | What kind of student is your child in general? 01-Poor 02-Fair student | 03-Average/OK 04-Good 05-Top student
Please, tickd ONE option. student O student student O

O O O

43. | How would you assess your child’s 01-Poor 02-Fair student | 03-Average/OK 04-Good 05-Top student
achievement in math? student O student student O
Please, tick™ ONE option. O O O

44. | How would you assess your child’s 01-Poor 02-Fair student | 03-Average/OK 04-Good 05-Top student
achievement in reading? student | student student O
Please, tickd ONE option. O O O

45. | How often does your child have behavior 01-Never | 02-Veryrare | 03-Rarely | 04-Occasionally | 05-Frequently | 06-Always
problems at school? O O O O O O
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Section 4 - Information on family demographics

46. | What is your current marital status? [0 01- Single, never married
Please, tick™ ONE option. 0 02- Married
[0 03 -Divorced/separated
0 04 -Widowed
[0 05 -Not married but living in a marriage-like relationship

47. | How old are you? 01. 20-29yo 02. 30-39yo 03. 40-49yo 04. above 50
Please, tick® ONE option. O O O O
48. | What is your relation to the child? 01. a mother 02. a father 03. other
Please, tick™ ONE option. O O O
49. | Do you have any other children? 01. yes 02.no
Please, tick™ ONE option. O O
50. | Do you have any children, who are older than )
. . . 01. yes 02.no 03. I have only one child
the child who brought the questionnaire? 0O 0 0
Please, tick®l ONE option.
51. | Do you have any children, who are younger than .
. . . 01. yes 02.no 03. I have only one child
the child who brought the questionnaire? 0 0 O
Please, tick® ONE option.
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52. If you have any other children, please specify the gender and the age of the other children you have.
TickM or circleO appropriate options. Please, do NOT report on the child who brought the questionnaire.
TickM the box below if the question is NOT applicable.

Child 1 1. Gender: Maled Femaled Age: | lessthan1,1,2,3,4,5,6,7,8,9,10,11, 12, 13, 14, 15, more than 15
Child 2 2. Gender: Maled Female Age: | lessthan1,1,2,3,4,5,6,7,8,9,10, 11, 12, 13, 14, 15, more than 15
Child 3 2. Gender: Male FemaleOd Age: | lessthan1,1,2,3,4,5,6,7,8,9,10, 11, 12, 13, 14, 15, more than 15
Child 4 2. Gender: Male FemaleOd Age: | lessthan1,1,2,3,4,5,6,7,8,9,10, 11, 12, 13, 14, 15, more than 15
Child 5 2. Gender: Male FemaleOd Age: | lessthan1,1,2,3,4,5,6,7,8,9,10, 11, 12, 13, 14, 15, more than 15
Child 6 2. Gender: Male FemaleOd Age: | lessthan1,1,2,3,4,5,6,7,8,9, 10, 11, 12, 13, 14, 15, more than 15

O NOT APPLICABLE, | HAVE ONLY ONE CHILD

Section 5 - Information on family socioeconomic status

53. What is the highest level of education you and your spouse have completed? (please, tick M only the highest level you and your spouse
have attained). Tick one option in EACH column.

YOU YOUR SPOUSE/PARTNER
Nine grades or less oid oid
Vocational training 0200 0200
Complete high education o3 o3
Incomplete university degree o4O o4O
A master degree or equivalent os0O os0O
PhD or equivalent o6 oe
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54. Which one of the statements below best describes you and your spouse/partner? Tick one option in EACH column.

YOU YOUR SPOUSE/PARTNER

Employed 010 010
unemployed 0200 0201

Retired 030 030

on maternity leave o4O o4O

keeping house full time os0 os0

Disabled o6 o6

Other ozd ozd

55. During last past month, what working schedule did you and your spouse/partner have?

TickM one option in EACH column.

YOU YOUR SPOUSE/PARTNER
worked full time (8 hours a day or more) oid oid
worked part-time 0200 0200
worked by shifts 030 030

0 NOT APPLICABLE, | AM CURRENTLY UNEMPLOYED
O NOT APPLICABLE, MY SPOUSE IS CURRENTLY UNEMPLOYED
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56.

What is your total gross family income a month? (if you are not sure of the
amount, please estimate). Please, tick one option.

(TICK ONE)

01- None

02-Less than 30000 tenge

03-30000-49999 tenge

04-50000-69999 tenge

05-70000-89999 tenge

06-90000-119999 tenge

07-120000-149999 tenge

08-15000-169999 tenge

09-170000-199999 tenge

10-200000-249999 tenge

11-More than 250000 tenge

O0o0o0oo0ooooooono

12-1 would rather not to answer this
question.

Thank you for your time!

Please look through the questionnaire to make sure you did not accidentally miss any questions.

Please return the questionnaire in the sealed envelope.
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CayanHama «ATa-aHanapablH, 6ananapapl Tapbueney MeH OKbITyFa }KYMbINAbIPbIAYbI»

KypmeTTi aTa-aHanap,

«ATa-aHanapaplH, KasakcTaHHbIH 6acTaybll meKTenTepiHgeri 6ananapabl Topbueney MeH OKbITyFa }KYMbIAAbIPbIYbI: epeKLWENiKTepi,

104

daKTopNapbl }KaHe aKaZeMUANbIK yArepimre acepi» 3epTreyiHe KaTbiCyfa Kesicim 6epreHiHi3 ywiH Cisre paxmeT. By KyMbICTbIH, MaKcaTbl —

KasakcTaHAarbl aTa-aHalapMEH KYMbIC NPAKTMKACbl CanacbiHAA ¥KWi KONAAHbINATbIH HEri3ri ypaicTepAi aHbIKTay, COHAal-aK onapaplH,

6acTaybll MEKTEN OKYLWbIAAPbIHbIH aKaAeMUANbIK yArepiMmiHe biKknanblH 3epTTey. CayanHama 56 cypaKkTtaH Typagbl. CayasiHamaHbl TOATbIPY
yuwiH Ci3giH 30 MMHYTKA *KYbIK YaKbITbIHbI3 KaXKeT.

3epTTeyre KaTbiCy aHOHUMA,. ©3 ecimiHi3ai, *KybalibliHbI3AblH Hemece 6anaHbI3abIH eciMiH KepceTneyiHizai cypaiimbiz. CayasiHamaHbl
*KenimaenreH KOHBepPTNEH TaNCbiPybIHbI3Abl 6TIHEMI3.

1 6enim —«aTa-aHanapAbl XKYMbINAbIPY» TEPMUHIHIH YFbIMbI

TemeHpe KepceTireH apeKkeTTep ata-aHaNapAabiH, 6ananapabl OKbITy MeH Tapbueney iciHe }ymbingbipbiiybl ekeHgiriHe Ci3 KaHLWaAbIKTbI

Keniceci3? OTiHemi3, 6ip kayan HycKacbIH TaHAaHbI3 M.

01. | BanameH OHbIH, KbI3bIfyLUbI/IbIKTAPbIH 01- 02- 03- 04- 05- 06-
TanKblnay Mynge apTbinam HerisiHeH HerisiHeH | MapTblnai TonblK
Kenicnemmin Kenicnemmin Kenicnemmin KenicemiH KenicemiH KenicemiH
O O O O O O
02. | Ata-aHanap *MHaNbICbIHA KaTbICy 01- 02- 03- 04- 05- 06-
Mynge apTtblnamn HerisiHeH HeriziHeH | *apTblnan TonbiK,
Kenicnemmin KenicnemmiH Kenicnemmin KenicemiH KenicemiH KenicemiH
O O O O O O
03. | MekTten yubimpaacTbipFfaH canapaap meH 01- 02- 03- 04- 05- 06-
Wwapanap KesiHge 6anaHbiH KacbiHga 6ony Mynge *KapTtblnan HerisiHeH HerisiHeH | MapTblnai TonbiK
Kenicnemmin Kenicnemmin Kenicnemmin KenicemiH KenicemiH KenicemiH
O O O O O O
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04. | Y TancbipmanapbiH OpbiHAAY 6apbicbiHAA 01- 02- 03- 04- 05- 06-
6anara KemeKrecy Mynge apTbinam HerisiHeH HerisiHeH | MapTblnai TonbIK
Kenicnemmin Kenicnemmin Kenicnemmin KenicemiH KenicemiH KenicemiH
O O O O O O
05. | MeKTenTiH, KAMKOPLWbUIbIK KeHECiHiH, 01- 02- 03- 04- 05- 06-
JKYMbICbIHA KATbICY apKbl1bl MEKTENTi Mynge apTbinam HerisiHeH HerisiHeH | MapTblnai TonbIK
6acKapy MeH gambITyFa KaTbICTbl 63 Kenicnemmin Kenicnemmin Kenicnemmin KesicemiH KenicemiH KenicemiH
Ke3KapacbiH, nikipiH 6ingipy O O O O O O
06. | bBanaHbI3abIH AOCTAPbIHbIH, aTa-aHaNapbIMeH 01- 02- 03- 04- 05- 06-
KapbiM-KaTbIHAC OpHaTy Mynge apTblnam HerisiHeH HerisiHeH | MapTblnai TonbiK
Kenicnemmin Kenicnemmix Kenicnemmin KesicemiH KenicemiH KenicemiH
O O O O O O
07. | boc yakpITTbl 6anameH bipre eTKisy 01- 02- 03- 04- 05- 06-
(oiibIHgap, KiTan oKy, TaFram a3ipney, Mynpe apTbinan HerisiHeH HerisiHeH apTbinan TonblK,
AYKeHre 6apy *KaHe T1.6.) Kenicnemmin Kenicnemmin Kenicnemmin KenicemiH KenicemiH KenicemiH
O O O O O O
08. | MyfanimmeH/myfanimaepmeH 6anaHbiH, 01- 02- 03- 04- 05- 06-
YArepimi MeH OHbIH, }KeTiCTiKTepiH TanKblnay Mynge apTbinam HerisiHeH HerisiHeH | MapTbinai TonbiK
Kenicnemmin Kenicnemmix Kenicnemmix KenicemiH KenicemiH KenicemiH
O O O O O O
09. | MeKTten wapanapbiHa €3 epKiMmeH KaTbiCy 01- 02- 03- 04- 05- 06-
Mynae apTblnam HerisiHeH HerisiHeH | HapTblnai TonbIK,
Kenicnemmin Kenicnemmin Kenicnemmin KenicemiH KenicemiH KenicemiH
O O O O O O
10. | banaHblH peneTUTOpAaH cabak anybl 01- 02- 03- 04- 05- 06-
»KoHe/Hemece LWblFapMaLLbINbIK Hemece Mynpe apTtblnamn HerisiHeH HerisiHeH apTbinam Tonbik,
CNOPTTbIK AafAbINAPbIH AaMbITY Kenicnemmin Kenicnemmin Kenicnemmin KenicemiH KenicemiH KenicemiH
yiiipmenepiHe Katbicybl (BoKan, 6u, cyper O O O O O O

cany, xaHe 1.6.)
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11. | MeKTenTiH KAMKOPLUbI/IbIK, KEHECiHIH, 01- 02- 03- 04- 05- 06-
KesaecynepiHe KaTbicy Mynge apTbinam HerisiHeH HerisiHeH apTblnan TonblK,
Kenicnemmin Kenicnemmin Kenicnemmin KenicemiH KenicemiH KenicemiH
O O O O O O
12. | banameH 6ipre myparkainnapra 6apy 01- 02- 03- 04- 05- 06-
Mynge apTbinam HerisiHeH HerisiHeH | MapTblnai TonbIK
Kenicnemmin Kenicnemmin Kenicnemmin KesicemiH KenicemiH KenicemiH
O O O O O O
13. | AlambITaTblH OMbIHLWbIKTapAbI, KiTanTapApl 01- 02- 03- 04- 05- 06-
Hemece 6acKa ga 6acna 6acbinbimaapbiH Mynae apTbinan HerisiHeH HerisiHeH | MapTbinai TonbIK,
catbin any Kenicnemmin Kenicnemmix Kenicnemmix KeslicemiH KenicemiH KenicemiH
O O O O O O
14. | KoHplipay wany Hemece 6acKa 6aiinaHbic 01- 02- 03- 04- 05- 06-
KypanpgapbiH naiganany (WhatsApp, SMS Mynge apTbinam HerisiHeH HerisiHeH | MapTblnai TonbiK
Xxabapnama, 3NeKTpPoHAbI NOLWTa) apKbiAbl Kenicnemmin Kenicnemmin Kenicnemmin KeslicemiH KenicemiH KenicemiH
myfanimHeH 6ana Typanbl aknaparrap any O O O O O O
15. | MeKTenTe eTKi3ineTiH ic-wapanappabl, 01- 02- 03- 04- 05- 06-
KOHLLepTTepAi, CNOPTTbIK OMbIHAAPADI, KaHe Mynpe apTbinam HerisiHeH HerisiHeH apTbinan TonblK,
1.6. Tamawanay Kenicnemmin Kenicnemmix Kenicnemmix KenicemiH KenicemiH KenicemiH
O O O O O O
16. | BanameH OHbIH, MEeKTeNnTe 6TKEeH KYHIH 01- 02- 03- 04- 05- 06-
TankKbinay Mynge *KapTtblnan HerisiHeH HerisiHeH | HapTblnai TonbIK,
Kenicnemmin Kenicnemmin Kenicnemmin KenicemiH KenicemiH KenicemiH
O O O O O O
17. | MeKTenTiH, KaMKOPLWbIAbIK KeHECIHiH, 01- 02- 03- 04- 05- 06-
yibiMAACTbIpybIMEH OTKi3ineTiH wapanapra Mynge apTtblnamn HeriziHeH HeriziHeH | *apTblnan TonblK,
KaTtbicy Kenicnemmin Kenicnemmin KenicnemmiH | KenicemiH KenicemiH KenicemiH
O O O O O O
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18. | banameH 6ipre TeaTpfa/KuHoTeaTpra 6apy 01- 02- 03- 04- 05- 06-
Mynge apTbinam HerisiHeH HerisiHeH | MapTblnai TonbIK
Kenicnemmin Kenicnemmin Kenicnemmin KenicemiH KenicemiH KenicemiH
O O O O O O

2 6enim — ymbingblipyablH KepiHic bepyi

Ci3 »kaHe Ci3aiH oT6acbl mywenepiHi3 TomeHae KepCeTiNreH apekeTTepre KaHLWaNbIKTbl XKYMbINAbIPbINaabl. OTiHeMi3, 6ip ayan HYCKacbIH

TaHaHbI3 M.
19. | bBanameH OHbIH, KbI3bIFyLbIIbIKTAaPbIH 01- 02- 03- 04- 05- 06-
TaNKblnay EwKawaH OTe cmpek Cupek Kelipe Rui Kebinae
O O O O O O
20. | Ata-aHanap XXUHaNbICbIHA KaTbiCy 01- 02- 03- 04- 05- 06-
EwkawaH OTe cupek Cupek Kelipe Hni Kebinae
O O O O O O
21. | MeKTten yubimAaacTbipFaH canapaap meH 01- 02- 03- 04- 05- 06-
wapanap KesiHge 6anaHblH KacblHAA 6ony EwkawaH OT1e cupek Cupek Kelige Hni KebiHae
O O O O O O
22. | YA TancbipmanapbliH opbiHAay 6apbicbiHAA 01- 02- 03- 04- 05- 06-
6anara KemeKrecy EwKawaH OTe cmpek Cupek Kelge Kni KebiHae
O O O O O O
23. | MeKTtenTiH, KAMKOPLUbI/IbIK KeHECiHIiH, 01- 02- 03- 04- 05- 06-
}KYMbICbIHA KATbICY apKbl1bl MEKTENTi EwkawaH OT1e cupek Cupek Kenge Kni KebiHae
6ackapy MeH JamMbITyFa KaTbICTbl 63 O O O O O O
Ke3KapacblH, NiKipiH 6inaipy
24. | banaHbl3ablH AOCTapPbIHbIH, aTa-aHaNapbiMeH 01- 02- 03- 04- 05- 06-
KapbiM-KaTbIHaC opHaTy EwkawaH OT1e cupek Cupek Kelge Kni KebiHae
O O O O O O
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25. | boc yakbITTbl 6anameH 6ipre eTki3y 01- 02- 03- 04- 05- 06-
(oibIHAap, KiTan oKy, TaFram a3ipney, EwkawaH OT1e cupek Cupek Keipe Rui KebiHge
AYKeHre 6apy xaHe T.6.) O O O O O O
26. | MyfanimmeH/myranimaepmeH 6anaHbliH, 01- 02- 03- 04- 05- 06-
YArepimi MeH OHbIH, KeTiCTiIKTepiH TasKblnay EwKawaH OTe cmpek Cupek Kelge Rui KebiHge
O O O O O O
27. | MeKten wapanapbiHa 63 epKiMmeH KaTbicy 01- 02- 03- 04- 05- 06-
EwkawaH OTe cupek Cupek Kelipe Hni Kebinae
O O O O O O
28. | banaHbIH peneTuTopaaH cabak anybl 01- 02- 03- 04- 05- 06-
»KoHe/Hemece WblFapMaLLbINbIK Hemece EwkawaH OTe cmpek Cupek Kelge HKui KebiHae
CNOPTTbIK, AaFAblNapbiH 4aMbITy O O O O O O
yiiipmenepiHe KaTtbicybl (BoKan, 6u, cyper
cany, XaHe 1.6.)
29. | MeKTtenTiH, KAMKOPLUbINbIK KeHECiHIH, 01- 02- 03- 04- 05- 06-
KesgecynepiHe KaTbicy EwKawaH OTe cmpek Cupek Kelge Kni KebiHae
O O O O O O
30. | banameH b6ipre myparkaiinapra 6apy 01- 02- 03- 04- 05- 06-
EwkawaH OTe cupek Cupek Kenpe RKui KebiHge
O O O O O O
31. | AambITaTbiH OMbIHLWbIKTApAbI, KiTanTapabl 01- 02- 03- 04- 05- 06-
Hemece 6acKa ga 6acna 6acbinbimaapbiH EwkawaH OT1e cupek Cupek Kelipe Hni Kebinge
catbin any O O O O O O
32. | KoHbipay wany Hemece 6acka 6ainaHbic 01- 02- 03- 04- 05- 06-
KypanaapbiH naganany (WhatsApp, SMS EwkawaH OTe cupek Cupek Kelipe Hui KebiHge
xabapnama, 31eKTPOHAbI NOLWITA) apKbi/ibl O O O O O O

MyfanimHeH 6ana Typanbl aknaparrap any
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33. | MeKTenTe oTKi3iNeTiH ic-lwapanapabl, 01- 02- 03- 04- 05- 06-
KOHL,epTTepAi, CNOPTTbIK OMbIHAAPADI, KoHe EwkawaH OT1e cupek Cupek Keipe HKui KebiHge
1.6. Tamawanay O O O O O O

34. | BanameH OHbIH, MEKTeNnTe 6TKEH KYHiH 01- 02- 03- 04- 05- 06-
TaZIKblnay EwkawaH OT1e cupek Cupek Kelge Kui KebiHge

O O O O O O

35. | MeKTtenTiH, KAMKOPLUbINbIK KEHECiHIH, 01- 02- 03- 04- 05- 06-
yiibiMaacTbipybiMeH OTKi3iNeTiH Wwapanapfa EwkawaH OT1e cupek Cupek Kenge Kui KebiHae
KaTbiCy O O O O O O

36. | BanameH b6ipre TeaTpfa/KuHoTteatpFa b6apy 01- 02- 03- 04- 05- 06-

EwkawaH OTe cupekK Cupek Kelipe HKui Kebinae
O O O O O O

37. | banaHbI3gblH *KbIHbICbIH 6enrinexis. Ep O oven O
OTiHeMmi3, Bip »ayan HYCKacblH TaHaaHbI3 M.

38. | Ci3piH 6anaHbi3 Hele ¥KacTa? 5 »kacTtaH 5 xKac 6 *Kac 7 *Kac 8 »Kac 9 kac 10 »kac 10
OTiHemi3s, 6ip *Kayan HYCKacbIH KiLi O O O O O O »acraH
TaHaaHbI3 M. O V/IKeH+

O

39. | Ci3aiH 6anaHbi3 HelwiHWIi CbIHbINTA OKMUAbI? 01. 1-cbiHbIN 02. 4-cbIHbIN
OTiHeMmi3, Bip »ayan HYCKacblH TaHaaHbI3 M. O O

40. | Ci3piH 6anaHbi3 6inim anatbiH Tinai 6enrinen;s. 01. Kasak 02. OpsbIc
OTiHemi3, 6ip »kayan HycKacbiH TaHaaHbI3 M. O O

41. | Ci3giH 6anaHbI3 6apaTbiH MeKTen Typi KaHaan? 01. OpTa mekTen 02. f'MmHasua/anuen
OTiHemi3, 6ip »kayan HycKacbiH TaHaaHbI3 M. O O
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42. | Ci3piH, 6anaHbI3ablH Kannbl OKy yArepimiHe 01- 02- 03- 04- 05-
6ara 6epiH;is. yarepimi TemeH yarepimi yarepimi yarepimi yarepimi ete
OTiHeMmi3, Bip »ayan HYCKacblH TaHaaHbI3 M. O opTagaH TemeH opTawa KaKCbl YKaKCbl, Y34,iK

O O O O

43. | banaHbI3ablH MaTeMaTUKaAaH yarepimiHe 01- 02- 03- 04- 05-
6ara 6epiH;is. yarepimi TemeH yarepimi yarepimi yarepimi yarepimi ete
OTiHeMmi3, Bip »ayan HYCKacblH TaHaaHbI3 M. O opTagaH TemeH opTalwa *KaKCbl YKaKCbl, Y34iK

O O O O

44. | banaHbi3abliH apebuetteH (apgebuetTtik 01- 02- 03- 04- 05-
OKyAaH) yarepimiHe 6afa 6epiH,is. yArepimi TemeH yarepimi yarepimi yarepimi yArepimi ete
OTiHeMmi3, Bip »ayan HYCKacblH TaHaaHbI3 M. O opTajaH TeMeH opTawa MKAKChbl *KaKCbl, y34iK

O O O O

45. | banaHbi3 KaHaFaTTAaHAPAbIKCbI3 TopTibi ywWiH 01- 02- 03- 04- 05- 06-
ecKepTynepai KaHWanbIKTbl XXuWi anagbl? EwKawaH OTe cupek Cupek Kelipe i OT1e XMui
OTiHeMmi3, Bip »ayan HYCKacblH TaHaaHbI3 M. O O O O O O

46. | Kasipri Kesperi e3iHi3aiH oT6acbI [0 01 - TypmbIc KypMarFaH, ellKallaH yineHbereH/TypmMbicKa WblKnafaH
»KaFpaiiblHbI3abl 6enrinen KepceTiHis. [0 02 - yitneHreH/ TypmbICcKa WbIKKAH
OTiHemis, 6ip kayan HYCKacbIH [0 03 - axkbipackaH/ bipre TypmaimbI3
TaHAaHbI3 M. O 04 - xecip

[0 05 - yineHbereH/TypmMbiCKa WbIKNafaH, HeKeci3 bipre Typambi3

47. | ©3 ¥acblHbI3Abl KOPCETIHi3? 01. 20-29 »kac 02. 30-39 »kac 03. 40-49 xac 50-aeH xofapbl
OTiHemi3, 6ip ayan HYCKacblH TaHaaHbI3 M. O O O O

48. | Ci3giH 6anara TYbICTbIFbIHbI3 KAHAAN? 01. aHacbl 02. aKeci 03. backa
OTiHemi3, 6ip ayan HYCKacblH TaHaaHbI3 M. O O O

49. | Ci3pgiH 6acKa 6ananapbiHbi3 6ap ma? 01.ua \ 02. KoK,
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| ‘ OTiHeMmi3, Bip »ayan HyCKacblH TaHaaHbI3 M. ‘ O ‘ O ‘
50. | Ci3giH ocbl cayanHamaHbl 3KenreH 6anagaH . .
03. ua 04. oK 05. meHiH, TeK bip faHa 6anam bap
epeceK 6ananapbiHbi3 6ap ma? 0 O 0
OTiHeMmi3, Bip »ayan HYCKacbliH TaHaaHbI3 M.
51. | Ci3piH ocbl cayanHamaHbl 3KenreH 6anagaH
AR . y A 01. na 02. *KOK, 03. meHiH, TeK 6ip faHa 6anam 6ap
»acbl Kiwi 6ananapbiHbi3 6ap ma?
. o O O O
OTiHeMmi3, Bip »kayan HYCKacbliH TaHaaHbI3 M.

52. Erep Ci3aiH, 6ipHelwue 6anaHbi3 60sca, 0N1apAblH XKbIHbICTAPbl MEH }KacTapblH 6enrinen KepceTyiKi3ai cypambi3. TuicTi }kayan HyYCKacblH
6enrineniz Hemece KopwaHbiz®. OTiHeMi3, cayanHamaHbl akenreH 6anaHbl TemeHaeri Kecteae 6enrinemenis. Erep Cisgin, Tek 6ip faHa
6anaHpbI3 60onca, KecteaeH KeiiHri coinemre [V 6enriciH KOMbIHbI3.

banal XbIHbICbI: yn O Kbi3 1 *acbl: | 1KactaH Kiwi, 1,2,3,4,5,6,7,8,9, 10, 11,12, 13, 14, 15, 15 »kacTaH yaKeH
bana 2 XbIHbICbI: yn O Kbi3 1 »*acol: | 1KactaH Kiwi, 1,2,3,4,5,6,7,8,9, 10, 11, 12, 13, 14, 15, 15 KacTaH yAKeH
bana 3 bIHbICbI: yn O kb13 1 *acbl: | 1KactaH Kiwi, 1,2,3,4,5,6,7,8,9, 10, 11, 12, 13, 14, 15, 15 »kacTaH yaKeH
bana 4 bIHbICbI: yn O kb13 1 *acbl: | 1KactaH Kiwi, 1,2,3,4,5,6,7,8,9, 10, 11, 12, 13, 14, 15, 15 »kacTaH yaKeH
Bana 5 KbIHbICbI: yn O kb13 1 »acobl: | 1KactaH Kiwi, 1,2, 3,4,5,6,7,8,9,10, 11, 12, 13, 14, 15, 15 »acTtaH yAKeH

O MEHIH, TEK BIP fAHA BAJIAM BAP

5 6enim — 0T6aCbIHDbIH, 9/1IEYMETTIK YKoHe 3KOHOMMKAJIK, ¥KaFaalbl Typasibl aknapar

53. Ci3aiH, oHe Ci3giH, »Kyb6aiibiHbI3abIH, 6inim aeHreiiH KepceTiHi3. Op 6araHHaH Tek 6ip FaHa Kayan HYCKacblH TaHAaHbI3 M.

i3 CI34IH *KYBAMbIHbI3
Herisri opTta 6i1im, TOFbI3 CbiHbIN BiTipmereH o1 o10
OpTa-TexHUKanbIK (Konneax) 020 020
AfKTanfaH sKofapbl 6inim 030 030
AfKTanmaraH sKofapbl 6inim 04 0O 04 0O
MarucTp gaperkeci Hemece 3KBUBANEHTI 050 050
JOKTOp AspexKeci Hemece 3KBUBANEHTI 06 [ 06
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54. Kai1 Ty>kbipbim Cisre xaHe Ci3ajiH ybaiibiHbi3Fa aHaFypabIM yiineceai? Op 6araHHaH Tek 6ip faHa »Kayan HYCKacblH TaHaaHbi3 M.

Ci3 CI3JIH, }KYEAMbIHbI3
MeH ¥YMbIC iCTeMMIH. 010 010
MeH »KyMbIC icTEMENMIH. 020 020
MeH 3eiHEeTKepPMiH. 030 030
MeH AeKpeTTiK AeMa/bICTaMblH. 04 0O 04 0O
MeH yi1 wapyacbiHAafbl 9MeNMiH. o050 o5 0O
MeH myregekniH. 06 O 06 O
backa o7 0O o070

55. OTKeH aiiga Cizpe »aHe Ci3aiH, )KybalibiHbl3ga KaHAAN XKYMbIc KecTeci 6onabl? Dp 6araHHaH TeK b6ip FaHa XKayan HYCKacbiH TaHA,aHbI3

M.

CI3 CI3[IH, *KYBAMbIHbI3
ToAbIK XKYMbIC KYHi (KyHiHe 8 cafaT »KaHe oaH Aa apTbik) o10 o1
HapTblnan }KymbiCneH KaMTbl/iFaH 020 020
AybicbiMMeH (Mbicanbl, 2-2, 1-3, 15-15) 030 030

O MEH KA3IP *XYMbIC ICTEMEMMIH
00 MEHIH, *XYBAMbIM KA3IP }K¥YMbIC ICTEMEIA]
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56.

OriHemis, Ci3giH oT6acbIHbI3AbIH al caliblHFbI KipiCiH KepceTiHi3 (erep Ci3

BIP »kayan HyCKacCbIH TaHAaHbI3

»KayabblHbI3fa ceHimAi 60/1MacaHbl3, aHaFYP/IbIM KaKblH HYCKACbIH TaHAaHbI3)

01 - TabbiC Ke3i oK,

02 - 30000 TeHreneH a3

03 - 30000-49999 TeHre

04 - 50000-69999 TeHre

05 - 70000-89999 TeHre

06 - 90000-119999 TeHre

07 - 120000-149999 TeHre

08 - 150000-169999 TeHre

09 - 170000-199999 TeHre

10 - 200000-249999 TeHre

11 - 250000 TeHreaeH Ken

O0o0o0oo0ooooooono

12 - meH byn cypakKa *kayan 6eprim
Kenmemnai

Caya/slHama¥fa KaTbICKaHbIHbI3 YLiH pakmerT!

OTiHeMmi3, cayasiHamaHbl Tafbl 6ip peT Kapan wWbifbiHbI3. O3iHi34iH 6apAabIK cypaKTapFfa }ayan bepreHiHisre Ke3 »eTKi3iHi3.
CayanHamaHbl XenimgenreH KOHBepTTe TancblpybiHbI3Abl 6TiIHEMI3.
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YBaKaemblii pogutens,
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Cnacunbo, 4To Bbl cornacnamcb NpUHATL y4acTMe uccnenoBaHum «BosnedyeHHOCTb poguTeneli B 0byyeHne M BOCNUTaHUE AeTel B HAaYaIbHbIX
WwKonax KasaxcrtaHa: ocobeHHOCTH, GaKTOpbl U BAMSHUE HA aKaAeMUYECKyto ycneBaemocTby. Llenbto AaHHOM paboTbl ABNAETCA BblfBNeHUE
OCHOBHbIX TEHAEHUNI B chepe poauTenbCKMX NPAKTUK YacTo NpUMeHaeMbix B KasaxcTaHe, a TaKKe U3y4eHMA UX BAUAHUA HA aKafgeMUYecKyo
YCNeBaeMOCTb YHALLMXCA HAYabHOM LWKObI.
AHKeTa cocTouT U3 56 Bonpocos 1 TpebyeT 0kono 30 MUHYT BalLEro BpeEMeHU Ha ee 3ano/IHEHME.

Yyactue B uccnenoBaHMe aHOHMMHoOe. [oXKanyincTa, He yKasbiBalTe Balle MMA, MMA Ballero(en) cynpyra(u) nam nma sawero pebeHkKa.

Moxanyicra, BepHUTE aHKETY B 3ane4yaTaHHOM KOHBepTe.

Pasgen 1 — MNoHMMaHMe TepMMHA «BOBNEYEHHOCTb poguTenemn»

HacKonbKo Bbl COrNacHbl, YTO NEpPeYnCcIeHHble HUXKe BUAbl AeATEe/IbHOCTU ABNAIOTCA NPOABJEHUEM BOB/€YEHHOCTU po,qmeneﬁ B 06yl-|e|-w|e

n BocnutaHue peteii? Moxanyiicra, sbibepute™ oanH BapmaHT oTseTa.

01. | O6cyxpeHue c pebeHKOM ero MHTepecos 1 01- 02- 03- 04- 05- 06-
yBne4YeHun KaTeropuyeckmu YactuuHo Ckopee Ckopee YactuuHo AbcontoTHO
He cornaceH He cornaceH He cornaceH cornaceH cornaceH cornaceH
O O O O O O
02. | NoceweHne poanUTenbCKUX cobpaHuii 01- 02- 03- 04- 05- 06-
KaTeropuuecku YactuuHo Ckopee Ckopee YactuuHo AbcontoTHO
He cornaceH He cornaceH He cornaceH cornaceH cornaceH cornaceH
O O O O O O
03. | ConpoBoxaeHue pebeHka BO Bpems 01- 02- 03- 04- 05- 06-
NOX0A,0B U Bble3AHbIX MEepPONpUATUN, Kateropuyecku YactnuHo Ckopee Ckopee YactuuHo AbcontoTHO
OpPraHU30BaHHbIX LUKOOM He cornaceH He cornaceH He cornaceH cornaceH cornaceH cornaceH
O O O O O O
04. | NMomowb pebeHKy Npu BbINONIHEHUMU 01- 02- 03- 04- 05- 06-
AOMALUHUX 334aHUN Kateropuyecku YactnuHo Ckopee Ckopee YactuuHo AbcontoTHO
He cornaceH He cornaceH He cornaceH cornaceH cornaceH cornaceH
O O O O O O
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05. | BbipaxkeHue cBOero BUAeHUs OTHOCUTE/IbHO 01- 02- 03- 04- 05- 06-
ynpasneHuA U pa3BUTUA LLKO/bl Yepes KaTeropunyecku YactuuHo Ckopee Ckopee YactuuHo AbcontoTHo
yuyacTtue B paboTe WKONbHOrO He cornaceH He cornaceH He cornaceH cornaceH cornaceH cornaceH
NOMNeyYnTeNbCKOro coBeTa O O O O O O
06. | O6bweHue c poguTenamu gpysen Baliero 01- 02- 03- 04- 05- 06-
pebeHKa KaTeropuyeckmu YactuuHo Ckopee Ckopee YactuuHo AbcontoTHO
He cornaceH He cornaceH He cornaceH cornaceH cornaceH cornaceH
O O O O O O
07. | CoBmecTHOe BpemMANpoBOXKAeHUe C 01- 02- 03- 04- 05- 06-
pebeHKom (Urpbl, UTeHUEe KHur, KaTteropuyecku YactuuHo Ckopee Ckopee YactuuHo AbcontoTHO
NPUroTos/ieHNe NULLM, NOXoAbl NO He cornaceH He cornaceH He cornaceH cornaceH cornaceH cornaceH
marasuHam, u 1.4,) O O O O O O
08. | O6cyxaeHue ¢ yuutenem/yumtenamm 01- 02- 03- 04- 05- 06-
ycneBaemocTu pebeHKa 1 ero foCTUXKeHUMN KaTeropuyeckmu YactuuHo Ckopee Ckopee YactuuHo AbcontoTHO
He cornaceH He corsiaceH He corniaceH cornaceH cornaceH cornaceH
O O O O O O
09. | AobpoBoabHOE yYacTUE B LUKOJIbHbIX 01- 02- 03- 04- 05- 06-
MeponpUATUAX Kateropuyecku YactnyHo Ckopee Ckopee YactmyHo | AbBcontoTHO
He cornaceH He cornaceH He cornaceH cornaceH cornaceH cornaceH
O O O O O O
10. | 3aHATUA c peneTUTOpOM U/Man noceweHune 01- 02- 03- 04- 05- 06-
KPY»KKOB No pa3BUTUIO TBOPUYECKUX UM Kateropuyecku YactnuHo Ckopee Ckopee YactuuHo AbcontoTHO
CNOPTUBHbIX HaBbIKOB pebeHKa (neHue, He cornaceH He cornaceH He corsiaceH cornaceH cornaceH cornaceH
TaHLbl, PUCOBAHME, U T.4,.) O O O O O O
11. | NoceweHne BCTpeY WKOJIbHOro 01- 02- 03- 04- 05- 06-
noneynuTeNbCKOro coseta Kateropuyecku YactnyHo Ckopee Ckopee YactmyHo | AbBcontoTHO
He cornaceH He cornaceH He cornaceH cornaceH cornaceH cornaceH
O O O O O O
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12. | NoceweHne my3seeB BMecTe ¢ pebeHKom 01- 02- 03- 04- 05- 06-
KaTeropunyecku YactuuHo Ckopee Ckopee YactuuHo AbcontoTHo
He cornaceH He cornaceH He cornaceH cornaceH cornaceH cornaceH
O O O a O O
13. | MoKynKa pa3BuBaOLMX UTPYLUEK, KHUT NN 01- 02- 03- 04- 05- 06-
APYrux nevyaTHbiX U3gaHuii KaTeropunyecku YactuuHo Ckopee Ckopee YactuuHo AbcontoTHO
He cornaceH He cornaceH He cornaceH cornaceH cornaceH cornaceH
O O O O O O
14. | NonyyeHue nHpopmauum o pebeHke ot 01- 02- 03- 04- 05- 06-
yuutensa nocpeacrsom tenedoHHbIX 3BOHKOB | KaTteropuyecku YactuuHo Ckopee Ckopee YactmyHo | AbcontoTHO
unu apyrux cpepcts ceasu (Whatsapp, SMS, He cornaceH He cornaceH He cornaceH cornaceH cornaceH cornaceH
3NEKTPOHHasA noyTa) O O O O O O
15. | NoceweHMe WKONbHbIX MepPonpUATHIA, 01- 02- 03- 04- 05- 06-
KOHL,ePTOB, CMOPTUBHbIX UTP, U T.A,. Kateropuyecku YactnyHo Ckopee Ckopee YactmyHo | AbBcontoTHO
He cornaceH He cornaceH He cornaceH cornaceH cornaceH cornaceH
O O O O O O
16. | O6cyaeHue c peb6eHKOM ero WKObHOro 01- 02- 03- 04- 05- 06-
AHA KaTeropuyeckmu YactuuHo Ckopee Ckopee YactuuHo AbcontoTHO
He cornaceH He cornaceH He cornaceH cornaceH cornaceH cornaceH
O O O O O O
17. | Yuactme B meponpuUATUAX LUKOJIbHOIO 01- 02- 03- 04- 05- 06-
none4ymnTeNnbCKOro copeTa Kateropuuecku YactnuHo Ckopee Ckopee YactuuHo | AbcontoTHo
He cornaceH He cornaceH He cornaceH cornaceH cornaceH cornaceH
O O O O O O
18. | MoceweHune TeaTpa/KMHOTEaTPa BMeEcCTe C 01- 02- 03- 04- 05- 06-
pebeHKom KaTeropunyecku YactnyHo Ckopee Ckopee YactnyHo AbBCcoNtoTHO
He cornaceH He cornaceH He cornaceH cornaceH cornaceH cornaceH
O O O O O O
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Pasaen 2 — MNponasBneHne BOBNEYEHHOCTH

Kak yacTo Bbil 1 uneHbl Bawei cembu BOB€YEHbI B BUAbl AeATENbHOCTU NepevyncieHHble HUXe. I'Iomanyﬁaa, Bb|6epwreE| OAWH BapUaHT
oTBeTa.

19. | O6cyxpeHune c peb6eHKOM ero MHTepecoB 1 01- 02- 03- 04- 05- 06-
yBAeuYeHui Hukorga | OueHb peako Peako MHoraa Yacto OueHb yacTo

O O O O O O

20. | MoceweHne poaUTENbCKUX CObpaHuii 01- 02- 03- 04- 05- 06-
Hukorga | OyeHb peaKo Peako MHorpa Yacto OueHb YacTo

O O O O O O

21. | ConpoBoxxaeHue pebeHKa BO Bpemsa Noxo[0B8 u 01- 02- 03- 04- 05- 06-
Bble34HbIX MepPONpPUATUIA, OPraHN30BaHHbIX Hunkorga | OueHb peako Peako MHorpa Yacto OueHb yacTo

LWKONOMN O O O O O O

22. | Momouwb pebeHKy Npu BbINONTHEHUU AO0MALUHUX 01- 02- 03- 04- 05- 06-
3a4aHuii Hukorga | OyeHb peako Peako MHorpa Yacto OueHb YacTo

O O O O O O

23. | BbipaxkeHue cBOero BUAEHUA OTHOCUTE/IbHO 01- 02- 03- 04- 05- 06-
ynpaBaAeHUA U Pa3BUTUA LLUKO/Ibl Yepes yyacTue Hukorpa | O4yeHb peako Penko UHorpa Yacto OuyeHb yacTto

B paboTe WKONbHOIO NONEeYUTENLCKOro coBeTa O O O O O O

24. | ObweHue c poauTenamm gpysen saliero 01- 02- 03- 04- 05- 06-
pebeHKa Hunkorga | OueHb peako Peako MHorpa Yacto OueHb yacTo

O O O O O O

25. | CoBmecTHOe BpeMANPOBOXAeHUe C pebeHKom 01- 02- 03- 04- 05- 06-
(urpbl, YTeHMe KHUT, NPUTOTOBNEHUE NULLMY, Hukorpga | O4yeHb peako Peako MHorga Yacto OueHb yacTo

noxoAbl N0 mara3MHam, u T.4.) O O O O O O

26. | ObcyxaeHue ¢ yuutenem/yuntenamm 01- 02- 03- 04- 05- 06-
ycneBaemocTn pebeHKa 1 ero AoCTUXKeHUN Hukorpa | O4yeHb peako Peako MHorga Yacto OueHb yacTo

O O O O O O

27. | BobpoBonbHOE y4yacTue B LUKO/IbHbIX 01- 02- 03- 04- 05- 06-
meponpuaTuax Hukorga | OyeHb peako Pegko MHoraa Yacto OueHb yacTo

O O O O O O
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28. | 3aHATMA c peneTMTOpPOM U/MnKn noceleHme 01- 02- 03- 04- 05- 06-
KPYXXKOB NO Pa3BUTUIO TBOPYECKUX U Hukorga | O4yeHb peako Peako MHorga Yacto OueHb vacTo
CNOPTUBHbIX HaBbIKOB pebeHKa (neHue, TaHUbl, O O O O O O
pucoBaHue, u T.4,)
29. | NoceleHune BCTpEY WKOJ/IbHOIO 01- 02- 03- 04- 05- 06-
noneynTeNnbCKOro coserta Hukorga | OueHb peako Peako MHoraa Yacto OueHb yacTo
O O O O O O
30. | NoceweHne my3seeB BMmecTe c peb6eHKoM 01- 02- 03- 04- 05- 06-
Hukorga | OyeHb peaKo Peako MHorga Yacto OueHb YacTo
O O O O O O
31. | NoKynKa pa3BUBaOLWUX UTPYLUEK, KHUT UIKU 01- 02- 03- 04- 05- 06-
APYrMx nevyaTHbiX U3gaHuin Hukorga | OueHb peako Pegko MHoraa Yacto OueHb vacTo
O O O O O O
32. | MNonyyeHue nHpopmauum o pebeHke ot 01- 02- 03- 04- 05- 06-
yuutena nocpeactsom tesiepOHHbIX 3BOHKOB Hukorpa | O4yeHb peako Peako UHorpa Yacto OuyeHb yacTto
nnun ppyrux cpeacts ceasu (Whatsapp, SMS, O O O O O O
3/1eKTPOHHAA NoYTa)
33. | NoceweHne WKOMbHbIX MEPONPUATUN, 01- 02- 03- 04- 05- 06-
KOHL,epTOB, CMOPTUBHbIX UTP, U T.A. Hunkorga | OueHb peako Peako MHorpa YacTto OueHb yacTo
O O O O O O
34. | O6cyxaeHue c pe6eHKOM ero WKO/IbHOro AHA 01- 02- 03- 04- 05- 06-
Hukorga | OyeHb peako Peako MHorpa Yacto OueHb vacTo
O O O O O O
35. | Yuactue B meponpuATUAX LLKONIbHOIO 01- 02- 03- 04- 05- 06-
noneynTeNnbCKOro coseTta Hukorga | OyeHb peako Pegko MHoraa Yacto OueHb vacTo
O O O O O O
36. | NoceweHue Teatpa/KMHOTEATPa BMeCTE C 01- 02- 03- 04- 05- 06-
pebeHKom Hunkorga | OueHb peako Peako MHorpa Yacto OueHb yacTo
O O O O O O




PARENTAL INVOLVEMENT IN ELEMENTARY EDUCATION 119

Pasaen 3 - UHpopmauma o Bawem pebeHKe u ero ycneBaemocTtu

37. | YKaxute non Bawero pebeHkKa. 02. ¥eHcknind

Moskanyiicta, sbibeputeM oamH BapmaHT oTBeTa.

01. My»ckonld

38. | CKonbKo net Bawemy pebeHky? 01. 02. 03. 04. 05. 06. 07. 08.
Moskanyiicta, sbibeputeM oamH Mnajwe 5 net 6 net 7 net 8 net 9 net 10 net CcTapLe
BapuaHT OTBETa. 5Tn O O O O O O 107K

O O

39. | B Kakom Knacce yunrca Baw pebeHok 01. 1 knacc 02. 4 knacc
Moxanyicra, sbibeputeM oanH BapmaHT oTseTa. O O

40. | YKa)KuTe A3blK HA KOTOpOMm obyuaeTtca Baw pebeHoK. 01. Kasaxckui 02. Pyccknit
Moskanyiicta, sbibeputeM oamH BapmaHT oTBeTa. O O

41. | What type of school does your child attend? 01. CpeaiHsan wKona 02. T’mumHasusa/anuen
Moskanyiicta, sbibeputeM oamH BapmaHT oTBeTa. O O

42. | OueHute 0bLLyIO0 ycneBaemocTb Bawero 01- 02- 03- 04- 05-
pe6eHka. Moxanyicra, sbibepute™ oanH cnabasn ycrneBaemocCTb cpeaHsan Xopowasn OT/INYHaAA
BapuaHT OoTBeTa. ycrneBaemocCTb HUXKe CpefiHel | ycneBaemocCTb | YCNeBaeMoCTb | yCNeBAaeMOCTb

O O O O O

43. | OueHuTte ycneBsaemocTtb Bawero pebeHKa no 01- 02- 03- 04- 05-
maTtematuke. Moxanyicra, sbibepute™ oanH cnabas yCcrneBaemMmocCTb cpeaHan XopolLas OT/IMYHaAA
BapuaHT oTBeTa. yCcrneBaemMocCTb HUXKe cpefHel | ycneBaemocCTb | YCNeBaeMoCTb | yCNeBAaeMOCTb

O O O O O

44. | OueHuTte ycneBaemocTtb Bawero pebeHKa no 01- 02- 03- 04- 05-
yteHuto (nuTeparype)? MNoxanyncra, cnabas yCrneBaemMmocCTb cpeaHan XopolLas OT/IMYHaAA
BblbeputeM oanH BapuaHT oTBeTa. yCcrneBaemMocCTb HUXKe cpefHel | ycneBaemocCTb | YCNeBaeMoCTb | yCNeBAaeMOCTb

O O O O O
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45. | KaK yacto Baw pebeHoK noayyaer 3ameyaHus 01- 02- 03- 04- 05- 06-
u3-3a HeyA,0BNEeTBOPUTENIbHOTO NoBeAeHUA? Hukorga | OyeHb pegko | Pegko NHoraa Yacto OueHb yacTo
Moskanyncra, sbibeputeM oanH BapuaHT O O O O O O
oTBeTa.

Paspen 4 — Unpopmauyma o cembe

46. | YKaxuTte Bawe cemeitHoe nonoxKeHue [0 01- He 3amyxem, HUKOrAa He bbi(a) KeHaT/3amyxem
Ha AaHHbI MOMeHT. [oxanyicTa, [0 02- keHaT/3amykem
Bbibepute™ oamH BapmaHT oTBeTa. [0 03 - passeaeH(a)/ He KnBem BmecTe

[ 04 - sgoseu/saoBa
[0 05 - He skeHaT/3amyKeM, COKUTENLCTBYEM

47. | YKaxkute Baw Bo3pact? 01. 20-29net 02. 30-39net 03. 40-49net 04. ctrapwe 50
Mosanyiicta, sbibeputeM oamH BapuaHT oTBeTa. O O O O

48. | Kem Bbl npuxogurecb pebeHky? 01. matb 02. oTey, 03. apyroe
Mosanyiicta, sbibeputeM oamH BapmaHT oTBeTa. O O O

49. | Ectb in y Bac ewwe petun? 01. ga 02. HeT
Moxanyicra, BbibeputeM oanH BapmaHT oTseTa. O O

50. | EcTb M y Bac AeTu cTaplue, Yem pebeHoK, 01 02 03. y MeHA ToAbKO OAUH
KOTOpbIii NPUHEC AAHHbIA ONPOCHUK? I.jp,a E;eT pebeHoK
Moxanyicra, sbibeputeM oanH BapmaHT oTseTa. O

51. | EcTb M y Bac AeTn maaglue, Yem pebeHoK, 01. aa 02. net 03. y MeHA ToNbKO OAUH
KOTOPbI NPUHEC AAHHbI ONPOCHUK? I'jp' EI pebeHoK
Moskanyiicta, BbibeputeM oamH BapmaHT oTBeTa. O
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52. ECnv y Bac HECKONbKO AeTei, NoXKanyicra, yKaXkute ux non u sospact. Ormerbre nnm o6segute® nogxopawme sBapmaHTbl oTBETA.
Moskanyiicta, HE yKka3biBaiiTe pebeHKa npuHecwero onpocHuUK B Tabaunue Huxe. Ecam y Bac ToIbKO 0aUH pebeHok, otmeTbTe V]
yTBEepKAeHue nocne Tabauubl.

PebeHoK 1 Mon: | manbunkd | pesouxkall | Age: | mnagwe1,1,2,3,4,5,6,7,8,9,10,11, 12, 13, 14, 15, ctapwe 15
PebeHoK 2 Non: | manbunkl | pesoukald | Age: | mnapwe1,1,2,3,4,5,6,7,8,9,10, 11, 12, 13, 14, 15, ctapwe 15
PebeHoK 3 Non: | manbunkd | pesoukald | Age: | mnapgwe1,1,2,3,4,5,6,7,8,9,10, 11, 12, 13, 14, 15, ctapwe 15
PebeHok 4 Mon: | manbunkd | pesoukald | Age: | mnapwe1,1,2,3,4,5,6,7,8,9,10, 11, 12, 13, 14, 15, crapwe 15
PebeHoK 5 Mon: | manbunkl | pesoukald | Age: | mnapwe1,1,2,3,4,5,6,7,8,9,10, 11, 12, 13, 14, 15, crapwe 15

O Y MEHA TONbKO OAWH PEBEHOK

Paspen 5 - MHCbOpMaLI,Mﬂ O couynaZibHOM N SKOHOMUYECKOM NOJ10XKEeHUn cembu

53. YKaxuTe ypoBeHb 06pasoBaHua Baw u Bawero(eii) cynpyra(u). Bbibepute ¥ Tonbko oauH BapuaHT otBeta B KAXK0WM KonoHKe.

Bbl BALL(A) CYMPYT(A)
[l1eBATb KNaccoB U MeHee oid oid
CpeaHe-TexHMyeckoe (Konnenx) 0200 0200
OKOHYeHHoe Bbiclliee 0bpa3oBaHue o3 o3
HeoKoHuyeHHOe Bbicliee 06pa3oBaHue o4O o4O
CTeneHb MarncTpa uam sKBUBaNEHT os0O os0O
CTeneHb AOKTOPA UM SKBUBAIEHT o6 o6

54. Kakoe yTBepxaeHue Hanbonee noaxoaut Bam u Bawemy(eii) cynpyry(e). Bbibepute ¥ Tonbko oauH BapuaHT otBeta B KAXK/I0M
KO/IOHKe.

Bbl BALLI(A) CYMPYT(A)
A pabortato. oid oid
Al He paborTato. 0200 0200
Al Ha neHcuu. o3 o3
Al B AeKpeTHOM OTnycCKe. o4O o4O
Al nomoxo3aiKa. os0O os0O
A nuBanua, o601 o060

Opyroe 070 070
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55. Kakoii pabouwnii rpaduk 6bin y Bac u Bawero(eit) cynpyra(u) B npownom mecaue? Boibepute ¥ oauH BapuaHnT oteeta B KAXKA0M

122

KOJIOHKe.

Bbl BALL(A) CYMPYT(A)
No/HbIN pabounii geHb (8 yacos B AeHb 1 bonee) oid oid
YyacTUYHan 3aHATOCTb 020 020
CMeHbl (Hanpumep, 2-2, 1-3, 15-15) 030 030

O A CEMYAC HE PABOTAIO
O MOW(AA) CYNPYT(A) CENYAC HE PABOTAET

56. | MNoxanyiicta, ykaxkute Baw cemeiiHblii exxemecauHblii goxoa (ecam Bbl He
yBepeHbl, Bbibepute Hanbonee noaxopAw Mt BApUaHT)

Bbibepute OMH BapuaHT oTBETA

01- Y meHA HeT UCTOYHKMKA goxoaa

02- MeHble yem 30000 TeHre

03-30000-49999 TeHre

04-50000-69999 TeHre

05-70000-89999 TeHre

06-90000-119999 TeHre

07-120000-149999 TeHre

08-15000-169999 TeHre

09-170000-199999 TeHre

10-200000-249999 TeHre

11-6onblie yem 250000 TeHre

Oooooooooooo

12-11 6bl He xoTen(a) oTBeYaTb Ha 3TOT
BONPOC

Cnacmbo 3a yuactue B onpoce!

MoxanyiicTta, ewe pa3 NPoOoCMoOTpUTe aHKeTy. Ybegutecb, YTO Bbl OTBETU/IM HA KaXKAblii BONpPOC.
MoxkanyicTta, BepHUTE ONPOCHUK B 3ane4aTaHHOM KOHBepTe.
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Appendix B
Informed consent form

Parental involvement in elementary education in Kazakhstan: Nature, factors, and
implications for academic achievement

DESCRIPTION: You are invited to participate in the research on the Kazakhstani
perspective of parental involvement, factors which shape it and the influence it has on
students’ academic achievement. You will be asked to complete a 56-question questionnaire
distributed by the classroom teacher. It is to be returned in the sealed envelope within five
working days. The survey is strictly anonymous. There is no need to state your name or leave
your contact details. No other than the researcher will have access to the forms you complete.
Once the data is digitalized, the hard copies of the questionnaires will be destroyed. Only the
researcher and the research advisor will have access to the digital data. Once the data is
analyzed, it will be encrypted and stored in password-protected zip archive on the password-
protected Dropbox account.

TIME INVOLVEMENT: Your participation will take approximately 30 minutes of your
time.

RISKS AND BENEFITS: This survey is a low-risk procedure which might cause you just
minimal inconveniencies as it requires some time and effort to be completed. There is also a
slight possibility that some questions might cause you minor emotional discomfort when
thinking about your parental involvement practices.

Since the empirical research on parental involvement in Kazakhstan is rather limited, the
benefits which may reasonably be expected to come out from this study are a better
understanding of the parental involvement phenomenon in Kazakhstan and the ways it is
practiced in present time. The results of this study may also be rather informative regarding
understanding how parental involvement affects students’ academic achievement, which
might change and improve the school practice and advance the quality of education at school
and state level. The results of this research study may be presented at scientific or
professional meetings or published in scientific journals, extending previous research by
contributing new insights to the literature. Although there are no direct benefits for the
children, there is a possibility of long-term indirect ones if schools and state agencies choose
to use the findings of this study to develop parental involvement interventions to assist
learners in their studies.

PARTICIPANT’S RIGHTS: If you have read this form and have decided to participate in
this project, please understand that participation in the survey is strictly voluntary and you
have the right not only to refuse to answer particular questions but also to withdraw from the
research at any stage or re-join it at your will. Your decision whether or not to participate will
neither affect your child's grades nor alter the teacher or school attitude towards your child.
Refusal to fill in the survey for whatever reason will be duly respected with no attempts made
to persuade you to reconsider. Regardless of your decision, please return the questionnaire in
the sealed envelope.
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CONTACT INFORMATION:

Questions: If you have any questions, concerns or complaints about this research, its
procedures, risks, and benefits, contact the Master’s Thesis Supervisor for this student work,
Daniel Hernandez Torrano, daniel.torrano@nu.edu.kz, or Master student, Alyona Kaus,
alyona.kaus@nu.edu.kz, +77715464911.

Independent Contact: If you are not satisfied with how this study is being conducted, or if
you have any concerns, complaints, or general questions about the research or your rights as a
participant, please contact the NUGSE Research Committee to speak to someone independent
of the research team at +7 7172 709359. You can also write an email to the NUGSE Research
Committee at gse_researchcommittee@nu.edu.kz

Please sign this consent form if you agree to participate in this study.

Signature: Date:

| have carefully read the information provided;

| have been given full information regarding the purpose and procedures of the study;

| understand how the data collected will be used, and that any confidential
information will be seen only by the researchers and will not be revealed to anyone
else;

| understand that | am free to withdraw from the study at any time without giving a
reason;

With full knowledge of all foregoing, | agree, of my own free will, to participate in
this study.

The extra copy of this signed and dated consent form is for you to keep.
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3EPTTEY K¥MbICbI KEJICIMIHIH AKITAPATTBIK ®OPMACBHI

KazakcTaHHbIH OacTaybIll MEKTEN OKYIIBUIAPBIH OKBITY MEH TOpOHeNey e aTa-aHanap b
KATBICYBI: epeKIIeTiKTepl, (hakTopIaphl KoHE OanagapIblH aKaIeMHUSIIbIK KETICTIKTEPiHE
acepi.

CUIIATTAMA: Ci3 «Ka3akcTaHHBIH OacTaybllll MEKTEIl OKYIIBUIAPBIH OKBITY MEH
TopOHeney/e aTa-aHaJIapbIH KaThICYBI: €PEKIICIIKTEP1, (PaKTopIapsl )KoHE OaytamapablH
aKaJIeMUSUIBIK JKETICTIKTepiHe acepi» TaKbIPbIOBIHIAFBI 3€PTTEY KYMBICHIHA KATHICYFa
LIaKBIPBUIBIN OTHIPCHI3. byl xKyMbICTBIH MakcaTsl - Kazakcran PecniyOinkaceiHa xkui
KOJIJAaHBUIATBIH aTa-aHaJIbIK TOKIPHOE caachIHIAFbl HETI3l1 YpAiCTep i aHBIKTay )KOHE
oJIapblH 0acTaybIlI ChIHBIN OKYLIBUIAPBIHBIH aKaJAeMUSIIBIK XKETICTIKTEPIHE 9CEPIH 3epTTey.

Cisre 56 cypakTaH TYpaTbIH cayajJHaMaHbI TOJITHIPHIN, OHbI KOHBEPTKE CAJIBII, 5 )KYMBIC
KYHHIH IIIIH]IE 3epTTeyllire Kaitapy yceiHbuiaapl. CayaqHama aHOHUML OOJIBIT TaObLIa bl
ATBIHBI3IIBI EHTI3Y/IH HEMece OaliIaHbIC aKIapaThiH KAJIBIPYIbIH KaxeTi oK. OChl
3epTTEY/iH aBTOPBhIHAH 0AacKa CIIKIM cayalHaMara KOJl JKeTKi3e anMaiabl. Jlepekrep
KOMITBIOTEPJICHAIPUITCHHEH KEHiH cayaTHaMaHbIH Kara3 KelripMmenepi xoibiiansl. Tek kaHa
3epTTEYIi MEH OHBIH FBUIBIMH KETEKIIIIC1 3JIEKTPOHBIK JepEeKTepre KO KETKi3e amaibl.
JKunanran gepekTep oHACIII, TalJaHFaHHAH KeiH apHaiibl KypbeutraH Dropbox OeriHje
KYIHsi Co30€H KOpFaJiFaH 3JIeKTPOH Il MyparaTTa CaKTala/bl.

OTKIBIVIETIH YAKBITBI: Ci3niH KatbiCyblHBI3 miaMamMeH 30 MHHYT YaKbITBIHBI3/IBI
ayajpl.

3EPTTEY ’KYMBICBIHA KATBICYBbIH KAYIIITEPI MEH
APTBIKIUBIJIBIKTAPBI: Cayannama 3epTTey o/iCTEpiHiH €H Kayilci3 Typi O0ibII
tabbinanpl. CayanHama Oipa3 bIHFAMCHI3IBIK TYABIPYBI MYMKiH, ce06e01 0ipa3 yaKbITHIHBI3IbI
amanel. Conaii-ak, Keoip cypakrap 6ipa3 SMOIMAIBIK BIHFAWCHI3IBIK TYABIPYBI MYMKIH,
ce0eb1 onap ci3aiH OanaHpI3/1bl TOpOUENEYy MEH OKBITYFa KaThICYBIHBI3/IbI CHIHM KO3KapacleH
KapayFra IIaKbIpabl.

Kazakcran KoHTeKCTiH/Ie aTa-aHamapAbH Oananappl TopOueney MeH OKBITY/Ia KaThICYbI
OolibIHIIIA 3epTTEyJIep CaHbl OTE LIEKTEYJ1 OOJIFaHIBIKTaH, 3€PTTEY/AIH HOTHXKENIEpl OChI
KYOBUIBICTAP/IBI ’KOHE OHBIH Ka3aKCTaH/IBIK KOHTEKCTTE MPAKTHKAIBIK KOJIIAHYBIH TYCIHYTE
MYMKIHJIK Oepeni. 3epTTey/IiH HOTHXKeNepl aTa-aHaaapAblH KaTbICYbl OKYIIBUIAP/IbIH
KETICTIKTEpIHE KaJlail 9cep eTeTIHIH TYCIHYre MYMKIH/IK Oepei, OyJ1 MeKTen TaKipuOeciH
©3TepTI JKaKCcapTyFa JKOHE )KEePriliKTi )KOHE MEMIIEKETTIK JIeHTeiie O11iM canachlH
apTThIpyFa KemMeKkTeceal. by 3epTreyiiH HOTHKeNepl FhIIIBIMUA HEMeCe Kacion
KOH(epeHIMsIIap/ia, HeMece FUIBIMU JKypHAJIap/a *KapHusulaHybl MyMKiH, OYJI FBIITBIMHBIH
JaMybIHa bIKIAJN eTefl. 3epTTeyI1H HOTHXKeNepl Oananapra Tikenel naiaa skenmeiai, 6ipax
MEKTENTep MEH MEMJIEKETTIK MEKEMeEJIEp OChI 3epTTEYAIH HOTHKEIEPIH eCKepiIl,
OKYIIBIIAP/IBIH KETICTIKTEPIH KETUIAIPYAIH Oip 9/1ici peTiH/ie aTa-aHaJap/blH KaTbICYbIH
KoJigaHca, OyJ1 3epTTeyiH HOTIKenepl OanagapablH akaJeMUSIIbIK KETICTIKTEepiHe )KaHama
TYpJIE acep €Tyl MYMKIH.
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KATBICYHIBI KYKBIKTAPBI: Erep Ci3 6epinren ¢opmamMeH TaHBICHII, 3epTTEY
YKYMBICBIHA KaTBICyFa IIeIIiM Kadbuiaacanbl3, Ci3iH KaThICYbIHbBI3 ePiKTi TYp/e eKeHiH
xa0apiaiiMb13. COHbIMEH KaTap, KaJaraH YaKbITTa aiibIIILYJI TOJeMeil KoHe Ci3/liH
JJIEyMETTIK KeHIJAIKTepiHi3re em KecipiH TUri30eii 3epTTey )KYMBICBIHA KATBICY
TypaJibl KeJliciMiHi3l Kepi KaliTapyFa HeMece TOKTaTyFa KYKbIFbIHBI3 0ap. 3eprrey
KYMBICHIHA MYJIJIEM KaTbICIAYbIHBI3FA 12 TOJIbIK KYKBIFbIHBI3 0ap. Conpaii-ax,
KaHJai j1a O0ip cypakrapra xayan oepmeyiHisre ne 901eH 6oaasl. by seprrey
YKYMBICBIHBIH HOTHKEIIEep1 aKkaJIeMUsITBIK HeMece KociOu MakcaTTap/a Oacrara YChIHBUTYbBI
HeMece IIbIFapbuTysl MyMKiH. Ci3iH KaTbICy HeMece KaThicnay Typaisl memimidi3 Cizig
OaytaHpBI3/IbIH OarajayblHa oCep CTICH II )KOHE MYFaIlIMHIH HEMECe MEKTEITiH OajaHbI3Fa
KaTBICTBI KO3KapachlH e3reprreiai. CayarHamMaHbl Ke3-KelreH ceOenmeH TOAThIpyIaH 0ac
TapTyFa KYKbIFbIHBI3 Oap. LllemiMiHi3re KapamacTaH, cayaTHaMaHbl KalTapbIHbI3IbI
eTiHEeMI3.

BAWJAHBIC AKITAPATHI:

CypakrapbiHbI3: Erep xypri3utin oTeIpFaH 3epTTey KYMBICHIHBIH MPOIEC], KayTli MeH
apTHIKIIBIIBIKTAPEI TYPAJIbl CYpaFbIHBI3 HEMECEe IIaFbIMBIHBI3 00JIca, Keeci OalaHbIC
Kypasiapbl apKbLIbl 3ePTTEYII HEMECE OHBIH FhIJIBIMU JKETEKIINICIMEH Xa0apIiacybIHbI3Fa
Oonazpl. Feuteivu sxerekii: JJanuan Xepuanaec Toppano daniel.torrano@nu.edu.kz,
seprreyii: Anena Kayc alyona.kaus@nu.edu.kz, +77715464911.

JEPBEC BAUJIAHBIC AKITAPATTAPBI: Erep Gepinren 3epTTey KyMBICHIHBIH
KYpPri3iTyiMeH KaHaraTTaHOacaHbI3 HEMECE CYpPaKTapbIHbI3 OCH IIaFsIMIaphIHBI3 00JICa,
Hazap6aes Yuuepcurteri XKorapsi binim 6epy mektebinin 3eprrey KomuterimeH
KOpCeTUIreH OaiylaHbIC KypaJapbl apKbUIbl XadapiaacysiHb3Fa Oomaapr: +7 7172 70 93 59,
ANEKTPOHABIK TomITa gse researchcommittee@nu.edu.kz.

3epTTey KYMBIChIHA KAThICYFa KeNiCIMIHI3I OepceHi3, OepiireH Gopmara KO KOIOBIHBI3/IbI

CYpanMBbI3.

* Men 6epuireH popMaMeH MYKHUST TaHBICTHIM;

* Maran 3CPTTCY KYMBICBIHBIH MAaKCAaTbl MCH OHBIH IIPOLCAYPACHL ’KalbIHAA TOJIBIK

aKmapar Oepinii;

* JKunakranraH akmapaT MeH KYIHs MOIIIMETTEpre TeK 3epTTEYIIiHIH 031He KOIDKETIM/I1

YKOHE MOJIIM OO0JIaThIHBIH TOJIBIK TYCIHEMIH;

* MeH Ke3 KelreH YaKbITTa eIlIKaHai TYCiHiKTeMeCi3 3CPTTCY KYMBICbIHA KATBICYIaH

0ac TapTybIMa OOJIATHIHBIH TYCIHEMIH;

* MeH XOF apbiga aTaJIblll ©TKCH aKMapaTTbl CAaHAJIbBI TYPAC Ka6BIJ'II[aH, OCBbI 3CPTTCY

JKYMBIChIHA KaThICYFa €3 KeJIiCIMIMI1 OepeMiH.

Kousr: Kyni:
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®OPMA UHOOPMALIMOHHOTI'O COI'JIACHUA

BosneueHHocTh pOHHTeHeﬁ B 06yquI/Ie " BOCIIUTAHUE I[CTCIZ B HaYaJIbHBIX IIKOJIaX
Kazaxcrana: OCO6CHHOCTI/I, (baKTOpBI " BJIMAHHE HAa aKaICMUYCCKYIO YCIIEBAEMOCTh.

OIINMCAHME: Bbl npurianieHsl IpUHATh Y4acTHUE B UCCIEA0BaHUHN «BOBIEUEHHOCTD
ponuTenel B 00yd4eHre U BOCIIUTAHUE JIeTEH B HAUaIbHBIX MIKoMax Kazaxcrana:
0COOCHHOCTH, (DAKTOPHI U BIMSIHUE HA aKaJCMHUYECKYIO YCIIEBAEMOCTh». LleNbro nanHoi
paboTHI SBIISICTCS BhISIBJIEHHE OCHOBHBIX TeH/IEHIUIi B chepe POAUTEIBCKUX MPAKTHK,
yacTo npuMeHseMbix B KazaxcraHe, a Takke U3y4eHHS UX BIUSHUS Ha aKaJEMUYECKYIO
yCIIEBAEMOCTh YUAIIUXCsl HAUYaIbHOW MIKOJIBL. BaM OyIeT nmpeaioskeHo 3an0JTHUTh AaHKETY,
COCTOSILYIO U3 56 BOIPOCOB, M BEPHYTH €€ B 3alle4aTaHHOM KOHBEPTE B TE€UEHUE S5-TH
pabouunx aHer. ONMpPoCHUK aHOHMMHBIN. Bam He motpebyercs yka3biBaTh Batie nms uiu
OCTaBJIATh Bamm KoHTakTHbIE AaHHbIe. HUKTO KpoMe aBTOpa JaHHOI'O UCCIEA0OBaHUS HE
OyZeT UMeTh JAOCTYII K 3alOTHeHHBIM aHKeTaM. Kak ToibpKko 1aHHbIe OyayT
KOMITHIOTEPU3UPOBAHBI, OyMa)KHbIE KO aHKET OYyT YHUUYTOKEHBI. TOJIBKO
HCCIIE0BATElb U €€ HAYYHBIA PYKOBOJIUTEIh OYIyT UMETh IOCTYI K 3JIEKTPOHHBIM JaHHBIM.
[Tocne Toro kak coOpaHHbIC JaHHBIC OYAyT 00paboTaHBI U MPOAHATM3HPOBAHBI, OHU OYIYT
XPAHUTHCS B AJIEKTPOHHOM apXUBE, 3AIIUIIEHHOM IapoJieM Ha CIENUaIbHO CO3JaHHOM
Dropbox crpanmurre.

BPEMS YYACTMUSA: 3anonHenue aHkeTs! noTpedyet okoso 30 muHyT Bamero BpemeHu.

PUCKU U TPEUMYHIECTBA: AukeTupoBaHue SIBISIETCSA JOCTaTOYHO O€30I1aCHBIM
METOOM HCCIEIOBAHUS, KOTOPBI MOKET MMPUBECTH JIUIIb K MUHIMAaJIbHBIM HEYJOOCTBaM,
MMOCKOJIBKY TpeOyeT HEKOTOPBIX YCWIHM U BpeMeHH ¢ Bareit croponsl. CyliecTByeT Takxke
HeOOoJIbI11ast BEPOSITHOCTh, YTO HEKOTOPBIE BOIPOCHI MOTYT BbI3BATh Y BaC HE3HAUUTENIbHbIN
HMOIIMOHANBHBIN TUCKOM(DOPT, TOCKOIBKY OHU MPUTIIANIAIOT Bac KpuTHYeCcKu B3TISHYTH Ha
Barre yuactue B Bocniutanuu U 00ydyenuu Bamero pebenka.

ITockonbKy MccaeioBaHus B 00J1aCTH BOBJIEUEHHOCTH POAMTENEH B 00y4eHHE U BOCIIUTAHHE
nerei B Kazaxcrane BecbMa OrpaHUYEHbl, PE3YJIbTAThl JaHHOTO MCCIIEA0BAaHUS TO3BOJIAT
Jy4Ille MOHATh 3TOT (PEHOMEH U €ro MpakTHiecKoe npuMeHeHue B Kazaxcranckom
KOHTeKcTe. Pe3ynbpTaThl ucciieJoBaHUsI TaK)Ke€ MOTYT OBITh BeCbMa HH(OPMAaTUBHBIMU B
OTHOILIEHUY ITOHUMAHUS TOTO, KaK Y4aCTHE POAUTENIECH BIMSIET HA YCIIEBAEMOCTh YYAIIUXCS,
YTO ITOMOKET U3MEHHUTD U YIYYIIUTh IIKOJBHYIO ITPAKTUKY U ITOBBICUTH KAYECTBO
00pa30BaHMs HAa MECTHOM U T'OCY/IapCTBEHHOM ypOBHE. Pe3ynbTaThl JaHHOTO UCCIIEI0BAHUS
MOTYT OBITh IPECTABICHBI HA HAYYHBIX WM MPO(ECCHOHANBHBIX KOH(PEPEHLIUAX, WIN Ke
OIyOJIMKOBaHbI B HAYYHBIX ’KYpHAJIax, TEM CaMbIM BHOCS BKJIa/l B Pa3BUTHE HAYKU. XOTH
pe3yabTaThl JAHHOTO UCCIIENOBAHNS HE HECYT MPSAMOM IOJIB3BI JETSAM, OHU MOT'Y KOCBEHHO
MTOBJIUATH HA UX AKaJEMUYECKUN YCIEX, B CIydae €CIu MIKOJIBI U TOCYIapCTBEHHBIE
YUpEXKJIEHUS YUTYT Pe3yJbTaThl JAHHOTO UCCIEOBaHMS U OyIyT UCIOJIb30BaTh
BOBJICYEHHOCTh POAUTENIEH KaK OJWH U3 METOJIOB ITOBBIIIECHUS YCIIEBAEMOCTH yJalUXCsl.



PARENTAL INVOLVEMENT IN ELEMENTARY EDUCATION

IMPABA YYACTHMUMKOB: Eciiu Ber npountanu qanuayro GopMy U PEeIIHId IPUHATH
ydacTue B IaHHOM HCCIIeI0BaHUU, Bbl TOMKHBI TOHUMATh, 4TO Balle yuactue siBisiercs
A00pOBOJILHBIM U 4TO Y Bac ecTh mpaBo He TOJIBKO OTKa3aThCsl OTBEYATh Ha
OIPCACIICHHBIC BOIIPOCHI, HO U OTKA3aThCA OT HPHUHATHA YIaCTHA B UCCIICAOBAHNU HA
mo0oM ero stane. Barie peiieHue o TOM, y4acTBOBaTh HIIM HET, HE TIOBJIMSIET HA OLEHKHU
Baliero peGeHKa U HC UBMCHHUT OTHOIICHUC YUUTCJIA UJIM HIKOJIbI K BAllICMY pGGGHKy.
OTKa3 OT 3aNOJTHEHHSI AaHKETHI TI0 JTF000H pUYrHE OyIeT TOJDKHBIM 00pa3oM COOJIOICH,
0e3 MomnbITOK yOeauTh Bac B oOpaTHoM. HezaBucruMo OT Baliero pemieHus, noxainyncra,
BEpPHUTE BOIIPOCHUK B 3all€YaTAaHHOM KOHBEpTE.

KOHTAKTHAS UH®OPMAIUA:

Bomnpocei: Eciiu y Bac ects BOpoChl, 3aMe4aHust HITH 5KaI00bI 10 TIOBOY JaHHOTO
UCCIIEI0BaHMs, IPOIIEAYPHI €r0 MPOBEIEHHS, PUCKOB U IPEUMYIIECTB, BBl MOKETE CBA3ATHCS
¢ Hay4HbIM pykoBoauTeneM Januanem Xepuanaec Toppano daniel.torrano@nu.edu.kz wau
CTYJEHTOM-MarucTpaHToM, IPOBOJIALIEH TaHHOU uccienoBanue, Anenoi Kayc
alyona.kaus@nu.edu.kz, +77715464911.

He3aBucumbie koHTakThI: Eciii Bl He y10BI€TBOPEHBI IPOBEICHUEM JAHHOTO
MCCIIEIOBaHMs, €clii Y Bac BO3HUKITN Kakue-m1udo0 mpoOieMbl, Kano0bl HITH BOIIPOCHI, Bl
MoxeTe cBsizatbes ¢ Komuterom MccnenoBanuii Beicieit [lkonsr O6pazoBanust HazapOaes
VYuusepcurera 1o tenedony +7 7172 70 93 59 unu oTnpaBUTh TUCHMO HA 3JIEKTPOHHBIN
aznpec gse_researchcommittee@nu.edu.kz

[Toxkanyiicta, TOANMMUIIUTE JaHHYO QGOpMy, eclid Bbl COMIacHBI yd4acTBOBaTh B
HCCIIEA0BAHNM.

* Sl BHUMATENIBbHO U3Y4MJI MPEICTABIECHHYIO HHPOPMALIUIO;

* MHe npenocTaBuIM NOJIHYIO HH(OPMAIHUIO O IEeNsAX U MPOLEaype UCCIST0BaHUS;

* Sl noHumaro, kak OyJqyT MCIOJIb30BaHbl COOpaHHBIC JAHHbBIE, U YTO AOCTYH K JIFOOOH
KOH(HIeHIIMATbHON HH(pOopMaIK OyAeT UMETh TOJIBKO UCCIIe0BATENb;

* S nonumaro, yTo BIpaBe B JIIOOOM MOMEHT OTKa3aTbCsi OT Yy4YacTHsl B JTAHHOM
uccienoBaHuu 0e3 00bsICHEHUS PUYHH;

¢ C NHOJTHBIM OCO3HAHMEM BCETO BBIIIEH3JIOKEHHOIO 5 COTJIaceH NMPUHATh y4acTHE B
UCCIIEIOBAaHUH IO COOCTBEHHOI! BOJIE.
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