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Abstract

Reversing gifted underachievement in Kazakhstan: Teachers’ perception,
experiences, and practices.

According to a number of research, schools and teachers still face challenges in
terms of gifted underachievers, specifically in identifying and understanding the reasons of
gifted underachievement as well as providing efficient support for academically vulnerable
students. Therefore, the aims of the current research were to explore the perception and
practices of Kazakhstani teachers with gifted underachieving students in one the
specialized school for intellectually gifted students. More specifically, the study aimed at
exploring teachers’ conceptualization on the nature of gifted underachievement as well as
identifying the factors that contribute to gifted underachievement. The study also aimed at
finding out the common strategies teachers use to reverse gifted underachievement. In this
regard, a qualitative research design was implemented using semi-structured interviews
with open-ended questions to get more insight into teachers’ experience. Based on the
purposeful sampling and maximal variation eight teachers who dealt with gifted
underachievers in the past and those from different subject areas were involved in the
research (two English teachers (one female and one male), two Chemistry teachers (one
female and one male), two Physics teachers (one female and one male), one Math teacher
(a female) and one Biology teacher (a male)). The finding of the study revealed three
common characteristics of gifted underachievement recognized by teachers: low socio-
emotional skills, different abilities and interests, and those with physiological peculiarities.
Moreover, according to teachers’ perception and practice, there are internal and external
factors to contribute to gifted underachievement. The internal factors consider a lack of
perseverance, lack of students’ learning goals, and a domain-specific nature of gifted

students, while the external factors refer to high curriculum demands, high parents’
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expectations, as well as negative teacher-student relationships and teachers intensive
workload. Finally, two main approaches to reverse gifted underachievement were
identified: building a healthy teacher-student relationship based on trust and applying

differentiated instructions.
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AHaaTna
Ka3zacranaars! yjarepiMmi ToeMeH JapbIHIbI OKYIILLIAPABI KAJINBIHA KEJITIpY:
MyFaJiMJepaiH Ke3Kapacbl MeH TI:Kipuoeci.

Bipkarap 3eprreymnepre coilkec MEKTENTep MEH MyFaiMIep JapbIH/IbI
YIIrepMeyIIiiep Maceneciie, aran aiTKaH1a, JAPbIHIBUIBIKTBIH YIATePMEYIIUTIKTIH
ceOenTepiH aHbIKTayFa, COHAAN-aK aKaIeMUsIIbIK 9JIC13 JapbIH/Ibl OKYIIbUIApFa TUIMIL
KOJIJlay KepceTyre 0aillaHbICThI Macenenepre i Ae ke3ireni. COHIbIKTaH J1a, aTaJIMbIII
3epTTeyAiH MakcaThl KazakcTanmarsl 3USITKEPIIiK KaOieTi 6ap OKyIIbUIapFa apHaiaFaH Oip
MaMaH/IaHIBIPBIIFAaH MEKTENTErT MYFaTIMIEP/IIH JaPBIH/IBI YATEPMEYIITIK MaceIeciHe
Ke3Kapachkl MEH TOXIpuOeciH aHbIKTay Oosbl. HakTeipak aliTcak, Oy 3epTTey KYMbICHI
MyFaTiMIEpiH AapblHbI OajanapablH aKaAeMUsUIBIK YArepMeyIIUTiHIH TaOUFaThl Typajibl
TY>KBIPBIMJIAMACHIH JKOHE OFaH BIKIAJ €TEeTiH (PaKTOpap bl aHbIKTayFa OaFbITTAIFaH.
3epTTey *KYMBICHI, COHBIMEH KaTap, MyFallIMJIEp/IiH AAPBIH/IbI YITEPMEYII OKYIIbLIAPAbIH
YKETICTIKKE KOJI )KETKI3yre OarbITTAIFaH OPTaK CTpaTETHsUIapbIH aHBIKTayFa OaFbITTAJIFaH.
OchbIFaH opail, MyFamiMIep/IiH THKIprOeci Typasibl KoOipeK aKmapaT ajry *OJIbIH/Ia alllbIK
CypakTap MEH »apTbhllail KypbUIbIMAAIFaH CyX0aTTap/abl KOJIJJaHa OTBIPHII, CalaJIbIK
3epTTEeY KYMBICHI JKYPri3iai. MakcaTThl )oHE MaKCUMAaJIJIbI ©3Tepy IpIKTey TocuIaepi
Heri3iHje, OYJ1 3epTTey KYMBbIChIHA TapbIHABI YATepMeYyIi OananapMeH KyMbIC ICTey/Ie
Toxipubeci 6ap, Typili IOHAEPAl OKbITATHIH CET13 MYFajliM KaTbICyFa epik Oumaipi. Aram
alTKaHJa, €Ki aFbUIIIBIH MyFaIimi (Oip oken skoHe Oip ep agam), €Ki XUMHS ITOH1 MyFaTiMi
(6ip oifen xoHE Oip ep aam) KaThICTHL. ), eKi (pru3muKa moHi MmyFamniMi (Oip oifern sxoHe Oip
ep), 6ip MaTemMaTuKa MMoHI MyFaiimi (9iien) »oHe Oip OMONIOTHS MOHI MYFaliMi (ep agam).
3epTTeyiH HOTHXKeNepl AapbIHAbI YArepMEeyIUTIKTIH YII JKajllbl CHIaTTaMachlH
AHBIKTA]IBI: TOMEH QJICyMETTIK-OMOIIMOHAJIBI IaFAbLIIap, SPTYPIIi KabineTTep MeH

KbI3BIFYLIBIIBIKTAp KOHE (PU3UOJIOTUAIBIK epekiienikrep. COHbIMEH KaTap, MyFaliMaepIiH
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KaObUIIaybl MEH TOXKiprOeci OOMBIHIIA, JAPBIHABI YITePMEYIIUTIKKE 1ITKi )KOHE CHIPTKBI
¢axTopnap siknan erefi. ki Gpakropiaap oKymbUIapIbIH TaOAHABUTBIFBI MEH MAaKCaT
KOIO/IBIH JKETICTICYIILIIriH jkoHe OananapabiH Oip FaHa OarbITTaFbl JaPBIHIBUIBIFBIH
KapacThIpaibl. AJl CBIPTKBI (hakTopIiap OKy Oaraapiamarapbl MEH aTa-aHajdap IbIH KOFapbl
TaJanTapblH, COHAANH-aK MYFaJliM MEH OKYIIIbI apaChIH/IaFbl )KaFbIMChI3 KapbIM-KaThIHACTHI
KOHE MYFAIIIMIEP/IiH KYMBIC OACTBUIBIFBIH capanaiiibl. KOpbITEIHABLIAN Kelle, TapbIH bl
yATepMeyIIiepre Koyijay KopceTyaiH €Ki HEeT13T1 9J[iCi aHBIKTaJ/Ibl: MYFaJliIM MEH OKYIIIBI
apachlH/a ©3apa CEHIMIe HETi3/1eJreH KaFbIM/IbI KapbIM-KaThIHAC KYpPY JKOHE capajar

OKBITY.
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AOcTpakT
PeBepcupoBanue HeycneBawmux ogapeHHbix B Kazaxcrane: ocnpusitue, onbIT 1
NPAaKTHKA YYHUTeJIeil.

CornacHo psiiy UCCIIEJOBAHUMN, IIKOJIbI U YUUTEIS O-TIPEKHEMY CTAJIKUBAIOTCS C
npobJeMaMy BBISBICHUS U TIOHMMAHUS TIPHYMH HEYCIIEBAIOIINX OJAPCHHBIX YUCHUKOB, a
TaKkKe okazaHus 3(pPEKTUBHON MOJAEPKKHU JJISl YCIEITHOIO PEBEPCUPOBAHUS
aKaJeMHUYECKU ySI3BUMBIX ydaluxcs. TakuM o0pa3oMm, LIeIb0 HACTOSIIEr0 UCCIIeI0BaHuUs
ObUIO M3YYEHHE BOCIPUATHUS U MPAKTUKH Ka3aXCTaHCKUX yuuTenel npu padoTte ¢
HEYCIIEBAOIIUMH O/IapEHHBIMU YYEHUKaMU B OJTHOM U3 CIIeUaTN3UPOBAHHBIX KO JIJIs
MHTEJJIEKTyalIbHO OJJAPEHHBIX YYEHUKOB. A HIMEHHO, UCCIIeIOBaHKe ObLJIO HAMIPABJICHO Ha
M3y4YeHHE KOHUENTYaIN3aluu YUYUTeNlel 0 MpUpo/ie HEYCIIEBAIOIINX OJapEeHHBIX
YYEHHUKOB, a TAK)KE Ha BbISBIIEHUE (DAKTOPOB, CIOCOOCTBYIOLINX HEYCIIEBAEMOCTH
OJlapeHHBbIX Y4eHUKOB. VccrenoBanue Takxke ObIJIO HANIPaBJIEHO Ha BBISBICHUE OOLIUX
CTpaTeruil, IpUMEeHsIeMbIMH YUUTEIIMU Ha IPAKTUKE AJIs1 PEBEPCUPOBAHUS
HEYCIHEBAIOIINX OJAPEHHBIX YYACTHUKOB. B CBA3M € 3THM, 1JIs JIydlIero NOHUMaHMsI
OIIBITA yUUTeNeH pyu paboTe ¢ HeYCHEeBaOIIMMU OIAPEHHBIMU YUYEeHUKaMU ObLI
peann30BaH KauyeCTBEHHBIN ANU3aliH MCCIeI0BAaHUS C UCIIOJIb30BaHUEM
MOJIyCTPYKTYPHPOBAHHBIX MHTEPBBIO C OTKPBITHIMU BompocaMu. OCHOBBIBasICh Ha
LieJIEHANPaBJICHHOM BbIOOpE M MAaKCUMAJIbHOM THIIE BapUallMM YYaCTHUKOB, B
UCCIIeIOBaHUM OBLIM 33J1eliCTBOBAHbBI BOCEMb YUUTEIIEH C OMBITOM pPabOThI C
HEYCIHEBAIOIIUMU OJAPEHHBIMH YUEHUKAMH U3 PA3HBIMH [IPEIMETOB (JBa YUUTEIIS
aHIJIMHICKOTO sI3bIKa (MY)KUMHA U JKEHIIIMHA), BA YUYUTENS XUMUH (MYy>KUMHA U )KESHIINHA),
1Ba yuuTens (pU3MKH (My>)KUMHA U JKEHIINHA), OJTUH YYUTENIb MaTeMaTHKHN (KEHIIMHA) U
OJIMH YYUTENIb OMOJIOTUH (MY>K4UMHA)). Pe3ynbTaThl UCCIe10BaHUS [TO3BOJIMIIN BBISIBUTh

TpHu O6H_II/IC XapaKTCPUCTUKU OJAPCHHBIX YYCHUKOB, KOTOPLIC ObLIH MPU3HAHBI YUUTCIIAMU:
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HU3KHUE COIUATBHO-3MOIIMOHATILHBIC HABBIKH, PA3JIMYHbIC CIIOCOOHOCTH U MHTEPECHI, a
TaKXKe ydyalmuecs ¢ PU3NOIIOTHIECKUMU 0coOeHHOCTsIMH. KpoMe TOro, B COOTBETCTBHU C
BOCIIPUSATHUEM U MPAKTUKOW YUUTENICH, ObLIIM BHISIBIICHBI BHYTPEHHHE U BHEIIHUE (DAKTOPHI,
CIOCOOCTBYIOIIHE K HEYCIIEBAEMOCTH OJlapeHHBIX feteld. K BHyTpeHHUM (akTopam
OTHOCSATCSI OTCYTCTBUE HACTOMYMBOCTU, OTCYTCTBHE II€JIel 00yUEHUs yUaIIUXCs U
CIOCOOHOCTH, MPOSBIIAIONIASICS B OJIHOM HaIllpaBJICHUH, B TO BPeMsI KaK K BHEITHUM
(hakTOpamM OTHOCSTCSI BEICOKHE TPeOOBaHUS K YU€OHOU MPOrpaMMe, BEICOKHE 0XKUIaHUS
poauTenei, HeraTUBHBIE OTHOIICHUS YUYUTENS M YUEHUKA, a TAK)KE 3arPyKEHHOCTh
yuuteneir. Hakoner, Obuti onpeiesieHbl IBa OCHOBHBIX IMOIX0/1a IPUMEHSIEMbIE
YUYUTEISIMU JJI1 PEBEPCUBPOBAHUS HEYCIIEBAIOIINX OJIAPEHHBIX YIYCHUKOB: MIOCTPOCHUE
3I0POBBIX U JJOBEPUTEIHHBIX OTHOIICHUN YUUTEIS C YICHUKOM U TIPUMEHEHHE

muddepeHInPOBAHHOTO METO1a OO0y ICHHSI.
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Chapter one: Introduction

One of the biggest concerns of gifted education is to elicit students’ potential and
help them to instill a sense of civic responsibility, which will allow students in the future to
more readily tackle acute problems our current society is exposed to (Renzulli, 2012;
Steenbergen-Hu, Olszewski-Kubilius & Calvert, 2020). Unfortunately, research states that
almost half of the gifted learners underachieve while generating new ideas and new
perspectives to existing world issues (Bennett-Rappell & Northcote, 2016; Montgomery,
2009; Siegle & McCoach, 2005). Besides, there is a high tendency for gifted learners with
high potential to underachieve due to their socio-emotional peculiarities and specific
learning abilities (Reis & McCoach, 2000; Ritchotte, Rubenstein & Murry, 2015). As a
result, teachers might easily give up on these children, mistakenly referring to them as “a
difficult child.” These students are referred to as gifted underachievers since they might not
only perform lower academically, but also stay at their average performance, meaning
somewhere between non —achieving and achieving students (Montgomery, 2009).
According to a number of research efforts, schools and teachers still face difficulties in
their attempts to understand the nature of the gifted underachievers, identify the causation
of underachievement and address the needs of these academically vulnerable gifted groups
(McCoach & Siegle, 2003a; Montgomery, 2009; Reis & McCoach, 2000). Since
Nazarbayev Intellectual Schools (NIS) schools are the special school to work with selected
gifted children, this research is aimed at contributing to understanding Kazakhstani
teachers’ conceptualization of gifted underachievement, their perception about the factors
leading to underachievement as well as explore their practices as teachers of gifted
underachievers.

The purpose of this chapter is to present the background information about gifted

education in the international context, as well as in Kazakhstan, in order to better



REVERSING GIFTED UNDERACHIEVEMENT IN KAZAKHSTAN 2

understand the rationale of the research. The first section will introduce the importance of
gifted education, characteristics of gifted students, and discuss some myths about high
ability students. Moreover, it will introduce the term of gifted underachievement, and
discuss some factors leading to the underachievement of gifted students. The second
section will reveal the historical aspects that influenced the formation of current gifted
education and discuss how NIS schools are pioneering gifted education in Kazakhstan.
This is important to reveal the problems related to gifted underachievement in NIS schools,
as well as in mainstream schools. Finally, I will finish the introduction part by presenting
the purpose of the study and research questions, as well as the significance of the study.
1.1 Background

Supporting and developing gifted students has never had such an important role as
in the 21st century since, according to Siegle and McCoach (2005), it is strongly supported
that every student has the inner potentiality to be developed and properly implemented for
the prosperity of a society. Examining the role of gifted education in society, Renzulli
(2012) argues that gifted students deserve a quality education that meets their needs since
they have the potential to contribute to the development of the society in multiple areas. He
believes that gifted students need opportunities to develop and utilize their superior
potential or potentials in the form of special programs and services.

Every gifted child is unique, but some authors have proposed a list of traits that are
used to define gifted students as a collective. For example, Clark (2002) argues that gifted
students typically demonstrate certain cognitive characteristics, such as retention of large
quantities of information, advanced comprehension, varied interests, and high curiosity. In
the affective domain, gifted students are often described as unusually sensitive, having a

great sense of humor, idealists, and preoccupied with social justice issues. Other
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characteristics associated with gifted students in the literature are creativity, strong
motivation, eagerness to learn, and high performance (Clark, 2002).

On the bases of these characteristics, there is a widespread myth that gifted
students, having high learning capacity, do not face challenges and do not require any
support at school (Clark, 2008; Renzulli, 2012). Moon (2009) disputes this myth by stating
that often a mismatch between the educational environment in the form of content and
curriculum and the ability of a gifted student leads to boredom and demotivation. As a
result, a student whose potential was not disclosed is often found as underachieving.
Therefore, some scholars claim that gifted students need additional support and
encouragement by special programs (Mofield & Parker Peters, 2019) while other scholars
believe a gifted student’s background or the environment in terms of family and school is
often neglected, resulting in underachievement (Montgomery, 2009; Siegle & McCoach,
2005).

Reis and McCoach (2000) believe that underachieving students are those who show
a great difference between their performance results in cognitive tests and their actual
performance that is shown to teachers and revealed in their grades. Schultz (2005) found
that almost 50% of students with high thinking capacity are actually underachieving
according to this definition. More recent studies suggest that 15% to 40% of gifted students
perform academically lower than their potential allows (Figg, Rogers, McCormick & Low,
2012). Moreover, dropouts among those identified as gifted are increasing, puzzling
educators all over the world (Montgomery, 2009).

Despite increasing research on gifted underachievers in the last few decades,
studies on addressing and reversing gifted underachievement remain limited (Reis &
McCoach, 2000). Therefore, this study aims at examining teachers’ understanding and

practices with gifted underachievers in a specialized school for gifted students in
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Kyzylorda, Kazakhstan. More specifically, this study will explore Kazakhstani teachers’
conceptualizations about the nature of gifted underachievement and the factors that
contribute to gifted underachievement. Moreover, the study will identify the strategies that
teachers use in the classroom to reverse the pattern of gifted underachievement.

1.2 Context: The Education of Gifted Students in Kazakhstan

The education of gifted students in Kazakhstan has a long tradition and has been
strongly influenced by the particularities of the education system during the Soviet era
(YYakovets, 2014). The Soviet education system focused mainly on three domains of
learning: math, sport, and arts. These domains were typically developed in special schools
with their own recruitment criteria and clubs that would provide additional educational
opportunities, usually after school time (Grigorenko, 2017). Working with gifted children
was generally aimed at preparing children for academic Olympiads (Yakovets, 2014), and
attracting more gifted students in order to increase the number of scientists and engineers
in technology. Competitions within the Soviet Union and with the West was a further
incentive (Grigorenko, 2017). Specialized schools for high-ability students in math and
science and preparation to succeed in Academic Olympiads are still the main approaches
for the education of gifted students in the current Kazakhstani education system (OECD,
2014).

In 2008, a project was launched to create 20 intellectual schools under the
Autonomous Educational Organization ‘Nazarbayev Intellectual Schools’ (NIS) as an
attempt to adjust to the fast-developing global market requirement and increase the quality
of education in the country. The NIS became an experimental platform to change the way
education for the gifted is delivered in the country by developing a curriculum in
collaboration with international experts and translating its experience throughout the

country (Yakovets, 2014, p. 523). The NIS implements today several programs, including
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physic-mathematical (FM), chemical-biological (CB) directions, and an international
baccalaureate (IB) program, developed in cooperation with a strategic partner - the
International Examination Council of the University of Cambridge. Twenty NIS schools
and one IB school were opened all around the country from 2009 to 2016 (National report,
2017, p. 172). These schools have advantages above other mainstream schools in terms of
autonomy in finance, resources, developing, and implementing their programs. In order to
be enrolled in NIS schools, learners of 12-13 years old should pass the John Hopkins
Center Talented Youth (CTY) tests on logical thinking, math, and three main languages in
Kazakhstan: Kazakh, Russian and English. Enrolled students get an opportunity to get deep
learning into STEM-related subjects (mathematics, biology, physics, and chemistry)
compared to mainstream schools (OECD, 2015, p. 95) in addition to the in-depth
development of language and critical thinking skills. The contribution of NIS schools in
the development of gifted education in Kazakhstan is in part dependent on the professional
development of NIS teachers in teaching and developing differentiated programs for gifted
learners. Between 2014 and 2017, in collaboration with professors from the John Hopkins
University, NIS teachers were trained on ‘The Development of Gifted Children’ program.
There are now 47 trainers on the program and 9 experts to evaluate the program
implementation (NIS Annual Report 2017, p. 25). This number is increasing every year.
1.3 Statement of the problem

Such substantial attention by the Kazakhstani government to its top-performing
individuals could be questioned in terms of its benefit to the growth of human capital.
Unfortunately, international assessments do not confirm the positive effects of involving
the top-performing students to improve the position of Kazakhstan in PISA competition,
due to the lower performance of Kazakhstani students compared to their peers from other

countries (OECD, 2014, p. 106). Kazakhstan had 881 school-aged winners of international
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science competitions in 2010 but only 0.2% of its 15-year-olds scored at the top two levels
of PISA science assessments in 2012, compared to the OECD average of 8.4% (OECD,

2014, p.106).

Furthermore, OECD experts argue that this unequal grouping of academically high
and low performing students is partly the result of teachers’ interest in preparing students
for Olympiads in order to get bonuses and incentives in case their students are prize-
winners (OECD, 2014, p. 105). However, there is accumulated research evidence that this
segregated and highly specialized approach to the education of gifted students can result in
academically weaker students who are frequently neglected and ‘pensioned off’, instead of
looking for better ways to disclose their potential or reverse that potential (Clark, 2008;
Renzulli, 2012; Steenbergen-Hu et al., 2020). According to Little (2001), the reason for the
poor performance of gifted students should be scrutinized and requires some theoretical
knowledge from a teacher to understand it (p.47). For example, a student might have
difficulties understanding the instructions due to his or her developmental domains, while
this learner could be an expert on bugs although he or she does not have good reading

skills (Little, 2001, p.47).

Specifically, NIS provides every student with access to high standard academic
programs and curriculum developed in cooperation with local and Cambridge experts
aimed at preparing students equipped with 21st-century skills (NIS Annual Report 2017).
Despite a short history, these schools are considered to be top-performing, where each
individual student is under the close supervision of experienced and selected teachers. It
should be noted that, in order to be admitted to such schools, students should pass a
screening examination developed by CITY specialists, which means students are tested in
Math and logical tasks as well as in their knowledge of three languages: Kazakh, Russian

and English (https://www.nis.edu.kz/ru/applicants/otbor/). There is some evidence that
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even such selected gifted students are not always academically successful in all academic
subjects. Thus, some students might underachieve in some specific subjects, while
achieving in others, which often confuse and puzzle teachers of different subject areas of
these schools. International practice shows that even gifted learners in such special schools
like NIS can struggle academically and often be under the threat of dropout. Therefore, this
brings us to the conclusion that NIS schools are not excluded to encounter the issue of
gifted underachievement phenomenon. It is not difficult to imagine what the situation
looks like in mainstream schools when even well-equipped NIS students encounter

challenges and experience gifted underachievement.

1.4 The purpose of the study

The purpose of this study is to examine teachers’ understanding and practices with
gifted underachievers in a specialized school for gifted students in Kyzylorda, Kazakhstan.
More specifically, this study will explore Kazakhstani teachers’ conceptualizations about
the nature of gifted underachievement and the factors that contribute to gifted
underachievement. Moreover, the study will identify the strategies that teachers use in the

classroom to reverse the pattern of gifted underachievement.

1.5 Research questions

1. What characteristics define gifted underachievers in the opinion of teachers?

2. What factors contribute to the underachievement of gifted students in the eyes of
teachers?

3. What strategies do teachers use in the classroom to reverse the pattern of gifted
underachievement?

1.6 Significance of the study
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Since every student is unique in nature and potential, this research will be most
beneficial for those students who are struggling academically due to a variety of factors, as
well as for different stakeholders involved in their educational process. School
administrations have the potential to benefit from this study as well since the research will
reveal the factors that might lead to gifted underachievement. This information will help
the school administration to better prepare teachers in improving their ability to identify
and support gifted underachieving students. Looking at the analysis of the best practices of
reversing gifted underachieving students in the international context provided in this
research, school administrators can encourage the improvement of teachers' approach in
reversing patterns of gifted underachievement. Moreover, the results of the study can be
beneficial for teachers, who will have an opportunity to self-reflect on their own
experience of working with gifted underachievers and consider the reversing patterns
identified in this study. Overall, the results of this research have the potential to benefit all
NIS schools throughout the country, since it can raise awareness on the nature of gifted
underachievers and factors hindering the reverse pattern of gifted underachievers.

1.7 Conclusion

This chapter provided an introduction to the thesis, focusing on the statement of the
problem, purpose, and significance of the study, research questions, and structure of the
thesis. The researched topic is of immense importance because identifying and
encouraging gifted students to reach their highest potential can contribute positively to the
development of a young country like Kazakhstan. The outcomes of the research will reveal
some of the root causes of gifted underachievement, and offer ways to reverse this
phenomenon. The next chapter will provide an analysis of the literature in the international

context related to gifted education as well as gifted underachievement.
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Chapter two: Literature Review

The purpose of this chapter is to provide an analysis of literature in the international
context related to gifted education as well as gifted underachievement. The chapter also
includes a review of various books on the nature of gifted underachievers, factors, and
intervention patterns used recently. The chapter is divided into 6 sections. In the first
section, the chapter provides insight into the roots of gifted education and critically
analyzes different conceptualizations of the construct of giftedness. The second section is
devoted to the description of gifted students. The third section provides insights into
understanding the phenomenon of gifted underachievement. The fourth section describes
the peculiarities and characteristics of gifted underachievers. The fifth section considers the
factors contributing to gifted underachievement. The chapter ends with the theoretical
framework guiding this study and the conclusion of this chapter.

2.1 What is giftedness?

There are more than 200 definitions developed throughout the world in the attempts
of identifying what giftedness is and to what extent one should be distinguished as gifted.
This variety of definitions of giftedness proposed by the founders of gifted education
brings a lot of debate to find the most effective one to make an accurate selection of
children for special programs (Renzulli, 2012). Lewis Terman (1925), considered the
grandfather of the field, defined giftedness as “the top 1% level in general intellectual
ability, as measured by the Stanford-Binet Intelligence Scale or a comparable instrument”.
Tanennbaum (1983) (as cited in Feldhusen, 2005) defined giftedness from a psychological
perspective, making a special emphasis on non-intellectual and environmental factors as
the main constructs impacting on developing giftedness. More recent definitions view
giftedness as the product compatible with the requirements of the modern world, where

knowledge producers with their outstanding ideas are in need. Within this context, Marland
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(1972) presented six categories of high abilities the gifted should possess: 1) general
intellectual abilities, 2) specific academic abilities, 3) creativity, 4) leadership skills, 5)
artistic aptitudes, and 6) psychomotor abilities. One of the more recent definitions was
presented by Renzulli (2012), based on his three-model of giftedness (Renzulli, 2002),
where he states:
Giftedness consists of an interaction among three basic clusters of human traits —
these clusters being above-average general abilities, high levels of task
commitment, and high levels of creativity. Gifted and talented children are those

possessing or capable of developing this composite set of traits and applying them
to any potentially valuable area of human performance. (p. 69).

There is also a growing agreement that giftedness is a social construct (Lo, Porath,
Wu, Yu, Chen & Tsai, 2018; Preiffer, 2012), since it is based on the knowledge
constructed as an impact of specific culture and context (Kim, 2001; Lo et al., 2018).
According to the history of the understanding of giftedness by Galton (1869) and the
perception of other founders at his period of time, it was based on the strong correlation of
intelligence with giftedness and intelligence tests as well, while the next generation of
founders modified this idea, extending the spectrum of abilities according to which gifted
students were identified. Today giftedness is considered through a developmental concept
according to the requirements of the modern world where educators understand the
importance of early identification and nurturance of every child.

Stenberg and Davidson (2005) devoted a whole book called ‘Conceptions of
Giftedness’ to the definition of giftedness and identified that the construct and formation of
giftedness have passed several stages, each with its concept of understanding giftedness
getting its basis from the previous one. The first generation of founders considered
giftedness as a domain-general construct and defined it as a high and rare intellectual
capacity inherited only genetically (Kaufman and Stenberg, 2008). During this period, at

the turn of the twentieth century, the first attempts of developing intelligence tests to
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identify and measure giftedness were made. Later, in contrast to the first generation,
scholars proposed multiple and independent domains in terms of which gifted can be
identified and further nurtured (i.e, domain-specific). A founder of this view was Louis
Thurstone (1938) who identified seven independent intellectual abilities: 1) verbal
comprehension, 2) verbal fluency, 3) number, 4) perceptual speed, 5) inductive reasoning,
6) spatial visualization, and 7) memory. The conceptions of domain-general and domain-
specific giftedness further got developed by psychological aspects of giftedness to nurture
a gifted child. In this stage, the concept of giftedness was regarded as a system where
creative behaviors were the main indicator of a gifted student. One of the influential
representatives of this idea is Joseph Renzulli (2002), who proposed a three-ring model of
giftedness consisting of well-above-average ability, creativity, and task commitment. A
more recent generation of scholars widened the lens of giftedness considering external
factors that affect the formation of giftedness in a person. The first attempt to represent this
idea was made by Monks (Monks & Katzko, 2005) who adopted Renzulli’s three-ring
model by simply adding environmental factors like family, school, and peers. Finally, other
scholars like Tannenbaum, Feldman, and Feldhusen consider giftedness based on talent
development (Stenberg and Kaufman, 2008).
2.2 Who are the gifted students?

Councill, and Fiedler (2017) state that teachers often mistakenly believe that a
gifted child is always academically successful. However, giftedness contains within it a
great range of skills and attributes and each gifted child has a unique way to reveal or
display his or her giftedness (Hodge & Kemp, 2000; Shaklee, 1992). Still, some scholars
propose some characteristics that are common to most gifted students. From an early age,
gifted children tend to acquire and process information faster, showing exceptional

memory. During school years, gifted children excel, relative to their peers, at languages,
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memorizing, reading, art, and music (Davidson, 2012). Furthermore, gifted children can be
characterized as those who are naturally fast to navigate and develop learning aptitudes
(Davidson, 2012; Kimberly et al., 2017). Excelling is not only characteristic of a gifted
child; the ability to question an issue and find creative answers using different strategies
are usually considered as other signposts of giftedness (Kimberly et al., 2017).

While some studies claim that gifted children differ from their peers with high
accomplishments in one or more domains, others believe that these students have the
potential to be successful in the future (Robinson, 2008). For example, the US
Congress defined gifted and talented students as highly intellectual and who display high
leadership skills and perform skillfully and creatively in any academic area (Davidson,
2012). This definition again brings back the importance of the support needed for gifted
children and the role of schools in gifted children’s upbringing and learning.

Working with gifted children during their learning process is extremely demanding,
as they are not necessarily similar in their abilities, interests, and learning styles (Heyder,
Bergold, & Steinmayr, 2018). Moreover, most gifted children can perform higher in only
one subject area while performing lower in another. Gifted children also can show high
potential and performance even while having some health issues (Davidson, 2012). These
groups of gifted students are now recognized as “twice exceptional” children and
adolescents. For instance, there are many cases when children with dyslexia or autism were
recognized to have outstanding abilities in mathematics and STEM subjects (Walker &
Shore, 2011). This group of students is found to be vulnerable to fall behind their peers
academically when their school and teachers do not take into account their asynchronous
nature of living (Hands, 2009). Moreover, special attention should be given to the
difference in social and emotional behaviors of gifted children. Davidson (2012) explains

that the higher intellectual capacities and abilities are, the greater asynchronous
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development they have compared to their peers. It brings us to the conclusion that gifted
children’s emotional maturity and social behaviors usually drop behind their cognitive
abilities, which leads to the inability of a gifted child to socialize with peers and to cope
with emotions.

2.3 Who are gifted underachievers?

Although there is no common definition of underachievement, Reis and McCoach
(2000) reviewed operational and conceptual definitions and proposed three categories of
gifted underachievers. The first portrayed gifted underachievement as the discrepancy
between ability and achievement; the second depicted underachievement as the mismatch
of anticipated and substantial achievements, and the third category described
underachievement as a failure of individuals to self-realize their potential. Schultz (2005)
also identified three categories of underachievement. These included (1) a mismatch
between existing potential and actual potential, (2) a disparity between expected potential
and actual achievement, and (3) a failure to develop potential.

While scholars rely on these three conceptualizations of gifted underachievement,
the first category seems more widespread in the revised literature. For example, Reis and
McCoach (2000) defined underachievement as a temporal disparity between a student's
actual capacity and accomplishment going along with aggressive and disengaged behavior.
Hence, in defining underachievement of gifted students, scholars asserted that these
students usually have above average intelligence and creativity that does not correspond
with their academic achievement (Monks, Boxtel, Roelofs, & Sanders,1986; Montgomery,
2009). Based on these definitions, gifted underachievers are usually found to be at risk of
dropping out of school (Ritchotte et al., 2015).

While referring to the different nature of gifted underachievers, it should be noted

that the level of their task engagement and accomplishments also differs compared to
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gifted high achievers. Montgomery (2009) defines talented underachievers as ‘‘rhinos’
who attend school just for the sake of attendance, being ready to escape the school
environment at any time. Interestingly, many successful entrepreneurs came out from this
kind of past while the rest stay with an unknown future (Montgomery, 2009). Additionally,
there are also ‘selective consumers’ and ‘conventional’ talented underachievers defined by
Delisle and Galbraith (as cited in Figg et al., 2012). In the case of selective consumers,
underachievement takes place because they do not care about the grades and results, they
rather care about their own interest and interest in the task (Figg et at., 2012 ). In contrast,
conventional underachievers are willing to accomplish any task when looking for new
knowledge, although they are usually unaware of their own abilities and have lower
academic self-perception (Figg et at., 2012).

Furthermore, the difference in the level of underachievement among gender is also
observed. Thus, Weiss (1972) (as cited in Schultz, 2005) reported that there have been
more underachieving gifted males (50%) than gifted underachieving females (25%).
Although the data show a 2:1 ratio between underachieving boys and girls, some research
finds it useful to support more girls while others claim the importance of emphasizing the
reverse of boys (Schultz, 2005).

Combining prior research findings, Montgomery (2009) presented a common
checklist to aid identification of gifted underachievers:

e Large gap between oral and written work

e Poor literacy skills

e Failure to complete schoolwork and homework
e Poor execution of work

o Refuses to do work

« Dissatisfaction with own achievements
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Avoidance of trying new activities
o Perfectionism and extreme self-criticism
o Sets unrealistic goals and aspirations
o Does not function well in groups or subverts group work
o Lacks concentration
o Poor attitudes to school
o May have difficulties with peers
e Low self-image
o Performs satisfactorily in all areas at a level with peers.

Other characteristics of gifted underachievers include lower self-esteem, as well as
negative attitude to school and low motivation to be academically successful (Monks et al.,
1986). Montgomery (2009) explained that this happens because of the internal motives and
misfocus of gifted underachievers, who usually over-focus on what they cannot do rather
on what they can do. Mofield, Parker Peters & Chakraborti-Ghosh (2016) connect these
issues with perfectionism used as a defense mechanism from failure. Similarly, Reis and
McCoach (2000) described gifted underachievers as perfectionists who do not have trust in
themselves, self - critique and are over-concerned about their own image.

2.4 Why do gifted students underachieve?

Gallagher (1991) and Rimm (1997) indicated that gifted underachievers are
sensitive to external and internal factors. External factors include issues related to schools,
teachers and peers, while internal factors are connected to family and personal issues.

External factors. Schultz (2005) revealed that peer impact on academic
achievement as well as the social behavior of gifted underachievers is strong and should be
taken into consideration during the implementation of intervention programs. Peer

influence can lead to both underachievement and achievement depending on the
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experience and outlook a friend holds for a gifted student. As an example of negative
influence, Landis and Reschly (2013) claim that gifted underachievers mostly dropped out
of school as a result of their closeness with peers who had the same experience of dropping
out. At the same time, a positive influence of peers was acknowledged by a study of Chen
(1997) (as cited in Reis & McCoach, 2000), where 88 percent of low achieving students
demonstrated better academic success as a result of interaction with high achieving
friends.

Teachers as well play a crucial role in students’ motivation to be successful
academically. If teachers have low self-efficacy, they will probably go through stress,
depression and experience professional issues, like burnout and misbehavior, contributing
to gifted underachievement (Kalyar, Ahmad & Kalyar, 2018). Therefore, it should be
acknowledged that only those teachers with high self-efficacy tend to be able to support
and increase underachieving and misbehaving students” motivation (Thoonen, Sleegers,
Peetsma & Oort 2010). However, there is research evidence that teachers’ self-efficacy
belief in coping with gifted underachievement can be negatively affected by their overall
school workload, which includes the organization of students’ work and its assessment
backed up with relevant feedback and students’ preparation for high-stakes tests, which
goes along with reports and analyses. For example, Kimani, Kara & Njagi (2013) found
that an increased teacher workload negatively affects how effective teachers can be in
supporting their students’ academic achievement.

Along with this, a friendly classroom atmosphere and school environment created
by the teacher encouragement and support during the class are of high priority. The more
encouragement presented, the stronger the motivation is in leading students to better
academic achievements (Khouya, 2018). Furthermore, teachers’ enthusiasm and their

ability to guide and praise students will reinforce students’ curiosity and interest in
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learning. In the study of Davis and Ashley (as cited in Koca, 2018) students showed better
performance and relatedness when they felt a positive attitude from their teacher.
Consequently, teacher attitude directly affects not only students’ involvement but also their
competence and relatedness to that particular class (Skinner & Belmont, 1993).

The irrelevance of school goals, values and curriculum content is another critical
external factor impacting on the increasing number of underachieving talented students. In
general, there is a great irrelevance of what the schools are preparing students for and the
global market requirements (Montgomery, 2009; Feldhusen, 2005). Students who attend
classes with irrelevant content not corresponding to their interest and learning style
frequently report being bored, frustrated and experience drops out (Landis & Reschly,
2013), while the students who seemed to be slow and reluctant in a classroom showed
rapid learning skills when they had high interest in what they learned (Reis & MCCoach,
2000).

Similarly, a mismatch between school curriculum content and the potential of
gifted students leads to demotivation and a boring atmosphere (Montgomery, 2009).
Within this context, McCoach and Siegle (2003) studied the differences between gifted
achievers and gifted underachievers on academic self-perception, attitudes towards school
and teacher, motivation, and goal valuation using the School Attitude Assessment Survey-
R. The results indicated that although gifted underachievers have similar self-perceptions
with achieving one, they struggle. Mofield et al., (2016) supported this idea by stating that
even when having goals and setting requirements for themselves, gifted underachievers
still lack a high level of motivation to accomplish those goals. Moreover, the results of a
four-year study in elementary and middle school years with gifted students showed that

teachers working with mastery content several years earlier might result in boredom among
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the students when they go to high school where they have a bigger probability to become
an underachieving student (Reis & McCoach, 2000).

More specifically, schools and teachers probably fail to meet the needs of gifted in
terms of not satisfying the learning style needs of students, which is another reason for
gifted underachievement. For instance, in the study of Neumeister and Hebert (2003) (as
cited in Figg et al., 2012) a student whose name was Sam skipped classes with a teacher-
centered approach and a rigid structure where he was not given the opportunity to study
independently by himself. Moreover, students who prefer a more flexible learning
atmosphere probably will find it too difficult to sit still and focus on writing big essays due
to the school structure (Montgomery, 2009). Reuneri, Gerber, and Wiley (2006) (as cited
in Figg et al., 2012) revealed that the role of understanding learning style is crucial,
especially to reverse any level of underachievement. Therefore, teachers need to
understand the learning style of every student to provide efficient and preferred ways of
learning.

Internal factors. Internal factors refer to family relationships where parents have
no skills or knowledge to support the giftedness of their offspring, as well as have negative
attitudes to schooling and academic skills (Landis & Reschly, 2013; Schultz, 2005)
According to Rimm (1997) and Clark (1983) (as cited in Reis & McCoach,

2000), underachievement of students was common in families where parents had contrary
views on upbringing of their child, e.g., where one would overuse restriction and
punishment while the other refuses child punishment as an effective tool of upbringing.
The domain-specific nature of gifted underachievers has also been found to be a reason for
underachievement. Hence, some scholars believe underachievement might occur due to the
domain-specific nature of gifted children, where a student can underachieve in a single

subject while achieving in others (McCoach & Siegle, 2003). Based on this idea, Fong &
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Kremer (2020) asserted that by identifying which specific subjects gifted underachievers
perform, lower intervention methods would be more effective.
2.5 Can gifted underachievement be reversed?

There is widespread agreement that gifted underachievement can be reversed when
individuals get additional support. Strategies that have been effective in reversing gifted
underachievement include assigning a tutor or a coach and placing students into special
programs (e.g., summer programs) and assigning a supervisor. For example, Dowdal and
Colangelo (1982) identified counseling and instructional categories of intervention for
gifted underachievers. Counseling intervention has demonstrated effectiveness in boosting
giftedness through fostering personal and family changes that usually hinders goal
achievement. Instructional interventions, on the other hand, address healthy, flexible, and
less traditional classroom environments to give more freedom to a gifted underachiever
(Reis and McCoach, 2000). Since there is no strong empirical evidence of the effectiveness
of counseling and instructional categories, it is difficult to compare the preferred one.

Weiner (1992) distinguished four different categories of interventions, which
include rewarding, developing cognitive and emotional aspects, focusing on educational
content, and reshaping aggressive behavior. Probably, the most specific plan of
intervention program had been presented by Fine and Pitts (1980) (as cited in Schultz,
2005), who suggest:

e develop a constructive plan of student support clarifying the problem, steps to
tackle those problems and expected outcomes;

e assign an individual to take responsibility for the implementation of the plan;

« involve family members of a student to work in close with school representatives;

o keep accountability of the working process with regular conferences and group

meetings;
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The literature does not possess a coherent and complete model of gifted
underachievement going along with the corresponding model of intervention due to the
variety of factors leading to underachievement. However, certain attempts involving all
stakeholders in the school environment show positive results in the form of assigning
mentors or counselors. Rimm (1997) presented a three-pronged approach involving school
administration, parents, and teachers to reverse underachieving students. In addition,
model-based intervention is believed to be effective as a consistent type of mentoring and
coaching, allowing to diagnose and prescribe specific steps to reverse underachieving
students (Reis & McCoach, 2000). Role-modeling, where a gifted underachiever gets
support and models an adult, would be adequate, especially if this student lacks this model
in their family life (Cavilla, 2017; Hébert, Olenchak, & Richard, 2000). For example,
empirically positive examples include such programs as Check and Connect (Landis &
Reschly, 2013), where a mentor navigates and monitors parents and family members in
understanding the school mission and vision that is efficient in tackling an underachieving
student’s everyday school-related issues.

Teachers unquestionably are the most influential people to reverse
underachievement, not only because they can identify gifted underachievers in their
classroom (Moon & Brighton, 2008; Monks et al., 1986), but also because they can be the
ones to encourage learning and build effective engagement. (Landis & Reschly, 2013). In
this regard, Renzulli (2012) concluded that a systematic intervention is possible with
building healthy teacher-student relationships, referring to self-monitoring strategies
providing a student with an opportunity to work with the topics on areas of interest
according to favored learning style. Additionally, Cavilla (2017) emphasized the crucial
role of teacher-student healthy relationships that focus on the overall well-being of a

student without excluding cognitive skills.
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This brings us to the conclusion that reversing underachievement is effective when
appropriate educational and interpersonal opportunities are given to a student. Moreover,
recent studies refer to differentiated instruction (DI) as a tool used by teachers to organize
individual learning tasks according to the interests and learning goals of gifted,
underachieving students (Maddox, 2014). Correspondingly, in the study of Bennett-
Rappell and Northcote (2016), where two cases involving two underachieving students’
interventions were described, it was revealed that the differentiated instruction, based on
modeling, timing, and pacing of the learning process according to individual abilities of
students, had a considerable positive effect on students results. However, despite such
positive impact and acknowledgment of differentiated instruction as a successful facilitator
of achievement in gifted underachievers, it is poorly implemented while working with
gifted students (VanTassel-Baska & Stambaugh, 2005). Hence, it should be concluded that
differentiated approaches for teaching gifted underachievers might be useful and valid
when it is addressed properly and professionally.

As for the role of special gifted programs in reversing gifted underachievers,
Landis and Reschy (2013) concluded that it would be more useful to prevent
underachievement by placing gifted students into special programs at any grade level.
Matthews and McBee (2007) revealed that those gifted underachievements who
participated in a special summer enrichment program improved their academic attainment
as well as attitude to school and behavior. This shows the importance of providing gifted
underachievers with appropriate conditions and enriching the environment with a
commitment to students' learning styles and interests.

2.6 Theoretical framework
Motivation is a core factor that has a direct impact on students’ academic success

(Maulana, Opdenakker, & Bosker, 2014), and it is found to be essential for gifted students'
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achievement as well (Siegle and McCoach, 2005). Along with these, student motivation is
distinguished between intrinsic and extrinsic motivation where the former is believed to
have more positive outcomes as it is driven by students’ interest or joy to accomplish the
task, while the latter is driven by external factors as to get better marks or rewards (Deci &
Ryan, 2008; Lucariello, Nastasi, Dwyer, Skiba, DeMarie & Anderman, 2016).
Motivational goals also consist of mastery goals focused on developing skills, and
performance-avoidance goals focusing on demonstrating the skills. Furthermore, according
to Deci and Ryan (2008), there are two more important types of motivation. The first one is
autonomous, where a student is given trust and choice, while the second one is controlled
and a student experiences pressure to achieve specific learning outcomes. Autonomous
motivation is believd to enhance students’ conceptual perception, improve creative
thinking, increase commitment and perserverence as well as increase students’ interest in
other activities (Deci & Ryan, 2008). Based on the above-mentioned characteristics of
motivation, it is essential for teachers to promote students’ intrinsic and autonomous
motivation. Students’ learning motivation is usually rendered by someone who models and
communicates competence as well as social skills (Koca, 2018). In addition, the
motivational belief of a student indicates to what extent teaching and learning are effective
(Koca, 2018).

Recent studies in gifted education conducted on the theory of motivation were
based on the AOM (Achievement Orientation Model) theory introduced by Siegel and
McCoach (2003a). The AOM theory is based on Bandura's self-efficacy theory, Weiner’s
attribution theory, Eccles’ expectancy-value theory, person-environment fit theory, and
Rotter’s locus of control theory (Siegle, McCoach & Roberts, 2017). According to AOM
theory, students’ motivation in a combination of all three areas: student’s self-efficacy,

goal — valuation, and environmental perception will positively result in student’s task
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engagement and academic achievement. Seigle et al., (2017) stressed that these three areas
can be developed in different levels, but should not be missing at all since it negatively
impacts on self-regulation as well as achievement (See Figure 1.).

Self-efficacy addresses a student’s belief to be skillful and capable to complete a
task where a student might ask himself “Am I smart enough?” (Siegle, Rubensein &
McCoach, 2020). Researchers agree that students with low self — efficacy tend to avoid
task accomplishment, therefore, the higher self-efficacy students possess, the stronger task
engagement they show (Rubenstein, Siegle, Reis, Mccoach, & Burton, 2012; Siegle et al.,
2017; Siegle et al., 2020).

Goal-valuation/task meaningfulness is critical for gifted underachievers
(Siegle&McCoach 2003a) even when they have self-efficacy, they still might not be
engaged in the task until they find it meaningful to contribute to their goals (Rubenstein et
al., 2012). Despite the variety of reasons for students to value tasks, Siegle et al., (2017)
identified four common categories of students’ goal valuation. According to these
researchers some students are interested in the accomplishment of tasks because they
simply want to stay the best, others understand the importance of these tasks for their
future aspirations, while others have a high interest in them, and finally because they see
its practical use and benefit for them.

Environmental perception refers to a student's motivation or demotivation as a
result of student’s interaction with peers, parents and teachers as well as the expectation
from parents and teachers, and the scale of support a student gets from the outside world
(Rubenstein et al., 2012). It is assumed that students get false perceptions and find
themselves in an unsupportive environment assuming nobody believes in their success,
therefore these students often lack or do not develop enough learning skills important to be

academically productive (Ritchotte, Matthews & Flowers, 2014).
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Figure 1. Achievement Orientation Model (Siegle et al., 2017).

2.7 Conclusion

The chapter provided insights into a variety of literature in gifted education to
understand the giftedness as well as gifted children phenomenon discussing its roots,
conceptualizations and definitions provided at different times until these days. Moreover,
based on the number of prior research on gifted underachievement, the chapter examined
the characteristics of gifted underachievers, considered factors impacting on developing
gifted underachievement as well as looked at the reversing patterns of gifted
underachievement that study address. The next chapter will describe the methodological
approaches used to conduct the current research.

Excellent chapter
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Chapter three: Methodology

This chapter presents the methodological approach used to address the research
purpose and research questions of this study, which aimed to examine teachers’
understanding and practices with gifted underachievers in a specialized school for gifted
students in Kyzylorda, Kazakhstan. More specifically, this study will explore Kazakhstani
teachers’ conceptualizations about the nature of gifted underachievement and the factors
that contribute to gifted underachievement. Finally, the study will identify the strategies
that teachers use in the classroom to reverse the pattern of gifted underachievement.

This chapter is organized into seven sections. The first section describes the
epistemological approach used to conduct the research. The second section presents
information about the research design. The third section considers the participant sample
and explains the sampling approach and the fourth section provides details about the
research site. The fifth section contains information about the data collection tools as well
as describes the procedure of getting access to the research site. The sixth section presents
information about the data analysis process. The seventh section addresses the ethical
issues considered during the data collection and its analysis process. The chapter ends with
the conclusion summarizing the main points made in the methodology chapter.

3.1 Positionality Statement

From an epistemological point of view, this research follows a constructivist
approach where the findings are literally constructed from the interaction of a researcher
and an object of investigation, in my case with teachers (Guba & Lincoln, 1994, p. 111).
Consequently, the reality will be built based on the findings emerging from the multiple
perceptions of the informants. Moreover, according to constructivism, | consider my role
as an inquirer as central in facilitating the research process and the one who interacts with

participants (Guba & Lincoln, 1994, p. 113).



REVERSING GIFTED UNDERACHIEVEMENT IN KAZAKHSTAN 26

3.2 Research design

A qualitative interview-based research approach is justified for this study because it
was helpful in listening and understanding in depth the words of participants involved in
the interview (Glesne, 2011). Since the central phenomenon of the study is the nature of
gifted underachievers, it is meaningful to listen to the participants’ experiences on
supporting gifted underachievers and to know strategies teachers applied to reverse gifted
underachievement (Miles, Huberman, & Saldafia, 2014). Therefore, | considered it useful
to listen and to study the perspectives of about 10 NIS teachers from different subject areas
who were expected to give in-depth answers during the semi-structured interview. Semi-
structured interviews were used in this study, since the questions in the interview were
open-ended and the participants were able to answer them in various ways, generating new
ideas and concepts for me as a researcher to further develop my interview (Miles,
Huberman, & Saldafa, 2014).
3.3 Participant Sample

The population of the study was teachers from a Nazarbayev Intellectual School in
Kyzylorda for gifted and talented schools. In my study, | used a purposeful sampling
strategy to recruit participants. Purposeful sampling was deemed appropriate in this study
since the selected individuals and the research site could best help to understand the central
phenomenon (i.e., gifted underachievement) (Creswell, 2014). Thus, the teacher-
participants could provide the information on their own understanding of gifted
underachievement, factors leading to underachievement, as well as share their experience
and approaches to reverse gifted underachievement. More specifically, the study
implemented maximum variation sampling procedures to recruit a diverse sample of
teachers with experience interacting with gifted underachievers in the areas of English,

Maths, Biology, Chemistry, and Physics in the selected NIS school (Creswell, 2014). The
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participant sample included teachers who had experience in preparing 10th-grade and 12th-
grade students for the Cambridge International Exam since this was one of the high-stakes
tests students in this school encountered. Eight participants were finally involved in the
study: two English teachers (one female and one male), two Chemistry teachers (one
female and one male), two Physics teachers (one female and one male), one Math teacher
(a female) and one Biology teacher (a male) who dealt with gifted underachievers in the
past.
3.4 Research site

The research took place at Kyzylorda NIS school for gifted and talented children
since | work in this school as an English teacher and am familiar with the issue of gifted
underachievers in this site. Furthermore, | was interested in the school's peculiarities in
working with gifted students, since | passed the training of the gifted program developed
by the NIS system myself. Moreover, it is more likely that the teachers of this particular
school have relevant experience working with gifted students and deal in everyday practice
with gifted underachievers. Finally, even though the school has selected a community of
gifted students, there were still students who struggled academically and performed below
expectations, and school administration and teachers paid special interest in finding
effective ways to reverse underachievement patterns.
3.5 Data collection tools

Semi-structured one-on-one interviews were used as the main data collection tool in

this study. The main rationale for choosing one-on-one interviews was that the participants
would be able to share in-depth information giving details from their own teaching
experiences and approaches (Creswell, 2014). The interview contained open-ended
questions since they are useful in retrieving answers from the participants that were not

influenced by any viewpoints of the researcher or prior research findings (Glesne, 2011).
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Also, a semi-structured interview was used in this study, since the open-ended questions
would allow the participants to answer them in various ways, generating new ideas and
concepts for me as a researcher to further build an understanding of the central
phenomenon (i.e., gifted underachievement) (Creswell, 2014). The questions of the
interviews were directed to obtain data on the nature of gifted underachievement and
factors to reverse the pattern of underachieving students.

After ethical clearance from the GSE Research Committee was granted, |
approached a gatekeeper to request access to the research site and the participants
(Creswell, 2014). The gatekeeper who granted access to the school was the school
principal, who was introduced with the details of the research by the Ethical approval form
of this study (Creswell, 2014).

After gaining access to the site, the participants were identified. Since | work in the
research site, it was easier for me to find relevant participants for the interview among my
colleagues. All participants were first informally approached individually, provided with
an overview of the study, and invited to take part in an interview to share their experiences
in helping and supporting gifted underachievers. The participants that indicated an interest
to participate in the research study were provided with a hard copy of the informed consent
to make an informed decision to participate in the study. The informed consent form
described the purpose of the research study, what participants participation involves, risks
and benefits of the study, and the rights of the participants in terms of their voluntary
participation and the possibility to refuse answering any questions during the interview and
discontinue their participation at any stage of the research process with no consequences to
their employment or career. Participants were requested to read the informed consent
form, and if interested in participating in the study, to contact the researcher for further

details or possible questions. Those teachers interested in participating in the study were
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invited to an individual interview at a time that was convenient for them and at a preferred
location for the participant. During the interview, | introduced the research study, provided
a copy of the informed consent form, and asked if the participant had any questions that
needed clarification. If the participant was still interested in participating in the study, the
researcher kindly requested them to sign two copies of the informed consent forms and
return one of them to the interviewer. Interviews were audio-recorded with the permission
of the participants, in the Russian or English language. By the end of the interview, the
participants were informed that when the interview is completed and the possibility to
obtain a summary with the findings and results of the study after the study has been
submitted.
3.6 Data analysis

Content analysis was used to analyze the collected qualitative data following the six
steps proposed by Creswell (2014). First, after the data was collected, | transcribed the
field notes and read them carefully in order to identify the research statements (Miles,
Huberman, & Saldana, 2014). Second, | translated the transcripts into English language
verbatim since the interviews were conducted in Russian. Third, | placed and organized the
text under relevant categories according to research questions. Fourth, highlighted the core
ideas and organized them in a matrix table (see Appendix 3). Fifth, I highlighted the
similar ideas in the text to develop statements of the findings. Sixth, I read and analyzed
the colored ideas to identify the final statements, which are the findings of the research.
Overall, the qualitative data analysis brought an in-depth understanding of the nature of
gifted underachievement and helped to explore the factors hindering the pattern of gifted

underachievement at the research site.
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3.7 Ethical issues

To ensure that the study followed ethical principles of research, an informed
consent form was given to the participants of the study two days before the interviews.
This way the participants were informed that the interviews would be held on a voluntary
basis, that all the participants had rights not to answer any of the questions that they
considered not appropriate, and that there was an opportunity for the participants to
withdraw from the study with no consequences for their future career and employment.
Further, to avoid any duress while approaching the participants for interviews, the
importance of the research and its benefits were explained orally. All participants were
given a consent form, which contained information about the aims of the study, the
duration of interview, as well as the anonymity of the data and its further usage. The
interviewees were asked to sign the consent form afted reading it.

Although the anonymity of the participants and research site could not be
completelty ensured, since it could be revealed at the time of the interview, the
confidentiality of the data was protected by not including in the research report any
information that could reveal the participants’ identity (e.g., name, position). This
information was substituted with a code (e.g., T1), T2, which were used in the further
findings and discussions of the current master’s thesis and any other research report
derived from the study. Also, in cases when the names of particular students were
discussed during the interview, they were disclosed in the research report. Moreover, all
the voice files and transcriptions were saved on my password-protected personal computer.
Only my thesis supervisor and I had access to the collected data.

This research did not pose more than minimal risks to participants with regard to
their safety and personal and professional lives. The interviewees were informed about the

confidentiality of the current research and were aware of pseudonyms used to replace the
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orginal names. Moreover, the potential risk that should be taken into consideration was the
overload of the participants with their own commitments at work. Therefore, |
accommodated their schedule in order to set the interview at a convenient time and
location of the participants.
3.8 Conclusion

The chapter addressed the methodological approach used to conduct the research.
More specifically, the chapter addressed the chosen research design, selection of the
research site and participants sampling, as well as data collection process and its analysis.
The section ended with the consideration of the ethical approach to provide the
participants’ anonymity. The next chapter will provide the findings as a result of the

collected data.
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Chapter four: Findings

The information shared in this chapter is a result of a synthesized data analysis
process that was gained from eight teachers of English, Physics, Biology, Maths, and
Chemistry in one of the NIS schools in Kazakhstan about their understanding of the nature
of gifted underachievement and practices to reverse underachievement as well as the
factors that contribute to gifted underachievement. The participants were selected
according to the purposeful variation, taking interviews from those experienced teachers
who can share with the relevant practice of working with gifted underachievers. Along
with this, maximum variation was implemented, aiming to get extended findings from
different subject areas as well as involving males and female teachers. The process of data
collection was held through face-to-face interviews with teachers based on the following
research questions that guided the study: RQ1: What characteristics define gifted
underachievers in the opinion of teachers? RQ2: What factors contribute to the
underachievement of gifted students in the eyes of teachers? RQ3: What strategies do
teachers use in the classroom to reverse the pattern of gifted underachievement?

In order to keep confidentiality of the names of the interview participants, the
names of teachers were coded as T1, T2, and up to T8, according to the overall number of
interviewees. The analysis of the data revealed three major categories aligned with the
research questions: the characteristics of gifted underachieving students, major factors
contributing to their underachievement; and common reversing patterns of
underachievement.

4.1 Characteristic of gifted underachievers

This section will indicate the definition and the identification of gifted

underachievers as well as highlight the main characteristics of gifted underachievers

according to the teachers’ perspective.
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In general, the participants of the study found it difficult to define gifted
underachievement and identify the characteristics that differentiate them from their non-
underachiever gifted peers. Several teachers considered that gifted underachievers are
those that were high achievers in the past but are now performing comparatively low. For
example, one teacher acknowledged that “these underachieving gifted students used to be
achieving. Otherwise, | would not recognize them as underachieving gifted students.”
(T5). Other teachers thought that this kind of student has the potential to perform high but
do not do so because they do not make enough effort, as stated by T8:

“I consider students usually as talented and gifted. The first does not have a

natural predisposition but due to hard work achieves a lot. The last group is

difficult to work with since they require a lot of support from teachers. Mostly they
are self-confident but lazy”

However, most teachers indicated that there is no single profile of gifted
underachievers and that gifted underachievers are a diverse group. T7 admitted it as
follows “It is difficult to be precise in defining these children because in my practice there
were differences of them with different behavior and character as well.”

Still, there are five main characteristics that seem to be common across gifted
underachievers in the opinion of teachers. These include low socio-emotional skills,
uninopotentiality, learning disabilities, very narrow interests, learning styles, and preferred
modes of expression, and lack of commitment and perseverance.

4.1.1 Reserved, introvert, and independent.

Some teachers depicted gifted underachievers as students who prefer to stay silent
and show little initiative to participate in the class: “As teachers, we do not pay attention to
such children. These students prefer to be invisible and mostly sit at the back seats of the

classroom. They are mostly silent during the lessons.” (T3). Similarly, teachers referred to
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this group of students as “strange” because they prefer their own company and being
engaged with the things they like. To support this T2 claimed:

“It is difficult to put these students into one specific cliché because they are

different from their peers and “strange”. They are not outgoing and do not speak a

lot and laugh running around the class just like other students do. Mostly these

kinds of students are engaged with the things they personally like, for example,
reading or drawing. ”

In addition to that, some teachers referred to gifted underachievers as self—
confident and stubborn followed by rebellious behavior in case the teacher did not pay
enough attention in the class. Moreover, these students were depicted as self-reliant, not
afraid to protest against commonly accepted facts supported by the majority of students,
and even their teachers. Hence, the participant T8 confirmed it by saying: ““...some are not
afraid of criticizing the teacher’s decision in class. This is because they are so self-
confident that they want to check teachers’ knowledge as well as the true fact is important
for them. They are stubborn.”

Moreover, teachers admitted that this group of students tends to be sensitive, and
express their thoughts and behave in a very different way. Sometimes this can cause
problems since some teachers, who are not aware of socio-emotional peculiarities of their
students, might rush with prejudice and misunderstand the students’ natural behavior as a
rude action. This has been identified by T4: “Another common factor of underachievement
is a teacher-student conflict that might occur no matter how gifted a student is because
they tend to be stubborn. This often looks like rudeness shown to a teacher.”

4.1.2 Monopotentiality/Unipotentiality

Second, the analyses of the interview transcripts suggest that teachers tend to

believe that achieving gifted students are typically good at many things (i.e.,

multipotentiality). In other words, they are able to perform high in several domains or

school subjects. On the contrary, gifted underachievers seem to be characterized by
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teachers as those who are only good at one thing (i.e., unipotentiality). They might be
extraordinary critical thinkers, as it was stated by T8: “During the discussion in the class, |
see that gifted underachievers think differently. Often their thinking is not clear for the
rest of the students while I see a blink of critical thinking this student shows.” However,
gifted underachievers are considered to be good only in one dimension, either humanities-
related subjects or science subjects. T6 provides an example based on her personal
experience: “I believe underachieving students in my class might be achieved in another
subject. For example, in math, there are many such students, who are good in
humanitarian subjects.” Another example is provided by a male teacher, who indicated:
“In my practice, there was a girl who had lower marks on summative tests in physics. As a
result of my observation, I noticed that she is good at art and draws ethically good and
quality pictures.” (T4).

4.1.3 Learning disabilities

The analysis also revealed that gifted underachieving students might have learning
disabilities in completing the tasks in terms of requiring time to accomplish it rather than
other students as stated by T1:

“Usually the tasks we prepare are for gifted children, however the practice shows
that some gifted children might require much more time to accomplish a task. It
does not mean he/ she is not capable of doing the task, but it just requires them to
finish 60 minutes than the planned 40 minutes.”

Moreover, they might experience difficulties in expressing their thoughts due to
some physiological peculiarities, such as speaking difficulties which was mentioned by T2:
“In my class, | have a student who expresses his thoughts in written form in a much better
way than speaking. While speaking he seems to be nervous and emotional so he starts

losing a track of his thoughts”
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Consequently, a majority of teachers agreed that gifted underachievers require
additional support from different stakeholders like parents, teachers, and their peers as
well.

4.1.4 Very specific interests, learning styles, and preferred modes of expression

It was also identified that gifted underachievers might put their preference and
interests over their academic achievement, which means they might be strongly engaged
with something away from academic life. For example, T2 declared: “...they do things
they like despite the place and time. They do not care about their marks as much as the
passion and great interest they have to a specific activity or a thing”

Additionally, it was identified that their learning styles also differ in terms of not
only getting the information but also expressing their understanding where some might
prefer speaking rather writing as stated by T4: “They are different in character and nature.
In my practice, the student preferred to answer in a written form rather than in speaking.”
4.1.5 Lack of motivation, commitment, and perseverance

The last category of gifted underachievers was described as those who skillfully
tackle the given information in the class due to high thinking ability, but cannot use the
received information in high stakes tests. As one of the teachers explained, this happens
due to the lack of commitment and perseverance of the gifted underachievers:

“These children are usually fast in understanding the material and can grasp it at

once, but the only problem with such children is they do not take time to sit and

revise the material. As a result, they fail the summative tests”(T7).
4.2 Factors contributing to gifted underachievement

This section will present identified factors that considerably contribute to the

underachievement, according to teachers’ perspectives. Accordingly, the following major

sub-categories have been identified: high curricular demands, high parents’ expectations,
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lack of learning skills, lack of timely identification of underachievement and support,
teacher-student conflicts, and domain specification.
4.2.1 Increase in curricular demands
The analysis revealed that, according to teachers’ beliefs, the major factor leading
students in specialized schools like in NIS to underachievement, specifically for newly
admitted 7"-grade students, who experience transitioning from secondary school to NIS
school, is their unpreparedness for a high demanding curriculum. Teachers acknowledged
that most of the students show their unpreparedness for the higher demanding curriculum
content, which is different contextually as well as required criteria from that secondary
school they arrived at NIS. This occurred clearly in T3’s explanations:
“Speaking about our school, for 7th-grade students, it is a new environment. They
experience shock after changing the school, finding themselves in a highly
competitive environment with new school rules and requirements. Children are
usually not prepared for such situations due to the high competition with other
children who also passed the selection. There are children who immediately fit into
this high working stream, and there are children who are physically and mentally
unprepared for the level of tasks and the criteria by which they are evaluated.”
This example shows that newly admitted students are overwhelmed by the school’s
high demanding curricula as well as a highly competitive environment. As a result,
students suffer physically and experience health issues that negatively affect their
academic performance. Thus, T4 stated: “When there is too much information, students
cannot always cope with such requirements lacking enough sleep and rest. This can bring
to the physical well-being of students and overall burnout.”
Along with this, there were teachers who highlighted the amount of stress the
students get due to school rules and requirements, according to which they have to be on

time, stay at school for the whole day, cope with the big amount of tasks and be ready for

them. Teachers believe this kind of stress from a high working level students are exposed
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to on a daily basis directly results in demotivation and in low academic performance. Thus,
T2 acknowledged:
“Sometimes students cannot resist and follow as robots the rules and requirements
of NIS school. I feel these students are burnout since these requirements are always

reminded not only by their curator but also by their teachers, sometimes even by
their parents”.

4.2.2. A mismatch between parents expectation and child’s interest and lack of goals

Most teachers assumed that students tend to underachieve due to the mismatch of
their real interest with the chosen subject ruled by the influence of their parents. According
to the explanation of one teacher, senior gifted students often experience demotivation as a
result of anxiety and stress trying to deliver their parents’ hope and expectations in terms
of their future careers. It comes out that those students’ actions are not interest-driven but
dictated by their parents’ expectations. At this point T2 confirmed saying:

“In terms of academic subjects, parents might put on some pressure or influence a

lot of in chosen interest subjects, this way making a choice for their child. As a

result, their child does not achieve because his or her interest subject is completely

different.”

Almost all the participants agreed that unless students have not set academic goals
clearly, it is useless to do something else to help the students. According to teachers, gifted
underachieving students tend to struggle in setting those academic goals, therefore teachers
believe this is the part of motivational work to be done. Correspondingly, T8 highlighted:

“The first thing I notice about these academically vulnerable students is that it is

difficult for them to set learning goals as well as career goals. That’s why the first

thing | do at the beginning for the academic year is that | personally approach
each student to ask about their plans for future, otherwise these students spend
their time for a procrastination”

At this point, T7 also emphasized the importance of setting clear learning goals for

students, especially in middle school when according to their age peculiarities students

usually do not take a serious approach to identify their future career goals.
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In the 7"-grade, children are not yet formed and they do not think about what they

will associate their future with. This is good when you come across a child who has

decided on his goals. For example, I have a student who tells me “I want to be a

neurosurgeon’” and I have been working with this girl for two years now and she is

able to solve assignments that are difficult even for 11 graders. She went to the

Olympiad this year to network in chemistry, although she is 8" grade, she went as a

9"-grade student.
4.2.3 The importance of extrinsic motivation

The data analysis also showed that gifted underachieving students are not involved

in the learning process until they have a motivation or interest to do this, which means that
students need extrinsic motivation to achieve better academic results. This was shared from
the experience of T8: “My practice showed that gifted underachievers might be
underactive just because they do not see the reason to do this especially when they do not
connect the subject with their future career.”. At the same time, the analysis identified that
gifted underachievers can show low performance as a result of lack of commitment and
perseverance which means they do not have learning skills about how to study well. For
example, T7 stated:

These children are usually fast in understanding the material and can grasp it at

once, but the only problem with such children is they do not take time to sit and
revise the material. As a result, they fail the summative tests.

4.2.4 Teachers role and teacher-student relationships

It was also revealed that a lack of timely identification of learning gaps and
students’ needs are essential factors resulting in underachievement. According to teachers,
identification often is not addressed due to working in such demanding schools, where
teachers find themselves with a big workload. At this point T3 acknowledged:

“Another factor, probably the lack of time for teachers due to workload. Sometimes

a teacher does not recognize a student who is revealed only by low results of
summative work or when the student is on the list of drop-out students.”
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It came out also that even when teachers have timely identified a vulnerable
student, they cannot always provide effective support since it requires a dedication of hours
of work to prepare materials focused on the needs of the student. This was presented by
T4: “...but it requires quite a lot of time to prepare materials in terms of the individual
approach that suits the learning style of a student.”

It is important to note that timely identification and support seem to be important at
the younger stages of students’ school life as well, especially in acquiring math skills. This
means students who do not get enough support at the early stages might grow less
confident in their knowledge which negatively affects their subject performance. To
support this T6 reported: “Vulnerabilities in their education arise at the junior and middle
school because they might not have received enough support to acquire math skills. When
growing they may feel uncomfortable in this situation and may get stuck.”

Another factor identified by the data analysis is teacher-student relationships, which
is found to be crucial on gifted students’ performance. The majority of teachers confessed
that the attitude of students to the subject they teach lies in the level of students’
relationship with the teacher of that specific subject. Here is an example provided by T7:
“...until the teacher does not have a good relationship with the student, this student will
not have a desire to deal with the subject that this teacher presents. There will be no
motivation at all.”

4.2.5 One domain vs multiple domains

All teachers pointed to one domain specification of students as one of the main
factors naturally leading to underachievement. This means students show above-average
performance in a few subjects while showing low performance in other subjects. For
example, language teachers claimed that often underachieving students in their classes are

good at one of the STEM-related subjects, while science teachers on the contrary stated
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that the underachieving students in their classes are usually good in humanitarian subjects.
In this regard T2 provided an example:

“For example, there is a student who is the best in science subjects, and there is no

one better than him. But he has physiological difficulties in terms of speaking and

writing, naturally, this problem slows him down very much in humanitarian
subjects.”

Further, teachers agreed that student’s subject choice as a major focus might be at
the same time an obstacle to motivate students to work on the other subjects as well since
these students spent all their energy in one direction only. This was evidence from T1 as
well:

“... some students have decided what subject area to focus on related to their future

career. For example, the one who does not achieve in biology achieves very well in
geography, because this student is naturally predisposed into that subject.”

4.3 Interventions to reverse underachievement

This section will present the methods suggested by the participants as the main
tools they used or to reverse underachievement, as well as share some of their success
stories. Although current education does not have an implicit answer as to what kind of
interaction is effective to reverse underachievement, the analysis revealed that no matter
what teachers do, they direct those class activities to boost students’ motivation.
Accordingly, two main subcategories from the experiences of the teachers were identified:
building teacher-student relationships based on trust and student-centered tasks or
differentiated approaches.
4.3.1 Building teacher-student relationships based on trust

Due to the socio-emotional peculiarities of gifted underachievers, all teachers
acknowledged the importance of building trustworthy relationships with their students as a
key strategy to reverse underachievement. Teachers believe that this is an essential aspect

of awakening students’ academic motivation and any interaction should first start from
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building a positive atmosphere in the class where students are sure they can trust their
teacher and can rely on their teacher’s support. At this point, T6 admitted:

There is no unique way to work with such students since they are different in nature

and have different abilities. Some might need group work while others a pair or

individual work. They do not need to be taught according to some specific
framework as they are quite mature and value good relationships based on trust.

Respectively, T7 also pointed out the importance of a good teacher-student
relationship:

Here you need to have a complex approach. First, you should build relationships

based on trust, and only then a student will start to approach you and ask

questions. It is important for a teacher to be trustworthy. In case you do not have
time to work with that at the time you promised, set another specific time, and be on
time. A child will rely on you completely.

As long as teachers’ role is emphasized here positively to boost students’
motivation and overall subject performance, it is important to highlight that the teacher's
role is essential as well in helping students to set goals. Helping students clarify their
academic goals, especially connecting them with future careers, come out to be one of the
aspects of positive interventions. Therefore, T6 expressed this:

Usually it is difficult for students in math classes to connect math with their future

career, therefore, I usually brainstorm on some specific aspects of life where math

skills must be applied. This way | make goal-oriented motivation in my students,
whose work then makes sense not only for them but for me also.

4.3.2 Individual/ Differentiated approach

The second major intervention revealed by the teachers is implementing a
differentiated approach, reasoned by the difference and uniqueness in the nature of gifted
underachievers. In this regard, T3 claimed: “Since we work with different students, there
are different approaches needed. Each individual is unique and the methods
correspondingly will be unique, therefore current education cannot directly answer this

question.” More specifically, an individual approach developed according to the individual
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learning preferences of gifted underachievers was found to be one of the most effective
methods to reverse underachievement, as indicated by T7: “...a teacher should have a
good sense of feeling the needs of the particular student in his class to find individual
approach taking into account the students learning peculiarities. Only then the situation
can be reversed.”

An example of successful intervention using individual approach was shared by T1,
which included providing a student with the differentiated tasks addressed to prepare the
student for high stake test only, without overwhelming him with extra information:

I had a student whose chosen subject was not biology and therefore the student

struggled in biology. However, as soon as | prepared tasks according to the level of

this student-focused on subject objectives only, but nothing extra, this student
successfully passed external summative tests while graduating the school.

Furthermore, interest-driven tasks based on the individual abilities of the students
were also recognized as effective by the majority of teachers. Thus, T4 provided the

following example:

At first | observed the student find out what kinds of skills and interest she/he has.

As a result, 1 notice that this student always draws during the class. | noticed that

the pictures are really good in terms of techniques. Therefore, during the material

explanations, I picked attention grasping pictures and connected the topic with a

specific problem.

Finally, providing students with a choice was essential so far since this would give
a feeling when students’ voices matter for teachers. As an example, T2 said: “Students
should be given a kind of freedom in choosing the tasks and the learning styles they prefer.
For example, a teacher can ask if a student wants to work in pairs or in groups or prefers

individual work.” With regards to this T4 noted that teachers' collaboration would be

helpful in keeping time-management to prepare individual tasks since it is time-consuming.
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4.4 Conclusion

Overall, according to the first research question and teachers’ perspective, five
common characteristics were identified, which include low socio-emotional skills,
unipotentiality, learning disabilities, very narrow interests, learning styles, and preferred
modes of expression, and lack of commitment and perseverance. As for the second
research question addressing the factors, the following major sub-categories have been
identified: high curricular demands, high parents’ expectations, lack of learning skills, lack
of timely identification of underachievement, and support, teacher-student conflicts and
domain specification. Finally, based on the third research question, teachers indicated two
main subcategories of methods they apply to reverse gifted underachievement: building
teacher-student relationships based on trust and student-centered tasks or differentiated
approaches. The next chapter will present the analysis of the findings in light of both

empirical data and insights from relevant literature.
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Chapter Five: Discussion

The purpose of this study was to examine teachers’ understanding and practices
with gifted underachievers in a specialized school for gifted students in South Kazakhstan.
It was hoped to explore Kazakhstani teachers’ conceptualizations about the nature of gifted
underachievement and the factors that contribute to gifted underachievement which would
provide insight about the patterns to reverse gifted underachievement.

This research used a qualitative interview-based research design to collect data by
using maximal variation purposeful sampling strategy. Participants in this study included
overall eight teachers across different subject areas, who have dealt with gifted
underachievers in the past. The data was collected by semi-structural one-on-one
interviews and contained open-ended questions. The content analysis was based on six
major steps, where the field notes were transcribed, translated, and organized into a matrix
table to identify main and subcategories and organized according to the following research
questions: RQ1: What characteristics define gifted underachievers in the opinion of
teachers? RQ2: What factors contribute to the underachievement of gifted students in the
eyes of teachers? RQ3: What strategies do teachers use in the classroom to reverse the
pattern of gifted underachievement?

This discussion takes into consideration the literature in an attempt to understand
the characteristics of gifted underachievers, the factors contributing to underachievement,
and interventions to reverse it. The implications of these findings are intended to
understand the perception of NIS teachers about gifted underachievement, reasons for the
occurrence of gifted underachievement as well as identify the best practices that have been
helpful in reversing underachievement.

The chapter is organized into three main sections in close alignment with the

research questions. In the first section, socio-emotional, abilities, and physiological
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peculiarities of gifted underachieving students’ characteristics are discussed. In the second
section, factors contributing to gifted underachievement (e.g., domain-specific nature of
gifted underachievers, lack of learning goals, curriculum demands, and external factors by
parents and teachers) are considered. The chapter concludes with a discourse about the
interventions in the form of building healthy teacher-student relationships and applying
individual and differentiated instructions to reverse gifted underachievement.
5.1 Characteristics of gifted underachievers

In general, the research identified different characteristics of gifted underachievers
that teachers face on a daily basis, which was expected since gifted underachievers tend to
be different in nature (Ritchotte et al., 2015). Teachers indicated that it is difficult to define
and specify gifted underachievers with only one profile due to the diversity of gifted
underachieving profiles. Overall, the analysis of the findings revealed three main profiles
of gifted underachievers according to what teachers believe, characterized by low socio-
emotional skills, different abilities and interests, and those with physiological peculiarities.

Gifted underachievement as low socio-emotional skills vs self-confidence. The
first group of gifted underachievers was described as those having low socio-emotional
skills, prefer their own company, and avoid group work. The issues teachers noticed with
such students was that they put their own interests above their academic life and tend to be
unfocused in the class, being engaged with completely different things (e.g. drawing,
looking at the window, reading a book) which make them silent and invisible from the rest
of the class, as well as from their teachers. Teachers believe it is important to focus on this
gap to avoid late identification of gifted underachieving students and provide timely
support to help those students to focus on their academic life. These characteristics
strongly align with the description by Montgomery (2009) who illustrated gifted

underachievers as those who refuse to work and lack concentration, show avoidance of
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trying new things, subvert group work, and have a poor attitude to school. Gifted
underachievers of this type tend to put their interest and preference on the top of
everything, as a result such strong engagement strongly distracts gifted underachievers
from schoolwork. Figg et al. (2012) specified such students as “selective consumers” who
put their own compassion and interest over grades and results.

A sharp contrast to students with low socio-emotional skills were gifted
underachievers represented as self-confident who are mature enough to realize their own
potential. An issue, in this case, was that such students were not afraid to express their
opinion against the majority belief, even teachers. Such self-confidence and self-reliance
might cause misunderstanding and conflict between gifted students with their peers and
teachers especially. Referring to the sensitive nature of gifted underachievers, who have
socio-emotional peculiarities being sensitive to people and things around, as it has been
highlighted by Desmet et al. (2020) and Schultz, (2005) that such kinds of stress resulted
from conflicts and misunderstandings and will probably negatively impact on the academic
attainment of gifted students.

Gifted underachievement as different in their abilities. Moreover, gifted
underachievers might be good at critical thinking, good in abstract thinking, have a good
sense of ethics, and other specific peculiarities that make them different from the rest of the
class. Heyder et al., (2018) warn that those skills might be missed by teachers where gifted
underachievers might “suffer”, and on the contrary “prosper” when relevant opportunities
are provided to disclose those skills and abilities during a learning process. Therefore, it
seems to be essential that teachers recognize the natural potential and skills of gifted
underachievers and put enough effort to incorporate those skills into learning. Yet, it also
came out that students can over-rely on their quick study skills during the classes and be

completely unprepared for high stakes tests at school. These kinds of students have good
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thinking predispositions, which allows them to grasp and understand class materials very
well, however, they mostly lack the perseverance to review materials they learned during
classes so that they could show their whole potential during tests. Richotte et al., (2015)
confirmed that gifted underachievers of this type can face academic difficulties just
because they do not have enough perseverance and highlights the importance of fostering
learning skills in managing his or her own learning.

Gifted underachievers as physiological peculiarities. It is important to mention
here that teachers recognize gifted underachieving students in those who experience
physiological issues in expressing their thoughts as well as deal with health issues in their
academic life. Teachers realize the importance of teacher’s support for such students who
might require additional time for task accomplishment due to students’ physiological
difficulties. Walker and Shore (2011) referred to such children as “twice-exceptional” and
asserted they can still show outstanding abilities in such complex subjects like Math and
STEM. However, in case the “twice-exceptional” peculiarities of gifted students are not
taken into proper consideration it can result in their underachievement (Hands, 2009). On
the other hand, gifted underachievers might show preferences on some specific learning
styles. This case was supported by the example of Figg et al. (2012) who also highlighted
the importance of identifying learning styles of gifted underachievers since students might
just skip the class of the construct and teaching mode that does not correspond to student’s
learning preference.

5.2 Factors contributing to gifted underachievement

The findings of this study suggest that, according to teachers, gifted
underachievement is a result of several factors at the student, curriculum, and
environmental level.

5.2.1 Factors contributing to gifted underachievement at the student level
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Unipotentiality and lack of goals. At the student level, the unipotentiality of gifted
underachievers and lack of learning goals are the main factors to contribute to gifted
underachievement. For example, a humanitarian student tends to be weak in Math and
STEM subjects, while a science student struggles in language subjects because it is
difficult for that student to properly express ideas or opinions. Likewise, teachers also
emphasized that students’ subject choice is mostly based on their natural predisposition to
a subject and this time teachers often face difficulty in motivating students to equally work
hard in other subjects as well. Although McCoach and Siegle (2003) considered a domain-
specific nature of gifted students as a factor of underachievement, a recent study by Fong
and Kremer (2020) contradicts it, asserting that this gives teachers a chance to clearly
focus on what specific subjects to provide more support for students. Correspondingly, the
inability of gifted underachievers to set goals is another main factor to feed gifted
underachievement. Almost all the participants of the current study confirmed a negative
footprint of not setting goals by students’ in their academic achievement, life career
pathway, and overall academic commitment. Similarly, another teacher highlighted that
gifted underachievers usually struggle on setting academic goals. While McCoach and
Siegle (2003) support the importance of teachers’ role in helping gifted underachievers to
set learning goals, Mofield et al. (2016) and Richotte et al. (2015) argue against
emphasizing that setting goals will be still ineffective if students have not enough level of
motivation and commitment.

High curriculum demands. The particularities of the NIS curriculum also
emerged as a critical factor of gifted underachievement according to teachers. Highly
demanding curriculum requirements caused burnout and decreased motivation, especially
for newly admitted students, who were accepted to NIS middle school after they finish 6th

grade in the secondary schools. It is important to consider the different backgrounds of
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students at this stage, as well as curriculum content and intensity of school life that
students are accustomed to in their prior schools, where the curriculum was less
demanding. Therefore, NIS newly admitted 7th-grade students, who have transitioned into
a completely new environment with higher learning demands and highly competitive
environment, meet stricter rules and bigger amounts of tasks. As a result, students are often
exposed to stress and anxiety, which directly cause demotivation and underachievement of
students who were initially accepted as gifted. The research by Richotte et at. (2015)
confirms this finding and explains that school curriculum with complex levels of content
might be difficult to handle for middle school students who still lack perseverance and self-
regulation of their own learning. Consequently, students very soon find themselves less
effective, which according to AOM theory by Siegle and McCoach (2003a) can be
interpreted as a lack of self-efficacy, which in turn influences students' low task
accomplishment and demotivation to study.
5.2.2 Environmental factors: parents’ and teachers’ influence

Parental influence on gifted underachievement. According to teachers’
perception, there is a big possibility for students underachieving because their commitment
and interest do not fit their parents’ expectations. Sometimes this disconnection can have a
long-term negative effect on students’ academic life from middle school up to high school.
In the same way, high school students also experienced pressure from their parents when
choosing a major subject directly related to students’ future careers. As a result, some
students showed almost zero motivation as well as stress and anxiety while studying a
subject that does not correspond to their interests. This finding aligns with the AOM theory
(Rubenstein et al., 2012; Siegle et al., 2017) that focuses on the importance of students’
motivation affected by environmental perception, in this case, parents' expectations that do

not correspond with their child’s motive and put them in an unsupportive environment. It is
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interesting that Reis & McCoach (2000) explained this gap as an internal factor which
might be a result of a contradictory parenting style where over restriction by one parent
would be constantly followed by overprotection of another. Finally, this may be also
explained by Schultz (2005) and Landis and Reschly (2013) who suggested parents might
not have enough skills and knowledge to provide enough support in schooling. Therefore,
schools can play an essential role in explaining and clarifying for parents their children’s
true commitment and how to effectively direct their children’s interest into a successful
future career, since parents might not be aware of their offspring’s academic potential and
interests.

Teacher influence on gifted underachievement. Alongside this, teachers can
serve as precursors of gifted underachievement in at least three ways. First, a lack of effort
from teachers to increase the extrinsic motivation of students may contribute to gifted
underachievement. However, Koca (2018) indicated the importance of teachers as role
models and boosted students’ extrinsic motivation by communicating students’ academic
competence and nurturing their social skills. This was confirmed by the findings of the
study, where extrinsic motivation addressed by teachers in the form of verbal praise and
actions could motivate and increase students’ commitment to a subject. Teachers asserted
that they can contribute strongly to increase students’ self-efficacy and academic
competence. As argued by Montgomery (2009), gifted underachievers are vulnerable to
have lower self-esteem, which leads them into false beliefs about their self-efficacy in their
academic life. Moreover, based on the AOM theory (Siegle & McCoach, 2003a), the more
positive self-efficacy students possess, the better commitment and perseverance they show.
This suggests the essential role of extrinsic motivation, where teachers offer support and

show consideration to reverse gifted underachievement.
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Second, negative teacher-student relationships is another key factor contributing to
gifted underachievement, based on the findings of this study. The importance of positive
student-teacher relationships on gifted underachievers’ academic success has been
highlighted in previous studies (e.g., Desmet et al, 2020; Koca, 2018). Correspondingly,
the majority of teachers responded that the students' attitude to a subject mostly lies
through their relationship with the teacher instructing that subject. This is consistent with
previous literature in other contexts, which suggests that negative teacher-student
relationships should be considered as a crucial factor contributing to gifted
underachievement. For example, in the study of three gifted underachieving girls by
Desmet et al. (2020), almost all participants pointed to the importance of having a positive
relationship with their teachers. This was one of the first research efforts to demonstrate
the vulnerability of gifted students to their relationship with teachers when students'
commitment and motivation depended on the attitude their teachers showed towards
them. Also, this gap may be explained also with the environmental perception constructed
as a result of student and teacher interaction, reflecting the students’ motivation or vice
versa demotivation according to the AOM theory presented by Rubenstein et al. (2012).
The AOM theory highlights that students might not develop relevant skills due to the lack
of motivation resulting from a student’s false perception of external factors (e.g. teachers).
Hence, it can be concluded that teachers in this NIS school have a critical understanding of
their own role in their students’ motivation and overall academic achievement, which is a
promising pattern of the teachers' work with gifted underachieving students.

Third, teachers’ indicated that their busy workload is another factor that makes
them ineffective in identifying underachievement and reversing it. NIS teachers encounter
some challenges related to spending quite a lot of their time developing quality lessons,

preparing lesson materials, writing reports, and conducting action research and lesson
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study sessions to improve their teaching practice. As a result of such a busy workload,
teachers admitted missing timely identification of gifted underachievers, as well as late
identification at the stage of being under threat of dropout. Although teachers realize the
importance of their role in successfully reversing gifted underachieving students, they also
admitted they cannot always physically dedicate time for grounded support of gifted
underachievers because it requires a lot of time for individual approach and detailed
preparation of differentiated tasks. Although there is no direct research addressing the
correlation of teachers” workload with the students” underachievement, the negative effect
of heavy teacher workloads on students’ academic achievement has been observed in
previous studies (e.g., Kimani et al., 2013). Moreover, these findings can be explained by
the insights of the teachers about the special needs gifted underachievers require
(Davidson, 2012), which is reasonable due to the myth that gifted learners do not encounter
learning difficulties and do not need support from their teachers due to their high learning
capacity (Clark, 2008; Renzulli, 2012).
5.3 Interventions to reverse gifted underachievement

The intervention patterns identified as a result of the study and analysis involves a
complex approach where teachers put emphasis on the emotional and cognitive aspects of
their students. Weiner (1982) concluded that interventions aimed at academic and
behavioral enhancement should always be based on complex approaches, which include
not only the improvement of cognitive aspects but also the rewarding and emotional
consideration of gifted underachievers. As a result, two main intervention strategies were
commonly suggested by NIS teachers: building teacher-student relationships based on trust
and individual and differentiated teaching approaches.

Positive teacher-student relationship. The perception of the overwhelming

majority was that a positive teacher-student relationship is the most helpful and effective
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way to reverse underachievement. Teachers believe any interaction to reverse
underachievement should start with building healthy relationships with students. This
finding is important since all participants claimed that having a positive relationship with
their students allows them to motivate students and set future learning goals. Hence, any
interaction may have only limited effect until teachers have initially built a trustworthy
relationship with their students, as gifted underachievers’ sensitive nature to external
factors do not allow them to approach a teacher for any request in case there is mistrust
between them. This finding appears to be consistent with Moon and Brighton (2008),
which considers teachers as the most influential agents, who closely interact with students
on a daily basis, and therefore can identify underachievement, boost students’ motivation
and provide effective engagement of learners in the learning process. Additionally,
according to Cavilla (2017), teacher-students' positive relationships can allow for
successful academic intervention, where teachers are aware of students' learning styles and
interests as well, as a result, this helps teachers develop relevant instructional environments
for those gifted underachievers. Finally, it might be explained by the study of Schultz
(2002), where it was identified that teacher-student healthy relationships promote self-
confidence and motivation in students since students feel they are important and valued.
Schultz (2002) also argues this kind of approach strongly impacts on developing not only
cognitive skills but also interpersonal and social skills of students.

Individual and differentiated approach. The final learning strategy that emerged
from the analysis was differentiated instruction of gifted underachievers. Teachers
disclosed their preference for implementing differentiated instructions due to two main
reasons. First, the unique nature of gifted underachieving requires unique (i.e.,
differentiated) instructions, therefore teachers need to develop tasks, which address

students' learning needs, preferences, and interests. Second, differentiated instructions
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allow teachers to consider timing and task scale, as a result of providing equal opportunity
for students. This appears to be consistent with previous studies in this context, which
suggests that individualized approaches to underachieving students facilitate the learning
addressing the interests and learning goals of students (e.g., Maddox, 2014). Additionally,
Bennett-Rappell and Northcote (2016) identified that differentiated instructions were
essential when gifted underachievers required modifying time and the volume of work for
them, and the results of such implementation were successful. At the same time, one
teacher indicated the difficulty of preparing differentiated instructions due to the big
amount of additional work and time it requires. Although VanTassel-Baska and Stambaugh
(2005) did not indicate the teacher’s workload, they pointed to the importance of
appropriate implementation of differentiated approaches while working, especially with
gifted students.
5.4 Conclusion

The results of the study are consistent with other international studies. The teachers,
who participated in my study share almost the same conceptualization about gifted
underachievers and their characteristics. Having indicated the different nature of gifted
underachievers, teachers highlighted the socio-emotional and physiological peculiarities of
gifted underachieving students. Furthermore, teachers implied that such internal factors as
a lack of learning skills and goals, and unipotentiality, might contribute to
underachievement. External factors included parents’ expectations, curriculum demands,
and teachers’ support and their relationship with students. Finally, teachers pointed out two
main approaches they use to reverse underachievement: building healthy and positive
relationships with students and differentiated instructions. The following final chapter will

summarize the results of the current qualitative study.
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Chapter Six: Conclusion
6.1 Introduction

This chapter presents the final conclusions of the study, as well as its implications,
limitations, and recommendations for future research. This qualitative research study
aimed at investigating the perceptions and experiences of teachers working with gifted
underachieving students to find out the factors contributing to the gifted underachievement
as well as reversing common patterns implicated by teachers in their practice. The research
was guided by the following research questions: RQ1: What characteristics define gifted
underachievers in the opinion of teachers? RQ2: What factors contribute to the
underachievement of gifted students in the eyes of teachers? RQ3: What strategies do
teachers use in the classroom to reverse the pattern of gifted underachievement?

The chapter is organized into five sections. In the first section, | provide an answer
to the research questions in light of the findings of the study and discuss to what extent the
study provides an understanding of the research problem. In the second section, the
implications of the study are addressed. In the third section, the limitations and the
strengths of the study are highlighted, and in the fourth section recommendations for future
research based on these aspects are provided. In the fifth section, a concluding statement
recapping the most relevant findings and implications are provided to close this thesis.

6.2 Revisiting research questions

The purpose of this qualitative study was to explore teachers’ understanding and
practices with gifted underachievers as well as identify the factors that contribute to gifted
underachievement and reversing patterns teachers apply in their everyday practice. The
findings from this study allow us to respond to the research questions that guided this study
as follows.

RQ1: What characteristics define gifted underachievers in the opinion of teachers?
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The findings of this study suggest that teachers can recognize common
characteristics to identify gifted underachievers, despite the fact that none of the teachers
did provide a precise definition of gifted underachieving students. Nevertheless, the
synthesis of the findings revealed three common characteristics that teachers addressed:
low socio-emotional skills, different abilities and interests, and those with physiological
peculiarities. Considering gifted students with low socio-emotional profile two
subcategories of gifted underachievers were revealed. The first category includes reserved
gifted underachieving students, who show narrow interests and are socially isolated from
their peers and other stakeholders. Teachers simply referred to them as ““strange” students.
The second category of students show a high level of confidence in their abilities but
underachieve due to the lack of social skills, which often brings to conflict and
misunderstanding between students and teachers. Furthermore, gifted underachievers also
demonstrate different abilities showing unipotentiality in one domain. The challenge with
such students is to develop multipotentiality which will allow them to become
academically exceptional. Finally, gifted underachievers might encounter physiological
challenges that impede them to achieve at a level according to their intellectual abilities. A
conclusion to be drawn from these findings is that gifted underachievers represent a
diverse group of students with different characteristics and behavior. In this regard, gifted
underachievers are vulnerable socially and physiologically due to natural peculiarities of
their behavior and personality, who, therefore, demand additional academic support from
teachers than other gifted students.

RQ2: What factors contribute to the underachievement of gifted students in the eyes
of teachers?

A major finding of this study was that gifted underachievement might arouse due to

factors at the student, curriculum, and environmental level. Participants indicated that
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students might provoke themselves underachievement because they lack perseverance and
internalized learning goals. Moreover, teachers imply that students’ domain-specific
potentiality contributes to hinder their academic attainment. At the curriculum level,
teachers indicated that students may experience challenges, stress, and anxiety as a result
of transitioning from a mainstream secondary school into NIS, characterized from an
increasingly demanding curriculum. This challenging curriculum decreases students’ self-
efficacy beliefs and results in underachievement. Among environmental factors, parents’
influence on major subject choice is considered to cause anxiety and stress, which might
result in underachievement. It was also found that teachers also play an important role in
gifted underachievement. Thus, gifted underachievement can be a result of teachers’ lack
of support and encouragement, negative teacher-student relationships, and teachers’
inability to provide early identification, support, and intervention due to busy workload. A
conclusion emerging from the findings is that gifted underachieving students are sensitive
to both internal and external factors and therefore, require corresponding support at every
level from peers, parents, and teachers. A related conclusion is that in order to avoid gifted
underachievement or timely reverse underachievement, teachers need to conduct a
complex analysis to be able to timely identify and provide support for their gifted learners.
RQ3: What strategies do teachers use in the classroom to reverse the pattern of gifted
underachievement?

A common practice to reverse underachievement included a complex approach
where teachers put emphasis on the emotional and cognitive aspects of their students. As a
result, two main intervention strategies were commonly suggested by NIS teachers: (1)
building positive teacher-student relationships based on trust and (2) individual and
differentiated teaching approaches. The perception of the overwhelming majority was that

a positive teacher-student relationship is the most helpful and effective way to reverse
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underachievement. Teachers believe any interaction to reverse underachievement should
start with building healthy relationships with students. A differentiated instruction of gifted
underachievers was commonly addressed to reverse gifted underachievement as well as it
was considered as the most effective approach to support gifted students.

6.3 Implications for theory and practice

This study offers interesting insights for the understanding of the practice of NIS
teachers working with gifted students who are also not excluded to encounter
underachievement. Moreover, the study revealed the perception of teachers about the
common characteristics of gifted underachievers, possible factors to contribute to
underachievement as well as common approaches implemented to reverse
underachievement.

The findings from the present study strongly support the theory-based predictions
suggested by Siegel and McCoach (2003a) and Rubenstein et al. (2012), who argued that
students’ motivation is the core aspect to impact on gifted underachievement. According to
AOM theory, students’ motivation in a combination of all three areas: student’s self-
efficacy, goal — valuation, and environmental perception will positively result in student’s
task engagement and academic achievement. Seigle et al., (2017) stressed that these three
areas can be developed in different levels, but should not be missing at all since it
negatively impacts on gifted students’ self-regulation as well as achievement. Using the
lenses of the AOM theory, the study also identified external factors as high curriculum
demands as well as parents’ and teachers' important role in students’ motivation level to
regulate students’ academic performance.

The study consistently indicated that teachers’ role as essential to support and
navigate gifted underachievers at any level of their development and academic life. In this

context, the findings have the following implications. First, by reading through the
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characteristics explored in this study, teachers can better understand the nature of gifted
underachieving students they have in their classes. Second, teachers can self-reflect on
some gifted underachieving students in their classes and practices they have been applying
to reverse them after reading the explored factors and reversing approaches presented in
this study. Moreover, on the basis of findings presented in this study, teachers can better
understand the importance of motivation and support provided by teachers for students'
academic commitment. Collectively, this study has the potential to bridge the gap of
reversing patterns for gifted underachievers.

School principals should consider the findings of this study in order to review the
approaches used for newly admitted students during their transition from secondary
schools into NIS and consider providing additional support in terms of acquiring new
curriculum demands in a less stressful way for students. Accordingly, school
administration might include some professional development opportunities on the
reversing approaches for gifted underachievers into annual methodological sessions
conducted among teachers to improve their practice.

Policymakers can also consider the findings of this study to update the overall
approach to the identification and education of gifted students in Kazakhstan. Traditional
approaches to the education of gifted students, which include demanding curriculums and
participations in academic Olympiads, should be complemented with opportunities for
diverse gifted students to manifest their talents in multiple areas of knowledge in less
academic areas such as music, sports, and the arts.

6.4 Limitations of the study

The results of the study should be interpreted in light of several limitations. First,

the limitation is the research site which is a specialized school for selected gifted students,

and therefore NIS teachers’ experience on gifted underachievement may not reflect those
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in secondary schools. Thus, it is believed in case of conducting this research among
secondary schools, the research results would be wide and broad as well as address some
major issues that this current research might have missed. Second, the number of
participants of this study was limited and the participants themselves were purposefully
selected. It should be noted that the views of other teachers who did not participate in this
study might have provided different and considerable results. Third, the research gap in the
context of gifted underachievement practices in Kazakhstan might not have been
completely disclosed due to the chosen research design. The research has involved only
teachers’ voices while mixed research with quantitative would have probably provided a
broader picture involving other stakeholders as well.
6.5 Future research

Based on the findings of the study and the limitations indicated above, some
recommendations for future research can be outlined. For example, future studies could
replicate the findings of this study using a mixed approach, where students' voices might
be involved to identify the correlation between teachers’ workload and students' academic
attainment. Also, other studies should consider exploring the practice of gifted
underachievement in Kazakhstan by examining the voices of secondary school teachers in
order to provide broader and accurate information on the topic.
6.6 Conclusion

The present study highlights the importance of supporting and encouraging the
learning of gifted underachievers mainly by their teachers. Overall, the study suggests that
gifted underachieving students are different in behavior and in characteristics. Teachers
believe students might underachieve at the student level due to a lack of perseverance and
learning goals, as well as due to their domain-specific nature. Among external factors,

teachers pointed out high curriculum demands, parents’ expectations, and teacher-student
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negative relationships. It is believed that gifted underachieving students require more

attention and support from their teachers as well as a differentiated approach in teaching.

62



REVERSING GIFTED UNDERACHIEVEMENT IN KAZAKHSTAN 63

References

Bennett-Rappell, H., & Northcote, M. (2016). Underachieving Gifted Students: Two Case
Studies. Issues in Educational Research, 26(3), 407—430.

Cavilla, D. (2017). Observation and analysis of three gifted underachievers in an
underserved, urban high school setting. Gifted Education International, 33(1), 62-
75.

Clark,B. (2002). Growing up gifted (5th Ed.) Columbus, OH: Charles E. Merill.

Clark,B. (2008).Growing up gifted:Developing the potential of children at home and at
school (7th ed.). Upper Saddle River,. NJ: Pearson Prentice Hall.

Creswell, J.W. (2014). Educational research: Planning, conducting and evaluating a
quantitative and qualitative research (4th ed.). Boston, MA: Pearson.

Councill, K. H., & Fiedler, L. (2017). Gifted 101: Unlocking the mystery of academically
gifted education. Music Educators Journal, 103(4), 48-

56. https://doi.org/10.1177/0027432117697005

Davidson, J. E. (2012). Is giftedness truly a gift? Gifted Education International, 28(3),

252-266. https://doi.org/10.1177/0261429411435051

Dowdall, C. B., & Colangelo, N. (1982). Underachieving gifted students: Review and
implications. Gifted Child Quarterly, 26, 179-

184. https://doi.org/10.1177/001698628202600406

Deci, E. L., & Ryan, R. M. (2008). Facilitating optimal motivation and psychological well-
being across life’s domains. Canadian Psychology/Psychologie Canadienne, 49(1),
14-23. d0i:10.1037/0708-5591.49.1.14

Feldhusen, J. F. (2005). Giftedness, talent, expertise, and creative achievement.
Conceptions of Giftedness: Second Edition, 64-79.

https://doi.org/10.1017/CB0O9780511610455.006



https://doi.org/10.1177%2F0027432117697005
https://doi.org/10.1177/0261429411435051
https://doi.org/10.1177%2F001698628202600406
https://doi.org/10.1017/CBO9780511610455.006

REVERSING GIFTED UNDERACHIEVEMENT IN KAZAKHSTAN 64

Figg, S. D., Rogers, K. B., McCormick, J., & Low, R. (2012). Differentiating Low
Performance of the Gifted Learner: Achieving, Underachieving, and Selective
Consuming Students. Journal of Advanced Academics, 23(1), 53-71.

https://doi.org/10.1177/1932202X11430000

Fong, C. J., & Kremer, K. P. (2020). An Expectancy-Value Approach to Math
Underachievement: Examining High School Achievement, College Attendance,
and STEM Interest. Gifted Child Quarterly, 64(2), 67-84.

https://doi.org/10.1177/00169862198905

Gallagher, J. J. (1991). Personal patterns of underachievement. Journal for the Education
of the Gifted, 14, 221-233

Galton, F. (1869). Hereditary genius. London: Macmillan.

Glesne, C. (2011). Becoming qualitative researchers: an introduction, 4th ed. Boston,
Mass: Pearson.

Grigorenko, E. L. (2017). Gifted education in Russia: Developing, threshold, or
developed. Cogent Education, 4, 1-12 doi:10.1080/2331186X.2017.1364898.x

Guba, E. G., & Lincoln, Y. S. (1994). Competing paradigms in qualitative research.
Handbook of qualitative research, 2(163-194), 105.

Hands, R. E. (2009). The phenomenon of underachievement: Listening to the voice of a
twice exceptional adolescent. University of Massachusetts Amherst.

Heyder, A., Bergold, S., & Steinmayr, R. (2018). Teachers’ knowledge about intellectual
giftedness: A first look at levels and correlates. Psychology Learning & Teaching,

17(1), 27-44. https://doi.org/10.1177/1475725717725493

Hodge, K. A., & Kemp, C. R. (2000). Exploring the nature of giftedness in preschool
children. Journal for the Education of the Gifted, 24(1), 46-73.

https://doi.org/10.1177/016235320002400103



https://doi.org/10.1177/1932202X11430000
https://doi.org/10.1177/00169862198905
https://doi.org/10.1177%2F1475725717725493
https://doi.org/10.1177%2F016235320002400103

REVERSING GIFTED UNDERACHIEVEMENT IN KAZAKHSTAN 65

Kalyar, M.N., Ahmad, B., & Kalyar, H. (2018). Does Teacher Motivation Lead to Student
Motivation? The Mediating Role of Teaching Behavior. Educational Studies, (3),
91. Retrieved from

https://search.ebscohost.com/login.aspx?direct=true&db=edsrep&AN=edsrep.a.nos

.voproh.2018i3p91.119&site=eds-live&scope=site

Kaufman, S. B., & Sternberg, R. J. (2008). Conceptions of giftedness. In Handbook of

giftedness in children (pp. 71-91). Springer, Boston, MA.

Khouya, Y. B. (2018). Students Demotivating Factors in the EFL Classroom: The Case of
Morocco. Advances in Language and Literary Studies, 9(2), 150-159. Retrieved
from

https://search.ebscohost.com/login.aspx?direct=true&db=eric& AN=EJ1178254&sit

e=eds-live
Kimani, G. N., Kara, A. M., & Njagi, L. W. (2013). Teacher Factors Influencing Students'

Academic Achievement in Secondary Schools. http://hdl.handle.net/11295/81678

Kim, B. (2001). Social constructivism. Emerging perspectives on learning, teaching, and
technology, 1(1), 16.

Koca, F. (2018). Motivation to Learn and Teacher-Student Relationship. Journal of
International Education and Leadership, 6(2),1-20.

Landis, R. N., & Reschly, A. L. (2013). Reexamining gifted underachievement and dropout
through the lens of student engagement. Journal for the Education of the Gifted,

36(2), 220-249. https://doi.org/10.1177/0162353213480864

A detailed examination of common approaches. (2014). In Lichtman, M. Qualitative
research for the social sciences (pp. 97-134). 55 City Road, London: SAGE

Publications, Inc. doi: 10.4135/9781544307756


https://search.ebscohost.com/login.aspx?direct=true&db=edsrep&AN=edsrep.a.nos.voprob.2018i3p91.119&site=eds-live&scope=site
https://search.ebscohost.com/login.aspx?direct=true&db=edsrep&AN=edsrep.a.nos.voprob.2018i3p91.119&site=eds-live&scope=site
https://search.ebscohost.com/login.aspx?direct=true&db=eric&AN=EJ1178254&site=eds-live
https://search.ebscohost.com/login.aspx?direct=true&db=eric&AN=EJ1178254&site=eds-live
http://hdl.handle.net/11295/81678
https://doi.org/10.1177/0162353213480864

REVERSING GIFTED UNDERACHIEVEMENT IN KAZAKHSTAN 66

Little, C. (2001). A Closer Look at Gifted Children with Disabilities. Gifted Child Today,
24(3), 46-64. doi:10.4219/gct-2001-537

Lo, C.O. (1), Porath, M. (1), Wu, 1.-C. (1), Yu, H.-P. (2), Chen, C.-M. ( 3), & Tsai,
K.-F. (4). (2018). Giftedness in the Making: A Transactional Perspective. Gifted
Child Quarterly, 63(3), 172-184.

https://ezproxy.nu.edu.kz:2364/10.1177/0016986218812474

Lucariello, J. M., Nastasi, B. K., Dwyer, C., Skiba, R., DeMarie, D., & Anderman, E. M.
(2016). Top 20 Psychological Principles for PK-12 Education. Theory Into
Practice, 55(2), 86-93. Retrieved from

https://search.ebscohost.com/login.aspx?direct=true&db=eric& AN=EJ1096855&sit

e=eds-live

MESRK. (2016). Strategic Plan of the Ministry of Education and Science of Kazakhstan
for 2017 - 2021 (pp. 1-58). Astana.

The methodology of criteria-based assessment. (2017, April 6). Retrieved from

http://nis.edu.kz/ru/programs/criter-eval/.

Maddox, M. (2014). Exploring teachers' experiences of working with gifted students who
underachieve (Doctoral dissertation, Walden University).

Marland, S.P. Education of the Gifted and Talented, Report to the Congress of the United
States by the U.S. Commissioner of Education and Background Papers Submitted
to the U.S. Office of Education. Washington, D.C.: U.S. Government Printing
Office, 1972.

Matthews, M. S., & McBee, M. T. (2007). School factors and the underachievement of
gifted students in a talent search summer program. Gifted Child Quarterly, 51(2),

167-181. doi.org/10.1177/0016986207299473



https://ezproxy.nu.edu.kz:2364/10.1177/0016986218812474
https://search.ebscohost.com/login.aspx?direct=true&db=eric&AN=EJ1096855&site=eds-live
https://search.ebscohost.com/login.aspx?direct=true&db=eric&AN=EJ1096855&site=eds-live
http://nis.edu.kz/ru/programs/criter-eval/
https://doi.org/10.1177%2F0016986207299473

REVERSING GIFTED UNDERACHIEVEMENT IN KAZAKHSTAN 67

Maulana, R., Opdenakker, M. C., & Bosker, R. (2014). Teacher—student interpersonal
relationships do change and affect academic motivation: A multilevel growth curve
modelling. British journal of educational psychology, 84(3), 459-482.
https://doi.org/10.1111/bjep.12031

McCoach, D. B., & Siegle, D. (2003). The school attitude assessment survey-revised: A
new instrument to identify academically able students who underachieve.
Educational and Psychological Measurement, 63, 414-429.
doi:10.1177/0013164403063003005

Miles, M. B., Huberman, A. M., & Saldafia Johnny. (2014). Qualitative data analysis: a
methods sourcebook. Los Angeles: Sage.

Mofield, E., & Parker Peters, M. (2019). Understanding Underachievement: Mindset,
Perfectionism, and Achievement Attitudes among Gifted Students. Journal for the

Education of the Gifted, 42(2), 107-134. https://doi.org/10.1177/0162353219836737

Mofield, E., Parker Peters, M., & Chakraborti-Ghosh, S. (2016). Perfectionism, coping,
and underachievement in gifted adolescents: Avoidance vs. approach

orientations. Education sciences, 6(3), 21. https://doi.org/10.3390/educsci6030021

Moon, S. M. (2009). Myth 15: High-ability students don’t face problems and
challenges. Gifted Child Quarterly, 53(4), 274-276.

https://doi.org/10.1177/0016986209346943

Moon, T. R., & Brighton, C. M. (2008). Primary teachers' conceptions of
giftedness. Journal for the Education of the Gifted, 31(4), 447-480.

https://doi.org/10.4219/jeg-2008-793

Monks, F. J., van Boxtel, H. W., Roelofs, J. J. W., & Sanders, M. P. (1986). The

identification of gifted children in secondary education and a description of their


https://doi.org/10.1111/bjep.12031
https://doi.org/10.1177%2F0162353219836737
https://doi.org/10.3390/educsci6030021
https://doi.org/10.1177%2F0016986209346943
https://doi.org/10.4219%2Fjeg-2008-793

REVERSING GIFTED UNDERACHIEVEMENT IN KAZAKHSTAN 68

situation in Holland. Identifying and nurturing the gifted. An international
perspective, 39-66.

Monks, F. J., & Katzko, M. W. (2005). Giftedness and gifted education. Conceptions of
Giftedness: Second Edition, 187-200.

https://doi.org/10.1017/CB09780511610455.012

Montgomery, D. (Ed.). (2009). Able, gifted and talented underachievers. John Wiley &
Sons.

OECD (2014), Reviews of National Policies for Education: Secondary Education in
Kazakhstan, OECD Publishing. Retrieved from:

http://dx.doi.org/10.1787/9789264205208-en.

OECD/The World Bank (2015), OECD Reviews of School Resources: Kazakhstan 2015,
OECD Reviews of School Resources, OECD Publishing, Paris,

https://doi.org/10.1787/9789264245891-en.

Pfeiffer, S. 1. (2012). Current perspectives on the identification and assessment of gifted

students. Journal of Psychoeducational Assessment, 30(1), 3-9.

https://doi.org/10.1177/0734282911428192

Renzulli, J. S. (2002). Emerging Conceptions of Giftedness: Building a Bridge to the New
Century. Exceptionality, 10(2), 67-75.

https://doi.org/10.1207/S15327035EX1002_2

Renzulli, J. S. (2012). Reexamining the role of gifted education and talent development for
the 21st century: A four-part theoretical approach. Gifted Child Quarterly, 56(3),

150-159. https://doi.org/10.1177/0016986212444901

Reis, S. M., & McCoach, D. B. (2000). The Underachievement of Gifted Students: What
Do We Know and Where Do We Go? Gifted Child Quarterly, 44(3), 152.

https://ezproxy.nu.edu.kz:2364/10.1177/001698620004400302



https://doi.org/10.1017/CBO9780511610455.012
http://dx.doi.org/10.1787/9789264205208-en
https://doi.org/10.1787/9789264245891-en
https://doi.org/10.1177%2F0734282911428192
https://doi.org/10.1207/S15327035EX1002_2
https://doi.org/10.1177%2F0016986212444901
https://ezproxy.nu.edu.kz:2364/10.1177/001698620004400302

REVERSING GIFTED UNDERACHIEVEMENT IN KAZAKHSTAN 69

Ritchotte, J., Rubenstein, L., & Murry, F. (2015). Reversing the Underachievement of
Gifted Middle School Students. Gifted Child Today, 38(2), 103-113.

https://doi.org/10.1177/1076217514568559

Ritchotte, J. A., Matthews, M. S., & Flowers, C. P. (2014). The validity of the
achievement-orientation model for gifted middle school students: An exploratory
study. Gifted Child Quarterly, 58(3), 183-198. DOI: 10.1177/0016986214534890

Rimm, S. B. (1997). An underachievement epidemic. Educational Leadership, 54(7), 18—
22.

Robinson, N. (2008). The Social World of Gifted Children and Youth. In Handbook of
giftedness in children (pp. 33-52). Springer, Boston, MA

Rubenstein, L. D., Siegle, D., Reis, S. M., Mccoach, D. B., & Burton, M. G. (2012). A
complex quest: The development and research of underachievement interventions
for gifted students. Psychology in the Schools, 49(7), 678-694.
https://doi.org/10.1002/pits.21620

Siegle, D., & McCoach, D. B. (2005). Making a difference: Motivating gifted students who
are not achieving. Teaching exceptional children, 38(1), 22-27
https://doi.org/10.1177/004005990503800104

Siegle, D., McCoach, D. B., & Roberts, A. (2017). Why | believe | achieve determines
whether I achieve. High Ability Studies, 28(1), 59-72.

https://doi.org/10.1080/13598139.2017.1302873

Siegle, D., Rubenstein, L.D., McCoach D. B. (2020). Do you know what I'm thinking? A
comparison of teacher and parent perspectives of underachieving gifted students'

attitudes. Psychology in the Schools, 1-19. https://doi.org/10.1002/pits.22345

Schultz, B. H. (2005). Defining Underachievement in Gifted Students Group, 28(2), 46—

50. https://doi.org/10.4219/gct-2005-171



https://doi.org/10.1177/1076217514568559
https://doi.org/10.1002/pits.21620
https://doi.org/10.1177%2F004005990503800104
https://doi.org/10.1080/13598139.2017.1302873
https://doi.org/10.1002/pits.22345
https://doi.org/10.4219%2Fgct-2005-171

REVERSING GIFTED UNDERACHIEVEMENT IN KAZAKHSTAN 70

Shaklee, B. D. (1992). Identification of Young Gifted Students. Journal for the Education

of the Gifted, 15(2), 134-144. https://doi.org/10.1177/016235329201500203

Skinner, E. A., & Belmont, M. J. (1993). Motivation in the classroom: Reciprocal effects
of teacher behavior and student engagement across the school year. Journal of

Educational Psychology, 85(4), 571-581.http://dx.doi.org/10.1037/0022-

0663.85.4.571

Steenbergen-Hu, S., Olszewski-Kubilius, P., & Calvert, E. (2020). The Effectiveness of
Current Interventions to Reverse the Underachievement of Gifted Students:
Findings of a Meta-Analysis and Systematic Review. Gifted Child Quarterly, 64(2),

132—-165. https://ezproxy.nu.edu.kz:2364/10.1177/0016986220908601

Sternberg, R. J., & Davidson, J. E. (Eds.). (2005). Conceptions of giftedness. Cambridge
University Press.

Terman, L. M. (1925). Genetic studies of genius: Vol. 1. Mental and physical traits of a
thousand gifted children Stanford, CA: Stanford University Press.

Thurstone, L. M. (1938). Primary mental abilities. Chicago: University of Chicago Press

Thoonen, E. E. J., Sleegers, P. J. C., Peetsma, T. T. D., & Oort, F. J. (2010). Can teachers
motivate students to learn? Educational Studies, 37(3), 345-360.
doi:10.1080/03055698.2010.507008

VanTassel-Baska, J. & Stambaugh, T. (2005). Challenges and possibilities for serving
gifted learners in the regular classroom. Theory Into Practice, 44(3), 211-217.

http://dx.doi.org/10.1207/s15430421tip4403 5

Walker, C. L., & Shore, B. M. (2011). Theory of mind and giftedness: New connections.
Journal for the Education of the Gifted, 34(4), 644-668.

https://doi.org/10.1177/016235321103400406



https://doi.org/10.1177/016235329201500203
https://psycnet.apa.org/doi/10.1037/0022-0663.85.4.571
https://psycnet.apa.org/doi/10.1037/0022-0663.85.4.571
https://ezproxy.nu.edu.kz:2364/10.1177/0016986220908601
http://dx.doi.org/10.1207/s15430421tip4403_5
https://doi.org/10.1177/016235321103400406

REVERSING GIFTED UNDERACHIEVEMENT IN KAZAKHSTAN 71

Weiner, . B. (1992). Psychological disturbance in adolescence (2nd ed.). New York: John
Wiley and Sons.

Yakavets, N. (2014) Reforming society through education for gifted children: the case of
Kazakhstan, Research Papers in Education, 29:5, 513-533, DOI:

10.1080/02671522.2013.825311



REVERSING GIFTED UNDERACHIEVEMENT IN KAZAKHSTAN 72

Appendix 1

INFORMED CONSENT FORM

(for teacher-participants)

Reversing gifted underachievement in Kazakhstan: Teachers’ perceptions,
experiences, and practices.

DESCRIPTION:

You are invited to participate in a research study on exploring the nature of gifted
underachievement, factors leading to gifted underachievement approaches to reverse
pattern gifted underachievement in the NIS Kyzylorda.

You will be asked to participate in a one-on-one interview with your permission to
audio record it. Your anonymity and confidentiality will be protected since the data will be
protected not including in the research report any information that can reveal your identity
(e.g., name, position). This information will be substituted with pseudonyms of codes, such
as T1, T2, which will be used in the further findings and discussions of the master’s thesis
and any other research report derived from the study. Also, if the names of particular
students are discussed during the interview, they will not be disclosed in the research
report. Moreover, all the voice files and transcriptions will be saved on the researcher’s
password-protected personal computer and deleted after the research work is complete.
Only the thesis supervisor and the researcher will have access to the collected data during
the analysis process. As the process of interviewing starts, you will have an opportunity not
to answer any of the questions that you will find not appropriate.

TIME INVOLVEMENT: Your participation will take approximately 30 minutes.

RISKS AND BENEFITS: There are no potential risks in this study concerning your
personal and professional life, due to the confidential nature of the research being
conducted and the pseudonyms that you will be assigned to. However, during conducting
the interview there may occur some minor risks concerning the participants’ time that you
will spend for the interview, as you will be interrupted from your everyday activities. From
these considerations, it is up to you when and where to appoint the meeting for the
interview, the researcher will try to fit in with your plans.

The benefits which may reasonably be expected to result from this study are (1) the
self-reflection on your own experiences as a teacher working with gifted underachievers,
(2) the rise of your awareness on nature and factors gifted underachievement.

Your decision whether or not to participate in this study will not affect the status of
a teacher in school.

PARTICIPANT’S RIGHTS: If you have read this form and have decided to
participate in this project, please understand your participation is voluntary and you
have the right to withdraw your consent or discontinue participation at any time
without penalty or loss of benefits to which you are otherwise entitled. The
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alternative is not to participate. You have the right to refuse to answer particular
questions. The results of this research study may be presented at scientific or professional
meetings or published in scientific journals.

CONTACT INFORMATION:

Questions: If you have any questions, concerns or complaints about this research, its
procedures, risks and benefits, contact the Master’s Thesis Supervisor for this student
work, , phone +7

Independent Contact: If you are not satisfied with how this study is being conducted, or if
you have any concerns, complaints, or general questions about the research or your rights
as a participant, please contact the NUGSE Research Committee to speak to someone
independent of the research team at +7 7172 709359. You can also write an email to the
NUGSE Research Committee at gse_researchcommittee@nu.edu.kz

Please sign this consent form if you agree to participate in this study.
e | have carefully read the information provided,;

I have been given full information regarding the purpose and procedures of the
study;

e | understand how the data collected will be used, and that any confidential
information will be seen only by the researchers and will not be revealed to anyone
else;

e | understand that I am free to withdraw from the study at any time without giving a
reason;

o With full knowledge of all foregoing, I agree, of my own free will, to participate in
this study.

Signature: Date:

The extra copy of this signed and dated consent form is for you to keep.


mailto:gse_researchcommittee@nu.edu.kz
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BEPTTEYT'E KATBICYT' A KEJICIM ®OPMACHI

(kaTBICYHIBI MYFaJTiM/IEP YILiH)

Ka3zacranaarsl yiarepiMmi TeMeH JapbIHAbI OKYIIBLIAP/AbI KAJINBIHA KeJITIpY:
MYFaJiMIepAiH K63 Kapachkl, TI:Kipuodeci :koHe NMPAKTUKA.

Cunarrama:

Ciznepai Kpi3binopaa kanaceiarsl H3M-ze ynrepimi TeMeH AapbIH]Ibl Oasiaiap/isl
TaOBICTBI TYP/I€ KAJIMBIHA KEATIPY/IIH TOCUIAEPIH aHBIKTAM, TAPhIHIBUIBIKTHIH TOMEH
JIeHreiiHe OKeJeTiH (aKTopJIapAbl 3epTTeyre KaThbICyFa I1aKblpaMbIH.

3EPTTEY YAKDBITDBI: Cyx0aT mamameH »*apThl caFaTKa CO3bLIAJIbI )KOHE ©3Te agamaap
OHBI €CTIMEYl HeMece OereT 0oJIMayhl YIITiH cyX0aT OKIIayJiaHFaH OHAIIA CHIHBINTA OTE/I.

3EPTTEY KAIYIIITEPI )KOHE APTBIKIIBIJIBIKTAPBI: Cyx6arracy 6apbeichiHAa
Oipiiama TMCUXOJOTHSUIBIK KayinTep Oomysl MyMKiH. Cyx0aTrracy MEKTeNnTe OpbIH
aJaThIH/BIKTaH, aKMapaTThIH Tapan KeTy Kaymi 0ap >koHe cyxOar Oepyii peTiHAe Ci3iH
KEKe MOJIIMETTEPiHI3 aHBIKTaTybl MYMKiH. OCbIHIal Kayin-KaTepyepAiH alJIbIH aly YIIiH,
erep 1€ cCi3 3epTTeyln TapamnblHaH KaHJgail ga Oip KbICBIM CE31HCEHI3 HEMece OHBIH
CYpakTapblH BIHFANCBI3 JEI TalCaHbI3, Ke3-KEeJIreH yakbITTa cyx0ar OepyaeH Oac TapTyra
HeMece KehOip cypakrapra xayan OepMeyre KYKbIFBIHBI3 0ap. 3epTTeylIiHiH MaKcaThl - i
TaIrChIPMachl Typajbl Ci3/IIH Ko3KapacTapbIHb3ABI 3epaeiey. Ci3fiH KkayanTapblHbI3 Ci3/H
MEKTEINEH KapbIM-KaTbIHACBIHBI3Fa HEMece Ci3 OeH 3epTTeylll apachIHAarbl KaTblHACKA
ocep ermeiiai. Cisre ochkl cyX0aTThIH TPAHCKPHUINT KellipMeci Oepiiei.

AHOHUMJIUTIKTI CakKTay J>KOHE e3reliep Ci3/ll TaHbI KaJMay YIIiH OipKarap omicTtep
Kosganbutazpl. Ci3aiH eciMAepiHi3 JKachIPbIH aTTapMeH KYIHS TYPJe acaaaasl (MbICaIb,
ci3min ecimiHi3 1-myramim, 2-MyfraiiM jkoHE OacKajgap peTiHAe KOATalaabl). 3epTrey
HOTHOKEJICPIH FBUIBIMH KETEKII OKBII, KOPBITBIHIBI TE3UCTE KOHE KOH(EpEeHIHsIapaa
HeMece Oacrnaap/a JKapusijlayFa YChIHBUIATBIH OoJiafel. AJlaiiaa ci3fiH eciMiHi3 )K0OaHbIH
embip ecebinne sxkapusuianOaiinbl. TpaHCKpUNLIMALAH KEHiH 3epTTeyili OapibIK ayauo-
azbajlap MEH TPAHCKPHUITTEPAl MapojIbMEH KOpFajFaH JepOec KOMIIBIOTEpE CaKTaiabl
xoHe onapabl 2020 >xpuiaplH miiaecinae xosiipl. COHBIMEH Kartap cyxOaT alyIIbIHBIH
KYIUSUIBIFBIH CaKTay YIIiH OapiblK OacTamkbl JepeKTep 3epTTeyIIiHiH YiliHae Oenex
caktanajpl. JKWHAIFaH aKmapaT »KOfapblla aTajraH MakcaTTapjia FaHa IaiaajaHblIaabl
KoHe 0acka eIKaHaai Makcarrapia naigananpuiMaiasl. Ci3iH aThIHBI3 OCH Ke3-KeJIreH
0acka >keKe MAJIIMETTepiHI3 elKaHail MaTiMeTTepae KopceTiIMei.

KATBICYHIBIHBIH, K¥YKBIKTAPBI: Erep ci3 ockl KyKaTThl OKBII, aTaJIMBIII K00ara
KaTbICyFa IemiM KaObuimaraH OoJIcaHbI3, OHJA CI3MIH KAaTBICYBIHBI3 EpIKTI EeKeHIH
TYCIHYIHI3/ll ©TiHEMI3, XoHe Je ci3 KeIiciMJIl Kepl KalTapbll alyFa HeMece KaThICy bl Ke3
KEeNTeH YyaKbITTa eIl aWbIIMyJIChI3 TOKTaTyFa KYKBIIBICHI3. byFaH Koca, Ci3liH
KayanTapblHbI3 Oojamiakra ci3fiH OajgaHbI3 OKHTBHIH MeEKTemIeH xoHe Ha3zapOaes
YHUBEpCHUTETIMEH KapbIM-KAaThIHACHIHBI3FA €I ocep eTmneiii. ¥ ChIHbUIFaH Oanama TaHaay
peTiHae 3epTTey >KYMBICBIHA Karbicmayra epikTici3. Ci3liH HaKThl CypakTapra >Xayar
OepyneH Oac TapTyFa KYKbIFBIHBI3 Oap. OChl 3epTTey JKYMBICHIHBIH HOTHXKENIEpl FHUIBIMU
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HeMece KociOM JKMHaNbICTapJa YCHIHBUIYbl HEMECe FBUIBIMHU JKypHAIJap/Aa KapuslaHybl
MYMKIH.

BAMJIAHBIC AKITAPATHI:

Cypakrap: Erep ci3zie 0cbl 3epTTey KYMBICBIHBIH 6Ty OapbhIChIHA, KayilTepi MeH
apTHIKITBLUIBIKTAPBIHA KATBICTBI CYPAKTAPBIHBI3 HEMECE apbI3-IIaFbIMIAPLIHBI3
0o0J1ca, MaruCTPIIIK TE3U3 KETCKIIICIHE XabapIachbIHbI3.

Tayenciz  Oaitnambic. Erep ci3  ockl  3epTTeyliH  Kajail  KyprizuieTiHiHe
KaHaraTrTaHOacaHbI3, HEMECE Ci3Jie 3epTTeyre KaTBICTHI Macejelep, MaFbIMIap s JKajIibl
CYpakTapblHbI3 TybIHAaca, +7 7172 709359 wnewmipi OoitbtHmia NUGSE 3eptrey
Komurterimen OaitnanbicbiHpz. Conpaii-ak, gse researchcommitet@nu.edu.kz mexen-
ailbl OOMBIHILIA JIEKTPOH/BIK MOIITaFa XaT ’kKa3yFa J1a 001aIbl.

Ocpl 3epTTEyre KaTbiCyFa KejlicceHi3, MbIHA KeJliciMre KoJ1 KOWBIHbI3.

3eprTey TakbIpbIObI: «Ka3akcranaarbl 6acTaybill MeKTenTepAiH Oipingeri aTa-
aHaJIap MeH MYFaJiMJepaiH YH TanCbIpMAaChIHA KO3KAPAChI».

* MeH ochl 3epTTey KYMBIChIHA 63 EPKIMMEH KaThICyFa KeTICEeMiH.

* MeH Ka3ip 3epTTey )KYMBIChIHA KaThICYFa KeTiciMiMII OepceM Jie, Ke3 KeJITeH YaKbITTa
KeJiciMIMII KalTaphIl ajla ajJaThIHBIM HEMece Ke3-KeJTeH CYpaKKa eIIKaHai caniapchi3
)ayarn O6epyieH 0ac TapTa aJlaThIHBIM TypaJibl Xabap1apMbIH.

* MaraH 3epTTeyiH MaKcaThl MEH CUIIAThI TYCIHIPUIII )KOHE 3ePTTEY KYMBICHI TyPaJIbl
CYpaKTap KO MYMKIHJIITiHE Ue OOJIABIM.

* 3epTTEyre KaThICyAbIH TYNKI MOHI OajJaMHBIH Vi TallChIpMachiHa KaTBICThI TOXKIpHOeECi
TOHIPETIHICT] CypaKTapFa kayan Oepyai Ko3eHTiHIH O1JIEMiH.

* MeH OCHI 3epTTeyre KaThICYIbIH 631M€ TIKeJIeH Mani1ackl 00JIMaNTBIHBIH TYCIHEMIH.
* MeH cyx0aTbIMHBIH ayIn0 >ka30ara *Ka3bUTyblHA KETICEMiH.
* MeH ocbl 3epTTeyre OepreH 0apiiblK aKmapaThiM KYITUs TYpJIe CaKTaJIaThIHBIH TYCIHEMIH.

* Ocbl 3epTTey HOTHXKENEP] Typalibl Ke3-KeJIreH ecenTe MeHiH KeKe 0achIM Typaibl
aKIaparT *achIpbIH O0JATHIH/IBIFBIH TYCIHEMiH. ByJI MEHIH aTBIM/IbI ©3TepTil, CyX0aTTarbl
MEHIH JKeKe 0achIMIbl aHBIKTANTHIH KE3-KEJIreH MAJIIMETTEP/Ii )KaChIPy apKbLIbI KYy3ere
acChIPBLIA/IbI.

* Ko Ko#bUIFaH KemiciM KaFa3 3epTTeyllli Kayirci3 Jen TankaH xKepie, ajl CyX0aTThIH
ayJIMOTacIachl 3epTTEYILIiHIH KYIUs CO30€H CaKTaH IbIPbUIFAH JKE€Ke KOMITBIOTEPIH/IE

CaKTaJIaTBhIHBIH OlJIEMIH.

MCHiH 6apm;11< JKCKC aKMapaTbIM KYIIUA CaAKTaJIFaH C¥X6aT TPAHCKPUIIIHACHI arbIM/JIat'bl
3CPTTCY KYMBICHI assKTaJIraHra IleﬁiH CaKTaJIaTbIHbIH TYCiHCMiH.

* MeH OepreH akmapaTKa Ke3 KelreH YaKbITTa KOJ JKeTKi3e alaThIHBIM/IbI OlJeMiH.
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* KoceiMilra akmapar aiy MakcaThIH/Ia, MCH 3€PTTEYI'e KAaThICKaH Ke3-KEJT'eH ajlaMra
xabapiaca anaTeIHBIMIBI O1IEMIH.

3epTTeyre KaTbICYIIBIHBIH KOJIbI

KarsIcynIbIHBIH KOJIBI Kyni

76
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O®OPMA NTHOOPMALIMOHHOI'O COI'JIACUA
(nJ1s1 yuuTesie-y4acTHUKOB)

PeBepcupoBanue HeycneBawomux ogapeHHbIx B Kazaxcrane: Bocnpusitue, onbIT 1
NPAaKTHKA YYHUTeJIeil.

OIIUCAHHUE:

BsI npuriammeHs! NpUHATH Y4aCTHE B HCCJIEI0BAHMHU 110 U3YYECHUIO IIPUPOIBI
HEYCIIEBACIOIINX OJJapPEHHBIX, (AKTOPOB BEAYIIMX K HEYCIIEBAIOIIUM OJIaPEHHBIM,
BBISIBBIJICHUIO ITOAXOO0B IJIA yCHGHIHOFO peBepCI/IpOBaHI/IS{ HeyCHeBaIOHII/IX O}lapCHHI)IX
nereri B HUI Ksi3putiopaa.

Bawm Oyzer npeanoxeHo IpuHATh y9acTHe B MHANBUAYAIbHOM HHTEPBBIO C BAllIM
paspelleHrneM Ha ayauo3anuch. Baiia aHOHUMHOCTE M KOHQUIEHIUAIBHOCT Oy 1y T
3alIUIIEHbI, TOCKOJIBKY JaHHBIE OYAyT 3allUIICHBI, HE BKIFOYas B OTYET 00 UCCIIETOBAaHUN
mo0y10 HH(pOpMaIIHIO, KOTOpas MOXKET PACKPBITh Ballly IMYHOCTH (HaIlpuMeEp, UMS,
JOJDKHOCTH). DTa nHpopMalius OyJeT 3aMEeHEeHa ICeBJIOHUMaMH KOA0B, Takux kak T1, T2,
KOTOpBIE OyIyT UCTIONB30BaThHCS B JALHEHIITNX BBIBOAAX M OOCYKACHUSIX MaruCTEPCKOM
JMCCEPTAINH U JTFOOOTO PYroro UCCIIeA0BATENLCKOTO OTYETA, TIOTYYEHHOTO U3 JaHHOTO
uccnenoBanus. Kpome Toro, ecim nMeHa OTJEIBbHBIX CTYIEHTOB 00CYKIAIOTCSI BO BPeMsI
MHTEPBbHIO, OHU HE OYyT pacKphITHl B 0TYeTe 00 nccienoBaHuu. Bee rosocoBble daitis! u
TPAaHCKPUNINHU OyIyT COXpaHEHBI Ha 3alIMIIIEHHOM ITapoJieM MEPCOHATIEHOM KOMIIBIOTEpe
MCCIIeI0BATENs U yJaJICHBI 1T0CIIe 3aBEPIICHHS HCCIeI0BaTeIbCKOI paboTsl. Tombko
PYKOBOAMTEINH TUCCEPTAIIMU M UCCIIEI0BATENh Oy IyT UMETh JOCTYII K COOPaHHBIM TaHHBIM
B IIpoliecce aHannu3a. Bo Bpemst ”HTEpBbHIO BBl UIMEETE TpaBa HE OTBEYATh HU HA OJJMH U3
BOIIPOCOB, €CJIM CUUTAETE UX HE MOA00AIOIINM WIN HE HYKHBIM.

BPEMSI YUHACTMUA: Bame yyactue norpedyet okosio 30 MUHYT.
PUCKU U IPEUMYUIECTBA:

B nanHoM nccrieioBaHMM HET NOTEHLMATIbHBIX PUCKOB B OTHOILIEHUH Balllel
JUYHOHN U MPoQecCUOHANBHOM KU3HH, TaK KaK XapakTep KOHPHUACHIIUATbHOCTH
WCCIIeIOBaHMs ¥ Ha3HAYEHHBIE TICEBIOHMMBI 0OecrieyaT BaM rapaHTHiO 0€30MacHOCTH.
Tem He MeHee, BO BpeMsi MPOBEACHUS HHTEPBbIO MOT'YT BOZHUKHYTh HEKOTOPHIE
HE3HAYUTENIbHbIE PUCKH, KAaCAIOIIHeCs BPEMEHU YYaCTHUKOB, KOTOPOE BbI IOTPATUTE HA
MHTEPBBIO, TAK KaK BbI Oy/1eTe IpephIBaThCs OT Ballleii TOBCETHEBHOM IS TEILHOCTH.
Hcxons u3 aTux coobpakeHuii, BBIOOp BpEMEHU U MeCTa HHTEPBBIO OCTAETCS 32 BAMHU.

B kadecTBe 0KMaaeMbIX MNpEUMYIICCTB B PE3YJILTATC UCCICIOBAHUA MOXHO
paccMaTpuBaTh CICAYOINE MOMCHTDI: (1) CaMOpe(I)J'IeKCI/IH 0 BalIeM cOOCTBEHHOM OITBITE
YUuTeid, pa60Tanmero C HCYCIICBAOIIIMMU OAaPCHHBIMU YUCHUKAMU, (2) IOBBIIICHUC
Balllell OCBEAOMIIEHHOCTH O npupoaec u Q)aKTOan BEAYHIUX K HCYCIICBACMOCTU OJApPCHHBIX
YUCHUKOB.

Bame peUICHUC O TOM, Y4aCTBOBATDb WJIM HC YH4aCTBOBATH B 3TOM UCCIICAOBAHUHN HC
TMOBJIMACT Ha Bally pa60Ty HIKOJIC.
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ITPABA YYACTHHUKOB: Ecnu Bel npounTtanu nanHyto GopMy U pPEIIiIN MPUHATh
ydJacTue B JaHHOM HCCIIEIOBaHUH, BBl JOIDKHBI TOHUMATh, 4TO Barie yuactue siBisiercs
A00POBOJIBLHBIM 1 YTO Y Bac ecTh mpaBo 0T03BaTh CBOE COIJIacHe WM MPeKPaTUTh
yuacTue B J1000e Bpemsi 6e3 mTpadHbIX CAHKIUIA U 0€3 MOTepH COLUATIBHOT0
nakKeTa, KOTopblii Bam npeaocraBiasercs. B kauecTBe anbTepHATHBBI MOXKHO HE
y4acTBOBAaTh B HccienoBannu. Takxke Bol mmeere nmpaBo HE OTBeUaTh HA KaKue-INO0
BOMPOCHI. Pe3ynbTaTsl JaHHOTO HCCIEIOBAHNS MOTYT OBITh IPECTABIICHBI HITH
OITyOJIMKOBaHBI B HAYYHBIX WM PO(PECCUOHATBHBIX LEISX.

KOHTAKTHASA HH®OPMAIUA:

Bonpocsr: Ecan y Bac ectb Bompochkl, 3aMeyaHus UK 5kajio0bl 110 MOBOY JAHHOTO
UCCIIEIOBaHMsI, MPOLIETYPhI €r0 MPOBEIEHUS, PUCKOB U MPEUMYIIECTB, Bpl MoxkeTe
CBSI3aThCsl C UCCIIEIOBATEIIEM, UCTIOb3Ys CIEAYIOUINE JaHHbIE: phone
+7

He3aBucumble KOHTaKTbI: Eciu Bbl He yIOBIE€TBOPEHBI TPOBEICHUEM JAHHOTO
uccienoBanus, eciau y Bac Bo3HuKIN Kakue-m100 nmpoOiaeMsl, kao0bl UM BOMIPOCkl, Bel
MoxeTe cBs3aThesi ¢ Komurerom MccnenoBanuii Beicmeit [lkonsr ObpazoBanust
Hazap6aeB YuuBepcurera no tenedony +7 7172 70 93 59 unu ornpaBuTh MUCHMO HA
AIIEKTPOHHBIN ajgpec gse_researchcommittee@nu.edu.kz

[Moxamyiicra, mnognummure maHHyr0 (opmy, ecinu Bbl  corjacHbl ydacTBOBaTh B
UCCIIEIOBAaHUH.

e S| BHUMAaTENbHO U3YUMII MPEACTABICHHYIO HH(POPMALIKIO;
e MHe nperocTaBUIIM MOJHYIO HHPOPMAIIUIO O HENSIX U MPOLEeIype UCCIEIOBAHNS;

e S nmoHumaro, kak OyayT HCIOIb30BaHbl COOPAHHBIE TaHHBIE, U YTO JOCTYII K JF000H
KOH(UICHINATBbHON HHPOpMaK OyJIET UMETh TOJBKO UCCIIEI0BATENb;

e IIOHUMA0, 4TO BIIpaB€ B JIF000Hi MOMEHT OTKa3aThCs OT y4yaCcTusd B AJAHHOM
HCCICOOBAHHUHN 0e3 00BsICHEHNS IIPUYHH;

e C IOJIHBEIM OCO3HAHHUEM BCETO BBIIMICH3I0KEHHOI'O S COrjaceH MNPUHATH Y4aCTUC B
HCCICOOBAHHUH I10 COOCTBEHHOII BOJIE.

Iloammuce.

Hara:



mailto:gse_researchcommittee@nu.edu.kz

REVERSING GIFTED UNDERACHIEVEMENT IN KAZAKHSTAN 79

Appendix 2
INTERVIEW PROTOCOL
Date:
Participant code:
School code:
Interview components:
e Greeting the participants and thanking for cooperation and collaboration
e Informing the issues of confidentiality, risks, and benefits
e Informing the duration
e Informing how the interview will be conducted, including audio recording
e Giving the hard copy of the consent form
e Asking if the participants have any questions
o Interview itself
e Saying goodbye

The Semi-structured interview questions for teacher-participants: Interview
guestions

1. What subject do you teach?

2. How long have you been working here in NIS Kyzylorda?

3. What is your understanding of the term giftedness and gifted children?

4. How do you understand the term ‘gifted underachiever’?

5. What are the characteristics of those gifted underachievers?

6. How often do you recognize gifted underachievers in your classes?

7. What is the difference between gifted underachiever and gifted achievers?
8. What factors do you think led those students to underachieve?

9. Do you believe it is possible to reverse gifted underachievement? Why?

10. What approaches have you tried to support and help your underachieving students?
How?

11. Do these approaches equally work for all of your underachieving students?
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MyfajiiMiepre apHaJFaH KapThliaii KYpPbUILIMIAHFAH CYX0AaTThIH CYpPaKTapbl

1.

2.

10.

11.

Kanmaii cabakran mopic 6epeci3?/ cabak bepeciz?

Ke3pumopna Hazap6aeB 3usTkepinik MeKTeOiHIe YCTa3AbIK ETKeHIHI3Te Hellle JKbLT
6011617

Ci3niH 1apbIHABUIBIK HEMECE JapbhIHbI Oajanap JereH YFbIM/IBI Kajaid TyciHeci3?
“BiniM aimyaa yIrepMenTiH JapbIHabl OKYIIbIIap” IeTeH YFBIMABI Kalai TyciHeci3?

CepInbinTa cabakka yArepMenTIH JapblH/bl OKYIIbLUIAP bl KAHIIAIBIKTHI K1 aHbIKTal
anacbI3?

Cabakxka ynrepMenTiH TapbIHIbI OKYIIBUTAP KaJlail cumaTTap eaiHi3?

biniM any ynepicinze yJireperiH )KoHe YIrepMENUTIH JapbIHIbl OKYIIbLIap/IbIH
afBIPMaIIBLTBIFBI Hefle?

YarepMeuTiH JapeIHAbl OKyIIBIIApFa KaHaai (pakTopiap Tepic acep eTeal el
oiJIafCchI3?

ChIHBINITAFBl YJITEPMEHTIH JapPBIH/IBI OKYIIBUIAP/IBIH CAHBIH a3aiTy MYMKIH JeIT
ceHeci3 6e? Kamaii / Here?

ChIHBINITAFBl YJITEPMEHTIH TapbIHIBI OKYIIBUIAPFa KOMEK Oepy MaKcaThIHIa KaHIai
omic-Tocuiepai KoJmauaeiHb3 6a? Kamaii?

ATanraH 9J1ic- TOCUIACP YITepMENTIH JapblH/IbI OKYIIBUIAPABIH OapiIbIFbIHA OlpIei
HOTHKEI KYMBICIICH asKTaJIbl Ma?

Bonpochl HHTEPBLIO JAJIS1 yYUTEJIEH-y4ACTHUKOB:

1.

2.

7.

8.

Kaxoit mpenMer Bbl ipenoiaere?

Kaxk gonro Bel pabortaete 8 HUIL Kei3putopma?

. Uto Takoe 1o BallieMy OJAapC€HHOCTb U KTO TAKHUC OJAPCHHLIC ,Z[eTI/I?
. Kak BpI moHmMacte TECPMUH «HCYCIICBAOIINEC OJAPCHHBIC)
. Kak gacto B Bamei MMPAKTUKU BCTPECYAKOTCS HCYCIICBAIOMINC OJAPCHHBIC yLIeHI/IKI/I?

. Kak ObI BBI XapPaKTCPU30BAJIN HECYCIICBAOIIUX OAapCHHBIX yqamnxcsl?

B uem pas3iiniaue MExKAy OJapCHHBIM HCYCIICBAOIINM U OJapCHHBIM yCHeBaIOH_II/IM?

Kakue (baKTopBI Mo BallicMy MHCHHIO ITOBJIUAJIM HA TO YTOOBI OMapCHHBIC yJalllHuCCs

cTajin HCYCHCBE[IOIJ_II/IMI/I?

9.

BrI BECpUTC B TO, YTO MOKHO ITIOMOYb JIaHHOM rpynie y4damumcs CTaTb CHOBa

yCeBaroumuMu y‘-ICHI/IKaMI/I?



REVERSING GIFTED UNDERACHIEVEMENT IN KAZAKHSTAN 81

10. Kakuwe wmeTtompl WM TpUEeMbl Bbl HpUMEHsIH (ObI) B CBOEW MpaKTHKE IS
MOAJEPKKU U ITOMOIIY HEYCIIEBAIOIINM OJAPEHHBIM JIETSIM?

11. OnunakoBo aM 3(PQPeKTUBHO pabOTalOT BCE MPUEMBbl M METOJbl Uil BCeX

HEYCIIEBAIOIINUX OJIJAPEHHBIX ?
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Appendix 3
Data coding matrix
T1 Quote T2 Quote T3 Quote T4 Quote
*Characteristi | *Slower and “Usually the *strange “It is difficult to put *silent “As teachers we do *different in “They are different in
cs of gifted might require | tasks we prepare | ¥ lack social these students into not pay attention to nature character and nature.
underachiever | additional are for gifted skills one specific cliché, *invisible such children. These In my practice the
S time to children; because they do what | *do not show students prefer to be | *prefer writing student preferred to
complete the however the *prefer to be they want regardless initiative invisible and mostly rather than answer in a written
tasks practice shows alone of the marks. They do sit at the back seats of | speaking form rather than in
that some gifted not pay attention to the classroom. They speaking.
children might *prefer doing | the notifications from are mostly silent
require much things they their teachers. They during the lessons.”
more time to like are not outgoing, and
accomplish a do not speak a lot and *stubborn and
task. It does not laugh running around self-relevant
me he/ she is not the class just like
capable to do the other students.”
task, but require *good in arts
60 minute than
planned 40 r
minute.”
T5 Quote T6 Quote T7 Quote T8 Quote
*they were “These *gifted only in | “I believe *difficult to “These children are *gifted and
achieving in underachieving one dimension | underachieving define them since | usually fast in talented “I consider students
the junior and | gifted students students in my class they are different. | understanding the usually as talented and
middle school | used to be *humanitarian | might be achieving in material and can *gifted do not gifted. The first does
achieving. VS science another subject. For *fast in grasp it at once, but make much effort | not have a natural
Otherwise | subjects example, in math understanding the | the only problem with | to achieve, while | predisposition but due
would not there are many such material, but not such children isthey | talented work to hard work achieves a
recognize them *require students, who are persevering do not take time to sit | hard to achieve lot. The last group

as

support from

good in humanitarian

and revise the

difficult to work with,
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underachieving teachers, subjects.” material. As a result *sensitive to since they require a lot
gifted students” | parents and they fail the what teacher says | support from teachers.
peers” summative tests.” Mostly they are self-

*require attention | confident but lazy”
from teachers
- rebellious and “I observed two types
stubborn if they of students: those who

lack attention. work hard and achieve
those who do nothing

*t00 much but achieve”

confidence to

argue against “Some are stubborn and

teacher and class. | might not even attend
additional lessons,
while some of them are

and brave to not afraid of criticizing
express their the teacher’s decision in
opinion. class. This is because

they are so much self-
confident that they want
to check teachers’
knowledge as well as
true facts are important
for them. Sometimes
this kind of critique
from them helps us in a
*good in science | class, and comes up to
but struggle with | be proven right.”
language subjects
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*Factors that
contribute to
underachieveme
nt

*

humanitarian
and science
children

*has chosen
specific
subject area
and focuses
mostly on
that

*s0cio-
psychologica
| factors
(family
issues)

“...some
students
have
decided
what
subject
area to
focus
related to
their
future
career. For
example,
the one
who does
not achieve
in biology
achieves
very well
ina
geography,
because
this
student is
naturally
predispose
d into that
subject”

*physiologic
al problems

“In terms of
academic
subjects,
parents might
put on some
pressure or
influence a lot
of in chosen
interest
subjects, this
way making a
choice for
their child. As
a result, their
child does not
achieve
because his or
her interest
subject is
completely
different.”

“For example,
thereis a
student who is
the best in
science
subjects, and
there is no one
better than

85

“Speaking
about our
school, this is
often a new
environment.
I'm talking
about 7th
grade. It
happens that
children
experience
shock when
they change
their position
of study, a
new
environment
appears, new
people.
Children are
usually not
prepared for
such a
situation due
to the high
competition
with other
children who
also passed
the selection.
There are

*good in one
domain rather
than in several;
humanitarian
and science
students

*s0cio -
psychological
issues; family
issues

“Difficultie
s might be
as a result
of family
issues, for
example,
when
somebody
in the
family can
be seriously
ill or pass
away.”

“These
students
can easily
get into
conflict
with their
teacher
since they
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“I believe
no matter
the
experience
of a teacher
they might
get tired
and not pay
a proper
attention to
a student’s
need.”

him. But he
has
physiological
difficulties in
terms of
speaking and
writing,
naturally this
problem slows
him down very
much in
humanitarian
subjects

2
.

“Sometimes
teachers are
overloaded
and cannot
provide equal
attention to all
students to
notice any
changes,
analyse  and
reverse it on
time.”

*students’
overload:
students
cannot handle
all the subjects

children who
immediately
fit into this
stream, and
there are
children who
are physically
and mentally
unprepared
for the level
of tasks and
the criteria
by which they
are evaluated.

2

(13

Another
factor,
probably the
lack of time
for teachers
due to
workload.
Sometimes a
teacher does
not recognize
a student who
is revealed
only by low
results of

are
stubborn
and self-
relevant,
they also
tend to
require
attention
from the
teacher
when they
don't get it
it they go
backwards.

2

“When
there is too
much
informatio
n, students
might not
handle all
lacking
enough
sleep and
rest. This
can bring
to physical
well-being
of students
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at once. This summative and overall
affects their work or when burnout.”

health.

*achieving
gifted might
‘over shine’
the
underachievin
g, as a result
they become
withdrawn.

the student is
on the list of
drop-out
students

2

“at the same
time students
in NIS have
so much tasks
that
sometimes
they cannot
handle all the
subjects.”
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T5 Quote T6 Quote
*developmen | “These
tin one students’
dimension: giftedness is
humanitarian | developed
rather than mostly in one
science dimension.
This means
they achieved
in one subject
*age area only
peculiarities; *Lack of while
being early underachieved
interested development | in others.”
with and support
something “Vulnerabiliti
out of es in their
school. education

arise from the
lower grades,
because they
do not have
any skills.
They may feel
uncomfortable
in this
situation and
may get stuck”

Quote

T8

*lacks the

aims/ goal to
achieve

“A student
underachieves,
when he/she
simply did not
understand the
explained
material, or
he/she did not
listen
attentively the
material. And
if the student
does not
approach the
teacher, does
not try to
fulfill the gap
by himself or
the teacher
does not take
time for this
student, the
situation gets
worth and
affects the
summary
work”

“In the 7th

Quote

*development in
one dimension;
good in science
and weak in
languages
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grade
children are
not yet
formed and
they do not
think about
what they will
associate
their future
with. This is
good when
you come
across a child
who has
decided on
his goals. For
example, |
have a
student who
tells me “I
want to be a
neurosurgeon
” and I have
been working
with this girl
for two years
now and she
even solves
problems that
are difficult
for 11
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graders. She
went to the
Olympiad
this year to
the network
in chemistry,
although she
is 8th grade,
but she went
to 9th grade.”




REVERSING GIFTED UNDERACHIEVEMENT IN KAZAKHSTAN 91

Methodsto | T1 Quote T2 Quote T3 Quote T4 Quote

reverse *differentiated | “Once I had a | *building “Thereisno | *individual *observing “At first I

approach student whose | relationship | unique way to | work based | “Since we work | to find observed the

chosen with a work with on trust with different relevant student to
subject was student such students students, there | approach in | find out what
not biology based on since they are are different learning kinds of
and therefore | trust. different in approaches skills and
the student nature and needed. Each *provide interest
struggled in *provide a | have different individual is differentiated | she/he has.As
biology. choice of the | abilities. unique and the | tasks aresult |
However, as | tasks Some might methods according to | notice that
soon as | need group correspondingly | the interest this student
prepared work while will be unique, | of the always draws
tasks others a pair therefore student during the
according to or individual current class. |
the level of work. They education noticed that
this student do not need to cannot directly | *connect the | the pictures
focused on be taught answer this discussed are really
subject according to question.” topic with good in terms
objectives some specific specific of
only, but framework as problem to techniques.
nothing extra, they are quite use logical Therefore,
this student mature and and critical during the
successfully value good thinking material
passed relationships explanations
external based on *to prepare | picked
summative trust. differentiated | attention
tests while Therefore, as tasks grasping
graduating soon as the pictures and
the school.” teachers gains *to put connected

the trustitis

directing

the topic with
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my students,

with a child

important to question a specific
give a choice leadingtoa | problem. As
on selecting correct a result, this
tasks.” answer student
showed
higher result
for the rest
two terms
T5 Quote T6 Quote T7 Quote T8 Quote
*boost *relationship | “Usually itis | *individual | “...ateacher *increasing | “At the
motivation build on difficult for approach: should have a | students’ beginning of
trust students in students’ good sense of | motivation each
math classes | learning feeling the through academic
*set goals to connect peculiarities | needs of the relationships | year I try to
math with and particular based on increase
their future student in his | trust students’
career, class to find motivation. It
therefore, | individual starts with
usually approach simple
brainstorm taking into conversation
on some account the where | ask
specific students about their
aspects of life learning choice of the
where math peculiarities. future
skills are Only then the profession,
must be situation can giving them
applied. This be reversed.” suggestion to
way | make achieve that.
goal-oriented | *set goals “it is much These kind of
motivation in easier to work conversations

make
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whose work
then makes
sense not only
for them but
for me also.”

*relationship
build on
trust

who is clear
with the goals
to achieve. For
example, |
have a student
now who told
me what she
wants to
achieve in
chemistry. For
two years
continuous
work she has
achieved a lot
and even
participated in
subject
Olympiad for
o™ grades.”

“Here you
need to have
complex
approach.
First, you
should build
relationship
based on trust,
and only then
a student will

students
closer to me,
which mean
they become
close to my
subject |
teach as
well.”
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start to
approach you
and put
questions. It is
important for
a teacher to be
trustworthy.
In case you do
not have time
to work with
that at the
time you
promised, set
another
specific time
and be on
time. A child
will rely on
you
completely”




