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Parents’ and teachers’ attitudes towards homework at one elementary school in

Kazakhstan.

Abstract

Homework has become a subject of a long-lasting debate among educational
stakeholders including parents, teachers, students, school administrators, and policymakers
around the world. A group of stakeholders believes that homework is crucial for enhancing
student learning and building students’ study habits, while the other group runs counter
emphasizing that homework diminishes student engagement. The purpose of this study is
to explore teachers’ and parents’ perspectives about homework at a selected elementary
school in Kazakhstan. The research disclosed elementary school teachers’ and parents’
homework development and assistance practices based on the main research questions 1)
What are elementary school teachers’ perspectives about out-of-class assignments, and 2)
What are the attitudes of elementary school students’ parents towards homework? Semi-
structured interviews were conducted with five elementary school teachers and five
parents. The findings revealed teachers’ and parents’ regular homework development,
assignment, and assistance practices. Parents perceived their children to be spending
comparatively more time than it was expected by teachers. Almost all the participants
encountered certain difficulties in their homework practices. Teachers found the lack of
didactic resources and designing differentiated homework tasks difficult, while parents
struggled with the language barrier and family relationship issues. All these challenges
encountered were perceived to have come from the introduction of Kazakhstan’s newly
updated curriculum. Disregarding these challenges, almost all the participants held a
positive attitude toward homework viewing it as an essential part of student learning that

brings positive academic achievements. Both teachers and parents described quality
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homework as a clear task that links new learning with prior knowledge and promotes
students’ independent learning. Since it is the first research on homework in the
Kazakhstani context, its findings will help teachers to inform their homework practices.
Parents will benefit from this study by gaining more insights into the way they engage in
their children’s homework behaviour. The study may also contribute to the development of
a coherent homework policy at the state, district, and school levels.

Keywords: homework, teachers, parents, student learning, academic achievement,

challenges, updated curriculum.
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OTHoleHne poauTe/Ied ¥ yYuTeIeil K JOMAIIHIM 32JaHUSIM B OJJHOM HAa4YaJIbHOM

mkoJe B Kazaxcrane.

AHHOTanuA

JlomanmHsist paboTa craia mpeaIMeToM UTHTEIBHBIX 1e0aTOB CpeIu
3aMHTEPECOBAHHBIX CTOPOH B chepe 00pa3zoBaHuUsl, BKIIOYAs POAUTENCH, YIUTEIEH,
YYEHUKOB, (PIMHUHUCTPALIUH IIKOJ M TIOJIMTUKOB BO BceM mupe. O/1Ha rpyIina y4aCTHUKOB
nebara CuMTaeT, 4YTO JOMAIIHISA padoTa UMEET OY€Hb BAXKHOE 3HAUCHUE IS YITyUIICHUS
3HaHUSA U (HOPMUPOBAHMS HABBIKOB HE3aBUCUMOTO OOy4eHHS y ydamuxcs. B To xe Bpems,
JpyTasi TPyIIa MIPOTUBOPEYUT ITUM B3TJIS,AaM YBEPsis, UTO TOMAIIHss paboTa yXyamaeTr
BOBJICUEHHOCTh yUaIIuxcs B yaeOHbIH mporiecc. Llenb 3Toro ncciaenoBanus - H3y4uTh
B3IJISI/IBI YUUTEJIEH U pOAUTENCH Ha TOMAIIHIO paOdoTy B HaYaIbHOM IIKOJIE B
Kazaxcrane. JlanHoe ncciieoBaHUE BBIABUIIO MIPAKTUKU YUUTEIEH U POJAUTENCH
HaYyaJbHOM MIKOJBI B pa3pabOTKe TOMAIIHUX 3a/IaHuU U OKa3aHUU MOMOILY TP UX
WCIIOJIHEHUH, OCHOBBIBASICh Ha CJIEAYIOMUX Borpocax: 1) KakoBbl B3rIIaIpl yuurenei
HaYyaJbHOM IIKOJBI Ha BHEKJIACCHBIE 3a/1aHus U 2) KakoBbl OTHOILIEHUS POIUTENEH
ydaluxcs HadallbHOM IKOJIBI K JoMaliHel padote? [lonycTpyKTypupOoBaHHbIE HHTEPBBIO
ObUTH MPOBEICHBI C MATHIO YUUTEISIMU HAYAIBHOM IIKOJIBI U MSATHIO POAUTEISIMU.
Pe3ynbTaThl mokazanu, 4To YYUTEINs U POAUTEIH PETYISIPHO 3aHUMAIOTCS pa3paboTKOit
JOMAIIHUX 33JaHHi, HA3HAYEHUEM M OKa3aHHEM IOMOIIM B XOJI€ UX BBIIOJHEHUS.
Poautenu cunTaroT, 4TO UX IE€TH MPOBOJSAT CPABHUTEIHHO OOJBIIIE BPEMEHH, YEM YUUTEIS
oxkunanu. [lodtn Bce y4aCTHUKHU CTOJIKHYJIUCH C ONPEEICHHBIMU TPYAHOCTSIMHU IPU
BBITTOJTHEHUH JOMAIIHUX 3aJaHU. YUUTENs CYUTAIOT, YTO HEXBATKA TUJAKTUYECKUX
pecypcoB u pa3zpaboTka auddepeHIpoBaHHBIX JOMAITHUX 33JaHUIA 3aTPYyTHUTEIBHEI, B

TO BpCMs KaK pOAUTCIIN 60pIOTC$I C A3BIKOBBIM 6apbep0M )51 HpOGHeMaMI/I CEMEIHBIX
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OTHOIIEHUH ITPU OKa3aHUM [TIOMOLIH B BBIIIOJIHEHUH JIOMAIIHUX 3a7aHuu. Bee atu
poOIeMbl OB BOCIIPUHSATHI KaK CIIEACTBHE BHEAPECHUsT OOHOBICHHON y4eOHOM
nporpaMmMbl. HecMoTps Ha 3T IpoOIIEMBI, TIOUYTH BCE YUYACTHUKHU MOJIOKUTEIBHO
OTHECIIUCH K IOMAITHEeW padoTe, paccMaTpuBasi €€ Kak HEOTheMJIEMYIO YacTh OOYUCHHUs
y4aluxcsi, KOTopas IpUHOCUT MOJIOKUTENbHbIE akajeMuueckue AocTikenus. Kax
YUUTENS, TAK U POJIUTENIN 0XapAKTEPU30BAIN KaUECTBEHHYIO JIOMAIIHIOK paboTy Kak
YEeTKYIO 33/1a4y, KOTOpasi CBA3bIBAET HOBOE 00yU€HHUE C MPEIIECTBYIOIIMMH 3HAHUSIMU U
CHOCOOCTBYET CaMOCTOATENbHOMY 00yueHuIo yuamuxcs. [lockonabky 310 nepBoe
uccienoBaHue npoOaemMbl JOMaIIHero 3a1anus B KazaxctaHCKOM KOHTEKCTe, ero
pe3yNbTaThl IOMOTYT YUUTENSM POaHAIM3UPOBATh CBOU MIPAKTUKHU Pa3pabOTKU U
Ha3HA4YECHUs NOMAIHUX 3aJaHUN. PonuTeny nomydvar moyis3y OT 3TOrO UCCIEI0BaHMs,
noJryyasi 0OJIbIlle IOHUMaHUs OTOM, KaK OHHM Y4acTBYIOT B IPOLIECCE BBITIOIHEHUS
JOMAIIHETO 3aJaHNs CBOUX JeTel. MccaenoBanue Takke MOKET BHECTH BKJIal B
pa3paboTKy COrjaacoBaHHOM IMOJIMTUKHU JIOMALIHETO 3a/laHUsl B pecIlyOIIMKaHCKOM,

00JJaCTHOM U IIKOJIBLHOM YPOBHX.

KuroueBble cjioBa: fomainHssg paboTa, yUuTessl, pOJUTeNu, O0yuyeHHE yJamuxcs,
aKaJeMHUeCcKOe JOCTHKEHUE, TPYAHOCTH, TporpaMMa 0OHOBJIEHHOTO COAEPKAHMS

oOpa3oBaHHs.
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Ka3zakcrangarel 0ip 6acTayslll MeKTenTeri ara-aHajJap MeH MyFaJiMaepai yil

TaNChIPMAChIHA KO3Kapachl.
Anjaarna
Y1 sxymbICH Oi1iM Oepy canachIHIaFbl MYAJeIi TapanTap, COHBIH ilIiH/e aTa-

aHajap, MyFaJliMJiep, OKYIIbUIap, MEKTET JKIMIIIIT )KHE cascaTKepiiep apachlHaa y3aK
MiKipTanac TakbIpblObIHA aitHan bl [likipcaiibicKa KaThICylIblIap IbIH Oip TOOBI Yii
TaNChIpMachl OUTIM/I JKETUIIIPY JK9HE OKYLIbUIAPAbIH 63 OeTiHIlIe OUTIM alyblH
KaJIBINITACTRIPY YIIIH ©T€ MaHBI3/bI I caHaiiabl. JlereHMeH, eKIHII TOM eKUIaepl OyraH
Keperap miKkip OUIIIpII, Yil TalChIpMachl OKYIIbUIAPABIH OKY MPOIIECIiHE KAThICYBIH
HaIapJiatajsl Iem ceHaipeai. by seprreyain makcatsl - Kazakcrangarsl OacTaybIn
MEKTeIl MyFajiM/Iepl MEH aTa-aHaJlapbIHbIH YH JKYMBICHI TYpaJibl KO3KapacTapblH 3epTTey.
byn 3eprTeyne TeMeHeri cypakrapra CydeHe OTBIPBII, 0acTaybIll CHIHBITT MYFaIIMIepi
MEH aTa-aHaJapbIHBIH YH TallChlpMalIapblH d31pJIey JKOHE OJIapibl OPbIHAAYFa KOMEKTECY
TOXKIpUOEC aHBIKTANIBI: 1) GacTaybII CHIHBII MYFATIMICPIHIH CHIHBITITAH ThIC
KYMBICTapFra Ke3KapacTaphl KaH 1al skoHe 2) 6acTayblll CHIHBIN OKYIIBLIAPHI aTa-
aHaJIapbIHBIH YH )KYMBICBIHA KO@3KapacTaphl KaHaai? 3epTrey OapbichiHa Oec OacTaybIl
CBIHBIIT MYFaTIMJIEp] KoHEe Oec aTa-aHaJapMeH JKapThUIal KyPbUIBIMIIBI CyX0aT Kypri3iiii.
3epTTey HOTIXKeNepi KOPCeTKeH IeH, MyFaTiMJIep MEH aTa-aHajap Yi TarchlpMantapblH
a3ipiieyre, TaralibIHIAyFa XKoHE OJIapbl OPBIHAY OapbhICHIHIA KOMEK KOPCETYTre YHEMI
KaTbIca/ibl. MyFaniMaepre maibIMAaybIMEH CallbICTBIPFaH/a, aTa-aHanap OalagapbIiHbIH
Y# TamnchIpMachlH OpbIHAAYFa alTApIIBIKTal KO YaKbIT )KYMCAUTHIHBIH MOJIIM/IE/].
Katsicymbiap/ sl 6apibiFsl A€pIIiK Y TalCbIpMachlH OpbIHAaya Oenrii 6ip
KUBIHJIBIKTapFa Tar 60sa6l. MyFamiMiep AUJaKTHKAIBIK PECYPCTapIbIH KETiCIIeyl KoHe
capaJlaHFaH Y# TarchIpMachlH 93ipJiey KUbIH JIeN caHa/bl. AJl aTa-aHanap yi

TarchIpMaapblH OpbIHAAY 1A TUAIK KeJepriiep MeH 0TOAChUIBIK MpodiieMaapMeH
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KYPECETIH/IITIH aTan oTTi. ATaaMbIII TpodaeManapbpH OapbIFbl JKaHAPTHUIFAH OUTiM
Oepy OarmapiiaMachlH €HTI3YAIH calaapsl aen KaObuiqanabl. JlereaMen, Oy
npo0ieManapra KapaMactaH, OapIIbIK JepiIiK KaThICYIIbIIap Y TallChIPMAaChiH OH
aKaJIEMUSUIBIK JKETICTIKTEpre )KeTeNeUTIH OKY YAEPICiHIH axpIpaMac OeJiri peTinie
KapacTeIpbl. MyFaniMaep /e, ara-aHajap Jia >KOFaphl caraibl Vi TalChIpMachiH KaHa
OUTIMJI aNJIBIHFBI OLTIMMEH OallIaHBICTBIPATHIH JKOHE OKYIIBLIAP/bIH 63 OeTiHIIe O11iM
aJTybIHA KOMEKTECETiH HAKThI TallChIpMa JIeTl aHBIKTAbl. ATaJIMBIII 3€PTTEY )KYMBICHI Yi
TarchIpMachl Macesieci OOMBIHINA XYPri3ired KazakcTaHapIK ayMaFbIHAAFbI aJIFalil
3epTTey OOJFaHBIKTaH, OHBIH HOTHXKEJIEepl MyFaliMiepre Y TalchlpMachiH 931pJiey MeH
TaraiibIHAAy TOKIPUOECIH Tanayra keMeKkTeceal. ATa-aHanap OananapblHbIH YH
TarChIpMachlHa KaJlail apajgacaThlHIBIFBI Typajibl KoOipek TycCiHiK ananbl. COHBIMEH KaTap,
OYJ1 3epTTey JKYMBICHI YITTHIK, aiMaKTBIK KOHE MEKTEITIK JACHTeUiepae Kyhemi yi
TaIChIPMachl CasiCaThIH JAMBITYFa BIKIAJ €TE alabl.

Kiar ce3nep: yii Tanceipmachl, MyFaniMJep, aTa-aHajaap, OKyIIbUIap/blH OKYbI, OKY

JKETICTIKTEP1, KUBIHJIBIKTAP, )KaHAPTHUIFaH O11iM Oepy OaraapiiaMachl.
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Parents’ and teachers’ attitudes towards homework load at one elementary school in
Kazakhstan
Chapter 1: Introduction
The nature of homework tasks at schools as well as their quantity and quality are
often a topic of hot discussion among school communities. Teachers assign homework
tasks for various reasons. Some of them aim at simply consolidating and drilling the new
material covered during the lesson, while others attempt to connect the content learned in
class to students’ real life. Whatever approach is used, it turns out that in many cases
students spend hours on their homework assignments every day, and Kazakhstani students
are no exception.

The problem of the amount of homework and time that should be spent on doing
it, as well as the potential benefits of regular out of class assignments and havoc that they
can play on students’ emotional well-being, have lately become the centre of hot debates
around the globe (Cameron & Bartel, 2009; Gill & Schlossman 2000). There have been
dozens of research studies conducted on whether or not students should be assigned tasks
to do at home and, how they should be designed and assigned (Bailey, 2003; Hong,
Milgram & Rowell, 2004; Cooper, Robinson & Patall, 2006; Protheroe, 2009) Some
scholars approve of the use of regular homework referring to it as an integral part of the
teaching and learning process that improves students’ academic achievements (Huntsinger,
Jose, Larson, Balsink Krieg, & Shaligram, 2000; Murillo & Martinez-Garrido, 2014; Tam,
2009) and enhances their social skills (Corno, 1996). Homework can also be a useful tool
that develops students’ self-regulated learning skills like time-management, self-discipline,
and responsibility (Stoeger & Ziegler, 2011).

Along with benefits that homework can offer, there are also some contradictory

views pinpointing the potential harms that out of class assignments may bring. In other
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words, more homework does not always guarantee that students are learning more and
feeling better (Bennett & Kalish, 2006). If not properly designed and carefully assigned,
homework may become nothing but busywork and the source of family conflict, student
anxiety, demotivation, and isolation (Biscoglio & Langer, 2011).

The battle over homework is likely to have taken its roots from the 19" century
when the quality of teaching practice was critically questioned (Gill & Schlossman, 2000;
Cooper et al., 2006). Since problem-solving abilities and lifelong learning skills gained a
priority over rote-learning, the American public and press opposed the quality of out-of-
class assignments stating that they only required students’ ability to memorize and recite,
and did not push students’ thinking. Moreover, while educators advocated such long-term
benefits of homework as self-management and responsibility, parents argued that
homework should be abolished as their children did not academically benefit from it
(Cooper, Lindsay, Nye & Greathouse, 1998; Gill & Schlossman, 2004; Cooper et al.,
2006). However, with the launch of the Soviet Sputnik in 1957, anti-homework discourse
in America has gradually shifted to more favourable views as the abolishment of
homework was believed to be one of the main reasons for America’s failures during the
Cold War and homework was defined as “an instrument of national defense policy” (Gill
& Schlossman, 2004; p.177). To date, homework has still remained a problematic question
among stakeholders leading to misunderstanding and causing “tension between home,
school, policy-makers, and children” (Cameron & Bartel, 2009; p.49).

Should schools assign any homework? How much homework is acceptable for each
age and grade level? Does it foster students’ academic achievement? Some researchers
highlight a strong and positive relation between homework and student learning (Grodner
& Rupp 2013), while others believe that the notions of homework and academic

achievement are positively correlated only when students get more mature during the



PARENTS’ AND TEACHERS’ ATTITUDES TOWARDS HOMEWORK AT ONE
ELEMENTARY SCHOOL IN KAZAKHSTAN 3
middle and high school years. (Zimmerman & Kitsantas, 2005; Cooper et al., 2006;
Biscoglio & Langer, 2011; Nunez, 2015b). Despite these assumptions, some research
indicates that regular and effective homework practices are likely to support students to
master essential mathematics and literacy skills, and consequently succeed in standardized
high-stakes examinations (Cooper et al., 2006). However, in countries like Finland,
Denmark, and Japan where students score the highest results on achievement tests, learners
are assigned very little homework (Biscoglio & Langer, 2011; Partanen, 2011). Therefore,
the dispute around the homework issue requires deep consideration based on reliable
research evidence.
Background of the study

The dispute around homework in Kazakhstan tends to be related to the launch of a
new curriculum designed after the collapse of the Soviet Union. Establishing a new
curriculum was of major importance at that time as the one used during the Soviet period
had a “centralized, rigid and inflexible” character and was limited to factual knowledge.
(YYakavets, 2014; p.11). This was a problem for Kazakhstan since blindly adopting the
Soviet curriculum was not enough for a new and young country which had an ambitious
goal to enter the world arena and preserve its national identity at the same time. Having
launched numerous national reform initiatives such as The Law on Languages (1997), The
Law on Education (1999), and National Programme on Education (2000), Kazakhstani
education policy tried to ensure democracy and decentralization of education institutions
(‘Yakavets, 2014).

However, curriculum change remained a serious issue in Kazakhstan as students
were still seen as objects of the teaching process, not as active agents of their learning.
Moreover, the curriculum continued to be driven by “What to teach?” rather than “learning

how to learn” (Yakavets & Dzhadrina, 2014; p.38). This might be because of the Soviet
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legacy and lack of international experience in Kazakhstani educational practice (Yakavets,
2014). Therefore, with the support of a working group headed by the Soros Foundation
Kazakhstan (Kazakhstani non-governmental charity organization) involving policy-
makers, academics, teachers, and the educational experts from different countries, a new
curriculum came to light in 2001 (Yakavets & Dzhadrina, 2014). The new curriculum was
still knowledge-based and still had a prescriptive character. It was not until 2008 when the
approach to curriculum design gradually changed with the intervention of Nazarbayev
Intellectual Schools and the 12-year education model that this changed. The initiatives of
Nazarbayev Intellectual Schools and 12-year schooling were seen as “an opportunity to
improve the quality of secondary education” (Yakavets & Dzhadrina, 2014; p.34) as the
existing curriculum was outdated and lacked child-centred teaching and learning. The
transition from 11 to 12-year schooling, which has already been piloted in 104 schools
around Kazakhstan, was initiated in order to prepare secondary school graduates for
tertiary education and a labour market that will meet the needs and requirements of the
local and global labour markets (OECD, 2014). Consequently, a new outcome-based
integrated curriculum has been pioneered and piloted through Nazarbayev Intellectual
Schools (Yakavets & Dzhadrina, 2014; Shamshidinova, Ayubayeva & Bridges, 2014;
Inform.kz., 2016).

Introduction of the updated curriculum and shifting to a five-day schooling system
tend to have increased students’ study load as they are likely to be “overloaded by being
taught too many subjects” (OECD, 2014; p.93). Taking into consideration the fact that
schools in Kazakhstan operate in double and sometimes even triple shifts, these changes
are hard to be managed in Kazakhstani schools. This kind of multi-shifted teaching
negatively affects the quality of teaching and learning as children have to study early in the

morning or late in the evening. It has also been pointed out by the OECD Review Team
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that students in the second shift performed worse than those in the first shift. The reason
for this gap has not been explained. (OECD & The World Bank, 2015).

It is evident that in an attempt to keep up with the planned curriculum teachers
mostly assign the rest of the teaching materials as a homework task. As revealed by the
OECD Review Team, the secondary school curriculum in Kazakhstan tends to be too wide
and not deep enough (OECD, 2014). Thus, students have to study all the compulsory
subjects at the same level and take some elective courses as well (OECD, 2014). As a
result, curriculum overload takes not only students’ study time at school but also harms
their non-academic hours which should be devoted to family bonding. Therefore,
integrating subjects through a new outcome-based curriculum was considered a first-hand
solution to the problem of student overload in Kazakhstan (Inform.kz., 2016).

Homework is also likely to be used as an essential tool to support underperforming
students and eliminate grade retention in Kazakhstani secondary schools (OECD & The
World Bank, 2015). Kazakhstani education system rarely uses grade repetition to support
underachievers. According to the OECD review team, an estimated 0.04% of Kazakhstani
students repeated a year in 2012 (OECD & The World Bank, 2015; p.148). Along with
some additional homework assigned in order to catch up until the beginning of the
following academic term or year, the gaps in student learning are usually addressed
through remedial extra lessons and retaking exams. This might be because grade retention
in Kazakhstan is believed to be “ineffective and costly” (OECD & The World Bank, 2015;
p.162). OECD review team questions the effectiveness of using homework to support
under-achieving students and suggests that academic strugglers be scaffolded with early

support and personalized teaching (OECD & The World Bank, 2015).
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Statement of the problem

The problem of excessive homework at schools in Kazakhstan requires public
attention to be solved. As it has been cited in the OECD Reviews of School Resources in
Kazakhstan (2015, p.35), nearly 75% of parents regularly support their children when
doing homework, thus Kazakhstani parents are likely to be more involved in the learning
and education process of their children than those in other OECD countries.

In an attempt to address the current issue the Ministry of Education and Science of
Kazakhstan developed the Methodological recommendations for school homework
assignments. These recommendations have been the first official document in the history
of Kazakhstani schools aimed at reducing students’ homework load, strengthening their
motivation to study, and improving students’ academic performance (Inform.kz, 2017).
According to Bibigul Assylova, a former Vice Minister of Education and Science of the
Republic of Kazakhstan, shifting from six to a five-day schooling system has been one of
the first steps taken to reduce student study load. The Ministry of Education is also
working on reducing the amount of regular homework, which has currently been reduced
by one third. However, a nightly homework load of 150 minutes that has been officially
established by the Ministry of Education (Qazaqgtimes, 2018) is still too much compared to
Hong Kong school homework load where nearly 50% of students spend less than one hour
per day on homework (Tam, 2009). Even if the Ministry of Education and Science is
systematically working on the solution of the current issue, it is still unclear how much
homework should be assigned at each grade level. Moreover, the average homework load
indicated in the State Compulsory Education Standards is not clearly defined and limited
only with elementary schools. So, the time allocated to regular homework should not

exceed 50 minutes in grade 2 and 1 hour and 10 minutes in grades 3 and 4 (MoES RK,



PARENTS’ AND TEACHERS’ ATTITUDES TOWARDS HOMEWORK AT ONE

ELEMENTARY SCHOOL IN KAZAKHSTAN 7

2018). This vagueness may lead to students’ increased study load, negative academic

behaviour (Cooper et al., 1998), and stress (Galloway et al., 2013; Pressman et al., 2015).
Purpose of the study

The purpose of this phenomenological study is to explore the perceptions of
elementary school teachers and parents towards homework in one elementary school in
Kazakhstan.

My epistemological position as an inquirer in this study is post-positivism where
reality is critically questioned whether or not “the findings "fit" with preexisting
knowledge” (Guba & Lincoln, 1994. p.110) since it is believed that “our own subjectivity
is shaping that reality” (Muijs, 2011. p.5).

This issue of homework needs to be addressed both at the local and governmental
levels as there is a likelihood that homework does not only occupy students’ (as well as
their teachers’ and parents’) time and effort but also harms their health and wellbeing
(Biscoglio & Langer, 2011; Galloway et al., 2013).

Research questions

The research questions for this study are as follows:

1. What are elementary school teachers’ perspectives about out-of-class assignments?
2. What are the attitudes of elementary school students’ parents toward homework?
Definitions of the central phenomena

Cooper (as cited in Lacina-Gifford, & Gifford, 2004) defined homework as “any
task assigned by schoolteachers intended for students to carry out during non-school
hours” (p. 279), whereas Corno (1996) characterized it as any schoolwork, in its variety of
forms like workbooks, worksheets, and essays on different subject domains, which is

brought home.
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Homework is also referred to as an important teaching tool that is aimed at

enhancing student learning (Carr, 2013) and utilized to raise literate, academically
disciplined, and successful students (Voorhees, 2011). Similarly, Sidhu and Fook (2010)
describe homework as the “tasks assigned to students by school teachers that are intended
to be carried out during non-school hours” (p.63).

According to Tam (2009), in Hong Kong’s curricular reforms homework is
culturally considered a powerful tool for deepening student learning and constructing
knowledge by the curriculum reform. Thus, cultural differences in understanding of
homework might exist.

As can be seen above, there is a variety of definitions given to the notion of
homework. This study will define homework as a task designed to be done out of classes
and aimed at enhancing and deepening student learning.

Significance of the study

The current study can be considered the first step taken to tackle the issue of
homework load locally and address it to the Ministry of education. Due to the absence of
research on the target issue in the Kazakhstani context as well as in Russia and Central
Asia, this study will provide Kazakhstani as well as Central Asian researchers, educators,
and policymakers with deeper insights into the importance of this current educational issue
and address it at the national and international level.

The problem of excessive homework is a significant subject of investigation
specifically for teachers, parents, and students since the results of this study will likely
encourage teachers to shape the content and volume of homework assignments more
meaningfully. This study will be beneficial for teachers since it will help them to inform

their homework related practices. Parents will benefit from the current study by gaining
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more insight into the way they understand the importance of homework in general and
engage in their children’s homework behaviour.

This chapter portrayed an overview of the thesis focusing on the background of the
study, problem statement, research purpose, and significance of the study. Chapter 2 will
review the research previously conducted on the issue of homework, while the rationale
behind the choice of the research design and the recruitment of research participants will
be discussed in Chapter 3. The major research findings outlined in Chapter 4 will be
thoroughly discussed in Chapter 5. Finally, Chapter 6 will conclude the main findings of

this research in light of the research questions and the theoretical framework.
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Chapter 2: Literature review

The problem of homework load and its effectiveness from the perspectives of
different stakeholders has spotlighted a long-lasting controversial discourse among
teachers, parents, school administration, and students as well. A group of researchers
highlight the benefits of homework when it is relevant and skillfully developed (Lacina-
Gifford & Gifford, 2004), while others claim that out of class assignments weaken family
bonds and cause student anxiety (Kralovec & Buell, 2000).

The review of previously conducted research has defined effective homework
policy, homework, and its connection to students’ academic achievement as well as their
wellbeing, and attitudes toward homework load from the perspectives of teachers, students,
and parents internationally.

Effective homework policy

Development of an effective homework policy is a key determinant of success in
assigning quality homework tasks that align not only with classroom learning but also with
students’ needs and interests (Protheroe, 2009). One of the most effective ways to develop
coherent homework policies is using a coordinated homework policy at the district, school,
and classroom levels (Cooper, 1989). More specifically, districts should be clear and
concise when informing stakeholders about the importance of homework, and the exact
time students should spend on it. Accordingly, schools have to determine principals’ and
teachers’ roles as well as arrange homework tasks among classes. Finally, teachers have to
adopt policies and communicate assignments to students.

When talking about the importance of effective homework policy, the question of
“what makes homework effective” arises (Carr, 2013; p.174). In this vein, Cooper (1989)
defined the academic and nonacademic effects of homework. By academic effects, he

implied students’ level of knowledge and understanding as well as critical thinking and
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intrinsic motivation which leads to students’ positive attitude towards school.
Nonacademic effects of homework were characterized as students’ autonomous learning
skills like independent problem solving, self-discipline, and self-direction. These academic
and nonacademic effects of homework are highlighted in Carr’s (2013) research synthesis,
in which effective homework is seen as an explicit connection between the learning in
class and at home. Marzano and Pickering (as cited in Protheroe, 2009) assert that effective
homework should be well structured which promotes students to accomplish it, whereas
Coutts (2004) highlights authentic and culturally responsive nature of homework, meaning
that it should be related to students’ real-life experiences in their own country or
community. Later on, Vatterott (2010) identified such important characteristics of effective
homework as its purpose, efficiency, ownership, competence, and aesthetic appeal. First,
homework should have a clear purpose and students should be aware of what they are
expected to do and why. Second, homework should require students’ higher-order
thinking. Third, students have to be able to take ownership of their learning through a
variety of tasks. Fourth, students gain competence when they complete their homework
without any support. The idea of learning competence was also replicated in the research
conducted by Viljaranta et al. (2018) in which 365 children from grades 2-4 were involved.
The study concluded that the more autonomy given to children, the more task-persistent
behavior they demonstrated. The last hallmark of effective homework defined by Vatterott
(2010) is its aesthetic appeal, meaning that homework should be enjoyable for students.
Cooper, (as cited in Lacina-Gifford & Gifford, 2004), who investigated the
relationship between homework and students’ academic performance, suggested the “10
Minute Rule” to establish an effective homework policy in schools. This means that ten
minutes multiplied by the student’s grade level should constitute the average recommended

time allocated to nightly homework. Despite this recommendation, the quantitative
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research conducted by Pressman et al., (2015) and Murillo & Martinez-Garrido (2014),
where 1173 parent and over 95 000 Latin American student respondents were surveyed
about the amount of time they spent on homework, concluded that elementary school
students had three times more homework than was recommended.

Compared to Cooper’s “10 Minute Rule”, Kazakhstani students seem to spend
more time on out of class assignments. It is hard to determine how much time per night is
recommended as The Ministry of Education and Science of the Republic of Kazakhstan
(2018) has not set any concrete time to be spent on homework per night. As has been
mentioned above, the Ministry of Education established an average of no more than 50
minutes for Grade 2 and a maximum of 1 hour and 10 minutes for Grades 3-4 eligible for
nightly homework (MoES RK, 2018), which exceeds the time implied by the “10 Minute
Rule”.

In an attempt to suggest some ways of strengthening the homework policy,
Protheroe (2009) and Lacina-Gifford & Gifford (2004) made a brief overview of
homework research and practices and highlighted the complexity of the target issue as
well. Along with relating it to classwork, Lacina-Gifford & Gifford (2004) and Protheroe
(2009) believe that homework should be relevant, meaning that students should be asked to
explain how to do the task, given some time to start doing it and are allowed to work
together with classmates on the task in class before finishing it at home.

Another important feature that makes homework effective is the way it fosters
students’ independent learning and self-regulation skills (Corno, 1996; Ramdass &
Zimmerman, 2011). Having reviewed over 62 articles about homework and self-regulation,
Ramdass & Zimmerman (2011) claim that the skills that students develop through
homework accomplishment such as setting goals, eliminating distractions, perceived

responsibility for learning, time management, and self-reflection are more important than
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the time spent on doing homework. The authors believe that the above-mentioned self-
regulatory skills develop gradually from elementary grades to college and justify their
claim with the findings of the empirical study conducted by Stoeger & Ziegler (2008).
These researchers related self-regulation to Bandura’s (1986) social cognitive learning
theory, which defines self-regulation as the continuum of self-observation, judgment, and
self-response. This means that students observe and assess their thoughts, set goals and
develop certain standards to achieve them, take action, compare their performance to the
initial standards and finally reward or punish themselves for success or failure. Stoeger &
Ziegler (2008) observed 219 fourth-grade students’ self-regulated learning skills. Among
the 17 teachers who expressed their willingness to participate in the study, 9 teachers
underwent training in self-regulated learning and conducted a five-week training for
students in their classes. Students were randomly allocated to training and control groups.
Children from both the control and training groups filled out a questionnaire before and
after the training. Training group students kept daily journal entries to register their regular
homework practices, time management, and self-assessments. As a result of training,
students in the training group reported that their time management and self-reflection skills
significantly improved compared to the control group representatives (Stoeger & Ziegler,
2008).

Taking into account all the above-mentioned ideas, it can be stated that researchers
define homework efficacy from different angles such as its compliance with learners’
cognitive and personal diversity, its structure, level of complexity and clarity as well as its
link to students’ previous learning and real-life experiences. For homework to be effective,
it should be “carefully planned to support specific educational goals, take into account the
specific abilities and needs of students, and strengthen the link between home and school”

(Protheroe, 2009, p.45).
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Homework and students’ academic achievement

Different researchers and educators hold different perspectives on the effects of
homework assignments on students’ academic achievements. (Huntsinger et al., 2000;
Bailey, 2003; Bailey, 2006). The link between homework and students’ academic
performance can be considered from different views, ranging from the amount of
homework completed (Cooper et al., 2006), the link between in-class learning and home
study (Knight, 2017) to parental involvement in homework accomplishment (Huntsinger et
al., 2000) as well as the ways students engage in homework (Valle et al., 2016).

Huntsinger et.al (2000) prioritize parental involvement in homework assignments,
saying that parental support in teaching as well as helping with homework has a positive
influence on students’ academic competence. Their findings are the result of a longitudinal
comparative study where a group of 40 European American and Chinese American
elementary school students’ homework practices were observed. As a result, Chinese
American students outperformed their European American counterparts in Mathematics.
This gap in students’ academic achievement is primarily explained by the differences in
European American and Chinese American parents’ cultural beliefs. Traditionally, teachers
in China are considered the main source of knowledge, and respect for elders,
concentration, and hard work is seen as a prerequisite of academic success. Accordingly,
Chinese parents are likely to teach their children more formally and students in China tend
to spend a lot of time on homework (Huntsinger et al., 2000). In contrast, American
teachers are seen as facilitators and children as active learners. Children’s social
development is prioritized over their academic development. American parents seem to
prefer more informal ways of teaching and believe that their children are overloaded with

homework.
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The targeted longitudinal research has contributed some thoughtful insights into
parents’ beliefs and practices about their children’s homework. However, it is limited to
the recruitment of participants. More precisely, the authors have engaged only the well-
educated students from two-parent families who study at high-quality pre-elementary and
elementary schools. The idea of whether the parents and elementary school students with
relatively lower socio-economic status share the same opinion remains questionable.

Another important element of meaningful homework that promotes students’ active
engagement is the way it is reviewed in class. Murillo & Martinez-Garrido (2014)
conducted a study with 200 Latin American students of Grade 3 and 6 and their teachers.
Students’ standardized test results in Mathematics and Language and context
questionnaires taken by teachers and students focusing on homework experiences were
analyzed. The study determined that significant attention should be paid to checking
homework tasks and reflecting on them on a regular basis. The research revealed that
students were assigned homework during almost every lesson and that the majority of
teachers regularly checked their homework. Data analysis found a connection between
homework and students’ academic performance. Therefore, incorporating homework into
classroom learning was found to be a predictor of students’ academic success.

Another quantitative study with the participation of 454 Spanish students examined
the relationship between teachers’ feedback on homework as perceived by students,
students’ homework-related behaviors and their academic success (Nufiez et al., 2015a).
During the study, participants were surveyed on the nature and frequency of feedback they
get for homework as well as students’ homework behaviour such as the amount of
homework they usually get, the average time students spend on homework, and their time-
management skills. The results confirmed that higher grade level students receive less

teacher feedback on homework. Additionally, teacher feedback has a positive influence on
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the amount of completed homework and the quality of homework time management which
are the predictors of students’ academic achievements and positive behaviour (Nuiiez et al.,
2015a). However, the validity of this research is questionable since the research was
scrutinized only from the perspectives of students. The study could have been even more
reliable if the participants’ responses had been triangulated through lesson observations,
analyzing student work, and involvement of teachers in the study.

Differentiated approach to assigning homework is considered an effective way of
enhancing students’ academic performance (Vorhees, 2011; Keane & Heinz, 2019).
Voorhees (2011) argues that the reason why most students fail to do nightly homework is
that teachers prepare tasks based on the “one size fits all” approach. In other words, they
do not consider students’ cognitive capacities and individual preferences when designing
out of class assignments. Based on Rosenblatt’s (1994) Transactional model of reading,
Vorhees (2011) interpreted reading as “a transaction involving a particular reader, text, and
context” (p.364), and developed a checklist of literacy assessment questions that teachers
can use when designing homework tasks. The checklist comprises such thinking
components as decoding (decoding words quickly), world and word knowledge (making
meaning, possession of prior knowledge), metacomprehension (understanding the purpose
of homework, activating prior knowledge), attention (concentration) and affect (self-
efficacy, motivation). Voorhees (2011) claims that instead of worrying about whether
homework improves student learning, it would be better to think about how to improve the
quality of homework and make it doable. In this regard, running a homework club, where
underachieving students are provided extra support is believed to be even more beneficial
for students’ academic progress. Thus, the more teachers are aware of their students’
literacy demands, the more doable and relevant homework assignments are likely to be

developed (Voorhees, 2011).
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Keane and Heinz (2019) investigated the implementation of differentiated
homework in their mixed-methods practitioner research. Based on a pre-study
questionnaire, differentiated homework was designed and assigned to students once a
week. Students were offered a choice of three tasks that were not ranked according to their
difficulty levels. The study concludes that differentiated homework increases students’
homework completion rates and improves their attitude towards homework.

Designing interactive homework seems to strengthen the coherence of homework
and students’ academic achievements (Bailey, 2003; Bailey, 2006). To be more precise, an
experimental study in Alabama in which 84 second grade at-risk students from three
different schools and their parents volunteered to participate, revealed that parental training
enhances the academic achievement of academically at-risk students. In the experimental
phase of the study, the research participants were allocated into three different groups: an
experimental student group (both students and parents underwent interactive homework
assignment (IHA) training), experimental control group (only students completed IHA)
and a control student group (neither students nor their parents completed IHA training).
Researchers used a wide variety of research instruments like pre- and post-parent surveys,
Parent Checklist of Behaviors designed for parents to record their interaction with children
and time spent on homework, pre- and post-inference tests for students and student diaries.
The research findings were supported by students’ pre- and post-inference test results and
parents’ pre- and post-training questionnaire responses. The study concluded that parental
training on assisting their children for homework accomplishment is a prerequisite of the
development of effective interactive homework which seems to be academically beneficial
for students. The research has also suggested that teachers undergo special training and
courses on designing interactive homework. However, teachers’ regular practices in

designing and assigning homework had not been analyzed during the study.
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Alongside all the above-mentioned claims indicating the potential positive
relationship between homework and students’ academic success, there are also views that
run counter to this relationship. According to the Center of Public Education (as cited in
Protheroe, 2009), there is no clear and strong evidence proving that homework enhances
students’ academic performance. This idea is echoed in Tam’s (2009) research findings
claiming that junior elementary students do not academically benefit from excessive
homework load. 2361 elementary school students in Hong Kong were involved in this
particular study where the relation between time spent on homework and students’
academic attributes were investigated using questionnaires and student diaries. The results
claim that students’ academic interests and efficacy conversely decline with the increase in
the amount of time and effort devoted to homework. Additionally, a study on the
relationships between parents’ perceived homework involvement and students’ academic
achievements conducted by Cooper et al. (1998) and Nufiez, et.al (2015b) revealed that the
relationship between homework completed and students’ academic success is stronger in
junior high and high school rather than in the elementary school. In this study, 709
students, parents, and 82 teachers completed a questionnaire about the amount of
homework assigned and their attitudes toward homework. The study results depicted a
positive relation between homework completed and students’ academic achievement at
upper grades, while at elementary school homework assigned by teachers tends to be
related to students’ negative attitude (Cooper et al., 1989). Cooper at al. (2006) related this
change with students’ age differences, meaning that at elementary school children are less
capable of ignoring irrelevant information due to the lack of effective study habits.
Another study conducted by Nufiez et al., (2015b) revealed similar results. 1683
students from different grade levels were involved in research aimed at analyzing the

relation between perceived parental involvement, students’ homework behaviour, and
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academic achievement. Data analysis revealed that these three variables were related to
each other, but the relationship varied depending on students’ grade level. Specifically, the
relationship between perceived parental involvement and students’ academic achievement
was stronger in junior high and high school than in elementary school.

The above-mentioned studies on the amount of homework assigned and completed,
students’ and parents’ homework practices, as well as students’ academic achievement,
show that the question of assigning homework for elementary school students is likely to
be a hot-button issue (Cooper et al., 1989; Nunez et al., 2015b). However, since these
studies are both guantitative, the extent to which they could contribute to the current
research is uncertain.

Homework and students’ emotional wellbeing

Homework has been considered a source of student anxiety and stress at elementary
school (Galloway et al., 2013). Research conducted on the relation between the time
allocated to homework and students’ wellbeing indicated that the detrimental effects of
excessive homework outweigh its benefits (Galloway et al., 2013; Pressman et al., 2015).
Galloway, et al., (2013) conducted a quantitative study in which 4317 high school students
were surveyed on the amount and complexity of homework tasks, as well as the feelings
students, experience when encountering nightly homework. The findings reveal that on
average students spend more than 3 hours on nightly homework. Although participants
show greater academic engagement, they tend to experience more academic stress and
health problems. When considering this research, its limitations should also be considered.
More precisely, the study cannot be generalized since the participants were from only
highly privileged schools with students in the upper-middle social class. Moreover, only

students’ voices were heard in the research, and teachers’ and parents’ perspectives are not
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included. What is more, the study relied only on students’ self-reports, while the research
data could be gathered by asking the participants to maintain homework diaries.

Another quantitative study done by Pressman et al. (2015) indicated the relation
between students’ homework load, parents’ self-efficacy to assist their children and
academic stress. 1173 Spanish and English speaking parents from the Greater Providence
area of Rhode Island in the USA volunteered to participate in this study. They had children
across all school levels ranging from kindergarten to high school. The participants were
surveyed on the time their children spent on regular homework and their homework
assistance practices. The results of the study revealed that the amount of time spent by the
students across all grade levels was inconsistent with the 10 Minute Rule. Specifically,
elementary school students’ parents reported that their children spent more time on
homework. Contrarily, high school students were reported to have spent less time on
homework than expected. The study concluded that Spanish-speaking families would be
more vulnerable to stress than the English speaking participants due to cultural and
linguistic differences. However, the study only focused on the relation between homework
load and family stress in general. Cultural and linguistic issues were not specifically
analyzed in the research.

Considering the above-mentioned studies, it can be concluded that even though
homework might help students to better learn some new materials and help to prepare them
for tests, too much time spent on nightly homework is likely to be the predictor of greater
academic and family stress, demotivation, student isolation and health issues (Kralovec &
Buell, 2000). So, the more time students spend on homework, the less time and chance
they have for family, friends, and extra-curricular activities that improve their well-being

(Bennett & Kalish, 2006; Galloway et al., 2013; Pressman et al., 2015).
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Students turned out to be vulnerable to homework-related stress depending on the
approach that parents use when assisting their children in doing homework (Patall, Cooper
& Robinson, 2008; Pressman, Owens, Evans, & Nemon, 2014). To be more precise,
parents’ negative and controlling attitude when helping their children with homework may
lead to parent-child conflict, anxiety, students’ dislike of homework, and lower student
self-confidence. On the contrary, if parents positively support their children by letting them
take ownership of their learning, students are more likely to enhance students’
achievements (Pomerantz, Moorman, & Litwack, 2007).
Attitudes toward homework

This section considers different attitudes toward homework assignments from the
perspectives of teachers, parents, and students.

Homework from teachers’ perspectives

The review of previously conducted research on the issue of homework and its
potential influence on students’ academic performance and psychological wellbeing has
revealed that teachers, in general, have a quite positive attitude towards assigning out of
class assignments (Tokarski, 2011; Sidhu & Fook; 2010). In an attempt to find out
teachers’ thoughts behind regularly assigned homework, Tokarski (2011) interviewed 6
teachers from two different elementary schools in Northern California. Teachers from two
different schools were enrolled in this study as the researcher wanted to know the
perspectives and homework practices of teachers teaching the diversity of the student
population. The findings of this research revealed that teachers consider homework an
integral part of the teaching and learning process that improves student learning. However,
designing homework requires a lot of time since when developing homework, teachers
think of the purpose of assignments, the skills that should be developed through the tasks,

students’ home environment, and the academic benefits of homework. Disregarding
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teachers’ positive views about homework, further research is needed to scrutinize teachers’
homework practices. This is because this study relies on teachers’ self-reports only and the
way they design homework in reality as well as how they are perceived by students and
parents were not analyzed.

This kind of positive attitude about homework is also shared by Malaysian public
elementary school teachers. According to Sidhu and Fook (2010), who investigated the
implementation of new homework guidelines in Malaysia, found that elementary school
teachers characterized homework assignments as the tasks used to consolidate and extend
students’ learning. 297 teachers from 17 elementary schools in Malaysia were recruited in
this research. The participants responded to questionnaires and semi-structured interview
questions and their regular homework practices were analyzed as well. As a result, teachers
reported that the major purpose of assigning homework was to practice what has been
learned, know the students’ strengths and weaknesses, improve students’ study habits, and
independent learning skills. However, document analysis revealed teachers’ homework
practices included assigning more practice-based tasks rather than real life and engaging
task as was reported by teachers.

American teachers do not seem to share the same view as Malaysian educators
(Cameron & Bartel, 2009). The battle over homework is likely to be a two-sided problem
in North America. The result of two different surveys like “Homework Realities: A
Canadian Study of Parental Opinions and Attitudes” conducted in 2007 with the
participants of 1094 caregivers of 2072 children across Canada, and “Teacher Perspectives
on Homework™ which is a survey of 945 teachers across Canada revealed that homework is
a controversial issue that needs to be considered “at the policy level” (Cameron & Bartel,
2009, p. 48). To be more precise, teachers believed that they have to assign homework in

response to parents’ requirements, while parents continuously complained about the
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overwhelming amount of nightly assignments. What is more, some teachers and the
majority of American parents agreed that homework does not contribute to student learning
but is a waste of time that caused negative consequences for students and their family
relationships (Cameron & Bartel, 2009).

One of the major challenges that teachers were likely to encounter during their
homework practices is time constraints. As a result of the study conducted by Rosario et al.
(2019) with the 78 Portuguese Mathematics teachers from elementary and middle schools,
it was found that teachers in general valued homework as an important educational tool.
The major purpose of the study was to identify teachers’ perspectives on the characteristics
of quality homework and analyze the quality of their homework practices. The research
data was collected through focus group discussions and analysis of homework tasks
developed by the participants. The study concluded that in addition to the value of
homework, checking homework assignments and providing constructive feedback was
found to be time-consuming for teachers (Sidhu & Fook, 2010; Rosario et al., 2019).
Furthermore, the problem of meaningful teacher training has become another topic of
discussion among stakeholders. In the study of Sven and Mohan (2019) where 84 pre-
service elementary school teachers were surveyed about their perspectives of the use of
mathematics homework, it has been evidenced that instead of just being informed by
policymakers about the time students are allowed to spend on homework, teachers
expressed their willingness to be supported by taking some additional courses on designing
homework assignments (Sven & Mohan, 2019).

Another reason why some teachers are cautious about assigning homework tasks is
related to their beliefs about the negative effects that out of class assignments may have on
students’ everyday lives. This idea was the result of a qualitative study aimed at exploring

teachers’ views about the benefits and consequences of homework in elementary and
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junior classes in Toronto. Teachers asserted that homework takes students’ out of school
time which should be devoted to extra-curricular activities where students learn social
skills and such values as emotional intelligence and artistic skills which are not regularly
taught in class (Davis, 2016). Thus, research on the benefits and challenges of homework
concerning students’ extra-curricular activities needs to occur.

Homework from students’ perspectives

Students are likely to have different attitudes toward homework depending on their
cultural diversity. Chen and Stevenson (1989) compared Chinese, Japanese, and American
elementary school students’ attitudes to homework in their cross-cultural longitudinal
research. The study involved 3500 elementary school children, their parents, and teachers
from five cities: Beijing, Chicago, Minneapolis, Sendai (Japan), and Taipei. During the
study, students’ achievement tests were analyzed, mothers and teachers were interviewed,
and fathers were surveyed as they were not always available for interviews. The study
revealed that Chinese children received more homework than Japanese children, who were
assigned more homework than American students. Moreover, Chinese children had a more
positive attitude towards homework than American children, while Japanese children’s
views were moderate.

Similar results were discovered by Tam (2009). Studies conducted on parental
involvement in student homework in Hong Kong revealed that students spend over two
hours on homework assignments per day, which is significantly more than the USA where
only 16% of 9-year-olds tend to spend more than one hour on homework tasks (Tam,
2009). This data was disclosed by the quantitative study in which 2361 elementary school
students were surveyed about their homework involvement, namely the relation between
time involvement and academic qualities like students’ interest in homework, academic

efficacy, and self-regulated learning skills. In addition to survey questions, data was
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collected by analyzing students’ homework diaries. The study concluded that disregarding
students’ heavy homework involvement, elementary school students tend to have a positive
attitude towards homework and parents support the way their children are engaged in
homework. This attitude is likely to stem from their cultural identity considering education
as a key to personal, social, and economic development. Chinese students are more likely
to be involved in formal educational experiences than their Anglo-American counterparts
(Li, 2006). Chinese parents perceive their children to prefer homework assignments that
facilitate higher-order thinking rather than those that are designed to automatically recall
the class material. This is because math education in the USA was criticized by Chinese
families to be lacking “more drills and practice, the higher difficulty level of content and
more fundamental concepts” (Li, 2006, p.38).

As one of the key determinants of student homework behavioral engagement,
students’ attitudes toward homework depends on their perception of the usefulness of
homework (Suérez et al., 2019). In an attempt to analyze the relation of students’ intrinsic
motivation, homework utility, and homework attitude to student homework engagement
and academic achievement, 730 students from 14 Spanish middle schools were surveyed in
this current research. The results showed that the students who found homework useful
have a more positive attitude to it and are likely to be more intrinsically motivated and
engaged in the learning process. Moreover, as students’ homework utility perception is not
static, there is a huge need for teachers and parents to sustain it as a society.

A similar idea was emphasized by Baker’s (2007) study, where 5 cohorts of
students in Norfolk and their parents were surveyed about their attitudes towards
homework. The study revealed that homework supported student success on high-stakes
examinations. However, parents reported their children to be fulfilling homework

assignments just for the sake of good marks and they expressed their willingness to be
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academically and cognitively challenged when doing homework. The results of this study
cannot be generalized to other populations because of a small research sample.
Additionally, data were collected only from the perceptions of parents, and children’s real
academic and homework practices were not examined.

Homework from parents’ perspectives

Parents seem to hold different perspectives on homework assignments and their
utility depending on their cultural diversity, the social and economic conditions in a
country as well as the way homework is communicated by teachers.

As one of the main participants of homework discourse, parents seem to be
influenced by the challenges of students’ homework practices. In some cases, homework
may contribute to the problem of social inequality (Torres & Hurtado-Vivas, 2011; Thorne,
2017; Castillo, 2019). Torres and Hurtado-Vivas (2011) were involved in projects on
family literacy in the colonies between New Mexico and Western Texas. Parents were
mostly women from low-income immigrant families. The target project with Latino
parents revealed insufficient parent literacy, extra expenses on research projects that
parents cannot afford, and the hegemony of English as the significant barriers that cause
inequity and marginalise ethnic minorities from the learning process (Torres & Hurtado-
Vivas, 2011). The project communicated Latino parents’ views that it is not parents’, but
teachers’ duty to teach children. Homework was considered to have caused additional
overload for mothers. Parents cannot assist their children with homework as they speak
very little English. The research suggested such support for parents as guiding older
siblings of a family to assist the younger children with homework (Castillo, 2019) and
providing parents with the translations of homework in the parents’ native language
(Thorne, 2017). Anyway, Latino parents believed that their job was to educate their

children with values, respect, and desire to learn, while schools should have provided them
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with instruction necessary for their future. Moreover, parents held the view that tasks
should be done at school since the ones done at home do not academically support
students. (Torres & Hurtado-Vivas, 2011).

A similar project was organized in California, in which 6™ Grade immigrant
students from Mexico were recruited (Castillo, 2019). The project aimed to support
students in assisting their younger siblings. This is mostly because immigrant parents
cannot fully assist their children in homework engagement due to their limited schooling,
full-time employment, and language barrier. Consequently, older siblings are the only
members of the family who were capable of supporting younger siblings in homework
accomplishment. During the project, grade 6 students underwent a workshop on how to
assist their younger siblings with homework. The study concluded that methodological
guidance for homework assistance could improve students’ homework engagement.

From parents’ perception, poor homework communication can be defined as the
next barrier that limits the effectiveness of homework and hinders students’ active
engagement in the learning process. Parents often struggle when assisting their children
and seem to blame teachers for the lack of timely and useful communication regarding
their child’s needs (Munk et al., 2001). A survey on 265 general and 83 special education
parents’ homework experiences suggested that both groups of parents experienced the
same problem of the lack of regular and useful communication on their children’s needs.
Theoretical framework

This study relied on the theory of shared reality. According to this theory,
individuals strive to achieve and maintain shared understandings and values about certain
objects or events (Ledgerwood & Liviatan, 2010). Shared reality enables people to find

solutions to various issues by taking into account the views of others. It also allows
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individuals within a certain group to generate and expand their shared identities
(Echterhoff, 2012).

In the context of this study, successful homework means that teachers, parents, and
students share similar visions about homework. The research participants reflect on their
homework-related practices, identify key problems encountered, and suggest their ideas for
the solution of the issue. Hence, this study looked at whether the research participants had
a shared understanding of meaningful homework.

Summary

Based on all the previously mentioned research on the issue of homework, it might
be beneficial that each school follows a thoroughly developed homework policy based on a
definite official regulatory document and everyone is aware of his or her responsibility and
shares leadership.

If homework is designed and communicated inappropriately, it may have negative
effects on students’ emotional wellbeing. Moreover, positive and motivating parent
involvement as well as parents’ perceived self-efficacy play a crucial role in the successful
accomplishment of out of class assignments. If parents treat their children negatively when
assisting, it may cause student anxiety and family conflict. Therefore, homework is
beneficial when it is developed considering students’ competence levels and
communicated to parents on time. This requires teachers to be aware of how their students
learn. In this regard, as the main designers of homework assignments, teachers need to take
special courses and training in creating student-friendly homework.

Assigning homework is a sensitive problem that can unintentionally cause social
inequality. Some homework assignments like research projects might be cost-effective as
not all families can afford it. Moreover, language hegemony and lack of parents’ literacy in

assisting children for homework accomplishment may marginalize some linguistic and
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ethnic minorities. Therefore, when designing and assigning homework, not only students’
abilities and skills but also socio-economic backgrounds must be taken into consideration.

The effectiveness of homework assignments depends on its nature, purpose, and
cognitive complexity. Homework can be effective when it not only supports students to
recall the materials previously learned but also promotes them to apply and integrate their
skills acquired from multiple contexts. Homework should not be just boring busywork that
leads to student and family stress. For homework assignments to be beneficial, they should
be connected to and extend student learning in an engaging way. But the question of how
to design these kinds of tasks at school is a matter of deep concern, time, and effort.

Since there are no studies on the issue of homework either in Kazakhstani or
Russian contexts, the results of the afore-mentioned studies in the Asian context could be
considered for this particular research due to the countries’ geographical locations and
cultural similarities. Additionally, there is a lack of extant research communicating
teachers’ regular homework development practices. This might be because teachers’
homework experiences are mostly scrutinized based on parents’ and students’ perceptions
and self-reports. Thus, this particular gap in international research could be filled by this
study.

In the next chapter, the choice of research design and data collection tools, as well
as the selection and recruitment of the research participants will be discussed. Moreover,
the Methods chapter will outline the ways the theoretical framework will be used in light

of the research purpose and research questions.
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Chapter 3: Methods

This chapter outlines the rationale behind the choice of research design and
methods aimed at interpreting the views of elementary school teachers and parents about
homework load in the context of Kazakhstan. The research was based on two major
questions:
1. What are elementary school teachers’ perspectives about out-of-class assignments?
2. What are the attitudes of elementary school students’ parents toward homework?
Research design

The qualitative research method was found most suitable for this study as it aligned
with the purpose of the research and its main research questions which were focused on
exploring the perceptions of elementary school teachers and parents about homework.

A phenomenological research design was found most suitable for this research
since it describes real-life experiences of research participants who have experienced a
certain research phenomenon (Lichtman, 2017a). In other words, teachers experienced the
target research phenomena when developing and assigning homework tasks, while parents
experienced it while assisting their children for homework completion. In addition, in light
of the theoretical framework of shared reality, qualitative research would enable me to
determine teachers’ and parents’ common understanding of homework in depth.
Sampling

The participants of the target research were chosen based on convenience and
snowball sampling methods. Convenience sampling was chosen because it enabled a
researcher to easily access particular sites (Mujis, 2011). This sampling method was used
to recruit teachers for this research since they were my former colleagues, who were also

available to give consent and participate in this study.
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As for the snowball sampling method, it helped the researcher to recruit parents for
the research through teachers. In other words, having gained teachers’ agreement to
participate in the study, teachers were asked to identify parents willing to be interviewed.

Five teachers and five parents from one elementary school disregarding their
gender, ethnicity, and social status were interviewed on a voluntary basis. All teacher
respondents were females with 10-20 years of teaching experience and there was only one
male among the parent respondents.

Data collection tools

Semi-structured individual interview questions were used for data collection as they
helped explore the shared views of participants. This type of interview was supportive
since it enabled me to use a variety of questions depending on different situations during
the interview (Litchman, 2017b). Hence, talking directly to the research participants,
posing the main and follow-up interview questions which are based on the main research
questions enables the researcher to gather information relevant to the research topic. It
also allowed me to ask for clarification and elaboration and support me in answering the
research questions.

Initially, interview questions were designed in the English language. The validity of
the interview questions was tested by asking the research supervisor to review and make
changes if necessary. Accessibility of the research instrument was ensured through its
translation into participants’ native language, which is Kazakh.

The interview questions were developed based on the research literature, research
questions, and the theoretical framework. For instance, both teachers and parents were
asked the question “What is quality homework in your understanding?”” This question was
asked since the research questions were focused on teachers’ and parents’ attitudes toward

homework. Furthermore, both groups of participants were asked the same question since
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the theory of shared reality seeks individuals’ common understandings (Ledgerwood &
Liviatan, 2010; Echterhoff, 2012). The interview protocols can be seen in their entirety in
Appendixes C and D.

Data collection

After talking directly to the school principal and gaining access to the research site,
elementary school teachers (who are headteachers at the same time) were approached in
person and asked to participate in the current research. Those teachers who signed the
consent form (see Appendix A), were asked to volunteer for the study to support the
recruitment of parents. Since teacher participants have full access to parents, they were
asked to share the purpose, outline, and potential benefits of this study with parents on my
behalf, using teacher-parent group chat on WhatsApp (see Appendix E). Those parents,
who were willing to participate were asked to contact me individually, not in the group
chat. Volunteer participation in research was likely to guarantee the credibility of a study
since it ensured “cooperation”, transparency, and “relevant data provision” (Creswell,
2014. p.147).

Both teachers and parents had a choice to be interviewed online or face-to-face
wherever and whenever it was convenient for them. All the research participants were
interviewed once only for about 30 minutes and the interviews were recorded, but they
were warned that some participants might be questioned several times if further
clarification was needed.

Data analysis

As a first step of the qualitative data analysis, all the interviews were transcribed.
Then the interview transcripts were read carefully and coded manually. It should be noted
that all the qualitative data was read several times before, during, and after coding in order

to get its whole sense and interpret it meaningfully. Qualitative data analysis is an iterative



PARENTS’ AND TEACHERS’ ATTITUDES TOWARDS HOMEWORK AT ONE
ELEMENTARY SCHOOL IN KAZAKHSTAN 33
process that enables an inquirer to get a deeper understanding of data each time it is read
(Creswell, 2014).

Ethical issues

In order to ensure the anonymity and confidentiality of the research participants’
personal information, each participant was given a pseudonym. The participants’ personal
information was not disclosed for any publications and conferences. All the consent forms
and interview recordings were stored in my password-secured personal computer.

Along with anonymity, the participants might run some psychological risk as well.
Specifically, some interview questions might have caused the participants’ negative
feelings like guilt and anxiety. This risk was minimized by letting the participants know
that the researcher did not have any intention to judge them and that the participants could
skip any sensitive question at any time.

Summary

This chapter described the rationale behind the choice of the research design and
methods used to achieve the research purpose. In particular, the chapter introduced the
research design, selection, and recruitment of research participants as well as data
collection and analysis procedures. Finally, the chapter focused on the ethical
considerations applied to ensure the anonymity and confidentiality of participants. The

results of data analysis will be provided in the Findings chapter.
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Chapter 4: Findings

Introduction

This chapter outlines the findings of the study conducted in an attempt to explore
teachers’ and parents’ perspectives on homework at a selected elementary school in
Kazakhstan. As a result of data analysis, 4 major themes were identified: (1) Expectation
vs reality; (2) Challenges encountered; (3) Homework and students’ academic achievement
and (4) Three Cs of homework.

Expectation vs Reality

This section includes the findings of elementary school teachers’ practices in
designing and assigning homework as well as the way parents perceived its
accomplishment at home. The section specifically focuses on such key points as the
methods used by teachers to develop homework assignments and how parents are involved
in the process of homework accomplishment.

Why teachers give homework?

Interviews and data analysis revealed that teachers assigned homework for various
reasons ranging from simply keeping students apart from distractions to revising classroom
learning and enhancing students’ independent study skills.

Homework as a tool to enhance classroom learning. Foremost, teachers tended
to give homework every lesson mostly to encourage students to remember and review the
materials learned in class. As Teacher 1 said, “For regular homework, I prepare only easy
tasks directed to the learning objective covered in class”. Additionally, Teacher 2
mentioned that she assighed homework to see whether or not everybody in class achieved
the learning objectives. In this regard, the way students completed homework tasks was
likely to help teachers figure out if students understood the learning material or needed any

help. She stated:
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| give homework because | need to make sure that all my students understand the
new material. As the class size is very big (34 students), it is impossible to

guarantee that all learners acquire learning for sure. Therefore, homework is a

gateway reflecting the gaps in student learning. By checking homework, I usually

know the extent to which my students acquired knowledge. Mistakes students
make enables me to work individually with them and bridge the gaps in their
learning.

The aim of giving homework for consolidating class learning was also reflected by
Teacher 5’s response. She supported her viewpoint with the diversity of student learning
and curriculum overload. She claimed:

Students sitting in front of teachers are not the same, and peculiarities of subjects

are different as well. The structure of the curriculum is not organized systematically

enough, meaning that students are bombarded with a new topic every lesson.

Consequently, not all of them are capable of grasping new learning successfully.

Therefore, | assign homework to consolidate learning acquired in class.

Teachers also highlighted that they rarely assigned homework requiring students’
higher-order thinking. In other words, teachers admitted that they gave more practice-
based tasks leaving little opportunity for extension tasks that required students’ to analyze
and synthesize skills. As Teacher 1 said, “I try not to assign any tasks for extension. All the
tasks demanding higher-order thinking are usually done in class”. Accordingly, Teacher 4
commented, “I rarely assign those kinds of tasks. Mostly students practice classroom
learning like retelling the stories and reciting poems. Only sometimes | assign them the
tasks like finding extra information and sharing it with a class”.

Homework as independent learning. Teachers assigned homework to improve

students’ independent learning skills. In other words, regular homework was believed to



PARENTS’ AND TEACHERS’ ATTITUDES TOWARDS HOMEWORK AT ONE
ELEMENTARY SCHOOL IN KAZAKHSTAN 36
push students to recall all their knowledge gained in class and connect it with previous
learning. “At this point, it is important that students do everything by themselves, not
under the guidance and provision of parents and other members of the family. Otherwise,
learning is not going to be individual and independent” (Teacher 1).

Homework as prevention from study distractors. Interestingly, some teachers
turned out to be assigning homework just to keep students on task. They backed it up with
the alarming increase in excessive screen time among youngsters. In this vein, Teacher 3
said:

I give homework to keep my students busy. This is because students spend too

much time on TV and social network these days. Therefore, instead of wasting time

on useless films and videos, it would be better for students to do something
beneficial. And homework is of huge help here.
This idea was echoed in the remarks of Teacher 4. She noted, “I regularly give homework
to guide students to manage their free time. Students study in the morning, meaning that
they are free in the afternoon. So, homework is good for students to avoid time wasting”.
How teachers design homework tasks?

Data analysis depicted that teachers generally thought they designed homework to
last 15-30-minutes. They also used a variety of resources ranging from textbook materials
to different internet resources.

Time to be spent on homework accomplishment. Teachers believed that they
designed homework for each subject to be completed in 15-30 minutes. Overall, depending
on the number of lessons per day, teachers expected students to be spending about an hour
or two on homework every day. Teacher 1 said:

| think that the time devoted to homework should not exceed 15 minutes.

Otherwise, students will get bored. So, if a student spends about 15 minutes for
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each homework task, regularly it must take them about an hour or an hour and a

half at most.

On the contrary, Teacher 4 said that the time on homework accomplishment
depended on the subject and complexity of the topic learned in class. She added:

Math homework tasks do not usually require too much time since students just

follow certain fixed rules to solve problems. Thus, it will take students 10-15

minutes maximum. However, the subjects like Kazakh language and Literature may

require more time as retelling, learning by heart, essay writing or some other
extended answers might be needed. There these subjects will probably take at least

30 minutes. (Teacher 4)

Data analysis has disclosed the lack of teachers’ awareness of the standard time
allocated for homework accomplishment for each grade level established by the Ministry
of Education. There were only two respondents who mentioned it during the interviews,
but they did not specify an exact time. Teacher 4 noted, “There is a specific time for
homework at each grade level”. Likewise, Teacher 3 added, “There is a standard that we
have to follow when developing out-of-class assignments, but I don’t remember exactly
what it looks like”.

Techniques used in designing homework. All the teachers highlighted that the
priority was keeping assignments simple and doable. Teachers tended to perceive no point
in giving homework if a student puts too much effort into it and struggles to complete it.
As Teacher 3 pointed out, “Why should I assign the task that causes too much trouble for a
child and the whole family? Homework should be so easy and fun that a student does not
even notice how homework time passes by”.

Another participant added that she used only textbook materials for homework to

make homework manageable for every student. She said:
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The range of homework assignments that my students get is fixed with exercises
from textbooks, the tasks that require solving particular math problems, and
retelling. Given that the students from city outskirts are not likely to have access to
the internet, | try not to assign any tasks involving online research but those that are

accessible from the textbook. In this way, I try not to hurt their feelings. (Teacher 3)

In addition, some of their colleagues were likely to refer to online resources or
develop their homework assignments. In this regard, Teacher 5 added:

Since there are sometimes not enough tasks and exercises in textbooks, | have to

borrow some similar tasks from the internet or generate them myself. In such cases,

| print up the worksheets for each student or share them with parents via WhatsApp
messenger.

Shared homework tasks. Data analysis disclosed teachers’ experiences in
designing shared homework. Some teachers said that they had to seek assistance from their
colleagues to make homework engaging. Teacher 2 said, “Sometimes I refer to young
teachers with comparatively less teaching experience when developing lesson plans and
homework assignments. | borrow their tasks developed in the previous year and adapt them
to my class”. Additionally, the idea was repeated by Teacher 1, “I ask for preservice
teachers’ advice since they are young and full of new ideas”.

However, there were also some teachers who did not ask for any help as they
believed they were highly proficient in this area. Accordingly, Teacher 3 stated, “I never
ask for anyone’s help and ideas when it comes to homework. I think I don’t need it as I
have more work experience. It is my colleagues who ask for advice instead”.

In conclusion, at this school, it could be generalized that teachers assigned

homework tasks with the purpose of practicing and revisiting the learning acquired in
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class. Homework was also considered the main method for identifying the gaps in
students’ learning and taking actions for further development.

Teachers assigned textbook exercises, used internet resources, or generated their
own assignments for homework. When designing out-of-class assignments, some teachers
tended to refer to their colleagues for help and attempted to share experiences.

Parents’ homework practices

The data revealed that all parents regularly supported their children in doing
homework. Most parents even accepted homework involvement as their job. As Parent 4, a
housewife and a mother of three children claimed, “Helping my kids with homework is
one of my major duties at home. I’m the only person who is responsible for it”.

Time spent on homework completion. Most parents agreed that their children
regularly spent about 20- 40 minutes per task. “If the tasks are easy enough, it takes us
about 20 minutes to write several drafts through proofreading, editing, and copying the
final version into the copybook™, said Parent 2. But, Parent 1 countered that “homework
which required retelling takes comparatively more time as we have to read several times,
clarify the meaning of some unfamiliar words, recall the main ideas in chunks and glue
them all together”.

Interviews made clear that homework tasks about science and mathematics did not
usually take that much time. In contrast, parents argued that their children spent a
considerable amount of time on humanities such as Kazakh, Russian and English
languages and Kazakh Literature as well as other subjects like Natural Science and
Worldview. Worldview, an introduction to Kazakh history, is one of the compulsory
subjects at elementary school. Although Natural Science was considered a science subject,
it required reasoning and justification skills that elementary school students had not

developed enough yet. As Parent 1 noted:
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Mathematics is not as hard as Worldview for my child and does not take that much

time, only 20 minutes maximum, whereas the latter usually requires twice as much

time at least. | think my daughter finds it overwhelming due to the lack of
vocabulary to express her ideas or the topics learned might be too complicated for
students’ age.

During the interviews, all parents acknowledged that they did not simply guide
their children when doing homework. Indeed, parents tended to assist their children until
all homework tasks were completed. As Parent 3 commented, “When learning grammar
rules by heart, | have to sit with my son, explain each unfamiliar word, and recall the rule
together with him. In this way, we kind of do homework together...” Moreover, Parent 1
added:

I usually explain the task. For example, when given the tasks for practicing the

order of mathematical operations, my daughter frequently gets confused. Even if

she is right, she always asks me for verification. Therefore, | explain everything
first and my daughter completes the rough draft of the task. Then I check if
everything is correct, and only after that she copies everything into her copybook.

Whole family support for homework accomplishment. Most parents highlighted
the way they supported their child for homework as a whole family. Although teachers
expressed their ideas regarding the extent to which parents should provide support, it did
not seem to be that successful according to the interview data. As Teacher 1 argued:

Parents should not sit and control each step of their children when doing
homework. Students just need to be guided at the beginning, that’s it. [ know how
my students learn in class. If a child makes mistakes, it’s ok. Parents should let their
children learn from their own mistakes. Otherwise, learning is not going to be

meaningful.
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However, improving students’ independent learning through homework was
problematic in reality since parents had to support their children as a whole family. In this

regard, Parent 3 added:

I always help my child with homework in the evening when coming home from

work. I’'m usually responsible for assisting my son with retelling, writing essays,

and learning grammar rules and poems by heart. When it comes to Math tasks, our
father supports us. My older son assists in doing English homework since neither
my husband nor I understand English.

Additionally, Parent 4 commented that he tried to support his children for
homework, and they did their best to finish all the tasks in the afternoon before their
mother came home from work. In cases when he was not capable enough of doing so, his
wife gave a helping hand after dinner. He said:

I’m a father of two boys who are 2" and 3"-grade students. I cannot say that I’'m

100 percent confident to assist my children in quality homework accomplishment.

But I try at least. If I struggle to help them, I refer to my wife via WhatsApp. But

when it comes to writing essays or short stories, I’'m a bad helper. Since my wife is

a teacher, it’s usually her who supports the kids for such uneasy tasks.

Overall, the interviewees’ remarks depicted that parents constantly assisted their
children for homework accomplishment. The time they devoted to each homework task
varied depending on the subject and the task. Regardless of teachers’ attitudes toward the
extent of parental support to be provided for homework, parents gave ongoing support

throughout the whole process of homework accomplishment.
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Challenges encountered
This section focuses on the challenges that both teachers and parents faced in their

homework related practices.

Challenges faced by teachers

While analyzing the interviews with teacher participants, several common
challenges like the lack of didactic resources and experience in designing differentiated
homework assignments were identified during the interviews.

Lack of resources for designing homework tasks. When discussing the
difficulties faced while designing out-of-class assignments, some teachers mentioned the
lack of resources and its connection to the updated curriculum. For example:

Preparing homework tasks takes time as there are not enough didactic resources

provided in the textbooks. I think this is because a new curriculum does not oblige

teachers to assign homework, meaning that it is voluntary. So, in order for my
students to practice the learning material, | have to generate some new tasks by
changing or adapting the ones that | already have or look for some new resources

on the internet. (Teacher 5)

Interestingly, Teacher 3 added in this regard that she did not have any problems
regarding the volume of homework tasks. “What is good about the new textbooks for
Grade 4 is that there is a special Homework subsection provided for each unit. Therefore,
teachers do not need to push themselves to design homework”. This might mean that the
curriculum did not make homework mandatory at the early elementary school level.
Teachers could decide whether or not to assign homework. Maybe this implies that
homework might gradually become part of the learning process by the end of elementary

school.
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Differentiated homework challenges. Another perceived obstacle that hindered
the process of homework implementation was designing differentiated homework based
upon individual student needs. Teachers agreed that not all students acquired new learning
successfully. That was why teachers felt it would be beneficial for students to do tasks that
expand their learning. Teacher 2 said:

Each student is unique and perceives learning differently. But we usually assign

standard tasks for the whole class. Some students, who are capable enough,

complete them quickly without much effort, while weaker students struggle with
the assignments and get stressed out. Therefore, differentiating homework
according to students’ abilities is quite hard for me.

Furthermore, Teacher 1 expressed a quite sensitive opinion on this point.

My problem is that I do not want to give a “one size fits all” homework task to my

students. I would like to assign different tasks depending on the level of students’

knowledge and I don’t mind differentiating homework into A, B, and C level
assignments. But my concern is that students would guess about being assigned the

tasks based on their knowledge level. I’m afraid that they would feel like I'm

discriminating against them. Therefore, | mostly have to give standard tasks for the

whole class.

As can be seen, differentiated homework was considered a two-sided issue.
Nevertheless, assigning standard tasks might be inevitable if teachers consider it necessary
in order not to hurt students’ feelings.

Challenges faced by parents

Language barrier and family conflict seemed to be the major issues experienced by

parents when helping their children complete homework.
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Language barrier. The difference between the use of Kazakh and Russian as
either the first or second language at home was one of the root causes of challenges faced
by parents and their children when doing homework. For instance, Parent 2 said:

My sons attend a Kazakh school, while | went to a school with the Russian

language of instruction. Although we speak only Kazakh at home, assisting my

children with Kazakh language and Literature is hard for me. This is because |
know only the phrases used in everyday spoken language. Not only my sons but
also I do not understand some literary words for example.

Parents admitted that it was hard to support children for homework completion
especially when it came to English.

In my way of understanding, there is no point in imposing a third language on a

child who has only started learning vowels and consonants in his or her native

language. English could be learned more consciously by the time children reach

Grade 5. It is unbearable for my child to learn new English words by heart. I am not

completely sure whether or not I am pronouncing the English words right when

helping my child. (Parent3)

Family conflict issues. Another challenge encountered by the majority of parents
was the havoc that homework played on family relationships. Most parents admitted that
homework time usually ended up with arguments between parents and children leading to
students’ anxiety. Parent 2 noted:

My elder son wants to quickly finish all homework assignments and go out to play.

But the problem is that he can’t complete the tasks on his own. He always needs

someone near who clarifies uncertainties. Consequently, he can’t finish his

homework on time and gets angry.
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Another evidence for this issue was the response of Parent 3. A mother, who was
totally against children doing homework after lessons, claimed that evenings had to be
devoted to family bonding. She argued:
Working all day long always makes me tired and emotionally drained. Instead of
being close to each other and enjoy our evening time together, we do homework.
This inevitably leads to arguments and family conflict. As a result, my children
want to cry and feel isolated. On the contrary, in developed countries like Finland,
students do no homework at all since evening time is considered to be devoted to
family reunion. Even if I try to control myself, it is not always possible. This
definitely leads to conflict and makes everybody frustrated.
Parent 4 shared the method she used to deal with these frustrations:
| sometimes get angry while assisting my children with homework. I even scream
at them. At these moments, my children leave me for a while and let me calm
down. Later they come back and we continue doing homework.
Parents also made suggestions to improve homework practices. Namely, Parent 1
suggested that teachers assign not only drill exercises but also creative tasks as well,
Students’ homework repertoire should not be limited to monotonous practice
exercises. It would be fantastic if teachers assign the tasks that encourage students
to apply their knowledge and skills in real life. For example, students can be
extrinsically motivated through the nomination of a Best Reader during vacations.
This can also enhance students’ intrinsic motivation for reading.
Updated curriculum as a trigger of challenges
Interview analysis made it obvious that both teachers and parents considered the
updated curriculum as the main cause of difficulties encountered not only in assigning and

accomplishing homework but also in the teaching and learning process as a whole. Teacher
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3 expressed her viewpoint that some subject programmes needed to be reviewed according
to the peculiarities of the local context:
The curriculum is too hard and does not coincide with students’ learning capacities.
Besides, teachers are shaped by the curriculum. They rush to teach new topics in
every lesson. The content of the subject programmes is too complicated these days.
For instance, the Natural Science programme for Grade 4 is closely related to
physics. Now | am constantly learning Physics for Grades 7 and 8 in order to
prepare for lessons. | think these programmes have been developed based on the
experience of some pilot schools in Almaty. However, it would be better to think in
advance whether the experiences and capacities of schools in one region can be
generalized to the whole country.
A similar idea was shared by Teacher 2 when they commented:
The subject programme for Natural Science is quite complicated. For example, the
topic of the ancient tribes like Saka and their culture is very difficult for students.
Even parents get shocked by this topic. Mathematics is ok, but the subject
programmes for Worldview and Natural Sciences seem to have been developed
unconsciously and without much effort.
In line with teachers’ perspectives, parents expressed their dissatisfaction with the
new curriculum.
It would be better to totally exclude such complicated subjects as Natural Science,
Worldview, and Self-cognition from the elementary school curriculum and focus
on students’ functional literacy only. These subjects take students’ time causing
more stress since students do not consciously understand what they read. Therefore,
there is no need of studying these subjects. In the afternoon children should attend

various clubs, while evenings should be spent with a family. (Parent 3)
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Parent 4 expressed a similar perspective:

These days, the content of a new curriculum is too complicated. Sometimes even |

find it hard to understand some Math problems. For example, grade 4 students are

now learning how to multiply four- and three-digit numbers. | myself remember

learning it in Grades 7-8.

Both teachers and parents highlighted the updated curriculum to be predominantly
responsible for the problems occurring inside classrooms and at homes. Teachers
suggested that subject programmes be reviewed by adding more clarity and taking into
account different learning capacities. Parents also expressed their desire to have the
amount of homework reduced by simplifying the content of subject programmes and
excluding some subjects from the curriculum.

Homework and students’ academic performance

Even though teachers and parents encountered noticeable difficulties in their
homework practices, both agreed that doing regular homework enhanced students’ learning
and academic performance. Teacher 5 believed that “if students do homework regularly
and appropriately with the sense of responsibility, they could succeed in any test”.

In addition, Teachers 2 and 3 highlighted that whether or not students achieve
positive results on summative assessments depended on the subject. They supported their
argument with the difficulty of subject programmes. In this regard, Teacher 3 emphasized
the importance of the alignment between teaching and assessment. She said:

Homework completion and academic success are certainly related to each other

unless students are tested in what they learn. We need to admit that not all teachers

test what they teach in regular classes. It is a big issue. Some teachers do not want
to waste time developing summative tests and use test specifications or model tests

that are available for public use. Undoubtedly, some parents prepare their children
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for tests in advance. Therefore, such tests might cause academic misconduct and
disparity when marking students’ term results.

Most parents also shared a similar view of the positive influence that regular
homework had on students’ academic progress. They confirmed that the amount and
frequency of doing homework could significantly improve student learning. The response
of Parent 1 could be a great example for this point:

I do not know what specific types of tasks my child gets and whether they are

related to in-class learning, but my daughter regularly tells me about her summative

test results. Hence, I believe that the volume of homework and students’ success in
doing it predict their academic achievements.

Likewise, Parent 4 highlighted the link between learning in class and homework.
She added, “If students understand what has been learned in class and practice it regularly
at home, they will not fail any exams. If students are guided by teachers and their parents, |
believe they will complete any test successfully”.

Interestingly, there were two parents who had comparatively different viewpoints
regarding the question of homework and students’ academic achievements. This was
because one of them did not know much about the new assessment system in Kazakhstani
secondary education (Parent 3), while the other was completely unaware of his children’s
academic performance.

Having analyzed the given responses, it became clear that teachers and parents
mostly agreed with the way homework could improve students’ academic achievements.
The only disagreement occurred with parents who were ill-informed about either the new
criteria-based assessment system or their own students’ progress. Overall, parents

prioritized regular practice in class and at home as a key determinant of academic success.
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At the same time, teachers made it clear that students succeeded when learning in class and
at home were reflected in testing.
Three Cs of quality homework

This section outlines the characteristics of quality homework assignments from the
perspectives of teachers and parents. Data analysis revealed three agreed upon hallmarks of
quality homework as clarity, consistency, and competence.

Clarity
Research participants defined clarity as the most important quality of homework

tasks. In other words, they believed that homework was meaningful only when it was clear
and concise, meaning that students were aware of what to do and how to do it. As Teacher

1 noted, “Homework should be clear and to the point. When designing homework, teachers
should make sure that the majority of students can do it successfully”.

Parent 1 added that good homework should most importantly have a specific
purpose. She stated, “Homework should be directed to a certain learning objective which
students are aware of. Besides, children should be clearly explained how to complete the
task. If students do not know why they need to fulfill a certain task and how to do it, it
becomes a useless waste of time”.

Consistency

Interviews depicted the perception that quality homework should be logically
linked to students’ prior knowledge. Teacher 3 pointed out:

In addition to being purposeful, homework should be based on what students have

learned before. That is, good homework should be like a bridge that merges new

learning to prior knowledge. So, meaningful homework pushes students to

complete the task building on their prior knowledge.
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If teachers interpreted consistency as the connection between new and prior
knowledge, parents were likely to define it as the link between the learning in class and at

home. This vision was clearly reflected in Parent 1’s comment,
It is good when students practice at home exactly what they learn in class. Bearing
in mind large class sizes, it is hard to guarantee that children fully grasp new
learning within a 40-minute lesson. And when coming back home, students have to
practice it again. Therefore, when preparing homework, teachers should make sure
that learning in and out of class is similar. Homework should be devoted to
enhancing the learning acquired in class.
Competence
Both groups believed that quality homework should be manageable and improve
students’ independent learning skills. This was believed to be possible when homework
assignments were in line with students’ learning competences. “Ideally, the level and
amount of homework should depend on students’ learning potential. If tasks are too
difficult and students rely on their parents to manage them, we cannot define it as
independent learning”, said Teacher 1. The idea was further elaborated by Teacher 2:
Quality homework encourages students to work independently without parental
support. It does not mean that tasks should be too easy or too hard. Just like any
other exercise in class, homework should be in line with students’ learning abilities
enabling them to complete homework independently. For example, homework
tasks in my class are usually perfectly done. But in class, students do not always
demonstrate that level of knowledge. This means that parents help students do
homework. In such cases, parental support hinders students’ independent learning.

This idea was mirrored in parents’ comments as well. As Parent 2 mentioned:
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My children are kind of dependent on their mother’s supervision and verification.

Even if their ideas are somehow right, they need everything confirmed by parents.

Everything they write should be checked and approved by their mother. If there is

something wrong, they have to write another draft based on their mother’s

feedback. Children can copy the final draft into their exercise books only when it is
perfectly written, meaning that there should be no mistakes in their copybooks.

Quality homework was described as the task that encouraged students to apply their
knowledge and skills in practice. “Homework can be valuable when students use the
knowledge they gained in class to solve various problems in real life” (Teacher 5).

Parents hared the same perspectives as teachers, except for one parent who was
totally against students receiving homework. All the respondents claimed that homework
could become an effective teaching and learning tool when it advanced students’
independent learning skills. Parent 2 pointed out that “real homework enables children to
learn independently, without parental support”.

The same idea was reflected in Parent 5’s statement that “quality homework should
foster students’ holistic development”.

One of the parents characterized homework as a task that develops students’ critical
and creative thinking. Specifically, she emphasized the role of school libraries:

Students keep drilling memorization and route learning at home. Therefore, our

children should be assigned those tasks that foster logical thinking. We know that

there is a subject Logic in their regular timetable. But | do not know anything about
the way that subject is taught. Consequently, along with observing the Logic
subject at school, teachers should give more reading for pleasure as homework.

(Parent 1)
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The remarks of research participants showed that both teachers and parents mostly
shared similar views regarding the characteristics of quality homework. The two
stakeholders believed that good homework should be clear and reflect certain learning
goals. Tasks fulfilled at home should encourage students to work on their own, without
adult supervision. Besides, quality homework was believed to develop students’ creativity
and logic.

Conclusion

The purpose of this chapter was to present the key findings interpreted from the
data analysis regarding the elementary school teachers’ and parents’ perspectives about
homework at a selected elementary school in Kazakhstan.

In conclusion, the findings showed that homework assignment, accomplishment,
and assistance were regularly practiced by teachers, students, and parents at the elementary
school level. Students were perceived to be spending comparatively more time than it was
expected by teachers. The time spent on homework engagement varied depending on the
type of subject and the complexity of topics learned.

Almost all the participants faced challenges in their homework practices. Teachers
struggled with the lack of didactic resources and experience in developing differentiated
homework, while the language barrier and issues in family relationships tended to be the
major problems encountered by parents. Moreover, the new curriculum, its content, and
complexity were perceived to be responsible for the hardships faced.

Both teachers and parents characterized quality homework as a clear and succinct
out-of-class assignment that bridges new learning with prior knowledge and fosters
students’ independent learning. In this regard, teachers seemed to assign simple and doable
homework, while parents expressed a willingness for getting homework tasks that pushed

students’ logical thinking.
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This chapter presented the findings derived from the data analysis from my study of

elementary school teachers’ and parents’ perceptions of homework. The findings from this

analysis will be explored in greater depth in the Discussion chapter.
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Chapter 5: Discussion

The previous chapter outlined the main findings collected from the analysis of
semi-structured interviews. This chapter analyses and interprets the key findings based on
the review of existing research.

The purpose of this study was to explore elementary school teachers’ and parents’
perspectives about homework. In order to attain this goal, two overarching research
questions were posed: 1) What are the elementary school teachers’ perspectives about out-
of-class assignments, and 2) What is the attitude of elementary school students’ parents
toward homework?

The findings are discussed in this chapter in close alignment with the research
questions and the theoretical framework. The implications of these findings are intended to
provide some new insights into elementary school teachers’ and parents’ understandings
about homework.

Expectation vs Reality

The section revealed the reasons and ways teachers design and assign homework
and how it was accomplished by students in the views of parents.

Why teachers give homework?

Interviews revealed the major reasons teachers assigned homework varied from
revisiting classroom learning and developing students’ independent study skills to keeping
students on task both at school and at home. These findings are in line with several past

studies (Cooper, 1989; Sidhu & Fook, 2010; Viljaranta, et al., 2018)
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Homework as a tool to enhance classroom learning. When giving homework,
teachers specifically highlighted its main purpose of enhancing classroom learning. In
other words, teacher participants agreed that they assigned homework to revisit the
materials learned in class and make sure that all learners achieved the learning objectives.
This finding was in line with Cooper’s (1989) synthesis of homework studies defining
homework as an effective learning tool that reinforces the knowledge and skills acquired in
class. Along with such positive effects of homework as memorizing and understanding the
materials taught in class, Cooper (1989) concluded that “it is better to distribute materials
across several assignments than to have homework concentrate only on material covered in
class that day” (p.89). However, as some respondents pointed out, teachers in this study
were not likely to be able to give students such multiple opportunities to review classroom
learning due to the intensive structure of the curriculum.

In addition to explaining homework at the beginning of the lessons and starting
homework completion in the class, Carr (2013) highlighted that whatever task students do
at home should be explicitly related to class learning. Similarly, both teachers and parents
in this study confirmed this alignment between class and home in order to achieve their
main purpose of consolidating classroom learning.

Although teachers expressed their attempts to enhance classroom learning through
homework, out-of-class tended to emphasize rote learning. In other words, the homework
tasks assigned did not require students’ higher order thinking skills. This finding replicated
the results of research conducted by Sidhu & Fook (2010) which concluded that although
Malaysian teachers viewed homework as an integral part of learning that reinforces school
learning and reflects the strengths and weaknesses of students, they assigned practice-

based homework directed to drilling students’ memory skills.
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Homework as independent learning. Most of the teacher participants of this study
agreed that they assigned regular homework in an attempt to improve students’
independent study habits. At this point, teachers specifically highlighted that parents
should let children work on their own. Along with Cooper’s (1989) research synthesis
where independent learning was characterized as one of the nonacademic benefits of
homework, this finding replicated the research conducted by Viljaranta, et al. (2018), in
which moderate parental guidance was seen as a key trigger of students’ independent study
skills. In other words, the more parents supported their children in homework completion,
the less task-persistent behaviour children showed. On the contrary, the more autonomy
parents gave to children, the more independent learning skills they exhibited. Similarly,
teachers believed that too much parental supervision hindered the process of independent
learning. Parents shared the view that homework should be done independently. At the
same time, many parents seemed to be helping their children extensively with their
homework. Therefore, parents need to be reminded of this research in order to improve
their homework support practices.

Homework as prevention from study distractors. The study also disclosed
teachers” homework practices aimed at keeping students on task. Specifically, teachers
assigned homework to guide students to manage their time and eliminate such study
distractors as excessive screen time. In this regard, Ramdass & Zimmerman (2011)
asserted that regular homework engagement reinforces students’ self-regulation skills by
setting goals, reflecting on learning, preventing study distractions, developing focus, and
managing time. However, teachers did not mention any of these self-regulation skills
during the interviews. Their responses were only limited to helping students spend their
time wisely. Meanwhile, Carr (2013) argued that homework should be purposeful and that

assigning homework as “busy work” was “counterproductive” (p.174).
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Teachers in this study did not mention any negative sides of homework assigned.
Some of them were likely to think that homework should occupy students’ free time. As
teachers confirmed, students had free time in the afternoon which could be spent on
homework rather than watching TV or playing video games. On the contrary, parents
described supervising their children’s long hours of homework that often caused stress and
conflict. In this vein, Galloway et al. (2013) showed that the more time students spent on
homework, the more vulnerable they were to academic stress, health issues, and lack of
balance in their lives. Thus, this implies that teachers should rethink the purpose of
assigned homework.

How teachers design homework tasks?

During the interviews, teachers shared their experiences in designing homework
tasks that were perceived to be completed in 15-30 minutes per subject, meaning that
students were assumed to complete about 1-2-hour homework daily. At the same time,
teachers claimed that they tried to make homework short and manageable. Given that
elementary school students’ homework engagement time should not exceed 50 minutes in
Grade 2 and 70 minutes in Grades 3-4 (MoES RK, 2018), the amount of homework
assigned by teachers seemed to be way too much. Moreover, according to Murillo &
Martinez-Garrido (2014), spending 15 minutes on regular homework in elementary school
was acceptable, but if it required more time to be completed, it might lead to students’
work overload. Interestingly, Cameron & Bartel (2009) considered that asking about
adequate time for homework was wrong since it was hard to predict how much time each
student would invest in a certain task. The same homework might occupy a different
amount of time depending on students’ abilities, preparedness, interests, understanding of
the topic, and emotional state. Therefore, Cameron & Bartel (2009) suggested that instead

of worrying about the amount of time that homework may occupy, we should worry about
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the time that homework took away from children’s ability to engage in play and recreation
time. Accordingly, disregarding most parents’ positive views about homework, there was
one parent who fully supported Cameron & Bartel’s (2009) research findings asserting that
students’ out-of-class time should be spent on family bonding, hobbies, and recreation.
Importantly, the estimated time for homework was not mirrored in parents’
comments. Although teachers believed that they assigned homework that took
approximately 15-30 minutes, reality showed that students’ daily homework engagement
occupied considerably more time. Parents viewed their children as to be spending about
20-40 minutes per task depending on the subject matter and the level of homework
complexity. This finding was similar to that of Chen and Stevenson’s (1989) study results
in which 3500 American, Chinese, and Japanese students’ homework involvement time
was compared. During the research, they concluded that American students completed
about 70-190 minutes of homework, while Chinese and Japanese students did around 440-
490 of homework. Similar to Chinese students, Kazakhstani students were likely to have
over 400-minute homework load each weak. Moreover, like Chinese parents, this study’s
participants expressed a positive attitude toward homework in general, defining home
study as an integral part of student learning. However, what made this study distinct from
Chen and Stevenson (1989) was that this research topic was scrutinized based on teachers’
and parents’ self-reports only, unlike in Chen & Stevenson (1989) that collected data using
document analysis, students’ homework diaries, and pre or posttests.
All the research participants agreed that homework accomplishment on Humanity subjects
as well as Natural Science and Worldview required comparatively more time than Math
homework. This finding was new knowledge in the field as there was a lack of research

conducted on the amount of time spent on homework across different disciplines.
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When designing homework, teachers predominantly referred to textbook materials
for homework development. In some cases, teachers borrowed some online resources and
tailored them according to the needs of students. Moreover, some teachers were also likely
to design homework tasks in close cooperation with their colleagues. This was found as a
way of sharing experiences since teachers used support from their less experienced
colleagues like pre-service and novice teachers. Importantly, there was not any research
found to support this finding. Bailey (2003) tried to spotlight teachers’ homework
designing experiences, but only defined such key characteristics as interactive homework,
reasoning, and self-management. Bailey (2003) concluded that teachers needed special
training in order to design interactive homework, but he did not specifically investigate
teachers’ homework development practices in regular lessons. Subsequently, due to the
lack of research in teachers’ everyday homework designing experiences, this finding could
be considered new knowledge in the field of homework research that requires further
study.
Parents’ homework practices

In this study, parents expressed their daily experiences in providing ongoing
support in homework accomplishment. Some parents even perceived it as one of their main
responsibilities.

Whole family support for homework accomplishment. Another important
finding of this research was that homework accomplishment was considered a whole
family task. All the parents agreed that almost all adult or older members of the family
helped children with homework depending on the subject matter. Sometimes this was due
to parents not being capable of supporting their children because of such problems as
insufficient knowledge of some topics, poor level of English, and difficulties in shifting

from the first language to the second one or the other way around. There was no research
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found that directly evidenced any experiences of providing whole family support for
homework. Previous studies mostly revealed mothers and fathers helping children with
homework (Chen & Stevenson, 1989; Huntsinger et al., 2000), but not grandparents. This
might be because of the cultural differences of Kazakh society, where people mostly live in
extended families. Castillo’s (2019) findings might reflect on this idea of whole family
support in terms of language barriers. Castillo (2019) discussed grade 6 immigrant
Mexican students’ experiences in supporting their younger siblings with homework due to
their native language differing from the language of instruction. Similarly, students in this
research were perceived to be referring to their older siblings’ help since their parents did
not understand English However, this research differed in the background characteristics
of participants since the families in Castillo (2019) were from low socio-economic
background which is not the case with the parents involved in this study.
Challenges encountered

Research findings divulged numerous challenges encountered both by teachers and
parents, which in many cases were connected to the implementation of the updated
curriculum.

Challenges faced by teachers

Lack of resources. Most of the teachers highlighted the lack of resources as the
major challenge encountered while generating homework tasks. Teachers acknowledged
that they mostly used textbook materials for homework assignments, which was not
enough for them. Due to this insufficient amount of didactic materials and internet
resources, designing homework tasks tended to occupy a considerable amount of teachers’
time. Similar to the finding of teachers’ experiences in designing regular homework,
teachers’ challenges of lacking resources in homework development may also be

considered as new learning that emerged in the field of current research. This was because
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past research in the field focused on teachers’ homework-related challenges with regards to
the purpose of homework and the amount of time devoted to designing and checking
homework and not on how they accomplished the design of homework (Tokarski, 2011,
Rosério et al., 2019). Thus, due to the lack of research on teachers’ homework
development challenges, this finding needs further elaborations through thorough
investigation.

Differentiated homework challenges. Most of the teachers expressed it was
challenging to design differentiated homework tasks based on students’ different learning
abilities. Similar to Keane & Heinz (2019), teachers viewed differentiated homework
tailored to students’ learning capacities as a key determinant of successful student learning.
Teachers in this study also supported Protheroe (2009) prioritizing the link of homework to
students’ learning abilities. They did not approve of “one size fits all” homework
assignments. However, in reality, teachers did not differentiate homework because of its
complex and sensitive character. Therefore, this finding is likely to highlight teachers’
need for professional development in utilizing differentiated instruction and homework
design. The difficulty with differentiated homework experiences of teachers shows a lack
of past research.

Challenges faced by parents

Parents perceived their language barrier as leading to various family conflicts and
resulting in a major problem encountered when supporting their children for homework.

Language barrier. Shifting from Kazakh to Russian or vice versa as a first or
second language was found as a key predictor of challenges encountered by parents during
homework assistance. They admitted that inconsistency between students’ language of
instruction at school and that spoken at home caused parents’ concerns about their

confidence in homework assistance. Some parents even expressed their complaints against
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English as a third language. Parents felt their lack of English language competence
hampered their ability to give homework assistance. Also, they felt that children were not
mature enough to learn a third language in elementary school. The issues surrounding the
language barrier in terms of homework assistance were mostly scrutinized in the context of
immigrant Latino parents with low educational attainment and socioeconomic status. In
this regard, Thorne (2017) asserted that providing parents with the translation of
homework into their native language would help support immigrant students. Hence,
translation of homework into the first language could support parents’ ability to help their
children do English homework tasks in particular.

Family conflict issues. Students’ home study experiences seemed to be negatively
reflected in their family relationships. Some parents perceived homework to be
overburdening children and causing an increased stressful atmosphere within the family.
Such family stress issues corroborated the ideas of previously conducted research where
homework was found as the major source of stress and anxiety (Galloway, et al., 2013;
Pressman et al., 2015). Although homework reinforced students’ academic outcomes, it did
not mean that they learned the material deeply and enjoyed it. If the homework is
excessive, Galloway, et al. (2013) found that it caused increased amounts of stress,
isolation, and pressure to meet homework deadlines. Similarly, parents in this study
described their children as getting angry if they did not finish the homework within the
expected time period. Parents expressed concerns about their competence in providing
homework support and that it led to family tensions. This is not surprising since Pressman
et al. (2015) found a link between family stress and parents’ level of self-efficacy
especially in terms of parental language barriers. Hence, family stress was likely to rise as

the level of parents’ perceived self-efficacy to assist their children declined.
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Updated curriculum as a trigger of challenges. One of the most important
findings that shed light on the problem of homework in Kazakhstan was teachers’ and
parents’ beliefs that the homework-related challenges stem from the introduction of the
updated curriculum.

This finding closely aligned with the theoretical framework since both teachers and
parents had a similar view about the curriculum causing tensions both for in-class learning
and homework. All teachers in this study complained about the complexity of the new
curriculum highlighting that it did not meet students’ cognitive abilities. The updated
curriculum was also perceived to be too intensive, meaning that a new topic had to be
learned each lesson leaving no time to absorb new learning materials in connection to
previous learning. At the same time, parents expressed their concerns regarding their
competence in supporting their children with homework as some tasks were too difficult to
handle. Similar to Castillo (2019), parents could not provide any relevant support for the
English homework since they did not understand this language. As shown by Pressman et
al. (2015), the lack of parents’ ability to provide relevant homework support predicted
parents’ low level of self-efficacy and resulted in family stress. This implies that the
content and complexity of the updated curriculum tend to be the main reason for family
conflicts. Hence, the challenges caused by the implementation of the updated curriculum
urge its revision and needs of participants to receive some methodological support for its
successful implementation.

Homework and students’ academic performance.

In line with the idea of shared reality, almost all the research participants believed

that regular and quality homework accomplishment fostered student learning and boosted

academic success (Huntsinger et al., 2000; Knight, 2017). This finding aligned with
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Knight’s (2017) quantitative research results, which revealed the direct relation between
academic achievement and homework in the first grade.

Furthermore, participants fully supported Huntsinger et al.’s (2000) findings which
confirmed that meaningful homework accompanied by parental support positively affected
students’ academic performance. More importantly, Huntsinger et al. (2000) emphasized
Chinese parents’ cultural beliefs that viewed learning and education as the main gateway to
success and provided their children with ongoing support in homework engagement.
Similarly, the majority of parents in this research expressed their positive view about
homework by accepting it as their main duty or responsibility to provide support during
home study similar to that of Huntsinger et al.’s (2000) Chinese parents.

However, this finding contradicted numerous studies on homework that did not
reveal a strong positive relation between homework and students’ academic progress at
elementary school level (Cooper et al., 2006; Tam, 2009; Nufiez, et al., 2015b). In their
homework meta-analysis, Cooper et al. (2006) concluded that elementary school students
did not academically benefit from homework as much as those in middle and high school.
It was explained by the lack of students’ effective study habits at this age. Younger
students were considered to be less able to ignore irrelevant information. Therefore, home
study was less effective for elementary school students than for older ones. Additionally,
Nuifiez, et al. (2015b) found a stronger relation between parental involvement in homework
accomplishment, students’ homework behaviour, and academic achievement for junior
high and high schools compared to elementary school. Both studies determined that
students gain significant academic benefits from homework engagement at high school
rather than at elementary school. This difference in findings could indicate the limitation of

my study which is based only on parents’ and teachers’ perceptions. Thus, a quantitative
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study analyzing direct correlations between homework and students’ academic success
might offer huge benefits.

3 Cs of homework

The participants prioritized clarity, consistency, and competence as the main
characteristics of quality homework. Previous research on homework suggested that
homework should have a clear purpose (Cooper, 1989; Protheroe, 2009). In other words,
students should not blindly complete homework as a matter of routine, but know why and
how to do it. Similarly, participants of this study claimed that homework should be
explicitly related to the learning objectives covered in class.

Quality homework was also believed to meaningfully foster students’ in-class
learning (Carr, 2013; Knight, 2017). This means that students’ home study should directly
reflect what has been learned at school. Similarly, almost all the participants of this study
viewed meaningful homework as the bridge between prior knowledge and new learning.
Both teachers and parents agreed that homework should be based on students’ previous
knowledge and explicitly related to the learning acquired in class.

Along with clarity and consistency, participants perceived coherent homework as
the tasks that were tailored to students’ learning abilities and reinforce their independent
learning skills. A similar vision of quality homework was mirrored in Vatterott’s (2010)
hallmarks of good homework. She claimed that homework fosters students’ competence
when it is designed according to their abilities, meaning that students should be able to
manage homework successfully without any anxiety and adult supervision. Accordingly,
both teachers and parents admitted that if students could not complete homework tasks on
their own and continuously relied on the support of adults, then it was only busywork.
Moreover, effective homework was seen as the task that encouraged students to apply their

knowledge and skills in multiple contexts.
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Summary

This chapter portrayed elementary school teachers’ and parents’ perceptions about
homework along with their regular homework experiences. In summary, the results of this
study were consistent with numerous existing research. Specifically, the previous
discussion illustrated that teachers assigned homework every lesson using multiple
methods (e.g., textbook exercises, online resources) to help students practice new learning,
review prior knowledge, identify students’ learning gaps and develop their independent
learning skills (Cooper, 1989; Carr, 2013; Ramdass & Zimmerman, 2011).

However, nightly homework accomplishment was likely to have occupied
considerably more time than it was assumed by teachers (Chen and Stevenson, 1989).
Teachers assigned homework to last 10-30 minutes per homework task, whereas parents
believed it took on average about 20-40 minutes per homework task.

Teachers’ challenges of finding relevant didactic materials and internet sources for
designing homework as well as tailoring homework to students learning abilities were the
new knowledge gained in the field of homework research.

As for parents, they constantly supported children in homework accomplishment
(Huntsinger et al., 2000). Parents were challenged by language homework (Castillo, 2019)
and the family conflict that homework caused in general (Galloway, et al., 2013; Pressman
et al., 2015). Provision of whole-family support by parents was another finding considered
new to the current research field. Moreover, in comparison to Mathematics homework
tasks, those on Humanities required more time in the views of both teachers and parents.

Both groups believed that regular homework improved student learning and
academic performance (Huntsinger et al., 2000; Knight, 2017). This was believed to
happen when the homework was meaningful in terms of its clarity, consistency, and

competence (Cooper, 1989; Protheroe, 2009; Carr, 2013; Knight, 2017)
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The next chapter will conclude this study revisiting its findings based on the
research questions, highlighting implications and making recommendations for policy and

practice.
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Chapter 6: Conclusion

This chapter summarizes the results of this qualitative study aimed to explore
elementary school teachers’ and parents' perspectives about homework. This chapter
comprises three sections. First, it revisits the findings based on the following research
questions: 1) What are elementary school teachers’ perspectives about out-of-class
assignments, and 2) What are the attitudes of elementary school students’ parents toward
homework? The second section highlights the implications of the study and makes
recommendations for policy and practice. The last section focuses on the limitations of the
target study and makes suggestions for future research.

Revisiting the research findings

Elementary school teachers’ perspectives about out-of-class assignments.
Teachers saw homework as a valuable tool to enhance student learning and assigned
homework for each lesson. Their main reasons for giving homework included reviewing
new learning based on prior knowledge (Cooper, 1989; Carr, 2013), uncovering students’
learning gaps (Sidhu & Fook, 2010), and developing students’ independent study skills
(Viljaranta, et al., 2018).

When designing homework tasks, teachers expected each assignment to be
completed in 10-30 minutes. They developed homework using textbook materials, online
resources, or adapting previously designed tasks. In this regard, teachers faced difficulties
in finding relevant internet sources and didactic materials for homework development
since they were mostly limited with insufficient textbook materials. Therefore, teachers
sometimes developed shared homework tasks in cooperation with their colleagues.
Teachers also struggled with designing differentiated homework due to their lack of

competence in differentiated instruction. Since the challenges teachers encountered in their
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homework practices could be considered new knowledge that was not investigated in the
past, this finding requires detailed research.

Teachers considered homework vital to students’ academic performance. They
believed that regular homework accomplishment did not only develop students’
independent learning habits but also supported them in achieving academic success. This
finding supported some previous research that associated regular homework with students’
positive academic outcomes (Huntsinger et al., 2000; Knight, 2017). However, another
group of studies contradicted this finding highlighting the lack of students’ self-study skills
at younger ages (Cooper et al., 2006; Nufez, et al., 2015b). Teachers also held the view
that homework was meaningful only when it was based on prior knowledge, directed to a
certain learning objective covered in class, and pushed students to study independently.

The attitudes of elementary school students’ parents toward homework.
Parents were actively involved in assisting their children with homework accomplishment.
They shared teachers’ views on homework and defined it as an integral part of student
learning. Parents supported their children with their homework every day. In cases when
parents did not feel academically capable enough, whole family support was provided on a
regular basis.

In line with some existing research (Chen and Stevenson, 1989), parents perceived
their children to be spending comparatively more time than was expected by teachers.
Specifically, homework on Humanities occupied more time in comparison to mathematics
homework. This was explained by the complex content of the updated curriculum and
elementary students’ lack of vocabulary to express their ideas. Due to the lack of research
on homework duration across different subjects, this finding was new knowledge gained as

a result of this study that required further in-depth research.
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Transition from the first language to the second one and lack of competence in
English were the main problems encountered by parents when assisting their children with
homework. Most parents were not capable enough of providing relevant support for
English homework as they did not understand this language at all. These challenges were
believed to stem from the introduction of an updated curriculum and caused considerable
family relationship issues during homework engagement. Consequently, it was suggested
that teachers provide parents with the Kazakh or Russian translation of English homework
(Thorne (2017).

Disregarding these challenges, most of the parents supported the findings of
previous research (Huntsinger et al., 2000; Knight, 2017). They believed that regular
homework accomplishment improves student learning and results in better academic
achievement. In parents’ consideration, effective homework was one that helps students
practice in-class learning and fosters their holistic development.

The theoretical framework of shared reality was clearly reflected in this research as
both teachers and parents shared some common views about the main characteristics of
effective homework and the way it fostered students’ academic success. Furthermore, both
groups of participants blamed the new curriculum and held it responsible for the challenges
encountered in their homework practices. Consequently, all participants suggested a shared
solution to review the curriculum.

Research implications and recommendations
This study revealed numerous implications and recommendations for educational

policymakers as well as for parents and teachers of the elementary school.
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Implications and recommendations to policymakers. Almost all the research
participants viewed homework as an essential part of teaching and learning. However,
there was not any participant who demonstrated awareness of how much time homework
should occupy at the elementary school level. Therefore, it was recommended that the
Ministry of Education reviewed homework time regulations and explicitly specified the
exact amount of time that should be devoted to homework completion at each elementary
grade level. This regulation could be helpful in managing homework implementation at the
district, school and classroom levels.

Teachers expressed their willingness to develop personalized homework
assignments that were tailored according to the learning abilities and needs of certain
groups of students. However, they were limited by assigning “one size fits all” homework
tasks due to the lack of competence in designing differentiated homework assignments.
Therefore, it was recommended that teachers be supported by ongoing professional
development courses and training on differentiated instruction at the state, district, and
school levels.

Both teachers and parents agreed that the Kazakh updated curriculum negatively
influenced the organization of the teaching and learning process both in class and at home.
They perceived the new curriculum to be too complicated and intensive. Teachers claimed
that students had no time to apply new learning in multiple contexts as they had to rush
from one topic to another every lesson. Parents complained that the content of the
Worldview and Natural Science subjects was way too hard to grasp for the students of
elementary school. Consequently, it was recommended that the Ministry of Education and
Science reviewed the content and complexity level of the new curriculum taking into

account students’ age differences.
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Implications and recommendations to school administration. School
administration plays an important role in generating and maintaining a shared
understanding of meaningful homework among the stakeholders. In this regard, it is vital
that the school administration organizes ongoing teacher-parent conferences where both
groups’ views, challenges, and needs in homework implementation are communicated.
Besides, it is suggested that the school administration initiates professional development
workshops and mentoring support for teachers at the school level to improve teachers’
homework practices in terms of developing students’ self-regulation skills.

Implications and recommendations to teachers. Regular homework assigned to
students occupied a considerable amount of students’ out-of-class time as parents reported
their children to be spending about 20-40 minutes on each task. Given that the Ministry of
Education confirmed nightly homework engagement time not to exceed 50-70 minutes at
elementary school, it was suggested that teachers designed homework tasks taking into
account the number of subjects students had every day and the amount of homework they
had on each subject.

Implications and recommendations to parents. The level of autonomy that
parents gave to their children when assisting them with homework was a sensitive matter
that each parent needed to think of. As it was stated by the majority of teachers, homework
was a tool that reflected students’ learning gaps. If parents provided too much support and
did not let students do homework by themselves, timely identification of students’
weaknesses and providing relevant support could be hard for teachers. Thus, it was
recommended that the homework support that parents provided their children be at a
moderate level. This could be done by raising parental awareness of positive and moderate

homework assistance through various face-to-face and online teacher-parent conferences.
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Limitations of the study and suggestions for future research

Even though this study reflected thoughtful ideas about elementary school teachers’
and parents’ attitudes toward homework, there were numerous limitations in this research
in terms of its scope, methodology, and participants involved.

Firstly, the scope of the research was not large enough as only five teachers and
five parents volunteered to be interviewed. Moreover, the study was conducted only at one
mainstream school, meaning that its findings may not reflect the perspectives of teachers
and parents at other schools. Hence, expanding the research sample by involving more
stakeholders from different mainstream schools for future research would help generalize
the research findings within the context of the whole district or the country.

In addition to the insufficient number of research participants, this study disclosed
elementary school teachers’ and parents’ homework practices based on interviews only.
Supporting qualitative information with some quantitative data could have strengthened the
reliability and objectivity of the participants’ responses.

The study was limited in the number of stakeholders included in the research as
well. In other words, the study interpreted only elementary school teachers’ and parents’
self-reports, while students’ voices were not heard. Consequently, involving school
administration and adding group discussions with students could be beneficial in
generating a holistic overview of the homework issue.

The purpose of this study was fulfilled allowing for the emergence of evidence
about teachers’ and parents’ perspectives about homework in elementary schools that
answered the research questions developed. While the study had a number of limitations,
it did accomplish its purpose by allowing me to develop recommendations for
improvement in Kazakh policies and practices at the elementary level. In addition, it has

helped me as an emerging researcher to open the door for future research in this field.
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Appendix A
Informed consent from for parents

Dear Participant,

DESCRIPTION: You are invited to participate in a research study aimed at exploring
parents’ and teachers’ attitudes towards homework at a selected primary school in

Kazakhstan.

TIME INVOLVEMENT: You will be asked a series of questions about your attitudes
toward homework. Additionally, you will be asked to spend some time for follow-up
interview questions in order to be sure that I understand your viewpoint. The interview
will last for approximately half an hour and take place anywhere and at any time you find

convenient to be interviewed.

RISKS AND BENEFITS: There may be minor psychological risks. Since you are going
to be interviewed about your child’s homework related experiences, there might be some
sensitive questions that will probably cause some negative feelings. In order to avoid such
risks you have the rights to reject or stop the interview at any time whenever you feel any
pressure from the researcher side or you are uncomfortable with the interview or its
questions. Please, be informed that the purpose of the researcher is studying your
perceptions about homework. Your responses will not influence the relationship with your
child’s school, your child’s teacher or the relation between you and the researcher. You

will have an opportunity to take a copy of this form.

To maintain your anonymity and avoid your being identified a number of methods will be
used. Your names will be anonymized by giving pseudonyms (e.g. your names will be

coded as teacher 1, teacher 2 and so on). The researcher will disclose that the findings will
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be read by the supervisor and presented in the final thesis paper and in conferences or
publications potentially. However your name will not be disclosed in any reports of the
project. After transcribing, the researcher will keep all the audio-recording and transcripts
in her password-secured personal computer and delete them in July, 2020. Moreover, to
keep confidentiality of the interviewee, all the raw data will be kept separately at the
researcher’s home. And for the site, the researcher will not disclose any information that
may identify the participant or the site. The collected information will be used only for the
purpose mentioned above and will not be used in any other purposes. Your name and any

other personal information will not be acknowledged in any data reported.

PARTICIPANT’S RIGHTS: If you have read this form and have decided to participate
in this project, please understand your participation is voluntary and you have the right to
withdraw your consent or discontinue participation at any time without penalty.
Additionally, your responses will not influence the relationship with the school that your
child attends and Nazarbayev University in the future in case if you decide to apply for
Master Degree or PhD. The alternative is not to participate. You have the right to refuse to
answer particular questions. The results of this research study may be presented at

scientific or professional meetings or published in scientific journals.

CONTACT INFORMATION:

Questions: If you have any questions, concerns or complaints about this research, its
procedures, risks and benefits, contact the Master’s Thesis Supervisor for this student work

at,

Independent Contact: If you are not satisfied with how this study is being conducted, or

if you have any concerns, complaints, or general questions about the research or your
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rights as a participant, please contact the NUGSE Research Committee to speak to
someone independent of the research team at +7 7172 709359. You can also write an email

to the NUGSE Research Committee at gse_researchcommittee@nu.edu.kz

Please sign this consent from if you agree to participate in this study.

Research topic: “Parents’ and teachers’ attitudes towards homework at one primary

school in Kazakhstan”.

. I agree to participate in this research study voluntarily.

. I am informed that even if | agree to participate now, | can withdraw at any time or

refuse to answer any question without any consequences of any kind.

. I have been explained the purpose and nature of the study and | have had the

opportunity to ask questions about the study.

. I am aware that participation involves answering the researcher’s questions

regarding my child’s homework related experience.

. | understand that I will not benefit directly from participating in this research.
. | agree to my interview being audio-recorded.
. | understand that all information | provide for this study will be treated

confidentially.

. | understand that in any report on the results of this research my identity will
remain anonymous. This will be done by changing my name and disguising any details of

my interview which may reveal my identity.
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. | am aware that signed consent forms will be kept in a place considered safe by the
researcher and original audio recordings will be retained in the researcher’s password-

secured personal computer.

. | understand that a transcript of my interview in which all identifying information

has been removed will be retained till the end of the current research.

. I know that | can access the information | have provided at any time while it is in

storage as specified above.

. I know that | can contact any of the people involved in the research to seek further

clarification and information.

Signature of research participant

Signature of participant Date

Signature of researcher

| believe the participant is giving informed consent to participate in this study

Signature of researcher Date
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ATa-aHajapra apHaJIFaH 3epTTey KYMbIChI KeJIiCiMiHIH aKnapaTThIK (popMachl

KypmMmerTi KaTbicylbl,

CUITATTAMA: Ci3 Kazakcrannarsl 6acTaybIll CHIHBIIT MYFaIiMIepi MEH ara-
aHaJIAPBIHBIH Vil TallChIPMAChIHA JIETeH KO3KAPACHIH aHBIKTAayFa OarbITTaFaH 3epTTey

JKYMBIChIHA KATBhICYyTa IIAaKBIPBLIBIIT OTBIPCHI3.

SBEPTTEY YAKDITbBI: Cisre yit TaniceipMachiHa IeTeH KO3KapachIHbI3 TypaJibl OipKaTap
cypakTtap Koibiaapl. COHBIMEH KaTap, Ci3/IIH KO3KapachIHBI3IbI TYPHIC TYCIHETIHAITIME
ceHiMa1 00JTy YIIIH Ci37IeH KOChIMILIa cyX0aT cypakrapblHa OipHelle yaKkbIT
KYMCaybIHbI3Ibl ©TiIHEMIH. Cyx0aT 111aMaMeH >kapThl caFraTKa cO3bLIaJIbl XKoHE 0acKa
aZamMIap IbIH OMBIHBI3/IBI 00JIMEY1 HEMECE €CTIN KaIMayhl YIIIiH cyX0aT Ci3Te bIHFAMIIbI JKep

MEH yaKbITTa ©31HI3re OHTaiIbl (hopmaaa (OeTne-0eT Hemece opJaiiH) )Ky3ere achbIpbLIaibl.

3EPTTEY KAIYHITEPI ’)KOHE APTBIKIIBIJIBIKTAPBI: Ata-ana peringe cyxoat
CypakTapbIHa xayarn 0epy OapbIChIH/IA Ci3re KIIINTripiM IMCUXOJIOTHSIIBIK Kayill TOHY1
MyMKiH. Ci3iH 6amaHbI3IbIH Vi TallCHIPMAaChiHA KATHICTBI TOXKIPUOEC] Typaibl
cyxOaTTacaThIHABIKTaH, KEHOIp CYpaKkTap bIHFAHChI3NIAy Ce3IMICP TYABIPYbl BIKTUMAI.
OcpiHgail Kayin-KaTepiiep/aiH ajablH aly YIIiH, erep A€ ci3 3epTTeyIli TapanblHaH KaHaal
1a 01p KbICBIM CE31HCEHI3 HEMeCe OHBIH CYPAaKTAPbIH BIHFANCHI3 JICT TallCaHbI3, KE3-KeJTeH
yakpITTa cyx0at OepyeH Oac TapTyra HeMece Kelip cypakrapra skayarn OepMeyre
KYKBIFBIHBI3 0ap. 3epTTeyIiHiH MaKcaThl - Vil TallCbIpMachl TypaJibl Ci3]IiH
Ke3KapacTapbIHbI3/IbI 3epaeney. Ci3/iH xKayanTapbIiHbI3 Ci3/1H OalaHbI3IbIH MEKTEOIMEH
KOHE MYFalliIMIMEH KapbIM-KaThIHACHIHBI3Fa HEMECE Ci3 OCH 3epTTeYIIl apachIHIaFbl

KapbIM-KaTbIHacKa acep erneiiai. Ci3re ockl cyX0aTThIH TPAHCKPHUIIT KellipMeci 6epinesi.
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AHOHUMJIUTIKTI caKTay JKOHE ©3reJiep Ci3Jli TaHBII KaIMay YIIiH OipKatap 9IicTep
Kosganbutazpl. Ci3iH eciMAepiHi3 )KackIpbIH aTTapMeH KYIHS TYPJe jKacaiaabl (MbICAbI,
Ci3IiH eciMiHi3 1-MyFaltiM, 2-MyFaiiM jkoHe OacKaiap peTiHae KOATalaabl). 3epTrey
HOTHKEIIEPIH FHUTBIMHE KETCKIII OKBITI, KOPBITHIHJIBI TE3UCTE )KOHE KOH(DepeHIHsIIapaa
HeMece Oacranap/ia KapusuiayFa YChIHBUIATBIH 00Japl. AJlaija Ci3/IiH eCIMiHI3 ®K00aHbIH
emOip ecebinAe xkapusiaHOaiiipl. TpaHCKpUIIIKAAAH KeHiH 3epTTeyIll OapiblK ayauo-
*azbayiap MEH TPaHCKPUIITTEP/Il ApOIbMEH KOPFalIFaH JAepOec KOMIbIOTEPE CaKTaN bl
»oHe oapasl 2020 sKpUTAbIH TIiiaecine xosiapl. COHBIMEH KaTap cyx0aT aylIbIHbIH
KYIUSUIBIFBIH CaKTay YIIiH OapiblK OacTankel JepeKTep 3epTTEYIIiHIH YiliHae Oeek
cakranajsl. JKuHanraH aKnapar »KorFapbljia aTaJlFaH MaKcaTTap/a FaHa MaijaiaHbluiajbl
JKoHe Oacka elnrkaHai MakcaTTap/aa naiganansiamMan sl Ci3/MiH aThIHBI3 OCH Ke3-KEeJITreH

0acka )eKe MOJIIMETTEPIHI3 eNIKaHail MaJTiMeTTepIe KOpCeTIIMEN Ii.

KATBICYUIBIHBIH KYKBIKTAPBI: Erep ci3 ocbl Ky»KaTThl OKBITI, aTAJIMBIII K00ara
KaThICyFa IIenIiM KaObuiiaran 00JICaHbI3, OHJIA Ci3/1IH KAThICYBIHBI3 €PIKT1 €KEHIH
TYCiHY1HI3/1l ©TIHEMI3, )KOHE JIe Ci3 KeICIMII Kepl KaUTaphIl allyFa HEMECE KaThICY/IbI Ke3
KEJI'eH YaKbITTa eIl albINIYJIChI3 TOKTaTyFa KYKbUIBICHI3. byFaH Koca, ci3iiH
JKayanTapblHbI3 Ooamakra ci3aiH 0anaHb3 OKUTHIH MEKTETIEeH xoHe Hazapbaes
YHUBEpPCUTETIMEH KapbIM-KaThIHACBHIHBI3FA €II 9cep eTei . ¥ ChIHbIIFaH Oalama TaHaay
peTiHze 3epTTey KYMBIChIHA KaThicmayFa epikTici3. Ci3/iH HaKThl CypaKTapra skayarn
OepynieH 6ac TapTyFa KYKbIFBIHBI3 0ap. OChl 3epTTeY KYMBICBIHBIH HOTHKENEP1 FHUIBIMU
HeMece KociOM KMHABICTap/ia YCHIHBUTYBI HEMECE FhUTBIMU JKypHaAap/a KapusaaHybl

MYMKIH.

BAWJIAHBIC AKITAPATBI:
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Cypaxrap: Erep ci3zie ocbl 3epTTey *KYMBICHIHBIH 6Ty OapbIChiHA, KayinTepi MeH
apTHIKIIBUIBIKTAPbIHA KAaTBICTHI CYPAaKTaphIHBI3 HEMECE apbI3-1IaFbIMIapbIHBI3 O0JICa,

MarucTpIIiK Te3U3 KETEeKIIiciHe XabapIachIHbI3.

Tayeuci3 6aiinanbic: Erep ci3 ocbl 3epTTeyiH Kajaif )KyprizieTiHiHe
KaHaraTTaHOacaHbI3, HEMECE Ci3JIe 3ePTTEYTre KaThICThI MACENeNep, MIaFbIMAAP 5 KB
CypakTapbIHbI3 TybIHAaca, +7 7172 709359 nemipi 6oiteraia NUGSE 3eprrey
Komuterimen GaitnanbiceiHb3. CoHmaii-ak, gse researchcommitet@nu.edu.kz meken-

YKaibl OOMBIHIIIA YJICKTPOH/IBIK MTOIITaFa XaT jkKa3yFa J1a 00Jabl.

Ocsbl 3epTTEyre KATHICYFa KeJIiCCeHi3, MbIHA KeJiciMre K0J1 KOHbIHbI3.

3eprrey TakbIpbiObl: «KazakcTanaarbl 0acTaybllll CHIHBIN MYFaJiM/Iepi MeH aTa-

aHAJIaPbIHBIH Yl TANICLIPMACHIHA JIeTeH KO3Kapachl».

* MeH OCHI 3epTTey KYMBICHIHA 63 EPKIMMEH KaThICYFa KETICEMIH.

* MeH Ka3ip 3epTTey )KYMbIChIHA KAaThICyFa KelliciMiMIl 6epceM Jie, Ke3 KEITeH yaKbITTa
KeJTiciMIMJTI KaUTaphIIl ajla allaThIHBIM HEMeCe Ke3-KEIITeH CYpaKKa eIKaHIal calaapchi3

xayar OepyzeH 6ac TapTa alaTbIHBIM Typaibl XadapAapMbIH.

* MaraH 3epTTey/liH MaKcaThl MEH CUIIAThl TYCIHIIPUIAL )KOHE 3epTTeY KYMBICHI Typaibl

CYpaKTap KO MYMKIHJIITiHE Ue OOJIABIM.

* 3epTTeyre KaTbICy IbIH TYIIKI MOHI OallaMHBIH Y# TaliChblpMachlHa KaThICThI TOXKipHOeci

TOHIPETIHET1 CypaKTapFa skayarn 0epyi Ke3IeHTiHIH Oi1eMiH.

* MeH ochl 3epTTeyre KaThICYIbIH 631Me Tikeel naiaacekl 00JIMalTHIHBIH TYCIHEMIH.

* MeH cyXx0aTbIMHBIH ayJI10 *ka30ara Ka3blIyblHA KEJIICEMIH.
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* MeH ochl 3epTTeyre OepreH 0apIiblK aKmapaThiM KYIHUs TYpJe CaKTaIaThIHBIH TYCIHEMIH.

* OCBI 3epTTEy HOTHKENEP] Typallbl KE3-KEJTeH eCeNTe MEHIH XKeKe OAChIM TypaIbl
aKnapaT JKachIpbIH OOJIATBIH/ABIFBIH TYCIHEMIH. BYJ1 MEHIH aThIMJIBI ©3repTil, CyXOaTTarbl
MEHiH JKeKe 0aChIM/Ibl aHBIKTANTHIH KE€3-KEJITeH MAJIIMETTEP/ Il )KaChIpy apKbLIbI Ky3ere

aChIPbUIAJIBI.

* Koyt KOMBITFaH KeNmiciM Kara3 3epTTeyIi Kaylrci3 e TankKaH XepJie, ajl CyX0aTThiH
ayIMOTaCIachl 3epPTTEYIIIHIH KYIHS CO30€H CaKTaHABIPHUIFAH )KEKE KOMITBIOTEPIH/IE

CaKTaJIAaTBIHBIH O1JIEMIH.

MeHiH OapIbIK *KeKe aKkIapaTbiM KYIHs CaKTaJlFaH cyXx0aT TPaHCKPHUIIUICH! aFbIMIaFbl

3epTTEy KYMBICHI asKTaJFaHFa JICHiH CaKTaJIaTbIHBIH TYCIHEMIH.

* MeH OepreH aknmaparka Ke3 KeJITreH YaKbITTa KOJI )KEeTKi3€ alaThIHBIMIbI O1JIEMiH.

® KOCBIMH_Ia aKrapar ajly MakCaTblHAa, MCH 3€PTTCYI'C KaTbICKaH K€3-KCJII'CH adaMra

xabapaca aJlaTbIHBIM/IbI O1JIEMIH.

3epTTeyre KaTbICyIIbIHBIH KOJIbI

KarblcynibIHbIH KOJIbI Kyni

3epTTeyIIiHiH KOJbI

KaTsIcymibl oChl 3epTTeyre KaThICyFa caHallbl TYpAe KeliciM Oepesi JeT CeHEMIH

3epTTeyIIiHiH KOJbI
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Appendix B
Informed consent form for teachers

Dear Participant,

DESCRIPTION: You are invited to participate in a research study aimed at exploring
parents’ and teachers’ attitudes towards homework at a selected primary school in

Kazakhstan.

TIME INVOLVEMENT: You will be asked a series of questions about your attitude
toward homework. Additionally, you will be asked to spend some time for follow-up
interview questions in order to be sure that | understand your viewpoint. The interview will
last for approximately half an hour and take place in an allocated classroom in order to

avoid any cases of being interrupted or overheard by other people.

RISKS AND BENEFITS: There may be minor psychological risks. Since you are going
to be interviewed at school, there is the risk of information leak and being identified. In
order to avoid such risks you have the rights to reject or stop the interview at any time if
you feel any pressure from the researcher side or if you are uncomfortable with the
interview or its questions. Please, be informed that the purpose of the researcher is
studying your perceptions about homework. Your responses will not influence the
relationship with your school or the relation between you and the researcher. You will have

an opportunity to take a copy of this form.

To maintain your anonymity and avoid your being identified a number of methods will be
used. Your names will be anonymized by giving pseudonyms (e.g. your names will be
coded as teacher 1, teacher 2 and so on). The researcher will disclose that the findings will

be read by the supervisor and presented in the final thesis paper and in conferences or
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publications potentially. However your name will not be disclosed in any reports of the
project. After transcribing, the researcher will keep all the audio-recording and transcripts
in her password-secured personal computer and delete them in July, 2020. Moreover, to
keep confidentiality of the interviewee, all the raw data will be kept separately at the
researcher’s home. And for the site, the researcher will not disclose any information that
may identify the participant or the site. The collected information will be used only for the
purpose mentioned above and will not be used in any other purposes. Your name and

educational institution will not be acknowledged in any data reported.

PARTICIPANT’S RIGHTS: If you have read this form and have decided to participate
in this project, please understand your participation is voluntary and you have the right to
withdraw your consent or discontinue participation at any time without penalty.
Additionally, your responses will not influence the relationship with your colleagues and
administration at your current job (school) and Nazarbayev University in the future in case
if you decide to apply for Master Degree or PhD. The alternative is not to participate. You
have the right to refuse to answer particular questions. The results of this research study

may be presented at scientific or professional meetings or published in scientific journals.

CONTACT INFORMATION:

Questions: If you have any questions, concerns or complaints about this research, its
procedures, risks and benefits, contact the Master’s Thesis Supervisor for this student work

at,

Independent Contact: If you are not satisfied with how this study is being conducted, or if
you have any concerns, complaints, or general questions about the research or your rights

as a participant, please contact the NUGSE Research Committee to speak to someone
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independent of the research team at +7 7172 709359. You can also write an email to the

NUGSE Research Committee at gse_researchcommittee@nu.edu.kz

Please sign this consent from if you agree to participate in this study.

Research topic: “Parents’ and teachers’ attitudes towards homework at one elementary

school in Kazakhstan”.

. I agree to participate in this research study voluntarily.

. I am informed that even if | agree to participate now, | can withdraw at any time or

refuse to answer any question without any consequences of any kind.

. I have been explained the purpose and nature of the study and | have had the

opportunity to ask questions about the study.

. I am aware that participation involves answering the researcher’s questions

regarding my child’s homework related experience.

. | understand that I will not benefit directly from participating in this research.
. | agree to my interview being audio-recorded.
. | understand that all information | provide for this study will be treated

confidentially.

. | understand that in any report on the results of this research my identity will
remain anonymous. This will be done by changing my name and disguising any details of

my interview which may reveal my identity.
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. | am aware that signed consent forms will be kept in a place considered safe by the
researcher and original audio recordings will be retained in the researcher’s password-

secured personal computer.

. | understand that a transcript of my interview in which all identifying information

has been removed will be retained till the end of the current research.

. I know that | can access the information | have provided at any time while it is in

storage as specified above.

. I know that | can contact any of the people involved in the research to seek further

clarification and information.

Signature of research participant

Signature of participant Date

Signature of researcher

| believe the participant is giving informed consent to participate in this study

Signature of researcher
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MyraniMaepre apHaJFaH 3epTrey *KYMbIChI KeJIiCIMiHIH aknapaTTbIK opmacsel

KypmMmerTi KaTbicylbl,

CUITATTAMA: Ci3 Kazakcrannarsl 6acTaybIll CHIHBIIT MYFaIiMIepi MEH ara-
aHaJIAPBIHBIH Vil TallChIPMAChIHA JIETeH KO3KAPACHIH aHBIKTAayFa OarbITTaFaH 3epTTey

JKYMBIChIHA KATBbICYyTa IIAaKBIPBLIBIIT OTBIPCHI3.

SBEPTTEY YAKDITbBI: Cisre yit TaniceipMachiHa IeTeH KO3KapachIHbI3 TypaJibl OipKaTap
cypakTtap Kobiaapl. COHBIMEH KaTap, Ci3/IIH KO3KapachIHBI3IbI TYPHIC TYCIHETIHAITIME
ceHiMa1 00JTy YIIIH Ci37IeH KOChIMILIa cyX0aT cypakrapblHa OipHelle yaKkbIT
KYMCaybIHbI3[bl ©6TiHEMIH. Cyx0aT I1aMaMeH KapThl caFraTKa CO3bLIAJIbl JKOHE ©3re
azamap OHBI €cTiMeyl Hemece OereT OoMayhl YIIiH cyXx0aT OKIayJIaHFaH OHAIlla

CBIHBIIITA OTE].

3EPTTEY KAIYHITEPI ’)KOHE APTBIKIIBIJIBIKTAPBI: Cyx06arracy GapbicbiHa
OipiaMa IMcuXOoJIOrHsUIBIK KayinTep 00ybl MyMKiH. Cyx0aTTacy MEKTeNTe OpPbIH
aNaTBIH/IBIKTaH, aKMapaTThIH Tapar KeTy KayI 0ap jkoHe cyx0ar OepyIii peTiHae Ci3/IiH
YKEKE MAJIIMETTEPIHI3 aHBIKTATYbl MyMKiH. OCBIHIal Kayin-KaTepJiepiH alIblH any YIIiH,
erep /e ci3 3epTTeylli TapanblHaH KaHaail 1a O6ip KbICKIM CE31HCEHI3 HeMece OHbIH
CYpaKTapblH BIHFAWCHI3 JICT TAINICAHbI3, KE3-KEITeH yaKbITTa cyx0aT OepyieH Oac TapTyra
HeMece Keibip cypakrapra xkayar OepMeyre KYKbIFbIHBI3 Oap. 3epTTeyiiHiH MaKcaThl - Yi
TaTNChIPMAChI TypaJbl Ci3IiH Ko3KapacTapbIHbI3AbI 3epaeney. Ci3/iH kayanTapbIHbI3 Ci3/IIH
MEKTETINEeH KapbIM-KaThIHACBIHBI3FAa HEMece ci3 OeH 3epTTeyIll apachlHIarbl KaThIHACKA

acep erneitai. Ci3re ocbkl Cyx0aTTBIH TPAHCKPUNT KelllipMeci Oepinei.

AHOHMMJILTIKTI caKTay >KoHE e3reJiep Ci3/ii TaHBIN KaluMay YIIiH OipKatap 9JIicTep

Kosganbutazpl. Ci3/iiH eciMAepiHi3 )KachIpblH aTTapMeH KYMHUS TYpJie sKacaiabl (MbIcaibl,
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ci3fiH ecimiHi3 1-myFaiiM, 2-MyFajiM xkoHe OacKaiap peTiHae KoaTanaabl). 3epTrey
HOTIKEJEPIH FBUIBIMU JKETEKII OKBIT, KOPBITBIH/IBI TE3UCTE KOHE KOH(EepeHIUsIapaa
HeMece Oacnanapia xKapuslayFra YCBIHBUIATBIH O0Ia e, AJaiiaa ci3IiH eciMiHi3 )00aHbIH
emrbip eceOinAe KapusutaHOai bl TpaHCKPHUITIUSAIAH KSHiH 3epTTeyIIi OapiblK ayaro-
*azbayiap MEH TPaHCKPUIITTEP/Il TApOIbMEH KOpPFalIFaH JepOec KOMIIbIOTEPIE CAKTaMIbl
#oHe onapzbl 2020 KpU1bIH m1eciHAe Kosabl. COHBIMEH KaTap cyX0aT alylIbIHbIH
KYIUSUTBIFBIH CaKTay YIIiH OapiblK OacTarnkel IepeKTep 3epTTEYIiHIH YHIHE 00JIeK
cakranajsl. JKuHanraH aKnapar »KorFapbljia aTaJlFaH MaKcaTTap/a FaHa MaijaiaHbluiajibl
KoHe Oacka elnrkaHaai MakcaTTap/a naiganansiiManiel. Ci3/1iH aThIHBI3 OCH Ke3-KEeJIreH

0acka JKeke MATIMETTEpiHI3 elIKaHail MaJliMeTTepe KOpCeTUIMENI.

KATBICYUIBIHBIH KYKBIKTAPBI: Erep ci3 ocbl Ky»KaTThl OKBIII, aTAJIMBIII K00ara
KaThICyFa MIenIiM KaObuiiaraH 00JICaHbI3, OHJIA CI3/IIH KAaThICYBIHBI3 €PIKTI €KCHIH
TYCIHY1HI3/Il ©TIHEMI3, )KOHE JIe C13 KeTICIMII Kepl KaluTaphIl allyFa HEMECe KaThICY/IbI Ke3
KEJIT'eH YaKbITTa €Il albINIYJIChI3 TOKTaTyFa KYKbUIBICHI3. byFaH Koca, ci3iiH
YKayanTapblHbI3 OoJlamakra ci3ziH 0ajaHbI3 OKUTHIH MEKTeMIeH xone Hazapbaes
YHUBEPCUTETIMEH KapbIM-KaThIHACBIHBI3FA €Il 9cep eTIei . ¥ ChIHbIIFaH OajlaMa TaHaay
peTiHze 3epTTey KYMBIChIHA KaThIcmayFa epikTici3. Ci3fiH HaKThl CypaKTapra skayan
OepyneH 6ac TapTyFa KYKbIFBIHBI3 0ap. Ochl 3epTTeY KYMBICBIHBIH HOTHKEJIEP1 FHUIBIMU
HEMece KOCiOM KUHAJIBICTap/a YChIHBUTYBI HEMECe FhUIBIMU JKypHAIAAP/Ia )KAPHSUIAaHYbI

MYMKIH.
BAWJIAHBIC AKITAPATBI:

Cypaxrap: Erep cizzie ocsl 3epTTey *KYMBICBIHBIH OTY OapbIChiHA, KayinTepi MeH
apTHIKIIBUIBIKTapbIHA KATHICTHI CYpaKTapbIHbI3 HEMECE apbl3-IIaFbIMIapbIHbI3 O0Jica,

MarucTpJiiK Te3U3 KETEeKIIiCiHe XabapliachIHbI3.
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Tayeuici3 6aiinanbic: Erep ci3 ocbl 3epTTeyAiH Kajail )KypriziieTiHine
KaHaraTTaHOacaHbI3, HEMECE Ci3/Ie 3ePTTEeyre KaThICThl MACeIeliep, MaFbIMAap 5 JKaIIbI
CYpakTapbIHbI3 TybIHAACA, +7 7172 709359 nemipi 6otibraira NUGSE 3eptrey
Komurerimen OaiinanpiceiHb3. CoHmaii-ak, gse researchcommitet@nu.edu.kz meken-

aiibl OOMBIHILIA AJIEKTPOH/IBIK TOIITaFa XaT Ka3yra Ja 0oJaabl.

Ocbwl 3epTTEyre KaTbiCyFa KejlicceHi3, MbIHA KeJliciMre KoJ1 KOWbIHbI3.

3eprTey TakbIpbIObI: «Ka3zakcranaarsl 6acTayblll MeKTenTepAiH Oipinaeri aTa-

aHaJIap MeH MYFaJiMJIepaiH YH TancbIpMachblHA KO3KApachl».

* MeH ocbl 3epTTey KYMBIChIHA 63 €pKIMMEH KaThICyFa KeJliCeMiH.

* MeH Ka3ip 3epTTey )KYMBIChIHA KaThICyFa KeliciMIMI1 6epceM Jie, Ke3 KeITeH yaKbITTa
KeNiciMIM/II KaiTaphIl ajla aJaThIHBIM HEMECE Ke3-KeJTeH CYpaKKa eIIKaHai caniapchi3

Kayan OepyieH 0ac TapTa aJaThIHBIM TypaJibl XabapaapMbIH.

* MaraH 3epTTeyiH MaKcaThl MEH CUTIAThI TYCIHIPUII )KOHE 3€PTTEY KYMBICHI TYPaIbl

CYpaKTap KO MYMKIHJIITiHE Ue OOJIABIM.

* 3epTTeyre KaTbICybIH TYIKI MOHI OalaMHBIH Vi TarchIpMachiHa KaThICThI TOXKipuOeci

TOHIpETiHAeri CypaKTapra skayan Oepy/i Ke3JAelTiHiH OlIeMiH.

* MeH ocbl 3epTTeyre KaTbICyIbIH 631Me Tikesel naigacskl 00JIMalThHIHBIH TYCIHEMIH.

* MeH cyX0aTbIMHBIH ayI10 *ka30ara kKa3blIyblHA KEJIICEMIH.

* MeH ochl 3epTTeyre OepreH 0apiiblK aKmapaThIM KYIUs TYp/e CaKTalaThIHbIH TYCIHEMIH.

* Ocbl 3CPTTCY HQTI/I)KCJ'ICpi TypaJibl K€3-KCJII'CH CCCIITC MCHiH JKeKe 0achIM TypaJibl

aKnapaT >KachIpbIH OOJIATBIH/IBIFBIH TYCIHEMIH. ByJ1 MEHIH aThIM/IBI ©3repTill, CyXOaTTarbl
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MEHIH KeKe 0aChIMJIbI aHBIKTAUTBIH KE3-KEIITeH MAIIIMETTEP/Ii )KaChIPy apKbUIBI XKY3ere

acChIPbLIAJIBI.

* Ko KoibUIFaH KemiciM Kara3 3epTTeyIin Kayilici3 Jem TarKaH Kepe, ajl CyX0aTThIH
ayJTMOTACIIAChI 3ePTTEYIIIHIH KYITUs Co30€H CaKTaHIBIPBUIFaH )KeKe KOMITBIOTEePIH/IC

CaKTaJIAaTBIHBIH OlJIEMIH.

MeHiH 0apIbIK *KeKe aKklapaTbIM KYIHs CaKTaJIFaH cyX0aT TPaHCKPUILUICH! aFbIM/IaFbl

3epTTEy KYMBICHI asKTaJFaHFa JICH1H CaKTaJIaTbIHBIH TYCIHEMIH.

* Men OepreH aknmapaTKka Ke3 KeNTeH YaKbITTa KOJI JKEeTKi3€ aJlaThIHBIM/IbI O1JTEMiH.

® KOCBIMHIa aKrapar ajly MakCaTbIHAa, MCH 3€PTTCYTI'C KaTbICKaH KC3-KCJII'CH aalaMfEa

xabapraca aJlaTbIHBIM/IBI O1JIEMIH.

3epTTeyre KaTbICyIIbIHBIH KOJIbI

KarblcynibIHbIH KOJIbI Kyni

3epTTeyIIiHiH KOJIbI
KatbIicymibl ochl 3epTTeyre KaThbiCyFa CaHalbl TypJe KeliciM Oepei Aer CeHeMiH

3epTTeyIIiHiH KOJbI
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Appendix C

Interview protocol for parents

Interview Script:

Hello! First of all, let me introduce myself. My name is, ,and I am

studying at Nazarbayev University at Master Degree course on Leadership in Education
and currently conducting research for my master thesis. | am happy to have you as an
interviewee and to see your willingness to contribute to the research of teachers’ and
parents’ perceptions about homework in Kazakhstan. Thank you for dedicating your time
to help me. Our interview will take about 30minutes. Please, feel free to share your
experiences and opinions, as all of your responses will be kept confidential and your name
will be anonymized. If you feel pressure from my side or do not wish to answer a specific
question, do not hesitate to either skip that question or stop me at any time. If you have
read the information and decided to participate in the current research, please sign the

consent form. In case you have any questions, please do not hesitate to ask me.

Please, tell me about your views and experience with homework assigned to your child.

- How old is your child?
- Can you describe to me yours and your child’s experience with homework?
o How long does it take your child to complete the homework task for
each subject?
o How much time does your child spend on doing homework every
day?
o Do you support your son/daughter while doing homework? How?

Can you give me examples?
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o Are homework assignments usually clearly explained? If no, how
does your child accomplish it?
o How does your child mostly feel when doing homework?
o What is your feeling when assisting your child in doing homework?
- What is the extent to which your child is challenged when doing
homework? Can you give me examples of these types of tasks?
- As a parent, are you always capable enough of supporting your child for
homework accomplishment? If not, what are the reasons for that?
- As a parent, are you facing any challenges to assist your child for homework
completion? If yes, what could you suggest for further improvements?

- What is quality homework in your understanding?

“Thank you again for spending these 30 minutes with me. Your contribution will be
highly appreciated. Please, be informed that I will send you the transcript with your
responses where you may do any changes in case if you feel that | have interpreted your

words incorrectly”.
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ATa-aHaJapMeH cyx0aTTacy XaTTamachl

Canemerci3z 6e! AnibIMeH 3iM/1i TaHBICTBIpYFa pyKcaT eTiHi3. MeHiH aTbiM

, MeH Hazap06aeB YuuBepcuretiHi «binimM Oepy canachiHIarbl

KeIIOacIbIIBIK» (aKyIbTETIHIH €KIiHIII KypC MarHCTPaHTBIMBIH )KOHE Ka3ipri yaKbITTa
MAarucCTPJIIK JUCCEPTALMSIM YIIIH 3epTTey KYMBICHIH Kyprizyaemin. Cizaig cyxoar oepyre
KeJliCKeH1HI3Te oHe Ka3zakcranaarsl MyFalliMJIEp MEH aTa-aHajap/blH Yil TarcelpMachl
TypaJibl KO3KapacTapblH 3epTTEYTe yJieC KOCyFa JalbIH €KeHIT1HI3/1 OlIreHIMe
KyaHBIIITBIMBIH. MaFaH KeMeKTecyTe yakbIT O6JTeHiHI3 YIIIH paxMeT. bi3/iH cyXx06aTbiMbI3
mamameH 30 muHyT O0sanel. Ci3iH OapIibIK KayanTapblHbI3 KYITHS CAKTaJBII, aThIHBI3
YKachIpbIH 0onazapl, Erep ci3 MeHiH TapanbiMHaH Oenrii Oip ASHTel 1eri KbICKIM Ce31HCEHI3
HEMece HaKThI CYpaKKa jkayar OepriHi3 keamece, OyJ1 CYpakThl ©TKI3IN kibepyre Hemece
Ke3-KeJIF'eH YaKbITTa MEHI TOKTaTbII, cyx0aTTacyjaH 0ac TapTyFa TOJBIK KYKbLIBICHI3. Erep
Ci3 aKmapaTThl OKBIT, aTAIMBIII 3ePTTEYTe KaThICyFa MIeNIiM KaObu1arad 00JICaHbI3,
kelniciM opMachiHa Kol KOHBIHBI3. Erep ci3ae kangai na 6ip cypakrap TyblHaca, MEHEH

cypayfa KbIMChIHOaHbI3.

Ciznin OananpI3ra OeplireH yil TarncbipMaIapbliH OpbIHAAY TOKIPUOCHI3 Typalibl Al ThIMN

OepiHi3IIi.

- Cizaig OanaHbI3 Helle acra?
- Ci3 e3iHi3/11H ’koHe OalaHbI3/IbIH YH TalChIpMachlH OpbIHAAY TOXKIpHOECiH
cunarTai anacel3 6a?
o Op noH OoMbIHIIA Yil TalICBIPMAChIH OPBIHAAY YIIIH Ci3/1H
OayaHpI3Fa KaHIIA yaKbIT KaKeT?
o bananpI3 yi TarcelpMachlH OpbIHaYFa KYHIHE KaHIIIA yaKbIT

AKYMCanuIp1?
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o Y TancelpMachklH OpPBIHIAY KE31HE Ci3 YIBIHBI3FA / KbI3bIHBI3Fa
Kosay kepcereciz 6e? Kanait? Meicangap kentipe anacei3 6a?
o Y TancelpMayiapbl 9IeTTe HaKThI TyciHaipiieni 6e? Erep
TYCiHZIpiaMece, OanaHbI3 TaCBIPMaHbl Kajlail OpbIHIANH b1 ?
o Y TancelpMachlH OpbIHJAY Ke3iHAer! OaaHbl3 KeOiHe KaHai
cezime O6oazp1?
o bamanpI3ra yii TaricbIpMachiH OpBIHIayFa KOMEKTECKEH e Ci3 KaHaai

cesiMmue 0onaceI3?

Yii TarceIpMachkiH OPBIHIAY KE31HAE Ci3/11H OallaHbI3Fa KaHIIATBIKThHI

kuHaIaap1? TarnceipManapian OipHenie MpIcaiap KelTipe anachki3 6a?

- Arta-anHa peTiHJze, Ci3 opKalIaH OajaHbI3Fa Y TallCBIPMAChlH OpbIHayFa
KoJay kepcete anachiz 6a? Erep xonmai aamacaHb3, OHBIH ceOenTepi
KaHgai?

- Ara-ana periHze, OanmaHpI3Fa Y TalICBIPMAChIH OPBIHIayFa KOMEKTECY YIIIiH

KaH/ail 1a O61p KUBIHIBIKTAp TYbIHAANARI Ma? Erep KuHanICcaHbI3, MOCEIICHI

OHTAMIAHIBIPY YIIIIH HE YChIHA aJlachI3?

- CizniH OoMBIHBI3INA, HAFBI3 Callallbl Vi TalchlpMachl KaHaai 601y kepek?

«Ocpbl 30 MUHYT YaKbITBIHBI3Ibl MEHIMEH O6JIICKEeHIHI3 YIIiH TaFbl Ja paxmer. Kockan
YJIE€CiHI3 YIIiH alFbIChIM IIeKci3. Ci3re ®aKbIH apajia 0Chbl CYX0aThIMBbI3IbIH TPAHCKPHUIITIH
xi0epeMiH. Erep MeH ci3/1iH OMBIHBI3/IBI TOJBIK KETKI3€ aaIMaJlbIM JIeTl OMIacaHbl3,

TPAaHCKPUIITKE KaH/aail 1a O1p e3repicTep eHri3yiHi3re 00NIaThIHBIFBIH XabapaaiiMbIH ».
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Appendix D
Interview protocol for teachers

Interview Script:

Hello! First of all, let me introduce myself. My name is, ,and I am

studying at Nazarbayev University at Master Degree course on Leadership in Education
and currently conducting research for my master thesis. | am happy to have you as an
interviewee and to see your willingness to contribute to the research of teachers’ and
parents’ perceptions about homework in Kazakhstan. Thank you for dedicating your time
to help me. Our interview will take about 30 minutes. Please, feel free to share your
experiences and opinions, as all of your responses will be kept confidential and your name
will be anonymized. If you feel pressure from my side or do not wish to answer a specific
question, do not hesitate to either skip that question or stop me at any time. If you have
read the information and decided to participate in the current research, please sign the

consent form. In case if you have any questions, please do not hesitate to ask me.

1. Tell me about yourself and what you do at this school.
- What is your teaching background —how long they have been teaching?
- How long have you been at this school?
- What your previous teaching experience?
2. Can you tell me about your use of homework?
- What is your purpose of assigning homework?
- How often do you assign homework?
- How long do you think it takes students to accomplish the assigned
homework?

- How do you design homework tasks, are there any strategies used?
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Do usually assign homework to consolidate previous learning or push

students’ thinking to analyze synthetize and apply their knowledge?

- How do you review homework in the classroom?

- How do you cooperate with other teachers on the staff to develop homework
assignments?

- How do you discuss homework with your parents? Do you like parents
helping kids with homework? Why or why not?

- Are there any challenges you encounter when designing homework? If there

are any, what are your suggestions for further improvements?

- What is quality homework in your understanding?

“Thank you again for spending these 30 minutes with me. Your contribution will be highly
appreciated. Please, be informed that I will send you the transcript with your responses
where you may do any changes in case if you feel that | have interpreted your words

incorrectly”.
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MyragimepMen cyx0aTTacy XaTraMachl

Canemerci3z 6e! AnabIMeH ©3iM/1i TaHBICTBIPYFa pyKcaT eTiHi3. MeHiH aTbiM

, MeH Hazap0aeB YauBepcuretiHia «binimM Oepy canachIiHIarbl

KOIIOacIIbIIBIK» (aKyIbTETIHIH €KiHIII KypC MarcTPaHTBIMBIH KOHE Ka3ipri yakpITTa
MAarucTpJIIK JUCCEPTAILMSIM YIIIH 3epTTeY KYMBICHIH Kyprizyaemin. Cizaig cyxoar oepyre
KeJliCKeH1HI3Te oHe Ka3zakcranaarsl MyFajliMJIep MEH aTa-aHajap/blH Yi TarcelpMacsl
TypaJibl KO3KapacTapblH 3ePTTEYTe yJieC KOCyFa JalbIH €KeHIT1HI3/1 OlIreHIMe
KyaHBIIITBIMBIH. MaFaH KeMeKTecyTe yakbIT OeJITeHIHI3 YIIIH paxMeT. bi3/iH cyx06aTbiMbI3
mamameH 30 muayT O0sanel. Ci3iH OapIibIK KayanTapblHBI3 KYITHs CAKTaJBII, aThIHBI3
YKachIpbIH O0oJaapl, Erep ci3 MeHiH TapanbiMHaH Oenrii Oip ASHTel /1eri KbICKIM Ce31HCEHI3
HEMece HaKThI CYpaKKa jkayarr OepriHi3 keaMece, OyJ1 CYpaKThl OTKI3IN kibepyre Hemece
Ke3-KeJIMeH yaKbITTa MEHI TOKTaTbII, cyx0aTTacyjaH 0ac TapTyFa TOJBIK KYKbLIBICHI3. Erep
Ci3 aKmapaTThl OKBIT, aTAIMBIII 3ePTTEYTe KaThICyFa MIeNIM KaObu1arad 00JICaHbI3,
kelniciM opMachiHa Kol KOHBIHBI3. Erep cizne kanmait ga 0ip cypakrap TybIHJIaca, MEHEH

cypayfa KbIMChIHOaHbI3.

1. O3iHi3 )k0HE OChI MEKTEITET1 KbI3METIHI3 TypaJibl alThIN OepiHi3.

- JKymbic ToxipubeHi3 Typasbl alThIN ©TCEHI3.
- Byn MekrenTe KaHIIa yakpIT €HOEK €Tin Keneciz?

- Ci3niH OyraH JeHiHT1 OKBITY TOXIpUOEH13 KaHaai?

2. Yii TancelpMachiH KOJIJaHy TXipuOeHi3 Typaisl aifTa anacei3 6a?

- Yi TAIlICbIPMACBIH HadpJjayaarbl MAKCATbIHbI3 HeI[e?

- Ci3 yii TancelpMachlH KaHIIAJIBIKTHI XkU1 Oepeciz?
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- Okymbuiapra KYHICIIKTI Vi TarnchIpMachlH OPBIHIAY YIIiH KaHIIa YaKbIT KeTeIl

JIeT1 oianceI3?

- Ci3 yii TancelpMachIH Kajlail KypacThIpachl3, KaHail cTpaTerusiap KOJIAaHaChI3?

- OJeTTe Y TanchIpMachlH OTUITCH cabaKThl OCKITY YIIiH Oepeci3 Oe Hemece
TarChIpMa apKbUIBI OKYIIBIIAPABI TYPJIi aKIMapaTThl TANAAY, )KHHAKTAY JKOHE aliFaH
OUTIMIIEPIH KOJIaHyFa TalMbIHABIPAChI3 6a?

- ChIHBINTaFbI YH TalChIpMAachIH KaJlall Tekcepeci3?

- Yii TanceipManapslH 931piey YIIIH Ci3 9icTeMenik OipiecTiriHizaeri 6acka
MyFaJiMIepMeH Kanail Oipiiece >KyMbIC xKacaicbiz?

- Ci3 yi1 TanicelpMachiH aTa-aHaJlapMeH KaJllail TalKbUIalichI3? ATa-aHamapabiH
Oananapra yi TancelpMallapblH OpPbIHayFa KOMEKTECKEeHIH KOJaichI3 0a?
Henikren?

- Yi TanceIpMachlH Jaspiay Ke3iHe ci3ie KaHmai na 01p KUBIHABIKTap 0oJaasl Ma?
Erep 6ap 6osca, MoceleHi mienty OoJIbIH/Ia HE YChIHAD €J11Hi3?

- Ci3xin OMBIHBI3IIA, HAFBI3 CAMlalIbl YH TallChIpMachl KaHal 001y Kepek?

«Ocpl 30 MUHYT yaKbITBIHBI3IBI MEHIMEH OOJTICKEHIHI3 YIIIiH TaFbl 1a paxmer. Kockan
YJIECiHI3 YIIiH aJiFbIChIM MieKci3. Ci3re KakbIH apaja OCbl CYXOaThIMBI3AbIH TPAHCKPUITIH
)i0epemiH. Erep MeH ci3/1iH OWBIHBI3bI TOJIBIK KETKI3€ aIMabIM JICT OMJIacaHbI3,

TPAHCKPUIITKE KaHal aa Oip e3repicTep eHri3yiHi3re O0NaThIHABIFBIH Xa0apaaiiMbIH ».
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Appendix E
WhatsApp request message for parents

Good day dear parents,

My name is , and | am studying at Nazarbayev University Master Degree

course on Leadership in Education and currently conducting research for my master thesis.
I would like to ask you to participate in a research study aimed at exploring your attitudes
towards homework. This study is of huge importance since it will help the whole school
community including teachers and parents to inform homework related practice and
experience. All of your responses will be kept confidential and your name will be

anonymized. Those who volunteer to participate may contact me at

Thank you for your time and consideration.
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ATa-anajapra aprasran WhatsApp ertinim xar

KaiibIpiel KyH, KbIMOATThI aTa-aHajap.

MeHiH aThIM , MeH HazapbaeB YHuBepcureriniH «bitim 0epy

caJlaChIH/IaFbl KOIIOACIIBUIBIKY (DaKyJIbTETIHIH €KIHII KypC MaruCTPaHTHIMBIH JKOHE
Ka31pri yakpITTa MaruCTpIIiK JUCCEPTALUAM YIIiH 3€PTTEY KYMBICHIH KYPri3yAeMiH.
CizzeH yil TarcblpMachlHa JET€H KO3KapachlHbI3Ibl aHbIKTayFa OarbITTaIFaH 3€pTTey
YKYMBICBIHA KAaThICY/Ibl CypaliMbIH. byl 3epTTey eTe MaHbI3bl, ce0eb1 01 OYKIJ MEKTen
KaybIMJIaCTBIFbIHA, COHBIH 1II1HJIE MYFaJlIMJIep MEH aTa-aHajapra yi TarcblpMachiHa
OailyTaHBICTHI TOKIpUOEep/ Il 3epaeneyre komekreceni. CiznepaiH 6apibIK kayanTapbIiHbI3
KYITHsI, €CIMIEPiHI3 KachIpbIH 00stabl. KaTeiCyFa epik OUIIIPTeH kaHaap MEHIMEH

........................................... xabapiacyblHa 00JIajIbI.

VYakpIT O0JTeHICPiHI3 YIIIiH paKMeT.



