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Vil
ABSTRACT

Teachers’ Perceptions and Experiences of Peer Observation and its Influence on their

Professional Development in Nazarbayev Intellectual School, South Kazakhstan.

This qualitative study explores the perceptions and experiences of peer observation among
the school teachers of NIS in southern Kazakhstan. The study aimed at exploring teachers’
perceptions and experiences in peer observation, and the effects of this process on their
professional growth. Semi-structured interviews were conducted as a primary data collection
method and overall, six teachers were interviewed. The findings reveal that teachers generally
view peer observation positively and find it beneficial for their professional development.
They report that peer observation provides opportunities for self-reflection, collaboration, and
learning from colleagues. In addition, the study identifies some common peer observation
procedures used at this school and challenges associated with peer observation, including
time constraints and concerns about unconstructive and negative feedback. Additionally, the
study revealed that the professional development support provided to teachers by this school
plays a significant role in creating positive views on peer observation. Overall, the study
highlights the importance of peer observation as a tool for teacher professional development
and provides insights into how it can be implemented effectively in the context of

Kazakhstan.
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AnjgaTna
Onrycrik Kazakcranaarsl Hazap0aeB 3usiTkepJiik MekTe0i MmyrajiMaepiniH cadakka
03apa KaTbICyAaFbl KO3KapacTapbl MeH TI:KipuleJiepi :kdHe 0ChI NPOUECTIiH 0JIAPAbIH

KJCiOM 1aMybIHA dcepi.

byn cananel 3eprrey Kazakcrtanubiy oHTycTirigaeri H3M mekren MmyranimMaepiHiH e3apa
cabaKKa KaThICY/Ibl KaOBLIIAybl MEH TOXKIpHOeciH 3epTTeiiai. OFaH Koca 3epTTey Oy
MPOIIECTIH MYFaTIMIEP/IIH KOCIOM ecyiHe ocepiH 3epTTeyre OarbITTanFaH. bactankbl
JepeKTepAl )KuHay cyx0aT 9JIici peTiH/Ie KYPri3UIi KoHE KaJIbl alThl MYFaIIMMEH cyXx0aT
Kyprizunai. Hotmkenep myranimaepaid cabakka e3apa KaThICyblHA OH Ke3KapaciieH
KapalTBIHBIH >KoHE OYJT OJlap/bIH KociOM JamMybl YIIIiH maiiiansl ekeHin kepcerTi. Onap
opinTecTepiHiH cabakKa KaThICYbl ©31H-031 OilllayFa, bIHTBIMAKTACTHIKKA KOHE OpINTECTepCH
yiipeHyre MyMKiHZIIK OepeTiHiH xabapnaiiabl. byran Koca, 3epTTey OCbl MEKTENTe
KOJITaHBUTATBIH MYFaJIIMIEP/IiH cabaKKa e3apa KaThICYbIH KEHOIp JKalbl IPOIieIypallapblH
YKOHE OCBhIFaH OaiJIaHBICThI KUBIHIBIKTAP/IbI, COHBIH IIIIHIC YaKbIT HICKTCYJICPIH KOHE
KOHCTPYKTHBTI €MeC JKoHE Tepic Kepi OalaHbICKa KaThICThI allaHAayIIbIIBIKTl aHBIKTANTBI.
CoHbIMeH Karap, 3epTTey OChl MEKTENTIH MyFalliMJIepiHE KOPCETETIH Kojay cabakka
KATBICYbIHA OH K©3KapacTap bl KaJIbITACTRIPYIa MaHBI3IbI POI aTKAPATHIHBIH KOPCETTI.
XKanne! anranna, 3epTTey MyFaliMJIep/IiH KociOu 1aMybIHbIH KYpalibl PeTiHAEe MYFaliMIepIiH
cabakka e3apa KaThICYAbIH MaHBI3AbUIBIFBIH KOPCETE/1 KoHe OHbl Ka3zakcTaH sxaraaiibiHaa

KaJjail THIMJI1 XKY3€ere achlpyFa 00laThIHbI Typalbl TYCIHIK Oepei.



AHHOTaNuA

Barasiabl u onbIT yuuTeseid Hazapoaes UnTesiekTyaabHo mKoJabl FOxkHOTO
Ka3zaxcrana B B3auMonoceieHHd YPOKOB U BJIMsIHME JaHHOTO MpoIlecca HA UX

npogecCHOHAIBLHOE Pa3BHTHE

DT0 Ka4eCTBEHHOE UCCIIeI0BAaHUE HCCIEAYET BOCIIPUSATHE U ONBIT B3aMMHOI'O HaOJII0ICHUS
cpenu mkoapHbIX yuuteneid HUII na rore Kazaxcrana. MccinenoBanue ObLI0 HalpaBieHO HA
M3Y4YE€HUE BOCIIPUATHUS U OIbITA YUUTEJICH MPU B3aUMOMOCEIICHUH YPOKOB, a TAKXKE BIHMSIHHE
ATOrO Ipoliecca Ha UX MPOoPecCUOHANBHBIN pocT. [lonycTpyKTypupOBaHHbBIE HHTEPBBIO OBUIH
MIPOBEICHBI B KAYECTBE OCHOBHOT'O METO/1a COOpa JIAaHHBIX, U B 11€JIOM OBLJIO OMPOIIEHO IIECTh
yuuTenel. Pe3ynbrarhl MOKa3bIBalOT, YTO YYUTENS B LIEJIOM MO3UTHBHO OTHOCSTCS K
B3aMMOIIOCEIIEHUIO YPOKOB M CYUTAIOT €T0 MOJIE3HBIM AJI1 CBOETO MPO(PECCHOHATBHOTO
pa3Butua. OHU cOOOIIAIOT, YTO B3aUMHOE HAOIIOICHUE 1a€T BO3MOXKHOCTH JIS
camopedIeKCHH, COTPYIHUYECTBA U 00y4ueHus y Koyier. Kpome Toro, uccienoBanue
OTIpe/IeTIsieT HEKOTOPbhIE PACIPOCTPAHEHHBIE CITIOCOOBI OpPraHU3aIMH B3aUMOIIOCEIICHUS CO
Cpelu y4uTenel, UCIoNb3yeMble B 3TOH IIKOJIE, U TPOOIEMBbI, CBSI3aHHBIE CO
B3aMMOIIOCEILICHHUS], BKJIIOUYasi HEXBATKY BPEMEHHU U OMACEHUs 110 MOBOY HEKOHCTPYKTUBHOM
U OTpHUIIATENBHOM 00paTHOM cBs3u. Kpome Toro, uccienoBanue nokas3aio, YTo MOAIepiKKa
npodeccCHoHATEHOTO Pa3BUTHSL, IPEIOCTABIIAEMAst TON IIKOJIOW YUUTENSIM, UTPAET BAXKHYIO
poiib B (POPMUPOBAHUHU TTOJIOKUTETHHOTO MHEHUS O HAOIIOIEHUN CO CTOPOHBI CBEPCTHUKOB.
B nenom, uccienoBanue nog4epKUBaeT BaXXHOCTh B3AUMOIIOCEUIEHUSI KAK MHCTPYMEHTA
npoeccCHOHAEHOTO Pa3BUTHSI YUUTENIEH U JaeT MPeACTaBICHUE O TOM, KaK ero MOKHO

s (deKkTHBHO peann3oBaTh B KOHTeKcTe Ka3axcraHa.
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1. Introduction

This thesis has been written on the basis of the qualitative study conducted from
October 2022 to April 2023. The focus of the study was teachers’ perceptions and
experiences of peer observation and the effects of peer observation on their professional
development in one Nazarbayev Intellectual School (NIS) in southern Kazakhstan.

The teaching profession requires continuous development and lifelong learning. As a
result, there are various ways for teachers to develop professionally throughout their careers.
One of the effective tools for professional development is peer observation, which is believed
to be a helpful way to learn from fellow teachers while observing or being observed (Guskey,
2000). Peer observation is often associated with teachers’ initial training or teaching courses
as it is usually the main tool used to train future teachers on effective teaching (Engin &
Priest, 2014). However, some authors (O’Leary, 2014; Wragg, 2002) state that peer
observation can still be an effective tool for the professional development of experienced
teachers.

This chapter starts with presenting the background of the study and notion of ‘peer
observation’. It then focuses on research problem which presents the rationale behind the
choice of purpose statement, and research questions. Then the significance of the study
presents the value of this research. Finally, this chapter provides a brief outline of the thesis.
1.1 Background of the Study

Peer observation is an observation done to support teacher learning and professional
development. Some common terminology used synonymously for peer observation are peer-
to-peer observation (Hamilton, 2013), classroom observation (Cockburn, 2005; O’Leary,
2014; Wragg, 2002), and lesson observation (O’Leary, 2014). The term used in this study is
‘peer observation’, as this is the term mentioned by different authors in relation to teacher

professional development (Dos Santos, 2016; Engin & Priest, 2014; Gosling, 2002;



Hamilton, 2013), while lesson and classroom observation often include broader functions of
observation including school inspection (Brimblecombe et al., 1995) or teacher evaluation
and appraisal (O’Leary, 2014). Thus, in the current study the term ‘peer observation’ is used
to describe the process when fellow teachers observe each other, while ‘lesson observation’ is
used to describe the observation in general, not necessarily for professional development
purposes. The focus of this study is “peer observation’ which supports teachers’ professional
growth.

Gosling (2002) states that “the term ‘peer’ can include a variety of relationships
within an organisational setting” (p. 2). Often ‘peers’ are colleagues from the same or
different departments, but their status or experiences can be different (Gosling, 2002). It is
proven that when there is a mutual agreement and trusted relationships between the ‘peers’,
the chances for professional development after peer observation are higher (Dos Santos,
2016). In addition, peer observation has a more positive effect on the observed teacher’s
practice if they accept or welcome the feedback from the observer (Gosling, 2000 as cited in
Gosling, 2002). Therefore, peer observation can improve teaching practice if the relationships
between peers and the ways of giving feedback are well-considered.

Enhancing teacher learning and professional development is among priorities for the
education system of Kazakhstan (Government of the Republic of Kazakhstan, 2019), and
peer observation can be an effective tool to support this enhancement. First, professional
collaboration is proven to have a positive effect on teaching practice (Darling-Hammond &
Richardson 2009; Garet et al., 2001). Peer observation is a form of such professional
collaboration, which can help teachers improve their practices through meaningful
communication (Hamilton, 2013). In addition, peer observation encourages reflective

teaching (Hamilton, 2013), since while observing and being observed teachers have to decide



what their best practices are and what teaching or learning problems they can solve through
observation.

However, despite the importance of peer observation for teacher professional
development, many teachers do not practice it actively. There might be several reasons for it.
Firstly, Dos Santos (2016) states that negative feedback that teachers may receive after being
observed might cause resistance and negative attitudes towards this process. Giving
constructive feedback is an essential part of peer observation, however, teachers are rarely
taught how to give it properly. As a result, instead of hearing critical feedback, teachers might
be confused or frustrated by it. Furthermore, Engin and Priest (2014) state that the process of
peer observation is usually not well-organized by school administrators and its purpose might
be unclear to teachers. Thus, “teachers who have experienced such contexts may not see the
learning value of peer observation” (Engin & Priest, 2014, p. 2). Finally, lessons are often
observed when assessing teachers and during school inspections (O’Leary, 2014). Quite often
these are extremely stressful experiences for teachers which might cause negative association
with peer observation, and as a result, teachers avoid using it for their professional
development. These are some reasons why some teachers might have negative attitudes
towards peer observation and are not motivated to participate in it.

During my pre-service and early teaching years, peer observation had the most
considerable impact on my teaching practice and development. While observing my
colleagues and trainers as well as while being observed by them, | had a chance to learn some
effective approaches to teaching, assessment, and classroom management. It also made me
reflect on my teaching practice and learn how to improve it.

Peer observation is a tool for professional development at the school | am currently
working at. Mainly, peer observation is used by the school teachers within the Lesson Study,

a process when several teachers meet during a certain period of time to study each other’s



lessons (Rock & Wilson, 2005). The process involves co-planning, observations and
reflection stages when teachers reflect on the methods used, lesson delivery and its effects.
During this process teachers observe each other’s lessons to solve a common problem
existing in the classroom or to test the effectiveness of a teaching method. However, most
teachers in my department are unwilling to participate in peer observation for professional
development. Most of them view it as a formality and observe each other since it is a
requirement of the school. Additionally, | had a chance to observe teachers from other
schools as a part of teacher support and mentoring projects. However, most teachers observed
feared the lesson observation process and were stressed and defensive during the feedback
stage. This made me wonder why some teachers view peer observation as a learning tool
while others fear and avoid using it.

Another important aspect is that Nazarbayev Intellectual schools are known for their
active encouragement and strong support for teachers’ professional growth. The schools
organise various workshops and seminars which help teachers learn new methods and
strategies resulting in high-quality lessons. Additionally, most NIS schools use lesson
observations for various purposes, including teachers’ professional development. This is why
it would be interesting to see how peer observation is organized at the school where ongoing
professional development is prioritized.

Thus, researching teachers’ experiences and views may be helpful in identifying the
peer observation practices and in effectively organsing this process at school. Finally, in my
experience many teachers may not know about various models of peer observation and how
to give constructive feedback. There are more effective and less stressful ways of giving
feedback, which teachers know about and could be identified during the interviews.

1.2 Problem Statement



“Skillfully done, classroom observation can be a valuable tool for improving the
quality of teaching; badly handled, it can be a menace” (Wragg, 2002, p. VIII). Although peer
observation is an important part of teaching practice in many schools around the world
including Kazakhstan, it is often imposed on teachers (Gosling, 2002) and, as a result, they
do not view it as a valuable learning tool. Engin and Priest (2014) state that peer observation
is “often an unpopular form of professional development amongst faculty” (p. 2). They
believe it might be due to some difficulties in organizing effective peer observation practices,
unclear aims of this process, and possible threat to teachers’ professionalism. However, peer
observation encourages reflective teaching (Hamilton, 2013) and enhances teaching practices
as well as teacher collaboration (Darling-Hammond & Richardson 2009; Garet et al., 2001).
Thus, it is important to demonstrate to teachers how they can benefit from peer observation,
as otherwise they might lose an important way to develop professionally and learn from each
other. Moreover, knowing how to organise this process effectively is also of a great
significance. This can be done through identifying teachers’ experiences and perceptions,
especially positive ones, as they could help teachers see the advantages of peer observation
and have a better experience when observing and being observed. Additionally, the
effectiveness of peer observation can be demonstrated through identifying the best peer
observation practices which create positive attitudes among teachers and lead to their
professional development.

1.3 Research Purpose and Questions

The purpose of this research is to explore the school teachers’ perceptions of peer
observation and their experiences of peer observation in one Nazarbayev Intellectual school
in South Kazakhstan. To achieve this purpose the research analyses teachers’ perceptions of

peer observation, both while observing another teacher and when being observed.



Additionally, it then analyses their experiences and practices in peer observation and its
effects on their professional development.

The following research questions were identified to guide this study:

1. What are the schoolteachers’ perceptions of peer observation?
2. What are their experiences in peer observation?
3. How does peer observation affect teachers’ professional development?

1.4 Significance of the Study

Exploring teachers’ experiences might be useful to identify some practices that
formed certain perceptions of peer observation. The research findings will be helpful to
school administrators in effectively organizing this process by learning when teachers might
have more positive or negative attitudes toward peer observation. In addition, it might be
useful to those teachers who are not confident when being observed or do not consider peer
observation important for professional development. Learning about positive practices and
perceptions of peer observation may motivate teachers to start using this valuable tool for
their professional development. Finally, learning about teachers’ perceptions and experiences
of peer observation will be helpful for me to further promote its use for enhancing teacher
learning and development.
1.5 Thesis outline

This thesis consists of six chapters, including this Introduction Chapter. Chapter 1
focuses on the background of the study relevant to the research, sets the research problem,
presents the research problems and questions, and provides the significance of the study.

Chapter 2 presents a brief literature review focusing on the knowledge existing related
to peer observation. It presents different purposes of peer observation and its effects on
teaching practice, discusses factors forming various perceptions of peer observation and

introduces its common models.



Chapter 3 provides an explanation of the format of the current study. The site, sample,
and sampling techniques are described in detail, and the data collections and data analysis
processes are presented. Ethical issues are discussed at each stage, along with the steps taken
to stop any negative outcomes related to the participants of the study.

Chapter 4 presents the major findings of this research which were identified during
the analysis of the obtained data.

Chapter 5 discusses the research findings by linking them with the already existing
studies in the field to identify similarities and differences in the data obtained.

The purpose of Chapter 6 is to draw informed conclusions on each research question.
Additionally, this chapter includes implications of the research done and suggestions for

further studies on the topic of peer observation.



2. Literature Review

This chapter provides a critical analysis of the literature on peer observation to
examine key concepts, debates, and findings in this field. It also explores the effective ways
of organizing teachers’ professional development and the role of peer observation in this
process. In addition, it presents the findings on teachers’ perceptions and experiences of peer
observation. Although the focus of this study is on peer observation for teacher professional
development, its evaluative nature will also be considered in this chapter since this purpose of
lesson observation has a considerable impact on teachers’ perceptions and experiences of
peer observation.

This chapter starts with presenting some common trends in teacher professional
development. Then it provides the definition of peer observation and presents some common
purposes and models of this practice mentioned in the existing literature. Next is a discussion
of literature on the significance of peer observation for teachers’ professional development.
Following that, the review focuses on different authors’ findings on teachers’ perceptions and
experiences of peer observation. Finally, this chapter presents the theoretical framework of
this study.

2.1 Conceptualizing Peer Observation

Peer observation has its origin from classroom observation which can be defined as
“sitting on in a class and observing a teacher in action” (Tenjoh-Okwen, 2003, p. 30).
Historically, classroom observation practice was first used as an evaluation tool. O’Leary
(2014) states that “classroom observation emerged as a key method of collecting evidence on
which to base subsequent systems of teacher appraisal” (p.12). This fact is supported by
Wragg (2002), who states that the initial purpose of classroom observation was to evaluate

teachers' skills and knowledge. However, when it comes to peer observation, many authors



(Blackwell, 1996; Dos Santos, 2016; Engin & Priest, 2014; Hamilton, 2013) emphasise its
use for professional development and teacher collaboration.

Nevertheless, the evaluative nature of peer observation is still mentioned by some
authors (Gosling, 2002; Ridge & Lavigne, 2020) who state that one of the purposes of peer
observation is evaluation and identification of best practices. To differentiate between the
different purposes of peer observation, Gosling (2002) offers three main models of peer
observation:

1. Evaluation model when a teacher is observed by a senior staff member. The purposes
of this model are quality assurance, appraisal, promotion, assessment, identifying
underperformance and confirming probation.

2. Development model when practitioners are observed by educational developers or
teachers are observed by expert teachers from their departments. The purposes of this
model are to improve or demonstrate teaching competencies and to assess teaching.

3. Peer review model when teachers observe each other’s lessons. The main purposes of
this model are refection and discussing teaching.

Gosling (2002) suggests that all three models have some risks which should be
considered by school administrators and teachers. For example, it is possible that teachers
observed within the evaluation and development models will not benefit from the observation
(Gosling, 2002). The main reason could be the fact that these models are imposed, and the
observer is usually someone superior (Gosling, 2002). Despite having some risks like
complacency, the peer review model has greater chances of impacting teacher learning, as the
process is usually mutual and non-judgmental (Gosling, 2002).

In their study, Engin and Priest (2014) found out that the less stressful and most
effective way of peer observation is when an observing teacher is learning from an observed

peer. They state that when the focus is on the professional development of observee it puts
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too much pressure on them. However, when the responsibility for learning is put on the
observer, peer observation is “non-judgmental, developmental, collegial and reflective”
(Engin & Priest, 2014, p. 3). Despite this, the pressure on the observed teacher is still there as
they have to plan a lesson that could be a learning experience for an observing teacher.
Additionally, Hamilton (2013) argues that without evaluation, it is difficult to define what the
best teaching practices are and when an observed lesson can be a valuable learning
experience for an observer. Therefore, the use of peer observation for the professional
development of an observed teacher should not be underestimated or considered ineffective.
2.2 Peer observation procedures

The standard procedure of peer observation includes three stages: pre-observation
meetings, observation of lessons, and post-observation meetings (Tenjoh-Okwen, 2003).
During the meeting before lesson observation, teachers decide on the focus of the observation
and any other details. At the next stage, teachers observe their colleagues teaching and collect
the necessary data related to the focus of the observation. At the final stage, teachers provide
feedback, discuss and reflect on the collected data as well as plan future improvements. There
might be some variations of this process. To illustrate, in the study conducted by Engin and
Priest (2014), the purpose of the final stage was not to provide feedback, instead, this was an
opportunity for an observed teacher to reflect on their lesson.

Nevertheless, feedback is an important aspect of peer observation (Doyle, 2012;
O’Leary, 2014; Tenjoh-Owken, 2003) which contributes to improvement of their teaching
practice. However, for teachers to benefit from feedback, it is important that the provided
feedback is constructive and addresses the needs of an observed teacher. In one study
(Tosriadi et al., 2018) the participants expected feedback from observers and found it useful
for their professional growth. In the study by Kohut et al (2007), teachers received feedback

in the form of peer observation reports which they believed contributed to the improvement
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of their teaching practices. However, Dos Santos (2016) states that if teachers’ experiences
with feedback is negative, they will not benefit from this process. This is why it is significant
to ensure that teachers know how to provide constructive feedback which highlights the
strengths of the lesson and provides recommendations for further improvements.

An important factor that affects the effectiveness of peer observation is time. Teachers
are usually busy with assessment, lesson planning and teaching as well as different meetings.
As a result, they often do not have time to peer observe each other and this was indicated by
several studies (Karagiorgi, 2012; Ridge & Lavigne, 2020). Therefore, schools should
consider time constrains when implementing peer observation.

2.3 Peer Observation and Professional Development

When it comes to teacher professional development some researchers (Darling-
Hammond & Richardson, 2009; Garet et al., 2001; Hamilton, 2013) agree that there should
be a shift from traditional trainings like workshops to more collaborative, reflective, and self-
driven practices. Birman et al. (2000) state that the collaboration with fellow teachers from
the same department, grade or subject provides teachers with better opportunities for active
professional development.

Another key factor impacting the effectiveness of teacher learning is the time spent on
professional development. Darling-Hammond and Richardson (2009) state that professional
development lasting 14 or less hours showed no effects on learning” (Darling-Hammond &
Richardson, 2009, p. 49). In fact, teacher training must be ongoing and consistent. This is
also proven by the study conducted by Garet et al. (2001) who state that teachers benefit from
professional development practices when there is consistency, and a sufficient amount of
time is spent on it. This means that having effective professional development practices at
school is significant as orginising long-term and consistent courses outside the school might

be challenging.
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Several studies (Dos Santos, 2016; Engin & Priest, 2014; Karagiorgi, 2012; Shortland,
2004) agree that peer observation is important for any teachers’ ongoing professional
development. Engin and Priest (2014) state that peer observation is “a highly appropriate
model for reflective teaching which legitimizes practitioner experience and valorises the
interactive and social nature of learning” (p. 2). This idea is supported by Lawson (2011) who
states that “sustained observation offers a robust way of changing some practices and of
making inroads in others” (p. 334). Visone (2019) found out that teachers improved better as
group and peer observation was a tool that supported them in this process of professional
development. Therefore, peer observation is a valuable tool for teachers to improve their
teaching practice.

2.4 Teachers’ perceptions and experiences of peer observation

However, despite all the benefits mentioned, not all the teachers are willing to
participate in it due to various reasons. Cockburn (2005) states that due to its evaluative
nature, peer observation “has a powerful resonance for most classroom practitioners” (p.
373). As a result, teachers have different attitudes toward this process.

When peer observation is not well-organized by school administrators, teachers do not
perceive it as a tool for development (Engin & Priest, 2014). Dos Santos (2016) in their study
of how teachers use peer observation for professional development found out that teachers
believe a well-organised and developed process of peer observation would be more attractive
for teachers to participate in it. More research to support this point.

Another important aspect affecting teachers view and use of peer observation is the
use of peer observation for evaluation which creates some negative attitudes toward this
process (O’Leary, 2014). If lesson observation is mainly used for assessing teachers’
effectiveness, some teachers might develop negative attitude toward it and avoid using it for

professional development (Edgington, 2017). Since peer observation is mainly associated
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with “early training and novice performance” (Cockburn, 2005, p. 373), experienced teachers
do not see necessity in it. Additionally, teachers’ lessons are often observed when there are
inspections and formal visits by external assessors to a school. Brimblecombe et al. (1995)
state that lesson observation is the most dreaded part of inspection and causes much anxiety
for teachers. Thus, lesson observation might become a stressful process for some teachers.

Another possible cause of negative views on peer observation is getting negative
feedback. There are no perfect teachers or perfect lessons, and as a result, feedback from an
observer usually includes some areas for improvement. However, Dos Santos (2016) states
that negative feedback that teachers may receive after lesson observation might cause
resistance and negative attitudes toward this process. Consequently, it is essential for teachers
to know that lesson observation is a part of learning, and they will not be punished or viewed
as unprofessional because of negative feedback. This again leads to the necessity of clear
purposes and procedures of lesson observation established by school administration.

A more positive attitude is developed when everybody involved in peer observation is
viewed as equals (Tenjoh-Okwen, 2003). This is supported by Dos Santos (2016) who
discovered that teachers have a positive attitude toward peer observation, when there is the
support of their colleagues, especially if there is a difference in work experience. Moreover,
teachers develop a more positive attitude toward peer observation when its purpose is to learn
from a teacher who is being observed as opposed to assessing them (Engin & Priest, 2014).
Hamilton (2013) supports this view by stating that when teachers view their peers as experts,
they are more willing to participate in peer observation practices.

2.5 Theoretical framework of the study

According to O’Leary (2014), it is difficult to provide the theoretical framework for

peer observation as this process has different purposes and models, including professional

development and evaluation. This study will analyse and discuss peer observation through
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Bandura’s social learning theory (1977) and the new paradigm offered by Darling-Hammond
and Richardson (2009).

Teacher professional development should happen in collaboration with others and be
ongoing (Darling-Hammond & Richardson, 2009; Garet et al., 2006). Bandura’s social
learning theory and the professional learning community offered by Darling-Hammond and
Richardson (2009) as a new paradigm might help to explain this need for collaboration and
the importance of consistent teacher learning. These theories also support the importance of
peer observation for teacher professional development.

According to Bandura’s social learning theory (1977), people learn while observing
others and seeing different models of behaviour. This is what he called observational
learning, a type of learning which is believed to play an important role in teacher professional
development (Lortie, 2002 as cited in Watson, 2013). Observing other teachers is often used
as way to teacher pre-service or novice teachers how to plan and organise lessons. Watson
(2013) states that teachers often modify their behaviour based on the feedback or reactions of
their students, colleagues, or parents. This is similar to how people learn from the others’
reactions and behaviour according to social learning theory (Watson, 2013). In addition,
according to social learning theory, what a person believes and anticipates have a great
impact on what they learn from the experience (Shaffer & Kipp, 2010). This is reflected in
teacher learning as teachers choose the experiences or behaviours that they believe will lead
to success (Watson, 2013).

Darling-Hammond and Richardson (2009) believe that professional learning
community (Hord, 1997) is a new paradigm in teacher learning that meets the requirements
of high-quality professional development: content, context, and design. Content centered on
student learning implies that professional development should focus on the knowledge and

skills required to teach a certain content. Context of high-quality professional development
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emphasizes the importance of linking curriculum, assessment, standards, and professional
development opportunities. Finally, design of professional development emphasizes the
significance of active and reflective training for teacher learning.

Darling-Hammond and Richardson (2009) state that professional learning community
is a model where “teachers work together and engage in continual dialogue to examine their
practice and student performance and to develop and implement more effective instruction
practices” (p. 49). Such communities helped teachers develop leadership skills and take
responsibility for the improvement of their teaching (Darling-Hammond & Richardson,
2009). Therefore, professional learning community encourages collaboration, reflection, and
motivation. In addition, working in collaboration with colleagues creates the opportunities for
ongoing and consistent professional practices at school (Darling-Hammond & Richardson,
2009), which is proven to be crucial for successful teacher learning.

Thus, teacher professional development and learning are highly dependent on
collaboration, reflection, motivation, and time. Firstly, if organized properly, peer observation
meets all the criteria mentioned earlier, as this process involves at least two people who work
collaboratively while learning from each other and reflecting on their practices. It can also be
an ongoing practice which happens during the year and helps teachers develop over time.
Additionally, teachers can work with the colleagues who they are willing to work with.
Hence, teachers should be motivated to participate in this practice, which means their
perceptions and experiences of peer observation are significant for the successful results.
Finally, when planning and implementing peer observation at school, it is necessary to
consider the content, context, and design of peer observation as these areas may lead to high-
quality professional development.

2.6 Summary
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This chapter presented some existing research on peer observation including some
insights into teachers’ perceptions of this process and what factors or conditions create these
perceptions. It also described some common procedures and models of peer observation and
feedback. Additionally, it highlighted the importance of peer observation for teachers’
professional growth and presented some reasons for the shift in teacher professional
development. Finally, it provided the theoretical framework of this study which is based on

the importance of collaboration, observation, and consistency for instructional improvement.
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3. Methodology

This chapter gives a brief overview of the methodology used to address the purpose
statement and answer the overarching research questions of this study which aim to explore
teachers’ perceptions of peer observation, their experiences of this process, and how peer
observation affects their professional development.

Thus, the chapter presents the justifications of the interview-based qualitative research
design employed within the study, the definition of central phenomena, information about the
site and sample selection, data collection instruments and the procedures used to analyse the
gathered data. Additionally, it intends to describe the ethical considerations associated with
the involvement of participants and limitations of this study.

3.1 Research Design

According to Creswell (2014), “the nature of the research problem and the questions
that will be asked to address the problem” (p. 11) affect the choice of either quantitative or
qualitative research. Qualitative research is used when there is a need to explore a
phenomenon and the variables are unknown (Creswell, 2014). This helps a researcher get a
deeper understanding of the phenomenon. Since the purpose of this study is to explore the
teachers’ perceptions and experiences of peer observation, qualitative research study was
chosen as the most appropriate method for this study. In-depth, semi-structured interviews
were conducted to answer the research questions and learn about teachers’ perceptions and
experiences of peer observation.

As stated by Merriam and Tisdell (2016), in certain fields like education or health
employ a research design called ‘basic qualitative study’. Basic qualitative study aims to
understand how people “make sense of their life and experiences” (Merriam & Tisdell, 2016,
p. 24), while the other types of research design in qualitative research have additional

purposes. In addition, Merriam and Tisdell (2016) state that based on this design “researchers
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simply describe their study as a “qualitative research study” without declaring a particular
type of qualitative study” (p. 23). The current study employed this design due to the necessity
to understand people’s experiences and perceptions.
3.2 Definition of central phenomenon

The central phenomenon in this study is peer observation. As stated by Tenjoh-Okwen
(2003) peer observation is “observing a teacher in action” (p. 30). It can be used for teacher
professional development as well as an evaluation tool to assess teacher’s effectiveness
(O’Leary, 2013; Tenjoh-Okwen, 2003). The focus of this study is peer observation for
professional development.
3.3 Research site

The study was conducted in one Nazarbayev Intellectual school in South Kazakhstan.
The research site is a school for gifted students where teachers’ professional development is
highly prioritized and supported. Teachers’ professional development at this school is
ogranised with the help of workshops, seminars as well as Lesson Study and mentoring
programme. Many teachers have observed lessons of partner-school teachers, participated in
mentoring programmes both as mentors and mentees, and conducted Lesson Study projects,
which involve observing fellow teachers’ classes (Rock & Wilson, 2005). This means that,
overall, teachers have some experiences of observing lessons and providing feedback.
3.4 Research Sample

Six teachers from NIS were selected using purposeful maximal variation sampling
(Creswell, 2014). Maximal variation sampling allows to gather data from diverse sources,
representing various viewpoints and experiences and provides a more comprehensive
understanding of the research topic by considering multiple perspectives, enhancing the
richness and depth of the data collected. Currently, the school includes all levels of education:

primary, middle, and high schools. Middle and high school teachers from three different
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subject departments were chosen for a detailed understanding of this topic. The criteria for
selecting the participants were as follows: the teachers should have experience of being
involved in peer observation both as an observer and observe; the teachers should be from
three subject department (Biology, Physics and Russian Language); the teachers should have
different work experience ranging from novice to experienced teachers; and the teachers
should be willing to participate. It was important that the participants were teachers working
at the research site and had various experiences in peer observation, especially for
professional development purposes. Interviewing teachers representing different subject
departments allowed me to gather the necessary data about the process of peer observation at
this school. Thus, six participants were chosen based on their subject departments, teaching
experiences and work experience at the research site. Overall, there were six interviews
conducted with six participants from different subject departments to see how peer
observation is organized within the school.

Table 1

Characteristics of Participants

Teaching experience Years of work at NIS Subject
Participant 1 2 years 2 years Biology
Participant 2 33 years 12 years Russian
Participant 3 30 years 12 years Russian
Participant 4 13 years 5 years Biology
Participant 5 15 years 7 years Physics
Participant 6 4 years 4 years Physics

3.5 Data Collection Tools
Drawing on empirical evidence and related literature, this interview-based study

aimed to discover the perceptions and experiences of teachers in peer observation. Six semi-



20

structured interviews were conducted to answer the research questions of this study. This
helped to learn individual experiences and perceptions of the participants in-depth. Five
interviews were conducted face to face as “the interaction produced when the researcher and
participants meet in the shared space produces humane and sensitive data that reflects the
interest of both parties” (Kamarudin, 2015, p. 14). Only one participant asked for an online
interview as it was more convenient for them in terms of time.

One of the efficient ways of organizing interviews is preparing interview protocols,
which reminds of the questions and “provides a means for recording notes” during the
interview (Creswell, 2014, p. 225). This is why, an interview protocol (see Appendix A) was
used to ensure organized interviews. The protocol includes some details about the research
such as the topic and purpose of the study as well as how a participant contributes to this
research. It also includes a list of interview questions like “What are the purposes of peer
observation at your school?’, ‘How often are your lessons observed?’ and ‘Who are your
lessons usually observed by?’. During the interview, the participants were asked open-ended
questions related to their experience of being observed and observing the lessons of their
colleagues at this school and their perspective on peer observation. Some follow-up questions
were asked to get more detailed answers. The interviews were audio recorded for further
transcription and data analysis processes.

Document analysis was used as additional instrument. The school has an online
system called “Mathtest” that is used during the lesson observations and analysing this
system assisted in understanding teachers’ perspectives and experiences of peer observation
at this school. This system is a form that has some descriptors and sections for teachers to
complete when observing their colleagues and providing feedback. The access to the online
system and a permission to analyse it were gained from the school principal. It is important to

mention that to ensure the participants’ confidentiality, this study analysed only an empty
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form, not particular forms which were already completed by teachers and were used to
provide feedback to their colleagues.

3.6 Data Collection Procedures

After obtaining ethics approval, | started negotiating with the school administrators in
October of 2022. The recruitment process started from getting a permission of the school
administrators in the second half of October 2022. It was done with the help of an email from
the researcher where the aims and procedures of the study were explained (see Appendix B).
Then, there was a personal meeting with the school principal to discuss the further details of
the study and clarify the questions they had about this research.

Once | got the permission of the principal, the next step was recruiting the participants
for the study. The principal was asked to forward an email (Appendix C), uploaded in pdf
form, inviting possible participants to take part in the research. Biology, Russian, and Physics
Department teachers were sent this email, and seven teachers wrote back. Six teachers were
chosen because of their teaching experiences that represented three different groups: novice
teachers, experienced teachers, and those teachers who are considered neither novice nor
experienced. The necessary number of participants was recruited in early November 2022.

The participants were informed about the purpose of the study and approximate time
required for the interviews (approximately 60 minutes for an interview). They were asked to
give a consent to participate in the interviews and for further process of their answers
(Creswell, 2014). The informed consent (Appendix D) for was used to present the purpose
and procedure of the study as well as the participants rights and benefits. The participants
signed the informed consent form, and one copy was left with them. Additionally, the time
and place of the interviews were negotiated with each participant.

Before conducting interviews with the participants, the interview questions were

piloted to ensure that the questions were understandable and to make the necessary changes.
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The interviews were conducted in the language chosen by a participant (English, Russian or
Kazakh) in November and December of 2022. Prior to the interviews, the participants were
remined of their rights to withdraw or skip any questions as well as asked if they agree to
participate in the interviews and be audio-recorded. Direct quotes form the transcribed
interviews in Russian and Kazakh were translated into English for further analysis and to
present the results of this study. The document analysis was done with the permission of the
school principal and included only the analysis of the basic form that was not filled out by
any teacher. The data collection procedures were done in accordance with the requirements of
Nazarbayev University and ethical standards.

3.7 Data Analysis

Data analysis process started from transcribing all the interviews and followed the six
steps in analysing qualitative data described by Creswell (2014). The prepared transcripts
were then coded manually to identify some common themes. Thus, reading the transcribed
interviews and coding allowed to identify some meaningful themes such as teachers’
understandings of peer observation, their positive and negatives views on this practice as well
as factors causing these views, standard peer observation procedures and purposes at this
school, how teachers view peer observation in relation to their professional development, as
well as the impact of peer observation on younger and more experienced teachers. The
themes were subsequently examined more closely in light of the research purpose and context
as well as categorized with respect to research questions.

The document analysis involved analysing the online platform “Mathtest” in order to
see what this platform consisted of and how it was structured. In addition, the purpose of data
analysis was to get better understanding of teachers’ experience of peer observation. This
allowed to identify what teachers have to focus on when observing their peers as well as

better understand the data provided on “Mathtest” during the interviews. Analysing and
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interpreting the obtained data allowed the researcher to answer the research questions of this
study.
3.8 Ethical Issues

When conducting research which involves a participation of people, it is important to
follow ethical guidelines and principals (Merriam & Tisdell, 2016). This means that the
participants’ interests must be protected, and they must be treated with respect.

Before starting data collection, the approval by GSE Ethics Committee was received
in October 2022. Getting the approval allowed to begin the work at the research site which
started from obtaining the permission of the principal and a meeting with him in order to
clarify and discuss the purpose and process of the present research.

Once the permission was given, the teachers from Biology, Physics, and Russian
departments were sent emails inviting them to participate in the research. This allowed to
recruit the necessary number of participants who volunteered to take part in this study. The
participants were then sent informed consent for them to learn about the purpose and nature
of the research as well as their rights. The participants were instructed that they can ask any
questions regarding the study and informed consent. The content of the informed consent was
also discussed with the participants before they were asked to sign them prior to the
interviews (Patton, 2002). Before starting interviews the participants were told about their
rights to withdraw at any stage or skip any questions and their permission for audio-recording
was obtained. The places and time for the interviews were chosen by the participants.

As there is always a possibility that interviewees will share some sensitive
information that might be unexpected even to them (Patton, 2002), it is important to ensure
that the collected data is well-secured. The confidentiality of the participants and the
collected data was ensured by using pseudonyms and password-protecting the files on

computer. The identities of participants were not shared with anyone during and after
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conducting research. Only the researcher and her research advisor had access to the gathered

data. When there was a necessity to provide the gathered information to the research advisor,

the real names and identities of the participants were not shared. All the gathered data is kept
on the personal computer of the researcher and the files are password-protected. The obtained
data will be then deleted and destroyed after three years in accordance with the requirements

of Nazarbayev University and ethical standards.

Regarding document analysis of the online platform used at this school to provide
feedback after peer observations, a deliberate decision was made to focus on the analysis of
the empty form that was not filled out by teachers, rather than specific forms that have been
completed. By adopting this approach, it was still possible to gain insights into the
organization of peer observation practices at the school, while effectively addressing
concerns related to the confidentiality of teachers' information.

3.9 Summary

This chapter presented the methodology used to conduct the present study on
teachers’ perceptions and experiences of peer observation and how this practice in NIS
school in southern Kazakhstan. The chapter provided justifications for the chosen research
design, research site, sampling methods, and data collection instruments. Additionally, it
described the process of data collection and analysis, along with how ethical issues were

addressed to ensure compliance with ethical requirements and standards.
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4. Findings

The purpose of this qualitative study was to explore teachers’ perceptions and
experiences of peer observation in Nazarbayev Intellectual School in southern Kazakhstan.
Moreover, the study focused on the effects of peer observation on teachers’ professional
development. This chapter presents the key findings collected through the semi-structured

interviews conducted at the research site. The study sought to answer the following research

questions:

1. What are the school teachers’ perceptions of peer observation?

2. What are their experiences in peer observation?

3. How does peer observation affect teachers’ professional development?

This chapter is organized into four sections. In the first section, there is a presentation
of teachers’ understandings and views on peer observation as well as underlying factors that
shape these views. The second section provides insights into teachers’ experiences with the
peer observation processes and procedures used at this school. The next, third section focuses
on the effects of peer observation on the participants’ professional development. Finally, the
chapter includes the fourth section, summary, which highlights all important data from the

previous sections.

4.1 Teachers’ Perceptions of Peer Observation

To understand how the participants view peer observation and to explore what
attitudes are caused by these views, the participants were asked certain questions concerning
their understandings of peer observation as well as their thoughts and feelings on this process
while observing and being observed. Three subtopics emerged from the perceptions of the
participants: teachers’ understandings of peer observation, causes for positive views on peer

observation, and causes for negative views on peer observation.
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4.1.1 Teachers’ Understandings of Peer Observation

When it comes to teachers’ conceptualization of peer observation, the participants
defined peer observation as a form of collaboration which provides teachers with an
opportunity to share their experiences and to learn from other teachers. They also emphasized
the value of peer observation for teachers’ professional development and high-quality
lessons. In particular, all the participants mentioned the importance of constructive feedback
which is received after lesson observation as during this process teachers can reflect on their
lessons and identify some areas of improvement. Overall, the participants believe that peer
observation is a beneficial practice for teachers due to their need for continuous learning and
professional development.

Well, I know that peer observation plays an important role. Why? Because it is, first

of all, an exchange of experience, when you, for example, can see problems in your

own teaching, and when you can see the problems of another teacher, and recognize

yourself in them. It is an opportunity to see your own mistakes. It is an opportunity to
see new methods and share what you know (Participant 5).

Another teacher also agreed that teachers observe their peers to see a lesson of a
higher level and in order to learn what methods to use and then apply them in their own
teaching. They commented: “some teachers participate in order to develop their own
expertise, for example newly arrived teachers like me” (Participant 1)

The interviews indicated that there is no clear distinction between lesson observation
and peer observation for the participants, and these terms are often used interchangeably.
Thus, when asked about peer observation, the participants also talked about observations by
administrators or during attestation when lesson are usually observed to evaluate the
instruction rather than to support development. However, in this study peer observation is
used only when describing observations done by fellow teachers with the purpose of

professional development. Additionally, the participants view all their colleagues as their
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peers, despite their teaching level and experience, as there is always something to learn from
their colleagues. For example, participant 2 stated: “I believe that it doesn't really matter what
level you are at or what level teacher comes to you. It all depends on what the person wants
to achieve by coming to your lesson, what their purpose is.”

Some participants highlighted that when it comes to professional development peer
observation is more effective than seminars or workshops. Participant 3 stated: “Peer
observation is a practice which allows teachers to see everything, to combine practice and
theory. To give feedback which is more effective than teaching something during seminars or
workshops.” Another important aspect which makes peer observation effective is the
collaborative nature of this practice. The participants noted that the collaboration which
happens during peer observation encourages teachers to plan and reflect together, to share
their best practice and to work in “professional learning community” (Participant 4). This in
its turn is the most productive way to learn from your colleagues, to improve teachings skills
and “to remember the practices which were forgotten” (Participant 5).

Overall, teachers understand that peer observation is a process when teachers observe
each other for professional development purposes. They view their colleagues despite the
difference in teaching experiences.

4.1.2 Causes for Positive Views on Peer Observation

Regarding the participants’ attitudes toward peer observation, they all welcome being
observed and are willing to observe other teachers. The data from the interviews indicated
that this positive and welcoming attitude toward peer observation is a result of by several
factors. First of all, the school culture of peer observation. As stated by the participants, the
school administrators understand the importance of peer observation for teachers’
professional development. NIS administrators always prioritize teachers’ professional

development and try to create the necessary conditions for teachers to collaborate and



28

improve their instructions. This is why, even though peer observation is used during teacher
attestation and to evaluate the quality of lessons, the process itself is always regarded as
support which aims at helping teachers improve their practices. For example, during the
attestation process, apart from evaluative lesson observations which are done by the school
administrators, there are also peer observations done by peer teachers. The purpose of such
observations is to support teachers who are applying for a certain teacher-level and help them
improve the quality of their lessons.

This year | also have a group of teachers whom I observe. That’s why we decided that
I will observe them in January-February. During this period, | will observe them more
regularly because, to help, to focus on certain areas during every lesson. Thus, during
one lesson it will be lesson content and how it meets the lesson plan stages. Next time
it is formative assessment. Then it is a full analysis of lesson. So, there are several

focuses (Participant 2).

Another factor that causes teachers’ positive attitude toward peer observation is that it
is used as a support for younger or new teachers. During their first month at the school, new
teachers are not observed and are given time to adapt. However, they have an opportunity to
observe their colleagues, particularly, expert teachers, in order to learn how lessons are
planned and organized at this school as well as new teaching and assessment methods. Apart
from mentor-mentee program, which exists at this school to support younger teachers, novice
teachers are also encouraged to participate the lesson of other colleagues including their peers
with the same or similar teaching experience. Additionally, when observing younger and new
colleagues, more experienced teachers try to motivate them by focusing on strong aspects of
their lessons.

Why not to support? Peer observation is one of the best ways to tell a teacher: “You
are an excellent teacher! You have wonderful students. You know so many good
teaching approaches”. In order to motivate them and to explain that they have a bright

future as a teacher. They just need to work on certain areas (Participant 2).
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All the participants experienced a shift in their perceptions and attitudes toward peer
observation after coming to this school. Thus, most teachers stated that they used to feel
nervous about peer observation. Some participants stated that previously, when studying at
the university or working at a different school, they viewed peer observation as a way to
evaluate and check but now they understand its formative nature and the importance for
professional development. The participants also noted that as their lessons are frequently
observed for various purposes and by different visitors, including teachers from public
schools, the process of lesson observation is less stressful now and they are always ready for
it. Another reason for this preparedness, that sometimes their lessons are observed without
any short notice, and they are informed about lesson observation right before a lesson.
Additionally, the participants stated that they feel less stressed when they are observed by
teachers from their own subject departments or when they are observed by teachers with the
same teaching experience. Overall, the fact that most teachers at this school welcome peer
observation results in more positive attitudes toward this practice.

Actually, on the contrary, when | was at the university, we did not ask many
questions. If you asked many questions, you were considered to be unknowledgeable.
This was when | was studying. But now, at this school, it is the opposite. My
colleagues encourage me to ask questions: “You will learn more information if you
ask”. This is why, when I ask them if I can observe their lessons, my colleagues are

always happy. Thus, lesson observation is encouraged here (Participant 1).

Participant 5 experienced a shift from viewing peer observation as a tool for
evaluation to seeing it as an instrument for professional development.

Before this school | used to believe that peer observation and lesson observation was
for checking something, right? But here, peer observation played an important for
teachers’ development. When you learn something, thus, the purpose is totally
different. So, when you are observed, you learn and when you observe others, you

learn (Participant 5).
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Overall, the participants have positive views on peer observation and believe that their
fellow teachers are also willing to participate in this practice. Based on the data from the
interviews in can be concluded that the underlying factor that leads to such positive views is
the school culture that supports teacher professional development and collaboration. Thus,
the school encourages teachers to observe each other’s lessons and presents peer observation
as a tool for learning rather than for checking or assessing. In particular, younger teachers
improve their teaching practice by observing more experienced teachers and their peers,
while more experienced teachers are observed to share their experience. Although peer
observation at this school is used during attestation, even then it is still used to support
teachers’ professional growth. Finally, some teachers are used to being observed because of
different lesson observations which are sometimes done even by external visitors.

4.1.3 Causes for Negative Views on Peer Observation

The participants also mentioned that they have experienced some negative aspects of
peer observation. With regards to the times when teachers feel stressed or unwilling to be
observed, all the teachers mentioned unconstructive or negative feedback they received after
being observed as a cause for feeling stressed. Thus, teachers stated that the feedback which
simply praises their lessons without highlighting the areas for improvement or limits to “I
liked your lesson, or I didn’t like your lesson” (Participant 2) was useless and the lesson
observation was just a formality. In addition, all the participants except Participant 1 noted
that they have experienced getting feedback which was fully negative and the
recommendations they were given were not relevant to their subjects.

They teach Russian, and for example, in the topic of ..., they suggested that the
students should learn this topic on their own. As a specialist who knows the
methodology a little bit, | understood that this method would not be effective for
delivering this content effectively. Here, it is necessary to lay out and explain

everything step by step. | was, of course, outraged by this experience.
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Despite an overwhelming number of teachers who welcome peer observation,
Participant 2 mentioned the cases in their subject department when teachers are unwilling to
be observed or observe other lessons, however, the reasons for this attitude are unknown.

They do not like when you observe their lessons and do not like sharing. There is this

category, especially among those who has a great experience and knowledge... I don’t

get support from them, but I cannot explain why this person does not want to help

(Participant 2).

Participant 2 is an expert-teacher and often observes other expert-teachers during their
attestation period. The participant stated that there are some colleagues who avoided being
observed and postpone observation till the time they had to write an attestation report which
includes the reflection and feedback from observations. Participant 2 linked this
unwillingness to be observed to that fact that during attestation period there are multiple
observations by administrators, heads of department, and fellow teachers which causes
“certain discomfort from the presence of a visitor” (Participant 2).

4.2. Teachers’ Experiences of Peer Observation

To explore teachers’ experiences of peer observation, the participants were asked
questions regarding the school procedures used to organize this process at this school and
within the subject departments as well as the online platform “Mathtest” which has a function
of providing feedback on peer observations. The data obtained was divided into the following
three subtopics: the school and subject departments procedures, teachers’ challenges with
peer observation, and “Mathtest” system to provide feedback.

4.2.1 The School and Subject Departments Procedures

The interchangeable use of lesson observation and peer observation indicates that the
school does not separate these two processes and the evaluative and professional
development purposes of observations. This could be the reason why the answers of the

participants about the numbers of observed lessons varied. Only Participant 3 differentiated
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between these terms when answering about the number of lessons observed. This participant,

who is a school administrator, stated that when compared to lesson observations, which are

compulsory and are written in school order, peer observations happen informally. “Peer

observation has a more flexible schedule, not necessarily by order. It is enough to ask a

permission from the teacher.”

Lesson observation is one of the compulsory practices at this school. There is a certain

number of lessons that the principal, vice principals, and teachers have to observe within one

term (minimum 12, 16 and 6 lessons per month, respectively). Within these 6 lessons,

teachers have to observe 3 lessons in their subject departments and 3 lessons in other

departments. Yet, the participants stated different numbers of lessons which they observe and

when they are observed.

Table 2

Number of Lesson Observations Required by the School

Number of | Participant | Participant | Participant | Participant | Participant | Participant

lessons 1 2 3 4 5 6

asan 5-6 lessons | 3 lessons Not often Once a 1 lesson 5-6 lesson

observee per term per term month or per week | per term

term

asan 2-5 lessons | observes Atleast 16 | Oncea Once in 7-10 lesson

observer per term when lesson per month two weeks | per term
requested month

Participant 2 stated that the number of lessons they observe depends on the requests

that they get from the colleagues. Participant 4 is a teacher who works in team-teaching (two

teachers teaching the same group of students). As a result, their lessons are regularly

observed by their team teachers with feedback provided on lesson plans and teaching itself.

All the participants stated that the standard procedure of arranging peer observation is

simply asking teacher’s permission to observe their lesson or inviting another teacher as an

observer. Peer observations mainly happen within subject departments; however,
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interdisciplinary peer observations are also encouraged. It is more common and preferable
when teachers are warned about an observation even when they are observed by heads of
departments or administrators. However, there are some cases when a teacher is observed
without any short notice, which usually happens when they are observed by a head of their
department or administrator. Such observations are usually evaluative in their nature, but
teachers are still given feedback on the strengths of a lesson and on what should be improved.

I had experienced such observation, although not frequently, when | was observed
without any notice. In this case, despite coming without any warning, the observer
knows what the purpose of the observation is. However, a teacher who is not observed
does not know it. This might be a bit stressful (Participant 5).

The data from the interviews shows that there are no special models of peer
observation at school and within the subject departments. The observations are usually
informal and are decided between the colleagues who are planning to observe each other.
Before observing a lesson, teachers usually get a permission of their colleague stating the
purpose of the observation. The participants did not mention discussion or co-planning at the
pre-observation stage. Then teachers observe each other using the observation lists of their
departments or an online system “Mathtest” which can be used to provide feedback. The
feedback is usually given after the lesson which allows teachers to discuss the lesson content
and reflect on it. The school has an online system “Mathtest”, but most participants stated
that they prefer face-to-face feedback and do not often use this online platform for feedback.
Some departments use a special paper form for lesson observation, which was used before the
implementation of the “Mathtest”.

Although there are no distinct peer observation models at this school, the following
two practices could be considered as models, as the purpose of these practices is professional

development, and they are more organized than other peer observation procedures.
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A common practice is when peer observation is used to support younger or new
teachers. First, novice teachers observe their more experienced colleagues to learn some new
methods and classroom management skills. During such practices they are encouraged to ask
questions about the lesson content. Participant 1, who is a novice young teacher, stated that
they had never given feedback after such observation, but usually discussed the content of the
lesson with the expert teacher whom they observed. The second practice associated with
younger teachers is when they are observed by their colleagues, usually department teachers.
This could be both experienced and those teachers who are considered novice. The purpose
of such observations is to provide constructive feedback on teachers’ strengths and areas for
improvement. Such observations do not happen during the first month of work so that new
teachers have time to adapt to the school.

Another practice at this school which could be considered as a model of peer
observation happens during the teacher attestation process. The school has a group of
teachers who are to observe those teachers who are applying for certain teacher-level. For
example, Participant 2, who is a teacher-expert, is asked to observe those teachers who want
to become teacher-experts as well as those who have this level but have to prove they still
meet the standards at this level.

Well, let's say for an expert teacher it is important that in the lesson they can
demonstrate work on the development or improvement of research skills. That is, it
should be mandatory for expert teachers, and at every lesson. Well, when | go to the
lesson, this is exactly what | should see (Participant 2).

4.2.2 Teachers Challenges with Peer Observation

The interviews revealed that the participants face different challenges when it comes
to peer observation. One of the main challenges which was mentioned by the participants is
lack of time and other tasks that teachers have to complete. Participants 1 and 6 mentioned

that due to the lack of time they do not observe as many lessons as they want to. Participants
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2, 4, and 5 stated that peer observation process is not clear and well-organized. In particular,
Participant 4 felt that there were some successful practices which were implemented in the
past, however, they remained unaccomplished and were dropped for unknown reasons.

If I'm not mistaken also during my first year | had like some, some mini workshop
with regards to interdisciplinary learning in sciences etc, then | don't see it that much
with regards to teaching ... in English with my partner teachers, so | don't know if it is
happening in other subjects, but | think we should look into that like can they deliver
or can they like teach alone in a way so | think we have to revisit the past (Participant

4).

Additionally, it was stated that the results of peer observations are discussed only
among the participating teachers. However, some participants noted that discussing the
results of observations within the departments and between the departments would be helpful
to make this process even more effective for teachers and learning process. Such observations
and meetings would help teachers identify some common problems and then address these

problems through organizing workshops and seminars.

Well, if possible, to develop some additional events which would happen after peer
observations. For example, when we would gather there in our department, for
example, yes, and in the first term we attended this number of lessons. And every
teacher, well, without naming the teachers whom they observed, but in general, would
say that, for example, | attended this number of lessons, and I noticed that in our
department, as we teach the same subject, there are such problems. And we directly

write down these problems (Participant 5).

Finally, some participants mentioned that sometimes there are many lesson
observations which overlap, for example, observations by administrators during the
attestation and observations to see if lessons meet the school mission and vision. This could
be overwhelming for the teachers and as a result, they are unwilling to peer observe each
other. Thus, it is necessary for administrators and departments to plan lesson observations

carefully and generally have a more organized process.
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Well, agree on (the time for observation). If the leaders, or rather, the administrator is
observing, then they should also clearly instruct or warn that: “We will go”. So, one
administrator observes one department, another observes a different department. And
those who are from standard D (groups for accreditation who check school mission
and lessons alignment) can adjust, if the administrator is coming today, maybe come

with them, that is, to observe a lesson together (Participant 2).

4.2.3 “Mathtest” System to Provide Feedback

The school has an online platform, “Mathtest”, which can be used by teachers of this
school when providing feedback after lesson observations. The document analysis of
“Mathtest” revealed that the platform is divided into two main sections. In the first section, an
observing teacher fills out the necessary information about a teacher who is being observed,
subject, students, topic and purpose of observation. The following section is divided into
seven areas which an observer should focus on. These areas include lesson planning, setting
lesson objectives, delivering the content or new material, teacher activity, student activity,
assessment, and professional development aim. Professional development aim is set by
teachers and aim at solving a problem existing in the class and teachers are required to focus
on this aim during their lessons. The seven areas have criteria which allows an observer to
decide how successful the teacher was in each area by choosing ‘yes’ or ‘no’. Next to each
criterion there is a section for recommendations where an observer can type their feedback.
The form can be filled out during a lesson or within a week after observation. After one week
the date of observation becomes unavailable. The given feedback can be seen by an observer,
an observed teacher, and the administrators.

All the participants except Participant 4 use “Mathtest” to provide feedback to their
colleagues. In fact, they are required to use this platform, especially when having formal
observations for attestation. Participant 4 stated that he was not asked to use this platform

when giving feedback. Instead, they give feedback face-to-face or using the Lesson
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Observation list, which was used before “Mathtest”. Participant 4 stated that they had never
been asked to use the “Mathtest” system, although they know about it and have seen it. The
participants highlighted some advantages of this platform. First, the platform is easy to use
and does not require much time for completion. Secondly, Participant 5 stated that it is
convenient that the platform is available and saves all the feedback which was given and can
be revisited when necessary. Finally, the participants stated that the criteria given in the
platform can be used by teachers when planning high-quality lessons.

However, Participant 2 stated that the number of criteria in the platform can be
overwhelming, especially, for inexperienced teachers, which is why they suggested adding a
function, when only one section can be a focus of the observation. Thus, during one
observation, an observing teacher can address only lesson planning section, instead of all
three sections. One more area for improvement is the time given to complete the form.
Participants 1, 5, and 6 stated that having only one week for filling out the form is not
enough, as teachers are often occupied with various tasks and might need more time to
provide this feedback.

Additionally, two participants stated that they still prefer giving and getting feedback
face-to-face as they believe such feedback is more constructive and allows to create a
dialogue between teachers.

Progress is an amazing thing, just to tick and when you open it (the platform), it is so

good, to see one, two, three pluses. This I think should be a final result of observation.
I still prefer writing things down in order to explain the teacher what was done well...
And then if something is wrong, I ask questions: why I didn’t see this, why not to use
this, and these questions help during the discussion. And if the teacher mentions these

aspects in self-reflection, then I don’t need to go back to them (Participant 2).

Participant 3 also believes that face-to-face feedback creates more opportunities for

teachers’ professional development and is more flexible than using “Mathtest”.
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Still the spoken feedback told by teacher during the conversation is definitely much
better that the system which shows ready-made points. During the conversation, it is
possible to ask questions, right or wrong, correct or incorrect, what else could be
done, and give a teacher more time to think, imagine something... This is why it is
important that the teachers use “Mathtest” but don’t forget to talk to each other. This

professional dialogue between the colleagues has to happen (Participant 3).

Participant 2 stated that sometimes “Mathtest” is just a formality and used to prove
that the lesson was observed. This may be done because the school administrators have
access to the feedback provided to any teacher in this system. Participant 2 stated “It's clear
that in order to comprehensively complete the AEO (main office of NIS system) task, to
cover CIS standards (Council of International Schools) and so on, it works. Just to fill it up
with everything”.

4.3. Influence of Peer Observation on Professional Development

The final section of this chapter focuses on the effects of peer observation on the
participants’ professional development. The findings of this section are divided into the
following three sub-topics:

4.3.1 Effects on Teaching and Professional Development

All the participants stated that peer observation was important for their professional
development and the main reason why they observe their colleagues is to improve their
teaching skills. In most cases, observing their peers and more experienced colleagues allows
the participants to learn new teaching methods, see the difference in lesson delivery when co-
planning, how to prepare and organise activities as well as recall the techniques which were
forgotten. Participant 3 stated this about co-planning, when teachers plan lessons together
using the same resources:

A lot depends on the teacher, their vision and perception, and the resource is the same.
But this resource can be delivered differently by 4-5 teachers who work in these

grades... And it can be noticed during peer observation, and when you teach this
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lesson again, you can teach it the way your colleague did, because their lesson was

more interesting.

Participants 1 and 2 stated that they observe their colleagues when they are preparing
for teaching a new grade the following year. By observing their colleagues teaching in these
grades, they learn how to explain certain topics and deepen their knowledge in specific
subject areas. Participant 1 noted: “First of all, it is to learn more about the topic I don’t know
well. To see how to explain this topic and the stages of explanation. What | should say first,
second and learn the sequence”. Thus, the respondents learn new techniques and subject
knowledge during such observations.

Observing colleagues also helped some teachers learn more about the education
reforms which were implemented after the school was opened. Thus, participants 2 and 4
stated that while observing their colleagues they learn how to create tasks, descriptors and
criteria for assessment and see how formative assessment was implemented at this school.
The new reforms were overwhelming, but observing colleagues helped these teachers feel
more confident during their lessons.

You know, when we were just starting to use criteria-based assessment, only a certain
group of teachers learnt about it first. It was a gradual process. For a long time, 1
couldn’t understand how it works, and I was one of administrators, and not to know
it... So you observe the lessons of those teachers who understood and could use it.
Try to figure it out. Then ask questions. Why is it like this during one lesson and
different for another subject. So you start analysing, read the theory and observe

again. This helped me understand what criteria-based assessment was (Participant 2).
Participant 2 also stated that peer observation helps them learn about various ways of
organizing lessons and assessment, thus supporting them in preparing for a new grade or

assessment system.

Same with professional development, if | could say like from level one to five, five

being the highest, like I would be like in the 4.5 with regards to professional
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development because it allows effective planning from PowerPoint presentations,
from the activities, the assessment, from the assessment criteria, and learning
objective. Especially in the past grade 12 we do not have unit summative so the first
time | handled great 11 and then so | learned something so with regards that it helps a
lot (Participant 4).

Finally, most participants stated that peer observations helped them feel more
confident during the lessons when they are observed. The fact that they are often observed by
their peers made the respondents more flexible when dealing with some unexpected situations

during the observed lessons.

When | was observed for the first time, | was very nervous. Also, during our lessons
we often use the interactive board to show videos of experiments, in case we don’t
have the equipment. So once there was a problem with a computer and | got so
stressed... Now, even if there are such problems during the observations, I try to be
more positive about it. I view it as “This happens to many teachers not only me”

(Participant 1).

4.3.2 Feedback

When the participants are observed by their colleagues, they are usually given
feedback on their strengths and areas for improvement. The participants stated that this
feedback was the most important aspects of peer observation process which contributed to
their professional development. All the participants have experienced getting ‘sandwich’
feedback, when an observed teacher is told something positive first, some areas for
improvement, and again a positive aspect of their lesson. The participants seem to find this
method of giving feedback the most effect. Additionally, they noted that questions are also
important during the feedback and reflection stage.

Most participants stated that the feedback they get from their colleagues is more
welcomed and well-received that the feedback from someone superior. Such feedback had a

more prominent impact on their teaching practice and higher chances to be accepted by



41

respondents. In addition, observers can notice things which teachers do not see during the
lesson, and this makes such feedback valuable and beneficial for professional development.
All the participants have experienced getting such useful constructive feedback from their
colleagues, or “critical friends” (Participant 6).

So, colleagues who are equal can give feedback, constructive feedback, and indicate

the areas for improvement. And it will be accepted without adequately, objectively,

without any offence. Because getting such feedback is not that scary, as a colleague

makes it more democratic and it is possible to avoid strict rules, than when the

feedback is given by an administrator (Participant 3).

Participant 4 also stated an interesting idea that “pedagogy of teaching it’s like
mirroring”. This closely aligns with the ideas of peer observation that teachers learn from

seeing their peers teaching.

I think it's very important because one of the pedagogy of teaching it's like
mirroring, like we don't really know how effective we are unless someone will see
from another point. So, unless feedback is given to peer observation or colleague
observation, we would not know. It's just like friends telling us how bad or how
good you are. So sometimes the tendency for teacher is like the pride, you know,
like 1 can handle this but unless like someone told you: 'Oh, you're missed this part.
It could have been better if this" and then and then there is like a reflection: "Ah

yeah. | missed it." (Participant 4)

All the respondents also stated that it is important that the given feedback indicates the
areas for improvement, and if possibly, the recommendations which would help to address
these areas. The feedback which only praises the lesson, fully negative, or when an observer
states what they liked or did not like was considered to be ineffective and unconstructive by
all the respondents. Additionally, participant 5 noted that it is useless to get feedback which
cannot be discussed and when an observed teacher cannot share their view or explain certain

moments in the lesson.
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When you are observed by your peer, you understand that this person is there to give
you recommendations. Because I don’t want to be praised. It’s important to me that |
get quality feedback. I’'m not happy to be told I am good, and then somewhere else
there is going to be a discussion about me. It is not right. So | always expect to be

directly and clearly shown the areas which | need to work on (Participant 5).

Participant 6 stated that not seeing the ways of improvement also makes feedback
unconstructive, even when it is positive and praising the lesson.

In my opinion “Everything was good” type of feedback is too general. From such
feedback I cannot see what was good in my lesson, what I should work on. So, the
feedback which says: “The lesson was good” or “It was useful”, in my opinion, is

useless and incomplete (Participant 6).

4.3.3 Importance of Peer Observation for Younger Teachers

Observing lessons of their colleagues is the first form of support that the school
provides to its new or inexperienced teachers. By observing the lessons of their colleagues
and later, by being observed themselves, younger teachers have an opportunity to learn and
improve their instruction. Participants 1 and 6 are younger teachers and both of them stated
that peer observation helps them when it comes to deepening their knowledge on their
subjects or way of explaining it.

After university, not all of your knowledge is complete, and since you have come to
work at Nazarbayev school, which is a new system for us, so peer observation helps
me get used to this system and especially helps me improve my own knowledge

(Participant 1).

For example, one teacher can work well with gifted children. One teacher can
demonstrate good use of innovative methods and techniques... this is how I choose

who to participate (Participant 6).

Regarding being observed by their colleagues, these participants stated that such

observations help them notice some moments or reactions of their students which they did not
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notice themselves. Additionally, the feedback they receive after observations helps them
improve their planning and teaching.

During feedback, you can acquire new knowledge, share your own experiences, and
learn more from a person who has recently joined and is interacting with you. It is
possible to demonstrate effective techniques which could be used to explain the new
material presented during the lesson in a more effective way (Participant 1).

4.3.4 Importance of Peer Observation for Experienced Teachers

It is clear that the school considers peer observation to be important for novice
teachers as they often get support by observing and being observed during their first years.
However, when it comes to more experienced teachers, the interviews indicated that these
teachers do not get a chance to observe and be observed for their professional development.
Four participants out of six are experienced teachers, with two participants having more than
30 years of teaching experience. All these participants stated that they need peer observation
for their professional development but do not often get observed by their peers. If they
observe others, it is often to give these teachers feedback and support them. Participant 2
stated “So what if [ have 33 years of experience. This does not mean that I have an excellent
teaching practice” and that they still needed support from their colleagues, especially when
teaching exam classes in high school.

There is no limit to learning. To say | know everything is like this Chinese verb to say

I know nothing. I have this viewpoint: “I know nothing” because there is always an

area for development. | always discover something new, especially in my subject area

(Participant 3).

It was also found that the experienced participants believe that they can learn much
from younger teachers, particularly when it comes to IT skills and communication with

younger generation. The participants stated that teacher-level and experience are not

important as there is always something new, they can learn when observing their fellow
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teachers. Which is why they often observe novice teachers to learn something from them. The
exception was Participant 5, who stated that they observe younger teachers only to support
them and give feedback.

I envy younger teachers, because, let’s say, they are much closer to our students, in
terms of their ages. They are better users, their brains work faster, and so their digital
literacy is higher, and they can make any lesson so “tasty”, fun, and interesting
(Participant 2).

Any novice teacher, despite their youth, | cannot say that there is nothing to learn
from them. In terms of IT technology, new methods, Kahoots and other strategies,
which first of all make a lesson faster, and more dynamic, which help teachers check

learners’ knowledge, this can be learnt from younger teachers (Participant 3).
4.4, Summary

From the data obtained it can be concluded that the participants consider peer
observation to be an important part of teaching profession and understand how crucial it is for
teachers’ professional development and collaboration. It can also be concluded that the
teachers at this school are willing to observe and be observed, although one participant
mentioned that there is a small number of teachers who avoid this practice (Participant 2). As
there is no clear division between peer observation and lesson observation, the participants do
not differentiate between these two terms and use them interchangeably. The school culture
of peer observation which highlights its importance for professional development, the fact
that peer observation is used as support for younger and new teachers as well as the frequent
observations by various visitors can be the reasons why teachers have such a positive attitude
to peer observation at this school. Additionally, the participants stated that they feel more
comfortable when peer observation happens within their own subject department.
Unconstructive and negative feedback was mentioned by most participants as a reason for

some stress during peer observations.
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Overall, the school actively uses peer observation for different purposes, including
providing support for new and inexperienced teachers as well as support during the
attestation process. Still, even during lesson observations teachers are provided feedback
which focuses on their strengths and areas for improvement. Time constrains and
disorganized planning were mentioned as the challenges when observing colleagues, and the
participants believe that planning lesson observations for different purposes more carefully
would help to make this process less stressful and more beneficial. Finally, the participants
suggested organizing some events after peer observations within the departments which could
help teachers to address some common problems and solve them together.

“Mathtest” platform used at school for feedback after lesson observations was stated
to be effective by most participants, except Participant 2, who does not use this platform. The
participants mentioned the benefits of this platform such as its convenience and availability,
as well as the useful criteria which could be used for planning high-quality lessons. Despite
using this platform when necessary, some participants still felt that face-to-face feedback is
more effective for teacher collaboration and development. Additionally, the participants 1, 5,
and 6 thought it would be better to extend the time available for filling out the platform.

All the participants stated that peer observation had a significant impact on their
professional development, especially, on their teaching practices. Teachers often learn new
methods in teaching and assessment during observations. Additionally, peer observations
helped them feel more confident about reforms and be more flexible when being observed.
Constructive feedback was stated to be the most important aspect of peer observation which
had the greatest effect on the participants’ professional development. Finally, despite needing
peer observations for professional development, experienced teachers at this school do not

often have a chance to be observed and observe others for their own professional
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development. In addition, these participants stated that they can learn from any teachers, even

when their colleagues are much younger and less experienced than them.
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5. Discussion

This chapter presents the interpretations of the findings discussed in the previous
chapter and aims at answering the research questions exploring teachers’ perceptions and
experiences of peer observation as well as its effects on teachers’ professional development at
one school in southern Kazakhstan. In-depth semi-structured interviews were conducted to
answer these research questions. The findings are discussed in relation to the literature
reviewed in Chapter 2.

Chapter 5 is divided into four sections. The first section discusses teachers’
perceptions of peer observation and explains some reasons for these perceptions. The
following section presents teachers’ experiences of peer observation through discussing how
this process is organized at this school. Section three explains how peer observation impacts
teachers’ professional development. The fourth section presents a summary of the main
points discussed in this chapter.

5.1 Teachers’ Perceptions of Peer Observation

Most studies in international context define peer observation as a form of
collaboration between teachers which is important for their professional development
(Blackwell, 1996; Dos Santos, 2016; Engin & Priest, 2014; Hamilton, 2013). Similarly, all
the participants of this study view peer observation as a valuable tool for teachers’
professional development and collaboration. In particular, they believe that the constructive
feedback they receive from their peers helps them improve as teachers. The similar result was
revealed in the study by Kohut et al. (2010) who found out that both observees and observers
believe that peer observation is significant. Their research participants also indicated that the
feedback which they received in the form of peer observation reports was valuable and

useful.
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Overall, the participants of my study feel positive about peer observations and
mentioned that their colleagues also welcome it, especially when they are asked to share their
experience when being observed. This positive view of peer observation can be explained by
the positive school culture that presents this process as an important tool for professional
development, the use of peer observation for supporting younger teachers, and various
observations by different visitors.

This school promotes a culture of continuous professional development through
various practices encouraging teachers to collaborate and improve their teaching practices
together. This might be the reason why teachers are more likely to view peer observation as
an opportunity to learn from each other as this process is also collaborative in its nature.
Likewise, some studies (Darling-Hammond and Richardson, 2009; Garet et al., 2001)
revealed that teacher collaboration is important for their professional growth. As a result, they
become open to receiving feedback and suggestions from their colleagues and are more
willing to participate in peer observation activities.

In their study Engin and Priest (2014) found out that peer observation is less stressful
for teachers when they observe others with a purpose of learning. This puts less pressure on
the observed teacher and thus, they are more welcoming to being observed. The findings in
this study indicated a similar positive attitude from the participants when their lessons are
observed with the purpose of learning. In fact, such observations created more positive views
among both observers and observees. This may be due to the fact that at this school the
teachers are often observed by their peers, especially young teachers, who need some
professional support and want to learn new methods and techniques when observing. Thus,
for them peer observation is not a stressful process associated with evaluation but an

opportunity to share their best practices.
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Peer observation may also cause anxiety among some teachers. Many authors
(Edgington, 2017; Gosling, 2002; O’Leary, 2014; Ridge & Lavigne, 2020) indicate the
evaluative nature of peer observation is the main reason why teachers might be unwilling to
participate in peer observation or fail to benefit from it. This aligns with the case mentioned
by one of the participants who stated that some their colleagues avoid being observed. The
participant explained it by the fact that peer observation is used to support teachers during the
attestation process when fellow teachers observe their classes and recommend how lessons
could be improved in order to meet the requirements of attestation. However, at the same
time there are observations by the school administrators which are more evaluative in their
nature. As a result, in these situations teachers may not perceive peer observation as a way to
professional growth but view it more as a process of checking if they meet the standards set
by attestation requirements.

One more factor that might cause this negative attitude is the fact that the school uses
lesson observation too often and for various purposes, and many different observations might
happen simultaneously. Thus, there is no clear organization between the different
departments of the school and teachers might feel overwhelmed by many visits. This echoes
with the research done by Engin and Priest (2014) who state that it is important for school
administrators to organise the peer observations well so that teachers understand its
importance for professional development.

Another example provided by the same participant was about their colleague who
does not want to participate in any peer observation procedures, despite their rich experience
and even when asked to share this experience. The participant was not sure about the reasons
for this situation. One of the possible reasons could be explained by the findings of Hamilton
(2013) who found out that teachers are more interested in peer observations when they

perceive their colleagues as experts in teaching. Perhaps, this teacher, who was unwilling to
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observe others, did not view their colleagues as experts, although this does not quite explain
why they were unwilling to share their experience when being observed.

Dos Santos (2016) states that the common practice after peer observation is to provide
feedback, and unfortunately, teachers are anxious to get negative comments. This is the main
reason why many teachers resist peer observation and avoid it. Likewise, the participants of
this study mentioned unconstructive or negative feedback as the main cause of their negative
views on peer observation. This may be explained by the fact that as feedback is actually the
stage of peer observation when most learning happens, it is definitely demotivating to receive
comments which are unhelpful meaning that the whole process of peer observation was a
waste of time. Additionally, the study by Dos Santos (2016) revealed that teachers often
believe that their teaching can be fairly commented only by the fellow teachers who teach the
same or closely related subjects. When feedback is given by a person who is not in the same
discipline, teachers may resist this feedback as they do not view this person as an expert.
Similarly, this was the case for one of the participants of this study which led to the resistance
and disappointed with peer observation experience at some point of their career. This can also
be explained by the fact that teachers are more likely to use the recommended or observed
strategies when they know these strategies will lead to success (Watson, 2013).

5.2 Teachers’ Experiences of Peer Observation

Peer observation is a part of various processes in this school, including a support for
new or young teachers or assistance to teachers involved in the attestation process. Teachers
are encouraged to participate in the process of peer observation during the year, and there is
even a required number of lesson observations per month. The findings show that the
standard procedure applied at this school is asking a permission to observe or inviting another
teacher as an observer, lesson observation, and finally meeting to ask questions and provide

feedback. Most studies (Dos Santos, 2016; Engin & Priest, 2014; Hamilton, 2013; O’Leary,
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2014) indicate similar steps, although, the first step might also involve discussing the detail of
observation, including the purposes of observation and what should be the focus of
observation. Here, the crucial factor is time, as some participants stated that they often do not
have time for post-observation stage to provide or get high-quality feedback. However,
without proper feedback, peer observation loses its importance and impact on teachers’
professional growth.

Many researchers such as Karagiorgi, (2012), Ridge and Lavigne (2020), and Visone
(2019) indicate that lack of time is the main challenge when it comes to peer observation.
Due to lack of time teachers avoid this process or cannot provide quality feedback. This
echoes with the findings of this study, as most participants found it challenging to find the
right amount of time to peer observe each other. This might be due to different tasks that
teachers have to complete apart from teaching and assessment. For example, depending on
departments, teachers are sometimes busy with translation, work within different school
groups for International Accreditation, or extracurricular activities. Perhaps, the school needs
to allocate certain period of time during the day or term, when teachers can peer observe each
other without being concerned about the time and other activities.

Despite the convenience and accessibility of the “Mathtest” system, this school’s
online platform for providing feedback, most participants stated that they find face-to-face or
written feedback more effective for improving their teaching practices. Given that most
research (Darling-Hammond & Richardson, 2009; Garet et al., 2006) indicates that teachers
learn when collaborating and solving the problems together, this finding also indicates
professional development is more productive when teachers cooperate on their way to
professional growth.

5.3 Peer Observation and Professional Development



52

All the participants, both novice and experienced, stated that they benefited from peer
observation and have improved their teaching practice as a result of it. Unlike the believe that
experienced teachers do not see the value in peer observation (Cockburn, 2005), veteran
teachers at this school indicated that they find peer observation to be important. On the
contrary, they often need some feedback on their teaching, however, they are rarely observed
by their peers. This indicates that sometimes it is dangerous to label teachers as ‘experienced’
or ‘experts’ since it might give this wrong idea that veteran teachers do not need any
professional support or growth.

Similar to the theoretical framework of this study, in particular Bandura’s social
learning theory (1977), this study proves that learning happens when observing others. All
the participants stated that observing their fellow teachers is a useful practice which has a
positive impact on their lessons.

Regarding observing other teachers, the participants stated that they often observe
their peers with the purpose of learning new strategies or remembering the effective
techniques that were used in the past but were forgotten. This is similar to the findings by
Dos Santos (2016), Engin and Priest (2014), Hamilton (2013), which indicated that when
observing others, the purpose of these observations is mainly to learn various “actual
strategies and concrete ideas” (Hamilton, 2013, p. 53) that can be later used during their own
lessons. This may be due to the fact that teachers are constantly in the search of new ideas
which could improve and enrich their lesson. Observing others is then the best way to see
how these ideas are implement during the lessons as well as to see students’ reactions to these
strategies.

In their study Hamilton (2013) found out that when observing fellow teachers, one of
the participants who is a veteran teacher often learns new technological advances, including

online quizzes. Similarly, the participants of this study who are experienced teachers stated
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that they often observe younger teachers with the purpose of improving their knowledge in
digital tools. This again indicates that experienced teachers despite their rich knowledge and
expertise in the teaching field always have something to learn from their peers or younger
teachers.

Karagiorgi (2013) in their study of primary school teachers learnt that when selecting
colleagues to observe teachers usually choose those colleagues who they felt comfortable
with. Most of the participants of this study also highlighted that they prefer their own subject
department teachers as observers or observees. This may be explained by the fact that
working together leads to a certain level of trust which positively affects teachers’
relationships. Thus, when observing or being observed within their departments, teachers are
more likely to feel less stressed or anxious, and benefit from the observation process. This
finding is supported by Darling-Hammond and Richardson (2009) who state that professional
development is more effective when teachers work and develop in collaboration, especially
with those teachers who they feel comfortable with.

Another important aspect of peer observation is feedback. Studies (Dos Santos, 2016;
Engin & Priest, 2014; Kohut et al., 2010; Ridge & Lavigne, 2020) indicate that it is crucial
for observers to give constructive feedback which not only highlights the areas for
improvement but demonstrate the strategies to address these areas. The participant of this
study also stated that feedback is the part of peer observation which helped them improve the
most. Additionally, apart from getting recommendations, teachers often have an opportunity
to reflect on their practice during the feedback stage (Engin & Priest, 2014).

54 Summary
This chapter provided the interpretations of the findings trying to explain possible

reasons for participants’ views and experiences of peer observation, as well as how it affects
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their professional development. Additionally, it tried to align the findings of this study with
the results found by some previous research.

Overall, the results of this study are similar to many studies conducted on peer
observation process. Thus, similarly to other research, this study indicated that teachers view
peer observation as way to improve their teaching practices. In particular, they value the
constructive feedback which is given after observations. The school teachers are positive
about peer observations and willing to participate in it, however, it is important that the
school culture encourages teachers to develop through peer observation and organizes this
process effectively. This aligns with the earlier studies which also emphasize on the
importance of school culture in peer observation and its proper organization. Additionally,
this study confirms that teachers are more welcoming toward peer observation when they are
observed with the purpose to share their best practices. Regarding some negative views on
peer observation, this study also found out that teachers might resist peer observation if
observations are only evaluative in their nature, the organization of this process is poor, or
when teachers do not benefit from the feedback they get after being observed.

The school actively uses peer observation as a tool for professional development and
employs some common procedures mentioned in other studies, namely, pre-observation
meetings, observation, and feedback. In addition, likewise the previous studies, the findings
indicate that finding time is the most challenging aspect of peer observation, which leads to a
low number of observations or lack of time for providing proper feedback. The study also
found that the online system “Mathtest” is convenient and effectively used by the
participants, however, they still prefer face-to-face feedback and collaboration with teachers.

Finally, all the participants benefited from peer observation and believe it improved
their teaching practices. Particularly, they observe other teachers to learn some new strategies

and ideas that they can implement in their classrooms. Unlike some studies, the experienced
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teachers who participated in this study stated they are interested in being observed and
observing for their professional development purposes. When observing younger teachers,
they often learn some advances in new technology, which aligns with some findings in
previous research. In addition, teachers feel are more willing to participate in peer
observation processes when they work with people who work in their departments. Similar,
findings were revealed by some research which shows that teachers select people who they
find comfortable to work with.

This study also supports Bandura’s social learning theory (1977) that people learn
when observing others and in collaboration. Thus, the teachers at this school often observe
their peers to learn some new strategies which they can use in their classrooms. Additionally,
this practice supports the idea of professional learning communities (Darling-Hammond &
Richardson, 2009) which insists on ongoing and consistent professional development that
happens when teachers collaborate and grow professionally together. Peer observation at this
school is an ongoing practice in which teaches participate during the academic year. This
could be one of the reasons why all the participants stated that peer observation had a positive

impact on their teaching practices.
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6. Conclusions

This final chapter presents the conclusions of this study and provides some
implications, limitations, and recommendations for future research. The purpose of this study
was to explore teachers’ perceptions and experiences of peer observation as well as how this
process affects their professional growth.

This chapter is organized into five sections. Section one briefly highlights the findings
to the research questions and discusses to what degree this study contributes to the
understanding of the research problem. The second section presents the implications of this
study, while section three addresses its limitations and the strengths. The fourth section
provides recommendations for future research. Section five presents a concluding statement
summarizing the most important findings and implications.

6.1 Revisiting Research Questions

The research questions of this study aimed at exploring teachers’ views on peer
observation, some common practices that they have experienced in their careers as well as
how peer observation affected their professional development. The findings from this study
allow to answer these research questions.
RQ1: What are the school teachers’ perceptions of peer observation?

The findings of this study demonstrate teachers at this school perceive peer
observation as an integral part of teaching profession. They welcome both observing and
being observed as they understand the positive impacts of peer observation on their
professional growth. As lesson observations are a common practice at this school and
teachers can be observed for various purposes and by different observers, teachers often use
lesson observation and peer observation interchangeably. However, it is important to
differentiate between these two terms as the former might also imply the use for evaluation

while the latter is mainly used for professional development purposes. Overall, teachers at
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this school are positive about peer observation since the school supports teachers’
professional development and encourages teachers to observe each other. However, one of
the participants revealed that there are some teachers who resist this process for various
reasons for example, because of being overwhelmed by multiple observations. The
participants linked the only time when they feel negative about peer observation to
unconstructive or fully negative feedback, which they believe does not benefit their
professional growth. A conclusion to be drawn from these findings is that for schools to
effectively use peer observation for professional purposes it is important to promote this
practice as a way of improvement and support teachers’ professional development. This can
be done by providing enough time for to meet for peer observation and properly organizing
this process. It can also be concluded that as feedback is the most useful part of peer
observation and has a potential to negatively affect teachers’ views, it is important to train
teachers how to properly organise and provide their feedback.

RQ2: What are their experiences in peer observation?

Peer observation at this school is mainly used when aiding new and inexperienced
teachers or when assisting teachers during their attestation process. The common procedure
of peer observation is pre-observation meetings, when teachers invite or ask a permission
about observation, lesson observation, and feedback. The common practice for feedback is
highlighting positive aspects and area for improvement as well as providing
recommendations. Those teachers who often provide feedback do it through asking questions
so that an observee has an opportunity to reflect on their teaching practice. Lack of time and
of clear organization were noted as the main challenges when observing colleagues, and
participants suggested that more careful planning for different observation purposes could
ease the process and make it more useful. Some participants stated that having a department

meeting after peer observations and discussing some common issues without naming teachers
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would also improve the process of peer observation within the departments. Another
important tool used at school is an online system for providing feedback, “Mathtest”. All the
participants, except one, use this system to provide feedback. However, some participants
stated that the online system is not as effective as having a face-to-face conversation with a
colleague which provides more opportunities for a professional dialogue and reflection.
Additionally, one of the participants mentioned that sometimes “Mathtest” is just a formality
and teachers feel it out because the administrators require it. The conclusion from these
findings is that peer observation practices require enough time and proper organization. For
example, some common problems could be addressed during department meetings without
naming the teachers who face these problems. Additionally, workshops or seminars could be
organized to address the common areas for improvement. One more conclusion to be drawn
is that despite the effectiveness of “Mathtest”, teachers need more flexibility in its use, for
example, when choosing the area of focus when observing a certain lesson, instead of
focusing on all the descriptors noted there.

RQ3: How does peer observation affect teachers’ professional development?

An important finding of this study is that all participants value peer observation for its
positive effects on their teaching practices and professional development. Thus, teachers
often observe their peers in order to learn about some new methods of teaching and see how
these methods are used in class. Most of them stated that they later use these methods in their
classes and see the positive effects on their students. In particular, young teachers often
observe their more experienced teachers to learn about the new strategies or to see how a
certain topic can be explained to students. Nevertheless, experienced teachers also benefit
from observing others and often learn some new online tools, like quizzes which make their
lessons more interactive. However, experienced teachers are rarely observed by their peers

who could provide feedback on their teaching, although these participants stated that
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sometimes they need peer observations for their professional development. A conclusion
emerging from these findings is that the significance of peer observation, and in general, of
professional development, should not be underestimated. Teachers need continuous learning
despite their teaching experience and degree or level. If teachers are always judged for their
experience, there is a risk that a teacher in need may not get the necessary support.

6.2 Implications for Theory, Practice and Policy

The findings from this study strongly support Bandura’s social learning theory (1977),
who stated that people better learn by collaborating and observing others. Additionally, it
aligns with the idea of professional learning communities (Darling-Hammond & Richardson,
2009) which claims that for teachers’ professional development it is important to create
consistent and time-efficient conditions that allow them to work on their teaching practice
together as a community. The study indicated that the elements of peer observation, such as
feedback and reflection stage, are indeed effective for teacher collaboration, and many
teachers learn during this stage. The study also demonstrated that the observation stage is
another useful aspect of peer observation contributing to teachers’ professional growth by
showing how to implement certain methods or explain different topics. Finally, peer
observation meets the requirements of professional learning communities, as when well-
organized and supported by school administrators, it can provide enough time and
consistency for teachers to collaborate and develop together.

The present study provides some interesting insights into teachers’ perceptions and
experiences of peer observation and has a potential to demonstrate how this process should be
organized in order to encourage teachers to participate in it. Thus, the study revealed some
factors which cause more positive views on peer observation, as well as challenges and
suggestions associated with this practice that can help school administrators create the

necessary conditions for its effective implementation. To illustrate, schools should provide
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support and resources to teachers to ensure they have the time and capacity to engage in peer
observation. Additionally, the success of peer observation is highly dependent on the culture
and context in which it is implemented. Schools must create a culture of trust and openness,
where teachers feel comfortable sharing their practices and receiving feedback. Third, peer
observation should be approached as a collaborative process rather than an evaluative one.
The focus should be on improving teaching practice and student outcomes, which means that
teachers should be trained how to observe each other’s lessons and effectively provide
constructive feedback. This approach helps to reduce any potential anxieties or tensions that
may arise during the process as well as shows the benefits of peer observation. Another
possible implication is organizing some post-observation events, such as department
meetings, where teachers can share some interesting approaches, they learnt from each other
or address some common problems. The latter should be done with teachers’ consent and
anonymity.

In terms of policy implications, the findings of this study can be used by school
principals to prepare a school policy on peer observation or to revise the existing one. Thus,
some possible aspects which should be addressed are:

1. Allocating special time for peer observation in order to make this practice more
consistent and systemic. This could be done by indicating certain dates for departments when
they should observe each other and ensuring that teachers of these departments are not
overloaded with extra work during this period.

2. Ensuring confidentiality. Schools should ensure that observations are conducted
confidentially and that any feedback is provided in a constructive and respectful manner.

3. Having some workshops on peer observation and feedback or templates with
feedback structure and questions which would ensure a meaningful and respectful dialogue

between observer and observee.
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4. Organizing some meetings within departments and with heads of departments to
ensure that peer observations are not just a formality. During such meetings it is important to
share some best practices and areas of improvement in order to ensure that quality of lessons
IS improved.

Overall, as peer observation is an effective tool for teachers’ professional growth, it is
important for mainstream schools to make sure that their teachers use this valuable tool for
their professional development. Thus, school principals should ensure that teachers can
differentiate between lesson observation used for evaluation and peer observation used for
improvement. In addition, the experience of NIS schools can be adapted to promote
professional development through peer observation, as NIS schools are known for their
strong support of ongoing professional learning. To illustrate, teachers at mainstream schools
should be trained how to organise peer observation and provide feedback as well as see the
benefits of peer observation for their teaching practice, the way teachers at NIS do.

6.3 Limitations of the Study

The present study has some limitations. The major limitation of this study is the
sample size insufficient for generalizability of the data as the study only six teachers
participated in this study. Secondly, diversity of participants in terms of job positions. In
order to get better insight into the process of peer observation and triangulate the collected
data, the study could also include the voices of school administrators. Another important
limitation is that the study was conducted in one of the NIS schools. As schools in NIS
system usually have different work and professional conditions some of the findings might be
irrelevant to mainstream schools.

Nevertheless, this study employs basic qualitative research based conducting in-depth
semi-structured interviews which allowed to collect rich data. The analysis of the obtained

data produced a description and understandings of how to effectively organise a peer
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observation process that has a potential to increase teachers’ interest in this practice. Thus,
the findings of this study might be useful to administrators and teachers planning to use peer
observation for professional development purposes.

6.4 Future Research

Based on the findings of the present study and its limitations, there are some
recommendations for future research. Firstly, future studies could include the voices of
school administrators in order to get a deeper insight of peer observation implementation at
schools. Additionally, observation could be used as data collection instrument to understand
how teachers organise and participate in peer observation process. This will allow a
comparison between the data collected during the interviews and from the observations. Both
recommendations for future studies can help to triangulate the obtained data.

This study highlights the importance of peer observation for teachers’ professional
development. Overall, the present study suggests that school culture which encourages
professional development and using peer observation as a support for teaching practice can
create positive views of peer observation among teachers. Additionally, teachers value and
need peer observation for professional growth despite their teaching experiences. Those

findings are consisted with the previous research conducted on peer observation.
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Appendices
Appendix A

Interview Protocols in English, Kazakh, Russian
Interview Protocol
Research topic: Teachers’ Perceptions and Experiences of Peer Observation and its

Influence on their Professional Development in Nazarbayev Intellectual School, south

Kazakhstan

Date:

Interviewee:

Position of Interviewee:

The purpose of this is to find out about teachers’ perceptions and experiences of peer
observation at your school as well as how it affects their professional development. The
interview will last around 60 minutes. As mentioned in the informed consent form and
discussed earlier, the interview will be recorded using an audio device and all recordings will
be destroyed once they have been transcribed and anonymized. Can | record the interview? It
is for my analysis purposes only. The information gathered will be used in a way that will not
allow you to be identified individually. You have the opportunity to withdraw at any stage of

this interview.
Part 1: teacher as an observee:

1. How long have you been teaching (in general)?
2. How long have you been working at this school?
3. How often are your lessons observed per term?

4. Who are your lessons usually observed by?



10.

11.

12.

13.

14.

15.

16.
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What do you know about peer observation? (Specify, if necessary, peer observation or
peer-to-peer observation is when teachers observe each other’s lessons for professional
development purposes)

Do you have any special procedures or models of peer observation at your school? Please,
describe them.

What would make these procedures more effective?

Do you think peer observation procedures at your school be changed? Why/Why not?
How do you feel while being observed by your peer during the lesson? Please, describe
your feelings and thoughts.

How do you feel when getting feedback on your lesson after peer observation? Please,
describe your feelings and thoughts.

Have you ever received any useful feedback on your lesson after being observed by your
peers? What made it useful? Can you give examples?

And in which case the feedback you received was not ineffective? Why?

How did peer observation affect your teaching? Please, give some examples.

How did peer observation affect your professional development? Please, give some
examples.

Has your perception of peer observation changed over the years? Why/why not?

Do you have any questions or anything to add?

Part 2: teacher as an observer:

How often do you observe your colleagues per term?
What is the purpose of such observations?
Can you describe the process of observing your colleague? How is it planned and

organized at your school?
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11.

12.

13.

14.

15.

16.

17.

69

How are decisions made about whose lessons should be observed and when?

How do your colleagues react to being observed? Can you give some examples of their
reactions?

What kind of feedback did you provide to your colleague?

In your opinion, what do your colleagues learn from being observed?

What would make this observation more effective for professional development?

How about you? What did you learn after observing the lesson of your colleague? What
was this experience like?

What would make peer observation at your school more effective for an observing
teacher?

Do you think peer observation is important for teachers’ professional development?
Why/Why not?

How has peer observation affected your professional development?

Your school has an online system ‘Math Test” which is used for lesson observations. Do
you use this online system when observing the lessons of your colleagues? Why/Why
not?

Do you find it effective in providing feedback after observing a lesson? Why/Why not?
How does this online system make peer observation more productive?

In your opinion, do the points indicated in the online system affect the improvement of
lessons quality? How about the effects on teaching and teacher professional
development?

Do you have any questions or anything to add?

Cyxo0ar xarramacnl
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3eptrey TakblpeiObl: OHTYCTIK Kazakcrannarsl HazapOaeB 3usTkepiik MmexTeO1
MYyFaimMIepiHiH cabakka e3apa KaThICyAarbl KO3KapacTapbl MEH TOKIPUOETEpl KOHE OCHI

MIPOIIECTIH OJapAbIH KOCciON TaMybIHA acepi.

OHriMesnecy KyHi:

Cyx0Oar Oepymii:

Cyx0ar 6epy1riHiH Jiaya3bIMbI:

Byn cyx0aTThiH MakcaThl MyFaIimMaepiHiH cabakKka e3apa KaThICyAaFbl Ko3KapacTapbl MEH

Toxipubenepi )koHe 0Chl IPOLECTIH OJapAbIH KICIOM 1aMyblHa Kalaii ocep eTeTiHAIrH Oiry.

Ocpl cyx06at mamamen 60 MUHYTKA CO3bUTAJIbl. AKIapaTTaHAbIPIFaH Kelicimae
alTBUIFaHal, CYX0aT ayIM0 KYPBUIFIHBIH KOMETIMEH JKa3bLIaIbl XKoHE OapIIbIK jkaz0aiap
3epTTey )KYMBICHI asKTaTFaHHAH KeiiH >koibuaabl. Ci3 aynuo xaz0ara kemiceciz 6e? by
ayauo xka30a TeK albIHFaH MAIIIMETTI Talljay MaKCaThIH 1A jKacalaibl. 3epTTey HOTHKECIH e
aJIBIHFaH aKIapar Ci3/li aHbIKTayFa OONIMalThIHIAl naiinananbiianbl. Cizae ockl CyX0aTThIH

Ke3 KeJr'eH Ke3eHiHae 6ac TapTy MyMKIHJIT Oap.

bipinmii Oenim (MyraniMHIH cabarbl OaKbUIaHFaH Ke3JIe):

1. Myfamnim OOJBIT )KYMBIC ICTET€HI3Te KaHIIA >KbLUT OOJBI (JKaNIbI)?

2. Ocbl MEKTENTE KYMBIC ICTETeHI3Te KaHIa YaKbIT 00517

3. Bip Tokcanzaa ci3iH cabakTapbIHbI3Fa Oacka MyFalliMIep KAHIIATBIKTHI K11 KaThICa IbI?

4. CizniH cabaKTapbIHBI3FA 9/IETTE KIM KaThICA IbI?

5. Myranimzaep cabakka e3apa KaTeicy Typabl He Oineci3? (Kaxker O6onraH sxarmaiifa,
MyFaJliMJIEpAiH KociOM JamMy MakcaTbiHia Oip-0ipiHiH cabakTapbiHa Oapybl e3apa

KaTBICY/]IbI)
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Ciznin MekTeOiHi3Ie HeMece o/licTeMeNTiK OipiecTikTe cabakka e3apa KaTbICYAbIH apHaNbI
yurinepi 6ap ma? Onapabl cHIaTTaHbI3.

Byt nporiecti He THIMAIPEK eTe anaabl?

Ciznin MexTeOiHi3 e cabakKa e3apa KaThICy MPOLECCIH YHBIMIACTHIPY TACUIIH 63repTy
Kepek Jien oinaiice3 6a? Here, Here xok?

ChIHBITIKA OPINTECiHI3 KaThICKAH Ke37eTi Ce31MIEePiHi3 OCH OMIapbIHbI3 bl CHITATTAHbI3.
O3apa OakpUTayIaH KeiliH cabaFrbIHBI3 Typasibl Kepi OalilaHbIC aJiFaH KE3/eTi ce3iMaepiHi3
OCH OITapBIHBI3IBI CUTIATTAHBI3?

Cabakka KaThICKAaHHAH KeHiH maiaansl kepi Oaitnansic anabiHb3 6a? by kepi
0aliTaHBICTHIH KOHCTPYKTUBTI HE Maiinanel 0omybiHa He cebern 60mbpr? Mbicangap
KeJTipe anacei3 6a?

Ci3 anran kepi 6ainanpic THIMCI3 OonFaH Ke3aep 6onasl Mma? Hemikren?

MyranimaepaiH e3apa cabakka KaTbICYHI Ci3/IiH cabak OepyiHi3re Kanaid acep erTti?
Keii0ip MpIcaiiiap KenTipiHi3.

Myranimaepais e3apa cabakka KaTbICybI CI3/1iH K9Ci0M JaMybIHbI3Fa Kajail acep eTTi?
Keitbip Mpicanmap kenTipiHi3.

CoHFbI KbUIIAPHI cabakKa e3apa KaThICYFa JIeTeH Ko3KapachlHbI3 e3repal me? Here, Here
HKOK?

CypakrapbIHbI3 HEMECE KOCAaThIH HOpCeHi3 Oap ma?

Exinmri 6emim (MyFaiim cabakka KaThICYIIIBI PETIHAC):

Ci3 opinTecTepiHi3aiH cabaKTapblHa KaHIIAIBIKTHI KU1 KaThbicachl3?

MyHnpait 6aKpUIayIbIH MaKcaThl KaH1ai?



3. MyranimMaepaiH e3apa cabakka KaTbICybI IPOIIeCiH cunarTtai anacer3 6a? CizmiH

MeKTeOiHI31e Oy1 ToXXpHOe Kanaid )KocmapiiaHFaH KOHE YHBIMIACThIPhLUTFaH?

4, Cizain opinTeciHi3 cabakka KaThICyabl Kajlail KaObLaaabl?

5. OpiNTeciHi3re Kanaai kepi Oaimanpic Oep1iHi3?

6. CizmiH opinTeciHi3 OChl MpoIeccTeH OipJeHe YHPEH/I1 AeT oiaiicei3 6a?

7. by Toxxpube kocibu mamy yIIiH He THIMIIPEK eTe anaabl?

8. Am ci3 me? OpinTeciHi3aiH cabaFblH KOPIeHHEH KeiiH jkaHa Hopce YUPEHIiHI3 O0e?

Erep comaii 6osca, Toxipude KaHaan 001617

9. MexrenTe KOJaHbBIIATHIH OHJIAMH ca0aKKa KaThICY )KYHeci Typallbl He Jeyre
6omap1?

10. Ci3 opinTecTepiHi3IiH cabakTapbIiHa OapraHaa OChI XKYHEHI nmaiianaHacei3 6a?

11. CabaxTsl OakbuIayna THIMAL IeN caHaiichI3 6a?

12. CabakTbl OakpUIaFaH COH Kepl OailmaHbIic Oepye OChI )Kyheci TUIM/IL JIeTT CAHAKChI3
6a?

13. Ciznain oifbIHBI3IIA, CAOAKTHI OaKbLIAY KYHECIH/Ie KOPCETUIreH KpUTepuiiepi cabax

carnachbIHBIH apTybIHA acep eTe Me? MyFalliMHIH OKBITY carachl MEH KC10U JaMybIHa 11e?

14.  BaxpUTalTBIH MyFalliM YIIiH cabaKThl OaKblIayabl THIMIIPEK €Ty YLIIH He icTey
Kepek?
15. MyraniMHIH KoCi0M JaMyBbl YIIIIH 9pINTEeCTEPiHIH cabakKa e3apa KaTbICYbl MAHBI3IbI

nen oinaricers 6a? Here?

16. Kocibu mamy ymrin Mmyramimaep/iH cabakka e3apa KaThICYbIH Kajail THIM/I1 eTe

arambI3?
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17. OpinrecrepiHiziH cabakTapbIHbI3Fa KaTHICYBI CI3]1IH KociOM 1aMybIHbI3Fa Kajail acep

eremi?

18. CypakrapbIHbI3 HEMECE KOCAThIH HOpCeH13 Oap ma?

IIpoToK0J HHTEPBLIO

Tema nccnenoBanus: Barasaasl u oneit yunteneid Hazap6aes MHTeIeKTYanbHON HMIKOJIBI
IOxHoro Kazaxcrana Bo B3aMOIIOCEHIEHUH YPOKOB U BIIMSHUE JAHHOI'O IIPOLECCA HA UX

npodeccruoHanbHOoe pa3BuTHe /lata mpoBeeHNs] HHTEPBBIO:

Mecto IMPOBCACHUA NHTCPBbIO!

HHTepBBhIOMPYEMBIii:

JIOJDKHOCTh MHTEPBBIOUPYEMOTO:

[lenb 3TOro MHTEPBBIO Y3HATH OO OIBITE YUUTENIEH BO B3aHMOIIOCELIEHUH YPOKOB U TO, KaK
OHHU BOCIIPHHUMAIOT/TIOHUMAIOT JaHHBIA MPOIIECC, a TAKKE O TOM, KaK B3aHMOIIOCEIICHHE
YPOKOB BJIMSIET Ha UX NpodeccrnoHalibHOE pa3BuTHE. Beero mHTEpBhIO OyIET ATUTHCS OKOJIO
60 munyT. Kak ynomunanoch B popMe HHPOPMUPOBAHHOTO COTIIACHsS U 00CYKIaJIOCh paHee,
MHTEPBBIO OY/ET 3alMCaHO C UCIIOJIb30BAHUEM ayIMOYCTPOICTBA, U BCE 3alUCU OyAyT
YHUUTOKEHBI I10CJI€ TOT0, KaK OHM OyIyT paciuupoBaHbl U 00e311ueHbl. Bbl cornacHsl Ha
ayauo3anuch? 3anuchk JenaeTcs TOJbKO B LENsIX JajbHENIIero anaiu3a JaHHbX. CoOpaHHas
nH(popmaiys OyJeT UCII0Ib30BaThCsl TAKUM 00pa3oM, YTOOBI BaC HEBO3MOKHO OBLIO

UIACHTUQUIMPOBATH. ¥ Bac €CTh BO3MOXHOCTh OTKAa3aThCs Ha JIFOOOM dTale 3TOro MHTEPBBIO.

Bomnpocs! 11 nepBoit yactu (yuurtenb B posid HaOIroAaTeNs):

1. Kak monro BeI npenoaere?

2. Kak nonro Bbl pabotaere B 3T0i mikoje?



3. Kaxk yacTo nmocemiatot Bamu ypoku?
4, KT0 00B19HO MOCenIaeT Bamm ypoxku?
5. Uto BBl 3HaETE O B3aUMOIIOCEIIEHNU YPOKOB? (yKa3aTh, €Cliu HEOOXOAUMO,

B3aMMOIIOCCIICHNHN YPOKOB — 3TO IIPAKTHUKA, KOT'la YUUTCIIA Ha6J'IIO,Z[aIOT 3a YpOKaMHu Opyr

Jpyra B LesIX Mpo(eccnoHaNIbHOTO Pa3BUTHS)

6. MoskeTe Jii BBl ONKCAaTh BPEeMsl, KOTJ1a Balll ypOK Mocerianu?

7. Uto BBI YYBCTBYCTC, KOI'’la 3a BaMU Ha6JHO,Z[aIOT BO BpCM: ypOKa?
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8. Uto BEI 9YBCTBYCTC, KOI'Zld IIOJIy4acTEC O6paTHYIO CBA3b O CBOCM YPOKCE I10CJIC HOCCH_IGHI/ISI?

9. Ilonmyyanu 1 Bl KOI/1a-HUOY/b MOJIE3HBIE OOPATHYIO CBSA3b O CBOEM YPOKE IIOCJIE TOIO,

KaK 3a Ball ypok nocetuian? Uto cienano 3Ty oOpaTHYIO CBSI3b M10JIE3HBIM?

10.  Tlomnwmsio M 3TO Ha Bale npodeccuonanbHoe pazsutre? B kakux cioydasx?
11.  Ectb 71 B Balei MIKOJIE CIICIHATbHBIE TIPOLETYPHI I MOJIEITH B3aUMOITIOCEIIICHHUS
YPOKOB?

12.CuuTaere a1 Bbl, UTO MPOILIETypa B3aUMOIIOCELIEHHS YPOKOB B Balllel IIKOJIE JOJIKHA

obITh u3MeHeHa? [louemy, mouemy HeT? B kakux ciydasx?

13.Yto MOXeT crenaTh 3Ty pakTUky O6osee r3hpexTuBHOM?

14. Y Bac ecTh BOIIPOCHI MJIU YTO JJOOABUTH?

Bonpocs! 11t BToporo yactu (y4uTelnb B POl HaOII0AaeMOro):

1. Kak gacto BbI oceniaere ypoku CBOUX KOJIer?

2. KakoBa 11em1p Takoro nocemieHus?
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3. Mo2xeTe 11 BbI ONMCATh MPOLecC HAOMIOACHUS 3a BauM Kojuteroit? Kak on

CIUIaHMPOBAH U OPraHU30BaH B Balllel IIKOJE?

4. Kak Bam kostera oTpearupoBai Ha noceuieHue?

5. Kakyro 06paTHy10 CBsI3b BbI IPEAOCTAaBUIIM CBOEMY KoJjuiere?

6. Kax BbI 1ymaere, Baill Kojiera 4eMy-TO Hay4duJyIcs 0J1aroapsi 3ToMy MOCEIICHUI0?

7. Uto MOXKET cenaTh 3To HabIoaeHre 0oJiee 3 HEKTUBHBIM 1)1 PO EeCCUOHATBHOTO
pazButHs?

8. Uro Hacuet Bac? Brl korna-HuOyAb y3HaBalld 4TO-TO HOBOE TMOCTIE HAOIIOACHHUS 3a

YPOKOM CBOCTO konnern? Ecnu Ja, TO KaKUM OBLI 3TOT OMBIT?

9. UYrto HacyeT OHJIAH CHCTEMBI B3aUMOITIOCEIICHHUSI YPOKOB, HCIIOJIB3YEMOH B IIKOJIE?
10. [Tonp3yeTech i1 TaHHOW CUCTEMOM MPHU MOCEHICHUH YPOKOB CBOMX KOJIJIET?

11. Cuuraete 11 BbI ee 3PPEeKTUBHOM NP HAOTIOACHUU YpOoKa?

12. Cuuraere 11 BoI €€ 3 PEKTUBHOM NMPU PEAOCTABICHUN 00PATHOM CBS3U MOCTE

Ha0Ir0IeHUs ypoka?

13. [To-Baiemy, BIUSIOT JIM MTYHKTHI, yKa3aHHBIE B CUCTEME HAOJIIO/IEHUS] YPOKOB Ha
yllydllleHue KadecTBa ypokos? Ha npenogaBanue yuurens u ero npo)eCCHOHaIbHOE

pasBurue?

14.  Kak HaGmo/ieHHE 32 YPOKOM MOXET cTaTh Ooiiee 3¢hpeKTUBHBIM 11 HAaOII0AI0IIET0o

yuurens?

15. CuuTaere 1M BbI, YTO B3aUMHOE HAOIIOJCHUE BAXKHO JIJIs1 TPO(ECCHOHATIBEHOTO

pa3zButus yunrteneit? [louemy, nouemy Het?



16. Kak, mo BamemMy MHEHHIO, MBI MOXEM CJI€IaTh B3aUMOIIOCEIICHHE KOJUIET Ooliee

3¢ HeKTHBHBIM AJ1s TPO(HECCUOHATTLHOTO PA3BUTHS?

17. Kak nHabmrogenue 3a ypokaMu KOJUIET MOBJIUSUIIO Ha Ballle MpogecCHoHaIbHOe

pazButue?

18. Y Bac ecTb BOIPOCHI WM UTO 100aBUTH?
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Appendix B

Email to the principal

Dear [name of the principal],

| am Ainur Rysbayeva, currently a student of MSc in Educational Leadership at Nazarbayev
University. | am conducting a study on peer observation, a process when teachers observe
each other’s lessons for professional development purposes. I am kindly seeking for your
permission to conduct this study at this school. This study aims at understanding teachers’
perceptions and experiences of peer observation as well as at exploring how peer observation
affects teachers’ professional development. The collected data will be used for academic

purposes only.

Your assistance will be greatly appreciated.

Kind regards,
Ainur Rysbayeva
Phone number: + 7 708 761 9794

Email address: ainur.ryshayeva@nu.edu.kz



mailto:ainur.rysbayeva@nu.edu.kz
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Appendix C

Email to the participants in English, Kazakh, and Russian

Recruitment email to the participants

Dear [Name/Teachers of the Department],

| am Ainur Rysbayeva, currently a student of MSc in Educational Leadership at Nazarbayev
University. | am conducting a study on peer observation, a process when teachers observe
each other’s lessons for professional development purposes. This study aims at understanding
teachers’ perceptions and experiences of peer observation as well as at exploring how peer
observation affects teachers’ professional development. This is why your experience and

knowledge of this matter is valuable.

I would like to kindly invite you to participate in this research by answering some questions
related to my topic. To do that, | planning to conduct an interview which will last around 60
minutes. The interview will take place between the middle of November till the middle of

December. All the information you provide will be confidential.

If you are interested, please contact me using this email address or my telephone number.

Kind regards,

Ainur Rysbayeva

Phone number: + 7 708 761 9794

Email address: ainur.rysbayeva@nu.edu.kz
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Katbicymiblinapra makbIpy XaTsl

Kypm™merri [aThi],

Men Aiitnyp PricOaeBa, ka3ipri yakeitta MeH HazapbaeB YauBepcurerinzeri JKorapsl 6i1imM
0epy Mektebinae bimim Gepyai 6ackapy canachIHBIH FRUIBIM MarucTpi OarmapiaMachbiHbIH 2
KypC MarucTpaHThIMBIH. MeH MyFaiMIIep/IiH e3apa cabakka KaThIiCy OOWBIHINA 3ePTTEY
KYprizim xateipMbiH. OCHI ITpoIece Ke3iH1e MyFaIimMaep Kocion qamy Makcatbiaa 0ip-
OipiHiH cabaKTapbIHa KaThICabl. By 3epTTey MyFaliMIep/ i OiIapbIH jKoHE cabaKkka
KaTBICYy TOKIpHOECIH TYCIHYTe ’KOHE OCHI MPOIIECCTHIH OJIAP/IbIH KOCiOM JaMybIHa Kajai acep
eTeTiHiH 3epTTeyre OarpiTTanFan. COHOBIKTAaH OYJ1 Mocenee Ci3/IiH TaKipruOeHi3 OeH

OLTIMIHI3 MaHBI3/IbI.

MeHiH TakpIpbIObIMA KATBICTHI KEHOIp cypaKTapra xayar 0epy apKbUIBI Ci3/1 OCBI 3epTTEYTe
KaThICyFa MaKbIpFbIM Kenesl. O yurin 60 MUHYTTaH TYpaThIH cyx0aT OTKI3y/l Kocnapian
oTbIpMbIH. Cyx0at KapallaHblH OpTachbIHaH KEITOKCAaHHBIH OpTachIHa JeiiH xyprizuieni. Ci3

OepreH OapibIK aKMmapaT KYIMus CaKTaiabl.

Erep CiSI[i KBbI3BIKTBIPCA, OCHI JJICKTPOHABIK ITOIITAa MEKEHKalbIH HEMECE MeHiI—I TeJ'Ie(I)OH

HOMIpIM/II Taii1aaHbIl MaFaH Xa0aplackIHbI3.

Kypwmerrnes,

Aitnyp PricOaeBa

+ 7708 761 9794

ainur.rysbayeva@nu.edu.kz
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[InceMoO npuriameHyue ydyacTHUKaM

YBakaemsbli (as1) [Ims/ yaurens MeToauueckoro o0beAMHEHU |,

S Aninyp PricOaeBa, B HacTosIIIee BpeMs SIBIISIOCH CTYICHTKOW MarucTpaTyphl 1Mo
[Iporpamme Maructp Hayk B o0acTu ynpasieHus: oopa3oBanueM Hazapbaes
VYHuBepcurera. S mpoBoy HccIe0BaHUE IO B3aUMOIIOCEIIEHUIO YPOKOB — TPOIIECCy,
KOTI'/Ia y4uTels HaOJII01al0T 32 YpOKaMu APYT ApyTa B HENIIX IpodhecCnOHATbHOTO Pa3BUTHSL.
OT0 Hccae10BaHUE HAMPABICHO HA TOHUMAHUE BOCIIPUATHI yUUTENEH U UX OIBITA BO
B3aMMOIIOCEIIIEHUH, a TAK)KE Ha U3y4EHHE TOTO, KaK B3aMMOIIOCEIIEHUE BIUSAET Ha
npodeccuonanbHOe pa3BuTHe yunTeneil. Bor mouemy Bai onbIT ¥ 3HaHKUS B 3TOM BOIIpOCe

O4YCHb Ba’XHBbI.

S xotena Obl npuriacuTh Bac npuHATE yyacTue B 3TOM HUCCIIEI0BaHUH, OTBETUB HA
HEKOTOPBIE BOIIPOCHI, CBA3aHHBIE C MOEH TEMOM. {7151 3TOTO 51 INIAHUPYIO IPOBECTH UHTEPBBIO
MIPOJOJKUTENBHOCTHIO 60 MUHYT. THTEpBbIO OYAET IPOBOAUTHCS C CEPEIUHBI HOSIOPS 10

cepeauHbl Aexadps. Bes npenocrasnennas Bamu nungopmanus 6yaer KoHpU1eHIuanbHOM.

Ecnu Bl 3auHTEpeCcOBaHbI, MOKAIYHCTA, CBSYKUTECH CO MHOM, HCIIOJIb3YS 3TOT aJpec

AJIEKTPOHHON MOYTHI MJIM MO HOMEp TenedoHa.

C yBaxeHueM,

Alinyp PricOaeBa

+ 7708 761 9794

ainur.rysbayeva@nu.edu.kz
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Appendix D

Informed consent in English, Kazakh, Russian

INFORMED CONSENT FORM

Dear

My name is Ainur Rysbayeva and | am an MSc student in Educational Leadership Progam at
the Nazarbayev University, Graduate School of Education. | am conducting research on
teachers’ perceptions and experiences of peer observation and its effects on teacher
professional development.

I would like to kindly invite you to participate in this research which will include an
individual interview which will take approximately 60 minutes. The interview will be held
between the middle of November to the middle of December 2022.

Your participation in this research is completely voluntary. If at any point you wish to no
longer take part in the research, you have the right to withdraw at any time and there will be
no pressure to stay. If you feel the interview question is sensitive or personal and do not want
to answer it, you can skip the question or withdraw at any time during the interview.

All the information you give will be confidential and only used for the purposes of this
research and will only be accessible to me and my advisor. No third parties will have access
to any of the information you provide.

The interview will be recorded with your consent using an audio device, and all recordings
will be destroyed once they have been transcribed and anonymized.

The information will be used in a way that will not allow you to be identified individually.
You will have the opportunity to discuss your participation and be debriefed on the research

once it has been conducted and analysed.
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If you are not sure about anything mentioned above, please do not hesitate to ask me.

For any questions, concerns or complaints about this research, its procedures, risks and
benefits, contact me or my advisor:

a researcher: a MSc Education Leadership program student, Ainur Rysbayeva, +7
7087619794,

a research advisor: Dr. Duishon Shamatov, Associate Professor at Graduate School of
Education, +7 7172 709 364, duishonkul.shamatov@nu.edu.kz

If you are not satisfied with how this study is being conducted, or if you have any concerns,
complaints, or general questions about the research or your rights as a participant, please

contact the NUGSE Research Committee to at gse researchcommittee@nu.edu.kz

Please sign this consent from if you agree to participate in this study.

» | have carefully read the information provided,

» | have been given full information regarding the purpose and procedures of the study;

* | understand how the data collected will be used, and that any confidential information
will be seen only by the researchers and will not be revealed to anyone else;

* | understand that | am free to withdraw from the study at any time without giving a
reason;

» | agree to be audio recorded during the interviews;

»  With full knowledge of all foregoing, | agree, of my own free will, to participate in this

study.

Signature: Date:

The extra copy of this signed and dated consent form is for you to keep.


mailto:gse_researchcommittee@nu.edu.kz
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AKNaparThbIK KeJicim

Kypmerri :

Meniy ateiM AliHyp PricOaecBa. Men HazapGaeB YuuBepcureringeri JKorapsl OutiM Oepy
MekTeOiHae bimim 6epyni 6ackapy calachlHBIH FBUIBIM MAarucTpi OarmaapiaMachiHBIH 2 Kypc
MarucTpaHThIMBIH. MeH MyFamiMIep/IiH cabaKKa KaThICYbI TypaJIbl MKipIepi MEH TOXIpUOECiH

KOHE OYJI OpEKEeTTIH OJIap/IbIH KaciOM JaMyblHA dCcepiH Tady YIIiH 3epTTey KYPrizy IeMiH.

MeH ci3feH OChl 3epTTeyre OalaHBICTBI KEKE Cyx0aTKa KATBICYBIHBI3NBI CYpaliMBbIH, OJI
mamameH 60 MuHyTTHI anajel. Cyx6at 2022 KbpUIABIH Kapallla ailbIHbIH OPTaChIHAH KEJITOKCAH

allbIHBIH OpTachIHA JEHiH OTKI3TY )KocHapiaaHy/a.

Ci3niH OCHI 3epTTeyre KaThICybIHBI3 epikTi. Erep ci3 ochl 3epTTeyre KaTrbICy/bl TOKTaTKbIHBI3
KeJIce, Ci3/Ie 0JIaH Ke3 KeJITeH yaKbITTa 0ac TapTyFa KYKBIFBIHBI3 Oap jKoHE Ci3 KalryFa MOXOyp

0O0JIMAIICHI3.

Ci3 Oepren OapiblK akmapaT Kymus OoyiaJpl >KOHE TEK OChI 3epTTEyiH MaKcaTTapbl YIIiH
naiilaaHblll TEK MaFaH KOHE MEHIH JKeTeKIIiMre KoybkeTimai 6onaapl. Emoip yriami Tapam

ci3 OepreH akmaparka KoJ JKeTKi3e aiMan/Ibl.

Cyx0ar ayaMo KYpBUIFBIHBIH KOMETIMEH Kas3blIaJbl JKoHe OapiblK  ka3bamap

TPAHCKPUIIIHUSIIAHBIMN, KeHiH KOUBLIAIBL.

Anpiaran aKMmaparTel OAaH Qpl HaﬁﬂaﬂaHFaH KE3aC A€ KYIUAIBUIBIK CaKTaJlbIHAIAbl KOHC

YIIIHIII TYJIFajapFa Ci3/iH jKeKe 0achIHbI3Abl OLTyre MYMKIHIIK Oepiameiii.

Ci3zie ©3 KaThICYbIHBI3/Ibl TAJKBIIAYFA KOHE 3€PTTEY JKYPri3ulil, Kapaibll OoJFaHHAH KeliH

OJI TypaJibl aKmapaT alyFa MyMKIHITiHI3 001aIb.
Xorapbia aThUIFaH HOpCETe CeHIMA1 00JIMacaHbl3, MaFaH KOCBIMIIIA CYPaKTap KOMBIHBI3.

Ochl 3epTTeyre, OHBIH TpOlEaypajapbiHa, TOYEKENJepiHE >KOHE apTHIKIIBLIBIKTAPhIHA
KAaTBICTBl CYpaKTap, aJaHJaylIbUIBIKTAp HEMece IIarbIMaap OOMBIHIIIA MaFaH HeMece

KETeKIIiMe xabapiaachIiHbI3:
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FBUTBIMHU KbI3MeTKep: AMHyp PricbaeBa, binim O6epyai 6ackapy canacel OarmapiamMachbiHBIH

MaructpanTsl, +7 7087619794, ainur.rysbayeva@nu.edu.kz

Foutbimu sxetexmici: n-p [yimon I[llamaTtoB, HazapbaeB Yuusepcuteri JKorapsl Oinim
MEKTEOiHIH KaybIMIACTBIPBUTFAH npodeccop, +7 7172 709 364,

duishonkul.shamatov@nu.edu.kz

Ochl 3epTTey/IiH KXYPri3ily TOcUIl Ci3li KaHaFaTTaHIbIpMaca HEMECE 3epTTey KoHE CI3MiH
KATBICYIIBI PETIHAET] KYKBIKTAPBIHBI3Fa KATHICTHI KaHIal 1a Oip alaHAaylIbUIBIK, MAFRIMAAD
HEMece JKajmbl CypakTapbeiHbI3 Oosica, HY JXorapel OimiMm Oepy MekTeOiHIH 3epTrey
KOMHTETIHE MBIHA AIIEKTPOHIIK MEKEHKakl Oo¥bIHIIIA xa0apsIachIHbI3:

gse_researchcommittee@nu.edu.kz.

Ocphl 3epTTeyre KaThiCyFa KeIICCeHi3, OChI KelicIMIe KOJI KOMBIHBI3.
e OepuIreH akmapaTThl MYKHUST OKBII HIBIKTHIM;
e MaraH 3epTTey/liH MaKcaTTapbl MEH Mpolieypaiaphl Typaibl TOJBIK aKmapart oepiiii;
e KMHAIFaH JepeKTep Kajail maii/laiaHbUIaThIHBIH KOHE Ke3 KeJTeH KYMHs aKmapar TeK
3epTTeylIiiepre KOPiHEeTiHIH KoHe 0acKa elIKIMIe alllbIMANThIHBIH TYCIHEMIH;
® MEH Ke3 KeJITeH YaKbITTa ceOerci3 oKyaH 0ac TapTa alaThIHBIMABI TYCIHEMIH;
e MeH OepreH cyxOaTTap ayHo KYPBUIFBIHBIH KOMETIMEH JKa3blIyHa KETICEMIH;
e KOFapbla aTaJFaHIapAbIH OapJIBIFBIH O1J1€ OTHIPHIT, MEH OCHI 3€PTTEYre KaThICyFa 03

epKiIMMEH KeTiCeMiH.

Koasr: Kyni:

Kon KoHbUIFaH JKOHE KYHI KOMBUIFAH KeliciM (OpMAachIHBIH KOCBIMIIA KellipMmeci ci3zie

KaJlagel.
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NudopmMupoBanHoe coriacue Ha y4acTHe B HCCIIeA0BAHUH

YBakaemblii(as) ,

Menst 30ByT AliHyp PpicOaeBa, W s SIBISFOCH CTYACHTKOW 2 Kypca MarucTparypbl IO
[IporpaMmme Maructp Hayk B 00JIACTH yIpaBlieHHsT OOpa3oBaHWEeM BbICHIeH IKOJIBI
oOpa3zoBanus B HazapbaeB YHuBepcutete. S MpoBOXKY UCCIIEJOBAHUE MO U3YYCHHIO B3IJIAI0B
U ONbITa yYUTEJIEH B B3aMMOIIOCEUICHUU YPOKOB W BJIMSHUU JAHHOW JEATEIbHOCTH HA UX

npohecCHOHATBHOE Pa3BUTHE.

[Ipomry Bac mnpuHATH ydacTHe B J@aHHOM HCCIIEIOBAaHUH, KOTOpOE BKJIIOYAaeT B cels
UHAMBUyaJIbHOE HMHTEPBbIO, YTO 3aiimer mpubimsutesnbHo 60 MuHyT Baimero BpemeHwu.

WuTepBbio OyAeT MPOBOAUTHCS ¢ CEPEeIMHBI HOSIOps A0 cepeauHbl Aexadps 2022 roaa.

Bame yyactue B JaHHOM HMCCIlI€ZIOBaHUE SBIIAETCS 100pOBOIbHBIM. Eciy B Kakoi-TO MOMEHT
BsI noxenaere npekpaTuTh ydacTue B JAHHOM MCCIIEOBAaHNHU, Bl MMeeTe IpaBo OTKa3aThCs

OT HEro B JIro0oe BpCMm.

Bes  npenocraBnenHas Bamu  undopmanus  Oyaer koHQHUIEGHUUANbHOM U OyneT
HCIIOJIB30BAThCS TOJMBKO JIJIS LIeJIeH TAaHHOTO MCCIENOBAaHUsS U OyIEeT AJOCTYITHA TOJIbKO MHE U
MOEMY Hay4HOMY pyKoBoauTento. Hukakue TpeThu nuia He OyyT UMETh JOCTyNa K KaKoii-

1100 nHpopmalmu, KoTopyro Brl npegocrasnsere.

WHuTepBpio OyleT 3amMcaHO ¢ HCHOJIb30BAHHMEM ayIAHOYCTPOICTBAa, W BCe 3amUCH OyayT

YHUUTOKEHBI, KaK TOJIBKO OHU OYAYT pacuInppoBaHbl U 00€3IUYEHBI.

JlanpHeliliee  WCIOJIB30BAHME  MOJIyYeHHOM  MHpopmamuu  OyneT  HOJJEep>KUBATh

KOHq)I/II[eHI_[I/IaHBHOCTB " HC IIO3BOJIUT TPCTHUM JIMIaM Y3HATb Bamy JINYHOCTD.

Y Bac Oyzner BO3MOXXHOCTb OOCYIUTh CBOE€ YydYacTHE W HOJIY4YMTh HHpopManuo o0

HUCCICOOBAaHHUH ITOCJIE TOT'O, KaAK OHO 6y216T MMPOBEACHO U MPOAHAIIN3UPOBAHO.

Ecnu Brl He yBepeHbI B ueM-11100, yIIOMSIHYTOM BBbIIIIE, TOKayiicTa, He CTECHSNTECh 3a/1aBaTh

MHC JOIOJHUTCIIbHBIC BOIIPOCHI.

[To mr0OBIM BOmpoOCaM, OMACEHUSM WU KajlobdaM MO MOBOAY ATOTO HMCCIEIOBaHUS, €ro
MpoIeayp, PUCKOB W TPEHMYIIECTB oOOpamaiTech KO MHE WIH MOEMY HAaydYHOMY

PYKOBOJUTEIIO:
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uccaenoBarenb: AiHyp PricOaeBa, MaructpanT nporpammsl JIunepcto B O6pazoBanuu, +7

7087619794, ainur.rysbayeva@nu.edu.kz

Hay4yHbId pykoBoautenb: [[-p Hyimon IllamaToB, accormuupoBanHbiii mpodeccop Bricmieit
IITKOJIBI o0Opa3oBaHHS Hazapbaes YHuBepcurera, +7 7172 709 364,

duishonkul.shamatov@nu.edu.kz

Ecnu Bel He yioBneTBOpEHBI TEM, KaK MIPOBOJUTCS 3TO UCCIENOBAaHNE, U Yy Bac ecTb kakue-
00 ormaceHus, XKanoObl WM OO0IIMEe BOMPOCH 00 HCCIIEAOBAaHMM Wi Bammumx mpaBax B
Ka4yeCTBE YYAaCTHHUKA, MOXKAJIYyICTa, CBKUTECH C VccienoBaTenbCKUM KOMHUTETOM Bpicien

mikoJibl oopazoBanusa HY mo aapecy gse researchcommittee@nu.edu.kz.

[loxanyiicra, MOANUIINTE 3TO COIJIacMe, eciu Bbl cormacHel yyacTBOBaTh B 3TOM
MCCIICIOBAaHUH.
* s BHUMATEJIHHO MPOYMTAJI(Q) MPEIOCTABICHHYIO HHPOPMAIIHIO;
* MHe ObUIa IpeJocTaBiIeHa oJHast MHPOPMALUs O LeAX U IPOoLeSypax UCCIeT0BaHMs;
* s MOHMMaw, Kak OyAyT HCHOJb30BAaThCA COOpaHHbIE JdaHHbIE, W 4YTO JH0Oas
KoH(HIeHIMaTbHast nHPOopManus OyAeT BHIHA TOJBKO MCCIENIOBATEIsIM U He Oyaer
pacKpbITa HUIKOMY JPYTrOMY;
* s IOHUMAIO, YTO MOTY OTKa3aThCsl OT Y4acTHs B HCCIEIOBaHUU B Jr000e Bpems 0e3
00BsSICHEHUS IPUYUH;
* s COTJIACEeH/COTJIacHA Ha ayM03aIlMCh BO BPEMsI HHTEPBBIO;
* 3Hasg BCE BBIIICHU3IIOKEHHOE, S JOOPOBOJHHO COTJIAINIAIOCH y4YacTBOBAaTh B 3TOM

HUCCICIOBAHNUH.

TToanuce: Mara:

JIOTIOTHUTENBHBIN IK3EMIUTSIP 3TOM MOAMUCAHHOMN U TaTUPOBAHHOM (hOPMBI COTIIACHS OCTACTCSI

y Bac.



Appendix E

Interview codes and themes

1. What are the school teachers’ perceptions of peer observation?

2. What are their experiences in peer observation?

3. How does peer observation affect teachers’ professional development?
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observation

Themes Subthemes Codes
Perceptions | Teachers’ understanding | Participant 1
of peer of PO CODE 5: LO evaluating quality

CODE 6: LO for development
CODE 7: support new teachers
CODE 46: observing for learning

Participant 2
CODE 8: PO for getting experience
CODE 11: PO for sharing experience

Participant 3

CODE 80: PO — the most effective way of
PD

CODE 81.: two teachers create plan / ideas
CODE 82: learning much from PO
CODE 83: no limit to learning

CODE 84: learning from observing
colleagues

CODE 85: PO enriches lessons

CODE 106: teacher level not important in
PO

CODE 107: teacher level no = teacher
experience

CODE 108: experience more important
than level in PO / feedback

CODE 5: PO effective form of PD

CODE 6: PO to put theory into practice
CODE 7: PO — opportunity for feedback
CODE 10: PD happens via collaboration
and observation

Participant 4

CODE 6: observe to with the best-shared
practices techniques “with the best-shared
practices”
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CODE 7: “professional learning
community”

Participant 5

CODE 6: PO is important

CODE 7: sharing experience during PO
CODE 8: learning during PO

CODE 13: the most effective for PD is PO
CODE 14: PO is collaboration / sharing
CODE 15: remembering methods during
PO

CODE 21: PO opportunity to reflect /
analyse

Participant 6

CODE 5: informing teachers before PO
CODE 6: observation list for LO /PO
CODE 7: observing teaching and learning
CODE 8: feedback after observation

Positive views on PO

Participant 1

CODE 11: useful feedback to learn

CODE 13: no stress from Biology teachers
CODE 14: less stress from peer teachers
CODE 20: observer notice things

CODE 32: should observe more than now

Participant 2
CODE 38: some teachers welcome PO

Participant 3

CODE 5: PO effective form of PD
CODE 6: PO to put theory into practice
CODE 7: PO — opportunity for feedback
CODE 34: observing other departments
important

CODE 35: reasons for observing other
departments

CODE 36: PO in place during online
learning

Participant 4

CODE 44: positive reaction

CODE 59: reflecting on AFI
CODE 60: e.g. if assessment AFI —
improve it next lesson

Participant 5
CODE 13: the most effective for PD is PO
CODE 14: PO is collaboration / sharing
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CODE 15: remembering methods during
PO

CODE 16: planning with observer in mind
CODE 17: more quality lessons for PO
CODE 18: lower lesson quality without PO
CODE 19: might worry during PO
preparation

CODE 20: thankful during feedback
CODE 39: positive reaction in department
CODE 40: because PO as support

CODE 41.: teachers ready to share

Participant 6

CODE 19: “AlF aren’t my disadvantages
but a signal for further work”

CODE 46: positive reaction from
department teachers

CODE 47: no teachers who avoid PO
CODE 48: e.g. of teachers’ reactions to PO

Negative views on PO

Participant 1

CODE 10: stressful at the beginning

CODE 15: more stress from expert-teachers
CODE 27: more stressful in year 1

Participant 2

CODE 37: some teachers avoid PO
CODE 94: experienced teachers unwilling
to PO

CODE 96: needing support from
experienced teacher

CODE 97: some don’t help

CODE 99: impossible to change attitude to
PO?

CODE 101: replacing strong teacher
CODE 101: needing support — not getting
one

Participant 4

CODE 19: observation and peer teaching
was scary first

CODE 20: feeling nervous, scared and
anxious at start

CODE 57: reaction: “Forgive my English”
Participant 5

CODE 19: might worry during PO
preparation

CODE 20: thankful during feedback
CODE 26: negative feedback from
commission
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CODE 27: not-subject related / irrelevant
feedback

CODE 28: negative attitude / disagreement
CODE 42: short observation is ineffective
CODE 43: important to observe lesson
fully

CODE 55: less formality more practical
CODE 56: PO for numbers / as formality
CODE 57: PO both works and doesn’t

Participant 6
CODE 15: first reaction — nervous

Reasons for positive
views

Participant 1

CODE 11: useful feedback to learn
CODE 17: learning from expert teachers
e.g.

Engage all students

Use effective strategies

CODE 19: new teacher lacks
experience/knowledge

CODE 20: observer notice things

CODE 21: PO useful to notice things
CODE 22: useful resources

CODE 23: understanding topic

CODE 24: learning how to explain
CODE 33: learn methods/quality teaching
CODE 34: learn from experts and
moderators

CODE 38: to learn what’s unknown
CODE 39: to learn how to explain
CODE 47: learning new methods from PO
CODE 48: improving subject knowledge
from PO

CODE 50: PO useful for planning

Participant 2
CODE 21: mutual benefit

Participant 3

CODE 11: use: constructive peer feedback
CODE 12: not similar to administrator’s
feedback

CODE 13: indicate areas for improvement
CODE 14: more positive perception by
peer

CODE 15: less strict than by administrators
CODE 102: positive attitude - result of
many LO
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Participant 5
CODE 40: because PO as support

Participant 6

CODE 16: better feelings if lesson works
CODE 18: feel better after positive
feedback

Reasons for negative
views

Participant 1
CODE 28: e.g. why felt stressed

Participant 2

CODE 50: pressure of PO many observers
CODE 51.: discomfort by observers
CODE 56: fear/no co-planning

Participant 3
CODE 89: Fully negative feedback in the
past

Participant 4
CODE 57: reaction: “Forgive my English”

Participant 5

CODE 26: negative feedback from
commission

CODE 27: not-subject related / irrelevant
feedback

CODE 28: negative attitude / disagreement

Participant 6
CODE 25: useless feedback “Everything
was good”

Change in perception

Participant 1

CODE 25: no big changes

CODE 30: less stressed/stressful now
CODE 42: asking questions not good
CODE 43: now asking questions — learning
CODE 44: NIS teachers welcome
observations

Participant 2

CODE 65: development/experience more
systemic at NIS

CODE 66: experience and communication
with different teachers

CODE 73: incorrect feedback during early
years
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CODE 74: negative / threatening feedback
— not perceived well

CODE 75: only negative feedback —
negative feelings / attitude

CODE 76: many teachers experienced
negative feedback

CODE 77: constructive feedback important
— teacher voice

CODE 78: constructive feedback important
— digital era

CODE 79: constructive feedback —
improved lessons

CODE 67: evaluator position helped to
reflect on feedback

CODE 100: initial reaction — worried
CODE 101: school culture — positive to
LO/PO

CODE 103: most teachers ready for
unplanned LO

CODE 104: observing only part of lesson
CODE 105: more positive attitude than in
2011

Participant 3

CODE 17: new experience for this teacher
CODE 18: back home observed 1 a month
CODE 19: observation and peer teaching
was scary first

CODE 20: feeling nervous, scared and
anxious at start

CODE 21: unapproachable teachers
CODE 22: not much information given —
stress

CODE 23: received positive feedback — felt
relieved

CODE 24: stressed due to language barrier
and facial expressions

CODE 25: colleagues are supportive

Participant 4

CODE 37: feeling more confident about
PO/LO

CODE 38: different observes changed the
attitude to PO

Participant 5

CODE 31.: drastic change in attitude to LO
CODE 32: in past — LO for checking /
evaluation

CODE 33: NIS — LO for PD / learning
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Participant 6

CODE 28: drastically different attitude to
LO/PO

CODE 29: used to be noticeably worried
CODE 30: less worried not - hides it
CODE 31: nervousness affects students

School culture in LO /
PO

Participant 1

CODE 43: now asking questions — learning
CODE 44: NIS teachers welcome
observations

Participant 2

CODE 37: some teachers avoid PO

CODE 38: some teachers welcome PO
CODE 39: PO as formative assessment
CODE 52: finding appropriate time for PO
CODE 53: always prepared/high-quality
lessons

CODE 54: informal observation/feedback

Participant 3

CODE 36: PO in place during online
learning

CODE 53: even informal PO is welcomed

Participant 5

CODE 100: initial reaction — worried
CODE 101: school culture — positive to
LO/PO

CODE 102: positive attitude - result of
many LO

Participant 6
CODE 41.: teachers ready to share

Experiences
of peer
observation

School procedures in
PO/LO

- Frequency
- Documentation
- How decided

How often observed?
CODE 3: 5-6 teachers (how often?)

CODE 3: less frequency (experienced
teacher)
CODE 5: three obs per term

CODE 3: PO among same-grade teachers
CODE 4: frequency - not always

CODE 3: informally observed in team-
teaching
CODE 4: observation within department
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CODE 5: once a month/term observation
by expert teachers

CODE 3: one lesson per week

CODE 3: 5-6 PO per term

How often observe other teachers?
CODE 36: 2-5 obs per term

CODE 4: observation by request

CODE 42: observes once a month

CODE 34: observe others once in 2 weeks
CODE 36: initially more than 10 POs (as
observer)

CODE 37: less POs now (as observer)
CODE 39: 7-10 observations per term

Who observes?

CODE 4: Biology teachers mainly
CODE 5: previously observed by
administrators

CODE 41: mainly co-teaches

CODE 4: mostly young teachers observe
CODE 5: expert teachers / administrators
observe once in two weeks

CODE 4: LO by department teachers

CODE 38: observing both experienced and
novice teachers

Purposes of LO / PO

Participant 1

CODE 21: PO useful to notice things
CODE 22: useful resources

CODE 23: understanding topic

CODE 24: learning how to explain
CODE 33: learn methods/quality teaching
CODE 34: learn from experts and
moderators

CODE 38: to learn what’s unknown
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CODE 39: to learn how to explain

CODE 47: learning new methods from PO
CODE 48: improving subject knowledge
from PO

CODE 50: PO useful for planning

Participant 2

CODE 8: PO for getting experience
CODE 9: Learning specific/exam
preparation

CODE 10: e.g., text analysis

CODE 11: PO for sharing experience
CODE 13: expert observation

CODE 17: learn from expert teacher
CODE 19: help other teachers

CODE 20: example of help

CODE 22: PO for attestation

CODE 23: meeting the requirements of
teacher-expert

CODE 40: PO focus: lesson
planning/content

CODE 41: PO focus: formative assessment
CODE 42: PO focus: full analysis

CODE 43: indicating the purposes of PO
CODE 44: extra support besides PO focus
CODE 72: seeing students in other classes
CODE 106: PO as a way to improve for
novice teachers

CODE 107: PO for mastering your
profession

CODE 108: PO for understanding reforms
CODE 109: PO to share with other schools
CODE 110: analysis and comparison skills
in PO

CODE 111: feedback from international
teachers

Participant 3

CODE 24: administrators observe for
attestation

CODE 25: attestation committees observe
attested teachers

CODE 26: at least 1-2 lessons by
attestation committees

CODE 27: purposes for attestation
observation

CODE 93: observing young / new teachers
CODE 94: no observation during 1% month
CODE 95: parents’ feedback — Lesson
observation
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CODE 96: judging based on LO

CODE 97: LO due to signal in departments
CODE 98: observing teachers with many C
students

CODE 99: same grade planning
observation

Participant 4

CODE 8: observation during probationary
period

CODE 48: observes to support English —
main purpose

CODE 49: observes to discuss strengths
and weaknesses

Participant 5

CODE 10: observing new / young teachers
CODE 11: observing teachers chosen by
administrators

CODE 12: observing as support

CODE 35: PO purpose — remember what’s
forgotten

CODE 36: PO purpose — to vary lessons
CODE 37: observing younger colleagues to
share

CODE 38: observing experienced
colleagues to learn

Participant 6

CODE 40: learning from experienced
teachers

CODE 41.: life-long learning teachers
CODE 42: sharing with younger teachers
CODE 43: observing teachers who are
experts in certain areas

School/Department
procedures of PO

Participant 1

CODE 8: Three steps of PO

CODE 9: no models of PO known

CODE 37: observes peers as well

CODE 52: Expert teachers observe to teach
knowledge

CODE 53: Peer teachers observe to share
methods

Participant 2

CODE 6: Methodological guide
CODE 18: ask permission

CODE 24: agree schedule and focus
CODE 25: focus of PO
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CODE 29: when there’s issue, repeated PO
CODE 30: Administrators schedule PO
CODE 31: Group for compulsory PO
CODE 32: WhatsApp group

CODE 33: agree on PO

CODE 34: PO for professional
development aim (PDA)

CODE 35: agree on PD/mutual benefit
CODE 36: PO to support teachers

CODE 62: Focus of PO / different from
admin’s

CODE 75: Lesson observation descriptors

Participant 3

CODE 16: PO is compulsory

CODE 17: teachers 12 lessons per month
CODE 18: Heads and Deputies 16 lesson
per month

CODE 19: principle 10 lesson per month
CODE 20: order is LO system

CODE 22: PO informal/freer format
CODE 23: asking a colleague about PO
CODE 28: PO used to be more time-
consuming?

CODE 29: PO done online/easier format
CODE 30: all teachers developed LO
criteria

CODE 31.: simplified LO system

CODE 32: easier feedback - no need to
type

CODE 33: LO descriptors show areas for
improvement

CODE 36: PO in place during online
learning

CODE 37: link with the best lesson — every
week

CODE 38: online observation — useful for
PD and reflection

CODE 39: all lessons were available in
Outlook

CODE 45: observation by HOD 15 minutes
before lesson

CODE 46: usual lessons for PO

CODE 47: structured lessons even without
PO

CODE 48: unprepared - more focus on
students

CODE 53: even informal PO is welcomed
CODE 91.: teacher attestation observation
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CODE 92: allocating teachers /
administrators and departments
CODE 94: no observation during 1% month

Participant 4

CODE 10: instruction on observation
procedure

CODE 11: observation form in early years
CODE 12: form not used anymore

CODE 51: HOD makes decisions and plans
for PO

CODE 52: informed before PO / LO
CODE 53: no observations of other
departments

CODE 54: “interdisciplinary observation
within the Sciences” during first years
CODE 55: interdisciplinary observations
weren’t successful

Participant 5
CODE 9: no models in department

Participant 6

CODE 9: using observation list in
department

CODE 10: observation list with descriptors
CODE 11: observation without warning as
AFI

CODE 44: asking a permission to observe
CODE 45: stating purpose of observation

What to improve in
PO/challenges

Participant 1

CODE 12: no need to improve PO

CODE 26: less PO due to time

CODE 35: no time to observe

CODE 49: using active methods improves
PO

Participant 2

CODE 59: clarity in PO

CODE 60: observing one department
CODE 61: clarify POs / separate from
leader observation

Participant 3

CODE 13: necessary to anaylse what was
done

CODE 14: necessary to see what will be
CODE 15: workshops in the past — not
anymore
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CODE 16: “we have to revisit the past”

Participant 4

CODE 56: would be good to have
interdisciplinary observations

CODE 61.: sharing results of observation in
department

CODE 62: having cross science PO
meetings

Participant 5

CODE 42: short observation is ineffective
CODE 43: important to observe lesson
fully

CODE 54: PO improvement — post
observation events

CODE 54: department meeting after PO
CODE 55: less formality more practical
CODE 58: meetings to identify common
problems after PO

Participant 6

CODE 11: observation without warning as
AFI

CODE 12: obstacles during teaching /
observation

CODE 13: unplanned situations during
observations

CODE 14: flexible teacher — ok to adapt

Mathtest

Participant 1

CODE 55: uses mathtest

CODE 56: mathtest is practical/ convenient
CODE 57: one week isn’t enough

CODE 58: receives feedback in mathtest

Participant 2

59: mathtest had no effect on lessons

60: face-to-face feedback had effect on
lessons

61: no recommendations to improve
mathtest

62: overall mathest might improve teaching
63: teachers don’t pay attention to mathtest
64: mainly face-to-face feedback is valued
65: face-to-face feedback is more valued
than mathtest

Participant 3
CODE 127: math-test good for PO result
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CODE 128: taking notes more effective for
PO

CODE 129: discussion in PO

CODE 130: danger to forget feedback
CODE 131: questions VS ticks

CODE 132: no need to discuss negative if
mentioned earlier

CODE 133: flexibility of face-to-face
feedback

CODE 134: interactive face-to-face
feedback

CODE 135: for paper feedback

CODE 136: overwhelming requirements
for lessons

CODE 137: important elements of lessons
CODE 138: difficulty with meeting all
requirements

CODE 139: focusing on one requirement
CODE 140: function — focus on 1 area
CODE 141: function — observe 1 lesson
stage

CODE 142: formal data

CODE 143: results of ‘real’ lesson
observations

CODE 144: math-test used for incentives
CODE 145: math-test results VS students’
results

CODE 146: unreliable results

CODE 147: not all lessons deserve 100%
CODE 148: 70% - unreliable/false data
CODE 149: useful points for lesson
planning

CODE 150: negative effects on younger
teachers

CODE 151: negative effects on
experienced teachers

CODE 152: good for including AEO CIS
requirements

CODE 153: effects on real lesson

CODE 154: opportunity to observe with
one focus

CODE 155: less than 100 is ok

Participant 3

CODE 116: mathtest — both effective /
ineffective

CODE 117: mathtest effective — time-
efficient

CODE 118: useful descriptors in mathtest
CODE 119: easy in use
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CODE 120: useful for administrators
CODE 121: face-to-face feedback more
useful

CODE 122: asking questions during
feedback

CODE 123: teacher can reflect on own
teaching

CODE 124: mathtest — feedback as facts
CODE 125: dialogue after PO is important
CODE 126: no effect — more objective
teachers now

CODE 127: not all but most teachers
objective

CODE 128: mathtest is mainly for PD
CODE 129: mathtest changes are made —
teachers’ comments

Participant 4

CODE 71: checked mathtest because of
CIS

CODE 72: doesn’t use mathtest

CODE 73: used links during online
CODE 74: mathtest good for tracking
planning and assessment

Participant 5

CODE 44: mathtest — effective

CODE 45: mathtest always available
CODE 46: e.g. why available

CODE 47: asking questions to feedback in
mathtest

CODE 48: positive sides of mathtest
CODE 49: more time for filling mathtest
CODE 50: unlikely to affect feedback
CODE 51: should focus on observation not
administrators

CODE 52: effect is possible

CODE 53: descriptors are useful

Participant 6

CODE 52: uses mathtest

CODE 53: mathtest can be used during
observation

CODE 54: mathtest descriptors are useful
CODE 55: fill mathtest in 1 week

CODE 56: overall well-structured mathtest
CODE 57: giving more time to fill mathtest
CODE 58: useful for planning because of
descriptors
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CODE 59: feedback in mathtest good for
planning

CODE 60: feedback in mathtest honest
CODE 61: mathtest available to
administrators — good

CODE 62: everyone uses mathtest for
improvement

PO and
professional
development

Effects on teaching

Participant 1
CODE 16: can predict feedback
CODE 31: learning a new way

Participant 2

CODE 45: learnt a lot

CODE 46: learned reflection connected
with aims

CODE 47: PO to learn FA forms

CODE 48: teach and learn in PO

CODE 49: How to teach writing

CODE 68: e.g., effective co-planning
CODE 69: managing different classes
CODE 72: seeing students in other classes

Participant 3

CODE 114: seeing differences in delivery
wehn PO

CODE 115: teaching as a colleague after
PO

Participant 4

CODE 39: PO helps with planning

CODE 40: PO helps to learn assessment
types

CODE 59: learning how to deliver lessons
CODE 60: learning group activities

Participant 5

CODE 16: planning with observer in mind
CODE 17: more quality lessons for PO
CODE 18: lower lesson quality without PO

Participant 6
CODE 35: feedback on how to explain
problems — solutions

Effects on professional
development

Participant 1

CODE 16: can predict feedback

CODE 29: finding solutions anyway
CODE 33: learn methods/quality teaching
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CODE 34: learn from experts and
moderators

CODE 38: to learn what’s unknown
CODE 39: to learn how to explain

CODE 47: learning new methods from PO
CODE 48: improving subject knowledge
from PO

CODE 50: PO useful for planning

CODE 51: PO useful for reflection and
exchanging experience

2

CODE 34: PO for professional
development aim (PDA)

CODE 35: agree on PD/mutual benefit
CODE 63: always welcomes PO

CODE 64: expecting recommendations not
a praise

CODE 112: learning to analyse and
evaluate during PO

Participant 3

CODE 40: PO helped teacher assistant
become a teacher

CODE 42: teacher X had super lessons
after PO

CODE 43: observing others helped teacher
X’s PD

Participant 5

CODE 37: feeling more confident about
PO/LO

CODE 38: different observes changed the
attitude to PO

CODE 63: “pedagogy of teaching it’s
mirroring”

CODE 64: observation shows teacher
effectiveness

CODE 65: observation/feedback shows
missing parts

CODE 66: not accepted first - accepter late
— improvement

CODE 67: learning from veteran teachers
CODE 68: how to preparare / organise
activities

CODE 69: learn methods different from
home country

CODE 70: “I learned a lot of things”
CODE 32: PO positively affected PD
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CODE 33: positive influence of PO by
department teachers

CODE 34: feedback on explanation /
experiments

Feedback

Participant 1

CODE 18: effective feedback shows
problems & solutions

CODE 22: no ineffective feedback received
CODE 45: no experience in giving
feedback

Participant 2

CODE 26: Giving feedback after PO
CODE 28: comfortable feedback

CODE 27: Feedback method — questions
CODE 65: importance of high-quality
feedback

CODE 66: getting honest feedback
CODE 67: identifying areas for
improvement

CODE 74: reflect on their own lessons
CODE 76: observees explain their lessons
CODE 77: questions during feedback
CODE 78: what | saw VS what | wanted to
see

CODE 79: critical friend

CODE 80: identifying same problems is
good

CODE 81: adding what is missing

CODE 82: observees learning from
feedback

CODE 83: importance of giving quality
feedback

CODE 84: PO/feedback isn’t like/dislike
CODE 85: effective feedback — on lesson
content/changes

CODE 113: international experience in PO
CODE 114: tactful international feedback
CODE 115: immediate local feedback
CODE 116: delayed international feedback
CODE 117: giving and getting feedback
while relevant

Participant 3

CODE 7: PO — opportunity for feedback
CODE 8: immediate feedback of PO is
more effective

CODE 9: feedback vs seminars
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CODE 10: PD happens via collaboration
and observation

CODE 61: constructive feedback is useful
CODE 62: sandwich feedback method
CODE 63: constructive feedback is
necessary / part of work

Participant 4

CODE 26: feedback improves teaching
CODE 27: asking for feedback on activities
CODE 28: happy to receive feedback
CODE 29: discussing presentations and
teaching

CODE 30: received useful feedback when
online

CODE 31: useful feedback with
recommendations / resources

CODE 32: offline — feedback on translation
Russian - English

CODE 33: useless feedback — formative
assessment only on paper

CODE 43: giving feedback to young and
expert teachers

CODE 44: giving feedback to each other
CODE 45: Friday discussions and planning
after observations

CODE 46: verbal feedback mainly

CODE 47: written feedback in a special
form

CODE 50: sandwich feedback

Participant 5

CODE 22: useful feedback “What if” /
recommendations

CODE 23: feedback isn’t warning

CODE 24: better attitude to ‘What if’
feedback

CODE 25: observer is partner if
constructive feedback

CODE 26: negative feedback from
commission

CODE 27: not-subject related / irrelevant
feedback

CODE 28: negative attitude / disagreement
CODE 29: ineffective feedback — without
recommendations

CODE 30: important to understand subject
methodology in feedback

Participant 6
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CODE 17: feedback is mandatory
CODE 19: “AlF aren’t my disadvantages
but a signal for further work”

CODE 20: constructive feedback — positive
first

CODE 21.: feedback focuses on lesson
CODE 22: constructive feedback: AFI +
suggestions

CODE 23: critical friends can give good
feedback

CODE 24: has received constructive
feedback

CODE 25: useless feedback “Everything
was good”

CODE 26: important to know what was
good

CODE 27: everything was good —
incomplete feedback

CODE 49: tries to give constructive
feedback

CODE 50: tries to focus on strengths
CODE 51.: kindly shows AFI +
recommendations

Importance for younger
teachers

Participant 1

CODE 31.: learning a new way

CODE 118: experience VS focus in PO
CODE 119: younger teachers’ strengths
CODE 119: learning from experienced
teachers

Participant 3

CODE 40: PO helped teacher assistant
become a teacher

CODE 87: young teachers festival — PO

Participant 6

CODE 60: Learning new strategies
CODE 62: Explaining new topics
CODE 63: Getting feedback on teaching

Importance for
experienced teachers

Participant 2

CODE 88: experience not perfect

CODE 89: routine/daily lessons not perfect
for PO?

CODE 90: ineffective for PO vs effective
for students

CODE 91: explaining why/what was good
CODE 92: providing recommendations —
alternative ways
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CODE 93: welcoming PO from certain
colleagues

CODE 98: importance of peer support
CODE 101: replacing strong teacher
CODE 101: needing support — not getting
one

CODE 120: learning from younger teachers
CODE 121: experience is being used to
certain practices

CODE 122: generation gap in lessons
CODE 123: new tasks — positive students’
reactions

CODE 124: learning new techniques in PO
CODE 125: using new ideas in LP

CODE 126: interactive learning = PO

Participant 3

CODE 88: learning IT from younger
teachers

CODE 89: not much in knowledge — good
in methodology

CODE 90: much to learn from younger
teachers

CODE 106: teacher level not important in
PO

CODE 113: same sources — different
delivery




