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Abstract
Motivation of Students in Russian Medium Groups to Learn Kazakh in CLIL
Approach

Motivation is one of the key factors that triggers efforts for learning language. Recently,
many countries have started to implement the Content and Language Integrated Learning
programs (CLIL). Coyle (2013, 2014) describes it as using target language for learning
academic subjects in such a way that generates students’ motivation for learning and
applying language in the future. In Kazakhstan, Nazarbayev Intellectual Schools (NIS) also
use the CLIL approach for teaching History of Kazakhstan, Geography and Basic of Law
in Kazakh (Mehisto, 2015). However, the motivational impact of this approach for learning
Kazakh has not been investigated yet. This study aimed at exploring Russophone students’
motivation to learn Kazakh by learning some subjects in Kazakh with CLIL approach. It
used the embedded mixed method approach. Data was collected from the NIS students
who live and study in one of the Russian dominated urban areas in the North Kazakhstan
region. It used survey method to measure students’ integrative, instrumental and
integrative motivations (Dornyei, 2009). 83 secondary school Russian medium group
students participated in the survey. Also, three focus group interviews were conducted to
understand how CLIL drives motivation of students. The descriptive statistics show the
higher level of integrative (M=37.20; SD=8.50) and instrumental motivations (M=39.13;
SD=6.97) than intrinsic motivation (M=18.7; SD=15.48). T-test also confirmed these
statistical differences. Spearman rho showed strong correlation between the CLIL impact
and those three types of motivations. The content analysis of students’ discussion indicates
the seven factors that can promote students integrative, instrumental, and intrinsic

motivation. Overall, CLIL seems to promote students integrative motivation and long-term
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instrumental motivation and provide the short term-instrumental motivations. Their

intrinsic motivation can change dynamically due to their experiences in CLIL.
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AHHOTANUA
MotuBanusa Yuamuxcs ¢ Pycckum S3pikom O0ydenusi k Uzydyenuio
Ka3saxckoro SI3eika B moaxoae CLIL

MortuBanus gBiseTcss OTHUM U3 (GAaKTOPOB, KOTOPHIN BO30YXKAAET YCUITUS TIPU U3YYECHUU
a3bika. B mocneqnee BpeMeHs, MHOTHE cTpaHbl cTainu BHeApATh CLIL mporpammbl
(mpeAMETHO-SI3bIKOBOE MHTETPUPOBAHHOE 00YUEHHE), KaK MOAX0/1, KOTopbii Koitn
(2013,2014) onuceiBana, HCIIOIB30BAHKE A3bIKA MPH U3YUCHUHU YUECOHBIX MTPEAMETOB,
TakUM 00pa3oM, KOTOPBII CO3/1ae€T MOTUBAIMIO Ui YYalIUXCs K 00Y4eHUIO U
MpUMEHEHHUIO sA3bika B OynymeM. B Kazaxcrane, B Hazap6aes MHTemiekTyanbHbIX
[Mkonax (HUII) taxxe ucnonsizytotT CLIL moaxon s npenogaBaHusi ICTOPUH
Kazaxcrana, reorpaduu 1 ocHOBa IIpaBbl Ha Ka3axckoM s3bike (Mexucto,2015). Ho,
MOTHBAIIMOHHOE BIUSHUE 3TOTO MOAX0Aa K M3yYEHHUIO Ka3aXCKOro S3bIKa elle He ObUIo
uccienoBano, ocobenno motuBanus CLIL ydamuxcs Kk M3y4eHuIo Ka3axcKoro si3bIka
paHee He paccMaTpuBaiachk. Llenbro 3TOro uccneaoBanus ABISETCS PAaCKPBITh MOTHBAIMH
PYCCKOSI3BIYHBIX YUAIUXCS K H3yYEHHUIO Ka3aXCKOT0 S3bIKa IPU U3YYEHUU HEKOTOPBIX
MIPEeIMETOB Ha Ka3aXCKOM SI3bIKE ¢ UCToab30BaHueM noaxoaa CLIL. Berpoennsiit
CMEIIIaHHBII MeTO/1 OBLIT HCTIOIB30BaH MPHU MCCcIeA0BaHNU. J[aHHbIE ObLTH MOTYYEHBI OT
yuanuxcs HULLL, koTopsie KUBYT U y4aTcsi B OJHOM U3 PYCCKOTOBOPSIIMX TOPOJIOB
Cesepnoro Kazaxcrana. Onpoc ucnonb3oBaics 1Ji1 U3MEPEHUs] HHTETPATHBHOM,
WHCTPYMEHTAJILHOU W BHYyTpeHHel MotuBaiuu ([opaueit, 2009) yuammuxcs. B onpoce
NpUHSUH ydacTre 83 yJaniuxcsi pycCKUX TPYIII CpeaHel 001eoopa3oBaTeTbHOM MIKOITBI.
Kpowme Toro, B Hicciae1oBaHUU OBLTO TIPOBEACHO TPU (OKYC-TPYI HHTEPBBIO, C TICITBIO
BBIICHUTH, Kak CLIL ctumymupyeTr MotuBaruio ydanmxcs. OnucarenbHas CTaTHCTUKA
MOKa3bIBaeT 0oJiee BRICOKHI ypoBeHb HHTErpatuBHOM (M = 37.20, SD = 8.50) n

uHCTpyMeHTanbHON MoTHBanuu (M = 39.13, SD = 6.97), ueM ypoBeHb BHYTpEHHEH
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motuBanuu (M = 18.7; SD = 15.48). T-TecT Tak»e MOATBEPANI 3TH CTATUCTUYECKUE
pazimumst. CiuepMaH po NoKa3all CHIIbHYIO KOppelsiiiio Mexay BosaeiicreueM CLIL u
STHUMH TPEMs THIIAaMU MOTHBAIIUK. AHAIN3 COJIEPIKAHUS TUCKYCCHH CTYJCHTOB
MIOKa3bIBAET, YTO CEMb (PAKTOPOB, KOTOPHIE MOTYT CIIOCOOCTBOBATh MHTETPAIIMN yUYAIIUXCS,
WHCTPYMEHTAJIbHOW W BHYTpeHHeH MotuBaruu. B nienom, CLIL, mo-Bugumomy,
CTHMYJIUPYET UHTETPATUBHYIO MOTHUBAIUIO CTYJICHTOB U JIOJITOCPOYHYIO
WHCTPYMEHTAJIBHYIO MOTHBAIIHMIO, U 00ECIICYNBACT KPATKOCPOUYHBIC HHCTPYMEHTAIbHBIC
MoTuBanuu; M uX BHYTPEHHss MOTHUBAIIMS JUHAMUYHO MOXKET, H3MCHSCTCS U3-3a UX

onsita B CLIL.
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Anjaarna
Opbic Toobinaa OxkuThin OKymbLIapabiH CLIL 9aicinaeri Kazak Tinin
Yiipenyre nered MoTuBanusicobl

MoTuBanus Tijl YApeHyAiH KO3Fayiibl (hakTopaapbiHbIH Oipi 60Jbin Tabbu1anbl. COHFBI
yakbITTa, KentereH memesekerTep CLIL omicin (1moH MeH TiA1 KIpiKTIpil OKBITY) €HT1311
)ateip. by onic, Koinaera (2013, 2014) cunatraybl O0WbBIHIIIA, MEHT€PETIH TI1 TOHII
OKBITYFa KOJIJIaHy apKbUIbI O0JIaliaKTa OKYIIbUTIAP/IbIH COJI Tl YHpEHyTe JIereH,
KOJIJIaHyFa JIeTeH MOTUBALMACHIH faMbiTaasl. Kasakcranna qa Hazapbaes
Wurennexryanasl Mektentepi (H3M) ocel axic apksiibl KazakcTan Tapuxsl, reorpadus
JKOHE KYKBIK HET1371epi IMOHIePiH Ka3ak TUTiHIe oKpITaabl (Mexucro, 2015). bipak Oy
OMIICTIH Ka3akK TUTiH YHpeHyre AereH MOTUBALUSIIBIK 9cepi 3epPTTENreH KOK allbIH
3epTTenreH oK. Ochbl 3epTTeyIiH MaKcaThl OPbIC TUTIH]IE COUJIETIH OKYILIbUIAPAbIH KeHOip
nouaepai CLIL oaici apKbUIbI Ka3ak TUTIHAE OKYAaFbl Ka3ak TUTIH YHpeHyre AereH
MOTHUBAIMACHIH aHBIKTAy 00JIbIN TaOblIa bl OChI 3epTey/ie KipIKTIpUIreH apajiac ojiic
Konnanbeuiasl. ManiMertep Contyctik Kazakcranaa opeic Tifi 6ackiM KallajblK Keplie
TYpATHIH koHe OiiM anaTeiH H3M oKymibuiapbiHaH )XUHAIABL. 3epTTeyAe OKYIIbLIAPIbIH
MHTETPALUSIIBIK, HTHCTPYMEHTTIK jKoHE 111K MoTuBanusuiapbid (Jopuueit2009) enmey
YILIiH cayajiHama *Kypriziial. 83 opTa MEKTENTiH OPbIC CHIHBIOBIHBIH OKYIIBLIAPHI
cayasiHamara KatblcThl. COHBIMEH KaTap, yin TonThlK nHTepBbI0 CLIL oniciHiy Kanmai
OKYIIBLIAP/IbIH MOTHUBAIUSCHIH apTTHIPAThIHBIH TYCIHY YIIIH XYpri3iaai.CunarraMaibik
CTaTUCTHKAHBIH HOTHKECI OKYIIbLIapAbIH HHTErpanusuisik (M=37.20, SD=8.50) xoHe
uHCcTpyMeHTTiK (M=39.13, SD=6.97) MoTHBanusIaph! OJAPABIH IIIKi MOTHBAIMIIAPHIHA
(M=18.7, SD=15.48) kaparaHnia >KOFapbl EKCH/ITiH KOPCETTi. T-TeCT OChI CTATHCTUKAIIBIK
aliplpmatbuibiKTa pactaisl. Crinepman po tecti CLIL oaiciHiH ocepl MEH OCHI Y

MOTHUBAIIUSIHBIH apachIHJIa )KOFAPhI OalIaHbIC 0ap €KEeHIITH KOPCETTI. AJl CTYICHTEePIiH
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TaJKbIIAYbIHBIH Ma3MYH/IBIK aHAJIW31 OKYIIBUTIAP IGIH HHTETPAIUSIIBIK, HHCTPYMEHTTIK
JKOHE 11TKI MOTHBAIMSIIAPbIH 1aMbITa alnaThiH kKeTi hakTopasl anbikTaabl. JKammsl, CLIL
9IiC1 OKYIIBLIAPIBIH HHTETPAIIASIIBIK XKOHE Y3aK MEP3IMIIK HHCTPYMEHTTIK
MOTHBAILIUSICHIH JJAMBITA aJIAThIH CHAKTHI )KOHE OJIapFa KbICKAa MEP31MIIK HHCTPYMEHTTIK
MOTHBIIHS Oepe aJlaThIH CHAKThI. AJI OKYIIBIPAIBIH 11ITKI MOTHBALMACHI TYPAKChI3 OOJIBIIT
kepiHeni, cedbebi omapapiH CLIL apKplLiIbl OKbIFAaHAAFBI TOKipUOeaepiHe 0aiIaHbICThI

KYOBUIBII TYPaIbI.
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MOTIVATION OF STUDENTS TO LEARN KAZAKH IN CLIL APPROACH

Chapter 1: Introduction

During the Soviet era ethnic Kazakhs became minority in their country and their
language also became disadvantaged by giving dominance to the Russian language
(Matuszkiewicz, 2010). According to analysis of Matuszkiewicz (2010), population of
Kazakhstan became Russified, particularly in the urban settings. In these places, only one
percent of ethnic Kazakhs were fluent in Kazakh according to census in 1989 (Dave as
cited in Matuszkiewicz, 2010). Even though the Kazakh language lost its status in the
Soviet Union, it gained legally a state language status after the independence of
Kazakhstan. Nowadays, Russophone Kazakhs are still unwilling to communicate in
Kazakh. Approximately 40 percent of ethnic Kazakhs cannot speak in their mother tongue.
Moreover, “Many urban Kazakhs with a low proficiency in Kazakh language opposed
rapid linguistic kazakhization, for instance, choosing the so-called Russian school, with
Russian as a medium of instruction, for their children” (Matuszkiewicz, 2010, p.221).
Especially, the urban population of regions as North Kazakhstan, East Kazakhstan, and
Central Kazakhstan are less Kazakh speaking than the South and West Kazakhstan regions
(Fierman, 2006, 2009).

Because of the lack of incentive educational system in learning Kazakh, the
population of Kazakhstan does not command Kazakh equally (MCRK, 2011 p.14). Kadina
and Tasmagambetova (2015) also claim that secondary school students lack motivation to
learn Kazakh. This is because they have neither a stimulating family nor educational
environment, which promote acquisition of Kazakh therefore they have low level of
proficiency. Students do not learn Kazakh actively at schools (Kadina & Tasmagambetova
(2015). Especially, in the Russian medium class and schools students, ethnic Kazakhs too,
learn Kazakh as a second language because they learn subjects in Russian (Smagulova,

2006).
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One of the state priorities is to promote the Kazakh language fluency through
trilingual education policy (Mehisto, Kambatyrova & Nurseitova,2014; Saginatyeva et al.
2014; Smagulova, 2008). Within implementation of trilingual education program,
Nazarbayev Intellectual Schools (NIS) provides three subjects, the History of Kazakhstan,
Geography and the Basics of Law, in Kazakh by Content and Language Integrated
Learning (CLIL) approach for Russian medium groups (Mehisto, Kambatyrova &
Nurseitova, 2014). This practice of NIS is a tool of the government to achieve “...a desire
to raise a competency in, and use of, the Kazakh language” (Mehisto, 2015, p.126).
Statement of the Research Problem

There is a need, then, to explore motivation of students in Russian medium groups in
the Russian dominated urban setting to learn Kazakh by learning some subjects in Kazakh
with CLIL approach to understand its motivating impact to learn Kazakh. This is because
“...CLIL programs have little chance to succeed if students do not feel motivated” (Doiz,
Lasagabaster & Sierra, 2014b, p.118).Similarly, one of the guest speakers in the
International Research to Practice conference “Trilingual Education: National and
International Experience” in Astana Kazakhstan, November 23-24, 2016, Fred Genesee,
an expert and scholar in a second language acquisition and bilingual education and
research (CAL, 2016), offered advices to school principals to motivate students to learn
(Kazakh) language through CLIL approach. According to him, motivation of students is
important for fostering the effectiveness of CLIL teaching practice. Therefore it is pivotal
to study students’ motivation to learn Kazakh through CLIL approach to be aware of the
real practice of learning in the classroom.

There is a lack of deep study that informs motivation of students to learn Kazakh by
CLIL approach. Only the finding report presentation slide of Shegenova (2016),about

Advantages and Disadvantages of Teaching History of Kazakhstan in the Second
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Language (Kazakh L2), is available. Although this study revealed students’ motivation
toward learning Kazakh, it did not analyzed the types of motivation, amount of motivation
and how CLIL drives motivation of students, which all of them are important to understand
the clear picture of CLIL practice. According to Ryan and Deci (2000), motivated students
can be differentiated by their type of motivations and amount of motivations. Knowing
types of motivation can be useful to make a specific recommendation for teachers to
improve their practice further.

The purpose of the study. The purpose of the study is to investigate motivation of
secondary school students at Russian medium classes in Russian dominated urban setting
to learn Kazakh by studying subjects in Kazakh with CLIL approach in order to understand
a motivating impact of CLIL approach. This study will show the experience of secondary
school students at Russian medium group by learning subjects in Kazakh with CLIL
approach and the impact of CLIL approach on their motivation to learn Kazakh.

Research questions. The research uses following questions in order to investigate
motivations of secondary school students to learn Kazakh by learning subjects in Kazakh
with CLIL approach.

1. To what extent are secondary school Russian medium class students in Russian
dominated urban settings motivated to learn Kazakh language by learning subjects with
CLIL approach?

I. What are the students’ levels of integrative, instrumental and intrinsic motivation?
ii. How much effort do students put to learn Kazakh?

2. How does CLIL approach drive motivation of secondary school students at Russian
medium groups in Russian dominated urban setting to learn Kazakh language?

I. What makes them to be motivated to learn Kazakh in the Kazakh classes?

ii. What activities do students find motivating in the Kazakh classes?
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Through investigating motivational impact of CLIL in general, the finding of this
study can contribute to the implementation of trilingual education program. It can help to
understand the effectiveness of CLIL in this context. Also, findings and recommendations
can be useful for improving the practice in CLIL. Teacher can utilize them to address
students’ needs revealed in the study. In addition, other researchers, who are interested in
motivation in CLIL, can use this study to be aware of motivation in CLIL and compare
with or expand research in Kazakhstani context.

Conclusion

In this chapter I explained why I carry out this research. | described contextual
background, research problem, research purpose and research questions. There are other
five subsequent chapters. In the literature review chapter, | will review literature to
understand motivation in CLIL. It precedes the methodology chapter in which I explain the
methods of the study and study procedure. Then, I report the findings in the findings and
data analysis chapter. Discussion chapter comes after findings chapter. | will conclude and

provide some recommendation in the conclusion chapter.
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Chapter 2: Literature review
Introduction

The purpose of this chapter is to review literature on motivation and CLIL in order to
understand motivation in CLIL, especially how this approach triggers motivation to learn
target language. This is because the purpose of the study is to explore motivation of
students who study some subjects in Kazakh, a second language, through CLIL approach.
The study addresses following research questions:

1. To what extent are secondary school Russian medium class students in Russian
dominated urban settings motivated to learn Kazakh language by learning subjects with
CLIL approach?

i. What are the students’ levels of integrative, instrumental and intrinsic motivation?

ii. How much effort do students put to learn Kazakh?

2. How does CLIL approach drive motivation of secondary school students at Russian
medium groups in Russian dominated urban setting to learn Kazakh language?

i.What makes them to be motivated to learn Kazakh in the Kazakh classes?

ii. What activities do students find motivating in the Kazakh classes?
Therefore, this study has two sections. In the first section, | will describe static types of
motivation (Lasagabaster, 2011) by providing their characteristics, example and discussion.
The second section focuses on dynamic complex system of motivation, more narrowly on
process model of motivation in CLIL.

Static Types of Motivation

The reasons for existing different types of motivations throughout the theories might
be their different perspectives for studying motivation in particular context. Although
theories have tried to define a distinct construct of motivation, some types of motivation

overlap and show the same type of motivation with the different names. In this sub-section
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I will present the types of motivations within L2 motivation theories such as socio-
educational model (Gardner & Maclintyre, 1991), L2 Motivational Self (Dornyei, 2009),
Self-determination theory (Noels, Clément & Pelletier, 2001; Ryan & Derci, 2000). | will
discuss current views on the theories of motivation and combine and apply central
elements of these theories which include three types of motivation: integrative,
instrumental and intrinsic motivations.

Integrative motivation. Socio-educational model for L2 motivation by Gardner (as
cited in Gardner & Maclyntyre, 1991) is pertinently valuable to account for social factors
for learning language, which exists in society. In particular, integrative motivation involves
students’ motivation to learn the languages that exist in their bilingual society and that are
necessary for interaction (Gardner, 2012; Yu, 2013). Integrative motivation has three static
aspects: integrativeness, attitude toward learning situation and motivation (Gardner, 2001
p.13). If students have a general positive attitude toward the culture of the target language
and its speakers, emotional and psychological identification of themselves as a part of that
culture and showing willingness to interact with them, these facets of integrative
motivation are called integrativeness (Gardner, 2001 p.13; 2012, p.216; Maclintyre &
Blackie, 2012). In addition, students’ positive attitude toward learning conditions including
teachers and curriculum in the classroom influences on their integrative motivation
(Gardner & Maclintyre, 1991). Within this model, motivation embeds three characteristics
such as putting effort to learn language by persistently accomplishing learning tasks,
attaining goals and feeling enjoyment from learning (Gardner, 2001 p.12). Also,
integrativeness and positive attitude toward language learning context seem to sustain
motivation of language learners, whereas motivation resulted in language attainment

(Gardner, 2001 p.13).
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Some studies (Gardner & Maclintyre, 1991; Yu, 2013) in second language and
foreign language context revealed importance of integrative motivation for learning
language. For example, Gardner and Maclntyre (1991) found that integrative and
instrumental motivation, a motivation associated with learning language for practical
benefits (explained in detail below), play a role while learning vocabulary in French. 92
ethnically English students in the Psychology program had integrative and instrumental
motivation and showed the better results in learning French vocabulary in general and
learning French than students who were not motivated. Another study (Yu, 2013) with 261
Asian international students in Australia depicts that those students who show higher
results tend to possess integrative motivation for learning English. The students had
positive attitudes toward learning English and interacting with English native speakers in
Australia.

However, this linear relationship of integrative motivation and linguistic
performance disregards dynamic complex system of L2 motivation, which influence on
learning of students. According to Ushioda and Dornyei (2012), the theoretical frameworks,
which look at correlation between only motivation and achievements at the particular time,
cannot reveal intricate fluctuation of motivation. It is the same for integrative motivation,
which focuses mainly on the relation between achievements or test scores as examples
above confirm (Gardner & Maclintyre, 1991; Yu, 2013). Indeed, engagement of motivated
students depends on numerous variables and change constantly (Ushioda & Dornyei, 2012).
By relating to only achievements in L2, integrative motivation seems to be static which
ignores the other variables in the learning process that can impact on students’ engagement
(Lasagabaster, 2011). Therefore, this motivation cannot explain adequately the engagement

of students in the learning process (Ushioda & Dornyei, 2012).



MOTIVATION FOR LEARNING KAZAKH IN CLIL 8

Next, the mismatch of the integrativeness and overall integrative motivation, beyond
bilingual social language context, has been criticized severely by several experts such as
Dornyei (2009), Ushioda (2014), Lamb (2004) and Lorenzo (2014). According to Lorenzo
(2014), the socio-educational model of Gardner cannot sufficiently explain L2 motivation
in education (p.141). Integrative motivation disregards teachers’ role to motivate students
and successful language achievements can happen due to the changes in the educational
context (Lorenzo, 2014). Indeed, a teacher plays important role in handling meta-cognitive
barriers of students, a difficulty how to deal with linguistic problems in L2, and drive their
motivation for engaging them in language learning process (Ushioda, 2014 p.33).Also,
Dornyei (2009) and Lamb (2004) claim that Gardner’s integrative motivation is not valid
for the context in which there is no need to integrate for example, foreign language context.
In his study with Indonesian 211 school children at 11-12, Lamb (2004) found that the
sense of integrativeness in English foreign language context is associated with
identification as globalized English speaking citizen and Indonesians rather that
Anglophone. This is because English as a global language cannot be represented as British
or American but as an international language (Dornyei 2009, p.24).

Even though integrative motivation and its integrativeness aspect are debatable in the
foreign language learning context, it seems still relevant in bilingual social language
contexts including Kazakh in Kazakhstan. This is because there is a correlation between
studies of students’ attitudes toward learning French in Canada by Anglophones (Gardner
& Maclntyre ,1991)and English in Australia by international students (Yu, 2013) and their
language learning results. Like Kazakh and Russian in Kazakhstan, these languages are
parallel existing languages in their society and have a societal value for students.
Integrative motivation seems to facilitate Canadian English students learning French and

help them to integrate in a bilingual society. For Asian students in Australia, integrative
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motivation provides energy to learn English because they need to contact frequently in
English with people.

Interestingly, Dornyei, (2009) re-examined integrativeness from psychological
perspectives in his theory L2 Motivational Self System. Through using longitudinal survey
method, Dornyei (2009) with his colleagues measured motivation of different teenagers,
overall 13000, for learning English, French, German, Italian and Russian in Hungary in
each six years. Findings showed most prominence of integrativeness for learning languages
despite of foreign language context. Then, Dornyei (2009 p.27) re-interpreted
integrativeness from the self concept and integrated integrativeness or integrative
motivation with Ideal Self concept. According to Dornyei (2009,),

if our ideal self is associated with the mastery of an L2, that is, if person that we

would like to become is proficient in the L2, we can be described in Gardner’s

(1985) terminology as having an integrative disposition. (p.27)

It means that self-image of possessing more ideal level of L2 can be connected to more
positive attitude toward the community and its speakers (Dornyei, 2009 p.28). Hence,
integrative motivation or integrativeness in L2 Motivational Self System extended the sense
of integrativeness in the socio-educational model of Gardner.

Due to relevance of integrativeness of socio-educational model and L2 Motivational
Self System in Kazakhstani context, | will look at integrative motivation as the combination
of ideal self-identification of proficiency in L2 and identification with Kazakh community.
It implies that the driving force of integrative motivation for learning is socio-political
status of the second language. Thus, it is valid to study the motivation of students in
Russian medium school to learn Kazakh as the second language. This is because Kazakh is

the state language and there is a potential need to speak in Kazakh. If students have
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positive attitude toward Kazakh speaking people and their culture, it might increase
students’ willingness to learn Kazakh and become as fluent as Kazakh speaking people.

In short, integrative motivation is more like students’ interest and attempt learning
bilingual community language and integrativeness can be their cognitively and emotionally
identification with the target language community. The social role of learning language
emphasizes the existence of this motivation, particularly in the bilingual context. Although
integrative motivation disregards the impact of educational context, teachers’ role in and
activities influences on motivating students’ language learning, this motivation is still
relevant to understand motivation of students to learn (the second) language which exists
in their society.

Instrumental motivation. The second aspect of socio-educational model is
instrumental motivation (Gardner & Macintyre, 1991). This sub-section provides the
complex characteristics of instrumental motivation.

Instrumental motivation has initial characteristics as pragmatic use orientation
(Gardner 2005). According to Gardner (2005), instrumentally motivated students learn
language to use for practical benefits. Kyriacou and Benmnsour (as cited in Dornyei, 2009
p.28) described this characteristics as the “duality” of instrumental motivation. The former
is a “long-term instrumental motivation” which is learning L2 to advantage in future career
life whereas the last is a “short-term instrumental motivation™ that is learning for getting
positive grades (Kyriacou & Benmnsour as cited in Dornyei, 2009 p.28). These examples
of instrumental motivation are likely the need come from internal desire to benefit from
learning L2 (Higgins as cited in Dornyei, 2009 p.28;Gardner & Maclntyre,1991).

Also, according to Gardner and Maclintyre (1991), in order to investigate
instrumental motivation it is important to make instrumental motivation important and

noticeable in the language learning situation. For example: giving money as a reward for
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successive language test passing. Gardner and Macintyre (1991) called them as the
“environmentally determined form of instrumental motivation” (pp.59-60). In their study,
Gardner and Maclintyre (1991) used ten dollar reward for successful learning ten paired
English words among 92 French students. The statistical result showed higher level
significance of money reward for learning vocabulary in English.

However, it seems that other scholars have called instrumental motivation like
motivations by different names and they can make instrumental motivation construct more
complex as not only for practical benefits but also for meeting external controls. For
instance, short-term motivation (Kyriacou & Benmnsour as cited in Dornyei, 2009) can
show the external push for the need to achieve rewards in learning experience. This
understanding is characterized in L2 Ought to Self concept of Dornyei (2009) and extrinsic
motivation of Noels, Clement and Peletilliers (2001) as well. For instance, Dornyei (2009
p.28) finds connection between instrumental motivation and L2 Ought to Self, which is
focus on preventing from negative outcomes therefore it shares feeling of more obligation,
responsibility and fear. It means that language learner learn the language in order to avoid
having concerns and accomplish external expectations. For example, “to study in order not
to fail an exam or not to disappoint one’s parent...” (Dornyei, 2009 p. 28). Also, in
language - learning educational context, extrinsic motivation (Noels, Clement & Peletilliers,
1999) also shares similar characteristics with instrumental motivation and L2 Ought to Self.
According to Noels, Clement & Peletilliers (2001),

extrinsically motivated behaviors are those behaviors that are performed not inherent

interest in the activity but in order to arrive at some instrumental ends, such that the

source of regulation is external to the activity per se. (p.24)

Herein, this motivation reflects that in the language learning process students can perform

outcomes to meet the external forces focused on accomplishing task. Students can do
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activities because of the need to earn advantages. Hence, these connections lead to imply
that L2 Ought to Self and extrinsic motivations are, as Dornyei (2009) describes, “thus
extrinsic types of instrumental motives” (p.29). Therefore, the language-learning due to the
need to capitalize on benefits of language learning for practical use, avoidance of negative
effects and meeting external regulations seem to construct the instrumental motivation.

Overall, instrumental motivation can be learning language for need to use practical
benefit derived from the internal desire and external forces come out from the environment.
Therefore the present study employs this understanding of instrumental motivation in
Kazakh language learning motivation in CLIL. This is because students can learn Kazakh
for getting employment in the government or study. Competence in Kazakh is mandatory
for certain majors and jobs including government documentation and administrative affairs
(Matuszkiewicz, 2010). Also, other possible short-term instrumental motivation and
environmentally created instrumental motivation in CLIL can be discussed in the next
section.

Intrinsic Motivation. Next type of motivation is about intrinsic motivation (Noels,
Clément and Pelletier, 2001; Ryan & Deci, 2000). This sub-sub section presents the
general description of intrinsic motivation as educational factors, example from studies and
discussion that shows interaction of educational and social factors in driving L2 motivation.

Intrinsic motivation can have two characteristics and conditions, which trigger
learners to engage in language learning in educational context. For example, Noels,
Clément and Pelletier (2001) defined intrinsic motivation as inherent feelings as
satisfaction, enjoyment and pleasure which appear by performing activities. Second
characteristics relate to students’ feeling their language learning progress by regularly
achieving short term linguistic objectives (Ushioda, 2014). In other words, students’

success can impact building and sustaining their intrinsic motivation. By achieving success,
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intrinsically motivated student can be eager to manage their language learning effectively
and work on language skills and abilities. Therefore, “language competence” and
“autonomy” reflect and drive intrinsic motivation of students (Ushioda, 2014, p. 36).
Importantly, there are two conditions which drive interest, joy, self-regulation and self-
efficacy. By doing learning activities, which bring students cognitive and emotional
satisfaction, they can enjoy and their competence satisfaction feelings can increase
gradually (Ryan & Deci, 2000 p.57). Then, students can further self-determinately show
initiatives for the challenging tasks (Deci & Deci, 2000). Another condition relates to
feedback of teacher. This is because the feedbacks can easily contribute to students’ feeling
of competent and efficacy of their actions (Ryan & Deci, 2000). Moreover, this motivation
makes the language learners’ effort strong to engage in learning language. As Ushioda
(2014) claims that intrinsic motivation is important to engage students in keeping regular
learning a target language because it makes students to uphold their interest, enjoyment
and satisfaction toward language learning.

Two available studies of Noels, Clément and Pelletier (1999, 2001), who have
adapted and studied intrinsic and extrinsic motivation in L2 context from Self-
Determination theory, also affirm the educational environment role in intrinsic and
extrinsic motivation and reveal the co-existence of integrative and intrinsic motivation in
bilingual context. In 1999, Noels, Clément and Pelletier have defined the high correlation
between the intrinsic motivation and effort to learning language and competence in
language. Also, they have tested relationship between teachers’ feedback, their
encouragement of students’ autonomy and students’ intrinsic motivation. According to
results, 78 English speaking French learners in Canada reported that teachers’ pertinent
feedbacks impacted on them to put effort to learn English, feeling competence and

autonomy. Moreover, another survey study of Noels, Clément and Pelletier in 2001 has
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showed the statistically significant relationship between the intrinsic motivation and
integrative motivation in Canada. According to Noels, Clément and Pelletier (2001), 59
French speaking learners in Quebec might learn English because of feeling of love English
and establish interpersonal communication with English people. Hence, intrinsic
motivation is still important to confirm the teacher’s feedback on students putting effort
and feeling competence and autonomy. And educational factors and social factors can exist
simultaneously in L2 learning bilingual context.

However, within situated learning process intrinsic motivation lacks explaining the
change of motivation due to the interrelation of contextual factors and personal motivated
behavior and cognition (Dornyei & Tseng, 2009; Ushioda & Dornyei, 2012). According to
Ushioda & Dornyei (2012), in second language acquisition process intrinsic and
environmental factors in the learning process are interconnected. Both factors develop and
influence together on the students involvement in learning process. So intrinsic motivation
is considered as stable disregarding the other environmental factors in which students can
also engage in meanwhile. In other words, considering numerous factors in dynamic and
complex aspect of motivation is ignored (Ushioda & Dornyei; 2012).

Overall, it seems that intrinsic motivation can depict the enjoyment, loving and
feeling of competence and stratification from the learning language and engaging in
activities in the educational context and it can imply in learning Kazakh in CLIL. Also, in
language learning context intrinsic motivation can interact with the integrative and
instrumental motivation because of the social impact. At the same time, intrinsic
motivation seems considered as static therefore it needs to be regarded according to its
interaction with other environmental factors in the second language learning process. Also,
it has a direct implication for language learning motivation in CLIL program. Factors in

educational environment can influence on students intrinsic motivation for learning
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Kazakh in CLIL. For instance, students get implicit feedbacks for improving L2 errors
instead teacher and students prioritize content over errors in L2 (Lyster as cited in Lorenzo,
2014 p.145). It means that students are encouraged to use L2 to give the content and
improve implicitly their L2 proficiency. Also, according to Lorenzo (2014), students are
engaged in various activities including collaborative activities to learn content and
language. Hence, teachers’ feedbacks and activities that students are engaged in can impact
on students to get intrinsically motivated to learn and use Kazakh for learning and sharing
content.

To sum up this section, integrative motivation can be generated by impact of social
factors, for example: existence of the second language in the society of learners and their
willingness to interact with its speakers and learn their culture and language. Factors in the
educational environment can impact on students’ intrinsic motivation. Instrumental
motivation can be complex as learning language for instrumental value and meeting
external regulation. Even though these motivations have static characteristics, they are
likely to be relevant to understand motivation for learning Kazakh in CLIL. The following
sub section considers the complex and dynamic aspect of L2 motivation
Dynamic Complex System of Motivation

The current stage of research on motivation in second language shows the complex
and dynamic process of motivation (Ushioda & Dornyei, 2012). In the foreign language
learning class (Ushioda & Dornyei, 2012) and learning academic subjects in the target
language context or through CLIL approach (Coyle 2013, 2014) language-learning
motivation is understood as dynamic intricate process which is related to the influence of
social and contextual factors. Until the 1990, motivation in second language acquisition

was regarded as static for explaining learners’ motivated behavior but then the paradigm in
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motivation research has changed toward dynamic outlook within the learning process
(Lasagabaster, 2011).

In their historical review on L2 motivation, Ushioda and Dornyei (2012) discussed
the paradigm shift in L2 motivation conceptualizing and research toward more complex
and dynamic system of motivation. According to them, integrative and instrumental
motivation is relevant by explaining social impact on learning second language and
intrinsic and extrinsic motivation is relevant for explaining impact of educational contexts
on engaging in learning. However, these frameworks have not considered the interrelation
of contextual and individual variables that can initiate, sustain and continuously develop
motivation. Ushioda and Dornyei (2012) describe this dynamic characteristics of
motivation as follows: “dynamic system approach concern behavior of complex systems
that contain multiple-interconnected components, where development is characterized by
non-linear growth as systems adapt and evolve originally in response to contextual process
and in ways that contribute to shaping context” (p.400). For complex elements of system, it
includes constantly interacting cognitive, emotional, social and individual factors that
shape orientations or individual motives and behavior. Ushioda and Dornyei (2012)
indicate the importance of motives for learner and impact the context on learner. They
offer L2 Motivational Self framework for explaining students’ internal motives to move
from current proficiency toward desired L2 proficiency. In short, in dynamic complex
system of motivation, multifarious interrelated complex components of motives change
dynamically due to the continuous interaction with factors in the environment.

Even though Ushioda and Dornyei (2012) propose the Motivational L2 System to
understand individual motives, it is still relevant to regard the integrated other motives
because of the contextual differences that can impact on possible motives. This is because

Ushioda and Dornyei (2012) claim that
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In an inherently social process such as language acquisition, the learner cannot be
meaningfully separated from the social environment within which he/she operates,
and therefore the challenge is to adopt us to consider simultaneously the ongoing
multiple influences between environmental and learner factors in all their
componential complexity, as well as the emerging changes in both learner and the
environment as a result of this development (p.406).
By stating this, they offer to take into account the potential motives that can create the
multiple complex motivations. Similarly, the integration of instrumental and integrative
motivation, the interaction of intrinsic motivation and integrative motivation can be a part
of complex system of L2 motivation. This is because, according to Dornyei (2014),
Williams and Burden (1997), motivation can be intricate when the several motives
interrelated and work at the same time in the regular basis or temporary. Therefore, this
drawing of scholars can lead us to expect the co-existences of integrative, instrumental and
intrinsic motivation within the language learners for short-time or long-time periods
because of the complex characteristics of motivation in the learning environment.

Hence, it seems that intrinsic, integrative and instrumental motivations are
interconnected in social community language context. For example, last study of Noels,
Clément and Pelletier (2001) can initiate to change the thinking as non-interaction of
educational and social factors in driving students’ intrinsic, integrative and instrumental
motivations. Instead, they seem to be interconnected with each other while explaining
motivation through “cognitive and constructivist, socially contextualised and dynamically
interactive” perspective in the classroom process (Williams & Burden, 1997 p.137).
Williams and Burden (1997) argue that “Both the learner’s internal attributes and
mediating influences are affected by the beliefs, the society and the culture of the world

surrounding them” (p.137). By the internal attributes, Williams and Burden (1997) means
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the personal traits, self-assurance or the things related to person whereas for mediating
influences they mean the important external bodies’ impact. The former is likely intrinsic
motive and the last is more as extrinsic motive included in the instrumental motivation.
Thus, it can show that society and culture that students belong to shape their intrinsic
motives and extrinsic motives of instrumental motivation to learn the language. Also, it is
similar to integrative motivation originating from the bilingual society and culture. So in
the second language acquisition context the learners’ interest toward target language
culture and community as well as students’ enjoyment and getting interested in engaging in
learning also benefits and rewards from learning language intersect in the initial level
motivation.

Dynamic system of motivation in CLIL. In her article, Coyle (2014) describes the
“A process model- investigating motivation in CLIL setting” (p.60) by considering the
complex and dynamic interaction of learning environment, learner engagement and learner
identities or self. According to Coyle (2014) learning environment is the crucial influential
factor for learning language in the official learning context. The interaction of the
contextual factors in the learning process such as teaching approach and instruction,
activities all influence on the students language learning motivation. This interrelation
creates complex and dynamic characteristics of motivation. Also, learning environment is
pivotal for engaging in learning process and understanding the reasons of students acting in
particular ways. Interesting and stimulating characteristics of learning and its usefulness
for students’ personal benefits, and students’ autonomy can be reasons of students’
engagements in the learning process. For learner’s identity, Coyle (2014) explains it by
using the L2 Motivational Self model of Dornyei. Students’ identity is related to how
students feel or identify themselves according to their achievements, which are the

personal social and cognitive gains of students, in learning process. And students’



MOTIVATION FOR LEARNING KAZAKH IN CLIL 19

achievements in the learning experience impact on students’ motivation and engagements.
Overall, Coyle (2014) describes the dynamic and complex process of motivation in CLIL
and language learning class as:

The classroom environment, the extent to which learners are willing to engage in

learning which is constructed in and grown from that environment along with the

impact this has on learners’ own sense of self as a learner and competent language

user, are all significant contributors to learners motivation (p.29).

Conceptual framework. This study uses Coyle’s (2013; 2014) conceptual framework
and adapts it appropriately to the Kazakhstani context. In her framework, Coyle (2013.
2014) indicates the significance oflearner’s identity in language learning motivation.
According to her, motivation and identity are linked. She explains identity through the
Dornyei’s framework, and therefore I include motivation as the third element of my
framework rather than identity. The figure 1 displays three elements of conceptual

framework.

« part of learning;
Learning Environment < intructional contexts;
« social context.

—

«crucial role of teachers;
« relevance of activities;

Learner Engagemen-tattaching the reasions, making decions to
perform, and persisting (Williams and
Burdun, 1997).

*per se or mix of integrative, intrumental
and intrinsic motivtion;
o «language "of ", "for" and "through™
Motivation  learning (Coye, 2013, 2014)

*long - term and short - term instrumental
motivation;

sextrinsic type of instrumental motivations

Figure 1. The process model for interpreting motivation in CLIL. This framework adapted

from Coyle (2013, 2014) to understand motivation of students to learn Kazakh in CLIL.
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Learning environment. Different changes in students learning in the CLIL
environment can be one of motivation driving components of complex and dynamic
system of L2 motivation. According to, Lorenzo (2014), there is significant changes and
differences in the instructional and social aspect of CLIL environment than the language
class environment. For example, he explains the effortful learning experiences of students
in the CLIL contexts; it seems that students extensively use language, become to pay more
attention and involved in doing cognitively and linguistically challenging and activities;
they learn language through learning the content and vice-versa; the texts are purposefully
chosen and meaningful for learners as a tool of learning language instead of using
unsystematic texts as in English foreign language class; working with the authentic texts
impacts on students skillfully developing their language proficiency; high-order thinking
questions; stating a long discourse that is planned and thought, that needs time and in that
mistakes can occur (Dalton-Puffer as cited in Lorenzo, 2014); implicit correction of errors
within the feedbacks. However, the social context seems more challenging for learners.
This is because in the interaction students negotiate the meanings, discuss the content,
rectify the mistakes and lead social conversations (Liang as cited in Lorenzo, 2014).
Lorenzo (2014) asserts that CLIL environment is different than the language class.
Therefore, he claims any changes in the CLIL environment bring the important changes in
the system of motivation. According to him, “Within the classroom context even slightest
change in the reward system (evaluation), pedagogy (materials or activities) or dynamics
(as competitive versus collaborative teaching) alter the belief system, the attributional
system and ultimately behavior” (p.142).

In addition, CLIL environment can provide instrumental motivation or
environmentally determined form of instrumental motivation (Gardner & Maclintyre, 1991).

According to Lorenzo (2014), “The sight of students engaged in absorbing new content
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through a second language bears witness as how instrumental orientation to the language
can set students in the right frame of mind and can be facilitated” (p.145). It shows that
students might have necessities to use language for learning subject. As Coyle (2008)
describes the characteristics of CLIL as it make to “learning language to use appropriately
and whilst using language to learn effectively” (p.9). It means that CLIL already provides
environmentally determined form of instrumental motivation (Gardner & Maclintyre, 1991)
for students as they need to use it for learning subjects. Further, Coyle (2008, 2013 2014)
explains three ways of learning and using language in CLIL context. The first is a
language of learning which describes the need to use language for evaluating new
concepts and skill or simply content; the second is related to language for learning that
characterizes the necessity of using language for performing activities as discussing,
summarizing, making anticipations and asking cognitively challenging gquestions; and third
is more abstract, which is the so called language through learning, means using language
for thinking or speaking out what students grasped and learned when it emerges. Also,
CLIL requires more speaking and close interrelating than ordinary language classroom
environment (Coyle, 2008). Hence, applying language for understanding concept,
completing various activities, thinking out loud, speaking and interacting might be possible
environmentally determined form of instrumental motivation within CLIL context because
students have to use language in order to engage in learning process.

Learner engagement. The third component of the motivation in CLIL framework that
this study adapted from Coyle (2013, 2014) is engagement. It seems considering the
engagement is important, as Dornyei (as cited in Coyle, 2014, ) indicated, for
understanding the reasons for acting and performing tasks in the “specific learning

situation”(p.54) , particularly what makes students to get appealed and fun in that learning
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context. It is similarly pivotal to understand students’ engagements in the learning process
and activity in CLIL context.

Also, engagement can show how and why students commit the learning tasks within
the interactive-dynamic process. The engagement in the task depends on the non-static
relationship of attaching reasons, decision making for acting and “sustaining and persisting
the effort” (Williams & Burden,1997, p.121). That is, the cause of performing the things
impact on sustaining effort, this attempt of maintaining effort might enhance the cause of
accomplishment.

In their book, Williams and Burden (1997) argue that teachers play the critical role
for dynamically changing students’ motivation to accomplish the task. For example,
teachers can be a subject who raise the interest and curiosity of students, generate
awareness of the value of the tasks, and present the task or instruction and interact with
learner while they are performing the task and give feedbacks. That means teachers exist in
all stages of learning tasks. According to Williams and Burden (1997), students’ attitude
toward teacher and the interaction between teachers and them influence on students
motivation to involve in accomplishing activity. Teacher can increase motivation and by
giving clear instruction and facilitate the learning process. Also, they also can decrease
students’ motivation by giving inappropriate feedbacks, praise, reward, or punishment.
This implies that the role and action of teachers is significant to keep students to commit
their tasks along with their personal strategy sustaining their motivation.

Overall, aforementioned components of motivational process in CLIL show that the
motivation is the complex, dynamic and interactive. Motivation can be itself shaped with
the integration of unique or several motivational constructs therefore its nature is complex.
The cognitive, social, affective and contextual factors can impact on the change of students’

motivation. Especially, what is achieved in the learning environment in CLIL affects on
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students’ motivation and involvements as a language user and imagined self learner (Coyle,
2013 p.248). Herein, it represents students’ achievements of their cognitive, social and
personal needs and whish (Stelfox as cited in Coyle, 2014). Students achieve and learn in
the actual learning process or during engaging in the activities. And non-linear and
dynamic relation of three components of conceptual framework shows that students
motivation can impact on students’ engagement and further having positive experience or
students’ engagements can increase motivation of students or students experiences in the
learning environments can influence on students’ engagement and motivation.

Few studies analyzed the dynamic-complex nature of motivation in CLIL
(Coyle,2013) and in L2 learning (Chan, Dornyei & Henry, 2015). Some scholars suggest
utilizing the mixed method, longititudinal qualitative study (Dornyei,MaclIntyre &Henry,
2015) or “retrodictive qualitative modeling approach” (Chan, Dornyei & Henry, 2015) for
studying dynamic-complex nature of motivation. Also, Coyle (2013,2014) suggests using
Learning-Oriented Critical Incidental Technique to investigate motivation in CLIL. Her
study was a longititudinal study with students between 12-15 years. She used questionnaire,
respectful discussion and analysis of video captures in the learning process in the class.

The other studies focused on motivation in CLIL and in English Foreign Language
class are qualitative (Doiz, Lasagabaster & Sierra, 2014b) and quantitative studies (Doiz,
Lasagabaster & Sierra,2014a; Fernandez Fontecha, 2014; Heras & Lasagabaster, 2014;
Hunt, 2015; Lasagabaster,2011). They did not look at the dynamic aspect of motivation.
They have measured intrinsic, extrinsic and instrumental motivations of students for
learning foreign languages (English in Spain and German, French and Spanish in the UK)
in CLIL in Spain (Doiz, Lasagabaster & Sierra,2014a; Fernandez Fontecha, 2014; Heras &

Lasagabaster, 2014; Lasagabaster,2011) and in the UK context (Hunt, 2015).
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Conclusion

Reviewed literature revealed the importance of considering salient points in order to
understand the language-learning motivation in CLIL. Although there are different types of
motivations such as integrative, instrumental and intrinsic motivation, they are
interconnected and create complex and dynamic nature of motivation. These motivations
have distinct characteristics but they can exist in the language learners simultaneously.
Integrative motivations can show students’ positive attitude toward learning situation and
target community, they can depict interest in them and can want to interact with them. The
study looks at integrativeness from the perspective that integrates socio-educational model
and L2 Motivational Self. It is a desired perfect competence in a language as the target
community speakers and identification with them. Regarding to instrumental motivation, it
can mean students’ motivation when they learn language for particular instrumental benefit
that can be internal desire and external expectation. This is because literature suggests the
extrinsic motivation and L2 Ought to Self models represent extrinsic sides of instrumental
motivations. Also, environment can provide environmentally created instrumental
motivations. In CLIL context, they can be incentives such as language of learning,
language for learning and language through learning. As for intrinsic motivation, it is
students’ engagements activities because of their interest, enjoyments, attempt to meet
their needs to be competent. It can alter due to the experiences in the learning environment.
In the study context, three motivations are relevant and important for understanding
motivation of students in CLIL in the Kazakh language context. Moreover, literature shows
the salient role of learning environment and students’ engagement in the learning process
to understand dynamic-complex nature of motivation in CLIL. These two components
learning process can impact students’ positive and negative experiences. And due to their

experiences students can be motivated differently for learning and using language. Their
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motivations can change as a result of their experiences in engaging in the learning
environment. Subsequently, their engagement and experiences in the learning environment
can change because of their motivations. In the following chapter, I will explain the

methods that | use for collecting data
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Chapter 3: Methodology
Introduction

The purpose of this chapter is to give a rationale for the relevance of used research
design and methods for studying secondary school students’ motivation to learn Kazakh by
learning subjects with CLIL approach.

The purpose of the study is to investigate the motivation of secondary school
students to learn Kazakh by learning subjects in Kazakh. The study seeks the answers of
the several research questions to achieve the purpose of the study. They are:

1. To what extent are secondary school Russian medium class students in Russian
dominated urban settings motivated to learn Kazakh language by learning subjects with
CLIL approach?

i. What are the students’ levels of integrative, instrumental and intrinsic motivation?

ii. How much effort do students put to learn Kazakh?

2. How does CLIL approach drive motivation of secondary school students at Russian
medium groups in Russian dominated urban setting to learn Kazakh language?

i.What makes them to be motivated to learn Kazakh in the Kazakh classes?

ii. What activities do students find motivating in the Kazakh classes?

The study conducted the focus group interview and survey to measure the students’
motivation to learn Kazakh with CLIL approach. Creswell (2014) describes it as the
embedded mixed method in which quantitative and qualitative data support each other.

In this section the research design, sample and research method of the study will be
discussed. Then, the data analysis approach for findings and the ethical considerations in

the study will be presented. The conclusion part gives the overview of the chapter.
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Research Design

This section of this chapter intends to provide the rationales for designing the study
method. I will discuss using the mixed method and the research process briefly.

This research uses the mixed method research approach, described by Creswell
(2014). I understand my research as mixed method because, as Creswell (2014) describes,
mixed method design provides opportunity to address and get clear and comprehensive
understanding the research problem and research questions thoroughly by using
quantitative and qualitative methods. Also, motivation, being the central phenomena and
dependent variable in this study, is complex construct. Ushioda and Dornyei (2012)
propose to use the mixed method design to get a rich holistic analysis of motivation in
particular context. Because of the multifaceted constructs of motivation depending on the
“internal”, “contextual” and “temporal” process, motivation cannot be directly observed
(Ushioda & Dornyei, 2012 p. 397).According to them, although quantitative survey
instrument provides opportunity for the systematic and rigorous data collection and
analysis, comparability, replicateness and generalizibility, it alone does not reflect the
dynamic complexity of motivation process. Therefore, the process oriented and contextual
perspectives cannot be investigated within the quantitative method alone. Hence, mixed
method design gives me opportunity to explore the motivation of secondary schools
students to learn Kazakh with CLIL approach thoroughly through the quantitative and
qualitative approach.

The research has used embedded design of mixed method research (Creswell &
Plano Clark, 2011; Creswell 2014, p.574). This design is used when it is insufficient using
one data set and there is need to address to two different questions in order to study the one
phenomenon (Creswell & Plano Clark, 2011 pp. 90-91). This is the case in my study. It is

not adequate to investigate the motivation of secondary school CLIL students to address
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the research problem through only measuring motivation of students. It also requires
studying the impact of CLIL for learning Kazakh language. This is because the study is
intended to study motivation of students to learn Kazakh by learning subjects in Kazakh
with CLIL approach.

The interaction of the qualitative and quantitative method in this study is independent
(Creswell & Plano Clark, 2011 p.64). That is, the two methods address two distinct
research questions.

Embedded design of mixed method is purposed to use the second method to give
augment to the first method, and second method can be conducted before or after the
primary method (Creswell, 2014 p.574). The study used the concurrent timing to collect
the data (Creswell and Plano Clark, 2011, p. 14). With concurrent timing as Creswell and
Plano Clark (2011) explained, the data collection process by qualitative and quantitative
went separately at the research site and any analysis of data from one method was not
necessary before collecting second data. Therefore, this study used quantitative and
qualitative data collection concurrent but separately.

In this research, the data analysis from the qualitative study and quantitative study
will be integrated while interpreting the data findings. Creswell and Plano Clark (2011,
p.66) calls this process as the mixing during interpretation which means the two data
results are used to draw conclusion. Similarly, I will integrate the qualitative and
quantitative data findings to make analysis and conclusion.

Research Process and Instrument Overview

In order to discuss the actual research process of this study, I will overview the
research process briefly. The study began with interpreting research problem. In order to
address the research problem, | formulated the purpose of the study and two research

questions. According to the research questions characteristics, | designed the research
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methods. The first research question, to what extend the secondary schools students are
motivated to learn Kazakh?, requires measuring the motivation of students. To measure
students’ motivation, I developed the questionnaire instrument by adapting the questions
from the literature and constructing few questions. The questionnaire instrument consists
of 38 questions including questions for different types of motivation (see Appendix A).
Next, to address the second research question, which is the qualitative question, I
developed the focus group interview questions (see Appendix B). | adapted the questions
from the study of Doiz, Lasagabaster and Sierra (2014b) on motivation in CLIL. The
instruments were administered at the research site. The results will be analyzed and
reported.

In sum, mixed method research design contributes to holistically studying the
motivation of students to learn Kazakh in CLIL program. Both quantitative and qualitative
data will be used to analyze the findings and drawing the conclusion. This study is an
embedded design with a primary quantitative correlation element and little supportive
focus group component.

Sample

The section of the chapter describes the sampling strategy of participants and
research site. | will discuss how I recruited participants to study and select the research site.

The study used purposive sampling to recruit the participants and selecting research
site (Teddie & Yu, 2007). Purposive sampling is used for intentionally choosing the
particular individuals, site or events that can provide crucial information that cannot be
obtained by other individuals (Maxwell as cited in Teddlie & Yu, 2007, p.77). This
sampling fits well to the purpose of my research. Due to the primary purpose of the study,
data has to be obtained from the Russian medium group secondary school CLIL students in

urban area.
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After considering several sites, | selected the NIS school in one of the Russian
dominated urban place of Northern Kazakhstan region. Indeed, Russian is still the
prevalent language in the urban settings and some regions of Kazakhstan such as the East,
Central and North Kazakhstan (Fierman, 2009; Smagulova, 2006). The study intended to
discover the motivation of secondary school students specifically in the North Kazakhstan.
Mehisto, Kambatyrova and Nurseitova (2014) claim that NIS schools are the only
trilingual schools which provide some subjects in Kazakh with CLIL approach. Therefore,
NIS in one of the Northern Kazakhstan regions urban place has met the criteria of
sampling the research site.

The participants of the study are CLIL Russian medium groups from three cohorts
(Grade 7- 9 aged between 12 and 15) who are studying some subjects in Kazakh with
CLIL approach. Three cohorts of students specifically were chosen to collect multiple
perspectives from the students.

To sum up, the research participants and site were selected specifically to address the
purpose of the study. The participants of the study are NIS Russian medium students who
study subjects in Kazakh in one of the Northern Kazakhstan region’s urban area
Research Method: Instruments and Procedure of Collecting Data

In the previous sections, | described my research design and my sampling procedure.
In this section | will describe and give a justification for my research methods applied to
gather for the study. I will present the focus group interview method and survey as the
method of collecting data.

As the qualitative part of the design, I first conducted three focus group interviews
with three cohorts of students such as Grade 7, 8 and 9.Focus group interview, as Hyden
and Bulow (cited in Cohen Mannion and Morrison, 2011, p.436) and Smith (as cited

Cohen Mannion & Morrison, 2011, p.436) described, is the group interview with
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deliberately selected population to discuss the particular issue in which interaction in the
discussion can generate more data than interview alone. Similarly, this method suits to the
research purpose of the study to explore the CLIL instruction impact to motivation of
students to learn Kazakh.

In addition, focus group interview seems the optimal investigating tool for under-
studied areas which did not get attention previously for conducting empirical study (Frith,
as sited in Braun and Clark, 2013 p.110). Similarly, students’ opinion what motivates and
demotivates them in CLIL program to learn Kazakh was not studied previously. In the
focus group interview, a researcher can gain shared common views agreed among
interviewees rather than individual interview in which the interaction between the
interviewer and interviewee is back and forth (Morgan as cited in Cohen, Manion &
Morrison, 2011).

There were six to eight students from the two groups of same cohort in the group
discussion. It fits to the recommendation of Morgan (as cited in Cohen, Mannion and
Morrison, 2011) and Braun and Clark (2013) that four to twelve participants can be enough
to drive the discussion. In order to keep the anonymity and confidentiality of participants’
privacy, | have given them pseudonyms. In the first focus group interview participants
were eight students of Grade 7. They have assigned the names as: Alikhan, Raya, Ayala,
Erzhigit, Beibarys, Zhanatbek, Faraby, and Ruslan. The second focus group interview with
Grade 9 had six participants: Adil, Nurbek, Abzal, Timo, Dina and Aiyalym. The third
focus group interview with Grade 8 had seven participants: Kanat, Alimzhan, Artem,Dana,
Batyr, Ernar and Nursultan.

The questions of focus group interview were adapted by the study of Doiz,
Lasagabaster & Sierra (2014b) qualitative study on the students’ opinion on the motivating

and demotivating factors of CLIL (see Appendix B).
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Survey to measure the motivation of students who study several subjects in Kazakh
was administered after conducting focus group interview. As Cohen, Mannion and
Morrision (2007, p.205) described, survey is the collecting data in the particular time to
describe the characteristics of the certain conditions, or distinguish new trends or the
connections between the factors. Similarly, survey method contributes to measuring
motivations of students and defines connections between the CLIL approach and
motivation. In addition, four studies in different contexts on motivation in CLIL (Doiz,
Lasagabaster & Sierra, 2014a; Hunt, 2011; Lasagabaster, 2011; Sylven & Thomson, 2015)
used survey design to measure motivation of CLIL students to learn English and other
foreign languages. Hence, the survey method is an applicable method to measure
motivation in CLIL.

The participants of the survey were different students who did not participate in the
focus group interview. Overall, 83 participants agreed voluntarily to participate in the
survey. Students and their parents were given consent forms. Also, I asked students’ verbal
assent to confirm their voluntarily participation (see Appendix C). There were 26 students
from Grade 7; 43 students from Grade 8 and 14 students from Grade 9.

These students came to the conference hall and completed paper questionnaire. |
presented when they were completing the questionnaire. Students asked the few questions
about demographic questions. That is, most of the students did not understand the item
about address which intended meaning was city. | explained this misunderstanding that
happened because of the technical misprinting. And for ethnicity item, some students
wondered its importance and asked why to write their ethnicity. | again explained them
that it was their choice to write or not.

Survey questions are focused to measure three motivations such as integrative,

instrumental and intrinsic motivations of students, and it consists 38 questions overall (see
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Appendix A). Exactly, | measured five variables such as integrative motivation,
instrumental motivation, intrinsic motivation, CLIL impact and putting effort.

For integrative motivation scale, seven questions (3, 8, 9, 16, 21, 24, and 27) adapted
from Gardner (1985) and four questions Ideal Self, which defines integrativeness, (5, 11,
18, and 26), was adapted from Dornyei & You (2016). Overall, 11 items were used for
measuring integrative motivation.

For instrumental motivation, questions (2, 14, 20, 23) and ought-to self (6, 12, 19, 25,
28) questions were adapted by Dornyei & You (2016); parental encouragement items
questions (4; 10; 17) were adapted from Gardner (1985) study. In general, instrumental
motivation includes 12 items.

Further, intrinsic motivation scale included six items (1,7,13,15,22,29) which were
adapted from Doiz, Lasagabaster and Sierra’s (2014a) study .Motivational effort scale had
five items (31, 32, 33, 34, 35, 35) which were adapted from Doiz, Lasagabaster and Sierra
(2014a); and CLIL impact had eight items ( six questions in the 30 and items 37, 38). |
created them.

To sum up, survey method and focus group interview in the mixed method design
can be appropriate and relevant for studying motivation of secondary school students in
Russian dominated urban setting to learn Kazakh by learning some subjects in Kazakh.
Data Analysis

In this section, | will discuss the data analysis process. As Creswell (2014, pp.582-
583) described, in the embedded design of mixed method, quantitative and qualitative data
analysis run separately due to the different focus of the questions; and findings can be
interpreted jointly in the data analysis. Similarly, | prepared raw data of qualitative and

quantitative instruments separately.
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For qualitative, the three no less than 45-minutes focus group interview were
recorded on my Samsung phone recorder. | transferred file into the mp3 and uploaded it to
my personal laptop which locked by the password that | know only. To transcribe the
interview, | used Transcribe Player app on my mobile phone. When I transcribed all focus
group interviews, | read several times to understand overall response of students to the
questions (see Appendix D). Then, I highlighted the answers of students in the coding
process. | combined the codes in the related categories. | analyzed the content through
defining the students’ experience that reflects their motivation. There were different
examples that showed students’ integrative, instrumental and intrinsic motivation. Then |
used those motivations to understand the factors that triggered them or impacted on them
to occur. In other words, | looked at motivations of students and CLIL related factors
through back and forth perspective. In their book, Cohen, Manion and Morrison (2011)
describe the similar approach for analyzing content of qualitative data as “analytic coding”
which means “it draws together and gives more explanatory and analytic meaning to group
to group of descriptive codes” (p.561). In my cases, | identified seven factors that
influenced motivation. In following chapter, I will present and interpret these seven
motivating factors and activities that drive students’ integrative, instrumental and intrinsic
motivations.

For quantitative data analysis, | used IBM SSPS Statistics 24 program to run analysis.
Once | was preparing the data for analysis, | assigned scores to response category of
instrument’s questions. Creswell (2014 p.197), in his book, describes it as the “scoring
data”. 1 used five scores for the categories: 5 for strongly disagree, 4 for disagree, 3 for |
don’t know, 2 for agree and 1 for strongly agree. Then, | inputted 79 questionnaire results

out of 83 respondents’ answer into the program. I excluded other four questionnaires from
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overall data because participants answer category were the same for all questions. It is
difficult to rely on those answers.

After preparing the data for analysis, | ran statistics for Cronbach’s Alpha to check
reliability of the internal consistency of the items on the SPSS program (Mujis, 2011 p.
217). The results show the high level of internal consistency of items of four scales:
integrative motivation s (0=.866) (see Appendix E); instrumental motivation (a=.738);
intrinsic motivation (a=.866); CLIL impact (a=.930). Only putting effort scale was not
statistically reliable (0=0.86). Therefore, the putting effort scale was excluded from further

statistical analysis. Table 1 shows the Cronbach alpha output.

Table 1
Cronbach Alpha Output
Motivation
Integrative Instrumental  Intrinsic CLIL Putting
impact effort

Cronbach .866 .738 .866 .930 .086
alpha

Note. a<.7.

This study used three statistical tests to measure the motivation of students. By using
the Cronbach Alpha output, the study further conducted descriptive statistics to investigate
the extent of motivation of students, exactly to explore the level of integrative,
instrumental and intrinsic motivations. T-test also was used to run statistics for comparing
means of scales (see Appendix F). According to Cohen, Manion & Morrison (2011), “The
T-test is used to discover whether there are statistically significant differences between the
means of the two-groups, using by parametric data drawn from random samples with a

normal distribution” (p.642). So it helped me to find out the significance of the differences
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between the mean scores of integrative motivations scales instrumental motivation scales
and intrinsic motivation scales. Also, the Spearman Rho test was used to find out statistical
difference between the correlation of three motivational scales and CLIL impact (see
Appendix G). As Mujis (2011) describes, Spearman Rho shows the correlation between the
ordinal variables. Similarly, my scale items are ordinal variables with Likert Scales. So this
correlation test helped me to see whether there is relation or not between the three
motivations and CLIL impact. The results of the test are reported the Findings and Data
Analysis Chapter.

The results of the quantitative data and qualitative data are combined to draw
inference for the findings. In sum, the study conducts separate analysis process to examine
the collected data from qualitative focus group interview and quantitative survey.

In the discussion chapter, the findings of focus group interview will be used to
support the result of quantitative data.

Ethical Consideration

In this section, I will describe the ethical consideration in the study.

When | developed my proposal for my research, | applied that information to prepare
the NUGSE Ethics Forms. On this form, | described the title of my research, purpose,
research questions, design of research method, instruments for data collection, description
of the data collection procedure and ethical consideration in the study. | prepared the
consent form for parents (see Appendix C). The research was not approved for the first
time due to the need additional information for protecting confidentiality of collected data
on November 4, 2016. | was also asked to provide the informed consent form and verbal
assent from for students.(see Appendix C) The decision of NUGSE Research Committee
helped me to re-consider the ethical issues in my study and develop my understanding the

ethical conventions in educational research, in general. Ensuring confidentiality and
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anonymity is important in my study for multiple reasons such as researching responsibly
and ethically; avoiding psychological, social, physical or economical risks and harms for
research participants and site. Therefore, | attempted to explicitly explain for the
participants the benefits and risks in participating in the study and ensure their
confidentiality and anonymity during and after the process of study. In addition, |
developed the informed consent form and verbal assent for students and re-submitted for
NUGSE Research Committee Ethics approval. The research was approved on November
29, 2016 by NUGSE Research Committee.

In the data collection process, | explained several times how | would guarantee the
research participants their anonymity and confidentiality several times: when delivering
informed consents to students, taking verbal assent of students before administering
research instruments.

In data analysis process, students’ names have been given numbers in the survey data
analysis and anonymous pseudonyms in the analyzing process of interview transcript. The
research site cannot be identified directly because it has been mentioned NIS school in one
of the Russian dominated urban setting in North Kazakhstan region. There are several NIS
schools in North Kazakhstan.

Overall, the participants’ responses to the survey are stored in a locked drawer; and
voice files of the focus group interview are stored in the personal password protected
laptop; they were deleted straightly after transiting and storing in the laptop. These data
will be destroyed immediately after the end of the project.

To sum, ethical consideration is important once taking responsibility on the study.
Conclusion

In conclusion, the study attempted to get and present valid and reliable data through

the embedded mixed method design. I used the survey and focus group interview to
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investigate the motivation of students who study some subjects in Kazakh with CLIL
approach. The questions of both instruments were adapted from the certain literature. |
used intentionally purposive sampling strategy in order to be consistent with purpose of the
study. To analysis quantitative data, | relied on the Cronbach Alpha results; | used the
statistically reliable scales for descriptive statistics analysis to reveal the level of students
three motivations; T-test was used for comparing the means scores of three scales to see
the exact difference of the level of motivations of students; and last | run the Spearman
Rho test to find out the if there was correlation between the CLIL impact and three types of
students’ motivation. In the next chapter, the finding of the qualitative and quantitative
data will be discussed; and trustworthiness of the qualitative data and reliability of

quantitative data will be discussed more deeply in the next chapter.
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Chapter 4: Findings

The purpose of this study is to explore the motivation of secondary school students to
learn Kazakh by learning subjects in Kazakh. In this chapter, | present the findings of the
survey and focus group interview. The purpose of this chapter is to report the participants’
responses and use them to address the research questions of the study. | will explain
students’ responses in connection with the following questions:

3. To what extent are students of secondary school Russian medium class in Russian
dominated urban settings motivated to learn Kazakh by learning subjects with CLIL
approach?

i. What are the students’ levels of integrative, instrumental and intrinsic motivation?

ii. How much effort do students put to learn Kazakh?

4. How does CLIL approach drive motivation of secondary school students at Russian
medium groups in Russian dominated urban setting to learn Kazakh language?

i.What makes them motivated to learn Kazakh in the Kazakh classes?

ii. What activities do students find motivating in the Kazakh classes?

Survey data were used for addressing the first research question and sub-questions.
Also, focus group interview data is used to address the second research question and sub-
questions. Accordingly, the findings of two method will be discussed in the big two
sections in this chapter.

Quantitative data report

The purpose of this section of the chapter is to present the quantitative survey data
findings in order to find out to what extent secondary school students are motivated to
learn Kazakh language; and specifically the level of students’ integrative, instrumental and
intrinsic motivations; how much effort students put to learn Kazakh language. In order to

measure motivations of students, | run descriptive statistics. Also, summary of independent
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T-test two samples was used two compare the means and standard deviation. Spearman
rank order correlation was performed to identify the relation of overall language
improvement in CLIL to motivations of students. | report the statistics of each test.

The descriptive statistics in the Table 2 shows the extent of motivation of secondary
school CLIL students in Russian medium group to learn Kazakh by learning subjects in
Kazakh. According to the mean scores and standard deviation of the five items, the actual
and adjusted scores, students have more integrative (M=3.26, SD=0.77) and instrumental
motivation (M=3.38 SD=0.58) to learn Kazakh than intrinsic motivation (M=3.11
SD=0.91). CLIL instruction seems improved the students ‘overall language skills (M=3.91,
SD=0.82). Table 2 depicts the output of descriptive statistics for the extent of students’
motivation to learn Kazakh language.

Table 2

The Extend of Students’ Motivation to Learn Kazakh by CLIL Approach

Adjusted

M SD M SD N*
Integrative 37.20 8.50 3.38 0.77 11
motivation
Instrumental 39.13 6.97 3.26 0.58 12
motivation
Intrinsic 18.71 5.48 3.11 0.91 6
motivation

CLIL impacton 31.32 6.60 3.91 0.82 8
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language skills

improvement

Putting effortto  13.41 251 2.68 0.50 5

learn Kazakh

Note. N* = number of items in the scale

In addition to descriptive statistics, T-test was conducted to compare means scores of
three scales such as integrative motivation, instrumental motivation and intrinsic
motivation. The order of test followed as integrative-instrumental, integrative-intrinsic and
instrumental-intrinsic T-test output revealed the following results.

There was not a significant difference in the scores of integrative motivation
(M=37.20, SD=8.50) and instrumental motivation (M=39.13, SD=6.10), t (-.06) =21.00
p=.556.The score for T-test for integrative motivation (M=37.20, SD=8.50) and intrinsic
motivation (M=18.71, SD=5.48) shows the statistically significance difference between the
means t(4.78)=15.00 p=.00.There is a statistically significance between the means of
instrumental motivation (M=39.13, SD=6.10) and intrinsic motivation (M=18.71, SD=5.48).
t (6.24)=16.00, p=0.00.

Furthermore, Spearman rank order test was performed to define the association
between the CLIL impact on the overall language proficiency and types of motivations.
The Table 3 shows the Spearman rho output in this page.

Table 3

The Output of Spearman Rho Statistics

rs p* N

motivation CLIL impact on overall

language proficiency
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Integrative .69 .00 75
Instrumental .65 .00 75
Intrinsic .67 .00 75
Note. p <.01.

As was shown, there was statistically strong correlation between the CLIL impact on

overall language proficiency and type of motivation: integrative motivation rs (67)

.69, p < .01; instrumental motivation rs (67) = .65, p < .01 and intrinsic motivation r's (68)

67, p<.01.

Overall, there is a high probability to conclude that secondary school students in
Russian medium group in Russian dominated urban setting have higher level of integrative
and instrumental motivations than the intrinsic motivation to learn Kazakh by learning
subjects in Kazakh. The impact of CLIL approach on students’ motivation was identified
statistically.

Focus group interview data

While the previous section identifies the levels of students” motivations, this section
focuses on what factors and activities in CLIL motivate them to learn. The content analysis
of the focus group interviews revealed seven factors that can drives students’ integrative,
instrumental, intrinsic and extrinsic motivations per se or mixture. Also, students defined
what activities can generate students’ intrinsic and instrumental motivations. What is more,
findings indicate that while some factors stimulate singular or mixed motivation, certain
activities may even demotivate students. I first present factors, then explain the activities.
Factors contributing to motivation in CLIL.
Increasing vocabulary size. Focus group interview revealed that students were

developing their vocabulary size by learning different words, phrases and terminologies.
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According to students, this development in their knowledge helped them to learn Kazakh
more deeply. Almost all students affirmed this idea. For example, one student commented:

I think there are certain benefits in learning subjects in Kazakh. By doing this, we are

learning language diversely. We become aware of many terminologies and words

and we use those words very frequently. Well, we are enriching our vocabulary.

(Raya, Grade 7)

Further, students defined their opportunity using Kazakh in the future. For instance: “We
can learn not only vocabulary and terms but also we can use them further. That is, we can
participate in the conferences in Kazakh” (Dana, Grade 8).These students’ statements can
signify that CLIL shapes long-term instrumental motivation by developing their knowledge
and vocabulary in Kazakh.

Students’ awareness of the instrumental benefits. In addition to increasing
knowledge and vocabulary in Kazakh, students were aware of overall instrumental ends of
learning some subjects in Kazakh. All cohort students shared some advantages that would
be beneficial for future use. They believed that they could pass a test in Kazakh
successfully and showed much confidence in their language skills thanks to learning
subjects in Kazakh. However, students did not specify what test they would take. Moreover,
two students pointed out that general Kazakh language knowledge would help them to
learn other languages such as Turkish or Kirgiz (Timo, Grade 9; Ernar, Grade 8). Also,
other students indicated they might capitalize on learning Kazakh deeply in Kazakhstan.
For instance, “everyone in Kazakhstan has to know Kazakh. It helps now and future too”
(Ernar, Grade 8). Hence, students’ awareness of its instrumental benefits might impact on
generating their long-term instrumental motivation.

Emerging interaction skills. Seven participants out of 21 claimed that they started

conversing in Kazakh with people. After taking some subjects in Kazakh, students started
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to talk with their parents and relatives in Kazakh. Those students reported that they were
more fluent in Kazakh than their Russian speaking relatives. For instance: “I have many
relatives who speak Kazakh. Now it is easier for me to speak with them in Kazakh”
(Alikhan, Grade 8). They could chat in Kazakh on the social networks. Two students in
the focus group for Grade 8 told that they improved their speaking skills. It was easier for
them to speak in Kazakh after staring to learn subjects in Kazakh. These attempts of
students, for example: talking to their parents or relatives, chatting in Kazakh on the social
networks and starting easily speak in Kazakh, can indicate that CLIL approach contributes
to gradually developing integrative motivation of students. However, only one third of
students’ experienced this.

Developing patriotic feelings. Another factor that was revealed from students’
discussion was related to integrativeness. Students also felt that they sharpened their
feelings toward mother tongue and land through learning subjects in Kazakh. Some
questions in the focus group interview prompted students to share their patriotic feelings.
From the interview of Grade 7 and 8, it was found that students felt strong patriotic need to
learn Kazakh as seen from the following excerpt:

| am learning the Kazakh language not only for studying subject History of

Kazakhstan or Geography. | am learning it to pass it to the next generation. If | do

not learn and speak in Kazakh, it will not be transferred to the next generation. In the

end, it will be extinct. (Raya, Grade 7)

As can be shown, this participant expressed a strong feeling of ethnic identification with
and Kazakh people and love for the Kazakh language. She also shared her concern of
language loss if she did not speak Kazakh. Similar feelings were also expressed by
respondents of Grade 8 Focus group interviews. Particularly, they expressed a wish that

Kazakh was more dominant than Russian (Kanat & Dana, Grade 8). For instance:
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I think there are huge advantages in learning subjects in Kazakh. This is because we
all will speak Kazakh. We have aim to speak in Kazakh because we are independent
and we are not in the USSR. Kazakh should be the first language over the Russian
language. However, Russian is still used in Kazakhstan, and it is the big problem.
Namely we have to correct this problem. We have to force our children to speak
Kazakh in order that Russian becomes the second language. This is because Russian
is the main language in the CIS [Commonwealth of Independent States]. However, |

am for Kazakh becoming the first language. (Kanat, Grade 8)

This statement of this student reflects the integrativeness as “we all” and “we have to
aim to speak in Kazakh” which signifies the ethno-linguistic and emotional-psychological
identification with the Kazakh community and culture. At the same time, the desire to
promote Kazakh language appeared in both students’ statements such as “if I do not learn
and speak in Kazakh, it will not be transferred to the next generation” and “we have to
force our children to speak Kazakh in order Russian become the second language”
Furthermore, one student in the Grade 8, shared that learning subjects in Kazakh,
specifically the History of Kazakhstan triggered her patriotic feelings (Dana, Grade 8).
Thus, integrativeness that students reflected can indicate that CLIL approach or learning
some subjects in Kazakh at Russian medium group promotes students’ integrative
motivation. This is because integrativeness is the salient part of integrative motivation.

Language barrier. Students’ discussion revealed that they overcame the language
barrier in understanding Kazakh but some other students had struggled with it. For instance,
eight students from Grades 7 and 8 claimed that they started to understand and translate
texts in Kazakh much faster. One student stated that “we are getting to learn and
understand big texts in Kazakh” (Nursultan, Grade 8). Similarly, four students of Grade 9

expressed the same thoughts. Although, they indicated some struggles that they had in the
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beginning of the CLIL program, there were positive changes in their language level over
the three year time period. Some students, who had difficulty in understanding Kazakh
speech and texts in Grade 7, improved their understanding of and quickened their pace of
learning in Kazakh by Grade 9. In other words, “they have adapted to the [learning]
environment” (Aiaulym, Grade 9). Thus, students progress at developing their translating
competences and quickening pace of understanding can indicate the raise of students’
intrinsic motivation in CLIL class. This is because feeling of competence and self-efficacy
is one of the elements of intrinsically motivated students.
Meanwhile some students with low level had challenges in comprehending
unfamiliar words or Kazakh language, overall. For example, because of not understanding
Kazakh well, students with low proficiency found it difficult to follow the lesson.. One of
them commented as: “For a student with low level, some explanations in the class can be
incomprehensible. Consequently, he [student] will pass tests worse and it will be difficult
for him to get adjusted in the future” (Adil, Grade, 9). It shows that incomprehension of
unfamiliar expressions or words in Kazakh also resulted in failing the exams and being
behind in studies. This is a most common difficulty among the students with low level
proficiency in Kazakh. Another student from Grade 9 also expressed the same difficulty
too. For instance:
For example, a learner can pass exam or test if he is lucky. If the student does not
know Kazakh, in future he will not understand this theme because he copied or his
got lucky. And next time, he will have great difficulties when he passes the exam on
the same topic or he converse with someone in that topic. He will give wrong
information in Kazakh. (Nurbek, Grade 9)

This is an example of challengeable situation that one of lower proficient student in

Kazakh faced in his Geography lesson. According to them, sometimes students could get
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good marks from exams in the subjects with Kazakh language instruction. Indeed, they did
not comprehend well the topic and could not reflect on it again after some time passed. It
shows that students with lower level of Kazakh proficiency are struggling with overcoming
the language barrier to comprehend and express the tasks in the subjects taught in Kazakh.
Their challenges might indicate less intrinsic motivation or dropping of this motivation.

Next, this difficulty of students seems to make them put extra effort to learn content
and the Kazakh language. One student stated that: “I think it impact on understanding
greatly. He should learn materials and study them by himself. ... probably, he will study
subjects in Kazakh and in Russian.” (Adil, Grade 9).As was shown, to overcome the
language barrier or unfamiliar words students seem to spend extra-time and effort to learn
Kazakh words and content in both Russian and Kazakh too. The other students who did not
experience such difficulties also acknowledged the difficulties of studying subjects in
Kazakh for their peers with Kazakh low proficiency (Aiaulym, Grade 9, Erzhigit, Grade 7,
Dana & Kanat, Grade 8).

Moreover, because of this challenge students seem to engage in use language of
learning. Focus group interviews with Grade 8 and 7 as well as Grade 9, it was
distinguished that students dedicated a lot of time for looking up words and understanding
new or difficult phrases. Six out of eight participants in the focus group interview with
Grade 7, and similarly six students out of seven students from the focus group interview
with Grade 8 and two students form Grade 9 experienced these difficulties. For example
one of them: “This will interrupt greatly students and teachers from the lesson... He will
not interrupt for asking what the word is every time at the class. Or please, translate me
these words. That’s why it is the limitations”. (Adil, Grade 9). Also, another student claims
that “We spend more time on translating words and terms” (Raya, Grade 7).Hence,

students started learning vocabulary in Kazakh language after starting learning some
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subjects in Kazakh. This can reflect that CLIL approach seems to drive students
instrumental motivation that is language of learning.

Positive attitudes of students toward CLIL approach. Interestingly, some of the
participants did not value the challenges in learning subjects in Kazakh language as
significant. Most of the students in the focus group interview for Grade 9 disregarded
challenges of their peers who struggle with language barrier in the subjects taught in
Kazakh. This was because they thought that the benefits outweigh drawbacks of learning in
Kazakh. This can imply that students’ positive attitude toward CLIL approach because
they may stimulate their intrinsic and instrumental motivation. The excerpt of Grade 9
students’ discussion can be an example of their orientations:

Timo: | think there is no limitation in learning subjects in Kazakh. This is because if

you have aim to learn this language, you go ahead despite of difficulties. And that’s

why, there are no significant limitations.

Aiyalym: In my opinion, studying subjects in Kazakh brings more benefits than harm.

Take for examples: people who do not understand Kazakh, it is difficult for them but

they adjust to the environment because of knowing the language. Although it is not

their mother tongue. We have more nationalities. This would be more useful in the
future. Also, yes, the language barrier might not exist.

Adil: Might reduce.

Dina: Yes this method has its limitations such as language barrier. But the students

who know Kazakh bad, they might study additionally and look up information in

Russian, for example. Or translating the sentences. However, the method is the

propitious environment which enables to learn Kazakh deeply. That is why I think it

is not limitation.
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Abzal: | think there is no significant limitation when learning subjects in Kazakh. If

you have a wish to learn Kazakh, so learning in Kazakh will not be problematic then.

You will not have big problems. That’s why I think that learning subjects in Kazakh

does not have significant problems.

As can be shown, “aim to learn the language” and “wish” signify students’ desire to learn
Kazakh which is the aspect of intrinsic motivation. Students’ (Timo & Abzal) desire
reflected their motivated behavior being consistent for learning language. That is, their
purpose and desires help them to handle their language barrier and continue to learn
Kazakh. Hence, it seems studying subjects in Kazakh mobilize students’ intrinsic
motivation to learn Kazakh even though it is rare. In addition, other two students
highlighted worthiness of studying subjects in Kazakh for the instrumental benefits despite
of language level and ethnicity. Subjects in Kazakh as a “propitious environment” can
bring them more advantages; students can acquire Kazakh and broaden their knowledge of
Kazakh which can be useful for them in the future (Aiyaulym and Dina, Grade 9). It shows
that students can capitalize on Kazakh after gaining more knowledge by studying subjects
in Kazakh with CLIL approach. Hence, CLIL approach can drive instrumental motivation
of students to learn Kazakh.

Disincentives. It seems that 9th Grade student were not satisfied with the
effectiveness of learning Basics of law in Kazakh. One student from Grade 9 stated “I
think it is worthy to study History of Kazakhstan and Geography in Kazakh. But it is
worthy studying Basics of Law in Russian. Because this is a very important subject, and it
is difficult to understand it in Kazakh. Basics of Law may become necessary in life. As it is
necessary to know the laws” (Nurbek, Grade 9). This student concerns about less
efficiency of studying some practical valuable subject as Basics of Law in Kazakh. It

means that students can learn Basics of Law better in Russian than Kazakh. And they could
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grasp a content better in Russian. More importantly, this excerpt signifies that necessity
drives students’ extrinsic types of instrumental motives.

Also, there are other disincentives that can indicate students learn subjects in Kazakh
because of extrinsic forces. For example, some students found learning subjects in Kazakh
not stimulating. Overall three students in the focus group interviews mentioned that
students feel less necessity of Kazakh for studying abroad. Their feelings also can reflect
that students were more extrinsically motivated and lacked from merely intrinsic
motivation to learn Kazakh by CLIL approach. For instance:”It has a drawback. In
Nazarbayev Intellectual School, we are forced to learn in Kazakh. We do not need Kazakh.
Anyway, we will learn in abroad. | think we need to learn English instead”. (Erzhigit,
Grade 7). From the example, it can be shown that CLIL approach provides explicitly
extrinsic types instrumental motive or extrinsic types of instrumental motivations for some
students to learn Kazakh. And students study subjects and learn vocabulary in order to get
pass from Kazakh CLIL classes.

Activities

In the focus group interview students told about the activities that they perform at
Kazakh CLIL subjects. They reflected on the most liked and least liked activities. In this
section, | give a general description of activities; | provide characteristics of group work
and individual work, interactive activities, reading activities and demotivating readings and
writing essay.

Motivating activities. There are some differences in the doing activities in Kazakh
CLIL subjects. Students do more presentation at Geography whereas they do more
readings at the subject of History of Kazakhstan (Grade 7). The sequence of the agency of
a teacher and students follows as the teacher explains; students do a lot of activities and

give reflection on the lesson (Grade 8). There are more individual works than the group
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work in students activities (Grade 7). Depending on the choice of students or teachers’
instructions, some research work and presentations, reading activities can alternate with
individual works or group work. Although students rarely watch the films or videos, they
mostly have reading activities, essay and presentation overall (Grade 9).

Group work activities. Students do various group work activities during the class.
For example, there are some advantages and disadvantages of group work according to
students. The former provides more opportunities to get higher grades (Grade 7), “to show
better results” (Adil, Grade 9) and “to make ideas better” (Nursultan, Grade 8). At the
same time, these advantages can be short-term instrumental motivations for students to get
finished the group work to achieve these benefits. At Geography students give the
presentations or prepare posters with their peers (Batyr, Grade8). Students enjoy doing
poster because of engaging their creative approach to present their ideas in their poster,
dividing responsibilities for looking up information and drawing, (Dana, Artem and
Nursultan Grade 8). Also, in both classes, the History of Kazakhstan and Geography,
students sometimes performed role plays (Alimzhan, Garde 8). It was interesting for
students and they learned a lot of information. Jigsaws like activities were also used. As
one of the students told; “for example, we work four students; each peer has different
topics and we explain to each other” (Dana, Grade 8). Thus, students’ feeling pleasure at
doing group presentation and jigsaw like activities can mean that group work promotes
students’ intrinsic motivation as well. For some students, group work helped them to
analyze and learn better the text and complete reading activities (Kanat and Alimzhan,
Grade 8). Moreover, one student claimed that thanks to group work he acquired more
knowledge and he acknowledged the relevance of activities that teacher designed (Timo,
Grade 9). It can imply that group work activities provide students with instrumental

motives for using language through learning
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Meanwhile, students indicated some drawbacks of group work activities. For
example, some groups could explain bad or wrong their topics when each group was given
the different topics (Nursultan, Grade 8). Students noticed that their peers looked careless
to their responsibilities and did not complete when they shared their works (Alimzhan,
Grade 8). Also, it was hard for students to negotiate their ideas in the focus group (Nurbek,
Grade 9). This aspect of group work can decrease intrinsic motivation of students to
engage in such kind of activities.

Individual work activities. There were two opinions among students regarding
individual work activities. There were few students who enjoyed individual works (six out
of twenty one students) in the focus group interview. One of them took pleasure from
working individually due to the opportunity to delve into the task (Abzal, Grade9). This
engagement of students in the individual task can indicate their language through learning
CLIL created instrumental motivation. As for other students, the individual tasks were easy
to complete.

Interactive activities. What students called oral activities had the characteristics of
interactive tasks, which they enjoyed because of developing their speaking skills. The
student from Grade 8 indicated that they usually talked to teachers and peers; and it helped
them to develop their speaking skills (Ernar, Grade 8). Also, some students preferred
questions cards that they asked from each other. Subsequently, students felt that it
contributed to improving their speaking fluency in Kazakh (Nursultan, Grade8) and
answering questions was more easily (four out of twenty one students). Many students
claimed that they liked to interact with their teachers (eight out of twenty one students) and
talk in the group (Aiya, Grade 7, Adil, Grade 9). Speaking was more interesting than

writing (Erzhigit, Grade7). What students described as interesting, joyful, easiness and
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usefulness for developing can indicate students’ intrinsic motivation to engage in
interactive activities.

Demotivating actvities. In every class students were given readings with particular
tasks such as filling the gaps,(Dana, Grade 8), continuing, analyzing and translating texts
(Alikhan &Rauan, Grade 7), creating collage after text (Rauan, Grade 7).

Another aspect of reading texts was found in the focus group interviews. Some
students, specifically three students indicated that they sometimes were provided with
uninteresting reading texts, which could inhibit their interest. One student said “it depends
on the theme. If it is an interesting theme in any language, you understand it. If it is not an
interesting theme, you think why it is. It happens sometimes” (Alikhan, Grade 7).
Moreover, students could not understand the meaning of the text despite of reading for
several times (Dina, Grade 9). Some students felt bored when they were reading the text
(Ernar, Grade 8).These examples show that in general students seek interesting reading
texts, which are meaningful for learners. Hence, unappealing or less meaningful texts can
demotivate students from engaging in the reading.

In addition to unappealing feature of texts, it seems that students have great difficulty
in understanding the readings. This is because many students in the three focus groups
stated that reading texts had many unclear words, which made them “unbearably difficult
to understand” (Adil , Grade 9). Also, students could not catch up with the time to finish
reading the text (Dina, Grade9). In order to understand the texts, students claimed that they
sought for key words and dates in the History texts (Artem & Ernar, Grade 8), however
some of them felt memorizing the dates arduous (Kanat, Grade 8). So the students’
difficulties to understand and finish the texts and working with dates can demotivate

students to read the texts.
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Most of the students, except on students (Rauan, Grade 7), did not prefer doing
writing activities. The most salient reason was time consuming. Another reason was
related to the teacher’s feedback on essay writing. For example:

This is so strange. In essay we have to write our opinions and it has to be right.

There is no right or wrong answers. | am said my opinions are not right. And it

happens. This is my points. And it is so strange when you are told yours is not right”.

(Aiyaulym, Grade 9).

Hence, teachers’ unconstructive feedbacks can impact on and demotivate students to write
essay and express their ideas.
Conclusion

The findings from survey and focus group interview revealed that students have
more instrumental and integrative motivation to learn Kazakh than intrinsic motivation.
There are seven factors that can promote students’ integrative, instrumental and intrinsic
motivations. It is students learn a lot of vocabularies that can promote students’ long-term
instrumental motivation; they are also aware of practical benefits of CLIL for using
Kazakh. It might further develop students’ long-term instrumental motivation; Students
gradually develop their interaction skills in Kazakh CLIL classes. This can show that
students’ integrative motivation can emerge. Students can also shape integrative
motivation by increasing their patriotic feelings. Because of the success and failure in
coping with language barriers students’ intrinsic motivation can change dynamically. Also,
students’ challenges in comprehending difficult words can further spur their instrumental
motivation for language of learning. Some students’ opinions about CLIL experience can
indicate their intrinsic and instrumental motivations; Limited use of Kazakh abroad and
ineffectiveness learning Basics of Law in Kazakh can be extrinsic type of instrumental

motive for students. Also, it seems that students engage in activities differently due to their
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motivation. Group work, individual work and interactional activities mostly raise students’
intrinsic motivation toward these types of activities whereas the difficult and uninteresting
reading texts can demotivate or lessen students’ intrinsic motivation. Deconstructive

feedbacks also seem to decrease students’ intrinsic motivations.
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Chapter 5: Discussion

In this chapter I will explain the findings that were revealed in the previous chapter.
The study intended to explore the motivation of Russian medium group students in the
secondary school in urban area to learn Kazakh. In particular, this study aimed to define
the extent of students’ language-learning motivation and motivating impact of CLIL to
learn Kazakh. The purpose of this chapter is to discuss and explain secondary school
students’ higher level of integrative and instrumental motivations unlike lower level of
intrinsic motivation to learn Kazakh. Moreover, | discuss the motivational process of
learning Kazakh in CLIL to understand how it may shape motivation of students.
Integrative motivation

In Kazakhstani context CLIL is likely to promote Russian medium group students’
integrativeness which implies language learners’ genuine positive attitudes toward the
target language culture and people, emotional and psychological belonging to language
community and culture and desire to interact with them (Gardner, 2001 p.13; 2012, p.216).
As the focus group interview revealed, students showed their integrativeness by respecting,
loving and developing patriotic feeling toward the Kazakh language. Students feel the need
to learn Kazakh because of their sense of belonging to the Kazakh culture and maintaining
Kazakh revitalization. Moreover, studying the History of Kazakhstan in Kazakh
contributed vastly to their sense of patriotism.

The second facet of integrative motivation positive attitude toward learning situation
(Gardner, 2001; 2012) was also reflected in the students’ discussion during the focus group
interview. According to the students, the benefits of learning in Kazakh outweigh the
challenges. This is because they think that students are generally developing their Kazakh
language proficiency through the CLIL approach and it might contribute to their future. It

might result in the higher level of integrative motivation in students’ response in the survey.
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The third facet integrative motivation is a general motivation which describes
making effort to learn language, endeavoring to achieve the goals, enjoying from and to get
the accomplished the activities, was moderately shown by the students’ claims (Gardner,
2001 pp.12-13). As Dornyei (2009) describes, putting effort is one of the aspects motivated
learners’ behavior. Similarly, students in the focus group claimed that they watch Kazakh
movies, interact with their parents and relatives, and sometimes use it in the social
networks. This depicts that students’ attempt to invest effort to learn or use Kazakh.

Students’ willingness to develop good speaking skills can also show the model of
integrativeness that Dornyei (2009) defined in his theory L2 Motivational Self. Oral
interactive activities that students claimed in the focus group interview seemed to
contribute to their speaking skills. This is because according to them, they can practice and
develop their speaking skills in the oral activities. They also enjoy for expressing their
thoughts and answering questions faster in these activities. Therefore, they might like
performing oral activities that can contribute to master their speaking skills. Endeavor to
obtain a perfect level of proficiency similar to that of the language community speakers, in
this case of Kazakhs, reflects Dornyei’s (2009) conceptualization of integrativeness.

Overall, three facets of integrative motivations, integrativeness, positive attitude
toward learning environment and general motivation, shown in this study might contribute
the higher level of integrative motivation Developing this motivation in the subjects with
Kazakh instruction can show students’ persistence to learn Kazakh. Although there is a
lack of research on integrative motivation in CLIL, this motivation is significant in the
Kazakhstani context. Indeed, integrative motivation for learning the Kazakh language, the
second language (Samgulova, 2006) and the mother tongue (Matuszkiewicz, 2010), is
found in context as Kazakh for learning subjects in the Russian medium group, even

though many scholars (Dornyei, 2009; Ushioda, 2014; ) disregard its role in learning
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language. And learning subjects in Kazakh with CLIL approach promotes students’
patriotic feelings. This might be because Kazakh is the socio-politically important
language for Kazakhstani citizens and a mother tongue for ethnically Kazakh learners.
Instrumental motivation

By learning some subjects with the Kazakh language instruction, or with CLIL
approach, in Russian medium group, secondary school students seem to be instrumentally
more motivated to learn Kazakh language. In other words, students might learn Kazakh for
pragmatic outcomes (Coyle, 2014) while learning some subjects in Kazakh. Seemingly,
CLIL has contributed to evolving students’ instrumental motivation through providing
them with opportunities to develop their competences in Kazakh. As students claimed in
the focus group, they improved their proficiency and learned huge vocabulary; they felt
that they were better at translating Kazakh and reading the text, and communicating in
Kazakh. They gave examples such as being able to participate in conferences in Kazakh,
learning different languages, passing test and having huge opportunities in the future as
consequences of improving their competence at Kazakh CLIL classes. All of these
examples can be useful and practically achievable when they transit to a new era of their
life after graduating school with the experience of learning some subjects in Kazakh.
Meanwhile, these beliefs might reflect environmentally determined form of instrumental
motivation (Gardner and Maclintyre , 1991, p.11) that CLIL approach created for students.
In other words, students’ beliefs or awareness of impact of studying some subjects in
Kazakh on their proficiency, which students can capitalize on the future, can be CLIL
defined instrumental motivation for students

Another salient belief of students about use of Kazakh is connected to the promotion
of the Kazakh language. Most participants of this study are ethnically Kazakh students and

their mother tongue is Kazakh. They shared their desire to contribute to the development of
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Kazakh language by passing it to the next generation or their children. They have
intentions to speak to their children in Kazakh and help them to speak in Kazakh. These
attempts of ethnic Kazakh students can be achievable when they create their own families
and when they have sufficient proficiency in Kazakh that CLIL is contributing to.
Although students’ intentions can show the integrative motivation, students are aware of
the instrumental benefits of their learning. These two noticeable intentions of students to
use Kazakh in the future can indicate also their long-term instrumental motivations
(Kyriacou & Benmnsour as cited in Dornyei, 2009a p.28) that they can realize throughout
their life. This integration of integrative and instrumental motivation confirms the complex
existence of those two motivations within the students (Gardner, Smythe & Lalonde, as
cited in Gardner & Maclintyre, 1991).

Similarly, Doiz, Lasagabaster& Sierra (2014b) also found long-term instrumental
motivations such as using language for future career development and study and meeting
and interacting with more people in the future in their study. Although Doiz, Lasagabaster
& Sierra (2014b) did not explicitly focused on the instrumental motivations for learning
English in the Spanish context in their research, students reflections’ imply having
instrumental motivation to learn English through the CLIL approach. This is because
students claimed the future use of English as one of the major advantageous of CLIL
approach.

Along with long term CLIL determined instrumental motivation, students can also
have short-term instrumental motivations (Kyriacou & Benmnsour as cited in Dornyei,
2009 p.28) such as having higher grades and learning content, which derived from the
engaging in activities. Students’ willingness to engage in the group work and individual
work can account for these orientations of students. This is because most of focus group

interviewees claimed that they want to get higher grades therefore they prefer to have
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group work, which provides students opportunity to show better results, to grasp better the
content and to come into the best ideas. It shows two advantages of group work that are
beneficial for students — obtaining higher grade and learning more content. Other students
chose the activities with individual characteristics in order to include their whole potency
and scrutinize and understand better the tasks. Students’ varying preferences can be related
to their orientations in engaging in the activities.

In addition, it seems students regularly need to apply three forms of language use,
that Coyle (2008, 2013) conceptualized as language learning in CLIL (language of learning,
language for learning, language through learning) that can help us to understand better
other environmentally determined instrumental motivation in CLIL. Language of learning
(Coyle, 2008, 2013), which means language use for learning the essential concepts can be
depicted by students’ attempt to understand the new and difficult terms via looking up
them in the dictionaries or asking it from teachers. They namely search words a lot while
reading the texts where the new concepts and knowledge are presented. This is because
grasping new concepts is a pivotal outcome that students need to achieve. Thus, students
usually face with the need of using the language of learning (Coyle, 2008, 2013) to learn
the concepts in the readings texts. Further, language for learning, using a language for
engaging in activities(Coyle, 2008, 2013), is also practiced while students are involved in
various activities such as interactive activities, reading and writing activities or individual
or group work activities that they mentioned in the focus group discussion. However,
students experienced different feelings during their engagement in the activities. Some
students enjoyed the CLIL activities due the successful completion of tasks for
instrumental benefits and some of them did not find them useful and appealing. It shows
that students accepted differently CLIL provided instrumental motivations and it can work

differently in individual students. Nevertheless, students are using Kazakh for performing
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activities in the subjects with the Kazakh language instruction which represents language
for learning (Coyle, 2008, 2013) as environmentally determined form of instrumental
motivation in CLIL. Last, students also claimed that they try to use “language through
learning” which Coyle (2008, 2013) defined as expressing what students learned or
understand. Aforementioned preferences of students for group work and individual work,
students attempts to learn better in Kazakh CLIL class in the activities, reflects use of
“language through learning”. For example, “making ideas better” through the group
discussion (Kanat, Grade 8) can show students striving for learning. This is because
learning can be result of students’ thinking in the Kazakh language.

Overall, long-term motivations of students to use Kazakh in the future, various short-
term instrumental motivations, environmentally determined instrumental motivations in
CLIL can account for why secondary school students at Russian medium group have
higher instrumental motivations to learn Kazakh. Their positive linguistic experiences in
CLIL impact on students’ awareness of capitalizing on Kazakh in the future. Also,
learning or discovering new things, performing activities and interacting in the class
seemingly causes the need to use Kazakh more in CLIL class.

Intrinsic motivation and putting effort

Although students have higher level of integrative and instrumental motivations, they
have little intrinsic motivation. It seems that intrinsic motivation in CLIL dynamically
alters over time depending on the students successfully performing tasks and obtaining
satisfaction on their performance. This is because the essence of intrinsic motivation
depends on three feelings satisfaction, pleasure and competence that students do not seek
external rewards for (Noels, Clément & Pelletier, 2001; Ryan & Deci, 2000;, Ushioda,
2014). In present study, the language related challenges, which are unfamiliar words and

difficulty in understanding Kazakh, can account for why students in the Russian medium
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group in urban area have low level of intrinsic motivation. In my understanding, these
language barriers might hamper students’ getting satisfactions from activities. This is
because students can feel unable to complete the intellectual challengeable tasks due to the
being unfamiliar with new words that can lead to understand hardly the task. As Ushioda
(2014) describes:

Simply applying more effort or focusing on goals and targets may have little effect

when the challenges to motivation derive from not knowing how to deal with the

problems and difficulties in one’s learning- that is, from lack of metacognitive

knowledge and skills. (p.40)
It shows that students’ integrative and instrumental or any language-learning purposes and
their endeavors to get particular outcome might be insufficient if students cannot deal with
the difficulty in understanding new words or phrases for completing the task. Students in
Russian dominated urban area predominantly speak Russian rather than Kazakh. Therefore,
their struggle with difficult Kazakh words or phrase can exist when they work with texts
and activities in Kazakh. Subsequently, unhandled language barriers such as unfamiliar
words and difficulty in comprehension the Kazakh language can result in reducing the
possibility of enjoyment and satisfaction from performing activities and using Kazakh in
the learning experiences by studying subjects in Kazakh. In addition, students cannot
obtain the sense of competence when they have got understanding barriers at doing
activities. That is why students might have low level intrinsic motivation when they have
language barrier to perform cognitive academic task.

Also, less intrinsic motivation can be one of the causes for putting less effort to learn
Kazakh in CLIL subjects. As Ushioda claims (2014) that intrinsic motivation is the
primary strength to involve students in the learning process due to the feelings of interest

and satisfaction from learning activities. It can show that students might put less effort to
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engage in activities when they are not intrinsically motivated. However, insignificance of
statistics for putting effort scale in Cronbach alpha cannot allow students response for their
effort investing to learn Kazakh.

Also, teachers seem to facilitate students learning through giving words and
designing group work activities which can drive students’ intrinsic motivation and
engagement. For example, focus group interview students claimed that teacher provided
them with new words before doing text related activities. According to students, it was
better to work and understand with teacher because he/ she explained them using difficult
phrases. Also, students in the group works showed peer support by explaining the difficult
words and activities to each other. Especially those who claimed themselves less proficient
in Kazakh found this group work activity easier and more productive. Thus, the new words
provision and peer support seem to facilitate students dealing with boundaries in
understanding Kazakh and phrases which can help them to perform the activity. By
scaffolding with new words and peer explanation, students might develop their competence
of using Kazakh and doing activity during the lessons in Kazakh. Less proficient students
might have intrinsic motivation when they feel progress in their learning. This is as
Ushioda (2014) explains from the meta-cognitive perspective that language learners start to
enjoy and engage when they are aware of their progress in their performance. Hence, there
1s the possibility in CLIL similarly to raise students’ intrinsic motivation when they attain
the progress in their learning by understanding Kazakh and task as well as accomplishing
tasks successfully.

It means that by every successful accomplishment, students can earn competence.
Due to the attaining competence, students’ motivation to learn can change dynamically
over time (Lasagabaster, 2011 p.14). Also, the competence is important for driving

intrinsic motivation in CLIL program because, as Heras and Lasagabaster (2015 p.73)
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describe, when learning subject in L2, the competence is the primary factor to succeed.
The easiness of the task plays role for success when students learn subject in their L1 as
well.

There is also other probability of developing students’ competence in CLIL. This is
because all students in the focus group supported the view that they had increased their
vocabulary size and improved overall proficiency. Especially, Grade 9 students claimed
they have improved the pace of understanding Kazakh within the three year period of time.
Language competence of CLIL students in Russian medium group might relate to
decreasing language barrier through increasing vocabulary size, improving pace of
understanding and overall proficiency then. This improvement can incidentally impact on
students feeling of enjoyment and satisfaction when they handle academically and
linguistically challenging tasks. It means intrinsic motivation can change dynamically
according to their success in the learning process.

Appealing and relevant readings can also affect on and develop intrinsic motivation
of students. As Ryan and Deci (2000) claimed meaningful and valuable tasks that attract
students’ interest are the main incentive to sustain students’ intrinsic motivation. It means
that students might enjoy and get interested if they are learning something valuable for
them. However, sometimes CLIL subjects seem to provide readings that students did not
find as important or interesting. These unappealing texts can decrease and change students’
intrinsic motivation when they are used in the class.

In addition, teachers’ feedbacks also might impact on altering students’ intrinsic
motivation. According to Ryan and Deci (2000), teachers’ positive feedback on students’
performance and competence drives students’ intrinsic motivation because those students
can earn self-confidence and self-efficacy by the rate of teachers’ evaluation. However, in

the focus group interview, one of the students from Grade 9 stated that teacher discouraged



MOTIVATION FOR LEARNING KAZAKH IN CLIL 65

her when she wrote her opinions that were not similar to teacher’s view in her essay
(Aiaulym). Therefore, teachers’ incompetence in giving feedback can demotivate students
and decrease the intrinsic motivation of students. Meanwhile, it seems that teachers’
positive and constructive feedback can impact on students’ self-efficacy and confidence
that students can earn competence and raise their intrinsic motivation.

Motivational process of students

In order to explain the motivational process of students toward learning Kazakh
language in CLIL context, | will use the conceptual framework adapted from Coyle (2013;
2014). This is because this framework seems to help to understand motivation of students
in CLIL, especially how CLIL drives students’ motivation, factors and activities that
motivate and engage students in CLIL.

Based on Coyle’s (2014) framework, Kazakh language learning motivational process
seems to prescribe the following characteristics:1) environment can play significant role in
driving students’ integrative, instrumental and intrinsic motivation; 2) students’
engagement in learning activities can be useful for explaining reasons of students’ acting
and performing. 3) motivation of students is dynamic and complex.

There is a complex, dynamic and interactive relationship between these components
CLIL context. First of all, because of learning some subjects in Kazakh, students are
gradually developing their language proficiency through learning vocabulary, developing
their interactional skills and improving pace of understanding Kazakh. These
improvements in language proficiency might contribute to students to promote their
integrative and long-term instrumental motivations. They might appear due to their
experiences in CLIL because Kazakh is the medium of academic communication (Lorenzo,
2014 as cited in Doiz, Lasagabaster & Sierra, 2014b) in several subjects. These

motivations, students’ proficiency improvements and overall benefits derived from
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students’ positive experiences in CLIL might be their achievements, what Stelfox (as cited
in Coyle, 2014) conceptualized as gaining personal, social and cognitive needs and desires.
According to Coyle (2014), students’ gains definitely impact on students’ motivation and
engagement. This can show salient role of CLIL as environment which is part of
motivation and engagement.

Also, there is the need for students to use language of learning for new concepts,
language for learning and language through learning (Coyle, 2013) for engaging learning
activities, which are environmentally created instrumental motivation (Gardner &
Maclntyre, 1991) in CLIL. Moreover, group work and individual work activities,
interactional activities are likely to drive students’ intrinsic motivation when they find
them useful, enjoyable and meaningful. Particularly, group work activities are helpful for
low proficient learners to engage in the learning activities. This is because students get
peer-support to grasp and perform the tasks. And some students prefer to work individually
to engage their full potentials for completing tasks. This can show their psychological
needs to sharpen their competence (Ryan & Deci, 2000) which can be fundamental for
driving intrinsic motivation. Thus, it is personal for each student to prefer the type of
activities due to their various needs and proficiency. However, students seem to be
demotivated or their intrinsic motivation lessens when they need to read and work with
uninteresting and difficult texts and when they receive discouraging feedbacks from
teachers. Students claimed that they sometimes got bored, could not understand why they
were working with particular texts and expected to accomplish reading texts in the given
time because of the difficulty understand it. These all negative experiences or challenges of
students can hinder or decrease students’ intrinsic motivation. Therefore, students’
motivations, especially intrinsic, are not static and change dynamically due to their positive

and negative experiences. Subsequently, it might impact on students’ engagement in
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learning activities. Thus, it is similar to conceptual framework that engagement can show
the reasons of students’ motivational behavior and their willingness or reluctance toward
performing activities.

But also, students can improve their proficiency in Kazakh though engaging in these
learning activities. It can confirm that the components of motivational process of students
in CLIL to learn Kazakh interact with each other and impacts on their operations.

In addition students’ motivation is complex; they could have integrative orientations
but they were aware of the instrumental benefits of learning subjects in Kazakh as well,
their learning experiences drew their dynamic intrinsic motivations and provided short
term instrumental motivation and CLIL created environmentally instrumental motivations
such as language of learning, language for learning and language through learning.

In short, students integrative, instrumental and intrinsic motivation, CLIL
environment and students engagements are inter-depended and interact together to drive
dynamic motivations of students. It means that because of the CLIL experiences students
can generate motivations and engage in learning activities. By performing learning
activities, students can have improvements in proficiency or other academic or
interpersonal skills, which subsequently impact on how students shape their motivations.
Conclusion

To sum up, in this chapter, I used students’ reflections on their experiences in
learning subjects with CLIL approach to explain why they have higher instrumental and
integrative motivations and lower intrinsic motivation to learn Kazakh. CLIL subjects
seem to increase students’ patriotic feelings and willingness to interact in Kazakh with
people which are associated the integrativessness. Also, their general outlook for CLIL
experience was positive because they projected to have more advantages in learning

subjects in Kazakh. They invest more effort to learn Kazakh, for example: trying to interact
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and watch movies in Kazakh. All of these describe integrative motivations that students
developed within the CLIL experiences. Students also generate both long-term and short-
terms instrumental motivation. These all increase the need to learn language for using
Kazakh in different time for different purposes. Moreover, while performing activities,
students’ intrinsic motivation changes dynamically due to their competence in
accomplishing the given activities, feedbacks they get and characteristics of activities.
Students’ reflections on their experiences help understand their motivation for learning
Kazakh in CLIL. Remarkably, their motivation, experiences and engagement in activities
are consistent with the conceptual framework for process model of language learning in
CLIL (Coyle, 2013, 2014). In the next chapter I will conclude the main points of the
findings and provide recommendations for improvement CLIL practice to sustain

motivation of students.
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Chapter 6: Conclusion

In this chapter I will provide the conclusion for the study, recommendations for the
improvement of teaching practice, limitations of the present study and implication for the
future research. This study explored the motivation of secondary school students in
Russian medium groups in one of the Russian dominated urban settings in the North
Kazakhstan to learn Kazakh language by learning subjects in Kazakh with CLIL approach.
Also, it used survey method to define the extent of students’ motivation to learn Kazakh
through CLIL approach and conducted three focus group interviews to understand how
CLIL drives motivation of students.

It is revealed that students have more integrative and instrumental motivations than
intrinsic motivation for learning Kazakh by CLIL method. Specifically, students have more
integrative motivation to learn Kazakh. That is, they have positive attitude toward the
Kazakh speaking community and learning situation. In particular, ethnic Kazakh students
identify themselves as Kazakh and have become more patriotic after starting to learn
History of Kazakhstan in Kazakh by CLIL approach. Secondly, students are instrumentally
more motivated to learn Kazakh by learning some subjects in Kazakh medium instruction.
It means that students can be aware of the general importance of learning Kazakh which is
similar to Csizer and Dornyei’ s (2005) claim a “general educational significance of
knowing English” (p.21). Students have long-term instrumental motivations to use Kazakh
in the various domains in the future. Also, they seem to have short-term instrumental
motivations to learn and use Kazakh for learning new concepts, engaging in activities and
new knowledge and having good grades. Moreover, students have more or less intrinsic
motivations that changes overtime due to the experiences of students at the Kazakh CLIL
environment. Students do activities successfully and achieve some benefits such as

improving speaking skills, understanding better or learning more and sometimes students
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enjoy and engage in doing activities. At this time students become more intrinsically
motivated to complete the activities. However, their intrinsic motivation can decrease
when students get bored and uninterested in the difficult reading texts and receive
demotivating feedbacks in their activities. Therefore, the intrinsic motivation of students is
dynamic and alters according to their positive and negative experiences.

Similar to conceptual framework adapted from Coyle (2013, 2014), motivation of
students in CLIL dynamic and interact with learning environment factors and engagement.
CLIL environment creates seven factors that might motivate students such as learning
vocabulary, improving and challenging with language barrier in understanding Kazakh,
promoting patriotic feeling, positive attitudes, disincentives for learning Kazakh,
awareness of the pragmatic benefits of Kazakh, developing interactional skills. Activities
can motivate students as well. Students’ positive attitudes and achievements can impact on
students’ motivation and engagements. Subsequently, their motivation and engagement can
impact positively on their learning experiences. Therefore, motivation is complex and
dynamic and it interacts with learning environment and students’ engagement in learning.
Implications and Recommendations

This study’s investigations can be useful to understand the impact of CLIL on
students’ Kazakh language - learning motivation, in certain degree. It can be helpful for
school principals to manage successful CLIL practice in Kazakh in their school if they are
aware how students are motivated in CLIL to learn Kazakh. This study has implication for
school principals and teachers and pedagogical recommendation for teachers.

School principals can succeed in motivating students to learn and apply Kazakh by
improving teaching practice of teachers. The alignment of findings with the process model
of motivation in CLIL (Coyle, 2013; 2014) allows me to imply them that they can control

and sustain students’ motivation to learn Kazakh by engaging them in the effective and



MOTIVATION FOR LEARNING KAZAKH IN CLIL 71

successful learning. School principals can interact closer with teachers to meet the needs of
teachers and students for successful learning. Teachers might need some professional
development course in order to improve their competence in making learning intrinsically
interesting, meaningful and adequately challenging. This is because in this study revealed
that teachers were seemingly less competent in some areas as giving constructive
feedbacks or providing meaningful texts. Particularly, students need these appropriate
responses and successful learning experiences to be engaged in language - learning in
CLIL. Through developing teachers’ teaching competence and their motivation to make
learning in CLIL successfully, school principals can cope ideally with motivating students
to learn and use Kazakh.

Teachers can understand that they have more responsibilities in driving students’
motivation to learn. This is because their created and organized learning process impacts
on raising, sustaining or changing motivation of students in CLIL. Meanwhile, they can
learn designing meaningful and cognitively and linguistically sufficient challenging
activities for learners. This is because such appropriate learning conditions can constantly
engage students in the learning process in CLIL. By engaging and accomplishing tasks,
students can get motivated (intrinsically, integratively or instrumentally) to learn Kazakh.

This study offers some recommendations for the Kazakh CLIL teachers to sustain
students’ integrative, instrumental and intrinsic motivation. Teachers can provide students
appropriate and sufficient linguistic integrative and long-term instrumental motivations.
The linguistic scaffolding such as words, ready phrases and easy comprehensible texts can
be useful and supportive for students to express their ideas in the interaction. It can help
students to be willing to communicate in Kazakh in class or with other people too. This is
because mostly students can activate their skills, learn vocabularies and enhance their

proficiency in Kazakh through the learning activities. Teachers can also employ more
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multimodalities (New London, as cited in Meyer, Coyle, Halbach, Schuck & Ting, 2015)
in readings and for instructions and giving constructive feedbacks to students in order to
address students’ needs and sustain their motivations. Multimodalities such as gesture,
visuals, and sounds can facilitate students’ comprehension the difficult words. Similarly,
CLIL students in the UK context claimed they did find comprehension difficult while they
were learning subjects in the modern foreign languages because teachers used body
languages (Coyle, 2013). As understanding Kazakh and difficult words are the main barrier
of students to engage in the activities so multimodalities can make their understanding
easier in Kazakh.

Secondly, students should provide meaningful and easier readings instead of
difficult and less interesting texts. Teachers can provide only relevant reading texts to the
students or need to raise their awareness about relevant points in order to involve students
in reading and further follow-up activities. Applying pictures or diagram within the texts
can also scaffold students understanding texts without struggling. Finally, teachers need to
provide constructive feedback for students to avoid demotivating students. According to
Ryan and Deci (2000), any positive feedbacks can boost students’ motivation toward
engaging in and self-regulation of their learning. This is because teacher rated competence
can be incentives for students to feel satisfaction on their competence. Therefore, Kazakh
CLIL students can keep their satisfaction and enjoyment when they achieve reasonable and
supportive feedbacks for their works.

Overall, this study’s implication and recommendation can be useful for school
principals and teachers to improve learning in CLIL and making it relevant for learners’

motivational needs.
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Limitation and Future Research Implications

This study is not covered a large population therefore for next study it is offered to
conduct survey to other samples in other Russian dominated urban areas. Moreover, as for
the study motivation in CLIL context, CLIL as a L2 learning classroom experience, it is
necessary to conduct more research by multiple methods. This study employed the survey
and focus group interview. However, it will be more rigorous if future study use the
observation method along with survey and interview to discover the actual learning process
of students in CLIL environment. It will help to understand the complex and dynamic
nature of motivation in the specific classroom context, as Ushioda and Dornyei (2012)
suggested.

Overall, CLIL students in the Russian medium groups, who study subjects (History
of Kazakhstan, Geography and Basics of Law) in Kazakh in NIS in the Russian dominated
urban area of North Kazakhstan, seem to have dynamic and evolving integrative,
instrumental and intrinsic motivations. Primarily, all events happening in CLIL Kazakh
classes can impact continuously on students’ motivation, its change and increase or
decrease. This study’s investigations can be moderately useful to understand the impact of
CLIL on students Kazakh language learning motivation students in Russian dominated

urban areas.
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Appendix A

Instruments (questionnaire and focus group interview protocol) in English and Russian
Questionnaire in English

Please, read instructions carefully.

I. Complete the lines

1. Grade
2. Age
3. ethnicity

4. Place of residence
I1. Choose one item from the given five scales.

10.

11.

12.

13.

14.

1. strongly disagree 2. disagree 3.1 don’t know 4. agree 5. Strongly agree

I really enjoy learning Kazakh
1. strongly disagree 2. disagree 3.1 don’t know 4. agree 5. Strongly agree

Studying Kazakh is important for me because | will need it for my future studies.
strongly disagree 2. disagree 3.1 don’t know 4. agree 5. Strongly agree

I would like to know more about Kazakh people
1. strongly disagree 2. disagree 3.1 don’t know 4. agree 5. Strongly agree

My parents really encourage me to study Kazakh
1.strongly disagree 2. disagree 3.1 don’t know 4. agree 5. Strongly agree

I can imagine myself in the future having a discussion with friends in Kazakh
1.strongly disagree 2. disagree 3.1 don’t know 4. agree 5. Strongly agree

I have to learn Kazakh because I don’t want to fail the subjects in Kazakh
1.strongly disagree 2. disagree 3.1 don’t know 4. agree 5. Strongly agree

I enjoy my subjects in Kazakh
1. strongly disagree 2. disagree 3.1 don’t know 4. agree 5. Strongly agree

Studying Kazakh is important part of my education
1. strongly disagree 2. disagree 3.1 don’t know 4. agree 5. Strongly agree

Kazakhstani people should make greater effort to learn Kazakh
1. strongly disagree 2. disagree 3.1 don’t know 4. agree 5. Strongly agree

My parents show considerable interest in anything to do with my studies in Kazakh language
1. strongly disagree 2. disagree 3.1 don’t know 4. agree 5. Strongly agree

I can imagine that in the future in a café with light music, friends and I will be chatting in Kazakh
casually over a cup of coffee
1. strongly disagree 2. disagree 3.1 don’t know 4. agree 5. Strongly agree

I can feel a lot of pressure from my parents when I’m learning Kazakh.
1. strongly disagree 2. disagree 3.1 don’t know 4. agree 5. Strongly agree

| enjoy using Kazakh in the class.
1. strongly disagree 2. disagree 3.1 don’t know 4. agree 5. Strongly agree

Studying Kazakh is important for me because people will respect me if | speak Kazakh
1.strongly disagree 2. disagree 3.1 don’t know 4. agree 5. Strongly agree
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15.

16.

17.

18.

19.

20.

21.

22.

23.

24.

25.

26.

217.

28.

29.

30.
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I really want to learn Kazakh.
1. strongly disagree 2. disagree 3.1 don’t know 4. agree 5. Strongly agree

The more | get to know Kazakh people, the more | want to be | want be fluent in their language
1. strongly disagree 2. disagree 3.1 don’t know 4. agree 5. Strongly agree

My parents have stressed the importance Kazakh will have for me when | leave school
1. strongly disagree 2. disagree 3.1 don’t know 4. agree 5. Strongly agree

I can imagine a situation where | am doing business with local entrepreneurs by speaking Kazakh
1. strongly disagree 2. disagree 3. | don’t know 4. agree 5. Strongly agree

Studying Kazakh is important to me because my life will change if | acquire good command of
Kazakh.
1. strongly disagree 2. disagree 3.1 don’t know 4. agree 5. Strongly agree

Studying Kazakh is important for me because it will be useful in getting a job.
1. strongly disagree 2. disagree 3.1 don’t know 4. agree 5. Strongly agree

| am learning Kazakh to understand films, videos, music, chat on the internet.
1.strongly disagree 2. disagree 3.1 don’t know 4. agree 5. Strongly agree

I do not like learning Kazakh.
1. strongly disagree 2. disagree 3.1 don’t know 4. agree 5. Strongly agree

Studying Kazakh can be important because it will make me a knowledgeable person
1. strongly disagree 2. disagree 3.1 don’t know 4. agree 5. Strongly agree

Studying Kazakh can be important because | can meet and converse with more Kazakh people
1. strongly disagree 2. disagree 3.1 don’t know 4. agree 5. Strongly agree

Studying Kazakh is important to me, because | would feel ashamed if | got bad grades in subjects
in Kazakh
1. strongly disagree 2. disagree 3.1 don’t know 4. agree 5. Strongly agree

I can imagine myself in the future giving a Kazakh speech successfully to the public in the future
1. strongly disagree 2. disagree 3.1 don’t know 4. agree 5. Strongly agree

I want to speak in Kazakh to people
1.strongly disagree 2. disagree 3.1 don’t know 4. agree 5. Strongly agree

Studying Kazakh is important to me in order to gain the approval of my family
1. strongly disagree 2. disagree 3.1 don’t know 4. agree 5. Strongly agree

I want to study subjects in Kazakh in the next year, too.
1. strongly disagree 2. disagree 3.1 don’t know 4. agree 5. Strongly agree

Studying subjects in Kazakh helps me

30.1. to learn more vocabulary 1. strongly disagree 2. disagree 3.1 don’t
know 4. agree 5. Strongly agree

30.2. to foster understanding oral speech 1. strongly disagree 2. disagree 3.1 don’t
know 4. agree 5. Strongly agree

30.3. to improve fluency speaking in Kazakh 1. strongly disagree 2. disagree 3. |
don’t know 4. agree 5. Strongly agree

30.4. to develop my writing skills in Kazakh 1. strongly disagree 2. disagree 3. |
don’t know 4. agree 5. Strongly agree

30.5. to develop my reading skills in Kazakh 1. strongly disagree 2. disagree 3. |

don’t know 4. agree 5. Strongly agree
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30.6. to communicate with people in Kazakh 1. strongly disagree 2.
disagree 3.1don’t know 4. agree 5. Strongly agree

31. | often feel bored when | study for subjects in Kazakh
1. strongly disagree; 2. disagree; 3. I don’t know 4. agree; 5 strongly agree

32. I work hard in Kazakh classes even when | do not like what we are doing
1. strongly disagree; 2. disagree; 3. I don’t know 4. agree; 5 strongly agree

33. 1 do not like being forced to speak Kazakh in Kazakh classes. | prefer to sit and listen
1. strongly disagree; 2. disagree; 3. I don’t know 4. agree; 5 strongly agree

34. Even when course materials in Kazakh classes are not interesting, | always finish my work.
1. strongly disagree; 2. disagree; 3. I don’t know 4. agree; 5 strongly agree

35. | put my best effort into learning Kazakh in my Kazakh language class
1. strongly disagree; 2. disagree; 3. I don’t know 4. agree; 5 strongly agree

36. Teachers’ ways of teaching in Kazakh subjects is effective to learn Kazak easily
1. strongly disagree; 2. disagree; 3. I don’t know 4. agree; 5 strongly agree

37. Studying subjects in Kazakhs at school is beneficial for learning Kazakh
1. strongly disagree; 2. disagree; 3. I don’t know 4. agree; 5 strongly agree

Thank you for your participation.

AHKETUpPOBaHUE HA PYCCKOM SI3BbIKE
Jara:
IToxanyiicta, BHUMATEIBHO MPOYTUTE UHCTPYKIIUIO.

l. 3amosiHuTe
1. Kirace

2. Bospact
3. DTHUYecKas MPUHAJIEKHOCTh

4. MecTo XUTEILCTBA

Il. BoiOepuTe 0IMH MYHKT U3 HUKEYKa3aHHbIX

1. Kareropuuecku He cornaceH 2. He cornacen 3. He 3Hato 4. Corunacen 5.
ITonHOCTBIO COracen

1. MHe o4eHb HpPaBUTCS U3y4aTh Ka3aXCKUM SI3bIK
1. Kareropuuecku He cornacen 2. He cornmacen 3. He 3nato 4. Cornacen 5. [IonHOCTBIO
COIIaCEH

2. W3ydeHne ka3axcKoro si3bIka O4€Hb BaXKHO IS MEHs, TaK Kak OH
MPUTOAUTCS AJIsl yueObl B OyayIem

1.Kareropuuecku He cornaceH 2. He cornacen 3. He 3naro 4. Cornacen 5.
ITonHOCTRIO COTIaceH
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3. S xoTen ObI 3HATH OOJIBIIE O Ka3aXCKOM HapoJe
1.Kareropuuecku He coriaceH 2. He cornacen 3. He 3nato 4. Cornaces 5.
[TonHOCTBIO Ccoracexn

4. Mou ponuTeny NoAAEpKUBAIOT MEHs PU U3YYEHUU Ka3aXCKOTO SI3bIKa
1.Kareropuuecku He cornaceH 2. He cornmacen 3. He 3nato 4. Corunacen 5.
ITonHOCTBIO COrnacen

S. S MoTy IpencTaBUTh, Kak B Oynymiem Oyay o0marbes ¢ Apy3bsiMu Ha
Ka3aXCKOM $I3bIKE

1.Kareropuuecku He cornacen 2. He cornacen 3. He 3nato 4. Cornaces 5.
[TonHOCTBIO CcoraceH

6. 51 NOJKEH yYUTh Ka3aXxCKUH S3bIK, IOTOMY YTO OOOCH MOJIYYUTh IJIOXHE
pe3yibTaThl IO MPEeMETaM, KOTOpPbIE BEYTCs Ha Ka3aXCKOM SI3bIKE

1.Kareropuuecku He cornacen 2. He cornacen 3. He 3nato 4. Cornaces 5.
ITonHOCTBIO COTTaceH

7. MHe HpaBUTCS 3aHATUSA, KOTOPbIE IPOXOIAT HAa Ka3aXCKOM SI3bIKE.
1. Kareropuuecku He cornaceH 2. He cornacen 3. He 3nato 4. Cornacen 5. [loaHOCTBIO
COIIaceH

8. M3yueHne Ka3axcKoro s3bIKa sIBISETCS BaKHOW YaCThIO MOETO
o0Opa3oBaHUs
1. Kareropuuecku He cornaces 2. He cornacen 3. He 3nato 4. Cornacen 5. IlonHocThIO
coryaceH

9. Jlroam, xxuBymue B Kazaxcrane, AOKHBI puiaraTh OOJIbIIE YCUIIMH JUIS
W3YYEHHs Ka3aXCKOro A3bIKa

1.Kareropuuecku He cornaceH 2. He cornacen 3. He 3naro 4. CornaceH 5.
ITosmHOCTBIO COTIaceH

10. Mou poauTeny HHTEPECYIOTCS BCEM, UTO KACaeTCsl YPOKOB, KOTOPBIE
BEyTCS HA Ka3aXCKOM SI3bIKE

1. Kareropuuecku He cornacen 2. He cornmacen 3. He 3naro 4. Cornacen 5.
ITonHOCTBIO COrNacen

11. S mory cebe mpencTaBuTh, 4TO B OyIyiieM Oyay oOIaThCs C IPY3bsIMH 32
qakon Kode cus B Kade ¢ MpUATHON MY3bIKON

1.Kareropuuecku He cornaceH 2. He cornacen 3. He 3nato 4. CornaceH 5.
ITonHOCTBIO COracen

12. Korga s n3ydaro Ka3axCKui sI3bIK, sl 9yBCTBYIO JaBJIEHHUE CO CTOPOHBI
poauTenen
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1.Kareropuuecku He cornaceH 2. He cornacen 3. He 3nato 4. Cornaces 5.
ITonHOCTBIO COrnacen

13. MHe HpaBUTbHCS UCIIOJIB30BaTh Ka3aXCKUM S3bIK HA YPOKax
1. Kareropuuecku He cornaceH 2. He cornacen 3. He 3nato 4. Cornacen 5. IlonHOCTBIO
coryiaceH

14. M3yueHne Ka3axcKOro s3bIKa OYEHb BAYKHO JUISI MEHS, TaK KaK eciu 5 Oyy
TOBOPUTH MO-Ka3aXCKH, JIOJU OyIyT yBaXKaTh MEHS
1. Kareropuuecku He cornaces 2. He cornacen 3. He 3nato 4. Cornacen 5. [lonHocThio
corjaceH

15. S oueHb X04y U3y4yaTh Ka3aXCKUH SA3bIK.
1. Kareropuuecku He cornaceH 2. He cornacen 3. He 3Hato 4. CornaceH. 5. [lonHOCTBIO
coryiaceH

16. Uewm OosbIIe st y3HAIO O Ka3aXCKOM Hapoe, TeM OOJIbIe s X0uy CBOOOIHO
pasroBapuBaTb Ha UX SA3BIKE

1.Kareropuuecku He cornacen 2. He cornacen 3. He 3nato 4. Cornaces. 5.
ITonHOCTBIO COTTaceH

17. Mou poauTenu roBopsT 0 TOM, KaK BaKeH Oy/eT /ISl MEHS Ka3aXCKHU S3bIK,
KOI'Zla 51 3aKOHYY IIKOJy

1.Kareropuuecku He cornaceH 2. He cornacen 3. He 3naro 4. CornaceH 5.
[TosHOCTBIO COTIaceH

18. S mory npenctaBuTh ce0e CUTyalUIo, KOTa 51 BeAy Jieja C MECTHBIMU
NpeIPUHUMATEISIMU Ha Ka3aXCKOM SI3bIKE

1. Kareropuuecku He cornaceH 2. He cornacen 3. He 3naro 4. Cornacen. 5.
[TosmHOCTBIO COTIaceH

19. N3ydeHne ka3axcKoro s3bIka OY€Hb BAYKHO JUISl MEHS, IOTOMY 4TO MOS
KHU3Hb U3MEHUTCSI, €U 51 Oy1y BIaJIeTh Ka3aXCKUM SI3bIKOM

1. Kareropuuecku He cornacen 2. He cornmacen 3. He 3naro 4. Cornacen 5.
ITonHOCTBIO COTNacen

20. I/ISyquHe Ka3axCKoOro 43blKa OUYC€Hb BAXKHO IJId MEHS, TIOTOMY 4YTO OH
HPUTOJUTCS TIPU YCTPOKCTBE HA PaboTy
1. Kareropuuecku He cornacen 2. He cornacen 3. He 3nato 4. Cornacen 5. ITomHOCTBIO
COTIJIaceH

21. S yay Kazaxckuit sS3bIK JJIS1 TOTO, YTOOBI TOHUMATh (UIIBMBI, BHJIEO, TIECHH,
4aThl B UHTEPHETE HA Ka3aXCKOM SI3bIKE
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1. Kareropuuecku He cornaceH 2. He cornacen 3. He 3nato 4. Cornaces 5. [lonHocThIO
COIJIACEH

22. MHe He HpaBUTCS YYUTh Ka3aXCKUM S3bIK
1.Kareropuyecku He cornaceH 2. He cornacen 3. He 3nato 4. Cornacen 5.
[TonHOCTBIO CcOTIaceH

23. M3yueHne Ka3axcKoro s3bIKa BaXKHO, TaK Kak OJaronaps emy s MOTY CTaTh
IPaMOTHBIM Y€JIOBEKOM

1.Kareropuuecku He coriaceH 2. He cornacen 3. He 3nato 4. Cornaces 5.
[TosHOCTBIO COryIaceH

24. N3ydenne ka3axcKoro si3blka BayKHO, TaK KaK sl MOTY OOIIAThCS CO
MHOTMMH Ka3axaMH Ha 3TOM SI3bIKe

1.Kareropuuecku He cornacen 2. He cornacen 3. He 3nato 4. Corunacen S.
[TonHOCTBIO CcOTIIaceH

25. M3yueHne Ka3axcKoro s3bIKa BaKHO, TAK KaK MHE OYAET CTBIIHO, €CIIH 5
MOJTyYy TUIOXYIO OIICHKY IO IPEAMETY Ka3aXxCKOTO sI3bIKa

1.Kareropuuecku He cornacen 2. He cornacen 3. He 3nato 4. Cornacen 5.
[TonHOCTBIO CcoraceH

26. 51 Mory mpeacTaBuTh, Kak B OyyiieM Oyay pa3roBapuBaTh Ha Ka3aXCKOM
A3bIKE Tiepe MyOIuKoil

1.Kareropuuecku He corinacen 2. He cornacen 3. He 3nato 4. Cornacen 5.
ITonHOCTBIO COracen

27. 51 xouy 0061aThCS C JIIOJIbMU Ha KA3aXCKOM SI3bIKE
1.Kareropuuecku He cornaceH 2. He cornacen 3. He 3naro 4. CornaceH 5.
[TosmHOCTBIO COTIaceH

28. M3yueHne Ka3axcKoro s3blka BaXXKHO, YTOOBI MOJyYUTh 0100peHne Moeit
ceMbe

1.Kareropuuecknu He cornacen 2. He cormacen 3. He 3naro 4. Coruacen 5.

[TostHOCTBIO CcOTIaceH

29. A xouy n3y4aTth peaAMETHI (AUCITUTUTMHBI) HA Ka3aXCKOM SI3BIKE U B
CIIEIYIOLIEM TOly
1. Kareropuuecku He cornacen 2. He cornacen 3. He 3nato 4. Cornacen 5. [TonHoCTBIO
COTIJIaceH

30. N3yuenne nmpeaAMeToB (IUCIUTIINH) Ha Ka3aXCKOM SI3bIKE TTOMOTAeT MHE
30.1. yBeIn4YuTh CIOBApHBIN 3amac
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1. Kareropuuecku He cornaces 2. He cornacen 3. He 3nato 4. Cornacen 5. IlonHocThio
COIJIACEH

30.2. noHUMATh YCTHYIO Ka3aXCKYyIO peyb
1. Kareropuuecku He cornacen 2. He cornacen 3. He 3nato 4. Cornacen 5. IlonHOCTBIO
coryiaceH

30.3. yIy4IIuTh pa3roBOPHBIE HABBIKM HAa KA3aXCKOM SI3BbIKE
1. Kareropuuecku He cornaceH 2. He cornacen 3. He 3Hato 4. Cornacen 5. [TonHocThIO
COrJIaceH

31.4. pa3BuBaTh HaBBIKH MHChMA HA Ka3aXCKOM SI3bIKE
1. Kareropuuecku He cornacen 2. He cornacen 3. He 3nato 4. Cornacen 5. [lonHoCThIO
coryiaceH

30.5. pa3BUBaTh HaBBIKU YTEHUS HA Ka3aXCKOM SI3BIKE
1. Kareropuuecku He cornaceH 2. He cornacen 3. He 3nato 4. Corunacen 5. IlonHocTbio
corjaceH

30.6. o0mIaTHCA C JIOIBMHU HA Ka3aXCKOM SI3BIKE
1. Kareropuuecku He cornaceH 2. He cornacen 3. He 3Haro 4. Cornacen 5. [lonHOCTBIO
COIIaceH

31. MHe yacTo ObIBa€T CKy4HO, KOTJa sl U3y4aro MpeMeThl Ha Ka3aXCKOM
SI3BIKE
1. Kareropuuecku He cornaces 2. He cornacen 3. He 3nato 4. Cornacen 5. IlonHocThIO
COIJIaCEeH

32. 51 ycepaHo paboTaro Ha ypoKax Ka3axCKOTo sI3bIKa, 1aXKe eClIi MHE He
HPABUTCS TO, YTO MBI J€JIaEM
1. Kareropuuecku He cornacen 2. He cornacen 3. He 3nato 4. Cornacen 5. [lonHocThIO
COIIaceH
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33. 41 He M00IT0, KOT1a TPUXOIUTCSI TOBOPUTH ITO-Ka3aXCKH Ha YpOKa, KOTOPHIE

BEIYTCS Ha Ka3aXCKOM s3bIKe. S| OOJIbIIe MPeIMOYnTa0 CHICTh U CITYIIATh
1. Kareropuuecku He cornaceH 2. He cornacen 3. He 3Hato 4. Cornacen 5. IlonHoCThIO
COTIJIaceH

34. I[axce CCJIM MaTCpHraJIbl, MIPECAOCTABIACMBIC Ha YPOKAX Ka3aXCKOI'O A3bIKa HE

MHTEPECHBI, 5 BCEr/la J0/IENIbIBAI0 CBOIO padoTy.
1. Kareropuuecku He cornaceH 2. He cornacen 3. He 3nato 4. Cornacen 5. [lonHOCTBIO
coryiaceH
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35. S1 mpuknaapIBaro BCe yCWIMS HAa U3YYEHHUE Ka3aXCKOro SA3bIKa
1. Kareropuuecku He cornaceH 2. He cornacen 3. He 3Hato 4. Cornacen 5. [losnHoCThIO
corjlaceH

36. Mertopl penoiaBaHusi, KOTOPbIE UCTIONB3YI0 YUUTEINS Ha YPOKaxX C
Ka3aXCKUM SI3BIKOM O00Y4EHHsI, TOMOTAIOT NP U3yYCHUH Ka3aXCKOTo S3bIKa
1. Kareropuuecku He cornaces 2. He cornacen 3. He 3nato 4. Cornacen 5. [TonHocThio
corjaceH

37. N3ydeHue npeIMeToB Ha Ka3aXCKOM SI3bIKE B IIKOJIE MOJIE3HO JUIsS
M3Yy4YEHUs Ka3axCKOTo s3bIKa
1. Kareropuuecku He cornacet 2. He cornacen 3. He 3nato 4. Cornaces 5. [ToinHOCTBIO
coryiaceH

Crnacu6o 3a Bamie yuactue u yaeneHHoe Bpems!

89
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Appendix B
Focus Group Interview Protocol in English

Kazakh Language Learning Motivation with CLIL approach
The structure of the interview was adapted from Dr. Duishonkul Shamatov (2015) guide

Time of interview:

Date:

Place:

Interviewer: Laila Abdimanapova
Interviewee:

I am very pleased you have agreed to join us today. Today this focus group is an
opportunity to discuss your experience learning some subjects in Kazakh at Russian
medium class. This discussion will provide invaluable information for understanding
motivation of Russian medium students by learning subjects in Kazak.

- My name is Laila Abdimanapova. I am a Master’student at NU.
There is no right or wrong answers and this is not a test so please give your honest
opinions.

If you do not mind, our conversation will be recorded on tape. | would like to note that
your identity will not be revealed, and the information obtained during the interview will
be used only for writing a thesis, and deleted immediately after the defense of this work.

There are some rules that we need to comply with it.

1) Please turn off the phone or switch mode "No sound" during our conversation, as they
may interfere with the microphone;

2) Try to speak loudly and one by one without interrupting your interlocutors;

3) Let's try not to be rude or offend each other; Also, you have the right not to answer
questions if you wish. And you may stop and withdraw your participation in the interview.

I think you will really enjoy the next 45-60 minutes. If you are ready, | will turn on the
tape. We have a lot to cover so let’s jump right in.

2) Introductions a.
To start off I would like you to tell me your name.
1.

2.
3.
4.
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5.
6.
7.
8.
b.

Questions

a. What subjects do you study in Kazakh?

f.

How long have you been studying these subjects in Kazakh?

Do you think that are there any benefits from learning subjects in Kazakh?

What challenges do you have by learning three subjects in Kazakh?

What activities do you do in Kazakh classes?

What do you like most of those activities in Kazakh classes?

And Least? Why?

3) Wrap-Up a. Finally are there any areas that we have not covered or anything else you

would like to comment on?
b. Those are all the questions | have. Thank you for your time today. Thank participants for

their time.
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Thanks for your participation for focus group interview and responses. | would like
to mention again that your names or other your personal information will not be revealed
anywhere. Your answer will be available only to me and no one will know your answer. |
will keep the voice file in my personal laptop until the end of project. Then | will delete it
immediately.

Interview Protocol in Russian

BpeMmst nHTEpBBIO!

Jara:

Mecro:

Wnrepsbroep: Jleina A6numananosa
PecrionieHTHI:

51 oueHb paza, YTO BBl COTIACUINCH IPUHAThH YYaCTHE B IPYIIIOBOM HHTEPBEIO. I pynmoBoe
WHTEPBBIO — 3TO BO3MOXKHOCTh IIOTOBOPHTH O Baiem ombiTe 00ydeHus mpeaMeTaM, KOTOpbIe
NPENoJaroTCsl Ha Ka3axCKOM s3bIKe. [laHHOe HHTEPBBIO OyAET CIocoOCTBOBATH IOJIYYCHHIO
WHQOPMAITUH O TOM, YTO SIBJIIETCS MOTUBAIIMEH K M3YYEHHIO Ka3aXCKOT0O SI3bIKA JIJIS yUaIIuXcsl
CpeIHel IIKOJIBI Ha IPEAMETaX C Ka3aXCKUM S3bIKOM 00ydeHHs.

Mems 30ByT Jloitia O0nimMananosa. Sl yuyck Ha maructpaType B HazapOaeB YHuBepcuteTe.

I[aHHOe HWHTCPBbBIO HC ABJIACTCSA TCCTUPOBAHUCM, ITIO3TOMY 3ACCh HE MOXKET OBITh HCIIPABUJIBHBIX
OTBETOB. Bamie MHEHHE OUYEHb BaXKHO.

Eciu Bel He Bo3pakaeTe, Harra Oecea OyIeT 3amncana Ha AUKTOPOH. X04y OTMETHTh, 4TO Barm
JUYHOCTH He OYJYT PacKpbIThI, 1 HHPOPMAIHS, IOJTy4YeHHas B X0/Ie HHTEPBbIO, OyIeT
HCIIOJIb30BaHa TOJIBKO JITS HAITUCAHKS JIUCCEPTAIIMH, U yIaJIeHa cpa3y MOCIIe 3alUThl JaHHON
paboThL.

EcTb HECKOJIBKO pEeKOMEHIAIMA, KOTOPBIE MBI JOJKHA COOJIIOATh B X0/I€ MPOBEAEHHS IPYIIIIOBOTO
HUHTEPBBIO:

1) TloxanyiicTa, OTKIFOUUTE Tee(OHBI I BKIIOUYNTE peXuM «be3 3Byka» Ha Bpemsi
NPOBEJICHNS MHTEPBbHIO, TAK KAK OHH MOT'YT ITOMENIATh MPH PaboTe ¢ MUKPOPOHOM;

2) IlocrapaiiTech TOBOPHUTH IO OJHOMY M TpOMYE, He nepeOrBasi Bammx codeceTHUKOB.;

3) [MHagaiite mocrapaeMcsi He TPyOUTh U HE OCKOPOJISTH ApyT apyra; Takke, Bol iMeere mpaBo
HE OTBEYaTh Ha HEKOTOPBIE BONPOCH! WJIM OCTAaHOBUTH Barlie yuacTue v NOKHHYTh
MIOMEIIEHHE.

Hapnetock, Bol monmyunte y0BOJBCTBHE OT HAIETO pa3roBopa. ITo ATUTCSA Ha mpuMepHo 45-60
MUHYTHI. MITak, eciiu Bce TOTOBBI, s BKJIIOYAI0 AUKTO(OH.
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2) Beenenus a.
Jlnst Havana st xorena Obl, 4ToObI Bbl Ha3BaNM MHE CBOM MMEHA.

O N OMWDNRE

6. Bompocst

a. Kakue npeamers! Bol uzyuaete Ha Ka3axcKoM A3bIKe?

0. C xakux nop Bel n3yuaere 3T IpeAMETHI Ha Ka3aXCKOM SI3bIKe?

6. Kax Be1 nymaete, ecTh JI1 MpeUMyIIECTBA OT M3YYEHUS MPEIMETOB Ha Ka3aXCKOM SI3bIKE?

. Kak Bor AYMaCTEC, €CTh JIM HEAOCTATKHN OT U3Yy4YCHUSA NPCAMCTOB HAa Ka3aXCKOM sI3pIKE?

n. Kakue 3aJaHHA BEI BemomnHsgeTE Ha npeaMeTax ¢ Ka3aXxCKuUM SA3bIKOM HpCHO,Z[aBaHI/IH?

93
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1. Uro Bam HpaBuTCS OONBIIE BCETO B 3aIaHMX, KOTOPHIC BBI BBITOIHAETE HA TIPEIMETaX C
Ka3aXCKUM SI3BIKOM IMPEnoJiaBaHus? A KaKk MEHBIIE BCEro, Iouemy?

3) Uror a. B 3akirouenue, ecTh 11 YTO-HUOY b, O YeM MBI He morosopwin? Ecte m1 y Bac uto-
HUOYAb T0OABUTH HA Ty TeMy?

Ha sToMm Hame naTepBBIO MOIONLIO K KOHILY. Criaci0o 3a BpeMsi, koTopoe Brl yaenuinu u 3a Bamie
y4acTue.

U, xorenocs ObI el1e pa3 OTMETHUTh, YTO Bamy oTBeTh OynyT AOCTYIHBI TOJIBKO MHE, M1 HUKTO HE
y3HaeT o Bamewm yyactum.
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Appendix C

Parental Consent form, Students’ consent form and Verbal Assent for students

PARENTAL INFORMED CONSENT FORM
FOR RESEARCH INVOLVING CHILDREN

The Kazakh language learning motivation with CLIL approach

DESCRIPTION: Your child is invited to participate in a research study on motivation of students who study
subjects in Kazakh to learn Kazakh. The purpose of the study is to to understand student’s experience,
opinion and motivation to learn Kazakh while learning subjects in Kazakh. Your child will be asked to take
an anonymous survey questionnaire and a voluntary group interview with their fellow students. The answer
of your child in the questionnaire will be stored in a locked drawer until the end of the project. Then, it will
be destroyed immediately. Interview will be audio recorded with your permission. A voice file will be stored
in a password protected computers until the end of the project. Then, the audio record of the interview will be
deleted immediately. Please, note that your child may refuse taking a part in a survey and the group
interview any time even with your permission. When the results of the study are presented, the student
researcher will not reveal your child’s name and any other his or her personal information.

RISKS AND BENEFITS: The risks associated with this study are minor and might be related to some
difficult questions in the interview in which your child can feel it embarrassed. The benefits which may
reasonably be expected to result from this study are not direct but societal advantages. Your child’s answer
will be helpful to understand the common experience of students who study some subjects in Kazakh. It
might have great role to make future implication for improving teaching method when learning subjects in
Kazakh language at Russian medium class. Your decision whether or not to allow your child to participate in
this study will not affect your child's grades or participation in school.

TIME INVOLVEMENT: Your child’s participation in this study will take approximately 15-20 minutes in
survey and 45-60 minutes in the group interview.

SUBJECT'S RIGHTS: If you have read this form and have decided to allow your child/student to
participate in this study, please understand your child’s participation is voluntary and your child has the right
to withdraw his/her consent or discontinue participation at any time without penalty or loss of benefits to
which he/she is otherwise entitled. Your child has the right to refuse to answer particular questions. Your
child’s individual privacy will be maintained in all published and written data resulting from the study.

CONTACT INFORMATION:

Questions: If you have any questions, concerns or complaints about this research, its procedures, risks and
benefits, you should ask the Master’s thesis Supervisor, Dr. Bridget Goodman, bridget.goodman@nu.edu.kz,
+7(7172) 69-49-50.

Independent Contact: If you are not satisfied with how this study is being conducted, or if you have any
concerns, complaints, or general questions about the research or your rights as a participant, please contact
the NUGSE Research Committee to speak to someone independent of the research team at +7 7172 709359.
You can also write an email to the NUGSE Research Committee at gse_researchcommittee@nu.edu.kz

I (we) have read the information above and hereby consent to have my (our) child participate in this study by
signing below.

Signature(s) of Parent(s) or Guardian Date

The extra copy of this signed and dated consent form is for you to keep.
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®OPMA HHOOPMAILIMOHHOI'O COIJIACUSI POAUTEJIEN
MotuBanus MU3ydenusi Ka3zaxckoro $I3pika mo meromuke CLIL

OIINCAHHME: Bam peGeHOK IPUTIIANICH IPUHATh YIaCTHE B UCCIICTOBAHUN 10 MOTHBAIIHU CTYIEHTOB,
00ydJaromux NpeIMeThl Ha Ka3aXCKOM SI3bIKE, Ha N3y4YeHNE Ka3aXxCKui A3bIK. Llenp nccnenoBanus sBisieTcst
MIOHSTB ONBIT U MHCHHUS YYAIINXCS M MX MOTHUBAIUH K U3yHICHHUIO Ka3aXCKOTO S3bIKa IIPH 00yIEHI U
NpEeIMETOB Ha Ka3aXCKOM si3bIKe. Bamemy peOeHKy OyeT npe/iiokeHo MPUHATh y4acTHe B aHOHUMHOM
AQHKETHOM OIIPOCE U B JOOPOBOJIGHBIM I'PYIIIOBOH MHTEPBBIO C OJJHOKJIACCHUKaMHU. OTBETHI Ballero pebeHKa
B aHKETE Oy/yT XpaHUTHCS B 3aIIEPTOM SIIUKE IO KOHIIA IPOEKTa. 3aTeM, OTBETHI Balllero peOeHKa B aHKeTe

OyneT HEeMEIJICHHO YHHUTOXKeHa. VIHTepBhIo OyeT 3alnChIBaThCs HA ayaHo C BaIlleTO pa3perIeHHs.
T'onocoBoit ¢aidn rpynnoBoro HHTEPBEIO OYAET XPaHUTHCS B HOYTOYKE, 3AIHIIEHHOM I1apOojeM CTYICHTOM
HCCIIeIoBaTeIIs O KOHIA IPOeKTa. 3aTeM royiocoBoi daitn OyzxeT HeMenieHHo ynaneHa. Korna pe3ynbraTsl
UCCIIEJIOBaHUS MPEACTABISIETCS, CTYICHT HCCIIEA0BaTeNb He OyIeT pacKphIBaTh UMsI BAIllero peOeHKa 1
TF0OYIO €T0 WK €€ APYTYIo JTHYHYI0 HHPOPMAITHIO.

PUCKHU U NIPEUMYHIECTBA: Pucku, cBsI3aHHBIE C 3TUM UCCIEIOBAaHUEM HE3HAYUTENbHBIE U MOTYT
OBITH CBSI3aHBI C HEKOTOPHIMHU TPYAHBIMH BOTIPOCAMH B HHTEPBBIO, B KOTOPOM Balll peOCHOK MOXKET
YyBCTBOBATH Ce0sl HETIOBKO. BRITOABI, KOTOPBIE MOXKHO OKHAATh B PE3yIbTAaTE 3TOTO UCCICIOBAHUS MOTYT
OBITH HE TIPSAMBIC, HO CONMANBHO MPEUMYIIeCTBEHHBIM. OTBETHI Ballero pe0eHKa MOTYT IIOMOYb ITOHSTh
OOIIHIA OTBIT YYAIINXCS , KOTOPBIC U3yJalOT HEKOTOPEIE MIPEIMETHI Ha Ka3aXCKOM SI3BIKE. DTO MOXKET HMETh
0OJBITYI0 POIIE AJIs OyIYIIETO YIIyYIIeH!sI MeToIa O0YIeHHUS TIPH U3YICHUH IIPEIMETOB Ha Ka3aXCKOM
SI3BIKE Ha PYCCKOS3BIYHBIX Kllaccax. Baime perienne o coriacun 100 0TKa3e B y4aCTUH Ballero peOeHka
HUKaKUM 00pa30oM HE MOBJIMSACT Ha OICHKH WIIM YYaCTHUs BallIero peOeHKa B IIKOJIC

BPEMSI YUACTMUSA: YuacTue Bariero pebeHka B 3TOM HCCIeIOBaHUU TOTpeOyeT okono 10-15 MUHYT B
omnpoce 1 45-60 MUHYT B IpyNIIOBOM HHTEPBBIO.

CYBBEKTUBHASI IPABA YYACTHHKOB: Ecnu BB npounTanu JaHHY0 GOpMY U PEIIIH AaTh
paspelnieHue BamemMy peOeHKY IPUHSTH Y9acTHe B JAHHOM HCCIIEIOBAaHHH, BBl JJOJDKHBI TOHMMATh 4TO
ydJacTHe Ballero pedeHKa sBIIIeTcs J00POBOJILHBIM M UTO Y Balllero peOeHKa €CTh IPaBo 0TO3BATh CBOE
corjiacue WM NpPeKpaTUTh yyacTue B J11000e BpeMsi 0e3 HaKa3aHUM M 0e3 oTepu BbIT0Abl, KOTOPbIi
BallleMy pe0eHKY NMpeoCcTaBJslJIM. B kauecTBe albTepHATHUBEI Balll PeOCHOK MOXKET HE y4aCTBOBATh B
uccnenoBaHuy. Takke Ball peOEHOK HMEeT IPaBO HE OTBEYATh HAa KaKue-InO0 BOMPOCHL. Pe3yibTaTs
JaHHOT'O UCCJIICAOBAHUA MOTYT OBITh MPEACTABIICHBI NI OHy6HI/IKOBaHLI B HaAYYHBIX WJIH
npodeccrnoHaNbHBIX TENX.

KOHTAKTHASA UHO®OPMAIIUA:

BOleOCbI! Ecmmn y Bac ectp BONPOCHI, 3aMEYaHUs UJIN ’KaJI00BI 10 OBOAY AAHHOT'O UCCJICIOBAHUS,
npoueAypsbl €ro NpoBEACHU, PUCKOB U IPEUMYILECTB, BBl MOKETE CBA3ATHCA C UCCICAOBATCIIEM, UCIIOJIb3YS1
crenyronie nanusie: Dr. Bridget Goodman, bridget.goodman@nu.edu.kz, +7(7172) 69-49-50.

He3aBucumble KOHTAKTBI: ECIM BBI HE YJIOBICTBOPEHBI IPOBEICHUEM JTAHHOTO MCCIICIOBAHUS, €CITH y Bac
BO3HUKIIHM KaKue-Iu00 mpoOIeMBl, ano0bl HITH BOIIPOCH, BBl MOXKeTe CBs3aThes ¢ KomureTom
Wccnenosanuii Beicmet [1Ikonsr O6pa3oBanus Hazap6aer YHuBepcuteta no Tenedony +7 7172 70 93 59
WK OTIIPAaBUTh MUCHMO Ha ANIEKTPOHHBIH ajpec gse_researchcommittee@nu.edu.kz

S (mb1) mpounTan (a) HHGOPMAITUIO BBIIIE M TEM CaMBIM Jaf0 CBOE COTJIacue, YTOORI MO (HaII) peOeHOK
MOXET y4aCTBOBATh B ATOM UCCJICAOBAHNH, TIO/TUCABIINCH HIKE.

[oanucs (1) poautens (eif) nim onexkyHa JHara

JonoaHuTeIbLHAS KONMSA 3TOr0 NOANMCAHHON U HH(POPMALMOHHOH (OpPMBI corsiacus Jisl Bac Oyaer
COXpaHEeHo.
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INFORMED CONSENT FORM

The Kazakh language learning motivation with CLIL approach

DESCRIPTION: You are invited to participate in a research study on motivation of students
who study subjects in Kazakh to learn Kazakh. The purpose of the study is to to understand
student’s experience, opinion and motivation to learn Kazakh while learning subjects in Kazakh.
You will be asked to participate in an anonymous survey and interview together with your group
mates. Your participation is voluntarily and you may participate after your parents’ permission.
You may participate in both survey and interview or only one. In order to work with you a student
researcher will meet several times:

e For taking parents’ consent. You need give your parents the parental consent form and
bring back it with your parents’ (it is enough one’s) signature to the next meeting. The
student researcher will hand you parental consent form, a permission letter for your
participation in the first meeting with you.

e For conducting survey. In the second meeting, you will complete questionnaire with 20
questionnaires. There is no right or wrong answer. You will choose the answer that suits
you best. You may skip the questions if you do not want to answer or if you find it
difficult. It might take 15-20 minutes. It is the anonymous so you should not write your
name anywhere. Your answers will be kept in a locked drawer until the end of project.
Then, it will be destroyed immediately.

On this day, your curators will be given a sheet of paper. If you wish to participate in the
interview with your classmates, you may write your name and contact there after
completing the questionnaire. The student researcher will call and invite you to the group
interview with yours classmates after talking with your curator and defining the best time
for you to participate in.

e For conducting group interview. You will talk about your experience learning some
subjects in Kazakh. It might be longer than half an hour. It will be organized in another
day. There is no need for you to prepare for the interview. You are welcome to share your
experience, opinions and ideas. During the interview, you may skip the questions if you
do not want to answer or if you find it difficult. With your parents’ permission and your
permission, the conversation will be audio recorded. The voice file of the group interview
will be stored in a password protected researcher’s personal laptop until the end of the
project. Then, it will be deleted immediately. When the results of the study are presented,
the student researcher will not reveal your name and any other your personal information.

TIME INVOLVEMENT: Your participation will take approximately 10-15 minutes in a survey
and 45-60 minutes in the group interview.

RISKS AND BENEFITS: The risks associated with this study are minor and might be related to
some difficult questions in the interview in which you can feel it embarrassed. The benefits which
may reasonably be expected to result from this study are you can make your voices to be heard and
share your opinions. It might have great role to make future implication for improving teaching
method when learning subjects in Kazakh language at Russian medium class. Also, your answer
will be helpful to understand the common experience of students who study some subjects in
Kazakh.

Your decision whether or not to participate in this study will not affect your grades in a school.

PARTICIPANT’S RIGHTS: If you have read this form and have decided to participate in this
project, please understand your participation is voluntary and you have the right to withdraw
your consent or discontinue participation at any time without penalty or loss of benefits to
which you are otherwise entitled. The alternative is not to participate. You have the right to
refuse to answer particular questions. The results of this research study may be presented at
scientific or professional meetings or published in scientific journals.



MOTIVATION FOR LEARNING KAZAKH IN CLIL 98

CONTACT INFORMATION:

Questions: If you have any questions, concerns or complaints about this research, its procedures,
risks and benefits, contact the Master’s Thesis Supervisor for this student work, Dr. Bridget
Goodman, bridget.goodman@nu.edu.kz, +7(7172) 69-49-50.

Independent Contact: If you are not satisfied with how this study is being conducted, or if you
have any concerns, complaints, or general questions about the research or your rights as a
participant, please contact the NUGSE Research Committee to speak to someone independent of
the research team at +7 7172 709359. You can also write an email to the NUGSE Research
Committee at gse_researchcommittee@nu.edu.kz

Please sign this consent from if you agree to participate in this study.

» | have carefully read the information provided,;

» | have been given full information regarding the purpose and procedures of the study;

* | understand how the data collected will be used, and that any confidential information will
be seen only by the researchers and will not be revealed to anyone else;

« lunderstand that | am free to withdraw from the study at any time without giving a reason;

« With full knowledge of all foregoing, | agree, of my own free will, to participate in this
study.

Signature: Date:

The extra copy of this signed and dated consent form is for you to keep.

According to the law of the Republic of Kazakhstan an individual under the age of 18 is
considered a child. Any participant falling into that category should be given the Parental
Consent Form and have it signed by at least one of his/her parent(s) or guardian(s).
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OOPMA UTHOOPMAIIMOHHOT' O COT'JIACHUSA

MotuBamusa Uzyuenns Kaszaxckoro SI3pika mo meromuke CLIL

OIIMCAHMUE: Brl npurnamieHsl Ha MPUHATHE Y4acTUS B HCCIe0BAaHNHU N0 MOTHBAINH
CTYACHTOB, 00Y4aIOLINX MPEIMETHI Ha Ka3aXCKOM S3bIKE, C LENbI0 H3YUEeHHUS Ka3aXCKOTO S3bIKA.
Iensto uccnenoBaHus SBISCTCS IOHUMAaHKE ONBITA U MHEHHS yYaIIUXCSl M UX MOTHBALMA K
U3YUYCHHIO Ka3aXCKOTI'0 sI3bIKa IIPU 00yueHUH IPeAMETOB Ha Ka3aXxCKOM s3blke. Bam Oyner
MIPEI0KEHO TPUHATHE YYacTHsI B AHOHUMHOM OIIPOCE U UHTEPBBIO BMECTE C HECKOJIBKUMU
OJIHOKJIaCCHUKaMH. Baie yuactue 100poBosibHOe, Bbl MojkeTe yuacTBOBATh C pa3perieHusi CBOMX
ponuTenei. Bel MOXeTe y4acTBOBATh U ONIPOCE M B HHTEPBBIO MIIU TOJIBKO B OJHOM. [I71s1 TOTO
4T00BI paboTaTh ¢ Bamu, ctynent-uccnenoBatens OyaeT BCTpeyaTses ¢ Bamu HECKONIBKO pas:
 Jlsisi mostyyeHue corjiacusi poauresieil. Bam HyxHo OyaeT nepeaaTts BallliM POAUTENsIM (Gopmy
coracust poauTeneil (HoANUCh OAHOTO U3 HUX) U BEPHYTH €T0 € MOANKCHI0 CBOMX POIUTEICH IpU
cienyromieit Betpede. CTyneHT-UccIeoBaTelb nepenact Bam poaurensekyro Gopmy cornacus,
MIACBMO PA3PELICHUs HA y4acTUe B IIEPBOM BeTpede ¢ Bamu.

» J/lns npoBenenus onpoca. Ha Bropoii BcTpede Bl momkHBI OyeTe 3amolHUTh aHKeTy ¢ 20
BOINPOCaMH. 37eCh HET NPaBHIbHBIX U HEBEPHBIX OTBETOB. Bbl Oyzmere BEIOMPATEH TOT OTBET,
KOTOPBIH JIydllle oAX0AUT BaM. Bbl MOkeTe IPOIyCTUTH BOIPOCHI €CIU BbI HE XOTHUTE OTBEYATH
Ha Kakue-InOo U3 HUX, I eciii Bac 3aTpyIHUT OTBET Ha KaKOM-INOO0 BOIPOC. ITO MOXKET 3aHSThH
10-15 munyT. OTO OyAET aHOHUMHBIIi OTTpoc, 1 Bl He OyneTe mucaTh cBoe MMs. Barm oTBEeTHI
OyAyT XpaHHUTHCS B 3allepTOM (3aKPBITOM) SIIIUKE 10 KOHIA npoekTa. [Tocie, Bamm oTBeTs OyayT
HEMEIJIEHHO YHUYTOKEHBI.

B atot nens, Bamemy xyparopy OyaeT nan auct Oymaru. Eciu Bel XOTUTE IPUHSITH
Y4acTHE B MHTEPBBIO C BAIIUMU OJHOKJIACCHUKAMH, BBl MOXKETE HAIIMCATh CBOE MM M KOHTAKTHI
TaM IOCJIE 3al0JHEHUS aHKeThl. CTyJeHT-HCCIIEI0BATENb [TO3BOHUT U Npuriacut Bac Ha
TPYIIIOBOE HHTEPBHIO C BAITUMH OAHOKIACCHUKAMH TIOCIE pa3roBopa ¢ BammM kypaTopoM u
onpezeNeHus MOAXO0IAIIero BpeMenu Juid Bac.

. JlJ1s1 mpoBeieHNsI HHTEPBBIO BMeECTe €O CBepCTHUKAMHU. MBI OyZieM TOBOPHTE O CBOEM
OTIBITE O0YYEeHHST HEKOTOPHIM MPEAMETaM Ha Ka3aXCKOM SI3bIKe. DTO MOXKET 3aHATh OOJIbIIe YeM
nomuaca. OH OyzieT opraHu3oBaH B Apyrou JieHb. s Bac HeT HE0OXOIMMOCTH MOATOTOBKH K
HMHTEPBbI0. Bbl MOXETE MOJIETUTHCS CBOUMHU OIBITAMU, MHEHUSIMU U UJIedIMU. Bo BpeMsi HHTEPBEIO,
ecii BeI He XOTUTE OTBeUaTh Ha BOIPOCHI, HITH eciii Bam OyneT TpyaHO oTBe4YaTh Ha BOMIPOCHI, Bl
MOKeTe MPOMYCTUTEL Bopockl. C pasperieHus Bamux ponureneit u ¢ Bamero paspenienus, Hart
pasroBop OyZET 3alKChIBATHCS Ha ayno. ['omocoBoii (haiin rpynmnoBoro HHTEpBEIO OyAeT
XPaHUTHCS B HOYTOYKE, 3alTUINEHHOM MapoJIeM CTYACHTOM HCCIIEeIOBATENs 10 KOHIIA TIPOCKTa.
3areM ronocoBoi ¢aiin Oyaet HemeIeHHO yaaneH. Korna pe3ynbraTsl uccineoBanus OyayT
MIPEJICTaBIEHBI, CTYJEHT-HCCIIe0BaTENb He OyIeT packpsiBaTh Bare nms u mo0yro qpyryro Barmry
JTMYHYIO HH)OPMALHIO.

BPEMS YYUACTMUSA: Bame yuactue notpedyet okosio 10-15 munayT B omipoce u 45-60 MuHYT B
TPYIIIOBOM MHTEPBBIO.

PUCKHU U IPEUMYUIECTBA:

Pucku, cBs3aHHBIE C UCCIIEIOBAHNEM HE3HAUYUTEIbHBIE, © MOTYT OBITH CBSI3aHbI C HEKOTOPBIMH
TPYZAHBIMHU BOIIPOCAMH B MHTEPBBIO, KOTOPbIE MOTYT Bac 3aTpyaHuTh. BEIroibl, KOTOpBIE MOXKHO
OKHJATh B pe3yJIbTaTe 3TOTO MCCIEAOBAaHUSI MOTYT 1aTh BaM BO3MO>KHOCTH BBICKa3aTh CBOE
MHEHHE. DTO MOKET UMETh OOJIBIIYIO POJIb ISl OyIyLIero yayqIleHuss MeTo1a 00ydeHHs mpu
W3YyYEHUH NPEAMETOB Ha Ka3aXCKOM S3BbIKE B PYCCKOS3bIUHBIX Kinaccax. Y Bamm oTBeTsl MoryT
MOMOYb MTOHATH OOIIHI OMBIT YHAITUXCA , KOTOPhIE U3Y4al0T HEKOTOPHIE MPEAMETHI Ha Ka3aXCKOM
A3bIKe. Baine perienue o coryiacuu Jin60 OTKa3e B y4aCTUU HUKAKMM 00pa3oM He MOBJIHSET Ha
Bamm onenku B mkone.
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CyobexTuBHblie [IPABA YHACTHHUKOB: Eciin Ber npounTanyu nanayto GopMy U pemmm
JIaTh paspenieHue Bamemy peOeHKy MPUHSTH y4acTHe B JAHHOM HCCIIeT0BaHUH, BBl TOIKHBI
MMOHUMATh, uTo Barie yyactue sBisercs 700poBOJIbHBLIM U uTO Y Bac ecTh mpaBo 0T03BATH
CBOe€ corjiacue WM NPeKPaTUTh yyacTue B J1000e Bpems 6e3 mrpagHbIX cCAaHKIMIA 1 0e3
MOTEPH CONMATBLHOIO MaKeTa, KOTOPbIii ObLI MpegocTaBiaeH Bam. B kauecTBe anbTepHATHBEI
Br1 MOxeT HEe y4acTBOBATh B HccieqoBaHuu. Takke Bbl mMeeT mpaBo He OTBeUaTh HA Kakue-
MO0 BOMPOCHL. Pe3ybTaThl JAHHOTO MCCIICIOBAHMS MOTYT OBITh TIPECTABICHBI WK
OIyOJITMKOBaHBI B HAYYHBIX WIIH MTPO(ECCHOHANBHBIX TEISX.

KOHTAKTHAS UTH®OPMALIUS:

BOl'lpOCbl: Ecmu y Bac ectb BOIIPOCHI, 3aMCYaHUsA UJIN JKaJI00EBI 10 MMOBOAY AAHHOI'O UCCIICAOBAaHUA,
mpoucaypnl €ro NpoBEACHU, pUCKOB U MPECUMYIICCTB, Br1 MokeTe cBsI3aThCs C HCCJIEA0BATCIICM,
UCIoNb3ys cieayroue aanueie: Dr. Bridget Goodman, bridget.goodman@nu.edu.kz, +7(7172)
69-49-50.

He3aBucumsblie koHTaKkThI: Ecim Bl He yIoBI€TBOpEHBI TPOBECHUEM JAHHOTO HCCIIEIOBAHMS,
eciu y Bac Bo3HHKIIN Kakue-InO0 mpoOieMbl, KaloObl MM BONPOCK, Bbl MoXeTe CBsI3aThes C
Komuterom UccnenoBanmii Beicireit [Ikomsr O6pazoBanus HazapbaeB YHuBepcurera mo
tenedony +7 7172 70 93 59 winu oTPaBUTh MUCHMO Ha JIICKTPOHHBIHN apec
gse_researchcommittee@nu.edu.kz

[Moxany¥icTa, HOANMUIINTE JaHHYIO (GopMy, ecr Bbl corlacHbI yuacTBOBaTh B UCCIICIOBAHUH.

* S| BHUMATENbHO W3YYMJI NPEACTABICHHYIO HH(POPMAIIHIO;

*  MHe npeoCTaBUIH MOJIHY0 HH(DOPMAIIKIO O LEJISX U MPOLEIYPE UCCIICIOBaAHUS,

* S moHmMmaro, kak OyQyT HWCHOJB30BaHBI COOpaHHBIC JAaHHBIE, U YTO JOCTYN K IFOOOH
KOH(UACHIIMATBHON HH(YOpMauu OyIeT UMETh TOJIBKO HCCIIEIOBATENb;

* S mnoHuMmaro, YTO BIpaBe B JIFOOOH MOMEHT OTKa3aThCS OT Y4YacTUS B JaHHOM
uccienoBanun 6e3 00bSICHEHUS TPUYNH;

* C mMONHBIM OCO3HAHHWEM BCErO BBIIICH3IIOKEHHOTO S COTJIACEH TPUHATH ydacTHe B
HCCIIEOBAHUU 110 COOCTBEHHOM BOJIE.

IMoamuce: Hara:
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NI NAZARBAYEV
& UNIVERSITY

Verbal Assent for Secondary School Students for the Research study entitled Kazakh
Language Learning Motivation with CLIL Approach.

Study Title: Kazakh Language Learning Motivation with CLIL Approach.

Researcher’s name: Laila Abdimanapova

Good day! My name is Laila Abdimanapova. | am a master student at Nazarbeyev
University. | am conducting a research and | would like to understand what motivates students to
learn Kazakh at the lessons taught in Kazakh. For instance, what tasks you like or dislike, what
influences on your willingness to learn Kazakh. | know that you study several subjects in Kazakh,
what are they? In addition, | would like to learn more about your experiences with learning subjects
through Kazakh.

Now, | want to take your voluntary assent to participate in the project. In the last
meeting, | gave you informed consents to your parents and you. Did you bring them? Do you have
any guestions or concerns? Okay, great. However, | would like to again explain the purpose of the
study, its benefits and potential risks for you. Remember, that your participation is voluntary and
you may either refuse to participate or withdraw your participation any time.

You will be asked to fill in an anonymous questionnaire and participate in a group
interview with your classmates. If there are questions you do not want to answer, you may skip
them. You may choose to participate either at both stages or choose only one.

If you are agree to participate in the survey, | will give you questionnaire now. There
are 20 questions in the questionnaire and it will take 10-15 minutes to fill in. It is not a test. There
is no right or wrong answer. Also, | will leave your curator the different sheet of paper for those of
you who wish to participate in the group interview with your classmates. Please, write your name
and contacts. | will call and invite you after talking with your curator and defining the best time for
you to participate in it. In the interview, there will be only me and 5-8 students from your class.

For the group interview, we will talk about your experiences with and opinions of
studying subjects in Kazakh. Again, you may decide whether to participate or not. It will last for
approximately 45-60 minutes. If you give your permission, | will record our conversation via the
audio recorder. | will keep those recording on my personal laptop protected by the password. When
my research is completed and presented, the data will be destroyed. Your identities will not be
revealed. It is the same for your answers in the questionnaire; | will keep them in locked drawer
until the project end. Then, | will destroy them immediately.

The risks associated with this study are minimal and might be related to some questions
you do not want to answer. The study may be beneficial for you in terms that you can make your
voices to be heard and share your opinions.

As | have explained the research process, what can you do and what will be with your
answer; now it is time for you to decide

Do you have questions?
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Do you want to participate in this research?

Participants Identification Code (not name):
Date:
Time:

If you have any questions or concerns, please, do not hesitate to contact me via
Telephone: 87029607177 or 87470161792
Mail: .abdimanapova@nu.edu.kz.

Thank you for your attention. | hope for our future cooperation.
Thank you!

Date:
Time:
Investigator name: Laila Abdimanapova

YcrHas gopma corsiacus 1Jis AeTeil y4acTBYIOLIMX
B HAYYHO-HCCJIeI0BATEbCKOM padoTe M0 Ha3BaHUEM
MotuBanus U3ydenns Kazaxckoro $3npika mo meroauke CLIL

Tema: MotuBanus M3yuenuss Kazaxckoro fseika 1o metoguke CLIL
Uccnenosarens: O0aiManarosa JIoiina

JoOperii nens! Menst 30ByT O0niMananoBa Jloiina. S maructpant B Hazap6aes
YHuBepcurete. S IpoBOXKy HUCCIIEIOBaHUS, U 51 XOUY HOHSTH, YTO MOTUBHPYET YYaIIUXCs K
M3YYEHUIO Ka3aXCKOTO sI3bIKa Ha IpeMeTax, BeIyINXCs Ha Ka3axCcKoM si3bIke. HampuMmep, kakue
3amanus Bam HpaBATCS WM HE HPABSTCS, YTO BIMSET Ha Bare jxemanne u3y4yaTh Ka3axCKHM S3bIK.
51 3nat0, uTO BBHI M3yuaeTe HECKOJIBKO MPEAMETOB Ha Ka3axcKoM s3bike. Kakue oan? MHe
XOTEJ0Ch ObI OOJIBIIE Y3HATH O BAIIMX OMBITAX MPH N3YYEHUH MPEAMETOB C Ka3aXCKUM SI3BIKOM
MIPETOAABAHHS.

A ceituac xouy noxyuuTh Bamie 7o6poBosibHOE YCTHOE COTJIacHe Ha y4acTHe B JaHHOM
npoekTe. Ha mocneaneii Berpeue, s nana popmy HHPOPMAIIMOHHOTO cornacus st Bac u Bammx
poaureneid. [Ipunecnu mu Bet ux? Ecte u y Bac kakue-nu6o Bonpocs? Xopomo. Takxke s xouy
00BsACHUTH BaM 11€116 3TOT0 MCClIe0BaHNUs, PUCKU U TpHuMYyIIecTBa. He 3a0ynpTe, 9uTo 3TO
JOOPOBOJIBHOE y4yacThe U B It00oe Bpemst Bbl nMeeTe nMpaBo 0TKa3aThCs OT YYaCTHSL.

S monponry Bac 3an0oaHUTE aHOHUMHYIO aHKETY, U IOy4acTBOBATh HA TPYIIIIOBOM HHTEPBBIO
BMecTe ¢ Bammmu ogHoknaccHukaMu. Ecnu OyayT kakue-nubo BOIpockl, Ha KOTopble Bl He
XOTHUTE OTBeYaTh, Bbl MokeTe nx npomycTuthb. Takxe y Bac ects mpaBo BeIOOpa Ha yyacTue B
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000HX HCCIIEOBAHUAX JTHOO0 TONBKO B OHOM.

Ecnu Be1 cornamaeTech y4acTBOBATh B OMPOCE, I JaM aHKETy ceidac, B KOTOPOM ecTh 20
BOITPOCOB. 3aMOTHEHUE KOTOPOro MOXKET 3aHATh 10-15 munyt. 910 He Tect. U 3nech HeT
MIPABIJIFHBIX WK HE MPABIIIBFHBIX OTBETOB. Taroke s ocTaBiio BameMy Kypatopy Apyroi JIUCT AJist
TeX, KTO XOUeT Y4acTBOBaTh B IPYIIIOBOM HHTEPBBIO C OHOKIaccHUKaMu. [loxayiicra,
3alUIIUTE CBOE UMSI M KOHTAKTHI. S moroBopio ¢ Bammm KypatopoM, v MBI OIIpeaenuM y100Hoe
Bpems st Bac muis ygacTusi B HHTEpBBIO. B HHTEPBBIO MOTYT Y4aCTBOBATh OT IISITH IO BOCHMH
yYaImxcs.

Ha rpynmoBoM uHTEpBBIO, MBI OyJieM TOBOPHUTD O BallleM ONBITE U MHEHUSIX B U3YUYECHUH
mpeaMeTax Ha Ka3axcKoM si3bike. OISTh JKe IOBTOPAI0, BBl camMu peraere yuacTBOBaTh MIIN HET.
Ot1o moxet authes 45-60 munyT. Eciiu Bel He Bo3pakaeTe, Halia 6ecena OyaeT 3amucaHna Ha
TUKTO(GOH. X09y OTMETHTH, 4TO Bamm muaHOCTH HE OYAyT pacKpHITHI, 1 HHPOpPMAIIHS,
IMOJIy4€HHas B X04€ UHTCPBLIO, 6yaeT HCIIOJIb30BaHa TOJILKO IJIA HAllMCaHUA JUCCEpTalu, U
yHaneHa cpasy Ioclie 3alUThl JaHHOW pa0oThl. Takke KacaTtenpHO Bammx oTBeTOB B aHkeTe. S
OyIy XpaHUTh WX B 3aIPETHOM SIIHKE 0 KOHIA mpoekTa. [locie Bce 0TBETH Oy IyT HEMEIIICHHO
YHUYTOXCHBI.

Puckw, cBs3aHHBIE C MCCIIETOBAHUEM HE3HAYNTEIbHBIE, © MOTYT OBITH CBSI3aHBI C
HEKOTOPBIMH BOIIPOCAMU, Ha KOTOpbIe BrI He XoTHTE OTBevaTh. VMccnemnoBanne MOXKeT OBITh
noJie3Ho st Bac ¢ Touku 3peHus Toro, yTo Bel MokeTe caenarth Tak, uro Bammm ronoca 6ymyT
YCIBIIIAHBI, ¥ TIOACTTUTHCS CBOMM MHEHHUEM.

Tak Kak s y>ke 00BsICHWIA IPOLIECC UCCIIEA0BaHMsA, YTO BBl MoXeTe caenaTh B X0ze onpoca
¥ MHTEPBBIO, 1 9TO OyzeT ¢ BammMm orBeTom; Teneprs HacTamo Bpems it Bac, 94To0bI pemmTs.
YV Bac ectb BonpocsI?
Bbl X0THTE NPUHATH y4acTHE B 3TOM UCCIICTOBAHUU?
JAT ]
HET [ |

NnentrdukanoHHbIN KO/l y4aCTHUKA (HE UMs):

Ecnu y Bac ecth kakue-mu00 BOMPOCHI WIIH MTPOOIIEMBI, TIOKAITYIHCTa, HE CTECHSIMTECH CBSA3aThCS CO
MHOM:
KouTaktabii Tenedon: 87029607177 unu 87470161792

Mourta: laila.abdimanapova@nu.edu.kz.
Crnacu6o 3a Bame BHuManwue. S Hajieroch, Ha Haile Oy Tyiiee COTPYAHUYECTBO.

Cmacu6o!
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Jara:
Bpewms:
Hccnenosarens: O0ximanarosa Jloina
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Appendix D
Data Sample: Transcription of Focus Grouplnterview and SPSS Outputs

Excerpt of transcribe of focus group interviews with Grade 9,.
Interviewer: For the beginning, | would like to you say me your names: Adil,

Nurbek, Abzal, Timo, Dina, and Aiyalym.

Interviewer: What subjects do you study in Kazakh?

Adil: Geography and History of Kazakhstan.

Aiyalym: Basics of Law.

Adil: And the Kazakh language.

Interviewer: hence, do you have one language subject and three academic subjects?

Adil: Yes.

Interviewer: How long have you been studying subjects in Kazakh?

Aiyalym: Kazakh from Gradel , History of Kazakhstan and Geography from Grade
7 and the Foundation of Law from Grade 9. Because, it started from this year.

Interviewer: Is the Basics of Law started from this year?

Aiyalym: Yes.

Interviewer: Ok. How do you think, is there any benefits of studying subjects in
Kazakh?

Adil: I think there are certain benefits in studying subjects in Kazakh. Language
barrier is lessened. But, it has also minuses. Well, for me as a person who does know the
Kazakh language bad, it is quite difficult to orient yourself to the lessons.

Interviewer: Do you have something to add?

Adil: Anything else? I noticed that | am getting to understand better the Kazakh
speech in recent times. Also, | became better understand in Kazakh. And all everything is
due to this method.

Interviewer: Nurbek?

Nurbek: I think it is worthy to study History of Kazakhstan and Geography in
Kazakh. But it is worthy studying Foundation of law in Russian.

Interviewer: Why do you think so?

Nurbek: Because this is very important subject, and it is difficult to understand it in
Kazakh. Basics of law may become necessary in life. As it is necessary to know the laws.

Adil: In Russian, it is more productive.
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Interviewer: Ok. Dina?

Dina: | think that studying subjects in Kazakh helps increase the vocabulary (size).
That is, for instance, | knew Kazakh not so well but now I understand more better and
acquire materials more foster. In general,for me there is no difference whether it is in
Kazakh or Russian. It is understandable in both languages.

Interviewer; Abzal, please can you tell us your opinion?

Abzal: I think studying subjects in Kazah is the actions as enlarging your point of
view, further in the future in different situation, in one requirement and in inconvenient
situations. For instance, you have to pass the test in Russian and you are give the test in
Kazakh, we can write and even without difficulties. Further, as Kazakh is a the state
language of our country, this is another plus in your recommendation, in general. You can
use it | different situations.

Interviewer: Ok. At the beginning, you’ve told about enlarging your point of view.
How does it help you? Can you tell us more in detail?

Abzal: For example, in Garde 7, | knew the names of many continents, rivers in
Russian, but from time to time | have found out and acquired it in Kazakh by learning
Geography. There is some exception that is worthy to knowing in Kazakh.

Interviewer: Timo: What do you think?

Timo: Firstly, it helps to increase vocabulary. And secondly, to deal with language
barrier. And also better and understanding and learning following another foreign language.

Interviewer: Foreign language?

Timo: Yes.

Interviewer: How exactly? Can you tell us?

Timo: Look. For example, if you know Kazakh or Russian, | think you will not have
difficulties in learning another language that you like or want to learn it.

Interviewer: Ok. Thank you. Now we go to the newxt question: How do think is
there any limitations from learning subjects in Kazakh?

Timo: I think there is no limitation in learning subjects in Kazakh. This is because if
you have aim to learn this language, you go ahead despite of difficulties. And that’s why,
there are no significant limitations.

Aiyalym: In my opinion, studying subjects in Kazakh brings more benefits than
harm. Take for examples: people who do not understand Kazakh, it is difficult for them but

they adjust to the environment because of knowing the language. Although it is not their
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mother tongue. We have more nationalities. This would be more useful in the future. Also,
yes, the language barrier might not exist.

Adil: Might reduce.

Dina: Yes this method has its limitations such as language barrier. But the students
who know Kazakh bad, they might study additionally and look up information in Russian,
for example. Or translating the sentences. However, the method is the propitious
environment which enables to learn Kazakh deeply. That is why I think it is not limitation.

Abzal: | think there is no significant limitation when learning subjects in Kazakh. If
you have a wish to learn Kazakh, so learning in Kazakh will not be problematic then. You
will not have big problems.That’s why I think that learning subjects in Kazakh does not
have significant problems.

Adil: In my opinion, it depends on the level of which student came to the school. For
instance, for a student with low level, some explaining things in the class can sink.
Consequently, he will pass tests worse and it will be difficult for him to get adjusted in the
future. He will not interrupt for asking what the word is every time at the class. Or please,
translate me these words. That’s why it is the limitations.

Interviewer: Ok. Thank you. You’ve told me about being in inconvenience while
interrupting.

Adil: It is not in inconvenience. This will interrupt greatly students and teachers from
the lesson.

Intterviewer: How do you think does it influence on understanding the lesson?

Adil: Other students?

Interviewer: On the student who is with low level.

Adil: I think it impact on understanding greatly. He should learn materials and study
in it them by himself.

Interviewer: Will they study Kazakh by themselves to understand these subjects,
hence?

Adil: probably, he will study subjects in Kazakh and in Russian.

Interviewer: Ok. Nurbek, we haven’t heard you. What do you think?

Nurbek: For example, a learner can pass exam or test if his luck is in. If the
student do not know Kazakh, in future he will not understand this theme because he copied
or his luck was in. And next time, he will have a great difficulties when he pass the exam
on the same topic or he converse with someone in that topic. He will give wrong

information in Kazakh.
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Interviewer: That is as | understood, he will not have difficulties if he is lucky

Nurbek: No, this is such situation. That is, a student learnt one topic in Geography
and further did not understand.

Adil: For example, he had good luck in the exam does not mean he has a good
knowledge.

Interviewer: Okay. Now let’s talk about activities.What activities do you do in the
lessons with Kazakh language instruction?

Aiyaulym: There are different activities.

Interviewer: What exactly?

Aiyaulym:For instance, work with the text, work in a group, poster. Mainly, work
with the text, writing essay in Kazakh and make presentations.

Interviewer: are the tasks the same in History of Kazakhstan, Geography and Basics
of Law?

Aiyaulym: well, working with the text depends on the text itself and writing essay.
Almost, the structure is the same but the topics might be different. And in the working with
the presentation in at all.

Interviewer: Do you often do the same activities or they are different?

Adil: Or it alters?

Interviewer: Yes.

Aiyaulym: They alter.

Interviewer: Ok, have Aiyaulym left anything? Do you want to add? Ok.

Ok then, what activities do you like best?

Adil: The group work, I like best. This is because the interaction is more joyful than
being individual.

Aiyaulym: Or for example, the person did not understand the topic, he can not to
deal with. When he is in group, for example there are some students who did understand,
they might help him how to do it.

Interviewer: Tima, what do you think?

Tima: I like a group work . This is because these works help to improve the level of
student. And a teacher gives the right tasks which help it.

Interviewer: OK.

Adil: allocating the load (responsibilities). For example, if we divided the load of the task,
it is easier to complete the task. By doing it, the fact is that we complete the task and it
gives the results......
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Appendix E

Cronbach Alpha output on integrative motivation scale.

Reliability

Output Created

Comments

Input

Missing Value Handling

Notes

Data

Active Dataset

Filter

Weight

Split File

N of Rows in Working Data
File

Matrix Input

Definition of Missing

Cases Used

24-FEB-2017 13:48:14

C:\Users\3308-
4\Downloads\laila full revised

for entering correctly.sav

DataSetl

<none>

<none>

<none>

79

User-defined missing values

are treated as missing.

Statistics are based on all
cases with valid data for all

variables in the procedure.
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Syntax

Resources

Processor Time

Elapsed Time

RELIABILITY

/VARIABLES=Iwouldliketokn
owmoreaboutKazakhpeople
studyingKzimportantpartmye

ducation

Kzipeopelshouldmakeefforttol
earnKazakh
themoreknowKzwanttobeflue

nt

learningKazakhtowacthfilmvi
deochatininternet
studyingKazakhimportanttoco

nversewithKazakhpeople

speakinKazakhtopeople
Icanimaginemyselfinthefuture
havingadiscussionwithfriends

inKazakh

cafechattinginKazakh
imaginedoingbussinessinKaz
akh

givingKazakhspeechinpublic

ISCALE('integrative
motivation and Ideal self 24
02" ALL

/MODEL=ALPHA

ISTATISTICS=SCALE

/ISUMMARY=TOTAL.
00:00:00,00

00:00:00,00

Scale: integrative motivation and Ideal self 24 02

Case Processing Summary

110
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N %
Cases Valid 73 92,4
Excluded® 6 7,6
Total 79 100,0

a. Listwise deletion based on all variables in the

procedure.

Reliability Statistics

Cronbach's

Alpha N of Items

,886

11

ltem-Total Statistics

Corrected Item- Cronbach's
Scale Mean if ~ Scale Variance Alpha if Item
Item Deleted if tem Deleted Correlation Deleted
| would like to know more 33,5342 62,669 ,627 ,876
about Kazakh people
Studying Kazakh is 33,6575 64,839 ,456 ,884
important part of my
education
Kazakhstani people should 33,3014 60,852 ,685 ,872
make greater effort to learn
Kazakh
The more | get to know 33,8082 59,157 , 719 ,869
Kazakh people, the more |
want to be | want be fluent in
their language
| am learning Kazakh to 34,5342 61,558 ,463 ,886

understand films, videos,

music, chat on the internet.
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Studying Kazakh can be
important because | can
meet and converse with

more Kazakh people

33,4384

| want to speak in Kazakh to 34,1096

people

| can imagine myself in the
future having a discussion

with friends in Kazakh

| can imagine that in the
future in a café with light
music, friends and | will be
chatting in Kazakh casually

over a cup of coffee

| can imagine a situation
where | am doing business
with local entrepreneurs by

speaking Kazakh

| can imagine myself in the
future giving a Kazakh
speech successfully to the

public in the future

34,3014

33,4658

33,9589

33,9452

60,777

58,682

56,658

63,836

58,373

58,164

,624

, 126

,687

,375

,678

,666

,875

,868

,871

,891

,871

,872

Scale Statistics

Mean Variance

Std. Deviation N of Items

37,2055 72,388

8,50810

11

RELIABILITY

/VARIABLES=IcanimaginemyselfinthefuturehavingadiscussionwithfriendsinKazakh

cafechattinginKazakh

imaginedoingbussinessinKazakh givingKazakhspeechinpublic

/SCALE('integrative motivation and Ideal self 24 02') ALL

/MODEL=ALPHA

/STATISTICS=SCALE
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/SUMMARY=TOTAL.

GET

FILE='C:\Users\3308-4\Downloads\laila revised for entering correctly.sav'.

DATASET NAME DataSetl WINDOW=FRONT.

113

SPSSINC SUMMARY TTEST N1=11 MEAN1=37.2055 SD1=8.50810 LABEL1="integrative motivation"

N2=12

MEAN2=39.1389 SD2=6.96936 LABEL2="instrumental motivation" CI=95.

Appendix F

T-test output on integrative motivation and instrumental motivation

Summary T-Test

Notes
Output Created 06-APR-2017
15:28:40
Comments
Input Filter <none>
Weight <none>
Split File <none>
Syntax BEGIN PROGRAM '#
Resources Processor Time 00:00:00,02
Elapsed Time 00:00:00,03

Summary Data

Std. Std. Error
N Mean Deviation Mean
integrative motivation 11,000 37,206 8,508 2,565
instrumental 12,000 39,139 6,969 2,012

motivation
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Independent Samples Test

Mean Std. Error Sig. (2-
Difference  Difference t df tailed)
Equal variances -1,933 3,231 -,598 21,000 ,556
assumed
Equal variances not -1,933 3,260 -,593 19,409 ,560
assumed

Hartley test for equal variance: F = 1.490, Sig. = 0.2515

95.0% Confidence Intervals for Difference

Lower Limit Upper Limit

Asymptotic (equal -8,266 4,399
variance)
Asymptotic (unequal -8,323 4,456
variance)
Exact (equal -8,653 4,786
variance)
Exact (unequal -8,747 4,880
variance)

SPSSINC SUMMARY TTEST N1=11 MEAN1=37.2055 SD1=8.50810 LABEL1="integrative motivation"
N2=6

MEAN2=18.7123 SD2=5.48857 LABEL2="instrumental motivation" CI=95.
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Spearman Rho correlation output on integrative motivation and CLIL impact

Appendix G

Nonparametric Correlations

Notes

Output Created

Comments

Input

Missing Value
Handling

Data

Active Dataset
Filter

Weight

Split File

N of Rows in Working
Data File

Definition of Missing

Cases Used

10-APR-2017
16:05:52

C:\Users\3308-
4\Downloads\laila
revised for entering
correctly 1 (1).sav

DataSetl
<none>
<none>
<none>

79

User-defined missing
values are treated as
missing.

Statistics for each pair
of variables are based
on all the cases with
valid data for that
pair.
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Syntax NONPAR CORR
/VARIABLES=new in
tegrativemotivation
new_CLILimpactcom
positevariables
/IPRINT=SPEARMAN
TWOTAIL NOSIG
IMISSING=PAIRWIS
E.
Resources Processor Time 00:00:00,00
Elapsed Time 00:00:00,03
Number of Cases 629145 cases®
Allowed
a. Based on availability of workspace memory
Correlations
new_CLILi
new_integ mpactcom
rativemoti positevari
vation ables
Spearman's  new_integrativem Correlation 1,000 687"
rho otivation Coefficient
Sig. (2-tailed) ,000
N 72 69
new_CLILimpactc Correlation 687" 1,000

ompositevariables Coefficient

Sig. (2-tailed)

N

69

,000

75
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**_Correlation is significant at the 0.01 level (2-tailed).

NONPAR CORR
/VARIABLES=new_CLILimpactcompositevariables new_instrumentalmotivation
/PRINT=SPEARMAN TWOTAIL NOSIG

/MISSING=PAIRWISE.



