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Abstract
The current educational policy in Kazakhstan aims to achieve globalization, nationalization, and
human capital development through education. Its main policy changes include trilingual
education and the transformation of former teacher-centered teaching and learning practices
towards more constructivist methods. Despite such optimistic aspirations, the implementation of
these changes could result in unexpected outcomes. This study aimed to investigate the
stipulations stated by the policy and compare it with the actual implementation process, thus
filling a gap in comparative studies in the Kazakhstani context. Therefore, the study's purpose
was to identify how the Kazakh second language (L2) curriculum is conceptualized and teachers'
beliefs about teaching Kazakh L2 in both Nazarbayev Intellectual Schools and mainstream
schools. The research questions were: 1) How is Kazakh as a Second Language (L2)
conceptualized in policy documents in two school contexts? 2) What are teachers' beliefs about

L2 language learning and teaching in two school contexts?

The research applied a Systemic Functional Linguistics (SFL) approach as an analytical
framework and tool to understand the context, meaning, and structure behind the spoken and
written language. The data consisted of document analysis of the official curriculum and the
interview analysis of two teachers from two different school contexts. Despite policy pursuing
globalization and constructivist ideas, the findings have revealed that the official curriculum still
resembles the behavioristic approach of teaching as was found in the structure and context of
highly instructional and informative documents but lack the methodological support and
flexibility necessary for the transformation of education. The interviews have shown that both
teachers feel optimistic about curriculum changes but still endure a lack of freedom and
methodological support. To meet the objectives of current education, the curriculum needs to be
reorganized to provide more explanation, methodological support, and flexibility towards

teaching and learning Kazakh as an L2.

Keywords: curriculum, policy, teaching Kazakh as L2
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Anpaarna
Kazakcranaarsl Ka3ipri 6i1im Oepy casicaTsl s)kahaHgaHyFa, YITTaHABIPYFa KoHe OiniM Oepy
apKbUIbI aJJaMH KalTUTaJAbI ITaMBITYFa KOJ JKeTKizyre OarpiTranrad. Kasipri Kazakcrangarsl
OlutiM Oepy casicathl s)kahaHIaHyFa, YITTaHIBIPYFa )KOHE OLTiM Oepy apKbLIbl aIaMU KAl TaJ bl
JAMBITYFa KOJI )KeTKi3yre OarbiTTanrad. OHBIH cascaThIHAAFBI YIKEH e3repicTep YTl 611im
Oepyai jkoHe MyFaiMaepre OarbITTAIFaH OKBITY MEH OKY/IbIH OYPBIHFBI TOKIpHOECiH
KOHCTPYKTHUBTI 9licTepre o3repTyai KaMTuabl. OCBl ONTUMHUCTIK OOJDKayFa KapamacTaH, 0y
©3repiCTEeP/IiH OPBIHIATYBI KYTIIETCH HOTHKEIIEpre KTyl MYMKiH. ¥ CHIHBIIFaH KYMBIC
casicaTTa KOPCETUITCH epeKerep/Ii 3ePTTEeyTe kKOHE Oap bl HAKTHI KY3€Te achlpy YIepiCiMeH
CaJTBICTBIPYFa, OChIIAMIIA Ka3aKCTaHIBIK KOHTEKCTET] CaJIbICTRIPMAJIb 3epTTeyiepaeri 6oc
OPBIHJIBI TOJITBIPYFa OaFBITTANFaH. 3ePTTEYIIH MaKcaThl Ka3akK TUTIHIH eKiHmi Tt petiageri (T2)
OKy Oar/apiiaMachlH/Ia TYKBIPBIMIATYBIH koHe HazapOaes 3uATKEPITiK MEKTENITEPi MEH YKAJIIBI
OisiM OepeTiH opTa MEKTENTEpiH/Ie Ka3aK TUTIH eKiHIII TUT PEeTiHAe OKBITY TypaJlbl
MYFaTIMIEPAIH KO3KapacTapblH aHBIKTAy O0JIIbI. 3€PTTEY CypaKTapbl MbIHAJIAp O0IABL: 1)
eKIHIII TUI peTiHeri Ka3ak Tiil (T2) exi MeKTenTiH KOHTEKCTIHAE OaraapiamMaliblK Ky>KaTrapaa
Kanail TyxsipeiMaanrad? 2) Exki mektentid Mmyranimaepi Tl T2 perinne yipeHy KoHe OKbITY
Typajbl He Oinaiibl? 3epTTey OapbIChIHA KYHEHIH (YHKIIMOHAN bl TUHTBUCTUKAJIBIK TOCUII
AQHAINTUKAJIBIK HET13 KOHE COIiey MEH Ka3yAblH MOHMOTIHIH, MOHI MEH KYPBUIBIMBIH TYCIHY
KYpasbl peTiHie KOJIAaHbUIbL. JlepexTepre oKy OaFaapiiaMachiHBIH PECMH KY)KaTTapblH TaJay
’KOHE 9p MEKTENTEeH Oip MyFaliMMEH KYpri3uUireH cyxoarrapasl Tangay Kipeai. Hotuxenep
KOpCeTKeH 1eH, kahaH1aHy oHe KOHCTPYKTHBU3M HJICsIapbIH YCTAHATHIH casicaTKa
KapamacTtaH, (hopmMaiabl oKy OaraapiaMachl ol KYHTe JeH1H OKBITY IbIH OMXEBHOPHUCTIK TOCUTIHE
YKCaMIbI, OYJT Ky>KaTTapAblH KYPBUTBIMBI MEH KOHTEKCTIH/IE KOFaphl HYCKAYJIBIK ITeH
aKMmapaTThUIBIKKA Ke, Oipak OuTiMi TpaHchopmalusiayFa KaKeT oICTEMENIK KOJIJIay JKOHE
UKeMIUTIK KO0K. Cyx0aT KepceTKeH IeH, €Ki MyFaliM Jie OKy OarapiiaMachlHIaFbl ©3repicTepre

OH Ke3Kapac TaHbITAJIbl, ajlaiiia epKiHIK NeH 9AiCTeMeNiK KOIIay/ IbIH JKeTiCIeyIiIir
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KUBIHBIK TyIbIpaabl. AFBIMIAFGI OUTIM OepyiH MaKcaTTapblHA XKETY YIIiH Ka3akK TiJliH eKiHIT
TiJ peTiHAE OKBITY MEH OKyFa KaTBICTBI TYCIHIIPY, 9/IICTEMENTIK KOJIJIay KOHE HKEMIUTIKTI

KaMTaMachI3 €TETIHJIEH OKy OaFaapiaMachiH KaiiTa KYpy KaKer.

TyiiiHai ce3mep: oKy Oaraapiamachkl, cascar, Ka3ak TuUliH T2 peTiH/ie OKBITY.
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AHHOTaNUA
Hemmemnss oOpasoBatenbHas nonutuka B Kazaxcrane HanpasiieHa Ha JOCTHXKEHHUE
rio0anu3anuy, HAMOHAIN3ALMY U Pa3BUTHA YE€JIOBEUECKOTO KalKuTajia yepe3 o0pa3oBaHHeE.
Texyuiast oOpa3oBarenbHas nonutuka B Kazaxcrane HanpaBiieHa Ha JOCTHKEHUE TI100aTH3aIHH,
HAIIMOHAJM3AIMH U PAa3BUTHUS YEIOBEUYECKOro KanuTaia yepe3 oopazoBanue. OCHOBHbIC
M3MEHEHUS B €ro MOJUTHKE BKIIOYAIOT TPEXbA3BIYHOE 00pa30BaHUE U Tpeodpa3zoBaHue
NPEXHUX MPAKTHK MPENOAaBaHUs U 00y4eHUs, OpUEHTUPOBAHHBIX HA YUHUTENEH, B CTOPOHY
0osiee KOHCTPYKTUBUCTCKUX MeT0/10B. HecMOTpsl Ha Takue ONTUMUCTUYHBIE 0XKUIaHUS,
peanu3anys 3TuX U3MEHEHUI MOTJIa IIPUBECTU K HEOKUJaHHBIM pe3yibTaTaM. [IpencraBiennas
paboTa Obula HaIpaBJieHA HA U3yYEHUE MOJI0KEHHH, N3JI0)KEHHBIX B IIOJUTUKE, U CPAaBHEHUE UX
¢ (paKTHYECKUM IIPOIIECCOM peaTU3aIiK, TAKUM 00pa30oM BOCTIOJNHSS TIPOOEN B CPaBHUTEIBHBIX
HCCIIIOBAaHMSX B Ka3aXCTAaHCKOM KOHTeKcTe. Llenbro nccnenoBanus ObLIO BBISIBUTH
KOHIIETITYaIN3alllI0 Y4eOHOM MPOrpaMMBbl Ka3aXCKOTO si3bIKa Kak BTOPOro (12) u B3ris bl
yuuTesae Ha mpernoaaBaHue Ka3aXxcKoro si3blka Kak BToporo kak B HazapOaes
WHTennexTyanbHbIX MIKOJaX, TaK U B 00111€e00pa3oBaTelbHbIX 1IKOIaX. Bonpocamu
uccienoanus Obutn: 1) Kak ka3axckuil S3bIK Kak BTOpOH S3bIK (S12) KOoHIEeNTyaau3upyercs B
IPOrpPaMMHBIX JOKYMEHTaX B JIBYX MIKOJbHBIX KOHTeKCTax? 2) UTo qymaroT yuuresns oo
M3YYEHUH U MPEIOIaBaHUU s3bIKa Kak 512 B 1ByX mikonax? B nccienoBanum npruMeHscs
MOJIXO0J] CUCTEMHOHN (PYHKIIMOHATbHOMN JIMHIBUCTHKHU B KaU€CTBE aHATUTUYECKON OCHOBBI U
MHCTpYMEHTA JUIsl TOHUMaHMsI KOHTEKCTa, 3HaYeHUsI U CTPYKTYpPbl YCTHOW U MUCbMEHHOMN peyH.
JlaHHBIE BKITIOYAIOT aHAJIN3 TOKYMEHTOB OQHUIIHATBLHON Y4eOHOM MPOTpaMMbI M aHAJTA3
MHTEPBbBIO C OJHUM YUHUTEIEM U3 KaXKJ10H IKOJbI. Pe3ynbTaTel Mokaszaiu, 4To, HECMOTPS Ha
MOJINTHUKY, TPECIISAYIONIYIO U/IEH TJI00ATM3AIIMU U KOHCTPYKTHUBU3MA, O(DUIHaIbHAS yueOHas
porpaMma Ho-npekHeMy HallOMUHAeT OMXEBUOPUCTCKUI MOAX0 K 00y4eHHIO, KaK 3TO ObLIO
00Hapy»XEeHO B CTPYKTYpE U KOHTEKCTE JOKYMEHTOB, KOTOPBIE SBJISIOTCS B BBICIIEH CTENIEHU

HHCTPYKTUBHBIMHA U I/IH(I)OpMaTI/IBHBIMI/I, HO HC UMCHOT MGTOIIOHOFH‘ICCKOP’I MOAACPIKKHU U
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ruOKOCTH, He0OX0UMOH 1171 TpaHchopMalu oOpa3oBaHus. IHTepBbIO OKa3alu, 4To 00a
YUUTEIS TIOJ0KHUTEIBHO OTHOCATCA K M3MEHEHHUSM B Y4eOHOU IIpOorpaMMe, HO BCE e TEPIIAT
HEIOCTaTOK CBOOOIBI U METOAMYECKON MOAICPKKHU. YTOOBI COOTBETCTBOBATH IIEIISIM TEKYILIETO
oOpa3oBaHus, yueOHast porpamMma JI0JDKHA OBITh peopraHr30BaHa sl 00ecTedeHus 00JIBIIETo
YPOBHSI 00BSICHEHUH, METOIOJIOTHYECKOM MOACPKKH U THOKOCTH B OTHOIIEHUH MTPETIOIaBaHUs

" U3Yy4YCHUS Ka3aXCKOI'O A3bIKa B KAYCCTBC BTOPOI'O A3bIKA.

KiroueBsie cioBa: yueOHas mporpamma, oJIMTHKa, 00ydeHre Ka3axCKoMy A3bIKy Kak S2.
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Chapter 1. Introduction

Education can be considered as the driving force that builds the economy of a country.
Conceptualizations of the curriculum are context-dependent and often complex to define, but
discourses associated with globalization and economic markets have emerged in the Kazakh
landscape related to educational reform (Kazakhstan-2050, 2017). For instance, Kazakh
educational policy formulations have drawn on discourses that foreground education for a global
community and national identity. Two significant educational developments in the post-Soviet
Kazakh landscape are adopting the Trilingual Education Policy and the language teaching
curriculum (Yakavets, 2014). In both of these reforms, language plays a central role because
trilingualism makes provisions for the Kazakh, Russian, and English languages as subjects and
mediums of instruction. While these educational transformations are praiseworthy, teacher
training, possible fragmented levels of understanding, and the overwhelming conceptual
demands can impact policy implementation (Zhetpisbayeva et al., 2016). Therefore, this study

focuses on language teaching policy formulation and teachers' practices.

1.1 Statement of the Problem

Firstly, even though the Trilingual Education Policy makes provisions for three
languages, it is underpinned by discourse associated with nation-building and raising the prestige
of the Kazakh language. Several studies have investigated the influence of the policy on
language choice and language ideology among students and teachers in Kazakhstan. Some
studies have illustrated that home socialization, technology, and the economic opportunities
associated with Russian proficiency affect students' language choices and attitudes about
linguistic capital (Akanova, 2017; Ayazbayeva, 2017; Smagulova, 2019). However, few studies
have investigated how teachers and their language teaching approaches impact students'
language attitudes about Kazakh or Russian as an additional language (L2) (Smagulova, 2019).

Therefore, this study intends to address this gap by exploring how teachers and schools function
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as powerful socialization spaces that can raise or lower language status with unintended

implementation consequences for Trilingual Education.

Secondly, the language as a subject curriculum has been transformed to include second
language acquisition theories associated with communicative language teaching and socio-
cultural contexts of language use (MoES, 2016). Therefore, a transformed L2 teaching field
offers an opportunity to foster Kazakh's national identity, status, and prestige of the Kazakh
language when students use their L2 for authentic purposes and in error-free environments.
However, according to Cullinan (2016), teachers' values and orientations to language teaching
can impact policy implementation. For instance, where the old system advocated traditional
language teaching theories focusing on the end product, teachers are now facilitators of language
learning rooted in students' awareness of the language as a point of departure (Graves & Garton,
2017). In addition, in the international language teaching context, most shifts to new syllabus
and curriculum designs have failed because insufficient attention has been given to prepare
teachers for change (Richards, 1989). Therefore, Kazakh teachers' language learning beliefs need
to be investigated and compared about the latest curriculum underpinnings to highlight potential

implementation challenges.

1.2 Purpose of the Study

The primary concern of this research is the connection between Kazakh teachers'
language teaching and learning approaches and their attitudes towards Kazakh as subject
curriculum stipulations. Therefore, this study aims to identify how the Kazakh (L2) language
teaching curriculum is conceptualized and practiced in one Nazarbayev Intellectual School (NIS)
and one mainstream school of Kazakhstan. Most importantly, the study investigates current
language teaching approaches in policy and the unintended language attitudes that underpin
them. The thesis argues that previous behaviorist or technocratic language teaching associated

with perfect grammar rules, vocabulary, and correct spelling might still be prevalent.



KAZAKH AS L2 TEACHING FROM POLICY TO PRACTICE: SFLDA 3

1.3 Research Questions

This study sheds light on the stipulations encapsulated in the official curriculum and explores L2

teachers' language pedagogy. Therefore, the study addresses the following research questions:

How is Kazakh as L2 conceptualized and practiced in two school contexts?

1. How is Kazakh as a Second Language (L2) conceptualized in policy documents?
2. What are teachers' beliefs about language learning and teaching in these two contexts?
3. What is the relationship between teachers' language learning beliefs and their Second

Language (L2) teaching practices?

1.4 Significance of the Study

This study's significance is that it draws on a Systemic Functional Linguistics (SFL)
discourse approach to examine policy and practice. SFL views language as a semiotic resource
where language usage is associated with a context, register, and genre (Halliday, 2004). It
provides specific resources to reveal the purpose of the language, the power relationship between
text and audience, and the genre that situates how cultural meanings are located in language use.
The SFL framework is a relatively new concept in the Kazakhstani context, and the study
represents one of the first attempts to apply it in education. By utilizing SFL resources, the study
intends to illustrate the relationship between lexical and semantic meanings in policy documents
and highlight the power-relations between policy and practitioners associated with judgment and
appreciation. The SFL framework, in general, can provide a robust understanding of the

curriculum stipulations and teachers' metalinguistic knowledge.

1.5 Outline of the Study

The Introduction chapter provides the essential background, justifies the research choice,
states the main problems and research questions that will be addressed during the research.

Chapter 2 overviews the discourse, discourse analysis, language teaching approaches, language
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policies, and practices and underlining their functions based on national and international
contexts, examining the sociolinguistic situations. Moreover, chapter two will present the
theoretical framework of Systemic Functional Linguistics (SFL). Its focus is given to the
document analysis of the official curriculum and highlights the teachers' role as agents for the
establishment of status and prestige of the language. Chapter 3 presents the research
methodology, the sampling, and the site choices that suit the research questions. Chapter 4
focuses on the research findings, and Chapter 5 offers recommendations and implications for

teaching practice, local policy experts, and future research.
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Chapter 2. Literature Review

The previous chapter presented the rationale for the study specifying the objectives,
issues, and research questions. This chapter focuses on providing a critical review of the current
literature about the research topic. The first section of this chapter outlines the context and
background of the Kazakhstani context. The second section describes conceptual studies about
the language and how it has been researched and practiced in various contexts. The third section
introduces the main theoretical framework of the study. Lastly, the fourth section will shed light
on the relationship between the study's framework and various international educational policies.

2.1 Post-Soviet Educational Policy Changes

Kazakhstan's independence from Russia in 1991 came with a dramatic breakaway from
Soviet educational principles. However, several contextual factors showed a powerful Soviet
legacy still influencing the post-Soviet academic field, such as a centralized, rigid, inflexible,
and overloaded curriculum (Kalikova & Silova, 2008; Stainer-Khamsi et al., 2006). In addition,
The United Nations Children's Fund (UNICEF) (1999) emphasized that the Kazakh education
system focused on "factology"” (p. 8): learning facts and figures rather than critical thinking and
problem-solving. For example, a teacher's role was to ensure that students' interpretation or
comprehension involved knowledge acquisition and the selection of "correct answers". As a
result, curriculum transformation has become one of the significant issues in Kazakhstan
(Yakavets, 2014).

During the first decade of independence, the Kazakh government's priority was to
establish the fundamentals of creating a modern educational system. First, the declaration of Law
on Education in 1992 provided a legal framework for establishing the Ministry of Education and
Science (MoES), which has become the central state body that announces and executes state
policies in education. Secondly, the declaration of the Constitution of the Republic of
Kazakhstan in 1995 guaranteed free and accessible education for all. Despite these substantial

efforts, the updated curriculum during the 2000s remained overloaded and rooted in a highly
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centralized Soviet system (Steiner-Khamsi et al., 2006; Yakavets & Dzhadrina, 2014).

Moreover, the knowledge-based paradigm was seen as a critical factor in the success and was
therefore still supported not only by the education community but also by the adult population as
the principal value (Yakavets & Dzhadrina, 2014). As a result, the curriculum review process
was hampered by stakeholders' perceptions of what counted as evidence of academic success
during Soviet rule.

During the second decade, there were concerted efforts to address the Soviet legacy still
visible in education. First, the goal of the State Program 2011 — 2020 was to "increase the
competitiveness of education and development of human capital through ensuring access to
quality education for sustainable economic growth” (MoES, 2004, p.56). Secondly, the first
President of the Republic of Kazakhstan approved the Kazakhstan 2030 strategy as a roadmap
for MOES regarding future educational reforms and initiatives. For this reason, MoES advocated
new reforms and initiatives to drive educational change in Kazakhstan. The "State Program for
the Development of Education for 2011 — 2020" (SPED) introduced an updated curriculum with
a renewed focus on fluency in three languages (Kazakh, Russian, English), enhancement of
students' skills in science, technology, engineering, mathematic (STEM), critical thinking, the
use of Information and Communications Technology (ICT) (lbraimova, 2017). As a result, these
new educational objectives resulted in structural changes associated with the school system and
curricula standards. However, a key element in its successful implementation is having well-
trained teachers who possess both the subject knowledge and pedagogical knowledge to deliver
the new curriculum effectively.

In addition, it is vital to provide a rationale for this research to compare education in
mainstream schools and NIS. The "Strategic Plan 2020" outlined that by 2020 the notable changes
in curriculum in all levels of education ought to be done. In May 2008, the government established
the Autonomous Education Organization Nazarbayev Intellectual Schools (AEO NIS) in each

regional center, including Almaty and Nur-Sultan. The distinguishing feature of these schools is
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the independence from MOES, which gives full autonomy to the education process. They were
provided with the best equipment and highly competitive staff (Fimyar et al., 2014). The central
mission for the modernization of the secondary education system is delegated to the NIS, which
are considered to be experimental base ground for development, implementation, and approbation
of a new curriculum. The intention is that the NIS system becomes the model for mainstream
schools. As a result, a comparative analysis of two school contexts will illustrate the current
educational field of Kazakhstan.

2.2 Views, Beliefs and Perceptions of Language Teaching and Learning

There is a growing body of literature on teacher beliefs, their language attitudes, and the
implications it holds for classroom practice. Beliefs carried by teachers can shape the
pedagogical techniques they apply and the students' outcomes; moreover, teachers are often
resistant to changes when methods and approaches are alternative to their beliefs (Hall 2005;
Staub & Stern 2002). Teacher education programs and in-service professional development
experience challenges affecting teaching beliefs because many in-service teachers can adopt
practices that worked for them (e.g., Torff et al., 2005; Wooley et al., 2004).

The language beliefs of an individual are established through specific values of the
language that are based on one's personal experience and linguistic, cultural, and educational
background (Curdt-Christainsen, 2009). According to Liddicoat and Taylor-Leech, language
beliefs are viewed as a prism through which attitudes towards language policies can be seen (as
cited in Ayazbayeva, 2017). These beliefs become powerful insights and transform into active
language practices, both explicit and implicit (Curdt-Christainsen, 2009). Moreover, by
researching the language beliefs of the main stakeholders, it is possible to establish their
dominant language ideologies (Ayazbayeva, 2017). Therefore, this study focuses on teachers'
language beliefs and language orientations that could intentionally or unintentionally impact L2

curriculum policy implementation.
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Hornberger and Hult (2016) specify three main language orientations associated with
language-in-education policy planning and implementation. The first orientation, Language as a
Problem, peruses the monolingualism of the dominant majority language. This orientation views
multilingualism as a threat to both national unity and the status of the national language.
Although it is clear that the current policy of Kazakhstan does not support this policy,
practitioners' attitudes towards the status of the national language and multilingualism might be
different that could have a significantly negative effect on curriculum implementation. The
second language orientation, Language as a Right, views language as personal freedom to
maintain and preserve one's language. The primary value that it carries is a belief that linguistic
inequality leads to social inequality. Therefore, it aims to protect all languages in the given
context and support them by providing a space for their maintenance as a part of the educational
curriculum. Lastly, the third orientation, Language as a Resource, views language as a personal
and national resource that enacts in multiple purposes such as diplomacy, national enculturation,
business, media, public relations, and numerous other possibilities. Interestingly, this orientation
enhances multilingualism by stipulating legislation to academic programs for lifelong
multilingual educational programs.

The Kazakhstan language policy development illustrates the Language as a Resource
orientation, where three languages are valued and practiced in the school domain. For example,
the provision of the Trilingual Policy, where all three languages are taught as the medium of
instruction, can be evidence of this orientation (SPED, 2010). However, teachers' beliefs can
shape classroom practices that align with or differ entirely from what is set by the pre-
established curriculum. On this point, Ayazbayeva (2017) states that the language beliefs of
leading stakeholders and policymakers towards specific languages play a vital role in curriculum
implementation because they can either accept or reject them. In addition, Richards (1989)
argues that most shifts to new language teaching syllabus design and curriculum changes have

failed because insufficient attention was given to prepare teachers for change. Therefore, it is



KAZAKH AS L2 TEACHING FROM POLICY TO PRACTICE: SFLDA 9
essential to research the attitude of teachers towards the policy changes and identify their
language orientations which might shed light on potential gaps between policy and its actual
implementation.

The gap between intended and implemented curriculum has been examined in many
studies with different purposes. Orafi and Borg (2009) revealed a mismatch between the
objectives of the curriculum and the instruction observed in the Libyan secondary school
context. Besides, Zhenhua (2010) established a mismatch between EFL curriculum policy-
makers' stipulations and the practitioners' perceptions of implementing the curriculum. The
administrators emphasized only higher scores on national English examinations rather than
helping students gain proficiency in the language. Drake and Gamoran (2006) also researched
the relationships between teachers and curriculum stipulations. Their findings revealed that these
relationships often experience significant tensions and challenges. Interestingly, they have
established that these tensions refer to teachers' beliefs, experiences, and positions about the
particular issues related to their practices. As a result, teachers often follow their curriculum
beliefs, evaluating and adapting in classroom management, pedagogy, and assessment.

2.2 Curriculum Policy as Discourse

Generally, the socio-political agenda of a country impacts curriculum policy and
planning (Nicolaou, 2001). For instance, stipulations about what (content), how (pedagogy), and
why (assessment) probably reflect government objectives associated with economy and society
that focus on connecting local needs and globalization demands (Widodo, 2015). Discourse can
be defined as "the complex of... notions, categories, ways of thinking and ways of
communicating that constitutes a power-infused system of knowledge" (Meutzenfeldt, 1992, p.
4). Policy as discourse approaches starts from the assumptions that all actions, objects, and
practices are socially meaningful and that the interpretation of these meanings is shaped by the
social and political struggles in specific socio-historical contexts. For this reason, it is crucial to

shed light on discourse patterns by "deliberately, systematically, and, as far as possible,
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objectively [...] produce accounts (descriptions, interpretations, explanations) of what their
investigations have revealed" (Trappes-Lomax, 2004, p.1). Therefore, discourse analysis would
be helpful to illustrate the orientations, philosophies, and values that underpin curriculum
policies. For example, it can uncover the normative and taken-for-granted use of language in
policy documents that appear to be common-sense and natural.

More recently, social-constructionist and post-structuralist thinking have contributed to
conceptualizations "of how discourses regulate knowledge of the world and our shared
understandings of events™" (Goodwin, 2011, p. 170). However, discourse is complex and
sometimes contested because "the concept of discourse is notoriously difficult, not least because
it means different things in different analytic traditions™ (Bacchi, 2009, p. 35). For example,
applied linguists' analysis of discourse focuses on stretches of language and language use, while
social theorists place centrality on the relationship between language and power relations. As
such, there are various ways of conducting discourse analysis, but those interested in critical
analysis of discourse, especially policy analysts, drawing on the work of Foucault's theories of
discourse, describe the policy as discourse (Bacchi, 2009; Ball, 2006; Marston, 2004; Shaw,
2010).

Fairclough (1995) argues that linguistic interpretation or analysis of discourse cannot be
conducted without a profound interrogation of the historical, ideological, and cultural
constructions. For this reason, there is a connection between Critical Discourse Analysis (CDA)
and Systemic Functional Linguistics (SFL) because both view language as a social semiotic
system that reveals how language choice and social context work to naturalize thinking (Young
& Harrison, 2004, p.1) For example, SFL's system of Appraisal (Affect, Judgment and
Appreciation) shed light on how evaluative language can result in common-sense understandings
of social actions. As a result, both CDA and SFL provide a view of language as a social
construction that "give attention to the semantic aspect seen from the cultural aspect and the

historical aspect” (Chalimah et al., 2018, p.54).
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2.3 Systemic Functional Linguistics and Discourse

Michael Halliday (1978) was one of the leading figures who contributed to critical
linguistics. He introduced the SFL, which views the language as a semiotic system, a holistic
perspective that considers the language as a whole rather than discrete, disconnected parts.
Fundamentally, the language in SFL is presented as a means of communication and construction
of the language through meaning-making. Martin et al. (2001) emphasized that it is important to
know the language's embedded context to understand the meaning behind it. Halliday (2009)
also states that SFL is an applied theory that deals with the usage, purpose, and choices people
make while creating any texts, written or spoken. Halliday (2007) also argues that meaning is
dependent on the context, thus creating a choice among purposes available in a provided

language (see Figure A below).

Figure A
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Adapted from: SFL Metafunctions (Derewianka, 2012, p. 137)

The above figure shows that the main components of the SFL are Field, Tenor, and Mode
(Halliday, 2000). First, the Field represents the language's purpose within a specific context. In
policy and teachers' documents, the Field can illustrate the relationship between lexical and
semantic meanings in policy and practice-based documents, either aligned or misaligned.
Second, Tenor represents power relations, judgment, and affect. Therefore, the tenor meanings

will explain how language shows power relations, what is judged, and what is appreciated in
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policy and teacher interviews. Finally, the Mode describes the genre that situates how cultural
meanings are organized through language, albeit written or spoken. Each component of the SFL
describes three main functions or purposes they represent: Field - ideational meaning (subject of
communication), Tenor - interpersonal meaning (maintaining relationships between
communicators), and Mode - textual meaning (connections and organizations of the spoken or

written texts).

Multiple studies investigating the SFL as a theory have further developed the ideas
initially applied by Halliday and Martin. The flexibility of the SFL made it possible to use it in
any given context, starting from media to language policies. Among these studies of the SFL
theory, we can highlight the works of Spolsky (2004). He claimed that language policy is
defined as a science about language choice, which corresponds with the fundamental idea in SFL
that language is a meaning potential from which choices could be made (Halliday, 1978;
Halliday, 1985; Halliday & Matthiessen, 2004). SFL can provide different angles for language
policy, enabling scholars to conduct their research from both internal and external perspectives.
A theoretical integration of SFL's core ideas and Spolsky's tripartite division of language policy
(Spolsky, 2004) can offer us better access to examine the implementation process of language

policy, along with its possible problems.

Yang conducted another interesting study about SFL theory (2010). He suggests that SFL
should be divided into three independent but interrelated research areas: theoretical SFL,
practical SFL, and applied SFL. She points out that applied SFL research in China is far from
sufficient. Other scholars believe that SFL, as an "appliable linguistics,” has provided us with a
theoretical framework to solve language problems. It is a new thinking mode and a different
method to approaching problems. Note that language problems here could mean either a problem

with language or a problem related to language (Xin & Huang, 2010).

The main focus of the study is interpersonal and textual meanings; for this reason, it

adopts the Appraisal Theory as a developed concept emerging from SFL.
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2.3.1 Appraisal Theory

Appraisal Theory (AT) emerged in 1990 from lead SFL scholars to develop studies
related to interpersonal meaning. White explains it as a "particular approach to exploring,
describing and explaining how language is used to evaluate, adopt stances, construct textual
personas, and manage interpersonal positioning and relationships™ (as cited in Wei, 2015, p.1).
Martin and Rose (2007) specify that AT has been developed to analyze the language of
evaluation in different discourses, for example, newspaper articles, speeches, academic and
scientific works, and many more. The language in each of these contexts might have a positive
or negative evaluation, such as attitudes negotiated in the texts, the measure of feelings and
values involved while constructing the text, and the readers' alignment. Martin and White (2005)

emphasize that AT is a discourse semantic resource construing interpersonal meaning.

The SFL and Appraisal Theory both examine interpersonal meaning; however, they each
consider different approaches. Halliday (1978) constructed the SFL framework around the
systems of Mood and Modality and mostly put stress on the grammatical aspects of the
languages. On the other hand, Martin and White (2005) stated that SFL provides less attention to
the feelings, judgments, and estimations on the values of experience or certain phenomena. As a
result, the focus was shifted from the analysis of grammar to the study of lexical expressions on
good/bad parameters, which led to Appraisal Theory. Appraisal Theory includes multiple
semantic resources, such as words, phrases, and structures, through which the speaker or writer
employs their emotions, judgments, and valuations. Therefore, AT can shed light on teacher's

emotions, judgments, and evaluations of educational policy changes.

Interestingly, Martin (2000) argues that AT can be used to evaluate negotiable attitudes,
thus exploring the methods used by speakers or writers to pass their judgments and feelings on
people and form alliances with those who share these views and distance themselves from those
who do not. Positive and negative attitudes indicated by language use can be applied to negotiate

the relationship between individuals. Meaningly, we support those whose judgment and
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valuation are the same and distance from individuals sharing alternative positions. The same
applies to teachers who practice and teach language; when they show positive or negative
attitudes, they align their orientations with the policy changes showing their positive or
alternative perceptions. As a result, L2 teachers' orientations and beliefs about language teaching
and learning can contribute towards a gap between language teaching policy and L2 teaching in

the classroom.

To investigate what constructs interpersonal meaning, AT uses three primary resources:
Attitude, Engagement, and Graduation. Each of these resources has further subsystems. Figure B

illustrates each resource, and the next section explains each of these components.

Figure B

monogloss (e.g. The Earth goes round the sun)
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— ATTITUDE |EJ'UDGEI\-1ENT (e.g. courageous, irresponsible. right, wrong)

APPRECIATION (e.g. yummy. simple. woolly. unbalanced)

raise (e.g. jubilant)
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FORCE [ lower (e.g. enthusiastic. but a little)

T GRADUATION [ sharpen (e.g. award-winning)

Focus [ soften (e.g. somewhat like)

Adapted from: Appraisal Theory (Martin & White, 2005)

Firstly, Attitude describes emotions and feelings, including positive or negative reactions,
judgments of attitude, and evaluation of items. Attitude includes three main subsystems: Affect,
Judgment, and Appreciation. Secondly, Engagement deals with specifying the reasons for
individuals to hold certain attitudes and draws a line on discourses associated with voices around
positions they stand for. Similarly, Engagement is also divided into two subsystems:
Monoglossia and Heteroglossia. Thirdly, Graduation describes the classification of the
phenomena, whether the feelings are exaggerated or if the categories become less clear.

Graduation is also evaluated by two subsystems: Force and Focus.
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Attitude is the central system of the presented study. According to Martin (2000),
Attitude has three subsystems: Affect, Judgment, and Appreciation. Affect is a resource used to
negotiate feelings and is grammatically presented as adjectives and verbs (people can be happy
or sad, confident or not, and secure or insecure). Judgment is a resource that examines behavior
related to normal or abnormal actions in certain social situations. In other words, judgment
represents social values. It is grammatically expressed as adverbials (justly, fairly, virtuously),
adjectives (dishonest, brave, skillful), nouns (cheat, liar, genius), and verbs (cheat, deceive,
triumph) (White, 2013). Appreciation evaluates inanimate objects, and specifically people's
reaction to them (interesting, good), their composition (unreadable, clear), and their valuation
(original, spectacular) (Martin & White, 2005). Attitude as a resource can be inscribed,
evaluating language as explicitly negative or positive, or invoked, where lexis has negative or
positive connotations. Therefore, the presented study focuses on Attitude associated with affect,
judgment, and appreciation to shed light on the gap between policy and practice on teachers'

feelings, attitudes, and perceptions about developments within L2 policy.

Research studies that draw on AT are growing in various contexts. For instance, Hood
(2004) investigated the undergraduate dissertations and compared the appraisal resources they
used in an AT analysis. Findings have shown that both published, and student writers apply
Appreciation resources significantly more often than Affect or Judgement resources. In addition
to that, texts were personalized by using attitudinal expressions. As a result, evaluation of certain

items and resources played a significant role in their writing.

On the other hand, the research conducted in the school context by Coffin (1997) has also
analyzed students' writings of historical texts. The study's findings revealed that Judgment
resources were the primary appraisal resource in explaining the chronology of events. Therefore,
students have applied their values of events to differentiate what should be in historical genres.
Also, Chinese studies focused on AT in practice and found various contexts where it could be

used, for example, in literary works, news, legal, scientific and academic discourse (Yuchen,
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2013). Shuhong and Yali (2006) analyzed the power relation between the characters in
"Blackmail™ from an AT perspective. Zhao and Chen (2016) applied the AT to investigate the
interpretation of interpersonal meanings expressed by Elizabeth in Pride and Prejudice. They
have analyzed Affect, Judgment, and Appreciation resources to examine her attitudes. The
findings revealed that Attitude resources were effectively used to express interpersonal

meanings.

In China, the interest in Appraisal System focuses on the underpinning theories. For
instance, Wang (2003) explored Martin's Engagement framework. He developed Martin's system
of monogloss and hetergloss by adding the concept of "voices" that are subdivided into three
methods: 'the first voice,’ 'the second voice,' and 'the third voice.' Zhenhua and Yulei (2009)
investigated three systems of AT and their applicability. Their findings revealed limitations such
as obscurity of specific terms, difficulties in finding the directions of the attitude, and
misconceptions between Judgement and Appreciation. Zhanzi (2004), through the series of the
sequential analysis, has established continuity from mood to modality to appraisal, thus creating
a clear passage from SFL to AT. Liu and Han (2004) have also investigated an AT theory and
discussed its limitations. Their findings claim that AT is only partially applicable as it primarily
focuses on intra-textual appraisal and ignores extra-textual appraisal. As a result, they illustrated

a lack of an appraisal standard in the framework of AT.

Additionally, Liu and Han (2004) also suggested that Appreciation should be included in
the Judgment category based on individuals' perspectives and psychology. An interesting study
that investigated the practical application of AT was conducted by Starfield et al. (2015), where
they evaluated the language used by examiners while providing feedback reports for Ph.D.
students. The research has also narrowed it down to an Appraisal Theory with Appreciation,
Judgment, and Affect as the primary resources. Since SFL is a flexible framework that
acknowledges the opportunities for the development of new genres (Halliday, 1993), Startfield et

al. (2015) have used this flexibility and created a new form of Appreciation resource, which they
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have labeled as Standard. Their findings have shown that standard English was the norm that

institutions and examiners highly value.

To conclude, SFL provides a sufficient framework to explore any type of interaction,
whether written or spoken. The Appraisal Theory was already used in multiple spheres to shed
light on values, perceptions, and evaluations. Therefore, it can be helpful to highlight the themes

emerging in policy and views of the practitioners in the Kazakhstani context.

2.4 Conclusions

This chapter has outlined the theory and concepts used to investigate the problem and the
analytical framework. The first section provided a brief about the Kazakhstani educational
context. The second section explored the previous approaches to investigate language-related
issues. The third section presented the SFL as a primary analytical and theoretical framework
and highlighted the Appraisal Theory to research the attitude and policy stipulations. Lastly,
numerous examples of SFL applications in the research were presented. The next chapter will

describe the methodology of the research study.
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Chapter 3. Methodology
The previous chapter reviewed the existing literature on the topic of the study. This
chapter will describe and justify the methodology choice and methods to collect the data. The
first section of the chapter discusses the research design. The second section presents the sample
and research site, which is followed by the data collection methods. Then finally, this chapter
illustrated the data analysis procedure, the ethical consideration of the research, and the risks and

benefits related to this research project.

3.1 Research Design

The qualitative approach is best suited for the study's purpose because it aims to "explore
a problem and develop a detailed understanding of the central phenomena”(Creswell, 2014,
p.30). This study's central phenomenon is the teachers' language teaching beliefs and attitudes

that could be misaligned with the current conceptualization of the Kazakh L2 curriculum.

3.1.1 Discourse Analysis

A discourse analysis approach was applied to shed light on the theoretical framework
underpinning the curriculum policy, classroom observations, and interviews. Discourse refers to
a "particular way of talking about and understanding the world (or an aspect of the world)"
(Jorgensen & Phillips, 2002, p. 1). In this regard, the curriculum is viewed as an aspect that

influences teachers' lesson plans, tasks, and assessments.

3.1.2 Comparative Case Study

The implementation of what is stipulated in the policy document was researched using a
comparative case study, including one NIS and one mainstream school in Kazakhstan. Creswell
(1998) argues that a case study explores a bounded system, utilizing contextual data to interpret
findings related to specific phenomena. Teachers' attitudes and beliefs in two school contexts can
represent the practical understanding (of teachers) related to implementing the curriculum,

revealing their misconceptions between theory and practice.
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3.3 Sample and Research Site

3.3.1 Sample

To gather the sample, a purposeful sampling strategy was chosen to select participants
based on critical criteria that may shape teachers' beliefs and ideologies in the current
educational policy context. Merriam and Tisdell (2015) emphasize that this type of sampling
must be chosen to gain insights, and therefore such selected participants are those from which

the most can be learned.

Initially, the number of participants varied depending on the number of volunteers, but
not more than two participants from each school context were required. Two participants who
took part in the research are classroom teachers of the Kazakh language as an L2 from one NIS
and one mainstream school. Participants were recruited with the help of gatekeepers in both
schools voluntarily. Creswell (2014) refers to gatekeepers as insiders that can connect
researchers to potential participants. Once this connection was established, participants were
provided with all necessary information about the research purpose, informed about timeframes,

and assured of their protection and confidentiality.

3.3.2 Research Site

For document analysis of curriculum and policy documents, no specific site was needed
as there is free access to all materials, curriculum, and policy documents in national internet
sources. However, to receive access to teachers' lesson plans and notes, the individual consent of
teachers was granted. Due to the lockdown that happened in the period when the research was

conducted, the location of the study was relocated from Nur-Sultan to Atyrau.

3.4 Data Collection Instruments
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Data collection instruments included a comparative document analysis of NIS and
mainstream curriculum documents, semi-structured one-on-one interviews with teachers,

and observations of each school's classroom lessons.

3.4.1 Document Analysis:

Document analysis (see Appendix E) was conducted to evaluate national documents, the
curriculum, and teachers' teaching materials in two school contexts to provide meaning,
understanding, and empirical knowledge (Corbin & Strauss, as cited in Bowen, 2009). In this
regard, the SFL lens distinguishes this data in terms of Field, Tenor, and Mode. Overall,
analyzing official documents and comparing teaching approaches in two school contexts have

shed light on current curriculum implementation.

3.4.2 Semi-structured, One-on-one Interview:

Merriam and Tisdell (2015) refer to interviews as especially useful when the researcher
cannot observe participants' behavior, feelings, or daily interactions. Moreover, Creswell (2014)
states that interviews provide participants more space to express their experiences better. While
the document analysis provides factual data, semi-structured interviews revealed teachers'
attitudes and beliefs on policy implementation, showing a more in-depth understanding of its
conceptualization (see Appendices C and D). All interview questions (see Appendix B) were
designed in an open-ended format to allow participants to share their thoughts and beliefs.
Additional questions that could clarify or benefit the research were also applicable. Interviews
were audio-recorded, with the participant's permission, and were carried to the next step for

further decoding.

3.4.3 Observation:

Observations are often used to triangulate emerging findings; in most cases, this is in
conjunction with interviews and document analysis (Merriam & Tisdell, 2015). This allows the

researcher to interpret what is being observed from their expertise rather than relying solely on
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the information gathered from interviews and documents. Thus, document analysis and
interviews represent teachers' orientations, beliefs, and attitudes towards policy; observation
creates a space to view this interaction in practice. Unfortunately, classroom observations were
not conducted because of the COVID-19 restrictions that did not allow any personal interaction

within the research sites.

3.5 Data Collection Procedure

First, the official curriculum documents were collected from open national websites.
Once the primary discourse documents were analyzed, participants for the interview were
identified with the help of the gatekeeper. Consent forms and information letters were sent to
each participant and details of the research were explained in detail if requested. Next,
participants were asked to provide examples of their lesson plans, individual curriculum,
classroom activities, and assessment documents for analysis. These documents were analyzed for
three weeks, and after that, participants were invited to participate in online semi-structured one-
on-one interviews. With the agreement of each participant, interviews were audio-recorded. Each
interview lasted up to 50 minutes. Recordings, documents, and interview notes were used only

for analysis.

3.6. Data Analysis Framework

The data were analyzed by drawing on the SFL framework to investigate policy
documents and interviews. Documents were analyzed for the genre to identify the purpose of the
document and how the language was utilized to achieve this purpose. The analysis applied the
SFL resources (Figure C) to establish these items. Firstly, the genres of the document were
identified. Next, the language use of the documents was analyzed to specify how it was
structured and what relationship with the audience it establishes. Then, the structure of the
language was uncovered to identify the Field (purpose), Tenor (power relationship), and Mode

(means of interaction). Lastly, the Appraisal analysis was applied to determine the Attitude of
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the document with the help of Affect (values), Judgment (beliefs), and Appreciation (evaluation)

towards certain items that the curriculum stipulates.

Figure C
Systemic Functional Linguistic
/ metafunctions ‘\
Ideational Meaning Interpersonal Meaning Textual Meaning
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Adopted from: Systemic Functional Linguistics metafunctions (Martin & White, 2005)

The interview analysis also included the SFL frame and applied the Appraisal theory to
shed light on teachers' Attitudes towards curriculum stipulations. The interview guestions were
divided into three sections and, within each section, Affect, Judgement, and Appreciation were

highlighted (Table 1).

3.7 Ethical Consideration

Creswell (2014) states that the researcher must secure the confidentiality of participants.
For this reason, the consent form is a critical document that guarantees anonymity and forms an
agreement between interviewer and interviewee. However, many details of the research could be
lost in translation, as an official document of this rank must be written in both Kazakh and
Russian. All names and other personal information were changed to preserve the anonymity of
the interviewees. Participants' anonymity and data security must also be prioritized; these data

are stored in a digital folder with password protection. In addition to this, all participants had the
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option to withdraw from the study at any time. Ethical considerations are explored for all stages
of the research process, with specific reference to the NUGSE Research Ethics Approval

process.

3.8 Risks and Benefits

3.8.1 Risks of the Research

The research did not involve participants under 18 or any group from vulnerable
populations; therefore, this was considered to be no more than minimal risk research. The study's
potential risks included the risk of the deductive disclosure of the participants based on the
information they provided, despite being anonymous. Another potential risk was related to the
coverage of sensitive topics and pressure, which must be avoided. Due to the pandemic, personal

interaction was considered dangerous, and social distance management was prioritized.

3.8.2 Benefits of the Research

This research is beneficial to the field as very few studies in Kazakhstan have been
drawing on linguistic theory, such as SFL, to explore discourses communicated through
language. In fact, there is no study to date that has made a comparative analysis of NIS and
mainstream curriculums. The presented research aimed to fill this gap and contribute to

strengthening educational policy and practice.

3.9 Conclusion

The purpose of this chapter was to describe and justify the research design and data
collection methods, present samples and research sites, data collection procedures, and approach
to the analysis of the data. The following chapter will shed light on the findings and present the

analysis and discussions on the emerging themes.
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Chapter 4: Presentation, Analysis, and Discussion of the Data

The previous chapter focuses on the methodology that was applied to conduct the study.
In this chapter, | present the data and findings of my research project. First, this chapter presents
the two Kazakhstani secondary schools and participants who participated in the study. Secondly,
the documents such as the policies and curriculums from both schools will be given. Finally, this
chapter concludes with a discussion of the findings. The analytical frame draws on SFL tools,
such as Field, Tenor, and Mode, for document analysis and Appraisal resources (Tenor
dimension) inform the analysis of interviews to shed light on how Kazakh as an L2 is
conceptualized in policy and the teachers' perceptions on its implementation in the Kazakhstani
context.

The following section will present the context of the two schools and will include brief
information about the research sites, their structure, and resources.

4.1 The Research Sites

The first research site was one Nazarbayev Intellectual School (School A), located in
West Kazakhstan. As previously mentioned in chapter 2, NIS represents the educational elite of
the Kazakhstani school education system. It preserves the best facilities, teachers, and resources,
thus gathering the best students in the country (Fimyar et al., 2014). Interestingly, the Two
Parallels System practice separates its curriculum and educational policy from official policy
guided by the Ministry of Education and Science. Every change that will be implemented into
mainstream school education first has its approbation in NIS. Therefore, it has its curriculum,
policy, assessment system, and unique organizations that stipulate all policy documents related
to NIS.

The NIS that took part in the research was founded in September 2013. Among qualified
teaching and administration staff, it has seven international teachers from different countries.

The curriculum of NIS offers subjects from 7' to 12" grade. The school is designed for 720
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students, with up to 24 students in each class. In addition to this, the school is equipped with
modern technological resources such as 650 laptops for educational needs (NIS Atyrau, 2017).

The second research site is one mainstream school (School B) in Kazakhstan. The school
is located in the western region and offers subjects from 1% to 11" grade. It is noteworthy that
mainstream schools follow the Ministry of Education and Science (MoES).

I will now present the curriculum documents from School A and provide a detailed
description of the gathered data. | first give the policy document that governs the teaching and
learning of Kazakh Language and Literature in the context of NIS. Then, I move on to School B
and present two documents that provide instructional and methodological guidance for the
mainstream curriculum. Next, | compare the document that governs the teaching of Kazakh as an
L2.

4.2 Document Analysis from School A

The first document is issued by the Autonomous Educational Organization of
Nazarbayev Intellectual School (AEO NIS). The document represents the curriculum for
teaching the subject "Kazakh Language and Literature (L2)" in the NIS program. It was
published in 2018 and is currently being used as the primary curriculum document for providing
education on this subject.

I now move on to the NIS policy document for the Kazakh Language and Literature as an
L2 curriculum. Table A illustrates the main findings revealed from the SFL analysis of the
official curriculum in the context of School A.

Table 1

NIS Curriculum on the subject "Kazakh Language and Literature” (L2)

Purpose: It gives information about the curriculum goals, curriculum requirements and explains how to implement
them.

How is Language structured for use to achieve its purpose?
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The layout of information:

Structure:

Title, headings, and subheadings [ Each section has headings and subheadings that foregrounds the

Form: information, and additional information and instructions are highlighted
through bullet points, use if italics and bold fonts

Audience: The specific audience of NIS staff (e.g., teachers and administration).

How is Language used in the document t

0 achieve the purpose?

Field Language education and | Noun phrases
teaching Kazakh (NIS). | The national language, language learning,.,, Kazakh language, aims,
subjects requirements, pedagogical principles, technology, communicative
skills, assessment, learning objectives.
Processes:
- teacher role is to acknowledge the personal opinions of students
- teacher goal is to motivate students
- roles is to create and demonstrate problem-solving methods
- to support students' learning
- to develop students' critical thinking
- to organize individual, group, and whole-class activities
Circumstances:
NIS curriculum program and written for teachers of Kazkh language and
literature.
Tenor Formal Affect:
- Develops respect for the Kazakh people and the state language
The relationship with - respect the traditions and customs of the nationalities living in
the audience in the Kazakhstan, and respect the culture of the nation
document is equal. No - The Kazakh language reflects the centuries-old experience,
authority language was values, lifestyle, difficulties, and victories of the Kazakh people
used (e.g., must need and folk art.
to). Judgment:

- Positive Judgment for National language (basis of
communication; a person who respects the Kazakh language and
understands its social significance)

- language of interethnic harmony (strengthening of the
relationship with other nationalities)

Appreciation:

- Globalization and innovation (global level, innovative person)

- Literature (teaching students skills through works of literature,
language situations, and works of art)

Mode Written It has no traditional narration, and it is formal, instructional and filled with

the specific vocabulary of the policy document (Kazakh language and

literature curriculum)

Firstly, this document aims to give information about the curriculum for Kazakh

language and Literature as well as provide teachers with a set of instructions associated with the

procedures that teachers must follow to implement the curriculum. Therefore, this is a mixed

genre because it gives information and a set of instructions. Thus, language is structured to

achieve this purpose. For example, the policy document starts with the title "The importance of




KAZAKH AS L2 TEACHING FROM POLICY TO PRACTICE: SFLDA 27

the subject "Kazakh language and literature™ in the educational program NIS-Program,” which
clearly states what the information and instructions will be about. Also, the purpose is visible in
the outline because the bold headings and subheadings (e.g., Heading 1/ Subheading 1.1.)
highlight the necessary information. The set of instructions is indicated through processes such
as "to acknowledge students' opinion, motivate students, support learning, and develop critical
thinking," which show the underpinning values when teaching the Kazakh language. As a result,
the structure reflects the purpose because it illustrates that the language is used solely to provide
information and instruction. Furthermore, the audience is teachers who will teach the Kazakh
language, which is also visible in the title "NIS-Program: teaching Kazakh Language and
Literature (L2)". Interestingly, the document is written in Kazakh without Russian use, and there
are only two sections where English is used - for labeling international organizations as
acronyms Common European Framework of Reference for Languages (CERF) and labeling the
curriculum itself (e.g., NIS-Program).

Secondly, how language is used also reflects the purpose, audience, and circumstances.
For example, a Field analysis revealed noun phrases, such as "Kazakh language, subject
requirements, and pedagogical principles” and processes, such as "create and demonstrate
problem-solving methods, develop students' critical thinking, and organize class activities,"
which indicate the information or subject associated with the title. Also, circumstances and
participants such as "NIS curriculum program, for teachers of Kazakh language and literature"
clearly illustrate the audience, topic, or content associated with the document's purpose.

Thirdly, the Tenor analysis revealed an equal relationship established with the audience
because the audience is directly addressed as "teachers of NIS, students of NIS, NIS
administration.” Furthermore, the Tenor analysis revealed positive Affect towards creating a
national identity and what it means to be Kazakh, which visible in "respect for the Kazakh
people and the state language,” "respect the culture of the nation,” and "The Kazakh language
reflects the centuries-old experience, values, lifestyle, [...] victories of the Kazakh people".
Therefore, teaching the subject Kazakh is also about socializing students into the culture, history,
and values of being Kazakh. Furthermore, the document also revealed positive Judgment
towards the teachers who must "acknowledge personal opinions of students, motivate students,
create and demonstrate problem-solving methods, and support students' learning.” This means
that teachers who do not adhere to these actions could be negatively judged as not fitting the

culture or ethos of teaching and learning Kazakh as an L2. Lastly, the document showed positive
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Appreciation towards students' roles in a globalized world, for example, "global level, innovative
person” and "teaching [...] skills through works of literature, language situations and works of
art".

Finally, the Mode analysis revealed the written mode visible in how the text is "hung"
together. The purpose, structure, bold headings, and bullet points negotiated meaning about the
institutional curriculum and the curriculum as a text.

4.2.1 Discussion of the NIS Policy Document

The document analysis illustrated that the purpose and layout of the official NIS curriculum
would facilitate the intended audience's sense-making and understanding. For this reason, the
curriculum as a text would be easy to follow and enact. Firstly, the Field illustrated what must be
done, by who, and under what conditions. For example, the curriculum as a text contextualized
the Kazakh as an L2 curriculum to be implemented by NIS teachers: their roles are to
"acknowledge students' personal opinions™ and "to motivate students.” It is noteworthy that the
language used to establish the Field also situates the institutional curriculum because it provides
information about the "subject requirements, pedagogical principles"” and the set of instructions
that guides NIS teachers underlying pedagogical values about developing learners that can
"create and demonstrate problem-solving methods [...] students' critical thinking". However, the
Field provided limited or no information about second language acquisition theories to guide
teachers' pedagogy about teaching Kazakh as an L2.

Interestingly, it was the Tenor analysis that brought to the surface the underlying Kazakh as
L2 discourses of the curriculum as text. For example, discourse is associated with "respect for
the Kazakh people, the state language, the traditions, and customs." It is even more interesting
that analysis highlights the positive Affect (feelings and emotions), Judgment (social sanction of
values), and Appreciation of the Kazakh history and culture, and what it means to be Kazakh.
Therefore, the Tenor revealed the philosophical and culturally embedded norms and values that
underpin the NIS institution. For this reason, teachers understand that to teach the Kazakh L2

curriculum means enculturating their learners into valuing the Kazakh language as their heritage
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and national identity. Even though the national identity discourse is commendable, the Tenor
revealed limited pedagogical discourse associated with language teaching and learning,
especially the second language acquisition theories, to facilitate teachers' sense-making of
teaching Kazakh as an L2. As a result, the curriculum text provided the necessary information
and procedures for implementation. However, it demonstrated limited values about the second
language acquisition theories to guide teachers' discursive practices in the Kazakh L2 classroom.

The section above has discussed the curriculum document of the NIS official policy
document complemented with the SFL analysis and discussion. The following section will
describe and discuss the policy documents of School B.

4.3 Document Analysis from School B

School B has three different policy documents associated with teaching the Kazakh
language as L2. The first document refers solely to the number of hours distributed among all
subjects that should be taught in the school and comes in a direct order from the MoES. This
document only stipulates the number of hours for Kazakh L2 teaching in schools. For example,
in grades five to nine, L2 Kazakh Language and Literature must be taught five times a week (See
Figure 4) with similar instructional hours for grades ten and eleven.

Figure D

THnoBoiT YIeGHBIT ILIAH (0GHOBIeHHOT0 cOJeP:RAHISA) 0CHOBHOTO CpeJHerc 00Pa30OBAHILE 118 KIACCOR
C PYCCKHM A3BIKOM Oﬁy‘lEHHﬂ
OGpazoBaTenbHEle  KoIH9ecTBO YacoB B HeMIETH [0 KIaccaM Harpyska, Jacst
Ne oGTacTH H yueGHEIe
MpeMeT 6 7 8 9 Henenenas Tomorasn

HBapHAHTHBIH KOMITOHEHT

I S3pIk B THTepaTypa 13 13 13 13 13 65 2210

L Pycckuii 361K 3 3 3 2 2 13 442

2 Pycckaa maTepatypa 2 2 2 3 3 12 408

3 Kasaxcknit A3BIK H 5 5 5 5 s 25 850
JHTepaTypa

4 HHocTpaHHEIT I3BIK 3 3 3 3 3 15 510

I Marevatika 1 o 6 6 6 6 30 1020

HHpOPMATHKA

5 MaremaTHKa 5 5 - - - 10 340

General curriculum of secondary and higher education for Russian oriented classes
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I will now move on to the two primary documents that guide the Kazakh as L2
curriculum implementation and classroom pedagogy at this mainstream school. The first
document is the general curriculum for mainstream education, and the second document is the
instructional and methodological letter.

4.3.1 Mainstream Curriculum Document

The first document of the mainstream curriculum is labeled as the "Long-term plan for
implementing the Standard Curriculum of the Updated Content," in terms of each subject taught
in mainstream schools. Notably, for this study, only the data related to Kazakh Language and
Literature teaching as L2 was considered. The document was issued by the MoES at the end of
2019 and is currently used as the main policy document for instructional and informational
purposes.

I now present the mainstream policy document for the Kazakh Language and Literature
as an L2 curriculum. Table B demonstrates the significant findings revealed from the SFL
analysis of mainstream curriculum documents.

Table 2

Mainstream Curriculum for Kazakh Language and Literature (L2)

Purpose: It is to provide instructions and information about how Kazakh Language and Literature should be
implemented. To outline the objectives, communicative skills, and themes that must be used.

How is Language used in the document to achieve the purpose?

The layout of information: Structure:

Title, headings, and graphs The whole document is presented in two separate sections. The first
section contains the heading highlighted in bold and lists the main items
(e.g., amount of hours, instructions, descriptions, objectives, legislations)
of the document in numerical order.

The second section is presented in a table outlined with four different
areas for each lesson: topic, content, skills, objectives.

The document has only headings marked in bold and does not have any
subheadings, highlights, italic or bold fonts.
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Audience: Means of Interaction:
The specific audience of teachers | Formal language- unequal relationship because there is no direct
and school administration. interaction or addressing the audience
How is Language structured for use to achieve its purpose?
Field Language education | Noun phrases
and teaching Kazakh | native language, literacy language, Works of art, communicative skills,
and Kazakh Literature | learning objectives (e.g., reading, listening, speaking, writing), language
tools, followings are the themes studied: the purpose of the nation....
Processes:
No instructions are given to teachers, only descriptions for students’
expected achievements
- student should be able to support the conversation
- student should be aware of related vocabulary and terminology
- student must know the structural and phonetical elements of the
language
Circumstances:
Long-term plan for the implementation of the Standard Curriculum of the
updated content in the academic subject "Kazakh Language and
Literature (L2)
Tenor Formal Affect:
- respect for the Kazakh language
Relationship with the - national culture, national awareness,
audience  in  the - being Kazakh- the Kazakh language as a native
document are | Judgment:
unequal. There is no - Positive Judgment for National language ( a person who
interaction with the respects the Kazakh language and understands its social
audience at all. significance, recognizes the Kazakh language as a native)
- the labor market, domestic industry
Appreciation:
- Kazakh works of art
- Kazakh cinema
Mode Written It has no traditional narration, and it is formal, descriptive and filled with
the specific vocabulary of the policy document (Kazakh language and
literature curriculum)

Firstly, the purpose of this document's two sections is to provide information about the

curriculum for Kazakh Language and Literature. However, the language is poorly structured to

achieve this purpose, which can be seen in multiple points. 1) Section one starts with the title
"On the approval of standard curricula in general subjects, elective courses, and electives for

general educational organizations," which illustrates what the information is about. However,
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none of the information related to curriculum structure or aims is highlighted. 2) The purpose is

visible in the outline, but none of the information is associated with the instructional hours,
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descriptions of materials used, and objectives that the curriculum aims to achieve in bold, italic,
or highlighted headings. However, 3) section two starts with the heading "Long-term plan for the
implementation of the Standard Curriculum of the updated content in the academic subject
"Kazakh Language and Literature (L2)", which states the purpose of providing information. In
addition to that, it contains tables specifying the topic, content, skills, and objectives. Therefore,
the structure reflects the purpose because it illustrates that the language is used solely to give
information about teaching Kazakh as L2.

Secondly, the audiences are teachers and school administrators, which is visible in the
purpose of information. The writers of this policy have created an unequal relationship with the
audience because of no direct/indirect interaction or addressing of the audience, which results in
highly formal language. Interestingly, the Kazakh L2 curriculum document is written in two
languages, Kazakh and Russian, and has some sections translated into English. The Field
analysis revealed that the topic foregrounds language education about the teaching of Kazakh
and Literature visible in noun phrases such as "native language, literacy language,
communicative skills and learning objectives (e.g., reading, listening, speaking, writing).

Thirdly, the Tenor analysis revealed the unequal relationship visible in the formal
language and the limited interaction and high modality such as "must, need to," indicating the
policy mandates about teachers' roles. Furthermore, the policy writers show a positive Affect
towards Kazakh as the national language and its ability to create a national identity, or "respect
for Kazakh Language, national awareness, being Kazakh - native language." We can also see
evidence of positive Judgement towards Kazakh social values: "respect the Kazakh language and
understand its social significance, recognize the Kazakh language as a native, Kazakh as a
language of the labor market and domestic industry.” Finally, the analysis revealed the positive
Appreciation for Kazakh culture and works of art, visible in the compulsory teaching and

learning themes of “Kazakh cinema and Modern Kazakh Art.” As a result, the policy writers
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represent the teaching of Kazakh L2 in discourses associated with the culture, history, and values
of being Kazakh.

Finally, the Mode analysis highlighted a written text visible in how the information is
structured because the bold headings and the tables establish the purpose, the Field, and the
Tenor.

4.3.2 Discussion of the Kazakh Mainstream curriculum document

The document analysis revealed that the purpose of the official mainstream curriculum
makes it challenging for the intended audience to follow due to the unequal relationship
established by the high modality (“must”; “have to”) and the lack of interaction. Moreover, the
document structure does not facilitate the audience’s sense-making and understanding due to the
poor visual representation of the critical information and its objectives. Therefore, the curriculum
as a text is difficult to follow and enact. The Field analysis revealed what should be taught and
what are the expected outcomes of curriculum implementation. As an example, the curriculum as
a text states that mainstream teachers must implement kazakh as L2. For this reason, they are
provided with descriptions for students’ expected achievements, such as “students should be able
to support the conversation” and “students should be aware of the related vocabulary and
terminology.” Thus, the curriculum focuses on the students, highlighting the pedagogical values
of the student-centered approach.

Interestingly, the document does not outline the role of the teacher in the curriculum
implementation nor gives instructions about achieving the objectives. Therefore, the Field of the
document does not provide methodological support on language acquisition practices to guide
the teachers’ pedagogy. However, it is noteworthy that Field illustrates an institutional
curriculum giving information about the “subject requirements” and the number of hours
devoted to each grade. Next, the Tenor analysis of the document revealed the multiple discourses
related to Kazakh nationalism. For example, discourses associated with “national culture,

national awareness, and respect for the Kazakh language.” Notably, the analysis highlighted
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positive Affect (feelings), Judgment (values), and Appreciation of Kazakh culture, works of art,
domestic industry, and the social significance of Kazakh as a national language. As a result, we
can conclude that the Tenor carries the cultural values and stipulations established in the
mainstream schools. Therefore, teaching Kazakh as L2 in mainstream schools is very closely
related to foregrounding the cultural norms and values to raise the learners' sense of their
national identity to develop the national language. Despite the established teaching orientation
themes, the Tenor analysis has shown the limitation of the curriculum as lacking a discourse
associated with teaching and learning strategies that teachers can apply in their pedagogical
practices. Thus, the curriculum document has provided explicit information and instructions
about the context of the teaching process but did not outline any information on pedagogical
discourse, which could significantly facilitate teachers’ practices of Kazakh as L2 teaching.

The following section will present the second document of the mainstream official
curriculum.

4.3.3 Instructional and Methodological Document

This document was developed and mandated by the MoES and is titled, “On the specific
feature on the educational process in educational organizations in Kazakhstan (2020-2021):
Instructional and Methodological Letter”. This document stipulates how subjects in mainstream
schools must be implemented. However, only the data relevant to teaching Kazakh Language
and Literature as L2 was considered for this study.

I now present the analysis of the Instructional and Motivational letter. Table C illustrates
the main findings observed from the SFL analysis of the mainstream instructional letter.

Table 3
Instructional and Methodological Letter (2020-2021)

Purpose: To provide information and procedures for the implementation of the Kazakh language and literature.

How is Language used in the document to achieve the purpose?

The layout of information: Structure:
The document follows the same structure for all sections. Example:
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Title, headings,
illustrations, graphs.

subheading,

Title - Teacher in the Education System

Heading - Teacher’s role and functions

Keywords - Instructional letter

Subheading - Supportive function / Upbringing function / Social
communicative function. Which are then written in bullet points.
Important moments are highlighted either with bold or italic fonts.
llustrations or Graphs

Audience:

The field of education. It is outlined
within the document that the
audience is: educational
organizations, teachers of preschool
organizations, subject teachers,
heads of the departments.

Means of Interaction:
The audience is not addressed directly but is often referred to as a part of
the education field.

How is Language structured for use

to achieve its purpose?

Field Education and teaching
guidelines  for  all
subjects of mainstream

education.

Noun phrases

Standards of education, modernization of curriculum, objectives of
control, norms, development of education, comfortable and safe
educational environment, continuity of learning, international trends.

Processes:

- The teacher is obliged to carry out his professional duties

- to broadcasts educational information,

- tointroduces students to the system of social values;

- studies the level of mastering by students of the content of
education

- The teacher develops students' critical thinking

- Teachers can independently plan written work following
existing regulations and guidelines.

- Teachers develop criteria and descriptors for written work.

- Descriptors must be clear and concise.

Circumstances:
The document includes materials on the organization of the educational

process in the preschool and 1-11 grades of educational organizations of
the Republic of Kazakhstan in the 2020-2021 academic year.

Tenor Formal

The relationship with
the audience in the
document is equal.

Affect:
- Kazakh language: national language
Judgment:

- Positive Judgment for National language: communicate in the
Kazakh language in public and teach to use language norms and
write competently.

- Knowledge and Skills associated with Kazakh

Appreciation:

- "Dombyra," "Kazakh dance."

- the level of "European language competence” (CEFR)

- Kazakh national holidays

Mode Multimodal

The document utilizes written text, illustrations, graphs, and symbols to
highlight important information.

The purpose of this document is to give information and a set of procedures for the

implantation of the Kazakh curriculum, which is evident in the title “Organization of the

35



KAZAKH AS L2 TEACHING FROM POLICY TO PRACTICE: SFLDA 36
Educational Process in 2020-2021. This purpose is also reflected in how language is used in the
structure of the document. For instance, the title is followed by a heading (Teacher’s role and
functions) and subheadings (Supportive function or Upbringing function), which are then written
in bullet points. Important moments are highlighted either with bold or italic fonts. In addition,
there are keywords (instructional letter) that signal the purpose both in paragraphs and bullet
points highlighted in bold or italic fonts.

The text's audience would be educational organizations, teachers of preschool
organizations, subject teachers, and heads of departments. The relationship between document
and audience is equal. Although there is no direct interaction with the audience (e.g., it doesn’t
have any addressing words such as “you” or “we”), the audience is presented as a part of any
field of the educational sector and, thus, it is written for a generalized audience. Interestingly, the
document is available in both Russian and Kazakh variants. However, the instructional and
methodological support section of “Kazakh Language and Literature as L2" is written in the
Kazakh language for both variants. This notion could be an example of positive appreciation and
affect and contributes to the nationalistic aspirations of the state.

The Field analysis revealed that the participants (standards of education, modernization
of curriculum, comfortable and safe educational environment), process (teacher obliged to carry
out his professional duties, broadcast educational information, and introduce students to the
system of social values) and circumstances (materials on the organization of the educational
process in the preschool and 1% to 11" grades) were all connected with the purpose and title,
foregrounding the topic of the text. In addition, the Tenor analysis revealed positive values
associated with being Kazakh. For example, Affect revealed strong feelings related to the
Kazakh language (the language of national unity), Judgment illustrated positive social sanction
associated with National language (communicate in the Kazakh language in public and to teach
to use language norms, to write competently) and Knowledge and Skills related to Kazakh

(history, works of art, and folk). Lastly, the document showed the Appreciation for things such
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as elements of national culture ("Dombyra," "Kazakh dance," and the Kazakhstani holiday
“Nauryz”) and the appreciation of the endorsement of Kazakh into the international arena (the
level of "European language competence").

Finally, the Mode analysis illustrated a multimodal text because it consisted of both
language and images. For example, Illustrations in sections such as “Additional Information” or
“Attention” emphasize the information that teachers need to note. Moreover, various areas have
graphs, additional illustrations, and headers highlighted in blue, further strengthening the
document's multimodality.

4.3.4 Discussion of the Instructional and Methodological Letter

The document analysis illustrates that the purpose and design of the document would
contribute to the intended audience’s understanding and sense-making. The structure of the
document adheres to the purpose by highlighting the essential details. In addition, it creates an
equal relationship with the audience, referring to it as part of the institutional organization.
Therefore, the curriculum as a text is to be adopted and enacted. First, the Field outlined the
objectives and practitioners’ roles in the curriculum. For instance, Field highlights the role of the
teachers as facilitators because they create a “comfortable and safe educational environment”
and “motivate students.”

Moreover, the Field also situates the instructional curriculum to provide information
about the “organization of the educational process” and providing “materials on the preschool
and 1-11 grades of educational organizations”. Also, it provides instructional and
methodological guidelines on content, upbringing, teaching, and psychology that facilitate the
development of pedagogical expertise among teachers. Despite giving explicit explanations
about instruction, the document provided limited information on second language acquisition
theories to teach Kazakh as L2.

Interestingly, the analysis of Tenor revealed several discourses emerged from teaching

Kazakh as L2. The discourse is associated with the “national value of Kazakh” and “Kazakh
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language in the international arena.” Positive Affect, Judgement, and Appreciation were also
visible in the Tenor dimension about the Kazakh language, national holidays, knowledge, and
skills associated with Kazakh. Therefore, the document supports the cultural and national values
that mainstream education is aimed to apply in schools. As a result, the instructional and
methodological guidelines are designed to encourage teachers to pass these ideas to their
students. Although it emphasizes the methodological instructions, the document provided a little
explanation of teaching and L2 teaching strategies. The document offers necessary informational
and methodological support for curriculum implementation; however, it has also revealed the
lack of methodological guidance on L2 pedagogy.

4.3.5 Patterns across the documents at School B

Curriculum documents related to School B are divided into three categories, where each
document serves a specific purpose. The first official document presented the information about
the number of hours dedicated to Kazakh Language and Literature as L2. The second document
represented the official curriculum that described the content and objectives of education in
mainstream schools. Lastly, the third document provided instructional and methodological
support for the official curriculum. The official curriculum and methodological letter analysis
has revealed that they both share the same purpose of contributing to the policy implementation
in mainstream education. The notable difference is visible in the language use and structure of
the two documents. The curriculum document created unequal relationships with the audience
and used a complicated document structure that is challenging to follow.

On the other hand, the methodological letter established an equal interaction with the audience,
and the overall structure of the document is easy to follow and enact. Interestingly, the two
documents complement each other's gaps by indicating the role of students in the curriculum
document and the role of the teachers in the methodological letter. Therefore, both documents
are designed to contribute to the general teaching and learning practices in mainstream

education. The SFL analysis of two documents has shown that they share similarly positive
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Affect, Judgment, and Appreciation towards Kazakh identity, language and culture. Therefore,
they underpin the central discourse on nationalism. Despite providing extensive informational
and instructional support in the first document and methodological support on pedagogy in the
second document, the official documents do not provide any theoretical or practical guidance on
language acquisition theories and practices.

I now move on to discuss the emerging themes from the curriculum documents at
Schools A and B.

4.3 Emerging themes from policy documents at School A and School B

Document analysis of the official curriculum in both school contexts has revealed
different approaches in terms of providing the information. For example, School A regulates all
procedures and norms in one curriculum document that stipulates the number of hours, roles of
teachers and students, institutional curriculum, methodological and instructional support.
Moreover, the language in the document is well structured by highlighting all the information
that is important to readers. Additionally, the language structure creates an equal relationship
between the document and the audience. As a result, the document structure contributes to the
sense-making of the intended audience and therefore makes it easy to follow and implement
curriculum stipulations.

On the other hand, the official curriculum of School B is divided into three different
documents, each serving its purpose, 1) to set the number of hours dedicated to the subject, 2) to
describe the content and objectives of the course, 3) to guide methodology. All these documents
were issued by the same organization (MoES). However, two out of three documents have poor
language structure, making it challenging for practitioners to differentiate important information
and enact the curriculum requirements. In addition to that, the curriculum document contains
multiple elements of high modality, which creates an unequal relationship with the audience.
Contrarily, the methodological and instructional letter contains well-structured content that

compliments the achievement of curriculum objectives.
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Additionally, the document establishes an equal relationship with the audience by
developing a non-direct interaction. Overall, both schools provided clear explanations about the
roles of teachers and students in the teaching and learning process outlined in their curriculums.
As a result, we can conclude that both schools serve the purpose of guiding education. However,
School A provides a more efficient curriculum structure, while School B documents can be a

challenge that could impact practitioners’ ability to implement the curriculum.

The SFL analysis has shown that both schools share equally positive Affect, Judgment,
and Appreciation towards what it means to be Kazakh. It underpins national identity, language,
culture, history, literature, and works of art. Thus, we can observe the discourse underlined in
both school curriculums related to nationalism. The Field analysis displayed that Kazakh
Language and Literature as an L2 subject is viewed as a medium of language learning. However,
Tenor and Appreciation analysis showed the construction of a national identity and Kazakh
cultural values. Therefore, teachers are the agents of teaching the language and tasked to
enculturate the students into their national identity.

Interestingly, the central discourse on nationalism receives much attention in both school
curriculums. However, the Tenor analysis also revealed that the curriculum documents in both
cases provide limited or no access to pedagogical discourse associated with language acquisition
theories and practices. Both curricula lack the theoretical and methodological explanatory genre
to contribute to teachers’ pedagogical approach. As a result, we can conclude that curriculum as
a text stipulates content and objectives of the education program but fails to provide sufficient
methodological support for its aims to be enacted in practice.

This section illustrated the curriculum as conceptualized in the NIS and Mainstream
school contexts. The following section will foreground the interview data to shed light on how
the L2 curriculum is enacted and practiced in these two school contexts.

4.5 Presentation and analysis of Interview
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This section presents the data from interviews conducted with two respondents to
illustrate their beliefs and attitudes about curriculum implementation and teaching Kazakh as L2

In their respective contexts.

The first participant (Participant A) is a 38-year-old female with 14 years of teaching
experience, of which six years were spent at NIS; therefore, she has experience teaching in both
school contexts. She graduated with a bachelor’s degree from a State University, specializing in
teaching Kazakh both as L1 and L2. Furthermore, her teacher education and other professional
qualifications include assessing L2 skills (Listening, speaking, reading, writing, multiliteracies)
and various pedagogical training courses. However, none of them were directly related to second
language acquisition pedagogies.

The second participant (Participant B) is a 40-year-old female teacher at the mainstream
school. She has 18 years of pedagogical experience, of which 15 years were spent at technical
and vocational institutions, and three were in mainstream education contexts. Her academic
background includes graduating from a State University in 2002, specializing in Kazakh
Language and Literature. Finally, her teacher education or other professional qualification also
includes assessing L2 skills (listening, speaking, reading, writing, and multiliteracies). As a
result, professional development seems to focus on L2 assessment rather than L2 pedagogy in
both contexts.

The interview questions comprised four separate sections: 1) Section one focused on the
participants' biographical data, qualifications, and teaching experience, 2) Section two
foregrounded participant perceptions about the Kazakh L2 policy, and 3) Section three focused
on the process of Kazakh Curriculum implementation, and 4) Section four concentrated on
teachers’ orientations towards L2 language pedagogy. For this reason, I coded the patterns in
teachers’ responses according to Affect, Judgment, and Appreciation to demonstrate the
evaluative meanings used to justify and explain teachers’ perceptions about curriculum changes

and implementation in these two contexts. For instance, as Figure D illustrates, | first coded the
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Affect meanings (participants’ feelings and emotions), as these allowed me to code the Judgment
(positive/negative) and the Appreciation (positive/negative) associated with teachers’ feelings
and emotions about the field of the curriculum in the Kazakh context.

Figure E

ethics/morality (rules & regulations)
feeling institutionalised as proposals

JUDGEMENT

.
<]

APPRECIATION

feeling institutionalised as propositions
aesthetics/value (criteria & assessment)

Adopted from: Judgement and Appreciation as institutionalized Affect (Martin & Rose,
2005, p. 45)

The following section of the thesis discusses the themes that emerged from the interview
analysis (see analyzed Appendix D for the coding of themes).

4.6 Emerging Themes

The analysis revealed that both participants experience positive Affect towards the
current educational policy and curriculum; however, both have established certain drawbacks
which will further be uncovered.

The interview analysis has shown that Participant A affirms a significantly positive
attitude for current policy, policy changes, and how policy supports Kazakh language teaching as
an L2. Interestingly, Participant A has not expressed any position of the national values of the
Kazakh language that were outlined in the curriculum. Participant B’s interview analysis has also
shown a strong positive attitude towards the language policy that is currently being enacted.

Respondent B puts strong attention on the Kazakh language and its symbolic and national value
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and the role of teachers and society that shape it. Moreover, respondent B has shown positive
Appreciation for the modern resources and teacher training programs provided by the MoES.
Participant B has also noted the changes in language use and how people and government
authorities are using it. However, both participants have also expressed certain negative attitudes
towards the teaching and learning policy changes. The following extracts and descriptions
represent the evidence for these positions.

The significant emerging theme of both interviews was related to the teachers’ perception
of Upgraded Curriculum implementation. Thus, both participants agreed that education provision
had been enacted successfully in Kazakh language teaching and learning as L2.

Extract:

In my opinion, it is receiving a lot of attention [...] This new system gives a lot of

opportunities to develop students’ academies. [...] the benefits of the educational policy

are very interesting and provide a great opportunity to gain experience. It is beneficial not

only for the students but also for teachers too (Participant A, March 27th, 2021).

Notably, Participant B also thought that policy is a complicated concept that is not easy
to guide and enact.

Extract:

Since independence the provision for education is being implemented very well [...]

Policy is a very complicated thing [...] policy should work on the ways of how to

promote it and we should do our best to learn it (Participant B, March 31th, 2021).

However, participants have shown different perceptions towards the role of the teacher in
the current policy. Participant A expressed the position that teachers play a significant role in the
future of society.

Extract:

The future development of Kazakh is dependent on the teachers, on how they will teach

and spread it, and on the society [...] in teaching practice we should not make it difficult,

but usable in my opinion (Participant A, March 27th, 2021).

On the other hand, Participant B shared a different opinion that students play a more

significant role in Kazakh language teaching.

Extract:
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Before, it was a teacher who mostly speaks, but now we are listening mostly to our
students [...] we don’t even need to teach them everything, they learn it all by themselves.
Now it is even said that we do not provide knowledge, but we provide guidance
(Participant B, March 31th, 2021).

This difference in the perception of teachers' and students' roles signifies an unequal
relationship concerning Participant A and an equal relationship in the case of Participant B. In
the policy analysis section, it was already established that the curricula documents of both
schools are student-centered. Therefore, we can conclude that Participant B supports the same

position as the curriculum while Participant A does not.

4.6.1 Teachers perception of Post-Soviet Policy Implementation

The subsequent important finding of the interviews is related to the differences between
the post-Soviet curriculum and the current updated curriculum. Participant A has shown strong
support towards the current curriculum, outlining its many advantages, such as interesting
themes and an integrative teaching and learning process.

Extract:

The theme of what was taught before, it was mostly very simple topics [...] | can see the

difference from what was and what is now in the context of what is being taught

(Participant A, March 27th, 2021).

Extract:

The curriculum of NIS gives us the opportunity to create integration between subjects

where science and linguistic subjects are interconnected. Exactly this type of educational

orientation that is being used in the intelligence schools is very beneficial and effective,

in my opinion (Participant A, March 27th, 2021).

In contrast, Participant B expressed a negative attitude towards the new curriculum.
Respondent’s concerns were related to the content that is mainly concerned with the provision of
academic knowledge.

Extract:

We have recently moved to the updated curriculum program which is very different from

what it was before [...] Before, lesson plans included the title of the lesson, aims,

upbringing goals, academic goals [...] We were oriented to develop the student’s
understanding of the topic from multiple perspectives [...] Now it is different, although it
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also includes things like this into the Upgraded Curriculum it views it as an academic
objective rather than upbringing resource (Participant B, March 31th, 2021).

In addition to this, both participants noticed positive changes in classroom management,
mainly regarding the number of students in each classroom session in L2 classes.
Extract:
Before, we had many students in one class, more than 20 or even 30 in some cases. Now
we have only 12 students, which is much easier to manage and teach (Participant A,
March 27th, 2021).
Extract:
L1 classes have 24 students in one class, while L2 classes have only 12 (Participant B,

March 31th, 2021).

4.6.2 Discourse of Nationalism

Interestingly, a notable theme mentioned by Participant B was related to the discourse of
nationalism, that supports the Kazakh language as means of preserving national values and
identity:

Extract:

I am very proud that | am a teacher of my national language. For me it is a great joy to

teach my own language among the many languages we have in our country (Participant

B, March 31th, 2021).

Extract:

“You are living in Kazakhstan, your national and mother language is Kazakh. Therefore,

since you live here it is your national duty to know Kazakh language. It is your duty

towards your country!” - | do my best to spread this idea among my students (Participant

B, March 31th, 2021).

Extract:

If we teach our children about our national values and traditions, about our language and

its beauty and show it all from the positive side from the start they will carry these values

through generations [...] | think that we should raise these ideas from early childhood,

from kindergarten (Participant B, March 31th, 2021).

However, the discourse of nationalism and the values of the Kazakh language was not

mentioned at any point during the interview with Participant A. This indicates that Participant A
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does not pursue the curriculum agenda towards nationalism and, therefore, does not promote
these ideas among the students of NIS. At the same time, Participant B presented contrasting
results, showing strong support towards the national agenda and promoting it among all students.

4.6.3 Policy Support at School

Participant A has shown positive Judgment and Affect about the curriculum. Respondent
A outlined certain curriculum features such as the “spiral system of education,” which
contributes to the integration of Kazakh into other subjects and the accessibility of technical
support. However, Participant A highlighted the significant drawback of the policy related to the
methodological support and resources. Participant B has shown a strong positive attitude towards
how the Kazakh Curriculum is currently being implemented in mainstream schools. Participant
B has shared multiple ideas and concerns about the challenges and features of policy
implementation. In addition to that, the respondent specified famous figures of the past and
present who contribute to the national language. The following extracts and descriptions will
provide an analysis and explanation of their positions with evidence.

The first relevant findings are related to the support that policy provides for schools to
help them reach the curriculum objectives. Interestingly, both participants specified the main
drawback of the current approach in both school contexts: the lack of methodological support
from educational organizations. Participant A expressed that the NIS school does not receive any
coursebooks or thematic exercises; instead, they receive the themes and objectives that each
lesson must accomplish. Moreover, the respondent mentions that the NIS curriculum pays little
attention to grammar. Therefore, in the NIS context, teachers are the source of content, but
policy requirements restrict the content itself.

Extract:

We are having difficulties as the educational policy does not provide course books, we

are forced to search for a lot of resources [...] We are still bound to the criterias that are

set by policy, we receive only the teaching aims and objectives but how do we achieve

them and what resources we will use... we simply don’t have them (Participant A, March
27th, 2021).
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Extract:

The curriculum of NIS almost does not have grammar as objective, it is very poorly

taught and | think it is the same for mainstream schools (Participant A, March 27th,

2021).

Participant B shared the same opinion, indicating that, despite the policy providing the
coursebooks at the mainstream level, it cannot sustain the needs of every student. In situations
like this, schools are imposed on buying other coursebooks to support every student. Moreover,
the respondent mentioned that mainstream schools are unreliable in terms of support for the
extra-curricular needs of the teachers.

Extract:

Unfortunately, there are cases when we don’t have enough coursebooks for every

student. Therefore, sometimes we have to buy a coursebook on our expenses (school

expenses) to support every student. When it comes to the resources and supplies we tend

to not rely on school and buy all materials on our own (Participant B, March 31th, 2021).

The inability of the educational policy to support the schools with methodological
resources in both school contexts indicates the gap between policy and implementation.
Practitioners face multiple challenges regarding the implementation of the current curriculum, as
the policy does not provide enough resources or explanations on how to achieve the curriculum
objectives.

In addition to this, participants have highlighted another limitation of the new policy
implementation: the lack of flexibility of the curriculum. The curriculum remains highly
instructional without applying any changes and with little room for flexibility.

Extract:

We can’t say if we support this or not. We have no choice to make, we should follow the

instructions we are provided. However, each teacher could apply their own contribution

to the teaching process but it is up to each teacher (Participant A, March 27th, 2021).
Extract:

We receive the general curriculum and then adopt our lesson plan in accordance with it.

School sets the regulations and should fit them regardless if we like it or not (Participant
B, March 31st, 2021).
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One of the upgraded curriculum aims is the transformation of the curriculum from a
behavioristic to a more constructivist approach. However, the interview answers indicate that the
curriculum remains highly bureaucratic and instructional at its core, where teachers have no
actual freedom and must follow the regulation stipulated by the policy.

Despite these limitations, participants have shown positive Appreciation towards other
aspects of the updated curriculum implementation. For example, Participant A specifies that the
new curriculum makes provisions for the integrity of education.

Extract:

[...] opportunity to create integration between subjects where science and linguistic

subjects are interconnected [...] The NIS program provides us an opportunity to work in

collaboration and create integrative lesson plans, but I can’t say that we are hundred

percent successful in it (Participant A, March 27th, 2021).

In addition to this, Participant A highlighted that the curriculum of NIS is focused more
on academic knowledge rather than the objective of simply passing the exams:

Extract:

If the curriculum gives the difficult text and the student can't comprehend it, or will study

it only for the purpose of passing the exam it will not be beneficial (Participant A, March

27th, 2021).

Similarly, Participant B also shared positive Appreciation towards the new curriculum
implementation. First is the collaborative work among Kazakh language teachers in the creation
of school curriculum based on guidelines provided by the policy:

Extract:

We can create our school curriculum for the Kazakh language as a team of teachers or

individually. Of course it is much more convenient to create it together with other

Kazakh language and literature teachers (Participant B, March 31th, 2021).

Second is the appreciation for numerous teacher training programs established by the
policy to support the methodological needs of teachers:

Extract:

We have all participated in the teacher training program as a part of the upgraded
curriculum policy. There was an instructional and methodologic guideline written by
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Askhat Salemov. | even bought several of his books and they are very good [...] I try to
apply his outlined methodology in my classes (Participant B, March 31th, 2021).

4.6.4 Curriculum Implementation

The interviews have also illustrated issues about the curriculum structure that stipulates
the number of hours dedicated to the subject. Participant A expressed a generally positive Affect
in this regard by stating that subjects receive enough support.

Extract:

Everything is at an acceptable level, the amount of hours and instructions. I can’t say the
educational policy is doing badly in this regard (Participant A, March 27th, 2021).

Nevertheless, Participant A expressed concerns about the support that Kazakh as L2
receives when students advance in grades. The respondent claims that higher grades receive
fewer hours than lower grades but that the objectives and requirements remain.

Extract:

Seventh-grade students study Kazakh 5 times a week, and ninth-grade students study 4

times a week, and eleventh grade 2 times a week but come only once to the classroom,

and the twelfth grade do not have Kazakh as L2 at all (Participant A, March 27th, 2021).

Participant A also states that it could be a challenge and explains that the reason behind it
is the orientation of the curriculum, which focuses more on final examinations. In addition to
this, the respondent shared an opinion on how to improve it.

Extract:

In the curriculum, the higher the grade of the students, the less hours of Kazakh language

and literature they receive. There are less hours to teach Kazakh, the reason for this is the

focus on profile subjects (STEM subjects). At the current situation, it could be a

challenge. I believe that the amount of hours should be no less than three times a week

for higher grades until they graduate (Participant A, March 27th, 2021).

On the other hand, Participant B states that, in mainstream schools, the number of hours
dedicated to the Kazakh language stays relatively high across all grades of study
Extract:

Kazakh language as a subject is taught enough for all grades, lower grades have about 5

hours, and it stays the same in higher grades, but may differ from class orientation:
STEM-oriented classes have the Kazakh language 3-4 times a week. On the other hand,
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linguistic oriented classes have Kazakh 5-6 times a week (Participant B, March 31th,
2021).

The findings reveal the differences within the curriculum structure and indicate that
mainstream schools receive more attention towards Kazakh Language and Literature in
comparison to NIS. An interesting correlation can be seen in the focus of what is being taught in
both school contexts. Mainstream schools are more focused on raising nationalistic values and
supporting them with more hours of Kazakh compared to NIS. On the other hand, the NIS
curriculum is focused more on globalization and human capital development through STEM
subjects.

4.6.5 Teachers’ Orientation, Values and Beliefs/Perceptions of Teaching

This section of the interview responses focused on participants’ L2 pedagogy teaching
orientations, values, and beliefs. Both teachers shared their positions on teaching and learning,
classroom management, and future aspirations. First, both teachers expressed high levels of
appreciation for teaching materials and how they gather these resources.

Extract:

We are trying to choose materials that will not negatively affect our students, this is our

main goal. Also, we try our best to not use outdated materials (Participant A, March 27th,

2021).

Extract:

We use the resources from our library and internet sources, journals and magazines.

Moreover, we have the coursebook but always try to compliment it with additional

resources (Participant B, March 31th, 2021).

Next, teachers conveyed their attitudes towards teaching the Kazakh language as a
subject and compared them as L1 and L2. Participant A showed a positive Judgment towards
teaching Kazakh as an L2. Participant A believes that L2 classes are more interesting, as students
view Kazakh as a challenge and try to use more academic language to suit the needs of the

course.

Extract:
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In my opinion, teaching Kazakh as L2 is more interesting than teaching itas L1 [...] L2
students are not confident and feel that they must always be ready, thus developing much
quicker (Participant A, March 27th, 2021).

In contrast, according to Participant A’s response, L1 classes are more challenging to
teach as students view Kazakh as natural and, therefore, develop more slowly.

Extract:

They are confident in their simple language and they trust it, therefore not eager to

develop and stay at the same level [...] L1 students use simple language, not the academic

(Participant B, March 31th, 2021).

Participant B has expressed a different opinion. The Respondent believes that teaching
Kazakh as an L2 is more accessible in terms of methodology but much more complex in
classroom management and language provision.

Extract:

The methodology of teaching Kazakh as L2 is rather different; it is easier in terms of

content. However, it is more difficult to reach the L2 students and they have a very

special manner of learning (Participant B, March 31th, 2021).

Extract:

I don’t like that in one class we have students with different language proficiency. You

can find both very high and very low proficiency students in one class [...] L2 classes

students’ tempo and level is lower and they need more time to give answers (Participant

B, March 31th, 2021).

Here, again, an interesting contrast between teachers of both schools, where the NIS
teacher prefers to work with Russian-English oriented students and the mainstream school
teacher with Kazakh oriented students. There is, again, a visible parallel between the
globalization and nationalization orientations of the two teachers.

Continuing with the topic of teachers’ orientation in pedagogy, both teachers have shared
their perceptions on four communicative skills that are most important in teaching and learning
the language. Participant A believes that writing and speaking are the essential skills to teach the

language while listening and reading are the most important to know it. Participant A also shared

that reading is mainly used as the main element of teaching Kazakh as L2.
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Extract:

I think the most productive are writing and speaking, as we can create the product out of

it. Listening and reading are used to gather resources to create this product. Of course,

writing and speaking are very important but without reading and listening they can’t be
developed [...] For me teaching and learning based on the reading materials are much

more effective (Participant A, March 27th, 2021).

Participant B also shared perceptions about communicative skills and indicated that
speaking is the most critical skill to teach the language. It is crucial for students to utilize the
language. While learning the language, Participant B indicates that listening and writing are most
important.

Extract:

| tend to put more stress on speaking. It is because current youth does not speak much, it

is hard for them to start utilizing the language [...] speaking is always developed through

listening. Firstly the child is gaining the knowledge from listening rather than from
reading [...] we should emphasize writing as an equally important skill in language

learning (Participant B, March 31th, 2021).

The participants highlighted certain features they tend to focus on in their teaching
processes in terms of teaching methodology. Participant A stated that it is vital to develop
students' cognitive abilities by enhancing their critical thinking.

Extract:

In order to show the language proficiency students’ should know how to analyze and
compare different resources, find similarities and differences (Participant A, March 27th,
2021).

Participant B shared that the main focus of any classroom should be the students and the
knowledge they are receiving.
Extract:
We should not forget that our interest in every classroom is the student who sits in front
of us. If we conduct the lesson, we must try our best to convey our knowledge to as many
students as possible. Of course, on some occasions, we might not succeed, but it is still a
part of our experience (Participant B, March 31th, 2021).
Although both teachers practice different approaches, both of their teaching orientations

and focus on methodology are students, making their teaching and learning orientations

constructivist and student-centered.
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Another relevant finding is related to the maintenance of motivation among students and
how teachers deal with this. Participant A stated that motivation maintenance is challenging and
should be maintained with the help of teachers' attitudes and engagement.
Extract:
| believe that if the teacher is open-minded and educated, the student will be engaged to
his/her knowledge. If the teacher could provide an interesting lesson, students will share
his/her interest [...] teacher should be respectful towards the language and the subject.
There is no magic in this and no simple solutions (Participant A, March 27th, 2021).
Participant B believes that motivation could be maintained with the help of constant
positive feedback and a friendly atmosphere where the teacher does not possess an authoritarian
presence. In addition to that, the respondent believes that there should be role models that
students can follow, for example, characters from cinema or literature:
Extract:
In order to motivate our students, we should keep a positive attitude towards our students
and always tell them how great they are where even small things make a great
accomplishment [...] Before, | thought that the teacher was just an instructor, but now |
believe that teacher is also a close friend [...] there should be a role model for students to

follow, I often put examples of characters in literature and cinema (Participant B, March
31th, 2021).

Interestingly, both teachers expressed positive Judgment towards applying to teacher
education or qualification development programs, which signifies the high levels of interest
towards their profession.

Extract:

I have finished the full training program on critical thinking and currently conduct these
training programs myself (Participant A, March 27th, 2021).

Extract:
I want to further develop my teaching skills and was thinking of applying for

qualification improvement programs or even to my masters’ degree where I could focus
more on teaching Kazakh as L2 (Participant B, March 31st, 2021).

4.6.6 L2 Pedagogy
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The following section is related to the pedagogical practices of teachers, where they
provided a short description of their lessons and examples of successful teaching. Both
participants share similar lesson structures.

Extract:

I necessarily start by learning new vocabulary. I try to make it a ritual because they need

to know how these words change grammatically. It is the feature of Kazakh, if we link

particles to the words, the meaning of the word will change as well. After | finish the
explanation, we move on to the text or any other resource. And then, the lesson ends

(Participant A, March 27th, 2021).

Extract:

| start with an introduction and greetings. Then | always check the well-being of the class

and select the tone of the lesson based on the atmosphere. Next, | check the homework

and start to move on to the new vocabulary. Then | explain the main topic. We cover

some exercises. After that, | distribute homework and then end the lessons (Participant B,

March 31th, 2021).

Participant A shared an experience in one lesson that was particularly successful in the
respondents’ opinion. Although it was a simple topic, the success of the lesson was determined
by the quality of the resource:

Extract:

We have covered the topic about the animal who first flew to space. Since the recognition

of the topic was high my students have remembered it quite well. Teaching material was

very good, and therefore the lesson met its objectives. | think if the resources of the

lesson plan are strong, the lesson will succeed (Participant A, March 27th, 2021).

Participant B also shared an experience, but in this case, the success was determined by
the theme of the lesson related to national symbols:

Extract:

We have covered the topic called national symbols. | have played the national anthem but

didn’t tell students to stand up to see if they can understand it by themselves if they know

it or not. Many have raised. | asked them why, they said it is the anthem we must respect

it (Participant B, March 31th, 2021).

Interestingly, both participants have highlighted that the themes and topics covered in the

new curriculum are interesting and engaging.

Extract:
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The topics and themes that we are given to teach are very interesting. We don’t have
topics like “family,” we do not teach simple things like this is my brother, and this is my
cousin. Instead, we have topics like “family ties” or “demography,” which are more
explanatory. Therefore, teaching Kazakh is very interesting, too (Participant A, March
27th, 2021).

Extract:

Themes and content are very interesting too [...] They put a lot of emphasis on the

communicative skills of students (listening, reading, writing, speaking) and every

objective is designed to improve one of these skills (Participant B, March 31th, 2021).

Moreover, Participant A also emphasized the “spiral system” feature, which
interconnects all subjects and themes through every grade of the NIS curriculum. Notably, such a
system was not mentioned in mainstream schools.

Extract:

The “Spiral Sistem” is being applied throughout the whole curriculum. The themes they

have covered in the 7th grade will be studied again from different perspectives till the

graduation (Participant A, March 27th, 2021).

Lastly, participants were asked whether they support one language-only policy or use
other languages to comprehend the content better. Participant A replied that her classes are
taught exclusively in the Kazakh language as it is a requirement of the school program.

However, the Respondent emphasized that it is essential not to make the classes difficult as this

might result in negative attitudes towards the Kazakh language among L2 learners.

Extract:

My classes are taught only in Kazakh. I could use some little explanations in favor of

students, but there is a requirement that Kazakh must be taught in Kazakh. It is the rule of

the course program. Well... it is not demanded that Kazakh must be taught in Kazakh in
policy, but in the curriculum you might find that it is written as should be taught

(Participant A, March 27th, 2021).

Extract:

We must make everything on our hands to not make this requirement unbearable so that
our students will start to hate the language (Participant A, March 27th, 2021).

In contrast, Participant B has a positive perception towards using multiple languages

while teaching Kazakh as L2. The respondent believes that it creates a favorable atmosphere and
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enhances the learning process. Moreover, the respondent states that it is stipulated in the policy
document that Kazakh as L2 must be taught in the target language.
Extract:
L2 classes should be taught in Kazakh only, however | as a teacher allow my students to
use Russian when they struggle to express themselves too much. Sometimes even | can
use Russian to effectively describe the topic, grammar or vocabulary. We must put
ourselves into the position of our students, create a favorable atmosphere where they can
grow. However, the policy stipulates that the lessons should be taught in Kazakh only
(Participant B, March 31th, 2021).
As a result, we can conclude that Participant A, in this case, supports the nationalistic
ideas of the curriculum by conducting her lesson in Kazakh. At the same time, Participant B
rejects this idea in favor of teaching and learning efficiency. Interestingly, both participants
mentioned that it is written in the policy that Kazakh must be taught in the target language only.
However, the document analysis of both curriculums has not shown any stipulations to support

this point, which indicates that teachers or schools are disconnected from the policy.

4.7 Discussion of Interviews

The SFL analysis of participants’ responses has revealed positive Affect, Judgement and
Appreciation towards the policy's modern teaching resources and teacher training programs.
Moreover, both teachers expressed a positive attitude towards applying for more teacher
qualification programs. Both participants stated that themes and topics covered in the upgraded
curriculum are very interesting and engaging, thus showing positive Appreciation towards the
curriculum. Notably, participants have demonstrated different approaches to maintaining
differentiation in the classroom. Participant A referred that dividing students based on their
academic achievement is not ethical, and therefore each should be fairly assessed based on the
lesson descriptors. Participant B stated that differentiated teaching is written in the mainstream
policy although it is not outlined in the general curriculum.

Participant A expressed a strong Affect towards the upgraded curriculum by highlighting

its advantages, such as interesting themes and integration of subjects throughout all education
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grades. However, Participant B held a different position and asserted a negative Affect towards
the current curriculum sharing concerns that it puts more stress on academic achievements rather
than the complex teaching of values in older versions of the curriculum. Both participants have
expressed positive Appreciation towards classroom management changes, namely stating that in
L2 classes, there are fewer students, and therefore it is easier to teach.

The interview analysis also shed light on the positive Appreciation of both participants
towards the integrity of education, i.e., the subjects are not isolated, and its content is integrated
into other subjects. As a result, positive Affect about collaborative work was highlighted by both
teachers in the planning of teaching content.

4.8 Themes across the research instruments

This study has included two research instruments: the data analysis of documents and
semi-structured interviews. The document analysis for School A highlighted the gap in the
methodological support provided by the policy and orientation of the education towards
globalization with the help of enhancing the STEM subject. The document analysis for School B
highlighted the insufficient provision of methodological resources and overall balance
orientation that is focused on linguistics and STEM-oriented subjects. Interestingly, both School
A and School B emphasize the discourse related to nationalism that plays a central role in both
school contexts. The Kazakh language serves as the means of language acquisition and
enculturing national values among students. Interview analysis of both school teachers has also
highlighted the main gap established by document analysis: the lack of methodological resources
and support towards teaching Kazakh as an L2 subject. Both participants have shown a positive
attitude towards changes in the curriculum and expressed readiness to apply new practices and
methodologies. However, differences have been revealed in the orientation and teaching
approaches participants used. Thus, Participant A expressed a positive attitude towards teacher-

centered learning, globalization perspective, and monolingual teaching. On the other hand,
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Participant B expressed a positive attitude towards student-centered learning, nationalization,
and multilingual teaching.

This chapter has shown the data and findings collected from policy documents and
interviews from both school contexts. SFL analysis was applied to differentiate emerging themes
and identify similarities and differences between policy and practice regarding Affect,
Judgement, and Appreciation.

4.9 Discussion of Findings

The current research investigated the curriculum stipulations and practical aspects of
teaching Kazakh as L2 in the two school contexts. Two data sources, documents, and interviews
were included for data analysis. Both instruments were exposed to an SFL analysis to explore the
purpose, values, and evaluations visible in the policy and practitioners' views. First, the
document analysis of the official curriculums in the two school contexts sheds light on the
stipulations, values, and objectives that the curriculum aims to achieve. Then, interview
responses investigated practitioners’ attitudes, perceptions, and values towards the curriculum
stipulations and teaching-learning practices. The following section will focus on findings
associated with the main research questions, which are:

1) How is Kazakh as L2 conceptualized in policy documents?
2) What are teachers' beliefs about language learning and teaching in these two contexts?
3) How is the curriculum conceptualized and enacted in two school contexts?

4.9.1 How is Kazakh as L2 conceptualized in policy documents?

MOoES (2016) stipulated that the current curriculum aims to transform education from the
previous behavioristic approach to constructivist teaching and learning. This alignment can be
seen in the official curriculum documents currently associated with the provision of the complex,
content-based education that aims to develop learners' academic knowledge and cognitive skills.
The SFL framework used in this study utilized Field, Tenor, and Mode resources to convey

meaning and purpose based on the language used in the official documents (Halliday, 2000). As
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a result, the Field analysis revealed that the curriculum provides substantial informational and
instructional guidelines about the subjects. However, a gap can be seen in the structure of
specific documents and their language. Tenor analysis revealed that two out of three official
documents related to mainstream schools create unequal relationships with the audience due to
high modality. Mode analysis showed the complicated structure of these documents, making
them extremely difficult to follow and enact. As a result, policy stipulations and practical
implementation are becoming more distant. The curriculum structure of mainstream education,
on some occasions, still resembles the Soviet curriculum that was centralized, rigid, inflexible,
and therefore similarly challenging to follow and enact (Kalikova & Silova, 2008; Stainer-
Khamsi et al., 2006). However, the NIS curriculum structure and language use contribute to the
audience's sense-making and therefore make it easy to understand and implement. As a result,
we can conclude that both schools serve to guide education. However, NIS provides a more
efficient curriculum structure while mainstream schools experience challenges in effectively
providing information to the practitioners.

The SFL analysis of curriculums revealed the main finding that Kazakh as an L2 subject
does not receive enough methodological and theoretical support that could guide teachers’
pedagogical practice. Kazakhstani studies conducted in the same field of education have shown
similar results but from different perspectives. For instance, Yakavets (2014) reported that
curriculum transformation has encountered multiple challenges and remains one of the main
issues. Zhetpisbayeva et al. (2016) referred to the overwhelming conceptual demand of the
curriculum, which is not supported with a united level of understanding of “what” and “how” to
teach. Similarly, official curriculum documents in both schools do not provide any information
related to second language acquisition theories or any explanatory genre that could answer
“how” to teach Kazakh as L.2. As a result, we can conclude that curriculum as a text stipulates
content and objectives of the education program but fails to provide sufficient methodological

support for its aims to be enacted in practice.
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Another critical finding is associated with the discourses that emerged from Kazakh as
the L2 curriculum. Nicolaou (2001) stated that the socio-political agenda of a country impacts
curriculum policy and planning. Similar agenda is visible in discourses linked to the Kazakh
identity, culture, traditions, and customs. SFL framework is also applicable in this field as it
provides a view of language as a social construction where semantic aspects can be seen from
cultural and historical elements (Chalimah et al., 2018). Thus, the SFL analysis highlighted
positive Affect, Judgment, and Appreciation linked to the discourse on nationalism throughout
both school contexts. As a result, the curriculum of Kazakh as L2 pursues nationalistic agenda
where Kazakh language as a subject aims not only to develop language proficiency but also to
raise the value of Kazakh identity, the national language, and matters related to being Kazakh.
Therefore, teachers of the subject are the agents of teaching the language and agents of
enculturating the students to raise their national identity. This finding correlates with MoES's
(2016) objectives to foster Kazakh’s national identity, status, and prestige through transformed
L2 teaching.

4.9.2 What are teachers' beliefs about language learning and teaching in these two contexts?

Cullinan (2016) stated that teachers' values and orientations to language teaching could
impact policy implementation. Likewise, Hall (2005), and Staub and Stern (2002) also claimed
that teachers’ beliefs shape pedagogical practices and student outcomes. Therefore, it is vital to
establish teachers’ beliefs about language teaching and learning practices. To reach this
objective, the current study applied an Appraisal framework that utilizes Affect, Judgement, and
Appreciation resources. White distinguishes the appraisal framework as an approach of
exploring, describing, and explaining how language is used to manage interpersonal
relationships and construct textual personas (as cited in Wei, 2015).

The interview analysis of two teachers representing two school contexts has revealed
their teaching and learning practices. An interesting finding emerged from the Judgment

analysis, which showed that participants shared different opinions about the role of the teacher in
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the curriculum. Participant A expressed that it is the teachers who play the most significant role
in the education enactment. Contrarily, Participant B specified that it is the students who play the
central role in education. This contrast indicates the misalignment between the policy that
foregrounds student-centered curriculum and Participant A’s position that resembles a teacher-
centered approach. Participant B’s answers have shown a complete correlation with policy
stipulations. Teachers often adopt the practices that work for them, and they are often resistant to
change in the face of approaches and methods that run counter to those beliefs (Staub & Stern,
2002; Torff et al., 2005; Wooley et al., 2004). Therefore, regardless of policy stipulations,
teachers’ beliefs can shape classroom practices that might align with or differ entirely from what
is set by the pre-established curriculum (Ayazbayeva, 2017).

Another important finding emerged from the Affect analysis of the interviews. The
interview responses have illustrated the nationalistic discourse that was highly emphasized by
Participant B. During the interview, respondent B shared strong emotional support for the
provision of national values related to Kazakh culture and identity and the role of the teachers
who shape it. Notably, Participant A hasn't mentioned any items related to the national discourse
at any given point of the interview. Graves and Garton (2017) state that previously, language
teaching was focused on the utilization of language use. Currently, teachers play the role of
facilitators in embracing language learning rooted in students’ awareness of the language. In
other words, language teaching also refers to the aboutness of the language. This finding
signifies that Participant A does not aspire to the nationalistic agenda stipulated in the curriculum
and therefore does not promote this idea among students. On the other hand, Participant B
established contrasting results showing strong support towards the national agenda and
promoting it among all students.

The interview's judgment and Appreciation analysis have revealed another interesting
finding related to multiple language use while teaching the Kazakh as L2. Participant A

preserved consistent Judgment that lessons must be conducted solely in the Kazakh language.
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However, Participant A acknowledges that it is crucial to adjust the language. The approach that
is applied in the classroom signifies the language orientation held by the teacher.
Monolingualism of the dominant language and other language use restrictions indicate that the
teacher supports the Language as a Problem orientation (Hornberger & Hult, 2016). At the same
time, Participant B shares the opposite attitude and has a positive Appreciation towards using
multiple languages while teaching Kazakh (L2) as it contributes to the learning environment.
Similarly, endorsement of multiculturalism and enactment of multiple language use for specific
purposes signifies that the teacher supports Language as a Resource orientation (Hornberger &
Hult, 2016). As a result, Participant A, in this case, supports the nationalistic ideas of the
curriculum by conducting the lessons solely in Kazakh. At the same time, Participant B omits
this agenda in favor of teaching and learning efficiency. However, official policy supports
fluency in three languages (Kazakh, Russian, English) and implements the Trilingual Education
Policy to use these languages for multiple purposes (SPED, 2010). Thus, we can conclude that
the state pursues the Language as a Resource orientation and supports multilingualism.

4.9.3 How is the curriculum conceptualized and enacted in two school contexts?

The general objective of the current curriculum was clearly outlined in the State Program,
which is to “increase the competitiveness of education and development of human capital
through ensuring access to quality education for sustainable economic growth” (SPED, 2010,
p.56). However, the main findings of the interview analysis refer to the challenges of providing
quality education. Namely, it relates to the limited provision of resources towards
methodological support in NIS and mainstream schools. Although participants shared positive
Affect and Appreciation towards certain features brought by the updated curriculum, both almost
immediately specify the main drawback: insufficient methodological support and resources from
educational organizations. The inability of the educational policy to support the schools with
methodological resources in both school contexts indicates the gap between the policy and

practice. Practitioners are facing multiple challenges towards implementing the current
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curriculum as the policy does not provide enough resources nor explanations on how to achieve
the curriculum objectives. Similar challenges were outlined in the study of Orafi and Borg
(2009). Their results revealed a mismatch between the goals of the curriculum and the
instruction observed in the Libyan secondary school context. Mismatch in the Kazakhstani
education system also can be seen in the focus of curriculum on objectives rather than
instruments of achieving them. Richards (1989) also argues that most shifts to new language
teaching syllabus design and curriculum changes have failed because insufficient attention was
given to prepare teachers for change. However, in Kazakhstan, the insufficiency of curriculum
guidance in terms of methodology becomes the main obstacle to curriculum implementation.

In addition to that, participants’ responses revealed that the current curriculum does not
provide freedom and flexibility. The curriculum implementation contains highly instructional
requirements on what must be taught. As a result, the curriculum remains highly instructional
without the option to apply any changes and with minimal opportunity to adapt to the time's
needs. The curriculum is highly bureaucratic and directive, where teachers have no actual
freedom and must follow the regulation stipulated by the policy.

Interview analysis shed light on another crucial finding related to the curriculum structure
that outlines the number of hours dedicated to Kazakh Language and Literature. Participant A
stated that in School A, the number of hours drastically decreases as students advance in grades.
For example, if the 7th grade has Kazakh as an L2 subject five hours per week, 11th grade has
only two hours per week, and 12th grade does not have subject Kazakh as L2. This approach is
the school's orientation on STEM subjects and students’ focus for preparation on final
examinations. In contrast, Participant B stated that in the context of School B, the amount of five
hours per week remains the same for all grades of secondary and high school. Presented findings
reveal the differences within the curriculum structure and indicate that mainstream schools
receive more attention towards Kazakh Language and Literature in comparison to NIS. An

interesting correlation can be seen in the focus of what is being taught in both school contexts.
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Mainstream schools are more focused on raising nationalistic values and supporting them with
more hours of Kazakh compared to NIS. On the other hand, the NIS curriculum is focused more
on globalization and human capital development through STEM subjects. Widodo (2015) also
noted a similar pattern of curriculum stipulations towards the content and pedagogy that is often
associated with economy and society in meeting the needs and demands set by globalization.
The aims of the Kazakhstan government outlined in the strategic goals also emphasize global
discourses associated with globalization and economic markets (Kazakhstan-2050, 2017). As a
result, NIS seems to be considered a driving force towards reaching the demands of globalization
while mainstream education maintains the nationalization among its students.

The finding related to the multiple languages was also established in the curriculum
implementation in both schools. Despite teachers describing different positions on using multiple
languages while teaching Kazakh as L2, both of them clearly outlined that it is stipulated in the
policy document that Kazakh as L2 must be introduced in the target language only. However, the
document analysis of both curriculums hasn’t shown any stipulations to support this point.
Similarly, Wang (2010) has also indicated a mismatch between curriculum intentions and
practitioners’ implementation while applying the EFL curriculum. However, in the Kazakhstani
case, the issue is related to the practitioners' unawareness about the curriculum stipulations,

which indicates that teachers and schools are disconnected from the policy.
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Chapter 5: Conclusion

The previous chapter focused on presenting findings and discussions from the qualitative data
gathered from document analysis and semi-structured interviews. The interviews were conducted
with two participants, representing a teacher of one NIS and one mainstream school. The
document analysis included four curriculum documents, one official curriculum of NIS, and
three official documents that construct the mainstream education curriculum. All data were
analyzed with the SFL analytical framework that established the purpose, relationship with the
audience, and means of interaction for both gathered data sets. The purpose of the study was to
identify how the Kazakh (L2) language teaching curriculum is conceptualized and practiced in
one NIS school and one mainstream school. To achieve the purpose of the following research
questions were addressed:

1. How is Kazakh as Second Language (L2) conceptualized in policy documents?

2. What are teachers' beliefs about language learning and teaching in these two contexts?

3. How is the curriculum conceptualized and enacted in two school contexts?

In the final chapter, | foreground and summarize the findings of the above research
questions. The study's main conclusions will be outlined: 1) Conceptualization of Kazakh as L2
curriculum, 2) Teachers’ beliefs and values, and 3) Curriculum implementation in practice.
Furthermore, this chapter presents the implications of the results, the study's limitations and

provides recommendations for further research.

5.1. Conceptualization of Kazakh as L2 Curriculum

The SFL analysis revealed that the purpose of both schools is to provide education that
contributes to the complex development of the student. Despite documents employing different
approaches to provide the information, they all serve their purpose and contribute to the
practitioners’ sense-making to further implement the curriculum in practice. The main findings

have revealed that the curriculum of both schools is significantly affected by the discourse
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associated with nationalism towards Kazakh values. It is stipulated that teachers ought to teach
the language and enculture national values in students. However, the gap between policy and
implementation is that the curriculums provide limited or no access to language acquisition
teaching and learning practices or theories.

5.2 Teachers’ beliefs and values

The interview analysis of teachers representing two school contexts has revealed their
beliefs on language teaching and learning practices. Participants have shown positive attitudes
towards communicative skills (reading, writing, listening, speaking). They outlined that speaking
is an essential skill for learning a language and listening and writing are important when
acquiring the language. An SFL analysis highlighted that both participants share positive
emotions and values associated with students' cognitive abilities. Interestingly, mainstream
school teachers presented great support on the nationalistic agenda of the curriculum. However,
NIS teachers implied no comments in this regard. Another finding was that NIS teachers
emphasize the role of the teacher showing the signs of a behavioristic approach. In contrast,
mainstream teachers put stress on the students as central figures of education. Notably, the
findings revealed that the NIS teacher prefers to work with non-Kazakh-oriented students while
the mainstream teacher prefers to work with Kazakh students. Lastly, teachers established their
values about different language use while teaching Kazakh as L2. The NIS teacher affirmed a
strong position of using the Kazakh language solely, while the mainstream teacher shared a
positive attitude about the language switch use as long as it contributes to the teaching and
learning process.

5.3 Curriculum implementation in practice

Interview analysis has also revealed that curriculum implementation in practice
experiences severe challenges in both school contexts. The main issue is the lack of resources

and methodological support. For instance, NIS schools do not receive coursebooks to guide the
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teaching practice and create content on their own. On the other hand, mainstream schools are
provided with coursebooks, but the number of them is not sufficient to support every student's
needs. Moreover, both teachers established that the curriculum lacks freedom and flexibility as it
stipulates strict requirements on lesson procedures that are not allowed to change or adapt.
Another important finding revealed that the Kazakh language as L2 receives more instruction
hours in mainstream schools than in NIS. And lastly, both participants outlined that lessons must
be provided in Kazakh only in the official documents stipulated in the official documents.
However, the findings did not show any stipulations to support this, indicating a disconnection
between curriculum and practice.

5.4 Implications of the results

The current study represents one of the first attempts to apply the SFL framework in the
educational context of Kazakhstan. Therefore, the presented study aimed to contribute to the
endorsement of SFL among future studies in various contexts. Furthermore, the same research
can be applied on a larger scale to generate richer and more quality data to contribute to future
educational theories and practices. Additionally, | hope that the same research would be applied
towards other curriculum subjects to illustrate education phenomena in the Kazakhstani context.

5.5 Limitations of the research

The study initially included three research instruments to achieve data triangulation, they
are 1) document analysis, 2) semi-structured interviews, and 3) classroom observation. However,
classroom observations could not be conducted because of the Covid-19 restrictions that
wouldn’t allow any personal interaction on the research sites. For this reason, this study failed to
achieve triangulation which is one of the study's limitations. Another limitation is related to the
scale of the study that included only a few documents and two participants. Therefore, the
current study's findings shouldn’t be generalized, and the research requires further development

with larger sample size.
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5.6 Recommendations

Based on the highlighted findings, specific recommendations can be implemented for
future educational theory and practice changes. Firstly, the educational policy of NIS and
mainstream education critically needs sufficient methodological support, namely resources that
could guide the curriculum implementation. In the NIS context, the coursebooks contain an
explanatory genre on how to teach the subject. In the mainstream context, there should be
enough funding to provide learning materials to every student. Secondly, discourse on
nationalism is commendable, but again, without resources and a transparent methodology that
could guide this agenda, it is almost ineffective to implement. Thirdly, teachers have shared
great support towards changes in the curriculum and established positive attitudes towards
developing their qualifications further, which means that policy should meet this demand by
providing more teacher training programs. And last but not least a critical recommendation is to
reorganize the official documents’ structure to make it easier for the intended audience to
understand. Miscommunication between policy and practice might have significant adverse
outcomes in the field of education.

5.7 Conclusion

The experience of writing the masters’ thesis provided much insight into the previously
uncovered areas. Firstly, applying the SFL framework in practice enhanced my research skills,
and | hope to use this knowledge in other fields of research. Secondly, data collection procedures
developed communication skills and accuracy. In addition to that, thesis writing has significantly
improved my academic English and writing skills. Lastly, data analysis has developed my
dedication and patience. The findings outlined in the study were unexpected to me and shed light
on the issues that must be addressed in education, and I am willing to conduct broader research

in the future.
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Appendix A
INFORMED CONSENT FORM

Exploring Kazakh L2 teaching from policy to practice: A Systemic Functional Linguistic
Discourse Approach (SFLDA)

DESCRIPTION: You are invited to participate in a research study that aims to find differences
between Kazakh language teaching theory and practice. It will explore your language beliefs and
language attitudes and your strategies and approaches to teaching the Kazakh language.

You will be asked to take part in a face-to-face or online interview. With your agreement, the
interview will be audio-recorded. Your replies and your identity will remain anonymous. Please,
keep in mind that your participation is entirely voluntary, and you may choose not to answer any
questions you find uncomfortable. The interview will be held informally, and you may choose
Kazakh, Russian or English languages based on your preferences. In addition to the interview,
you will be requested to share examples of a lesson plan, individual curriculum, classroom
activities, and assessment documents for analysis. Finally, the research will require your
permission held observation of one full-length classroom session. Recordings, documents, and
notes from observation will be used only for analysis. No information will be presented
anywhere outside of the study, and your anonymity will be protected at all times.

TIME INVOLVEMENT: Your participation will take approximately 35 minutes of
interviewing time.

RISKS AND BENEFITS: The risks associated with this study are minimal. The study's
potential risks might involve disclosing information that might cause discomfort, but you may
leave them unanswered. Due to the pandemic, personal interaction could be considered
dangerous, and social distance management should be maintained. There is no direct benefit to
you; however, your opinions are important and valuable and will complement the educational
policy's strengthening.

PARTICIPANT'S RIGHTS: If you have read this form and have decided to participate in
this project, please understand that your participation is voluntary. You have the right to
withdraw your consent or discontinue participation at any time without penalty or loss of
benefits to which you are otherwise entitled. The alternative is not to participate. You have the
right to refuse to answer particular questions. The results of this research study may be
presented at scientific or professional meetings or published in scientific journals.

CONTACT INFORMATION:
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Questions: If you have any questions, concerns, or complaints about this research, its
procedures, risks, and benefits, contact the Master's Thesis Supervisor for this student work:
Michelle Bedeker, michelle.bedeker@nu.edu.kz

Independent Contact: If you are not satisfied with how this study is being conducted, or if you
have any concerns, complaints, or general questions about the research or your rights as a
participant, please contact the NUGSE Research Committee at:
gse_researchcommittee@nu.edu.kz.

Please sign this consent form if you agree to participate in this study.

I have carefully read the information provided,;

I have been given complete information regarding the purpose and procedures of the study;
e | understand how the data collected will be used and that any confidential information will

be seen only by the researchers and will not be revealed to anyone else;

| understand that | am free to withdraw from the study at any time without giving a reason;

With full knowledge of all previous, I agree to participate in this study of my own free will.

Signature: Date:
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POPMA UTHOOPMALIMOHHOI'O COI'VIACHUA

HN3yyeHnue npenogaBaHus Ka3axXCKOro KaKk BTOPOIo f3bIKA, OT MOJUTHKHU K NPAKTHKE:
JAMcKypCcHBHBIN MOAX0A K CHCTEeMHOM (DYHKIMOHAJIbHOM JMHIBUCTHKE

OIIMCAHME: Bel npuriaiieHbl OpUHITh YYAaCTUE B UCCIIEIOBAHUM LIEJIBI0 KOTOPOTO SIBJIAETCS
BBISIBJICHUE PA3JIMYUi MEX1y TEOPUEH U NMPAKTUKOM MPENoJaBaHus Ka3axCKoro sA3bika. B
UCCJIEIOBaHMM OyIyT pacCMaTPUBATHCS BAIIM B3TJISAIbI U YOEXKICHHUS MO OTHOLICHHIO K SI3bIKaM,
a TaK K€ CTpaTeruii ¥ METOIMKH MPENoJaBaHusl Ka3axCKOro si3blka. Bam Oyzier npeioxeHo
MNPUHSTH Y4acTUEe B MHAWBUYallbHOM MHTEpBBIO. C Balllero coriacus, MHTEPBbIO OyieT
3allMCaHO HA ayJuo HocuTene. Bamm OTBETHI, a TaK e Balla JIMYHOCTh OCTaHYTCS
aHoHuMHbIMU. [loxanyiicTa, HIOMHUTE YTO Y4acTHE B UCCIIEIOBAHUHU SBJISIETCS aOCOIIOTHO
TOOPOBOJILHBIM, U BBl MOXKETE HE OTBEUATh Ha JIFOOBIE BOIIPOCHI KOTOPHIE BBl COUTETE
HekenaTelbHbIMU. HTepBBIO OyaeT B HepopManibHOM opMe U BBl IMEeTe IIpaBa BHIOPATH S3BIK
HanOoJsee y00HBIH /Ui BaC Ka3aXCKUH, pyCCKUI MM aHTJIMHCKIHA. B 1ONOIHEHNN K HHTEPBBIO,
WCCJIEIOBAHKE HYKJIAeTCs B MPUMEPAx BaIIUX MOYPOUHBIX IJIAHOB, yUEOHBIX MPOTPaMM, a TaK
’K€ KpUTEpPHUH OLICHUBAHUS 3a1aHUM JUU1s aHanu3a. 1 HakoHel, B 3aBEpIICHNN UCCIEA0BaHUE
IPOCHT BaIIEro pa3pelieHus Ha MOCeIeHNe OTHOrO Ballero NoJHO(OpMaTHOE KIIACCHOTO
3aHATHS Ul HA0MI0AeHNs. AyIN03aIUCH, TOKYMEHTBI U 3aMETKH 0 HaOIIOACHUSIX Oy yT
UCIIOJIb30BaThCs TOJIBKO B LIEJSIX aHanu3a. Hu oJiHO U3 3TuX cBefeHui He OyAeT npeacTaBieHa
3a npezaenamu vccaenoBanus. [locne 3aBepiieHus aHain3a 3TU MaTepuansl OyayT
YTUJIU3UPOBAHBI.

BPEMS YYACTMUS: Bame yuactue notpedyeT NpuOau3UTeabHO 35 MUHYT.

PUCKHU A IIPEMMYIIECTBA: Pucku, cBs3aHHBIC C TUM HCCICAOBAHNEM MUHUMAIIbHEI.
[ToTeHMaTBHBIC PUCKHU HCCIICIOBAHUS BKIFOUAIOT PUCK JISAYKTHBHOTO PACKPBITHS Balei
JUYHOCTH Ha OCHOBE MPe0CTaBIeHHON HH(OPMAIINH, 1aKe HECMOTPS Ha BCIO aHOHUMHOCTD.
Kpome Toro, HeKOTOpBIE BOITPOCHI MOTYT BBI3BaTh TUCKOM(OPT, HO BBl MOXKETE OCTaBUTh MX 0€3
oTBeTa. Tak e, B CBS3M IMaHEMHH JIMYHOE OOIICHUE MOXKET CUUTAThCS OMACHBIM, U
HEO0OXOAMMO COXPaHHUTh COIUATBLHYIO JUCTAHIMIO. JlaHHOE HCClIeJOBaHNE HE HECET 3a MPSIMBIX
MPEUMYIIIECTB JJUYHO BaM, OJIHAKO Ballle MHEHHUE Ba)XHO U OYEHB IICHHO U OHO OyJIeT
CIocoOCTBOBAThH YKPEIIEHUIO0 00pa30oBaTeNbHOM MONMUTUKY. Bale perienue o cormacuu 1u6o
OTKa3e B yYaCTHH HUKAKUM 00pa30M He TIOBIHUSET Ha: Bally padOTy WU COIUATBHOE
MOJIOKEHHE.

IMPABA YYACTHUMKOB: Ecnu Bel npounTanu nannyto GopMy U pelIUiIN NPUHATh y4acTHe
B JJAaHHOM HCCJIEIOBaHUH, BBl JOJDKHBI IOHUMATh, YTO Baile ygactue sBiasercs
J0OpOBOJIBHBIM U UTO Y Bac ecTh mpaBo 0TO3BaTh CBOE COIJIACHE WIIM MTPEKPATUTH yUacTHE B
ar060e Bpemst 6e3 mTpadHbIX CAaHKIMN 1 0€3 TOTEpH COLUATBFHOTO TaKeTa, KOTOphlii Bam
IIPEIOCTABIIIN. B KauecTBe anbTepHATUBBI MOKHO HE Y4aCTBOBATh B UCCIICJOBAHNUM. TaKxke
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Br1 umeete IMpaBO HC OTBCYATh Ha Kakue-J11u00 BOIIPOCHI. PeBy.]II:TaTBI JaHHOI'O UCCIICAOBAaHUA
MOTI'YyT OBITh MMpEaACTaBJICHEI NI OHY6J'H/IKOBaHBI B HAYYHBIX WJIA HpO(beCCI/IOHaHBHBIX Oesax.

KOHTAKTHAS UH®OPMAIIUA:

BOIIpOCbI: Ecnn y Bac ectb BOITPOCKHI, 3aMCYaHUA U )KaJ'IO6BI I10 ITOBOAY JaHHOI'O
HUCCIICAOBaHUA, Hpouenypbl cro HpOBeHeHI/ISI, pI/ICKOB nu HpeI/IMYI_I_[eCTB, Brr MOKETC CBA3ATHCA C
PYKOBOJUTEIAM MaruCTCpCKoOro T€3uca uCcCiieaoBaTeiis: Murrens Bez[eKep,
michelle.bedeker@nu.edu.kz

He3aBucumble KOHTAKThI: Eciiu Bbl HEY1OBIETBOPEHBI IPOBEACHUEM JaHHOTO UCCIIEeI0OBaHUS,
€CII Y BaC BO3HUKJIIM KaKHe-T100 MpoOIeMbl, KaoObl MM BOIPOCH, BBl MOXKeTe cBA3aThCS C
Komurerom Uccnenoanuit Beicieit [Ikonsr O6pa3zoBanust HazapbaeB YHuBepcurera,
OTIIPaBMB MMMCHMO Ha AJIEKTPOHHBIN ajpec: gse_researchcommittee@nu.edu.kz.

[Toxkanylicta, MOANUILNTE TaHHYIO (GOpMY, eciii Bbl cOrnacHbl y4acTBOBaTh B UCCIEJOBaHUM.

S1 BHUMATEIILHO U3YYWIT ITPEJCTABICHHYIO HH()OPMAIIHIO;
MHe npe1ocTaBuIIM NOTHY0 HHPOPMAIIUIO O IEJISX U MPOLEIyPe NCCIICAOBAHMS;
51 moHumaro, Kak OyAyT HCIIOJIb30BaHbl COOpaHHBIC JAaHHBIC, U YTO JOCTYH K JIFOOOM
KOH(UICHIHATLHOW nH()OpMALIUK OYIET HIMETh TOJIBKO MUCCIICI0BATEb;

e S moHMMalo, YTO BIpaBe B JOOOH MOMEHT OTKa3aThCs OT YYacTuss B JIaHHOM
UCCIICIOBAaHUH 03 00BSICHEHUS MPUIHH;

e C TNOJHBIM OCO3HAHHEM BCETO BBIIICH3IIOKEHHOTO s COIVIACCH NIPUHATH ydYacTHE B
UCCIICIOBAaHUU TI0 COOCTBEHHOM BOJIE.

IToamnuce: Jara:
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3EPTTEY K¥MbICbBI KEJICIMIHIH AKITAPATTBIK ®OPMACBHI

Ka3ak TisiH ekiHuIi TiJ1 peTiHge OKBITY, casicaTTaH NPAKTHKAFa JeliiH: xKyiesik
(GyHKIHOHAJAbI JMHTBUCTHKAHBIH JUCKYPCUBTI TICLII

CUITATTAMA: Ci3 Ka3aK TiUTiH OKBITYIbIH TEOPUACH MEH MTPAKTHUKACHI apaChIHAAFbI
alBIPMAIIBUTBIKTAP 1Bl AHBIKTAy MAKCATBIH/IA KYPTi3UITeH 3epTTeyTre KaThICyFa MaKbIPhUIACHI3.
3epTTeyiepae ci3AiH TUAepre KaTbICThl Ko3KapacTapbIiHbI3 O€H CeHIMAEPiHi3, COHIal-aK Ka3aK
TUTIH OKBITYJIBIH CTPATETHsIIAPbl MEH dlicTeMenepi Kapanarbia 6onanel. CizneH Oermne-0er
HeMece OHJIalH cyx0aTKa KaTeicy cypanazasl. Ci3ziH KeniciMiHi30eH cyx0art aynuo xa30ara
tycipinemi. Ci3fiH jkayantapblHbI3 OCH ®eKe 0aChIHBI3Fa KaThICTHI aKIapaTTap aHOHUM/II OOJIBIIT
KaJajbl. 3epTTeyre KaThbiCy TOJIBIFBIMEH €PIKTI €KEHIH €CTe CaKTaHbI3 )KOHE Ci3 KKET eMecC JIen
TaINKaH Ke3-KeJITeH CypaKKa )kayar OepMeyre TOIbIKTal KYKbUTIChI3. Cyx0ar OeiipecMu Type
eTe/ll )KOHE C13 ©31HI3/I1H KaJlaybIHbI3Fa CollKec Ka3akK, OpbIC HEMeCEe aFbUIIIbIH TUTIH TaHAal
anacei3. Cyx6aTka Koca, C13/IeH aTaJIMBIII Ky»KaTTap/blH HYCKaJlapbl cypaiiajibl: cabak >kocnapsl,
JKEKe OKBITY OaF/apiiaMachl, CHIHBINITAFhI ic-1Iapanap, TajljayFa apHaIFaH TarnchlpManap/Ibl
Oaranay kputepuiiiepi. COHFBICHI, 3€pTTEY KYMBICHI TOJIBIK (POPMATTHI CHIHBIN OaKbLIAYhI YILIH
CI3/IIH pYKCAaTBIHBI3/IbI Kepek eTefli. Aynuoxkazoanap, KyKaTtap MeH FhIJIBIMU OakKbLIay
MOJIIMETTEp1 TeK TajIay MaKCaThIH/A FaHa Tai1alanblIaabl. By aknapartap IibH enrKaiChIChl
3epTTEY KYMBICBIHAH THIC KOJIJAHBLIMAI/IbI )KOHE Ci3re KaTBICTHI KEKe aKmaparrap 0apibikK
yaKbITTa KaCBhIPBIH OOJIBITI Kajia Oepe/ii.

OTKI3BIJVIETIH YAKBITbBI: Ci3aix KaTbIiCybIHBI3 IaMaMeH 35 MUHYT YaKbITBIHBI3IbI aJ1a lbl.

3EPTTEY ) K¥MBICBIHA KATBICY/bIH KAYIIITEPI MEH
APTBIKIIIBIVIBIKTAPBI:

By 3epTTey *KyMbIChIHA KaTBICY/IbIH KayilTEpi 6T TOMEH. Alaiiia 3epTTey *KYMBICHIHBIH
aKmapaTTapAbl TEPEHIPEK anry OapbhIChIHIA KATHICYIIBUIAPFa BIHFAHCHI3IBIK Ty IBIPATHIH
Kayinrepi 007ybl MyMKiH, Oipak ci3 cypakTap/bl Kayarchl3 Kajablpa anacbi3. COHbIMEH KaTap,
KOBU/I-19 nanaemusicbiHa colikec xeKe OailaHbIC KayilTi CaHAJIBII, QJIEYMETTIK
apaKalIbIKTHIK CaKTAIybl TaJlall €TUTyl BIKTUMAIBI. 3epTTeY KYMBICBIHBIH Ci3 YIIIH TiKeJIen
apTHIKIIBUIBIFBI J)KOK. AJaiifa ci3/1iH Ke3KapacTapblHbI3 MaHbI3 bl )KOHE Oaralibl, COHIBIKTAH
61s1iM Oepy cascaThIHBIH KYIIEIOiHE BIKIAIBIH TUT13Y1 MYMKIH.

KATBICYHIBIKYKBIKTAPBI: Erep Ci3 6epinren ¢opMaMeH TaHBICHII, 3€PTTEY
JKYMBICBIHA KaTbhICyFa LIemIM Kadbuigacanbi3, Ci3/iH KaThICybIHbI3 €PIKTI Typ/e eKeHIH
xabapmaiimMbr3. COHBIMEH KaTap, KajlaFaH YaKbITTa albINIIyJl TeJeMel jKOHE Ci3/1iH dJIEyMEeTTIK
KEHUTIKTEPIHI3TE el KeCIpiH TUTI30el 3epTTey KYMBICBIHA KAThICY Typajibl KETICIMIHI3I1
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Kepi KaliTapyFa Hemece TOKTaTyFa KYKbIFBIHBI3 0ap. 3epTTey *KYMBICHIHA MYJIEM
KaThICTIAybIHbI3FA J1a TOJBIK KYKbIFbIHEI3 Oap. CoHali-aK, KaHaai na Oip cypakrapra )ayar
OepMmeyiHisre nie 96eH 60maasl. by 3epTTey ®KYMBICBIHBIH HOTHXKENEP] aKaJIeMUSITBIK HEMECe
KociOu MakcaTTap/a 6acnara YChIHBUTYbI HEMECE MIBIFaPbLUTYbl MYMKIH.

BAWJIAHBIC AKITAPATHI:

CypaxkrapbiHbi3: Erep yprizinin oTbIpFaH 3epTTeY KYMBICBIHBIH IIPOILIEC, KayIll MEH
apTHIKIIBLIIBIKTAPBI Typajibl CYpaFbIHBI3 HEMECE MIaFbIMBIHBI3 00JIca, Keeci OaillaHbIc
KYpaJiapbl apKbLIbl 3PTTEYIITHIH MaruCTPIIbIK T€3UC1 OOMBIHINA KETEKIIICIMEH
xabapunacysiHb3Fa 0onaj: AccucteHt [Ipodeccop Michelle Bedeker
michelle.bedeker@nu.edu.kz

JIEPBEC BAMJIAHBIC AKITAPATTAPBI: Erep Gepinren 3eprrey 5KyMBICHIHBIH
JKYPri3iayiMeH KaHaraTTaHOACaHbI3 HEMECEe CYpaKTapbIiHbI3 OCH MIaFbIMIapbIHbI3 00JICca,
Hazap6aeB Yuusepcureri XKorapsl binim 6epy mekteOiniH 3epTrey KoMmuTteTiMeH kepceTiireH
OaiiyaHpIC Kypajjapbl apKbUIbl Xa0apaacybIHbI3Fa 00JIaabl: SJEKTPOHIBIK MTOMITAMEH
gse_researchcommittee@nu.edu.kz.

3epTTey KYMBIChIHA KaTbICyFa KeliciMiHI3[l OepceHi3, OepiireH ¢dopmMara KON KOIOBIHBI3/IBI
CYpaniMBbI3.

Men 6epinreH hopMaMeH MYKHUSAT TaHBICTBIM;
MaraH 3epTTey )KYMBICBIHBIH MaKCaThl MEH OHBIH ITPOIICyPAChI )KalbIH/Ia TOJIBIK aKImapaT
Oepinai;

e JKunakranmran axmapaT TeH KYIUS MOJIMETTepre TeK 3€pTTEYIIiHIH ©31He KOJDKETIMII
YKOHE MOJIiM OOJIaTHIHBIH TOJBIK TYCIHEMIH;

e MeH Ke3 KeJreH yakbITTa eIIKaHai TYCIHIKTEMeCi3 3epTTey KYMBIChIHA KaThICy/1aH 0ac
TapTybIMa 0OJAaThIHBIH TYCIHEMIH;

e MeH jKOFapblia aTaJbIIl OTKEH aKMapaTThl CAHANBI TYpJe KaOBUIIAI, OCHl 3epTTey
KYMBIChIHA KaTBICYFa 63 KeliciMIM/i OepeMiH.

Komsr: Kyni:
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Appendix B
Interview Protocol

Interview Questions

Section One. General Questions

How old are you?

Year(s) working as a teacher at this school

Year(s) working as a teacher in total (this question is important because it shows the
proficiency and experience of the teacher that could have a strong influence on the
methodology of teaching).

Do you have experience of a different school context or environment of teaching? (that
influence both teaching practices and language beliefs).

What is your academic background? - Degree/qualification (Higher education training
that could influence their beliefs and attitude).

Which of the following included in your teacher education or training or other
professional qualification (if at all)?

Second language learning theories, teaching reading in a second language, teaching
writing in a second language, teaching grammar in a second language, multiliteracies and
second language writing, planning L2 interventions for learners with language barriers,
assessing L2 skills (Listening, speaking, reading, writing, multiliteracies) Tick off the
relevant ones

Section Two. Policy changes for L2 teaching

1.

2.

In your opinion, how is educational policy inclusive of the role of Kazakh in our society?
And what do you think of it?

Can you describe (if any) what the policy states about the language teaching methods to
motivate Kazakh learning as L2?

How does the policy support Kazakh pedagogy as L2? (incentives) Despite supporting
the agenda, does it provide enough funding? This question states to shed light on this
question.

Can you describe any changes in language teaching methods, assessment, and general
classroom management issues stipulated by policies from the top?

Does the policy support enough Kazakh language teaching and learning?

i) How to improve it? What is missing?
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i) What should be done to encourage learners to use it outside the classroom?.
6. Does your school provide enough materials for teaching Kazakh?

Section Three. Kazakh Curriculum implementation

1. Can you explain how Kazakh as a subject is implemented? (How many periods, days per
week, etc.)

1. What is the main reason for your school approach to question 4? Why is it
operationalized in this way at your school?

1. What is your school’s approach to Kazakh teaching? Do teachers plan together/one
curriculum or content per week per term that all grades follow, or do teachers plan individually?
1. What materials do you use and why?

1. How and when is Kazakh as L2 assessed?

1. What skills are assessed, and who decides?

Section 4: Orientations to L2 language pedagogy

1. We would like to know how you generally feel about teaching Kazakh as an L2?
1. What do you think is important when teaching Kazakh as L2? (In Kazakh language
teaching, which ability do you consider the most important? (Listening, Reading, Writing,

Speaking)

1. What do you think are the most critical skills learners need to be proficient in Kazakh?
1. What kind of teaching methodologies do you use in your teaching?

1. Can you provide a short description of one of your lessons (introduction, body, and
ending)

1. Describe a successful lesson you conducted in the past and why you think it was
successful?

1. Are your Kazakh classes conducted solely in Kazakh, or does it have cases of mixed
language use (Russian or any), and why?

1. How do you plan lessons to develop the motivation of students to learn Kazakh? What
techniques do you use?

1. How do you support strong and weak students and maintain differentiation so that the

strong do not lose interest and the weak do not struggle?
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Cyx0at cypakrapbl

Bipinwi 0eaim. 2Kannsl cypakrap

MyFaaiMHIH jKachl

Ocpl MeKTenTe MyFaliM OOJIBII KYMBIC ICTETEH HEIIE >KbUIBI (1ap)

JKanrer MyFraniM OOJBIN KYMBIC ICTETE€H HEIIe KbUIBI (1ap)

Cizge MekTenTiH Oacka Ma3MYHBI HEMECe OKBITY OpTachl Typalibl Toxipube 6ap ma?
CizniH akageMusuIbIK OimiMiHI3 Karnait? [lopexe / BimikTinik

TemenaeriiepaiH KalChIChI CI3A1H MYFaIiMHIH OLTIMIHI3re HEMece OUTIKTUTITIHI3re
HeMmece 0acka kociOu OuTiKkTiTiriHi3re Kipeni (erep 6osca)?

Exinmni Tl okeITy Teopusiiapsl / Exinmi Tinge okyasl yilpery / Exinmn Tinge xazyra
yiipety / Ekiniii Tijjie rpaMMaTHKaHbI )KOHE KOl TULAUTIKTI eKiHi Tinge yipety / Tinaik
Kezepriiepi 6ap oKylblIapFa eKiHII TUIJE apanacyblH xkocnapiay / Exinmi Tinne
naraputapbiH Oaranay (Teinnay, Ceiiney, Oky, XKazy, Kentinginik) KanaranblH TepiHi3

Exinmi 6es1im. L2 OKbITY casicaThIHBIH @3repicrepi.

1.

~ow

Ci3niH olbIHBI3IIA, OLT1iM Oepy casicaThbl Ka3akTapAblH O013/11H KOFaMJIaFbl OpPHBI Typaibl
Kanai KamThutrad? Ci3 Oy Typasibl He oitaichI3?
Kazak TiiH OKBITY bl BIHTAJIAHABIPY YIIIH TUIII OKBITY 9JiCTepi Typaisl cascatra L2
peTiH/ie He alThUIaThIHABIFBIH (0ap OoJica) cunaTTail anacel3 6a?
Casicar Ka3ak negarorukachbiH L2 petinje Kanail Koagaiapl? (bIHTaIaHABIPY )
Tinnepai okpITy 9aicTepi, Oaranay *oHe CHIHBINTHI 0acKapy MaceseNepiHiH KOFapblIaH
casicaTIieH KapacThIPbUIFaH Ke3 KeJlIreH e3repyiH cunarTail ainacel3 6a?
CasicaT Ka3ak TiJIiH OKBITY MEH OKYbI KETKUTIKTI ACHTel /1e Koaaai ma?

a. OHBbI Kanaii xkaxkcapTyra 6onanel? He xericreiini?

b. Oxyrubuiapb! OHBI CHIHBINITAH THIC MaaIaHyFa BIHTATAHABIPY YIIIH HE iCTey

Kepek ?

Ciznin MekTeO1HI3 Ka3akK TUTIH OKBITYFa KETKUTIKTI MaTepuaijapMeH KaMTaMachl3 eTe
me?

Ywinmi 6eqim. Kazakma oKy :kocnapbIH eHri3y.

1.

Ci3 Ka3ak Tl IoH peTiH/Ie Kajiail )Ky3ere acaThIHbIH TYCIHIpe anachl3 6a (anTacbiHa

KaHIIa Ke3€H, KYH JKoHE T.0.)
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1. 4-cypaxka OaitmanbicThl. Ci3/1iH MEKTENTET1 KO3KapachIHbI3AbIH HET13r1 cebedi Hene?
(aere o1 ci3AiH MEKTEOIHI3/Ie OChUIAM KYMBIC 1CTE11?)
1. Ci3z1iH MEKTEeNTiH Ka3aK TUIIH OKBITYFa JereH Ke3Kapachl Kanaai? (MyramiMaep Oipiecin

JKOcTIapyiaiiipl Ma / antacbiHa Oip OKY >KOCHapbl HEeMece Ma3MYHbI OapJIbIK CHIHBINTAP YCTAaHATHIH
HEMeCce MyFaliMep KEeKe KOCTIapIaiThIH)

1. Ci3 KaHail MaTepuaIaap/Isl KOJIJaHACKI3 xoHe Here? (KiM mremiesi?)

1. L2 perinme Ka3ak T Kajail skoHe KamraH Oaranananbl? (bapibeik Oaranap yumriH Oipaeit
Oara)

1. Kannaii narapuiap OaranaHaabl )KoHE KiM IIemiesi?

Teprinwi 0eaim: L2 Tuinik neqarorukara 6araapJiap.

1. Cizgin Ka3ak TUTiH L2 peTinge oKbITyFa IereH Ko3KapachlHbI3 Typaibl OUITiMI3 KeleIi.
(Cizre Ka3ak TiJliH YHpeTy HECIMEH YHai Il HECIMEH YHaMai 1b1?)

1. CizgiH olbIHBI3IIA, Ka3aK TUTIH L2 TypiHge okpITy Ke3inae He MaHbi3abl? (Ka3ak Tiain
OKBITY/Ia Ci3 Kail KabieTTi MaHbI3IbI fien canalichi3?) (TeIHIay, OKY, Ka3y, couey)

1. Okymibutapra Ka3ak TUTIH JKeTIK OlTy YIIIiH €H MaHbI3bl KaHJail 1aFabuiap KaxeT Jer
OMJIaKChI3?

1. Ci3 cabak Oepy O6apbICbIHa KaHIal OKBITY 9IICTEMECIH KOJIAaHACHI3?

1. Ci3 e3iHi3IiH cabaKkTapbIHBI3ABIH OipeyiHe KbICKaIlla chimartama oepe anacei3 0a (kipicre,
Ma3MyH/1aMa OHE KOPBITHIH/IbI)

1. BypbIH OTKI3reH COTTI cabarbIHbI3/IbI CHITATTAsIACh30a )KOHE OHBI HEJIIKTEH COTT1 OTTI
e OUJTanuceI3?

1. Cizgig Ka3akimia cabakTapbhIHBI3 TEK KaHa Ka3akK TUTIHJE XKYpri3ijie Me, 9J/Ie apajac TUIIe
KOJIJJaHy JKariaitiapsl 0ap Ma (opbic Hemece 0acka) skoHe Here?

1. OKymbuIapbIH Ka3aK TUTIH OKYFa JIETE€H bIHTACBhIH JJAMBITYFa apHaJIFaH cabaKTap/abl
KaJail )xocmapiaichI3, KaHaai oic-Tocuiaepi KoigaHacoz?

1. Ci3 KyIITI %9HE dJICi3 OKYIIBIIAP bl KaJlall KOJIIAHChI3, MBIKTBIIAP KBI3BIFYIIBUTBIFBIH

JKOFaNITIAYBI YIIIH XKoHE dJIci3/iep Kypecneyi yuIiH quddepeHanustbl Kanai cakray kepek?
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Bonpocsl HHTEPBBIO
Pa3nes nepsblil. O61ue Bonpocsl

e (CKoJbpKO BaMm JieT?

e [ 016l pabOTHI yUUTENIEM B 3TOU IIKOJIE

e ['ox (1) pabOTHI yuuTeneM B IEIOM (3TOT BOMPOC BaXKEH, OTOMY UYTO OH MOKAa3bIBAaET
3HAHUS M OIBIT YYUTEIsl, KOTOPbIE MOTYT MMETh CHJIBHOE BJIHMSHHAE Ha METOJOJIOTHIO
MIPENoIaBaHus ).

e Ectb 1 y Bac onbIT paboThl B IPYro¥ IIKOJIE WK JIPYrou cpene ooyueHus? (KOTopbie
BIIUSIIOT KaK Ha MPAKTUKY MPENOJaBaHusl, TaK U Ha S3bIKOBBIC YOCKICHMUS).

e Kaxkoe y Bac oOpa3zoBanne? - Crernens / kBanudukanus (Bbiciiee 00pa3oBaHUE, KOTOPOE
MOYKET MOBJIUATH HAa UX YOSKJEHNS U OTHOLICHHUE).

e Yro M3 creAyrolero BKJIYEHO B Balle MeJaroruyeckoe o0pa3oBaHUe WM MOATOTOBKY
WIH APYTYIO NPOo(pEeCCHOHATBHYIO KBATU(PHUKAIHIO (€ciiu Booo1ie)?

Teopun u3yueHHst BTOPOro sI3blka, 00yueHHE YTEHUIO Ha BTOPOM si3blKe, 00yueHHEe MUChbMY Ha
BTOPOM $I3bIKE, O0yUeHHE I'paMMaTHKE Ha BTOPOM SI3bIKE, MHOTOSI3bIYHME U MHCHbMO HAa BTOPOM
A3bIKE, MJIAHUPOBAHUE BMEMIATENCTB L2 11 ydammxcst ¢ sI3bIKOBBIMM Oapbhepamu, OLIEHKa
HaBbIKOB L2 (aynupoBaHMEe, TOBOPEHHE, YTEHHE , MTMCbMEHHOCTh, MHOTOS3BIYHOCTh) OTMEThTE
COOTBETCTBYIOIINE

Pazgen Bropoii. U3MeHeHHs1 TOJUTHKH /15 00y4yeHus L2

1. Ha Bam B3risiz1, HacCKOJIbKO 0Opa3oBaTebHas MOJUTHKA YUUTHIBAECT POJIb Ka3aXxOB B HallleM
obmectBe? A 4TO BBI 00 3TOM aymaere?
2. Moxere 11 Bbl ONMCATh (€CIHU €CTh), YTO TOBOPUTCS B MOJUTHKE O METOAAX IPENOAABAHUS
SI3BIKA JIJIST MOTHBAIIMY M3YYSHHS Ka3aXxCKOTO sI3bIKa Kak L27?
3. Kak monutrka nmoasiepuBaeT Ka3axCTaHCKYIO regaroruky kak L2? (ctumyinel) Hecmotpst Ha
TO, YTO TIOJMTHKA TMOAJEPKUBAECT IIOBECTKY JHs, OOecleyuBaeT JIM OHa JIOCTATOYHOE
¢unancupoBanue? B 3ToM Bonpoce rOBOPUTCS, YTOOBI MPOJIUThH CBET HA 3TOT BOIIPOC.
4. Moxere 1M Bbl ONKMCATh KaKUe-TMOO M3MEHEHHUSI B METOJIaX MpEenoJaBaHusl S3bIKa, BOMPOCHI
OLIEHUBAHMS U OOILEro YIpaBieHUs KJIacCoM, IPEIyCMOTPEHHBIEC IOJIUTUKAMU CBEPXY?
5. JIocTaTO4YHO JIM MOJIUTUKA MOAJIEPKUBAET MPEI0IaBaHue U U3yUYEeHHE Ka3aXCKOTO sI3bIKa?

1) Kak aT0 ynyummts? Yto oTCyTCTBYET?

i) UTo HY>KHO caienath, 4TOObI MOOYMTh YYAIIUXCsl HCIOIb30BaTh €ro BHE Kiiacca?
6. JlocTaTOYHO JIK B Balei IKOJIE MAaTEPUAIIOB JJIsl OOYUYECHHUS Ka3aXCKOMY S3BIKY?
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Pa3nes Tpernii. Buegpenne yueOHOM nporpaMmsl

7. Moxete nTU Bbl OOBSCHUTH, KaK pEaIM30BaH Ka3axCKuil s3bIKk Kak mpeamer? (Ckoibko
NEPUOOB, JHEH B HEJENIO U T.J.)

8. KakoBa ocHOBHas mpUuKHA BalIeTo MIKOJIHHOTO MoAX0Aa K Borpocy 47 [loueMy B Batieil mkose
3TO paboTaeT UMEHHO TaK?

9. Kak Bama mikosia MoAaXoAMT K MPENOJaBaHUIO Ka3zaxckoro si3pika? [lnaHupyroT au yuurens
BMeCTE / O/IHY YYEOHYIO TPOrpaMMy UJTH COAEpKAHHUE B HEACIIO HA CEMECTpP, KOTOPOMY CIIEIYIOT
BCE KJIACCHI, WJIM YUUTEJIS IUIAHUPYIOT UHANBUIYAITBHO?

10. Kakue matepuranbl Bbl UCIOJIB3YETE U TOYEMY?

11. Kak 1 xorjia Ka3axCTaHCKHH SI3bIK OllEHUBaeTCs Kak L27

12. Kakue HaBbIKM OyayT OIICHUBATHCSA U KTO perraet?

Pa3nen 4: OpueHTanus Ha sI3bIKOBYIO MeJaroruky L2

13. Mbl xoTenu Obl 3HaTh, Kak Bbl B LI€JIOM OTHOCUTECHh K IPENOJaBaHUIO Ka3axCKOIO sI3blKa Ha
BTOPOM YpOBHE?

14. Yto, mo BamieMy MHEHHUIO, BaXHO Ipu OOydeHHMH Ka3axckomy s3biky B L2? (Kakue
CIIOCOOHOCTH BBl CUMTaeTe HauOoJiee BaXKHBIMH TNpU OOYYECHHUH Ka3aXCKOMY SI3BIKY?
(AynupoBaHue, YT€HUE, TUCbMO, YCTHAs PEUb)

15. Kakue HaBBIKH, 1O BalleMy MHEHHIO, HAMOOJIEe BaXKHBI JJIsl TOTO, YTOOBI YUUTHCS BIAJETh
Ka3aXCKUM SI3bIKOM?

16. Kakue MeTo 161 00y4YCHHSI BBl UCTIOIB3yETE B CBOEM O0YUCHUU?

17. He mornu Obl BBl 1aTh KpPaTKOE OMMCAHHE OJHOTO U3 BalIMX YPOKOB (BBEIECHHE, OCHOBHOM
TEKCT U OKOHYaHue)?

18. OnummTe ycrnemHslil ypok, KOTOPBIH BB IPOBEJHN B IIPOLIIOM, M IOYEMY BbI [yMAaeTe, YTO OH
OBl yCHEIIHbBIM?

19. Bamm ypoku Ka3axCKOro s3bIKa IPOBOJATCS UCKJIFOUUTENBHO Ha Ka3aXCKOM SI3bIKE W B HEM
MCIOJIb3YIOTCSl CMEIIaHHbIE A3BIKH (PYCCKUI WM JIF000H Jpyroi) u nouemy?

20. Kak BbI IUTaHUpYETE YPOKHU JUIsl PA3BUTHS MOTHUBALIMU CTYAECHTOB K M3YyYEHHUIO Ka3aXCKOTO
A3bIKa, KAKUE METO/IbI Bbl CIOJIb3YyeTE?

21. Kak Bbl moO;JepKHUBAETE CWIBHBIX M CJIAa0bIX YUYEHHKOB, KakKk IOJJEPKUBAThH
muddepeHnmaInio, 4To0bl CUIIbHBIE HE TEPSUIN UHTEpeca, a cinadble He O0POIUCH?
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Appendix C
Data Sample
Interview Transcript I: NIS
Researcher - R
Teacher - T
Section Two. Policy changes for L2 teaching
R: Now we are moving to section two, this section is about the language policy and stipulation it
makes.
1. Inyour opinion, how is educational policy inclusive of the role of Kazakh in our
society? And what do you think of it?

T: Should I reply from the perspective of a NIS or my own?
R: You can explain it from perspectives, NIS and your own. As a person who works in the
education sector directly, you know exactly how the policies are being implemented. How
exactly does the language policy support or does not support the Kazakh in our society?
T: If we're about to compare the mainstream schools and NIS schools, the role of the Kazakh
language and the aspirations of teaching and learning this language are more predominant in
intelligence (NIS) schools. Why is it so? The reason behind this is that in intelligence schools the
L2 oriented classes have subjects that must be taught in Kazakh language precisely, in addition

to the Kazakh language. Therefore | believe that intelligence schools have classes which are
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much more rational at this point. I didn't know until this year that we have such kind of
curriculum. For example the Kazakh language is being taught in mainstream school only when it
is a subject. However in intelligence school the curriculum, since it follows the trilingual policy,
we have Kazakh oriented classes that have subjects that must be taught in Russian only, and the
Russian oriented classes that have subjects which must be taught in Kazakh only.

R: So, the mainstream school has only one subject that should be taught in Kazakh?

T: Yes, only Kazakh Language as a subject.

T: Despite working in the intelligence school is not easy, such kind of benefits of the educational
policy are very interesting and provide a great opportunity to gain experience. It is beneficial not
only for the students but also for teachers too. For example, in order to achieve the objectives of
the course subject | can make an integration with other courses such as geography and history of
Kazakhstan... We can teach the same concepts, if the other teacher is responsible for teaching
the theory I am responsible for teaching the language for this subject. So, the curriculum gives us
the opportunity to create this kind of integration. Moreover, it provides the space for
development of the vocabulary and specific dictionary. Learning Kazkh history in Kazakh, it is
for Russian oriented classes, which has not only for Russian but also for French, Ukraine
students, will provide great support for the final exams and will help them to extend their general
knowledge of Kazakh. Exactly this type of educational orientation that is being used in the
intelligence schools is very beneficial and effective, in my opinion. And this is the first time |
have had this type of experience (laughs). | have never known that we have these types of
teaching models.

R: If we look on Kazakh not from the educational perspective, how inclusive is it in our society
do you think?

T: We can’t say that Kazakh is being very inclusive, but in my opinion it is receiving a lot of
attention. The future development of Kazakh is dependent on the teachers, on how they will

teach and spread it and on the society. If the society will set high standards and demands, the
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development of Kazakh it will reach the same level it is requested by standards of the people. If

we will not need the Kazakh in our lives it will not develop, therefore the development of

Kazakh is directly related to the needs of the people. Therefore, in teaching practice we should

not make it difficult, but usable in my opinion.

R: Thank you very much, it was very insightful. Let's move onto the next question.

Appendix D

Interview coding themes

Interview Table

much more
rational at this
point.

The future
development of
Kazakh is
dependent on the
teachers, on how
they will teach

duty to know
Kazakh language.
It is your duty
towards your
country!

Policy NIS response Mainstream Judgment Affect Appreciation

Changes response

for L2

teaching

1. Policy | Policy is very Policy is inclusive | NIS - Positive: NIS - NIS - Positive

being inclusive: for education in beneficial and Positive Appreciation: NIS

inclusive trilingual policy; | general and putsa | effective policy; Affect: provides great

of Kazakh | alot of attention | lot of attention on | NIS is much more | interesting opportunities;
for Kazakh. teacher training. rational. experience beneficial both for
Intelligence Teaching Kazakh that has no teachers and
schools the L2 as L2 is not easy- precedents. students.
oriented classes | negative affect Mainstream - Mainstream -
have subjects Teacher putsalot | pocitive: Mainstream | Positive:
that must be of stress on the - Teachers are the | - Positive: - If we teach our
taught in Kazakh | national value of main influencers It is not easy | children about our
language the language and for the future of the | for us, but national values
precisely, in the importance of society. ) those who are | and traditions,
addition to the Kazakh as a means Teaching Kazakh hardworking | about our
Kazakh of national unity.- | -\ 2is much will be very language and its
language. Positive judgment | | - 1o because the | successful in | beauty and show
Therefore | of national ID Russia,n classes are | this path. it all from the
believe that a little wayward. positive side from
intelligence - You live here. it the start they will
schools have is your national’ carry these values
classes which are through

generations.

- We are unique
due to our
national values
and we must
preserve them.
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and spread it and
on the society. If
the society will
set high
standards and
demands, the
development of
Kazakh it will
reach the same
level it is
requested by the
standards of the
people.

Appendix E

Document analysis framework

Purpose: To provide a clear set of directions for completing a specific task

How Language is used in the document to achieve purpose?

Structure

Audience

Relationship with

audience

How Language is structured for use to achieve its purpose?

Field

Noun phrases and process, circumstances
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Mood:
Tenor
Modality:
Written,
Mode Spoken,

Multimodal




