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Parenting gifted and talented children: challenges parents have and their role in

children’s academic performance

Abstract

The challenge of parenting gifted and talented children is becoming more and more
relevant in Kazakhstan. It is well — known that gifted and talented children have specific
educational needs that have to be identified and supported in a school system, and there are
some obstacles in terms of parenting. The parents of gifted and talented children require
assistance not only with providing their children with conditions to meet their educational
needs but also with the issues of parenting such children. The aim of this research study is
to explore parenting gifted and talented children in a selected Nazarbayev Intellectual
school in Kazakhstan. This study also investigates the role of parents in children’s
academic performance, and challenges parents face in rearing gifted and talented students.
The purpose of the present study is to identify the challenges parents face and determine
their roles in their talented and gifted children’s academic performance. The central
research questions are as follows: a) What are the main challenges parents face supporting
their gifted and talented children academically? b) What is the role of parents in their
talented and gifted child’s academic performance? A total of seven face-to-face semi-
structured interviews were conducted. The findings revealed that parents held two views,
and that distinguish, among others. First, some parents believe that each child is gifted,
whereas others think giftedness is an ability that can be identified and developed at a
certain period of time. Second, parents are aware that gifted children are a very
heterogeneous group of children and that they have diverse characteristics and needs that
need to be addressed. Based on the results of this study, | have concluded that parents are

lacking support and help in rearing their gifted children. Another finding is that parenting

Vi



PARENTING GIFTED AND TALENTED CHILDREN vii

talented children in a Kazakhstani context needs further studies to promote inclusive

practices in rearing such children.
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BocnuTanue oqapeHHBbIX U TAJAHTINBBIX AeTel: MPo0JeMbl poauTe/Ie 1 X

POJIb B YCIIEBa€MOCTH J1eTeil

AHHOTAIUSA

[Ipo6yiemMa BociMTaHUs OAPEHHBIX U TAJAHTIUBBIX JE€TEH CTAHOBUTCS BCe OoJee
aktyanpHOM B Ka3zaxcrane. O011€M3BECTHO, YTO y OJIapEHHBIX U TATAHTIUBBIX JETEH €CTh
0co0BIe 00pa30BaTEIbHBIC MOTPEOHOCTH, KOTOPHIE HEOOXOAMMO ONPEACIUTh H
MO/IJIEPKaTh B IIKOJIBHOW CUCTEME, U CYHIECTBYIOT HEKOTOPBIE MIPETSITCTBUSL C TOUKH
3peHusi BOCIUTAaHUA JeTei. Ponurenyn ogapeHHbIX U TaTaHTIUBBIX A€TeH HYKIAIOTCS B
ITOMOIIH HE TOJILKO B 00ECIIEYEHUH UX JI€TeH YCIOBUAMHU I YIOBIETBOPEHUS UX
00pa3oBaTeNIbHBIX MOTPEOHOCTEM, HO M B BOTIPOCAX BOCTIUTAHUS Takux jaeteil. Llenbto

JAHHOT'O UCCICAOBAHUS ABJIACTCA N3YYCHHUE BOIIPOCOB BOCIIUTAHUA OAAPCHHBIX U

TaJAaHTIUBBIX AeTel B BeIOpaHHoi HazapOaes MnTennexkryanbHoil mkone B Kazaxcrane. B

ATOM HMCCJIEIOBAHUH TAK)KE UCCIIEAYETCS POJIb POJUTENICH B YCIIEBAEMOCTH JIETEH 1
poOJIEMBI, C KOTOPBIMH CTAJTIKHBAIOTCS POJUTEINN TTPH BOCTIUTAHUH OJJAPEHHBIX U
TaJaHTJIMBBIX YUEHUKOB. LleNb HacTOSIIEro NCCae0BaHus - BBISIBUTH MTPOOJIEMBI, C
KOTOPBIMH CTAJIKUBAIOTCS POJIUTEINN, U ONPEIETUTh UX POJIb B aKaJJeMUYECKON
yCIIEBAEMOCTHU CBOUX TAJIAHTJIUBBIX U OJIapEHHBIX JeTeil. OCHOBHBIE BOMPOCHI
HCCIeIOBaHUs 3aKIII0YaloTCs B ciieayromeM: a) KakoBsl 0cCHOBHBIE TPOOIEMBI, C
KOTOPBIMH POJIUTENIN CTAIKUBAIOTCS B aKaJIEMUYECKON MOAJEPKKE CBOMX OJIapEHHBIX U
TalaHTIUBBIX Aetei? 6) KakoBa ponbs poauteseil B ycrieBaeMOCTH UX TATAHTIUBOTO U
onapeHHoro pedenka? CeMb MONYCTPYKTYPUPOBAHHBIX HHTEPBBIO C YUACTHUKAMU ObLIH
MIPOBEICHBI JTUIOM K JHIly. COriacHO BbIBOJIAM UCCIIEIOBAHUS, POIUTENN

IOpUACPKUBAIOTCA ABYX TOUYCK 3PCHUA, KOTOPBIC OTIINYAKOTCS OT APYTI'UX. BO'HepBBIX,

HCKOTOPLBIC POAUTCIIN CUUTAXOT, YTO KaXKJbIM pe6eHOK OJapcCH, TOrAa Kak Apyruc¢ C4uTaroT,

viii
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YTO OJIAPEHHOCTB - ITO CIOCOOHOCTh, KOTOPYIO MOKHO OIPEJEIUTh U Pa3BUTh B
OIIPEJIEIICHHBIN ITIepUOJ BpeMEHHU. BO-BTOPBIX, POAUTEM 3HAIOT, YTO OJAapPEHHBIE JETH -
9TO OYEHb Pa3HOOOpa3Has IpyIa IeTeH U YTO OHU UMEIOT PAa3INYHbIC XapaKTEPUCTHKH U
noTpeOHOCTH, KOTOPBIE HEOOXOIUMO YUUTHIBaTh. OCHOBBIBASICH HA PE3YJIbTaTaX ATOTO
VICCJIEIOBAHMS, 5 IIPHIILIA K BBIBOAY, YTO POJUTEISAM HE XBAaTaeT NOAJEPKKU U IIOMOILH B
BOCIIMTAHUU CBOMX OJAPEHHBIX AeTel. Ele 011H BBIBOJ 3aKIK0YAETCS B TOM, YTO
BOIIPOCHI BOCIIUTaHUS OJAPEHHBIX JIETEH B Ka3aXCTaHCKOM KOHTEKCTE HYKIAIOTCS B
JAJIbHENIINX UCCIEA0BAHUAX UL ITPOIBHKEHUS HMHKIIFO3UBHBIX METO/I0B BOCIIUTAHMS

Takux JIeTeH.
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TaaaHTThI KIHe JAPBIHABI 0aJajIapAbl TIpOHesey: aTa-aHAJAPABIH MPodaeMaJiapbl

JKOHe OaJiaJIapAbIH YJArepiMiHaeri o1apabIH peJi

AHJaTna

Kazakcranma qapbIH/IbI )KOHE TAIAHTTHI Oaliajapsl TOpOUeIey Moceeci 03eKTi
00J1bIT OTHIP. JlapbIH/IBI XKOHE TANAHTTHI OaNajapAbIH epeKie OiTiMre KaXeTTutiKTepi 6ap
eKEHIIT1 OeNriii, onapasl MEKTEI )KYHEeCiHIe aHbIKTal, Koiaay KaxeT. COHbIMEH Kartap,
Oananapsl TopOueneyne oipkatap kenepriiep 6ap. JlapbiHabl )koHE TaTaHTTHI
OamanapablH aTa-aHajdapbl OanamapbiHa OUTIM Oepy KaKETTUTIKTEPIH KaHaFaTTaHbIPy
YIIiH JKaF1aiiap xacayia FaHa eMec, COHBIMEH KaTap OChIHAal Oamanap/ sl TopOueney
MoceseNepinie 1e KoMeKKe 30py. byl 3epTreymiH MakcaThl - aTa-aHalap IbIH aJIbIHIA
TYpFaH npoObseManap bl )KoHe OJIap IbIH JapbIH/IbI OalalapbIHbIH aKaIeMHUSIIBIK
YATEePIMIHJIETI POJIIH aHBIKTAy. 3€PTTEY/IH HET13T1 CYpaKTaphl: a) aTa-aHauap ©3/epiHiH
JAPBIHJIBI )KOHE TAJIAHTTHI OaslaapblH aKaIeMUSITBIK KOJAayaa KaH ai Herisri
npoOJieManapMeH COKTHIFbICaIbI? 0) ATa-aHanapablH JapbIHILI OaTaChIHBIH YJITEPIMIHIETI
pex Kauaai? KateicynibuiapMeH x)apThilail KYphUIBIMIANIFAH KeTl cyx0aT 6erme-0eT
OTKI31111. 3epTTeyAiH HOTIKENIEpiHEe COKeC, aTa-aHanap O0acKatapJaH epeKIIeICHETIH eKl
Ke3KapacThl ycTaHasl. bipinimmiaen, keibip ata-aHanap op OalaHbIH AapbIHABI EKEHIITIHE
CeHe/Il, an OacKaiaphl JAPBIHIBUIBIK OSITUI O1p YaKbIT apaJIbIFbIH/A aHBIKTABII, JaMHU
ajaThIH KaOuIeT aen caHaiapl. EXiHIIIIEH, aTa-aHAIap JapbIH/bI Oajanap e3reiie oasanap
TOOBI EKEHIH JKOHE OJIap/IbIH OPTYPJIi CUITaTTaMajlapbl MEH KaXKETTUTIKTEP1 Oap eKeHiH
eckepeni. OChl 3epTTey HOTHKEJIEpiHEe CYHeHe OThIPHIN, MEH aTa-aHaJlapIbIH JTapbIHIbI
OananapblH TopOuesneyae Koaaaybl MEH KOMET1 JKOK JIeTeH KOPBIThIH/IbIFA KeTAiM. Tarbl
O1p KopbITEIHBEI: Ka3akcTanna qapbiHIbl Oamanapasl TOpOuesey Mocesenepi HHKITO3UBTI

OAICTEpiH 1IrepisieTy YIIiH KOChIMIIA 3€PTTEYIepai KaKeT eTe/Il.
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Chapter One: Introduction
Background of the Study

Most parents would agree that bringing up a child is difficult and valuable charges.
Raising talented and gifted children supposes more or the same type of challenges as
parenting typically developed children. Besides their position in the educational
framework, parents are a key factor at home who are helping their children to find
solutions and prevent various problems such as continuous stress, a fear of failing, and
sleeping disorders (Webb, Gore, Amend, & DeVries, 2007). Different sides of parenting,
together with distinguishing characteristics and academic needs of talented and gifted
children such as their distinct superiority, excessive sympathy in emotional and
psychological aspects, lead to a perplexing process of the parenting of these children. In
addition, nowadays, there are some cases when many parents of gifted and talented
children are battling for the provision of conditions that will meet their children’s
extraordinary skills.

The excitement in raising gifted children can be perceived from one of the first
researches on skilled children. Bloom’s convincing work on capacity emphasized that
parents are crucial to the development of a child's capacity and limits (Bloom, 1985). Later
results underlined the impact of parents on ability improvement, giving an idea on this
marvel (Csikszentmihalyi, Rathunde, & Whalen, 1996). A child can be skilled and/or
talented in different areas, for example, art, sport, music, as well as showing excellent
academic achievements. Many research studies have proved that gifted children have
certain educational needs that should be determined and addressed in the school framework
and that there are some issues in parenting such children. It is necessary to assist parents
not only to recognize and help their gifted children but also to provide them with

possibilities to meet those educational needs. Morawska and Sanders (2009) highlighted
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another issues, such as lack of support in the identification of children’s needs, poor
network interaction, and extreme responsibility required from children by parents of
typically developed children.

Statement of the Problem

The general topic of this study is identifying the challenges parents experience
dealing with the giftedness of their child. The main issue is the challenges involved in the
parenting of talented and gifted children, and the expectations of these parents.

Currently, there is limited information on gifted and talented children. Educators
know very little about the strains and the reasons for the obstacles that gifted and talented
children experience, and they know even less about parents’ attitudes and their
expectations of these children. The existing research is mostly focused on the issues of
supporting children in terms of the provision of their educational needs, and equipping the
parents with the necessary tools to augment their ability to support their children
academically and psychologically. Moreover, there is limited research about parenting a
gifted child and the challenges and expectations of those parents.

Purpose of the Study

The purpose of this qualitative study is to examine the problem of parenting talented
and gifted children, who are identified as ‘super students’, studying in one Nazarbayev
intellectual school in Kazakhstan. Consequently, the problem handled in this research is
the parents’ role in their gifted children’s academic performance and the difficulties they
encounter in raising their gifted children. Additionally, socio-environmental conditions,
which parents create, will be emphasized, and it will be studied whether those changes can
promote or impede gifted and talented students’ academic performance.

Research Questions
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The goal of this study is to find out the difficulties parents experience and identify
their roles in their talented and gifted children’s academic performance. The central
research questions are as follows:

» What are the main challenges parents face in supporting their gifted and talented
children academically?

» What is the role of parents in their talented and gifted child’s academic
performance?

Significance of the Study

It is expected that this exploration will energize the school organization, school
therapists, and the instructors to be attracted to this applicable issue — that of child rearing
skilled and capable kids — and give the fundamental assistance and bolster that will profit
the children.

This study might be important to the Ministry of Education as the main policymaker
that may then create some regulations to support parents of talented and gifted children.
Children who are recognized as gifted and talented may also benefit from this research as
they might be under emotional and psychological pressure, and some clarification in this
study might help their parents to understand them. This research will likely be important
for the parents, as sometimes they expect too much from their children and when they have
some issues because of their requirements, they have no idea how to deal with these
problems. Moreover, school administration and staff will benefit from this study, as they
will be aware of possible challenges parents experience and be able to suggest alternatives
for them to employ in order to support and help their children.

Definition of Terms
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In order to establish common awareness of specific terms mentioned within this
study, it is essential to outline them based on the existing literature. The next definitions in
this study are the ones that are commonly agreed upon:

Parenting — the raising of children and all the responsibilities and activities that are
involved in it.

“Gifted child - the individuals who have elevated levels of inborn capacity in any
domain of human ability, that puts them within the top 10 percent of their age-peers —
regardless their high potential is not yet being shown as an elite” (Gagné, 2004, p. 3).

“Talented child — a child whose capabilities have already been converted into
attainment, and who are at present performing at a high level that puts them within the top
10 percent of their age-peers” (Gagné, 2004, p. 3).

Academic achievement — the degree to which a child has accomplished their short or
long-term educational goals.

Academic motivation — a student’s inspiration to school subjects when the student’s
knowledge is assessed according to the level of performance or excellence (McClelland et
al., 1953).

Challenge - something that requires a great mental or physical effort in order to be
done successfully.

Thesis Outline

The parts of this thesis are displayed in Table 1. While chapter 1 (this chapter) gives
a common presentation, chapter 2 clarifies the concept of giftedness and giftedness within
the Kazakhstani context, and covers the existing literature addressing the effect of raising a
gifted and talented child on parents. Chapter 3 summarizes the methodological approach of
the research, and chapter 4 presents the results of this study. Lastly, chapter 5 gives a

discourse on the main findings of the study, along with some suggestions and implications
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about the qualities and weaknesses of this inquiry, and makes recommendations for further

research.

Table 1. Parts of the thesis

Title

The focus of the chapter

1

Introduction
Literature

Review

Methodology

Findings

Discussion

Conclusion

This chapter specifies the background of the thesis, essential
descriptions, the research problem and the goals of this study; the
research questions to be addressed in this study.

This section investigates the problems of explaining and
understanding the giftedness and suggests the definitions directing this
study. An investigation of the giftedness features and how the
giftedness recognized in a Kazakhstani context and its educational
framework is displayed.

This unit depicts and legitimizes the methodology embraced for
this research. It gives general information about the participants, the
measures, and the strategy used for the study. Ethical considerations
are displayed, and the explanatory information approach received for
this consideration are laid out.

This section introduces findings from the semi-structured
interviews conducted with parents of gifted children.

This chapter deals with a discussion of the predominant findings
in connection with the objectives of the study. Suggestions for the
further research are portrayed, and limitations and zones for future
inquiry are displayed.

The final chapter gives a brief summary of the whole work. It
provides short information about the contribution of the study to the
further development of inclusive practices, especially in the parenting
of gifted and talented children.
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Chapter Two: Literature Review
Introduction

This section provides a critique of the literature on a variety of topics regarding
parenting gifted children, parents’ perceptions of their children’s giftedness, and the
challenges they face. While some topics deal with the notions of giftedness and gifted
children, others are focused on the issues of parenting gifted children. The literature
comprises references to various researches of scholars from various resources such as
magazines, journals, articles, and research reports taken from both global and Kazakhstani
contexts.

Theoretical framework

The existing studies on rearing skilled children highlights four aspects, which will
affect the parents of skilled children: the family, the school setting, the child, and societal
states of mind. Bronfenbrenner's Bioecological Model of human development
(Bronfenbrenner & Morris, 2006) perfectly responds to above mentioned four areas,
specifying this study with the theoretical framework, which helps to view parenting of
gifted and talented children.

Bronfenbrenner's Bioecological Model is exceedingly respected for its consistent
combination of individual and setting (Lerner, Lewin-Bizan & Warren, 2011), and its
highlight on the significance of bidirectional communication (Bronfenbrenner & Morris,
2006). This model includes four measurements: context, time, process and a person
(Bronfenbrenner & Morris, 2006) and will be utilized as a premise for comprehension of
the flow of the different biological, mental, behavioral and ecological frameworks that are
affecting parent's understanding of giftedness.

The process is described by Bronfenbrenner and Morris (2006) as reciprocal

communication with individuals, items, and images that happen routinely and finally ends
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up more complex. One type of process that is called proximal forms is vigorous
components of advancement. These forms are acknowledged as a driving constrain of
advancement and are indicated as bidirectional communication between the person and
other individuals, images, or items. In order to make these communications shape
advancement, they have to happen frequently and enhance in intricacy over time.
Bronfenbrenner and Morris recognize proximal processes as the basic measurement of
their model.

The next aspect, person covers the person’s biological, mental, and behavioral
features. This measurement in Bronfenbrenner's Bioecological Model emphasizes the
development of a person’s intentions, sources, and interests (Bronfenbrenner & Morris,
2006). These features of the person are considered most compelling to advancement, as
they are able to frame the capacity and guide proximal processes differently. The
researchers contend that child’s attributes may empower or debilitate responses from the
surrounding that can produce or disturb advancement. As for parenting a skilled child, their
characteristics such as nonconcurrent improvement, behavioral anxiety, and brilliant
intellect seem to influence the parenting process, as well as the parent's level of
comprehension and recognition the giftedness of their child, seem to influence the child.

The next measurement, context, incorporates the fixed collection of environmental
features characterized in Bronfenbrenner’s ecological model as the microsystem,
mesosystem, exosystem, macrosystem, and chronosystem (see Figure 1). The context
comprises those levels that lie exterior the advancing person but associated with and affect
the person both proximally and distally (Bronfenbrenner & Miller, 2006). The
microsystem involves any quick natural site or person the developing individual (e.g., the
parent of a skilled child) has personal communications with (Cicchetti, Toth & Maughan,

2000). It concurs that variables and communication inside these proximal ecologies apply
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the foremost strong impact on the formative results of people (Cicchetti, Toth & Maughan,
2000; Bronfenbrenner & Miller, 2006). Right at this stage, proximal processes work to
enhance advancement via standard, more difficult communications over period
(Bronfenbrenner & Miller, 2006). Every person’s special group of microsystems develops
throughout their life as that individual creates and emerges in various encounters
(Cicchetti, Toth & Maughan, 2000). The person in the middle of the environmental
framework is the parent of the talented child. Subsequently, key people and interactions
inside the parent’s complex microsystem will be encountered by this study.

The mesosystem, the following layer in Bronfenbrenner’s ecology model, is
indicated by the communication of several microsystems (Lerner, Lewin-Bizan & Warren,
2011). The person could be a component of all microsystems, hence when these
microsystems merge mesosystem processes happen that can work to disturb or encourage
the improvement of a person (Bronfenbrenner & Miller, 2006). A vital mesosystem for
talented and gifted children is the interaction between parents and teachers.

Figure 1. Brofenbrenner's bioecological model of human development (Santrock, 2007)
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The exosystem incorporates those natural frameworks that, in spite of the fact that

they do not contain the person can affect the person with the help of microsystem
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communications in a roundabout way (Cicchetti, Toth & Maughan, 2000). Social networks
inside the parents’ surroundings such as public groups and services, and school
administrations are illustrations of exosystems (Cicchetti, Toth & Maughan, 2000). In
terms of parent of a skilled child, another significant exosystem is the education of a gifted
child, communication at school, and the capacity to create companions and involve in
social assistance.

The macrosystem incorporates the cultural aspects, which is about a person’s
existence in a society with its values and beliefs, the laws and political frameworks
(Cicchetti, Toth & Maughan, 2000). In spite of the fact that the macrosystem is the most
distant framework from the individual, it still applies an impact on the person via
communication within the inner layers (Cicchetti, Toth & Maughan, 2000). This layer of
the biological system is especially striking for parents of talented children as social
convictions with respect to giftedness may affect them and their children, in a few
situations driving to social segregation and disgrace. Moreover, government instructive
policies and financing levels for talented children in schools seem to influence possibilities
displayed to skilled children and the help accessible to parents.

The final measurement of time that is the chronosystem, stands over all layers of the
biological systems as a way of assessing advancement over the life expectancy. Time is
essential to the estimation of alteration, regularity, and predictability over all domains of
the bioecological framework (Bronfenbrenner & Miller, 2006). Time is vital because it is
one of the remarkable characteristics of proximal processes, and in the case when these
processes do not happen regularly that communications become ineffective
(Bronfenbrenner & Miller, 2006). At last, time is associated with the chronicled timespan
when the advancing individual was born and the impact of the planning of certain life

course (Bronfenbrenner & Miller, 2006). With respect to the notion of time, this research
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must consider current theories of what frames a gifted and talented child and the
explanation of this domain within Kazakhstani context nowadays. The beliefs and values,
as now held by modern Kazakhstani society, may influence the child-rearing involvement
emphatically or contrarily. Time is additionally a significant factor in this study because it
encourages our comprehension around the consistency of positive or negative child-rearing
experiences and their effect on the well-being of the parents. For instance, standard
challenges connected to their talented child, the school, family, or society might become a
burden to the parent's prosperity.

Bronfenbrenner's Bioecological Model is valuable as a system in this research
because it underlines the significance of all ecological system levels as influencing and
being affected by the developing person. The developing person is the parent of a gifted
and talented child. To encounter the nature and degree of the difficulties parents of skilled
children face, it is necessary to pay attention to proximal and distal variables.

Giftedness

Contentions encompassing how to delineate the origin of giftedness and recognition
of gifted students are above the frame of this study; however, it is necessary to provide a
brief overview in this section. The written history of endeavors to appreciate the giftedness
goes back to last century (Subotnik, Olszewski-Kubilius & Worrell, 2011). Despite the
fact, that “giftedness” and its concept have been examined so thoroughly to provide us
with understanding and definition; it still has so many interpretations that it only put the
research away from an agreement referred to this aspect. As indicated by Jolly (2008), it
was Terman who suggested the first descriptions of giftedness, utilizing the Stanford-Binet
Intelligence Scale and characterizing skill using the high Intelligence Quotient (IQ) (p. 27).
Terman's interpretation portrayed talent to be the overall scholarly capacity at the top 1%

of the position, as estimated by the Stanford-Binet Intelligence Scale (Renzulli, 1978). This
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descriptor has been recognized as restricted to scholastic accomplishment because people
can be skilled in numerous different areas except intellectual (Renzulli, 1978). Besides,
Subotnik et al. (2011) contended that the origin of giftedness progresses after some time,
and it is not equivalent to knowledge. Although there are various and different definitions,
IQ has been the overwhelming sign of skill so far (Yakavets, 2014).

Some more perplexing and complex explanations of giftedness can also be seen
among researchers. Renzulli (1978) was among the first scholars who outlined previous
and current meanings of this skill, suggesting that to be talented, an individual ought to
have three key qualities — high 1Q, determination, and exceptional innovativeness
(Renzulli, 1978, p. 87). Burney (2008) and Swiatek (2007) claimed that children who have
these qualities demand a wide scope of learning opportunities, challenges, and
administrations that cannot be offered via ordinary classroom activities.

Gagne (2004) is another renowned scholar absorbed with giftedness. As he stated,
giftedness is the capacity to employ outstanding inborn abilities in any of the following
areas — intellectual, creative, socio-affective, and sensorimotor, with the purpose that the
indication of these aptitudes puts the person far ahead in comparison to his peers (p. 120).
It is also supported that this skill ought to be limited to the thought of school-based
giftedness, together with the challenges a skilled child face inside the school setting (Cross
and Coleman, 2014). Endowments and abilities advance from the birth, and they ought to
be additionally accepted as the consequences of a person's improvement over some
undefined period (Subotnik et al., 2011; Cross & Coleman, 2014).

The accomplishment factor of skill has been examined as well, on the grounds that
despite the fact that talent can be distinguished in an individual, it may not generally bring
about achievement after some period and is fairly an active element. There is no regular

methodology for recognizing or ordering skilled children, and the term has developed from
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being fixed and attached to knowledge to one that underlines an increasingly
comprehensive perspective on different abilities.
Characteristics of giftedness

Talented children are identified to have particular features that are different from the
standard, both subjectively and behaviorally (Cottrell & Shaughnessy, 2005). Generally,
talented children can display an interest in learning foreign languages prior to the typically
developed fellows. Another sign of a child’s giftedness might be the child’s expansive
vocabulary together with a fabulous memory, considerable knowledge, and advanced
reading capacity. Moreover, the gifted child shows an ability to remember different
symbols, in combination with a more common understanding of standards and connections
(Baska, Feldhusen, VVan Tassel-Baska, & Seeley, 1989; Moon & Hall, 1998; Tuittle,
Becker, & Sousa, 1988).

In addition, gifted children have shifting emotional traits. They regularly show a
sharp spotlight without anyone else interests and will tackle issues in unique ways (Klein,
2007). Silverman (1993) created a ‘Characteristics of Giftedness Scale’ that records 25
characteristics of giftedness. Comparable to discoveries by Alsop (2003), Moon and Hall
(1998), and Moon, Kelly, and Feldhusen (1997), this scale was created to assist the
recognition of talented children. Moreover, talented children have different feelings and
passionate characteristics. It is viewed as that a person who displays 3/4 of the recorded
characteristics is probably going to be gifted (See Table 1 beneath).

Table 2. Characteristics of giftedness (adapted from Silverman, 1993)

Categories Academic Social Psychological Emotional
Characteristics A fast learner  Versatile Has a long Emotional
Has an Has a great sense  attention span (feelings hurt
outstanding of humor Reasons well easily)
memory Fair and just (good thinker)  Sympathetic
Has extensive ~ Tends to question  Energetic Morally
vocabulary authority Has strong sensitive

Intense Prefers older curiosity

12
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Is a keen companions/adults Perfectionistic
observer Perseverant

Is creative when interested
Avid reader Judgment
Shows ability mature for age
with numbers at times

Has a vivid

imagination

Good at jigsaw

puzzles

Despite the numerous positive qualities of giftedness, an extra perspective that may
recognize talented children from others is overexcitability. Overexcitabilities happen when
a person responds more firmly and needs more time to a little improvement (Dabrowski &
Piechowski, 1977). It means that overexcitabilities can be burdens (Lind, 2001). The
overexcitability of talented children can expand the current difficulties and create extra
stress and anxiety for parents (Lind 2001; Lamont 2012). For instance, a talented child
might have a high affectability to dress items, to smells, and to school noise, which may
turn out to be so diverting for the child that studying at school can wind up optional (Lind
2001). In this way, overexcitability can push gifted children towards conflicts in their
condition (Moon, Kelly, et al. 1997). In terms of the overexcitability of gifted children, it
has been proposed that stress management tools might be helpful not only for the talented
kids but also for their parents (Lind 2001). It has been recommended that talented qualities
are not constrained to behavioral, social, emotional, and psychological attributes, but at the
same time, are connected to physiological qualities. Albeit challenged by certain
researchers, some physiological attributes are said to be regular among talented kids
(Benbow, 1986; Kolata, 1983; Temple, 1990; Winner, 1996; Wolk-White, 2009). Extreme
testosterone or a surprising affectability to testosterone in utero may influence fetal mental
health and influence certain capacities, for example, left-handedness, language, and

numerical capacities (Kolata, 1983; Marx, 1982; Winner, 1996). Since expanded
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testosterone can influence left and right mental health in an unexpected way, increased
testosterone has been related with talent in the zones of estimation and mathematic
capacities, and with innovative capacities, for example, music and artistry (Winner, 1996).
Subsequently, this proof proposes that giftedness might be related to physiological
processes. However, different hypotheses have fought that the attributes connected with
talent have been created from the cooperation among hereditary and ecological elements
(Gagné, 1985; Renzulli, 1978; Tannenbaum, 1983; Ziegler & Phillipson, 2012).

In spite of how giftedness has established, the extraordinary attributes of talented
children seem, by all accounts, to be diverse to those of non-gifted kids (Lovecky, 1992).
To better comprehend the notion of giftedness and its related characteristics, it is important
to attempt an assessment of the principle hypothetical models of giftedness.

Giftedness in Kazakhstani Context

Kazakhstan organizes talent training as a method for encouraging economic
development in the nation. On 16 September 1996, former president of our country signed
the order N1125 “On governmental support and development of schools for gifted
children.” Since 1996, this order has been changed slightly. In 2008, January 25, schools
for talented students were first alluded to as “special institutions for gifted students” in the
order N69 (“Postanovleniye Pravitelstva Respubliki Kazakhstan, Decree of the Republic of
Kazakhstan Government”, 2008). In a specific order, a special institution is characterized
as an association that "acknowledges specific instructive projects, giving elitist training
went for top to bottom dominance of fundamentals of science, culture, craft, sports, and
military abilities ... in the particular schools of the Republic of Kazakhstan™ (order N69,
January 25th, 2008). Three years ago the guidelines for the specific instructive
associations were explained and featured where the goals of the specialized organizations

incorporate "individualized way of guidance for skilled children to improve the learning of
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talented children, and encourage autonomous learning, tasks based on projects, and
research works for gifted children™” (Order N499, 2003— adjusted in 2017). It additionally
conveys that since specific schools are given particular educational programs dependent on
the general educational plan affirmed by the Ministry of Education, a particular
educational institution is allowed to determine and choose the methods and techniques for
teaching.

In Kazakhstan, gifted and talented children are generally provided by the special
education by the government’s cooperative chain of particular instructive associations
called "Daryn, Gifted.” There are around 120 schools, which teach almost 61 thousand
students across Kazakhstan ("Odarennyh detei v Kazakhstane stanovitsya bolshe. The
number of gifted children is increasing in Kazakhstan”, 2016). Schools for skilled children
get a great deal of help from the authority of the country, nonetheless, when we consider
the notion around the idea of talent or giftedness it is not expressed in regulations within
Kazakhstani context (OECD, 2014) and there are no standardized criteria in the
identification of gifted students. For the most part, the child can be labelled a talented
student if he has won a contest or an Olympiad or has been acknowledged to a specific
school for gifted and talented children. Additionally, it is controversial whether the society,
including school staff, students, and parents around the country, comprehend giftedness
similarly, and how successful is the process towards recognizing talented students
(Yakavets, 2014). It is not astonishing that there is no investigation about the
distinctiveness of teaching and parenting the gifted in the local setting and no information
accessible on what particular tools are applied in Kazakhstan to address the needs and
requirements of gifted and/or talented students. It is especially critical to investigate what
facilities are suggested for children who were distinguished and selected for talented

projects inside particular schools. The parents of gifted and talented children might be
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correct to be interested in posing inquiries like "Who is a talented child? What are their
needs? What can | do for my child?" In the case that parents have not gotten appropriate
help, responding to these questions will be extremely problematic for them.

However, as there is no prepared concept of "giftedness"” and no universally
acceptable tool for recognizing who is gifted, it is reasonable that numerous nations do not
set a clear notion of giftedness in their regulations. As Borland (2013) proposes, "...
characterizing skill involves qualities and policy, not experimental research™ (p. 112). In
this manner, it is crucial that characterizing giftedness ought not to divide the society into
inferior and superior groups. Moreover, the author estimates the opportunity of
relinquishing the custom of identifying talent and/or gift, because in such a case, when a
child needs more complicated material, it ought to be given without essentially naming
them as extraordinary or gifted. This, in view of a similar researcher, is the essential aim of
differentiating the curriculum for a wide range of students (Borland, 2013). By
differentiating the educators and parents as well, we will have an opportunity to meet the
needs of gifted and/or talented children.

Parenting gifted and talented children

Gifted and talented children have specific educational, social, and developmental
needs, but they are often not well recognized. If a child’s skills are not identified, and they
are not provided with appropriate support, the child may get discouraged or show conduct
issues, prompting lost potential for both the individual and society.

Parents might be occupied with the education by giving their children extra assets for
studying, controlling homework fulfillment, visit various school events, providing children
with necessary financial, emotional, or even psychological help. Parental commitment is
commonly seen as a positive effect on students’ academic performance (Pomerantz,

Grolnick, & Price, 2005) and success (Cho & Campbell, 2011). Separating compelling and
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incapable raising procedures is a confounded practice that might be particularly hard for
the parents of gifted children. A few guardians face difficulties with giving an
empowering learning environment at home (Huff, Houskamp, Watkins, Stanton, &
Tavegia, 2005), though others express demotivation conditions at school (Hertzog &
Bennett, 2004; Jolly, 2008). The previous researches have argued the sorts and origin of
intricacies experienced by skilled children, with certain researches supporting that these
children are progressively vulnerable to experiencing conduct and emotional issues.

Interestingly, others guarantee that there is no contrast among gifted and ordinary
children (Bain, Choate & Bliss, 2006). There is some evidence that in contrast with other
children, gifted ones and their parents have unique difficulties. Still, there is a lack of
studies about the nature and amount of challenges experienced, and there is a shortage of
literature on the parenting gifted children. Overall, there is a developing understanding that
skilled children do not encounter more challenges in contrast with others. Under some
circumstances, individual children are likely to misconduct or have emotional issues.
These aspects contain development progresses, high expectations for parents and
educators, including outrageous and immaterial appreciation, parent over-involvement, a
discrepancy between the child’s capacity and the learning condition, and challenges with
peers.

There are a few different viewpoints, such as talent, environment, social issues,
physical and mental conditions of a child, which may affect their development (Wu, 2008).
In addition, child-rearing is resolved to be common perspectives, as it is straightforwardly
associated with the performance of skilled children. It is particularly urgent at an early
stage because the earlier the relatives recognize the skill or ability of their child and
address appropriate institutions for support and help, the simpler it will be for a child to

build up their aptitudes and capacities and control their emotional prosperity.
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Research led by Chi (2003) can be a guide to help and demonstrate this idea. The
parents of gifted children in China participated in the interview, and the results indicated
that they were crazy about their children’s academic performance and were engaged in the
process of gaining an education. Additionally, the correlation between parents’
expectations and children’s scholarly accomplishments was set up. Children who feel
family union and parental inclusion were bound to excel than those whose parents did not
show any interest in their children’s academic attainment.

Contrarily, parents of skilled children might be increasingly worried about obligation
in contrast with other parents (Feldman & Andrews, 2018). Talented and gifted children
have special educational needs that are dependent upon their giftedness and talent. They
have specific characteristics of the emotional and psychological aspects, which may
prompt surprising conduct troubles to parents, as well as for educators or classmates. As a
rule, parents are unaware of how to react to their child’s particular conduct, as they no
scheme for the perception of the developmental issues that influence a child and the
approaches to manage these cases. For example, some parents of skilled children who
know how to educate and help their child to learn, and yet, they are less sure about
managing conduct issues.

Morawska and Sanders (2008) conducted another study, which incorporates a review
where 1359 parents of skilled children participated. The key point of that review was to set
up the progressions and components that affect talented children’s conduct, emotional
state, and the motivation why they have difficulties. Besides, this research encompassed
the parents’ beliefs, behavior, and their capacities to deal with the issues of rearing gifted
children. The current research gives a comprehension of some specific areas, for example,

disciplining, where parents are more likely to experience issues. Then, many parents
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highlight the communication skills that is one of the most essential issues gifted children
face, as the vast majority of them are too shy or unwilling to interact.
Parents’ expectations and their role in their gifted child’s academic attainment

A key issue inside the various references about expectations is that financial
foundation has been featured as expanding children's and parents’ expectations and after
that academic accomplishment. Hao and Bonstead-Bruns (1998) contended that a high
income in the family assumes higher expectations from parents, which were converted into
the portion of the payment in extra studying activities and interest in school programs.
Moreover, they stated that concurrence on both sides’ expectations motivated students to
acquire better accomplishment.

Additionally, Rimkute et al. (2012) stated that family background, past academic
attainment, and parents’ education anticipated those expectations. Moreover, they
emphasized that parents’ expectations were great markers of children’s desires. These
expectations have to become similar when the children become adolescents, they are ready
to discuss the issues with their parents (Nurmi 2004), and hence desires ended up more
reasonable. Hossain and Tsigaris (2015) claimed that students’ expectations of their
academic accomplishments are shaped from the very beginning. Froiland et al. (2012)
estimated the impact of parental inclusion in children’s achievements in various subjects
by tasks as assisting with homework and concluded that it was positive for children at early
stages. Still, when coming to the teenager’s age, these methods can be disadvantageous.
Hao and Bonstead-Bruns (1998) expressed the significance of parental inclusion in school
learning since it favors the rise of students’ motivation. Besides, Wang and Benner (2014)
claimed that the higher the parents’ expectations are, the more support and parental
engagement children will gain. On the other hand, Aldous (2006) maintained that in spite

of the fact that the time of students’ commitment to homework and parents and children’s
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expectations were beneficial for children’s academic achievements, the practice when
parents help their children with their homework was negative.

As Olszewski-Kubilius (2001) contends, gifted children’s willingness to succeed is
influenced by their parents” ambitions, perceptions, practices, and designs of child-rearing
styles. Such a family aspect plays a pivotal role in supporting creativity and intellectual
advancement. Creativity and capacity can be advanced at home in the conditions when a
gifted child develops uniqueness and express their considerations and viewpoints
(Olszewski-Kubilius, 2001). Children’s states of mind about life and education are formed
when their parents prepare them to the outside world and expand their understanding and
awareness of distinctive circumstances (Afzal, Ali & Khan et al., 2010). Freeman (2000)
underlined that great child-rearing could support and improve children’s behavior. As she
clarified, communication between parents and their children gives enthusiastic flexibility
and fitting incitement for studying and for training particular abilities and creates
children’s possibilities.

Supporting the idea that parental practices and beliefs promote diverse inspirations
for their children (Olszewski-Kubilius, 2001), Dwairy's (2004) study demonstrated that
parents who select an authoritative style show support and improvement abilities, utilize
direct parental control and empower their children’s autonomy. Moreover, high self-
esteem, good demeanors towards parents, stress, and disorders are reliant on the
authoritative style of parenting. In their later research, Garn, Matthews, and Jennifer (2010)
recognized several numbers of parental styles. Three fundamental functions for motivating
children to study well were recognized: parents as specialists, facilitators, and behavior
adjusters; though, the scholars found the techniques utilized at home were conflicting in
creating internalized motivation in children. If parents coordinate independent control

approaches, it will consequently promote academic motivation at home. Another way to
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enhance and promote students’ academic motivation is to utilize numerous strategies such
as assisting with time management, creating opportunities for the home learning
environment taking into account their children’s interests and desires. The parental
approaches that build up the independent frame of inspiration are found to make an
environment when an individual’s autonomy is supported.

To compare another context, Marzooghi, Sheikholeslami, and Shamshiri (2009)
defined that gifted students needed to show their propelled capacities and get high
evaluations instead of creating capability through undertaking authority and learning. It
was discovered that gifted children contrasted to non-gifted ones buckle down on the
performance objectives to address the expectations of their parents and teachers. Talented
kids are required to get excellent marks as a scale of their academic achievement that
subsequently leads to 'their wish to perform well and achieve high evaluation points, and
class rank may keep them from learning' (Marzooghi, Sheikholeslami, & Shamshiri, 2006,
p. 1992). According to numerous researches, it was revealed that talented students are
highly motivated. For instance, Chan (2000) examined the social qualities of talented
Chinese students in Hong Kong, dependent on their parents' and educators’ impression.
The results demonstrated that ambition and initiative were seen more than creativity as
qualities of gifted children. Likewise, youngsters' scholarly characteristic motivation was
emphatically influenced by their mothers’ support of intrinsic motivation and assignment
endogens, and this indirectly affected subsequent motivation and achievement. (Gottfried,
Fleming & Gottfried, 1994).

A vast number of studies show students succeed more in terms of school subjects
when they feel the inclusion of their parents in their education. Chen (2008) is one of those
scholars who are assured that parental inclusion in the process of their gifted and/or

talented child enhances better academic performance. It can be stated that the more the
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parents are involved, the more prominent effect on academic performance is. Christenson
(2006) specified that parental engagement contributes to better classroom behavior of a
gifted child. Parental inclusion not only advances the academic achievements of a child,
but it also incorporates a positive impact on a student’s state of mind and behavior. A
parent’s concern and support in a child’s schooling can influence the child’s attitude
towards school, behavior, confidence, truancy, inspiration, and motivation. According to
Comer (2006), parents’ attention and interest in their children’s academic performance
promote students’ sense of belonging to the school and their recognition by their teachers
and school staff. Clark (2003) also stated that when parents set up contacts with their gifted
children’s school, it reinforces students’ recognition by learning environment, including
classmates, teachers, and other stakeholders. In analyzing the connection between parental
incorporation, educators’ help, and students’ sense of belonging to a school, children
whose parents are included in their education are more likely to succeed academically.
Chapter summary

This chapter dealt with the existing literature on the role and faced challenges in
parenting gifted children across the globe. The literature review suggests a range of
definitions of giftedness and explanations for parenting gifted children. Still, very few
researches explored how parents comprehend the giftedness of their child, how they
understand their role, and what challenges they face while rearing such children. Gifted
education takes a great place in the Kazakhstani education system. However, parents’ role,
the challenges they have, and the ways to cope with that problem have not been thoroughly

researched.
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Chapter Three: Methodology

Introduction

The preceding section depicted the literature about the previously studied and known
on the topic of parenting gifted and talented children, parents’ attitudes towards their
child’s giftedness, challenges they have, and revealed the gap in research. This section
clarifies methodological approaches that were used in leading this study. It proves the
qualitative nature of the inquiry and the choice of the interview as a data collection tool.
The study participants are seven parents who have identified ‘super’ students at one
intellectual school in Kazakhstan.
Research Design and rationale

A qualitative research design will be applied to frame the study problem and deepen
a better understanding of the central phenomenon, that is, in this case, are the challenges
and expectations of parents in relation to their talented and gifted children. Creswell (2012)
stated, “Qualitative research depends more on the perspectives of the study participants
and less on the course recognized researcher.” From my perspective, this type of research
design will help me to thoroughly examine the challenges addressed to parents of talented
children and identify their expectations on behalf of their children’s giftedness. However,
some limitations need to be taken into consideration. First, qualitative research presumes
the participation of a limited number of people. That is why the researcher will not be able
to generalize the findings. Second, the credibility and validity of the research are extremely
vulnerable to the researcher as they can be biased, and the results will be unreliable.

This study can also be defined as an interpretive inquiry as that is the researcher who
performs as a key tool and describes the data that was collected via interviews. It allows
the researcher to collect detailed information about a participant and to classify this data

into theoretical chunks to explain it (Merriam, 1998).
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Research Site

All seven semi-structured interviews with the participants are conducted face-to-face
as this type of contact provides trust, which is important for the interpretive nature of the
study (DiCicco-Bloom & Crabtree, 2006). Those personal meetings happen at a place on a
scheduled appointment, suggested by the participants for their convenience. The interviews
were at different places for each participant that gave the researcher an opportunity to
arrive at participants who probably did not have time or chance to go for the interview. The
priority is the convenience and comfort of the participants that promote interviewing and
set understanding and harmony (Dundon & Ryan, 2009).
Sample and sampling procedures

To conduct this research, homogeneous sampling was employed as it is based on
examining individuals or sites in terms of their combination in one group with specific
common characteristics (Creswell, 2012). Overall, ten parents were recruited to participate
in this research as they have identified talented and gifted children studying at one of
Nazarbayev Intellectual Schools in Kazakhstan. Only seven of them agreed, and it is
believed that they positively contributed to the research and helped to identify the
challenges they face and their expectations regarding the giftedness of their children.

As all participants have children who were identified as ‘super students’ before
entering one of the Nazarbayev Intellectual Schools in Kazakhstan based on the results of
quantitative characteristics, it might be necessary to give information about the school and
selection procedures. Nazarbayev Intellectual School of Chemistry and Biology in
Petropavlovsk has become a member of the network of Intellectual schools of the country
in 2015. It will grant for the advancement of the scholarly capability of the students, giving
them the knowledge and build up the abilities that will frame the premise of the

development of a profoundly educated, polylingual, ambitious, bodily, and mentally
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formed resident, who is eager to self-improvement and self-acknowledgment. The
selection of applicants is carried out on a competitive basis by determining the level of
their intellectual training in subjects and the ability to study in Intellectual schools. Based
on the results of the competition, the commission awards a grant to applicants for studies
who scored a higher overall score for the test. The competition consists of two complex
tests: test on the assessment of the ability to study sciences and language. One of the
sections of the test for assessing the abilities to study sciences is “quantitative
characteristics”, which is aimed at identifying the skills of operating with numbers and the
ability to see their relationship. The important point is that those students who gained
maximum scores in the section “quantitative characteristics” are identified and labelled as

“super students,” and teachers may take into account those results when they organize such

students’ work and study.

Table 3. Background information about the participants

Participant A
Participant B
Participant C
Participant D
Participant E
Participant F
Participant G

Age 37 39 43 40 45 49 42
Gender Female Female Female Female Female Female Female
Educatio | Higher  Master’s  Higher Higher Higher Higher Higher

nal education  degree  education education education education education
backgrou
nd
Employm State Educator ~ School  Educator Accounta State Military
ent status | employee psycholo in the nt employee personnel
gist kindergar
ten

Marital Married  Married  Married  Married Single Married  Married
status

Family 2 2 3 2 2 3 2
size children children  children children children  children children
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Age, 1l4y.0 15y.0 1l4y.0 16 y.0 13y.0 14vy.0 16 y.0
birth First First Second First Second Third First
order and child child child child child child child
gender of | Female Female Male Female Female Female Male
the child
identified
as gifted

Data Collection Instruments

A general interview guide approach that is conducted face-to-face has been chosen as
an instrument for qualitative data collection. This type of interview is well structured, and
at the same time, there is flexibility in composition and positioning the question (Gall,
Gall, & Borg, 2003 as cited in Turner, 2010). That is the researcher who decides the order
of the questions and sub-questions. Conducting semi-structured interviews helps the
researcher to learn more about the in-depth experiences of the participants. The informal
environment helped the researcher to set positive relationships with participants so that it
was possible to ask probing or follow-up questions based on their answers to the main
questions. To make sure that the findings are credible and valid, the researcher records all
the interviews and then make a transcript to be attached to the research.

The interview questions were designed to address the research questions and led by
the literature review. The interview protocol contains brief information about the
researcher, the study, its purpose and sampling procedures. Moreover, it is about ethical
considerations including the information about possible risks and benefits, confidentiality,
and the possibility to stop the interview at any point or to avoid some questions. During the
interviews, the researcher utilized some open-ended questions and prompts. All the
responses were recorded and note-taken.

Open-ended questions are perceived as the most valuable instrument for

phenomenological-based interviewing (Seidman, 2013). This permits a researcher to get
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requests upon initial answers and to investigate reactions with more specific features. An
interviewer used open-ended questions as they give a researcher an opportunity to make
clarifications and ask for more details based on the participant’s personal experience.

All things considered, it might be assumed that the approximate duration of each
interview will be from 40 minutes to one hour. The time may vary depending on the flow
of interview and openness and readiness of the interviewees.

Data Collection Procedures

According to McNamara (2009, as cited in Turner, 2010), the quality of this
interview type is the ability of the researcher “...to ensure that identical data are collected
from each interviewee; this provides more focus than the conversational approach, yet at
the same time admits a privilege and flexibility in getting data from the interviewee.” So
the interview will be used to answer the research questions. All interviews will be
conducted face-to-face.

After gaining permission from the University Ethics Committee to conduct the study,
I informally contacted participants via phone call or messenger WhatsApp and then
formally via e-mail using @nu.edu.kz mail address. Each participant got a consent form
before agreeing to participate in the research. If the participant agreed to participate, then
the time and the location are scheduled according to the availability of the interviewee.

Prior to the interview, | again delineate the purpose and the procedures of the study
and then provide a consent form so that the participant signs it. Moreover, they are
informed about ethical concerns and the right to stop the interview at any point. The data is
recorded upon the consent of each participant. Each interview lasts approximately 40
minutes, which is enough for each participant to answer the questions. Each interview is
recorded, and then transcribed; and when it was necessary, they were translated from

Kazakh or Russian into English.
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Data Analysis Methods

As Creswell (2012) suggested before analyzing the collected data, it requires
organizing the vast amount of information, including:

a) Organizing the data — it is about recording each interview in separate audio files
and putting all relevant information in one folder;

b) Transcribing the data — collecting texts or words through interviewing
participants or by writing field notes during interviews.

¢) Coding the data - the method of dividing and marking text to shape summaries.

In order to record the interviews, the researcher gets permission from each
participant. During the interviews, | take notes in order to fix the answers and to focus on
important findings. Each interview is kept as a single record and afterward completely is
transcribed into discrete archives, either manually or on a computer. It is significant to
assign each participant with a pseudonym, for example, giving them numbers (1 to 7) in
order to escape personal information such as their names, names they mention. This is
done according to ethical requirements and to maintain confidentiality and anonymity.
Ethical Concerns and Risks of Research

| follow the guidelines of the NUGSE Ethics Committee and give all the essential
safety measures to secure the rights of study participants. After my Ethics Application is
approved, an invitation letter issent to the parents. The study voluntary for interviewees
and they can stop the study at any stage. If such a case takes place, the collected data will
be withdrawn.

Frankfort-Nachmias and Nachmias (1992) highlight the necessity for participants’
privacy, and that any negligence of this ought to be settled on the study member’s

agreement.
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The rule of confidentiality is that data shared by members should not reveal their
personality. A member or subject is in this way thought to be unknown when the
researcher or someone else cannot distinguish the member or subject from the collected
data. The central thought of guaranteeing anonymity is not utilizing the names of the
members or some other individual data of identification. Different approaches to
accomplish privacy are the use of pseudonyms, codes (to keep the data on people separate
from access to them), and the utilization of secret phrase ensured documents (Frankfort-
Nachmias & Nachmias, 1992). One more method to secure a member’s right to protection
is to guarantee secrecy. It implies that regardless of whether the scholars know or can
effortlessly recognize the data, they will never make them public. To make personal
information open and without classification being unveiled, a few procedures can be
utilized (Frankfort-Nachmias & Nachmias, 1992):

e Elimination of identifiers (for instance, removing the names, locations, and
work);

e Simple report classifications (for instance, giving the time of birth instead of the
particular age; occupation but not the profession; age group instead of the specific age);

e Deliberate mistakes (purposely adding errors into single records while leaving
the merged information untouched).

e The data gathered will be destroyed upon completion of the research.
Limitations

As the parents do not speak English, the interviews will be conducted in Kazakh or
Russian, and there can be some inaccuracy or inconsistencies in explaining the
participants’ thoughts during an interpretation of interviews into English.

Chapter Summary
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The methodology chapter determines an overview and arguments for the research
design, instrument, sample, and procedures handled in the present study. The interview as
a data collection tool finds out how participants see their role in their talented and gifted
child’s academic performance and identify challenges they have in terms of parenting such
a child. With a homogeneous sampling, | will recruit seven study participants, who will

share their personal experiences.
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Chapter Four: Findings

Introduction

The preceding chapter examined and proved the methodology applied to answer the
research questions. This section summarizes the study’s findings based on the interpreted
data from the interviews. The information presented underneath satisfies the objectives of
this research, which was to distinguish the difficulties parents have and identify their roles
in their gifted children’s academic performance.
Study Sample

Overall, seven parents took part in this research and answered to all questions
written in the interview protocol (Appendix 1) as well as to probes. All seven semi-
structured interviews with the participants are conducted face-to-face.
Interview Response Analysis

After coding interview transcripts, four major categories were identified. First, |
introduce the parent’s perception of giftedness. This additionally addresses their
perspectives on gifted children, which play a significant role in gifted students’ academic
performance. Then, | reveal parents’ narrations about their experiences in rearing a gifted
child. Finally, I find the challenges they face and what activities parents think will support
their children academically and socially.
Parents’ understanding of giftedness

Parents’ viewpoints on what giftedness is and what portrays a child as gifted
appeared in two trends. One part of the parents was assured that all children, all individuals
are skilled and capable somehow, and the other portion of the parents had different
thoughts on what establishes giftedness. They would feature the likelihood that a skilled
child would differ and advance their peers. Overall, in the participants’ view, generalizing

talented children’s attributes was unrealistic.
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When asked about how they understand giftedness, after some hesitation, one
parent expressed:

Actually, I do not have any ideas what the giftedness is. As far as | know,
giftedness is an ability of a person to be very good at something, it does not
matter in what sphere. The person can be gifted intellectually, in sport or in
art, for example. And I think each person, each child is gifted, and there are
some aspects that can be improved. Therefore, | do understand it like this
(Participant B).

Another mother shared her vision of giftedness: “You know...I do believe that
giftedness is not given to everyone, and this ‘skill’ should be developed. Only if it
developed a person can become gifted or talented in an area he/she prefers” (Participant
D).

Similarly, another mother was approached to depict giftedness as she
comprehended it, and she said that she had a plainly formed comprehension of talent, not
connected with some particular skill, or a subject either. She uncovered:

.... | consider any child is talented in something from childhood, and it is about
noticing their skill or giftedness on time. There are numerous models when
children begin to show phenomenal capacities. In addition, there are many
cases of accomplishment or disappointment when parents pay attention to that
at the correct time, and these individuals turned out to be exceptionally skilled,
talented...So this skill is something when the child expresses interest in a
certain area and may be shown in different manners. Also, it is not necessarily
about school subjects. Talent can be expressed by sports or creative skills, and

probably this child is the future Dimash Kudaibergenov (Participant C).
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For her, it was difficult to portray a skilled child, as everybody is talented. Besides,
if a child, for instance, has an amazing capacity of influence or decisiveness, he can be
identified gifted exactly in this realm. She conceded that children and their gifted
capacities are so different that she would not like to describe a gifted child since that would
constrain our comprehension of talent. She contended:

If we state that a skilled child is open, can freely communicate with others, then
we are characterizing that children with Autism spectrum disorder, for
example, cannot become a part of the public since they do not accommodate
our meaning and vision of giftedness... (Participant C).

These thoughts were affirmed by Participant D. She was proposing the cliché
perspectives on giftedness, and being gifted is not only about academic achievements. As
she expressed:

| do accept that each person is gifted or talented. I do not know any child who
is not interested in something or who is not good at something... That is why
we have this generalization that a skilled kid is "an excellent student"...
(Participant D)

In comparison to the mentioned perspectives, some mothers were not very sure
about their comprehension of giftedness, despite the fact that they mentioned gifted
children, they still had no fixed and definite conclusion about this idea.

One parent supposed that giftedness is not about in-born qualities, however about
determination. In the respondent's view, determination, being dedicated to what you do, is
the thing that makes a person gifted, According to another mother’s opinion, giftedness is
equivalent to exceptionality to something, which she has not yet found in other peers of her

child. She was unable to tell whether her child had been gifted or not as it involved unique
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special recognition, and she compared it with "an illness", which ought to be identified and

diagnosed distinctly by professionals. Likewise, she included:
... Unfortunately, | do not have a fixed idea about it. | think giftedness resembles
a prodigy, | have this concept in my mind, and it gives me no permission to state
that if a person does not have an exceptionality, he is not gifted... truly, | have
relatives who sing admirably, who draw well, and many others who are very
good at something. Of course, some children are increasingly gifted in sports,
for instance. Other ones are excellent at math. A few children, I do not know, are
good at languages. They are different and somehow better than others, however,
to designate them gifted — I do not think so, it is somewhat difficult for me
(Participant E).

Likewise, in each interview, | requested the parents to select five-six fundamental
qualities of a gifted child. From the answers | got, | noticed numerous character attributes
parents related to talented children. Parents mentioned good and bad traits of character.
Yet, the common pattern in the parents’ reactions was that their awareness that gifted
children possess various qualities — some of them are loquacious, whereas some are shy. If
some of them are purposeful, others might be undetermined and demotivated. Most
mothers would describe gifted children with the help of words “extraordinary”, “self-
absorbed”, “unique”, “perfectionist”, “reserved”, “inventive”, “free”, “confident”,
“persevering”, and “determined”. Some mothers referenced that some gifted children may

likewise be "complicated”, "hostile to society"”, "hyperactive”, "loud”, "low confidence’,
"unusual™, "problematic”, "slow", and so on. It made me surprised that parents have a clear
vision that gifted and talented children may possess not only good qualities. As one of the

parents stated:
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A few people believe that giftedness is about being a fast learner ... yet it is not
generally the case. Since there are some children who have their own pace,
they are interested, attentive, learn the school material profoundly, and are
always in search of something new, hungry for knowledge, but...despite all
these good qualities they sometimes may be unwilling to do something. They
have a decent memory. Their relationship with others might be entangled, in
light of the fact that they may be reserved y, and it is crucial to incorporate
them into the public (Participant B).

A few parents were sure that gifted children are usually shy, more deferential to
educators, lenient, and are more likely to help other people around them. As one of the
participants indicated:

To be honest, | always tell my children, regardless, they are splendid at
languages or other sciences, and they must stay a human. If an individual is
indecent, have no idea about appropriate behavior in public, is lacking good
manners, offends others, shames, and disrespects grown-ups, this child cannot
be considered gifted (Participant G).

The participant parents’ perspectives, understanding, and comprehension of
giftedness and gifted child differed, yet there was one, a typical example in participants’
answers. Most participants accepted the case that giftedness is not something explicit to a
specific group of people, but rather a capacity existing in every child but in various areas.
Overall, the mothers knew that giftedness is not constrained to the scholastic achievement
as it were.

Parents’ role in their gifted children’s academic performance
The age of gifted children whose parents participated in this study ranges from 13

to 16 years old. They were all informed that their child was identified as ‘a super student’
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based on the test results. Moreover, those parents had a chance to talk to school
psychologist about the child’s abilities, peculiarities, and probably the difficulties they
might face. I was particularly keen on knowing how participants organize their child’s
studying process, how they arrange their child’s schedule, what kind of support they
provide to their child with, and what procedures they believe are the best ones in their
parenting experiences.

Another important aspect was that these parents expressed respect to their child and
their various capacities, and highlighted the emphasis of creating a benevolent atmosphere
at home. The majority of parents highlighted the freedom of their child to do what they
want in terms of lessons and hobbies and stated that they do not expect too much from
their child to be excellent at school. Parents also said that they wanted their child not to be
stressed and pressurized about academic performance. As one of them expressed:

I am observing my child, myself, and recently I realized that it is necessary to
make my child feel great about studying. The thing is that once | was told that
my child is ‘a super student’, I forced her to study well and be excellent among
her peers. But I noticed that she became reserved, annoyed, and even irritated,
and of course, this directly influenced her study negatively. Now | need to
create an atmosphere where she can be relaxed, motivated, and she would not
be reluctant to express herself. Furthermore, | want her to utilize all her
capacities in benefit to herself — put her in her ‘comfort zone’ that will
hopefully lead to the development and enhancement of her giftedness
(Participant B).

Another parent expressed an identical opinion:

My primary rule is not to scare my daughter, but to create a benevolent, safe

condition for her, so she is not hesitant to develop her abilities. As a rule, 1
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want to be a mother-friend to my baby. For some parents, it may seem to be
incorrect, but | prefer it. I cannot be controlling and shouting since | believe it
IS inappropriate. | appreciate my child as an individual first, and | want to
focus more on the needs of my child. Yet, I realize | should be constant, but |
am improving my approaches... (Participant E).

With respect to the academic performance of gifted children, most parents said that
they now do not expect their children to be excellent students. They changed their minds as
a result of negative experience happened before in terms of being too strict and setting
excessively high expectations from their gifted children. Consequently, there appeared
some sort of side effects, such as behavioral disorders, attention deficits, and tensions in
parent-child relationships. A few parents referenced being involved and supportive in their
child’s study that will benefit both a parent and a child in terms of better academic
performance, a child’s trust and belief in being encouraged by their parents.

All mothers expressed some uneasiness about their children’s social, academic, and
emotional prosperity, and most of them had stressed over their kids' future.

One of the parents shared that she is stressed about her fourteen-year-old daughter,
that she has not yet discovered a mentally similar fellow: "She was not able to find a
person among her classmates who are mentally close to her, and that is a stress to go to
school for my daughter” (Participant A). The types of activities the talented children are
interested in and the power of the connections they needed to frame was usually
exceptional and, in this manner, not to their peers’ practices.

Four parents are stressed about their gifted children’s future life. They are anxious
about children’s psychological capacity and that it will not be figured out on time. A few
mothers are worried about their child’s energy and interest for studying would be

destroyed, as they are not challenged in the school environment: "A gifted child resembles
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a candle that needs persistent watching, and if it burns out, it is extremely difficult to
revive them" (Participant A).

Proceeding onward to discussing different extra assignments and exercises, |
requested parents to share their experience about the best exercises in challenging their
child at home, outside the school environment. It was critical to get familiar with parents’
inclusion in selecting activities for their children and how those children reacted to them,
as it would reveal insight into the parent’s role in the academic performance of a gifted
child.

One of the best activities among different exercises done at home to challenge a
gifted child is “Home reading” project. It is a way to motivate and challenge academically
gifted children when they are assigned books to read and sometimes to retell. According to
some parents, after reading the books, they test the child on fundamental realities from the
book, ask them to emphasize several significant moments in the book.

Whilst these parents emphasized the significance of creative activities, Participant
D stated that for her child in comparison to completing grammar tasks, home reading did
not work effectively. She said that due to the willingness of her child to master his
knowledge of the English language and lack of time during the lessons, he is usually
challenged by doing grammar exercises of advanced level. In this way, the parent
purchased a great deal of books on grammar that she discovered supportive.

“The majority of children do not like these activities since they need to
compose a great deal of words and sentences, which is very tiring. And
perhaps this is the peculiarity of my child being gifted as he adores doing a
great deal of exercises on grammar. These are acceptable materials. I like

them. He likes them.”
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Another important finding from the conducted interviews was the parents’ involvement
in their child’s study, and if there is a connection between the extent of their engagement and
academic performance of their child. Despite the fact that Participant G was aware of the
identification of her son as being ‘a super student’, she preferred not to involve in his studying
and even pay attention to the peculiarities and needs of her child.

“I do believe that my child is mature enough...He is almost 16 years old...And it is
not appropriate for me to intrude in his personal life, study, behavior...
Fortunately, despite some behavioral disorders in the classroom and at home, he
does not have significant problems with learning materials... I think if [ start to
engage in the studying process that will result in stress, disobedience, or even
misbehavior of him...”

This finding made me think that not all parents realize the importance of being
interested in what is happening with their child, especially if they have additional educational
needs that should be addressed.

Overall, parents emphasized their role in the academic performance of their gifted
children, especially in the context of the 21%-century educational system. Parents believe
that children become withdrawn if they are not provided with necessary and appropriate
support and help from their parents. Apparently, parents are anxious about the possibility
of losing gifted children’s attention and interest that subsequently might lead to
disappointment and failure in keeping up the learning process in general.

Parents’ experiences and challenges in rearing a gifted child

While considering the experience of parents in bringing up a gifted child, most
mothers talked about the weariness they encountered. Tiredness appeared from issues
legitimately identified with their talented kids' behaviors, due to continuous advocacy for a

suitable instruction for their kids, and the expanded requests on their time, energy, and

constant attention and focus on their children.
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All parents announced weariness when more or less managing their kids' behavior
connected with their giftedness. The next statement by Participant F summarizes the
complex and aggravating mental difficulties she encountered bringing up her gifted child.

It is very tiring, in terms of my child being hyperactive, as he wants to be
everywhere and do as many different things as it is possible. I am ashamed
when | need to go everywhere, messaging teachers and other educators to
involve my child somewhere, and that can be very unpleasant, and it has
become constant. For example, when my child became exhausted or bored of
the ordinary lessons, as he is not challenged enough, | proceeded to school and
asked the school staff to do their best to engage my child. | feel very
uncomfortable about that. What's more, | even cannot imagine what their
opinion of me going in constantly is.

Another big challenge for a few parents of gifted children is the fatigue of their
gifted child. It is revealed that academically gifted children have less rest that slowly
damages their brain by ‘working” even at nights. Participant D depicts the sleep
deprivation because of her kid's scholarly interest.

The problem is that my child does not sleep a lot, not enough, as it is needed. |
personally worry about it because it negatively affects a child’s health, his
thinking skills, and overall well-being. I am not saying that my little girl does
not have rest at all, but as it seems to me, there should be more rest and sleep
to recover.

Protecting their talented kids was a typical encounter for the majority of the parents.
They are battling for their kids' right to suitable education, frequently speaking to school
staff. The attempt was accounted for being tedious, as featured by Participant A, who

pointed out the necessity to defend her over numerous years:
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She was depressed at school at the very beginning when she was just applied
for the grant to study there. The first two terms | attended the school and saw
the curators, teachers, school psychologist many times trying to find out the
reasons. And the school staff did help us for a while, and | had to visit the
school again. This continued until | found out that the educational program is
not interesting for my daughter, she excelled her peers, and she was not
challenged enough on the lessons.

Some parents were upset by the way how school staff treated their child in
academic aspects, psychological or behavioral issues, and did not provide parents with
suitable instructive arrangements. Participant F depicted the pressure she felt not having
the option to influence change inside the educational system to improve the school
experience for her child.

Parents who have gifted and talented children have opportunities to do their
best to address the needs of such children, but at the same time, there are
things that we cannot do. For example, in our case, we cannot force the school
to help our daughter, and that is extremely difficult to disclose to somebody
asking ‘for what reason wouldn't you be able to improve this'. | am certain that
the educators knew more and could do more; however, it seems to me that for
them, it is difficult or time-consuming, I do not know, to focus on such children.

All mothers portrayed their kids' behaviors and attributes identified with talent, for
example, a typical development, overexcitabilities, and forces as affecting their family life.
Participant B, for example, depicted troubles in managing behavioral characteristics of her
daughter, for example, perfectionism, nervousness, expanded affectability, and crisis:

| can say that my little girl is a typical gifted child; she easily gets distressed

and is a real perfectionist. She is extremely different from her peers, is
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sensitive to many things. Her behavior is much unexpected for us; she now can
hit us, or kick us, such exemplary sort of talented stuff, just completely
overwhelming.

Some participants find it difficult, as there is a deficiency of family and society help
for them or their gifted children. For most participants, giftedness was difficult to
understand. They just have a perspective that a gifted child is simply an excellent student.
Some mothers expressed a shortage of or even absence of compassion and help for the
difficulties they face rearing their gifted children. Participant C illustrated a negative
attitude towards her child’s giftedness from the extended family members stating, “My
mother-in-law, for example, had a limited perception of what giftedness is and told me that
my son would become a ‘freak’. Arguing and proving for everybody that my child is gifted
is a waste of time, as a result, | decided not to share much information and will never
share the problems connected to this issue. The successes and advancements will be
discussed, but not the failures.”

All parents felt disappointment at the absence of expert information,
comprehension, and assets accessible from administrations. Some mothers expressed a lack
of support from the administrative staff of the school. Participant E summarizes the
dissatisfaction regarding an absence of resources, proficient information, and preparation
of dealing with the possible issues that may appear at home in raising gifted children:

Perhaps the greatest thing that I have found is there are no resources. In most
cases, when | met with professionals, | was asking them about gifted children
and sharing what | already know. They do not have preparation and facilities
to provide us with the necessary support; they have understanding or
information on the best way to adapt to these children. However, they have no

ready-made instructions for us how to cope with issues that appear at home.
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All participants of this study ensured that their parental experience has been
advanced, and the majority depicted individual gains and advantages they might not have
encountered had they not been bringing up a gifted child. However, for one mother, it was
apparent that it is extremely hard to portray the positive effect of bringing up mentally
talented kids than she did depict the more complicated encounters or effects. The statement
beneath delineates this point.

The positives appear to be much obscured now. I discover it extremely difficult
work. It is difficult for me to identify any positive sides, and | feel extremely
narrow-minded, stating that, and it seems #ruly wrong ... but this is what |
think.

Paying attention to several variables taken in this study, there might be some
conclusion about the age of participants. Therefore, the youngest and the oldest participant
who are Participant A and Participant F, respectively, have similar opinions about raising
gifted children. Both of them are state employees, and their occupation may explain their
desire to accommodate their children in the school setting by visiting school several times.
Both participants have 14-year-old daughters with a slight difference in the birth order of
their children.

It is worth mentioning that Participant B is an educator, and Participant C is a
psychologist in a mainstream school. Their responses and discussion on interview
questions were more educated and professional. This could explain their educated ideas
about the giftedness of their children and the way they reflect on the experience.

Nonetheless, for the rest of the participants rearing an academically gifted child and
playing a vital role in their child’s advancement is a positive aspect. They are proud of

their gifted children, are interested in the potential they brought to the society, and became
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close to their kids as they reinforced a common passion for studying and commitment to
global problems.
Chapter summary

As indicated by the research findings, there are two perspectives that parents hold,
and that distinguish among others. | think they are significant in addressing my research
questions. First, some parents assume that each child is gifted, whereas others think
giftedness is an ability that can be identified and developed at a certain period. Second,
parents know that gifted children are a very distinct group of individuals, and they have
specific features and needs that require to be addressed. Finally, being a parent of such a
child demands extra knowledge, understanding, and support both for the parent and the

child.
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Chapter Five: Discussion

Introduction

In order to get a more profound comprehension of the difficulties and positive
perspectives raising a gifted child, the following research questions were undertaken via
semi-structured interviews: a) What are the main challenges parents face in supporting
their gifted and talented children academically? b) What is the role of parents in their
talented and gifted child’s academic performance? The current section will deal with
discussions, which are maintained by the observation of the literature, and undertaken to
answer the research questions directed to this study.
Parents’ understanding of giftedness

According to the data collected, there is no common understanding and consistent
concession about the giftedness among the parents of such children. It is not surprising to
observe various explanations and points of view on giftedness, as the primary problem is in
the variety of definitions and diverse interpretations of it. Such a distinction in
characterizing talent confounds the way toward recognizing gifted children and addressing
their needs (Subbotnik, Olsewski-Kubilius, & Worrel, 2011).

Parents’ viewpoints on what the giftedness is and what portrays a child as talented
were revealed in two standards. While the majority of parents who participated in this
study were confident that all children, all individuals are skilled and capable, the other
portion of the interviewed parents had various opinions on what comprises giftedness.
They featured the likelihood that a talented child sticks out and is superior to his peers.

Various researchers endeavored to extend the meaning of giftedness from
exclusively scholarly one to an increasingly inclusive one. Dai (2009) gave a
comprehensive record of debates around the idea of giftedness in "International Handbook

on giftedness". Moreover, he commended Gardner's theory of multiple intelligences and
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Sternberg's classification of intelligence into expository, inventive, and pragmatic, in this
manner, modifying our comprehension of giftedness by "multiplying" it (Dai, 2009, p. 43).
In any case, this record of strain and analysis of how giftedness has been explained does
not give us a conviction that "each child is talented".

Borland's (2005) critique on the notion of giftedness goes ahead of many scholars’
beliefs, as he claims giftedness as “a dream”, which should give us an opportunity to “treat
gifted children without special education” (p. 3). Borland suggested changing and
discarding the concept of giftedness since it makes social disparity in instruction. The
parents’ perspectives do not legitimately correlate with Borland’s viewpoints. Nonetheless,
it is feasible for us to accept that by expressing that "everybody is talented,” parents imply
that each individual should be treated equally. Despite the fact that the idea of giftedness is
becoming less constraining these days, it is not possible to express that all children are
equally gifted. As Runco (1997) argues in his work, it is likely that the explanation of
giftedness will turn out to be so comprehensive and will be expanded to a degree when
everybody will have any gift, and this will cause the expression "talented” become vague
and perplexing.

Positions towards talented children were analyzed by requesting parents to list at
least five qualities that they anticipated were generally pervasive among gifted children. |
needed to view if participants’ perspectives would indicate any sort of inclination towards
positive or negative attitudes to gifted children. As it was already mentioned, some parents
claimed each child to be gifted in one aspect, and they find it difficult to express the
specific qualities of a gifted child. | asked them to portray their child, who is different from
his peers, shows extraordinary capacities and performance. Only then, these parents started

describing a few attributes of gifted children.
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Generally, the participants’ portrayals included both negative and positive qualities.
What was common for each participant of this study was that more or less parents realized
that gifted children are a very distinct category of people. They were all conceding that it
was hard for them to think of descriptors that would be comprehensive and show their
child’s uniqueness — some are communicative, while some have issues with interacting;
some children may be open-minded whereas other children might be reserved. It is now
obvious that participants realize that each gifted child gains both good and bad
characteristics. Some parents set high expectations and forced their gifted children to be
excellent among peers, while for other parents, it is more crucial the effort, commitment,
and hard work.

One of the points of this investigation was to identify parents’ attitude towards
raising gifted and talented children. From the data laid out above, it may be seen that the
participants do not have primarily positive or negative perspectives on such children. They
recognize the gifted children’s different attributes and needs.

Parents’ role in their gifted children’s academic performance

In the previous chapters, parents’ understanding of giftedness and their perceptions
of their gifted children were highlighted concerning activities done at home to support their
children. During the interviews, parents shared with not only their perspectives but also
talked about extra activities, challenges they face with, and what they want to get from the
school community that will help them to cope with rearing gifted children.

As it was already mentioned in the previous chapters, various interrelationships
within the mesosystem can involve a variety of settings where a gifted child be engaged.
Examples if this communication can be a parent-school partnership, link between family
and child’s peers, school and community (Bronfenbrenner & Morris, 2006). Based on the

Bronfenbrenner’s ecological model it is possible to state that schooling is an ideal example
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of connection between parents and school. The more engaged the parent is in the child’s
education, the better the child’s academic performance is. According to some participants’
views, engagement should not be mixed with the intrusion to the child’s personal life.
Some of the parents noticed that their child becomes nervous and anxious if their parent
tries to control their study or homework completion, rather than just shows the interest and
support.

The common agreement in participants’ vision of bringing up gifted and talented
children was that they emphasize the significance of creating a friendly and comfortable
environment at home. They assume that it is very crucial for their children to have positive
relationships with their parents. According to one parent, she even changed her
authoritative style of communicating with her daughter to a democratic one for the benefit
of making her feel great about studying. However, this contradicts Dwairy’s (2004)
findings, where it was found out that the authoritative style empowers the development of
a child’s skills, promotes parental control, and even enhances children’s autonomy.

Some parents practiced one of the efficient activities for gifted children to enhance
their skills “Home-reading”; another mother expressed her thoughts about her child/s
unwillingness to read. This child prefers completing grammar tasks or working out
vocabulary to reading and retelling. It could be agreed that creativity should be advanced
at home that will consequently lead to the development of a gifted child’s uniqueness and
help them to express themselves (Olszewski-Kubilius, 2001). Nevertheless, different gifted
children may have various characteristics that make them contrasting to other gifted ones;
and this should be taken into consideration, for example, in organizing activities for them.

Another key factor of a gifted child’s well-being and academic performance is
parental involvement in their child’s education. As it can be noticed from the previous

section, the majority of the participants of this study are engaged in the educational process
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of their children. Many scholars have been proving that if the parents are involved in their
gifted child’s studying and provide them with necessary support and facilities, children
show better academic results. The school, where the gifted children of the participants
study, suggests to parents different extra activities to involve. Parents have an opportunity
to become a member of the school community by actively taking part in sports and cultural
events, charity fairs, as well as attending the lessons of their gifted children. As a result,
children have a sense of belonging to the school and their recognition by their teachers and
school staff (Comer, 2006).

Overall, the parents’ principles of child-rearing reflect their belief in the democratic
style of parenting, where their children’s interests, needs, and abilities are addressed. These
parents realize the need to create a positive environment at home that will affect children’s
better academic performance in a good way. Moreover, for the majority of participants,
parental inclusion in their children’s well-being is a critical factor.

Parents’ experiences and challenges in rearing a gifted child

Going back to the previous section, the results indicate that parents raising gifted
children need additional attention and energy. For example, most parents in this research
mentioned tiredness arising from their anxiety for their children’s sleep problems,
overexcitabilities, tensions, and unexpected behavioral issues both at school and at home
(Silverman, 2013). According to parents’ words, all these challenges may last across
childhood and adolescence, and logically it leads to the cases when parents advocate for
their gifted children in the school system. This is about parents’ experience of fighting for
their children to gain appropriate education in terms of meeting their needs that is about
limited resources, attention, and even understanding from the school staff.

Parents were asked to express their suggestions about the changes they would enter

in their place of living or Kazakhstan, they mentioned the necessity of special training in
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giftedness for both parents and educators. Moreover, they said that it is vital to raise
awareness within the whole country, as there is a scarcity of a pertinent definition and
understanding about giftedness and the difficulties parents have in raising gifted and
talented children.

The findings of this research show that the burdens of bringing up a gifted child are
far more extensive than the impact of the child's distinctive insight only. Alternatively, in
raising gifted children, parents experience positive aspects and behavioral issues as well as
psychological troubles of children such as tensions and overexcitabilities. This features the
necessity of common definition as Columbus Group (1991, as cited in Tolan and
Piechowski, 2012) suggested. The Columbus Group proposed that the giftedness is not
only about the potential and academic achievements of a child but also about acquiring an
understanding of parental experiences of gifted children.

Like other global (Free, 2016; Renati et al., 2017; Chellapan & Margrain, 2013)
studies, parents felt disappointment at the shortage of assets and readiness inside the
educational system, and many did not have enough help and clarification when they need
assistance, support in understanding their children’s giftedness and the possible ways to
tackle their problems. Some parents shared their opinions on the necessity of the
engagement of policymakers in order to have access to suitable services for their gifted
children.

Overall, the participants have a positive experience in raising a gifted child. The
experience of bringing up a talented child really boosted parents’ character, as they were
required to take responsibility for circumstance and their child-rearing. As these parents
had already gone through many situations and challenges in bringing up a gifted child, it is
likely to assume that their knowledge of giftedness could be a good set of help and asset

for other parents and educators as well.
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Chapter 6: Conclusion and Recommendations
This study focused on identifying the challenges parents have in rearing their gifted
and talented children and determining parents’ role in the children’s educational process.
The proposed research questions led to this study.

According to the findings of this study, there are several opinions of the participants
that are prominent among other views. | recognize them as significant for addressing my
research questions. First, many parents have more or less an understanding of what the
giftedness is, and they believe that each child is gifted. Another important view is that
parents accept the fact their talented and gifted children are different from their peers and
have unique characteristics and additional needs. However, despite their perception and
understanding, parents still face some challenges in raising gifted children. Mostly, the
challenges are connected with some psychological aspects of children and the parents’
anxiety about the fact that their children have some behavioral disorders both at school and
at home.

Regarding psychological issues gifted children and their parents are facing, there
are some kind of help and support from the school psychologists, and they have tools to
cope with these obstacles. However, the parents consider their gifted children cannot find
friends in their school setting as they are advancing their peers. Another important case is
gifted children are perfectionists, and they are obsessed with completing the tasks
thoroughly that, in many cases, lead to sleep deprivation or stress. Moreover, there are
children’s misbehavior as being hyperactive or disobedient that may distract other students
in the class. According to the participants, this happens because gifted children are not
challenged enough, and lesson materials might be too easy for them.

Generally, parents’ perception and attitude towards their gifted children were

positive, though they are experiencing some sort of challenges. This finding suggests that
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the parents’ comprehension of talent is emerging, as some participants concede they need
more information and probably some training about gifted children and their specific
qualities and needs.

All the information collected during this study infers that despite the fact that gifted
education is now one of the central spotlights in our country, there is no systemic approach
to deal with parenting gifted children. If parents of gifted children in one of the best
schools in Kazakhstan have such problems, what can be said about parents whose children
are in regular classes? Such questions might be a cause of action for the Ministry of
Education and Science of the Republic of Kazakhstan to think about supporting parents. It
might be necessary to create training specifically aimed at providing parents with the
necessary knowledge and skills to deal with various issues their gifted children may face,
and in order to meet the needs of such children.

Recommendations

A few key proposals for the relevant stakeholders would be useful in tackling the

problems examined in this study:

1. To the policymakers: to create training specifically aimed at providing parents with
the necessary knowledge and skills to deal with various issues their gifted children
may face to meet the needs of such children.

2. To the school staff: engage school psychologists to support parents with necessary
advice about various psychological aspects gifted children may have. Teachers
should also be involved in the process of addressing gifted children’s educational
needs.

3. To the parents of gifted students: their knowledge of giftedness could be a good set
of help and asset for other parents and educators as well. That is why it might be

helpful for them to organize some kind of community and share their experience.
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4. Future research: Further research is recommended that includes a bigger sample
size or to compare a group of parents of typically developing children.

Limitations of the study

Since the children of the participants study in a school for selected students, the study
results do not apply to the case in mainstream schools. It might be helpful to conduct a
comparative study where a school for selected students and a mainstream school with a
bigger sample size will be involved. This will help to get a better understanding of parents’
perception, the challenges they have on a bigger scale, and compare whether participants

from two groups have the same or different issues in raising gifted children.
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Appendices
Appendix A
INFORMED CONSENT FORM FOR PARENT
Parenting gifted and talented children: challenges parents have and their role in

children’s academic performance

DESCRIPTION: You are invited to participate in a research study on examining the
challenges parents face in raising their gifted children and identifying parent’s role in the
academic performance of such children. You will be asked to participate in the face-to-face
interview where you have to answer the questions about your experience of parenting a
gifted child. The interview will be held at the location suitable to you. It will be
audiotaped. Then the audiotaped material of the interview will be transcribed and utilized
only by the researcher. The data will be kept in the researcher’s PC, which is ensured by a
password. The data will be saved for two years after thesis submission, and afterward, all
the data will be destroyed.

TIME INVOLVEMENT: Your participation will take approximately 40 minutes.

RISKS AND BENEFITS: The risks associated with this study are connected with the
uneasiness or discomfort of the participant. In this case, the researcher guarantees first ask
some general questions to make the atmosphere comfortable. The benefits, which may
reasonably be expected to result from this study, are parents’ deeper understanding of their
children’s needs and the possibility to express the challenges they face. Your decision
whether or not to participate in this study will not affect your child’s grades or well-being.

PARTICIPANT’S RIGHTS: If you have read this form and have decided to
participate in this project, please understand your participation is voluntary, and you
have the right to withdraw your consent or discontinue participation at any time
without penalty or loss of benefits to which you are otherwise entitled. The
alternative is not to participate. You have the right to refuse to answer particular
questions. The results of this research study may be presented at scientific or professional
meetings or published in scientific journals.

CONTACT INFORMATION:

Questions: If you have any questions, concerns or complaints about this research, its
procedures, risks, and benefits, contact the Master’s Thesis Supervisor for this student
work, (filiz.polat@nu.edu.kz, +7 777 326 4358)

Independent Contact: If you are not satisfied with how this study is being conducted, or if
you have any concerns, complaints, or general questions about the research or your rights
as a participant, please contact the NUGSE Research Committee to at
gse_researchcommittee@nu.edu.kz

Please sign this consent form if you agree to participate in this study.
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* | have carefully read the information provided,

« | have been given full information regarding the purpose and procedures of the
study;

* | understand how the data collected will be used, and that any confidential
information will be seen only by the researchers and will not be revealed to anyone

else;
» | understand that | am free to withdraw from the study at any time without giving a
reason;
« With full knowledge of all foregoing, | agree, of my own free will, to participate in
this study.
Signature: Date:

The extra copy of this signed and dated consent form is for you to keep.

According to the law of the Republic of Kazakhstan, an individual under the age of
18 is considered a child. Any participant falling into that category should be given
the Parental Consent Form and have it signed by at least one of his/her parent(s) or
guardian(s).
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OOPMA NTHOPOPMALIMOHHOI'O COI'VIACHUA

Bocnuranue OJAPCHHBIX U TAJAHT/IUBBIX JeTei: l'lpOﬁ.]'IeM])I pounTeﬂeﬁ H UX

POJIb B yCIIeBA€MOCTH JIeTeil

OIIMCAHME: Bbl npuriaiessl IpUHATH y4aCTUE B MCCJIEA0BAHUM IO U3YUEHUIO
po06sieM, ¢ KOTOPHIMU CTAJIKMBAIOTCS POJAUTENH IIPU BOCIIUTAHUH OJApPEHHBIX AETeH, U
OTpeJIeJICHUE POJIU POAUTENEH B YCIIEBAEMOCTH TakuX JeTeld. Bam OyaeT npeninoxkeHo
MPUHATH YYaCTHE B UHTEPBbIO, HA KOTOPOM BBI JIOJDKHBI OTBETUTH Ha BOIIPOCHI O BAILIEM
OTIBITE BOCIIUTAHUS OJIapeHHOT0 pebeHKa. IHTepBbIo OyIeT NPOXOIUTh B yIOOHOM IS
Bac MecTe, U OH OyJIeT 3aMUChIBAThCA. 3aTeM ayIn03aluCh UHTEPBbIO OyIeT
pacmudpoBaHa U UCIIOJIb30BaHa TOJIBKO UccieoBaTeneM. JJaHHble OyayT XpaHUThCS Ha
[IK nccienoBartens, KOTOPHIi 3amuIlieH naposieM. J[anabie OyayT XpaHUTHCS B TCUCHUE
JBYX JIET MOCTIe CJa4M Te3HCa, TOCIIE Yero Bce JaHHbIe OYAyT YHHUTOXKCHBI.

BPEMS YUHACTUS: Bame ygactue notpedyeT okono 40 mumym.
PUCKHU U IPEUMYIIECTBA:

Pucku, cBs3aHHBIE ¢ UCCIIEIOBAHUEM CBSI3aHBI C OECTIOKOWCTBOM WIIN TUCKOM(POPTOM
y4acTHHKA. B 3TOM citydae ucciieroBaTenb rapaHTUPYyeT CHavyaia 3a1aTh HECKOJIBKO
00IIMX BOIPOCOB, YTOOBI cienaTh aTMochepy KompopTHOI. B kauecTBe 0xmmaeMbIx
MPEUMYILECTB B Pe3yabTaTe UCCIEAOBAHUS MOKHO paccMaTpUBaTh Oolee rioyookoe
MMOHMMAHHUE POJUTENIIMU TOTPEOHOCTEN CBOUX JIeTEN M BOSMOXHOCTh BBIPA3UTh
npo6JieMbl, ¢ KOTOPBIMU OHH CTaJKMBaloTcs. Baiie perienue o cornacuu 1mbo oTkase B
y4acTUH HUKaKUM o0pa3oM HE MOBJIMSET Ha OLICHKH Balllero peOeHKa B LIKOJIE WM Ha €T0
COCTOSIHUH.

ITPABA YYACTHHUKOB: Eciu Bbl npounTanu nanHyio ¢GopMy U pelinid OpUHATh
ydJacTHe B IaHHOM HMCCIII0BaHUH, BBl JOIDKHBI TOHMMATh, 4To Bamie yuacTtue siBisieTcs
A00POBOJILHBIM U 4TO Y Bac ecTh npaBo 0T03BaTh CBOE COIJIacHe MM NPEeKPATUTH
yuyacTtue B J11000e BpeMs 0e3 IITpagHbIX cAaHKIUH 1 0e3 oTepH CONNATbHOI0
nakera, KOTopsiii Bam npenocraBasin. B kauecTBe aqbTepHATHBBI MOKHO HE
y4acTBOBaTh B HCCIIeJOBaHNH. Takxke Bbl nMeeTe mpaBo HE OTBEYATh Ha KaKue-TM00
BOMPOCHI. Pe3ynbTaThl TaHHOTO UCCIIEIOBaHUS MOTYT ObITh IPECTABICHBI TN
OITyOJIMKOBaHBI B HAYYHBIX WM MPO(ECCHOHATBHBIX IEIISX.

KOHTAKTHASA HH®OPMAIIUA:

Bonpocsi: Eciiu y Bac ectb BOpochl, 3aMe4aHust HITH 5KaJI00bI 110 TIOBOJTY JIAHHOTO
UCCIICIOBaHMsI, IPOIIEIYPHI €r0 MPOBEACHHUS, PUCKOB M IIPEUMYIIECTB, Bl MoXKeTe
CBS3aThCS ¢ UCCIIeIoBaTeNeM, ucnoib3ys cieayromme aannsie: (filiz.polat@nu.edu.kz,
+7 777 326 4358).

He3aBucumbie KOHTaKThI: Eciii Bl He y10BIE€TBOPEHBI IPOBEACHUEM JAHHOTO
uccieoBaHus, eciau y Bac Bo3HuKIN Kakue-m100 npoOaemMbl, kano0bl WU BONIPOCkl, Bbl
Mmoskete cBsizatbesa ¢ Komuterom Mcecnenosannit Beicieit konasr ObpazoBanus
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HazapOaeB YHuBepcuTeTa, OTIPAaBUB MUCHMO Ha AJIEKTPOHHBIHN aapec
gse_researchcommittee @nu.edu.kz.

[oxaiyiicta, MOAMUIINTE JaHHYIO ¢GopMy, eciu Bbl corimacHbl ydacTBOBaTh B
HCCIIEOBAHUM.

* ] BHUMATEIBHO M3YYHJI MPEICTABICHHYIO0 HH(POPMAIIHIO;

*  MHe npenocTaBuiIv NOJTHYIO HH()OPMAITUIO O TENSAX U IPOIeType NCCIICOBAHNS;

* Sl noHnMmaro, Kak OyayT UCIOJIb30BaHbl COOPAHHBIC JaHHBIC, M YTO JIOCTYII K JIFO00I
KOHQUACHIMATBEHOW HH(DOpMAIIHK OYAET HMETh TOJIBKO MCCIIE0BATEI;

* S nmoHumaro, 4TO BHpaBe B JIFOOOM MOMEHT OTKa3aThCs OT YYacTUS B JAHHOM
UcclieIoBaHNN 0€3 00bSICHEHHS TPUIHH;

* C MONHBIM OCO3HAHUEM BCETO BBILICU3JIOKEHHOTO 51 COIJIACEH NMPUHATH y4acTHE B
UCCIIEIOBAaHUH TI0 COOCTBEHHOM BOJIE.

Tloamnuce: Jara:
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3EPTTEY KYMBbICHI KEJICIMIHIH AKITAPATTBIK ®OPMACBHI
TaaaHTThI KIHe JAPBIHABI 0ajajapabl TIPOHesey: aTa-aHAJIAPABIH NMPodJaeMaJiapbl
JKOHe OaJiaJIapAbIH YJrepiMiHaeri o1apabIH peJi

CUIIATTAMA: Ci3 aTa-aHanap/IbIH AapbIHAbI Oananapabl TopOueneyae Ke3aeceTin
npoOemManapapl KapacThIPAThIH )KOHE OChIH/AM Oasianap/IblH JaMybIHIaFbl aTa-aHaJIap IbIH
POIIiH aHBIKTaUTBIH 3epTTeyre KaTbica anacki3. Cisre napbIHIbl OanaHbl TOpOHEey
ToXipuOeci Typaibl cypakrapra xayan oepy kepek. Cyx0arT ci3 yIlliH bIHFAIIIbI JKep/ie
eTel KoHe o1 ka3putaabl. ComaH KeiiH OHBIH TPAaHCKPUIIHMSICHI JKa3blIaIbl, OHBI TEK KaHa
3epTTeylli KoJIanapl. Jlepexrep 3epTTeyiHiH KOMIBIOTEPIHAC CaKTaIaIbl, OJ1 KYIHS
co31MEH KoprayFaH. JlepexTep auccepTalsHbl TaChIpFaHHAH KEeHIH €Kl KbUT OOMBI
CaKTaJIa/Ibl, COaH KeHiH 0apIIbIK MATIMETTEP JKOUBLIAIbI.

OTKI3BUIETIH YAKDBITBI: Cizaix kaTteicyblHbI3 IIaMaMeH 40 MUHYT yaKbITHIHBI3IbI
aJtajpl.

BEPTTEY ’KYMBICBIHA KATBICY IbIH KAYIIITEPI MEH
APTBIKIIIBIVIBIKTAPBI:

3epTTey KYMBIChIHA KaThICY/IbIH KayllTepi: KaTbICYIIBIHBIH Ma3achI3/IbIFbl HEMECE
KOJalchI3IbIFbIMEH OailianbICThl. by sxarmaiina 3epTreyiil anjibIMeH aTMOC(hepaHsbl
KaWJIbl eTy YIIiH OipHelle >KajIbl cypakTap KOlFa Kenuiaik oepeni. 3epTrey )KyMbIChIHA
KATBICYBIHBI3IBIH KEJIECi/IeH apTHIKIIBUTBIKTAPBI 00Ty MYMKIH: aTa-aHaJIap IbIH
OananapbIHbIH KOKETTUTIKTEPIH HEFYPIIbIM TEPEH TYCIHY1 )KOHE OJIapMEH Ke3/1eCeTiH
npobeManap/ipl alTy MYMKIHZIT1 JIeT KapacThIpyFa 0oJaabl..3epTTey KyMbIChIHA
KaThICyFa KeliciM OepyiHi3 HeMece 6ac TapTybIHbI3 Ci3/iH OamaHbI3IbIH MEKTETITET1
OaraylapblHa HEMECE OHBIH JKaFJaibIHA €Il 9CEPIH TUTI130eH .

KATBICYUIbBI K¥YKBIKTAPBI: Erep Ci3 Oepinren ¢opMaMeH TaHBICHII, 3epTTEY
YKYMBICBIHA KaThICYFa metiM KaObuinacanpi3, Ci3IiH KaThICYbIHBI3 ePIiKTi Typ/ie eKeHiH
xabapnaiiMb13. COHBIMEH KaTap, KajJaFaH yaKbITTa aHbINIYJI TeJIeMeil sKIHe Ci3/TiH
JJIEyMETTIK JKeHIAIKTepiHi3re em KecipiH TUriz0ei 3epTTey *KyMbICBIHA KATBICY
Typajbl KeJiciMiHi3al Kepi KallTapyFra HeMece TOKTATYFa KYKbIFbIHBI3 0ap. 3epTTey
JKYMBICBIHA MYJIJIEM KAThICIIAYBIHBI3FA 12 TOJBIK KYKbIFBIHBI3 0ap. CoHali-ax,
KaHaai 1a 6ip cypakrapra skayan OepMeyiHizre ne o0aeH 6onansl. by 3eprrey
YKYMBICBIHBIH HOTHIKEIJIEp1 aKaJIeMISIIBIK HeMece Kacion MakcaTTapa Oacnara
YCBIHBUTYBI HEMECE MIBIFAPbLTYbl MYMKIH.

BAWJIAHBIC AKITAPATBI:

CypakrapbiHbI3. Erep sKyprizurin oTeIpFaH 3epTTeY KYMBICBIHBIH MPOIIECi, KayIi MEH
apTHIKIIBLIBIKTAPI TYPAJIbl CYPaFbIHbI3 HEMECE [IaFBIMBIHBI3 00Jica, KeJleci OaiaHbIC
KypaJapbl apKbLIbl 3¢pTTeyIIiMeH XxabapnacybiHbizra 6onansl: filiz.polat@nu.edu.kz, +7
777 326 4358.

JEPBEC BAUJTAHBIC AKITAPATTAPBI: Erep Gepinren 3eprrey ;KYMBICHHBIH
KYpPri3idyiMeH KaHaraTTaHOacaHbI3 HEMECE CYpaKTapbIiHbI3 OEH IaFbIMIapbIHbI3 0oJIca,
Hazap6aeB Yuusepcureti XKoraps! bisim 6epy MekTebiHiH 3epTTey KopceTiareH
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OaiiaHbIc KypaJigaphbl apKbUTBI Xa0apaacybIHbI3Fa 001 Ibl: AIEKTPOHIBIK MO TaMEH
gse researchcommittee@nu.edu.kz.

3epTTey OJKYMBICBIHA KaThICyFa KeJiCIMIHI3AI OepceHi3, OepumreH d¢opMara KoOJ
KOIOBIHBI3/IbI CYpaniMBbI3.

* Men Gepiires popmMaMeH MYKUST TaHBICTHIM;

* MaraH 3epTTey >KYMBICBIHBIH MaKcaThl MEH OHBIH HPOLEAYPACHI JKaibIHIA TOJBIK
aKrmapat Oepiyii;

* JKunakTanraH akmapaT NEH KYIHsS MOJIIMETTepre TEK 3epTTEeYLIiHIH e3iHe
KOJDKETIM/I1 KOHE MOJIiM OOJIATHIHBIH TOJIBIK TYCIHEMIH;

* MeH Ke3 KeNreH YakpITTa CIIKaHIAil TYCIHIKTEMeCi3 3epTTey JKYMBIChIHA
KaThICyJaH 0ac TapTybIMa OOJATHIHBIH TYCIHEMIH;

* MeH XOFapbla aTajblll 6TKEH aKMapaTThl CaHAIBI TYpAe KaObUIIAl, OCBI 3€PTTEY
KYMBIChIHA KaTBICYFa 3 KemiciMiMi OepeMiH.

Kousr: KyHi:
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Appendix B
Interview questions
1. Background information
1) Would you be so kind as to tell me the age, birth order, and gender of the child who
is identified as gifted?
2) Are there any other children? (Could you tell me their ages and gender?)
2. Perceptions about giftedness and gifted children.
3) How do you understand giftedness?
4) How would you describe a gifted child? Can you name the five-six characteristics
of gifted children?
3. Parents’ role in their gifted children’s academic performance
5) How do you usually organize your child’s studying process?
6) Do you arrange your child’s schedule?
7) What kind of support do you provide to your child?
8) What procedures do you believe are the best ones in tour parenting experiences?
4. Parents’ experiences and challenges in rearing a gifted child
9) Will you please share your experiences about rearing gifted child/ren?

HINT — Share any challenging situations

HINT — Can you tell about how raising a gifted child has positively influenced you
HINT — Were there times you have felt disappointed/stressed / anxious/tired?
HINT — Were there times you were more/less certain to address your child’s needs.

10) Could you please share your experiences with the school staff?
5. End

11) Can you tell me about the most positive aspects of rearing gifted child(ren)?
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12) Can you tell me about the most difficult sides of raising a gifted child?
13) Are there any factors in raising a gifted child that has affected you?
14) Are there any other questions that | should have asked, but I did not?
15) Is there anything else you would like to tell me?
6. Recommendation for policy and practice regarding upbringing gifted students.
16) How could parents be supported in raising gifted children by the school and

probably by the policymakers?



